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ABSTRACT

Teachers and administrators are constantly called
upon to examine and evaluate the procedures and practices they use to
teach reading. The purpose of this study was to develop base~line
daty on the practices and procedures currently being used in New
Jersey schools. The information was collected through questionnaires
constructed from a list of topics compiled by the state reading
consultant and evaluated by committees from the New Jersey Helping
Teacher Association and Nev Jersey Reading Teacher Association. There
vere three bhasic sections to the questionnaire: the central office
(sent to 562 school systems), the elementary (X-8), and the secondary
(7-12) . The last two sections were each sent to a 20 percent random
saaple., The first part of the report presents a general overview of
the state, K~12. The next section presents the elementary school data
folloved by the secondary school data and some comparisons with
elementary school practices wvhere relevant. The last sections
summarize the rajor highlights of the survey and present conclusions
and recommendations. (T0)
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FOREWORD

The ability to read is essential to the fulfillment of human poten-
tial. Without this skill, students cannot function effectively in
school, hope for success in post-school employment, or share gener-
ally in the advantages of life. Coneerned citizens are requiring that
schools teach all children to read to the best of their ability. Today,
New Jersey school districts must offer a balanced, unified reading pro-
gram for all children attending their schools.

This survey was conducted by the New Jersey Right to Read
Office to determine the practices and procedures used to teach read-
ing, kindergarten through grade 12. Information of this nature has
never before been available on a large scale for local and State plan-
ning. This booklet ix a first step in providing data on the varied
practices and procedures in reading found throughout New Jersey.
The results and recommendations in this report will serve as a useful
reference when districts examine their own reading programs.

William A. Shine
Assistant Commissioner
Division of Curriculum and Instruction
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PURPOSE AND SCOPE OF THE SURVEY

Purpose of the Survey

Teachers and administrators are constantly called upon to examine
and evaluate the procedures and practices they use to teach reading. A
wide variety of alternatives exists in ench of these areas and school
personnel must choose from amonye the many available.

In the process of dealing with such questions, local districts seek
information from the New Jorsey Right to Read Office ahout the status
of these practices in schools throughout the State, The purpose of this
study was to develop base-Jine data on the practices and procedures
currently being used in New Jersey xchouls.,

The type of information presented in this report is generally not
subject to rapid change. Therefore, it is hoped that school personnel will
find thix booklet useful for several years when examining their own
reading programs. Effective improvement must be hased upon an ex-
amination of the current reading program in light of what does, and what
should, exist. Such an examination helps ensure that priorities for im-
provement will more accurately reflect the qeeds of pupils, teachers and
administrators.

The present bonklet presents the results, identifies some st rengths
and weaknesses in these results, and makes some recommendations.
Thix hus been done =0 that school: might use the booklet as a reference
when examining their own programs. However, the information pre-
sented should not be taken as eriteria for what should exist in all schools.
Each system and/or school must decide whether its own practices aal
procedures result in a veading program which meets the needs of its
student population.

Seope of the Survey

The information in this survey was collected through questionnaives.
These instruments were eomstructed from a list of topies compiled by the
state reading consultant and evaluated by committeex from the New
Jersey Helping Teacher Association and New Jersey Reading Teacher
Association. The individual questions were written by the Office of

ERIC ‘
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Mingrement Infornution in the New Jersey Depart rent of Education,
Field testing of the instruments was done prior to distribution to
schaols,

Questiontiires were xent out in May, 1973, There were three basie
sections to the questionnaive: The Centrad (ffice, the Elementary (K-8)
amd the Secondary (7-120. The Central Office section of the questionngire
Was sent to 2 school svstems in the state, and was returned by 511
districts. A 20 per cent random sample of clementary and secondury
schoals stutewide was selected to complete the other two parts: This
dati Wits received from 128 (9249 of the elementary schools and 101
A of the secondary schools sumpled. Distribution and collection of
the questionniures was done through the County Superintendent’s Office
i each county,

The Elementary School Questionnaire was filled out by elementary
or mitdkdle school=. If the Jowest grade in a school was Tth or Xtk, the
secondary questionnaire was used. Therefore it may be noted that Tth
and Sth prades were included in both questionnaires, This made possible
some comparisans of elementary and secondary school reading programs
in those grades. In most elementary schools the questionnaires were
filledd cut wither by the principal or the reading teacher. The distriet
questionmiires were submitted by the superintendents, in most cases. In
secondary schools most of the questionnaires were completed by the
principal, the reading teacher, or the chairman of the English Depart-
ment.

Definitions

A= the terms “developmental,” “supplemental” and “remedial” read-
i are used throughout the report, it is important to understand how
they were defined in the questionnaires.

The following are the definitions as they appeared in the Elementary
sSchoal Questionnaive:

Developmental Reading. Developmental reading is classified as read-
e activities in the clussroom designed to ineresse reading power, refine
reading and study habits, develop vocabulary and create interest in read-
ime. Thix reading instruetion is provided by the classroom teacher.

Rewedial Reading. Remedial reading is clussified as concentrated
reading instruction directed towards specifie <kill deficiencies. Students
receiving this instruetion are deficient in reading skills and do not pro-
gress satisfactorily in a regular classroom. Remedial reading is charue-



terized hy small group 3-7), or individual instruetion based upon a diag-
nosis of the student’s reading disability. This instruction is done by a
special reading teacher. Some schools may refer to the reading defined
here as corrective-remedial reading instruetion. Corrective reading
based upon a careful diagnosis and provide in small groups by special
reading teachers should be classified under remedial reading.

Supplemental (Supportive) Insteuction. This term ix not to be con-
fused with supplemental instruction as applied to childven wnder the
provisives of Title 18A, Chapter ;6. For this questionnaire supplemental
is classified ax extra reading instruction that follows the same basic
pattern and sequence of skill development as provided in classroom (de-
velopmental) reading lessons. Thix instruetion is offered as extra help to
selected students in small group situations (5-10 students) either outside
of the classroom or by a teacher who comes in specifically to reinforce the
reading lessons taught by the regular reading teacher. Supplemental
instruction as defined here is not provided by the student's regular class-
reom teacher.

The following are the definitions provided in the Secondary School
Questionnaire:

Developmental Reading. Developmental reading is classified as ac-
tivities directed toward improving the reading skills of secondary stu-
dentx in a classroom-type setting. Thix instruction is frequently offered
as & course in the curriculum and concentrates upon teaching the basic
reading skills such as vocabulary development, comprehension, and
study skills. Developmental reading may be offered to students pro-
gressing satisfactorily in class, or to students having minor difficulties in
reading the course material of their content sbjects, Instructors may be
either reading teachers or content teachers whose duties inelude the
teaching of reading. Most large group corrective classes should be placed
in thix category. However, speed reading or special accelerated reading
courses should not be placed under developmental reading.

