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Foreword

A

The Middle School:
A Significant Mutation

ONE occupational hazard-—
and reward—of school work is the necessity
to recognize, to accept, and to help shape

change. Education is susceptible to change,

3.

and, indeed, should welcome change. for to
adapt to the varying demands of the times is
a mandatory and most difficult function of
schooling. .

Persons in scheol work are sometimes
able to distinguish an important, definite,
and significant change. Such a mutation
seems to have developed in recent years in
the organizational structure of the school.
This variation in structure relates to the
change of critical interest and support from

" the traditional junior high school organiza-

tion and program to a newer structure and
approach advocated in the middle school
movement,

The traditional junior high school orga-
nization and program have for some years
caused much concern. This level of schooi-
ing has seemed to some to be too much
influenced by the high school curriculum and
thereby not adequately to have met the needs

Robort R. Leeper
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of the junior high school aged learner. The
earlier maturation rate of today's youngsters
has also stimulated much recent and current
thought and research at this level of school-
ing.

Observation of and experience with
sixth graders suggest that they are more
compatible with seventh and eighth graders
than with upper elementary children, More-
over, the maturity of ninth graders seems
much more compatible with that of high
schoo! students than with seventh and eighth
grade youngsters. In addition, the ninth
grade program appears to resemble mmore
closely the high school program; for ex-
ample, the computation of Carnegie units
begins at this level. Such indications seem
to reinforce the need for critical attention to
needed adaptations in structure, program,
staff, and facilities at this transitional level
of schooling. Out of such concern and in-
terest has emerged the impressive and bur-
geoning raiddle school movement.

Most of the 32 articles in this beok
of selected readings appeared in the Decem-

Foreword 'y v



ber 1973 issuc of Educational Leadership, on
the theme, "Middle School in the Making?”
Several of the <ontributions appeared in
earlier issues of the journal, and are included
here as representing fmportant harbingers
of this important -curricular and organiza-
tional adjustment. '

Rich Resources Are Available

Included herein also are four new and
original contributions to the volume, the
introduction by William M. Alexander; an
article prepared by Conrad F. Toepfer en-
titled. “Curriculum Planning Priorities for
the Middle School”; “Programs for Emerging
Adolescent Learners.” written by Joseph C.
Bondi. Jr., for the ASCD Working Group on
the Middle School and the Emerging Adoles-
cent Learner: and “Middle School Research
1968-1974: A Review of Substantial Studies.”
bv Jon W. Wiles and Julia Thomason. We
felt that the first statement was needed to
place the middle scheol movement within
the broader perspective of historical change
in education. The second statement was re-
auested as a means of distilling and express.
ing in a single source some of the rich and
multifaceted elements now increasingly util-
izod 'in the curricular resources of the middle
school. The third statement demonstrates
the continuing commitment of ASCD in the
ongoing development of the middle school.
~The fourth article is an update on the signifi-
cant research heing conducted on the middie
stchool. .

Contributions to this volume are pre-
sented in five sections:

\Why the Middle School? Rationale
The Middle Schoot: What Is It?
Middle Schoolers and Their Teachers

Curriculum for the Middle School
Middle Schools in Action.

91 W N

The reader is invited to explore further
the writings of many of the outstanding con-

vi ' Foreword

tributors to this work. Additional authors
and resources are frequently referred to in
the following pages and may be used to
round out the full picture of the promise, the
problems, the strutture, und the program of
the middle school. Even a cursory examina-
tion will reveal that this field is a new and .
open one. with a growing body of literature
and other supportive resources. ,

The decision to publish this book of
readings was based upen the instant and
almost unprecedented demand for additional
copies of the December 1973 issue of Educa-
tional Leadership following its distribution
to members and subscribers. This demand
seems to have continued. as evidenced by
many orders and inquirics. Because the Asso-
ciation must be vigilant in meeting the needs
and concerns of its constituencies. serious
notice has been taken of these signs of con-
tinuing interest in the middle school area.
As a reSult this anthology is offered as one
means of furthering interest in, and an
understanding of, this significant develop-
ment in the structure and program of this
segment of the common school.

\Ve express our gratitude to all the con-
tributers to this anthology who have con-
sented to this further usage of their material,
e are especially appreciative of the coopera-
tion of Dr. Alexander, Dr. Toepfer. Dr. Bondi.
Dr. Wiles. and Ms, Thomason for their gen-
erous response to our expression of need,

Special acknowledgment is also due
to Maurice R. Ahrens, Professor Emeritus,
University of Florida, Gainesville, who, as
a member of the ASCD Publications Com-
mittee. drew up the original plan for the

December 1973 issue of Educational Leader-

ship on "Middle School in the Malﬁgg?”

Ours is a time of change in education.
This volume will help the reader to define the
need and to understand the potential struc-
ture and program for such change in a4 new
and significant area of schooling.

—RoBerT R. LEEPER, Associate Direc-
tor and Editor. Association for Supervision
and Curriculum Development.



_ Introduction

The Middle School Emerges

WATCHING. even abetting, the
emergence of the new middle scheol since
1960 has been interesting indeed. We may
be witnessing a long needed resolution of
the dilemmas created by the graded scheol
ladder and its various rungs and levels. Con-
fused as the middle school movement has
been by continuing controversies and uncer-
tainties about grade organizations, enroll-
ment and building problems, and desegrega-
tion plans, its focus on the transition from
childhood to adolescence gives the move-
ment validity and significance. This new
volume of the Association for Supervision
and Curriculum Development is welcomed
as evidence both of the widespread interest
in the middle school and of tht commitment
of ASCD to its continuing emergence as a
significant phase of American education.

Burgeoning in numbers enly recently,
today’s model of a really transitional middle
school has been long in the making, Its
origins are inexiricably related to those of
the junior bigh school it is replacing, or per-
haps reforming. Although the junior high

-

William M. Alexander

school was first proposed at the turn of the
century, as a means of extending secondary
education downward, and this goal it
achieved all too well, it, too, was seen by
many as a transitional or bridge school.
Usually classified. staffed, scheduled, and
programmed as a secondary school, however,
the junior high school tended to neglect the
bridging function and herein arose the de-
mands for its reform or replacement. But
not all junior high, intermediate, or upper
clementary schools, as they were variously
called, were modeled after the high school,
and it was in the more transitional models
that many features of the middle school
developed. For example, long before the
current middle school movement, the Skokie
Junior High School of the Winnetka, 1llinois,
Elementary Scheol District enrolled children
in grades 6-8, provided “survey” or short-term
exploratory courses, utilized team teaching
and modular scheduling, had student “enter-
prises” as special interest activities, and
featured individualized instruction using
materials developed within the school organi.

Introduction . vii
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zation. Such schools were relatively few in
number but their programs were forerunners
of manv emergent middle schools of the
current decade,

.'Focus on the Transitional Years

In the early 1960's mounting dissatis-
faction with the discontinuity of elementary
and secondary schools and the resultant
protifems of children in moving from level
to ievel. along with widespread criticism of
schooling in general, and the search for inno-
vations and alternatives created a receptive
chmate for middle schdel proposals and re-
organizations. My 1968 survpy identified
1101 middle schools. classified on the basis
of grade organization. which was more than
twice the number William Cuff had identified

two vears carlier and less than half the num-

ber' Ronald Kealy was to identify two years
later. One guesses from local and state re-
ports that the number may have doubled
again. perhaps to some 4.000, in 1974,
~although there is no comparable survey
available. But the more significant develop-
ment, in my opinion, is the evidence from
the literature and from firsthand contact
with many middic schools that the move.
ment today is more than the grade reorgani-
zation it tended to be in 1968 —that the tiue
focus of the middle school on the transitional
vears is catching on and being reflected in
practice.

The power of the middle school move-
ment mav lie in the lack of uniformity of the
new organizations. Although on¢ can be dis.
maved by the evidence that many so-called
middle schools are really traditioaal junior
high schools with only the grades included
changed, one can also be pleased by the
evidence clsewhere of local invention and
éxperimentation with new and exciting prac.
tices. Should forces of accreditation and
standardization bring about uniformity as
to the grades included. the program offered,
the instructional organization and system.
and the physical facilities, the middle school
also may in time become institutionalized,
obsolescent. and a target for reform. As of
todav. the new middle school, being less

viii ™ Introduction

hampered by tradition and standardization,
offers educators and their communities an
attractive opportunity to create educational
structures and processes adapted to present
needs and adaptable for future ones.

There are, of course, some central guide-
lines which each local planning group may
need to consider in developing the program
and structure to meet its educational priori-
tics. The first of these relates to the planning
process itself. Too many reorganized middle
schools were created out of expediency with-
out acarefully developed plan—these in gen-
cral are the schools that changed only the
grades included. Fortunately many schools
so created have become ot are becoming pood
middle schools because planning followed the
reorganization it would have more logically

and easily prowded.

ideas To Be Considered

The articles in this volume suggest many
ideas to be considered in the establishment
of middle school planning processes. The
following deserve special emphasis:

1. As a critical link in the chain of
continuous progress education, the middle
school should be planned with full considera-
tion of the levels it bridges. Planning groups
should represent the entire chain of elemen-
tarv-middle-high scheel education.

2. In view of the critical nced for par-
ental and general community assistance in
the development and operation of the middle
school, as early and full participatien as pos-
sible should be sought.

3. The total range of planning—goal
setting. curriculum designing, curriculum
implementation, and evaluation, with ade-
guate opp -Lnity for feedback in each phase
—shouid be anticipated in setting up the
planning mechanisms. Time schedules for
preliminary plans, planning processes prior
to school opening, and planning processes
during operation, are needed.

Another set of guidelines has to do with
the goals of the new middle scheol. Clearly
these goals must be related to the particular
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educational needs of an age population in
transition from childhood to adolescenge.
Articles in this volume and elsewhere identify
many of these neeéds, and local planning
groups should be expected to interpret the
research anc literature in terms of their own

children and community.

The critical guideline is for the planning
groaps and the operational staffs to recognize
fully the transitional nature of the middle
school and its population and to provide the
wide variety of programs and services needed
to match the highly variable and changing
characteristics of children in the middle. It
is in its range of individual differences that
the middle school has a measure of unique-
ness and « corresponding justification and
thallenge. Because of the facts of its popu.
lation._the middle school should be expected
to give special emphasis to programs and

-services serving the personal development

needs of the “tweenager.” And it is here too
that curriculum plans reflecting contintuums
of objectives, skills, and concepts bpcome
particularly critical so that students at widely
varving entry points on the continuums may
be helped to move forward smoothly and suc-

cessfully.

A third set of central guidelines reléLtes to
the staff of the middle schoel. Teach¢r edu-
cation institutions are in the early stages of
developing preservice programs. Many types
of in-service programs of varying quality are
being utilized. Needed teacher competencies
have been identified in part, and training

.- programs may well reflect these more fully

in the future. Undoubtedly continued re-
search and experimentation will help to pro-
vide more middle school personnel sympa-
thetic to the goals of the movement, compe-
tent and interested in working with middle
school children, and committed to the con-
tinuous progress education which the middle
school is intended to facilitate. The need
for such personnel is indeed urgent.

¢ meme— o em— e
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What is 'Needed?

What then has been accomplished by
the middle school movement as of 1975, and
what may-he ahead for i#t? In general, 1 be-
lieve we may feel encouraged about the past
15 years of middle school development and
optimistic about its future. True, some middle
schools are not significantly different from
or better than their predecessor organiza-

_ tions; neither are they worse. Many of these

and other middle schoals are valiantly trying
to achieve the promise of the movement—
to become better schools for children in tran-
sition from childhood to adolescence, and
thereby to tie together better the entire pro-
gram of schooling through the high schoal.
And still other middle schools, increasing in
number. are really demonstrating the. quali-
tics and the successes that we have dreamed
about. Research evidence is scant, as it has
been for other forms of educational organiza.
tion, but it seems favorable in results and
growing in quantity.

What is needed ahead includes careful
study of such sources as are contained in
this volume, informed and purposeful plan-
ning and evaluation ofa more and more
middle schools, development of more and
better persennel training programs, and con-
tinved exploration, evaluation, and support
of the movement by the profession and by
local communities. With these steps, 1 be-
lieve that the middle school movement will
survive and indeed strengthen scheoling by
heiping it become a successful forward in-
cline toward continued learning for every
student. The Association for Supervision and
Curriculum Development and the authors
of these articles give the movement further
impetus by this publication.

—~\WiLLIAM M. ALEXANDER, Professor of
Education, University of Florida, Gainesuille.

Introduction * ix
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1973 ASCD :

RECENTLY I visited the Louns-
berry Hollow Middle School in New Jersey.
" As | talked casually with students and teach-
crs, it seemed to me that a feeling of excite-
ment and enthusiasm permeated the entire
school. One student responded to the inevi-
table question of how she liked her school
with this brief but descriptive reply, "It is
really neat.” Her response seemed to sum
up the feeling 1 have sensed among transes-
cents and adults in so many middle schools
which | have been privileged to visit through-
out the nation.
It was the same fecling I experienced as
I listened to a faculty team leader from the
Rupert Nock Middle School in Newburyport,

Massachusetts, as he told me of his joy in -~

teaching in the middle school. It was the
same feeling | received from an urban prin-
cipal in Detroit, Michigan, as he descnibed
the favorable change in student and teacher
attitude at the recently implemented Petham
Middle School. It occurred to me that, after
many years of commitment to the belicf that
schools in the middle could be exciting, dy-
namic. and effective, this concept was begin-
ning to come of age.

Since the early 19G0’s when pioneer
schools in Centerville. Ohio: Barrington, Ilti-
nois; Eagle Grove, lowa; Mt. Kisco, New York;

2 . Middle School in the Making :

EDITORIAL

Consld H. Eichhorn

and Upper St. Clair, Pennsylvania, suddenly -~

emerged, there has been much Hiscussion
regarding the middle school. Many educators
have described this movement as a new con-
cept. Rather, | suggest it is a 70.year-old
concept rededicated to its basic principles.
Certainly, the fundamental idea that this
should be a school designed for youngsters
in transition from childhood to acolescence
is just as accurate today as it was in the early
decades of this cenwury. Qutstanding schools,
whethier they are junior high or middle
scheols, have one common element: a pro.
gram uniquely designed for the transescent
learner. )

The middle school movement has
emerged rapidly. As more and more middle
schools are organized and implemented, some
"educators express the belief that the middle
school movement is simply a convenient
excuse to erect new buildings or to achieve
racial balance. Others insist that concern
for age characterts\ﬁs is the chief factor
responsible for chang

Realistically, all of these vurious opin-
ions have validity. The impetus for wide-
spread reorganization of any institution in
our society rarely can be attributed to a single
or even a few causal factors. The mushroom-
ing reorganization of middle schools is no

12
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« The middie schoot monmnll shows several
" positive outcemas. Yet the new approach
needs support fram all areas of the profession,

-

v

exception. There are at least three significant
forces motivating efforts of educators to re-
define the functivn of schools in the middle.

1. There is a growing body of knowledge
relating to the characteristics of boys and girls
in late childhood And carly ddolescence that is
causing a’ reaffirmation of the principle of
uniqueness espoused by early junior high lead-
ers. The fact that biological maturation is oc-
curring at an oarlk'r age adds to its impact.

2. _There “are significant changes in our

_ culture “such as population shifts, population

mobility, the dream of racial equality. develop-
ments in transportation and communication.
and the' forces involved in a developing tech-
nology which are prompting a reconsideration of

+ rschool building as well as organizational pattern.

3. There is a growing realization that
schools in the middle have become rigid aud
institutionalized. A variety of developing cdu-
cational concepts such as continuous learner
progress, flexible schedules, nongrading, inter-
discipline curriculum, cooperative planning and
teaching, and affective programs appear more
likely to succeed in a revised framework.

Current Status

There is considerable difficulty in assess-
ing status or evaluating cffectiveness of a
movement as complex and recent as the
middle school. Limited research results have
been encouraging: however, the results have
not supported the excessive claims made by
many advocates. Personal observation of
numerous middle schools provides the im-
pression that schools which have been care-
fully planned and designed by committed
teachers have been quite ‘successful; con-
versely, those schools hurriedly planned and
implgmented with little.concern for age char-
actéristics or program appear as Lh.mgcs in
name" only

fo 7s difficult to generalize in this sense;
nevertheless, it is impressive to note the

~ York.

growing number of successful middie schools
in urban areas such as Detroit. Michigan;
Philadelphia, Pennsylvania; Fort Worth,
Texas; and Decatur, Alabama. Similarly, ene
can report many effective suburban middle
schools exemplified by those located in
Howard County, Maryland; Upper St. Claix,

Pennsylvania, and Jamesville-De\Vitt, New,
While these are just a few examples '
of successful middle schools found in vastly

different socioeconomic areas, 1 believe it
does confirm the point that effective middle
school education can be more than mere
speculation.

Despite the paucity of statistical evi-
dence regarding middle school effectiveness,
there have been a number of positive out-
comes which can be cited. In this regard,
the middle school movement has:

e Prompted a reconsideration of the pur-
pose and programs for the transescent learner

& Provided our society with 4 means to
adjust to the pluralistic needs of its citizenry

s Enabled teachers to emphasize learners
rather than structure

e Pioneered organization and learning
strategies

., ® Caused state departnients of education,

universities, and the public to reassess basic
positions e

e« Reaffirmed the concept that a unique
level of education exists between the elementary
and high school levels

e Provided a catalyst for change and ar-
ticulation of the total K-12 program

» Established a convenient vehicle for the
employment of promising instructional concepts
such as open education, continuous leamer
progress, and nongrading

e Created opportunities for edueauonal
alternatives within the public school system

e Provided potential for future growth and
development.

The middle school is “in the making.”
In many respects, this movement might be
compared to the mercurial nature of the
transescent. The movement is replete with
a growing enthusiasm, interest, desire to
achieve, and a quest for a favorable self.
concept. In a substantive way, this move-

Why the Middie School? Rationate ' 3
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“ent. has provided a fresh opportunity for

concerned educators to create appropriate
programs for the transescent learner, In addi-
tion, a dynamic instructional format. which
encourages diversity and change rather than
standardization and rigidity, is cvelving.

If the middle school movement is to
achieve its great potential. there is an urgent
need for-suppoert frem all facets of the edu-
cativnal establishment. It is time for the
leadership of the great associations such as
the National Association of Secondary School
Principals, the Association for Supervision
and Curriculum Development, the National
Association of Elementary School Principals,
and all associations and agencies with a con-
cern for middic level education te create
“an interdisciplinary team” to ensurc that

. transescents benefit from the most enlight-

encd cducational program possible,  Also,
there is an urgent.uped for teacher education
ipstitutions todedelap a preparation compo-
nent emphastzlnﬁ emcrgmg adolescent educa-
tion. This preparation strand. if made part of
an effective coalition with community, school
personnél, and students, could result in a
trained group of professionals dedicated to
improvement of middle unit education. This
cooperation is even more essential if educa-
tion is to continue to develop in the sensible
‘direction of a continuum of learning experi-

.ences rather than the past fragmented format

of elementary and secondary divisions.

4 .

Middia Schoof In the Making
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Vars, in an editorial in Educational
Leadership, December 1965, offered a

thoughtful - admonition. His counsel is an - ;

appropriate introduction to this issue. He
wrote:

Junior_bigh schools are changing. Yet the ®

basic guestion remains the same. What shall be
the nature of education for young adolescents in
teday's sociery? Neither changing the institu-
tion’s name nor moving i.s grade level brackets
up or down a notch will necessr.iy affect the
character of the education it provides. Instead,
educators at all Jevels must seize the opportunity
represented by the present state of ‘flux to t

once again to make of the intermediate unit

truly unique institution for the age gronp it

embraces.!

The guidance embodied in Vars® state.
ment is still applicable today; however, much
progress has been made since 1965. I believe
this progress will accelerate rapidly in the
next few years as a growing number of dedi-
cated professionals are determined, to-treate
learning programs which are as eXciting and
dynamic as the transescents for whom they

- are intended.

—~DonaLp H. EICHHORN, Assistant Su-
perintendent, Upper St. Clair Public Schools,
Pennsylvania.

t Gordon F. Vars, “Change—vand the Junior
High School.” Educational Leadership 23 (3): 189;
December 1965. o

\
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" iB73 ASCD

Middle School:

FOR the past two decades the
education of the 11- to Id-yearold age
group has faced a change. The middle school
movement has become a fact. and its initial
stage of faddism is over. Or is it?

Middle schools are now the “in thing”
in education. The foundations established
for the middle schools by Eichhorn, Alex-
ander, and Murphy point to the development
of a separate educational structure for this
age group. Middie schools are child gentered,
not subject centered. ‘However, in the transi-

tion from the junior high scheol to the

middie school, strange things are"happenings

Faced with
many districts have found it very convenient
to change the grade organization from a 7-8-9
junior high school to a 6-7-8 junior high
middle school. The trappings of the junior
high school remain. and only the name is
changed to give an air of respectable innova-
tion to the school. Hence, the middle school
becomes a fad and not a fact.

A Lack of Commitment

There are severah reasons for this failure
on the part of the middle school to hecome
a fact. One could plead that it is a new
movement and that not enough is known
about the concept to implement it fully. One

8 . Middie School in the Making

’

overcrowded  conditions, -

could plead that the time is not right for
change, that the pendulum is swinging back
from the numerous innovations that educa-
tion has witnessed over the past twe decades.,
and that the social community will not allow
such change. One could advance the idea
that teacher education has not kept pace v.ith
the newer advances inherent in the middle
sthool concept,

All of these reasons may be true, cither

\ partially or wholly, However, one important

reason needs to be considered when we talk
of the failure of the transition from a junior
high to a middle school: it is the lack of total

. commitment on the part of those persons who

work most closely with the program. How
can this lack of commitment be overcome?

There is need to retrain the staff of the
school to enable them to develop self-commit-
ment so that this transition can occur effec-
tively and efficiently, The gradualism that
pervades many of the districts that try to
move to a middle school affords the oppor-

tunity for the continuation of their preserz'

program. Attrition of personnel is so slo
that it results in the replacement of per-

_sonnel, but not ideas apnd concepts. Business

and industry have established the precedent
for the retraining of their personnel in new
methods. concepts, ideas, apd skills to keep
them current with\l'be present-day business

16
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and industry scene. Why not do this on a
regular, well-planned basis for education?
Graduate study too often falls within the
realm of specialized subject areas and does
not prepare a staft for a total change to a
new idea. What is needed is a thorough
in-service program that will develop under-
standing and a sense of security in the con.
cepts, ideas, and skills that are inherent
within the middle school movement.  This
will enable the staff to become committed
to the middle school movement, altowing for
a total transition from the junior high school.
The concepts that are needed are those
dealing with the psvchology of the pre-adoles-
cent, how he learns, explores, achieves, and
grows. The concept of the child-centered
approach to cducation, an approach found
in elementary  programs  but  forcign to
most subject-contered  sccondary  teachers,
needs to be examined and taken to heart.
The idea of the child doing the learning
in an active environment that allows him
to explore. touch, feel. and accept and/or

GROVER H. BALDWIN*

reject ideas based on his needs and deci-
stons is quite different from the dispensing
of information by the lecture recitation
methods traditionally used within junior and

_ senjor high schools. The concepts of inter-

personal relations and the child's relationship
to himsclf. his fellow classmates, his envi-
ronment. and the seciety within which he
finds himself must be understood, so that the
staff realizes that education is more than
mere information processing,

Teachers Need Reorientation

Bevond these concepts. certain skills
need to be developed within the staff. These
skills are ones that, when mastered, will give
the staff member a sense of security in a new
rele. and will enable him to become com-
mitted to the place and function of the middle
school in the child's life. These new skills -
include diagnosis of learning and social dis-
orders and how to deal with them; the various
approaches to independent study; the skills
inherent in large- and small-group instruc-
tion: the skills ¢ mostly human relations ) that
are part of team teaching; the many facets of
* Grover H. Baldwin. former Middle School
Teacher and Administrator, presently com-
pleting dectorai studies’ at Lehigh University,
Bethlehem, Pennsylvania
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mterdisciplingry team teaching. the concepts
and skills that are needed to develop a coe
type approach to education. the vanous skills
necessary to atlow  tor nongradedaess, the
shills amvobved  with individualized  instruec

‘on, and the skhitls of evaluation, not just of

information consumed by the student. but of
his attitude and feelings, the aspects of edu-
Giation that deal with his self-concept.
Teachers have been taught by the lec-
ture reatation methad and for most this is
the only workhing model with which they have
had contact. 1t is not a general rale that the
teacher is the facilitaor of learning, cven

though we talk a great deal about this concept

in education.  However, it a true middle
schenl s to evolve from the transition, then
the facthtation of cducation for the 11-
Lhacarold must be the tocal point rather
than the tradittonal methods of teaching that
are emploved today.

The retraining process, with the subse-
gquent development of i commitment to the
idea of the middle school, cannot be it hit or

.miss proposition. It must be a detailed opera-

tion trom beginmng to end. One individual
must serve as tull-ume coordinator far this
process, brmgany to bear his full talents and
resvitees {or the completion of the project.
Time wise this operation must be given at
least two vears, including summers, to have
any real effect i changing attitudes on the
pait of the staff.

»

A pbrson who is part of the
structure, and not happy,
can do more damage than
can be overcome by the best
concepts and ideas for the
child.

8 . Middie School in the Making

1n order to accomplish the task, biweekly
meetings on the aforementioned topics must
he held for the entire staff, These meetings
should be an indepth examination of the
positive, as well as the negative, facets of

“middle school concepts and skills. Everyone

should reach a deep understanding of what

goes into the makeup of a middle school and -

how it is to function for the child. In addi-
tion to the biweekly meetings, staft members,

both individually and in the groups in which |

they will be working, should be sent to sem-
inars, conferences, and meetings  dealing
with the middle school so that they can have

a feel for the movement and what it can do.’

Visitations  to  actively  working  middle
wchools. not renamed junior high schools, ard
ot the utmost importance., Change is hard
for children, but' it is even harder for staff
members who are comfortable in old skills
and skeptical about new ones.

Actually seeing the concepts work hds
£ vitalizing effcet on the needed commitment
tor this program. This in-service program
must be for all members of the staff who
intend to become part of the middle school.
During the process of change. those who feel
that they cinnot be comfortable within this
structure must he allowed to transfer to an-
other area suitable to their background and
social -emotional needs. A pergon who s
part of the structure, and not happy, can do
more damage than can be overcome by the
best concepts and ideas for the child,

Failure to develop a commitment to the
concepts and ideas behind the middle school
will lead to failure in the transition. What is
needed for the child of 11 to 14 is not a
renamed administrative unit, but a middle
school that will allow tor his total develop-
ment both intellectually and socially. This
transition cannot be a patchwork addition of
extris to the program with no basic change
within the structure of the curriculum and
the organization of the school for the child.
‘This transition cannot occur unless the staff
is committed totally to the concepts of the
middie school.

From retraining comes commitment and
from commitment comes a middle school in
fact and not in fad. )

18
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LKTTLF. rescarch is yet available
as to the merits of a middle school organiza-
tion. The “middle school.” a hybrid, is emerg-
ing as one of the most revolutionary changes
in the U.S. public school organization since
the establishment.of the junior high schools
some GO vears ago (3). Critics of the middle
school can no longer ignore the fact that
the middle school movement is gaining
motentum and has validated its existence
through recognized channels of  account-
clbf\ht\’

The term "middle school” means many
things to educators and non-cducators today.

- Many definitions of the term are very gcncml

and this leads to misinterpretation and
further confusion. The junior high school
carlier wis vulnerable for this very reason.
As Popper stated. "As a first step, lot it he
clearly marked that no substantive megning
attaches to the name junior high school. Thes
name is an accident of history™ (7). 407

The authors believe that the following
characteristics  best  describe  the  middle
school organization:

1. A muddle school takes full cognizance
of the dynamic physical, soctal, and intellectual

E. M. TRAUSCHKE*
PATRICK F. MOONEY

\

changes that are occurring in young people
during the 10- to 14-year-old age span. and
provides a program with the major purpose of
creating a facilitative climate so that the trans-
eseent (29 can understand himself 'and the
changes that are occurring within and around
him.

2. Middle schools gencrally locate the
ninth grade. with the awesome influence of the
Carnegie unit, in senior high scheol settings.
The rationale supporting this decision is usually
that ninth graders are more like tengh, eleventh,
and twelfth grade students than like seventh and
cighth grade students. ) S

3. Middle schouls provide oppp@unuieq
for innovation. Such innovatioas m:g\t include
team teaching, individualized instruction. flexi-
ble scheduling, and some form of continuous
progress.  Flexible rearrangements of time,
space. materfals, and people give evidence to the
vitlue of the true middle school.

4. Middle schools de-emphasize the so-
phisticated activities that are commonly found

3 E M. Trauschke, Principal, Miami Edison
Middle School, Miami, Florida; and Patrick F.
M ney, Director of Elementary/Secondary
Is. North# Central Area, Dade County

. Pu lic Schaols, Miami Springs. Florida

’
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tn the junior high schoeol, such as marching
bands. interscholastic athleties. and  sophisti-
cated dances. The program of activities which
is provided permits cach child to participate and
is based on the personal development of the
student rather than the enhancement of the
school's prestige.

5 Middle schools provide opportunities for
exploratory  study  and  enrichment activities
earher than Mo conventional clementary schools.

6. Middle school instructional staffs com-
bine the usual talents developed by teachers
frained and onented in the elementary school
with the ability to specialize in a given field. se
often a “characteristic” of a secondary teacher.

Middie School Research

Research specificially related to the mid-
dle school, as defined by the authors is ex-
tremely limited. There has been little effort
on the part of individuals, school systems, or
outside agencies to cvaluate the middle
school.  Recently some  research  studies,

10 . Middle Scheol in the Making
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mainly doctoral dissertations, have’ contrib-
uted to a better understanding of the middle
school; but in most cases the research leaves
unanswered the question of whether or not
the middle school is providing a better edu-
cation for its students than is received by
comparable students in the junior  high
schools.

Mooney (6) and Trauschke (11), at
the conclusion of a year's study at the Uni-
versity of Florida as participants in a Middle
School Institute, returned to  the ™ Dade
County. Florida, school system, where they
tested scveral hypotheses in o fupctioning
middic school. Results of these studies are
discussed in this article. Miami Edison Mid-
die Schbol was identified as the experimental
school ti purposes of their studies.
red physical plant of the experi-
mental school was not renovated for the con-
version to @ middle school. Some proponents
of the middle school suggest that a middie
school and a new physical facility are synony-
mous. \While the middie schools of Center-

!



ville, Ohio. and Mount Kisco, New York. are
exemplary, they do not provide 1 model for
hard-pressed urban areas where inadequate
capital outlay budgets, burgeoning popula.
tions, and desegregation demand a reorgani-
zation and restructuring of outmoded school
practices—cspecially the questionable use of
- time, space. personnel, and materials.
Creative, relevant, functional use of exist.
ing school resources is a challenyge of the
seventies.

A Study of Achievement

The reorganization of the Miami Edison

Middle School was achieved using the sanne. -
instructional staff allocation as junior high

schools in the Dade County school system,
The staff was organized into interdisciplinary

teams. each team composed of four teachers .

¢ math, science, social studies, and language
arts). Approximately 140 students were as-
signed heterogeneously to the team for a
five-hour block of time. The block of time
permitted flexibility because it enabled the
team to group and regroup and to utilize large
group and small group instruction.

The extended period also permitted time
to provide more appropriate learning oppor-
tunities and experiences for the individual
child. For example, a child deficient in cer-
tain math skills could take more than the
55 minutes per day in math at the discretion
of the team. Planning was limited to one
hour daily. The team shared a commeon
planning period: unfortunately. a second per-
sonal planning peried was not provided,

Mooney (6) and Trauschke (11) ad-
dressed themselves to the achievement of
middle school students in grades 5-6-7-8
when compared with that of students in
grades 5 and 6 in"elementary and grades 7
and 8 in junier high, using the same control
and experimental groups. Student attitudes
and self-concepts were also examined to de-
termine the impact of the middle scheol on
the affective dimension of development.
Further, these studies compared attendance
of middle school. students with that of stu.
dents in conventional school organizations.
As a final test, the graduates of the experi-

mental middle school were compared in the
ninth grade (four-year senior high setting)
to ninth graders in the control 7-8.9 junior
high school.

Of the 395 ninth graders enrnlled dur-
ing the 1969-70 school year, 222 former
middle school students from Miami Edison
Middle School were the subjects of this study.
The racial composition of this group was
S0 percent Negro, 22 percent of Spanish
origin, and 28 percent others. '

The three schools used as the control
schools were in close proximity to the middle
school. The schools were selected after a
study of population reports, meetings with
representatives of the district office, and the
involvement of the research and development
section and the testing section of the central
county office.

The following five hypotheses were
tested )

1. ~"Achtevement of middle school pupils
on standardized test scores will equal or exceed
that of pupils in elementary and junior high
schools.” A multiple linear regression—grade,
race, and selected subtests of standardized tests
~wis the method of analysis used. With an
experimental population of 1.048 and a control
population of 947, comparisons were made.
Using the .05 level of significance, 25 null
hypotheses were not rejected, indicating no
significant difference in achievement. Seven
hypotheses indicated greater academic achieve-
ment for the students in the middle school when
compared 1o students in the control schools (6).

2. "Middle school graduates will score as
high o higher on the ninth-grade standardized
test in the senior high setting as the ninth
graders in the (control) junior high setting.”
The statistical treatment for this hypothesis was
the same as the treatmment used in- testing the
first hypothesis. With an experimental popula-
tion of 188 and a control pepulation of 207 and
using a covariate Q. 12 cell comparisons of
achicvement were made. Nine of the 12 null
hypotheses tested were not rejected indicating
ne significant difference in academic achieve-
ment between students in the experimental and
control schools. Three null hypotheses indicat-
ing greater achievement for students in the
experimental school were rejected (6). -

Why the Middie School? Rationale ) 1"
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3. “The average daily attendance of mid-
dle school pupils will be higher than pupil
attendance in elementary and junior high
schools.” Poreent of attendance data for seven
20-day reporting periods, September-March, were
analyzed by the sign test. Twenty-seven of the
28 comparisons made favored the experimental
school. Data were also tested by a multivariate
analysis of variance, using the following varia-

‘bles: treatment. grade, and month. Five of the
six sources of variance were significant beyond
the .01 level (6. .

