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L. Why Records Shculd he Kept

The importance of keeping accurate student records cannot be over-
emphasized. As the advantages of individualized instruction be-
come more and more discernible, the need for periodic checks of
student progress tecomes evident. It is easily demonstrated in
the language arts that each student has a different rate of de-
velopment and reaches pcints of preparedness at times different
than those other students around him. A single teacher cannot
hope tc remember the reading level, resding skill deficiencies,
scribal tluency level, and specific language usage inadequacies
of e¢very student who passes through the classroom in one day; to
seauence those objectives the student should be prepared for and
co-rdi. ate the materials necessary for instruction according

t¢ a2 1 student's need; and ther to plan instructional units

ir every subject each day. With comprehensive, daily records,
vrig is difficult; from memory, impossible.

For this; reason, models of various record-keeping strategies are
being provided. This is not intende'! as a definitive answer to the
problems of keeping an accurate record of student progress and needs,
but it may help provide some direction as to how it can be accom-
plished. One of the advantages of a formalized record-keeping sys-
em iz that it aids greatly in sequencing instruction, and, once a
~eacher's proficiency develops, cuts down considerably on planning
time.

II. Commercially Available Materials

\Mie.y series have very good systems as part of their package. Houghton-
M. "flin's Interaction series and the Thinking Skills - Language Pro-
gran from Innovative Sciences both have ways of checking individual

s vudent progress and recording it as well as being excellent reading
.nd language programs. The Interaction series! record-keeping system
is generalized enough to allow for inclusion of information gleaned
from other sources. However, it does not relate to specific skills,
but rather to general goals and will not therefore provide the tightly
structured sequence which is probably desired for teaching specific
skills either remedially or developmentally. The "Think" program has
Just the opposite problem. It provides a cpecific sequence for skill
development, but relates only to itself.

Science Research Associates (SRA) has a package which does not pur-
port to teach anything but is probably the most adequate testing device
available. It is called, appropriately enough, Diagnosis. At this
writing only Level A is available, but it is anticipated that Level B
will be on the market very soon. Level A covers those skills most
people view as necessary for grades 1-4; Lev:zl B has 3-6. That is the
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only failing of the material, un’cos Siture packages becume availe-
able for the higher levels. lict only does Diagnosis provide the
teacher with an analysis of s*:cent needs in sprecific skills, but

a Prescription Suide is ircluded which tells a teacher where to
find instructional unit< f.r ench of those skills in nine different
series including Ginn ai1i Jom. wy, Harrer and KFow, Houghton-Mifflin,
Macmilian, OKA, and Sc. .-I% sman. Making frequent checks ofr
student progress and recor ing it 1s relatively easy and substan-
tially more than adeque-e., '.ut data other than that gathered with
the materials cannot te recorded 2and, some tyres of necessary in-
formation are not inclucec.

Those are all primarily for reading. Nothing has come to our atten-
tion which provides a check list of writiag skills, which is not to
say one does not exist.

TII. Record-Keeping for Teach=2rs - Reading

Since lists of the specific skills a student ueeds and ways to test
for them are readily available from a variety of sources and at a
variety of costs, only a list of sources is included here:

1. "Quickie Tests for ‘lcading," Cross-Cultural Edu-
cation Unit, State [ :partment of Education

2. Diagnosis, SRA

3. Fountain Valley "Scope and Sequence"

4. Gates-McKillop "Reading Diagnostic Tests,"
Teachers College, Columbia University

5. Durrell "Analysis of Reading Difficulty,”
Harcourt, Byrace, and J-vancvich

6. "Learning Assistance Irventory," Urban Education
Press, Palo Alto, California

7. Innumerable others, including any professional
text on the teaching of reading.

The most important thing is to keep a file on each student. There, each
test and the student's work may be kept. It would also be helpful to
keep a cover sheet which would tally results of all tests so that an
overview of each individual's progress and problems are available at a
glance. A form something like the following one could be used.




