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INTROJUCT IO

Part I of the Summary of the Adult Basic Education Institute
for Teachers and Teacher-Trainers of Urban Adult Populations reported
the Institute's objectives, the 84 participants from HEW Regions ;
I, 11, and III were,rand the Institute programs which included
lectures, discussions, field trips, and task forces at work. Lectures
and discussfons ware presented in full whenever the material was
available. The program was built around four general perspective;--
economic, ecoln;ical or sociological, political, and bureaucratic.
Part [ is concerned with the periéd from July 26 to August 6, 1971.
Part I1 is concerned with the period from August 7, 1971 tc August
31, 1972.

Part II of the Summary reports the results of an opinionnaire
taken on August 6, 1971, the last day of the assembled group at
Howard, and the uses to which the participants put their Howard
University experience after they returned to their places of work.

The opinionnaire results indic.te some of the value assumptions,
personal perspectives, and understandings Ins. itute members had about
American society and of the problems of disadvantaged adulits. These
understandings relate to the back-home uses required the practical
application of Institute learnings to real situations.

Follow-up workshops were held in Harrisburg, Pa., Philadelphia,
. Pa., Baltimore, iid., and Yashington, D.C. Communication with parti=

cipants was continued throughout the year. Participants vere

informed about what each reporting group presented.

. | N
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The presentations given at the ‘lashington, D.C. vorkshop
are reported here and a summary of one of the two workshops held in
Baltimore, iid.

A questionnaire, "Summary of l'ses of ily Howard Unfversity ABE
Institute Experfiences”, was distributed in March to each participant.
Answers to the questions are presented here. It “as hoped that the
completed questionnaires would be returned in March or early April,
early enough for two or three city-wide monthly meetings of partici-
pants to be held on a voluntary basis hefore the end of ifay. These
voluntary meetings did not take place. Thuir purpose would have
been to share the applications of the participants’' experiences in
their localities.

When the Institute was held in July, 1971, the U.S. census
reports for 1970 were not available. ilembers were promised material
to be used in studying their city using the 1979 census data. The
participants had made an analysis of their metropolitan area -- the
number of people, their .ge, racial, educational, and economic
characteristics, the contrast between central city and suturban
conditions, needs, and resources. The participants had learned to
use the 1960 census material in which they utilized a City and
County Backqround Form designed for this purpose. Since the 1970
census data is presented differently a new City Background Form
had to be developed. A copy of this form was sent to each parti-
cipant in a July 30, 1972 matling. It is our hope that the form wil}

©
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be used to up-date tiic information a“out the city and fts census
tracts ani t42t participants i1l use this inforiation to desion
prograns relevant to their poaulations. Further, it is hoped that
participants will be encouraged to continue to utilize local
resources increasingly in their offort to make ABE classes better
meet the nceds of students in developing the basic literacies --
not only the literacy of reading, writing, and arithmetic, but also
literacy in health, in family rclations, in knowledge of available
services, in political and economic matters, and in knowledge of
rights, privileges, and obligations.

Probably the greatest contri-ution of this report will be the
uses to which it 371 "¢ ~ut "y thosae +:0 contizue to try to use
community development as a methcd and a process in working with
adults particularly in the “‘odel Cities Areas of our large cities.
The levels of 1iving of the people can be raiscd for the people can
learn how to understawi {hzi» C7% , hovt to participate in the local
cconomy, and in social and political decision-making essenti 1 in
the up-grading process. These adults will intelligently support
their own leaders skilled in organization and a working knowledge of
inter-governmental complexity.

This project s only one of many efforts to discover more
effective ways to increase the inner-city resident's cope-ability
the speed and economy with which he adapts to continued change and
helps sh?pe change by participating in the development of a more

humane community.

Edmonia 4. Davidson, Ed.D.
Project Director

-3
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THE OPINIONNAIRE

An opinionnaire was administered to the participants of the
Institute at its conclusion. The items were related to 8 substantive
areas, areas covered in the lectures presented at the Institute and in

the required text, Family and Personal Development in Adult Basic

Education, by Edmonia W. Davidson. Questions were primarily concerned
with factual material, but also dealt with value assumptions, personal
perspectives, attitudes towards the law, prejudice, dignity, worth of
the individual, and freedom.

Characteristics of Those tho Completed the Opinionnaire
Table 1
ilumber of Individuals by State tho Participated in

Institute, Humber and Percont of Those In the State ttho
Completed Opinionnaire

State flumhber of Number of %
Participants Respondents
Connecticut 1 n 0.0
flassachusetts 1 ] 100.0
New York 20 16 80.0
Delaware 2 1 50.0
District of Columbia 15 13 86.6
Jaryland 14 12 85.7
Pennsylvania 18 18 100.0
Virginia 13 1 84.6
%é%:%sNOt Designatcd - 7%
11°



0f the 84 partiéfpants from 7 states, 73 or 86.9 percent,
completed the opintfonnmaire. Highest rates of response 'were from
Pennsylvania (100%) and iiassachusetts {(1™:3). Of the 15 partici-
pants from the District of Columbia, 13 or 86.6% completod the
opinionnaire. Participants from ilaryland and Virginia responded
at rates of 85.7% and B84.5%7 respectively. 080% of the participants
from Mew York completed the opionnaire. Only 1 of the 2 participants
from Delaware (50%) completed the opinfonnaire. The only partici-
pant from Connecticut did nct complete the opinionnaire, giving that
state a 0% rate of response.

Table 2
‘umber of Individuals from Eachk State Completing

Opinionnaire and Percentage of These
Individuals of Total Respondents

State Mumber of )
Respondents

Connecticut 0 n.0
ifassachusatts 1 1.4
Hew York 16 21.¢
Delavare 1 1.4
District of Columbia 13 17.8
Jiaryland 12 16.4
Pennsylvania 12 | - 24,7
Virginia 11 15.1
%%::$5”0t Desiqnatad 7; 16;:4

Table 2 indicates that the largest number of respondents

came from Pennsylvania (24.7%), New York (23.9%), and the District

. i 6
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. of Colurhia (17.8%). These were followed by Maryland (16.4%), and
Virginia (15.1%). Two states had only 1 respondent each (1.4%)--
ilassachusetts and Delaware. One completed opinfonnaire failed to
indicate the state of the respondent (1.4%)

¢ Respondents were asked to indicate position and length of
ABE expericnce. The largest number of resoondents were ABE teachers,
54 or 74%; and 6 or 8.2% were elementary teachers with ABE exper-
ience. Two or 2.7% of those who participated in the survey were ABL
directors. Two (2.7%) were counselors involved in ABE work. One
principal, 1 administrative assistant, and 1 staff development worker
(cach renresenting 1.4%) also completed the opinionnaire. Two others

(2.7%) were program directors. There were also 3 (4.1%) teacher's aides.

. Table 3

Humber and Percentage of Respondents
- By Professional Position Held

Position Jurber y4

ABE Teoacher 34 75.0

Elementary Teachor, with ABE Fxperiance 5 3.2

ABE Dircctor 2 2.7

Counselor 2 2.7

Principal 1 1.4

Administrative Assistant 1 1.4

‘4 Staff developmont Yorver 1 1.4
. Proaram irector 2 2.7
Teachar's lide 3 A1

Pgsition ot Indicated 1 1.4

~ Totals Vi T173.0




Table 4 nrasonts thn professional position of tha rospondents

¥
N
s

§ from th various statss.. T largast number of ACE teachers /o completod ,
A th? oninionnairz care from Ponsylvants (15), district of Columbia (12),
| ]
55? and e York (11). .arylanl and Virgiafa each ha. G ABE teachers 10

completed the opinionnafr.. ‘assaclwsetts an.) Uolavare had 1 each. Of
the ~ elermentary teachers '+it'y ABE experionce, half were from 'iarviand
and half from Virginia. One of tho ABE dircctors was from :'&'r York, and
the othor vas from Virainia. Of the two counselors involved in ABE work
who compieted th~ opinfonnairz, 1 was from .laryland and the other uas
from Virginia.

Chart 1 shows the leagth of ABE exnerience of tie respondents by
percentaga. 45.2% of thos2 who completed tho opinfonnaira had 2 y-ars or
less ABE exnerience, and of these 13.7% nad - months or lcss. 353.5% of
the resoondents had 3, 4, or 5 yrars of ACE axpericnce ani 19.2% has

been iavolvad in ABE rork for six or rore yo2ars.

Experieacy

6 monts or loss ;

-

1 or 2 y-.ars

3, 4, or 5 yrars ! ’

 yoars or rore , ! '

A 5 19 15 2n 25 kR 3
Percent

Chart -

Lenat's of ABE Exreri~nce of the
Respondonts by Percentanc

F A
w2
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OPLITIM: AIRE

AOULT BASIT EDUCATION INSTITUTE
FOR TEACHERS AlD TEACHER-TRAINERS
OF
. URBAN ADULT POPULATIONS

. Hovard University
July 25 to August 6, 1971

The purpose of this opinionnaire is to get an indication of how
you presently feel about some of the things we will be discussing during
this two week institute. It is not a test of your ability. There may be
no right or wrong answer. The best answer is your honest personal
opinfon. You may be sure that the answer you give will be kept
confidential. The answer you give will assist us in determining what
areas need more concentration during this Institute and will provide
information for future programs. You will also be requested to repecat
the same exercise at the end of the conference period.

Please du no write your name on this questionnaire. He are
not interested in who you are but WHAT YOU THINK. Please indicate the
state in which you work, your position, and the length of ABE

experience.
Position Length of ABE experience
. 1. Six months or less
State 2. One or two years
3. Three of four years
City 4. Four or five years

5. Six years or more

Instructions:

You mayv agree or disagree with each of the following statements.
You are requested to indicate the extent of your agreement or dis-
agreement by writing the number which best expresses huw you feel in
the blank space to the left of the item. Remember, we want your
honest personal opinion.

Strongly disagree
Disagree
Uncertain

Agree

Strongly agree

Ut £l N -

. 1. The dignity and status of the ABE programs are determined, in
large measure, through the way they deal with the potential
student recruit.

1) 1.4%2 2) 4%  3) 4.1%  4) 28.8% §) 58.9% Unkn) 2.7%

Note: After each statement which follows the percentage distribution of the
answers of respondents is indicated in accordance with the instructions,
1-5trongly disagree to 5-stronnly agree, as 1llustrated ahove.

ERIC 1ty




2. What is normal for one groun in thc ommunity may not be normal
for another. The ABE teacher has to rcalize this and respect
it.

1) 2.7 2) 0.0 3) 1.0 4) 13.7 5) 82.2 Unkn) 1.4

3. If the Supreme Court decision of 1954 had been pursued with all
deliberate speed in the Mortheast Atlantic states, we would
not be experiencing some of the problems that we face today.

1) 4. 2) 5.5 3)12.3 4) 28.8 5) 47.9 Unkn) 1.4

4. There are those in the lortheastern states' public schools who
will do anything they possibly can to keep the desegregated
school system from being effective.

1)9.6 2)1.4 3)6.8 4) 30,1 5)47.9 Unkn) 4.1

5. The llortheast states have successfully removed all the vestiges
of the segregated dual system in every aspect of its operation.

1) 60.3 2)27.4 3)6.8 4)1.4 5) 2.7  Unkn) 1.4

6. The average citizen will obey the laws if they are impartially
enforced.

1)12.3 2)12.3 3)8.2 4)46.6 5) 20.5 Unkn) 0.0

7. There is not much that can be done about most of the slum land-
lords, bigoted teachers, brutal police and citizens who despise
non-white Americans.

1) 65.8 2)24.7 3)1.4 4)1.4 5) 6.8  Unkn) 0.0

8. The fact that 35% of the young men of the Northeast states are
rejected by the Selective Service is indicative of something
being wrong both in the community and in the public schools.

1) 2.7  2)1.4 3)12.3 4) 39.7 5)42.5 Unkn) 1.4

7. The unmotivated student from disadvantaged background should be
assigned to thc most competent teachers.

1) 4.1 2) 5.5 3) 5.5 4) 37.9 5) 46.6 Unkn) 1.4

10. 1t should be a mistake to teach persons from disadvantaged
background differently from other persons.

1) 32.9 2)31.5 3)5.5 4)20.5 5)9.5 Unkn) N.0

11. Freedom is the right to be treated as a person equal in promise
and dignity, in every part of our national 1ife, to all others.

1Y2.7 2)0.0 3)0.2 4)20.5 5)75.3 Unkn) 1.4

o -~ »-;12‘
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12. The type of peonla living under poor conditions are there because
they are too lazy to do anything about it.

1) 54.¢ 2) 28.3 3) 2.7 4) 1.4 5) 1.4 Unkn) 1.4
13. Poor housing conditions, undercmnloyment or unemployment, and
- no up-grading opportunities are unrelated to illegitimacy,
crime and delinquency.
1) 60.3 2)12.3 3)0.0 4) 11.0 5) 16.4 Unkn) 0.0

14. Of urban children and youth, the majority of nomvhites live in
central cities, the majority of whites in suburbs.

10,0 2)55 3)1.4 4)49.3 5)42.5 \Unkn) 1.4
15. /lost families are small.
1) 8.2 2) 24.7 3) 11.0 4) 41.1 5) 13.7 Unkn) 1.4
16. Over one-third of the children live in large families.
1) 1.4 2) 8.2 3) 15.1 4) 52.1 5) 20.5 Unkn) 2.7
17. Nommite families are much more likely to be large.
1) 4.1 2) 9.6 3) 2.7 4) 52.1 5) 31.5 Unkn) 0.0
18. The majority of children 1ive in middle or upper income families.
1) 31.5 2)33.4 3)27 4)24.7 5)1.4 Unkn) 1.4

19. The majority of nonwhite children are poor and the majority
of poor children are white.

1) 4.1 2) 8.2 3) 6.8 4) 38.4 5) 42.5 Unkn) 0.0
20. Large families are more likely to be poor.
1) 1.4 2) 4.1 3) 4.1 4) 57.5 5) 32.9 Unkn) 0.0

21. Families that are both large and nomvifte run double risk of
poverty.

1)0.0 2)1.4 3)4a 4) 24.7 5) 67.1 Unkn) 2.7

22. tearly two-thirds of nomwhite farilies headed by a woman are
. poor, as are one-third of white families headed by a woman.

1Y 2.7 2)1.4 3) 11.0  4) 45.2 5) 35.6 Unkn) 4.1

23. iost vulnera le to poverty: farm families, nonwhite families
and families headed by a woman.

1) 2.7 2) 0.0 3) 6.8 4)34.2 5)52.1 Unkn) 4.1

ERIC 131
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27.

28.

29,

30‘

31.

32.

33.

34.

. lore familios today have two wage earners.

1) 0.C Z) 1.4 3) 5.5 4) 47.2 5) 43.3 inkn) 1.4

At all levals of education, lifetimz earnings are higher for
whites.

1) 0.0 2) 0.0 3) 2.7 4) 34.2 5) 63.0 tnkn) 0.0

. High school dropouts are morz likely to come from low income

families.
1) n.0 2) 2.7 3) 1.4 4) 42.5 5) 53.4 Unkn) N.0

High school graduates have fewer children than those with only
elementary schooling.

1) 1.4 2) 1.4 3) 2.7 4) 49.3 5) 45.2 Unkn) 0.0
The unemployment rates for teenagers are five times as high
as for other workers. For 16 to 17 year olds, the rate is
14% for boys and 17% for girls.

1) 2.0 2) 2.7 3) 11.0 4) 52.1 5) 34.2 Unkn) 9.0
Over a million men under 21 are in military service.

1) 0.0 2) 2.7 3) 21.9 4} 41,1 5) 34.2 Unkn) 0.0

Among Hegro draftees the disqualification rate was 57.5%, or
03% nigher than for whites in 196S.

1) 1.0 2) 2.7 3) 26.0 4) 47.9 5) 23.3 Unkn) 0.0
Infant mortality is almost twice as high for nonwhites.
1) 0.9 2) 4.1 3) 9.6 4) 42.3 5) 37.0  Unkn) 0.0

Frequency of doctors' visits is closely related to education
of family head.

1) 1.4 2) 1.4 3) 1.4 4) 53.4 5) 42.5 Unkn) 0.0

The proportion of youth 15-24 who have never visited a dentist
is related to color, region and income.

1) 0.0 2) 4.1 3) 4.1 4) 52.1 5) 39.7 Unkn) N.0
The distribution of family income in the United States in
1959 showad that the lowest fifth of the families had incomes
of less than 33,020.

1) 1.4 2) n.0 3) 1.0 4) 47,9 5) 39,7 Unkn) 0.0

.14
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35. The incom2 gap betveen whitc ad nonihite male workers from
1960 to 1972 iacraaszd.

1) 4.1 2)13.7 3)21.c 4) 2.5 5)18.4 Unkn) 1.4
36. Between 19590 and 1957 there was a decline in unskilled jobs.
1) 2.7 2) 8.2 3) 13.7 4) 49.3 5) 26.0 Unkn) 0.0

37. Between 1950 and 1960 the earnings gap botween skilled and
unskilled workers in the United States increased.

1) 0.0 2) 12.3 3) 9.6 4)52.9 5)19.2 Unkn) 0.0

38. Tha percentage of working wives is greatest among the familfes
classified as living in comfort.

1) 0.0 2) 5.8 3) 6.8 4) 60.3 5) 26.0 Unkn) 0.0

39. The salary of a male alemcatarv school teacher is about equal
to that of the skilled craftsman.

1) 1.4 2)15.1 3) 1.0 4)57.5 5)15.1 Unkn) 0.0

40, The rcgional income position ¢ f ilegroes relative to whites
is most favorable in the flort: and Hest.

1) 1.4 2) 11.0 3)17.8 4) 46.6 5) 21.9 Unkn) 1.4

41. To decrease the income gap, legores must achiave mora
education, higher job skills and equal job opportunity.

1)0.0 2)1.4 3)1.4 4)25.0 §5)52.9 Unkn) 1.4

42. American families classifiad by Leon Keyserling as living in
poverty and deprivation in 1959 had incomes of less than
34,000 and between $4,000 and $5,999 respectively.

1) 1.9 2) 1.4 3) 16.4 4) /1.1 5) 39.7 Unkn) 1.4

43. The most improtant fact to consider in deterrining how the
members of a legislative body (city council, state leg-
islature, U.S. Concress) will vote on a given issue is to
find out each memier's party affiliation.

1) 1.0 2) 23.3 3) 3.2 4)42.5 5)13.7 Unkn) 1.4

44, In making decisions and formulating policies, elected public
officfals are more lilely to follow dictates of conssience
rather than consider the desires of interest groups.

1) 12.2 2) 42,5 3)12.3 4)17.8 5)6.8 Unkn) 1.4
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45.

