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PREFACE

The puvlicatlon of these proceedings of tne Fowrth Annual Peading
vonfervnce marss a time when the teacning ot reading is being »siven
much attentlon. Pour years age the f'irst reading conference was
started at Indiana Jtate Unfversity, ascinelding with the Rignt=to=-
Read Progman. »wring tnls time we have seen concern for the inprove-
ment of readlnys nstructlon inerease, whllie new programs have been
developed 1n may oolleges to meet tine challenges of this Jesade.

Jne purpose of owr conference was to help teachers lmprove their
reading Jwtrustlion, Jwase proceedings are published primarily with that
intent in mind. In them we hope teichers will find a variety of ideas to
atimulate thelr own thdnking about teacring reading. Jince the partiel-
panta in our reading conference cannot attend all of the seasions, the
procesdings sifer teachers a chance %o explore the ldeas presented in the
dessions they micsed, a3 well as a chance to review the content of ideas
in those sesslong they could attend.

Those readers dho could not attend the conference will find, within
these 1 ages, & teas weul wortn considering in the teaching of reading.
fre articies Jvand alune. <Jdust of our authors are elther teachers of
teachaly o reading, or ciasoroom teachers engaged in teaching reading.
Thelp profiessional competencies ure lmpressive, and the suggestlons they
offer an enhanse any Seacher's competencies in teaching reading. Thelr
only purpese 45 to help others in a most exeiting profession, and they
have glven willingly of tnelir %“ime to this end.

We are pleased that each o.' the previous proceedings has been
included in the ERIC Clearingho.lie on Reading and Communication Skiils,
and apstracts of these are printed L. Readiny in Adusation. With the
exception of the First Proceedins ., leaching Reading Throwgh Children's
Literatups, coples of the former proceedings are avallable fram the
Curricuiun Recearcn ard Development Center at Indlana State Universlity
for $1.02 per copy.

A3 co-cnalrmman of the conference, we wish to express owr appreci-
ation to the ataff of tne Department of Elementary Education for their
asslatance and encouragement in making tne Fowrth Annual Reading
Conference a reality. de also invite owr readers, whether they are
students, teacners, or Just interested in teaching reading, to our Fifth
Annual Reading Conference which will be held during the summer of 1975.

Vanita Gibbs
David C. Waterman

ity
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Yet 1 rear arout Shose Lot prices. How many parentd orf how many of
€ tave tougnt as many ondldren's books this year as we have cartons of
clgarettes or movie tickets or.a host of other thing we indulge in day-
after=day, monti=after-month? Too often we starve children's minds by

budget ing in the wrong places.

1 recently was ased by a very intelligent mother if I kmew a good
versicn of Snow White and the Sevenw Dwarfe for her to read to her eight-
year old. I lmmediately replied, "Yes. The most beautiful edition in
the world i3 the recent Caldecott Honor Book translated from the
original drimm version by Randall Jarrell, with cent 1llustrations
by Nanoy liiolm Burkert (Farrar, Straus & Giroux).

Slw thanked me for the suggestion! Several days later when I next
apoke to her and asiked If she got the book, she told me she went to
Seribner's bookstore on Fifth Avenue in New York, saw the buok, but just
couldn't aee apending $5.95 for a children's volume. Instead, she
sashayed Into a S~&=lué store and found Snow Whatte and the Seven Duarjs.
for twenty~five cents; a walt Disney presentation published by Western
Publishing Copany.

"After 1il," che told me, "Snow White is Snow White."

dut ah and 4gh and drats! Nothing is sacred today. Snow White
Just ian't tne same Snow White. Feeling the two bocks causes one to
know there 13 a mighty difference. And oh the difference in language!
The Dlaney verslon begins:

Rice upon a time, long ago, there lived a lowely princeas
called Snow White,

Her halr Was black as ebony. Her lips were as red as a
new rose. Her siin was as white as snow,

The Jarrell translation sets a different kind of stage:

onee 1t was the middle of winter, and the snowflakes fell
from the aky like feathars. At a window with aframe of ebony
2 Jueen sat and sewed., And &s she sewed and looked out at the
anow she pricked her finger with the needle, and three drops
of Llood fell in the anow. And in the white anow the red
looked 30 beautiful that she thought to herself: "If only I
had a child as white as snow, as red as blood, and as black as
the wood In the wooden fyame."

It's like wanting to vacation in Paris and London and ending up for
a two-weelt stay at the Ramada Inn in Terre Haute. There is a
Hfference!

Paperbacks are one anawer to rising costs. It would be much better
1f chdldren owned an inexpensive edition of Maurice Sendak's Caldecott
Awam»wzmixg Whare the Wild Things Are (Scholastic Book Services), or
Armeold Lowel's surprise Newbery Honor Book, Frog and Toad Together




{Scholastlic Boux Jervices), thuanl thrve orly lllustrated, cheaply
produced, and often poorly written with such titles a3 Stddle Joodle
makling op Mimi, The Meprpry~Jo hownd Horaa!l

My Sno wnite o o o, Ve Jarrell/iurkert edition, will ix with me
wsil the Jday 1 dle. I rather wt that the Lisney version will have
cause to 3ty in any chiid's or adulit's home library that long.

Speaiting of libraries, what about our 3chool and public library
aystema? Tou'll rarely ind such slosh in any library--no matter how
short of funds they arw!

I wish every child in Ameriea could gt Oricket magnzine. Published
by Open Jowt, this 13 one of the most beautiful magnzines in the world
for cniliren., The artwork, stories, poems—-all top quallty--all done by
masters in the fleld of children's literature—Maurice Sendak, Lloyd
Alexander, Jean cralgheal Jeorye, Myra Cohn Livingston--grace each and
every lsooue. it's only %ten dollars for a year's asubseription——or its
free for chilltren to puruse 1f it's in thelr library.

I wisn 47 many clasaroom experiences with children and their
literatare,

I wish all ehilldren cold get to know that books are more than
pages stltched botween bindings.

I wish chlildren could get to know about authors of thelr books.
I'm totally convinced that when girls and boys get to imow something
about authors that books become so much more meaningful,

A young, male, graduate student of mine at New York's Clty College,
working with slow fourth grade readers set up & Dr. Seuss corner in his
classroam. wWreiting to Random House, Seuss' publisher, brought much
exciting, colorful material, Seuss-books galore ware displayed for the
children to pick and choose from. Mini-discussions ewolved about the
dift’ex'enceké between his earlier stories and nis move recent commercial-
type booka.

Information about the author was shared, oulled from my own Booke
Are By People (Cltation Press):

. that he wus borm in Springfield, Massachusetts

. that he is alive and well and living in an observation
tower in Califarmia

. that his first book, And To Ihink That I Sawy It On
Mulberry Streat (Vanguard Press) was rejected twenty-nine
times before it was published

. that when I asked him, "What 13 rhyme?," he replied,
"Khyme? A rhyme is something without which I would probably
be in the dry-cleaning business."
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Of course Lt dceon't nave to be a4 Ure Selss c wery It cun Lo oun
S2ra Jack Keats commenty, o Huth srauss or Hoald oadld of Lancstun Huoesee

o2 anybody'!
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autior o s h'ri-.f;n O Time gitareear, Straud v ilnvix), Was otice an
aotress; LAl virsinda ciendlton, autoor of M dapwt o) Jusdon droum
(Macallilan), ainost Jave ug 2 wririn: career to b2oome un athletle
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Lowad atto surmarioed recentiy Lo receive a very long letter from a
P n—radl clrls Altuoa the lothop wal z‘ive paes long sie really
Jiy Arvbe Sk Vwo sentencec!  The leftter tepnl

par Mr, lopidns:

Mope Boora Fy More Peopie 13 the best book in the world
next Lo A Weinsle Im Paw. 1 enjoyed reading about
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1 have peselwed mey letters from Senachers and Libractane, too, who
nave eported many axelting projects that stemmed from the wde of these
volu .

i lac Voo, lievada, a teacher and librarian beppn a project of
IAVANS Appareirade aulldrven weite to thelr fQavorite authora. children
wota, adthore wrote Lack, the letters were Xaroxed and mounted in larme
sorap boodss Yo WLLL e gopt in tie school lllrary for encratiuns
Af forthoonine cnllidnm vo enloy forever, History was made for the
price of pasti:y stargps, ad whint Shls dld for th ohlldren would take
re At ledat an ucur Su eport one

But 1 wizn every <illl the experience of writing to, and ruecelvin.
an answer bacz from, an author. I the chlldren In the decert sunds of
Nevadi can pnave suen rlch experiences, why can't t e children of the
eity, of the counsry, or of Indlana?

Pats atd pancils eaclly becom: maglc wands to fulfill this purt of
my wldt.. To send a2 letter to any author all the chlld has to o is
address 1Y to She aathor, in 2are of the publishing nouse. You'll have
to caution 2iria amd boys to e 2 blit patient, however, veciuize Weeks
or months mignt .o by Lefore a shild gets 2 reply btack. letters sent
to publisnurs must ve forwardsa to tie author's homej then tne autnor
mat rpaye All thls takes time. And sometimes chlldren may not
recelve 4 repdy Lask. Authors are terrinly busy people. Authoru are
peuple.  oul more times than not they do write back to chlldren. Amd
Sometines putilshers will send children material about the authors to
wham they arite. Jften thls is enowh to datisfy yownpteru.

I'4 Lice vo cuare just two more simple vechniques that have been
Suectads Cally telued in elasoroomsy two {deas I have iIncluded In Lot Them
Be Themoelvee i(litatlion Ireus).

The lden >f mappinge books can be introducad by plazings a world msp
sn A bullatin bouris As children read favorite booxs, they muie: out
index cards listin: tue took, author, their name, and perhaps 2 few
sentencues about the book. The eard 1s then placed on the bulletin-
board with 2 string atsached to the actual place where tne story touk
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place. For example, a child reading Julie of the Wolvea by Jean Cralghead
3o \Harper and Row) would pinpoint Alaska and San Francisco; for

Sa p» by Willlam H. Armtrong (Harper and Row) the card would lead to
Loutsiana; for The Smowy Jay by Hzra Jack Keats (Viking) a card would
lead to any place where it snows because there lan't any place mentioned
in The Snowy Jay!l

Of course projects can stem from this too. What about children who
Just can't find Oz or sonderland or Lloyd Alexander's Prydain o any type
of map. Well, perhaps they can make their own map. what is Oz or
Worderliand or Prydaln like to them? Or to a group of students, all of
whom have read the same book?