Remedial Reading. Remedial reading is defined as a specialized pro-
gram designed to help disabled readers whose handicaps have been syx.
tematically diagnosed to overcome their hundicaps and achieve within
the limits of their potential. Students receiving this instruction cannot
progress satisfactorily in a regular secondary classroom. Remedial read-
ing is characterized by small group or individual instruction based upon a
diagtnosis of the student's reading disubility. This instruction is done by a
special reading teacher,

Q K




Limitations of the Survey

Several limitations must be considered in interpreting the results of
thix survey. First, the validity of the responses could not be verified in
many cases. An attempt was made to check each questionnaire prior to
tabulation of the data and calls were made to the person completing the
questiontiaire when discrepancies were noted. The results of this survey
are valid to the extent that the initial reporting was aceurate.

Second, the use of a sampling procedure to collect data should be
considered when making absolute interpretations from the enclosed
data. A 200 random sample was used to ensure more than adequate
coverage of the practices and procedures used to teach reading in New
Jersey elementary and secondary schools. Generally, only three to five
percent random samplexs are used. Howeve:, whenever a sampling pro-
cedure ix used, the data should be interpreted i« general terms,

Organization of the Report

The first part presents a general overview of the State, K-12. The
second section presents the elementary school data. The third part pre-
sents the secondary school data and some comparisons with elementary
school practices where relevant. It may be noted that there ix some
repetition in the secondary section of discussion and comments from the
elementary school section of the report. This was done in order that each
purt woull be relatively self-contained, o that readers concerned only
with elementary or only with secondary would not need to read both
parts. The last sections summarize the major highlights of the survey
and present conclusions und recommendations.



OVERVIEW OF THE STATE, K-12

Reading Programs Offered

The most basic information offered by the survey was the percentage
of school districts in the State which offer various types of reading pro-
grams. These numbers do not provide any information about how many
children receive these services but one would hope to find that all dis-
tricts had reading programs available for those who needed them. at all
grade levels. Figure 1 shows the percent of districts offering develop-
mental. remedial and supplemental reading at each grade level.

Some Findings:

o Allof the districts 1007 offer developmental reading in grades 1
through 4. In gradex 5 and 6, the percentage i= 995 and 98%,
respectively. In many cases the pattern of offerings in these
grades reflects school organization; for example, in some districts
which have Middle Schools for grades ¢ 8, developmental reading
i= only offered in grades 1-5.

e In the junior high grades, the percentage drops. Developmental
reading is offered by 81 of the districts in the Tth grade. and 76%
in Xth grade.

e Only 30¢7 to 404 of the districts offer any developmental reading
at the high xchool level. This figure includes cyeling in which stu-
dents do not have the course all year.

e The percentage of districts offering remedial reading peaks at
N3% in the 3rd grade and declines steadily thereafter.

o Supplemental reading offerings parallel those in remedial read-
ing. However, supplemental reading ix offered slightly more often
in kindergarten, by 11% fewer districts in grade 1, and by about
304 fewer districts from grades 2 through 12

2
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Percent of Studentx Receiving the Nervices

Figure 1 illustrated what percent of the distriets offer various
reading services. [t is of interest to compire those figures with the
actual percentage of children receiving the services. Estimates of
the frequency of reading disabilities vary greatly, but in general,
according to the Secretary’s (HEW) National Advisory Committee
on Dyslexia and Related Reading Disorders!, between 15 and 23%
of the school population will be in need of special help in reading, In
some inner-city schools that figure may be ax high as 500 .75,

Since different information was collected for elementary schools
and zecondary schools, their data is presented sepurately in Figures
2and 3.

Some Findings:

o Inelemertury schools, 13 of the students receive 1emedial read-
ing in second grade and 1207 in 3rd grade: the percentage then
declines steadily, down to 3% in the sth grade.

e There uppears tu be a tendency to offer more remediiul services to
students first entering a new level, Thus, 3¢ of the students en-
tering Tth grade in an elementary school receive remedial reading,
compared with #/ of studentx entering Tth grade in a Junior High
or High School. In grides 9-12 the highest percentage of students
receiving remedial reading iz 1007 at grude 9; this declines to 267 at
grade 12,

e On u national scule, the percentage of students needing special
help in reading muay be expected to range from 159 to 25% or
higher. However, in the State of New Jersey, at no grade level
does the actual percentage of students receiving remedial reading
meet the minimum of 157, Although some students also receive

supplemental reading it is not possible to determine whether it is
the same or different students who receive these two services,

'Reading Dixorders in the United States: Report of the
Secretary’'s (HEW) National Advisory Committee on Dyslexia and
Related Reading Disorders. Chicago, IL.: Developmental Learning
Materials, 19649,
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Funding of Reading Programs
In recent years Federal money has been available for reading

programs in many areas. Figure 4 shows the general funding pattern
for reading progrrams in the State.

Nome Findings:

e Almost all (90 districts pay for developmental reading pro-
grams themselves,

e Almost two thirds (6399 of the distriets pay for their own remedial
progriams.

e Slightly more than half (32%) of the districts pay for their own
supplemental programs.

10
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Inservice Training

The heart of & reading program is not the methods or material
used, but the teacher whe uses them. Good inservice training is vital
in providing net only support and practical methads and ideas for
new teachers, but also stimualation and new ideas for the teacher
with many yvears of experience,

Figure 5 shows how many distriects in the State provide any in-
service training in reading for classroom teachers,

What types of inservice training should be provided? Figurex 6
and 7 show the types of inzervice programs offered and the approxi-
mate amount of released teacher time given for them, hy the 63.5%
of New Jersey schaol districts which provide inservice programs.
Figure N shows the percent of staff development activities devoted
to reading in the State as 4 whole.

sSome Findings:

o Mare than 173 of the school distriets in the Ntate offer no inservice
training in reading for classroom teachers,

o In districtx which du provide inservice programs in reading,
small-group workshops and visitations to other schools are the
maost frequently offered programs. All types of programs are most
frequently offered 1-3 times per year.

o In the State ax # Whole, about ¥3¢ of the total staff development
activities are devaoted to reading.