46.

47.

52.
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Political 1if2 in tic inited States is so commlex that the
masses of ordinary citizens cannot understand it, taerefore
it is foolish to attempt to teach tham about it.

1) 58.9 2) 3.5 3) N0 A4) 2.7 5)4.0 Unkn) 2.7

The usc of "system” 2s a concept in analyzing politics and
government in the United States is a valuable method for
the analyst.

1)5.5 2)6.8 3)210.5 4)45.2

In attempting to better understand the content of a given
political question or fssue ona may gain greater insight if

he determines the intercsts and associations of those who offer
proonosed solutfons.

1) 0.0 2) 0.0

5) 19.2  Unkn) 2.7

3) 5.5 4) 56.2 5) 35.6 Unkn) 2.7

. In the most realistic sense politics is who gets what, when

and hou,

1) 4.1 2) 2.7 3) 4,7 4) 49.3 5) 38.4 Unkn) 1.4

. ilo political systom can continue to operate unless its members

are willing to support tha existence of a group that seeks to
settle differences or promote decisions through peaceful
action in common.

1) 1.4 2) 5.5 3)11.0 4)47.9 5) 32,9 Unkn) 1.4

. Tha study of politics is concerned with understanding hou

authoritative decisions are made ant executed for a socioty.
1) 1.4 2) 1.4 3) 4,1 4) 56.2 5) 35.6 Unkn) 1.4

. Each part of the larger political canvas does not stand alone

but is related to cach other part; or to put it positively,
the operatisn of no one part can be fully understood without
referenge to the tiay in which the whole itself operates.

1) 1.4 2)2.7 3)9%6 4)43.8 5)37.0 Unkn) 5.5

It is not possible to set houndaries for a political system
since so much within a society affects the nolitical system
and so much within the political :system affects the society
that it serves.

1) 1.4 2) 3.5 3)17.8  4) 45.6

5) 23.3  Uukn) 5.5



53. Coomunity develonmant is a social process by waich human beings
can become more competuont to live with and gain some control
over local aspects of a frustrating and cnanging world.

. 1) 1.4 2) 2.7 3) 0.0 4) 46.5 5) 45.2 Unkn) 4.1
54. Communit¥ development is a group method for expeditin?
. personality growth which can occur when geographic neighbors
w?;k together to serve thoir growing concept of the good of
all,

1) 0.0 2) 8.2 3) 6.8 4) 37.0 5) 43.8 Unkn) 4.1

55. Community is whatever sense of the local common good citizens
can be helped to achieve.

1) 1.4 2) 2.7 3) 5.5 4) 49.3 5) 37.9 Unkn) 4.1

56. Process refers to a nrogression of events that is planned by
the participants to serve coals they progressively choose.
The events point to changes in a group and in individuals that
can be termed growth in social sensitivity and competence.

1) 2.7 2) 0.0 3) 6.8 4) 52.1 5) 27.4 Unkn) 11.0

57. then a community development encourager begins to work with the
neople in a locality, he initiates a proomss among these
people~--or joins one already under way.

1) 0.0 2) n.h  3) 1.4 4) 52.1 5) 39.7 Unkn) 6.8

58. The professional encourager may start the process, or join it,
he may keep 1t going through periods of crisis, he may have
some influence upon it, but as time goes on, it s less and
less his project.

1) 1.4 2) 5.8 3) 2.7 4) 34,2 5)47.9 \Unkn) 6.8

59. Each person §s valuable, unique and capable of grouth toward
greater social sensitivity and responsibility.

1) 0.9 2) .0 3) 1.4 4) 23.3 5) 5.5 Unkn) 6.8

(0. Each person has underdcveloped ability in initiative, origin-
ality and leadership., Thesc qualitfes can be cultivated
, and strengthenad.

1)0.0 2)nn  3)2,7 4)28.8 5)61.6 Unkn) 6.8

61. These abilities tend to emerge and grow stronger vhen people
work together in small groups thet serve the common (community)
good.

1Y90.0 2)0.0 3)2.7 4) 24.7 5) 65.8 Unkn) 6.8
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62.

63.

©
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There will alwvays be confiict between persons and factions.
Properly handled, the conflicts can be used creatively.

1) 2.0 2) 0.0 3) 2.7 4) 42.5 5) 45.6 Unkn) 3.2

Agreement can be reached on specific next steps of improvement,
without destroying philosophic or religious differences.

1)0.0 2)1.4 3)2.7 4)4.1 5)485.6 Unkn) 8.2

. Although the people may express their differences freely, when

they become responsible they often choose to refrain in order
to further the intercst of the whole group and of their idea
of community.

1)0.0 2)11.0 3)6.8 4)45.2 5)28.8 Unkn) 8.2

. People will respond to an appeal to altruism as well as to an

appeal to selfishness.

1) 4.1 2) 6.8 3) 23.3 4) 42.5 5)13.7 Unkn) 9.6

. A generous motivation may be used to form groups that serve

an iaclusive welfare of 211 people in a community.
1) 2.7 2) 0.9 3)a 4) 58.9 5) 26.0 Unkn) 8.2

. Groups are capable of growth toward self-direction when the

members assume responsibility for group growth and for an
inclusive local welfare.

1) 0.0 2)0.0 3)2.7 4)47.9 5)42.5 Unkn) 6.8

. Human beings and groups have both good and bad impulses.

1)1.4 2)0.0 3)1.4 4)43.8 5)46.6 Unkn) 6.8

. Under wise encouragement people can strengthen the better in

themselves and hielp others to do likewise.

1) 1.4 2) 0.0 3) 0.0 4) 41.1 5) 57.7 Unkn) 6.8

. When the people are free of coerci v pressures, and can then

examine a wide range of alternatives, they tend to choose the
ethically better and tiic intelligently wiser course of action.

190 2)55 3)5.8 4)42.5 5)37.0 Unkn) 8.2

. There is satisfaction in serving the common welfare, even as

in serving sc1f-interest.

1) 1.4 2) 1.4 3) 1.4 4) 42,5 5)45.2 Unkn) 8.2
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72. A concept of the common good can grow out of group experiences
that serve the velfare of all in some Tocal area. This sense
of responsibilicy and belonging can pe strengthencd even for
those to whom community is least meaningful.

. 10,0 2Y1.4 3) 7.4 4) 33.4 5) 49.3 Unkn) 9.6

73, Satisfaction and self-confidence gained from smail accomplish-
- ments can 1:ad to the contending with more and more difficult
problems in a proccss of contiinuing growth.

1)0.0 2)1.4 3)2.7 4) 39.7 5)46.6 Unkn) 9.6

74. The prominence of the community developer is likely to be
greater in the early stages, then taper off toward a termin-
ation date, but it may increase temporarily at any time.

1) 0.0 2)n.0 3) 12.3 4) 38.4 5) 39.7 Unkn) 9.6
75. Statutory laws can sustain inequality as well as equality.
1) 0.0 2) 2.7 3) 5.5 4) 35.6 5) 46.6 Unkn) 9.6

76. The economic condition of the urban poor today is similar to
the condition of the frecdmen (former slaves) after
Reconstruction.

1) 1.4 2) 41 3) 3.2 4) 37.9 5) 38.4 Unkn) 11.0

77. One nundred years ago wiite southerners opposed the migration
of Blacks to the ftlorth and to cities; today northerners oppose
the migration of 8lacks to their cities.

1) 0.0 2) 1.4 3) 4.1 4) 42.5 5) 42.5 Unkn) 9.6

73. There is a similarity between the Jim Crow [iovem:nt expressed
in sclicols and public facilities in the 1000's and its violence
toward Afro-Americans and the contemporary reaction of lower
middle class vhites to Blacks in the citics.

1 1.4 2) 0.7 3)8.2 4)45.2 5) 35.6 Ulnkn) 9.6

7. The Southern states adopted measures beginning in 1870 to
discourage the migration of freedmen to cities and 100 years
later northerners arz seeking wavs to force Black Americans
out of cities.

1)1.4  2)6.8 3)12.3 4) 356 5)32.9 Unkn) 11.0

- 8%. There is similarity betueen the attitude and action of law
enforcement officfals after Reconstruction, who were sustained
by thc white conmunity, and the attitude of law enforcement
agencies today, sustained by the white community.

1) 1.4 2) 2.7 3) 6.3 4) 39.7 5) 39.7 Unkn) 9.6
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BEST CCPY AVAILABLE
0PI 10, AINL F1 .LI.G5

Adult Basic Education. Responses to the quostions related

to adult bhasic education {ndicated that participants showed a consistency
between their high leval of concern for human worth, as indicated by
their responses to other questions in the opinionnaire, and their
respect for their constituents in ABE programs. About nine-tenths

of the respondents (89.7%) thought that the diagnity and status of ABE
programs are determined, in large measure, through the ways in vhich
they deal with potential student recruits (Q-1). ilcarly all (95.92)
felt that ABE teachers must understancd and respect differences between
grours in communities (Q-2). Although a slightly smaller majority
(83.6%) thought that the most competent teachers should be assigned

to teach the unmotivated studeats from disadvantaged backgrounds (Q-9),
there was a great divergence of opinion about how disadvantaged persons
should he taught, since 54.4% thought they should be taught differ-
ently from other pevsons, an! nearly a third (30.1%) disagreed (Q-10).

Yorth of the Individual and Freedom. (Q-197, 12, 59, GO)

There was nearly unaulious accord on questions concerning the necessity
for frecdom, and the instrinsic worth of the indfvidual. 95.3% agreed
that, “Freedom is the right to be treated as a person equal in promise
and dignity in every part of our natfonal life" (Q-11). A similar
percentage (91.8%) thought that each person is valuable, unique, and
capable of growth to7ard greater social sensitivity and responsibility
(Q-59).

Income and Employment. Participant understanding of the income
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structure in the Unit-d States as measur:{ hy the direction of their
opinions indicate! a grasp of fundamentals by the majority but a need
of many to put their newly-acquired information into a frame of
reference. For instance, three-fourths knew that the earnings gap
between skilled an1 unskilled workers in the Unitad States increased
between 1350 and 1960 (Q-37), and that there was a decline ¥n unskilled
Jobs during this period (Q-36). Eight out of ten knew that the
Keyser1ing family income classification of poverty, deprivation, and
comfort was less than $4,700, between $4,000 and 55,999, and $5,000
and over respectively (Q-42), but only a bare majority (58.9%) knew
hat the income gap between white and nonwhite male workers increased
from 1960 to 1952 (Q-35). Only 58.5% could identify the most favorable
regions in the U.S. for Negroes in relation to whites in regard to
income (Q-4n), hut most (86.3%) agreed that the unemployment rate for
teenagers was five times as high as for other workers (Q-28). Host
(86.3%) agreed that the percentag2 of working wives was greatest
among the families classificd as 1iving in comfort (Q-38).

The Family. Understanding of American families ranged from

a Tow of only 26.1% who agreed that the majority of children live in
middle or upper income familins (Q-13), and that most families are
small (54.0%, Q-15), to the nine out of ten (90.4%) who agreed that
large families are more likely to be poor (Q-27), and the 91.8% who
agreed (hat familfes that were both larae and nonwhite run double
risk of poverty (Q-21).

Althiough nineAuut of ten agreed that most families today have
two wage earners (Q-24), only eight out of ten agreed that nearly two-
thirds of nonwhite families headed by a woman are poor as are one-third

of white families headed by a woman {0-22), In several discussion
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groups hels during th2 Institute it became clear that the concept of
econormic discrimination against women in t%: tinitod Statas vas foreign
to the thinking of many participants. Only when census materials and

. studies of the Equal Employmant Opportunity Conmission were examined
carefully was there acceptance of this reality.

That over one-third of the children live in large families (Q-16)
was agreed to by only seven out of ten participants, and that the
majority of nonwhite children are poor and the majority of poor
children are white (Q-19) uas agreed to by eight out of ten.

The relation of health care to race, income, and region vas
understood by nine out of ten participants (Q-23) vho agreed that the
proportion of youth 15-24 :tho have never visited a dentist is related
to race, region, and income. And nine out of ten understood that the
frequency of doctor's visits is closely related to the education of
the family head (Q-32), but a slightly smaller proportion knew that
infant mortality was almost twice as hirh for nonuhites as for

whites (Q-31).

The Political System. One emphasis of the Institut: was that

the participants understand tha political system of the U.S. This was
decmed important for the enhancement of their own knowledge, and it
was felt that they would, in turn, teach their classes about the
poiitical system. Research indicates that many adults feel power-
less to control their oom dastinies, or even to have a significgnt

. input inte the actions of the forces which affect their lives.
Knowledge ahout the political system--how it works and how it can be

changed--should help to reduce the feelings of powerlessness manifested
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by many adults. To that end, knowledge about tha functions of the
political system vere a part of the Institute.

64% of‘the participants shoed that they understood the use of
"system" as a concept in analyzing politics, and felt the concept to
be valuable in analyzing government and politics in the U.S. 81% agraad
that each paft of the larger political canvas doos not stand alone,
but is related to each other part. 70% expresscd the view that it
is not possible to set boundaries for a polftical system since so
much within the society affects the political system, and at the same
time, so much within the political system affects the society it
serves. 9N% of the participants disagreed with the idea that political
life in the U.S. is so complex that ordinary citizens cannot under-
stand it. They felt strongly, then, that common people can under-
stand the political system, and should be taught about ft.

With respect to a definition of politics, 88% said that
politics s, "Who gets what, when, and how." 92% agreed with the
fdea thatthe study of politics is concerned with understanding how
authoritative decisions arc made and executed for a society.

Participants displayed a gqreat concern about the role of
interest groups in the political system. They felt that size and
unity determine thie political effectiveness of an interest group.

81% felt that interest groups should seek political change through
peaceful action in common. 92% expressed the jdea that peoqle can better
understand the content of a aiven political question or issue if they
can determine the intercts and associations of those who offer

proposed solutions. This indicated that participants understood that

decision-makers are affected by their own interests and associatfons,
24
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as by the content and rightness of the question or issue at hand. A
smaller proportion, 62%, said that elected public officials are

more likely to consider the desires of interest groups than to follow

the dictates of conscience in making decisions and formulating policies.
This viewpoint supports the preceding one, but is, of course, a
strongur statument concerning the effect of inter.:st groups on elected
policy-makers.

A majority of the participants, 56.2%, agreed with the idea
that the most important fact to consider in determining how the members
of a legislative body will vote on a given issue is to find out each
member's political party affiliation. This means, of course, that
these participants felt that many legislators vote along party lines.
However, 34.3% of the respondents disagreed with this idea. This
item showed the largest proportion of division of opinion in the
questions related to tha political system.

Group Dynamics. The Institute included group dynamics as an

aspect of its focus based on the knoviledge that a democratic society
gains strength from the effective functioning of the many groups within
jt. Its most valuabla rosources are the groups of people found in its
communities, churches, schools, businesses, unifons, et. al. However,
we now know that these smaller units must perform their functions well
if the larger system is to work smoothly. Further, group support

often needs to be mobilized to effect social change designed to enhance
the lives of workinn-class people. Thus, participgnts in the Institute
needed a knowledge of group dynamics.

Twelve questions in the opinionnaire sought responses to itaoms



concerning group dynamics. B81% of the rospondents agreed that there

will always be conflict botween persons and factions, but properly handled
the conflicts can be used creatively. 80% felt that agreement can be
reached on specific rext steps nf improvement, without destroying
philosophic or religious differences. Only 4% of the respondents
disagreed with this idea.

84% of the respondents agreed that a generous motivation may
be used to form groups that serve an inclusive welfare of all people
in a community. However, participants were less uniform in their
belief that people will respond to an appeal to altruism as well as
an appeal to selfishness. On this point, while 56.2% agreed, 23%
were uncertain, 10.9% disagreed, and 9.5% did not answer the question.
This idea is related to the idea that human beings and groups have
both good and bad impulses, which respondents supported with 90%
agreement. Pessimism did not prevail, however, for 92% agreed that
under vise encouragement people can strengthen the better in them-
selvas and help others to do likewise.

A graphic portrayal of some responses is interesting. For
example, there was majority agreement (74%) that although people
may express their differences freely, when those people become
responsible they often choose to refrain to disagree in order to
further the interest of the group and of their idea of community
(Q-64). The remaining respondents' reactions were varied. For
instance, 87.7% of the respondents agreed that there is satisfaction
in serving the common welfare (0-71), and 87.7% of the partic »ants
agreed that group experiences cdn contribute to a concept of the
common good (Q-72). In addition, 79.5% thought that when people ar;
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free of coercive pressures and can examing a wide range of alternatives
they tend to choose the ethically better and the intelligently wiser
course of action (Q-70).

90% of the group agreed that groups are capable of growth toward
self-direction when the members assume responsibility for group growth
and for an inclusive local welfare (Q-67). _

Concluding the section on group dynamics, 86.3% felt that
satisfaction and self-confidence gained from small accomplishments can
lead to the contending with more and more difficult problems in a process
of continuing growts {Q-73). Thc strength of affirmative responses in
this scction indicates that progress was made in the Institute in
explaining the nature of the forces at 'work within a group, and that
participants accepted the philosopty that there is practical value in

understanding and utilizing group dynamics to achieve social goals.

Community Development. In addition to providing knowledge about

educational, social, and political questions in the U.S., the Institute
sought to provide information which would contribute to the solutfon of
day-to-day problems faced by adults. Inner-city adults, usually members
of minority groups, often poor, face problems which they individually

are not able to solve. The Institute recommended a Community Development
approach to coping with these human problems. Community Development

was defined as "a social process by which human beings can become more
competent to 1ive with and gain some control of local aspects of a
frustrating and changing world. The process is a progression of events
that is planned by participants to serve goals they have progressively

chosen. Development means social and personal change that moves toward
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consciously choseon noals. The choosinn is done by the people who are
in precess of changa."

Nine items of the opinionniare sought to determine whether or
not Institute members had learned the Community Development approach,
and whether or not they accepted it as a viable tool for their owm use
in their communities. Responses indicated that participants did Tearn
this method, and accepted 1t as appropriate and useful. Tihey realized
that they, as professional encouragers, may start the process of
comunity development but they must encourage maximum participation from
community members, teach persons the knowledge ani skills they themselves
pbssess, and be prepared to step aside from the leadership role when
comminity persons are able and willing to assume this role for them-
selves.

91.8% of the participants agreed with the concept that
community development is a social process (Q-53). 80% agreed that
community development can expedite personality growth when geographic
neighbors work together for the good of all (Q-54).