An "Instant Reaction Card File" is another easy project to initlate.
Children van be encouraged to record on index cards their instant
reactions to books read. These cards can then be flled in a smll box,
and can, at a giance, tell the teacher the types of books the children
are reails and how many books they have completed. In this way over-
structuired book reports can be avoided, and the time usually spent on
the preparation > them can be used for more creative ways of aharing
literature. The sanples below show two chlldren's instant reactions:

I read Stralght Haiv, Curly Hatr and 1 Jiked 1t because I never
knew anything avout halr and I was amazed to find cut all the
thirgs #ou can do with hair and I did them. And I inow why my
hair 13 aurly, not stralght, now,

Third- o

The Story of My Life by Helen Keiler is the moat beautiful book
I have ever- read., Even when I think about Helen's life, I get
googe-flesn bumps. I loved the book and I loved the way 1t was
written. I am going to read it again this summer.

Slxth-grader

#tat more could te 3aid or how much better could they have expressed
tromselvas 1 the children who wrote the above had worked--even
ajditional minutes--on these reports?

I wish ohildren poetry. Now poetry, their poetry, the poetry of
today, poetry of tomorrow; poetry that fiows free in clasarcoms, coming
in an out of their lives everyday--or at least most everydays——as
naturally as breathing!

There are many places within the day's lessons where a poem fits
. ansicly. It might precede a mathematics lesson where Carl Samdburg's
il mttul poem "Aricimetic" 1z shared which begins: "Arithmetic is
were numbers fly liike pigeons in and out of your head" (in Reflections
. 3 9tSt of Watermelon Piokle and Other Modem Varee, Scholastic Book
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Services, edited by Stephen bumning, et al.). It might be a space poem to
tie in with current events; or it might be a poem just to bring a little
into the day such as Kaye Starbird's “Eat-It-All-Elaine,” about
a girl who spends the summer in a camp in Maine and eats such tasty
tidbits as Kleshex, buttercups, and stinkbugs, too (in Time Tu Shout:
Poeme For You, Scholastic Book Services, edited by Lee Bennett Hopkins
and Misha Arenstein).
I wish children poetry like this. I wish them serious poetry, too,
such as Mendolyn Brooks' tender poem about the death of a goldfish,
bt {in Ne! A Book of Poems, Seabury Preas, selected by lLee
Bennett Hopkins) or "Dreams™ by Langston Hughes (in Don't You Tum Baok:
Poema By Langeton Hughea, Knopf, conpiled by lee Bermett Hopicinc.,.

All of this—and S0 much more--is the theme of your confr cence. All
of this and so much more is "Living Langiage Through Creative Reading."

Oh, tow I wish children literature.
I wish that all children nay—
wonder, wander,
tunble, tremble,
drink, dresm,
winter-apring,
summer-fall,
with, through and amongst books.
1 wish children literature.

I wish them-——and you—-live happily everafter. For if they do, and
1f you do--then, and only then will my wish come true.
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BLACK ENGLISH AND READING
Ronald W. Bruton

Smackie tor a omomnt thay Velmn has Just been asalgned to your
classbeuie Vol las cume from Menphls, Temessee, and o black.
el Lo Sieatiachoci Jyy che says nothing ab all and you think she
my be "donevertaiu" ot after salovl alwe stays to share some povato
chlps and a iz in order to et acquainted. In less-formal surtounds
X:m:.s’.x':»e tegins to tals about heor rlend, Elaine; In full, rich Black
snelions

o o oo ohe ldlafne) trank she can eat up eoritody. She oan do
anythang ag oy can ot play mart:les, clambh trees. .One Jay
we Was locked out of Jde house. And you know how high demee=de
sesdatil=-lipstalrs L3, She clubed, che clambed upstalrs and
Jpenal 2 ooy for us. She cpenw-, Jhe operen ne door half
Aay wel sl clumbed Jp on the inob, and pot on top the doorg
wad She slatited wn up Jdere and got in ne window and came Jown-
STaLld hd opened our door for us . . . (Transcription by

.\L:t'!".é, - ‘.(;'i

Toa flend er langai.ae vy band to understand at first. And you
e Mol oW er lanay, ter dlulect, affects her other lanpuace
ANS allic, vspeelaily reading:,

e parpuse of Shls paper 1o to answer a part of that larper
questlont  ows Alaiest varlation interfere with leaming to read? And,
A8 30, nud? The wrtlole examines dlalect Interference from beth a
Strustural wad a fetlional standpoint and reaches conclusions based on
surrert lltoratare In elusation and linguisties. As a meany of foous,
wWpedts o "Bilusk Enslloh," or "Negro lon-atandard English,” are used
wr exangles. This selestion was made Lecause Black Englizh 1s perhaps
tae more Wllesgread, most diverpent, and (to scome teachers) moat up~
Jettlns Jdlalect encountered in the schools. Black English ia also of
speclal Invterast boecause of increased concern over equality of
rduecatlonal Spporsunity, wopeclally for Black children.

Structural Interference

wrtll pecently, many teachers commonly belleved that Black kEnglish
rvoivel winvdeasary repetition, usand armn?mam;s, inaonaistant use
of turae, wst carelode Jminsions. (Shuy, 1908) According to Shuy, this
attltude was often shared by scholars who falled to distingmiish between
lanmua.: Mffsrences and waue Juignents about thoae differences. More
regant research, Ly soclo-iinquists such as 3wy, Baratz, and Labov, has
JnoWn vhat thade views are unwarranted. Black English is not a
matilated versliin of Standard “nglish but a separate variety with

B
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Internally sonsistert miles. These rules create predictubie differences

between Black English and Standard English in phonologieal,

ﬁﬁnmg&igl, and gramuatical features. Some exawmples may be useful for
ryation.

Labov {1wcd) ealls the followins predictable phonolosical
v?riatxar.s vetween Slack English and Staddard knglish to the attention
of teachers:

1. lessness, esgeclall:; at the end of words., This results

. dn wonds llke sa'™ instead of "car,” "Pa'is" instead of
"k;v..:i.s,“""m'ol" instead of "Carol," and "a'(w)" lnstead
of "are.

2. Lelossneas results in "to'™™ instaad of "toll," "he'p"
instead of "help," and "too'™ instead of "tool."

3e  Slmpliftcation of consonant clusters, "pas'" instead of
:";xwt..: "hol'™ fnstead of "hold," and "men'® instead of

Ao

4, Weazening of final conscnants produces "boo" instead of
"Loot " Froat™ instead of "road," and "fee'" instead of
feed,

This printed list of variations seems to lmply that Black English does
involve "careless cmissions." This is not 80. Since speech 1s the most
basis medium of commnization, and not print, it 1s more realistic to
say that the clements we think of as missing simply Jdo not exist in
Black English. Black English and Standard English are varieties of the
same language and have very similar words. But many of the counterpart
words In Blacik English simply have fewer phondlogical features. Labov
pointa out that this difference creates a much larger set of homonyms
for speakers >f Black English, ‘The difference does not mean that Black
Englizh is an inferior means of communication.

Black “nslish and Ctandard English also differ in grammatical and
syntactic features. One example 13 found in the uninflected verb
following thlrd person, sinaular noun3, Hagerman end Seario (1969)
present this regular, condistent difference in the followlag fora:

=i BeE =k Beit =l B
1 do p 4 I Lave I nave Iran I rn
You i tou Jdo Yau have You have Yrd run You run
da dogs He & Ha has He have 8 rund He run
de do e Jdo Ae nave We have We ruan e maui

They Jo They o “hey have They have They rn  They run

in thls exarple, Jsantard “nglizh appears to ‘e illoglonl. The Black
snasiloh pattern appears S5 e mach more senribtle and certalnly sonveys
23 men information as tim Jtandarmi Engllst equivalent. In this rense,
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it 1s typloal of many of the differences between dialects. Most dialect
variation cocurs on the redundant features of the language. Therefore,

speakers of Black English and Standaxd English can usually
one another.

There are other ways in which Black differa from Standand
English, One of these is intonation. Goodman (1965) reports thet
teachers complain of an inability to understand speakers when
they first work with them. later, they “tune in." This points to a

unexplored aspect of dialect « Para-
language, or meta-linguistic, fastors include tempo, pitoh, stress, and
many other similar features. These fMuctors

difficult to f1ll many pages with lists of tical rules which
differentiate Negro speech pattems . . " (1971, p. 206) The essential
message oames English is an > form

Contrary to logileal expectations, there is little evidenoe that
aialect alone creates problems in leaming to read. (Hagermsn and
Seario, 1969) Children seem to bridge the gap between the written

» based on Standard English, and their own expression in Black

Text: John asked if Mary wore a coat.
Child: "John asked 4id Mary wear a coat." (Shuy, 1968)

Torrey (1970) says that translation of this kind is a common phancmenon
among speakers of other dialects. Again, structural interference has
not been shown to be a problem even though authorities belisve it may
well be. (labov, 1969, Hagerwan and Saario, 1969)

Functional faterference

Functional interference, stemming fiom the attitudes, beliefs, and
actions that pecple make in response to dialect variation, is often a
mich more suriocus problem for the child in sohool. Iabov (1971) points
out that intolarance of divergent speech forms is chaxecteristic of
middle-class women in New York. It is reasonable to beliewe that this
same intolarence of divergent speech is ocemon among middle-class women
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in public schools as well. Ingmained attitudes may influence the -
mle & teacher makes to a child's oral reading. labov gives this
exaple:

Child: (sees) He passed by them both.
(reads) He pass' wmr' uh dem.

No, it isn't, "He pass' bof! uh dem.”
It:s. "Hepa;aed by ﬂmbgcth." (p. 207)

The child may be completely mystified because both forms mean the same
thing to him. He may oly imow that what he said was inadequate.

