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THE CENTER MISSION STATEMENT

The Center for Vocational Education intends to increase
the ability of diverse agencies. institutions, and organiza-
tions to solve educational problems relating to individual
carcer planning and preparation. The Center fulfills its
mission by:

* Generating knowledge through research

* Developing educational programs and products

+ Evaluating individual program needs and outcomes

+Installing educational programs and products

+ Operating information systems and sc rvices

* Conducting leadership development ind training
programs
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INTRODUCTION

The purpose of The Center's Distinguished Lecture Series in Career Development is to present
major, critical thinkers who will persiseently challenge and stimulate the universiey, ies coileges,
departments and The Ceneer,and the national community co the ends that goats wall be claritied.,
priorities will be more appropriately ordered, methods will be more efteceive, nd human lives will

be enriched.

The Ohio State University and The Center have selected Dry Kenneeh Hove as its second annual
distinguished lecturer in the series, This presentation and lecture series represents an expansion of the
many valuable rescarch services provided by the University and The Ceneer, The Genter and The Ohio
State University feel that the contributions of Dr. Hove and those to follow in -he series, will provide
an excellent means to turther insure its mission of providing current and highly — tical information

to be used by edncators ac all levels tor the inprovenie it ot existing and future educanonal progrims,

Dr. Kenneth H()}'[ is o native of the state of Towa, He received the dcgrvcs of 3.8, {1948} from
the Universiey of Marvland, M.S, {1930 trom George Washington University, and Ph, D, {1954) from
the University of Minnesotas Dro Hove has served teacher and guidance roles in the public schools and
a variety ot professional roles in several universities. He joined the staft of the College of Education,
University of Marvland, in 1969 fron which he is presently on leave of absence, I the spring of
1974, Dr. Hoy t was contirmed by the United States Senatc as the associate coimmissioner, Otfice of

Carcer Education, US, Ottice ot Education,

Dr. Hove served as a member ot the Policy and Planning Committee, Guidance Division, American
Vocaational Assoctation 1969 - 197 20 chairman, Commission on Guidance and Vocational Edscation,

National Vocational Guidance Assoctation : 1970 member, Task Foree on Career Educatior. Ameri-

can Vocational Association (19715 member, Joint Conimission on Guidance and Vocational Education,

i
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American Vocational Association (1972): and chairman, National Guidance Conference. Guidance

Division, American Vocational Association (1973).7

Dr. Hoyt was honored in 1965 when he reccived the Firse Distinguished Service Award from The
Association tor Counsclor Education and Supervision, 1n 1967, Dr, Hov t receved the Professional
Recognition Award from the lowa Personnel and Guidance Association, and in 1969 he was the recipient
of the Protessional Recognition Award from the lowa Vocational Association. In 1972, Dr. Hoyt was
presented the Outstanding Service Award trom the American Vocational Association, and in 1973 was
recognized as the Vocational Educator of the Year by the Maryland Vocational Association,

Dr. Hoytis listed v 10ho s Who in America and in the Dictionary of iternational Biography

(1971 - 1972:,

He is the author of the tollowmyg books in addition to numerous monographs, journal articles,

and unpublished papers:

Manual for [nstitutiona Self-study of the RSB-Form I5 Data
Minnecapolis: National Computer Systems, 1973
iWith G, Mangun:. N, Pinson, D, Larimore, and E, Pererson)

Coreer Education and the Elementary School ‘Teacher
(With G, Mangum, R, Evans, and E, Mackin}

Career Education, wwhat 1t is and Bow o Do 1t

Career Education I the Middle: fanior Higlt Seliool

On behalt of The Ohio State University and The Center for Vocational and Technical Education,
Itake considerable pleasure inintrodacing Dr, Kenneth Hove's address concerning a topic of interest
to all edvcatars: Carcer Education, Vocational Education, and ()L’Cdpil(i()llill Education: An
Approach to Detining Ditterences.

