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PREFACE

The CAREER EDUCATION WORKSHOPS Project was intended to
disseminate information concerning the three existing Illinois

elementary career development curriculums: the ABLE MOD7I,

PROGRAM, the OCCUPAC Project, and the Career Development fur

Children Project. Concepts and materials developed by the
curriculum model projects, strategies for installing a program
in a school, prlcedures whereby the curriculums could be arti-

culated with the total educational program, and practical
suggestions for utilizing the curriculums in the classroom
developed by the workshop staff were presented at each workshop.

At Eastern Illinois University, the Project to Develop,

Conduct, and Evaluate Eight Workshops to Instruct Elementary
Teachers Conceling Existing Elementary Career Development
Curriculums was unique in that it represented a venture devel-

oped by the Center for Educational Studies, funded by the

Division of Vocational and Technical Education of the Illinois

Board of Vocational Education and Rehabilitation and presented

in seven other Illinois colleges and universities.

The primary objective of the CAREER EDUCATION WORKSHOP was
the development, conduction, and evaluation of workshops for

elementary teachers concerning existing career development

curriculums. Too often, projects stop after the research and

development phases. This project provided the opportunity to

complete the full research cycle by conducting dissemination and

diffusion activities for three elementary school career development

programs. In the past, the K-6 years have had the least emphasis

on career development. The eight workshops on K-6 career devel-

opment curriculums were designed to help schools inaugurate

truly developmental career education programs.

Mr. Shrmood Dees, Director, State of Illinois, Department

of Vocational and Technical Education, Mr. William Reynolds,

Coordinator, ane Mr. Richard Hofstrand, Head Consultant, Division

of Vccatiun,_ and Technical Education Professional and Curriculum

Development Unit, assisted in planning, and obtaining fiscal

resources necessary for pursuing this project.

7/s



V

CONTENTS

Chapter Page

PREFACE

LIST OF MAPS AND GRAPHS

LIST OF APPENDICES

ACKNOWLEDGEMENTS

ABSTRACT

I. THE CAREER EDUCATION WORKSHOPS 1

II. PROCEDURES USED IN THE DEVELOPMENT OF A WORKSHOP 5

III. WORKSHOP DATA 11

IV. PRESENTATIONS 23

V. EVALUATIONS 67

VI. CONCLUSIONS, RECOMMENDATIONS, AND BIBLIOGRAPHY 77



vii

MAPS

Figure

1. Workshop #1

2. Workshop #2

3. Workshop #3

4. Workshop #4

5. Workshop #5

6. Workshop 4 #6

7. Workshop #7

8. Workshop 4 #8

9. Composite Workshop Map

GRAPHS

10. Job Functions Represented

11. Dates of Registration Returns

EVALUATION FORMS

12. Career Education Information Inventory

Page

12

13

14

15

16

17

18

19

20

21

22

72

13. Division of Vocational and Technical Education Evaluation 74

14. Workshop Evaluation Team

15. Workshop Follow-up Study

APPENDIX

A. Workshop Participants

B. Publicity

75

76

A-1

B-1



ix

ACKNOWLEDGEMENTS

A project such as the CAREER EDUCATION WORKSHOPS Project

requires the assistance of personnel both on the stat..-I level

and local level. The recommendations of Dr. Richard Ho( strand,

Head Consultant of the Professional and Curriculum Development
Unit of the Illinois Division of Vocational and Technical Educa-

tion influenced the design and quality of the workshops. Many

thanks go to the directors of the three projects and their

staff members. Dr. Larry Bailey supplied the needed rlterials

and expertise from his project. Dr. Walter Wernick provided
materials and suggestions from his project for the workshop
presentations and made the necessary workshop arrangements at

Northern Illinois University. He presented his program at the
Northern Illinois University workshop and introduced a classroom
teacher who presented her use of the ABLE MODEL PROGRAM in

her classroom. Dr. Marla Peterson not only gave us materials
and expertise but presented he7 materials at three of the workshops.

She welcomed the participant2 at the Eastern Illinois University

workshop into her research facilities of the "ETC Project".