80% agree that community is whaiever sense of the local common
qood citizens can be helped to achieve (Q-55), and 79.5% agreed that
process is a progression of avents planned by the participants to serve
goals they proaressively choose (Q-56). Even more Institutc members -7,
aqreed that a concept of the common good can grow out of group exper-
iences that serve the welfare of all in soc local area (Q-72). This
sense of responsibility and belonging can be strengthened even for those
to whom community is least meaninaful. Further, 86.3% agreed that

satisfaction and self-confidence gained from small accomplishments on
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the community level can lead to increased willingness to contend with
more difficult problems in a process of continuing community growth (Q-73).

Regarding the role of community developer, or professional
encourager, participants in the Adult Basic Education Institute over-
whelmingly expressed the idea that there is a need for such parsons
today in inner-cities. 92% felt this way. 82% believed that the
profassional encourager may start the commumity development process,
or join it. He may keep it going through periods of crisis; he may
have some influence upon it; but as time goes on, it is less and less
his project (Q-57). Finally, 73.1% agreed that the prominence of the
community developer is likely to be greator in the early stages, then
taper off toward a termination date, but prominence may increase
temporarily at any time (Q-74).

The notion of positive action to support community development
is pervasive throughout. Local communities can 111 afford to drift,

if human problems are to be solved at this point in time.

Historical Continuities. A number of questions were con-

cerned with the relationship between the contemporary social and
economic situation and conditions in the nation's past.

A ralatively high proportion of the participants understood
that the history of race relations in the United States from Reconstruc-
tion to the present has been characterized, in part, by hostility,
violence, and subversion of laws designed to promot2 equality. Eight
out of ten (85.N%) aareed that 100 years ago southerners -opposed the
migration of Blacks to tho ilorth, and today northarners oppose the
migration of Dlacks to their cities (Q-77). Aboui eight in ten (80.8%)
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saw the similarity between the Jim Crow .jovement in the 1000's with its
attendant violence and the contemporary reaction of lower middle class
vivites to Blacks in the citics (Q-78). About eight in ten agreed there
is a similarity between the attitude of law enforcement officials after
Reconstruction, who were sustained by the white community, and the
attitude of law enforcement agencies today, sustained by the white
community (Q-09).

However, only about three-fourths (75.4%) understood that the
economic situation of t“> urban poor today is similar to the condition
of the freedmen after Reconstruction (Q-76). An even smaller
percentage, 58.5%, agreed that as in 1870 when Southern states adopted
measures restricting Blacks from migrating from the South, today
northerners are seekina ways to force Blacks out of the citias (Q-79).

This data seems to indicate that the study of Negro history by
many participants was probably cdone with an emphasis on chronology,
which neglectad the relationship between past and present. It is
especially important that teachers of adults learn to sec these
relations in studying the social problems which confront this nation,
for adult students need ready help in locating answers to questions

they raise about their world.
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PRCCTAT

Staff Development Horkshop for Teachers of Adults in the District
of Columbia Public Schools, conducted in cooperation with the
Graduate Program in
. Adult and Conti-uing Education
School of Education
Howard University
liovember 20, 1971

PLACE: Biology Greenhouse Auditorium, College and Fourth Strcets, N.W.
TINE:  9:00 AL, to 1:00 P.M.

Dr. E4dmonia NW. Davidson, Professor of Education,
Chairman, Graduate Programs in Adult and Con-
tinuing Education, Howard Unfversity, pr.siding

MELCOIiE: Dr. Howard Cameron, Acting Dean, School of
Education, Hovard University

GRECTINGS: 'rs, larguerite Selden, Assistant Superintendent,
Dept. of Summer Schools, Continuing Education and
Urban Service Corps

WORKSHOP

OBJECTIVES: iir. John R. Rosser, Acting Director, Adult and
Continuing Cducation % Summer Schools, D.C.
Public Schools

AM CVERVIEU OF
THE ABE INSTITUTE FOR TEACHERS OF URBAN ADULT POPULATIONS AT HOWARD
UNIVERSITY: Dr. Edmonia W. Davidson, Director, ABE Institute

DEVONSTRATIONS OF HOW THE INSTITUTE EXPERIENCE HAS BEEN UTILIZED IN
ABt CLASSES: r. Hlevers L, Jefferson, ilathematics Teacher,
Evening, Program, ARE Domonstration Center

Miss Sarah L. !iinor, tlathematics Teacher, tlork
Incentive (WIil) Program

'rs. Leola R. Wesson, Teacher Afde-Tutor in
.iathematics, Blair Adult School

firs, ‘iadeline Stanmore, ABE Staff Developmont
Teacher, American University

A REPORT OF THE ABE INSTITUTE, UNIVERSITY OF GEORGIA, ATIENS,
GEORGIA: ilr. Harriel illiams, Chief, Education Unit,
York Incentive (MIM) Program

TEACHIG
WOEWd DETAINEES: lrs. Josephine Peace, ABE Teacher, Women's
Detention Center
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PANEL: TEACHING tNGLISH AS A SECOiD LAMGUAGE:
i'rs. Terrl Griffin, iir. Thomas Jones, iirs.
April A. Burriss, (CHAIR'AW) fiss Hilda
Morena, Nirector English Programs for Latin

Americans
COFFEE BREAK:
THE OIC
PROGRAI1: I'rs. Alexis Roberson, Curriculum Specialist

Opportunities Industrialization Center
PANEL: PROJECT COI®SUNITY ADULT LEARNING LABORATORY (CALL):
irs. Theresa Leslie, itrs. ilary Hawkins, iir.
Haywood Walker, tir. Jonathan Owens,
irs. Leola Wesson, (CHAIRMAN) ilrs. Alameda
Hansborough, Assistant Director, Adult Basic
Education, D.C. Pubiic Schools
AN INNER CITY CHURCH BECOIES INVOLVED IN HOUSING:
Rev. John R. Little, ABE Counselor, Pastor
Diliverance Curch of God in Christ

REMARKS: 7. John Rosser

Community development makes available to people the experiences
that create the social skills needed to deal with each other, with
neighbors, with experts, with the powers that be; it is a social
process by which human beings can become more competent to live and
gain some control over local aspects of a frustrating and changing

world.
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SELECTED PROGRAIT REPORTS PRESENTED IN THEs

Staff Development Vorkshop for Teachers of Adults in the District
of Columbia Public Schools, conducter in cooperation with thc
Graduate Program in
Adult and Continuing Education
School of Education
Howard University
November 20, 1971

PLACE: Biology Greenhouse Auditorium, College and Fourth Streets, H.Y.
TIME: 9:00 A.M. to 1:N0 P.M.

DE/iIONSTRATIONS OF HOW THE INSTITUTE EXPERIENCE HAS BEEN UTILIZED IN
ABE CLASSES: Mr. Nevers L. Jefferson, [lathematics Teacher,
Evening Program, ABE Demonstration Center

ifrs. Leola R. Wesson, Teacher Aide-Tutor in
flathematics, Blair Adult School

iirs. Hadeline Stanmore, ABE Staff Development
Teacher, American University

TEACHING
WOI'EN DETAINEES: Mrs. Josephine f.ace, ABE Teacher, Yomen's
Detention Center
AN INNER CITY CHURCH BECOMES INVOLVED IN HOUSIMG:
Rev. John R. Little, ABE Counselor, Pastor
Deliverance Church of God in Christ
Community development makes available to people the experiences
that create the social skills needed to deal with each other, with
neighbors, with experts, with the powers that be; it is a social
process by which human beings can become more competent to live and

gain control over their 1ives.

“~, - This is a followup activity of the Adult Basic Education
Institute fur Tedachers and Teacher-Tra‘ners of Urban Adult Populations,

July 25 - August 6, 1971, a¢ Howard University.
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tr. Nevers L. Jetterscn, Mathcratics Teacher
Evening Pro;rari, ABE Ccronstration Center

Statistical information from the U. S. Bureau of the Census
can be used in a varfety of ways to challenge and motivate the ABE
learner. The statistics represent "1ive” figures; figures that
are not as abstract as some of the problems found in textbooks.

I have found that ABE learners have difficulty in reading and
interpreting graphs. Part of the problem lies in the fact that they
have no understanding of how graphs are constructed. Recognizing this,
I proceeded to give oral instructions in graph construction and inter-
pretation. The source of my informatfon was the U. S. Census. The
attached graph was part of a test that was given as a culminating
exercise. Emphasis on a graph or chart is justified since this
questiun is usually on each G.E.D. examination.

Even though I used only one table from my city and county
background form, other tables can be used as well. They can be used
in word problems, percentages, decimal fractions, whole numbers and
many more. I have attached a few of the word problems to illustrate

this.
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INCO'E IN 1959 OF FA:ILIES AND UNRELATED
IADIVINUALS, BY COLOR FOR THE ﬁISTRICT
OF COLURIA: 1969

— - [ERTA P VN - = w——

TOTAL IUUEY INCOVIE TOTAL ‘HITE MOWUMHITE T JAL  'MITE  NONWHITE

— a———. a8 —— - - P . - e e = e - . - —

FAHILIES PERCENT DISTRIBUTION

TOTAL 173,695  82,A37 91,758 100.0 1n0.0 100.0
UMDER $1,000 6,905 1,907 4,998 4.0 2.3 5.5
$1,020 to 71,295 9,372 2,619 6,573 5.4 3.2 7.4
52,000 to $2.399 13,810 3.877 9,923 1.9 4.7 10.9
$3,000 to $3,999 18,477 5,232 13,247 10.6 6.3 14.5
$4,n00 to $4,999 20,77 7,441 13,331 12.0 9.1 14.6
$5,000 to 5,999 17,654 7,907 9,747 10.2 9.6 10.7
$6,000 to £6,999 15,119 7,535 7,564 88.7 9.2 8.3
$7,000 to $7,999 12,750 6,779 5,9 7.3 8.2 6.6
78,070 to 38,399 11,605 5,821 5.724 6.7 7.1 6.3
$9,000 to 9,979 9,58 5,238 4,342 5.5 6.3 4.8
$10,000 to 314,999 23,713 15,791 7,982 13.7 19.1 8.8
415,000 to $24,999 9,842 8,448 1,396 5.7 10.2 1§§
$25,C00 F/ND OVER 4,017 3,876 141 2.3 4.7 0.2
MEDTAH INCO!F $5,993 $7,692 $4.87%0
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YONK SHEET

Oirections: Conzult the graph above and wrile answera tn the fullowing
questions.

1. How many families had under $1,000 income in 19597
Of this total, how many were white? Nonwhite?

2. How many nonwhite families had $25,000 and over?

3. At what point did the white and nonwhite families have the

same amount of money? How many people does this represent?

4. Yithin what income group do you have the greatest nuinber of
whites? Nonwhites?

5. 1f the median income for all families is $5,993, how many white
and nonwhites made less than the median?

37
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unan PROBLENMS

Last year 25% of all the people in this country attended some kind
of school. Using 200,000,000 as the population, how many pcople
attended school?

Of every 1,000 adults in this country, 2.3% are college graduates.

Hcw many of every thousand adults are collage graduates?

The last federal census shows that the town of lil1lus has decrzaced
16% in populatfcn. If tho previous census figure was 2,407, what

is the-figUru now? .

The last federal census shows that the Nation's fastest-growing major
city has increased 90% from its previous popqlation of 256,000.

What is the new population figure?

The census for a year ago showed that Podunk had a population of
1,€40: this year's census shows an increase of 12 1/2%. What

is the population figure for this year?

APPROXIMATING MUMBERS

The 1960 census figure for New York City was 7,781,984. In round
numbers, this is how many millions?

An estimate of the world population is 3,784,763,249. This
figure is about how many billfons?

The population of Philadelphia is 3,671,048. In round numbers,

this is about how many millions?



Projoct in Arithmetic
Dy
lirs. Leola llesson

Blair Adult Education Center
Washington, D.C.

I have devcloped a lesson in arithmetic from thc study of
our census trac's that we studied this summer, 1971, under the dynamic
leadership of Dr. Edmonia W. Davidson. We looked at the census
tract information for the tract in which our school 1s located.
[ have chosen the number 5458 and developed a lesson in:
1. Place value
Expanded form

The four computations

L] w N
L] » L]

Percents

I. Place Value {The value of each digit)

' thousands
+& hundreds
tens

®  ones

) I1. E£xpanded Form
5000 + 4NN 4 51 4+ 8 = 5A%R
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iII. Comoutations (Includinc Problam Solvina)
A. wuitiplication:
8 x1 = 8
5x10 = 50
4 x 190 = 400
5 x 1070 = 5900
5458

8. Subtraction:

The number of persons with 4 ycars or more of college is 192.

The number with four ycars of high school is 845. Find the Difference.

845 Expandcd Subtraction
-1°2
653 7% 140

#A7 + 43 + 5

=170 - 0 « 2

G + 50 + 3 = 653
IV. Percents

Find the percent of college graduates to high school graduates.

102 + 645 = 192 x 1NN = 22 122 ¢ Rounded off to 23%
m Ma m
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q§§5 A DEI'ONSTRATIO! OF HOW CENSUS CATA MAY BE

USEC I% AM ABE READING CLASS -~ COi-
NUHITY DEVELOPTENT APPROACH

Mrs. ‘adeline Stanmore
ABRE STAFF DEVELOPIIENT TEACHER, A'ERICAN UMIVERSITY

This is a demonstration of how community-related materiails, sqph
as census data, may be used in an adult basic education reading class.
Each student is exémining the census tract where he lives and is ob-
taining an abundance of valuable, rich material about the area in which
he and his family live and also about how others live in relation to him.

For example:

Teacher: What are some of the aspects of the census material that
we are concerned with, class? Mrs. Shelton? (She

reads from a poster listing these aspects.)

Student: Education Unemployment
Housing Unpaid workers
Jobs Self-employed workers
Income Private wage and salary workers
Employment Government workers

Teacher: HMere specifically, Mr. Taylor, can you tell us something about
the census tract in which you 1ive? Tract 45 which is in the
Dunbar-Armstrong area?

Student: Looking at my census tract, 1 find that:

The population of the cormunity is young. lore than one-
fourth of the population is under twenty years of age.
1,604 arc enrolled in public schools, and of these 284 are

enrolled in high school.
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Teacher:

Student:

Teacher:

Student:

The median income for nomsite families is $3,145. The

median income for all familins in this census tract is

is $3,872. Tiere are only 58 white people living in

the tract.

1.363 males are employed. 4 are professional, technical,
kindred workers; 20 managers, officials, and proprietors;

12 sales workers; 133 craftsmen, foremen, and kindred workers;
329 operatives and kindred workers; 8 private household workers;
233 laborers, except mine; and 95 clerical and kindred workers.
1,037 females are employed. 313 of them are private house-
hold workers and 319 aro service vorkers,

70.8% of the people work in the District of Columbia. The
median level of education of persons over 24 years in age

is 8.6 years,

51% live in sound housing. 98.8% live in o014 houses.

Thera are an average of 3.6 people in each household.

29.2% 1ive in crowded houses. The median home value is
$11,1n0,

The median gross rent is ¢85.

Mr. Taylor, why are you saying that the comunity is young?
Because there are 6,789 persons living in the tract, and
1,848 of the people are between the ages of six and twenty
years old.

Are you saying by your statement that 1,604 are enrollad in

ruslic acionls tlat aaly 214 people between § and 20 years old
w. onon oattos -0 sc R1?

That is what the figures say.



BEST COPY AVAILASLE

T-zcher: Another quocticn, 13t do we mean when we sav that Lhe redian age
37t 1Y - in *h ¢ onous tract is ©5.5 years, and the median
age of the females is 27.1 years?

Student: The median means that one-half of the males is over 25 years
and 5 months old and the other hal is under 25 years and 5
months old. The same is true for the females, but their medfan
age is higher. The females have a median age of 27.1 yerars which
means that one-half of the females is over 27.1 years and the
other half is under 27.1 years.

Teacher: How many people are over 65 years 01d?

Student: Thare are 417 persons over 65 years and over. This is less
than one out of seventeen people, so there are not many old
people in the community.

Jeacher: What has someone else discovered about his census tract?

Who lives in tract #1? ilrs, Malthew? llay we hear from you
about education? Wuhat werc the median school ycars com-
pleted in census tract 41 in 1960?

Student: The census shows that the median school years completed

were 14.9 years in census tract #1. Half of the people have

attended school less than 3 years of college, and the other

half of the people have attended college for 3 years or more.




(irs. Stanmore continues.)

This information is also related to the larger community in
which the census tracts are located. For example, for the District
of Columbia the following information was obtained about the educa-
tional level of th2 population from-the 1960 Cersus:

The median school years completed by all persons in the
District of Columbia aged twenty-five years and over was 11.7
years in 1960. The level of educational achievement of the
District of Columbia was higher than that of the nation as a
whole where the median school years completed was 10.6 years.
Further, the Centus reported that the median school years
completed by whites was 12.4 years, which means that half of
the whites had attended college. The median school years
completed by nonwhites was 3.8 years, which means that only
half of the nonwhites had achieved more than a ninth grade
education. In more detail, the median school years for the
white males was 12.5 years; for the nonwhite male, 9.4 years;
for the white female, 12.4 years; and for the nonwhite female,
10.2 years. It is significant to notc that the number of
persons twenty-five years and over was 460,797. Of this number
238,796 were white and 222,091 were nomwhite. These nonuwhites
has a level of achievement lower than the national median
school years completed.

We go further by looking at the census data for the nation as a whole.

©
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For example:

Teacher: What can you say,. tir. Jernagin, on a national basis about
the incomes for the whole nation for 19607

Student: The 1960 Census showed that tiere were 45 million families in
the United States and their incomes.in the previous year
totaled nearly $300 billion.

If this total had been equally divided, each family would
have had an income of $6,000. About 40 percent of the
families received more thap that amount.

Teacher: Mr. Brooks, what are the ranges of family income for all
families in your census tract #267 What {s the median
income for tract 7 26?

Student: The median income for census tract #26 is $11,384. Twenty-
five people had under $1,000, but 250 families who had
$25,000 and over. Al1l of the figures are:

Under $1,000 25
$1,000 to $1,999 27
$2,000 to $2,299 24
$3,000 to $3,999 57
$4,000 to 4,999 68
$5,000 to 835,999 39
$6,000 to $6,999 70
$7,000 to $7,999 124
$8,000 to $3,999 68
$9,000 to $9,999 68

$12,000 to $14,999 315
$15,000 to $24,999 179

525,000 and Over 250

]:C 45‘;:.’
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Teacher: Let us lock at some other facts, class. Iir. Anderson,
what cdo we know about government workers, for example?

Student: In my tract #1 there are 1,311 government workers. The
total number of people employed is 3,486. 273 of these
people are self-employed. 1,898 are private wage and -
salary workers.

Teacher: What are some of the occupations held?

