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TEN KIT 12

TITLE: Components of Accountability

APPROXIMATE TIME TO COMPLETE: 10 Hours

MATERIALS TO PURCHASE: None

INTRODUCTION:

The field of education has entered the era of accountability. It
must be demonstrated to the public that it can depend upon teachers to
teach all children effectively. Teachers must indicate to the public
that they have provided & dollar's worth of value for each dollar expended.
It will be possible eventually to identify specifically what amount of
instruction or other part of the assigned teaching task was purchased
with that dollar.

This is a new but necessary experience for educators as they
attempt to justify the great expenditure for education in America. This
kit is a step and only a beginning step in understanding accountability
for teachers. This kit is designed to provide the teacher with this

basic new knowledge.



PREASSESSMENT

Each package in this curriculum is initiated with a measure of the learner's
knowledge and skills pertinent to that paciage. This is referred to as pre-
assessment and is designed to determine your proficiency in each of the objectives
established for the package. Depending upon the levels of behavior required by
the objectives, preassessment may range from a matching quiz, through an interview
with the instructor, to analysis of a video~taped classroom situation.

You should read the performance objectives stated for this kit and decide
whether you feel proficient in any of the behaviors required. It is your option
to request preassessment on each of the objectives in which you feel you are
already proficient. For each objective there is a preassessment exercise,
allowing the instructor to determine precisely which learning experiences you
should complete. For example, if six objectives are prescribed for the kit and
you request the preassessment exercises on four of the objectives, you will be
required to complete the learning experiences for the two objectives in which
you did not request preassessment. For the four objectives on which you
requested preassessment, you will be required to complete only those learning

experiences for the objectives on which you did not meet the proficiency required.



TEN KIT 12

Components of Accountability

PREASSESSMENT

Performance Objective 1

NAME ] DATE

Proficiency requires that the student perform at the 100 percent level
of accuracy on the following test over criterion measures for assessing
pupil progress in basic skill curriculum areas:

A. Five Item True-False Test (Place circle around correct response . )

T F 1. It is essential to know the scores on daily work for LD pupil
programming.

T F 2. It is essentiai to evaluate the silent reading abilities of
LD pupils.

T F 3. The use of becth echievement and diagnostic tests are essential
in reading programming for LD pupils.

T F 4., It is not essential to use the above approaches in programming
for other areas of basic skills.

T F 5. MWritten expression is dependent on psychomotor skills.

Five Item Matching Test (Place number in the blank before the correct
matching statement.)

Standard

. Work Sampie

Positive Score

Entry level
Habilitation Program

Ol W N —

The curriculum designed for an individualized instructional program
in basic skiil areas.

A level of performance or production used to evaluate the performance
of LD children.

Saving of typical representative daily work sheets of individual
pupils.

Scores that show progress or give affirmative interpretation of data.

The lev-1 at which the pupil begins his program in each basic skill
area.
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Objective 1

C.

1,

YES

Five Short Answer Items (Write the correct response for each guestion.)

Reading, writing, spelling, speech, language and arithmetic are
considered to be the basic skill areas of the

Pupil progress in basic skill areas is best measured by daily work
records and by standard diagnostic and testing,

A criterion measure is used as a _.Mmeasure when
evaluating pupil progress in basic skill areas.

Criterion measures lend themselves to evaluating pupil p.ogress in
basic skill .

The best persons qualified to develop criterion measures for use in

evaluating school curriculum programs are

Mark answers Yes or No by an X.

NO

0o the progress records cover a period nf instructional
time in each intervention model?

Is it possible to determine the amount of progress made?
Does this type monitoring device show the pupil's potential?

Will this type of evaluation material help determine if the
pupil is making adequate progress?

Pupil progress records are not economical to devise.
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Cromponents of Accourtability

PREASSESSMENT

Performance Objec.ive 1

Proficiency requires that the student perform at the 100 percent jevel
of accuracy on the following tesi over criterion measures for assessing
pupil progress in basic skill curriculum areas:

A. Five Item True-Faise Test (Place circle around correct response.)

T F 1. It is essential to know the scores on daily work for LD puoil
prcgramming.

-
N

It is essential to evaluate the silent reading abilities of
iD pupils.,

4
‘.

2
he 3 |
o

The use of both achievement and diagnostic tests are essential
in reading programming for LD pupils.

T F' 4. It is not essential to use the above approaches in programming
' for other areas of basic skills.

)
he 3
[4)]

Written expression is dependent on psychomotor skills.

B. Five Item Matching Test (Place number in the blank before the correct
matching statement.)

Standard

Work Sample

Positive Score

. Entry level
Hab’litation Program

PN~

.5 __Thae curriculum designed for an individualized instructional program
in basic skill areas.

1 A level of performance or preoduction used to evaluate the performance
of LD children.

2 Saving of typical representative daily werk sheets of individual
pupils.

3 Scores that show progress or give affirmative interpretation of data.

- sarmmno ~ase

s o ¢ St

area.
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Ob\j‘..‘(‘-tiVl‘ ] ¢

C. Five short Answer ltems (Write the correct resphonse for each question.)

1. Reading, writing, spelling, sp2ech, languaqe and arithmetic are
considered to be the hasic skill areas of the  curriculum .

2. Pupil progress in basic skill areas is best measured by daily work
records and by standard diagnostic and achievement testing,

3. A criterion measure is used as a ___ standard measure
wiren evaluating pupil proqress in basic skill areas.

4. Criterion measures lend themselves to evaluating pupil progress in
basic skill __ areas

5. The best persons qualified to develop criterion measures for use in
evaluating school curriculum programs are teachers

D. Mark answers Yes or No by an X

YES HNO

X __ 1. Do the pragress records cover a period of instructional
time in each intervention model?

X 2. Is it possible to determine the amount of progress made?
X_. 3. Does this type monitoring device show the pupil's potential?

X 4. Will this type of evaluation material help determine if the
pupil is making adequate progress?

X_ 5. Pupil progres¢ records are not economical to devise.

—a——geon et magesee
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Components cf Accountability

PREASSESSMENT

Performance Objective 2

The student who challenges this objective must obtain his own
schoolwide evaluation of an LD program, He is not to be given the
data used for the learning experience for this objective. He must
collect suitable materials for study and presentation to the teacher
supervisor in order to be evaluated. He should attain the 90 percent
level of proficiency.
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components of Accountability

PREASSESSMENT

Performance Objective 2

NAME DATE

The student must perform at a 90 percent level of proficiency on this
test over program evaluation procedures for LD children.