She also gave this staff the benefit of her experience at past

workshops. Special appreciation goes to Dr. Ann Jackson who

was responsible.for presenting to each workshop the classroom

teacher's view of career education. She shared her knowledge

of other career education projects and gave practical suggestions

for classroom teaching techniques and management.

My sincere thanks go also to Mrs. Janet Ruddell who was

a great co-worker. She helped develop materials, design displays,

present projects, register participants, and keep the workshops

running smoothly.

Mrs. Mary Bare of the Casey Junior High School, Casey,

Illinois, gave two presentations of student made OCCUPACS which

had given her students a concrete career exploration experience.

Mrs. Marky Hinson gave valuable assistance in the design of

the workshop brochure.

Dr. Floyd Landsaw of the Eastern Illinois University Audio-

Visual staff gave technical and production assistance and made
available any equipment which was needed for the workshops.

The CAREER EDUCATION WORKSHOPS Project was one of the first

series of workshops to be organized on one university campus
and thea conducted on seven other college and university campuses.

My sincere thanks to those DVTE liason officers who made it

possible: Mr. Richard Nelson, Western Illinois University,

Macomb, Illinois; Dr. Charles Porter, Illinois State University,



Bloom_Agton, Illinois; Dr. Robert Schultheis, Southern Illinois
Unier3ity, Edwardsville, IllinoLs; Mr. William Appelgate,
Southern Illinois University, Carbondale, Illinois; Mr. Joe
Cain, Chi.ago State University, Chicago, Illinois. Mr. Darrell
Biggs (f Rock Island arranged for the facilities at Black
Hawk College, Moline, Illinois.

Mr. George Hackler of Eastern Illinois University's
extension office arranged for credit to be given for the workshop.

Dr. Donald Moler of the Guidance Department of Eastern
Illinois University and Mrs. Jackie Lamb of the Illinois
Division of Vocational and Technical Education gave special
assistance in the area of guidance. They were particularly
helpful in defining the role of the counselor in the elementary
career education program.

A special thanks to Dr. Charles Joley, Coordinator Occupational
Teacher Education, School of Education, Eastern Illinois
University, and liason officer of the Division of Vocational
and Technical Education, who initiated our introduction to the
many Division of Vocational and Technical Education staff
members and liason officers. His encouragement and "time to
talk" were most valuable. His support, along with the support
of Dr. Harry Merigis, Dean of the School of Education, Eastern
Illinois University was indeed appreciated.

1)orothy M. Lawson, Director



xi

ABSTRACT

The Career Education Workshop began August 15, 1972 and

was completed April 15, 1973. The primary purpose of this pro-

ject was to conduct eight workshops which would be geographically

distributed throughout Illinois on the basis of teacher pop-

ulation density and would educate 240 or more elementary teachers

concerning Illinois' three newly developed elementary career

development curriculums. The schools selected as sites for the

workshops were: Black Hawk College, Moline, Illinois; Western
Illinois University, Macomb, Illinois; Illinois State University,

Normal, Illinois; Southern Illinois University, Edwardsville,

Illinois; Eastern Illinois University, Charleston, Illinois;
Southern Illinois University, Carbondale, Illinois; Chicago
State University, Chicago, Illinois; and Northern Illinois Uni-

versity, DeKalb, Illinois. Two hundred and sixty-five people

were in attendance with an additional seventy-five who would

have participated if there had been more space or additional

workshops.

The four major outcomes of the workshops set for the

participants were (1) understanding of the nature and design

of the ABLE MODEL PROGRAM, the OCCUPAC Project and the Career

Development for Children Project, (2) selection or modification

of implementation strategies for installing elements of the

three curriculums into local schools, (3) selection or mo-Aifi-

cation of a plan for articulating elements of the th:ee curri-

culums with the total education program in their school and,

(4) selection of demonstrated teaching techniques which could

be used in a local school program.

The procedures for conducting the workshops were not

developed in isolation. Each of the three project directors,

Dr. Marla Peterson, OCCUPAC Project; Dr. Walter Wernick, ABLE

MODEL PROGRAM; and Dr. Larry Bailey, Career Development for.