The teacher's underlying belief, that Rlack English 1s an inferior
dfalect, has led her to make a serious blunder. The achild's dialect is,
as MoDavid reminds us, "one of his most intimate possessions.” (1966,
p. 6) It i3 an essential part of the ohild's identity. Hmthe
teachoy notifies the child that his dialect is unacoeptable, she
uwittingly rejects the ghild. This is doubly serious in kindergarten
and first grade because at this age the teacher is a kind of substitute
mother, a vitally lmportant person in the ohild's emotional life,
Destructive interaction, of the type just desoribed, may influence the
child's self-concept and his attitude toward sochool. '

Black English has other important functions in the life of the
child. It 1s a means of expressing membership in a peer group and in
the Black culture as a whole. To the child's peers, dialect commini-
aates whether ane 1s likely to become a fHidend, what one's social atatus
i3, and signifies personal attitudes. In addition, Blacks often
associate dlalect with their historical status. (Torrey, 1970)

labov has noted that when children move fivm one dialect region to
another, they do not retain the dialect of their parents. They adopt
mmmormupem mmmmmmnmn
aoovert, but very strong. lLabov believes that Black English, in parti~-
aular, signifies mmmwmmwm children such

a8 masculini
(1971.p.193 It seems cbvious tnat mmmdummm
of Black fnglish do not inow what they ave asking of the child. Neither
do they realize the styrength of the sccial noxms they are combatting.

The teacher's beliefs about Rlask English may have other serious
consequances., First, it may reduce the teacher's estimate of the
child's intelligence. Jacobsen and Rosenthal (1968) have shown the
effect such rediced expectations can have on pupil achievement. Seocond,
the teacher may place the child in the slowest reading growp. smoe

Teacher

the initial procedure has to beccme permenent, this
mmmﬁm“amm:n and unoonsclious
tracking sysiem. (Hickerson, 1966)
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The Black Child and Stamdard English

The forolne Uoedadion doed rot mean that the shdil should mever
be takds Lo ..pea..-. St x.m.x-x .:.,-1! a2 In .:.c‘uol. It slmply means thut the
RITIT Y SOOI SEFNL B A & S v it st wla Blaek Englich lnleet,
a0peeially in contanation With Lo Standne n*:ni.nr inatruction.

Eventuall;,'. vhe enlli Wwili el Lo loum Standwd English for a
naber v; redddnic.  Mlrat, it 1o the prestipe dlalect. A thins now
atm’ v will e eoussary’ for the blaok ctdld %o be fluet In wtandard
Englich 1o 2aln ascess to muny Jesirable Jovs.  Second, Standamd Enpgllish
{3 the tasls of the wiitien luguag. A xu.i workdrg iowledse of
Stanudosg Eppellon willi ielp the otlla avold welttent forms thal are
Joelally .M..:mti wnde  And :am, 1 the shild learns Standud incliash,
92 has A cporational oholes S whlch e wiil does I I iowwse only
Black insliai, e 533 o real Mne.

Maelllicy in Standard bngllon may Lo deslrable for mate exalted
teddunl,  caadh o languayte functions to solldify goups, 1t also
funetiong Lo sivide IV, Lobags refeps w tils in a atory about the
old Lunilal, sid 1 1., W oK ’xx»w'. T2 -u. b ostlaep, Jermun to tiels
wives, ang . 4.....‘. e tieele does ™ laun) Linguace can be dced to
sreate ansd valitceln cotal glataatee ’.“L-; v 3T bellowes thit tne
lin@uath zl‘.'..,.-..., ad Lo raotal foclatlan of tlacks ung whites In
the United Jtates atvwe relateds 18 ot Lo x'ig,.... @ .,'u.wd dllect uxd 2
ned appreslation (un the papt of whiteo) may SuiWe Lo aduee raelal
andmositice and tensionc,.

Implications for Practice '

SLaailsts wd payehwlogisty are near unanimity ot we polnts.
Mest, a0 e prinay lewel, the ohlld anould te clearly notlifled his
Lansuase 13 .zc:ema;le and ;_'po»x. e teacher must learn to understund
chiliren who Jpead ilverpqant varieties of Enplich and o recpand to thw
suntent of thasdr Speecn. Secord, tO minimize any possibility of
Stuctural Arterforence, instructional prosedures, methads, axd
materials must e adapted to the language of the ehllid. This 1o in
direct contrast to the effort to changde the chilld, by reguiring him to
leamm Stardardg rnglish, Lo meet t.he requirements of existing
Instmuct lonal mathods.

Here are thrse ways to adapt lnstruction to the child's dlalect.
First, tue teacher nay dse tre lanmagesexperlence approasgh to
pegimin: reading. when usling this aitematiwe, the teacher must aceept
the ondl i's lanouage and record it in print with minimum changes. This
leads to sone very diffioult Jdeclsions on how tO represent prumoglcal
variation. wecond, tie teasher may ude traditional materials and
ageept the transiations tu Biack rnglish the chdld makes as he reads.
Third, materials written in ilack “hsli.-sh may be used in order to
achleve e best pocsit?s match of print for the child. Frogram
fevelopars 2V e Bducutlun Study Center in Washington, D.C., have
develupexd alterate forms of e same reader.
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Black Engllsh Heater Standard Bnilish Readep
Heye go Ollle. This 1s Cllle,
Ollie have a big family. Ollie has a bl family.
He have thawe slaters. e has three aloters.
A 51$te!‘ name 5!‘8!813 o o @ A Jlﬁt«er nml me e s @

(in Cazden, 1972, p. 159)

All three altamatives stare one feature. They do not require the child
to leam Standand Entlisi: in onder to leam to read. Nelther Jo they
comtaln an lnherent negative message about Black English.

Loban recamends that the child be Livolved In oral language
lessons that call his uttention to the differences between Elach English
and Staddard English. The child snould be encouraged, but never forced,
to say things in both ways. During these lessons, children should also
leam a few things whout dinlect. They should learm that there are many
ddfferent ways of Sayine the same thing, that dlalect 1s an enjoyable
feature of languace, and that oertaln situations call for specific kinds
of dialoct. These leascons should occupy an important place in the
language arts prugram in the intermediatz grades. (Loban, 1968)

At the junior algh scnool level, the child should learn il
Unaistic "facts of life==the "awful truth." Agaln, not that Black
English is tad. Simply that there ame people “out there™ who don't know
very much about language and will penalize speakers of a perfectly spod
altemnate dialect. The child must leamn the advantages of beln: bi-
dialectal since Standard Englich is the first requirement of higher
education, admlsslon to the degree=clite, and of a desirable jou. At
this point, cral-aural lessons in Standard English ahould continue in
eamest.

The witimate coal would be for ' e stwdent to have educational,
soclal, and occupational options. A. adult, he may ultimately speak
the preatlige dialect, flavored with sam dnjoyable Black English vari-
ations, while on the Job. le might then switch to Black knglish
whenever the soclal surrondings were appropriate. At best, he would
not be bi=ilalectal, but Li=cultural--at ease in both worlds,
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A STRATEGY FOR DEVELOPING FLUENCY
IN INTERMEDIATE VOCABSULARY

Loran Braught

Fluency slmply means the praduction of more. It seems entirely
reasonable Lo assume that if thore are more available cholces of worvis
from which 0 select, There will be a better chance of finding: 3
“preclsely correct™ word for each meed. The reader who can bring a
wider selovtion of coamprehended words to the printed page has considere—
able advantage ln communicating with an author. Vi is yenerally
recofnized as the key variable In reading comprehension,l and a bigeer
vocabulary provides the foundation for risher comminications in

The current emphasis in the study of language development 1s now
on the acqiisition of language as a system rather than a compilacion of
Lsolated terms, Jdefinitions, and rmules. Development of an affluent
woabilary should also emphasize a systematic approach. Mcst teachers
agree that 2 fluent vocabulary is a significant asset to comprehension
in readlns and devote awnsiderable effort to vocakalary development.
Fewer teacnars have developed systems or patterns for
Jevelopment, and fewer yet teach those pattemns to their students. This
Ls not intended to be a eriticism of teachers; most teachers would
gladly teach tetter if they inew how.

One of the most impartant ideas to beccme asocepted over the past
few yoars ls thal language is not learmed in isolated fragments.
Langiaze 1s Lest learned in total situations. Teaching strategles for
developing effective language by use of a total or gestalt method ure
not easily translated into systematic instruction of vocabulary develop-
ment. There protably 1s no one best strategy for
because stwisnts present a great variety of leaming pattem needs.
This known ilversity among student readiness levels requires an even
greater array of altematives in teaching strategles (or every needed
akill. The strategy proposed here can offer cne more alternative for
developins effective vocabulary, particularly for students who can
demonstrate some degree cf reading ability. Before explaining the
.stmte.;vlm 3ame letall, it may be helpful to offar some rationale for
1ts utilivy.

Plajetian views on languaye imply that the love of ideas
stimulates and mailfles language, rather than vice versa. Mainly,
languagy cerves to translate what 1s already understood. This suspests
that the oot saluatle sourse of language comes fram the students

loeorge R. Kiare. The Measunament of Readability (Ames, Iowa:
towa State University Press, 1363).
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themselves, rather than from preseritved word lists, for exanple. words
offered by othars, particularly in oral torm (because oral wocubulary Ls
zeneraily much laryer than readin: vocabulary), stimilate assoclations
with comprehended experiences when presented in a meaningful context.

New interpretacicns of vosatulury wopds are steallly derived us new
experiences and Insights can be assimilated for association with previous
comprehensions. ‘The role of the teacher under these conditions of
leaming is to provide students with patterns for assoclating old compre-
hensions with new interpretations or new experiences.

Teachers generally acree that imowledge of words without clapre-
nension 13 difficult, if not imposslble, to apply. From studies by
cognitive learning we nave some information about the processes which
tend tc produce oomprehension. Jomprehension 1s apparently enhanced by
activities of translation, Interpretation, and extrapolation of known
experiences.© The practicing teacher might well ask, "From where du
these imown experiences in vocabulary come?" A practical response could
be that "1t ian't that important to inmow" the etlology of anyone's
vocatulary. It could suffioce to wnow that most children at the age of
six already have a comprehended voecabulary of over 17,000 words and at
least 7,000 derivatives.3 Recognizing that each child has not likely
leamned the exact same liat of words, the exchange of these words among
students ioven at age 3ix) is certain to produce a far greater
vocabulary than this alrecdy impressive quantity. The concern for the
practicing teachar i3 not 5o much one of introducing new voecabulary as
1t 13 of utilizing this great resource already avallable. Obviously,
informal conversation opportunities is one approach, and all temchers
have heard of the kindercarten drag-and-brag sctivitles, Random
exchange of 1deas and vocabulary for expressing those ideas tends to be
too slow for matching the learning capacities of most students. Also,
studenta do not leam from random experiences those pattems for
attacling problems efficiently. The lnowledge-loaded world of our young
students demands sicills in organizing the search for solving problems.
They are not 30 concermed with what to think as how to think. Teachers
can no ionger be the sage on the stage but must shift rolez to become
the guide on the slde. 3tudents can no longer be oontent with
acoumulation of isolated facta and vocabulary, they need concepts for
effectively sclving problems and conmunicating.” The trick needed by
the practicing teacher to Jdavelop vocabulary is to provide atudents with

2senjamir, 800m, ot al., Phe Tasonomy of Educational Oblectives,
Handbook I: ~agnitive Domain (Hew York: MeKay Co., 1356).