12



SHIHNVIL
WNOOYSSYTD OL DNIGYIH NI DNINIVYL
FAHISNI DNIGIAQYG SIDIHISIG 30 LNIHI4

S Oid

-
e
-

THMNITYEL
EL

fs¢a




+

PERCENTY

c o ¥ 5 & § 8 & &

ry rd
2 ) -y

WORKSHOP

VISITATIONS
O OTHER
SCHOGL3

(-]
LARGE GRou®
MEETING

SHIVUOONd 3DAYISNI HOJ INLL
GISVIIZY ONW3AI0SIDMLSIO SO 1NN

READING
COURSES

doo:

AVG T2

AYQ 27vn N



YVIA ¥3d SMVYEOOMD

FNNYISNI ONIYIA30 SLBLSIO 0 INIDYId

WORKSNOP

VISITATIONS O
ONER SCHDOLS

4 O3

LARGE GRDUP
MEETING

READNG

RS

muzm



ONIQY3Y 04 G3ivi3aY
INFNDOTIAIA 44VIS TVAOL 40 IN3OHId

8914

oNIQYIY NOM oNIgvYIM

<
-y

y 113

¥




ELEMENTARY SCHOOL

DEVELOPMENTAL READING PROGRAMS

Kindergarten

Most children need many readiness experiences in kindergarten
and sometimes for a few years longer. A few children are ready and
able to learn to read easily at kindergarten age.

It ix important to realize that readiness to read is not an “either-
or” matter. A child is not “unready” one day and “ready™ the next.
Rather, readiness and eary reading form a long continuum of skills
and abilities which the child needs to learn in order to be able to
read, Such =kills and abilities include listening and speaking. visual
and motor coordination, naming and classifving, ete. Kindergarten
and primary grade teachers must follow children's individual needs
in deciding which setivities they should use, and in determining
whether each child is ready for informal or formal reading instrue-
tion. The use of performance objectives and criterion-referenced
measures are of great use in determining where each child is on the
readiness-reading continuum, and in planning appropriate activities
for that child,

Figures 9, 10 and 11 show which <kills are considered important
in kindergarten programs, what criteria are used to determine read-
iness for formal reading, and how many Kindergarten children do
some reqding, Choices on the questionnaire for items included in
Figures % and 10 were “Very Important, Important, Average Im-
portance, Slchtly Important, and Not Important.” Only the figures
for “Very Important” and “Importamt™ are presented here.

Some Findings:

e Not one or two, but many factors, are considered important in
kindergarten readiness programs. The skillx most frequently
checked ax very important were oral language and listening,




Teacher observation and judgment were the eriteriz most often
cheeked as very important in evaluating readiness for formal read-
ing. Although there was nothing in the questionnaire to indicate
how ur upon what basis these teacher observations were made, it
is encouraging to tind no reliancee on any single measure.

Many of the kindergarten children who are doing some reading are
usinge materials developed in a language experience approach.
Thix too is a positive finding, as it suggests the kind of flexible
approuch likely to meet the individual needs of chilidren that age.

In general, the kindergarten data sugrgest good awareness in the
State that the reading process is complicated and many faceted
and that flexibility and use of teacher judgment is needed both to
meet children’s needs and to determine their readiness for formal
reading

Ix
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Grouping for Reading Instruction in Elementary Clisses

Since children in any grade have such a wide range of needs and
activities, the question of how to group for reading instruction has
always received much attention. T raditionadly elassrooms have been
divided into three reading groups, but recently there has been much
dixcussion of the merits of different wauys of grouping to better meet
individual needs, Suggestions include individualization of instrue-
tion in traditional or open-classroom settings, homogeneous group-
ing between chisses, multi-age or ungraded classes, and aany
others,

Figure 12 shows the percent of elementary school cliassex in the
Ntate using different kinds of grouping for reading instruction.

Some Findings:

o Ingrades 15, grouping within classrooms ix =till the predominant
Meatis oF grouping for reading instruction. with 38 of the total,
This firure i< 6507 for firstepraders. Individualized and ungraded
or multi-age instruction total about 174,

o In the imtermudiate grades. grouping between chinses rises 1o
22 . although grouping withm chisses is still predominant. with
41 of the total. Individualized and ungraded or multi-age pro-
grims remain about the same proportion of the total as in the

primary arades with o'/,

o In elementary school Tth and Sth geades, departmentalized in-
struction and homogeneous grouping by grade comprise half of all
types of grouping used. Grouping within classes falls to third place
with 14, and individual and ungraded programs add up to 134 of
the total.

e Throughout the State great diversity may be noted, with many
different types of grouping being used at each grade level. How-
ever, traditional methods are still predominant with the common
pattern grouping within classes in the earlier grades and depart-
mentalization in grades 7 and X,
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Time Spent on Reading Instruetion in Elementary Schools

How much time should be devoted to reading instruction? There
ix no hard and fust rale, and time spent will vary considerably, de-
pendimeg on the 1y pe of prouping used and the needs of the children.
Certimly tore time is newded in the primary grades, but even in the
intermediate and upper grades an hour g day should probably be the
minimum. Ina class with three reading groups, an hour i day means
anlyv 20 minutes of actual instruction for each proup. When instrue-
tion is individualized, more time is probably needed, although it may
be very difficul: to measure, In such situations children may be
emuyring in many different activities at any piven time, and a
teacher may quite honestly report that she teaches reading all day
o, Figrure 13 presents the approximate number of hours spent on
reading vach week in New Jersey elementary schools,

Some Findings;

¢ At each prade there was u wide range of hours reported with a
heavy cluster around a certain point. For example, in the first
grade 290 of schunls reported spending fewer than 3 hours per
week on readime, 5% reported spending more than 135, but 849
spent between 6 and 15 hours, and approximately 500, between &
and 11 hours per week.

e The amotunt of time spent on reading is highest in the first and
second grades (9 hours) and drops steadily by an hour a week until
tth grade. It remains at 4 hours weekly in elementary Tth and Kth
grides,

e It would appear thut in many schools time spent on reading in-
struction i= at a minimum, especially in the higher grades. Since
individual needs and individual <chonl systems vary so greatly,
this simply indicates an area that should be evaluated carefully in
individual systems, In schools where many children are reading
below desired levels it may be that a simple and noncostly first
step toward reading improvement would be to extablish reading ax
a priority and allot more .ime for it in the regular school day.
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Reading Materials Used in Elementary Schools

It is not possible to state that wny one type of reading system or
instructional method is superior to any other. Reseurch has shown
repeatetlly that the particular methods or types of instructional
materiids dsed are not as importiaont as the teacher who uses them.

Many teachers find the traditional basal series to be useful be-
cittse of the structure and careful sequencing of vociabulary they
provide. Others argue that it is preferable to use a variety of books
and other materials more specifically chosen to meet individual
Beeds. U is important to note that when a program is individualized
and classrooms “open” there is more need than ever for good organi-
zition and structure in the reading program, even though the strye-
ture may not be <o readily apparent to the casual observer. In such
chissrooms as well as in more traditional ones the use of a carefully
chosen set of performance objectives and criterion-referenced evalu-
dations Will assist the tegacher in disagnosing and meeting the instrue.
o] needs of individual children.