Children Project, gave time to this staff, during which they

explained their program and furnished the materials needed

to present their program most accurately. All three directors

reviewed the materials designed by this staff and gave their

approval. Dr. Richard Hofstrand of the Illinois Division of

Vocational and Technical Education also reviewed the materials

and gave suggestions for improvement. An evaluation team of

workshop participants was formed for each workshop. Feedback

from these teams was used to improve future workshops. The

emphasis was placed on translating theory into classroom pro-

cedures.

Too often, projects stop after the research and development

phases. This project provided the opportunity to complete

the full research cycle by conducting dissemination and diffusion

activities for the three elementary school career development

programs. In the past, the K-6 years have had the least emphasis

13



on career development. The eight workshops on K-6 career devel-
opment activities should have a direct influence as the workshop
participants inaugurate truly developmental career education
program.

In summary, two hundred and sixty-five educators were di-
rectly influenced by this series of workshops. The participants

who had programs underway felt they got a great "shot in the arm".
Other participants felt they had received a sound basis to
begin a program in their local school. The activity approach
which was used extensively during the workshop was very successful
and appropriate considering the student participation philosophy
behind the teaching of career education.

This staff recommends that additional workshops be held both

on the local and regional level. Also university courses need
to be taught which will help in the growth and development of
the career education programs.

14
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CHAPTER I

THE CAREEk EDUCATION WORKSHOPS

Purpose of the Project

There is no longer any question as to whether or not career
education will be taught in the elementary school. Career

choices are influenced by Lhe attitudes, needs, values, and
interests developed in childhood. Therefore, it is of vital impor-

tance for the elementary school to provide learning experiences
which will lay a basic foundation for making these decisions.
Career education also provides a means of drawing the school,
parents, and community into a team effort working toward a

common goal: providing the experiences and guidance needed to

make a wise career decision.

The Illinois Division of Vocational and Technical Education
granted research and curriculum development contracts for the
development of elementary school career education materials
to Southern Illinois University which developed the Career
Development for Children Project, Northern Illinois University
which developed the ABLE MODEL PROGRAM, and Eastern Illinois
University which developed the OCCUPAC Project.

Too often, research projects stop after the research and

development phases. The Career Education Workshops idea was
conceived as an instrument which would provide the opportunity
to complete the full research cycle by conducting dissemination

and diffusion activities for the Career Development for Children

Project, ABLE MODEL PROGRAM, and The OCCUPAC Project.

The purpose of this project was then to conduct eight
workshops through which information on the three elementary
school career development projects could be disseminated in an

atmosphere which would be most conducive for imparting accurate
and up-to-date information on the progress of the three projects.

The objectives for the project were:

A. Demonstrate the nature and design of the three curriculums.
The participants will then be expected to be able to
select at least two elements from each curriculum
which could be used in their local school.

B. Present at least four implementation strategies for
installing career education programs into elementary

schools. The participants will then be expected to

be able to select the strategy that they could use
for installing programs in their local school.
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C. Present at least three plans whereby the curriculums
would articulate with the total education program.
The participant will be able to select and modify
the one plan which they think would work best in
their local schools.

D. Present the curriculums and plans in a concrete manner,
using films, slides, role playing, and various teach-
ing techniques, some of which could be used by the
participants in their own schools.

Organization of the Project

The materials developed and the presentation of the projects
were not done in isolation.

Dr. Marla Peterson of the OCCUPAC Project had held a
two week Career Education Workshop at Eastern Illinois Univer-
sity during the summer of 1971. During this workshop she had
coordinated all three project directors, relative to presenting
Career Education Curriculums. She was most helpful in sharing
her knowledge and expertise in designing this new series of
workshops. She also presented the OCCUPAC Project to three
of the workshops. When the workshop was held at Eastern
Illinois University, she gave the participants access to the
materials her "arichment of Teacher and Counselor Competencies
in Career Education Project" staff had gathered in their
research center. These materials were also made available
to this staff as they designed the materials for this project.