*2obert H. Jeashore , ™ihe Inportance of Vocabulary in Learning
Langa @e Skiila," Zlementary English Jourmal, 25 (March, 1948), 137=-152.

43, S. Brurer , The Prooees of Sducation (ew York: Random House,
lws',
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actlvities which will help them organize their exploding ideas and let
them practice pattems which can solve a great nmumber of needs, present
and futyre. The ldeas stirulate language, which in tum tends to
trigger more ideas that prodwe more language; ard the oycle goes on,

Ancther well-inown principle of leaming is that knowledge should
begin from experiense with conorete, clearly disariminated specifics.
It ia time to leave the theoretical and provide same conarete examples
of what all of this means to developing fluency in woaabulacy. However,
it may be well warth the reader's time to review these theoretical
propositic..s after completing the article.

Suppose the entire class of stwdents is asked to close their eyes
and envision, for ane minute, everything they can conjure about chairs.
After the sixty seoonds have passed, the teacher solicits all the words
students can collectively produce about the parts of chairs, which the
teacher writes on the chalikboard as fast as they can take tums and she
can write. The words are likely to include "leg,™ "am,” "back,"
"glider,” "sorew," "glue," "urece,” “slat," "rung," "seat," “gloth,"
"leathar," "button," etc. The teacher keeps witing, with two important
rales in mind about fluency dxills:

1. Don't edit, just record.
2. Expeot an eventual lull-period and wait it out, siightly.

Within a very few seconds the chalkboard will be filled with an
amzing number of words for parts of chairs. At least somsone considered
each word 83 representing a part of scme kind of chair. The expacted
lull-period will arrive; the teacher will wait for those remaining few
mr:iwcmmhhmt\@adrmtmmmcmoftmm
barrel present.

When the students and the teacher just can't seem to wait longer
for one more word to pop out, the teacher writes a new word at the top
of the ohalkboard and underlines it. The teacher writes the word "or™
(1f students are familiar with the term, the teacher could write
"synonyms") and invites the students to offer more words which mean
about the same as the words for "parts" already recorded. Once again,
stwients let fly with a barrags of words t0 be rapidly soribbled on the
board by the teacher. Still the teacher offers no cenaorship of any
contributed word and doesn't allow students to edit the donations of
cthers. The lull-period comes and after a few lagging adliitions, the
teacher closes the doar on synonyms.

In an effort to help students foous on the system being appliied,
thmuarganr@mim'r?mm:;:ﬁp&" Perhaps
someone suggests a topic of "opposites" (antonyms teacher
requests any antonym for the first word on the list for parts, then
for the first word on the liat for synonyms, eto. Down the lists spes
the focus of eyes and minis, finally to the and of the lins. Then the
Iull-period retwti.; a fow belabored offerings from the persistent
among the group, and done.
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Already the number of words before the class far surpas
possible quantity that could have been produced by ewven the
of the assembly, including the teacher. Very few truly new
among the colums under the three "toples.” Some words are new
ways for a few of the students, and some may even be genuinely new words
to one or two of those present. The moet obvious additi the almost
ataggering muober of words oollected. One more thing might be ocbvious if
carefully observed; those words that were snuck in under the wire after
the lull-period began seem to be among the more uniue, clever, creative
contributiors. Those- late~comer words often stimulated a whole series
oridnaabefm classification which was considered a deed issue only

£

8 any
varbal
are
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Of course, more classifications or "topies" could be used and again
the students would he off to the races. Classifications such ag “shapes,"
"uses," "materials,” "measurements,” etc., could have been used had there
been more time, as pointed out by the weary-fingered teacher. The game
simply had to be called due to time. The fluenay game st always be
temminated because it is never completed.

Now comes the task of evaluation. The teacher asks the class how
they wish tc evaluate all of the words they have amassed. This too is
approached systematically. Misspelled words are corrected (and the
teacher 1s likely to find a fow whether recorded by teacher or students),
redundanclies are eliminated, the class may even decide that some words
were as inappropriate for thelir classifiocation on scme basis.
"Spelling," "redundancies," and "inappropriate™ beoome topics used for
the evaluation classifications.

- Onoe the corrected lists are completed, they serve as ready stimali
for creative mMting, discussion of spelling pattemns, samples for
improving permanship, ete. The teacher has a multitude of materials for
dlagnostic instrustion, partioularly if students use their assembled
words for individual purposes, such as creative writing.

Another exanpls for the strategy of developing vocabulary fluency
through stimulation of classifications would begin with a simple
sentence, such as "The boy want to the store." The teasher could call
attention to any of the words in the sentence. If "boy" is selected,
the teacher might suggest a classification lke "altematives® and
request the ¢lass to offer ideas (words) for things thal might go to the
store instead of the boy. Some of the offerings would be "way out"
perhaps, but many would be entirely feasible., Feasible or not, the
teacher would record esch sugpestion without censure and prepare for the
lull-pericd experience. If the teacher suggests a second classificution
of "iimi" (adjectives) ami guides the students to propose words which
ldentify what kind of boy this i3 that went t0 the store, another list
will quickly develop before their eyes. What other classifications
could be suggested for this fluency drill? "How did the bay go to the
atore?" (verbs and adverbs). "What kind of store is this?" (more
adjectives). What other possibilities for classifications couid be
wseu?
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Fluency drills need not be limited to the development of single=
word ldeas; they can be used to increase ldeas for phruses, sentences,
or whole stories. 'When used in context or relation to some idea
already inown, the words represent complete ideas anyway. However, if
there 43 a desire to Jovelop fluency of more caplete verbal Lieas the
teucher might project a 3lide picture of two people talking. After
cbserving the ploture for a brief period, the teacher could ask students
to offer possibilities of who thesé characters are, where they are, what
?{ are doing, what they are goins to do, what will happen after they

Ly 2L, -

The product of the fluency drill doean't always have to be "real”
words, either. If the teacher wanted students to practice their phonics
aktlls, the geme could be almed at seeing how many different spellings
that obey phonics rules could be developed for any given word. The
classifications would be represented by each of the phonics rules known
to the students as applied to that word. Unless position rules are
required, the students could support the spelling of "ghoti® as an
eligible xegmaentation for the word "fish." After all, the "f-sound"
13 apelled "gh" in words like "enough,” etc. Under that classification,
"oh" could have been used for "f" also, as could "££." To follow the
pattern of fluency drill leaming, students would have to work together
in teams or ab least pairs. Collective effort 1s an essential ingredient
of fluency drills, at least until students really get the hang of the
concapt. As pointed out by Donoghue,? "The process of
ullding involves sensory perception of an object (or the attributes of
an object) or perception is added to new anes; the composite is then
associated with familiar words or with words written or uttered by
another person.”

Fluency drills do not tend to be qulet classroom activities; they
usually require verbal interaction and often occur in highly motivated
situations. Teachers who reject overt student participations won't
1ike or use fluency drills more than once. As pointed cut so succinotly
by Stewlg, "The key to vocabulary growth, as wigh so many areas in

arts, is the teacher's own interests."® Teachers who are
corfortable with the hum (sometimes 2 roar) of dynamic young minds at
thelr business in the leaming-factory they call their classroom may
firxi it necessary to remind fluency drill begimners that there are
others in ihe tullding, but they will likely have favorable results.

Teaching children to use their minds is, to some eduocatars, the
basic function of the teacher. Teaching was perhaps a more reasonable
cceupation when the currlculum was fomsed on teaching reading, writing,

Mildred R. Lonoghue » The Child and the English Language Arta
{L‘mu'lm. Iowa: W. 2. Brown, 1971). P 361.

63, W. Stewlg , Exploning Language with Children (Columbus, Ohlo:
Clarles Merris. Qe 197“). P 353.
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and aritnmetlic. Inmany of tuday ' clusorooms, these subjects are
merely Lpurtant tools for tulnkings and tie real curriculum all day long
13 Meacning for thlnklng?  In such classrooms, even the questi

asded by Swachers arv pearad to systemat 'eally developing thinking,

Hegardledss of the stratesy applled by the teacher, vocabulary
budldlns repalees constant attention and time in the classroom, Every
day some time snould ve taden for dlscucclon of words used or needed
for the camunieation of ideas, It ceems somewhat expedient, however,
to apply this time to practleing patterns (ucing vocabulary) which will
gulde students to a contlinual development of vocabulary long after they
leave the clasaroum. This 13 not to imply that there is no value in
teaching dlctionary skills or any of the many specific skills tradition-
ally ascoclated with vocavulary dewelopment. dnowledge 13 atill the
fundamental attritute tor all higher levels of thinking, but it is
merely the first of several steps. Unfortumately, some students are
seldonm glven the vpportunity or che pattermns for using the knowledge
they nave already collected.

Speacing of collecting knowledge, a 1list of resources which many
teadiers nav: found useful for ideas in Jdeveloping wocabulary is added
a3 an appendix. Llke the ldeas offered here on flueney drills, these
mod {deas are not reaily original, at least not completely original.
They wure Jdeveloped Ly using systematic patterms for the most part,
mixed witn 2 LIt of experlence and lots of fun with students. Feel
t‘z'ie to use them all as nheeded, with as much fluency as success will
tolerate.

Thaths, et al, Ieaching for Thinking (Columbus, Ohio: Charles
Merrill CQ., ljb?) .

%orrls A. sanders, Clasaroom Juestions: What Kinds? (Mew York:
Harper and Row Co., 1966).
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INDIVIDUALIZING LANGUAGE THROUGH
CREATIVE BEGINNINGS

Raynelda 8. White

Hhy?