Raobere E. '|';|'\'|nr
Dir ctor

The Center tor Vocational

and Techmeal Education



CAREER EDUCATION, VOCATIONAL EDUCATION, AND OCCUPATIONAL
EDUCATION: AN APPROACH TO DEFINING DIFFERENCES

Introduction

Is “Carcer Education® simply a new name tor “Vocational Education?™ Should the terms
“Vocational Education® and “Occupational Education™ be considered as synonvmous? Apparently,
nirge segments of the general public-and many professional educators-seem to feel that the answer

to both questions must be “yes,”

Interestingly enough, during the lase three vears, chere has been considerable effore expended
proclaiming that the terms * Carcer Education™ and “Vocational Education™ are not synonymous while,
at the same time, little attention has been paid to what, it any, differences exist in the meanings of
“Vocational Education™ wnd “Geeupational Education.™ Tt scems unfortunate that relatively more
time appears tohave been spent in proclaiming that differences do exist between *Carcer Education™
and *Vocational Education™ than in specifving, with exactness, whae such differerces are. Tt seems
equally untortunate that, by and large. differences between “*Vocational Edacation™ and “Occupational

Educatioa® have |()|lg been igllurcd. It is time that we face these pl’()blclns.

It would be fruitless to attempt to differentiate meanings of thewe three terms by deriving the
meaning of cach independent of the other two, Some common base must be utihzed for purposes
ot defining caci term, Here, an attempt will be made to construct such a base the agh detining sis
words that are basic to the controversy, These sin words are: (1, “work™: 02, “career™: 3. “vocation™;

(4 “occupation™: (5 “leisure™ and (6) “education,”

The vieves expressad hereare those ot the writer and are, in no wav, intended to state or imply any
tormal Hosizion ot the Uniced Stases Oftice of Education.
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Detinitions of Basic Terms

“Work™ is conscious cttore aimed at producing benefies for oneselt and/or for oneselt and
others. As suchyitis unimportant whether such effort is paid or unpaid in natare. What is impor-
tant is that it represent the basic need of all hunan beings to achieve- to accomplish-to do something
productive that alfows the individaal to discover both who hesshe is and why heishe is, With this

definition, work is properly viewed as o human night -not as a socictal obligation,

“Carcer™ is the totabiey of work one does in his or her litetime. Thas, any person can have nnly
one carcer. That carcer typically begins prior to entering hindergarten and contmues well into the

rELIFCINCNE A Cars.

“Vocation™ is one’s primary work 1ole at ANy given point in time. Vocations include p;uid
cmplovment, but they also extend to unpaid work roles, For exampleswe can speak of the “vocation™
of the studene, the fuli-time voluneeer worker, or the (il time homemaker just as casily as we can

speak about the “vocation™ ot the plumber, the plivaician, o the vhgineer,

“Oceuparion”™ is one’s prinary work role in the world of paid employment. Economic rea. ns
are alwavs considered among the work values of persons engaged moccupations although these might
not be considered at all by persons in certain vocations, I'he oceupations of many persons will be
synonyimous wizh -heirvocations. OnGan never have an occupation without having a vocation

ultlmugh of course, one can have a “vocation”™ without l)cing cng;ugcd i an “oceupatton,”’

“Lasure’ consists of activities, other “han \Iccping. m which one engages when not pcrt'nrming

i his or hier vocation. Thus, “leisure™ Falds possibilizies for both work™ and for *play.”

“Education™ consists of all those activities and experiences through which one learns, As such,

it is obvinusly a hifelong process and coasiderably broader in meaning than the term “schooling.™

All that tollows here s based on an assumption that these siv basic rerms are understood and
agreed upon, Those wvho disagree with one or more of those detinitions will necessarihy find them

selves diagrecing with the remainder of this presentation,

O
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Defining “Carcer Education, and *Vocational Education,' and “Occupational Education™

“Carcer Education” consists of all those activities and experienees through which one learns
about work, As such. it makes no restrictions in meaning wheeher one speaks abour the work of
the homenmaker, the musician, the lawver, or the bricklaver. Some work will require advanced col-
lege degress while other work may requine no formal schoolmg of anv kid. “T'o the extent that work
is judged successful. it does typically-and, in these times. increasingly -require some learned set of

vocational skills.,

“Vocational Education™ consists of all those activities and experiences through which one
learns about a primary work role. This definition includes all hinds of primary work roles--paidd and
unpaid--those assumed by high school dropouts and by university graduates-those taking place in
tormal classrooms and in on-the-job seeeings. 1o ditters markedly from the definition of this term
currentiy in use by The American Vocational Association. 1t is advanced here, not to create con-

troversy . but simply because, with the specitic word defimtions presented carlier, it scems proper,

“Oceupational Education™ consists of all those activities and experiences through which one
leirns to work in the world of paid cmploviment. As such. it places a primary emphasis on cconomic
beneties trom work that are not necessarily present in cither *Vocational Education™ or in “Career
Education.” As witl. the term Vocational Educaton.” the terim “Occupational Education™ obviously

includes sehooling requiring collegiate degrees as well as schooling at below the baccalaureate level.