Student: There are professional and technical workers, managers,
clerical workers, sales workers, craftsmen, forem.n,
operatives, private household workers, service workers,
and laborers.

Teacher: What kinds of housing have we found? Mrs. Perkins?

Student: In tract #1 there are 2,932 housing units.

891 are occupied by owners. 1,894 are rented. 32 are

for sale, and 50 are for rent.

2,802 are sound in structure and have all plumbing needed,
a bath, and a kitchen sink with hot and cold rumning water.
10 are dilapidated.

Teacher: lirs, Stemley, would you 1ike to add to this?

Student: In tract #26, there is only one person in 156 units occupied.
In 82 units six or more persons live. The medfan number
of persons in a unit is 2.5.

The figures for the persons per room are:

Persons per room

0.50 or less 658
0.5 to n.75 182
0.76 to 1.M 48
1.01 or more 9

: EC % 1¥; 46
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(trs. Stanmore continues.)
The students are alse aile ta chart the data thay obtain for
reference.
Teacher: What are some of these charts, trs. Johnson? Tell us, please
tbout the charts that you have been working on.
Student: . have completed two charts. One chart is concerned with the
income of white and nonwhite familjes in the District of
-olumbia in 1959, and the other chart is about the major
Xccupation groups of employed persons by color and sex in
:he District of Columbia in 1960.
i am trying to complete a third chart on the highest years of
ichool completed by adults 25 years 0ld and over by sex and
‘0lor in the District of Columbia in 1950,
(tirs. Stamore continues.)
Rading presents two basic problems for every reader:
1) The reader must learn the mechanics of reading.
2) The reader must find enjoyment in reading.
These protems, however, are emphasized when an adult is learning how
to read. .n adult learns the mechanics cf reading best when he has
practice % using them in a meaningful way. In this Jesson the student
learns to ead and spell, for example, such words as: (Itrs. Mitchell,

2 student -eads them from a chart.)

year grade

person occupation

age tota’

over viorker

under clerical
47
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lavel sales cleri

NS careute professonal
§*$ nuher nonulation
qsss school nationcl
§ median cansus
hite characteristic
nonwhite mle
female

Secondly, tYe adult wants to know vhat is going on no: and hov
this affects hin and his family. ‘2 —ants to kuow how he can learn
to be more salf-sufficicnt, and particinate, for examnla, as a more
active citize~ throuch votinn. ke sceks to have his curnsity aroused
ahout things concerning his -welfare. The adult education teacher,
thus, must have a too: to use to guide this kind of curiosity.
(The class moves off stage.)
The stronath of adult education is found in the underlying philusopay
that a-iult education builis a “etter life, that cnucation is tha2 art
of the aoplication of “nowledgn., The popular notion t.at adult basic
education is only for improvinc tae literacy skills of th2 disadvantaged
for Lotter onple mont reorasaents only one ohase of adull Lasic cduca-
tion. A1l Lids of learning experiences must »e include” in a:tult tasic
aeducation. Mdult basic 2'ucation mav 52 defined simply as any meaning-
ful learninn situation ‘"ich helps prepare a person to cope ith 1ife's
problems. It aust provide learninn experiences that are realistic to
the goals of the particinents.

Special interest arouns hav~ Loen organized in the class to

aid in the students' understanding of iheir comrunities and the larger

4
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city throuaoh thair oxantnatinn of ' census ista.  Lach student has
irlected ais on sonci i interest oroup :as2t on ki< perseonal interest.
At intervals tho finuings of thes: trours are nresont i to the 'shinle
class. The four interast aroups nov active i the class are:

1. Co munity Rencual

?. The Status of ature :Jorua ani the Status of Black ilomen

3. Thz anpover Jevelopment Traininag Act

4, A torkable Zormuity Plan

Sunplerantal vorkbooks may b uscd with this approac’ to reading.

gr. Elmonia . Cavidsan, Chairman of Trz-uate Proarams ia " 'ilt anc
Continuing tducation at iovarc “‘nivarsity, has provi.ad &« broad 37~
laction of tl2<> materials in the Curriculum Laboratory at tio-ard

nivorsity. In particular there sr:: The "onev Ynu Speyl, Richts and

uties of Citizens, The Jobs You 7a%, Lu the JoR, 1 'iant a Job, T'¢

- ———— -—— - — . — - . —- -

Fricnds You “alie, and Tha Fariiy You Onleic To.

This c¢lass, thwus, =unhasizas 5. cormunity daveleerm:nt apnroach.

This approach involvas ti2 adult lcarner in ra2lation to hot o Tives,
where 2 lives, where e vorks, <ihat “inde of joss are available to
him, his scro00ling--his sociel an/ phyrsica’l cnvironmesii, This ewnviron-
ment is called his life sracs. T2 1i€2 snace, as Gefine. Ly Haviahurst
wvho formulatzl] the concopt, has three ¢ -racteristics:

1. the physical space ip :hich the learner lives ani functions

2. all of tan objects in that snace including the buildinas,

strozts, narvs, and tre-~s

3. all of the peaple v inhadit t1.t space
Tis dermenstration has faen fesinn. 4thia this frramewerk.  Thoe community
devalopraent approac!* serves as a st=on~ bas: frr adult basic esucation.
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ng irs. Jaen hina S, Peace, ABL Teacher

ng tlomen's Dotontion Center

1 have heen an ABE teacher at tho Women's Coatention Center
since April of this year. I would 1ikc to give a little background
information about the kind of students withh whom I work.

My students are women betwcen the ajes of 21 and 46 who are
serving sentences of between ) days and one year, scme with longer
sentences who are awaiting transfer to federal prisons, women who
are awaiting t;ial who may or may not remain in the institution
following the disposition of their cases, and thosc who may be
transferred to other classes or to another facility, such as the
halfway house. Anytime an inmato exoresses a desfre to "r°1l in
classes, she {s processed by the educational specialist and assigned
to classes on the basis of interest and necd. As you can see, my
enrolliment 1s constantly changing.

At the Women's Detention Center, there are educational and
psychological programs available to all inmates who wish to partici-
pate. The educational programs include classes designed to prepare
the women for the G.E.D., seminars on the law, food and budgetfing,
feminine hygiene, cultural enrichment and there is a course in
typing. All of these prograns focus on helping the individual re-
adjust her life pattern.

,’).: 5‘3
Q
ERIC

Full Tt Provided by ERIC.



I am in charac of the Beoaipners din the G.E.D. prooram.
Studonts in noed of a refresher cours2 in the hasic skills in
English and lath are assioned to my class. After satisfactory
completion of this course, the students are transferred to the
advanced English and (ath classes.

In order to meet the nceds of my students I make my pro-
gram as practical and realistic as possible. High on my list
is Cunsumer Educaticn. [ feel that at the same time a student is
learning thc skills necessary for gettino a better job, she
should also leaarn how to spend her mongy wisely. 1 also stress
"Learning to Spaak forrectly.” For practice we use the tape
recorder to tanme discussions, reports, joh interviews, intro-
ductions, etc. These are played back for corrections and/or
imorovoments. Role-playing is also used to accomplish this goal.

One project which, I think, turned out rather well, was
one on Decorating. One of my students became very much interested
in building a brick home in the country whan she gets out of prison.
We ended up with a course in "Planning and Decorating A Home.“

le searched through magazines and newspapers for house
designs and flcor plans. I was able to secure some booklcts
from a joucal store’'s furniture departmont entitled "Decorating
Hade Easy." This booklet showed students how to consider the

relationship of all of the decorative olements as a whole vhen
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decorating your home. ‘e ‘1-arned about such thiras as color
schemes, floor plans, furniture styles, traffic patterns and

trcatment of floors, among others.

For English - we had materials for teaching the parts of speech,

writing and reading reports, vocabulary building and
spalling.

For ‘lath - we learned about measurements and measuring, problem-
solving using whola numbers, fractions, decimals and

percentages.

The basic skills when takon from this project became more
functional because of the relationship to a real 1ife situation.

Our ultimate aim at the Homen's Detention Center is to
prepare these women to cope with the outside world as a worker, as
a consumer, as a parent, and overall, as a productive member of
society. Ne also hope that we will inspire them to continue in

some educational program after they leave the institution.
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An Inner City Church Becomes Involved
in Housing

Rev. John R. Little, ABE Counselor
Pastor, Deliverance Church of God in Christ

The Deliverance Church of God in Christ has been involved in
the Adult Education Program that is directly related to the efforts to
improve the housing situation in the District «f Columbia. The church
has organized a Housing Corporation and has been a non-profit sponsor
for the new construction of 54 Garden-type Apartments on 7th Street,
.. ~etween P and Q Streets.

These apartments are designed primarily for low income families.
The general characteristics of low income families is the large number
of the megrbers of the family and their mobility for one reason or the
other. Previous projects of this low incame status has been beset
with many probiems, namely, arising from a lack of scnsitivity to the
socioaducation factor which should be included in the planning for
1¢+ income housing. Previous low income housing, rccontly new, nots
in only a feu years 1coks as tl.oug: it were ancient. They have been
the taraets of negliqence, the butt of vandalism and a general don't
care attituce. It would seem that many people in the low income
housing have very little appreciation for property.

It is true that the ceneral attitude or laxity regarding
property is due to many of the sociological and economic determiners
of the day. However, it is not enough to recognize attitudes but
something must take place to change the attitudes. It is at this

point that tie Church as a non-profit sponsor must make an impact.
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The Church must initiate and imnlomemt a program designed
to improve attitudes toward property. This task is a commitment that
the Church has made to the Federal Housing Authorities to conduct
such a program. A successful educational program of this nature would
be beneficial to all concerned parties.

The Church decided to begin an educational program with the
adults in spite of the fact that most vandalism and wanton destruction
is committed by younger groups. However, the Church feels that the
adults although they do not openly condone such behavior, yet by
keeping silent and doing nothing become a license for thc continual
destruction by the younger group. The Adul. Education Program is to
create an awareness of property and to generate the proper attitudes
in the adults who will pass it on tz their offsprino. The church
initially has begun a screening process to decide vho the 54 tenants
will be. The housing authority and community groups can make re-
commendations and certain priorities which will establish the law
but the final decision is left to the Church Board. The church is
insisting that these persons who are selected will attend adult
education sessions to accomplish namely tuo things: (1) to organize
a tenant's control group and to drawu up the rules, policies and
penalties for the infraction of the rules. The sessions are built
around a discussfon of the reasons why other low income projects
have failad and recommendations will be made to decreaée the possi-

bility of these situations recurring in this project.
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. The Church which is operating on a non-profit basis will
share with the intended tenants the information regarding the finan-
cial operation, cost and maintenance. This will cause them to
understand that if the project can he maintained with a minimum of
cost for upkeep the tenant will continue to have the bene: its of Tow
rents. The sessions are not only held when the tenants move in but
will continue on a regular basis. Various consumer information
groups and other community agencies will be invited to make infor-
mation available to help in their dafly lives.

It 1s the intention of the church to make this an indigenous

operation that will build its own impetus for continuation.
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EVALUATION
of
Staff Development Workshon for Teachers of Adults
in the District of Columbia Public Schools
flovember 20, 1971

Dr. Faustine C. Jones

Participants:

Approximately 250 teachers of adults participated in this staff devel-
opment workshup, which was conducted in cooperation with the Graduate Pro-
gram in Adult and Continuing Education, School of Education, Howard Univer-
sity, Washington, D.C. These persons teach or administer in several types
of aduit education programs, e.g., the Adult Basic Education program of the
0.C. Public School System, the UIN program, programs sponsored by the anti-
poverty agency of the District of Columbia, adult evening school programs,
and adult secondary school programs. Some of the 250 participants had been
enrolled in an institute in Adult lasic Education last summer at Howard
University; the November 20 workshop was a follow-up reinforcement activity

for them.

Purposes:
1. To determine the extent and effectiveness of the use of information

and materials presented to participants of the Adult Basic Education Insti-
tut2 conducted at Howard University July 26 - August 6, 1971,

2. To expose additional teachers of adults to the techniques and skills
acquired by the participants in the Institute by utilizing demonstrations
of effective methodology and content,

3. To have persons who participated in similar institutes in other
regions of the country share their experiences with persons cngaged in the

teaching of adults in the District of Columbia.
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Planning and Organization:

The four-hour workshop was ‘w1l-planned and highly organized in or-
der to 9ive the participants maximum fnformation during the alloted time
period. Dr. Edmonia W. Navidson, Director of the Workshop, had prepared
packets of resource materials which the participants received as they
entered the auditorium. There was a wealth of information contained in
these packets.

A. Preliminaries. Participants were welcomed by Dr. Howard Cameron,
Acting Dean of the School of Education at Howard University. Appropriate

greetings, as well as thanks to teachers for coming to a Saturday work-
shop, ware extended dy !irs. Harguerite Selden, Assistant Superintendent
of the D.C. Public Schools. Horkshop objectives were outlined clearly
by i¥r. John R. Rosser, Acting Director, Adult and Continuing Education,
D.C. Public Schools. His remarks ere succinct, and made participants
aware of their purpose for attcnding. Following lir. Rosser's presen-
tation, Dr. Edmonfa W. Davidson, Director of the liorkshop, and Director
of Graduate Programs in Adult and Continuing Education at Howard Univer-
sity, gave an overview of the ABE Institute for Teachers of Urban Adult
Populations which had been held at Hor'ard University last summer. Her
review served as a refresher for teaciers who had been in attendance in
the institute; for other teachers it provided appropriate background
for the November 20 staff development experience.
B. Presentations. A central feature of the workshop consisted of
demonstrations from participants in the Howard Institute of how that
experience has been transferred to, and utilized in, adult education
‘classes with they teach. Simulations of class sessions demonstrated
how arithmetic material using census data can be used in classrooms with
adult learners to attack problems specifically related to their communities.

. ¥1
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The census data was employed also in a reading lesson, providing evidence
that teachers of adults caan make their own lessons without having expen-
sive materials on han'., The quality of delivery and presentation was very
z0od in these demonstrations, which also were without question rclevant

to teachers of urban adults. The audience showed much interest in the de-
monstrations and in the census materials being utilized.

:ir. Harriel Williams, who had attonded an ABE Institute last summer
at the Uhiversity of Georgia, reportud on the experience. There, emphasis
was placed on educating disadvantaged whites in urban areas. Many of
these whites have come from Appalachia to cities, seeking opportunity. They
lack skills, education, habits and attitudes necessary to cope with ur-
ban living and are often regarded with disdain by landlords, judges, em-
ployers, and neighbors. Disadvantaged whites necd the services of well-
prepared adult oducators, just as do disadvantaged people of color. iir.
Hilliams shared literature from his institute with this group.

Frs. Josephinc Peace added another dimcnsion Lo the workshop as she
talked about the needs of a very different segment of the adult population,
vomen in prison. M!rs. Peace explained that her instruction to the women
detainees was as practical and relevant to their individual needs as pos-
sible. The women learn to decorat2 a home, for example, which involves
studying floor plans, traffic patterns, color schemes, furnjture styles,
etc. All subjects are worked into thc lessons, as using arithmetic to
measure “indows for shades and draperies.

Teachers who att.nded Institutes for Teachers of English as a Secs
ond Language reported on thuir experiences. Thefr summer workshop was

held in Hew York. Content of their prosentation included differences
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in teaching Asian adults and Spanish-speaking adults. The audience was
made conscious that the value systems of these minority groups must be
understood and accelted by their teachers if effective teaching is tc
occur with them. Also, the differences in thcir language structure and
intonation must be taken into account by their teachers, who usually
differ from the minority groups in ethnic and langusge backgrounds.

A panel explained Project CALL (Community Adult L.oarning Labor-

atory) to the group. Theirs is a completely individualized approach
to learning which provides students with alternatives to solve their
problems, and with the consequences of those alternatives. Project
Call works to assist students to become independent and to solve their
problems,

tirs. Alsxis Roberson of 0IC (Opportunities Industrilization Center)
explained the features of the job-training and job-placement program,
vhich has become national in scope. The audience shoved appreciation of
the Armchair Education program wvhich Zoes into homes, offers training in
the 1iving rooms of disadvantagcd people. OIC works also to motivate
people and neighborhoods to do something to help themselves.

The final presentation by Reverend John R. Littlz, let the audience
kno+ how an inner city church bas become §nvolved in housing. The church
works to help people acquire their own homes, to help these pzople deve-
lop attitudes conducive to the maintenance of that property, and to en-
courage community participation in decisions that affect them.

Speakers were well-prepared. There was high quality in their
content, delivery and presentation. Each topic :as important, and had
relevance for tuachers of adults in the District of Columbia. Very differ-

ent segments of the adult population were discussed, and materials in the
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packet buttressed and supplemented the verbal presentations. The four-
hour period was utilized to the fullest extent with varied nresentationt,
all of which wera guite meaningful.

HWorkshop participants were asked to fil11 out an evaluation form,
assessing their eaperiences of this day and offering suggestions for fu-
ture workshops.

Qutcomes :

1. There 1s no question that staff dovelopment did, in fact occur.
These teachers of adults were exposed to new ideas, methods, and materials.

2. Purposes of the workshop were met. Last summer's Institute par-
ticipants demonstrated that thav are utilizing what they learned there in
their on-going teaching situations. Teachers who had not attended summer
institutes or workshops 1carned from those who had gone. Pers.:s who
attended institutes in other regions of the country shared their knowledge
and materials with all others in attendance.

3. There was evidence that the planners were compenent and energetic
because of the kind of program which resulted. Content was of high
quality, and pertinent. Time was well-used. Variety in the presentations
vas evident: time for relaxation ( in the form of a coffee-break ) was

provided.
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ARE iiini-Yorkshop
Calvart C4ucational Center BEST CUPY AVAILABLE
Baltinora, “aryland
Jarch 4, 1972

Assembly 9:00 A.id, - 19:00 A.M.

iIr. Charles A. Rice, Jr., Chairman
ABE 'lorkshop Committee, presiding

Introduction of Speaker - Itrs. Thelma H. Cornish, Coordinator
Adult Basic Education
Stat> of Haryland
Keynote Speaker - Dr. Edmonia Y. Davidson
"Adult Basic Education in the Seventies: A
Progress Report"
Discussion
10:00 A.¢l. = 16:15 A.if, Coffee Broak

10:20 A.0l. -~ 12:00 P.!i. ‘lorkshop Group ileetings

Group A - Language Devcolopment and English as a Second
Language
lirs. Morma J. Jonson, Chairrman

Group B - Urban Adult Education
iir. Issac Harmon, Chairman

Group C - Human Relations and Adult Education

iirs. Peggy i‘ooney, Chairman

12:15 P!, - 1:00 P..', ‘orkshop Reports

The major purpose of this mini-vorkshop is to expos2 the Adult
Basic Educator to innovativr: techniques and methods needed to cope with
the urhan adult learner. Special emphasis will be placed on simulation
of effective techniques in the interest group sessions to actively
involve participants. Component enterest areas include: urban adult
education: language develonment and ESL (English as a Second Language):
and human relatfons and the adult learner. Hopefully, the workshop
experiences of today will enhance the teacher's knowledge and ability to
function effectively with ABE students in the urban community. Interest
groups will he quided by ABE educators who have recently completed a
variety of universities and supplemented by nationally recognized Adult
Basix Education Consultants.
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Adult €4ascation Nivision
naltimere City Public Schools
209 East ‘lorth Avenue
Baltimore, 'laryland 2129*

Adult Basic Education iini-Workshop
Saturday, iarc: 4, 1972 - 9:9) a.m. - 1:07 p.n.