A. Five Item Short Answer Test (Write the correct response for each
question.)

1. What are the number and types of persornel in the LD program?

2. How many instructional units were authorized for LD pupils?

3. How many support personnel were authorized for the LD program?

4. How many paraprofessionals were used in the LD program?

— e - e

5. What was the average per pupil gain in achievement for the LD
pupils in the program?

B. Yes and No Questions (Mark answers Yes or No by an X,)
YES NO
1. Did the pupils hiave use of a psychological service program?

2. Were programmed mater-als and technology eliminated from
the program?

3. Were adequate individual LD pupil planning arrangements
included?
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Objective 2

YES

NO

- r—————

Did the program justify the amount of money expended?
Did the program have an adverse effect on LD pupil progress?
Did the program have wea“ administrative support?

Were the relationships between the special teachers and
regular classroom teachkers in harmony?

Did the LD teacher make adequate progress during training?
Were the roles of parents clearly defined?

Will the program have the capability to serve the total
district as now structured?

Jid the LD children in this program achieve at a signifi-
cantly higher rate than they probably would have in the
district’s regular program?



10

TEN KIT 12

Components of Accountability

PREASSESSMENT

Performance Objective 3

T2 student requesting preassessment on this objective must obtain
the results of a staffing conference which he will use for this pre-
assessment, He should not be given the data that is to be furnished
in the learning experience for this objective. The student should
attain the 90 percent level of proficiency or this objective.



n
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Components of Accountability

PREASSESSMENT

Performance Objective 3

NAME DATE

The stucdent must attain 90 percent proficiency on this test.

YES NO

Dl
»

Is it possible to synthesize the results of a pupil staffing
meeting into a curriculum?

2. Can the curriculum plan for an individual pupil be put into
written form and implemented in the school setting?

3. Are the teaching techniques required the same for each
LD pupil?

4. Should the materials used in the habilitation program for
an LD pupil lend themselves to scoring and analysis of errors?

5. Is the way an LD pupil learns important for curriculum planning?

6. Should reality training be part of any habilitation program
for LD pupils?

7. Is it possible to state the objectives of instruction so that
1t can be known when a program of habilitation is completed?

8. Will the teacher be in the best position of concerned
professionals to know when the child changes?

9. Will an LD pupil always make progress in a prescribed program?

10. Will teachers be able to plan individual educational programs
for LD pupils and implement them in the school setting?
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Components of Accountability

PREASSESSMENT

Performance Objective 3

The student must attain 90 percent proficiency on this test.

YES NO

X . .. 1. Is it possible to synthesize results of a pupil staffing
meeting into a curriculum?

X __ ___ 2. Can the curriculum plan for an individual pupil be put into
written form and implemented in the school setting?

. X _ 3. Are the teaching techniques required the same for each
LD pupil?

X__ 4 Should the materials used in the habilitation program for
an LD pupil lend themselves to scoring and analysis of errors?

X _ __. 5. [Is the way an LD pupil learns important for curriculum planning?

X __ __ 6. Should reality training be part of any habilitation program
for LD pupils?

X _ 7. 1s it possible to state the objectives of instruction so that

it can be known when a program of habilitation is completed?

8. Will the teacher be in the best position of concerned
professionals to know when the child changes?

‘x

X 9. Will an LD pupil always make progress in a prescribed program?

™
|

10. Will teachers be able to plan individual educational programs
for LD pupils and implement them in the school setting?
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Components of Accountability

PREASSESSMENT

Performance Objective 4

Secure from the teacher supervisor the Psychoeducational Checklist
Report form and complete it using the data provided to indicate correct
pupil placement. You must attain the 90 percent level of proficiency.

13
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Components of Accountability

PREASSE SSMENT

Performance Objective 4

The student desiring preassessment over this objective will be given
a copy of the Psychoeducational Checklist Report that is incomplete but
has the data essential for completion of the report blank, including
placement data for an LD pupil. The teacher supervisor will have a
completed copy of the report and will compare his copy to the student
results. The student must attain the 90 percent ‘evel of proficiency.
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Components of Accountability

PREASSESSMENT

Performance Objective 5

NAME DATE

The student must attain the 90 percent level of proficiency on the
following test over the knowledge of the necessary information that
should be collected in assessing progress for LD pupils:

A. Ten Item True-False Test (Place circle around correct response.)

T F 1. The teacher should keep a daily work sample for each curriculum
area in the pupil's habilitation program.

T F 2. The teacher should keep anecdotal records of the pupil's
unusual behaviors and experiences.

T F 3. The teacher should not have the results of the psychological
and medical evaluations available as teaching tools for use
in his room.

T F 4. The teacher should give only a brief summary of the pupil's
progress in letter grade form to parents.

T F 5. The teacher should determine if the pupil has attained the
objectives of instruction.

T F 6. The teacher will need to keep accurate records of pupil
progress in basic skill areas for the purpose of scheduling
the pupil into the best therapeutic treatment program.

T F 7. The affective area of behavior such as the self-concept is
not important in assessing pupil progress.

T F 8. The teacher should know the potential and expected outcomes
for all pupils before she can determine when habilitation is
completed.

T F 9. The teacher should use standardized and diagnostic tests in
evaluation of pupil progress on a regular scheduled basis
throughout the year.

T F 10. The pupil's progress should be evaluated by the educational
diagnostician rather than the teacher.
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Objective &

B.

(SRR = WILH N R

rnpearrapers

v

———

———

oo,

.

Ten Item Matching Test on Assessing Pupil Progress (Place correct
number of response in the blank before the matching s.atement.)

Social Adjustment 6. Pupil Profile

Parent Conferences 7. Habilitation Status
Parent Interviews 8. Self Concept

Daily Work 9. Diagnoitic Tests

Wall Charts 10. Achievement Tests

A standardized measure of pupil achievement in basic skill areas.
The relationship between peers in the special classroom.

A standardized measure that identifies specific types of errors in
pupil academic performance.

Counseling with parents,

Vineland Social Maturity information.

The pupil's evaluation of his own characteristics and behavior.
The lessons assigned each pupil on a daily basis.

The ability to pinpoint the exact location of the pupil in the

- v——

e

treatment program.
Publishing pupil accomplishments.

Utilization of all information available to develop individual
pupil programs.

