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ABSTRACT

This husan relations progras consists of a series of
veekly classroom discussions and activities in the fifth through
seventh grades, which give each student an opportunity to: (1)
express, openly, opinions on matters of importance to him; (2)
recognize and accept the feelings and concerns he shares with his
peers; (3) consider hov his feelings and actions may affect others;
(8) evaluate and give consideration to the way p2ers have effectively
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group as a vhole. BExplarations and examples of these activities are
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‘ne iHuman delations progr.um to be discussed has been in existence
since the 70-71 scnool year., The juniér high orientation program
zot underway one year after the start of the Human Relations program,
.re pnilosophy underlying the Human Relations program is similar

t.o thal espoused by iweinstein snd Fantinl in loward Humanistic

;.ducatien and Jr, Terry Borton in Rodacn, fouch, and i'each, T[hese

authors view the school curriculum in terms of three tiers, ine first
tier consists of the reading, computation, and writing skills that

aro needed to develop an efficient information retrieval capability,
Tha second tier stresses the development of individual creativity

and the exploration of interests, T[he third tier consists mainly

of the consideration of commonly shared societal issues and problems
that are related to one's sense of self, [his tier stiresses personal
devalopment, mastery of interpersonal skills, and increasing the
studeni's awareness of his concerns and opinions=as well as ths

way in which they compare with the concerns of others, Basif to the
yoal of the third tier is the assumption that the major concerns of
children cente» on: a concern about self image; a concern about con~
nectedness—a wish to establish a connection with society at large; and a
concern about control over one's own life-one’s ability to effect

the environment and bring about change,

‘ne tHuman é;lations‘program attenmpts to meet the objectives of Lhe
tnird tier through a series of weekly classroom discussions and
activities that give each child an opportunity to:

(1) Openly express opinions and i1deas on matters of importance to him,

(2) Recognize and accept the feelings and concerns he shares w.th
other children of his age.
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(3) Consider how his feelings and actions may effect other people,

(&) Evaluate and give consiceration to the way peers have effectively
dealt with personal feelings and concerns similar to his own,

(5) Examine and discuss the way in which one deals with situations
where deeisions must be made that involve conflicts between
different social and personal values,

(6) Participate with other students in the identification and reso-
lution of problems that are of concern to the group as a whole,

+he scnool district within which the writer is employed consists

of approximately 1300 students, The overall ability level of the
children tends to follow the normal curve, Economically speaking, their
parants would fall within the lower middle to middle income range.

The wage earners are primarily in occupations that could be eclassified

as sikilled or semi=skilled.

The sehool population (K to 12) is housed in one long building that

nas veen gradually added onto over the years, The primary grades are

in the newest section at the western end of the building, The hizgh
school {junior and senior) is housed in a two story structure at the
eastern «nd that is approximately 50 years old., Becauss of the building
layout, the 6th grade elementary classes are almost in the same geo=~
grapnical area as a number of the junior and senior high classes, There

are approximately 650 students at the elementary and high school levels,

The Human Relgtions program is part of the curriculum in the 5th grade
(3 sections)/and 6th grade (4 sections). There are approximately
20 to 25 stpdents in each section, The program runs for 10 weeks

at each grhde level, The weekly meetings last from L0 to 60 minutes,




They are hold during the time normally reserved for Science( 5th grade)

and Social Studies (6th grade),

The rasis of the Human Relations program is a series of once a week,
approximately hour .long talk sessions., The use of class discussion

as a vehicie for the expression of student concerns is not a new idea.
~illiam Glasser, in his book Schools without iailure, deseribes a
nurmoer of discussion techniques to ve used with different types of
social and academie problems. Stanford and Ro.i-4, in an article in the
magazine People Watching, describe a number of &« Lemporaneous class
discussion techniques that are helpful for pro.iom solving and in-
creasing class cohesiveness, Uslander, Weiss, Telman, Wernick, and

riirsins, in the book Cur Universe, deseribe a program for primary age

enildron that uses weekly meetings for the purpose of delving into and
dealing with the personal concerns of young children, Originally con=
ceived of as a sex education program, the authors quiekly became aware
tnat the concept of sexuality encompassed all aspects of the feelinzs
of the youns, The September 1971 issue of the New York State Psychoe
logical Services Bulletin makes reference to a Human Relations