Figure 14 shows the percent of elementary clisses in the State
usime different reading systems. It should be noted that the ques-
tionnaire did not specify esactly what was meunt by “co-basal,”
“tri-basal,” ote, 2o that it is not elear whether this means a different
basal for each reading proup, or some form ot more individualized
instruetion,

Fiprure 15 shows which types of supplementary reading materials
are most often found in el rooms throughout the State.,

Some Findings:

o The hasal series is still the predc minant reading system used in
grades T6:in those grades 3997 of clusses use one basal series, and
447 of first grade classes use one basal. However, it can be seen
that a wide variety of other systems is also used; as was found with
grouping practices, there is great diversity within the State,

o In the Tth and Sth grades “multi-text” is predominant with 30% of
the total. and one basal series is used in about 257 of the classes.

-
o



o The most commonly found supplementary materials are additional
workbooks or ditte sheets, glthough o her materials are also fre-
quently used.

e It may be noted that 34 of the clussrooms in the State have no
trade books, either hard cover or paperbaek.
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Reading in Content Areas in Elementary Schools

It has been said that every teacher should be a teacher of read-
ing. Probably a more nearly aceurate and more useful way to phrase
thix idea would be to say that every good content teacher should be
prepared to teach the reading <hills necessary for his subject area.
In order for this to take place, content teachers must know which
reading skills are involved in the learning of their particular sub-
Jeets. They must know how to diagnose particular skill needs, and
must be familiar with materials and techniques for meeting these
needs.

Figure 16 shows the general policy in most schovis 5 the State in
regard to reading in the content areas.

Rome Findings:

e Reading skills are tuught in content areas as part of the pre-
scribed curriculum in grades 4-6 in only one-third of the schools in
the State, and in only 19% of the schools in grades 7 and 8.

e The largest percentage in grades 4 through & was the next to last
response: “Teachers are encouraged to incorporate reading skills
in content subjects.”
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Standardized Testing in Reading in Elementary Schools

Tests may be divided into two general types — standardized, oy
norme-reterenced tests, and criterionsreterenced tests. In standard-
ted testing, scores of mdividual children or of proups of children
are compared with scores made on that same test by a norming
population. For example, from a standardized test one may learn
that Johnny gsts ax many spelling words right as do 5047 of the third
graders in the U, N,

Criterion-referenced tests are used to assess a child's knowledge
or <Kill in a particular area. measuring him by an absolute standard
without reference to the scores of other children, For example, one
might wish to know exactly which initial consonant sounds a particu-
lar child knows. Such testing dees not have to be formal. The nesded
information might be learned by using a commereially prepare:] test,
an informal teacher-made one, or simply by observing the child at
work on  task using that particular skil. )

Criterton-referenced tests are generally more useful for instrue-
tional purposes since they pinpoint specific needs of individual chil-
dren and may also be consiructed to evaluate =kills or broader goals
in sy particular program. Standardized tests may also Le used for
steh purposes, but are less likely to be useful in diagnosiz and plan-
ningg of instruction. They remain useful and necessary, however, for
providime teachers und school systems with a way to compare their
schools with national or loeal norms. They will be more useful if they
are availuble for teachers to use in their evaluation and planning for
individual children,

Figure 17 shows the extent to which standardized tests in read-
ing are administered in New Jersey schools. From Figure I8 one
may learn to what extent these test results are availuble for use in
dingnosis and planning,

Nome Findings:

e Inover 700 of New Jersey elementary schools standardized tests
in readinge from the same or different publishers are administered
in each grade every year.

e Inonly 2% of the schools are no standardized reading tests used

routinely.

32



e In 5% of the schaols teachers are given the test zcores for use in
planning. No information was available from the survey as to
whether teachers did in fact make use of these results.
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SPECIAL READING SERVICES

Sereenime and Selection of Students for Bemedial and Supplemental
Reading Programs in Elementary Schools

When considering which children to choose for special help in
reading, it is necessary first to sereen large numbers of children.
Usuully group tests will be used to provide an objective megsure and
al=o to yuard weninst the possibility that a quiet withdrawn child
may be overlooked. In addition to test results, the observations and
comments of clissroom teachers must be considered. These will pro-
Vide valuable inzights not available from the standardized measures,
and abso will help guard against another danger  that of the “orang-
utang™ score. This v the wny misleading score which may  be
achieved by a child when guessing on a test which is too difficult for
him.

Many difficult choices have to be made, and although selection
policies must be set by individual =chools and school systems, it is
ustally recommended that special reading help be given to those
children who have the most potential to benefit from it. Children
With severe emotional problems or serious learning disubilities
should be provided for by other special services.

Figures 19, 20, and 21 show methods considered important in the
sereening procedure, frequeney of individual dingnosiz, and eriteria
considered important in selecting students for special reading pro-
grams,

Some Findings:

e In initinl ~ereening, most schools in the State follow recommended
procedures and rely upon both teacher recommendations and read-
ing achievement tests. Over half of the schools also consider 1Q
sOrex,

e Individual diagnosis is given to candidates for remedial reading in
almost all cases,

S0



o It would appear that students are selected more carefully for re-
medial reading than for supplementary programs, as all me hods
of servening and selection are considered more important and used
more often in remedial programs,

o In the actual selection of students, after the initial sereening,

heavy consideration is given the potential to benefit from extra
instruction,

3%
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Diaggnoxis in Klementary School Special Reading Clusses

Refore remedial or supplementury instruetion is given, an as-
sessment of pupils’ needs and =kills must be completed ar part of the
initial sereening and selection procedures. Some of thix will be done
after the students have heen selected. At this point individual ding-
nostic tests, informal reading inventories and other eriterion refer-
enced measures are necessary in order to plan instruction and select
materialx for individual studentx.

Figures 22 and 23 show the frequency of use of zeveral different
diagnostie procedures used before instruction ix provided. Choices
for these item= on the questionnaire were “alwayx, frequently, usu-
ally, seldom, or never.” Percentages are given for “always” and
“frequently,” for remedial and supplementary programs.

Some Findingx:

o In remedial programs reading diagnostic testx and informal read-
ing inventories are the measures most frequently used in addition
to standardized tests and teacher obgservations,

e A slightly different emphasis in supplemental programs may be
noted by comparing Figures 22 and 23. Supplemental programs
lexs frequently use either standardized or diagnostic reading
tests, and slightly more often use psychological evaluations and
interest inventories.