Ten Item Short Answer Test (Write the correct response to each question. )

The gathering of data about a pupil for the purpose of developing an
individualized therapeutic program of instruction is called

The assessment of a pupil's progress to determine his status in the
habilitation of LD is called

Reading progress is best determined by careful determination of status
from use of o and e .

The pupil who sees himself as a non-reader will require counseling
to improve his __before he will learn to read.

A pupil's behavior is important in three areas-- - R
psychomotor and affective to correctly determine his progress.

The pupil will best profit from an )
curriculum program designed to meet his learning needs.
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TEN KIT 12, Components of Accountability, Preassessment, .orformance
Objective 5

7.

10,

The pupil is considered to he habiiitated when hc has realized his
full wen—_and can function in the regular classroom.

The pupil will need accurate records of progress in
for best pianning of an individual instriction 1f

he is unable to work long division,

It is important to wmake a fast and accurate way of keeping pupil
records because of the involved in this activity.

The materials assembled regarding the progress of pupils in a
habilitation program should allow the committe> to assess the pupil's
progress for best pupii .

g -
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Components of Acrountabilitz

PREASSESSMENT

Performance Objectiva 5

The student must attain the €9 percent level of proficiency on the
following test over the knowledge of the necessary information that
should be collected in assessing progress for L0 pupils:

A. Ten Item True-False Test [Place circle around correct response. )

(:) F 1. The teacher should keep a daily work sample for each curriculum
area in the pupil's hebiliiation program.

T) F 2. The teacrer should keep anecdotal records of the pupil's
unusual behaviors and experiences.

T (:) 3. The teacher should not have the results of the psychological
and medical evaluations available as teaching tools for use
in his room.

T (:) 4. The teacher should give only a hrief summary of the pupil's
progress in letter grade form to parents.

1) F 5. The teacher should determine if the pupil has attained the
objectives of instruction.

(:) F 6. The teacher will need to keep accurate records of pupil
progress in basic skill areas for the purpose of scheduling
the pupil into the best therapeutic treatment program.

T (:) 7. The affective area of behavior such as the self-concept is
not important in assessing pupil progress.

T) F 8. The teacher should know the potential and expected outcomes
for all pupils before she can determine when habilitation is
completed.

(:) F 9. The teacher should use standardized and diagnostic tests in
evaluation of pupil progress on a regular scheduled basis
throughout the year.

T (F)10. The pupil's progress should te evaluated by the educational
diagnostician rather than the teacher.
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Objective 5

B. Ten ltam Matching Test on Assessing Pupil Progress (Place correct
number of response in the blank before the matching statement.)

1. Social Adjustment 6. Pupil Profile

2. Parent (onfererces 7. Habilitation Status
3. Parent Interviews 8. Self Concept

4. Daily Work 9. Diagnostic Tests

5. Wall Charts 10. Achievement Tests

10 A standardized measure of pupil achievement in basic skill areas,

Srpern——r

The relationship between peers in the special ciassroom.

A standardized measure that identifies specific types of errors in

p———.

pupil academic performance.

Counseling with parents.

s

3 Vineland Social Maturity information.
_8 The pupil's evaluation of his own cheracteristics and behavior.

4 The lessons assigned each pupil on a daily basis.

e el

__7 The ability to pinpoint the exact location of the pupil in the
treatment program.

Publishing pupil accomplishments.

Utilization of all information available to develop individual

-5

pupil programs,

Ten Item Short Answer Test (Write the correct response to each guestion.)

- O

The gathering of data about a pupil for the purpose of developing an
individualized therapeutic program of instruction is called staffing

N

The assessment of a pupil's progress to determine his status in the
habilitation of LD is called evaluation

o

Reading progress is best determined by careful determination of status
from use of _diagnostic and achievement tests

-

The pupil who sees himself as a non-reader will require counseling
to improve his self-image before he will iearn to read.

5. A pupil's behavior is important in three areas-- cognitive s
psychomotor arnd affective to correctly determine his progress.

6. The pupil will best profit from an individual
curriculum program designed to meet his learning needs.
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Objective 5

7.

8.

O

10.

The pupil is considered to be habilitated when he has realized his
full potential and can function in the regular cldssroom.

The pupil will need accurate records of progress in arithmetic

for best planning of an individual instruction if he is unable to
work long division.

It is important to make a fast and accurate way of keeping pupil
records because of the work involved in this activity.

The materials assembled regarding the progress of pupils in a
habilitation proagram should allow the committee to assess the
pupil's progress for best pupil . placement
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Components of Accountability

PREZASSESSMENT

Performance Objective 6

Use the information provided in Performance Objective 3 concerning
the staffing conference report as the basis tor the communication to the
different publics involved. The studen. must either devise or use forms
which he has used before in this role piaying activity. He will schedule
his peer practice time and the teacher supervisor's evaluation as they
are needed.

The studenrt will be evaluated using the standard checklist provided.
He will need to have a checklist made for each of the five publics to
whom he is reporting. He will not be provided the report forms or other
data given to students going through the learning experiences,
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Ccmponents of Accountability

PREASSESSMENT

Performance Objective 6

NAME DATE PUBLIC INVOLVED

The student must attain 100 percent proficiency as evaluated on this
standard checksheet for conveying information about LD pupils,

YES NO

—— — 1. Did the teacher utilize a standard report form to summarize
information for parent conferences?

2, Does the teacher use a method of presenting information in
a form that is readily understood by all publics concerned
with the LD child?

- g S po—.

3. Will the teacher be able to use the same report forms for
giving of information about the LD pupil's progress to the
pupil himself?

4. Is the information provided in a form that can be used in the
LD pupil's permanent record folder?

5. Is the information appropriate for submission to the school
administration for use in the program?

6. Will it be possible from the report form used to pinpoint
the pupil's present progress in his habilitation program?

~

. Will it be possible from the report form used to specify
the pupil's specific habilitation needs before he has attained
his potential?

8. Are the records of LD pupils easily transcribed to the informa-
tion report form?

9. Is the process of providing pupil information simple, complete
and appropriate within the time the teacher has available?

10. Do the report forms used for providing information about the
LD child really communicate?
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TEN KIT 12

Components of Accountability

PERFORMANCE OBJECTIVES

After completing Ten Kit 12, the student will

1. Comprehend criterion measures for assessing pupil progress in the

basic skills by performing at the 100 percent level of accuracy on a
teacher-made test.

2. Analyze a comprehensive LD program for a school district when
presented with a set of data obtained from a school wide evaluation pro-
gram with a 90 percent level of proficiency on a teacher-mads test.