With these ehree generie definitions, it becomes elear tha decupational Education™ alwavs
incJudes = Vocational Education,” but “Vocational Education™ is not always limited o Ocenpa
aonal Education.™ 1 hecomes equaily elear thar “Carcer Education. while mcluding both Vo,
tional Education™ and ~Occpationa; Education.™ extends bevond both i that it mav imvolve work
performed as pare cConcs fesare tine, The three terms imply progressive narrowing of purpose,
That i, »Career Educa on™ meludes all work, “Vocational Education™ is hieed to primary work
roles, and decupattonal Educavon™ s turcher himized to all priomary work roles in the world of paid

cmplovment,



Vocational Education: Bedrock for Career Education

At this point, it seems desirable to move beyond the definitional game-playing to the task of
conceptualizing Vocational Education as part of Carcer Education. The primary point to be made
here is that, while Vocational Education can exist without Carcer Education, there is no way Carcer

Education can exist without Vocational Education. This statement requires some further explanation,

In a socictal sense. the goals of Carcer Education arc ¢ ..elp all individuals (1) want to work:
(2) acquire the skills necessary for work in these times; and (3) engage in work that is satisfying to
the individual and meaningful to socicty, Since, by definition, “primary ™ work roles encompass
most of the work cartied out in.the world, Vocational Education, as defined here, becomes a ceneral
ingredient for skill acquisition--and thus a major part of the Bedrock for the Career Education Move-

ment,

In an individualistic sense, the goals of Carcer Education are to make work (1) possible: (2)
meaningful: and (3) satisfying to cach individual. Work, in these times, is increasingly impossible
unless one has been equipped with a set of vocational skills thae will quality him or her for work,
Further, it is obvious that work can beceme neither “meaningful™ nor “satisfying™ unless and until
it is first “possible.”™ Again, then, we can clearly see the Bedrock necessity for Vocational Education.

as detined here, for the seccess of the Career Education movement.

Finally. when one recognizes that, in the foreseeable future, more than cighty percent of all
i . -| . e - . . ' .

occuparions will require the acquisition ot vocational skills at less chan the baccalaurcate tevel, it
is obvious that what Fas been the prime emphasis of traditional Vocational Education--i.c.. providing
occupational skills at the sub-baccalaurcate level-must be greatly expanded it career education is
to succeed, Some have pictured “Career Education™ as a subterfuge for expanding Vocational Edu-
cation. 1t would be much more accurate to recognize that, tar from being a subterfuge, Carcer Edu.
cation must demand major expansion of occupational skill eraining at the sub-baccalaurcate level. Tt

is simy ly essential to successful implenientation of the Career Education concept self,

-
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Implications for Change in Vocational Education in Academic Settings

From the beginning, advocates of Career Education have called for the complete integration of
Vocational Education into the total fabric of American education-- for the fusion of what have been
academic education, general educacion, and vocational education into a single svstem that cmphasizes

preparation for work as one of the major goals of the total educational structure, The implications

of this objective require some examination,

Some vocational educators have seemed to interpret “integration® to mean that academic
teachers will change in ways that make them more like today's vocational educators, Others seem
to believe that “integration™ means that eraditional academic teachers will come to like traditional
Vocational Education teachers better--and vice versa, In short, that both will somehow adjust in Wity s
that help them relace better with cach other, Tescems important to point out that the best that can
be hoped tor in a mutual adjusement situation is accommaodation of different persons to one another.
“Accommodation™ implies adjustment without the necessiey for basic changes in cither party,
“Integration.” on the other hand, implies basic changes i boeh parties, Career Education stands