"Sould pre=irst srade chlldrer. read?" At Ureenbrlar Elerentary
School, dacidnston Townanhlp, Indianapolls, Indlana, 1 am Unit Leader
for an wygaded <indersarten, first and second grade unit with approxi-
mately 140 children, four teashera, and two paid instructionul aides.
As 1 swrveyed the pre=scnool Interview resuits from the 53 idndergarten
ehildren @rirollad in my two elassed, [ found aix children ho were
reading fluently, ssven who were reading some sords, twenlyeseven wio
were in various advinced preereading stae:, axd thliteen chlldren who
would need 2 more thorough readineass pregram. Today I want to shiye
withy you the prosgum ! developede—cur "Jrestive Begimn’nge,™

I have explained why we hai & nexd for an Individuallzed onrly
reading progran.  Mext I wlll explain row we structiaed the pucgram and
what we did L. make 1T fun and ereanlve.

Haw?

The nre-preading inventor Juw from talking inforrmally witn the
indlviduslt kindergarten child visiting the claasroom on his first day
of schocl. &acn enlld toured trne room with his mother, tien Jas
scnedul 2d for a fifteen minate ircerval with the teacter. F om this
visit, 1 developed a proceaure for testing tue chili's awarrress and
knowl-xdi e of

1, Colors

2. Caunting (Rote)

3. Numeral Identif‘cation
4, Jet Recognitior.

3. Alphabet Reco.,itlon

Children who inew al’ the alphabetw-Upper and lower Jasa—-ware checied
for inowledge of ber aning sounds. Also includea was & plsture the
child drew, and exp .ained, for the teacher. This gave some indication
of the child's fir motor cortrol a3 well as speech patterns and
interests. (This procedure was expanded by a curriculum cormit aryl
i3 =2xplained in ‘e Washington Township Kindergarten Compendium.*)

How 2 st sture wac needed for {mplementing individual leamnir
reeds, vettiry Ready to Reud,? Houghton Mifflin's pre-reading sii.ls
program, nad Jormerly veea used with all children and now was usec
with some of the children working with conzonant sounds. This program
introduces .etters of tne alphabet in four groups of 3ix or seven
letters, ‘iwde groups are:

23
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oup Ll - GMFIID ad gmfold
Joup 2 - BWIEAT and bwseat
Group 3 -~ PCNZKJU and penzkju
Group 4 = HRLXYQV ad hrlxygv

Fiawa cards were used with the ohlldren to dlscover thelir imowledge
cf the phatet. Usually the first letter of the child's name was
showr. wirst, fullowed by jumbled letters of his name. One growp of
anild.en was ldentified--those who inew few, 1f any, letters. These
ahll sren were adaigned sames and activitiea for developing shmpe
diserimination, including letter shapes. Gradually, two or three
itters were introduced, asmin from the child's name, and these were
‘earned vefore attempting to leam others.

A secand group of children recognized some of the letters. They
#ere drilled daily on one growp of lettera, progresaing from Group 1
through Group 4. The numbers of children within the groups changed, but
until nearly the end of the year there was someone in cach alphabet
pRoup.

If the :nild could not match sounds and identify the appropriate
letter, ne wis grouped for inastruction using the same progreasion of
samnds as previouwly deseribed for identifying letters, except that at
this polnt only consonant sounds were taught. He first worked with "M"
and "D" sounds. Then he worked with "G" and "F," proceeding through the
groups as:

dropl - MGFD
Group2 -~ BSWT _
Group 3 -~ PNJK amd C
Group 4 - HLRY

alth the readers, vocabulary was grouped mich the same as alphabet
and Juukis. Words were grouped to be leamed=-first for seetions of
books, progressing through the entire book. Word cards printed In
colors were cued to the pre-primers-—-red, blue and gSreen.

fiecord Keeping played an irportant role in the individualizing
process. The teacher's main record=-day to day=-was the five-inch by
eight-inch index card with the child's name on it. The sSikill group,
the bovk name and page, troublesome vocabulary, and comments were
1isted and dated, When Binary cards were used, they were simply
punened with the child sharing that milestone. Skewering the cards for
grouping was simple and offective, but frequantly clasayoom help was
utilized=-parent volunteers or older classmates {rom the same or other
units within Greenbriar. Rather than relinquish each individual's
card, a list of childrer working on a skill was kept with the materials
at tne learming senter.

Jther record-keepin: instruments included sign-up calendars for
voluteer help, g¢rid sheets with names and skills to be checked off as
tnuy were accomplished, and "I Did It . . ." sheets. wWhen a student
completed a tasi, he colored the square by his name on this fom.
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What?

Every day children worked individually or in small Zroups,
independently, on thelr diamosed skill needs. The reading program
structure had been explalined to them, and they helped to set thelr own
ratowe3ome skiliz would Lo leamed thils year and some next year,

Workahopa nhad been held for informing volunteer parent and student
aldes concermning the structure of the program. They were encouraged to
use a variety of materials when they assisted in the classroom. Flashe
cards 2ould be a check to see which letters real.y needed more work;
then thede coald be written with fingers in wet sand tmays, written on
the chalkboard, written on paper, or they might be used in feeling games.
"Beautiful Llindfolds"™ were made from felt with elastic at the back for
easy accessitility. wWooden and beaded letters (again from the growp of
letters the child was learning) would be felt and guessed. Matching
games with upper and lower case letters were alao popular--especially a
set added av Halloweentime that was shaped like bats!

Cnildren who were working on sound generalization--this skill over-
lapped toth the groups of cnildren leaming alphabet and the children
learning worvi—-could play sound matching games. There were some with
toards and spluners, some made from cardboard in various shapes and
played by taming over a palir that began witn the same sound. With the
readers matching /mames were also used for more advanced reading skills
such as blends, digrapns, and identifying short and long vowel sounds.

For teaching vocabulary, usually the pre-primer itself was the
incentive., They liked to read--frequently! They read to their friends;
they read to a first or sccond grade reading partner; and they read to
everyone who weliked into the room! Additicnal vocabulary practice was
gained from playing board games--"racetracks™ that utilized their own
colleation of tiny cars moving around a track of pre=primer words.

They alao enjoyed "Bingo" zames that utilized the same words.

Aithin the room shelf zpace was limited, and much of the equipment
was noused witnin desks, labeled acuordingly, or on tables. Cardboerd
boxes covared witn brightly colored butaher paper bacame flexible,
movable learning centers. They could be used as easels simply by
sticking straight pins into them, and they had four surfaces. Smaller
boxes coftlxm Sit on tables or desks, and larger ones were simply placed
on the floor.

The color center (a large box) remained a popular center all year.
one cide fad Larye crayons with the color words printed on them. A
Jecotrd 3ide had 2 clown with eight balloons. Each balloon had a mumber
from one to wlght, referring to the color of the balloon. The third
side had a coior chart again Jith the words printed beneath the
colored shapes. The fourth side displayed work the child ocould choose
to d0. Wltn each unit of study, color by word and color by number
papers were placed in a Lox on top of the color center box. Also on
tup of this center was tne "key"-ea manila folder with the picture of
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a vig key on it. Inslde thls was 2 correctly colored plcture. After
the ehild finisted nis project, he could check to see if he had
comestly matened the color words or numbers and check the "1 Uid This
® ® L ] smt.

Plays ama puppet shows were important to us, and we gave several.
The children vervallzed the parts, cast themselves, and then made their
"eostumes.” These were usually based upon paper bags-—either for
puppets or face masks. In our plays we made up our omn parts, but when
we did "The Little Red Hen" the shildren read the parts from their
Scott, Foreumsn reader, Ready to Roil.3 Spoken language became written
language 33 nonereaders toot part in the play. ’megleamedto
recognize speech balloons designating their parts—-"Not I," "I will,"
ete. This was taped to be used as a read-along activity or a child=
initiated puppet activity.

Why teach early reading? Because many children alrendy demonstrate
pre-reading akills; many are already reading,

How? By using an orderly system that the children can know and
share, by uslng convenient and conoise record-keeping syatems, by using
all the Stuient, parent and alde help available, and by encouraging
cla:.z.mf ;t;il?e?. Lo helpr @ach other we can work on many skills at mny lewels
o) ties.

what can we Jo tomorrow? Hopefully, something more exciting and
ereative than today!

NOTES

1. Kindapyarten Compendium, M.S.D. Washington Township
Indianapolis, Indlana 46240, 1973, | ’

2. darrison, M. Lucile, Dy, Willlam K., and McKee, Paul,
Getting Heady to Read (Boston: Houghton mittlin Coey uh:.

3. Robinson, Helen M., Monroe, Maricn and Artley, A. Sterl,
s.aig to Roll (Glenview, I1l.: Soott Foresman & Co.,
1%7).




MATHEMATICS AS A LANGUAGE
William J. Linville

As we work with doys and girls in the elementary grede:s
that a major partion of our time is spent in helping them d2ve.
language skills of reading, writing, speaking, and listening.
Insightful teacher does not merely set aside specific periods of
day for' the development of these skills, but tries to use all of
day's activities to foster language dewelopment. One area whi
deserves some special consideration with respect to the integration of
Janguage with another area 1s mathematics.

Since mathematios is essentially a study of relationships, we
might think of the ways in which we describe these relationships,
quantitative and spacial, as using a special kind of language; the
language of mathematics. As we view this aspecial language and consider
its uses, perhaps it would be wise to examine the ways in which the
language of mathematios and a descriptive s Such as English,
are simllar and different. If it were possible us to capitalize on
the similarities and be alert to the areas of difference, then our

teaching task amd the subsequant leaming would be sore meaningful.
If we were to compare the language of mathematics with other

Bxs,,8
§5°c8

meanings. Whenh a child uses the gloas in his basal reader or his
dictiocnary, he is confronted with a variety of meanings for any parti-
cular word. In using a desoriptive langiage this 1s, of course,
negessary. The language which is used to coommnicate ideas about
relationghips in mathematies, however, must be more precise. It needs
to be as concise as possible, and may not be redundant. When a
mathematical term is used by an elemantary teacher, working with a
group of children, the term should mean the smne as when it was used

meaning
mlstencz; Notdoténrgsomultsmmummthewtotme
learner. We muat example, recognize
terms "equal" and"'equivalem".m use them oorrectly. Early work
with sets causes us to look with children at sets which have the same
menbers and refer to the sets as equal. We then conpare sets which




Similariy, the temns whlch we use every day lu the mathemtices of
the elementary schoel should he used in a way which promotes exactness
and ccnsistency. A3 exampies, congider the terms “addend™ und "sum."
Whlle we have for some time helped children generalize tnat an addend
added to an addend ylelds n sum, we tave falled to wie the sane terms
when teacning subtraction. Hy nelping childnun to swee that an uddend
taken fron a &am ylelds an addend, we are belng consistemt in our use
of the terms and nelping to illustrate the relationship whlch exlsts
between the opemations of addition and aubtraction. Using tems such
a3 minuend, subtrahend, and difference are of little help in ashowing
this relationship. A similar case can be made for the Wwse of the temms
"factor” and "product™ in Loth miltiplication and division. If pwplls
have discovered that a factor times a factor ylelds a product, t'wn a
product divided by a factor can yleld a factor. This s far more
beneficial to the pupll in establishing the relationahip between the
oparations of multiplication and division than using factar and product
for miltiplication followed by quotient, diviaor, and dividend for
divicion. Prior to the advent of the newer mathematlcs programs for
the elamentary schocl, this problem was compounded by tne use of
multiplier, multipllicand, and produst for multiplication. Again,
conslstency of usage is Siportant Lf the lanage of mathematics 13 to
e meaningful.