Program in the Bay Shore Public Schools, Tre program consists of a
sories of weekly talk sessions at the 4th grade level on topies of
interest to the age group. The program is unique in that the students

conduct the sessions themselves,

‘The talk session format used in our program was modeled after the one

used in Bay Shore, The sessions are centered around topics provided




oy the school psychologist. Some of the topics are based on what
are considered common concerns of the children in the 5th and 6th
grade, Other topics are introduced on the basis of what i1s expressed

by the students during the meetings, Topics discussed include:

Yaxing rrienas Junior High School
Jeing Afriad : Getting Angry
- 2f I Could be a Teacher Disciplire
srothors and Sisters Teasing
Teenagzers If I Could Change Adults

"he sessions are conducted by a student leader wnose primary function
is to see that all who wish to speak have an opportunity to do so.

A different student is leader each week, No child is forced to speak,
Simple ground rules are set up, +They include: (a) wait till you are
called on before you speak, (bj no talking about other kids in class,
and (¢) no making fun of what someone else has said. The ground rules
are directed at protecting the personal integrity of each child and

making the sessions as non~-threatening as possible,

Uuriné the sessions the school psychologist and teacher take a fairly
passi&p role and sit cutside the group., Occasionaliy either one may
as< a question to stimulate discussion or redirect a student if he ox
sno starts to violate the ground rules, The supervisory role of the
adults ih the room is minimal, ilost of the time the discussions are

carried primarily by the students in the class.
The Human Relations program differs from the one in Bay Shore in
that a variety of techniques, other than continuous talk sessions,

are introduced to meet the objectives of the program, Since much of

*a
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the emphasis of the program is on immediate concerns, role playing
has proven to be a very effective device in increasing awareness of
feelings, developing 1ntarp;rsona1 skills, and exploring various
problem solving techniques. Nancy Bauer, in the August/September
1970 issue of the Instructor ("Can You Teach Values?"), provides an
excellent overview of how this technique can be used in conjunction

with follow up discussion type activities, A similar format is

used during the Human Relations meetings with the school psychologist

taking a somewhat more directive role than he would have during a

straight talk session,

kxamples of the type of situations in which role playing was found
to be helpful includo:
Taking home a report card and discussing it with a parent,

Stopping in after school to see a teacher and discuss a "gripe"
about something the teacher did in class.

Jeiling your parents that you think your older brother is on drugs,
“eing new in school and making friends with a strange group of kids,

¥aking up with a friend after you've had a fight,

what hss‘§;6§éh“pag§icularly effective is having children play the
part of the "inside" pemgn The *inside® person is what the person
is tninking while he is s;;Qking. A number of children will be
acuing out a situation, Another person is chosen to stand behind

a certain character and actually say wnat he is thinking while he i1s
spoaking, The technique provides fruitful dialogue for considering
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suen questions as "how is what wo say sometimes different {rom what
we think?", "what makes tnis so?", "liow do our thoughts about others
effect the way we react to tiem?", "How do our feelings about what

otaers may ve thinking effect what we do?"

A teennique found to be useful in having students consider tne

relative nature of values, the conflicts that frequenily develop
botwoan personal and social valuus, and the need for a personal
decision when such & cor.fliet exists, is one based on an idea presented
by dardara £ills Lanz in the March 1972 issue of Grade Teacher
("ueeisions, Decisions"), The technique is as follows, A piece of
tape is laid out on the floor. It runs the width of the roon,

Ali chairs and deskc ave pushed to the side leaving a large open

space in front of the tape, The children sit on the desk tops or

on nne {ioor. .ne tape on the floor represents a "feelings ruler"
extending from "absolutely right" at one end to "neutral" in tne

center to "absolutely wrong" at the otner end, The children are

toid a story about a student or aduli that in@olves a value confiict
situation and some decision to act made by ihe main character,