Evaluation Report

Total: 48
1. In gen:ral the workshop iias Exff;if?t Gogg Fa;r poor
2. The planning of the workshop was _32_ 15 1
3. The format of the interest groun vas 3F n 1
4. I participated in the interest group (circle one)

a. Language Development and English as a Second Language 21
b. Urban Adult Education 14
¢. Human Relations and t'ie Adult Learner 13
fientioned all aroups 3
5. In terms of my position in adult
education, the application of
information an! skills gained from

this workshop is for nrnfessional
grovth. 28 17 3

6. Subsequent workshops of this nature
is a idea. (not on Saturdays - 2) 2R 20 2

7. 'hat areas, problems or topics would
you suggest we explore in subsequent workshops

Comments:
) 62
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Evaluation of ABE HWorkshon
“arch 4, 1977
Calvert Educational Center

Baltimore, !Maryland 21202

by Dr. Beverly B. Cassara
Professor of Adult Education
Federal City College

"Tomorrow's ABE student will not be the person vho cannot
read, but the person who has not learned to learn.”

The above quotation, heard at the workshop expresses very well the
basic orientation of the approximately fifty persons in att_ndance, whether
as lcaders or participants; that ABE students are persons with develop-
ing needs. If too many adults today are either totally {llitarate or func-
tionally illiterate, reading skills alone will still not solve their on-
gofng problems which may involve low aspirations, poverty, illness, un-
employmeat or victimization as consumors. The leaders of one of the morn-
ing sessfons stated that their over-all objective was "to make the adult
educator more aware of his cxpanding role as a developer of human re-
sources.” To the mind of this vwriter, such attitudas represent the best
thinking in ABE Proqrams today.

The plan of action for the workshop included: keynote speech, coffee
brrak, workshops, feedback panel, closing remarks and evaluation. This
over-all plan vhich is quite standard proved to be very effective for the
most part. The change of pace, the change in kind of activities, the
change of climate from fcrmal to informal, ctc. seemed well programmed.

The exception in the judgement of this writer was the feedback panel which
left something to be désired and will be discussed later in the rinort.
63
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The keynote speech " ABE in the Saventies " vas delivered hy Dr. Edmonia
Navidson of Howard University. Or. Tavidson had carefully searched out the
facts relevant to {1literacy in the Baltimore arca, pointing out how econo-
mic, racial and other socfal variables are at once both cause and effect
of this prodblem. She set forth this information in a manner that kept the
audience interested and alert.

The workshops were the other highlight of the morning program. Because
the workshop entitled "Urban Adult Education” was staffed by persons who had
been in Dr. Davidson's original program at loward University, this writer
chose to attend that workshop.

Other workshops were: 1) Language Development and English as a Second
Language, and 2) Human Relations and the Adult Learner.

The competunce of the lcaders of the “Urban Adult Education® workshop
was a joy to behold. Obviously, “hey were persons of ability, but it was
clear that they were imbued with Dr. Davidson's philosophy of teaching and
ideas about practice.

Advance preparation for the workshop was well done. It was arranged
that most of the work would be accomplished in groups of five or six persons
with one resource person to each small group. A questionnaire had been
prepared to test the level of information of the participants concerning
Adult Basic Education students, teachers, Situations and problems. Using
the questionnaire as a first activity was a clever v:ay to get the partici-
pants -0 taiak bout the prublems they were soon to discuss. Results were
tabulated .thile participants vorked in groups and a report was made at the
close of the session.

The resource person/leaders were well trained to elicit information

and ideas from the small group members and to keep the discussion of the
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points pertinent to tic problems of sach. A discussion of the Community school
;as the assignment of tiic group atitenled by the writer.

The “process” was ideal for adult education. Persons with no informa-
tion learned from those who had more. The experience of each was vital to
the 1-arning of all. The atmosphere vas friendly, respectful of all, olid
n- young, more or less informed. The discussion was stimulating and seri-
ous. The directions had been so well and .t subtly given that common
expectations were shared by all.

Other small group subjects in the "Urban Adult Education” workshop
concerned the various aspects of ABE: recruitment, psychological setting,
counseling, community resources, etc.

Thase groups were all meeting in small circles in c.ae big classroom.
This might indicate over-crouding, or an impossible decibel level, but in
this situation the effect was other; it secemed easy for the participants
to move into their groups vtithout going to other rooms, an attitude of un-
spoken cooperation prevailed in keeping decibel level functional and the
over-all effect was one of friendly togetherness. This was very impres-
sive to this writer who knew no one there.

In the last fifteen minute segment of the workshop the gorup came
together to give quick reports of discussion. Tiese reports were effec-
tive in so far as the problems of each small group impingcd on that of the
other: and made all comments relevant to the whole group.

It was interesting to note that the leaders of the workshop proved
their genuine interest in the ideas of the participants by moving around
among them and exchanging a fewr words with them as they left. 1 doubt
this was a pianned strategy but it certainly was effective and should be

considered in plannnng such events.

65
359




As far as this writar is concerned, the activities of the day could
have stopped at this high point. Th2 panel of renorters from each group
was almost a vaste of time. Parhaps we should have trained reporters who
can make this aspect significant. Dr. Davidson, who made a few romarks
in the course of the quostion and answer period, did throw out a few more
gems, as she does whenever she speaks.

Part of the problem was logistic. The seating of participants in one
section of the auditorium made it impossible for questions from the avdience
to be heard by any but those seated close to a questioner. It would have
been impractical for persons to climb out of their rows to get to the micro-
phone,

Persons became bored. Little private conversations started here and
there. Persons yawned and stretched and others sat expressionless in
polite boredom.

The evaluation by participants was done by use of a mimeographed
questionnaire which se'med quite functional. It was passed out during the
feedback panel and collected at the duor at exit.

For the most part all events took place at the scheduled time, the
exception being the closing panel which ran overtime considerably. The
physical facility was adequate in all instances except for the panel and the
question and answer period.

It is the opinfon of this writor that the workshop did accomplish its
purpose of exposing "the Adult Basic Educator to innovative techniques and
methods needed to cope with the :rdban adult learner" and giving him some
experiences that would "enhance (his) knowledge and ability to function

effectively '+ith ABE students in the urban community.”
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Octory:r 4, 1271
321001 #4479

309 East Fedoral Stroct
Faltimorc, aryland 21202

Cr. Edmonia lavidson

Room 200, Education Building
Howard Univorsity
lashington, D.C.

Dear Or. Davidson:

I was a participant in the past summor's two woek workshop in
adult cducation.

Since most cducators foel that ovidonce of transfor of train-
ing is the most important criteria of succuss, I wanted you to bl
aware of a recoent aducational project of our school. (Sce Enclosure)

Your orkshop “1.21pad to nrovidc us with the nicded stimulus to
undertake this projoct.

Sincordly,

John Creignton
Canter Principal

Enclosur:
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The followring is a chronicle of evants related to aa experiment in
g v

teaching conducted at Schonl #4447, T.e Guilford Adult Centar, 379 E.
Federal Street. This center is a full-timo adult education school affiliat-
a4 with the Yorl Incentivae Program. A1l of its predominately forale
students receive nudlic assistance under the Aid To Families With Da-
nenlent Children provision.

Ta= 2dqucational philosonhy of our sc'i00l is one wiica aims at an in-
tearation of the acasenic skills with the coping skills necessary for a
welfare recipient to function corpetently in an inner-city poverty cen-
tered eavironment.

It was thais latter areca that hat coma unier discussion at our student
council ueeting. Council meihers (one from ncach homeroom) had bdrought
to the meetinc jueas for possihle tonics of snecial interest to the
students. It was pronosed that ¢ suspand our reqular sehedule for a
week and devota this iz exclusively to special tonics - a "mini-nester.”

The oritinal 1ist of possinhle tonics was turnad over to a steerinn
committee consisting of the principal, on2 taacher, one aducatiom! assist-
ant and five studeats., Their assiqnnent was o cull frow the mans suggastions,
those of creatcst iatoerast, to Tind th2 best aualifiad speakors, and to
ievit2 chem to particinate in our praocram. The week of August 3%:h to
September 3rd 'jas seleciad.

s, ary Lewis, rriancipal of the Nuilford Avanue Elemeatary 3chool,
graciously offerrel 2 use of .her scioool's facilities for our usa.

Frciv 3 auver of ontions availasle to us, it was Jdetermined :iat tn2

€8
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most feasible approach would >e to have one presentation each moraing
and another tnat afternoon in thz school auditorium. All students would
attend eacs session.

ieanile, other groups of studants formed themselves into commit-
tees to assure tae success of our social and entertainment hour, to be
neld the last afternoon of that week. Hostesses were selected o
vrould greet our quests and guide them to the auditorium. The liistress of
Cererionies would formally introduce each speaker.

Amazingly. all invited speakers were not only willinc to visit us,
but were available for tie tiu2 slot allocated.

Each speaking encacenont tas confirmed by lettar, Each guest
speaker was askad to bring 2 short res.me of his background for intro-
duction purposes. Speakers i:ere asked to allot foriy minutes of their
presentations for interaction with the audience.

Students ware ancourageud to “ring frionds, relatives, and neigh-
hors to any sassicas they wished. The naarfy CAA office '1as alerted with
an open invitation.

ije 'janted the emphasis of our nrogram to be reality-oriented, a “tell
it 1ike it is” aporoach. And tuat's what it proved to de.

The wee's activities follovrad this scheduleY

A ganeral assardly to revie: the purpose asd function of the mini-mester.

N

3ronda Burlay from tae valtimorz Departmant of Recreation and Parks
Subject: Haalth, Exercise, and Heignt liatchinn

p. .

Jrs, Victorine Acams _
Subject: Charm and Jecautyv Hiucs
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Tuesdav

A. S,

-—

Knor Your Ricits ., Harry Fox, Attorney for the Lecal Aid Bureau, and
ar. Artaur Arastead of the Human Relations Cormission

p -

Problens of Ex-offendars ir. Al .icCarthy, and ex-offender now with thc
Public Defender’s Office, and .ir. Harris Chaiklin of the Community Re-
integration Project.

ednasdav
AL

Consumer Protection ‘rs. Edna Johnson, ciractor of Consumor Services,
Baltirmor: Urban Leaque

P..t.

Feminine Sexuality -irs. Aanette L=iuerman of the Planned Parenthood

Association, and .irs. Vivian lashington, Principal of The Edgar Allen
Poz School for Unwed 'iothers

Thursday
A,

Danqers of Drug Abuse .rs. Jane Fiss, ex-addict from Project Exit,
a therapeutic commuaity affiliated wity the Joars Hopkins Hospital
Drug Abuse Centeor

P, .

-

Yoga A Approaci to Physical ard .iental ‘lell Baing ir. ‘liles Kierson

Friday

Al

Caild Rzarine [a An Inner-City Favironingat 9r. Eric Fine and r. ilisdan

Kotan of the Universicy of aryland Department of Pediatrics, and .irs.
Vivian Pendl.:ton, Senior itrs2 Sunurvisor of the llestern Health District.

The formal aspect of our nini-mestar program ended with a short zesem-
bly durinc -iich adi.inistrators an?! officials assocfatel r’ith our pro-
aram vere iatroducad to our studen::, and nuhlic thanks 'ere given to

all those #h0o "ad mad2 cur orogract a success.
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Friday aftarnoon was devolad wo aur social gathering in the school
cafeteria. The food was prepared and served Ly our studeats, rmany of
whom cashed their relfara chechs and boun~t food stamps in order to buy
the food that was served. They had wanted things cone in this manrer.
Tais attitude was summed up by on2 student who said, "I'm not good at
serving on a committes, but I do make great macaroni salad.”

The refreshment cormittee had nlanned how ruch food would be need-
ed for the number of quests exnected.

Our antertainment was provided by several acts - young peonle's
groups and individuals who had been invited by tue entertainment cormitteoa.

Our festivities concluded with the joininc of hands anc the sing:_
ing of ".uld Lang Syne."”

Hey successful have ve been? ‘e devised an anonymous w-~itten
stuzent avaluation to find out. Almost without exception our students
pronounéed our proqram a great sﬁccess. A1 safd thay :1ould 1ike such
a program repeated.

The followinc student corments (uncorrected for spelling and

grarmar) speak for thariselves.

"1 think the program on Huran Relations siould be rcneated so
peppla can and '#i11 kno' tazir righcs.

"I 1iked "Child Rearing in An Inper-City Environmert" because
there are so many narents that don't understand their child-

ren, their needs and their jesires. And how to co about cor-
recting thon.

"They saii so many interecsting things that I didn'‘ even know
about. And mothers 1ihe myself should find out whei we can do
for our ckildren becauce it rean a lot to me and &t the other
mot.iers.

"I %now [ have got somethiae out of it. iiany things T diln't

understand. ~fter listening to the speakcss of various pro-
gram [ was amaced.
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“any of the t.ings .rs. Jolnson soche on 1 :as not aware of.
I had Deen taken over .any tines Ly furaiture stores myself,
and [ dida't kiow hou to go about getiing results. Thanks to
Mrs. Johnson, novr 1 know wiere to no azd whom to sex if |
Have another case like the one I've nad before. Legal Aid
will be my first step befora I sign anything,

"l think the lawyer from Lacal aid vsas interesting he iielped
many of us with our sroblems we Lave, He pointed about a num-
ber of things about housing, anartments we rent, how the land-
Tord can be made to fix the things that need fixfng. He al-

so helped those wanting to know about divorcs, on what ground
there are.

“1 found that the program on drugs was most relevant. I have
teenage children and mt only my children that I'm concerned
about but ti2 neighbort children as well. As these ridssqo
through Tife they'1l be meetine all types of people through
all walks of 1ife and mt knowing :1at our child may or may
not dn, we kinouw that they are capable of the usage of dope.

So I say by all means yes, let tiie progran on drugs be repeat-
ed for the sake of the pirent as »1211 as the child who is not
a user. Parents can n2t some idea of it. At least on hov to

deal with such a prodlem aad believe you me, dop2 really is
& prablems.

“You get an opportunity te see and hcar a lot of things you
really never was avare of before.

“The social part vas very -elaxing.
“Loved it.

"1 thouaht it was great.

‘1 would Yike to see the sciool "“ave it 2 or 3 times a year,
"1 12ara a greoat deal about ny riahts as 2 citizen.

"The mini-vwster vas fateresliig and exciting. 1 learn a
Tot from it. luings which I really Céin't Kinw about.

“iost of the taincs that was aiszussed most of the peuple did
noc kad! anything about some of them, ind 11 r:as very helpful
to mostly all oY us.

"1 think our schnl should Leep on havng Hcautiful and ox-
citing prooram lize the one '@ uar anivaep nn haviug ks li-
inn quest,

"Tha mini-nester was very successful 13 its first try and |
none 12 could ave anothar real soon.
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TTHe proTEan A8 a4 i as vy faierasi aas orta nv ghile
0 o3 Laur wvervany o2 Just anor ey 1as coine 10 e aaxt
and raally sojov i,

"Titds nroor2a soculid L rapaated decause 1t help you <o no
thiiags you can't oftzn Fial out adout in every yay life. It
dive vou a clear ualorsianding of vmatl vou arted £ no.

“Th2 program vas wall orgarfized, aa.a t.ere is no azed for im-
Crov-menc.

"It nroved o e very rewardino.
“It was wonleorful jJust as it was.

;I think 1t ooot for neonle to learn iiffarant t'ing atout
ife.

"2 should hav: it at least tiicez a voar.

(HY]

)

sould hav? another nrocram lile t.is as soon as possible.

"I¢ #i11 hielp 1ot of neonle Lo understand thing ror2 clearly
oplus I 1ave c.ildran it 42in ne a ot ith them.

"I euld Vika Lo “ave it acain so I wood Lag: more so that I
can aelay my caildren,

"o receival information .2 ufd not wave. It mad2 ue aare
of 'mat is aning on arcuad us.

"The niai-mastar cas vortimile in nrany avs.

"Afiar sorkira hard in our studizs 311 stmmer long vithout 2
vacation, ti.at «eek was a niecasuvra.

"Tis areoran offaorred eln to the onas tiet ara incirasted i
ortuoriag thaselves.,

‘T¢ a5 vary iniorasting aad vordtenila., 1T wasa't a wasie of

.il v\:p.’o

"Sori thines are not leara2d 1a school and ynu go2e peodle wio
koo 2t they are talting about.

roreancse vor m0ssihle tonics for a futura arosran of this tyoe
proviced us vith <h: nucleus of a futura niai-paster. Suco suogasiions
fucluy'2 the £ Noing:

conapan F v State onloyient Sorvs
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The Nccult 2.0 ih2 Su.raecurs)

Funeral \rrancaizais

Hous ing

Dieting

Fashions

Hairstyling

ilife and Husband Unuerctanding

odel Cities

Criminal Law

Someone frem The Department of Social Services

Types of Jobs Availabla in 3altixcre. Nequirenents of the
Jobs, and infermation on vhat the jobs are all about.

A meat-cutting demonstration
Alcoholism
The Truce Facts about Leos-Incomc Homae Ownaership
iontal Hospitals
Houen's Liberation
The Yelfare Rights Orna:ization
information on Abortion and Abortion Laws
There worl also many raquests for a ropetition of previous topics.

Tha scods ©or our next mini-nostor had Hoeh sown.
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S&30 vartin Luthor King Cvenue, S.Y.
Wesninaton, ©, €. 207003

Scptomber 4, 1971

Dr. Edmonia W. Davidson
Director, Adult Education
Howard University
Washington, D.C. 2071
Dear Dr. Davidson:

* During the past six weeks, I've been involved with many activities
which were brought zbout because of my experience with you in the
workshop on Adult Education.

Upon returning to the class room, I was able to see my students
in a different 1ight. They became more to me than individuals learning
mathematics. They wera students as well as mothers, providers of families,
workers, voters and concerned citizens.