In a 1ie manner, the clementary teacner chould be alert to diffie
culties enccuntered when vords may have one meaning in mathemtics and
a different connctation when found in & story. Set, line, base, and
face are but a few examples of words which may mean very different
things. Also, we should be aware of the changing function of words
used in matherntics when prefixes and suffixes are added. Wnile the
child may :now the word “divide," he may not be familiar with words
auen a3 aivision, divisor, dividend, divisible, and aiviaibilivy. Do
not asiwe that inowledge of the basic word implles knowledge of the
variations.

As the chlld begins to read, we provide many kinds of activitiesa
which encourase the left~to-right progreasion. rarly work with rumber
sentences should reinforce this. when a chlld has discovered that the
Joining of a set of three and a set of one gives us 3 set of four, he
has prodused one of the basic facts in the set of related facts for
four. ‘The centence for thls fact should be written in the horizontal
formof 3+ 1= 4, We must be aware, however, that we face a special
kind of challshg® when we mist soon help the childven use other
patterns of eye movement as they read the language of mathemntica.
After using the leftetoepright progressicn, the child must then leamn a
Lupsto=tottom progression in the case of

3
4l .
R}

Notice, tou, the Aifferent eye movements that are required by examples
3uch a3



29

ged Wit et Tatwme (0 Ve Lyt

A pout wat Jtould aloo ke mude at tuls Juncture coticerns the
relationsnly of reading speed In reading 4 story to reading speed with
respect to the languave of mathematies. Too often, we assume that a
Sod reader must necessarily be 3 fast reader. Even L this was the
case, real JLSficulty can be encountered by the child who tries to use
the reading Speed he wes In reading storles to the reading of mathe~
matics. e elementary teacher must be congstantly aware of the fact
that the rewilng a chlld does in muthematlcs reguires detalled and
careful attention. Ihe rate wed for this type of reading may, in
fuct, be Jquite slow. It 1s not at all uncomuon for rereading to be
necessary.

As tle cndld peads in mathematics, there are sidlls whioch are
belngs Jdeveloped ln the regilar reading time which can be put to good
use. Iif a cincs hLad had experience In reading paragraphs and finding
the maln ldea o Lhe paragraph, there can be some carryover when
reading vertal or "stoery" problems. In this case, we want children to
extract ne pertinen: Information fyom the verbal problem and organize
it In a way whlch enables them to 3clve the problem. Quite often this
Involves writing a number sentence using the pertinent information.

If puplls rave learmed that a sentence using words must convey a
compiete Trought, the same basis idea can be used in the writing of
nunber sentences, Jaually, the child is exposed to sentences in
mathematics in three Lasic forma. A number sentence may be of the form
2+ 3=, Inthis cuase, the sentence 13 a true aantence. The
Sentence 2 + i = { 13 u perfectly good sentence, but happens to be a
Jalae aentence. In taking the pertinent information from a verbal
provlem and writing i1t in the form of a sentence, it will probably be
nthe form 2 ¢ 3= » or the form of an open sentenoce. The task at
hand, then, is to write the open sentence and then make a true
Jentence of iv.

Aalorg with leaming to read and write number sentences comes the
need o unleratand the meanings of cperation aymbols wsed in the
nunter sentences and the punctuation of the santencea., Early exposure
To the symbol for addition (+) has teen accompanied by the verbali-
zation of the Jymbol a8 "plus." Not only 15 plus not a part of the
shild's yooasulary, but tne tem does not imply what the operation of
addition does. Wiaeh tne number sentence 2 + 3 = 5 is read as "two
plus three wquat: Slwe™ the verbalization offers little in the way of

W wat 13 nap g If, instead, tne sentence was read as
"two adi three L five” the operation i3 more clearly illustrated,
wiing: lue.niane witi, whish the child Ls probaoly already familiar.
Heallaine uiat tuls o a potential trouble spot, the el
Leucher My Lten wish tu lnterpret the subtraction symbel (=) as
"take aaxy" In saply work rather tnan the more traditional "minus."
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While the symbol for maitiplication (x) is standardly referred tc as

"times,” the teacher may wish to consider substituting the term “of."

The division symbol (%), the most troublesome of the operation symbols

for children, may be better understood if children realize that the two

:ﬁs represent tie memuers of a division protlum. Thus, © + 2 may be
tten as

6 »
2

in which the mmerals are used in place of the dots. This can provide
a @od background for work in fractions which will come later,
especially when an improper fraction must be renamed as a whole or mixed
number. .

The way in whioch punctuation marks are used in a sentence written

in the English language may affect significantly the meaning of the
sentence. Consider the following examples:

1. "Tf,‘e president of the class,” said Mr. Armold, "was most
dependiable.
depeng;ab l'ms'z president of the class saild, "Mr. Amold was most
e.

While the words of the two examples are the same, the differing
punctuation causes a considerable change in the meaning. In the
languag? of mathematics, consider these examples:

1. (40« 18) ¢+ 2=[T]
2. 40 - (18+2) =]

Here, the nunerals as well as the operation symbols are the same
in the two sentences. Because of the difference in punctuation, the
first number sentence names the number 24. The second number sentence,
however, names the number 20. Attentlion should also be glven to use of
the comma, the bracket, and other forms of punctuation which are
necossary for the language of mathematica. As i3 true of knglish, the
proper use of the punctuation mark is crucial,

Perhaps, in the f4inal analysis, a major portion of our task as
elementary teachers liss in making curselves more aware of the
similartties and differences which exiat between gll areas of study
which make wp the total elementary curriculum. If we can capitalize
on the points of similarity and be on guard for the differences which
may turn out otherwise to be trauble 3pots, we will make the teaching
task and the learmning task mpre meaningful and more enjoyable.




James S. Mullican

I like the theme for this year's reading conference, lLiving
Language Through Creative Reading, since it implies a concept of reading
I very much approve of. This concept is particulari - applioable to the
reading of poetry. Creating meaning is a cooperative enterprise between
the author and the reader. Reading poetry ahould not be a passive
reception of a message written by an author. As a famous movie mogul
ance said, "If you have o message, send a telegream."

Reading poetry is an active enterprise, in which a reader creates
meaning using the instrument of symbols on a page. The realized poem
13 more like a house bullt, using a set of plans dramn by an architect.
It 13 1like a music performed by a musician from a musical score. The
architect's plars, the musical score, the written poem are only partly
completed works of art until they arc made real by the performer's art.
In the case of poetry that art iz ti2 art of reading. I suggest, then,
that the reader's art is the perfurmer's art and that two modes of this
art are the poem as play and the poem as puzzle.

I came upon the poem as play in an unlikely way, a way that I
doubt that anyone attending this conference would advocate. When I was
in the seventh grade I had a hardnosed teacher who believed in having
students memprize poetry. So far so good. But memorizing poetry was
not elective with her. Everyone in the class had to memorize many
lines each week. Thosc who failed to do so felt her wrath on the end
of a fifteen-inch ruler. I can't think of any technique more wnlikely
to lead to a love of poetry, but with me it woried. I can envision
some of my former clasamates who might now refuse to read light verse
in a dally newspaper; but I became a teacher of English.

In reciting poetry aloud, I could savor the words in my mouth and
almost feel their forma, I could hear their rhythm and rhyme. Since
a story line was helpful in memorizing, I chose narrative postry when-
wver possible. To cheer up what was too often a dreary task, I chose
humorous poetry whenever it was available. I still remember some of
the poems I memorized and recited: ™The Cremation of Sam McGee," "A
Ballad of John Silver," "Robinson Crusce's Story," "A Lady in Distress."

In my nine years as a high-school teachar, my notlon that y Rry
as play leads to a love of poetry was reinforced as I read and - nited
from memory narrative and humorous poens. 1 found that student: 1ldke
stories and wit in verse. Thay were also appreciative of the

n




32

performance of reaiting pvems from memery. Mrequently [ chose poems
from popular magazines, 30 that they could hear poems they could underw-
stand. Corollary to my performance was an invitation to students to
bring in trelr own favorites for recitatlion and reading.

1 was careful not to place tnese poems it & "wiit." ‘These are
poems nov for study, but for enjoyment. I've found that 1t works much
better to have periodic poetry days, in which students and teacher bring
in some of thelr favorites and share them with the others.

wnat Jdo ctudents learn from this exercise? They leamm what they
mew as children but have formypttenw-that poetry is music, with its
riyme and roythn.  They leam that one lmportant purpose of poetry is
entertalument, They leam that poetry doesn't necessarily have profound
meanings to ke plumbed only by teachers, that poetry can be uncompli=-
cated and fun as well,

At tue opposits pole is poetry as puzzle. There are also poems
A1ffiedlt to mad, po. 3 30 condensed and rich in meaning that they
contaln micn amiipuity. Students believe that these poems have "deep"
meanings trat only teashers and other adult wize people can fathom.
deanings seom mysterious and almost mystleal.

Tresce poums are best approached a3 puzzles, and meaning is only one
element to e "solved.," The reader searches out how the author has
sreated music and meaning, now he has captured an experience in words
for the enjoyment and enrichment of others. The reader figures out the
sometimes conveluted syntax a.d the obscure but precise wocabulary of
a poem. The reader discovers the drama hidden and condensed in some
poems and flecnes out that drama in his imagination.