The enildren are asked to show how they feel about the rightness or
wronzness of the Gecision by standing at some point on the feelinys
ruler, Wwhen they have done so they all sit in place, a student

leader is chosen, and a disoussion ensues with each student expressing
the reasons for his feelings about what was done in the story, uring
the discussion consideration 4s given to the values.involved. alternate

ways of nandiing a situation, and thoughts on how the student's actions




" 4n a similar situation might have differad from what they thought
was"right,"
A few examples of the stories used with the "feelings" ruler aret

A class is taking a written test, Durins the test one boy happens
+o 100k around and see another poy pass a plece of paper to the
student next to him, The boy receiving the paper reads it and
places it in his pocket, Fe continues with the test, After the
test is finished and all have left the room, the boy who saw the
exchanze roes up to the teacher and tells him that these two kids
were cheatinz, How do you feel about the rightness or wrongness of
what the boy did?

A boy and his dog were playinz in the backyard where his mother
recently planted flowers. While playing they both stepped on the
flowers and crushed them, The boy looked at the damage and saw
that only the dog's prints were visible, Le considered teliling the
truth and thourtht about what his mother rmight do, ile decided not to
say anything to her, After playing for a while longer he left the
yard, How do you feel about the rightness or wrongness of what

the boy did?

In addition to the above, a numoer of techniques are used to demon=
strate now communication skills are frequontly taken for granted,
abused, or misused, Some examples of these include: having chile
dren carry on a conversation without speaking or havirg a whole
class observe a story cnange as it is passed f{rom one stranger to

anotrer as they enter a room, Schrank, in nis book Teachine Humarn

seinzs, offers & variety of exercises that are helpful in this area,
Amonz them is one that makes children aware of how much time we

spani in discussions thinikdng of what we want to say instead of
1isteninz to the other parson, The exercize involves setting up a
temporary group condition where no one can speak hofore he summarizes
tne statement of the previous person {10 that person’s satisfaction,
The exarcise also makes students aware of now much they read into

what others say.



Jo sumnarize, ono can say that the purpose of Lhe iuman ilelations
prosram is to satis{y the pursonal and social concerns of cnlldren

so they may function more ef.ectively in a worlid that is becoming
inereasin:ly complex, The projoct to be discussed in the following
section srew out of the feeiirgs and ideas expressed by many oth

~rade students over a two year period, In a small way it demonsirated
to uvnese students that (a) their concerns merited serious consideration
nv othors and (o) it was possidle for kids to work together in

orircing about a chanze that made things better for them,

#roldect: Junior Hich Cricntation

it neecame ovident from the 6tn grade discussions during the {irst

two years ol the Human Relations program that there was one ma jor
event many students considered to be a major threat, <The threatening
sspects of the event involved the areas of concern over self image,
conriectednass, and control over one's life, Jne event was the Lransition
from tne 6th grade to junior high school,

“any students perceived this transition as a threat to their sell
image and sense of identity, ihe physical proximity of the 6th

~pade to the junior high led to much contact between the itwo groups
of students. Sixth graders had to travel to the junior nizh area

for rand, Some had been caught in the halls while periods were
cnanzing, Others nad gone into the bathrooms and found themselves
facins thick cigaret smoke and upperclassmen, in talking they
related tales of being intimidated and f'rightened by %he larger and
more azgressive students, Comments were made about the slamming and

banzinz of lockers, Some students had been told exaggerated tales

B



by older siblings about how the 7th raders were sinled out and
treated rouchly by teachers and uppor classnen, Siblings also
related tales of trouble with opening lockers that made the process

seem like a surgical opuration,

fow of the students expressed a sense of cornoctedness with the
junior high school, The layout of the high school puilding was
mrcoived as a maze of twisting hallways and strange offices,
Asido f'rom having sibiings there, it was an alien place made up of
older students and an unxnown group of teacners, rhere was little
to connect the school world they had lived in for 6 years with the

school world they would be facing during the next school year,

eedless to say, the gerieral conditions that existed led the 6th

sraders to feel quite impotent and powerless when it came to coping with
tne prooiems they saw lyin;: ahead of them in junior high scnool.