3. Analyze the resuits of a staffing conference including an indi-
vidualized curriculum program for an LD pupil, correct teaching tech-
niques and the instructional materials to be used in the habilitation
program with a 90 percent level of proficiency on a teacher-made test.

4. Analyze program placement for an LD child using standard data
with a 90 percent level of proficiency as evaluated by the teacher
supervisor,

5. Demonstrate a knowledge of the necessary information that should
be collected in assessing progress for LD pupils with a 90 percent
proficiency as determined by a thirty item objective test.

6. Apply correct communications and use recommended procedures in
conveying information on LD pupils to selected publics with a 100 percent
proficiency as evaluated by the teacher supervisor.
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TEN KIT 12

Compunents of Accountability

LEARNING EXPERIENCE 1

1. Obtain the forms used for monitoring pupil progress as developed
for three different types of intervention models that have been used in
the therapeutic treatment of language disabled pupils from the teacker
supervisor's office.

2. Read and study the given data provided on the forms. This data
must then be used in determining conclusions that can be made from tre data
provided.

3. Determine the answers to the following questions about the pupil's
progress from the data given:

a. Does the progress record cover a period of instructional time?

b. Is it possible to determine the amount of progress made during
the evaluation period?

c. Will this type pupil data help in determining if adequate
progress for ability and age levels is being made by the pupil?

4. Review self evaluation for this objective.

5. When you are prepared, schedule the objective test over evaluation
of pupil progress through the teacher supervisor's office.

(Performance Objective 1)
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Components of Accountability

LEARNING EXPERIENCE 1

It is essential to use a criterion measure to assess pupil progress
in lanquace disability. In most instances it is important to be able to
pinpoint progress on a daily and weekly basis if we are to be acctountable
for pupil progress in basic skill areas of the curriculum.

The daily work record of pupils should be used in planning curriculum
experiences and in establishing a profile of nupil needs for each indi-
vidual pupil. It is also essential to have current diagnostic and
achievement test results on each pupil in the habilitation program. This
formal testing program should include measures of both oral and silent
reading ability. A1l basic skill areas of the curriculum will require
intensive planning if we are to be accountable for precisely evaluating
pupil progress.

A criterion measure is a standard for a iesson or a program. A sample
of daily work obtained from each pupil may be evaiuated and used to help
evaluate pupil progress. A score increase on a standard test may be a
very positive indication of progress and should be used on a scheduled
basis with pupils.

The teacher is in the position to best evaluate pupil progress over a
pariod of time in any type intervention model. Using criterion measures,
he can determine the amount of progress made. This type monitoring should
show the pupil's progress and should not necessarily reflect his potential.
It is economical to devise a criterion measure that will provide the type
data needed for each pupil. This is a definite step toward program
accountability.

The first pupil assessment criterion measure ‘or this objective is
for APSL. The second is for PI and the third is IPP. Please examine
these measures carefully to determine what they tell you about pupil
progress.
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PROJECT CHILD - ALPHABET 1C PHONETIC STRUCTUKAL LINGUISTIC APPROACH TO LITERACY

VOLUNTEER LOG

SCHOOL:  Adelle Turner ‘“\j\%\"'
TEACHER: Janis Britt st mﬁ‘“
WEEK OF: Feb 28 - March 3 ®
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
— VOLUNTEER LUNTEE UNT VOLU R
NAME ; r ' ’
Patti Jarvis Cullum Farris Gibbons | m
—
NAME . =
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S
=
M&ME: 2
-
Mike Dodds Jarvis Martin Farris
NAME:
Kelly Lee Lee Cullum York
NAME:
Susan York Berry Swaney darvis
NAME:
Mike Jarvis Cullum Swaney Jarvis
NAME:
* Lively Vaughn Arrington | Dodds
NAME : o ’
Glenn Berry Farris Cullum York
NAME : | s
P
Jenny Lively Vaughn Arrington | Dodds E
NAME ; =
(]
Jeff Farris Farris Absent Absent =
NAME :
Mark York Berry Swaney Absent
NAME :
El{llC David Lee Lee Farris Farris
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TEN KIT 12, Learning Experience 1
FROJLLT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITLRACY

Week of

—

Feb. 28 -~ March 3

WEEKLY RECORD

S*udent's Mame )

- an - ————

Mon. - Date

Tues. - Date_ _

Wed. - Date

2-28-72 Tutor Lively
Material Covered: Teacher's Bouk completed reading 7 Pg. No. 5!
Student's Book needs to spell some of the Pg. No. 34
words
Other Material___ Pg. No.____
Spacial Problems: Words ending in "g" she continually puts an
'ng" sound - doesn't like to use reading finger. ) i
2-29-72 Tutor Paula Vaughn
Material Covered: Teacher's Book_sentences Pg. No._ 54
Student's Book ) Pg. No. 36
Other Material____ Pg. No.____
Special Problems: no problems
3-1-72 Tutor Arrington _
Material Covered: Teacher's Book completed Pg. No._ 54
Student's Book work Pg. No. 36
Other Material Pg. No.

Special Problems:

sentences.

Confuses "nk" and "ck". Has some trouble remembering

Thur. - Date 3-2-72

Tutor_ Dodds

Material Covered:

Special Problems:

Teacher's Book Pg. No._57

Student's Book Pg. No.

Other Material Pg. No.____

Worked well, remembered her sentences very well.

Fri. - Date 3-3-72

Tutor

Material Covered:

Q
Eﬂ&ﬂ; Special Problems:

IToxt Provided by ERI

Pg. No._
Pg. No.

Teacher's Book___
Student's Book

Other Material _ Pg. No.
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TEN KIT 12, Learning Experience 1

Week of _2/28 - 3/3/72

Student's Name

Test tw Test_squ Test_squ Test _qu Test revi;l
Mon. Tues. Wed. Thurs. Fri.
\ 1]
s
A \

A

%,

COMMENTS:

Thursday did not follow directions

28
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Name 4 & Date 2-28-72

115

Circle the words that begin with a consonant blend.

sink 11. sink
’e/O 12. sash
/ 13. sent
. shot
15. shut
16. sang
17. sing
18. sock
GG

suds 20.  sunk

o)
.