squarely tor integration--not for simple accommodation,

The integration called for by Career Education demands that academic teachers change their
mternal value svstems and their operational behavior in wavs that reflect the importance of educa-
tion as preparation for work, We ask all acadenmic teachers to recoghize preparation tor work s
one, among several, of the basic goals of American education, This will require major internal changes

i many ot todav's academic teachers,

This hoped tor integration also calls for fundamental internal Cianges in todanv's Vocational
Education teachers, Integration cannot oceur in an atmosphere of protective isolationism, The
separateness of traditional Vocational Education which, in the past, has seemed essential for sur
vival, st iF Career Education’s goals are to be attained. be abandoned. Instead, todav's voca-
tional cducators must strive to find and to emphasize the commonaliey of purpose in education as

preparation tor work that binds them with all other educators into o single tamily of professionals,

11
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To enmphasize commonality of purposesis in no way to sav that nniqueness will disappear.
Rather, itis simply to recognize the importance of the commonalities, An cmphasis on uniguencess
will always be important to the individualistic goals of cach .cduc.lmr. Vocatiomal educators of taday
lave two basic choices with respect to proclaiming their unigueness, @ne would be to emphasize
“Vocational Education™ as preparation for primary work roles--paid or unpaid-at the sub-bacea:
Liarcate degree level, This would necessitate abandonment of the eraditional enicerion applied in
detining a ;‘n‘ngr.nn as “Vocational Education™ that stipuiates that it should lead to gaintal cimploy-
ment. To do sowould immediately make induserial arts, as a curriculum avea, part of Vocation::!
Education. Tt would also legitiniize, as part of Vocational Education, large parts ot the work of
todan s home cconomies and vocational agricalture teachers that are not necessarily coneerned only
about paid emplovment. Te would make vocational exploratory experiences tor all students--inclading
the so-called “college bound =i basic and bonatide pare of Vocationai Education, Certainly, it would
call tor major changes in what has eraditionally been calied “Vocational Education™ in secondary

schools and in post secondary educational settings.

A sccond alternative would be to move tfrom “Vocational Education” to “Occupational Edu-

cation™ in labehng the field. 1 this were to be done, it would probably be accompanied, for pur-

poses of cmpliasizing unigueness, on preparation tor gaintul employment in occupations requiring

preparation at less than the baccalaurcate degree level. T can be seen that, while involving a change
in terminoiogy, this would necessitate very little change in job functioning on the part of most of

todav’s vocational educators,

There are, of course, a number ot additional alternatives open to today's vocational educator.

o heep Vocational Education “as is,” ignore Carcer Education,

v

Among these are the following:
and hope that Career Education will go awav: b keep Vocational Education essentially “as is,”

but encourage Large increases in support tor carcer guidanee in hopes that career guidanee pessonnel
will take care of the mtegracion problem: or 7¢: keep Vocational Education essentiallv “as is™ in the
senior high school, but support carcer awareness and career exploratory programs ac the clementary

and junior high school fevels,

Even these fev examples will hopetully, serve toitlustrate the basic problem Career Education

asks todavs vocational educators to face-namelv. the problem of deciding to change. To date, the

O
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problent has not been very squarely taced by cither Vocational Education or by Carcer Education

personnel,

Carcer Education’s Need for Support by Vocational Education

Finally. 1 wane to conclude by commenting briefly on the urgent need of Career Education for
support by today’s protessional Vocational Education community. Prior to doing so. it seems in-
portant to point out that Carcer Education, as a total movement, holds far greater potential for
change than could be expected to result from the isolated effores of any single part of education..
such as Vocational Education. Remember, the broad goal of areer Education is to bring both
prominence and permanence to education as eparation for work as a major goal of our entire
system of education. Had Vocational Education been able to do this by itself, 1 think it would have

done so years ago. That is, Carcer Education and Vocational Education need cach: other.

But it is change that we have been speaking of here, The art of compromise, essential for Moving
toward change. cannot etfectively be accomplished if Carcer Education is controlled or directed by
Vocational Education. Vocational Education was certainly one of the parents of Career Education.
We must, however, recognize chat, ifwe continue with the analogy, that Carcer Education is a child
born our of wedlock, The true marriage between Vocational and academic education has ver to take
place. 1t such a marriage is ever to ocenr, it must result, in part, becwse both Cparents” respect and
admire what this child called “Career Education® fas been able to accomplisi, Neither “parent™ can

control it this is to oceur.