4. “Pupils in the middle school will have
more favorable attitudes toward school than will
pupils in elementary and junior high schools.”
Students at cach grade level in the middie
schoal, were compiared with students at ecach
grade level in conventional school using Battle's
Attitude Scale. which has self factor. fellow
following factor, school factor, and teacher-
principal factor for purposes of comparison., Of
the 30 comparisons there were 2t apparent dif-
ferences favoring the middle school. and 8
signaficant  differences  favoring  the  middle
school (115

5. “Pupils in the middle school will have
inore adeguate self<concepts than will students
in elementary and junior high schools.” This
was tested using Gordon's How ! See Myself

Scale. which included the following subtests:
teacher-school factor, autonomy factor, peer fac-
tor, academic factor, emotions factor, and lan-
puage adeguacy factor. From 60 comparisons
thert were 28 apparent differences favoring the
middle schuol, and & significant differences

_favoring the middle school. This hypothesis was

accepted at the seventh grade level only (11).
Only through systematic long-term study

can middle schools throughout the nation

prove to be all that middle school proponents
claim. Middle schools may overcome the
shortcomings of the organizational and pro-
gram failures of the school organizations

. which they are replacing: however. provision

must be made to assess the effectiveness of
ongoing middie schools. \Without systematic
evaluation we compound the problems preva-
lent in the elementary and the junior high
schools,

School systems must include in theit,
planning for middle schools guidelines for the
evaluation of these schools, Unless stated
objectives are cicarly defined in measurable
terms, the middle school movement will con-
tinue to be more of the same—schools which
purport to change but revert to the familiar,
cutmoded models from which they departed.
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DURING its infancy in the carly
1960's many of the middle school's early
proponents touted its promise. It would be
different from the junior high, not only in
name and grade organization, but also in
the quality of education provided for stu-
dents. Overcome would be the junior high's
weaknesses, Implemented instead would be
an educational program focused on the period
of growth and development occurring be-
tween childhood and adolescence and charac.
terized by

1. A home base and teacher for every sti-
dent to provide for continuing guidance and
assistance to help him make the decisions he
faces almost daily regarding speetal needs and
learning opportunities

2. A program of learning opportunities
offering balanced attention to three major goals
of the middie school: (a) personal developmenit
of the between-ager. (b) skills of céntinued
leamning, and (¢) cffective use of appropriate
knowledge

3. An instructional systemt focused on
individual progress. with ‘many curricular op-
tions and with individualized instruction n
appropriate areas

4. The use of interdisciplinary team ar-
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THOMAS E. GATEWOOD*

rangements for cooperative planning, instruct-
ing, and evaluating

5. A wide. range of exploratory activities
for the socializing, interest-developing, and lei-
sure-enriching purposes of the bridge school (1),

Yet after a decade of meteoric growth,
what has really happered to the original
promisc of the middle school? \What has been
learned from the available research?

The following conclusions have emerged
from several rescarch studies, many com-
pleted only within the past five years.

® The history of the middle school
movement has been characterized by phe-
nomenal emergence of new grade organiza-
tions for the middle grades,

When did you first hear the words,
“middle school”? The odds are great that it
was not before 1960, A National Fducation
Association survey (29) in 1963-64 found
only 20 of 443 school systems reporting
schools organized on a grades 5-8 or 6-8 orga-
nizational pattern. Only two years later, Cuff
t7) identified 449 middle schools (schools

* Thomas E. Gatewood, Associate Professor of
Sccondary Education, Central Michizan Uni-
versity, Mount Pleasant
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having grades (» and 7 and not exiending
below grads 4 »; above grade 8). Of these
schoaols, 35 pewvent were organized on a
grades G-8 hasis, and 30 percent ot a 5-8 hasis.

In 1967-68, Alexander. (2) reported
1.101 middle schools ( using a definition simi-
lar to Cuff's ). Study of a 10 percent random
sample of these schools indicated that 60 per-
cent had grades G-8. 27.4 percent had grades
5-8, and 12.7 percent had either grades 4-8.
5-7. 69, or 1-7 organizations.

Kealy ¢21) found 2.298 middle schools
(using Alexander’s definition) a year later in
1869-70. The grades 6-8 organization was stitl
most popular, accounting for 58.2 percent
of the scheols, followed by the 5-8 pattern at
25.4 pereent. Thus, during a six-vear period,
the increase in middle schools was geometric,
with the number more than doubling every
two years,

. @ Muddle schools have been established
for reasons more administrative than educa-
tional.

As documented by several studies (2, 11,

16. 17, 22, 36, 40), rcorganization of the -

grades in the middle vears has been attributed
primarily to such practical reasons as to
climinate crowded conditions in other schools,
to utilize a new building, to move grade 9
into high school, and to aid desegregation.
More strictly educational reasons such as to
provide & more appropriate program for pre-
and early-adolescent students, to better bridge
ihe elementary school and the high school.
and to implement innovative plans for curric-

_ulun. instruction, and organizational struc-

ture have been less emphasized.

@ Middle schools have adopted the ¢ du-
cational programs and practices of fjunior
highs. thus not successfully achieving the
middle school concept.

The junior high versus middle school
controversy has existed since the ‘early days
of the middle school. Claims and counter-
claims have been made, but only recently
has rescarch been conducted to determine
whether or not differences really exist.

in truth, the only real difference be-
tween, most junior highs and middle schools
is in name and grade organization. Founded

/
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*more upon grounds of aaministrative expedi-

ence than of educational improvement. most
middic schools have simply moved the junior
high structure, program, and schedule down
a grade or two. Or, the programs of grades
3 and or 6 from the prior elementary school
and that of grades 7 and.'or 8 from the junior
high are maintained so that, in reality, two
very different schools are housed in the same
huilding. Most of the research on the topic
2, 4,5, 15, 17, 19, 23,26, 30. 31, 40) reports
that middle schools tend to have the same
high school-type program of studies, depart-
mental organization, Carnegic units, inter-
scholastic athletics, and early soclalization
activities that have long characterized and
plagued junior highs.

Based upon these findings. it should
vome as no surprise that several studies (14,
17. 24, 33) have found a significant gap
between the main tenets of the theoretical
middle schoul concept proposed by leading
middle school authorities and actual educa-
tional practices in most middic schools.

Some studies (3, 8. 27, 32, 35. 36, 39)
have favored the mMdie school over the
junior high: others (10, 20, 34, 37). the junior
high over the middle school. However, many
of these studies tend to be either too specific
in focus, confined to too small a sample, or
too conflicting with one another to be very
conclusive.

@ The most apprapriate grace organiza-
tion for the middle school cannot be deter-
mined from the availuble reccarch,

Do fifth and, or sixth graders belong in
an clementary or a middle school? in terms

. of persanal, social, and physical characteris-

ties, research (6, 9) indicates that sixth grad-
ers are more like seventh graders than fifth
graders. The rcason is rel. .ed to the onset
of puberty, which has not begun for most
fifth graders as it has for sixth graders. Thus,
pupils in the fifth grade still resemble chil.
dren more than they do early adolescents.
Research (12, 13, 25, 36) has reported an age
for the onsct of puberty approximately one to
two years earlier than in preceding genera-
tions and an accelerated growth process.
Where should ninth graders he placed?



Ninth graders are more compatible with tenth
graders than eighth graders in terms of
physical. social (9), emgtional. and' intel-
lectual ¢ 28 maturity,

) Based upon the foregoing findings. a
grades 6-8 organization would appear to be
more appropriate.  However, some research
(4, 18,27, 39 reports that it makes no dil-
ference to the educational achicvement (18,
self-voncept, attitude toward school (27, 39,
and acceptance among peers (4) of fifth
and or sixth grade pupils whether they are
placed in cither an clementary or a middle
school. - In addition, none of the studies on
grade grganization takes inta account the
obviouv differences it maturity between boys
amd girls. Taking this factor into account.
and offering @ compromise among the nuny
conflicting studies on grade organization, one
pereeptive cducator wits moved to suggest,
with tongue only partly in cheek. that the
best middle school organization would have
all seventh and cighth graders. plus sixth
grade girls and ninth grade bovs,

The Future of Middle Schools

Despite  the  disparaging  evidence e
ported in the research. some middle schools
are becoming more diverse and innovative in
their educational programs, The percentage
of schools reporting a varfety of the following
types of practices appears 'ug be increasing
each year: interdisciplinary team teaching:
exploratory programs, nongraded and indi-
vidualized instruction, flexible scheduling,
open classrooms . innes ative plans for reading
instruction: and mote personalized guidance
services, !

The movement toward true middie
schools has been given much impetus from
new stiate organizations such as those in
Florida, Maryland. and Michigan. and trom
regional organizations such as the Midwest
Middie School Association. New publications
such as the Middle School Journal. Transes-
cence: The Jonurnal on Emerging Adolescent
Education, and Dissemination Services on the
Middle Grades have emerged to give national
identity to the middle school movement. In
addition, a plethora of books and articles on

the topic have appeared in recent years, More
teacher certification is now found at the state
fevel, which in turn has spawned new pre-
service training at the college tevel and in.
service training at the schoul level,

It all of these positive trends continue,
tesearch conducted on middie schools in the
tuture hopefully will reveal more fulfitliment
of their onginal promise than that conducted
to date,
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Programs for

IN ITS continuing concern for the
emerging adolescent learner, the Association
for Svpervision and Curriculum Development
. established a \Working Group on the Middle
School and the Emerging Adolescent Learner
in 1974. The Working Group grew out of a
Council on the Emerging Adolescent Learner
appointed by ASCD in 1969 and subsequent

o

Emerging Adolescent Learners :

JOSEPH C. BONDI, JR.*
for the Working Group

Learner charged the group with the following:

1. That ASCD contact representatives of
NASSP, NAESP. and the National Middle School

* Association in an effort to estahlish a joint task

formal and informal working groups estab- °

lished between 1969 and 1974,

Much progress in American school dis-
tricts has occurred in the mast ten years in
developing and implementing new programs
for pre- and carly adolescents. Middle grades
education in many school districts has rep-
resented a dramatic break from the past,
Building upon growing rescarch on the needs
and characteristics of emerging adolescent
learners, innovative programs have bheen de-
veloped that include a wide range of learning
opportunitics for youth in the middie grades.
Although many of these programs are housed
in-new organizational structures called mid-
dle schools. such programs can be found in
some upper elementary grades as well as in
junior high schools and secondary schools.
The argument over the name or grade struc-
ture of the middle units-of schooling has
targelv disappeared. Perhaps now we are at
the point where we can focus on the essence
of middle grade: education, the emerging
adolescent learner group itself,

The Working Group Charge

The ASCD Exccutive Council in estab-
lishing the 1974 Working Group on the
Middle School and the Emerging Adolescent

furce. The purpose of this allied effort weuld
be to prepare a working aper dealing with
schools for the middle vears. stressing guide-
lines for effective cducational programs for
the.e middle vears. This working paper would
then be presented at the 1975 conference of
cach of the representative organizations.

2. That a working-group he established
dealing with the middle years. One of its re-
sponsibilitics would be to convene a conference
of the varicus regional middle school organiza-
fons now operating.

3. That a special session be approved for
the 1975 ASCD Annual Conference concerning
the middle school vears. Providing that the joint
task force suggested earlier takes place, the
special session would have as one of its aspects
a review of the joint position paper.

4. That the working group plan with the

natiomal ASCD office staff a National Curricu-
lum Study Institute on Middle School Programs.

In addition to the charge to the Working
Group. the ASCD Board of Directors adopted
the following position statement:

Teacher Preparation for Middle School Grodens
Edueation of Emerging Adoleacents

The need to effectively educate emerging
adolescent learners in the middle grades con-
tinues to recove little specification separate

* Joseph C. Bondi. ]r. Associate Professor of
Fducation. University of South Florida. Tampa

Why the Middie School? Rationate [ 17
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from elementary and high school approaches in
the majority of American school districts. This
need for specification of education in the middle
grades requires teacher skills, understandings.
and competencivs in terms of the nature of the
emereing adolescemt as a learner and as a total
personality.  Teacher preparation at both pre-
and in-service levels still largely fails to define
and offer specific opportunities for teachers in
the middle grades by offering such experiences
almost exclusively through the foct of elemen-
tary and high school concerns. This condition
continues to work for the separation and frag-
mentation of the continuum of the K-12 edu-
catioal program that is advocated by the
Association for Supervision and Curriculum
Development.

It is recommended that the ASCD Board
of Directors:

1 Take a leadership role in developing a
nitional commitment to the creation of teacher
preparation programs with distinet and separate
emphases upon  defining and’or refining of
teacher skills, competencies, and understand-
ings as necessary requisites for improving the
quality of the learning experiences for emerging
adolestents in the middle grades of the Ameri
can school systee®.

2. Utiltze its standing Working Groups on
the Emerging Adolescent Learner and Teacher
Education to facilitate internally these efforts
and to initiate dialogue among such organiza-
tions as the National TEPS and NCATE toward
developing such a commitment.

3. Esatablish a similar dialegue with state
education departments throughout the nation
to facilitate their developing regulations for the
restructuring of teacher preparation at both pre-
and tnservice education levels and to provide
for this specification within their individual
states.

Focusing on the Emerging
Adolescent Learner

It has often been repeated that “nothing
is so unequal as the equal treatment of
unequals.” At no time in the “chooling of
our children do we find greater differences
in the physival. social, emotional. and intel-
lectual development of youngsters than dur-
ing the middle period of ten to fourteen years
of age.

18 » Middie Schoot in the Making

The foregoing statement suggests the
need for school districts to develop unique
school programs for their middle units. It
also suggests the need for the establishment
of preservice as well as in-service teacher
education programs that will prepare teach-
ers to serve emerging adolescent learners.
Our public schools cannot continue to accept
a “patchwork™ preparation that supnosedly
equips, by the addition of a few extra courses,
clementary and high school teachers to teach
pre- and early adolescent learners.

Another concern of the Working Group
is that schoal districts in providing unique
programs for their middle units plan an
articulated K-12 educational program. It is
the responsibility of school systems to develop
an educational setting that will provide appro-
priate learning environments for emerging
adolescents wherever they appear in the sys-
tem. \We must prepare teachers and staff
to work with youngsters whether they reach
pubescence at the fourth grade or the tenth
grade. \We cannot assume that all young
people will achieve pubescence coincidentally
with the majority of their peers in the middle
unit of the school system,

The Role of ASCD

~ ASCD, through working groups. publi-
cations. conferences. institutes, and other
leadership activities will involve a broad
spectrum of educators at all levels in seek-
ing improved cducational opportunities for
emerging adolescent learners. The Working
Group will fulfill its task only through the
couperation and input of those in the field
who share the same concern for the emerg-
ing adolescent learner. The help of readers
in identifying ways for the Working Group
to become more cffective as a service com-
ponent is earnestly solicited.* I

* The ASCD Working Group on the Emerging
Adolescent Learner: Joseph €. Bondi, Jr. (Chair-
man), University of South Florida. Tampa: Rebert
Bumpus. Decatur, Alabama, City Schools: Charles
Dilg. Logansport, Indiana. Community School Cer-
poration: Thomas Gatewood, Central Michigan Uni.
versity. Mt. Pleasant. tnez Wood, Washington, D.C.,
Public Schools.
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Physicat facilities for the middla school should reflect
the transition from the self-contained classroom to the
mobility of muttipurpose flaxible spaces, as in these two
Connecticut schools, the Avon Middle Schoo! (above)
and the Branford intermediate School (threa lower

photos).

Middie School in the Making
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Purpose and F unction'
Precede Middle School Planning

_ The middie school facility should represent
the flexibitity of the program, the rapidly
changing child, the motivating atmosphere,
it must in itself be a dynamic force, a live and
tiving institution.

MEMBERS of local boards of
education, building committees, architects,
school superintendents, principals, teachers,
and others recently have found themselves
involved in the planning. development, and
construction of middle schools. It is essen-
tial that all persons. involved in such en.
deavors recognize that certain necessary
examinations and activitics must precede the
combining of brick and mortar. The thorough
and careful consideration of the purposes
and functions of the school will help to assure
that the resultant product will be able to best
provide that for which it was intended.

How <hould one go about identifying
the purposes and functions of the middie
school” High on the list of prerequisites
would be achieving an awareness and an
understanding of the special characteristics
and needs of the students who will be served
by such a school. Much overlapping and
interrelatedness may exist bhetween and

" MICHAEL F. TOBIN®

amony the characteristics of this age group.

“Yet some common traits may be identified -

acvording to those which are essentially
physical. social, emotional, and intellectual.

Characteristics and Noeds of
Middle School Students

Physical—In relation to body develop-
ment. appearance, and activity, students of
middle school age exhibit:

Increased mterest in the physical aspects
of the body, including its functions and
changes

Generally rapid, though irregular, physical
development with resultamt differences among
peers due to uneven growth and development

Generally a more advanced physical ma-
turity on the part of girls than of hoys at the
same chronological age

! This article is based on the Connecticut State
Department of Education bulletin, “A Guide to the
Writing of Educational Specifications in the Plan-
ning ot Middle Schoo! Programs.” of which Dr.
Tobin“was the principal author. Co-authors with
him were John Crawford, Leonard Garber, G. Wesley
Ketcham, and Harriet C. Nash, all with the Con.
necticut State Department of Education.

* Michael F. Tobin, Consultant for Elementary
Education, Connecticut Department of Educa-
tion, Hartford

The Middle School: What Is it? . 21
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&
Awhward and clumsy movements due to
bone growth preceding musele growth
Cotsiderable attention to personal appear.
ance afld concern with inresubaritios such as
shin blemishes, scars, and obesity
Conformity with " styles, such as cloth-
ing and hair style
Eatrome restlosstress with great need to
a release phgsical eneray
Tajkativeness
Responsiveness to a variety ot nonstrac-
tured and leisure activities,

. Social—\With their concern tor indi-
vidualitv. contormity, and development of
values  stadents of middle school age ovi-
denee:

Desire’to be - different.” yet within the over-

; i Bimitts of peer contormity

. ) Ddstre for opportunities to esertise selee-

tiviy the choee of tood. activities, and
trends with freguent changes in “close”
friendships

Y Consderable peer consciotsness: strong

need for a teching of belonging 10 a group
Adherence to peer group standards along
with awateness of “aceeptable behavior”
Coneern for “right.” “wrong,” and “social
justice”

i3 Concern tor leas forttnate “others”

Attempts to identify with adults other than
parents.

Fauotional—-In refation to their uncer-
taintios and conflicts, students of  middle
school age tend to:

Be frequently imputsive with words ad
actions, impatient to get things done in
hurry

Have ambivalent desires: want freedom,
but foudr the loss of certain sccurities
- . Become more independent, yet stall feed the

neod for direction and regulation

Dusire to mahe their own evaduation of
sugeestions from others

Faohibit a wide nauge of overt behaviors
and moad iustabibity . quict-lond, shy-hoister
ous, feartul-confident. anxiots. issured

Nevd experience with freguent suceess and
destre attention and recosnition for pt ‘raonsal
cfforts ond achicvements

Seek approval of and acceptance by adults

a2 ) Middle Schoot in the Making
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Learning programs for transescents may utmzo mum-
aye grouping . .

Be sensitive to criticism of personal short-
comings and eften casily offended

Be dnxious, doubtful, and confused about
their physical and intellectual development,
soctl relationships, and adult authority,

Intellcetual— In relation to their intel-
lectual experiences, students of middle school
ape tend to:

Be curions and ingaisitive

Prefer active over passive learning activities

Relate intelectual activities with immedi-

ate and short-range goals

Prefer interaction with peers during learns

mg activities

Desire opportunitics to express originality

on an individual basis

Be interested in both conerete and abatract

eaercises and bhe more able to deal with
abstract concepts than formerly

Desire opportumties to participate in prac-
tical probleme-solving situations

Show interest in rices and cultures other
than their owg

Challenge “ideadtie” teachings

,Be interested in making fuller utilization
of basie skills used in the elementary school

Evaluate personal  capabalities, both  at-
tributes and hmitations

Show strong. intense interests, not always
sust.taedd. in various pursaits.

Many of the pre- and earlv-adolescents

in the middle school age group will vary in

N
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differing degrees from these generalizations.
The major planning direction, however,
should be towird providing for bath the gen-
eral and individual needs of the students to
be served by the school,

Purposes and Functions

If the general and specific character-
istics of the students in the middle school age
group are to be the bases for the planning
and development of a realistic program, the
suggested purposes and functions of the
middle school would include the following:

® To provide a program for pre- and
carly-adolescents that is relevant to indi-
vidnal needs and socivtal demands in a world
where there is constant change and a rapidly
expanding body of knowledge. Such a pro-
gram would consciously aim toward the
continuing development of self-directing in-
dividuals. capable of solving - problems
through both rational and creative endeavors.

® To provide an cducational environ-
ment where the cluld is most important and
has opportunities for success. Such an envi-
renmem would facititate communication and
interaction and afford opportunities for meet-
ing interpersonal nedds,

® To provide orientation 0 and -

* ploration of the broad spectrum of educa.

tional cxperiences in the world of work,
living. and leisure.

A\~ The Program.

@ To pravide for a transitional period
of continuous adjustment between the ele-
mentary school and the senior high school.
This would include emphasis upon a contin-
uation and enrichment of basic education in
the concepts and skills pertinent to the gen-
eral education of the pupil.

® To provide more adequately for guid-
ance and counscling through the provision of
special services and personnel.  Aptitudes,
interests, and capacities of individual pupils
would be discovered hy testing, counseling,

- and exploratory work. ]

Planning for Learning

The middle school program should be
tailored to the needs, interests, and abilities
of the child. The primary objective is the
motivation to learn and the. awarencss of the
various methods of learning, rather than the
mere”acquisition of knowledge, The essen-
tial skills, understandings, and attitudes to
be acquired within each discipline, as well as
between and among disciplines, must be
carefully defined within the framework of
this objective, .

The program for learn-
,ing in the middie school must give each child
opportunities for increasing self-identity, for
comprchension of his environment, and
attaining his or her full potential in under-
standings and skills. Development goals in-
clude improvements in rational thinking
procedures and increased competency in iden-
tifying, analyzing, classifying, manipulating,
measuring. listening, viewing, communicat-
ing. and expressing, Sensory experiences
should permeate the entire program to acti-
vate student involvement in experimentation
and exploration. The nature of all of these
experiences, their quality and adequacy, will
strongly influence a child's image of himself,
his establishment of values about learning
and living, and conscquently his development
as an dadividual and a member of society.

Resources. A wide range of learning
resources should be availabie to all students
and staff. The variety. adequacy, accessi-
bility, and appropriateness of such materials,

The Middle School: What Is it? . 2
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The accuracy of your answers (o the

" following sample questions can help assure

that the planning tor your middle school will
be as rejevant as possible:

1. How do you plan organizationatly
to accommodate your instructionat program
to the learning needs and progress oi your
students?

2. in what speciﬂc ways will an indi- .

vidual student's schedule differ from that in
the conventionat junior high school?

3. What alternative approaches to in-

- struction are to be provided?

4. What provision has been made for
growth in indapendent study akilis?

5. in what ways does the totat schoo!
program coordinate the various subject
fields? in what ways are the instructional
endeavors in any one subject field linked
to othar areas of activity?

8. What ia your plan for evaluating pro-
gram effectiveness on a year-by-year basia?
What base line data will you employ? How
many aspects of growth will these survey?
To what provisions for program madification
for individuals and for groups will these
studnes and asaessmenm fead?

7 What provision for building adapta-
tions will be made for changes in program
from year to year?

8. What factors in the tofal middle
school program indicate that the emphasis
is upon the child and his opportunities for
succaess?

9. What provisions.are being made to
assure that the baukground, expearience,
training, and attitudes of the staft members
are commensurate with child-centered rather
than subject-centered approaches to work-
ing with middie school students? -

10. What components of the middle
school program will facilitate student and
staft communication and enhance the scope
and quality of interpersonal relationships?

. Middle School in the Making

is Your Middie School Retevant?

How can factors that might inhibit com-
munication and interpemnal relationships
be eliminated?

11. What opportunities are atiorded in
the schoo! program for orientation and ex-
ploration beyond the “academic™ areas?
What opportunities are afforded for familiari.
zation with the worlds of work, living, and
leisuro? What provisions hava been made -
for using the immediate and larger com-
munity as a learning Isboratory? ’

. 12. How will the middte schoo! pro-
gram be articutated with the efomentary and
secondary programa? What provisions are
included in the program for, those students
who have not yot mastered the basic skills
at the olementary school level? What pro-
visions are included for those students who.
are “"ready” for facets of the curriculum
that have traditionally been “reserved” for
the high school? -

13. How adequate are the facilities,
staft, and program for the expansion. of
guidance and counssling during the middle
schoo! years?

14, How do you plan to identify and
maintain an ongoing hssessment of the apti-
tuctes, interests, and capabilities of your
students? How can you adapt this diagnosis
and asseasment to the teaching program?

15. What evidence have you that the
purposes and functions of the middie school
are understood and supported by the puplls,
staff, parents, and community? What roles
do students and paremnts play in the design,
implementation, and avaluation o! the mid-
dle school program?

18. What provision has been made tor
the selection and use of learning resources?
Will the number, variety, and range of re-
sources give students opportunities for ap-
propriate experiences that will support the
learning program and their special needs?
What plans do you have 10 facilitate student
and teacher access to these resources when
thay are needed?

£
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equipment and personnel should be com-
mensurate with the program they are de-
signed to support. A well developed and
equipped educattonal center is the base for
providing essential and effective student and

staff resource services.

Organization. The pattern of organiza.
tion of a middle school is not the only deter-
minant factor in establishing a quality
educational program designed to serve the
needs of pre- and early-adolescents. A key
lies in the program itself. However, once a
program is developed, careful consideration
should be given to selecting a flexible orga-
nizational pattern that will best accommeodate
it. Factors related to the organizational pat-
tern of a -school include time scheduling,
grouping patterns, and personal assignments.

" An individualized and flexible program de-

mands a flexible time schedule.

Grouping patterns appropriate to a flexi-
ble program might include heterogencous,
homogeneous, and multiage groupings, or
varying combinations of these, as’ well as
opportupities for independent work and
study.

In determining personnel assignments,

consideration should be given to the require- .

ments of such approaches as team teaching,
differentiated staffing, tutorial programs, in-
dependent study. or a combination of these,
and how they may contribute to the needs of
students.

Services. Essential to an effective school

An in-schoot television studio ailows for the pnpnmlon
+* 2 variety of feaching materials.
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Faculty work space for individual and group planning
is essentiat,

program is a carefully developed plan whi_ch
will ensure the necessary administrative and
supportive services. These services include
ad:ninistration, guidance, health, special edu-
cation, and maintenance,

Spaces. The basic consideration in de-
signing the schoot plant is the accommaoda-
tion of the facility to the program of the
school. The middle school plant must re-
flect the transition from-the concept of the

self-contained classroom to the mobility of °

smaller groups and even individuals in later

years. Variety, flexibility, and accessibility of

spaces are prime considerations.

- Provision must be made for a variety of
spaces, ranging from large to small group
areas, individual work spaces, staff resource
centers for individual and group -planning
and for the preparation of a variety of teach-
ing media, laboratories, and conference
rooms. Flexibility of space can be achieved
by means of mobile partitions, a variety of
area dividers; and multipurpose facilities.

The facility to house a middle school
program should be most carefully planned.
it should represent the flexibility of the pro-
gram, the rapidly changing child, the moti
vating atmosphere. Above all, it must in itself
be a dynamic force, a live and living institu-
tion, 0

The Middie School: What Is it? . 25

Ll




ElL 31 (3): 23841; Decomber 1973
a* $973 ASCD

'N AN effort to provide general
guidelines for use by educators in planning
middle school programs, several tasks are
necessary. First, the growing body of litera-
ture dealing with the middle school concept
must he examined to identify important prin-
ciples essential for these programs. Second,
educational leaders prominent in developing
and carrying on successful middle sclhiool pro-
grams must be interviewed for their views
on what are important elements in a success-
ful middle school program. Third, observa-
tions of actual middle school programs in
operation will be necessary, as these will pro-
vide additional input for the development of
needed guidelines.

Next, and certainly not the least impor-
tant, is the consideration of the nature, the
characteristics of the youth to be served, and
the kind of society in which he lives. As in
any worthwhile educational program, this is
a most important consideratiun. The findings
of such studies as have been made have led
to the identification of 16 characteristics. of
the middie school and these are briefly cited
here. These guidelines may be useful as
criteria in cvaluating existing or proposed
programs, with a view toward determining
whether they truly provide for students in the
middle school years.

Criteria tor Evatuating-
the Middie School

1. Is Continuous Progress Provided For?

Regardless of chronological age, stu-
dents should be allowed to progress at their

% . Middie Schoot in the Making
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These criteria can help you avaluate your
program in terms of the characteristics of the
pupils, the nature of knowiedge, and the
neeads of the sociely.

]

- .

own individue! rates. This transescent stage
of growth is one in which individual differ-
ences are most pronounced. Forcing students
into a rigid chronological grouping pattern
ignores this important developmental char-
acteristic and defeats the effectiveness of
educational plans. Instead, the curriculum
must be built on continuous progress, per-
mitting each student to move through sequen-
, tial learning activities at his own rate,

2. Is a Multi-Material Approach Used?

While the basal text approach to teach-
ing is the dominant approach today, it has
disadvantages which give cause for serlous
concern. One of the major disadvantages is
its inflexibility, since it assumes that all stu.
.dents respond to the same approach equally
and progress through the text at the same
rate. More consistent with the nature of the
transescent {8 the use of a wide range of
easily accessible instructional materials and
a variety of activities to appeal to varied
abilities and interests of students. The muiti-
material approach is consistent with the wide

©* friteflectuat ard physiological range of middle

school age students who may compare with
7- to 19-year-olds.

3. Are Class Schedules Flexible?
In the traditional school, rigid time

.,
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schedules often interfere with learning rather
than sexve it. Logically, the schedule should
be based on instructional needs for various
activities. To do this, the schedule should be
varied and flexible, with charges made in
class periods where these are necessary to fit
the kinds of study activities being carried on.

4. Are Appropriate Social Eaperiences
Provided For?

Some middle school age students are
- still children, immature, and not yet ready
for more sophisticated social activities. Others
are alreadv adolescents with strong interests
in social contacts with members of the other
sex. Many are in transition between these
two stages. Therefore. a program of social
activities based on a high schoot model is
imappropriate.  Instead. there should be a
proeram which provides for the unique needs
of the transescent. These include wholesome
social contact with membery of the other sex
through interaction in small groups, large-
group activities in common arcas of the
school, club activities, dancing of the "mixer”
type such as square dancing, and others.
Scrious dating and paning off of couples are
more appropriate at Later ages.

5. Is There an Appropriate
Physical Experiences and Intramur
ties?

ogramt of
Actiti-

Highly competitive athletic programs
itre not appropriate for transeseents, whao are
generally unprepared for the serious pres.
sures  these  activities  gencrate.  Instead,
physical education classes should center their

NICHOLAS P. GEORGIADY®
LOUIS G. ROMANO

activity on helping students understand and
use their bodies. A strong intramural pro-
gram which encourages widespread partici-
pation is greatly preferred to a competitive,
selective program of athletics which benefits
only a few. The stress should be on the
development of body management skills,

6. ls Team Teaching Used?

Every teacher possesses certain teaching
strengths as well as weaknesses. In addition,
transescent students benefit from a carefully
planned schedule which puts them in con-
tact with more than one teacher. However,
they are not yet ready for the highly depart-
mentalized approach of the high school.
Therefore, a team teaching approach which
utilizes tcacher strengths in working with
students individually and in groups is the
logical way to meet the transescent’s needs,

7. Is Planned Gradualism Provided For?

Another characteristic of the transescent
is his cagerness to make more of the deci-
stons concerning his own behavior, his own
s il lite and choice of friends, hré learning
activittes,  While he is ready for some deci-
ston making at this stage. he is not quite
ready for assuming the full burden of such
planning, as the high school student must do.
The transescent still requires some security
and continues to depend heavily upon adult
guidance. Thercfore, the program of experi-

* Nicholus P Grorglady. Professor of Education,
Miaw University, Oxford, Ohio, and Louis G.
Romano, Professor of Education, Michigan State
University, East Lansing
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ences in the middie school should satisfy the
transescent’s needs for more independence
while it also continues to offer him the assur-
ance of sound adult gutdance. .

8. Are Exploratory and Emichment
Studtes Provided For? )

The transescent has a strong interest
.and curiosity in the world in which he lives.
To provide for this, the middle school should
offer a wide range of educational opportuni-
ties for the student. Flectives shauld be part
of the program of every student so that his
unique needs can be met. Time should be
spent in enriching the student’s concept of
himself and the world around him rather
than confining him to learning only required
subject matter in traditional form.

9. Are There Adequate and Appropriate
Guidance Services?

The transescent has many problems
troubting him and these often stem from the
rapid physical changes he is experiencing.
These problems require careful counseling
from teachers and from trained guidance
counselors. Group and individual counseling
serviers are an important part of a successful
‘middle school program.

10. Is There Provision for Independent
Study® .

Strong individual interests and curlosity
characterize the transescent. This<serves as
a highly effective motivational force when
there is adequate provision for independent
study by the student, with the teacher avail-
able for assistance in planning and as a
resource person. The value that this has in
fostering self-direction by students makes it
an important provision of the middle school.

11. Is There Provision for Busic Skill
Reparr and Extension?

Because of individual rates of growth,
some youngsters have not entirely mastered
the basic skills. These students require an
extension of the program of basic skills de-
velopment begun in the elementary school.
There should he many opportunities to prac-
tice readindz. listening, map and arithmetic
skills. questioning, debate, e¢tc. In some
instances. the special services of remedial

o
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teachers may be necessary for some students.

12. Are There Activitics for Creative
Experiences? ' '

The creative talents of transescents. re-
quire opportunities for expression. Students
should be free to explore interests in many
areas and to do so without pressures. Student
newspapers, dramatic activitles, art, musical
programy, and others should be carried un
in such a way that they encourage students
to select, conceive, plan, and carry out activi-
ties in these areas, -

13. Is There Full Provision for Evalua-
tinn?

The middle school program should pro-
vide a system of evaluation that is personal
and positive in nature. If an individualized
program is to be carried on, then the evalua-
tion should be individualized. The student
should be encouraged to assess his own prog-
ress and plan for future progress as well.
The present common grading system using
letters provides little information useful in
understanding his progress and his areas of
needed improvement. As part of an effec-
tive evaluation system, student-teacher con-
ferences on a regularly scheduled basis are

valuable. Additional conferences including -

parents cin ald in reporting progress. The
whole atmosphere in conducting evaluation
should be constructive and positive rather
than critical and punitive.

" 14. Does the Program Emphasize Com-
munity Relations? :

The truly cffective middle school is
community-minded. It secks to develop and
maintain a varied program of community
relations.  Programs to inform, to entertain,
to educate, and to understand the community
are part of the basic operation of the school.

15. Are There Adeguate Provisions for
Studens Services?

Providing adequately for the many
needs of middie school students calls for a
broad spectrum of specialized services, These
whould include health services, counseling
services, testing services, and opportunities
of both a curricular and a cocurricular
nature. The important point is that the major



"needs of every student should be met by the

school through its own services or through
county or state services available to schools.

16. Is There Sum&em Attention to

Auxtliary Staffing?

Every community has many human re-
sources that can be useful in a schoal pro-
gram. The middle school recognizes this and
sceks to utilize people from the community
in many ways. Volunteer parents, teacher
aldes, clerical aides, student volunteers, and
others can do a great deal to facilitate the
operation of the middle school program.