8

[a %)

000060
):6

sung

W
[ ]

s

(8]

o
2 £(0)
por

~3 o
[T}
V]
(2]
-

o
wn
o
()
x

99

9, sick

0
(000
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TEN KIT 12, Learning Experience 1
PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY

DAILY AUDITORY DISCRIMINATION SHEET

BEST COPY. AVAILABLE

q_ NAME DATE 2-28-72
2/ v tw-gs? 1. 1. 1. 1.
2. tw-in 2. 2. 2. 2
3._tw-ig 3, tw-ig 3. 3. 3
4, tw-in 4, tw-ist 4. 4, 4
5,_tw-ist 5. 5. 5, 5
6. 6.__tw=in 6. 6. 6.
7. tw-it 7. tw-itch 7. 7. 7
v’8. tu-ist 8. 8. 8. 8
9, tw-ig 9___ 9, 9. 9
10. v10._tw-ich 1, 10. 10.
n. 1, tw-it 1. 1. n.
12, _tw-it 2, _tw-ist g 12, 12.
13,0719 3. 1. 13, 13,
14, 14, _tw-ang ¢4, 14, 14,
15. 15, Tawlel s, 15. 15,
16, 1St e twitch  gq 16. 16.
17.tW-in 17. 17. 17. 17.
Vit -2 1. 18. 18, 18.
19, 19. tw-ig 19. 19, 19.
20._tw-in 20._tw-ist 20, 20. 20.
o1®3 1. 0123 1. 0123 1. 0123 1. 0123
ﬁz 01@3 2. 0123 2. 0123 2 0123 2 0123
3. 012@ 3. 0123 3. 0123 3. 0123 3 0123
.23 4 0123 4 0123 4. 0123 4 0123
5. @123 5. 0123 5 0123 5 0122 5 0123

30



TEN KIT 12, Learning txperience )

Name

31

Date__ 2- 28-72 113

-

Circle the words that begin with a consonant blend.

.

10.

S w N

5008

G
g

tend

tick

(o
e
=

(ad
-l o
©

5o

e.
0:

Do
8

tank

i

I

M. tan
12.1‘!’!’» (twang) tag
13. @ tack
14. tock @
15. Tod @‘!IIIP@‘!EI!'D
15. tog
17. (i) Grand)  tong
18, (wang) (D) top
19. tot @Eli!j¢‘!l!’b



REST COPY AVAILABLE

1EN KIT 12, Learning Experience ]

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET

NAME DATE 2-29-72
2/ 1. squ-ib ‘( squ-o@F 1. 1. 1.
z’,/* 2, sk-id v sw-ob ol 2. 2. 2.
Va'- SQU% - 3. Sw-am 3. 3. 3.
4, scr-ag . Squ-oﬁja. 4. 4,
5, Scr-ub 5, Sk-id 5. ) 5. 5.
8. Squ-odM 6. Sk-ip 6. ) 6. 6.
7. squ-ash 7. Ssqu-ash 7. 7. 7.
8. s-ozk Ve squ-ot‘zzr 8. 8. 8.
g, s-ick ,51_155?§§i7;zz:i§. 9, 9.
o B “P o, scr-am g 10. 10.
17, S-ink 1, Sauib gy 1. 1.
12, s-ash_ vg, E5i*, 12. 12.
13, sp-an W3, scr-ub“é:ls. 13. 13.
W squ-oatzr J4. scr-unlhoyg, 1. 14,
15, sh-ut 15, squ-id g, 15, 15.
16, sn-ip 16, Scr-atch qg 16. 16.
7. s-ing v, &S, 17. 17.
18, s-ock 18, SQu-int 4 18. 18.
0. s ofg &5 47, 19. 19.
20, S-unk 20. Sk-1t g 20. 20.
0 1. dD23 1. 023 1. 0123 1. 0123 1. 0123
2 0@ e o@23 2. 0123 2 0123 2 0123
o023 3 023 3. 0123 3 0123 3 0123
% 0138 4. o@23 4. 0123 4 0123 4. 0123
5. 023 5. o)23 s 0123 5. 0123 5 0123
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TEN KIT 12, Learning Experience 1

3-2-72 117

Date

Name

Circle the words that begin with a consonant blend.

1.

2345




TEN KIT 12, Learning Experience ] BEST COPY AVAILABLE 34

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET

e/ //W j (p wt GA CAAS A AN PO

NAME DATE 3-2-72
1. 1. qiik 1._Qu-its 1. 1.
2.9 %r 2. 2. Qu-it 2 2
3. 3. ot 3, 3 3
4, quint 4. 4, gu-id 4 4 )
5.94i¢ 5. 5, Qu-ist 5. 5.
6. 6. qu-ag 6. qu-ack 6 6
7. 9ugkk vy, qu-\?%tar 7 7 7
8. aikk 8._qu-ip 8 8 8
9, quid 9, 9, Qu-it 9 9
10, bt 10,_Qu-itch 44 10. 10.
1. 90 n, n,_qu-its gy, 1.
12. 12, Qu-it 12, Qu-iz 12. 12,
3.9 o, q““%f&l'__ls. 13, 13,
14, Q! 14, ___14, u-ag 14, 14,
5. 15, Qu-itch e q”“'p’w. 15.
16, 9ot 16, _Gu-ack g, _16. 16.
1. %-éﬁcn. 17, P g 17.
18. 18, u-int e 18. 18.
19, 9 19, v, u-istLely 19.
20, 20, 31z g, Guit 4o 20.

. 0123 1. 0123 1. 0123 1. 0123 1. 0123

2. 0123 2. 0123 2. 0123 2. 0123 2. 0123
3. 0123 3.0]23 3. 0123 3. 0123 3. 0123
4. 0123 4. 0123 4, 0123 4 0123 4. 0123
5. 0123 5. 0123 5. 0123 5. 0123 5 0123

ERIC

Full Tt Provided by ERIC.



TEN KIT 12, Learning Experience | BEST COPY AVAILABLE 35

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET gg

ERIC

Full Tt Provided by ERIC.