Career Education isa healthy ¢hild today as witnessed by the hundreds of local sehool svstems
that have initiated Carcer Education programs on their own. But itis a child ar d. as such. in great
need of both nourihiment and assistance in movinyg toward maturity. As one of its - parents,”
Vocational Edu -ation has, it scems to me,a contruing responsibiliey to financially suppore and
provide theughttul input into the contineing, coneeprualization of Career Education. 1t would be a
tragic mistake to see Vodationai Education’s interest in and support tor Carcer Education diminished

at this point in time,

~1

13

R



Concluding Remarks A

The Career Education movement calls for major internal changes on the part of both the aca-
demic and the vocational educators of today. It would be unwise and unproductive for one to change
unless the other also moved toward change. Change. if it comes, will be slow and painful for all
concerned. If all of us can change in a Carcer Education direction, American education will become
more meaningful and more appropriate for our students, There is a choice, to be sure. There is

also a deep professional responsibility.

14



HOYT LECTURE QUESTIONS

1. What is your definition of leisure?

You can sce my current definition in the body of the paper. Umust admit that | am dissatisfied with
this definition and am secking help in making it better. [t is vital, in my opinion, that the definition
of “leisure™ be stated in such a way that it can accommodate the option of using part of one’s leisure
time in work. This is important for two reasons. First, if leisure time increases, as most seem to be
predicting, it will be socictally important that people view “leisure’ as something that is not synon-
vmous with “play.” Second, because many people will find themselves unable to experience the
psychological meaningfulness of work, as 1 have defined that term, through their paid employment,
it is necessary to make it conceprually possible for one to experience the personal meaning and mean-
ingtulness of work as part of one’s leisure time. 1f 1 can arrive at a beteer definition of “leisure,” per-

haps I can make these two concerns clear in the new definition | hope to be able to formulate.

2. What kinds of changes are you looking for in that **parent™ of carcer education that we call

-

“academic education?*

Basically, Iam hoping that all cducators can accept and endorse education as preparation for work

as both a prominent and a permanent goal of American education. This is going to require basic,
internal attitudinal changes on the part of many of today's so-called *academic educators™ who. like
some of their students, still regard “work™ as a dirty four letter word. Tt means moving away from

a point of view that holds the primary purpose of education to be that of preparing students for

still more cducation. It means rejection of the notion that only courses and programs labeled as
*vocational education™ are concerned with readying students for work. It means acceptance of the
proposition that any course can. for one or more of its students. properly be regarded as “vocational
cducation™ it, in the eves of the student, its basic purpose 1s preparation for 4 primary work role,
Further, it means aceeptance of the notion that there are carcer implications present in almost every

course that is taught. Now, by that. I certainly do NOT mcean that evervehing ehat is taught has

9
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carcer implications. After all, “cducation as preparation for work™ is properly regarded as only ONE
of the goals of American education certainly not as the ONLY goal nor, for any given teacher or

student atany particular point in time, as necessarily the major or the most important goal, Neither
would I deny any liberal ares college. tor example, the vight to contend that education as preparation
tor work is not included among their goalse A have said to such insticutions is that they owe it to
the studenes who attend such institutions cand the parents of those students who are paving the bill;

tO SV S0 it thisis the case.

3. Your goals tor career education sound like tunctions. Are they?

Not to me. Tome, the word “tunctions™ implies methodological implications. Just as “functions™
lead to “methodologies™ so. in my opinion, do “goals™ lead to “objectives.”™ Tt is simply a way of

thinking about things.
4. What about a fourth goal of “adoption™ for carcer education?

Fdon'e know what that means. Esuspect that, perhaps, Fam placing under the goal of making work
“possible’ sonie of what you mean by “adoption.™ To me, in order tor work to become “possible,”
one must have the ability to choose, to change. and to adape in addition to the competence required

to secure o needed set of vocational skills,
3. Whoshould control or direct career education?