-Many communities today ave consider-

" ing the development of middle school pro-

grams, Other communities have begun

*

programs which they feel are middle school
programs:; Unfortunately, the pressures of
time and an inadequate understanding of the
true nature of a sound middle school pro-
gram will result in disappointing or
inappropriate programs in some of these
communities. :
The criteria outlined here can be useful
in assuring cffective planning for a new
middle school program. They can also be
useful in evaluating a middle school progrdm
already in aperation. Use of these criteria in
a carefully conducted planning or evaluation
program can do much to facilitate the impor-

tant decisions made'by educators and citizens

faced with the task of planning and imple-
menting a middle school program which
adequately meets the needs of its students. []
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" SCHOOLS FOR THE MIDDLE SCHOOL YEARS

WHAT school organization is best for pupils in that stage of devekx'p-
ment hetween childhood and adolescence? Some fifty years ago, the answer was
to be a new junior high school for grades 7, 8 and 9. Thix pattern spread rela-
tively rapidly, and a six-year (or six plus kindergarten) clementary followed by
a three-year junior and three-year scnior high has become the prevailing seh?ol
organization in the United States.

Yet while these past decades of experience with this pattern have prodt:&ed
many significant and lasting features, there seems today increasing disench
ment with the schools for the middle school years. Some question whether the
junior high school is a bridge hetween elementary and high school or 2 vestibule
to the latter; others are urging change upon the typical graded, self-contained’
classroom of the elementary school, especially in its upper grades.

The 6-3-3 Plan?

Certainly there is not an adequate basis in research for strict adherence to
the status quo. Research on school organization does not demonstrate the clear
superiority of any one organizational arrangement over all others. Anderson's
review (1) of research on organization in relation to staff utilization and deploy-
ment led him to conclude that “. . . recent research upon which policies of staff
utilization and deployment must be based, at least temporarily, is woefully in~
adequate.” What can be concluded from a review of the literature is that existing
arrangements do not seem to satisfy some criteria for a school organization and
a program consistent with psychological and physiological needs of pupils and
relevant to modern societal demands.

For example, there is little research evidenee to support, and some reason to
question, the assumption that a junior high, separate and distinet from both
elementary and senior high school, is a necessity because of the unique charae-
teristies of the age gro . On the contrary side, Margaret Mead (8) argues that
the gradex ‘included in junior high “were postulated on age, and not on sige,
strength, or stage of puberty.” As a result she observes that:
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They have resuited wmadvertently i clas-
sifying together boys and girls when they
vary moet, within each sex, and between the
sexes, and are least suited to a segregated
social existence. Also, they have divorced
them from the reassurances of association
with the children [ike their own recent past
selves and older adolescents like whom they
will some day become. When a type of
school that was designed to cushion the
shoek of change in scholastic demands has
berome the focus of the social pressures
which were once exerted in senior high
school, problems have been multiplied.

From hix viewpoint as 8 psychiatrist.
Berman (2) sees the change from ele-
mentary to junior high school as quite
poorly timed for children. He dJeclares
that “iu the midst of deciding who they
are, they shouldn't have to waste any
energy finding out where they are.” Hi~
opinion is that “during the highly vola-
tile years of eleven through thirteen or
fourteen, youngsters should have a fa-
miliar, secure hackground in which to
aperate.”

Dacus’ (3) study of pupils in grades
five through ten raises interesting ques-
tions. On -the criterion measures of
socinl, emotional, and physicial matur-*
ity, and opposite-sex choices, the least
Jifferences were found between pupils
in grades six and seven, and pupils in
grades nine and ten. Yet it is hetween
these grades that our present 6-3-3 plan
divides children.

The junior high school is most often

defended on the grounds of the bridge
function. It is suppoged to serve as a
bridge between the relatively un-
troubled, relaxed world of childhood
and the more rigorous, stressful, disci-
plined world of high school. Johnson (6)
declares: “In a world in which adults
expound one set of values and espouse

another, in which schooling is prolonged.
and economie dependence is protracted.
and in which social life is largely out-
ride the family, the value of a haven the
junior high attempts to be is readily
recognized"” but notes that not all junior
high schools have succeeded in this re-
gard. He criticized the junior high for
its tendency to imitate the senior high.

Hull (5) claims that junior high “is a
poor investment,” and that “it puts the
unstable child at a most vulnerable

" period in his life in a situation mare

appropriate for older youth.” On the
other hand, it is commonly "observed
that today's children grow up faster
in many ways. Havighurst (4) states
that “. . . the adolescent today is more
precocious and more complex. . . . He
has many experiences earlier than his
purents had these experiences.” But
does the present “bridge” school serve
the intellectual needs of such children?
Lounsbury and Marani (7) concluded
from “shadow studies” in grade 8
classrooms across the country that the
learning environment “was often un-
stimulating; there was lack of diversity
in the program of required subjects:
and there was little provision for indi-
vidual diffcrences among pupils.”

Proposed: A -Model
Middle School

@ng with the scliolars and re-.
W e present  dathue s
seriously questior whether the current-
lv dominant o' anizational arrange-
ments for ed:1 ling older children,
preadolescents, . 1d early adolescents
provide optimum possibilities, New
middle school organizations and pro-

grams (8) now being developed in

AN T VI
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various communities across the United
States indicate considerable interest in
experimentation with patterns differing
from those now characteristic of the
upper elementary and junior high school
years. For consideration by others
interested in developing alternative
models, we offer the following as one
set of possibilities for & model middle
school.

Guidelines

A real middle school should be
designed to serve the needs of older
children, preadolescents, and early
adolescents. Pupils would enter the
middie school at the approximate age
of ten years and * ald progress to the
upper or high school at the approximate
age of fourteen. Today’s children in this
age bracket need freedom of movement,
opportunities for indepeundence, a voice
‘in the running of their own affairs, the
intellectual stimulation of working with
different groups and ..th different
teacher specialists.

They are eager and ready for experi-
ences quite differeut from those avail-
able in the typical elementary school.
On the other hand, a congenial school
environment for these children should
ba free of the rigidity of total depart-
mentalization, the pressures of inter-
school competitions, and (he tensions of
older adolescent social functions that

. .doomn 50 larpeain -tvnieal.junior hieh

" schools. The middle school would be
planned to serve a truly transitional
funetion from childhood to adolescence.
Its organizational arrangements should
foster growth from childhood depend-
ence toward a high degree of seli-
sufficiency.

A middle schoal orgamzation should

32 » Middie School in the Making

make a reality of the long-held ideal
of individualized instruction. Every
pupil would be assigned a teacher-
counselor who coordinates the learner's
total program throughout the middle
school years in conjunction with other
teachers and specialists who know him.
An adequate program of diagnostic
services would permit teachers to plan
individual deviations from standard
programs. ,

Pupils would be scheduled to work in
special instructional %gters where they
may either eatch up on needed skills or
branch out into further exploration.
Programmed instructional materials
and other individually paced ap-
proaches would be utilised, and self-
directed learning emphasized. Non-
graded arrangements could permit
students to progress at different rates
and to different depths.

A muddle school program should give
high priority to the intellectual com-
ponents of the curriculum. There should
be a planned sequence of concepts and
skills for the general edueation areas
of the curriculum. This does not imply
emphasis on mastery of content of a
narrow range of academic subjects, but
rather that every effort would be made
to create a climate in which learning
is exciting and rewarding. What is re-
quired is not attainment of uniform
standards N that evems-learner he
challenged to perform well at whatever
level he is capable of attaining,

In such an environment, intellectual
pursuits would be as respected as the
social and athletic components of the
program, and children would be helped
to ree that learning can be its own re-
ward uncluttered by any extrinsic sys-



The child of middie
school age needs
many opportunities to
explore new interests.
Special interest
centers, competently
supervised and
operated on a flexible
time basis, should
provide individualized
instruction in each
curriculum areas.

tem of grades as reward or punishment.
Every pupil would be scheduled in a
series of planned opportunities for de-
veloping both creative and disciplined
thinking,

A middle schoal program should place
primary emphasis on skills of continued
learning. Direet instruction in use of
various modes of inquiry and the dis-
covery method helps children to ex-
perience jov in learning. In all studies,
continued attention would be given to
the learning process itself. Teachers

Sl -'Vywmdﬂ-»mvdp pupile in the nee af

sovrees, teach them to formulate quos-
tions, gather information and materials,
and test hypotheses. Pupils would be
given increasing opportunities to as-
su:ne responsibility for portions of their
own learning through use of mdepend-
ent study plans.

A middle school should provide a rich

badd
0

program of exploratory erperiences.
The child of middle school age needs
many op ortunities to explore new in-
terests. pecial interest centers, com-
pet.nttv wpervised and operated on a
flexible ..:~e basis, should provide indi-
vidualize t instruction in each curricu-
lum area and also in sueh varied activi-
ties as reading, acting, photography,
ceramics, typing, personal grooming,
and many others. Boy Scout merit
badge and Girl Seout proficiency badge
work, and other youth programs could
be incorporated into the school program
under the coordination of the teacher-
counselor. A portion of every pupil’s
schedule would include exploratory ex-
periences.

A program of health and physical
cducation should be designed especially
‘or boys and girls of the muddle school
years. Direct instruction in essential
knowledge of personal hygiene would
"be combined with regular participation
in fitness activities, heterosexual group
games, and carry-over.sports activities.
Adequate facilities and specialized su-
pervision should be provided for a total
range of physical and health needs in-
cluding corrective and remedial pro-
grams. ;

An emphasis on values should under-
line all aspects of a middle school
should offer

dren to formulate personal values and
standards, and to analyze and question
sucial attitudes and group behaviors.
Children of this age are approaching or
undergoing physical and psychological
changes which they are striving to
understand. They are beginning to es-
tablish new roles for themselves which
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sometimes conflict with adult expeeta-
tions. They are increasingly aware of
diserepancies hetween stated ideals and
observed actions. Intellectually honest
and emotionally calm exploration of

these value areas with competerrt aduit

guidance would be a part of each pupil’s
regularly scheduled program.

The organization of a middle school
would facilitate most effective use of
the special competepcies and interests
of tke teaching stqfl. Cooperative ar-
rangements for tedching and guidance,
special instructional center personnel,
technicians and other aides, and ample
supervisory staffl would be utilized to
enable each person to make his maxi-
mum contfibution to the total program.
Ample instruetional planning time and
in-service training opportunities would
be provided for each teacher. The staff
should be employed on a twelve-months
contract with provisions for periodic
study-leave,

The Curriculum Plan

The curriculm plan of a real middie
school would consixt of planned pro-
grams in three phases: Learning Skills;
General Studies; and Personal Develop-
ment. Every pupil would he scheduled
into each of the three phases each vear
in school. The time requirements and
the nature of the work in each phase

would vary for individual pupil pro-
" graws, bUULhE generalpian 15 seen as
follows:

1. Learning Skills Phase: Continues and
expands basic communicational and com-
putational skills development begun at the
primary school level, with increasing em-
phasis on use of library tools and skills of
independent study. Skills for emphasis are
identificd and included along with content
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goals in each unit of work in all General
Stucies areas. A remedial program of
skills development is conducted in special
laboratory centers.

2. General Studies Phase : Includes those
-fearning expetiences which give the learner
a heightened awareness of his cultural
rheritage and those other common learnings
essential to ecivic and economie literacy.
Content would be focused or mujor con-
cepts and unifying themes drawn from the
areas of literature, social studies, mathe-
matics, science, and fine arts. Some of the
instruction in this phase might be in groups
of up to 100 pupils.

3. Personal Development Phase : Includes
those experiences which fulfill personal and
remedial needs, permit exploration of per-
sonal interests, and promote physical and
social growth; health snd physical eduea-
tion geared to the.10-14 vear-oid; individ-

The curriculum plan
of a real middle
school would consist
of planned programs
in three phases:
Learning Skilf3;

- ~Genwiar Studids;
and Personal
Development.

rad
et



ually planned experiences n foreign lan-
guages, typing, technical training, music,
art, dramatics, journalism; student-managed
enterprises; community work projects; ad-
vanced work in science, mathematics, and
other areas of individual special competence
and interest.

Organization for Instruction

The organization for instruction
would be designed to facilitate an opti-
muin curriculum and continuous prog-
ress for every pupil. Pupils in the middle
school would not be expected to progress
at the same rate or to the same depth.
Neither would a student be expected
to be at the same graded level in all
of his studies. Planning and evaluation
of an individunl's progress through the

curriculum should be u cooperative

process based on dingnostie and evalu-
ative data and involving his homeroom
teacher, other teachers who work with
him. and other special personnel, with
the pupil himself involved at appro-
priate levels. Most children would re-
main in the middle school for a period
of four years; however, some might be
ready to mo\e into the upper or high
school after three venrs, and séine might
need to remaii in the middle school
for a fifth yenr.

The basie instructional unit of «
tniddle school should be the individuat.
The significant mgzmxznhmml .mung,q-

Lo,

o‘lh.ll > ‘.olﬂ. .

mvnh- citt e 1w~\umu h\
the various groups and eenters through
which an individual ~tudent wonld he
~cheduled.

1. Homeroon Uit : Euch pupil would be
a member of 1 homeroom group of about
25 pupils who are in the sune year in sehool
but are heterogeneously grouped on other
eriteria. A homet:om tearher-counselor,

cotpetent to give bisie istruction w the
General Studies area, and skilled in plan-
ning individual programs, would be assigned
to exch Homercom Unit. The teacher-coun-
selor would work out an individual program
with each pupil, mandated by diagnostic
and performance data and on the judgments -
of other teachers who also work with the
pupil. The amount of time spent with the
Homeroom Unit would vary with individ-
uals, and typically decrease as a pupil moves
from the first through later vears in the
sehool.

2 Wing Unit: A Wing Unit would com-
tune four homeroom ‘units and their teach-
ers for cooperative planning and instruction
in the General Studies area. The pupils in
the Wing Unit would be in the same year
in schoul but otherwise heterogeneously
grouped. Four homeroom teachers, each
representingz a special competence in one of
the Generai Studies areas of language arts,
social studies, science, or mathematies
would meet regularly to cooperatively plan
the instruetion for the 100 pupils in the
Wing Unit. The teachers in the Wing Unit
would funetion as a curriculum planning
cutnmittee and as a teaching team. The team
may arrange for some of the instruction to
he in large groups containing all of the 100
students, and some of the work to be in
small groups for interactive discussions, or
instruction in hasie skills.

3. Vertical Umt: The Vertical Unit, con-
<isting of approximately 400 pupils and 16
teachers, woitld provide an evironment that
1= at ance stimulating and secure, stable andd
flexible «The Vortieal -3 Schanl willies
a school™ gives the pupil a wider com-
munity in which to live, explore, and de-
velop new social understandings. At the
<ame time, this unit i small enough to
promote a sense of identity and belonging-
ness. All four year levels of the =chool
would he represented in the Vertical Unit,
and  provisions for vertical aceeleration
throngh anv area of the eurriculum would
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promote greater individualization anc. pro-
gram flexibility. Younger students would
have opportunities to work and plan with
and learn from more mature ones, and the
older student would have special opyortu-
nity to provide leadership within the Verti-
ral Unit.

4. Special Learning Centers: The use of
Special Learning Centers to serve the ex-
ploratory interests and the special and re-
medial needs of the middle school pupils
wotld be a distinctive feature of the or-
ganization. Pupils would be scheduled for
work in these centers on an individual basis
for both short-term and long-term instrue-
tion in the Personal Development and
Learning Skills portions of the curriculum.
The renters should be adequately equipped
and manned by specia! personnel competent
to direct group study and individual proj-
ects. Special Learning Centers would in-
clude: library, reading laboratory, home arts,
typing and writing laboiatory, foreign lan-
guage laboratory, arts and hobby center,
music room, and physjcal education-recrea-
tion center. Centers would be operated on a
flexible schedule and would bLe open to
pupils after sehool and on Suturday.

The key to the implementation of a
suecessful middle sehool program is a
staff of adults of uncommon talents and
abilitiex. The teachers must be ax
knowledgenble as  possible in  their
chosen academic fields and must have
training in the guidance and counseling
of children of middle school age. A
program of selection, reeruitment, and
tralNnE Would be necessary to develop
a stafl with these special qualifications.

Obviously such a school would be
expensive—perhaps. costing up to half
ax much more per pupil than average

schools for children of the middle school
years. But the loss of human potential
in current educational organisations
and programs for this age group may
be far more costly.

If these ideas merit investigation, in-
creased costs for their careful testing
could surely be justified.
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Students, teachers, and parenis work together
0 create, thracugh time, 8 program that is
integral to its middie-school élientels,

FL 31 (3): 20610 December 1973
« 1973-ASCD

A Middlle School: No Easy Way

S(‘UOO(.S for  rmuddle-aged”
thildren were new and few in Minnesota
four vears age swhen Marshall Middle School
began operation with 883 students.  Fifth
and  sixth pradas and than clementan
teachers moved imo two adjacent buldings
veeupied by seventh and cighth graders and
their junior high teachers. We had a ready-
made muddle school on our hands and really
thd not know how to deal with it.

It was obvious that the traditional junior
high school could not meet the needs of this
due grouping  Therefore it was verny negess
sary for the staff to do an assessment to
determine the assets and habihities ot the

sttuation. The tesults were
"" s Tt < MreEae o, . o e
LA L R I L e Y A T I T I SO Y 7]

mamtaned butkdhinas one 1897 vintage and
one 1933 svde hneh school umt. There was
plenty of space.

“Eaperts Consultants who could an.
swer all ot guestions were not avalable, We
would need to be trankblazers

Faculty. About 30 percent were tramned
and cettified oy clementary teachers and
50 pereent as secondary teachets There was

O

RIC

Aruitoxt provided by Eic:

NORMAN G. OLSON*

some appreacnsion about how well these
teachers would work together,

We agreed that our primary goal must
be to estabhish a learming climate that would
alow every person in the school to develop a
positive seltconcept. This, we believed, is
basic to hang and learning,

Philosophy

After this goal had been established. we
began to develop a philosophy so practical
that it could be used daily as we struggled to
put ¢ program mto action,

@ For the student: Accept cach student

T N
a

T Work toward imdinaduahizing  instruc
tion

2 Lhncourage students to bhecome more
st directed learners

3 Duevelop mstractional arcas for large
amd small groups

Norman € Olon, Princapal. Marshall Middle
Se hool Marshall Minnesota
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4. Arrange for adequate hbrary and re-
source Lacities for seif-directed learming.

r

5. Consider the whole chuld by providing
tor s emotional and physical peeds,

6 Abolish the tradittonal grading system
The learner becomes responsible for his own
progress toward a goal which he has helped
ta set.

@ For the teucher: Trust cach aother as
professionals,

1 Provide the mne and organization for
teachets to work atd plan together so that their
talents might be used as fully as possible.

2 Encourage teachers to become planners

and unplementers rather than lecturers.

® For the parent. Foster ddoser coup-
eration between home sind school.

1. Brng the chld “into the reporting
procedure )

2. Provide a way for parents and teachers
to communicate.

3 Keep the parents  mformed n( goals.
poliey. and curricelum. .

4 Encourage participation  of  parciits
through a parent council.

The Program

It is almost impossible to know hun-
drecds of students well, yet each professional
can hnow and keep track of 20 students.
Therefore we initiated an  advisor-advisee
svstemy which aided the individualized pro-
gram that we had put into practice. Each
taculty member was assigned 18 to 20 stu-
dents ¢ four or five from each grade level).
These advisee groups stay together through
four vears of middle school as a relatively
stable group with only four or five members
zained or lost cach vear.

The chief task of the advisor is to build
4 positive. trusting relationship with each
advisce. The advisor assumes responsibility
for monitoring student progress, planning
tcademic work with the student, encouraging
participation in  extracurricular  activities,
and being aware of developing interests.
achievements, and problems,

The advisor also serves as the com-
munication link between the school and the
home. Formal advisor-advisee-parent confer-
ences are scheduled every nine weeks. These
are planned by the student and advisor using

Piratos courtesy of the avmor

Small group work enables a teacher to give middie school students the individual attention they require.
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These years are a time for pupils 1o expand their interests in music and other arts,

materials gathered from teachers in all sub-
ject areas, The student invites his parents
to school and explaihs his progress and
projected plans in cach subject area.

The emphasis is on success. Very often
the student who struggles academically is
pleased with his accomplishments in  his
projects and s proud to bring grandparents,
brothers. sisters, and sometimes a neighbor-
hoed friend to the conference. This evolving
relationship can foster an unbelievably strong
‘cooperative spirit among students, faculty
members, and parents,

The Mini-Schools

All students are involved in curricular
offerings which include: Language arts, soclal
studies, science, mathematics, physical edu-
cation, health and guidince, art. muaic,
home cconomics, and industrial arts.

The staff is divided into academic multi-
discipline teaching teams of four teachers
who are basically responsible for the math,

Q

RIC

Aruitoxt provided by Eic:

language arts, science, and the socia studies
programs for their advisces. Consequently,
all teachers on the team teach mutual ad-
visces at all grade levels, Six of these multi-
discipline teams function within the school.
Two teams of teachers in special arcas
(music, art. bome cconomics. shop, and
physical education) are scheduled to serve
mini-school teams, '

Each teacher is also a member of a
single discipline team. Some grouping to
take advantage of a particular teacher's
strength s ngeed, but the basic goal of
(1.3 L LI .:1!-_-.‘_“ anel dovicn camrinntan
experiences  within the subject area. For
example, learning experiences planned by alt
social studies teachers are available to the
multidiscipline teams. Much time and energy
dare devoted to organizing the basic content
and skills  within cach curriculum  with
enough  flexibility so that students can
progress through content at various rates
and depths using a variety of modes of learn-
ing. Alternative forms of learning experi-
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ences are essential in meeting the peed: of
all learners, 5\

\
Process, Progress, and Problems

It was no small undertaking to me
a viable curriculum from the divergen
teaching approuches of both elementary and
secondary teachers. Implementing the phi-
losophy. even though it is an uncomplicated
statement, made unbelievable demands on
staff time and student cooperation. The need
for curriculum materials, most of which we
had to put together ourselves, was an almost
overwhelming problem. To compile these
materials, single discipline teams were given
common meeting time during the school day.
It was necessary to cope with larger classes
in order to accommodate these meetings, We
were not without ‘ur critics during the three
years this trade-off was in operation.

Single discipline teams of teachers were
employed during the summer to put ideas
that were found workable during the school
year into final form. It took three school
vears of hard work and three summers of
intense writing to gain enough expertise in
various single discipline areas to be able to
move productively to the multidiscipline
teams. At that point the single-discipline
curriculum became the tool that allowed the
multidiscipline team to function. The school
program began to achieve a good measure of
its potential with the emerging maturity of
the multidiscipline team,

The gathering and coordinating of teach-
ing materials was another difficult challenge.
We found much excellent material. but we

were nearly swamped attempting to put it -

together in some form of continuous flow, to

[
learning, and to encourage continuous
progress. To cope with this mass of work
and materials, each major subject area de-
veloped a resource center staffed with a para-
professional. No walls came down: we used
spare classrooms, nooks, crannies, and hall-
ways.

\We continue to take first prize in the
schoo! district in the number of manita fold-
ers used and the volume of paper consumed.

40 N Middie School in the Making
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Fovms of -~

A major strength in our school is a very
professional faculty. Instead of being in-
compatible, the elementary and secondary
teachers found their training backgrounds to
be complementary. To keep the concern for
the whole child of the clementary teacher
and to add the in-depth subject matter ex-
pertise of the secondary teacher is a fine
blend which has brought balance to our
hool philosophy and performance.

It takes communication, constamt
thokghtful in-service work, and continuous
tion upon the priorities set forth in the
philosyphy to keep this program operating
smoothly. There is not much question that

through thesixth or even through the eighth
grade. However, we like what is happening

to students and to faculty members in our -

school. Learning is exciting, fun, creative,
and vital!

In conclusion, we see the advisor-
advisee-parent relationship as the very heart

Emotionsl and physical needs a lsrge mole in
educating the whole child. play

BEST 077 FUNMLABLE
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Comfortable couches, soft music
me tivation and for teaching rendinc skills.

of the program. It represents a workable and
necessary communication model. We havo
devised additional reinforcements to a work-
“able communication hetwork

¢ 1 Student Councit and it ummmms
meets weekly.

2 Stdent Advisor Council  meets weekly

with .nlnnm\tNmn Thiy ;.ruup .n!su h(-lps w
:‘--:!.u tes Ltataans ‘-- nn!‘. e RH -.. S s aetes’

once cach year.

3. Parent Council  mects monthly. One
parent  represemts eath homotoomm on this

neil.
4. Faculty Council - meets cach week

Representatives from the teaching teams re-
search curriculuin’ needs and rdfiect on the
strengths and weaknesses of the sthoed,

-

\
-5. Single Discipline Teams - neet once a

Q

RIC

Aruitoxt provided by Eic:
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. and volumes of paperbacke creste a relaxed atmosphere for reading

woek. These teans ke curriculum and sched-
uling decisions.

6. Multidiscipline Teams - mect once each
werk, This group “staffs” individual studemts,
evaitluates progress. and determines the learning
exprriences needed nest by the 135 students of
different ages in their charge.

Marshall Middle School is not o finished,
fialized program, nor did we build it as a
model.  However. it s workmg for us. and
we are well on the way toward achieving the
podls that we have set.

We have werked hard and learned to-
gether as a staff and probably teel more pro-
tessional now than ever hetore. Our scheol
1s becoming less “sit down and listen to me”
and more “find out and do.” Students like
school and we believe we have fewer pupils
who feel like academic discards. [
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'MIDDLE YEARS

. MICRAEL J. SEXTON"

Middle school youngsters are eager. enthusiastic. in.
quisttive, often boisterous. Theoy are also. at times,
moody. awkward, and mnsecura. They are gxpetiencing
the contradictory ploasures and pawns of a peripd of
ntense physical ana mnteilectuat development. No
tonger children. not yet adults. they are explorers in a
challanging new world. Our task as educators must bs
to design a program to meet the special needs of this
‘sqe group—and to nourish thoir b:n!déng anthuriasms.

* Michael | Seaton, Principal, Platteville Middle
School. Platteville. Wisconsin. These pictures
- and these on pp. 213 and 237 are taken from
Dr. Sexton's all-photographic Ph.D. thesis, which
is the subject of the hook. Who Is the School?
(Philadelphia \Vestminster Press, 1973).
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© 1970 ASCD

Teacher Attitudes:
Subject Matter
and
Human Beings

LORD ROCHESTER said,

“When | was i voung muan.,

theories about bringing up children. Now

I have seven children and no theories.”

educator faces this situation head on. in the

seeming  impasse  hetween  subject-matter

. devotees and those who believe that the

-human child is more important than any
body of subject matter.,

This writer is increasingly concerned
with the latter-day trend toward specializa-
tion in the secondary school. particularly in
the junior high school. He sees beginning
teachers emerging froe  their preservice
preparition with up to
their major arcas, from a total of 125 to 130
hours. He walches the same neophvtes go
away to it.stitutes and workshops, further to
sharpen their knowledge and skills within
their chosen specialty. He wonders about the
wisdom of this much concentration on the
subject matter to be taught. and the cor-
responding paucity of attention devoted to
tae human subject who is supposed to learn
it. Then finally he voncludes that much truth
resides in one definition of an eypert. heard
long axo: «n expert is a man who knows
more and more about less and less until
finally he knows evervthing about nothing.

‘Truly we seem determined to shape our

46 Middie Schoot in the Making

I had seven .

The -

70 and 735 hours in:

en
1

PHILIP J. HARVEY *

charges into the same narrow images of our-

“selves. Verily we drum facts. figures. gnd
dag

ad infinitum into young heads, with
little apparent regard for individuals and
their inhercmt differences.  Remmers and
Radler, in their definition of the American
teen-ager, described well his predicament: -

A hoy or girl whose encrgles are already
sapped by the sheer prowess of vhya cal growth. -
caught up i a whirl of schoes  ork and social
activities in and out of schocl. confronted by
dectsions that will affect b entire life, confused
by the shifting attitudes of parents, teachers, and
society in general, all of whom doubt him and his
behavior - and bewildered by the complex and
rapidly changing civilization irio which he must
soon fit, assuming ail the ro*gmsibm!ies of ma-
turity.

Perhaps the indictment i< too strong.
Mavbe the great majority of secondary school
teachers have more concern for the indi-
vidual pupi! than has been credited. Reserva-
tions are certain to exist, though, when it is
heard so often: “I have 150 different stu-
dents every dav, for 50 minutes each in
groups of 30. | can’t possibly get to know
ecach of them as an individuil. The best

* Philip }. Rarvey. Principal. Walnut funior
High School, Grand Island, Nebraska



thing for me to do is teach to the big middle
group”. or. "The ninth-grade English teach-
ers will be verv unhappy it we don’t cover all
the material ™ The tist of examples could be
extended indefinitelv, by the reader or the

" writer.

Jt is readily recognized. and thankfully.
that many junior high school teachers do
care about their pupils as individuals. 1t
appears. however. that a frigchtening number
are too much subject-oriented. rather than
primarily interested in their students!

Why this should be so presents a kind
of paradox. The individual carlv adolescent
is a tremendously complex entity, about
whom we can know relatively little. Yet we
can characterize him quite thoroughly. and
without too much dithicuity. By nature. he is
inconsistent and unpredictable. He acts like
an adult ofe day. at child the next. His is a
time of chidnge. espedially pavsical and emo-
tional. It jLnot his nature to sit quietly for
a Iqmz period of time— for anvthing, let alone
for a math. English. history, or science class.
He may be a bov and a man. she a girl and a
woman. He rebels. He wants discipline. and
at the same ' time s stragehing for freedom.

Care must he observed here. The early
adolescent can be charsdterized. true. but
those who work with him must look bevond
the deseriptive terms You are an aduit. You
can't be like him and you can't think like him
rthopeh it helps  to remember  when!).
Neither can he be like an adult. We tend
naturally to impose adult standards on him.
He tends naturally to resist. There is no such
thing s the “average” adolescent, no such
thing as “normal” behavior.  There s
“typically adolescent” behavior, but a tre-
mendous \ariation is sm'mul. It is the vitally
important job of the teacher to distinguish
the difference between mishehavior and what
is normal for children at this age. Fach is
an mdividual.

Resistance to Authorily

The period from 11 to 13 is an unti.
tcacher ape. Teachers represent autheritv,
and these voungsters are trving out their
resistance to authority. In the clementary

school, generally. respect and affection for

the teacher are almost automatic. Junior
high school teachers must carn respect and
be worthy of affection. They are no longer

_ev officio. Incidemtally, how many first

graders do you know who dislike school?

“What is it that we do. or {ail to do along the
~way, which creates such -an aversion for

school imong so many young people? .
More evidence cxists, to indicate th

‘proper perspective and approach to subject

matter in the junior high scheol. Heffernan
and Smith reported that the innate complexi-
ties of the early adolescent demand a pro-
gram of education that is fully inteprated
and geared to the individual differerices of
the students. They cannot grasp the total
venture if instructors make subject matter
the nucleus of the entire program and ignore
all the imperative needs of the individual at
this most critital period. It is fallacious to
assume that education can be “poured into™
a child's mind, although there has been a
great deal of “pitcher filling in junior high
schools.”

Subject matter. properly presented, with
sincere and sympathetic understanding of
adolescence, will focus all effort on goals and
standards so intrinsic to his needs that each
student will "soak up more basic skills and
fundamental subject matter like a sponge.”
Emphasizing subject matter, increasing the
work load with more and more rigid demands
for homework assignments, and holding in-

‘tractable attitudes toward the early adoles-

cent and his needs will inevitably eclipse the
basic intent of the junior bigh school pro-
gram to he progressive and completely satis-
fving . every adolescent and teacher.
Further authoritative opinion was ex-
pressed by Bossing and Cramer, with regard
to differing individual development and the
importance of providing for it in the school
program. They concluded that psychological
development during early adolescence means
it greater variance in available learning abili-
ties than at younger or older ages. Some of
these wide ranges in mental ability are due
to rapid changes in physical, social. and psy-
chologicai growth. irregular mental growth
bevond 11 or 12 years of age; the fact that
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girls mature phyvsically and socially one to
two vears ahead of bovs: constitutional per-

sonality traits: and motivational influences

from school. home, and community environ-
ments. '

It is very important that administrators -

and teachers ¢ not ignore or try to repress
the 4ate preadolescent's preparation and ap-
proach toearly adolescence. The junior high
school organization of classes, and especially-
in grade seven, should emulate that of the
clementary school for at least a portion of the
schoo! day, but teacher-student planning and
group classwork should he emphasized.

Fred T. Wilhelms recently presented a
most interesting position. His argument was
not realiv new, the proposition being that we
could raise the educational dividends if we
chaneed our educationa investments,

The cogent. compelling reasoning be-
hind his proposal merits scrious considera-
tion. He contends that a child's ability to do

“schoolwork can be roised bv stimulation:

sensory pereeption sharpening. verbalization,
reasoning and logic. warmth. affection, and
personal attention, \While most such efforts
to date have been concentrated on young
children and the disadvantaged. Withelms
suggests that the same tactics would apply

- to older students and to the “non-disadvan.

taged.” He recommends that  secondary
s¢hools should “invest boldly in teaching stu.
dents to be able to learn bhetter.”

His summary bears repeating

By long tradittion. schools invest student
time teacher careers. and pracucally all their
monev an the business of putting across subject
matter. Fyen when the resistance is stubborn
they fight it out on that line. 1 some ninth.
uraders read like third-graders, schools typically
mott .t massive remedial reading  program
“makinge some small Rains. but generally wind.
mg up with low-mediocre readers after ail).
If students don't learn to write very well by
producing “themes.” English wachers press for
fower student-faculty ratios so that they can
have (hem write more of the same  Almost
stwave. when theie o trouble with subject
matter. the imstinet s to press harder on the
subject matter. -

ftdooks asaf that's the wrong place 1 pash.
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With much less cost or effort we could turn
children into the kind of fearners for whom
reading comes easily. Even a little time spent
with an adolescont in enriching his concepts of
himself and the life he wants to lead may make
good writing part of his personal standard of
living — and ease the hurden on his composition
teacher’s weekends. It secems such nonsense to
keep pushing harder and harder against the wall

_of reluctance and disaffection and sheer inability

to hindle the subject matter when we could do
so much nore by making our investments in the
person.

Having studied the evidence, 1 am tanta.
lized by the certainty that we could raise both
cognitive and personal effectiveness, And, evert
though we still have a tot tadearn, the technical
difficulties don't look too bad. What we mostly
need is the common sense to drop in ‘estments
we know don't pay. and the nerve to tey some
more hopeful ones.

The tragic results abound, in our failure
to see pupils as persons. . It is apparent in the
alarming rate of dropouts (or are they push-
outs” ). It is obvious in the long failure lists

_in most schools thave the pupils failed or

have we? ). It is conclusive in the high inci-
dence of rejection in the armed services for
physical, educational, and psychological rea-
sons ¢ ivho wants to be cannon fodder. any-
wav? ). It is mirrored in the ever-rising rate
of juvenile delinquency and adult crime.
Most of all, it glares at us in the untold thou-
sands who are left so far short of their poten-
tials: unfulfilled. unhappy, and unable to.
make their optimum and badlv-needed con-
tribution.

Marilyn: A Case in Point

One such person was Marilyn. She was
a pupil in @ school where the writer taught
Her "case” is certainly not tvpical, but neither
is it unfque exeept in the particulars. She
serves often as a personal reminder that peo-
ple are indeed more important than things.

Muarilvn was 14 vears old, in the eighth
grade, was five feet ten inches tall, and
weighed about 120 pounds. An older sister,
17, was married during the school vear, un-
de s unfortunate circumstances, Her father's



paint store had failed that vear. and he had
been working at a succession of low-salaried
jobs during the past several months. A new

“home under construction for the family

Michast J Gexton, Wentmirsier Press

burned under strange and suspicious circum-
stances.