Suggested Reporting Form for use with Student

Reading Test Scores
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The teacher should also be sure to make reriodic checks, jperhars
monthly, of the ctudents' various readins levels. There are bi-
sically four levels which the student has and should be utilized
by the teacher depending upon which type of instruction i to
take place. In order of difficulty, there are:

1. At the "Basal" or "Tndependent" level, the child
can read comfortably on his own, being able to
pronounce 95 percent or more of the vocabulary,
and reading with 90 percent or btetter comprehen-
sion. This level is best for free reading and sub-
Ject matter areas.

2. The "Instructional" or "Learning" level sees the
student able to pronounce 90 percent of the voca-
bulary with 75 percent or better comprehension.
Materials at this level of student proficiency are
best used in situations where help is readily avail-
able such as oral reading and small groups. It is
not advised for free reading but can be used in
teaching subject matter and for reading instruction.

3. The "Frustration" level should only be used to
point out specific skill deficiencies. Having a
student read material at this level will probably
accomplish nothing and may do more harm than good.
A student's frustration level is revealed when he
is unable to pronounce at least 90 percent of the
vocabulary and comprehends only 5C percent.

L. "Capacity" or "Listening" level refers to material
which the student can comprehend with 75 percent
accuracy if read to him. This is adequate for
stories and lectures, so long as that imcompre-
hended 25 percent is adequately accounted for.

IV. Record-Keeping for Teachers - Writing

Since a list of writing skills is not readily available, one is in-
cluded here as part of the checklist. With a model such as this
sample provides, a teacher can maintain a running tabulation of a
student's scribal output, checking proficiencies and deficiencies
and thereby sequence instruction in such a way as to maximize class
time and avoid wasting time by trying to teach the student something
he is already proficient at. The list provided can be broken down
further or have items added or subtracted as the teacher cees fit.
The list is, however, fairly comprehensive ir the delineation of
writing skills.
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Fluency
Th~ student is s«ble to demon-
strate coribal fluency.
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15

Sentences

The student demonstrates the
concept of a sentence as a
single thought unit.

The student demonstrates the
abili%ty to write a complete

sentence, including capital

and end punctuation.

The student demonstrates the
absence of run-on seritences.

The student demonstrates the
absence of sentence fragments

The student demonstrates the
ability to us~ o variety of
sentence patterns

A. N-V

B, N-Va-N
C. N-VI-N
D, N-Va-M
E. N-Vi-M

The student demonstrates the
ability to incorporate pre-
positional phrases in sen-
tences

A. as adjectives

B. as adverbs

The student demonstrates the
ability to make appropriate
word chorices.
A. pronouns

4. objective

b. possessive

c. nominative
B. modifiers

a. comparative

b. superlative

c. noun and determiner

The student demonstrates the

ability to achieve agreement |

A. pronoin-antecedent
B. subject-verb
C. word-nodifier

The student demonstrates the
ability to handle tenses,
single word verb - past,
regular and irregular.
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The student demonstrates the
ability to handle tenses -
past, future, and perfect

A. using an auxiliary

B. using a form of "be"

C. wusing a form of "do"

D. agreement of subj. and
allxb
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The student demeonstrates the
ability to use voice:

A. active

B. passive

The student demonstrates the
ability to use commas

A. in introductory position

B. 1in interrupting position

C. in concluding position

The student demonstrates the
8bility to use com. sent.

rarts
A. subjects
B. wverbs

. ot'ects

D. modifiers

The student demonstrates the
ebility to form and use a
compound sentence, including
a conjunction or semicolon.

The student demonstrates the
ability to use a dependent
clause to form a complex
sentence

A. normal order

B. inverted order

The student demonstrates ;
the ability to combine short
sentences into contracted
ones.

ITI. Paragraph
The student demonstrates the
concept of « paragraph as the
development of a single idea.

The student demonstrates his
ability to support general-
ized statements.