I do not see career education as a mateer of “turbmanship.” Rather, have often pictured it as in-
volving the collaborative ettorts of the formal cducational system, the business-labor-industry-
protessional community, and the home and tamily struceure aimed at clarifving relationships between
cducation and work as well as making work a more meaningtul pare of the total lifesevle of people.
Who should direet itz All three of these clements should have a voice or we cannot truly fabel it as

a collaborative™ ettort. The persai who “directs™ ivshould. in my opinion, be called o coordinator™
rather thana “dirccror,”™ To me. that person mav be a tformer academic classroom teacher, vocational
cducator, counsclor, curriculum specialist. administrator, or someone who came from the business
laborindustry-protessional community. True, someone is going to have to “ramrod™ the pmgr;ﬁn .
wherever it enists. At the same time, the success of the career education movenment is. in my opinion,

dircetly dependent on it being the collaborative ettore of many people,

10
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6. With the definition of “work™ that vou gave, how can we handle a question, like. “tsn't ALL

cducation carcer education?*

Isimply do not believe thae all education is carcer education. Because the goals of carcer education
extend o all parts of education making such goals no differene than any other basic goals of Amer-
wan educition. Because one's career influences his or her total life-sevle is no reason for saying that
“all education is carcer education™ ‘using that kind of reasoning, one might as well sav that “all ¢du-

cation is sex education™ and who would wane to say that?

7. What about worker alienation?

As | read the literature on worker alicnation, it strikes me that one could conet ptualize “alienated
workers™ into two broad categories, one of which we could call the “over-educated and the other
the “under-cducated™ worker. {Please don't worry now about whether or not it is proper to con-

sider that anyonce is truly over-educated™ because that gets us in a philosophical quandry that drags

us away from the basic issues,, 1 like to make an analogy beeween the “over-educated™ and ehe “under-

educated™ worker on the industrial assembly line and those on the “educational assembly line™ that
we call “studenes.”™ In this analogy, the “over educated™ student is one who already knows what the
teacher is trving to teach  and that student is bored. The “under-cducated™ student is one who can-
not possibly learn what the teacher is trying to teach-and chat student is frustrated. Whether the
cause is boredom or frustration. the result i, the “alienated worker™. is exactly the same, 1 aan
apply this same kind of analogy to the “over-educated ™ and the “under-cducated” teachers in our
classrooms, 1 ehink the problem of the “over-educated™ teacher is particularly serious. In my opin-
ton. we have avery large number of teachers in our schools today who are considerably brighter,
morc inmovative, and more creative than their seructured job assigmnents allow them to be. Career
education ina very real sense, tries to recognize this by frecing both teachers and students to be as
bright, innovative, and ereative as they really ares 1f we can reduce “worker alicnation” among both
teachers and students thr()ugh carcer education, the resule, at least thcnrc[ic;1||y. should be greater
productivity on the part of both, This means teachers will teach better and studenes will fearn more,
Tome, thisis a crucial part of the basic rationale for career education and one that has received in-
satticient emphasis. | have expanded on this in my book entitled Career Education for Gifred and

Talented Stidents,
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8. Did you purposcfully by-pass the belief that “vocational as a calling™ is realistic?

Yex. 1do not deny the need for cach individual to find a personal morality in work, but | seriously
doubt if all persons can find this personal morality in their vocation- or in their occupation. For
nrany persons, the personal morality of work will, it seenis to me, have to be gained in work per-
formed as part of one's leisure time. By “persomal morality,™ Lan reterrimg to the human need of

all human beings to feel that they are soneone because they lave accomplished something  that
someone needs them for something that it does mareer thae ehey exist that, because they exise,

the world is. in sonte way and to some degree, beeeer of £, To e, the meaning of work must embrace
both the societal obligation and the persomal moraliey concepts. The more | ponder the coneepr,

the more | ind myselt thinking about career education in wlat must be regarded as umamstic
terms, I doing so, Lam in no way avoiding the societal requirements that make tor our world of
paid enployment. Rather, Eam only trying to say that the world of career education extends bevond

that world of paid crployment.

9. What evidenee do we lave that cognitive learning and skill development have inercased as a

result of carcer education vs, traditional learning as measured on STANDARDIZED TESTS?