Marilyn had never done very well in
school, although she appeared to have “aver-
age” intelligence. During this eighth-grade
year, her effort and attitude had gone down-
hill markedly. She was sullen most of the
time, and refused to cooperate with her
teachers or her classmates. Her classroom
behavior ranged from silent non-participa-
tion to occasional outbursts of temper. As the
year progressed, she became more and more
a disrupting influence at school. She seemed
to have few, if any, friecnds. She appeared
to like boys, but was not popular with them.

Several’ weeks before the end of the
school year, Marilyn and her parents were
informed that she would probably have to
repeat the eighth grade. The parents’ atti-
tude toward this was largely one of resigna-
tion, while Marilyn was strongly opposed to
the idea. She was sure that she would do bet-

ter if permitted to go to the ninth grade. In the
school system being discussed, the ninth
grade was the first year of senfor high school.

Shortly hefore the year closed, Marilyn’s
mother came to school, much concerned. She
had found a_note in Marilyn’s room, which
read substantially: ' :

Dear Mom and Dad, The teachers still say
that I' have to take the eighth grade over again
next year. I have been talking to Jesus about it.
I told Jesus that if I am failed, I'll know that He
wants me to join Him in Heaven. If they pass

"~ me, 'l know that He wants me to stay on earth.

I love you very much. s ‘Marilyn

How was this “case” handled, and what
was the end result? The principal called-
together Marilyn's teachers. All of them were
aware of her circumstances, and those of her
family. -

The principal made known to them
the contents of her letter, and asked for their
opinions and advice. “Just a bid for atten-
tion,” said one. “She's going the same direc-
tion as her sister,” offered another. I can't

ramtaaia s

Middte Schoolers and Their Teachers . 49

TST €Y LUNLABLE



lower my standards to the point of passing
her,” remarked a third. Other and similar
points were made. The principal tried in vain
ta get the teachers to consider other- dimen.
sions than subjects and grades.

' At the end of the year, Marilyn received
failing marks. She was retained in the eighth

Teacher-Attitude Opinionnaire

: Agrea Disagree
1. The toxtbook is the
curricutum,

2. Altitudes are more
important than lacts.

3. The teacher's primary
obligation is to the individual

pupit.

4. Abitity gsouping is an
.undemocratic procedure.

5. Rote memon2ation has
tittle vatue.

8. Mastery of subject matter
shoutd be a primary goat in
the Ciassroom.

7. Texthook publishers
should bae more responsive
to the wishgs of teachers
n the fieid.

8. wiadge un-elated to
goa indefensit le.

9. A nationwide standardized
curriculum would be good.

10. Underdtanding of different
points of viaw is more
important than universal
agreement.

11, Present teacher education
programs ancourage the
inquiry or problem-soiving
approach to teaching and
learning.

12, Minimum essentials of
subject matter mastery
am

13. Teachers generally can
do a better job when pupils
are grouped by abitity.

14. Most secondary school
teachers are mora highty
skilted in subject matter
skills than in human
growth/devetopment.

15. E£ach pupil as a person
shauid be the paramount
consideration of the teacher.

16. Elementary school pupils
generally like school better
than their secondary schoot
countarparts.

f pm e e e e
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grade. She went home, took her father's
shotgun, and hterally blew off the top of her
head.

A Teacher-Attitude Opinionnaire

Primarily for use among his own teach-
ers, the writer has developed a teacher-atti-
tude opinionnaire. It is crude and. to date,
largely untried. In itself, it can do little, if
anything, to change the attitude of a teacher. -
Neither would it be likely to do so, even {f
very highly refined.

Its purpose will be served if only its use
c»n cause teachers to think more about their
¢ -pils first as individuals rather than as re-
ceivers/learners of factual subject matter.
Hopefully it may act as the springboard to
discussion and exchange of opinion.

For whatever it may be worth, it is in.
cluded here.

Anyone writing with a bias, even preju-
dice toward a subject, can hardly expect to
be regarded as objective. Many of the views
presented here reflect such a slanted opinion,
and without apology.

Some qualified authority has | been
offered, and much more exists. A good deal
of personal opinion has been included. It is
qualified by my 20 years of abservation as a
teacher and administrator in the public
schools, 17 of them in the junior high school.

It s not suggested that we should return
to the permissiveness of capital "P" Pro-
gressive Education. Neither is it advocated
that we espouse anything like the deservedly
ill-fated Life Adjustment Education of the
late 1940's and early 1950's. Nor is it claimed .
that a lot of subject matter is not good or
necessary,

Mine is, in fact, a rather simple plea.
Since the pupil is an individual, let us ap-
proach his education with as much individu-
ality as is possible. Let us help him to develop
maximally as a complete human being. Let
subject content take its proper place as a
tool for use instead of as an end in itself.

The proverb is old, but true: “As the
twig is bent, s0 the tree is inclined.” Com- -
‘partmentalize him strictly in the confines of

" subject matter rigidity, and the end product

-
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will almost certainly be a narro'wly-developed
. person, '
.+ And the choice is important, for as is
indicated in The Education of Henry Adams.
- "A teacher affects etemity He can never tell
. where his influence stops.”

-
-
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P!':RH:\PS ane of the most en-
toutasie features of  Amencan education
tonday s that we who advocate the middle
school no longgr teel we must devote an -
orcingte amount ol e o dustitving s

cenistetice. We have long ursed the ostab.

hshment of o scoment of school oreamzation
which teflects the unigue nature of vouns-
stees wha e an transition between hildhood
atd adobescence. This Rind of school now
seeits to fuive won aceeptance.

Fachhorn - 19660 has coined the term
“thatisescence o klentity a transstional stage
of devclopment adunmg  which  vounusters
ditter trom vounaer childien e the elemen-
.y schoot and o the hish school's 1all-
fleducd  adoloseemt. These vounesters are
vencrally withun the ase atge of 10 to 14,
Grownth ot the middle schoal as a promismny
alternatine o other organzational patterns
for mecting needs of transescenty has been
phenomenal.

As i tesult of the wide acceptane o of the
middie school attention has been diverted.
to soie entent from the carlier controversy
over windch crades o aces shondd e housed
in these schools  Interest now ceniers on
what kinds of cotrcuba are pasticalatho sutted
o the needs and imterests o transescents,
Emphlusis has been placed on a pluralistic
cutricthum. varviny trom one school district
to another aid fram one school (o the nest
within distincts Fhas s tortunate masmnch
as Lachines nntertads, school populations,
and teachets vy socgreathy amony schools,

Needed: Teacher Education for the
Middle Schoo!

Most sobhool admmmnstratons readiee that,
1esaardbess of the motnes of the school s estab-
hshment  the mose modern tactlities and
muaaternils and the boese phanned curricatum
areaf no avail andess the st is prepared
to warh with transescents Teachers nuhe
the difforence moamv school, The et
prepared the stafl s te wark wath vounesters
of thas aze. the sreater the hivelthood that the
middle school will be successtal, Unfortu-
natelv however this is often not the case m
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the traditional junior high school. Teachers
selected for junior high school faculties have
generally been prepared to wach in highly
departmentalized senior high schools or as
stthject matter generalists in the clementary
school. Therctore, most junior high school
staff members are recruited from the ranks
af those prepared for a different level of edu-
catien (Clarke, 1971, Brown and Howard,
1972).

It the middle school is to fulfill its func-
ton of providing a program suited specitically
to the needs of the transeseent, programs of
teacher education must be developed that are
smmed at dhe spedific competencies needed
bv mnddle school teachers. Unless this s
accomplished, the middle school may evolve
mto littde more than @ “junior-junior high
school” or o “senior clemeatary school.”

Characteristics a Teacher Needs
for the Middle School

Perhaps it would help to look at a fune-

tompy middle school preparation program
at the baccalaureate level. This writer has

heen actively involved in the development.

and implementation of the middie school

)

EP
T



program at the University of Georgia. Fol-
lowing is a description of that program,

@ Early Opportunity To Make Realistic
Professional Choices

The teacher education program at all
levels—elementary, middle school, and sec-
ondary—includes field experiences in the
public schoolson a regul-rly scheduled basis.
These experiences are provided initially dur-
ing the sophomore or junior years as a part
of the orientation to teaching.

Through this early experience, prospec-
tive teachers can decide if they want to con-
tinue in the program designed for a specific
educational level, transfer to another pro-
gram, or pursue a career other than teaching,
Students, therefore, are given the responsi-
bility for making their own choices, and they
are not locked into a program from which
therc is no retreat,

©® Content Field Preparation

Once a student has elected to pursue a .

program leading to preparation for middle
school teaching, he selects two fields of
subject specialization. Alexander and his asso-
ciates (1969) have stated that greater special-
izdtion is needéd by middle school teachers
than by those preparing for elementary

. teaching and on a different basis than that

required of secondary specialists. Two fields
of specialization are .required in order to
broaden the perspective of the teacher and

BN T BRI G R RN e R

MARY F. COMPTON*

cnable him to demonstrate the relationship
between the various subject areas.

The program makes possible the com-
bination of several subject fields, such as
language arts and social studies, mathemat-
fcs and science, art and music, physical
education and science. Experiences in the
teaching field component are selected by the
student with the assistance of an advisor in
each of his selected content areas. About
30 percent of the total program is devoted to
this specialization.

® CGeneral Education

Approximately half of the middle school
education program is comprised of general
education, This component includes work
in the humanities, social sciences, mathemat-
fes, science, and physical education. From
within broad parameters determined by the
university system, the student and his ad-
visors may elect within each area specific
courses which serve the student's needs.

General education in this program is

~viewed as a means of preparing the well-

rounded individual whose profession is mid-
dle scheol teaching, It is recognized that
preparation should be just as individually
tailored for the prospective teacher as the
program of the middle scheol .is for the
transescent it serves.

* Mary F. Cbmpton. Associate Professor of Edu-
cation, University of Georgia, Athens
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® Professional Preparation

This preparatory program is based on
the premise that prospective teachers need
carly and cxtended opportunities to work
directly with transescents in the classroom.
Thus. the program is field-based and will
eventually be  competency-based as  the
university moves toward a total competency-
based teacher education program. Four pro-
fessional phases are provided—a total of 30
weeks in middle schools, N

During the tirst professional phase the
focus is on the nature of the learner. Students
are assigned to an interdisciplinary team and
work for the most part in one ot two areas
of content specialization they have selected.
Instruction is provided by university per-
sonnel in methods and materials with partic-
ular emphasis on this tield of specialization.

The second phuase concentrates on the
child as a learner, with an emphasis on the
helping relationship of the adult model.
Experiences are provided here for the student
to work in his second area of specialization
with its methods and materials. Communica-
tions skills are also emphasized during this
phase. particularly the teaching of reading.

The third phase is designed to integrate
the two arcas of specialization, to acquire
competencies in the development and use
of instructions' media, and to develop skitls
in diagnostic teaching styategies,

student teaching is the fourth and final
phase, and this - internship represents the
capstne of the professional  preparation
program,

The phases of the professional sequence
are planned as developmental. No student is
permitted to” entet the second phase. for
example, until he has suceesstully completed
the fitst. Fach phase is staffed by an nter-
departmental team of university specialists
who not only are aware of the Kinds of cur-
ricular and instructional strategies required
in middie school but who, themselves, have
heen teachers of transescents. The university
staff is responsible for supervising students
in the portal middle schools, conducting
semiirs, advising students, and designing
cxperiences which will meet student needs
during cach phase of the program.

54 ) Middie School in the Making

The middle school program is individ-
ualized to the extent that no two student
programs are identical. The 45 quarter hours
devoted to the professional education com-
ponent do not include specifically required
courses. The middie school education team,
therefore, has the freedom to design an indi-
vidualized program for each student. '

In summary, a flexible program of
middle schogl teacher cducation has been
instituted al”the baccalaureate level at the
University of Georgia. This program includes

an opportunity for carly professional choice

hased on experiences with transescents. This
ficid-based program is individually tailored
to meet the needs of the prospective teacher
of these voungsters. This departure from a
highly structured program of course require-
ments gives the prospective teacher a certain
flexibility. Hopefully this flexibility will carry
over intg the planning of programs for trans-
escents in which the teacher will later become
involved. o

The middle school teacher cducation
staff at the University of Georgia does not
feel that it has “arrived.” nor has it “invented
the wheel” in middle school teacher prepara-
tion. .

There is still much work to be done.
The staff does feel assured, howev~r, that
some important steps have been taken toward
providing programs specifically designed for
a unique group of professionals—the teachers
of transescents.
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Develong Creative Abilities = -
in. Adolescence

.TI:IE rapid changes in our space
age leave us bewildered and somewhat un-
sure about what tomorrow may bring. Yet
we can be sure that in the future our society
will place a higher premium on man's ability
to develop and to use his creative talents.

Creativity has been defined by many
writers, and most of their definitions include
such terms as originality, curiosity, imagina-
tion, ability to sense problems. formulate
hypotheses, and communicate the results.
Creativity has also been defined as a success-
ful step into the unknown, getting away from
the main track, breaking out of the mold,
being open to experience, and seeking new
relationships.

Thoughtful educators today are follow-
ing the lead of ]. P, Guilford ! and E. Paul
Torrance * in experimenting with teaching
procedures that hopefully will stimulate and
develop the creative abilities found in all
children.

. The Living Arts Center in Dayton, Ohio,

is designed to develop creative abilities in

elementary and secondary school students by
giving them, after the normal school day,
opportuniti~s for experiences in creative writ-
ing, dance, music, drama, and the visiial
arts. The Center, supported by Title 11 of the

1J. P. Guilford., “Creativity.” American 'Péy-
chologise 9: 444-54; 1950,

2 E. Paul Torrance. Guiding Creative Talent.
New York: Prentice-Hall, Inc.. 1962.

CHARLES E. SKIPPER

JACK A. DeVELBISS .

Elementary and Secondary Education Act of
1865, uses such instructional methods as

individual projects, small group discussions,

and trips to cultural events.

" Regular teachers are assisted by local
artists who serve as part-time instructors.
Students and faculty have been stimulated by

_face to face meetings with such guest artists

as Lorin Hollander, John Ciardi, and Agnes
Moorehead, who on occasion spend a week at
the Center performing, lecturing, and dem-
onstrating their special talents for the stu-
dents at the Center, the regular schools, and
the general public.

A Study of Crestiveness

. A two-year longitudinal study to deter-
mine the effectiveness of the program has
just been completed. This study was con-
ducted by selecting both an experimental and

* a control group from students in grades 7

through 10, on the basis of their performance
on Torrance's " ‘Things Done on Your Own'
Checklist,” a 99-item index of creative abili-
ties which asks children to indicate if they
have written poems or stories, kept a daily
record of the weather, made up new games,
or the like. The groups were also matched
for sex, grade in school, and school attended.

The results indicate that students par-
ticipating in the program significantly in-
creased their creative abilitles when com-
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pared to the control group on selected dimen-

stons of creativity.

Specifically, both male and female stu-
dents in the program engaged in a greater
number of cultural activities, both as specta-
tors and as participants, than did the control

To determine the program’s influence on

" . thinking abilities, students were also tested

on three aspects of creative thinking: idea-
tiohal fluency, originality, and sensitivity to

. ldeational fluency simply means
the number of ideas that can be generated in
a given amount of time, in response to a
stimulus. On this test, the Categories Test by
Cattell, students were asked to list things
that are red or more often red than any ether
color.

Originality was determined by using
Guilford's Plot Title Test, which requires the
student to read a short story and then write
as many appropriate titles as possible. Re-
sponses related to originality are clever
comments which focus on the essence of the
plot, comments that are uncommonly stated
or stated with neat brevity, or responses that
structure the information in the plot.

Sensitivity to problems was measured
with the Apparatus Test by Guilford, which
requires recognition of practical problems
and suggested improvements such as struc--
ture revision, or use or operation of the
structure.

Members of the experimental group sig-
nificantly increased in their creative thinking
skills when compared to members of the con-
trol group, with females gaining in ideational
fluency, males gaining in sensitivity to prob-
lems, with no significant differences be-
tween experimental and control groups in
originality.

Another dimension of creative abilities
tested was esthetic sensitivity as measured by
the Barron-Welch Art Scale. Barron's re-
search has demonstrated that esthetic prefer-
ence is related to rapid personal tenipo, verbal
fluency, impulsiveness and expansiveness, in-
dependencg of judgment, originality, and.

Middie School in the Making

breadth of interest. People scoring low tend

" to be rigid and to control their impulses by

repression. Only the giris in the experimental
group earned statistically higher scores on the
Barron-Welch Scale when compured to the
control group.

Self Perceptions

Probably the most important finding of
thtssmdyisthedtﬁerencgstnse!fpemep-
tions between the experimental and control
groups. Both male and female experimentals
see themselyes as more curious, having

_greater imagination, more resourceful, more

expressive, more confident, more indepen-
dent, and more ingenious than members of
the control group.

The results of this investigation indicate
that the Living Arts Center program has in-
fluenced its students to become more involved
in cultural activities, increase the creative
thinking abilitles of ideational fluency and
sensitivity to problems and esthetic prefer-
ences, and develop a sense of personal iden-
tity that is characteristic of creative indi-
viduals. The implication of this study for
educators is that special programs that focus
on developing the creative behavior of chil-
dren can help them develop abilities and self
understanding that in the past, with conven-
tional programs. may have developed in a
random way or may not have developed atall. -
Clearly the task for education today is to
identify and nurture the human abilities that
are required to paint a great picture, to com-
pose a symphony, or to develop a space craft.
The future of our soclety depends upon how
well our educational system succeeeds in this
effort.

—CHARLES E. SKIPPER, Associate Dean
of the Graduate School and Associate Profes-
sor of Educational Psychology, Miami Univer-

.sity, Oxford, Ohio; and Jack A. DEVELBISS,

Division Chairman, Fine and Performing
Arts, Sinclair Community College, Dayton,
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Must Middle Grades Education
Consist of “Qast-Offs”?

TH-Z work of the ASCD \Vorking
Group on the Emcrging Adok-scent Learner
was heenly attuned to the dilemma of “Sec.
ondhand Rose” as depicted in the song made
popular at that tme by Barthra Sttersand.
The members ol the working group  con-
cutred that an virtually alt aspects of his
school esperienze the emerging adolescent
has been subjected to o wide tange of “hand-
me downs. Whether st e school plamt

facthties. scheduling conflicts, teacher cer.

tification and preparation, or instructional
nuatertals, the muddle school is Bthe the middie
child in many famihes. who recenes the
outgronn or cast-off dlathes of his o her
clder sibhings!

Theonsts continue to debite the stow
iy bady of dao and evidence supporting the
unicgue natute of the emergins adolescent s
@ dearner and personadity. Nevertheless, fow
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school districts have considered such needs
in developing programs and educational op-
pertunities designed to meet these validated
imperatives.  New high schools are built and
junior high and middic schools try to make
do with old, former high school plants.
Schedubing and bus transportation preroga-
tives tocus upon either high school or ele-
mentary schood concerns, and instructional
materials budget cuts seem invariably to put
their paring knite to the middle unit of the
school svatem first,

-

“Retreads” Make Poor Teachers

Most critical over the years has heen
the “rettead” approach to staffing schools for
emerging adolescents. Until the appearance
of the recent “lighthouse” cftorts in Florida
and Georgia, preservice  teacher  education
programs for teachers in the middle grades
have almost totally obviated any preparation
to cope with the unigue prohlefhs of emerging
adolescent ledarners or to provide teadhers
with a spedfic attitude and expertise toward

Cantad F Toepfer. Ir . Assatate Professor,
Department of Curvicadym Derclupment and
bastrue tional Medur, State Umice rnity of New:
Yk Buffalo., and Mesetent. New York State
ASCD
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The Emergin Adolescent Learner

in ddie Grados
The Program

The ASCD Working Group on The
Emerging Adolescent Learner. composed of
leaders in jumor tugh/middie schoot edu-
caton, has developed this Multimedia Pre-

sentation. The topics and their authors are

o implications of the Curriculum:
Boyce Medical Study

Di. Donaid Eichhorn, Group Chairman

Assistant Superintendent ot Schools
Uppor St. Clair. Pennsylvania

o Educating Emerging Adolescents:
Some Qperational Probiems
Dr. Contad Yoepter. Jr.
Associate Professor of Education
SUNY at Buftalo. New York

o The Nature of the Emerging Adolescent
Dr. Mary Complon
Associate Protessor of Education
University of Georga, Athens

e Learning Strategios for the Emerging
Adolescent
Dr_Bruce Howell
Supenntendent ot Schools
Tutsa. Okighoma

o Aduit Models for the Emerging
Adolescent
Ds. Thomas Sweeney
Associate Professor of Education
Ohio State University, Columbus

¢ The Impact of Sociat Forces on Children
Dr. James Phitiips
Director of Secondary Education
St Raul. Minnesota

e Program Editor

Dr Phulhip Pumerantz
Assoc:ate Protessor of Education
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claritying  developmental emerging  adoles-
cent needs. \With a4 major national cffort to
speaty presenvice teacher education for the
middie wrades apparently still far off, the
cntical devel tor refitement viewed by the
ASCE working group was and continues to
be the si-service avenue. The relatively minor
focus of most graduate school programs upon
concerns of middle grades teachers led to the
decision to develop some specific means for
discrete. tactical support ot teachers and ad-
ministrators in middle erades  looking to
refine their programs. To this end. it was
deaded that “written materials odly” would
not provide such o means bevond the existing
litevature,  The members of the working
wroup deaded that @ “hands-on’ approach
which couid i utilized at the local school
level was something which a total informa-
tion pachage could best provide. For a de-
scription of the development of the project,
s ASCD News Fachange 13 (3): 35,
September 1971,

ELI-ASCD Packages Give Hope

Qut of these efforts have come sis infor-
maton packages including filmstrips, audio
Cassettes,  tecards, hbrary and - reference
catds and position papers designed foruse in
local neservice proagrams concerned with the
improvement of middle grades instruction for
emesging adolescents. The six packages are
in the areas of . Fducating Emerging Adoles-
cemts-- Some Operational Problems; Implica-
vens of  the Carricutume-- Bovee  Medical
Study . The Nature of the Fmerging Adoles-
cont. Learting Sttategios for the Emerging
Adolescent The Impact of Socal Forees nn
¢ Inkdren . and Adult Modeds tor the Emerging
Adolescent Fach of these arcas was viewed
by the worhang group as critical to the refine-
ment of curnauta and the development of
teacher pereeption of the nature and ceduca-
tonal needs of  the ematging  adolescent
learner. Thus the evpectation for the utiliza-
ton of the intormation packages is both tor
curpculum improvement as well as teacher
~hitl development in a more tealistic undet-
stunding of the emerging adolescent

In addition to the ficld testing of the

L™



packages in their developmental stages under
ASCD auspices, follow-up utilization causes
optimism in projecting the usefulness of the
pdckages in local school districts. During the
past year the packages were used in a series
of continuing in-service activities with middie
school teachers in the Scranton, Pennsyl-
vania, School District, with encouraging re-
sults. Personvel from a number of school
districts also utilized the packages in an in-
service institute held in the summer of 1973
at North Adams State College in Massachu-
sctts, with similar enthustasm from par-
ticipants. v

The intent here is not to imply that when
mixed with water the six information. pack-
ages will result in instant refinement of
"~ emerging adolescent school programs. It
does appear. however, that they represent a
specific source, of information and help for

schools seeking to improve educational ex- .

periences in the middle grades. Perhaps
some of the success in their utilizition comes
from the fact that they were prepared spe-
cifically for use in the middle grades and not
“watered down” from an existing high school
level series. These materials were developed
by educators with a specific concern for the
needs of emerging adolescents rather than
for torms ot schooling or grade level demorca-
tions. It is felt that both of these concerns
are pivotal to continuing efforts to improve
education for emerging adelescents in the
middle grades.

There is certainly room and need tor the
development of additional materials for use
in deviuping local programs and improved
educationzl experiences tor emerging .tdolcs-
cents. However, these packages as dctdnped
by the ASCD Working Group on the Fmerg-
ing Adolescent Learner do appear to be an
important source ol help to local school dis-
tricts interested in improving their instruc-
tional program in the middle grades. They
. also point clearly to the importance of ASCD's
taking on a continuing commitment to work
for the improvement and humanization of
the educative experience for the learner
housed in the middle of our system of school-
ing. It is only as we recognize his unique
ness as a learner and human being that we

'BEST COPY AVAILABLE

Mq-mm.c Sextan
gned for the

materials must be

begin to identify how cducation must be
reorganized if it is successfully to utilize the
emerging a° ‘escent's capabilities for posi-
tive growth. Qur failure to do so. will force
him or her to continue to cope with the dis-
pensing of information on the basis of ad-
ministrative convenience rather than working
within his or her capacities at this develop-
mentai stage.

The six information p.xckages developed
by the ASCD Working Group on the Emerging
Adolescent Learrer. represent a definitive but
beginning step in developing means to re.
vitalize education for emerging adolescents
in terms of their capabilities as learners in a
critical stage of human development. They
represent a “firsthand rose” rather than an-
other “hand-me-down” set of pants with the
cuffs altered. Obviously, more than these
beginning efforts will be necessary if 'we are
to gt bevond the "retread™ approach in de.
veloping education at this level. \We hope.
however, that educators throughout the coun-
try will examine these materials carefully
and utilize them to haiiate local efforts to

improve their educational offerings in the

middle grades. i
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AMERICAN adolescents have
been exceedingly well studied. They are
known to be bothered by acne, to reject
adult authority, and to have an awak-
cning interest in the opposite sex. They
conform slavishly to peer group stand-
ards, and, except for a few abnormal
ones, they are either overly aggressive,
submissive, withdrawn, or character-
ized by psychosomatic symptoms. All
but about 95 percent are juvenile delin-
quents. The female type reaches pu-
berty approximately two years before
her male age-mates and between ages
1! and 13 exceeds them in height .as
well as in school marks. .

_According to James Coleman, adoles-
cents value popularity and athletic
prowess; according to Robert Havig-
hurst, they have nine developmental
tasks to carry out; according to Erik
Erikson, they have four such tasks, the
first being to achieve industry whi'»
working ‘oward identity, fidelity, and
intimacy. It is widely recognized that
they have changing bodies, ambivalent
feelings, and numerous problems, wor-
ries and needs, but until recent., few
have suspected that they also have
intellects.

Indeod, the very term “intellect” is
rare in the literature of education. The
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THE ADOLESCENT INTELLECT

!

MAURITZ JOHNSON, IR.
Professor of Curricutum and Instruction
State University of New York at Atheny

“erucial concept has been “intelligence,”

a global eapacity for solving problems,
according to David Wechsler; existing
in three forms—theoretical, social and
mechanical-—according to E. L. Thorn-
dike; composed of general and specific
factors, according to Charles Spearman;
and increasingly differentiated at pu-
berty into some seven or more primary
mental abilities, according to L. L.
Thurstone. But intelligence has been
viewed as an attribute th¥t is largely
determined genetically, subjeet to cu-
mulatively substantial, but neverthe-
less comparatively limited, modification
by environmental influences. Educators
have seen intelligence essentially as the
raw material for their work, providing
possibilities and imposing limits. Their
preeminent goal has been “intelligent
behavior,” overt and observable, rather
than the development of any such in-
ferred abstract quality as intelligence,
much less one as abstruse as an intel-
lect.

Finally, however, a time was reached
when the world had been so drastically
changed by intellectual efforts that
attention was drawn to the intellect's
increasing importance. Belatedly, schol-
ars began to participate in curriculum
reform.
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Qhrriculum Reform

Jerome Bruner called attention tosthe
value of students’ discovering fuada-
mental relationships among key con-
cepts within a disciplinary structure
and suggested that inteliectually honest
discovery in some form is possible with
children at any age. Joseph Schwab
stressed the importance of both the
conceptual and the syntactic structures
of disciplines. Philip Phenix defined
learning not as a change in behavior
but as the discovery of meaning, and
he classified meanings as symbolic,
empiric, aesthetic, ethical, synoetic, and
synoptic. B. O. Smith took a new look
at the teaching act and saw logical
operations on subject matter as an im-
portant element. We were reminded
of Jean Piaget's earNer contention that
in aequiring meanidgs children pass
shrough a stage of concrete operations
hefore entering, sometime hefore reach-
ing puberty, the stage of formal
operations.

Piaget’s studies show that, while the
sequence in which stages are reached
_is invariant, the specific age is affected
genetically, experientially, and eultur-
ally. Even in Martinique, where de-
velopinent is slower, the stage of formal
operations is reitched before the period
known in America as the junior-high-

school vears. Moreover. it has been

demonstrated thut when children are
given appropriate intellectual experi-
ences, prevalent notions about readiness
prove to be untenable. Robert Dayis
has found that fifth graders can not
only readily dizcover truth sets for open
mathematical statements, an achieve-
ment traditionally considered difficult
for ninth graders, but can also invent

[

mathematical luws of their own, some.
thing that students are seldom encour-
aged to do at any level. Patrick Suppes
has successfully taught young children
to engage in mathematical reasoning.

Professional reaction to these demon-
strations and to the shift in goals and
changes in curriculum that they imply
has been imteresting and, to a degree,
disturbing. In many schools, to be sure,
enlightened teachers and administrators
have eagerly seized the opportunity
to experiment with radieally revised
curriculum arrangements and new in-
structional approaches that challenge
students and inject an unwonted intel-
lectual vigor into their schooling. But
from those who have resisted have come
expressions of concern regarding unde-
sirable fpressures” on children sdnd
yvouth and protestations that social-
emotional development is fully as
important as intellectual growth, that
edueation should provide practical prep-
aration for living.and earning, that
learning experiences should be “life-
like,” and that recent reforms represent
# réturn to “subject-matter centered-
nesk.”

These are sincere reactions and un-
dérstandable ones, given the clearly
demonstrated and frecly admitted lack
of intellectual interest in the society as

a whole and among.a large segment of

the teaching corps. Of all the reactions,
however, the most disturbing is that
bused on the erroneous belief that the
eurrent ferment is a retrogression to the
uninspiring peddling of vast quantities
of unrelated, out-dated, inert factual’
minutiae for rote memorization hy apa-
thetic students. Many lackluster tradi-
tional teachers who characteristically
practice such vapid peddling share this
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belief and mistakenly applaud recent
developments on the assumption that
their practices are vindirated thereby.

Given this misconstrual of intellec-
tual activity on the part of some and
the antipathy toward it on the part of
others, it is extremely difficult to assess
the true characteristics of the adoles-
cent intellect. Certainly it is no compli-
ment to junior high school stwdents to
assert that moxt of them are quite as
capable of engaging in intellectual
activity as is the average adult.

Those who come from homes in which
intellectun! interest exists, located in
communities in  which intellectual
achicvetnent is valued, and attending
schools in which intellectual activity is
stressed at all levels—those adolescents
can be expected to conceptualize, rea-
son, and engage in inquiry of a far
different order from that which can be
expected where one or more of these
three factors is missing. Significantly,
the only place where the vicious evele
ean he broken is in the school. thouch
perhaps this iz impossible without n
substantial infusion «f new teachers
who themselves have . strong intellee-
tual orientation and commitment.

A Sound Base

Unfortunately. beginning teachers of
such persuasion will not long remuin in
a school where the principal’s primary
concern ix the athletic program and
where only a few teachers read, have a
scholarly interest in their subjects, and
prefer serious discussion to faculty
lounge gossip. Where enough kindred
spirits are to be found, however, a sub-
sfantial transformation of the junior
high school, giving greater play to the
adolescent intellect, can be effected.
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Underlying any such transformation
is a basic change in the “climate” of
the school. Some junior high schools
today are characterized by a repressive
rigidity and stultifying stagnation;
others by a sentimental indulgence of
the frivolons and the trivial. Neither
type exalts either ideas or inquiry. The
desired atmosphere is one in which the
examples st by teachers and the poli-
cies set by the school give clear indi-
cation that intellectual pursuits are
valued above all others. In view of the
jong-standing entrenchment of counter-
values, the mere honoring of intellec-
tual accomplishment will probably be
insufficient. Temporarily, at least, it
may well be necessary not only to
ignore and de-cmphasize, but actually
to discourage, occasions for extolling
popularity and athletie performance.

Equally as important for adoleseent
intellectual development as a hospitable
atmosphere in the junior high school is
an appropriate grounding in the ele-
mentary school. A sound conceptual
base must be established through long
experience with concrete operations in
the empirical realm. Even more vital,
however, is close attention to linguistic
and mathematical symbolie structures.
The outlook in mathematics is hopeful,
with the increasing emphasis on correct
terminology, properties of the real num-
ber system, and unifying mathematical
principles. In the area of reading, how-
ever, nothing short of a complete over-
haul of the system that prevails teday
seems likely to bring about the neces-
sary reform.

Regardless of how unsatisfactory for
currently neeepted purposes the insipid
stories in conventionni readers and the
excessive relianee on n look-say ap-
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proach muy be, these defects are minor
vompared to the general overemphasis
on entertainment and negleet of lan-
guage structure. Children must at an
early age come to view reading pri-
marily us ¢ source of idens and infor-
mation and secondarily as a means of
reereation. At the same time, whether
pupils are encouraged to recognize
words at sight or decode them analyti-
cally, they must attend not merely to
the meanings of words but to their
functions and positions in sebtences.

Intellectual Emphasis

By the time they reach the junior
high school the majority of students
should be ready for formal operations.
They should then regularly engage in
framing decfinitions, indentifying as-
sumptions, dealing  with  cause-umd="
effect relations, elassifying individual
phenomena, generalizing from recurring
particulars, and determining necessary
and sufficient conditions for a conclu-
sion. In short, they should, in the terms
of Robert Ennix’s definition of eritieal
thinking. become able to assess state-
ments  eorrvetly.  Coneuarrently,  they
should he gaining fundamental insight~
into matter, energy, and bé logieal phe-
nomena and acquiring a conceptual
basis for explaining man's interietion
with hix geographicnl environment and
with his fellow men, through economie,
political and socinl institutions. Stu-
dents should continue to advance in
mathematical sophistication instead of
cndlessly applving elementary concepts
to every conceivable practical situation.

These intellectunl activities assume
their rationale under a conception of
general education which, in the ter-
minology of Harry Broudy, B. O. Smith

and Joe Burnett, emphasizes the “in-
terpretive” use of knowledge. A junior
high school guided by this conception
will abandon the notion of prevoca-
tional exploration and premature voca-
tional decis_i'{)ns. It will consider its in-
tellectun] emphasis the most practical
kind of preparation for botih the voca-
tional and the leisure-time realities of
the future, and its teachers will refuse
to acknowledge students' demunds to
know the speeific practical value of
their stucdies. It will protect students
from having to attempt to devise solu-
‘jons to complex soecinl problems until
they have mastered the fundamental
coneepts of the relevant disciplines and
are aware of both the assumptiops-und
the methods of ingu uﬂ:\"ing the
dis¢ipined Seurch for truth.

"7 Particularl¥ hothersome is the prob-
lem of providing a coherent program in
the humanitics. Efforts must be made

. to maintain the highest possible artistie
standards in selecting works for study
in literature and the fine arts. The cul-
tivation of critieal tastes demands «
radical departure from current desul-
tory efforts in the arts and requires
continuation throughout the senior-
high-school years, which i~ impossible
until the diverse elective program at
“that level ix abandoned.