1
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Grouping in Elementary Schonl Special Reading Classes

There are several different ways of grouping childven for reme-
dial and xupplemental inxtruction, the most dexirable being to group
them on the basix of their instructional needs. Age and grade must
be tuken inte account both for convenience of scheduling and to en-
sure compatibility of the children, But, it ix rerommended that
children’s reading level and =kill deficiencies be the major eriteria
used,

Figures 24 and 25 show the eriteria most frequently uxed in
grouping children.

Some Findings:

o Mast schoulx follow desirable practices in placing more emphasis
on children's reading levels and xkill deficiencies than on age or
grade when grouping students,

e Supplementary programs tend to use age and grade more and
reading level somewhat less ax criteria for grouping. This again
probably reflects the slightly different nature of these programs,



PERCENT

D FREQUENTLY USED

[ acwavs useo

to0Y
‘04-
aoy
109
% e - L) 0-.
L4 * . .
.Q‘ - - .
. . p oo
[.7. 7 o o - - . . .n -
aa® . .
. « ! .
0% - .- .
. . o u.n <t "
s.‘ . O. . * . e .
" L] ’ L]
0¢ Y e NS
. -
- . -,
o1 . et o . un .
[ ] lml 3 * * 'I‘l -'dnt
g -
g g 3 g
w ] > 2
m - 19 <3 g
w S« - -
< g %8 - z

FiG 24

PERCENT ELEMENTARY SCHOOLS USING
VARIOUS CRITERIA IN GROUPING FOR
REMEDIAL INSTRUCTION

-




PERCENT

o p 34 8 88 38 83

—

AGE Jeos.
RESN
‘.l
- - 0 ™ »
GRADE Sl ) ::.
L]
LN )
)

RDG LEVEL {0 c 0t s 0 e
LU .“.n
[} * ot
L]
4
SKiLL GRS

ROLLOMIAISWH TVININIIIINS

HO0J DNKNOUD NI VIHILIYD SNOIMYA
ONISN STOOHDS AMVIN3NGT3 AN3ID¥Id
ST Oid

penciEnceEs |1 )0 L, T T S

ADO LEVEL S Pi®. o <. *are,
SKILLS p *

INTERESTS <o

omn WE
mrumu




Scheduling of Remedial and Supplemental Classes in Elementary
Schools

The best rule in scheduling remedial or supplemental reading
¢lasses ix thut the teacher be allowed flexibility in setting up the
schedule so as to meet the needs of individuad children. Some chil-
dren will make good pains in groups of 4 or 5, whereas others may
require individual attention. There should always be some time in
the schedule kept free for on-going diagnastic testing and texting of
new children,

Figures 26 and 27 show the percentage of remedial and sup-
plementary clusses meeting 2, 3, 4, or 5 days a week for various
lengths of time. Figure 28 shows the average elass size.

Some Findings:

® Nixty two percent of all remedial ciasses and 600 of all <up-
plementary clusses meet for 20230 minutes, This time period is
certainly an absolute minimum; in fact, unless a teacher is vorking
with only 1 or 2 children, it is questionable whether 20 minutes is
a sufficient length of time, Many chilidren take 5 or 10 minutes to
settle down to a new task. In a 20 minute period thiz would leave
them 10 minutex of working time and 5 minutes to get ready to
leave. This hardly seems a =ufficient assault on a serious reading
deficieney,

o
e Thirty-five percent of remedial clusses and 45 of supplementary
classes meet five days per week, Scheduling elasses 5 days per
week may leave the teacher no time for diagnostie testing and
planning. unless ~he has a free period during the day. This ix a
po=siblee weak spot which individual school systems may want to
evilunte,

o Must clusses are between 15 pupils, but about 's of remedial and
supplementary cluasses are between 6-10 pupils. It may be that
theze prroups are too large for the kind of individual attention
children in special reading classes often need. Groups of 10 or
moere ciannhot truly be considered remedial reading classes,

47
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Location of Remedial and Supplemental Instrocetion

In some schouls there is an effort not to remove children from the
classroom, but to provide any spevial instruetion needed within class-
room settings. Figure 29 shows the percentage of schools reporting
various locations for remedial and supplemental instruetion.

Some Findings:

e Most remedial instruction is outside the classroom. Slightly lesx
supplemental instruetion is outside the classrosm and more is in
the class,

e Itis difficult to evaluate thix data zince there is no information to
indicate whether the nut of eluss site ix a large beautiful room or
the traditional broom closet. Similarly, in-classroom situations
may refleet the use of individualized instruction in an open class-
room or may <imply indicate lack of space for remedial instruction.
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Materials Used for Remedial and Supplemental Reading Instruetion
in Elementuary Schouls

It is usually advisable to have materials for remedial instruction
which du not duplicate those used in the classroom. In supplemental
instraction this may not be the case, sinee the purpese is to supple-
ment or pive assistance with the work done in the classroom.

There is evidence that children in remedial and supplemental
programs benefit from experience with manipulative materials —
thu~ ~ome successful programs may legitimately include blocks,
cluy, sand. and supplies for cooking or crafts as muterials s essen-
tial to their programs as the more teaditional workbooks and ditto
sheets. Such manipulative materials promote readiness for reading
by facilitutinge cognitive development and vocubulary growth, They
alto frequently provide much-needed motivation for older children,

Figure 50 shows the materials regularly used in remedial and
supplemental reading elasses.

Some Findings:

e There i an encouraging variety of muterials checked s important
and used regularly. Most frequently listed for remedial reading
were audio-visual materials, reading games, upplementary phonics
hooks wnd high-interest, low-level reading books.

® Supplementary programs used less of all materinls listed except
busal textand related materials, This is in keoping with the pur-
pose of supplementary programs.
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Coordination with Classroom Teachers in Elementary Schools

It ix extremely important that special reading teachers work in
cooperation with classroom teachers. They need to exchange infor-
mation about children’s work and behavior. In addition, reading
teachers may suggest techniques and materials to be used in the
classroom with certain children,

Figure 31 indicates what technigues are most often used to coor-
dinate special programs with regular classroom instruction.
Some Findings:
e In only 4477 of remedial and 51% of supplementary programs are
there regularly scheduled conferences vetween special reading

teachers and eluxsroom teachers.

o In 917 of remedial programs and 75% of supplementary programs
“"Teachers are expected to exchange information.”
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SECONDARY SCHOOL

GENERAL INFORMATION

Use of Elementary Information for (Class Placement

All too frequently the jump from elementary school into high
school is u jump into another planet for a child. Coordination he.
tween the two levels should be a goal for school systems,

Figure 12 indicates the degree to which reading information from

the elementary school is used to pluce ehildren in subhject-matter
classes in secondary schools,

Some Findings:

o In ~¥¢ of the secondary schools achievement test seores are used
for incoming students,

e Only a little more than halt use teachers' recommendations.

e In ¥/ of schools no information from the elementary schooi is
used.
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Reading in Content Areas in Secondary Schools

Every content teacher should be prepared to teach the reading
=kills specific to his subject. In order to do this teachers must have
identified the reading and =tudy skills necessary fur their content
areas, and must receive assistunce in techniques and choice of mate-
rials so that they will be prepared to incorporate such methods into
their regular teaching procedure.