Dr. Walter Wernick of the ABLE MODEL PROGRAM gave this
staff the benefit of his experience in providing in-service
training for elementary teachers. He provided examples of
classroom teacher units and strategies for implementing our
workshop. He also presented his materials to the Northern Illin-
ois University Workshop. Through him we were also able to
procure the services of Mrs. Doris Miller, a classroom teacher
in the Willow Grove School, Buffalo Grove, Illinois.

Dr. Larry Bailey of the Career Development for Children
Project provided us with oral as well as written interpretations
of his work. He spent a great deal of his time giving insight
into his project and the scope which he intends to cover.

All three directors and staff members of the Professional
and Curriculum Development Unit, Illinois Division of Vocational
and Technical Education reviewed the materials developed by
the workshop staff and gave constructive criticism.

16
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A variety of presentations were devised in order that
the workshops would be largely group participation rather than
the instructors lecturing. This also, included opportunities
for role playing and individualization of materials. Many
audio visual techniques were used such as films, slides,
transparencies, posters, and tape recordings.

The scheduling of the eight workshops was such that
evaluation data from the first two workshops would be used to
improve procedures used in the six succeeding workshops.

The locations for the workshops was selected on basis of
teacher population.

Summary of Malor Project Activities

Eight Career Education Workshops were held in various
areas of Illinois they were:

1. Black Hawk Junior College, Moline, Illinois

2. Western Illinois University, Macomb, Illinois

3. Illinois State University, Normal, Illinois

4. Southern Illinois University, Edwardsville, Illinois

5. Eastern Illinois University, Charleston, Illinois

6. Southern Illinois University, Carbondale, Illinois

7. Chicago State University, Chicago, Illinois

8. Northern Illinois University, DeKalb, Illinois

The project director was also involved in the following
speaking engagements during the development of the Career
Education Workshops:

1. Junior High School Conference sponsored by Eastern
Illinois Univeristy, October 6, 1972.

2. American Association of University Women, Charleston,
Illinois, September, 1972.

3. WEIC-Radio, Charleston, Illinois, Jaycee Saturday
Morning Forum, September, 1972.

4. 53rd Annual Conference of the Illinois Association
of. Women Deans and Counselors, Oakbrook, Illinois,
December 1, 1972.

17



5. The 66th Annual. Convention of The American Vocational

Association, The Industrial Arts Career Program,

Chicago, Illinois, December 2, 1972.

6. Arkansas Career Education Exemplary Project, Harrison,

Arkansas, March 5, 1973.

Career Education presentations were given to under-graduate

and graduate classes at Eastern Illinois University:

Education 123

Education 324

Education 507

Laboratory in Education

Directing Learning in the Elementary School

Seminar in Occupational Information,
Guidance Department

Education 460 Career Education in the Elementary School

(Scheduled for Summer of 1973)

Education 463 Trends and Issues in Career Education
(Scheduled for Summer of 1973)

Education 506 Administration and Supervision of

Programs in Occupational Education
(Scheduled for Summer of 1973)

The respect shown for the work accomplishr.i as an OCCUPAC

Staff member and the developer of the Career Education Workshops

and the Enrichment of Teacher and Counselor Competencies in

Career Education Project, USOE contract, directed by Dr. Marla

Peterson on the Eastern Illinois University campus has played

a major role in helping Eastern Illinois University secure

a subcontract from Ohio State University's United States Office

of Education Contract: To Develop Curriculum Guides in

Career Education in Agribusiness, Natural Resources and Environ-

ment Improvement. This project will develop Career Education

Curriculum Guides K-6 and 7-9 in the areas of Agribusiness,

Natural Resources and Environmental Improvement.
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CHAPTER II

PROCEDURES USED IN THE DEVELOPMENT OF A WORKSHOP

Development of a Model

At the outset, the staff determined that a model would
be designed and tested in the first two workshops. Then using

feedback gathered there, changes and adjustments could be
made in the program.

Four major objectives had been submitted in the proposal,
and now the staff needed to develop the program so that each
objective could be met.