It is an affront to adolescrnts to as-
sume that they cannot or will not re-
spond to a program with a serious in-
tollectual emphasis. Provided with a
suitable background and placed in a
setting in which intellectual aetivity is
not deprecated, most of themn are quite
capable of dealing formally with ab-
stract notions that serve to explain the
world around them and invest their ex-
periences with meaning. Dealing with
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ideas diverts adolescents from their
preoccupation with themselves. Even
the slower learners ean more readily
grasp significant ideas than retain

masses of inconsequential facts. By .

definition they cannot progress as
rapidly as the average adolescent can
toward the consideration of more com-
plex concepts, and the program must
account for such differences. A curricu-
lum that is arranged on the basis of the
level of intellectual comprehension re-
quired cannot, of course, be bound to
conventional grade designations. Until
a more coherent curriculum has been
arrived at, however, teachers will have
to rely on the use of a discovery ap-
proa.’ ‘o gauge the intellectual level at
which a particular group of students is
ready to function.

Charles Armstrong and the late Ethel
Corneil found that most individuals
pass through two cycles of mental
growth, the second beginning around
puberty, often after a plateau period of
relatively little progress. Possibly this
plateau is the result of the school's fail-
ure to confront the young adolescent
with a timely challenge to his changing
intelleet. It seems unlikely that the
physiological and emotional aspects of
maturing at that stage usurp so great a
proportion of some fixed reserve of
psychie energy that little is left for in-
tellectual activity. Indeed, when an in-
dividual is putting away childish
things, he is anxious to think about
serious matters.

The adolescent intellect deserves
more respect and greater expectations.
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THE ADOLESCENT
AND HIS TIME

WANDA B. MITCHELL .
Former Chairman, Spsech Arts Department
Evanston Township Migh School, Evansion, Hlinois

THIS is an age of computer registration numbers, area code telephone
numbers, and dial-a-tape French lessons. Small wonder that a youth deseribed one
phase of his new life in an Army barracks as “wall-to-wall brothers.” Students are
herded into massive lecture halls and catalogued according to the “normal dis-
tribution” curve.

Today's educational programs sometimes make it easier for a student to master
calculus in high school than to discover himself and maintain his individual
identity. What chance is there for'dreams, for identifying one a self, for thinking
through the purpose of one’s life, for introspection? Most capable students would
find it easier to answer a question on intercontinental missiles than the one pre-
sented to The Man in the Gray Flannel Suit: “What is the most important thing
about mef”

This discovery of self is one of the essentials of total edueation. Henry Ward
Beecher described education as “the knowledge of how to use the whole of one's
self. Many men use one or two faculties out of the score with which they are
endowed. A man is educated who knows how to make a tool of every faculty—
how to open it, how to keep it sharp, and how to apply it to all practical
purposes.” A ecurriculum which makes no provision for the discovery of self is
inadequate in preparing youth for meaningful existence.

How can the curriculum provide opportunities for self-discovery? One way is
suggested by UN Ambassador Arthur Goldberg in a New York Times article while

. he was Secretary of Labor:

In a complex, medern society like our own, art of all kinds is called to one of the
e-sential services of freedom—to free man from the mass. Art, whether on the stage, in
a gallery, or in a concert hall-—asserts the supremaey of the individual. The insight of
the artist leads to cultural discovery for all of the people. _

It is no happenstance that the government is now supporting creative and
performing arts centers throughout the country. Such activities are following the
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recotmmendations of the White House Conference on Children and Youth that

" “more cmphasis be placed on cultural aetivities to provide children with creative

outlets aad increase their appreeiation of beauty and their interest in the arts.”
Such activities provide for individual expression for “the world of the artist is
supretnely the world of the individual.”

Arts and the Self

sSydney Harris, Chicago Daily News columnist, writes:

What is immensely appealing, in a deep human sense, about the arts is that they
remain one of the few aress in which true individualism ean flourish; in which the ereator
and performer is a person directly communicating with other persons; in which his

ancestors, language, connections, and superficial traitz are totally suhordinated to his
professional  skill. !

Mr. Harris warns us of the dangers to society when this “ereative urge goes
sour,” when a youngster's creative energy is not channcled in satisfying and
productive ways.

It iz often the brightest and most potentially talented slum youngsters who become
the leaders in gang violence; they are the little Napoleons who do not know what to do
with their gifts except devise ways to retaliate against the sorial order. Some of them, of
conrse, are psychopathic personalities; but many are what Lindner rightly ealle “rebels
without a canse.”

A realistic curriculum provides such rebels with a cause through activities such
as art, music and drama. Rita Criste, director of the Children’s Theater of
Evanston (Hlinois) deseribes the mugic eXperience of seeing James Barrie's Peter
Pan as

. all alive with sound and color and movement. [It] gives each child an impression
of beauty and wonder which will last not for one day but for a lifetime. . . . By repetition
of certain themes throngh the theater we work toward understanding, compassion and
re-ponsibility. To what end do we develop matters technologicatly without a balance of
nutunity in matters moral and ethical?

such ereative experiences are cqually necessary for the total development of
the teen-ager deseribed by .Mar/dnﬂ Ogilvie in Teaching Speech in the High School:

High school <tudents are compplex individuals—awlward, emotionally unstable, ansious
for approval of their peers, longing for independence from their families, and wanting
~olttions to moral, philosophieal, and refigions problems. Much of the time they secretly
play roles. They walk, talk, dress, and act hike those they idulize. They identify themselves
buth with real people, and with people in books. Because of their complexity and their
desire 1o play roles, creative deame serves areal need for them.

Relating to Others

Thus. the curriculum needs to provide each student with opportunitics for
identifving, developing and expressing his individual personality. & corollary is
the need to help that individual develop satisfying relationships with others. There
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are certain personal skills and human relationships necessary for successful living
in a democracy that cannot be learned by writing essays, that cannot he mastered
by memerizgation, that cannot be acquired in a science Inboratory.

Young people learn to be kind only by working with other people; they learn
to be tolerant only in human relationships; they learn to influence the conduct of
others in a laboratory of work with other human beings whose rights are equal to,
but not necessarily the same as theirs. Every personal contact within the school
is part of this process, Activities such as student government, the school news-
paper, traffic patrol, class parties, the senior prom, the May Day queen, the talent
show, the old clothes collection are therefore an important part of the school
program—not to keep students off the street, not to keep them wholesomely
occupied, not to prevent them from becoming juvenile delinquents, but to equip
them with skills necessary for the functioning of the democratie process.

A curriculum which provides for self-identification and satisfying relationships
with others is not totally fufilling its purpose if it makes no provision to assist the
student in mastering the world of work and leisure. A realistic curriculum has the
responsibility of developing not only skills and craftmanship, but also attitudes
toward work. '

Are businessmen and industrialists justified in their criticism of the products of
the public schools? In a recent article in the Chicago Daily News, the president of
one of the nation's largest advertising agencies said:

The U.S. is going through the great era of the goof-off; the age of the half-done job.
The land from coast to coast has been enjoying a stampede away from responsibility. It
is populated with laundrymen who won't iron shirts, with waiters who won’t serve, with
earpenters who will come around some day maybe, with execntives whose minds are on
the goif cvurse, with teachers who demand a single salary schedule so that achievement
cannot be rewarded . . . with students who take cinch courses.

The medincrity of salesmen is only a part of our national pattern of aiwavs heing
willing to settle for something less than the best.

No curriculum cah progress fast enough to train students for jobs which come
into existence with each technological advance, but it ean and must guide them in
the development of attitudes toward work and toward the increasing hours of
leisure time. How adequately do the music program, the physical education
department, the drama program, the book reports in English, the geography cluss,
the modern language course prepare the student to spend his long vacations in
profitable creativity, travel. reading, and refreshing physical activity?

Anyone associated with modern adolescents is aware of the pressures with which
they are faced. The academic push begins early, ns was depicted in & recent
cartoon showing a preschool youngster whispering into Santa’s ear: “Please, can
you get me into Harvard?" The increasing number of emotional problems related
to these and other pressures serves as a constant reminder of the need to develop a
curriculum which will include opportunity for self discovery, activities for
achieving satisfving human relationships, and the development of skills and
‘attitudes for work and play.

Middle Schoolers and Their Teachers ® 67



s:.za( ): 190-93; December 1963

Today’s
Junior
High

- Students

WILLIAM W. WATTENBERG ' \
Program Coerdinator, Educatianat Psychology :
Wayne State Unigraity, Detreit, Michigan

IT IS always hazardous to compare any age group with its counterpart
in times past. In every generation, adults see in young adolescents a frightening
assortment of contrasts with “the way kids were when we were their age.” It is
all too easy to react emotionally to newspaper headlines or to the noisy jostling
at the school entrance.

If we attempt to resist stercotyped thinking and to be objective, there seem
*~, be three major ways in which today's younger adolescents differ from those
of previous generaticns:

1. Thanks to better nutrition, they do mature somewhat earlier.

2. Thanks to better education, they know mere and have greater intellectual
sophistication. '

3. No thanks to a combination of causal factors, they are more dichotomized

than any previous generation. It is this difference, ita causes, and possible educa-
tional implications which will be the topie of this article.

In almost every generation of which we have knowledge there has been a
tendency for young adolescents to adopt fads which set them apart from “little -

63 ® Middie School in the Making

[Tl ]
- &



kids” en the one hand and adults on the other. Although not all were affected

with equal intensity hy the fads, and although the fads could be in many areas—

language usage, clothing, dance patterns, and social customs—nevertheless at
any one time in any one area there was likely to be a single fad.

The in’s—The Out's

What has happened that is relatively new is that today there tend to be two

fads, each picked up by a different group. In many American schools, we have

. on the one hand & group of youngsters who are “in.” They tend to follow some-
what sophisticated clothing styles. The terms by which they are identified vary
from community to community and from vear to year. Typical are “varsity,”
“Sosh,” “Frats,” “Ivy,” and “Tweeds."”

The contrasting group of youngsters, for whom the very names are indica-
tive. may be known as “grease,” “hoods,” “trolls,” ete., and are likely to consist
of visibly alienated youth. The boys are likely to combine a markedly feminine
appearance with clothes that make them look like tough characters, The girls
may adopt outlandish hairdos and extreme clothing styles.

This dichotomizing of the youth populstion is by no means solely an Ameri-
can phenomenon, Its appearance in England, for example, led to combat hetween
the “Mods" and the “Rockers.”

What is of fundamental concern is that this dichotomy scems to be but a
surface manifestation of the fact that the disparities among our youth are in-
creasing. It is possible that as programs launched under the Economie Opportu-

-~ nity Act of 1964 ana the Elementary and Secondary Education Act of 1965 take
hold, these disparities may be reduced. Nevertheless, at the present moment these
divergencies are so much a fact that we must seek for eauses and solutions.

One factor probably has to do with the size of our educational units. Although
big schools make for some advantages in specialized offerings and specialist
teachers, they alse can lead to impersonal handling. In small units, every boy
or girl has & rolg, an active role. As shown in the Barker and Gump studies, .
Big School; Small School, in large units many pupils have to be a passive
aulience for the active “in’s.” It is not surprising, then, that as a general rule
throughout the United States dropout rates are lowest in small schools and tend
to rise with the size of the school.

We cannot forget, either, that many children come from homes where parents
are treated impersonally in large plants or stores or, if marginal, must spend
hours receiving impersonal attention from doetors in overcrowded clinies and
relief workers in overworked agencies.

If you are a “nobody,” then you ean make yourself a “somebody” by being
obnoxious. There may be some link to note in the fact that Hell's Angels ride
the roads of the state most enamored of computerized schools. A key educa-
tiona! task, then, is to devise educational arrangements under which every boy
and girl ean be a valued member of a continuing face-to-fuee group. There are
many ways in which this ean be done: we ean build smaller schools, break big
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schools into house units, launeh many special programs, expand the range of
cocurricular aetivities. At the very least we ean stare down the enthusiasts who
think soeial problems can bhe solved by supermarket edueation dished out in
monstrous “cducational parks.”

Different Emphasis

Another eausal factor is that ax the educational requirements for entry oc-
cupations go up and up, the junior high school student who cannot take the
pressure to get ready for college, sees loss and less value in the school he attends.
Occupationnlly. it leads nowhere. He sces it ax preparatory (for what?)] ter-
minal for nothing.

Let us study closely the attitudes of the youngsters with low achievement
motivation, the boys and girls who will drop out, the ones who find more glory
in “poing grense” than in any adult-approved motivation. Here we note two
qualitics which pose problems for schools: (s) they are not motivated by future
gratifieations; and (b they place little value on individuality.

One could well argue that they ought not to be that way, that we should do
something to prevent such an onteame. Perhaps we should. (There is n legitimace
value issue which can be argued; the author believes that people have a right
to live with emphasis on the present if they wish and he has enongh noncon-
formity in him to defend conformity if it ix freely selected.)

Regardless of that, however, we have no tried-and-true program which waottld
turn all children into future-oriented self-actualizers. Ergo, the youngsters, with
their values and inelinations, are with us. That is a fact many school people
have tried to ignore. With pride in our own vahtes, we vaunt programs that
inculeate personal uniqueness and organize instruction for distant goals.

Difficult as it ix to question precious beliefs and long-ndmired practices, we
must do so0. We have grown comfortuble. for example, with the clussroom proce-
dures which eall for children and adoleseents to work long periods of time
gathering information for reports which ure then presented to a elass for disx-
cussion. Teiachers, who value the self-purposing and ereative young people, will
praise. us a matter of course, the stellar classroom performer whoe exemplifies
exactly those qualities.

The Pendulum

In every elass, and espeeinlly in junior high schools, there are some hoys and
girls who hang back, who do not enter discussions, which they leave for those
who “talk smart.” Without giving the matter too much thought we axsume that
those young people we praise will serve as models of identification for their cluss-
mutes, whom we surmise hunger for approval.

In schools serving underprivileged areas, we consider elass renctions to these
strategios as problems in diseipline. Yet, is it not equally possible that by adopt-
ing routines which go aguinst the grain of many young people, we are really
increasine their alienation from school? Methods which do not respeet the
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hehavioral inclinations of students Hy in the face of our value for individualizing
istruetion every hit as much as does refusal to tuke into account the differences
in intelleetual ability

Observations. such as the ubove are too often taken as implying a sweeping
reversal of instructional trends. The argument goes that if an author says that
“democratiec™ procedures do ‘not work well with the alienated segments of our
vouth, then he means we must use autocratic procedures. The faets are thus
utilized to bolster an all-or-nonc approach, one way or another.

What we are saying here is thut incontextable realities indicate that our cur-
rent procedures in junior high schools simply are not reaching significant num-
hers of students. It is equally uncontestable that they are eflectively reaching
many more. The solution, then, on the one hand, ealls for retention and improve-
ment of thése practices for those whom they benefit; on the other hand, there is
¢lear need to find some way to meet the needs of those who are being alienated.

How ean this he done? One possibility is for teachers to individualize instrue-
tion or subgroup classes so that different processes can be geared to the psy-
chological needs of the children or young people. Let the self-propelling pupils
work in their own ways creatively to reach long-range goals; give the self-
doubters the sccurity of definite axsignments. A second possibility is to group
together the now alienated youth und have tenchers work with them intensively
to develop appropriate approaches.

We can no longer afford to deal with educationul problems by swings of the
pendulum. We should know by now that any approach if applied to all children
alike will be bad for some. There is no solution bhut to deal with each boy or
girl in terms of his or her churacteristics understood in depth. This is espeeially
the case at the junior high school level, where individual differences of all sorts
are most visible,
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Curriculum Planning Priorities

for the Middle School

-~
1;15 MIDDLE SCHOOL concept -

" continues to draw increasing attention from
curriculum planners as a means to improve
education for emerging adolescents in the
middle grades of the American public school.
As with any innovation, there is real concern
to separate “faddism” from carefully planned
instructional improvement. A serious prob-
lem centers on the persistent failure in
most statés to develop preservice teacher edu-
cation programs for the middle grades. While
some states are moving in this direction, the
primary means to improve teacher skills and

instructional programs in the middle grades.

will continue to reside in cusriculum plan-
ning cfforts of loval districts through staff de-
velopment and in-service education projects.

As school districts continue to reorga-
nize middle schcol programs, they must
avoid the pitfall of merely offering “old wine
in new bottles.” This dilemma can best be
averted by developing systematic curriculum
planning projects which: (a) involve staff
and community in defining new objectives
and directions for the middle grades: and
(b3 encourage the professional staff to de-
velop new programs, write new curricula,
and develop the instnl/ctional skills necessary
to improve learning for students in the reor-
ganized middle schools.
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CONRAD F. TOEPFER, JR." /

writing must be squarelyficed if improved
programs for middle firades’ students are to
be achieved. ortunately, many districts
are opting-a mere reorganization of the
grag,es/camainéd- in the socalled middle

.school buildings and looking for an Yadd

water and stir” phenomenon in ho of

students, and a frustrated communt
sees little evidence of improvédlearning, skill
development, or self-concept in
dren. In some situations, districts have
alrcady thrown off this flimsy mantle and
moved back to older organizational patterns
in the middle grades. However, an increas-
ing number of school districts are utilizing
the middle school movement in a concerted
and realistic effort to reorganize and improve
the quality of the educative experience for
students in the middle grades. y
“The purpose of this piece is to identify

* Conrad F. Toepfer, Jr.. Assotiate Professor of
Education, State University of New York ai
Buffalo
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The most effective redefinition of programs for
emerging adolescents in the middie grades
can be found in those districts ‘' such
sfforts have been characterized By the
earmarks of sound cufriculuin planning.

4, few of these programs and to specify why
these approaches continue to have successful
results. The focal consideration here is to
synthesize those guidelines which may serve
as @ curriculum planning basis for schools
seeking to improve their own middle urades
programs,

A Rationale

-

One tact must be clarified efore pro-
ceeding further. There is ne suggestion here
that the mere reorgitnization of anv set of
middle grades into a single program can pro-

vide realistic improvement of Q}:(mction. In -

the abstract, a fifth through cighth grade pro-
gram has po intrinsic advantage over sixth
through eighth, seventh through ninth, or
other combination of grades. \What the mid-
dle school concept can offer is an opportu-
nit+ to reorganize a program based upon the
k alized capabilities of emerging adolescent
learners. In some communities, maturational
profiles mav recommend a particul:r com-
binatie 1 of grades which brings together the
greatest number of emerging adolescents
with a common range of skills. capacities,
and needs as human beings and learners.

While medical evidence confirms na-
tional .lowering of the age of pubescent
maturation. the exact impact of such data
must be determined at the local disirict level,
With 1he identitication of such local data,
reorganizition plins can then realistically be
undertaken. Such cfforts in virtually all of
the nationally recognized middle school pro-
grams have infcludcd early strength and need
.wessment projests, It follows that effective
crricalum  improvement  eff srts can be
t lertken only when local data reflect those
s in owaich oo ot prograsns for emerg-
g dolesesr v seccessful as well as
r.ne areas L. necd of substantial improve-
ment

While such offc. s woit take time, they
invariably bear great savings of hoth time
and monies over pootly defined projects
which intuitively assume needs for improve-
ment. This frequently occurs when districts
move quickly into a rapid surface reorganiza-
tion of their middle grades. Staff teams are
sent to visit various lighthouse middice schools
with national reputations: Excitement far
too often leads districts to conclude, “That's
greag! Lets adopt it back home.” Few such

‘efforts suceeed for the simple reason that the

characteristics of the students and commu-
nity and the needs for improvement back
home are rarely ever the same as circum-
stances in the lighthouse districts. At best,
they waste time and money and result in an
adoption of programs doomed to failure be-
cause they \\t"v implemented without identi-
fication of lpcal district® needs. However,
where districts have taken the time to identify
le. :al student characteristics and  district
needs, realistic educational improvement has
usually been realized. '

Visitations to districts which have de-
veloped programs to meet needs similar to
vour own are most helpful. Evaluation should
be made as to what aspects of the lighthouse
programs can be adapted to help mect the
areas of improvement identified in vour locgl
district. Sech g areas for adaptation to local
needs rather than mass adoption of grandiose
programs from afar can result in local dis-
trict improvement of a most significant de-
gree. Curriculum planning efforts to provide
for such change must involve the staff and
community to develop a basis of support
which far surpasses a level of administrative
enthusiasm,  Again, the number of middle
school programs which disappear when the
innovating  building administrator lcaves,
graphically indicates an inadequate staff
understanding of, and support for, the pro-
gram. It is important to contrast these situa-
tions against those which*tontinue to flourish
after the administrator guiding the original
project moves on. It is this test of grass roots
support which scparates the instances of
svstematic improvement of programs for the
middle grades from abortive efforts at sur-
face change. .
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Lighthouse Programs

The ustances which are ated in this

seotien hnve persisted and tloutished

therr distiicts hecause they evolved throueh
cifectne curttcolum plansing efforts on
suthonenthy broad hase of stafl and commue-
my anohement.  Bach situation has de-
veloped upon a basis of plinning which can

“he helptul o other distnas seehing, improve-

ment i their paoticabar aiea of eimphasis.

t pper St Clair, Pennssboania. Both the
Bovee and Fort Couch schools have developed
4 unique means to group middle grades
voutiesters i hiehiv appropriate settings tor
fearning and personal development. Work.
me from g base of rie multiaee srouping,
this program meoves students into -ifferent
student teams as thev experience matura-
tnonal or intellecual advancement, or 4 com-
bination of hatle factors. The groupinus take
adv.antige of findings of a local study per-
formed by the Pittsbureh Chaldren's Hospital!
and the e dassifications of development
by Tanner © The bumane emphasis of this
prouzram s compiemented by amazing re-
sults in both mtetlectual growth of students
s well as positive selfconoept

Where mdividual cases with parental
support merit. possibilities exist for group-
my sinth with cighth vear students. of
advancue students with  intellectual and
muaturattonal skills to hieh school in s few
A twae vears, or retginmye socidivomatur
crehith vear students in the middie school for
an additional semester or vear by bringing
them on ennched program  This program
contiies to stand out as one of the most
effectine  wrouping  prourams  hased  upon
miechodd and psschological data Certaindy,
districts seching o provide flexithity and
respotsiveness - wouping should continue

Donald o hhotn The Bover Medioat
studv 0 Pl Forevamg Ndobe cont Loarney an the
WLl Gooade o Multn meedis Kit Spssefield Moessa
chtisetts  Ascic ation tor Supouvaston and Carnoa
tum Pevelopioent and Ddueational Teadership Insn
tute 17!

b N Yo
omnd edithon Oadond
[ STRT TR A LA

Coroanth at Mduleveonce Se
Blo hwell Sacntiic Pablica

76 . Middte Schoot in the Making

to look to this program as a source of ideas
and practices viable tor adaptation,

Decatur. Alnbhama. Among the most in-
teresting of sticeesses - the OQak Park and
Broukianen Schools is the mainstreaming of
sudents with learning disabilities into the
regular middle school program ¢ The archi-
tecture of the schools allows for smafl en-
Laves of sinth through vighth grade students
m pod arrangements. Interdisciplinary teams
i these pods are serviced by special educa-
tion teachers who work with the teams to
plan inteerated learnings for the special
cducation voungsters. This program has de-
veloped such effectiveness over the past three
veurs that it was virtually impossible ‘or an
eatertnd accreditation team to identify the
h-.nrnimf disability students in a threeday
visitation,

Special Jearning needs of these young-
Jers  have bheen  accommodated  through
indnidualized instruction opportunities in
learning resource centers and library-instruc-
tional media arcas. The utilization of these
tacilities by all students has given a degree
of anonvmity and personalization to these
activities for the special education students.
The effectiveness of the program in the gen-
eral education arca has supported similarly
effective learning expetiences in the explora-
torv «nd activity phases of curriculum. Most
encouraging is the posttive attitude of these
students toward schoal, their peers. and theic
personal progress.  These schools continue
to provide excellent examples of how young:
sters with such disabilities can be helped to
achieve personal and intellectual growth in
an integrated setting with the rest of the
sc hool population at large.

Logansport. Indiana. The Logansport
Community School Corporation has achieved
unusiel success in its efforts to, develop
teacherstudent.made Yearning materials in
the Columbia \tiddle S«\i«ml. The project has

-Robert Bumpos and Maagaret Vann, "An
I atine Approach 1o Spedial Lducation an the
\uidhs School Dissemmation Services on the
Moddle Crades Spnngheld Massachusetts. Fdaca:
tiema! Lradershnp Institute Vol 6. No 1 Septem-
bey 1974
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been piloted in the Columbia School in hopes
of being able to extend it into the other
middle schools of the city as interest de-
velops. Faculty support and enthusiasm for
the project have comtinued to increase. In-
structional material budgets for the school
have been reorganized to maintain a supply
of text materials primarily for reference with
other monies reallocated to duplicating and -
production facilities, materials, and suppor-
tive personnel. Teacher reactions to the writ-
ing of resource units. instructional guides,
and spetific cutriculum guides have been
reinforced by the exciting learning activities
which have been organized from the mate-

-rials. The instructional materials are pre-
"duced in low-cost fashion with the materials

being usable for 1 maximum of three yvears.
The need to develop new materials. update
present ones. and support new concepts and
directions has caused curriculum develop-
ment to be a dynamic process in this setting.
Student input and participation in develop-
ing materials and programs have also been
cited as a significant gain. Districts interested

_in moving into this area of teacher participa-

tion in curriculum writing should examine
this continuing program in Logansport.

Dewitt, New York. The Jamesville-Dewitt
Middle School is an excellent example of how
cooperative team planning and teaching can
articulate the instrucuonal experience for
students across the range of subject offer-
ings. This has been implemented within the
physical setting of a house or school-within-
a-school plan with great success. The house
plan has organized enclaves of students and
teachers in a reduced physical setting, and
has provided a basis to help students make a

positive adjustment to the program of the

middle school. Cooperative team planning
with the support of counsclors and other
pupil personnel specialists has made delivery
of special help as immediate as possible
through better teacher referral. Sharing of
information about students among team
members has helped in defining and extend-

. ing appropriate instructional approaches to

those students in need of a partic .ar kind of
help. The results of this program have heen*

confirmed through the school’s strong com-
mitment of recording pupil growth data.
Such data have also been the basis for re-
defining oxisting instructional programs to
meet areas of learning needs not actom-
modated by earlier programs. Districts con-
sidering team and house plan departures
should examine this program and its results
before finalizing local staff or facility plans.

\While hosts of other outstanding pro-
grams could be enumerated, the purpose in
citing the foregoing four is threefold. First,
each situation has developed an ongoing pro-
gram over a period of time which has the
commitment and enthusiasm of a large
majority of staff members. Second, broader .
areas of improvement for emerging adoles-
cents have been provided within which sub-
ject and other concerns have been improved.
Each of these schools boasts outstanding
programs in content arcas. The excellence
of their programs in subject areas could not
have grown without thelr unique success
in the broader areas cited in each instance.
These schools have developed their unique
success in areas which too many districts
overlook in their haste to get into more
narrow academic and content areas in and
for themselves. Third, cach of these situa-
tions has developed its success through a
careful program of systematic curriculum
planning on a continuing basis. ]t is this
critical ingredient which is viewed as neces.
sary to identify and organize means to im-
prove middle grades programs at the local
level.

Guidelines

The following guidelines have been
drawn from those elements consistent in the
four exemplary situations described as well
as a number of other lighthouse middle
school projects throughout the country. They
are offered as important for districts seeking
to launch middle school projects to bring
ahout effective and ongoing improvement for
their emerging adolescent populations.

1. Curriculum improvement in the mid!

Curriculum for the Middle Schoo! . 7
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dle grades of a school district must be unde
taken onlv after a carcful identification ot
how proposed changes will affect elementary
and high school programs. Such changes in
the middie school must be thought of as
macrocosmic rather than microcosmic since
they will have critical impact on the articula-
tion of the local kindergarten through twelfth
grade curriculum program. Unless the cle-
mentary program makes its own changes to
prepare learners for planned departures in
the middie school, the vital articulation of
the K-12 program is only further confused
and weakened. Likewise, the nature of the
high school experience must be re-thought in
terme of how it will build upen rather than
thwart or contradict the proposed innovative
changes in the middle school.

2. The ohjectives of projected changes -

in middie grades programs, as well as means
to assess their projected improvements.
should be carefully specified hefore launch-
ing the innovations. It is important that
such .means be able to measure both arecas
of success as well as needs for continuing
improvement_before the middle schoul inno-
vation is inaugurated. Districts where mid-
dle school projects have flourished have in-
variablv utilized such means to validate how
the innovative programs in the middle grades
have or have not improved upon previous
programs. On the other hand, the vast
majority of districts which have moved pre-

_maturely into hastily-defined middle school

reorganizations have found that failure to
define vbjectives has lessened their capability
to determine the actual successes of the
changes. In such situations, it is virtually
impossibie to validate objectively the degree
of improvement which such innoCations may
actually have promote .. /

3. Objectives of proposed changes in
middle grades should be stated in terms of
characteristics of the emerging adolescent
population as defined in the local school-
communitv setting. This process of local
identification is a necessary step for planning
nieans to improve instruction in the middle
grades. Districts utilizing this procedure con-
cur that it provides a frame of reference

8 . Middie School in the Making

in the early 18680's mounting

dissatisfaction with the discontinuity

of elementary and secondary schools

and the resuitant problems of children in
* moving from level to level, sfong with

widespread criticism of schooling in

goneraf, and the search for innovations

and siternatives mm{ a receptive

climate for middle school proposals

and reorganizations. )

against which they can validate the effects
of specific innovations in terms of local
cmerging adolescent learner needs.

4. The progns;ed innovation in the
middle grades #ust then be related to
-a curricular rationale to identify how it
will achieve its purpose in terms of the
three aforementioned guidelines. This, then,
initiates a curricelum plan to implemen: the
innovation as a realistic improvement. This
curricular rationale should identify the se-
quence of tasks necessary to move forward
in subsegdent planning and implementation
of the inpovation. The development of the
curriculum plan should identify both a time
schedule for designing and implementing the
innovation as well as the kinds of staff de-
velopment experien.es necessary to prepare
staff ‘to initiate the program. In organizing
the curriculum plan. the role of such in-
service activities as workshops and summer
programs should become apparent. Means
to evaluate the project should also be identi-
ied in determining the curriculum plan.

The sequential complgtion of the guide
lines ¢ 1 through 4) makes the final task of
designing an administrative vehicle to expe-
dite and support middie grades instructional
improvement largely one of facilitation and
monitoring. Greater confidence of the staff
and a sense of ownership in the projiram. as
well as credibility and understanding by the
local community, usually accrue from the ex-



periences implied in the guidelines. Likewise,
the enthusiasm of the staff members and
their preparation to enter the project with
skills and readiness from staff development
experiences give a greater promise of suc-
c8s in meeting the objectives of the middle
school innovation.

All that can be learned from the history
of the theory and vractice of systematic cur-
riculum planning should point to the fol-
lowing. The most effective redefinition of
programs for emerging adolescents in the
middle grades can be found in those districts
‘where such efforts have been characterized

by the carmarks of sound curriculum plan-
ning. For districts not to launch such efforts
on these bases seems tragic since the track
record of such hasty efforis is quite dismal.
If the redefinition of better programs for

emerging adolescents is worth the effort,

there appears to be every reason to organize
such projects with the highest predictability
for success. As you consider the middle
school departures collected in this volume,
then, examine them not only in terms of the
programs themselves, but also what it would

‘take for successful planning and adaptation

n Your own district and circumstances, [
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Your Middle School Must

til’/(:-rm “middle school” has
suddeniv becoie a part of our ever.growning
ecducationgd “jarzon Much bihe the terms
“mdividualized anstraction,” the needs of
chiddren. and the open schoal 7 the concept
af the ‘middie schaol has avanety of mean:
s o different people,. Stadents in middle
schools™ vary moage from 10 to. B and are
sauped  in wavs  for ddustering
stidents.

The Madison, Wisconsin, schools group
the students by wrades o school, ranging
from sinth crade students to cighth grade
stucdetits. Another area school near Madison
chose the graudes 1 othrouch 6 and termed
usclt a middedle school © Other schools in the
\Lidison area have clnstered students from

seter,!

Tutades 3 throush s and wrades 6 trongh 8

ittt 2 muddle school " structure.
The Mdcbarland  Community Schools
coup children mine vears of age to twelve
vears of aue it one schoot, which has now
become hnown as a mddle school” primuarily
beaatse students attend the “mddle school

nudw iy duting their sc hooling,
The-4ananner of clustenme students s
far less sigmficant than the program avad
able o students, Students elder or students

80 ° Middle School in the Making
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vaunger cotld very casily be incorporated into
the “middle school,” providing an appropriate
proeram is designed tor those students. The
sttceess of o middle school.” or any school,
does not depend entirely on the age range of
stidents. much of the success depends on
the program provided by the staft and the
schoot district,

Some 60 vears ateo, at the onset ot the
junior high meosvcment, three teeds were seen
tor students of the pre teenage penod ot
development .

1 Something diftorent from selt contamed
classrooms with people tramed meospecial sab-
jeet arcas, especially in the fields of science,
math. and the velated arts

2 Eaploratory comses o help stadents
detide o a more comcemtrated neh schoot
prograns

3. Adule gindance to help the cdnld ander- -
stand himselt and  to anderstand something
dhont s potential.

What has resulted from the junior high
v eiment s a4 “ming” heh - Lo ] program
michudme such things as competitive sports
and organizations bhased on hgh school stu-
dents' needs,

{
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The Conrad Fhvehjem School in
MeFarland could easily absorh students {vom
urades 7 ard 8 into the oxisting program by
means of extending the program . using the
s.une concept established tor the vounger
students, The basie model used in McFarland
s adapted from the modél established by the
Research and Development Center at the
University: of Wisconsin in Miadison. The
moded is termed “Individually Guided Fduca-
ton Mufu-Unit  School-Elementary  IGE
MUS-E L The model is now being extended
mnto the upper grades to grade 12, \When this
maodel is properly implemented the clustering
ot students by grades or age levels will have
little or no significance. The necessities wall
be well-trained stadf members, sufficient ma.
terials, and appropriate facilites. The educa-
tion of the vounpsters will he contjruous
progressive, and meaningful,

RIC

DONALD E. BARNES*

The model for IGE & s been successtul
m clementary scheols throughout the nation,
and will be successful tor “middle schools”
and high schools. it the schools follow "the
suggestions of the R & D Center. The model
i~ based on seven components:

1. An organiziation for instraction

2 A model for insttuctional programming
tor indimdual students

3. A madd] for developing measurement
tauls il evalinstion procedures

I Curnculom csaaterials,  related  state-
nients of sttuction.a! objecties, and orteren.
teferenced tests and obseryvation schedules

5 A prowram for home school conymam-
Catogs

6 Faolitatve cnvironments in the schoal
banlding

T Continmng reseatch and desvelopmen
to zeperate Anowledee and to produce test mate
tuals and procedares

Marenal tor traimng staff members s
svatlabl throuch the Rescarch and Devlop-

* Donald F. Barnes. Principal. Conrad Eli hu m
School. Mobarland Wisconang »
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" Photo courtesy 6&,_ the author
Learning stations enhance wndividualized instruction.

ment Center and through many departments
of public instruction throughout the nation.
The model may be adapted to logal situations;
Hhowever. caution must be given to those who
deviate trom the model to .11)94;!‘(';1( extent,

One unique factor hel the Rescarch
and Development Center with the implemen-
tation of the IGE concept: the Center de-
veloped cutticular programs to enhance the
concept. The Wisconsin Design for Reading
Development is one such program, The Wis-
consin Design includes Word Attack. Refer-
ence SKills, Study Skills, and Comprchension.
Continuous progress tor each student is en-
sured because of pre- and post-testing along
with 1 record-keeping system. Tests are
scored bv a computer and recorded on an
easv-to-read Label for each child's McBee
card.