One of our first class activities was "A Look at Self" as far as
where we had been where we were, and where we were going. Since that
activity many students have become riore concerned with themselves and
their situations and have constantly consulted with me about their
aspirations. 1 am very proud of this boccause a lot of the students had
not done much thinking on things beyond receiving public assistance.

Secondly, vie concerned ourselvas with Voter Registration. Students
learned about the proceduce of reqistering and approximately 50 students

proceeded to do so.

75




Participating in the lational “elfarc Rigi:ts Organization had never
crossed my mind, but a wee! after the siorkshop a local meeting vas announced.
I attended that meeting and siice then became involved in scveral of their
activities. This scemed to have produced better communication batween me
and the students who veren't members to get involved.

A highlight of my recent experience took place during this past veek.

At our school, we throw out the reqular schedule and conducted what we

called a "ifni-"tester". 1 got a 1ot from the "Hini- ‘ester because I got

in on the planning of it with one other teaciier and five of our students.

‘@ had local speakers, movies, Jiscussions, and literature covering such
areas a:: Health, llcight 'atching, Beauty Tips, Knowing Your Rights,

Consumer I'ichts, Consumer Protection, Female Soxualitv, as well as Drug

Avuse, Yoga and Child Pswvchologv. This "iint-~ster"exceeded our cxpectations
and e vere fortunate in catting some of the best peonle in each areca to
participate in our program.

I'm 1noking forwar’ to all the other things I will become involved
with. I probably will never be able to do enough to ccrmare to the work-
shop experiznces and your eternal tvo veeks drive on me. lLowever, Dr.

Davidson, I hope to do my part henever and waieraycr 1 can.

Sjncerer yours,
Wi un'p Subankes

“4i11ie J. Luhanks
(Baltimore City)
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. FRO'! {1V EXPERIEIICES IN TEACHIIC iATH. I'V DISCOVERED THAT THE
"ATH EXERCISES, ESPECIALLY, UIORD PROBLE'S GIVE' Iit JAlY iATH
BOOKS ARE UWREALISTIC FOR THE POPULATION I TCACH. THEREFORE, I'LL
SHOW HNW CEMSUS DATA GATHERED CURIIG A THO-WEEK WORKSHOP I ATTEMDED,
CAl BE UTILIZED IN THE TEACHING OF [AMY JiATH SKILLS

(:i1ss) 'illie J. Eubanks
taltimore, "aryland, School 449
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JATH LESSONS

LET'S TAKE A LOOK AT THE INCOME OF NONWHITE

FAMILIES InN BALTIMORE IN 1969.

Directions: Below is a table showing the number of nonshite
families and their income. Study this table very care-
fully so that you may be able to find some information.

Table I. Income of Nonwhite Families in Balitmore, Maryland

in 1969.

INCOME _ e NUMBER OF FAMILIES
under $1000 5,336

$1,000 to $1,999 7,666

$2,000 to $2,999 8,717

$3,000 to §3,999 . 11,137
54,000 to $4,999 10,263 -
$5,000 to $5,999 L e 7,804

$6,000 to $6,999 5,173

$7,000 to $7,999 3,817

$8,000 to $8,999 - _ _2.843

$9,000 to $9.999 1,912

$§10,000 and over o o 3,959
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(The information Has bean listed in tabla form, however, depending on
what you want to do with the information will dotermine the method of

presentation)

1H_ FOLLOWING INFCRMATION WILL SHOW THE SKILLS THAT CAil BE TAUGHT, AND
THE WAY THE INFOR'ATION CAN BE USED
I. FOLLOWING DIREC/IONS AND LOCATIMG THE AWSHWER
A. Following directions
1. hat is the first number under income?
4hat is the tiird number under number of families?

Locate the 1ine wirich says $6,000 to 6,999.

> w ~
. .

. ‘Mmat 1{s the numher of families listed on the same
line as 510,790 and over?

B. fetting an answer (under this section some of the questions
should be phrased vhere the table doesn't shou the infor-
mation).

1. How many families had between 35,700 and 53937
liow many families earnad less than $1.100?

How many families had no income?

F 3 (9% [0 ]
. . .

How many families had 52107
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I1. READI'C ALY TUTETPRCTING TABLES

A. fat iaformation can you qet by using this
tahle?

B. ‘“hat will each column tell you?

C. ‘'hat other tablas have you sce:. before?

D. “hat purpose do you think tables have?

E. From the table are you able to tell the

exact number of families having 33,0007
F. liake a table showing any information you
think is important. The best table will be
used in the next math exercise.
111, PLACE VALUES(UIIDERSTANDIHG LARGE MUIBERS)

5,336 families had less than $1,000. Uihat is the value
of each of the digits in 5,336?

A, thousands or 5,000

hundreds or 3N

tens or 30

ones or 6
g Y

B. 5 thousands or _
3 hundreds or

3 tens or

5 ongs or

(total)

1v. PEADIHE AND HWRITIV'G MUCEPALS:
A. 00k at tiie numbers under Number of

Families as I rcad them aloud, you read
them to yourself.
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B. Read each number aloud to your particr.

C. Covar vour chart, nos urite cach aumber
as I read then.

D. lrite five different numbers on your paver,
(Don't lat your partner sce them.) rou
read these numbers to your partner and see
if she can write your numbers.
V. FOUR BASIC OPERATIO.S OF ARITHIHETIC
A. Addition and Subtraction

1. that is the total number of families
Tisted on the table?

2. How many families have incomas of $£5,000 or
more? How many familics had less than $6,000?
How many more families had below $5,000 than
$5,700 or over?
B. yultiplication and Division

1. The number of families with incomes less
than $1,000 was 5,336. Divide this by 2.

2. iultiply 5,335 by 1/2

vI. PERCE™TS

Finding tiic percent of families in cach line
VII. CAKING GRAPHS, TABLES AND CHARTS

A Circle graphs

B. Line granhs

C. Bar graphs

D. Picture graphs
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TtiIS CXERCISE CONSISTS OF WCRD PROBLEMS - SKILL IN MULTIPLICATION OF
DECTMALS

1. In 1969 Baltimore City hal a total nonwhite population of 328,416.
Of the 163,149 persons 25 years or older, 58.9 percent had
spent eight years or less in school. What was the total number of
persons with eight years or less schooling?

2. The majar occupation group cof employed nonwhite males in Baltimore
during 1969 was operatives and kindred workers. 27.0 percent of the
68,577 nonwhite males hal employment in these kinds of jobs. What
was the total number of males with jobs as operatives and kindred
workers.

3. During 1969 there were a total of 44,795 nonwhite females employed
in Baltimore. The occupation in which the largest number of these
females worked was as private hou.ehold workers. If .275 of these
females were employed as private household workers, how many were
actually employed in these kinds of jobs.

4. The median income of all nonwhite families in Baltimore City was
$4,125. Of tne 68,229 nonwhite famliies, .481 had incomes below the
median income. What was the total number «f families with incomes
below this median?

5. In the Census Tract in which School 440 is located there is a total
pupulation of 5,156 persons. Of this number, 58 are ncnwhites. Hc-

many nonwhites and hmy wauy whites live in this area?
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PROPOSAL FOR EDUC..TIGi'AL CHAHGE AT SCHOOL #440

r. Join P. Creighton, Principal

Since the purpose of School #3447 is to provide academic training
as a basis for improving the employment potontial of WIN enrollees, the
following is a proposal for a modification in the curricular structure
in order better to meet these needs. This proposal has been given
much thought and attention by the center principal, staff members and
student revresentatives.

1. U4e would inftaite a special program for interested
students whose curriculum would be orfented toward the
world of work. This program would be of a dual
mture; part job training and experience with all

phases nf a2 small business operation, and part
classroom instructium which would consist of a

block time approach to prodblem-solving. The curri-
culum for this class would be problem-centered and
d;rectly related to needs evident from the job
phase.

2. Soecificallv:
Ho would undertake to establish and operate two
businesses within the school.

A. A Lunch Counter operation
B. A Book and Motions Store

Both of these onterprises would be operated by the
students themselves under the direction of a student
board of governors assistad by a special teacher
assigned to this program. {We were thinking of
calling 1t “#440 Enterprises”).

The board nf gcvernors would oversee both phases
of the program. Its members would determine hiring
practices and be the top management.

The Lunch Counter would have a stove, refrigerator,
and sink. It would not serve hot food but rather
sandwiches, sodas, candy, etc.

(Unofficially, I have the assurance of assistance
from a memher of the Baltimore City Council in
securing assistance in obtaining zoning approval,
board of health approval, a trader's license, etc. -
if these and/or other regulatory city agencies
would be involved.)
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The classroom instruction would be directly
relate. For example, rather than attompting
to tcach tne concept of percent from writhin

a structured mathematics class setting, stu-
dents in this specfal class might have a pro-
blem such as - if you want to make 20% profit
on a sandwich, how much should you charge.
Students affiliated with the Lunchroom opera-
tion woi:ld have to figure the cost of two slices
of bread, how many sandwiches can be made from
a pound of meat, the cost of overhead, etc., in
order to solve this problem.

Again, the purpise is an educati. | one, We
beljeve that one benefit that would inure would
be that the genuine involvement of the students
in the total program would result in greater mo-
tivation to learn needed academic skills and
consequently improved attendance and progress.

Other expected benefits would be:

1. A transfer of training. Those students in-
volved who are hiring and being hired should
bYegin to grasp the qualifications that an
employe. would seek in a prospective employee.

2. ECxperienca in all phases of operating a small
husiness. Ordering supplies and merchandise,
keeping records, banking money, managing and
working with other people, etc, etc.

Our emphasis would be to help the students to explore
alterratives and options, rathar that tell them

what to do. It would be a problem-solving “dis-
covery learning” method of teaching. For example

the teacher might say; "How are you going to get

the bread you will be needing each day?”

Essentially, the businesses would be non-profit.
We thought that extra .arnings could be used to
finance special interest group activities for the
rest of the school to be held on Friday afternoons.
For example, ve could purchase sewing machines for
a sewing class materials for a crafts class, and

a piano, for a glee club.

If approved, ve would be able tu pay hourly salaries
to those cnrollees who are devoting tirne to these
operations.
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‘le currestly have 2arolled a aumbhor of students
whose career goal is the food service industry
and the ratail industry. Thoy would be likely
candidates for this operation.

Additionally, it is anticipated that we would
develop a number of trained individuals, ready
for emnloyment. Wo could say to an employer,
“This individual is familizr with all phases of
your industry - keeping books, ordering supplies,
supervising “elp. banking money, etc. Ye know
from our experience with her that she is de-
pendable, trustuorthy, etc.” He would not have
to hesitate to recommend those enrolleas who have
measured up and have proven themselves. We
would be in a position to give real assurances to
a private employer that ne would not be taking a
big risk in hirino this enrollee.

Hopefully, this would be a contiiuing process.

Vle believe that if approved this program would
constitute a dynamic viable approach to meeting
the real nocds of many of our enrollees. It
would represent a genuinaly innovative approach
to fulfilling our edurational purposes.

Hle have a particular teacher in mind, now on the
staff of our schooi, who can bring to this program
the creativity and imagination requireud for a
special undertaking of this kind.

Respectfully submitted
farch 9, 1972
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"SUILARY OF USES OF 1Y HOWARD UHIVERSITY
ABE THSTITUTE EXPIRIENMCE™

The returned forms raporting the uses to which the lioward
University ABE Institute Experience had been put were divided into:
(1) Teacher- of Regular ABE Classes, (2) Teachers of Classes Other
Than Regula: ABE Classes (UIN and CEP), (3) Teachers of GED or
High School Equivalency Classes, (4) Teachers of English as a
Second Language, and (5) Administrative and Supervisory Parsonnel.

Teachers reported evidence of their changed personal perspec-
tives of their students by involving student help in planning the
“course of study for the year", in greater responsiveness to student
interests, in developing "student awareness" of problems and how to
solve them. As one teacher expressed it, "I have also dealt with the
'second class' feeling which manv of my students feel quite effect-
ively. 'le all stand taller, thanks to the Howard experjence.* It
appears that these teacihers are helping their adult students develop
an improved self-concept, by wmaking stude.'s "welcome", and accepted
as "an important link in the successful outcome of the class. Each
adult is permitted to help the other adults and to receive help."
Understanding of one's city is renorted as “a very exciting and learn-
ing experience": "y students enjoy learning naw things about our
city. I believe this has helped me to keep many of my students from
dropping out this year." Consumer education, improved reading tech-
niques, and problem-snlving as a method appear throughout the reports.

Some classes are in prisons or have other restrictions which

have made change almost i.apossible. But others even in prison were
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able to adapt content and method. "I decided to tcach directly from
certain official documents that most of mv students would have to
eventually read."”

One teacher said, "I utilized the census tract to determine
uhere we could recruit more ABE students in our area. After locating
the information, I canvassed the neighborhood for students. Fifty
students vere recrufted for the class.” He also received a personal
promotion to “Teacher-in-charge of 24 classes."

One teacher developed a city-wide ABE workshop patterned after
tiie ona at Howard.

Two members of administrativc and supervisory personnel
developed proposals based on tiheir census study. One conducted a
workshop vith the 18 teachers and 5 teacher aides under his super-
vision.

Perhaps tha GED teacher expressed a very important cultural
learning for all. "Specifically I tried a new math text I learned about
at t.e Adult Demonstration School and the use of local census -lata for
graphs and word problems in much thi same manner as iir. Nevers
Jefferson. . . In general wg have .ncreoased our ABE program both
by expanding the evening class and by more extensfve recruiting and
by setting up a daytime program. I think 1t was in part the need for
ABE shown in my census report that led to this expansion. . . In
general also I think Howard gave me a better understanding of my
students and raised to even greater heights my respect for my students.
If you are raised white middle class and suddenly start teaching a

group that is primarily black and Puerto Rican loer ¢lass, there is a
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gap that . s ri'i.e, 1 thine the Hooard experience helped here.”
Although class attenda c2 'ras usually improved there wvere
some classes for which this was not the case.

Use was made of t' ¢ book Family and Personal Development

in Adult Basic Education by Edmonia 4. Davidson in many ways. For
many, Part I was the most important for they used it in understanding
American society. O:ihers found the resource units in Part II tho
most useful.

The wide variety of materials distributed was well recefved

and teachers indicated their preferences in the attached chart.
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Best Cory 4, Aiisayp

Summary of "'ses of 'y Hovard iniversity

APE Institut. Cxporionces

Name _Street Addross

City State

e ————— I S

Kind of AGE class or otiwr risponsibility

1. Surmary of vhat I havc tricd as a rosult of tha Howard Experience

0
Q _ :JJ




BEST COPY AVAILABLE

2. Problums encouateres adi now ey wore selved as well as probloms
which havo not buocn solvud

3. Stud.nt roactions

4. “aterial in Part I of Family and P.rsonal Doviiopment in ABE
found us.tul and not viry usciul
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5. Resource unit(s) in Part II of fanily and P.rsgnal dovelonment
jn AGE found to bc us:zful and not vory u:.ful

£, The Howard participants in the city of
have decided to mext on March yapril , and
ay from to (tima2) an! at this
Place

7. The materials distributed at the institute which 1 have found
uyseful are:



TEACHERS OF REN"LAR ABE CLASSES

1. Summary of what I tried as a result of the Howard Experience

I invited speakers from the Social Security Administration, Internal
Revenue Department, Satoma Club and a speiaker from the Roanoke City Wel-
fare Department. le also conducted a workshop for all adult education
teachers in the city of Roanoke directed by John K. Allman. And we took
a field trip to the Roanoke City Oceanography Center.

Rt

The Adult Basic Education Institute For Teachers and Teacher-Trainers
Of Urban Adult Populations has proven to »e very helpful to me in working
with my adult class. The idea that has been most helpful to me is as
working with the City and County Background Forms. ily class has been very
successful in completing these forms. It was a very exciting and learning
experience for them.

lile were able to correlate these materials with our social studies and
mathematics classes. As a result pupils are now aware of their low paying
jobs due to the lack of education. All of my students are registered

voters now.
ket

your workshop was the foundation for a program entitled “Student
Awareness”. The projects under the procr .~ were incorporated into the
daily curriculum. Our goal was to enlighten Students concerning solutions
to nroblems encountered according to thefr living standards. Some of the
projects were as follows: student attorneys, birth control, cancer and
vencreal disease.

2 L1

With two math qroups, I have introduced on a very elementary basis/
nroblems draim from Census Tract material. le have spent time in reading
the fiqures relating to the various aspects of the population. We hav
devoted lengtny discussions on the "likes and unlikes” in many categories.
Addition, subtraction, division and multiplication have been taught using
these data. The more advanced group made graphs showing many of the
differences in vhite and nonwhite occupations, housing, income, etc.

L2 a2

I have insti“uted or rather attempted to institute a consumer edu-
cation program basad on the material obtafned at Howard. (prison)

hdhdk

I have not used the materials and concepts presented at the ABE
Institute 1771 basically due to the academic level and ability of my
students. I teach one adult class basic arithmetic one night a week to
tuo adults. They are studying arithmetic on a 2nd grade level, hasic
addition and subtraction facts. Onco these facts are mastered, at least
N through 20, I think I could offer demographic data on their level as
addition and subtraction problems.
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I am extremely happy to inform vou that as a result of my experience
at the ABE Institute at iloward “niversity I have had much success in our
program. Immnediately after returning to my state and city I had the
opportunity to pr:sent to all our teachers in Queens, i{.Y. a summary of
what we learned at Howard. The teachers, sunerviso's guidance counselors
and teacher-trainers were quite impressed with all the information the
students learned at Howard.

These are the things ] have tried and had much success: (1) One of
my native born classes in Queens needed more students. I utilized the
Census Tract to determine where we could recruit more ABE students in our
area. After locating the information from the Census Tract, I canvasse!
the neighborhood for students. Fifty students were recruited for the class
and I have been in tcuch with the class and almost all the students are
still attending class. (2) The reading program taught by Professor Brigham
from the University of [iaryland was a complete success with my students.
These students seemed delighted “1it" their reading results. Several of
tiie students who were involved in this reading program have studied and
passed the GED test for high school.

1 am happy to inform you that as a result of my exciting and wonder-
ful experience at Howard I am now the teacher- in - charge of 24 classes in
fn itanhattan, a borough of f.Y. 1 an noir using to a great degree the
experience and the things I have learned at Howard. I am grateful to you
and your staff for the useful expericnce.

ANt

I beqgan by letting each adult know that he/she was not only welcome
but was an important link in the successful outcome of the claas. Each
adult was asked to help Plan the cou~s2 of study for the year.

The adults were tested to discover the academic level. After the
tests were completed each adult was given a conference where he/she was
shown his needs, permitted to ask “uestions ard quided to chose the areas
that he/she felt were important to mastar.