The major objectives were:

A. Demonstrate the nature and design of the three
curriculums. The participants will then be expected
to be able to select at least two elements from each
curriculum which could be used in their local school.

B. Present at least four implementation strategies for
installing career education programs into elementary
school. The participants will then be expected to
be able to select the strategy that they could use
for installinc' programs in their local school.

C. Present at least three plans whereby the curriculums
would articulate with the total education program.
The participant will be able to select and modify the
one plan which they think would work best in their
local schools.

D. Present the curriculums and plans in a concrete manner
using films, slides, role playing, and various teaching
techniques, some of which could be used by the partici.

pants in their own schools.

In order to do the very best job possible a literature
search was done concerning career development. Also ar-angements

were made to visit each project site and talk with the directors

of each project.

The focus of the Career Development for Children Project
is on the student and the behavior which he requires to do
effective career planning and decision-making. An important

thrust is to develop new career education curriculum
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materials for the first eight grades based on a conceptual
model which is derived from knowledge of the career develop-
ment theory and research. A series of well planned activities
such as gaming and simulation, role playing, group projects,
vocational exploratory experiences, etc. will be implemented
to assist students in coping with the demands of each vocation-
al developmental task.

ABLE MODEL PROGRAM, a teacher-oriented research project,
is developing a model program for the elementary school within
which occupational information is presented to children.
Field testing in a variety of settings demonstrates that easily
managed techniques can bring children into direct contact
with active adults in credible situations. Materials which
include guides, forms, and interivewing procedures help class-
room teachers integrate career development concepts within
the basic content areas of the curriculum. The "person-in-
the-occupation" is used as an organizing center for instructional
activities so the "world of work" comes through as Authentic,
Basic, Life-centered Education.

The primary purpose of the OCCUPAC Project was to develop
packages of career education materials that are appropriate
for use in Grades K-6. The OCCUPACS are designed so that they
can be integrated with subject matter normally taught in the
elementary school. The OCCUPACS contain slides, tapes, equip-
ment, and materials used in various occupations, decision-
making simulation activities, and manipulatives of all
kinds from the real "world of work". They are based upon the
premise that personal, social, and intellectual growth and
development take place through a sequence of con'.1r2te experiences
followed by abstraction.

It had been decided early in the planning of the workshop
that many audio visuals and concrete experiences would be
provided to explain the ideas and theories presented. Therefore,
as each presentation of a project was planned, thought was
given to participant involvement.

Preparing implementation strategies called for another
kind of knowledge. Since this new curriculum would require
changes to be made in the structure of the classroom day, the
priority of career education and the involvement of the community,
and the uniqueness of local situations, strategies would have
to be developed with care.

Ideas for implementing a program were given by all three
project directors. A recent publication; Career Education:
What it is and How to do it, by Kenneth B. Hoyt, Rupert N. Evans,
Edward F. Mackin, and Garth Mangum, was a great help in providing
a framework for making changes.
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Plans for articulating elements of three curriculums
were made for horizontal articulation as well as the ver-

tical articulation. As one would expect - program directors,
principals, and superintendents were more concerned with

the vertical articulation, whereas the classroom teacher

was more concerned with the horizontal articulation.

Various teaching techniques were used in each presen-

tation. Any or all of them were transportable to the elemen-
tary classroom. Needless to say, teachers are very concerned

with the "how to do it".

Of great concern to this staff was the dearth of mat-
erials available to the classroom teacher. At the time of

the workshops, the only material which a school could pur-
chase from any of the three projects were: "Career Ed-

ucation Activities through the World of Work Resources",

"First Steps: Planning a Career Development Activity in

Your Classroom", and "Introducing Career Education to

Teachers", all prepared and produced by the ABLE MODEL

PROGRAM at Northern Illinois University.

The OCCUPAC materials and the Career Development for
Children materials were still in the process of being

developed or being published commercially. However, one
unique characteristic of the OCCUPAC Project is the poss-

ibility of student or teacher made packages following the

idea of the OCCUPAC Project.