This area wax identified us a poxsible weakness in elementary
schools. What doex the data from the secondary schools show? Figure
33 presents information on the extent of instruction in readityg skills
in content subjects in secondary schools. Figure 34 presents a compari-
son between Tth and Sth grades in elementary and in xecondary school,
and Figure 35 shows what assistunce in reading is available to co_tent
teachers,

Nome Findings:

® In 36 of all secondury schools little emphasix ix placed on incor-
porating reading skill instruction in content subjects. '

® Another 32% indicated that reading skills are taught “as the need
arixes.”

e Only 3% indicated that reading skills are taught as part of the
prescribed curriculum,

e It appears that Tth and 8th graders are likely toreceive more
reading instruction in content areas if they are in an elementary
rather than a secondary school. Thisx probabl: reflects a general
feeling that elementary schools are prepared to “deal with read-
ing.” whereas secondary school personnel have not traditionally
expected to need to teach reading,.

o [n about 173 of secondary schools no formal help with the teaching
of reading is provided to content teachers,
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Standardized Testing in Reading in Secondary Schoolx

Figure 36 gives the percentages of secondary schools with differ-
ent policies for administering standardized reading tests, and Fig-
ure 37 shows the usex made of this test information. Data from
clementary school Tth and Mhb grades s also meluded in Figure 37
for comparison.

Neme Findings:

e In 89 of the secondury schools a standurdized reading text from
the same publizher is given to the Tth grade each year. In elemen-
tary schools only 53¢ of schools give such a test in Tth grade. This
probably reflects a tendeney to give standardized tests to students
entering a different school. It may also help to explain the data in
Figure 32 showing that in many eases little information from the
elementary schools ix used. Perhaps many of these schools rely on
their own testing programs,

e In Wth grude 637 of zecondary schools give standardized reading
tests from the <ame publisher once each year. This practice re-
ceived the highest percentage at each grade level in secondary
school. However, as the grade levels went up, responses to this
item went down and there was more of a tendeney to have no
stundardized testing or to administer such tests only when
teachers considered them necessary,

e Reading test scores ure used to group secondary school 7th and
Sth graders into content classes much more than they are used for
that purpose with elementary school Tth and xth graders or with
th and 12th graders. This corresponds with the above finding
that more secondary Tth and Sth graders are given such tests.

o It xeem= to he more common in elementary schools to give
teachers test results for use in planning instruction. In 9th-12th
grades, 6279 of secondary schools Keep the test scores in cen-
tralized folders, which may mean they are not often used by
teachers,
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SPECIAL READING SERVICES IN SECONDARY SCHOOLS

\
Reading Courses Offered in Secondary Schools

What types of reading courses should be offered in secondary
schools? In addition to teacher involvement in reading in all content
areas, one should find courses for students who need tome extra help
in readime, small group or individual instruction for students who
are severely disabled in reading, and clusses in study skills and
speced reading availuble for both average and college-bound stu-
dents,

Figure 38 shows the types of reading programs offered in secon-
dary =chools in New Jersey. It should be borne in mind that these
figures represent the percent of schools afferi kg certain courses, not
the percent of students receiving the services.

Some Findings:

® There is u wide variety of offerings in reading in New Jersey
secondary schools,

e Only 597 of seeondary schools offer any small group remedial
instruction in grades 9-12, and only 18% offer courses in study
skills. Of course, study skillx may be included in many of the de-
velopmental reading courses,

§
e Only about 's of xecondary schools offer speed reading in grades
w12,
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Status of Developmental Reading in Necondury Schools

The definition of xecondary school developmental reading differs
slightly from that in elementary school, and may include large
groups of corrective ¢lusses,

Figures 39 and 40 present the percent ages of schools which offer
developmental reading as a required course or an elective, for credit
or as i non-credit course. Figure 41 shows the elass size in develop-
mental reading courses,

Some Findings:

o Developmental reading 1s more often a required course in 7th and
Sthoevides. I is offered inereasingly more often as an elective us
the grade level goes up.

o In Tth and Sh grades developmental reading carries credit in
about half the <chools which offer it. In the upper gradex it is a
eredit course about 5 times as often as it is a0 non-credit course,

e Almost half of developmental reading clusses in grades 9-12 have
1 student s or less, whereas developmental elasses in Tth and 8th
prade are postly between 15-29 students. It s likely that this ix
because des. lopmental reading is more often a whole class re-
quired course in Tth and sth grades, In the upper grades it may
more often be a smaller group corrective reading class,

tix
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Sereening and Selection of Students for Developmental or Remedial
Programs in Secondary Schools
]
It ix important that veading level, teacher Judgment, and the
student’s potential to benefit from instruction all be taken into uc-
count in the selection of pupils for special reading programs,

Figure 42 shows which methods are considered important in the
initial screening process in secondary schools. Figure 43 presents
the frequency with which candidates for developmental and reme-
dial reading receive individual diagnosis, and Figure 44 shows which
criteria are considered most important in selecting pupils for such
programs.  In Figure 43 data for candidates for elementary re-
muedial programs have been included so that  comparisons may
he made. Figure 45 presents data for grades 1-12 from the central
office part of the gquestionnaire, It presents the minimum level of
reading retardation required for assignment to remedial or sup-
plementary classes, '

Some Findings:

® Methods considered important in the initinl sereening process in
secondary schools in Figure 42 are very similar to those consi-
dered important in elementary schools, In secondary schools there
ix xligghtly less emphaxis on teacher conversations, and the percen-
tagre for reading achievement tests rises to 1009, Psychologiceal
lests also are frequently useld in secondary school screening. In
general, most schools seem to follow recommended procedures in
sereening pupils for reading programs,

o Individual disgnosiz is used less frequently in secomdary school
programs, and is more likely to be used with candidates for reme-
dial than for developmental progrims. The percentage of eandi-
datex for remedial instruction in clementary school who receive
individual diagnosis in all cases is 81, compared with 61/ in
secondary schools,



e The most important criteria for selection of students for secon-
dary remedial or developmental reading programs i teacher re-
commendations. Elementary schools seem to rely slightly more on
all of the criteria lizted in Figure 14, but the pattern is generally
similar. A new factor enters the secondary school picture — “Scor-
ing 3 years or more below grade level” — which is considered
important by T4% of = -ondary schools,

e In xchools which assign a minimum level of retardation for admis-
sion to special reading programa, the most common level cited is
“two years below grade level.”