Each adult is permitted to help other adults and to receive help.
In this ay everyone feels that he/she has something to offer.

The adults discuss a variety of problems that are of a community,
city, state or local level. In discussing and attempting to solve some
of the problems they have ceveloped skills in reading, spelling, mathe-
matics and speaking.

dedrdkeok

As a result of having attended the ABE Institute at Howard University
1 tried the following program. Since I teach illiterates and functional
illiterates Loy to read, I at first had difficulty as to what part of the
experience I could use. After some thought I decided to teach directly
from certain official documents that most of my stud_ats -ould -avo to read
eventually. Therefore, I used the followi.g methods.

As soon as practical I began to introduce words from birth certifi
cates, social security cards, various kinds of employment applications,
information from voters cards, informatfon from loan applications and credit
rcferences. 'then the class had sufficient time to study and spell these
words, they were then given each of these forms or a likeness and asked
to read them and then fi11 them in. lle then set up as an acting sftuation
a man 1ooking for a job and filling out an application. Ue also used a
man aning to get a social security card, voters card and applying for
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credit. Each day a different studont would nlay the part of the inter-
viewer,and the rest of the class vould act as the person looi:ing for
various types of fnfor:ation. (prison)

*ARP

I have become more selcctive in assigning rrading material and I
put speical emrhasis on material relating to the Federal State and Mu-
nicipal Governments. I do this because I ‘learned from the ABE Institute
that the adults I teach must understand and !ake responsive to their needs
the various government agencies.

dkkdr

I instituted a new technique for reading comprehension, introduced
naw opportunities of employment by presenting a speaker from the state
employment office, endeavored to instruct math through news media (sales
papers) pointing out discrepencies and advantages and occasionally
attempted to hold discussions on the importance of becoming involved.

iiowhere in the Institute was I able to gain experience in counseling
adults. I mean, my biggest difficulty was encouraging students who
posessed shame because of their intellectual deficiency. Ily only metnoa
of solving this particular problem was a private consultation with each
student and this of course took away class time.

Although field trips and visits were very educational to me, ny
visits to DIC, drug centers, etc. cannot in any way be incorporated in
my ABE class. However, my visit t> the Learning Center gave me some fdeas
ideas about teaching.

I also endeavored to relay my institute experience to tae entire
group of ABE instructors at our November 1/2 day workshop. I displayed
all my materials and conducted class for one hour.

rhth

As a result of the Howard Experience I am dusirous of teaching ABE
full time. December eight, 2 busman's holiday, I spent the day with
jlarie Brown assisting her in her work at J.F.K. Vocational Sciool. It
vas a rewarding day in many vays and reinforced by desire to get more
involved with ABE.

ity situation, I presume, is different from that of your o0C v
students in that we are not funded and hold classes only at night. This
being t.e case ve vtere unable to get spcakers fcr our ABE members., 1
regret this for I was greatly impressed by the excellent speakers you,
Dr. Davidson, were able to schedule for us and I hoped that we might
follow your qgood example.

At this time I would Yike to thank vou for the Summary. ilote taking
is part of my listining to lecutres, yet I was deli¢“ted to receive a
copy of the lertures themselves. The book brought home to me again the
throughress with which you attacked our real apparent lack of knowledge
in very important areas of ABE. It is more than reading and writing -
it is the ozenfng of doors to show ABE members their rights as citizens
of the U.S.A. Thank you for the Sumrary, It is on invaluable resource
as is Family and Personal Development in Adult Basic Education.
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Some of the experiences [ have gone through v:vith the groups I have
worked with have-been re-arding and others have been Jifficult to accept
because there were mixed reactions on the part of the students. But as
a2 whole, the materials and recormendations from the workshop proved to
be very effectfve.

ARdn

Having been encouraged to look beyond an individual student and his
classroom :-xperiences with me, I have made a sincere effort to learn
rore about the community from which he comes and how he and his fami y
are faring in that environment. My student counselor (who visits our
clacs every other week) and myself have made 1t our objective this year
to link the student with the proper resources to work out his problems.
These types of problems were encountered:

(1; "The school bus won't come up my road".

(2) * The higiwvay department ploved tons of saow into the church
entrance”. This is vhere e meet.

{3) "1 fa;lgd?aII 5 parts of the GED by only 1 or 2 poini~. (hat
can o?"

(4) "y teenaged “aughter won't discuss anything with me".

(5) “Our church is the center of our community but the young
peop'e are not involved".

Knowing who to call for heln from the Road Commission took care of
the snowr. The Denartment of Education for Howard County sends a bus to
pick up children on the forgotten.road. The GED test results are being
scrutinized again. We took the class to a community service series
entitled “Human Sexualtiy and Family Living”. They saw and heard other
people discuss problems and solutions that were also their own problems
and needed soultions.

2. Problems encountered and how they were solved

I l.ave been able to interest and influence more 2-ults in t'z Adult
Basic £ducation classes.

thhkd

After several months of using the techniques learned at Howard, my
students were no longer dropning out but they asked other students to
join them in their classes. I was delighted with the results because
these students were learning the things they wanted to learn and not
what the teacher wanted them to learn.

rhhR

The problem 1 faced was ho/ to use the iaformatifon I gathered in a
non-reading situation. I solved that by {introducing words directly
related to the needs of the men. Also by acting out centain situations
we cut don the need for the illiterates to read until they were more
qualified. (prison)
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ily problem was to encourage people who had very 1ittle formal
education. v attempt to solve this by “"fatherly” individual talks
proved Successful.

TRtk

St. ‘lalachy's is situated in an area where at least three dis-
tinct socio-cconomic groups reasida, Qur ABE Pruyraut iz hrought thesc
groups together to know one another, v learn together, to lauyh tn-
gether and to visit one anothzr on a social basis. It has been a
unifying factor in the arca.

E 2 2

Through class discussion motivation increased, community awareness
became more pointed and we discussed in greater depth problems relating
to voting, taxes, banking, buying cars, purchasing homes, renting homes
and apartments and practical education for the consumer.

Fedrdr

Problems encountered which have not been solved

I have not been successful in improving daily attendence.

*kdk

Program funding is unsteady. Teaching time is cut to meet the
hudget. The untouched adult in the community vho would benifit from
the program is another problem.

*hhd

1 have used cormercially prepared materials although this has
?et onl{ with 1imited success especially with the less sophisticated.
prison

* Ak

My students have not had enough outside experience (from an insti-
tutional setting) to have much idea of the problems of everyday life,
Their concept of nurbers is very poor and so must be dwelt upon. They
have been taught that to use any kind of "helper” to speed up their
accurate solving of simple addition, subtraction, etc. is "babyish”.
Cons:Quently, my biggest problem is to persuade them to tackle these
problems in a constructive way rather than just sit and wait., lost of
them use their fingers and refuse all other kinds of aids placed in the
room (prison-hospitalj.

Ak ke

In September until last month I only had older adults and had no
serfous problems. Since that timc I have received three teenagers
who were put out of day school fcr misconduct in their classroom. The
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teenagers laugh at my older students when they ask or answer questions.
1 have tried talking with them bHut this has not 'worked. Do you have
any suqgestions?

L2 2 2

This year attendance has been rather poor. Our counselor has made
contact with most of the students and tries to encourage them to attend.

L2 2 1]

One problem encountered was getting the students to accept other
pe]aons opinfons as general rat.er than applying the opinion to them-
selves.

3. Student reactions

Pupile were impressed greatly about being involved 1. new experi-
ences they have organized themsz2lves to visit other regular ABE classes
and also ABE vocation classes in their city. They have shown interest in
the political affairs of our city.

idd

For the most part favorable although they state a desire for great-
er depth. (prison)

khkk
The director of our ABE program states that the Institute materials
have given him many ideas 1in terms of principles which have been in-
corporated into guidelines for curriculum development. The students
have reacted to the courses of study with enthusiasm. They seem to rea-
11ze that these are the things they will need to know. This is especial-

1y true in the courses on Basic Living Skills of Homemaking and Personal
Development. (prison hospital)

Wik

'y students enjoy the program much better this year. I have taken
them on three field trips. The really enjoyed the experfences.

ook

tany of the students came back to class and then started to be-
come careless about coming again.

nord-de

Yery favorable.
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Our students vere fropnino oub of classes almost as soon as they
began. Thase students vere not interested in what w@ wera teaching.
I immediately made a survey of ihat the students wanted to be taught
and found t!.at these students wantad to express their oum ideas in
their own daily lives. iiany of them just wanted to be able to read
the newspaper. Others wanted to become better housewives, etc.

ik k

The adults in the class often brought visitors to class. The class
is normally over at 9:30 but they always stayed until 10:00. They are
no longer shy about discussing problems, helping each other, correcting
the teacher, debating an issue, asking for additional help on an indi-
vidual basfis, asking for additional materials, discussing thefr weak-
nesses or exchanging political or domestic views.

*hhk

Student reactions were mixed. Everyone insisted upon writing,
reading and arithmetic. ilost of them werc not and still arc not pro-
pared for p.blic involvement. Some showed a kcen interest in employ-
ment techniques and this in turn incrzased their desire to read.

RN

iy students hecame eager to participate.

*eekk

Students were enthused over their ability to read and fi1l in
various docum:nts.

*hkx

Some students wore bitterly cpposed to suggestions on changing
the old trends or patterns. Some accepted, but not many were able to
cope with new situations.

*ikhd

Students have responded very enthusiastically to being made a
part of the "community college"”. Two students even enrolled in a
credit-free offering aimed at "reading improvement”. They came back
to class and told the others of all the available equipment and novel
methods of instruction. Those Students (8) who participated in the
discussion series mentioned above had not been aware that* these and
similar offerings were avajlable at no charge. They are hecoming more
willing to travel out ot their immediate and familiar environment. l\le
plan further excursions to public libraries, i ounty Health Jepartment,
etc.

10



4, fliaterials in Part I of Family and Personal Development in ABE
found useful

I found “Family Income Distrihution in the United States, 1960"
and "Life Styles of Low Income Families™ most helpful.

hhd

This material has been very valuable to me in ryy regular ABE
class. 1 have been able to use most of the information in the follow-
ing chapters: “Family Income Distribution in the United States, 1960,
“Changes in Low Family Income in the United States Between 1959 and -
1363" and "Life Stvles of Low Income Families". 1 have been able to
correlate this information with my social studies and mathematics
classes. Pupils arc thrilled to make graphs to represent various fi-
gures.

*hdk

The material was useful in its entirety.

hRw

I found the follawing materials very useful: “What Kinds of
Families Had Low Incomes and Vhy?", "Low Family Incomos - Americans
and Negroes”, “Changes in Low Faaily Incomes §n the United States
Between 1959 and 1962 (in the nation)", “Life Stvies of Low Income
Families (Negro families)".

drdkdr e

The material in Part I has been extremely useful for my personal
grovith,

TRAA

The material in Part I was most useful. The graphs were used
to show students just how graphs aro made add how useful these graphs
can be used in planning. These graphs vere also used to show the re-
lationship in math problems. City planning and community living were
also expressed through the use of this matieral.

AdkRh

Since all of the adults in my class are flegroes, I found that
the information pertaining to Negroes was more useful than the other
groups mentioned. The other groups did however enable me t0 get a
picture of the total problems faced by the low income famlifes.

ik

I like it all. 1It is filled with useful information. Some of it
was used in a recent survey our community is doing.
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I found the section "Life Styles of Lo Income Families™ very
useful in g2tting tie neon to erjaae in oral discussion. 1 highlighted
certain parts of soction () wihich I read to the class. Almost immedi-
ately the class became involvec in heated discussions on many things
I read. 1 also usad tiais opportunity to teach many family words by
putting them on the chalkboard and explaining to the students that
these were some of the words they used. I then demonstratod to them
how such words are read according to the phonetia 1 aaproach.

thn-

During class discussions in communication skills I foun. “Family
Income Distribution in the United States, 1960" very useful. Also,
“Life Styles of Low Income Families" was useful.

TRk

I found "lthat Kinds of Families Had Low Incomes and thy?" and
"Life Styles of Lovw Income Families” to be very usefu:l.

Tkt

I found the statistics shoring that education increased incore,
happiness at work and happiness in the family to be useful. Also I
found the statistics showing the economic differences in race to de
very interesting although it was difficuls to explain.

L L1 1

iaterials in Part I of Family and Personal Development in_AJE
found not to be useful

1 found it most lifficult to relate this material to the inmate
studcnt who felt this material was not meaningful to him. !l superior
officer also felt we should spond the time on building basic math
skills. {prison) Rirede

The material in Part I is not useful here at Polk to any extent
hecause of the degree of retardation of the residents plus their Ji-
mited experience here most of their lives. !'ithout much experience
in the world of werk, they do not understand that everything must be
paid for, that money must be stretched to meet necds, that budgeting
is .ssentfal to anticipate future purchascs. Also, marriage is
something not clearly understood my a good many. (prison hospital)

I3 1 1)

I 4di1 not find useful the materials on l'exican Americans, Puorto

Pican fanilies and American Indian famildies,

L 2.8 4

Bacause © was teaching foreign-born people, material in Part I
had little inforimation relative to teaching them.
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5. Materials in Part II of Fauily ane Parsonal Development in
A" found useful

Chapter II on Consumor Education and ‘‘on2y iianageme:t has
been most helnful.

A Ah

In this section of the book all of the materials have heen most
helpful to my class. I have heen able to make copfes of the materials
for pupils who show an interest for it. These four units have been
most helpful: Consumer Education and :‘oney ilanagement; Family Yealth
and Safety; Homemaking Ski111s: Food and Clothing; Family Planning and
Family Rolationships.

b2 a0

"11 A7 the vatrials "ay- be-a v-ry useful,

iR

The director says he found the Resource Units in Part II to be
thought provoking and a source of ideas for huilding that part of the
curriculum for «ich he assumed personal rosponsibility as one of the
teachers. Ha2 thinks verv highlv of the textbook by Nr. Davidson and
thinks he has been influenced by it greatly.

L2t

These units were very helpful: Family Health and Safety and
Consumer Education and fioney 'lanagemtnt.

-k

A1l were found to be useful.

TRt

Principles for Teaching ABE, Consumer Education and i‘oney ‘lanage-
ment and The Family and the Community were <. units I found useful.

hhd

1 found Unit 3, Consumer Education and !loney .:anagement very
useful. Since many of thc men I teach are serving time for robbery
and other money related problems, it becomes very important that some
concentrated effort be made to help them think clearly on money matters.
It i5s sirising how few of thom are really concerned ahout such matters.
Add this attitude to their lack of knowledge about such things, and
you can readily see why they often end up having to go against the las,

Lol
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The most aelpful part to me 'vas "Teaching fui.les”. This helped
me to understand more thawughiyv aevr to anorecach each student in
accordance with his neocds. as oll as Lis intoemists. The unit on
Family Hecalth and Safcty was good also. inother important part was
Consumer Problems of the Poor.

Ll L 2]

I found the unit on Consumer Education and ioney .lanagerment
useful. I also made use of the various graphs and charts.

AR

Family Planning and Family Relationships as well as The Family
and the Community were found very useful.

tirdkk

jaterials in Part 11 of Family and Personal Development in ARE found
not to be useful

The only part that ! found not to be useful was the questionnaire
on home and fanily life.
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TEACINS OF CLASSES 7Te'ZP THAJY REGULAR ARE CLASSES

1. Summary of what 1 tried as a result of the Howard Experience

1 faund the institule futercoting and utilized the information
given on welfars procadures, Social Securiiy and mnlitical science.

ly ¢lass found the inforwation stimulating as well as inturwutian
Also, “he information that was on the Census Tracts gave my
trainacs information they were not acquainted with.
When I showed them that thcre are more vhites on weifare then
blacks and backed the statement up with diagrams they sremed to ac-
quire a new sense of pride.(CEP)

L2 2

I have instituted information obtained from the ABE Institut.:
and put it into practical use in the classroom. Throughout the
training cycle at CEP my trainees shoed a much greater interest and
more student participation when given the opportunity to have some
‘nput into the materials and subject matter to be covered in class.
Relevant materials such as information on voter registration, con-
sumer education and the Census Tract of the inner city area or the
mode] cities target area in Buffalo vere also used.

Knowledge gained by just having been a part of the institute
ajded me and my class. (CEP)

*hhh

As a result of the training I received at Howard I have instituted
information which I felt would give the students more knowledge about
the things that are in our everydav life. I have instituted the
reading 1ab in vhich I will be instructing voter registration and
consigor education. I have also tried to show my students how the census
riport? g;§ developed and vie tried to o a census report of the inner
city. (C

L2 1

I have instituted a course in consumer education an anti-poverty
program and a half way house for addicts. 1 am also forming a group
of community representatives to represent minority groups. I aiso used
the census report for Mew York. (CEP)

Rk w

While reading the article “Status of Black Women" several students
questioned the statement “Black women are at the bottom of the totem
pole". The article was issucd to participants at the Howard Institute.
In the math class we attompted to prove the <tatemant and at the same
time gain experience in the fundamentals of percents by using a prac-
tical application of the percentage concept.

Using the 1950 "ensus for tashington, D.C. students calculated the
percentage incomes of nomvhite fomaies, nonwhite males, white females
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and white males. Each <tudent compared the perceniagos of tho four
groups by constructing s har graph. .ifter t“: graphs were checked
for accuracy the class projected the percentages on a larger graph.

2. Problems encountered and how they were solved

One of the great problems 1 solved in my class was to explain
abotit the mylh uf welfare recipients across the country. [ gave my
Students valuable information on the Civil Rights Commission.

L 42

I had a problem teaching consumer educatiun. 1 solved it by
bringing in newspapers ani store sales papers and market prices and
had my students compare prices on 1ike i: :s in different stores.

L 20 2 ]
One prodlem solved in my class revolved around myths of welfare
recipients not only in ilew York, but across the country.
Also; my class functioning on an intermediate level (4-6) was
better able to solve problems in arithmetic when they were related to

meaningful personal goals. So, ! made un several lessons based upon
relevant daily 1ife. Their rcading intcrest also improved.

Problems encounteraed 'hich havc not been solved

I could not tie in the majoritv of the information on the Census
Tract with my losson plans.

ARk

How to form a community cormittec to elect a representative for
the community presented a >roblem.

dedrkk

The problem of rclating an academic program to vocational skills
remains 'ith us hecause of the great diversity of vocational programs
and levels of student ability. Also, many students are unsure of
carecr goals.
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3. Student reactiois

They were caaer to get more details and set up a class project-
each student selecting a facet of what as lectuted on during the
seminar,

L2 22 ]

iy students were greatly anticipatious and participated in class.
After I informed my class about the reading lab, I felt that they were
able to cope with their recading problems “eiter.