Developing  Mathematical Processes is
a mathemativs program heing developed by
the Rewcarch and Development Center and
soon to be published. Student interest is high
because students learn the concept by “doing”
and the concept is then trafisterred to the
abstract.

The R & D Center has other programs
available. or soon to be available. McFarland
has been part of the program desclopment
for the two progrims mentioned. R & D
Center progrums used in the McFarland

82 ® Middie Schoot in the Making

IGE, MUS-E schools have enhanced the indi-
viduilization ot instruction,

The coneept of IGE prov ides an oppor-
tunity to offer nongraded instruction to multi-
age clusters of students. The organizational
structure finds an age span of three years in
one unit, The current structure is four units;
tnit I ckindergarten-grade 1), Unit I
tgrades 2 and 3), Unit HE ¢ ;.,radcs 1 and 5).
and Unit IV (grade 6). The structure could
change at any time and would be extended
to include grade 7. then grade 8, and on into -~
the high school. Unit lines are not tight and
can be flexible. with children attending
classes in two different units within one day.

Potential for the extension of this type
of structure is endless and is now being
explored by the Resciirch and Development
Center in Madison. The concept of IGE in
the multi-unit organization provides an op-
portunity to try many innovations: multi-
aged instruction. team teaching and team
planning. continuous progress, youth tutor-
ing. differentiated staffing, and working closer
with teachers in the related arts area.

The “middle school” concept has pro-
vided educators with an opportunity to cor-
rect the errors of 60 years of junior high
school development. To change the pame
of the approach from junior high to “middle
school” affords the opportunity to make
changes faster,

Universities throughout the nation
should recognize that professional staff mem-
bers need to be trained for the "middle school”
level as a single entity, The present approach,
of borrowing staff members trainetd for ele-
mentary school or high school has been in-
adequate. The former bring the atmosphere
of the clementary school to the “middle
school.” and high school eachers force “mini”
high school programs upon the pre-techage
child.

A magic cutoff age has . “er been deter-
mined and should never beeonmie a factor, A
cuntinuous program of individualized instruc-
tion, based on individual students’ progressing
and developing at different rates, is dras-
tically nceded. The focus needs to be on
the curriculum offering rather than on the
organizational structure, L]
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Why the Middle School
Curriculum Vacuum?

Tl!l-' mudedic  school  movement
has engaged the imagination of educators
throughout the country. Advocated as insti-
tutions unique and stimulating for preadoles-
cents, middle schools are expected to rectity
programs in which traditional junior hagh
schools were ineffective. Under this new

approach, no longer are preadolescents to he

sunjected 1o ighly sophwiticated adolescent-
oriented actvities, interscholastic athletios,
and senior high instructional methods.  No
loneer should pressures unsuited for students
in early adolescence be perpetuated.

\We have an opportunity to estaMish a
new tvpe of school, This new institution is
to be sensitive to the growth and develop-
ment nedcls of voungsters soing through a
strenuous period of phvsicat. social, and emo-
tional change. Literature about the middle
school movement abounds, vet seldom is any-
thing sugeested regarding curriculum devel-
opment, Of . all the changes advocated for
the middle school, the greatest vacuum exists

JAMES DiVIRGILIO*

in the area of appropriate curriculum devel-
opment.

The changes that have been made in
middle schools are in such arcas as clubs,
athletios, socials. and general school environ-
ment. These elements were less difficult to
chapge and could be instituted with the least
administrative ceffort. Yet the middle school
movement would fall short of the goals its
advocites most strongly desire unless one of
the most frequent recommendations found
in professional literature, the use of interdis-
ciplinary teams, is implemented. In order for
these teams to be effective, a revision of the
curriculum commonly utilized is necessary,
Carrently the practice is to continue cur-
viculum programs as they existed in the cle-
mentary fitth and sixth grades and the junior
high seventh and eighth grades and to in-
corporate these programs into a middle school
setting. This being so, it is apparent to educa-
tors interested in middie school growth that
mare effort is needed in projecting and o: ga-
nizing a curriculum that will enhance the
further development of voung people of
middle school age.

* James DiVirgilio, Assista.it Director of Ser-
ondary Education, Howard County Public
Schools. Columbia. Maryland .
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I.._ocal School Efforts

Chanees wr mddle school carpasium,
whete these have tahen place have Lingeh
been himnted to local attempts o produce
feartung wmts tachitating cooperation be-
tween disaphnes. These learmng umts Were
prodined by teachers who were ;n-ﬂm’:ln'mf.;
other duties at the same time. Consequently
thete were Inmtatnons as to what could he
accomphshed.  The tolloning examples show
the owareness that facaity members bave of
the necd o produce o program that waill en
able thiem to tulfid] the purposes of the middle
school. '

Pumepte At Hammond Middle School
in Howard County, \Larvhand, & nonuraded
interdiacphinary team developed o unit ttled
“The Assembly Line” The purpose of this
umt s to help stidents understand concepts
and practices related to production and sales.

Dysaplines Involeed  Soctal Studies, Lane
suage Arts, Science. Art, Home Feononties, and
Industrial Arts,

Middie Schoo! in the Maxing

Brogot Goal To maike Snowmen ¢(stuffed
pillows s using the assembly e approach.

Procederes Involved 130 students, hetero:
ceneousty groaped  Assembly line set up in
pod  Stadents explared typres of gob apportuni-
tres mtenviewed, and  fitled ;lppli(‘.ﬂinjm.
Company officers decided on by group. Oflicées
placed students in jubs, Types of jobs tncloded
salesmien, advertising and public relations. stuf-
ters, ghiners, sewets. sprectors, distributors, and
foremen  Preduct was marke ted

The project took planning and prepara-
tion timwe, production time, and follow-up
ume. In two weehs, students had experienced
not onlv the broad concepts of cconomics
but also opportunities to practice skills in
written and oral communication. interper-
satntl relations, and decision mahing.,  Re-
ource people from the community assisted
m the unit. Students analyvzed the process
and particularly the tvpe of job they per-
‘ormed. Though many of these efforts ae
quite noteworthy, no attempts are being
made to utilize them bevond the school in
which they were developed.

Phuote courtosy of the.author
Middie school students respond to projects in which they may interact as social beings,
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National Curriculum Projects

While teachers and students are pro-
ducing locally mrade materials, curriculum
programs i this area have been developed
by federal projects, universities. and com.

mercial companies and are constantly being .

- marketed,  These nationally organized cur-
riculum attempts such as BSCS Biology.
AAAS Science, and Nebrasha English have
resulted in designs limited to the narrow
confines of a particular discipline.  Use of
such programs dictates a school organized by
disciphnes. For example, to place a science
program in a middie school that requires the
science teacher to perfarm in the arca of
science to the exclusion of other disciplines
breaks down the relationships sought in the
interdisciplinary approach.

With a discipline-organized curriculum
the opportunities for a team of teachers to
meet with a common group of students,
diagnose their necds, and prescribe accord-
ingly become very limited. In an interdis-
ciplinary-organized school a2  curriculum
organized by subject disciplines dictates
methods by which elass groups of 30 students
form the instructional pattern even when
120 . students are assigned to a2 “team” of
tour teachers. Because of these limitations,
many middle schools are reorganizing into
disciplinary teams shifting students period
by period,

Admittedly teachers in this setting can
use a greater variety of teaching strategies
than can their interdisciplinary counterparts
using the same traditional curriculum. The
effect is that no group of tcachers has a stu-
dent for more than vne class peried. Instead
the pitfall common to the junior high school
hecomes the pattern and the middle schooi
then loses one of the ingredients strongly
desired by its advocates. The preadolescent
in need of daily guidance by all who are
responsible for his school ¢nvironment soon
realizes that the major portion of his school
day is no different than it was in any other
school he attended. The vacuum that exists
1s the lack of an instructional program that
encourages the best use of interdisciplinary
relationships.

In conclusion, the middie school move-
ment is in need of an in-depth, well funded
project to produce a suitable curricutum,
Such a curriculum would contain units which
encourage administrators and teams to capi-
talize on all of the advantages of the inter-
disciplinary  organization that is strongly
reconunended for the middle school.  Recog-
nition must he made of those disciplines or
units within a single discipline that can most
cifectively be accomplished only when ap-
proached as a separate discipline, Thus the
middle school curriculum, like the middle
school organization, will utilize the best of
two worlds, a combination of disciplinary and
interdisciplinary  relationships, It will con-
tain those elements which permit a diagnosis
of ecach students mastery of basic funda-
mentals as well as encourage a wide variety
of opportunitics for learning experiences
relevant to the student's world.

A good middle school curriculum is not
one that results in memorizing content. In-
stead it offers the learner alternatives of
experiences. The content should be the ve-
hicle through which the lcarner develops his
fundamentat skills and concepts of life, The
content of the middle school cggriculum then
consists o the high interest fhateriuls, not
necessarily logically organizefl. which will
help to produce a student wh® is anxious o
get to high school to investigate further, [

.. . the middle school
curriculum, ‘ike the middie
school organization, will
utilize the best of two
worlds, a combination of
disciplinary and inter-
disciplinary relationships.

Curricutum for the h‘diqdle School . 85
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CURR!CULAR innovation would
seem to us to be the most cogent rationale
for the development of the middle school
orgamzation. We believe that the purposes
of education appropriate to the emerging
adolescent are so varied and so broad that a
reorginization of instructional prattices into
4 svstematic plan for such an innovation is
necessary. \Ve hold that the optimum growth
of ¢very student, and the balance between
the physical, social. emotional. and intel-
lectual areas of development of the pupil, can
be achieved within such a system.

Many rationales for the middie school
place a considerable stress upon those facets
and purposes which are unique to the middle
school, while accepting some {acets and pur-
poses of both clementary and secondary
school purposes. The primary emphasis in
the middle school program should be upon
the total personalization of purposes and
standards for the wmpils in such a program.

Purposes of the Middle School

Differential education derives from dif-
ferent personal developmental needs. The
development of a plan for instruction to take
into account the extreme range of individuul
differences evident in these groups of emery-

" .ing adolescents is an absolute essential for

the middle scheol. These differences in indi-
vidual students and in their stages of matura-
tion must be reflected in the purposes. meth-
ods, and objectives in education for emerging

86 ° Middie Schootl in the Making
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Rationale for

adolescents in the middle schools. Different
voungsters may have different personal needs
when attending a school. They certainly will
have differing sets of values due to back-
ground. intellect. physical development, and
other related concerns. With this focus, the
use of normative standards and grade level
rankings is less appropriate than individual
progress reports.

The major purposes of personalization
in tho middle school are derived from the
three areas of general education. learning
skills. and exploratory experiences. General
education which ait children should experi-
ence is and should remain the central focus
of education in the middle school, with spe-
cific content developed as necessary to sup-
port this area. Extensive effort in secking an
appropriate balance amony the areas of the
total curricular and educational patterns is
necessary.

The stress on general education requires
a reassessment of the various subject matter
areas with a view to more coffective structur-
ing of learning experiences. An emphasis on.
development of key concepts and modes of
inquiry is also recommended. Less emphasis
on the learning of facts as a product of learn-
ing is necessary with this concern for appro-
priate modes of inquiry. Further, inter-
disciplinary approaches and a synthesis of
content are recommended to counteract frag-
mentation, and to render possible a greater
¢ 'plicability and use of new concepts and
structures. )



Instruction
in the Mzddl? School

&

Learning skills sufficient to enable the =

student to hbecome an independent learner
should be assessed and emphasized to the
point of mastery. These are the skills which
the pupil utilizes in mastering the higher.
more abstract levels of cognitive processes.
Full unlization of the learning resources cen-

. ter would require appropriate general learn-

ing skills. Skill in the application of funda-
mental tools such as reading, writing, and
arithmetic is necessary to enable the indi-
vidual pupil to go bevond his current knowl-

- edge. and to achieve mastery of library tech-

niques. technological devices. and a range of
study mcthods. Because of the extremely

" uneven development in these areas of skill.

pupils must be allowed to progress at their
own optimal rates in the mastery of such
learnings.

The third area of focus in the middle
school curriculum is exploration. Exploration
is the learning which takes place when the
pupil exercises his own initiative in seeking
experiences in which his interest arises from
his own unique personal needs, desires, or
purposes. It is appropriate in any subject
area, and it is éssential that the school sys.
tematically and regularly free the pupil for
some set portion of time to develop his unique
talents. both in arcas within the regular cur-
riculum, and in those areas not ordinarily
covered in a traditional school program. Ex-
ploration as a concept derives from the pur-
poses and initiative of the individual pupil
rather than from the purposes of society; and,

THOMAS E. GURﬂs ¢

WILMA W. BIDWELL

s such. it is crucial among the educational
urposes of the middle school.

l tructional imperatives

The changes in instructional demands
inherent within the above-named purposes
will require differant capabilities of teachers.

Teachers ‘will need to become, first, diag-

persons to guide instruction: and third, as-
sessors of the effectiveness of learning experi-
cnces and activities in the achievement of
special purposes for individual students.

o perform the role of diagnostician, the

m&t:cians of learning needs; second, resource

" teacher must ascertain the level of develop-

mentiof a pupil on a number of different
dimensions in learning within the particular
subject matter with which the teacher is con-
cerned, A more specific type of evaluation
will be| required than those with which we
are curfently functioning. Specific learning
proces and particular problems within
given subject arcas will have to be sequenced
in such p way that a student’s progress can
be plotted on a cluster of related learning

tasks, W ith specific learning processes evalu-

ated, the jteacher can then begin to diagnose
the status and learning of the youngster, and
to prcscr:*)c the next steps 'to be selected for

* Thomas |E. Curhis, Asxsociate Professor of
Education,\ and Wilm.: W. Bidwell. Associate
Professor of Curriculum and Instruction; hoth
at the Staté University of New York at Athany
|
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forward movement along the learning path
for the pupil.

The teacher must develop a thorough
understanding of the school’s curriculum de-
velopment, learning sequences, scope, and

syntheses possible between subject areas in :
order to best guide pupils in their growth. In’
determining next steps for individual learns -

_ ers, there must be a variety of opportunities
for possible learning experiences so that
pupils can select different opportunities ac-
cording to their varying growth needs. The
teacher must know what resources are avail-
able to students to facilitate pupil growth and
to further develop capabiliies. In other
wonrds, the staff must develop viable alterna-
tives from which the pupil may choose to
provide the most effective learning experi-
ences in terms of individual needs. Staff dif-
ferentiation and in-service education may
become essential aspects of an organiza-
tional framework to implement these goals
most effectively.

The teacher must study the efficacy of -

these methods and resources for different

88 ® Middle Schoot intheM ng
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‘types of purposes and different types of
youngsters, Teachers must understand the

: implications for curriculum and instructional,

decision making and must be prepared .
work with students individually to asgist each;
in his progress toward achieving the educa-
tional objectives set for this comprehensive
plan. S o
Teachers niugt be prepared t6 ascertain
where each studént is currently wotking and
how he may proceed for continuous growth
toward mutually acceptéd objéctives. The
variety of instructional acts, no matter what
their modes, must bé multiplied in order to
achieve the desired purposes. Familiarity
with unusual processes, modes of inquiry,
structure of subject areas, and resources will

-be required. Nature of key concepts, gen-
. eralizations, principles, and laws which

create structure in parent disciplines must
alsg/be understood. Further, knowledge and
abflity to organize these so they are under-
.étandable and learnable by students are vital
if the instructional practices in the middle

school are to be most effective. 0
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When Students Choose and Use

Independent Study Time ™.

i
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Students dovelop confidence and poe
thraugh a Detrodt muddie school s busdt i
Pian tor gecivion makineg.

— e s - . . - A .. -

Tﬂ’. Region Seven Middle School
has included in its organization several op-
portunitics tor student choice of curriculum
arcaes of learning. OQur staff feels strongly
that students of grades 5 through 8 need ex-
periences in making decisions,  In today's
world our young students are alreadv mak-
ing many decisions outside of school.-and
very serious decisions. These grades are no
longer part of childhood in the "old™ sense.
Therefore, they need to learn to make deci.
sions they will stand by they need to feel
they can make such decisions and that peo-
ple will respect their choices. This  confi-
dence and porse will help them throughout
their lives, Thus, we consider decision mak-
ing an essential skill in “today’s school.”

There are many wavs to give children
opportunitics for decision making. We have
incorporated such opportunities in our orga-
nization. We have: set IST Independent
‘Studv Timey cach week, schoolwide IST

RIC
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DOROTHY L. FISHER

every Wednesday, and for our final session,
student choice of a total plan of werk.
.To explain these terms:

Set IST. We have four sets of teachers,
with four teachers in cach set. Our students
work with cach set of teachers for sessions of
cight wecks, Each set of teachers allows
anywhere, from two periods to ten periods a
week for Set IST. Students. on the days that
have IST for the set, use conference time to
sign up for the one or two classes they wish
te work in for the IST. They may choose
rooms: to finish work, to enjoy a project they
have started and want to continue, to work
with the teacher on some part of the unit, or
just because they like the class, Lot us re-
mémbur— if it's fun we can still learnt Sign-
ing up for IST does take time in the
conference period, but students and  staff
members feel that the time is well warth it
At the end of conference, teachers exchange
lists of students signing for the different
rooms. In one set, all four conlerences meet
in the large cafeteria and the students move
from teacher to teacher in signing up on the
Set IST days.

Is there any teacher guidance? Cer-
tainly. Four teachers working with their sct

Curriculum for the Middle School . 89
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of about 123 students know them well, and
can encourage and supgest wise choices for
the students it it is necessary.  In practice,
our staff has found that 98 percent make
wise choices and rettirn to classes tor help
and ta finish work on their own,  Students

“can be trusted to want to learn it they feel

_it is therr responsibility. The one or two who
do not respond to independent chotves wopld
need strong guidance in anv organization.
staff members, parents. and students strongly
feol IST is a learning expenience for students.

Schooluide IST. To prepare our stu-
dents tor a chowe of their total curriculum
in our final session (described later), our
staft initiated a half-day schoolwide IST. It
proved so successtul and so interesting to
teachers and students that it was extended to

i full-day experience. Nowevery Wednesday
our students report to classes they choose—
two miorning  cliasses and  two  afternoon
classes. They may choose any curriculum
areit in the school. This gives them the op-
portunity to work with teachers or in the
curriculum areas thev especially like, even
when that reom is not part of thefr working
set. ¢ As noted previously, every cight weeks
our students move to another set of teachers
.~in this way they work with all of our
teachers for cight weeks, one sei at a time.)
With schoolwide IST they can maintain a
vear-long activity it they wish to, and some
do. Other students prefer i change of interest,

How do students sign up and what do
teachers offer? These are the steps followed:

1. It was decided to do this in terms of

Photos courlesy of the author

Students are encouraged to batance their choices between classes they simply enjoy and classes that

aleo sharpen their basic skills.

90 ] Middie School in the Making
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two weeks at a time. sa when teachers and stu-
dents sign ap they are signing up for a two-
week IST. .

2. Two weeks ahead, teachers sisn for all
tour periods indicating topics they will offer.

Students ook these over. They also hay work
on independent projects in a room rather than

on what the teacher offers.

1. One week ahead students sign up in
their conference rooms for their four periods.

Onlv two students trom each conference room,

mav sign with a particalar class each period
unless the teacher gives an OK for more in his
or her cliass, ) '

4. By Friday of the week before the school-
wide IST starts. each conference room sends the
studdent sugrup set to the office. There students
cnt the sheet and stapie alt the choices of the
same chasses together  so that the names of all
who choose each dlass would be stapled together
These final lists are given to the teacher to
cheeh attendance in the room at a certain
time.

Final Session, This session offers stu-
dents @ chance to plan their complete week's
schedule. Qur first yvear we had the session
for two weeks and evervone found it so stimu-
tating we extended this to four weeks the
second vear, ‘

The organization for our final session
requires tinie. but the persotial interaction of
staff and students. and the opportumty for
students to make the decisions and changes
of original plans, scem to make it essential.
Efficicncey might dead to shorter ways but the
education and encouragement of opportuni-
tios tor student experiences prompt us to
continue this tvpe of organization.

One to two months
think through their curricuium and the type
of interesting activitios which would extend
student growth in their curricular arca. They
think back to the unit and activities students
enjoved or requested. Thus teachers project
their plan, of work. \We have found it best
to schedule for Monday, Wednesday., and
Friday. or Tuesdav and Thursday each period
of the dav. \We have two morning periods
and two afternoon periods, A few teachers
need a longer time than a period to do some
of their activitics, so we have established

RIC
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sthead  teachers

that Tuesday and Thursday could be double
periods; this means students would have four
periods a week that way., They could have
two long sessions to complete longer activi-
ties such as food preparation and out-of-
school science trips, * '

Do teachers ever have a chance to work
with students especially skilled or especially
needing help? Yes--our siaff has established
some “closed” classes, These classes are
closed except to students invited by the
teacher to participate in them.  Examples of
these cosed classes are: Research Skills by
ovur Media teacher for our very able stu-
dents. Glee Club, Basic Math for those who
need strengthening, and Advanced Algebra
for cighth graders who are able students.
The students may take advantage of these
invitations, or if there is a conflict of interest
when the closed class is offered, it is left to
the student to decide to accept or not. Again,
in developing this session students are en-
couraged to think about their decisions. to
balance their choices so they will have classes
they enjoy, classes which will help them in
their coming vears, classes that will bring
them help in basic skills, as well as classes
that are fun.

It is reassuring to discover how intelli-
gently fifth through eighth graders can do
this and, as they do it it is a joy to sec their
pride and their poise in being able to do a
good job. This is also true for our very able
students, our average students, and those
who need much basie work. This develop-
ment serves young people of all levels of
ability, -

Once teachers have made their plans of
work. copies of the 18 plans are run off and
posted in cach ronm and the cafeteria. Stu-
dents have about a week to ook themn over,
After a schoolwide assembly to explain our
- final session, to discuss how to make choices,
and to answer questions they have, students
begin to make their individual plans of work,
a form for which is provided.

Every couference room his some way
to number everybody's sheet 1 to 30, then all
sheets are sent to the verificationrooin. The
verification room is any available reom in the
building where we can verify all these plans

Curriculum for the Middle School "' o1
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independent study provides time to finish work, to continue projects, or fo ablsin help in difficult

subjects.

of work. Al staff members free, including
the administrators, media center personnel,
and cireer consultants, work  with the
students.

To ensure fairness and that it is a mat-
ter of luck its to which students have the first
chance to have their plans of work verified,
a number is drawn, and the students from
each conference room whose plan has that
number come tor verification. \When they
have had their plans of work okayed another
number is drawn and more students report
to the verification room. No favoritism is

- shown and students can and do aceept this
well.

To verifv the plans of work it is neces-
sary to move around the room and sign stu-
dents on the class sheets for cach class the
teacher is offering. \When a class has 24 to
28 sign up, that class is closed. Thus the later
numbers drawn find some of their classes

92 . Middte School in the Making

closed and must make second and even third
choices. By having the students work with
the staff, they continue to make the final deci-
sions about their classes. This process takes
three weeks since it cannot be done continu-
cusly but only as several of the staff members
have time to do it. \When it is done the class
sheets are given to the teachers along with
the final plan of work for their conference
class. We make a carbon copy so the office
can keep a file of these choices two.

Thus, with Set IST, Schoolwide IST on
Wednesdays, and the Final Session, we pro-
vide continuing opportunities for experiences
in decision making for their life for all of our
students, This approach means much work
but students, parents, staff members, and ad-
ministrators  cvaluate it as worthwhile for
practical education in today's schoot! -

— Dogrotny L. FISHER, Principal, Region
Scren Middle School, Detroit, Michigan.
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JEFF RAYMOND, an eighth
grade student, enters the industrial arts shop
at Chinook Junior High School in the High-
line District. Jeff takes red notebook #12
from the bookcase. The notebooks are color-
coded by period. with the color “red” signify-
ing first period. and “12" being Jeff's student
number. Today is the second day of the fall
term, and of Jeff’s first full year in shop after
a nine.week session as a seventh grader.

In his notebook are the record sheets

...which Jeff will maintain during the term.
Jeff knows he is responsible for selecting the

aréa in which he wishes to work and for
electing or designing the project he wishes
to make. Jeff also knows he is to manage al
his activities in the shop. These manage-
ment responsibilities include his attendance
record, his material purchases record, his
planning records, his power equipment usag~
record, and his performance record.

The shop is a large single room with a
team of three teachers available to the stu-
dents. Eleven activity areas are available for
Jeff to explore: woods. plastics, general
industries, graphics, electricity/electronics,
drafting, power. foundry, welding, cold
metals, and career guidance. Notebook in
hand., he . wanders about looking at the
brightly colored tool panels and the many

al Versatllity:

JOHN LAVENDER*®

project ideas displayed ik 3ghout the shep.

A 16-gauge sheet - etal candlestick
holder catche - his eye. “My mother would
like one of these, but I 1t ink she would like
it a little taller,” Jeff tells .. girl looking at the
same project. “I think It redesign it and
make her one.”

On his plan sheet, Jeff draws a sketch
of the holder 12 inches high instead of the
10-inch height indicated on the shop plan,
He then determines the procedural steps
which he will follow, and he also calculates
the total price of his project from the metals
price list. Jeff asks Mr. Fowler to check his
planning and then selects the material he is
going to use.

After cutting and rolling the three pieces
of metal to the desired shape, Jeff checks his
plan. The next step is to cut an oval-shaped
hole in each piece, which will require the use
of an oxyacetylene torch. After using self-
instructional materials for learning how to
use the shears and forming rolls, Jeff knows
he also must prepare himself to use the torch.
He goes to thelbook on'torch operation and
reads the safely rules and operating pro-

* John Lavender, Industrial Arts Consultant,
Self Instructional Systems, Tacoma, Wash-
ington
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cedures. He looks at the loop films on how
to light the .orch and on how to cut metal
with it. From the chart posted by the torch.
he determines the pressures required. A
ninth grader using the torch gives hit some
helptut advice. \When Jeff believes he is
ready. he fills in his power equipment record,
indicating where he received his instructions.
and asks Mr. Boe to check him out on the
torch. . :

After his demonstration has been ap-
proved. Joff then uses the torch to cut the
three oval holes. When he is ready to weld
his project. he goes through a similar self-
instructional process.

Upon completion of his project, Jeff fills
in the blanks on his performance record

indicating the processes he used and the ma- -

chines he operated. Jeff also completes a
satisfaction index form on which he ex-
presses how he felt about the work he did.
Jeff knows that he is not working for a grade,
but for the experience and the pride of
accomplishment. The students in the pro-
gram work independently or team together,
without peer competition. The experience
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Esch student should lesrn 1o ideniity goais and to
avaiyate his own progress. .
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itself is the reward, and satisfaction comes
from a job well done.

Choice of a Career

Looking back on his experience, Jeff
thinks that he rather liked operating the
oxyacetylene torch. It was hot and smoky.
but he felt like an artist flowing the metal
together with the flame. The burning was
interesting too. but it surely took a steady .
hand. ~\Vhat type of education is needed to
be a welder,” Jeff wonders, “and what kind
of life does a welder live?” :

Jeff looks at the two large boards in the

. career guidance area of the shop and he finds
that the career of welding is colored green.
The colorcoding instructions tell him that
“green” means post-high school training in
the form of apprenticeship or technical
school is necessary Tor this career. The direc-
tory also indicates there is a film he can
watch on the welding profession, and a taped
interview with a welder to which he can
listen. After the film and tape are played,
Jeff checks the apprenticeship requirements
and the available technical programs in the
Seattle area. This information, plus the ex.
perience of operating a torch, gives Jeff much
of the background that he needs to analyze
the welding profession.

This type of brief episode in Jeff's ex-
ploration of the industrial arts avea at
Chinook Junior High is repeated many, many
times in the shop program. Jeff is learning
how to function in the shop environment; he
is learning to be responsible for all of his
activities and to solve his problems himself.
As the director of his own learning, there are
many decisions he must make and be ac-
countable for.

Many times, after completing his candle-
stick holder, Jeff selects the arca in which
he desires to weork, chooses a problem he
wishes to solve. develops a plan and a pro-
cedure for the solution, teaches himself the
processes he needs. manufactures the. proj-
ect, and evaluates the results. Jeff has found
his identity in the industrial arts environ-
ment and has developed the abilities to be
self-sufficient, productive, and adaptable. He
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Through career expariences, pupils become soll-sufticient, productive, and adaptable.

has develuped his own mode of operation and
has become “Occupationally Versatile.” He is
ready for advanced or specialized training.
This s true career guidance at the ex-
ploratory level. The problems and questions
are very real to the student as he initiates
them. The solutions come about through
student involvement in relevant situations.
The degree of thinking often extends to, and
sometimes beyond. the analvsis level defined
in Bloom's taxonomy. The key to such learn-
ing is the establishment of an environment
where the student will be naturally motivated
to learn—and responsibie for his learning.
At the awareness and preparatory level.
the following consideratinons mu-t also re-
ceive attention. The learning method—
where the student is responsible—should Le
consistent, but the content (what the stu-

dent is involved in) should be different and
varied. The awareness level of carcer devel-
opment should be integrated into the regular
program and not be treated as a special
program of study: it should be a natural
aspect of all activities.

Goal must replace role at the prepara-
tory level as the major emphasis. Skills. in
terms of both quality and quantity, become
significant, Each student should be able to
identify what his own goals are and should
also be able to evaluate how well he is doing
in reaching these goals. This sclf-evaluation
is the final aspect of carcer analysis which
the student needs—"How well can I do what
I want to do?” A student who has had worth-
while awareness. exploratory, and prepara-
tory carecer experiences will likely know what
he can do—and will do it well. )

Curriculum for the Middte Schoot e 05
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“BOY, this sure was a fun way to
learn,” Ruth Ann exclaimed.

*I like learning this way better because
my teachers help me a lot more than when
they stood in front of the class and talked,”
said Peggy.

“Our school is different from the high
school. They all have to use the same book
and open to the same page during their
tlasses,” explained Fred.

These comments were made about
learning “stations-centers-places.” Peggy.
Ruth Ann, and Fred, three students at
Mebane Middle School. had expressed in their
own words some of the reasons for using
learning stations as one method of instruc-
tion in the classrcom.

One Way To Individualize

Many professional educators believe that
individualization is one way to “effective
learning.” Use of learning stations is 2 means
to implement the concept of individualiza-
tion in the classroom.

To illustrate this, let us suppose we are
doing a unit on Australia. There are four
cbjectives: (a) the students will name and
describe the animals native to Australia; (b)
the students will describe the physica! land
features of Australia; (c) the students will

06 ' Middie School in the Making
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name the natural resources in Australia; (d)
the students will describe the different types
of life styles in Australia.

Now-—how to individualize this unit
through learning stations? First of all, pre-
test the students on the four objectives (it is
important to pretest in order to evaluate the
student's present knowledge of the unit).
Second, set up learning stations for .he ob-
jectives. Third, assign students to the learn-
ing stations based on pretest results. Students
whose prior knowledge or understanding is
sufficient to achieve a particular objective
are not required to attend the learning station
relating to that objective.

Going a little further, let us take the
objective of naming and describing the ani-
mals native to Australia. To achieve this
objective, it is necessary to be able to use the
media center, that is, use the card catalog and
encyclopedias. In most classes, some stu-
dents do not have this skill, some need a
review, while others are adept at it.

In order to let “the others” move for-
ward, explore, extend experiences, and avoid
boredom, the teacher may want to set up a
skills learning station for some students on
“how to use the media center.” In this way,

* Charlotte Ann Springfield, Teacher, Mchane
Middle School, Alachua, Florida
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nat everyone has to study this skill, only
thase who do not have it. By having different
areas set up with ®bjectives and skills, it is
possible to organize learning activities to fit
each child at his own pace.

More Time To Help

The teacher has more time to help, sup-
port, and guide students when he does not
have to dictate to them and try to rule them.
After an orfentation on how to use learning’
stations, teachers can actually sec the differ-
ence in the amount of increased time they
have to devote to helping students learn.

To aid in the orientation of students, it
is helpfut to have explicit directions—either
taped or written—in each classroom, ditto
sheets for each child to keep, and a combined
teacher-student week of learning how to use
learning stations. In due course, there is
freedom from wasted class time spent re-
peating instructions needlessly.

In addition, the learning station has all
materials needed to complete the objectives,
for example, a variety of textbooks, news-
papers, magazines, art paper, paint and
brushes, crayons. filmstrips and projectors,
transparencies. overhead projectors, work-
sheets, charts, tapes, and recorders—in other
words, anything to help the students learn
the concepts. By having all these materials
available to the students, the teacher no
loriger has to min an information booth.
. Therefore, cutting 2ut time spent in locating
materials in the classroom and in repeating
instructions, the teachcr hecomes a teacher.

It does take time to prepare the leaizing
stations so that they are valuable and attra¢
tive; but any worthwhile preparation is not
easy, ~o why not prepare a method that frees
class time? Once the job is done. everything
is ready to go.

A Pleasant Style

Each child has a learning style that is
best suited for him; and when a child receives
instruction in a way compatible with his
learning style, his experience is a pleasant

one and pleasant circumstances are sought,
not rejected.

Let us go back to Australia and its ani-
mals again and see how we can make this
unit fun and valuable for each student. First
of all, in setting up the learning stations, it is
important to make them attractive. Bright
colors, pictures, mobiles, bold letters—use
anything to catch the student’s attention. The
classroom sets the tone for learning, so why
not make it a happy place to learn?

Second, think of as many activities or
ways as possible for the students to learn the
abjectives. The students can draw a mural
of the animals and their habitats; make pup-
pets of the animals; read textbooks, maga-
zines, and newspapers; do research in the
media center; watch films and flmstrips;
write fictional stories or poems involving the
animals: make up crossword puzzles about
the animals; listen to a minilecture; play
picture identification games, etc.

Communicate these activities to the stu-

~ dents (usually written under the objective),

and let them choose the ones they would like
to do to achieve the objective. Thus, with a
variety of projects and all the materials
needed to complete these activities, the stu-
dents have many avenues to explore and
chcose from. .

One question frequently asked is, sup-
pose the child chooses to draw all the time?
Hopefully, a little guidance combined with
the act of drawing or doing an experiment
will arouse the curiosity of the student and
eventually will lead him to participate in a
multitude of learning experiences.

Learning stations are one method to be
used in teaching. This approach is successfu.
with some students, while others are “turned
off.” Therefore, it is important that teachers
be cautioned not to make this the “only way”
method, but rather to use it in connection
with other techniques. If learning stations
are used in this perspective, that is, as one
method of helping students learn, both teach-
ers and students may find in learning sta-
tions—whether skill building, exploratory, or
reinforcing—thie opportunities for more help
and more individualization, all happening in
an atmosphere of fun. 0
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VALUES

CLARIFICATION

IN
JUNIOR HIGH SCHOOL

Do I have to go to the streets to got
changes? .