NAME DATE 3-3-72
/)b‘(.gk H¢ ﬁé&l.sm W sh 1. th
/ 2. sc 2. sm 2. sn 2. 2. th
3. sm 3. sn 3. sp 3. ch 3
8. _su Do 84._sp 4, st_ 4. 4. sh
5. sn 5. st 5._sw 5. 87 st
6. sn 6. sw 6. tw ﬁ,/sh 6
7. sp 7. tw 7. squ 7. sh 7. wh
8. sp 8. squ ¥ tw G g, 8
9. st Vs Qa9 st 9 9
10. st 0. qu 4 10, st 10._¢ch 10, th
1. sw 1. squ 1. 1. 11,_sh
12, sw 12, tw 12. ¢ch 12, _th 12.
13, tw 13, sw 13, 13. 197 sh
w./ti ﬁ,: 14, st 14, ch 14. 14.
15, squ 15, sP 15, w4l
16, squ 16, St 16, Sh 16. 16.
WS G 1 P pppr, 17. 17.
B s Zﬂ—wla. sk 18, _th 187 % ¢Arg, ¥
13,775 fgcw.A Q¢ 19, th 18, 19, ¢
W ° Q¢ 2. s 20, W 20. 20, ©h
SC th
. 0123 1. 0123 1. 0123 1. 0123 1. 0123
2. 0123 2. 0123 2, 0123 2. 0123 2. 0123
3. 0122 3, 0123 3 0123 3. 0123 3. 0123
4. 0123 4, 0123 4 0123 4. 0123 4. 0123
5. 0123 5 0123 5 0123 5 0123 65 0123
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TEN KIT 12, Learning Experience 1 BEST COPY AVAILA 6

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET

NAME mre___
y/o 1.squ-ab 1. s-ink 1. 1 1.
2.sk-ip 2. squ-id 2 2 2.
3. squ=ib 3._s-ang 3 3 3.
4. scr-atch 4. squ-ash 4. g 4 4,
\6-/sw~ob ﬁk 5. s-and Se 5 5.
6. squ=-ash J{squ-atﬂc'a{ 6 6.
7. sk-id 7. sk-unk 7. 7 7.
W sk-un OLWE. scoot 8. 8 8.
9. Sw-am o &6 9 9,
V0. sq::-ﬁ'tr 10._s-uds 10. 10. 10.
11, _scr-ub 11, _sk-id 1. 1. 1.

-2t
12, squ-int g’ sB2R 12. : 12.

\n’,sqxﬂ: 13. s-end 13.

b
N

13. 13.
14, Sc-otch 14, sh-ot 14, 14, 14,
W scr-un 15, skeunk s, 15. 15,
16. Sc-up 16._S-ang  1q, 16. 16.
17, sk-id 17, _St-ung 47 17. 17.
18, scr-am ;(?m’”ew. 18. 18,
19, squ-id w7 ‘“""cz’w 19. 19.
20, Sk-it 20._St-int 54 20. 20.

(23 1023 1. o®23 1. D23 1. 0123

0 2(y23 2 D23 2 o3 2 013 2. 0123
—
.(@2s (123 3 @23 3 of)23 3 0123
+ (@123 4 o023 s o023 4 01@3 4 0123
s. @123 5. o235 023 s 023 5 0123

ERIC

Full Tt Provided by ERIC.
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TEN KIT 12, Learning Experience 1
PROJECT CHILD - PROGRAMMED INSTRUCTION

\!
PERIODIC ASSESSMENT FORM coPt R
(Parts T, 2, & 3) St

This Periodic Assessment Form is to be made on each LD student every reporting
period after entering the program.

ACADEMIC ACHIEVEMENT FORM

(Part 3)

STUDENT Sandra

BeginninévLevel Current Level

Date: 12-20-71 Date: 1-20-72
READING SRA biue #1 blue #17; RFU#17
_ RFY_#17° wor
ARITHMETIC #4 #4 Benton

. LANGUAGE SKILLS #4 exc. in Engl #4

MOTIVATION High__ X Average Low None
SELF CONCEPT High Average x Low (or poor)

COMMENTS :

In reading, student is good in comprehension check and found out

speed was slow. Dropped in RFU to #7 from #17, can do now in two_

minutes with 100 or 90 grade. Does several pages in both math

and English.

ERIC

Full Tt Provided by ERIC.



TEN KIT 12, Learning Experience 1

38
\?g,\‘ﬁ'
PROJECT CHILD - PROGRAMMED INSTRUCTION Q‘\‘\\“
PERIODIC ASSESSMENT FORM ,5\@
(Parts 1, 2, & 3) A
This Periodic Assessment Form is to be made on each LD student every reporting
period after entering the program.
SOCIAL BEHAVIOR AND ATTITUDES FORM (Part 2)
STUDENT Sandra
Never Seldom Often Usually
Spends time with other children XX
Displays balance in social interchange ] XX
follows Rules _ XX
Controls Temper xv
Uses Socially Acceptable Language ' XX
Derides Peers XX
. Discriminates Against Others XX

Is A Good Loser _ W§3
Tells On Peers _ XX
Wants Special Attention XX
Wants Special Privileges XX
Respects Authority _ XX
SOCIAL GROWTH (a) excellent XX (b) good __(c) 1ittle___(d) none_
COMMENTS Accepted in peer group. Some difficulty in

physical activities, but never quits trying.

ERIC

Full Tt Provided by ERIC.



TN KIT 12, Learng g EeP ekl E5e. TorocramMED INSTRUCTION

PERIODIC ASSESSMENT FORM gEST
(Parts' 1, 2, & 3)

This Periodic Assessment Form

39
coPY AUNLABLE

period after entering the program.

is to be made on each LD student every reporting

SCHOOL BEHAVIOR AND ATTITUDES FORM (Part 1)

STUpENT2Ndra SCHOOL Albert S. Johnston
TEACHER P, Banett DATE 1-20-72
Never Seldom Often Usually
BLUFFING Xx
Y
.?AYDREAM.NG XX _
pE;TRUCTIVE XX
DISTRACTING XX
IDLE PLAY XX
T}ME WASTING XX
5 min. 15 min. 15 min. 20 min. 30 mi.

JNTEREST SPAN XX

usually ——> excellent good average poor other
POSTURE XX

excellent good little none

BEHAVIOR GROWTH XX

COMMENTS

©

ERIC

Aruitoxt provided by Eic:




TEN KIT 12, Learning Experience 1 40
PROJECT CHILD - PROGRAMMED INSTRUCTION

BEHAVIOR RECORD FORM

This form is to be made on each LD student once a month for each child with
three children each week being rated.