L2 2 2 ]

Toard consumer education the reaction was very good. Everyone
bogan to see where they vere losing money just by going to the store
and purchasing items without comparing prices.

The organization of communities became a very dehatable question
for the students.

TRtk

Students liked the census projact and wanted to continue wit"
otaer census data.

L2t

There was greater participation and anticipation in and about
the class. Also. there vas much more enthusiasm and a broader out-
look about themselves and the worlc around them. They appeared to
have a deeper sense of individual wealth and importance.

ARRE

The students have become enthusiastic. Our population is now
concerned about job opportunities and available programs of job
training.

4. laterials in Part 1 of Family and Personal Davelopment in ABE
found useful

The majority o7 the charts in Part I were copied and given to
the students in pamphlet form and I used them for discussion purposes.

L2 1

I have found the following parts uscful: "Life Styles of Low
lngome Families" and "Family Income Distribution in the Unfited States,
19560".

L 2t
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Upon reading and r=-rrcading the book I found the tables in Part
I to be useful and also the information on the"Changes of Low Family
Income in the United States Beti:een 1959 and 1967,

AR

A1l was useful.

ifaterials in Part I of Familv and Personal Development in ABE
found not to be uscful

I found "Changes in Low Family Income in the United States
Between 1359 and 1969" not to be useful, specifically concerning
"in the natio.". !lost of the people we deal with have no deep
information on the national crisis, just of their ovn community
or metropolitan area.

5. Haterials in Part II of Family and Personal Development in ABE
found useful

A1l was useful.

Ak S
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1. Summary of what I tried as a result of tho Howard Experience

These are the things I have tried: organizational structure;
departmentalization of classes; continuous recruitment program; {ssu-
ing certificates for attendance and participation; monthly panel dis-
cussions on current issues; distritwtion of consumer guide booklets;
book reports on black studies; distribution of periodic newsletter;
showing films on urban outlooks; summary reports on social and eco-

~nomic status of ilagroes/1979; invitations extended to local social
service bureaus for appearances on ABE programs; a browsing room
was sat up to allow students to feel free tc read, explore and share
exneriences qained from this classroom (this arrangement was provided
for all interested participants to encourage greater exposureg.

Ly 2 L]

Snecifically, I tried a new math text I learned about at the “dult
Demonstration School and the use of local census data for graphs and
word problems in much the same manner as !'r. tevers Jefferson.

In general we have increased our ABE nrogram both by expanding
the avening class ty more extensivy recruiting and by setting up a
daytime program. I think it vias in part the need for ABE shown in
my census report that led to this expansion.

In general also I think Howard gave me a better understanding of
mv students and raised to even greater heights my respect for my
students. If you are raised white middle class and suddenly start
teaching a group that is primarily black and Puerto Rican lower class,
there is a gap that needs bridging. I think the Hovard experience
helped here.

*rdkd

2. Problems encountered and how solved

Attendance, irregularity in attendance, dropouts, transportation
to center and apathy of adults for sa21f-improvement wiere some of my
problems. Attempts vere made to imnrove the problems of attendance
by such approaches as personal contacts, periodical newsletters, fre-
quent home visits and comiwnity announcements. The problem of trans-
portation vas solved by carpools. Innovative teaching methods were
utilized to generate and maintain students' interest.

178
S V1




Problems encountered 'f1ich have not Loen solved

There were no specific problems from things tried as a result of
the institute. Our problems remain the same: recruiting, dropouts,
students of 5,001 different ability levals and educational levels,
emotional, home, health and job problems of students that interfere
with their school work. The community approach is not feasible for
us because our students come from such a variety of communities:
lovter class blacks, Puerto Rican and whites, hippy types of vour~
people and middle class whites and blacks who just never got their
high school diploma.

3. Student reactions

Some students reacted positively, others responded negativelv.
'any of our students are determined to continue in our ABE classes
towards furthering their education. flany are convinced that those
who really want to learn will make many sacrifices nou for supporting
our ABE program.

ko

The response i/as very favorable.

4. llaterials in Part I of Family and Personal Development in ABE

I found the following parts useful: “Family Income Distri-
bution in the United States, 1960", "The Life Styles of Low Income
Families", myths about Tow income families and Chapter 4.

There were many interesting and stimulating ideas of sig-
nificance in comparing 1ife styles of low income families. FHy
students were most impressed and such materials rendered many
cpen discussions concerning the roles of adults in American 1life.

L2 L1

The material was extremely useful in giving general views of
the people with whom we are working. The statistics make for diffi-
cult reading but add scientific validity.
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5. laterials in Part 11 of Family and Personal Development in ABE
found useful

I found the following sections useful: Evaluation, Opinion Check
List; Consumer Education and lioney 'lanagement, and Homemaking Skills:
Food and Clothing.

LAt ]

Jlaterials in Part II of Family and Personal Development in ABE
found not to be useful

Jdost of these materials are not useful for teaching toward the GED.
As far as family 1iving and job skills our students are as I noted earli-
er from many different backgrounds, and many would be offended by our
overtly trying to teach them something they halieve they already know.
He discuss and compare these things, but don't teach them as such.
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TEACHEPS OF EHGLISH AS A SECOHD LA4RUAGE

1. Summary of what Itried as a rasult of the Howard Experience

The basic thing I tried to accomplish was to instill an aware-
ness on the part of the staff as wcll as studcnts to the innovations
and inroads which could be made in dealing with Adul’ Basic Education.
Hany of the staff, I found, were guarded in their approaches, primarily
due to past experiences as vell as imaginative capabilities. In the
area of ESL, the common approach or tendency was to place limited
stress on oral or written English. The assumption was that later
levcls would take care of this. What is formed is a false reassurance
to such a degree that the student §s told you are doing fine when
quite the contrary. Secondly, the student begins to doubt that English
is really necessary, based on negative rcinforcement earlier. When
confroited later, either at a different level or in everyday life, with
the thought of Enalish, he becomes disfllusioned in many cases. Based
on this many teachers are seeing English in a different light. In
addition, areas dealing with consumerism and family health to name a
few, as well as individual experiences being relevant in and outside
the class were covered with success.

wehw

Though I personally found the Institute experience interesting
and informative, expecially the information ahout Prince Georges
County, I have not had an opportunity as yet to employ my Howard
Experionce in the classroom. ily present students are mainly Spanish
speaking adults learning English as a new language on a very basic
Tevel. As their knowledge of English increases to a more conversatio
nal level I hope to use the Reading Techniquas to teach them reading,
and much later perhaps, to go into consumer information, dasic civil
rights and other needed areas to make living in their new country more
pleasant.

ek

ne very important aspect of the Howard Experience was the series
of "Reading". Of specfal imnortance was a lesson on "Paragraph Analysis”
presented by Dr. Brigham from the University of faryland.

From "Paragraph Analysis" 1 was able to develop lessons in better
and easier comprehension in reading. By applying the same method
in teaching,my studentc and I were able to develop a chart in the
study of gramnar. In particularit is aquicker ani easier way of un-
derstanding definite and indefini e pronouns.

Consumer Education presented to my ABE class became highly
effective by applying actual practice in using the Census Tract. Ra-
sponse of students was surprisingly good with satisfying results.
Reading graphs became easier and the students developed a greater
understanding of their importanre.

Applying "Reading Techniques™" in the teaching of English to
Spanish speaking people was effective to such an extent that three
students were able to achieve 3 to 4 grades advancement in the speak-
ing, reading and comprehension of English.

m
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I was deeply impresse:d as a result of my experience at Howard
University, hy the need to create classroom experionces that are
more relevant to cach student.  Because 2ach student had differ-
ent needs, it meant utilization of the individualization process
in reater depth. In my eagerness to achieve this goal and at the
same time deal justly with each student, I found mysclf facing an
almost insurmountable problem. t(hat could I do? The Jews were
preparing for a citizenship test, the Koreans want to take a driver's
test and the Italians needed to master the English language. I had
to supply all with material on their level according to their needs.

2. Problems encountered and how they were solved

The lack of books and no supplies created the greatest problem
in the first half of the ABE class. 1 applied techniques and inno-
vative experiences received at Howard Institute with excellent results.

*rhhk

One important problem was the allocation of time for each student.
fhe Jews could never understand or acceot this. They always wanted
more than their allotad time.

Finling enough material proved a problem also. I solved this
problem by using the driver's manual for the Koreans. For those who
needed the citizenship test, several films as well as social studies
textbooks, newspapers and magazines helped. They passed the test.

1 used my English textbooks for thiose who wanted to learn the lan-
guage.

Problems encountered which have not been solved

Staff disbelief that certain changes could be accomplished through
curriculum amendments and omnissions was a problem. !Many felt the
onus for change or innovation was on someone else -~ or that informing
them of everyday tips on problems and new techniques would be receiv-
ed with only marginal success. In many cases the teacher was merely
responding to the students lack of interest as a valid reason for not
being imaginative.

Fidk

I had a problem making and gettinge materials for my students. |
was not satisfied with the history books I had. History books (1571)
are not factual regarding minorities. It was necessary for me to bring
my own materials.
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3. Student reaztions

For the most part, the students were enlivened by the new
approaches. They began to feel a greater sense of personal worth.

Everyday experiences began to be evaluated for their worth and merit,
In addition, the teacher was viewed in a different light.

kit

Student reactfo;s. at Chester High School exceeded expectations.
They were very pleased at the variety and method of teachers' presen-
tations. They requested the repetition of scwe muterial.

All of the students at the end of the term stated they would
return for the next session.

Four students achfeved cormand of English to permit them to en-
ter the machine shop course. One female is now entering the sewing
class. One student having a business, states he is better able to

figure costs and understand contracts because of ABE. This student
had a 4th crade education.

L L

4. ilaterials in Part I of Family and Personal Development in ABE
found useful

In the section dealing with life styias and characteristics of
various groups, the emphasis on traits peculiar to particular groups
was suberb. One vas able to parallel the effects of these maladies
with the economic and social causes '‘hich brought them about. Even
thaugh groups exhibited different behivioral traits from one another,
the commoness of these traits lay in i{he fact that they prove’
ineffective in coping with the numerous problems which heset them
daily. This was valuable in gearing adults into realizing the ur-
gency of their situation and a need to seek change for the better.

whhk

The material in Part I was found to be very useful expecially
in rolating to the variety of cthnic backgrounds. The public 1s
not aware of the importance. Students requested that I use the
book in class.

L 2 3.4

The material was very useful simply because there is little
material of this kind available in schools or publfc lihraries.

—
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aterials in Part I of Familv and Personal Development in ABE
found not to be useful

I found a good deal of the statistical information, while
valid to be dated in many respects and not offering a clear direc-
tion as far as future trends and developments were concerned.

L2 2 3

5. Materials in Part II of Family and Personal Development in ABE
found useful

Generally »11 of the units were useful in addressing themselves
to ¢he nrads of the poor adults.

L 2 12
A1l the material was useful, especially in my consumer edu-
cation classes. The students requested more information.

itk

iaterials in Part Il of Family and Personal Development in ABE
found not to Le useful

I found section IV dealing with child rearing and family
planning only marginally applicable. Hamely because, such prac-
tices are for the most part based on tradidion as well as expedien-
¢y. Thercfore, efforts at addressing oneself to these practices
are only valuable insofar as the adult deems them relevant to
1is personal circumstance.
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ADHMIMISTRATIVE A'Y SYPERVISORY PERSONHEL

1. Summiry of what I tried as a result of the Howard Experience

Recently I was working with the Board of Vocatinnal Guidance and
Workshop Center, here in ew York, and as its chairman w111 be help-
ing to prepare a proposal in order to secure funding for remedial
education of young people. We found the process which you introduced
us to in the ABE Workshop on getting information about our census find-
ings to be quite valuable. The form develeoped for the workshop was
invaluable and really became an insert in our proposal. It vi11 also
serve as a basis for funding to foundations.

You may also be interested to know that in quiding the work of
a ilaster's candidate, I helped her to use the material in developing
a set of insights on a certain district in contral larlem in yelation
to d use. Our hope Is that this thesis can be the basis of recom-
mendations to the church in its ministry to young people.

These uses of the material in recent days indicate how valuable

- the experience was last summer in our ABE vorkshop. Our continued
gratitude for these insights.

L2t 2

The =ducation I received at Houard University during the Summer
Institute 1971 for Adult Basic Education Personnel had significant val-
ue to me in the development and formation of the proposal Humber V224090
between the Wilmington Adult Basic Education program and the !'odel City
agency of Hilmington, Delaware.

The U.S. Offica of Education has approved for negotiation qur pro-
posal for a Special Experimental Demonstration Project in Adult Educa-
tion under Section 379(b) of the Adult Education Act, P.L. 91-230.

L a2

As a result of the Howard Experfence I conducted a special work-
shop session with my staff of 18 teachers and 5 aides. At the two hour
workshop ve had the followi:.c agenda: Characteristics of the Urban
Learner (charts from t'.© book as well as the statistical data I gather-
ed on Baltimore city were used); Civic and Community Involvement for
the Urban Learner; Consumer Education for the Adult Urban Laarner.

In addition, I have taught my teachers how to make lesson plans
from relevent newspaper and magazine articles which I xerox and send
them.
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In addition to our “liini-i'ester", we are also about to include
a "Clinical - Cluster” in our acaiomic program. Students would di-
vide their day hetween acadomic wori and specific training in an area
of office work - secretarial, keypunch, stenography, etc.

tie hope that the educational reeds will become more evident to
the students pursuing this kind of training - things 1ike the need
for spelling, punctuation, following directions, ctc.

3, Student reactions

“ty tcachers and students rzally enjoy this relevant approach.
They have beun mnst excited about our consumer education materiale,
They also lilie reacius the “Dear Abby" colunus end discussing them.

*AWwn

4. tiaterials in Part 1 of Family and Personal Development in ABE
found useful

1 found the material on Hegroes most useful, particularly the
section that exploded myths about Megro family 1life.

2 2 2

“ateri»ls in Part I of Family and Personal Development in ABE
found not to be useful

I did not find the material on minority groups other than !legro
to be useful as far as the targct nopulation we are dealing with in
my particular ABE program. ‘o are dealing with about 90% Hegroes and
10% poor whites.

rdried

6. ‘aterials in Part Il of Family and Personal Development in ABE
found to be useful

1 found all of the units in Part Il to be useful. I have not
had a chance for my teachers to teach all of units yet, but I plan
to have 'ade use of all the very relevant resource units now and next
year.

i
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The Federal Civil Rights Enforcement Effort
(Summery). Clearinghouse Publication Ho. 31.
Washington: Government Printing Office, 1971.

The Zoning And Planning Process in Baltimore
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dents. (A Report of the Tlaryland State Adviso-

ry Conmittee to the U.S. Commission on Civil
Pights). Washington, D.C., 1971.
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conomic Onnortunity. ‘lashington: Govern-
ment Printing Office, %970.

who Will Listen? U.S. Commission on Civil
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U.S. Department of Commerce/Bureau of the
Census. The Social and Economic Status of
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U.S. Census of Population 1970 (D.C., Pennsyl-
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U.S. Department of Health, Education and Wel-
fare, Public Health Service. Smoking and Lung

Cancer. Washington: Government Printing
0ffice, 1959.

Smoking and Health Experiments. Demonstration
and Exhibits. Washingfon: Government Printing
Office, 1969.
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national council of the churches of ChRIST mmcusa.

’ 175 RIVCRSIMG ORINE NEW YORK, N.y. 10027

mes. theodore O weddl, president R. h. €cONIN €5PY, GENERAL SFCRETARY

September 14, 1971

Dr. Edmonia W. Davidson
P. 0. Box 260

Howard University
Washington, D.C. 2001

Dear Dr. Davidson:

I wish to express my profound appreciation for the privilege of participating
in the Adult Basic Education Institute for tcachers and teacher trainers of
urban adult populations, July 26 - August 6. The experience will prove of
value in the work in which I am engaged for many many years to come.

Several major aspects of the training stand out as exceedingly valuable.

. The opportunity, through field visits to become intimately acquainted with
contemporary social problems and the educational approach to social change
was indced a valuable process. All of us were cnlightened by the stimulating,
Jdynamic resnurce leadership that you were able to secure to bring cignificant
input to the totat experience., Constantly we spoke ui the value of the exper-
ience as one which had a great deal of relevance in terms of relating our work
and training to the nceds of the oppressed, who are the A, B. E. students. The
implications of our training for curriculum development for A.B.E., students
were clear throughout the course.

We were stunned, surprised, pleased, and grateful for the many costly and
important resources of which we were recipient. The opportunity to be in-
troduced to working with computers in terms of the census data was for me
a very rewarding and meaningful experience. It has been said that education
is 907, teacher and 10" content. Those of us who had the privilege of your
dynamic Jeadcership can attest to that education axiom. Your lifc,as shared
. with us embodicd the principles that you were enunciating in the process.
Let mo indicate wavs in which this material +ill be helpful to me and used in
the immediate month and years ahcead, 1In late August, I held a conference
with a faculty member of one of the craduate schools in Atlanta and together
we bepan the process of designing a graduate program for the Interdenomina-
tional Theolovical Center, in Atlanta, Ga., for candidates for Master's
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Degree in Religious Education. It was our recommendation that the process
and information which we gained at the seminar should become one of the
major components of the continuing education in Atlanta.

This semester I will be teaching a graduate course, at New York University,
entitled, ''Religion and Society. ' In this course we will be working with
stidcnts on ways to analyze contemporary society. The methods and in-
formation discovered this summer will be applied here.

In my relationship to the Church Women United, our natjonal organization

of Christian women, I gserve as a consultant to the staff person in charge of
continuing and basic adult education, and already I have met with that person
to share insights gained and reeources received.

In the program of a couple of other graduate students working on community
pProblems - in the area of criminal justice and drug addiction - I have been
a resource person in helping them deal with the discovery of methods of
working at studying community problems.

. With the staff in our Department of Educational Development, I am sharing
much of the informatinn which we received. Your outline for studying your
community will be shared this Thursday with the six educational directors
of the major black denominations. These men reach the leadership of more
than ten thousand churches across this nation. They may use this outline
in their surveys as a guide for those leaders who wish to become involved
in this way, These are only a few of the insights.

Maybe the last one that I should indicate is that when I work with Teachers
College in its Ethnic Studies Center, all of this material will be exceedingly
valuable.

Again my decp appreciation for the tremendous contribution which we received
as participants and for the personal privilege of meeting and working with
80 dynamic an educator.

Sincerely yours

L

. Dﬁ‘jia Pearl Siokes, Ed.D.
Staff Associate - Urban Education
Deyt. of liducational Development
OPS/jvn

1<b