Time was provided for individual te_lp to be given to

those teachers and administrators who needed or wanted

guidance in designing strategies to inccrporate the pro-
ject curriculum ideas that were most suited to their local

needs.
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CHAPTER III

WORKSHOP DATA

A study made of the participants taken from their regis-
tration forms giving institutions where employed, communities,
and positions, has proved interesting. Such da:n is shown
on the following charts and graphs.

The communities represented at the workshops were scattered
throughout the state of Illinois. In the section which folows,
Figures 1-8 show the location of the workshop, the communities
represented at each workshop, and the number of participants
from each community.

Figure 9 represents a composite of the locations of all
communities represented.

The positions of the participants who attended the workshops
were varied. Many job functions were represented, some of
which were: elementary and junior high teachers, future teachers,
guidance and counseling personnel, administrators, teacher
training personnel, vocational and career education personnel,
consultants from the state of Illinois, and other varied
positions. The positions are shown on the graph, Figure 10.
Others on the graph indicate: secondary teachers, special education
teachers, curriculum developers, curriculun coordinators,
VISTA volunteers, a teacher in the department of corrections,
a reading consultant, a director of health services. and
a librarian.

A record was kept of the receipt of registrations. The

workshop brochure was mailed in October, 1972. Few registra-

tions were received early. Most participants did not return
their forms until approximately two weeks prior to the work-
sop they wished to attend. Figure 11 shnws this information.

A complete list of the names, addresses, positions, and
school districts or other institutions of the participants
can be found on pages Al - through A-21.
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WORKSHOP #1

Black Hawk Junior CoLlege, Moline, Illinois

Number of
Code Participants Community

A 1 Davenport, Iowa
B 1 Rock Island
C 1 Aledo
D 2 Wellington
E 1 Kankakee

Total 6

Figure 1

Key

Community Represented
Workshop Location



WORKSHOP #2

Western Illinois University, Macomb, Illinois

Number of

Code Participants Community

A 1

B 2

C 1

D 3

E 2

F 8

G 1

H 2

I 2

J 1

K 1

L 4

M 2

N 1

Total 31

Dallas City
Warsaw
Griggsville
Jacksonville
Mt. Vernon
Springfield
Petersburg
Pana

Rantoul
Pekin

Canton
Aurora
Orion
Rock Island

13

Figure 2

Key

Community Represented
Workshop Location



14

WORKSHOP #3

Illinois State University, Normal, Illinois

Number of
Code Participants Community

A 1

B 1

C 3

D 1

E 3

F 2

G 1

II 2

I 1

J 1

K 1

L 1

M 1

N 1

0 1

P 6

Q 1

R 1

S 5

Total 34

Mt. Sterling
Hartsburg
Springfield
Decatur
Champaign
Rantoul
Loda

Chenoa
Pontiac
Palatine
Mundelein
Ottawa
Eureka
Normal
East Peoria
Peoria
North Pekin
Canton
Bloomington

Figure 3

Key

Community Represented
Workshop Location



WORKSHOP #4

Southern Illinois University, Edwardsville, Illinois

Number of

Code Participants Community

A 1

B 4

C 1

D 9

E 1

F 1 .

G 1

H 2

1 1

J 1

K 4

L 1

M 1

N 1

0 1

P 1

Q 2

Total 33

Bethalto
Roxana
Venice
Cahokia
O'Fallon
Red Bud
St. Jacob
Carlyle
Centralia
Sandoval
Greenville
Litchfield
Lockport
Bunker Hill

Carlinville
Palmyra
Franklin

15

Figure 4

28

Key

Community Represented
*Workshop Location
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WORKSHOP #5

Eastern Illinois University, Charleston, Illinois

Number of

Code Participants .c.2111411L5i.