STUDENT Sandra 7 TEACHER P. Banett GRADE 4G

SCHOOL___ Albert S. Johnston DATE  1-20-72

1. DAYDREAMING

2. IDLE PLAY
a. Marking

b. Chewing

c. Manufacturing
d. Playing (identify)

3. BLUFFING
a. Setting timer back
b. False claims
c. Compulsive cheating

t.  TIME WASTING
a. Unnecessary travel
b. Visiting
c. Watching teacher
d. Unnecessary questions

5.  ATTENTION SPAN (identify in minutes) 30 minutes

€.  DISTRACTABILITY
a. Wall kicking
-b. Desk tapping
C. Personal noises (identify)
d. Throwing

7.  FRUSTRATION LEVEL
a. Anxiety signs (identify) .
b. Specific activity and exercise __sucks thumb if not kept busy

8.  POSTURE

9.  DESTRUCTIVE, HOSTILE, AGGRESSIVE
a. Defacing or cutting
b. Breaking pencils
c. Hitting or kicking

10. ATTENTION GETTING DEVICES

11. OVERLY QUIET OR WITHDRAWN XX

12. OTHER PERSONALITY CHARACTERISTICS Good student, enjoys work, good
(Identi1fy and comment below)

BEST copy AVAILABL

understanding of anything new




TEN KIT 12, Learning Experience ] BEST COPY AVAILABLE 4

PROJECT CHILD - PROGRAMMED INSTRUCTION

SHORT-TERM EVALUATION FORM

This short-term evaluation form is to be made on each LD student
each two weeks after entering the program.

STUDENTS NAME SCHOOL_ Albert S. Johnston
BEGINNING EVALUATION DATE _12-20-71 ENDING EVALUATION DATE__ '-20-72
TeAcHER P+ Barrett

Materials or Techniques Used Beginning Current Criteria of Comments
__7 Level Level Evaluation
SRA
_ blue #1 blue 1b-#1¢
RFU
#17 - #7 charts grobped back

Controlled Reader

WeekTy Reader - Reading

_ #2 #3
Weekly Reader - Science )
- #3 #3

WeekTy Reader - Map SKiT1s
7 #B #B

Flash X

Benton Review Arithmetic
Book #4 #14, p.19}bk. charts

Dolch Word List

knows all

Audio-Visual Kinesthetic
#1 speliing text test

Reading Textbooks
1.Trgdew§nds, finished

2. Ventures
3.BicycTes to Bommerangs
Art Materials - Specify ~
Overhead, animals
Other Arithmetic Materials
Stencil sheets
Handwriting Techniques
Caps, paragraphs from board
Special Instructional
Materials & Techniques

Summan% of Progress . .
Excellent progress, verv quiet and studious

zggg;$§_g§§gmm€"aat’°" - CONTINUE XX MODIFY

©

ERIC

Aruitoxt provided by Eic:



TEN KIT 12, Learning Experience 1

Project CHILD - Individually Prescribed Program 42

EDUCATIONAL GOALS AND STRATELGIES

(Review Weekly - Revise as necessary)

)
el
HANDWRIT ING qﬁﬁs'c
NAME Mary
DATE 4/10/72

TESTING DATA  Sept.--writing is satisfactory fgr age and grade. Nov.

progress satisfactory:dan.--satisfactory; March--progress satisfactory;

ﬂay--good work.

STRENGTH { ¥ | fine motor skills
DEFICIT

GOALS To continue normal progress--Nov. continue normal progress, work on

sltant, Jan--practice u, i, e, 0, a. March--capital Z, W, E. May--

G, 00, 3-3-

MATERIALS handwriting book, tracing paper

METHODS Trace letter or word from book., Write a letter or word on

the blocked producing *letter sound while writing. Use letters

in words and/or words in sentences.

* Please date revision, attach additional sheets to original as need arises.

*Oral pronunciation of letter sound benefits phonics.



TEN KIT 12, Learning Experience 1

Project CHILD - Individually Prescribed Program a3
EOUCATIONAL GOALS AND STRATEGIES
(Review Weekly - Revise as necessary)
\\\l\\\\}‘?’\'&
SPELL ING | st VAR
NAME__ Mary

TESTING pATA ITPA--Auditory Sequential Memory 5.3, Visual

Sequential Memory 9.9/1st ck. 75% Accuracy 3rd Ck. 100% 2nd ck. 100% accuracy

STRENGTH | X | Visual Sequential Memory 9.9

DEFICIT | X ] Auditory Sequential Memory 5.3

Use strength (Vis, Seq. Mem. 9.9) to help mediate deficit
(Aud. Seq. Mem. L.3)

GOALS __ Mary will spell orally four mixed words (nonsense and real) with

80-100% accuracy when presented orally by the teacher at 5 second

intervals.

MATERIALS  tape recorder, word cards, missing letter dittos

METHODS Listen to a tape, spell orally, and trace the mixed words (nonsense

and rea]).v Then she will listen, spell orally and fill in the missing

symbols. Then, spell orally to teacher or aide.

* Please date revision, attach additional sheets to original as need arises.

ERIC *Words would be used in a sentence to develop reading and word comprehension.
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Project CHILD - Individually Prescribed Program

LDUCATIONAL GOALS AND STRATEGIES

(Review Weekiy - Revise as necessary) <§§?
S
{
READING , N
——=. . . Vocabulary, Comprehension, Word Attack é§}
A
&
Mar Ny
NAME d _ ) 3
4-10-72
DATE

TESTING DATA__ITPA, Visual Reception 5.2, Auditory Reception 8.6 o
—-Auditory Association, 8.10/ 1st ck. 90% 3rd ck. 100%
2nd ck, 100% 4th ck. 100%

STRENGTH {x Auditory Reception
Auditory Association
DEFICIT |x Visual Reception

Will use strengths to mediate deficit,

GOALS_Mary will say and give a brief definition of ten words with

90-100% accuracy when exposed visually at 10 second intervals.

MATERIALS Audio Flashcard Reader, word cards and pictures.

METHODS Work with Mary orally to insure word meaning. (Use pictures

whenever availeble). Place some words on Audio Flashcard Reader

where she sees and hears the WOrd and word meaning and records

the word and word meaning.

Begin with 10 words/wk., 2 wds/day.
Also begin with teacher or z2ide session daily.

* Please date revision, attach additicnal sheets to original as need arises.
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Project CHILD - Individually Prescribed Program
EDUCAT IONAL GOALS AND STRATEGIES

(Review We ' - Revise as necessary)
MATH
pakinl GQRN‘QN“NUNQdL
NAME  Mary pest

DATE 4/10/72
TESTING DATA [TPA--Auditory Sequential

Memory 5.3, Visual Sequential Memory

9.9 1st ck. 90% 3rd 90%

2nd 100%

STRENGTH |[x Visual Seyuential Memory 9.9

DEFICIT |[x | Auditory Sequential Memory

Using strength (Vis. Seq. Mem.) to help

mediate deficit (Aud. Seq. Mem.)