Ll O
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Diagnoris for Instruction in Secondary School Reading Programs

After students have been selected for special reading programs,
they should be diagnosed further by informal inventories and eriter-
ion-referenced tests so that instruction may be planned and materials
chosen to meet individual needs. Figure 46 shows the frequency of
uxe of various diagnostic procedures used at this point. Choices on
the questionnaire for this item were “Always, frequently, usually,
seldom or never.” Numbers presented in Figure 46 are the combined
percentages for “Always” and “frequ-'ntly."

Some Findings:

e If this figure 1 compared with Figure 22, which shows diagnostic
procedures used in elementary remedial programs, it may be seen
that the pattern is very similar. R ‘medial programs in secondary
schaols tend to rely zlightly more on reading achievement tests
and less on teacher nbservations, They use informal reading in-
ventories somewhat less than do elementary school remedial pro-
grams. In general the criteria used ace in keeping with recom-
mendations in the reading profession.

e Differences between developmental and remedial programs in the
diagnostic procedures used undoubtedly reflect the different na-
ture of the two kinds of programs. Remedial programs service the
students more severely disabled in reading, and therefore rely
more on reading diagnostic tests, oral tests, and informal reading
inventories. In other words, they tend to use more of all of the
availuble diagnostic measures, since more careful diagnosis and
more individualization is required by the nature of a remedial pro-
gram,



RDG ACHIEVE
TESTS

RDG DHAG
TESTS

STAND ORAL
TESTS

INFORMAL
R/0G 1INV

INTELLIG
TESTS

PRYCN
[ 1718

SWVHOO0Ud ONIGVIY

¥0J S3UNAID0Ud NISONDVIO SNOIMYA

ONISN ST00HIS AMVANC O3S INIDYMd
9 A4

INTEREST INV

MEALTM &
S0C EvAL

ez

A

AT

'mum;uu



q - I‘l

Groupng tor Instruction in Secondary School Reading Programs

Grouping

When deciding how to group pupils for remedial instruction, it is
recommemled that more emphasis be placed on reading level and
=Kill deficiencies than on age or grade. The latter must be taken into
consideration mainly to ensure the compatibility of the students, and
at timexs for scheduling convenience.

Fiygure 47 presents the eriteria most often used in Sroupinge see-
ondary school pupils for remedial instruction.

Some Findings:

e The eriterion most often checked as “ulways used” was Reading
Level and Skills. When “Always™ and “Frequently™ were com-
bined, Reading Level was the most frequently checked.

e It appeurs from this data that the secondary schools do follow
recommended procedures in using age and grade as eriteria less
often than reading lovel or skill deficiencies. This data may he
compated with the elementary schoul data presented in Figure 24.
It may be noted that if one considers only the “always" cutegory,
the secondary schools tend to use grade more often and reading
level and skill deficiencies somewhut less, It is possible that the
nature of secondary school programs may make this emphasis
necessary, but personnel evaluating or planning reading programs
at the =econdary level may wish to consider whether it is feasible
for them to group students in a more flexible manner, with even
less emphasis on grade level and more on their individual instrue-
tionii needs,

80
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Neheduling of Classes in Secondary School Reading Programx

The most important rule in the scheduling of remedial clusses is
that the teacher be allowed flexibility in the xize of groups and fre-
quency and length of class meetings, so that individual needs may he
met. Remedial elasses must be hept small ~o that as much individual
attention us possible may be given to seriously disabled readers. It
ix alsu important that the teacher have some free time for ongoing
disghosis, planning and testing of new students.

Figure 48 shows the frequency and length of recondary remedial
rewding classes, Figure 49 presents the average number attending,
and Figure 30 shows whether or not credit is griven for such elasses,

.

Nome Findings:

¢ Azin elementary school, the most frequently checked item under
frequency of cluss meetings was “daily.” However, in secondary
schoul 87 of the classex meet daily, as compared with 35% in
elementary school. It may be that the teacher has no time for
diagnosis and testing, unless <he has a period set aside for such
purposes, Such time ix essential and should be allowed for when
scheduling remedial classes.

o Most remedial classes (624 ) in elementary school meet for 20-30
minutes a day, whereas 826 of remedial clusses in secondary
schools meet for 40-49 minutes per day, This ix one of the few
areas in which the secondary schools seem to have an edge on the
elementary schools. It was noted in the elementary school section
that nat much can be done in 20 minutes, However, it is still posxi-
b" that there are some secondary students who would benefit
from more than 40 minutes a day of special reading help, expecially
if they are severely disabled readers at that age, Most secondary
school xchedules do not allow for much flexibility. Exceptions
should be made for students who are unable to do the work in most
other classes because of reading difficulties.




o The average size of remedial elusses i 12-14 for classes meeting 2
or 3 times per week. Classes meeting more often than that tend to
be smaller. Average size of the 458% of classes which meet daily in 9
pupils. The majority of elementary school remedial reading clas-
sex (719%) were found to be from 1-5 pupils. Thix number would
also be desirable in secondary school. An average class size of 9 or
more may indicate that the remedial teacher is unable to give
sufficient attention to severely disabled students,

o Only 8% of schools give credit for remedial classex which meet 2 or
3 timex weekly: 43% do give credit for classer meeting daily.
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Materials Used in Secondary School Developmental and Remedial
Reading Instruction

One of the most difficult problems confronting the teacher of
reading in the secondary school is the fact that any student who has
had difficulty with reading for so many years is highly likely to have
1 tremendous aversion to the printed word in any form. Motivation,
which ix an important factor at any age, becomes a particularly cru-
vial matter at this level. When une addx to this the wide variation in
individual needx to be found at this age, it becomes apparent that it
iz necexsary to have available a wide assortment of materials. This
should include paperback books, magazines, and newspapers in ad-
dition to the necessary phonics materials. Inventive teachers will
also use many other types of materials, and may have great success
teaching reading through popular musie, science, crafts, mechanies
and others experiences in which the students are genuinely in-
terested.

Figure 51 shows the types of muterlala most often used in secon-
dary school reading classes.