HBut 1lnastead of oing on about poetry, let us look at one poem,
"Mancy," by Richard Peck, and see how it illustrates poetry as play,
puzzle, performance,

Nancyl

Trying hard to looxk hard,

You balance wita one ankle turming under,
Your eyes, sloping off your face,
Wanting only the chosen word overheard,

I wander at your clothea:

The espensive 3kirt,

The leather boots,

Clinging to your calves,

Plinths for thighs from sculpture.

1Reprinted by permission of Szturday Review/World and the author.




Hearing the little moan

Behind your veloe,

The little tuye that ologwmls:

"I am communicat in: with the enemy."

+ waly with prideful putlence,
For L qa 'xe:ml you after evesy classee
what is L iwenty times this tem?

And eacn time my patience seems more
marvelous to me.

Speaking of relevance, explaining where
I went wrong,

Stowing me the exiatentlial sikull beneath
my philosophy,

wanting me only to lnow that I have
falled you,

Have driwven you to the barrisades,

My mind wanders among your threats of
anareny,

Blood in une streets. The tenacity of you!

Every day cullen; every day bumning

Witn borrowed fire,

are we ma<ing love, you ad I,
Agross thls fumedeoait desk?
You who woull bridge the ceneration

gp
dith eman cuains of the irmolated
underpriviieged.
In the fasulty meeting, somone
rose, aazing:
Ladies and gentlemen, ve are
eon;mnted With
The firat gzemeration that was .
pta:cs«.i up
Everytime it oried.

And from thls tyramy of solleltude
I send you back, beloved,

To the barricades

in your expensive selit.

~-Richard Peck, .:aturday Jeview,
June °1, 1909, p. 6.

T metrcd of reading I e with a ciass is to write the poem on
the toard stanza at a time. Utudenta then comment vithcut having the
teneflt of what 15 to followy thus they must concentrate on the word
before them and not rusth. ahead, in speedereading fasiiot, to see how
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the pcam tums out. Alongside each stanza I write students' comments.
Each .tudent also ieeps his or her record of comments, Students are
encot raged to go back and correct comments in the light of succeeding

. stan.as,

Thore are a number of matters to puzzle over in the poem: Who is
spe aking? How old 1s Nancy? What has happenad before the experience
na:rated in the poem? Does the speaker in the poem share the opinion
¢ "somsone™ in the nexteto-last stanza? What 1s the speaker's final
attiLude toward Nancy? Is the opinion of the speaier similar to the
wplidon of the author of the poen? What is the meaning of “plinths,"
"eristentlal," "immolated," "barricades?” Why were these
selected? Who are "the immolated underprivileged™ in the
i "borrowed fire?" what did Nancy look like when hor eyes were
"sloping" off her face? Who precisely is the "enemy" in stanza three?
dhat um?smmeormmmmsmzmmmmm
stanza

After students puzzle out the drama taking place in the poem and
speculate on the attitudes of the author, the speaker, and Nanoy, they
are ready to play around with the poem and performm it. After they have
"torn the poem apart" in analyzing it, they can put it back together
with an oral interpretation of the entire poem.

ne method of performence that I have fownd quite succesaful with
high-school honors students is improvisation. I ask one student to
assume that he is similtanecusly the author of the poem and the speaier
in the poem. He has sent in vhis poem about a particular girl in his
class to tha Saturday Review. Ancther student assumes the role of the
grl, who i3 very angry about being written about and, as she
publicly ridiculed. These two students improvise .he scens as the girl
enters the teachar's office to protest.

Students thus feel the drama of the poem from the inside and
identify witn the characters. They puzzle out the §mb1ena in the poem
and experdence the poem as play (in a double sense!). finally
they perform the poem and, we hope, come to understand that the
written poam, like the m.sical score, i1s only half completed. To exist
fully, the poem requires a sensitive reader, who will read it actively
and creatively.




§.C.0.0.P.~~LEARNING CENTERS ENCOURAGE
READING FOR LIVING

Marilyn Brummett
and
Caroline Cass

Were you ever a blackbird? If you're reading this, you probably
weren't, but you more than liiely remember those who were~-the students
who couldn't read and were 30 obviously labeled that the rest of the
world alsc imew they couldn't read. Hopefully, today, there are no nore
blackbirds, or bluebirds or robins in most classrooms. Imnovations in
education have moved beyond the distasteful grouping, which bares a
ehlld's inadequacles, to methods which adopt & more personal te
waluing each child for what he has to offar, by capitallzing on his
strong points, and providing a springboard from which he can grow in all
areas of lanfunge arts,

The "process" of individualization appears, at the least, a
um;m iﬁmmzr ferring to s something w be e to
a we sStop re t as something to
students and begin regarding it as a way to thinking about learming and

learners. Truly, it demands of us the best that we are and have to
offer in terms of imowledge of content and method, organisation,
instructional strategies, and unders of the nature and bshavior

of learning and the leaming process.

¥ore significant is the intimate, persomal demand it p. upon
us as human beings. For with the commlwment to “individuaiize® we have
‘designed to grant to the leamer the »ight to individuality. We have
released him from the shackles he sustained as a mere receiver of
information and performer of asaigned tasks. Suddenly, we have acoorded
to him the freadom to initiate, to respord, to choose, to create, to
direct, and along with these lofty concessions, the right to ask
unsettling questions, to come up with disturbing answers, to doubt
worth of cherished practices, to consider “unthinkable alternatives.™

With these monumental challenges in evidence, some of the faculty
of the Indlana State University Laboratory School chose to introduce
consumer and career education into selected classrooms, selecting the
title, State's Conmumer and Ocowpational Orientation Progrom,

llmogene Forte and Joy Mackenzie, Nooks, Crannies and Cormers
(Nashville, Termeasee: Incentive Publiocation, Inc., 1972), pp. 3=4.

21bid,
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immediately becoming awali as SeCealalels

e purpose of tuds particular content area seemd two-fold; to
introduce young children to the worlds of consumerdsm and careers, and
to continue the parent involvement tetween toe sctiool and home which
nad veen so tnoreugnly indtiated durlng the ewely chididiuood yeurs
torowgh nursery and kindenarten prograns.

Second grade teachers in 3.8.,0.0.P. felt that learning centers
would dewelop and facilitate the most desimable kinds of learning
edperiences for the program. The intent was to help prepare children
for living in tne real woerld. Leaming centers seemsd to provide just
the right «ind of springvoard for thls jremise.

The development and use of leaming centers is only one method for
individualizing instruction. Centers provide a beginning point tut are
not intended to be the only type of individualized instruction.
Leaming centers become the vehlcle for moving students away from
teacher~-dominated learming exreriences toward student-selected
activities. lwaming centers orsganize and direct learning gxperlemes
for students Ly allowlng freedom while providing structure.

The following steps wire established for a successful learning
center:

i. etemuine the leamning concept.

2. Jbemtine the suu-concept.

3. levelop the generalizations.

4, Letermine the s3kills to ve developed.

5. n~3tablish needed piysleal characteristics.
t, letemine Sools and materials needed.

7. develop an evaluation technijue.

3. istermine presaription.

Tre leaming center may be in any physical area, either inside
tte classroom or in the hall, where purposeful learning taies place.
1t can occur in an old, traditionally constructed bullding or in more
mderm, open area classrooms.

The cnaracteristics and design of the center will vary greatly in
order to provide the kinds of content, materials, and space designated
by the activity. The learming center may accommodate &S meny as six
children or as few a3 one.

The centar snould be designed to meet the milti-level needs of all
the chlldren who use it~-every child should meet with success at the
tasks presented. This i3 accampliszhed by color coding, arterisks,
atar:. Qr other specific muiings which indicate how mich each child is
to attempt.

The learning center chould be tempting and fun. (ion't be afraid

to enjoy language arts!) An element of suspense often challenges a
child to tacikle something that is otherwise rather humdrum.
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papliailng of tie your fur most chlidren Inw;ved in the progranm; however,
a3 She year a.ivamed, teachers were extremely pleased with the progress
showtt In st deelolons and acceptinge the consequences.

e gdention wan m‘..,ex Gy wdt coddeadtes ot el lifren cheating at
3 Sehibolwewe peielmed 100 adurte S leits to WOPK cuvperatively.
Palring 2 strons stuadars M..*x 2 wWeal .,tadent. mas obviows impdications;
palring oider seak students With yoauer students benefits both; when two
wead students work together, a leader Wil emerye from that palr, s0 at
ieast one renefits, Helping each cther and then correcting errors on the
spot s a teneflclal rednforcement techniue.

Realizing trese fndividual diffverences Jo exist, the directors of
SeCededek, tiuve attenpted to provide a variety of challenging experiences
for children #ho are limited in thelir leaming abiliticse—~hence the name
"Bitsy Scoopers.” This title was colned to distinguisn these children
for the benefit of plammg desaions and lecturing purposes. ‘These
chiidren were ot alotingmished in any manner in tne peer grouwp.

In prepamtion of activities for the Bitty Scoopers, the directors!
primary CunCert ...» were for tnese chlldren to feel dally a measure of
guceess. .U Ll far more important at this learning stage ‘to have a good
t‘eeling avout utie's self vhan to experience failure, Although these
suidren were able to participate to some degree in listening activities
and to folicé iimited oral directions, they were constantly frustrated
at decodiny the printed page and expressing themselves through written
comanicat fon,

¢ Jome leaming centers waie Jdesigned with these limitations in mind.
In some centers directions were recorded by means of a Language Master
or casaette tapel., Another center featured teacher-made pictures that
were large and simply drawn which related to current topies and alded a
enild in dsveloping amall muscle control. Noncommereial board games
which required 1ittie or no readins proved to be an effective center for
tnese cnlldren. Creative expressions were fostered through the puppet
center, Make-believe TV soreens encouraged role-playing. Listening
agills and leaming concepts were developad from songs and rhythms on
sing-along tapes. More f&Mecult concepts were developed through
centers in wnlsh tnese children listened to informative reading by an
adult. Te ABC centes; where the children preduced simple products for
sale, alco provided tne Bitty Scooper with many opportunities for
success.