The student demonstrates the
ability to write a topic sent
in an expository paragrarph.
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The student demonstrates the
ability to achieve emphasis
in a paragraph/in a sentence.
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The student demonstrates the
ability to provide transition
between sentences.

The student demonstrates the
ability to be consistert
throughout a paragraph

A. tense

B. word choice

C. language level

The student demonstrates the
ability to handle direct and
indirect quotes.

The student demonstrates the
concept of and ability to use
paragraphing in a dialogue.

The student demonstrates the
ability to write from differ-
ing points of view
A. first person
B. third perscn

a. 1involved

b. non-involved
C. omnipotence

The student demonstrates the
ability to use various means
of development in a paragraph
A. details, examples

B. importance

C. contrast

D. comparison

E. anecdote

F. chronology

5. spatial

H. characterization

T, deductive

J. 1inductive

K. argumertation

IVC

Compositions

The student demonstrates the
ability to achieve order (see
Jast point under paragraph).

The student demonstrates the
ability to provide transition
between paragraphs.

The student demonstrates the
ability to achieve emphasis.




All a teacher needs to do is put a check in the apuvropriate box
wher. the student does whatever 1s said there, then move on and
teach ouly those it=ms not checked. The checklist can be used
with any type of student writing assignment except poetry. Tt
also allows the teacher to see at a glance what a particular
student needs without going over previous writings and custa-
blishes a sequential order for instruction. The list is de-
signed to 3judge only skill competency and organizational ability,
not content, in such a way as to insure that a student can re-
peatedly demonstrate competence in a certain skill. This type
of record-keeping eliminates the main trouble with normal testing
procedures . allowing for repeated trials rather than a single
one.

V. Record-Keeping by Language Ar.~ Areas

Card files are ilso useful in maintaining student progress re-
cords. General areas can each be put on cards with specific
skills listed under each area to be checked off when completed.
Another approach might be to list all areas for a particular
level on one card and again check them off when completed. This
latter approach is probably less desirable since it would not

do much for helping the teacher keep track of what specific
skills each student needs to develop, but it is easier.

Sample cards might look like the following,
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Capitalization S8SSaJdppy pue S91B(
. . JUBWSIBIS [BOTIISYUSIRJ
Period with SS24pPY 29941d
Abbraviation saAT3Isoddy
g S9AT303UU0)
o End of Jentence A asnBT) A1030NPOIIUT
o +
b Question Mark 2 3sSNBT) UTBR
3 ) +$ $9 1199
2 Exclamation Mark o
] 3 : BUWO))
Quotation Marks A i i
saydoaisody
Hyphnen
P Jurutriaspuf
Colon
_8asay3uaasd
Name
L_ uoTOOIWaS
. B0
Spelling: Slggiritg
Word lists J0B11Y DPIOM
Letter Sounds uot13BITOUNUOI]
Prefixes paadg
Suffixes a uo tsusayaadwo)
o Syllabication é‘: . JuTpBOY
: v o
§ Grammar: gpg Axor1sodxy
& Noun o & SAT}BIIBY !
Verd 5 SAT38B3I)
Adjective = ydeadsasd
Adverb aouaquag
ConJunction .
Pronoun FBUTI TN
CubJect uorjenidung
Predicate Name d rysuBmag




VI. Uses of These Cechnioues in Jdther Areas

Without much extrapolation, it is easy to transfer the techniques
used for record-keeping in the language arts to keeping records
in other academic areas such as socinl studies or mathematics.
The process is the same. The first thing a teacher in any dis-
cipline needs to do is either find or make a list of the skills
necessary for adequate coverage of that discipline at a particu-
lar grade level ¢r for the discipline generally. Put the list
on a sheet of paper or an index card and provide some way of
checking off each item as it is mastered. It is of utmost im-
portance to remember that an item should be checked-off for a
student only when that student has demonstrated his mastery

of it, not simply when the unit of instruction is completed.