wotning was available to nelp them get a grasp on things before

they were thrown into a situation on what appeared a sink or swim basis,

These concerns about entering Junior high school provided the writer
with an opportunity to extend the Human itclations program into the

7th grade, leetings were held with tne 7th graders in order to discuss
tne supject of Jjunior high school, The 7th graders explorel the
feelings they had sbout junior high while in 6th grade and what they
thought would have helped them the most before coming into the new
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ouilding, :ihey identified closely with the younger students and

reacted enthusiastically to the idea of establishing a program of

mutual comsunication with the 6th graders in order to mske the transitlior
acsier for them, Wwnat follows are the steps that were taken as part

of that prosram.

noth the 6th and 7th graders felt it would be best to start out

with questions that the elementary students had about Jjunior high,
Sixth grade students in each soction wrote up a 1list of questions,
DJuplicate questions wore eliminated with records kept of what questions
were asked by more than one person, +he questions {rom the 6th

grade sactions were combined, organized into related areas, and

submitted to the 7th graders,.

un the basis of what was asked in the questions as well as tneir

exporiences, the 7th graders decided to procede with the following:

-

<, ¥lans were made to set up panels of 5 students to meet with eacn
6th nrade seetion, answer the questions submitted by the 6th graders,
and respond to any further questions the elementary students had,

JW0 Danels wore set up, zach panel was rosponsible for meetinz

witn two 5th grade sections, ~ranel partieipation was on a voluntary
nasis, itach panelist was to answer the questions ;n a particular
caterory with emphasis placed on the questions asked by a large number

of students. One panelist wrote up a chart of teacher names, subject
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areas they taught, and room locations, This was passed around

during the panel discussions with plans made to have it duplicated
and given to each 6th grader, Another student brought along his
class schedule, explained it to the 6th graders, and passed it around
so they could examine it, Prior to meeting with the 6th grades each
Panel met with its class of 7th graders and role played the type of
discussion that might aetually take place,

2, Botn 6th and 7th graders agreed that "getting around” in the junior
high school was a matter of great concern-particularly during the
first few weeks of school, The junior high students felt it would
help a lot of the 6th graders had maps of the junior high school,

Ffour students velunteered to come in on their own time and map out

parts of the building,

3. it was also agreed that it would be helpful if the 6th graders
were shown around the high school by the 7th graders, Six pairs

o 7th grade students volunteered to act as tonr guides, Class time
was spent discussing how a tuour would be conducted, what would be
snown, and what would be said. A block of time was worked out that
would be most eonvenient for taking zroups of 6th prade students

out of class. [Plans were made to show around approximately 6 students
at a time, Arrangements were made to have the 7th grade guides
released from class for the afternoon, ?Prior to touring the guides
met as a group on their own time, planned out their tour route, and

practiced both walking and speaking their way over it.



4, Some of the 7th gsraders suyjested it would be a good idea for tho
oth graders to have a chance to learn how to open a locker. initially
this was planned as part of the tour, ais was abandoned when it
seered it would take up too much time on tne tour route, Instead,
compination mechanisms that were used as replacements in lockers were
borrowed from the custodians, They wure distributed to the 6th grade
classes for the purpose of demonstration., Enough mechanisms were
available to allow the éth grade sections to break down into small
sroups and practice working the combinations, A number of 7th graders

volunteered to go into the 6th grades as demonstrators,

The junior hign orlentation project proved to be quite successful,

it has become the end of the year "culminating activity" for the
Human Relations program at the 6th grade level, The sixth graders
react positively to the panel discussions and the tours., Seventh
zrade students stop the writer and offer to serve on tne project

even before formal plans are made, Parents have volunteered comments
on how tney thought the orientation program made the tr-nsition fzom
elomentary to junior high easier for their son or daughter. The
project demonstrates how programs responsive to immediate, mejor
student coneerns generate enthusiasm, a willingmess to participate,

and a sense of satisfaction among those who are involved,

el L2 ]
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