The ABC company (A Brummett Jaas conpany) was & very popular arts
and 2rafts center, lere, the chilaren produced saleable items for the
3eCous00 e Comop Jtore. dritten inatructions in a step-by-step process
were cnarted and needed materials were placed on the table. Sometimes
a finlsned product was shown as & sampie. The older or mcre adept
shildren lelped the less mature read the directions and then proceeded
to manufastiure the article., Sometimes they elected to malke the article

Jn an asenily line process (dlscovering some people did one partisular
Ju tetter than otners) and at other times they eacn mﬁe a?L
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ooject. hey would aak anutier oiild not worklne at the ABC Center to
pass inspectlion on the items., If they dlan't puss, they were dlscarded
or remadc! The producta made Ly the children were placed in the Co=op
staore, sh was r. for cusiness easn hursday afternocon. The
chlldren nad to dectde the monetlary sth of the products and mark the
price on dlop.iay tagt. Ok stome pioved to be 2 ppod leaming experi-
ence in many aays. The children could see the many occupations involved
in munning 2 store, the Lmportance of correctly dlaplaying products, and
reasonable pricing. &my times the children could see the price on a
certain arvicle was nct in line with the custamer's buying power. Some-
times ltems would not sell If they were not displayed in easily
acoessible apota. Play iough proved a fin ltem to make ani was one of
the most popular itams in the astore.

In order to Introduce the children to the wage eaming processes
and preper baniking procedures, the State S.C.0.0.P. Bank was established.
Two 3acnlers ranned the bank window and two tellers wrote paychecks; for
upon completion of the task at each center, S.C.0.0.P.'ers were pald one
dollar by clecit. Yese were cashed for a SNOCTY dollar designed by a
fellow colleages. Information on how to fill out depwsit alips, checks,
and pass hoosks Wwas ,slven at a mathemmtica center.

SHoCkY Jollam were deposited in a savings account which accumulated
during tue year. A real a.«.tiun wa3 held the last month of school which
enatled the children to spend thelr hard-earned money=--some had saved as
micn as one hundred and eighty-nine dollars. what an exciting experience
for second Zraders!

From this writing it should be apparent, %.at those involved in
3.0.0.0.F0 ab the latoratory School are trying to develop a more
sensitive and meanin.ful approach to helping cnildren develop many
needed Skillc and soin worthwhile socioeconomic unders
Hopefully, ooopemtive experiences as described in the S.C.0.0.P.

wlil be practieal leezons in livang that will have positive and
lasting influences upon the children pa:‘tic‘pating ard help them to be
better aule t0 cope with the "real world."




. ) . . . o .o . oo M
ML ATRR Y LI (4T FIES LW T VT 98 ZPE CF LY SN LN

L . . . y
Wit ek Maliter Ldewsl 2BV
:nr' K IS ¥ 0‘" N

&
. b

.
Voo far Heuale®y NS JUIR T S oLkl
> LI ) . . L)

o Uiy WA Um Foe Lo 2 00

. [} - [
e o B s en g cin@d S i

He'len M. Coe

ERIC

Aruitoxt provided by Eic:



TO KISS A FROG

Helen Coe

O U AR O i DRSPS LA R R R P T 50,","..

Amiipady §ooredet D emute v told mes e Sy succdng

A S gcw QN Lo fe pBght Lat Ul Sy Y U
S oam sulMan, when g0 2ans o le LNk

.‘:‘“’0‘: MG t”b.sN [ 34
Tl dat el medentmongy Oew wta Sint &2 :'-.: Jreit e awe

. . - I3
SISy MNO% i Sanr ot sane gt oame Il o 'mnr.

wnethom cas o0 ad dad Sowd alnelf
P ERUEY X 'z~ TN W . *" MALTN
.ﬁ’-’m';’. S R Bou '\'UJ&O'& P45 "4«1‘300
e Jae g Jr g .34:: @ Wil J..um"
cpdna e Jowed and Jult Dlke 2 Srog

A vats 3 arell woalme iy the Eas ~"
: wal faade Gime But atnoc when do wate
2 SR Rt wiilaaed prince fu
e Sl rar mipaelee Rgpen. e Q2 e umtz Ml

Wil dn g »

s owlvoap gad gwe wdm o3 Gy amok, Sraaid

i I N A rrinses  And goa
St e e haty L M .-;~; .'.,. v’e’l’ foum Juonat o8
*

s Dt 0 Lesat. ol .:;’ B ER

RR
“.
%
!.
.,
'!
-
5
-

PASICIE BT F AR r. Ve P %z te Mar afleld Somoan wnual reddine
Hu'--""’" LU 1Y Pt SR o o 2cernS 25 B edueator, kW

Qb 3 odacapoca Snlid Sl .,.....t s -tm. of JLamt? How can I et it tie
Y LA SERE O SR L, i f fartintate nls belnes stanfult bow bl
Lap Lier LBNOends L oDadn, e 0l Lot fee doeon't feel amall and Dol
RO oW e 2 leel) nlmonoliTe 4 Saplngd pettul rather Viess
L’..xi.:',.tm:'. L. dov wn essinerts prade, oW 2an 1 oanlp ewery
Ald tnlduter 4 AR Flmnill &hab e b 4o Lo alle o "t‘.):,.:.

Jet el Rl Wbl i W DS LA (3% Jadvin :'!3,;;1.):' LB LIARRT
L8 parSOLGE 2 Uer Jnbwenally L Tlane ke advosates that we as
Leralietat 1R tAleny welopeln, fasterds varieties of talents i
SR L aEntG nebeetd ot telre 2auceweed witho only trie fwtdamls Caent.
DL tniS By, m.mm'"e -.l Mo salente atil not be wastod,  kaan atuent
..wam Lu2 as MM LAaTS W tar 2wl W1LL LA more dnances O of Leln,-
2o z.wx't.;v MR A "x:.:. Ju. '..'.ilm‘t et 1 cbadents ae Sty

H RO N AN SR S 10§ SRS T4 R ~=m..., tiery Will be llnea 4 from v
VRN S A A 1 IFT S S U ;:;‘.‘.‘;:’. LRI s -'}""e’ oo ldom Lx‘-w Trie ¢ 1-de

:A AN &1;; | KU IOPRLI N 1} '."'".4 ‘e B LU !E SN Al J% o.lv&.-" Y™
aaldy, "Sencts g n e drfereny: Lotween expeprlencing failm ‘23 I
HHF 't;;-..- '.x.-::.b g echy and telne Diteled o fallure 10 o woeau't

A LEIF: TURBT RIS A YO0 ¥ Py

41

ERIC

Aruitoxt provided by Eic:



4

ane poaslible growping of talents includes academic, areative

(productive thinking), planning, commuinication, forecasting, and
decision making., Hany more could be added to the list. A description
of each talent follows alonys with a suggeated clasaroom strategy for
tapping that talent.

Talent: Those abilities required to perform wall on
e Eaior and I.Q. tests. mm“ '
m!.poe&:ﬁal.

Schools do a good job of tapping this talent alveady.

Ve (rroductive thinking): The ability to
with nmm: m;wm:
oo new ¢ W
mﬁnmﬁm '

Thia talent might be fostered through hrainstorm activities—
ﬂ\i.dunqot mumxumm an

poe o mmwmmmmu
ms:y&m.mummumotm

a. criticisam is ruled ot

for the cause of this phencmanon (an cpen-ended pisture with
an wknown alement in it).

%MP mimti;vltyeom
which nesd conaideration; and of materials, time
and manpower.

Using the list of brainstromed ideas concommed with the picture,

students could then compose a limerick using the following
pattem o oilers:

1e' uﬁ:a £ rigmed brother
8a o verse, my .
In which lines 1 and 2

with 5 When it's through

3 and 4 xiyme with eaon other



une mother licam: quite distraugnt socause soe nevur ¢ot to
sloep in on Satunday moxning as sne had before har daugnter
nad pecome a plaaner. Thue plan was tnat "Mom cooks hreakfast
for me on Saturday moming at 8:00%!

Capunication Talant: Jorsanicatiot: is tae comuratons of
hwman interaction. affective commmication involves . )
Dty v posa ol Slacnsy and el it lonae SN,
Since thare are o many barriers to commnication, i.e.,
cultures, mores, individual goals, national goals, ate.,
effective comunication skills becomo very important to
sansitiva understanding.

e focws oxurcise involves a triad of studunts uvach of wham
awoses one of agroup of gquestions to wnicn iw wants to
respond. A possible grouping of topics could includes

1. sometaing you've made with youxr own hanis

2. a sinad purchase you've made

3. a convarsation in which you neld nothing back

4. somataing you've leamed racently

2. sametiaing that's napponad in your family recuntly

he focus person talks avout one topic which interests im
wnile tae otaurs in his group listen to nim, support and
acospt niin, and purnaps use guastions to .aelp ainm elaborate.

L

It ia tae focus porson's one chance to suine. 1in same
instanoss, the only chanoe ne nas all day. Aftor e
finigis, anothor mamber of thc group ocomes tue focus
parsoa.  Lacn memier gets a caanca to talk. sater trixdis
intrauduo: toomsclves to cach otiwr. N0 O introduces
himself. In this way it is fun to hear now well pecple
Ustuned, or didn't listen.

Forecasting Talent: Forecasting uvents, in the noxt
tant oxr L. the distant future reguires concoptual
forusignt penctration or minute analyzation of related

eritoria, and social awaruness. Any prudiction or evalu-
ation of future ovents calls upon forecasting talent.

Fortunately or unfortunatoly, storis are good forucasting
events. divun the nucleus of a story, mildrun arc asked
0 gut 3 charactar in and out of scrapes. Tals roquires
good listening on the part of tae studonts, and

forucasting talents ag =iulldren produce divergent idoas as
to what would constitute first a fortunate situation, thoen
an nfortunate oqeriance, a fortunate, an unfortunate, etc.

wechsian Aaklag faletts  Making decisions inwnlves discusa-
Ing the sitaatian, outlining many alternatives to the
proolam, Fiving weight to argumonts presmted, oomiag to a
conclusion, and being avle to defend logically ww ducision.

LaN
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talents. Valuas are clarified ami

meigntaned as students, for instance, decide widch person
thisy respect the least—-the o who wants to (uit smoking,

: and Joesn't do anytaing about it, tha one who pretends to
know sametning, and doesn't, ar thc one wno failas to
clear anow off anis rear winianiold,

sach person first decides individually thsn discusses nis

decision with a anall group. The idea is sjot to win
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f » gray area, and some understanding of a (iffering point
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