The available data are mined. Positive examples of differences, on standardized achievement eests
favoring students exposed toa career education mode of teaching as opposed to those not so ex-
posed, ave been reported, at the K-6 level,in Sanea Barbara, California, in Lincoln County. West
Virgini, and in Dade County (Miamia, Florida, On the other hand. the finding of “no statistically
significant differences™ is being heard in other places a recent report on evaluation of career educa-
tion in Minmesota is a good example of this. 1'm sorry to say that [haven't seen similar kinds of
evidence at either the junior or at the senior high schoal levels, (That doesi’e mean, of course, that
evidence doean't enist. - i sure that increases in basic academic achievement is a criterion we
definitely will Tave to use, at least at the K0 Tevel, inassessing the cffectiveness of carcer education.
I hope that, as we use this criterion, we will be able to do soalso keeping i iind variabilices in the
total instructional process which, as vou well know, go considerably bevond the motvational utidity

of the carcer education ‘lppmuch.
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10. What about future funding for carcer education?

As of today. the Congress has yet to appropriate one penny specifically earmarked for career educa-
tion. The primary source of USOE funds for career education has come from vocational education
funds. Those funds arc currently in the process of being substantially reduced-and i'm in agreement
that they should be. 1am highly hopeful that. in FY 75, we will have some funds, cither under the
Cooperative Rescarch Act orunder the Senate's new Career Education Bill, that are specifically car-
marked for career education. 1f we get funds under cither of these possibilitics, those funds will be
somewhere in the neighborhood of $10 million. This hopcfully will allow us to exert some effore
toward improving the quality of existing K-12 carcer education programs. to begin the movement
toward expanding the varicty of scetings in which carcer education operates. and to work in a more
concentrated fashion on evaluating the effectiveness of caree: education. Funds of that magnitude
will not be sufficient to really deliver carcer education, on an effective scale. to special segments of
the papulation such as poor people, minoritics, the handicapped. the gitted and talented. nor that
needed to face the special carcer education problems of females. For such special groups, career
education has been, to date. largely a matter of over-promise and under-delivery. 1 don’t know what
the prospects are of securing sufficient funds to do career education on a really comprehensive basis,
My personal fecling is that, to the greatest possible extent, this should be a mateer o state and local
cttort and not the result of a massive new amount of funds from a big. new Career Education Act.
I'don’t want to see the federal government “bribe” schools and communities to engage in career
education. Rather, I would hope such places would undertake carcer education efforts on their own
because they know it is needed. 1 ehink this is already happening to a greater extent than most peo-

ple scem inclined to admit or recognize.

11, Somconce must control the reins of funding tor carcer education - must they not?

Youare reterring to what [said in the speech about the necessity for vocatioral education to give

up total control of carcer education programs ae the state and local level, Whae | am trVing to say

to vocational educators is “LET LOOSE BUT DONT LET GO.” Now. | recognize that. i order to
dosora whole new way of thinking will be required for most vocational educators. Vocational edu-
cation has been effectively “locked out™ of the broad arena of cducational decision-making ever since

i stareed in 1917, The really big and broad policy decisions in running particular school systens have
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traditionally been made by people from the so-called “acadeni. . ommuaity.™ Asaresc It voca
tional education has been foreed to operate largely with special funds and often under special admin.
istrative positions. This has created a schism between nembers of the vocational education com-
munity and the traditioual “academic educators.”™ They are distrustful of cach other. What Tam
trving to say is that neither group can “control™ carcer education and have the other group acoey

it. The expertise of vocational educators will be absolutely essential in making career education
work in all of education. Just as the expertise of vocational education is required tor the long run
success of career education, so, too, is the expertise of the henanists, the liberal ares advocates, and
the academic specialties. On top of this, we must recognize that career education calls tor soing
bevond the confines of tormal education and extending into a colluborative effort involving both

the business-labor-industry-professional community and the home and family structure. Betore
going bevond the formal education system, it will be necessary to attain integration of ¢ffores with-
inour cducational system, Iser carcer education as a “coming together™ effore one that will involve
some change, some give-and take on both sides. Above all, it will take cooperative decision-making
in which the expertise of all involved is both recognized and utilized. I hope we can join together in
our common concern for making career educatjon work o concern that goes beyond who will con-

trol it or who will get credit for it.
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