GOALS Mary will repeat with 80-100% accuracy a

sequence of 4 mixed math facts and nonsense

words wher presented orally by the teacher

at 3 second intervals

MATERIALS
tape recorder, symbol cards, missing symbol dittos
METHODS Mary will listen, say and trace the mixed material.

Then she will Tisten, say and fill in the missing

symbols. Then say material to a teacher or aide,

* Please date revision, attach additional sheets to original as need arises.
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Project CHILIY - IPF Weekly Plan Sheet QSRN‘“
N\

46

Materials: (Specify Level, page MONDAY TUESDAY  WEDNESDAY
and kit, etc.)

THURSDAY  FRIDAY

Handwriting
Michigan Language Program

Ann Arbor Cursive

Other: (Specify)

Blocked Paper X X X

Basal Text X X X

Sullivan Programmed Math

Webster - (A,B,C,D)

Basal Text  3p4 teve] X X X

Flash X-Math

Other: (Specify)

Teacher made dittos X X X

Recorder drills X X X

) ;ape aecorﬁers X X X

Listening Center

Previewer

Record Player

Other: (Specify)




TENKIT 12, Learning Experience |

Profoe U THIER < Individually Preace thed Program

\
Weekly Plan Sheet Week Of 5nba72 <EE§§ QQR

Name __ Mary _Teacher 5. Jay

D el

Materials (Specify level, page MONDAY TUESDAY WEDNESDAY THURSDAY  FRIDAY

and kit, cte.)
Language:
Systems 80 {Kit C-T)

Michigan Language Program

. — 4. -

Pel's h.'.xd {(1-9)

Merrill Linguistic Reader (1-4)

et cm—

Merrill Linguistic Skills Builder | Y

Merrill Drill Kit

Reading For Concent; (A,B,C,D,E)

Hegge, Kirk,& ¢’ ;—Remedial Drilils X X X

Sound Order Sense

Imperial Casette Program

Flash X-Vocabulary

rudis-flashcard Reader

Other: (Specify)

Spelling
Webs termaster

Basal Text

Flash ¥-Speiling

: - eee, iS00t ' 1
:)th{.’ {:,‘.‘ J |

Spelling Tapes

x
>
x
>

R QRIS SN T
>

[FSSETIINEIRY- SO UURI QR nu SIS S
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TEN KIT 12

Companents of Accointability

LEARNING EXPERIENCE 2

1. Obtain the data from a comprehensive evaluation riaport of a school
district's program for LD children from the teacher supervisor's office.

2. Read and study the school district evaluation report,

3. Be prepared to answer the following questicns about the evaluation
report:

a. what are the number and kinds of personnel in the LD pregram?

b. What are the number and kinds of instructional units authorized?

c. How was the support personnel used?

d. What is the role of the paraprofessionals in the program?

e. What kinds of meterials and equipment are included ir :che program?

f. What are the on-the-job cooperative relationships between the
special teachers and the regular classroom teachers?

g. What kind of administrative suppcrt is provided by the superin-
tendent and principals in the district?

h. What role did the psychologicai services play :a the LD program?

i. Were adequate individual planning arrangements included?

J. wWhat effects did the special pragram have upon the LD pupils served?

k. How does this compare with the effects of the reqular program for
LD children?

1. How does tre money spent on these two programs compare?

m. Did the program results justify the amrunts A¥ morey expended?

n. Jid the LD teachers make adequate progress during training?

0. Were the roles of narents clearly defined?

p. Wiil *he program rave the cepability to serve the total district
as now structured?

4. Review self evaluation for thi< objective.

5. When you are propared, scheduie the ohjectivc test over evaluation
of proqrams throuak the teacher supervisor's office.

(Performance Cbiective 2




TEN KIT 12

T e g o g

Components of Accountability ‘o

LEARNING EXPERIENCE 2

The attached evaluation is for a Plan “B" Pilot Project in an
ISD of approximately 6,200 ADA. It was develeoped for a program of nine
year old childre. in the third and fourth grad2s. Tha evaluation is for
the 1970-/1 academic year and reflects the program from November 1, 1970,
through May 15, 1971,

The results of the evaluatior :ere used to nlan the expansion of the
Plan "B" Pilot Program in LD for the 1971-72 acacemic year., All publics
concerned with the LD program wer: surveyed to obtain their opinions of
program worth, This appears to be a very positive appraisal of the
Plan "B" Pilot Program.

49



TEN KIT 12 50
Learning Experience 2
PUKLIC SCHOOLS

o>
N EVALUATICN OP L/LD PLOGRA' 1673-71

One-hundred forty-cne pupils in the regular classroom were tested to pive us
sonc data for comparison. This number is epproxinately one-fourth the total 3
fourth grade population. The mesn gaing arc given on the following peape.

The total mimber of nine year old language and/or learning di3abi1icdcn, pupils
who had pro-tcst ond post~test vas one~hundred thirty-twvo, All vere below
grasz level in resding, silent or oral. In order to cvaluate the proeraa and
progress of childron in the progran the follcetrdag was dona:

1. The mean IQ for the L/LD children vas conputed.
The mean IQ for the ragular classroorw children was computed,

2. The nean gaina for 1968-69 and 176970 (fall) was computed.

3. The rean gatn £a¢ the L/LN children for 1071 wan cevruted (Spring)
The nean gain for the regular elzssroom children vas cotputed (Spring)

4. Thc rean pain for older children as corpared te yornoer ehildren $n the
progran (Those chiidten who were 9 years of ape between Septeaber 2 and
February 23th were considered as older children, Those ciiildren who wvere
9 years of aze between 'larch 1 and September 1 were consicered gs
younser.)

3. The mean gain for the higher IQ children (100 IC cr mote) was compared
to the mcan pain of the lorer IQ chilZran (3% or laus)

6. The ncan gain of the boys in the program vas corparcd to the mean gain
of the eirls in the progran.

Conculefonn:

1. There v~re R n-nthsaverage pain for the L/LD chi)dren vho vere in the
Sherman Public ‘Schcols {n 1968-59 and 19469-70.
statistical
2, There vos no sienificant /difference betvaen the rofn of the regular
classroon chirldren as conpared to the L/iD ehil-ren.

3. There was 8 dra—atic difference between that the L/LD ehildren did ¢n
1970-71 as covpased to what they gained in 1963-59 and 1963-70,

4. Therc wes no significent differcnce in gain of the o<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>