Some Findings:

e It is encouraging to note that many things are frequently used.
One hundred percent of schools used high-interest, low-level
books in remedial classex, and audio-visual materials are used in
96% of the schools.

e Remedial classes use moie of most materials than do developmen-
tal classex, especially more phonics workbooks and more reading
games. This ix probably because of the different nature of the
programs. Students in the remedial classes are likely to have a
wider variety of special needs.
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Coordination of Special Reading Programs with Subject Matter In-
struction in Necondary Schools

Almust all content subjects at the secondary school level require
some reading. It may be noted that the definition of secondary
school remedial reading states, “Students receiving this instruetion
cannot progress satisfactorily in a regular classroom.” Since they
are in regular classrooms for most of their school life, it is clear that
coordination and cooperation hetween the special reading teacher
and the content teachers is essential.

Figure 52 shows the technigues most frequently used to coordi-
nate special reading programs with xubject matter inztruction,

~ Some Findings:

e In only 177 of the schoolx are there regularly zcheduled confer-
ences between content teachers and reading teachers. Sixty-three
percent of the schools report that the special reading teacher sug-
gests materials for classroom teachers, and 617 report that class-
room teachers do adjust teaching materials to special pupil needs.

e Reading thix table in reverse, one may see that in half of the
schools teachers are not encouraged to have meetings. In 37% of the
schools the special reading teacher does not suggest xpecial materials
to classroom teachers for remedial reading pupils. and in 39% of the
schools no adjustment is made by the claussroom teachers to meet re-
medial reading pupil needs.
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SOME HIGHLIGHTS

OVYRALL PROGRAM

e Almost all school districts pay for their own developmental read-
ing programs,

e Sixty-three percent of districtz pay for half or more than half of
their remedial programs, with the remaining funds coming from
state or federal sourcex. About half of the districts pay for half or
more of their supplemental reading programs.

e One hundred percent of districts offer developmental reading in
grades 1-4. Only 304 -400F offer it in xecondary school. Approxi-
mately 12 or 13%% of secondary school students are enrolled in a
developmental reading course.

e The percentage of students receiving remedial reading peaks at
13% in the second grade and declinex to about 2% in 12th g -ade.

e Over 173 of the districts in the State offer no inservice trainiry to
teachers.

9l



ELEMENTARY SCHOOLS

Kindergarten programs use many flexible criteria in determining
readiness for formal reading, About 1/4 of kindergarten studenta
read some materials developed in a languige experience approach.

Time spent in develogmental reading programs is at a minimum,
with an average of about 9 hours per week in 1at and 2nd grades,
down to about 4 hours weekly in grades 7 and x.

Thirty-nine percent of schools use one hasal reading program, hut
many other programs= are also frequently used. -

Many supplementary materials are found in classrooms, but 34%
have no trade books, either paperbacks or hard cover,

There is diversity in grouping patterns, although grouping for
reading instruction within elassrooms is still predominant in
priedes 1.5,

Readinge skills in the eontent areas are not usually taught as a
presceribed part of the curricalum, and little assistance is given to
content teachers in the teaching of reading skills necessary for their
content areas,

In aver 30i of the schonls standardized tests in reading are given
in each grade every year. In 304 of the schools teuchers are given
the test seores for use in diagnosis and planning,

Remedial and supplementary programs use recommended criteria
in =creening and selection of students and in diagnostic proce-
dures,

Most remedinl clusses contain from 1-5 pupils. Most classes meet
daily, which may mean many remedial teachers do not have time
for necessary dingnostic testing and planning.

Many remedial classes meet for very short periods, the most
common length of elass 'being 20-30 minutes,

Although in 44/ of the schools there are regularly scheduled con-
ferences between remedial reading teachers and classroom
teachers, in many others there ix insufficient coordination between
special teachers and classroom teachers.

82
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SECONDARY SCHPOLS

e Eighty percent of schovls use reading achievement test scores
from elementary schools, but only about half use other information
from the elementary schools.

o Only 3% of elementary schools teach reading =kills needed in con-
tent areas as part of the prescribed curriculum. About 1/3 indi-
cated that little emphasis isx placed on incorporating such skill
instruction. Another 1/38 teach reading skills “ax the need arises.”
In 1/3 of schools no assistance is provided to content teachers in

* the teaching of needed reading.skillx.

e Standardized test scores are more often kept in centralized folders
in secondary schoolx and less often given to teachers for use in plan-
ning than in elementary schools.

® There is wilde variety in the types of reading courses offered in
secondary =chools throughout the State, but probably not enough
of anything in secondary reading in the State a2 a whole.

e Developmental reading claxsex most ofic» contain under 15
pupils, und most developmental and remedial elasses meet daily.
The average size of remedial classes which meet daily is 9 pupils,
larger than the 1-5 most often found in elementary schools.

e Remedial reading class periods are most often 40-489 minutes in
secondary school — longer than the 20-30 minutes found in
elementary school special reading classes.

e Selection and screening procedures and diagnosis for instruction
generally follow recommended procedures in secondary reading
programs,

e A wide variety of materials ix used in secondary remedial pro-
grams, especially high-interest, low-level books and audio-visual
materialx,

e In over 1/3 of secondary schools there ix little coordination between

reading teachers and teachers in the subject areas and little is
done to meet the special needs of remedial pupils in regular classes.
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CONCLUSIONS AND RECOMMENDATIONS

Much was learned from thisx xurvey of reading practices in the
State of New Jersey. It has been possible to identify both strengths
and weaknessex in reading programs throughout the State.

The many strengths include the kindergarten programs, the di-
versity found in grouping practices, materials and systems used. In
both elementary and ~econdary schools, special reading programs
use recommended criteria in selection, dingnosis und grouping of
pupils, although the number of students receiving these services is
far below the number who need them, especially in the upper
gradex.

More conrdination is needed bet..  n reading programs and reg-
ular content areas. and more assistance must he given to classroom
teachers in the incorporation of reading skiils into subject areas,
More than 173 of the districts in the State offer no inservice truining
in reading.

Time spent on both developmental and special reading ix at a
minimum in many schools, and many remedial teachers may have
insufficient time for diagnosis and planning. More flexibility in
scheduling migght ussist special teachers in meeting individual needs.

Reading in secondary schools is a definite area of weakness in the
State as a whole. There is little evidence of coordination between
elementary and secondary reading programs. A wide variety of
reading courses is offered in secondary schools, but the offerings, in
most caxes, are not sufficient to meet even a minimum estimate of
students’ needx,

In many cases the weaknesses noted are of the “not enough"
variety, reflecting a shortage of funds, whereas the many strengths
include good training and good understanding of the reading process
on the part of many personnel. Such strengths can be used in provid-
ing more coordination with content teachers, more flexibility in
scheduling and more inservice training in reading for teachers of all
subjects at all levels.