Does ft make any difference to our |
government what I do? \

?Dourdlshnhaveanymem!ns'for"
me
shouldlfonnwwhatmyparenudo‘

fn religton?
Hewcan!makeschooimmmean-/
ingful? '
» How can I make better use of week-
ends? '

How do I know where o draw the
line on a date?

.* What is there to talk about in my
family?

Jack was a close friend. Now we
pass each other without 2 word to say.
What happened?

How can I get money to work for me
Instead of my working for it?

What should I believe agbout drugs?
diet? eggs? meat? mercury?

How should I wear my hair? Should
1 grow a beard?

TIESE are just a few of the
questians young people are asking today,
and, of course, they are not just for the
young hut for all of us.

If young people were to come to you

8 . Middie School in the Making

MILDRED W. ABRAMOWITZ"
CLAUDIA MACAR!

for help with these questions, could you
answer them?

They are the big questions in our lves,
and only we can answer them for ourselves.
Schools have not been very helpful, They
have not given us the tools to answer them.
The values clarification approach is one
attempt to give young pcople, the tools to
answer—a chance to shape their lives.

The Key Questions

Adolescents are living in a very con-
fusing world where they must continually
make choices regarding their attitudes and
actions in politics, religion, work, school,
leisure, love and sex, family, friends, spend-
ing of money, health, and personal taste.
These are all arcas of confusion and conflict
for them, because things are changing so
fast that they have great difficulty in looking
to the past for the “proper” way to behave.
They have few established models, They are
asking questions; and as they weigh what
their parents say and do, what their friends
say and do, and what their teachers say and
do. they find uncertainty, inconsistency, and
even no answers at all to the key questions

* Mildred W. Abramowitz, Professer of Educa-
tion, Brooklyn College, New York; and Claudia
Macari, Assistant Principal, Niles Junior High
School 118 Bronx, New York
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Studants are encouraged 10 take a stand on what they
betieve.

of their lives. They flounder for answers by
themselves. and our schools have not been
very helpful in developing the processes to
help them get the answers.

Traditionally, schools have tried to im-
pose values. or they have tried to ignore the
whole problem, or they have said that it is not
an area of their concern but that of parents
and the church. Yet in this day of rapid
change. adolescents are confronted with
many different points of view, and they are
then left to sort them out. The purpose of
the values clarificatton approach is to give
pupils experience in valuing to enable them

¢to answer the questions that really concern
them. It is important to pupils that schools
are concerned with what they regard as per-
sonally important to them, as well as with
their traditional role of passing on the
achievements of the past.

Values are not readily transmitted, but
they can be learned. If one accepts the idea
that values cannot effectively be taught, but
that they can be learned, one moves from
moralizing and inculcating toward a process
of value-clarification. Value-clarification in-
volves a series of strategies which are not
guilty of forcing one set of right values down
the throats of all students, Instead, the
process tends to raise issues, to confront the
studenit with inconsistencices, and to get him
to sort out his own values, in his own way.
«»nd at his own pace. The practice of this
approach and the theory on which it is based

have been developed over 2 number of years
by Louis Raths, Merrill Harmin, and Sidney
Simon. A full presentation can be found in-
the book Values and Teaching ! and in New
Strategics in Values Clarification * e

In our school we are interested in valties
clarification teaching as one way
our puptls know what they feel abbut what
happens to them in the course of a day.
We believe that thinking is accompanied by
feeling, and we would like to experiment
with ways of taking advantage of this so that
puptls can be helped to answer the questions:
\Who am 1? Where am | going? What do |
care about? Is this what I want to do? \Vhat
alternatives do I have? Which choice is wisest
for me? \We think that being able to answer
such gquestions would make life more mean-
ingful to our boys and.girls, and in the proc-
ess would help 1o make school a place where
they would grow and where their lives would
be affected.

Sidney Simon says that “it turns out that
most prople have very few values.”* Values
clarification teaching is based on the seven
criteria for the determination of a value de-
veloped by Louis Raths. Raths’ contribution
was unique in that he was not interested so
much in the content of the value (whether
materialistic or spiritual ) but was interested
in the process whereby a value came about.
He said a value started with a belief you were
proud of and were willing to affirm. where
:you had chosen it from alternatives with
regard to possible consequences and free
from outside pressure to choose any particu-

lar thing. and where you had taken actionon ©

this belief other than to talk about it and had
done this in a regular pattern, not just at
sporadic times. Value-indicators are people’s
beliefs, attitudes, morals, activities, ihterests,
feelings, goals, and aspirations: but they are

11. E. Raths, M. Harmin, and 8. Simeon.
Values and Teaching Columbus, Ohjo: Charles E.
Morrill Publishing Company. 1966.

2§, Simon ¢t al Values Clarification. A Hand-
buok of Practical Strategies for Teachers and Stu-
dents New York: Hart Publishing Co.. 1972

tSidney Simon  "Promoting the Search for
Values.” Educational Opportunity Forum 1 (4):
84. Fall 1969 Special issue on Psychological Hu-
manistic Fducation. Albany. New York State
Fducation Department,
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not values unless they meet the seven cri-

terfa. We may have many value-indicators, -

witich are certainly good things to have, but
very few values.

The theory further states that penp!e
with very few values tend to be conforming,
apathetic, inconsistent, and often very ani-
bivalent, all of which scems quite sad when
one realizes the extent to which values should
guide a man's life. This argues strongly for
the school's taking a more active part in the
clarification of values, There are few arcas
in the affective domain about which there is
so much talk and so little action as there is
with villues. The valuing process weaveds to-
gether critical thinking and affective educa-
tmn in a functional and relevant program.

- Qur ideas, methods, and inspiration
were ;,!vqn to us by Sidney Simon of the Uni-
versity of Massachusetts and his colleague,
Howard Kirschenbaum, the divector of Adi-
rondack’ Mountain Humanistic Education
Center. We attended several: of their work-
shops and worked with five classes and ten
members of our faculty during the school
year 1970-71. This current school year
(1971-72) we are conducting a teachers
workshop in our own school during the
school day. and we are also working with
three classes for demonstration and practice

purposes. One of these classes was with us

Values cannot effectively Sa faught, but they can be
learned.
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last year, and ‘we are plxmning to continue
with this class for a third year.

William W. Niles Junlor High School is
located in a disadvantaged area in the Bronx.
The student body is nt Puertd Rican

and 40 percent Black, and the pupils are |

familiar with the problems r&‘ perpetual mo-
bility, broken homes, absent fathers, drugs,
and violence in the streets ahd in the home.
Achievement is low in readihg, writing, and
oral expression. Admissions; and discharges
result in a one-third turnovér in the course
of a schoot year. Literacy imany language is
a problem. The boys and girls are, on the
average, more than two and a half years
retarded in reading and in mathematics
when they come to us from elementary
school. The school is well thought of and
well liked in the community because it has a
concerned faculty that .vorks hard at teach-
ing and at establishing warm relationships
with children and parents and to foster self-
discipline so (hat teachers can concentrate
on teaching.

Specific structured techniques have

‘been designed to accomplish the goals of

values clarification teaching. Some of these
arc described here. .

Strategies

The strategies which were presented to
our students were employed for the purpose
of stimulating thinking and of making them
aware of the processes of values clarification.
Students were encouraged to take a stand on

‘what they believed, declare it publicly, make

their choice freely, and to act upon it. How-
ever, the right of the student to “pass™ on any
strategy was respected and protected. It is
necessary to have the right not to say any-
thing. \Vhatever was said by the student
was accepted with noe sign of coﬂdemnauon.
rejection, or ridicule. The task of not com-
menting or of controlling one's facial expres-

- sions is the most difficult of uil. It is only in

a free and relaxed aumosphere of mutual
respect and acceptance that the pupils can
express themselves and think about where
they stand and how they feel and how they
will act upon issues that affect their lives.
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The following strategies are some exam-
ples of those used in our classes:

1. 1 Love To Do. Students were asked
to write 20 things they love to do. (Incident.
ally, all written work is absolutely private
and is only shared with others if the student
wants to.) '

The procedure that !ollm\ed was:

1. Star the five things you lme to do best
of all.

2. Place a check after the things you
loye to do alone.

3. Place a cross.after thc things you love
to do with other people.

4. Circle the things that cost you less than
$3 to do.

5. Write the date of the last time you
did cach of these 20 things.

. This strategy gives the student some in-
sight into what is 'mportant to him, It re
veals his needs tor campanionship or his lack
of it, pleasures which may cost very little,
and helps him to evaluate the way he spends
his time.

2. Alternative Search. There are times
when our students are stymied and frus-
trated by situations and incidents in their
lives. They arc overwhelmed by the feeling
that they do not know where to go or how to
act and that they inevitably have to bow to
circumstances or fight without direction or
reason, Students must be trained to examine
a situation and consider all possible alterna-
tives.

For example, the following problem is
given to the students as i Mrategy for alter-
native scarch:

You are walking home and as you ap-
proach the building in which you live, you see
i man and woman standing in a doorway. They
are arguing loudly and vielently. Suddenly the
man pulls the woman by the hair and slaps her
face, punches her in the eye. She screams again
and again and calls for help.

Directions: Form a group of three people.
Fach person will say in turn one action he
would take in this situation. One person will
record what is being said. All answers are to
be accepted without comment ‘or criticism no
matter how ridiculous or imposdible they may
scem. This is a way of brainstorming. Do not

judge or evaluate the idccs given in this search
for alternatives.

After this is done, we ask the person
who has recorded the alternatives to share
with us what has been said by the trio.

It is through this that students realize
that people may think and act in the same
manner, or that there are many different
ways to ‘ry to resolve a problem, or that there

are always possible solutions to every prob-.

lem if we consider alternatives. It will also
indicate to what extent a person will allow
himselt to become involved with other peo-
ple and what feelings and ideas he is protect-
ing.

3. Valups. Voting. This is a strategy
that allow§ ¥ student to indicate his feelings
and thuuggts publicly on any questions asked

of him aid to see how others feel about the
sime things. It emphasizes that people dif-
fer. This is a time when he can give an
answer without being told that he iy right or
wrotg. His opinion on an issue is respected.
The value of this strategy in the development
of self-confidence is immeasurable..

Directions: The teacher explains that a
vote will be taken on 10 questions and each
student will show how he feels or thinks about
the subject by doing the following: positive
answer -~ raise hands; negative answer—thumbs
down; neutral or pass--fold arms.

If the student feels strongly about the sub-.
ject, he may shake his hand vigorously up or
down as the case may be.

All uestions must begin with “How many

of vou.” Some examples of questions are:

I. How many of you follow a religion?

2. How many of you are happy in school?

3. How many of you are honest all the
time?

4. How many of you have a best friend?

5, How many of you are in favor of war?’

6. How many of you choose your own
clothes?

7. How many of you feel loved?

8. How many of you think sex education
should be taught in school?

9. How many of you would like to live the
rest of your life where you are living now?

10. How many of you think a family
should be limited in size?

After ‘the questions have been asked,
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Teachers improve their rapport with each other and
with pupils. : .

the teacher can ask several students to share
their feelings about a particular question and
give reasons for voting as they did. . This, of
course, is on a voluntary Hasis. This strategy
is a learning experience for the teacher be-
cause he is in close contact with feelings and
ideas and vatues that his students are reveal-
ing. It is also a form of public affirmation of
what he prizes or cherishes. It is up to the
teacher to incorporate these in his teaching.
Those questions where big differences occur
can-lead to good class discussions. After the
first session, students are encouraged to bring
in’their own questions to have the class vote
on them, .

4. Continuam. The continuum is an-
other device to get our students to examine
how they stand or feel about issues at a
particular moment in time. This shows how
people are the same or differ, and that there
are many different positions on an issue. The
position a student chooses on a continuum
is not fixed. A student may change his mind
due to certain experiences and reexamination
of his feclings. In that case he will change
his position on the continuum.

Inrections. A line is drawn and two op-
posite ideas are put on each end of the line.
Pupils take a position on this line which rep-
resents where they stand on the dssue at that
moment. They may not use the center—this
is resenved for “compulsive moderates.”

For example. if the subject is School Marks,
the continuum may appear as follows:

Mable Marks i Cradeless George

The student is told to put his mark at the
place he stands on this line.

102 . Middla School in the Making

Continuum on Draft

Dodger Pan. 8] Egﬁer Egbert
Continuum on Medicine -
Pillbox Pauline [y . Natural Nell

Studrats are encouraged to think about
their ar-wers and to make any changes in
position they wish to at subsequent sessions.
They are made to feel free to change their
position as they weigh more evidence. The
valtie here is that students may see how their
peers think and feel. Sharing the same ex-

perience draws the group together and gives -

it the comforting feeling of not being alone.
This strategy can be the forerunner of excit-
ing discussions. :

5. Rank Order. This strategy involves

decision making, evaluating, weighing con-

sequences, judging, in a very realistic way.
The student has to become totally involved

in the problem at hand because he has im-

portant choices to make.

Directions: The student Is given
statements and he must choose which would
be hardest for him to do or tolerate as a Jigst
choice; second choice, less hard; third ch?_:jee.
casiest for him to do or tolerate. ’

1. Three "things" that some men do that.

prople do not like;

-a. A man who always interrupts his

wife, finishes her story, contradicts her.

. b. A man who lies around watching
TV all day. :

© . A man who smokes a pack of ciga-
rettes a day. i

3. You are on a Congressional Committee
in Washington, D.C. $10,000,000 has been
given for three worthy causes. Which would
vou do first, second, third? You must spend all
the money on one thing.

a. Use the money to clean up rivers,
garbage. sewage, pallution.

b. Train those who do not have jobs.

c. Divide the money among 10.000
needy families.

3. Which would you find hardest to do?
a. Drop a bomb on Vietnam?
b. Electrocute 2 man who has been
judged to die in the electric chair?
¢. Run over someone who is threaten.
ing you with harm while you are driving
your car?

"'-
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This strategy allows the student to ¢com-
pare his thinking to that of his classmates.
If they feel as he docs, he feels reinforced.
If the thinking is different from his, he can
examine the issuc and reevaluate his own
thinking if necessary.

A variation of this strategy is to have
the students list what they think niight be
--other types of behavior that men practice
that they do not like: or to list other worthy
causes on which to spend $10,000,000. Any
of the Rank Order Strategies might be the
~ takeoff point for a social studies lesson, a

- science lesson, or an English lesson.

The few strategies we have used for
demonstration purposes are just a sample of
the many that have been developed. It is
through these devices that our students learn
to think critically in deciding what their

values are. They learn to accept them, and, -

at the same time, to respect and tolcrate
other people’s values.

A Better Rapport

"~ We have been working with the values
clarification approach for only nine months.
and yet we see many benefits for pupils,
teachers, and administrators. Pupils have
felt warmth and there has been evidence of
the development of mutual trust. Students
like the personal attention, the relaxation.
the period of “fun,” the freedom to express
their ideas and feelings. Discipline problems
seem to disappear. Pupils feel important and
they see their teachers and administrators

The waluing process weaves together critical tNinking
and affective aducation, )

as human beings with the usual “ups” and

“downs” of human beings. They hear that’
"other pupils have the same problems and -

confitsions and conflicts that they do. They
hear their ideas and thoughts being accepted
without cither praise or condemnation.

Teachers and administrators have ex-
perienced a better understanding and a bet-
ter rapport with each other and with pupils
whom they can see as fellow humans. They
have shared experiences with each other and
with pupils and have become more aware of
each other. Teachers have many opportuni-
ties to really “listen” to each other and to
pupils and to build a group fecling among
themselves and pupils.

Our main problem has been to contend
with “kitler” statements—efforts by some pu-
pils to put each other down by ridicule, laugh-
ter, or jeering. Since we are living in a
“put-down” society where all of us find it diffi-
cult to speak openly and freely of a person’s
strong points, we have really had to do much
thinking about how %o stop this at least

- during class time. We are also living with a

society that has had the biblical ethic that
“pride goeth before a fall® ingrained in it,
so that all of us think that to be proud of
something will hurt us: and even if we do
feel proud, we keep it to ourselves. We are
working on how to handle this and have

- seen enough success to encourage us. “Put-

down” remarks and Jack of scif-esteem are
both very characteristic of the kind of chil-
dren we are working with, and this, of course,
intensifies the problem,

There are authorities who doubt that
values clarification work can be done with
ghetto children at all. The feeling is that
until basic emotional needs are met, pupils
will not be able to lock at their values. We
understand this point of view, but we feel we
have seen cnough success of the type de-
scribed in the previous paragraph to continue
our experimentation with enthusiasm, Per-
haps we will not be able to go as far with our
youngsters as we could with middle class chil-
dren, but we will have begun the difficult
process of getting pupils to decide for them-
selves what they value and take steps t live
the lives they would like to live. 0

’
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Pt N P I STUR T A MAJOR complaint against
: L T A the junior high schoals is that they are domi-
o e o natedd by a philosophy that is too subject

SR e e BGRRRE cemtered.  School boards, parents, evaluators

have demanded evidence of learning based
upon subject centered skills, To the extent
that these skills have had an impact upon
society, we would have to agree that the
schools have played their part well. As we
look around the community, the city, the
nation. we note that the position of the
United States with respect to scientific and
technological criteria is enviable, Our stan-
dard of living is unparaticied in the history
of the world and our {uture, barring disaster,
may be filled with cven more creature com-
forts and labor-saving devices, However, in
the field of human relations. the picture is
less encouraging.

William Alexander, in his report on the
middle schoul, has said that the approach
we take must be more child centered. 1 agree
with this wholcheartedly. \When @ youngster
enters our school we know his standardized
reading score and his ‘standardized math
score. but there is no standardized human

relations index. Since the need is obvious at
the present time, and since so much effort
is now going into reorganizing the education

of the middle school vears, | would make this
suggestion, The clicntele hest suited to a
major thrust aimed at cnhancing the cur-
ricular status of human relations is the
volatile. effervescent, self-discovering, fast-

]
growing, rapidly-changing, transescent mid-
‘ dle school student! .
™ In our school we have acceptei several

approaches. To hegin with, our organization
has heterogeneity as its top priority. Just as
there is no cthnic separation, there is no
intellectual stratification. Each class is the
same. within narrow limits. Each class is re-
flective of the school community in ethnicity
.and in ability as measured by reading scorcs.
This carries through in subject ardas as well
as homerooms, and in small groyps as well
as large. This organization is baséd upon the

JACK LANDMAN* ' e Jack Landman, Principal, 1.8. 186. The Bronx,
New York /
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feeling that the best lcarning situation for
a middle school in which human relations are
given the same status as subject matter is
the heterogencous group. Socially, the middle

school has already pdid a very important.

dividend. When students and parents attend
meetings ot conferences. or meet acciden-
tally in the laundry rooms, shopping centers,
or plaving fields, they can talk of school com-
. furtably. knowing there is no difference be-
tween social classes in our school.

Using the “Buddy System”

To add substance to the human relations
aspects of heterogeneity. it is important that
pupils accept.a certiain responsibility for each
cther's progress. In our effort to develop this
concern, we use & method we call the “buddy
system.” In its simplest form. it places upon
-the buddies the responsibility of keeping each
other up to date in the event of absence or
lost assignments. In extension, it becomes
the basis for grouping, pairing. and tutoring
in the various subject instructional areas. It
is also used for assisting students who are in
need of help on the social level. Since these
Latter assignments are more sensitive in
nature, they are based upon a careful assess-
ment of the personalitics and needs of the
partners. Teachers frequently consult each
other and the guidance staff in making these
recommendations.

One of the most {requently asked ques-
-tions s,
back?” The question arises from the convic-
tion that the best education is that which
produces the best readers. the best math stu-
dents: therefore, if a bright student spends
time helping others \\hu are less gifted,
would seem to follow. that he would ieam
more working on His own.

However, there are many educational
values in the buddy system. For example.
there is enrichment in the act of tutoring, of
explaining. In order to tutor and to explain,
a student must clarifv his own thinking and
improve his understanding of the subject
matter. From the human standpoint, he is
gaining in maturity and responsibility. He is
improving his image of himself. He gains in

“Aren't we holding bright children

BEST CCTY .WVMLABLE

* PRoto by Michas! J. Sexton

Human rafations in the middie school ought to be
vaiveq as highly as subject matter.

increased understanding of the nature of
cooperationt, increased understanding of the
learning process, and increased ability to
socialize. In short, he is improving his human
relations index.

\What about the charge that the bright
student is losing out in the oportunity to
improve his subject centered skitls? We are
also concerned ahout his needs for' enrich-
ment along these lines, -and- &mong the

methods we use are honor assignments, inde-
pendent study contracts, community assign-
ments, and curricular alternatives. Because of
our commitment to heterogeneity. however,
let me stress that these enriched assignmems
are open to all students.

It is too early to make claims about the
effectiveness of these approaches. Appraisal
by the supervisory staff shows that raciat in-
cidents in the school are almost nonexistent.
Faculty and parental evaluations support
this, and it is trae that pupils are comfortable
with cach other. Even our standardized test
results show satisfactory gains.,

Do we suggest this approach for all
middle schools? The answer is that improve.
ment in human relations is certainly needed
und the schools must help. If these proce-
dures do not fit each local situation, they are,
at the very least, a starting point for finding
some that do. |
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FOR two decades now, articles
have been written about the middie school
concept.  Attention has heen focused on
rationale for conversion from the traditional
junior high school to the middle school.
Other aspects of the transition such as orga-
nizational structure, instructional programs,
teaching tmethodologies. and in-service pro-
grams have been described in varying detail.

Since the instructional program is the
feature component of a middle school. the
purpose of this article is to focus on that
phase through a description of the unified
arts program. The term “unified arts” is de-
fined in Madisen, Wisconsin, Public Schools
as consisting of the disciplines of art, home
economics. industrial arts. and in some in-
stances vocal music and physical education.
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1 :

]

ol

RICHARD W. MEISTER®

Students of grades 6, 7. and 8 participate in
all aspects of the program at all grade levels.
Participation is centered on a scheduled
block of instructional time (about 80 minutes

two or three times weekly) and a block of #

open laboratory time (about 80 minutes two
or three times weekly), All classes are co-
educational and are team taught. The pro-
pram has been planned as a continuous
sequential experience allowing all students
to explore the three arts areas in each of
three vears. As a student begins to integrate
the experiences from two or more arts arcas,
he is encouraged to make individual decisions
about the laboratory space most supportive
of his immediate needs.

Planning

Planning for the unified arts program
emphasized two separiate components: (a)
instructional program development, and (b)
tcam organization and coordination. Plan-
ning for the instructional program was
initiated prior to the transition to the middle

* Richard W. Meister, Assistant Principal, West
High School. Madison. Wisconsin
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school organizational structure. Planning for
team development was accomplished during
an in-service training program before the
transition of cach junior high school to a
middle school. The goals of the unified arts
program were developed by a staff-commu.
nity task force in 1968-6% and to date have
continued to set the direc\non for the pro-
gram. i

These goals are: \

o
Exploration: to provide all middle school

. Jearners with the opportunity by which they

may learn through cxploration geared to their

“own interest and ability

Skills. w encourage all middle school learn.
ers to achieve a gratifying degree of proficiency
as required through self.assessment

Consumerism. to assist all mddle school
learners in gaining confidence in creatively con-
suming personal. family. and environmental
resources for effective living in a changing
society

Careers. to enable all middle school stu.
dents to select, through exploratory experiences.
future curricula directed toward occupational

“and carcer development goals

Leisure: to help the carly adolescent make
decisions about leisure time.

Progrgm Characteristics

The unified arts program shares the in-
structional goals of the middle school: it
provides for all middle school learners. it
utilizes an interdisciplinary approach: and it
encourages exploration in the arts areas.
Exploration is defined as (a) increased
learner exposure to more subject areas and
the related experiences. media, and materials
therein: and (b) increased learner oppor-
tunity to explore his own interests and
abilities.

How then does a unified arts program
differ from a scparate arts prog,mm" Uni-
fied arts:

1. Claims its general titde of unified arts
in. preference to individualized subject area
titles, thus stressing the intcgrauon of knowl-
edge

2. Synthesizes the individual art areas into
a meaningful whole

3. Integrates knowledge, skills, attitudes,
and values between and among the arts as well
as between the arts and academics

4. Is not a course but rather a series of
instructional relationships depending on both
teacher and student behaviors.

Learner Cutcomes

The expected learner outcomes of the
unified arts program arc expressed here in
two forms, behaviorally and as the learner
might perceive them himself.

The child will assess his self-potential and
purposefully plan for Ks development. (I am
beginning to find out what I can do and how
I can improve.)

The child will show sensm\fity te the
aesthetic components of his environment, (1 am
happy with my surroundings. )

The child will utilize precaution and em-
ploy safe practices in school, home, and com-
munity participation. (I will do all my work
carefully and safely.)

The child will synthesize the components
and interrelationships of the total unified arts
structure, (I am beginning to see how things
relate to each other as in unified arts.)

The child will capiialize on his unique and
useful individual strengths. (¥ am finding out
what I can do best.)

The child will build a balance between his
individuality and mass society. (I enjoy wm'king
alone as well as with other people.)

The child will use leisure to ind meanlng.
purpose, and self-fulfiliment. (1 enjoy choosing
how 1 will use my free time, )

The child will employ the skills of con-.
sumership to Ymeet his present needs. (I am
learming :About\.making my own selections.)

‘The child \will think through solutions to
problems. (I any growing in my ability to make
decisions. ) ‘ 4

The child Wil relaté core learnings and
open-lab and independent study opportunities to -
persanal living. (I am discovering that it is fun
to learn through exploration.)
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Various strategies are used in the unified
arts program. Basically the program:

1. Utilizes a block of time, a unit of stu-
dents, specialized facilities, and a team of
teachers representative of the arts areas

2. Requires individual teacher competen-
cvies in human relations and decision making

3. Gives teachers, and ultimately students,
decision-making responsibilities as to the rela-
tionship of lsarning objectives to the resources
of time. space, materfals, and staff

4. Is taught in jarge, medium, and small
groups, as well as providing for individualized
struction and learner seif-initiation

5. Allows for a varlety of team patterns
involving any combination of two or more arts
areas and/or arts areas directly linked to (an)
academic team(s) and/or middle school goal

6. Occupics varied instructional facilities
including  accommodative laboratories repre-
sentative of each of the arts areas, instruction
and resource materials centers, large group in-
structional arvas, and community resources

-

7. Utilizes multiple irstructional method-
ologies and media

8. Promotes flexibility across arts areas so
as to give total perspective to a concept.

Evaluation

Fyaluation of the unified arts program
is in terms of the learner. It recognizes the

value of individualized evahuition in terms )

of progress toward the behavioral goals estab-
lished for the unified arts program. [t stresses
individualized instruction and evaluation in
terms of degree of proficiency as required by
the learner himself. In addition, it involves
the necessity of assessing one’s self via com-
munication with parents, peers, and teachers.

Stafting

Unified arts is taught by a team of teach-
ers representing the arts arcas. In a school
of 730 students a team of six ( two from cach
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arts area ) plus a teacher aide are responsible
for curriculum development and implementa-
tion congruent with the program goals. A
learning coordinator, one of two in the
school, assists the unified arts team via
weekly team meetings in accomplishing plan-
ning and organizational expectauons. Staff
members must have a positive attitude toward
team teaching. sensitivity toward the needs
of children, and a commitment to student-
centered learning. The ability and desire to
participate in interdisciplinary teaching are
also necessary prerequisites for a functioning
unified arts team.

Other factors such as facilities and
scheduling are important considerations for
the efficient functioning of a unified arts pro-
gram; neither, however, should dictate the
program. Only two of Madison's 10 unified
arts programs operate from newly designed
open concept facilities. A block scheduling
design is utilized, giving unified arts the
equivalent of one-third of the available in-
structional time. Planning time for teachers
is also allocated within the schedule and pro-
vides for both total team and individual arts
area planning. ¢

Programs have been initiated 10
schools over a four-year period, with approxi-
mately 7.000 students participating each .
year. The first group of students to have
experienced the entire three-year unified arts
sequence through grades 6, 7, and 8 are in
grade 10 this school year. Experienced high
school staff members note definite changes
about the unified arts student as compared
to the student of the past with a single arts
exposure. The unified arts student is de-
scribed as being more willing and interested
in exploratory activity, more self-directed,
more sensitive.to his own development and
needs, and generally more open to consider-

. ing his or her careér development process.

By having arts-related exploratory learn-
ing cxperiences over a three-year develop-
ment growth pericd, and by having
opportunities to make several individual deci-
sions about these experiences, the transitional
age learner should be in an advantageous
position to cope with future career, leisure,
and continuing education decisions. O
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TheMiddle School in Florida:
-~ Where Are We Now?. .-

Tﬂi most obvious cducational
accomplishment in Florida in recent years
has been the rapid increase in the number
of schools adopting a middle school format.
Ten vears ago in Florida there were fewer
than ten middle schools. Today the number
of schools with some combination of grades
5 through 8 is nearing 150. with a 20 percent
increase in 1972, and the promise is for

PAUL S. GEORGE*

rials . and personnel needed for middie school
development. The League will assist in de-
veloping plans for evaluation of middle
schools in Florida. It will help to secure and
maintain support of agencies and groups in
the state interested in educational improve-
ment. Finally. the League will represent the
middle schools in professional and public

. discussions of educational programs and

continued growth in numbers throughout the

remainder of the decade. \While this rate of
growth cannot continue forever, there are
already as many middle schools as junior
high schools. The middie school has come
to stay in Florida,

One piece of evidence that the momen-
tum Is continuing is the formation of a new
Florida League of Middle Schools. The
League was born in September 1972, at the
Third Annual Conference of Florida Middle
Schools in Tampa. The League proposes, as
its overall goal. to help middie schools grow
mare toward what they wish to become.

The tentative purposes of the Ltague
are varied. It will dttempt to facilitate con-
tinuing curriculum improvement, in-service
education, school planning, and other phases
of middle school education. It will serve as a
clearinghouse for exchange of ideas, mate-
110
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problems. .

Toward this end. in the first year the
League will be providing a regular newsletter
to all middle school teachers. The League
also will sponsor an annual conference, ar-
range intervisitations and referrals, and pro-
vide a voice for its members on matters of
cducational policy at the local, state, and
national levels. !

Certification Now Offered

Further evidence of the dynamism of
the middle schoot movement in Florida comes
in the form of a recognition of its uniqueness
by the State Department of Education. The

s Paul S. George. Assistant Professor and Coor-
dinator. Middle School Teacher Education, Uni-
versity of Florida, Gainesville
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S\ate Department has destgned and now
offers special certification in Middle School.
1t has further mandated that, hy 1975, teach-

ers in Florida's middle schools must possess

that special certification, The underlving
logic is that if. indeed. the middle school
deserves to exist as a separiate entity. then
something special ought to be occurring in
those schools. and teachers should have spe-
cial training and certification to he!p it
happen.

Middic school teacher edufation is a
direct result of the birth of the special cer-
tificate. This teacher education, desperately
needed if the middie schaol is to survive, is
beginning to blossom throughout the state.
Both in-service and preservice offnrts are
beginning to emerge.

For the first time if®Florida, teachers
will be able to carn an entirely new certifica-
tion through in-service education. Teachers
may return to the university to earn the
middie school certificate; but they need not
do so. Each county school system with a
middle school has the option of submitting a
plan outlining the manner in which their
teachers will be trained. At this point, the
major guidelines o counties from the State
Department have been that each teacher
seeking in-service middle school certification
must have completed at least one vear of
successful fuli-time teaching in an identified
middle schoal, and participate in an approned
county level middle school in-service pro-

Cgram. A wide variety of county programs are

developing and. to ensure some uniformity,
further guidelines to the counties will prob-
ably svon be forthcoming,

The University of Florida now offers an
operational Middle School Teacher Fducittion
Program that permits entry at three levels.
The first level is @ one-quarter "add-on™ pro-
gram for undergraduate students who have
already completed the requirements for cither
an elementary or secondary certificate and
wish to complement their training with middle
school specialization. This post-baccalaureiate
add-on black is a 16 quarter-hour individu-
alized, competency-based program focused
predominantly on ficld experiences, Sem-
inars and “concept” sessions  continuing

<,

_schools in Florida.

throughout the term cmphasize helping
teachers become better team ‘Mmembers and

preparing chem to deal with the growth

and  development . needs 0!‘
students.
Graduate programs at the University of

Florida in Middle School Education at the

transescent

master’s and specialist levels are, now pre-’

paring en-olled students to assume positions
of leadership throughout the state and nation.
Team leaders, curriculum coordinators, prin-
cipals, and others are preparing to facilitate
the further implementation of the middle
school concept. There is little doubt that this
special training and certification will add a
great deal of vitality to the life of the middle
Effective training pro-
grams are essential to the existence of the
middie school here and elsewhere.

Changes in instruction

Visits to middie schools throughout the
stite easily vield evidence of the positive
effects of an increased statewide cmphasis
on actual, pervasive, lasting. school-level pro-
gram changes. One of the most encouraging
changes to be found is the exciting extent to
which middle schools have been able to
achieve a darge measure of independence
trom the legacy of earlier organizational pat-
terns,  Apparently, just changing the name
of the school seems (o fegitimize these dec-
larations of independence. The “littde - high
school” approach-has been questioned, found
wanting. and is on its way out in Flarida.
Middle school teachers in Florida have be-
come convinced that independence and
unigueness in program are not only advisable
but crucial to the educitional experience of
their students., '

Individualized instruction as a preferred

" instructional strategy has found its way, in

at least some form. into virtually every mid-
die schoot in the state. The use of the learn-
ing stations approach is spreading rapidly,
along with the use of unipacs ot learning
activity packages (LAP's ). Commercial and
quasi-commercial instructional systems based
on an individualized approach (SRA, IPI,
IGE. ctc.) are being adopted widely. Some

Middle Schools in Action . 111
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schools are experimenting with computer-
mattaged instruction, which allows them o
implement & “continuum of objectives” sys.
tem mnolving specibe leaming objectives,
and individual student diaghosis, prescrip:
tiotr, and study. The emergence of guality
programs in independent. study for middle
students can be spotted all over the state.
Individualiced. personalized  instruction s
~achieving real mamoentum in Florida's middle
schoals as teaachers begin to mahe it work.
Fxploration scems to have been adopted
as .t contral theme by most middle schools
in Florida. Curtently this involves an in.
creasing flexibility, openncss, and variety in
the espressinve or  untfied  arts prourams
¢ hote cconomics, industrial arts, art. mausic.
ote. . Bis beginning to mean more than this
ittt schonls, as special interest enrich.
ment programs spring up in every part of the
state.  Manv specidl interest progrians offer
students daily involvement in an activity selt-
selected from a tist of almost infinite variety.
it is not untstal fo see students in a single
school involved in activities ranging {rom
candlemaking or intramurals to exploratory
forcign languige studies and violin.!
Teachers in Florida's middle schools are
paving {nareased attention to the Mfective
side of the educational process. The role of

y t For an interesting andd complete deserniption
of these programs see: Joseph® Bondr.  Developeng
Middle Schools. New York: MSS Publications, Inc.,
1972

the teacher s offective guide, the facilitator
of the personal growth of students, is assum-
tig o greater and greater significinee when
teachiers come together to discuss their goals
and objectives, Health and sex oducation, a
tactts an the develapment of group process
Shifls, increased opportunitios tor students to
experionce success, and o greater coneern
tor the role of emotion in the dasstoom are
just a few of the things middbe school teach-
Crs seem Lo want to bring to their classrooms.,

Almost every middhe schoul in the state
is maktne an effort to design @ schedule and
& svstem of grouping which fit what teachers
and students want o do, nther than the
reverse. In contrast to the situation & fow
vears ago, when the inflexible six-period day
existed m every school. today's middle schools
are teving out a viriety of scheduling patterns
which they deseribe as block, divgonal, modu-
Ler. and so forth. A number of alternatives to
the traditional system of gronping strictly by
chronological age are in use, with attempts at
multiage grouping achieving & minimum
level of popularity mong those who try it

Team Teaching

Team toaching has become a favorite
form of teacher deplovmaont in Florida's mid-
dle scheals. Teachers and principals from
schouls where there is no stuthentic attempt
at teaming of some Kind talk as though their
schools were committing a terrible sin of

Exploration seems to have been adopted as a central theme
by most middle schools in Florida. Currently this involves an
increasing flexibility, openness; and variaty in the expressive
or unified arts programs (home economics, industrial arts,

art, music, etc.).

I3
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omission.  Exactly what form of teaching
will emerge as the most poputar one 10 vears
from now s still unknown, but the fact that
teaming itselt seems here o stay is guestioned
by tew Florida middle <chool educators,
Theorists and advocates of the middle
school concept in universities and county
level administrators and staff members are
pushing what they describe as interdisciplin:

ary team teaching, One brand of interdis-

ciplinary teaming practiced successfully nr a
number of Florida middle schools has four.
person teams composed of one spectalist trom
ciach of the arcas of language arts. socidl
studies, science, and math. Each specialist
serves as the resource person tor hus particu-
Lar are, domg 2 great deat of the planning
for the teachimg of that subject. Fach teacher
on the team. however, teaches all four of the
academic subjects. Advocates of this method

. point to a number of advantages. including

the easter correlation of subject matter areas,
and an increased ability of teachers to con-
centrate on the student first and all else
" second,

Other schools tend to rely on single.
discipline teams, tor example, the social

studies team. Those who .are convinced of

the merits of this brand of teammge cam
that it is the best wayv to ensure that cach
academic aredMs taueht by those who know
enough about it .

As changes occut with greater tregueney
and impact, an interesting  phenomenon is
taking place in Floridas middle schools.
Faculties are becoming painfully aware. in
some cases, that what their written philoso-
phy sayvs they believe and do is not obnvious
in the day-to-dav operation of the school. The
faculties of other muddle «chools are discov.
ering that the goals and abjectives that went
down on paper five or ten vears ago no longer
have anv relevance to or connection with
their current practices. As @ resudt. all over
the state middle school faculties ate making
real efforts to see that there s a4 congruence
between what the school savs it believes and
what happens te Kids in the school. This
rethinking of goals and resultant programs
promises & healthier future tor education tor
he middle years in Florida.

Q *
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What Remains To Be Done

The middle school movement in Florida
is & healthy. growing, enthusiastic develop-
ment.  Floyd Christian, Commissioner of
Education i Florida, stated n September
1972 that “Florida's experiment in middle
schools is probably the most successfully
innovative program undertaken by the Flor-
ida Departmemt of. Education.” And so it
seems, but much remains to be accomplished
Infore educators concerned with the school
lives of emerging adolescents can rest casily
on their laurels.

Special middle school certification in
Flarida has been @ great boon to the move.
ment. New efforts in this area are needed,
however. The confusing number of over-
lapping certificates must be reduced. The
presently limited middle school certificate
must be expanded to allow teachers who
possess it to teach in grades 3 through. 8.
regardless of the name on the front of the
school building.

This hoped-for expansion of the middic
school certificate implies an even more neces-
sary development. The Middie School, as a
concept. must come to include all schools
which are intermediate, those schools be-
tween elementary and high school. Educators
concerned with this ared of schooling must

“see to st that all schools attempting to meet

the needs of transescents view themselves as
helpmates rather than as rivals strageling
over disputed territory. A broader certifica.
tron. resulting from this kind of outlook. will
help to strengthen programs for transescents
by prompting teacher education programs to
provide the alliportant training for poten.
til taculty,

The middie school movement in Florida
is @ dynamic, exciting phenomenon.  Almost
evervone who is participating in the improve-
ment ol educational experiences for emerg:
iy adolescents in Florida seems. caught up
i1 an enthusiasm that has been missing from
this part of schooling for 4 long time. This
observer is convinced that, if this momentum
continues to grow, great progress will be
made in cducation for the middle vears of
school in Florida and elsewhere. i
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‘1 enjoyed the tnp o Frost Valley because
I found out that just becase & person’s skin
cedor s drfferent from vours it doesg't mean you
can't have fun with hun, Alse, what made the
TEIP & SHCCESS WIS Ot surroundings. We were
surrattnded by mountams and forests.”

“I learned the difference between Great
Neek and JHS. 118 They listen to different
records and they dance different, they even talk
“with 4 different accent T thiek this is all be-
catse they live i a very different environment.
I learned to Ine with people 1 never knew
before or saw betore. | leatned how to be respon-
stble in my own w av.” Alfred

“1 never have in my hife had a lot of con-
versation with people about how my life has
heen and how different 1t s from small towns”

Shorty

“t had never had a2 chance to go clinbing
mountins and crossimg cable bridges before”
~—Fkddie

THESE words were. the written

comments of some of the 28 ninth vear boys -

and pirke m the Camclot Program of thy
Wm. \V. Niles LH.S. 118, Bronx, New,York
City. who participated in a trip to Frost val
lev, New York, during the week of April 17.
1972, We were very much movedi by the
writtent and oral comments, and we were
delighted by the interaction that took place
between two groups of voungsters whose en-

vironment. wav of life. and even language

were different.
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This trip may have been a “first” of an
urban and suburban students’ country get-
together.

The Camclot Program at Niles Junior
High School is an experimental program
which is designed to meet the needs of 45
potential dropouts. It is a classroom without
walls, which has its.own currigulum essen-
tially independent of the™ainsttéam of the
«hool. The purposes are to give boys and
pirls a flexible program which will allow them
to-explore, free of cystomary cutricular re-
straints, areas of study in which they are
interested: to progress at their own rate of
speed. to develop innage talents: to relate to
one another as human Beings; and to assume
responsibility for their aetions. The taste of
wuaccess, which had been dn clusive thing
for the past nine years for thase students, is
the psvechological key to their future. This
program has provided success for the first
time for many of them during this first
«xperimental year at the school.

.~ Niles Junior High Schuol is located in
* one of the most deprived pockets of New York
City. A densely populated area, with streets
littered with abandoned cars, garbage.
broken bottles. bent cans, and telephone wires
strung with abandoned swinging sneakers.
Good people live here, struggling to bring up
their children with values, morals, and dig-

nity—good people struggling on meager

salaries or on welfare, fighting to keep their
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children away from the drug addicts, the
pushers, the muggers, andthe gangs. Sixty-
five percent arc of Puerto Rican background;
the remainder are Black. ’

Working within the énvironment of the
alternate classroom the tour teachers as-
signed to the program setved the dual role
of teachers and guidance advisors. These
teachers, Eugene Scher, Richard Acosta,

. Susan Fauer, and Paul Bablove, are licensed
in the wcademic areas of mathematics, social
studies, Spanish, science, and English: but
above all, they have qualities to which these
students readily responded: warmth, interest,
and dedication.

The lives of the students outside of
school are circumscribed by the neighbor-
hood they live in. They rarely go outside of
these boundaries ——eacept fur occasional fam-
iy trips to New Jersey. Connecticut, or to a
nearby beach. The teachers have taken them
to places of interest all over the city during
the school day. - However, when the teachers

brought up the subject of a big trip away from .

home, the students’ excitement was tremen-
dous. \When the teachers approached us with
the idea, we quickly computed the cost of
such a trip and were quite discouraged by
the fact that it scemed to be a financial
impossibility. The idea and the meaning it
had for the students persisted, however, so
we began to search for a solution to the
problem. :

MILDRED W. ABRAMOWITZ®
CLAUDIA C. MACAR!

An Exchange

Eight ydars ago an exchange was
initiated between Great Neck North JH.S!
and Wm. W. Niles J.LH.S. Annually a group
of students from each school would visit the
other’s school and spend two days together
exchanging ideas and opinions on current
issues and problems. They would visit classes.
lunch together, and participate in special
programs arranged for the day.

For the past few years. we had found an
increasing demand for a more extensive ex-
change. Although there were follow-up visits
on weekemxds. these were always difficult to
effect because we did not have money for
transportation costs.

When the teachers and supervisors in-
volved met over a weekend to make t!. - usual
plans for the 1972 exchange, a unanimous
desire for a week-long experience was ox-
pressed. \We explored all the possibilities of
such outings, but the cost of transportation
seemed prohibitive. Finally, someone came
up with the idea of using one bus trip to the
country and staving somewhere for an entire
week, This was the answer to our problem.

! Great Neck is just outside New York City
and is a relatively afffuent suburb,
* Mildred W. Abramowitz, Professor of Educa-
tion, Brooklyn College, New York; and Claudia
Macari. Assistant Principal, Niles Junior High
School 118 Bronx. New York
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Ouémnns
1. High p:;m for you

Low point for you

2
. 3. Rank three things you likerd

4. Rank theee things you didn't iike

§. List three things you missed most from hofme
6 A person you met and why yau hket him -

7 How do you feel about your teachers after spend-
ng a week with them?

8. Three things you feamed,

9. Did this tnp help you to get atong with strangers?
10. How did you fee! about not watching TV?

Most Numorous Answers of 30 Niles Participants
1. Meeting new people, plilow fights, hikes, making
new friends
Coming home (unanimous}
Varied response—covared all the activities
4 Coming home. nothing. rules about geatting up or
going to bed
Parents, sibling, nothing
6 Varied. but names of severgl individuals were

mentioned by as many as five people for boing .
“nice.” “tree-mindod,” “funny,” “friendly”

7. They are human beings, fun to be with

w

tn

8. Varied—"how to get glong with people,” “how to
chimb a mountain,” “not all whites are bad.,” “not
evaryone looks for trouble,” “people are people.”
~friendly people make you happy {nside™

9. Unanimous variety of “yes™ and “let's do it again”

10. Unanimous “didn’t miss it

Figure 1. Student Reactions to the Camelot Program

Arrangements began to take shape tor a m;’:
to Frost Valley.”

From December 1971 to March 1972
there were meetings, telephone conversations,
discussions, and planning. We all spent a
weekend at Frost Valley to get acquainted
with the. terrain, the camp. and its facilities.
and to block ‘out the activities for 60 boys and
girls who would spend the week there.

Our greatest problem was a financial
one. but we were able to overcome that be-
cause a local department store and our schoul
district gave us money. The students them-
selves held cake sales, decorated bottles and
suld them, and saved their money so that they
could pay part of their own expense. The
Camelot teachers catled parents who were
reluctant to give their children permission to
take a five-day trip away from home. This
was particularly true for the girls. Tiwe teach-
ers visited homes and assured parents that
their children would be safe.

Bill Deviin. director of the YMCA Camp.
uisited both schools. He showed color slides
and told students and parents what the camp
was like, what activities and facilities were
available. The excitement generated by all
the activities and the anticipation of the trip
was almost too much for the students. They

:Frost Valley YMCA Camp. Bill Devhin,
Director.
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were proud of their ability to raise one-fourth

~of the cost of the trip? a little fearful of

leaving their homes and families for a week,
and a little uncertain about what to expect
trom the Great Neck students.

Finally the day came, and the students
arrived with bags, cameras, playing cards.
and goudies to eat on the trip. The teachers
arrived with their totes, cameras, recorders,
videotape machines. basketballs, and sundry
items. A word must be siid about the teach-
ers at this point. All of them left behind
wives or husbands and children and many
personal responsibilities. and literally gave of
themselves 24 hours a day. They had prom-
ised to watch over these boys and gitls, so
they took four-heur shifts during the night
for the entire week. Many a night a teacher
would spend time with a boy or girl. just
atting in front of a warm fire, and talking
and listening person to person.

The Niles boys and girls arrived at Frost
Valley first and waited anxwously for their
companion$ of the week. The Great Neck
group arrived and looked uneasily at the
Niles uroup. Two separate camps formed,
and this was not to be overcome for 24 hours.
They were put to work unpacking and ex-
ploring the immediate grounds. Smatll prob-

i The cost of the trip was $42, including bus
fare per student.
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lems arose about who was going to share a
room with whom. Teachers helped to smooth
things over, but the feeling of two separate
groups remained.

. The first day's activities involved some
games, exploring, orientation, and meals.
The seating arrangements at the tables were
designed to mix the groups. Preplanned ac-
tivities were scheduled for those who were
" interested. Boys and girls signed up for
activities that interested them. Many activi-
ties that were not on schedule developed
spontaneously. The teachers then wisely
abandoned the schedule because as this be-
gan to happen, the wall between the two
camps began breaking down.

One of the first things to bring them
closer together was the common danger in
climbing ice-slippery mountains. It was here
that each would put out a helping hand to
steady the other. This was the start. The real
exchange took place when they returned to
the dorms and sat around the fire; listening
to one another and talking to one another
about their lives, their plans, their parents.
their school, their hopes. New ideas came
forth and new worlds opened up.

Evaluating the Program

Our feeling is that the Frost Valley trip
gave us an opportunity to see the achieve-
ment of some of the major goals that we had
for this experimental year with our class
room without walls. We had known these
boys and girls for two years before they were
put into this alternate schooling project, and
we had worked with a number of them in a
Values Clarification class.* Therefore, we
were in a position to notice changes when the
students returned. \We called them all to-
gether after their return. and we were imme-
diately aware that many of the students
seenred more articulate. more self-assured.
and more satisfied to be in school.

We believe that these changes probably
had been taking place gradually because of
the Canclot program. but this weck away

tSee: Louis E Raths, Merrill Harmin, and

Sidney B. Simon. Values avd Teaching. Charles E.
Merrilt Publishing Company. 1966,

seemed to make them blossom forth in a
quantum jump. It is unusual to see these
youngsters happy and enthusiastic about
anything in school. They were bubbling over
with excitement and pleasure. Since then
they have been kissing and hugging us when
they meet us in the neighborhood, and they
offer signs of these feelings—walking along
with us, insisting on carrying our packages
and school portfolios, gossiping about their
nonschool activities and plans.

We called all the teachers and pupils to
the informal discussion room to talk about
the trip and to answer some questions
anonymously. The questions we gave them
and a summary of their responses are shown
in Figure 1. :

The girls and boys were eager to ans
ail questions raised. Those slower at writing
stayed after the others had gone to finish
their questionnaires, even though they were
not asked or even encouraged to do so. They
insisted on doing so, which, in itself, was
most unusual. Later, when asked by their
teachers to write a short expression of their
feelings about the trip for their Camelot
newspaper, they did so immediately and en-
thusiastically. The writing was of better
quality than we were used to seeing from
them. We believe that our whole experience
with their reaction reinforces the notion that
when pupils know their feelings and want to
express them——have something to say—they
will express themselves far better than their
usual school performance, and they are
happy to do so. We witnessed a dramatic
example of this.

The Exchange \Week contacts continued
during the months following via letters, tele-
phone calls, and weekend visits and outings.
Such activity naturally brought about com-
munications between parents. ‘The culmina-
tion occurred when  Richard  Sherman,
principal of Great Neck North Junior High
School. was invited to be the speaker for our
graduation-and the Great Neck-boys-and girls
were also invited to come with him, to attend
t ceremony. and to participate in a recep-
tion afterward so that they could meet the
parents of the Niles pupils. The universal
reaction of ali witnesses of these events has
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been a genuine feeling of friendship, love.
and caring despite initial fears caused by
knowledge of differences in background and
resources.

\We would like to share with you the
feelings and thoughts of the Camelot teach-
ers and some of the parents about the week
in the country. They, too, had a learning
experience. One reaction follows:

There were a number of goals that we had
hoped fo accomplish by taking our students to
Frost Valley. We wanted them to discover that
they could learn outside of the traditional class-
room. that learning could be an enjoyable ex-
perience. that there is a different type of life
outside of the ghetto and. most important, that
white children are no different from black chil-
dren. 1 feel that we achieved every one of our
goals. It would be very difficult to determine the
exact degree to which we were successful, hut if
tears at departure were an accurate indicator.
then there is no doubt that this experience was
a most successful one. :

It was gratifying to sce young people {rom
different ethnic and social backgrounds making
an attempt to get to know each other better.
to give each other a chance. These children can
now be looked at by society as an example of
what human relations could and should be like.
—F. Scher

Our conclusion is that no amount of
busing can take the place of living together
for five days. The first day and a half was
spent in armed cautiousness, suspicion, and
fear un both sides. However, once the “ice
was broken” and the students began to mix
in pillow fights, eating. playing pool. hikes.
and rap sessions held through the night, they
learned a great deal from cach other about
the problems that face a democratic society.
and they learned about these problems on a
personal level they could understand. They

. >
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were excited when talking abeut their own
lives with someone who did not know about
them. One boy said, “I never looked at my
life the way [ had te in answering their
questions.”  Another said, “You really don't
know a person until you share a room with
him.” Another, “I regret 1 found out how
nice they were too late.” A girl said, “I think
it is beautiful finding out that you don’t have
to be a friend for a long time to be a friend.”
Another said, “I feel all people who don't get
along are missing something.”

To answer the argument that these pu-

pils are not ready for such an experience, or-
that it causes discontent, or that a one-shot

expericnice has no significance, we can only
say that these generalizations were nat true
for the Frost Valley trip. New vistas were
opened, contacts were made and continued,
prejudices were shaken and questioned by

"experiences—all proving that much learning

takes place outside the classrcom. Students
need experiences outside their own environ-
ment and with others different from them,
There must be less tatking about what to do
and more doing it.

We learned that there is high perfor-
mance and there are no discipline problems
when pupils are learning what they regard as
exciting to know,

We wonder how long it is going to take
tecachers to revitalize “their teaching using
the powerful motivating forces of attitudes
and emotion in sparking learning.

\We wonder when things that are en-
trenched in schools because they have always
been there will have to prove themselves as
worthy of cantinuance,

\We! wonder if going to the country to-
gether will become a regular part of the
curriculum. {:
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INNOVATIONS IN EDUCATION

Self-Instruction:
An Experimental Program

t{E Self-Instruction Cefiter is
the name given to the location for siudents
who participate in an experimental project
at Webber Junior High School in Saginaw,
Michigan. The project is formally called the
Ad Program, a title which is not
particularly original. Similar programs have
been tried in other school districts, for ex-
ample, ForsythJuniornghSchoolmAnn

gan.

Webber Junior High School has an en-
rollment of 1,040 students in grades 7, 8, and
8, located in a lower-middle class neighbor-
hood in the southeastern part of Saginaw.
The racial breakdown of the school's enroll-
ment is approximately 62 percent White, 22
percent Black, and 16 percent Mexican
American, This distribution resembles very
closely the total racial makeup of the entire
city.

Webber, like most junior high schools
of its size, has a number of students experi-
encing behavioral as well as learning difficul-
ties. As in many other urban settings during

__lhe_past few. years, the number and serious-

ness of these difficulties have been growing.
The rate of this growth is out of proportion
to increasing enrollment. Several methods,
such as counseling, reprimanding, parent
conferences, individualized attention from

ROBERT L. CRANE
MARJORY E. JACOBSON

~

teachers, services of school social workers,
and innovative remedial and enrichment-
type programs have been tried to help these
youngsters., These have met with varying
measures of success. In spite of these efforts,
many of the problems persist.

During the 1870-71 school year the cur-
riculum committee of the building faculty
spent much of its time discussing the situa-

- tlon and examining many programs that

might be effective. After a great deal of work,
the Adjusted-Study Project was developed.
The program was proposed to the board of
education which, after careful study, ac-
cepted and funded the project on a pilot basis
for the fall of 1971.

A regular classroom was converted into
a comfortable, lounge-type setting and was
provided with equipment, such as study
carvels, cassette reqorders, filmioop projector,
record player, language-master, cash register,
adding machinés, and a number of other
items appropriate for individualized instruc-
tion. .
A referral plan was developed in which
& youngster experiencing academic or be-
havioral difficulties could be referred to the
Adjusted-Study Program in the Self-Instruc-
tion Center. This could be done by his class-
room teachers, counselor, or an administrator.
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Student self-referral, which has been occur-
ring more and more frequently, was another
possibility. All referral applications are re.
viewed by a screening committee made up of
counselors, teachers, and administrators who
try to determine whether or hot this program
would be helpful to the youngster.

If a student is admitted to the program,
he 1s scheduled from the class which is giving
him most difficulty into the Self-Instruction
Center for two class periods each week. Con-
secutive, days are avoided. This is a very
important aspect of the program because the
referring teacher agrees to continue working
with the youngster. According to the design

~of the program, the student remains in the
classroom the remaining three days. His
teacher confers with the instructor in the SIC
regarding the youngster's needs and progress.
The referring teacher also agrees to send
academic assignments to the SIC to coor-

_dinate instruction for the student. thusitis
the responsibility of the referring teacher to
continue evaluating the youngster's academic
work.

» With this type of program. classroom
teachers have the opportunity to Liclp young-
sters stay in class rather than “get rid” of

‘them. The program also affords teachers
the opportunity to examine their own tech-
niques and to apply successful methods used
in the SIC to the logistics and instruction in
their own classrooms.

Certainly the key to success in any pro-
gram such as this is the careful selection of

mhe Adjusted-Study instructor. He also must
be a very patient, understanding person, with
a wide knowledge of subject matter and
teaching strategies and, most important, a
sincere interest in helping deviant youngsters
to improve their lot.

It should be pointed out that every effort
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has been made to secure a supportive staff
to assist the instructor. Fortunately, many
college students from nearby Saginaw Valley
College and Delta College have offered their
services as part-time tutors. The program has
been primarily aided by full-time student
feachers from Michigan State University.
Tutors and student teachers together have
complemented one another in contributing
toward the development of the program.

A student must learn to accept respon-
sibility for his own actions while in the SIC.
He will be encouraged and motivated as
much as possible, but in the final analysis he
must take it upon himself to make an éffort.
Ohbviously, a program such as this is not going
to solve all the ills of deviant youngsters.
Therefore, it is to be expected that anyone
considering such a program is certain to
experience some difficultics; however, it ap-
pears at this point that SIC statistics will show
success hot only in improved attitudes and
fewer antisocial behaviors but increased
achievement as well, Also, there has never
been a single incident in the SIC that could
be considered for referral as a discipline
problem.

It is our feeling that Adjusted-Study
should go beyond application to deviant
youngsters. If the same instructional design
and techniques could be applied te our aver-
age and gifted students, undoubtedly, even
greater achievement would be realized. A
program which adjusts the interests and ap-
titudes of students to their needs would have
an excellent opportunity for implementation
through independent study or small-group
seminars in the Self-Instruction Center.

—RoseRT L. CRANE, Principal, Webber
Junior High School. Saginaw; and MARJORY
E. Jacosson, Director, Cenirul Michigan
University Off Campus Education, Saginaw
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Big Friend:
A Tutorial Program g

T;{E most effective teachers fou
some children, some of the time, are other
children. Time, space, and personnel can
make it possible for two children to work
together as 2 team in a one-to-one relation-
ship. An oldet student, nine to thirteen years
of age, teams with a younger student, five to
eight years of age, in order to meet the needs
of one or both members of the team.

We have known for many years that
children often learn games and songs from
other children. We are attempting to extend
this same way of learning to achieve knowl-
edge, skills, and attitudes at home and at
school. ’

A "Big Friend” program, which is a part
of our differentiated staffing at Holmes
Schoal, has contributed successfully toward
growth in self-direction and self-worth, ac-
cording to testimonials of students, teachers,
and parents during the past nine years.

Friends Meet

The Big Friend program began at
Holmes School when a teacher expressed
concern about three of his older students who
lacked a feeling of self-worth. One student
was much overweight, one an epileptic, while
another needed opportunities for a wide
variety of experiences which he could select
and direct. Approaches that might help these

A

VERNA KEENE BAKER*

children were discussed. Finally, through
combined efforts of the staff, we agreed that
these students might develop more confidence
if they participated in experiences requiring
their own direction and leadership.

*Each of the three older students was
teamed with a younger student. Each teacher
predicted social and academic benefits for
the child involved in one-to-one relaﬁonsh!p

experiences,

. Two of the three teams continued to
operate, but one member of a team wanted
to quit because he said, "My little fifend
won't do what I want him te do.”

The relationship of Big Friend to Little
Friend provides the younger child with some-
one of his very own to help him with his
problems. It also helps the older pupil who
assumes responsibility for assisting the
younger member of the team.

Vaiue of the Program

The Big Friend program has mush-
roomed from three teams to more than 60
teams at present. When a teacher identifies
a child (older or younger) who might benefit
from a one-to-one learning experience, he
contacts the director of the pmgram.

* Verna Keene Baker, Principal, Ha!mu School,
Mesc, Arizona
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Both chitdren benefit from a cne-to-one learning ex-
perience.

The program director is a teacher who
applies for this role cach spring and who
must be accepted by the School Council. ‘The
director works with all teachers to compile
two lists. one of vounger students who need

help and one of older students whose

identified needs might be met in a team
arrangement, -
Other tasks of the director are to:

1. Consult with teachers about matching
a Big Fricnd with a Little Friend

2. Prepare a written schedule of times
when teams may work

3. Arrange for space where teams will
work

4. Meet with Big Friends and explain:
(a) time they will meet with their Little Friends,
(b) teaching materials they will use. and (c)
methods they might use to help their Little
Friends achieve their tasks

5. Prepare a paper including: (a) name
and room number of Little Friend, (b) name
and rcom number of Big Friend, (c¢) time for
the older student to call for and then return
the Little Friend to his room. and (d) a list of
skills with which the younger child may need
help

6. Conduct sessions with the older stu-

dents about: (a) displaying and explaining
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uses of new materials, (b) discussions with
Little Friends, (c) making materials, and (d)
probiems of their pattners.

The Big Friend goes to his Little Friend's
classroom and escorts him to their assigned
work space. At present the location for most
teams is the dining room, where there are
40 round tables to accommodate as many as

. 40 teams, each half hour, every morning.

from 8:30 unti} 11:00. The younger child's
teacher assumes responsibility for the work
or play activities to take place during the
haif hour. For example, a six-year-old stu-
dent who needs help with printing.may have
his Big Friend's assistance for 30 minutes.

Often, when help is not immediately
available from the teacher, a child may even
forget what he wanted to know. Sometimes
this results In negative behaviors requiring
even more of the teacher’s time. At Holmes
School, a Big Friend may be able. to supply
this immediate attention.

The younger child's interests may be
more fully developed by a Big Friend who has
similar interests. Another benefit of the pro-
gram is in decision making. which begins
when a student decides whether he wants to
work on a team and continues until he
chooses to stop working on a team.

An Aide Contributes, Too

An aide for the Big Friend program is
available to answer student questions. At
first, children scemed to resent an aide, say-
ing they could direct themselves. We ex-
plained that the aide was to assist them only
if they asked for help. We agreed that under
ordinary circumstances they could direct
themselves very well,

Each morning the aide loads a cart with
a variety of resources children may use after
completing assigned tasks. The aide also:
assists children in obtaining games, answers
questions about their work tasks, prepares
resources, types and binds' books children
have written, prepares flannel board stories,
and makes and files dittos.

One advantage common to older chil-
dren is the gaining of insight into their own -
problems as they help younger children: use
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microscopes, match numerals, make items
for bulletin boards, work on art projects, read
together, look at slides, use the telephone,
practice handwriting skills, listen to stories,
use individual filmstrip projectors, work
math problems, play with reading games,
play with math games, or use manipulative
objects so as to understand math better.

As the Big Friend directs another indi.
vidual, he becomes more skillful in

directing -
himself, A Big Friend who helps a younger

child with motor coordination exercises is
referred to as “coach.”

Involvement in this program offers a
wide variety of opportunities for changes in
behavior. An older child who learns slowly
and feels uncomfortable in group situations
may feel challenged and become more sensi-
tive when he learns that even a ger
friend needs to work slowly. Young children
who have problems at home or at school often
function mure comfortably knowing they will
be with their friends every day.

Mm. Respond

. Teachers and the director encourage
students to ask for conferences, and teachers
call students together to evaluate their team
experiences. Some actual comments of the
‘chiliiren from these meetings are: “I get more
attention,” “I'm a better reader, writer, and
I'm good in arithmetic,” "1t helped me under-
stand smaller children,” “I'm happy I am one

*

mmmhm mmwmmm
immediate attention,
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The younger ohild's interasts are shared by a Big Friend.

of the lucky ones who has the chance to
tutor,” “I get to where I can associate with
people,” “When | read her stories it helps me
in reading,” “It makes me think more and
makes me think ahead,” “A tutor has more
experiences with people,” “I'm not nearly
as shy.”

‘The older student is challenged to com-
plete his own tasks, and to organize his time
so he may have the half hour with his Little
Friend. Serving unselfishly, the Big Friend
grows in his ability and destre to help others.
Other values developed are:

3. Leadership—the Big Friend fs respon-
sible for his Little Friend and is a model in be-
havior and attitudes,

2. Initiative—the Big Friend prepares ma-
terials and plans activities.

3. Self-direction--as the Big Friend df-
rects another individual, he becomes more
capable of directing himself.

4. Study habits—the Big Friend organizes
his time so he can help his Little Friend for 30
minutes.

5. Unselfishness—the Big Friend'’s efforts
are directed toward his Little Friend's interests

and needs.

6. Opportunity for success and develop.
ment of self-worth~-an older, slower student
who has difficulty achieving success finds ways
to help his Little Friend feel successful. o
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Mid(ﬁ3 School Research 1968-1974:

AFTER nearly a decade of ex-
istence, the middle school has firmiy
established itself as a legitimate and ac-
ceptable model of intermediate education in
America. While exact figures are unavail-
able due to the rapid growth of middle
schools, somewhere between one-third and
one-half of all intermediate schools in the
United States now bear this label.

During the past six years, research
studies have sought to evaluate the effective-
ness of the middle school according to a
variety of criteria. Most such research has
been comparative in nature, as it should be.
assessing the merits of the middle school in
relation to other forms of intermediate
education. :

The purpose of the present review of
middle school research was to identify and
summarize studies of substance which
sought to evaluate middle schools in a sys-
tematic way. Particular emphasis was given
to comparative studies, and the search was
restricted to sources readily available in the
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A Review of Substantial Studies

JON W. WILES
JULIA THOMASON

literature. A total of 27 studies were re-
viewed, of which 13 were found to be sub-
stantial in terms of research design, number
of subjects assessed, and usable findings.

Research Limitations

Existing research on middie school edu-
cation is of remarkably low quality. Most of
the studies to date have been either the

“result of dissertation work or studies by

junior high and middle school advocates.
For this reason alone, the objectivity of such
studies is questionable. This review utilizes
seven dissertation studies and six school-
sponsored research studies.

Another problem with existing research
is that it comes from a limited number of
states and regions of the country. Most of
the existing middle school research has been
done in Florida, New York, Pennsylvania,
and Michigan, although this review utilizes
studies from a total of seven states.

Finally, most existing research on the
middle school has been concerned with only
four areas: academic achievement, attitudes.
self-concepts, and facilities. While these
areas of concern will serve as organizers for
providing a summary, it appears that other
equally important questions have been
ignored by researchers,



In particular, the studies reviewed were
Himited in value because they did not pre.
cisely define middle ‘schools, becduse they
did not consider how long such s had
been in existence, because they not indi-
cate how long pupils in such schools had
experienced the middle school program, and
because they did not indicate the reason for
the establishment of such schools. All of
these factors, we believe, would significantly
affect the findings.

Research Findings

" The findings of the studies below are
limited :0 the category in which they are
listed. Nearly all of the studies cited looked

at other categories and had other findings as
well as those mentioned.

Achievement-—Six studies were found
which looked at academic achievement in
middle schools and compared such achieve-
ment to other forms of intermediate educa-

tion. Most of the studies were based on -

national standardized tests. Three studies
(Eholich and Murray, 1969: Glissmeyer,
1969; and Mooney, 1870) found no signifi-
cant differences in achievement for middle

schoolers when compared to equivalent stu-

dents in other forms of intermediate educa.
tion. One study ( Trauschke, 1970) indicated
more achievement for middle schoo! stu-
dents, but only after at least two years of
treatment in middle schools. Two studies
(Howell, 1969; and Case, 1970) found
middle schoot pupils achieving higher in
some academic areas than their counterparts
in other forms of intermediate education.

Attitudes—Two kinds of attitudes were
addressed by the studies reviewed: attitudes
of students toward school and attitudes of
parents and teachers toward the middle
school program. Two studies (Eholich and
Murray, 1969; and Wood, 1973) found no
significant differences in student attitudes
toward school. Three studies (Elie, 1970,
Schoo, 1970; and Bryan and Erickson, 1970)
found a significant difference in the positive
attitudes middle schoolers had toward schoel.
The Elie study also revealed a greater con-

b
o

cern of middle school students with social
and emotional questions.

Three studies (Howell, 1869; Trauschke,
1970; and Bryan and Erickson, 1970) found
a significane difference in the positive atti-
tudes of classroom teachers toward school
in middle schools. The Bryan and Erickson
study also found an increase in favorable
attitude among parents toward the middle
school

program. .
Self-Concept—in the area of self-
concept and self- among students,

four studies (Case, 1970; Eholich and
Murray, 1969; Elie, 1970; and Trauschke,
1870} found no significant difference be-
tween middle school students and control
students studied, while two studies (Schoo.
1970; and Soares, Soares, and Pumerantz,
1973) found middle school students having
significandy lowered self-concepts when
compared to students in other forms of
intermediate education.

Facilities——Two studies (Davis, 1870:
and Gatewood. 1970) looked at facilities in
middle schools and other forms of inter-
mediate education and found no significant
differences.

Other Findings

The review of other studies on the
middle school revealed some findings worthy
of mention. A study by Krinsky and
Pumerantz details that little is being done
at present to prepare middle school teachers
in colleges and universities. A study by
Bough, McClure, and Sinks documents that
less than one-fourth of middle schools in the
midwest are including the fifth grade in
middle schools despite the human growth
and development rationale of the middle
school, Other studies (Howell, 1969; and
Mooney, 1970) indicate that middle schools
have increased attendance and (Howell)
lowered discipline problems.

After nearly ten years of existence,
there is little evidence available by which to
evaluate the merits of middle school educa-
tion. This condition, however, is not unique
to middle schools. Poor research procedures,
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a narrow and biased focus, and the failure
to clearly define the subject of study have

_ contributed to this condition.

There is need for a systematic study of

" middle school education, emphasizing those

qualities which are distinctive to middle
schoof education. Particularly needed, at
this time, s a method of identifying middle
schools which, in thelr practices, follow the
guidelines of the middle school literature.
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