A 1

B 3

C 1

D 1

E 20

F 1

G 2

H 1

I 1

J 1

K 2

L 2

M A4

N 1

0 2

P 2

Q .
1

R 3

S 2

T 1

U 1

Total 53

Mt. Zion
Springfield
Moweaqua
Mattoon
Charleston
Toledo
Newton
Olney
Oblong

Casey
Bowling Green Kentucky
(Western Kentucky University)

Marshall
Muncie, Indiana
(Ball State University)

Georgetown
Danville
Catlin
Mundelein
Rantoul
UrLana
Mahomet
Kewanee

Figure 5

29

Key

Community Represented
Workshop Location



WORKSHOP #6

Southern Illinois University, Carlandale, Illinois

Code

NumLer of
Participants

A 1

B 1

C 3

D 2

E 5

F 1

G 2

H 1

Total 16

Community

Carbondale
Mounds
Marion
Ridgway

Carmi
Herrin
Kankakee
Pinckneyville

17

Figure 6

30

Key

Community Represented
"'Workshop Location
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WORKSHOP #7

Chicago State University, Chicago, Illinois

Code

Number of
Participants

A 3

B 1

C 1

D 1

E 2

vF 1

G 3

H 1

I 1

J 3

K 21

L 2

M 4

N 1

0 1

P 1

Q 2

B

c<

Community

Wheaton
Agana, Guam
Caldwell, Idaho

Palos Heights
Oak Forest
Joliet
Belleville
Charleston
(Eastern Illinois University
Student Teacher Coordinator
for Chicago Schools)

Chicago Heights
Danville

Chicago
Wilmette
Waukegan
Highland Park
Skokie

Cicero
Maywood

Figure 7

31.

Key

4111'r

Community Represented
Workshop Location



WORKSHOP #8

1.9

Northern Illinois University, DeKalb, Illinois

Code

Number of
Participants

A 1

B 9

C 1

D 1

E 1

F 2

G 1

H 13

I 2

J 1

K 1

L 4

M 2

N 1

0 1

P 2 1

Total 43

Comiaunity

Sterling
Moline
Springfield
Wilmington
Naperville
Lisle
Wheaton
Glen Ellyn
Maywood
Arlington Heights
Highland Park
Waukegan
Elgin
Gages Lake
McHenry
Woodstock

Figure b

32

Key

Community Represented
* Workshop Location
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COMPOSITE WORKSHOP MAP

Number of

Region Population Participants

1 7,041,265
2 976,513

3 886,074

4 816,528
9 765,228

6 492,314

82

17

33

71

33

20

Out of State 9

Total 265

Figure 9

33

Key

41r

Community Represented
Workshop Location
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22 Dates of Registration Returns
Number of

Returns

270

260

250

240

230

220

210

200

190

180

170

160

150

140

130

120

110

100

90

80

70

60

50

40

30

20

10

0

November December January February MarchOctober

Figure 11

35
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CHAPTER IV

PRESENTATIONS

The following summaries give an idea of what was presented
at each session during the Career Education Workshop.

Many of the sessions consisted of films, slides, and
material for the participants to register reactions. This
workshop staff intended to construct a thinking and creating
atmosphere, rather than a listening and absorbing stereotype
class setting. Therefore, some of the summaries will be brief,
consisting of key questions to be discussed while others will
be rather complete lectures.

What is Career Education

The basic purpose of American education is preparing
people for living, and within that context preparing
people for a career.

This goal should be for all students, not a selected
few who complete c-,11ge or take the vocational training
offered by the schools. Eighty per cent of the careers do
not require a college education; yet our schools are
primarily academic oriented institutions.

Career development proceeds much the same way as emo-
tional, social, intellectual, and physical development.
Different stages be accomplished before one is ready for
the next step.

Career development is a liLelong process. Each indivi-
dual begins at a very early age to develop a view of work
itself and a view of himself ar a worker. He acquires knowledge
about himself and possible work opportunities. He makes many
choices related to himself as a worker and implements those
choices.

These choices are of a personal nature. What kind of
life style do I want? What is my value system? What are my
leisure time preferenzes? How will they affect my choice?

These choices are made a number of times through a person's
lifetime. The answers to the above questions may vary each
time and thereby influence the career choice.
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During the developmental process of career develop-
ment, a child goe-; through the following stages: grades 1-3,
awareness stage, grades 4-6, accommodation stage, grades 7-9,
exploration stage, then a tentative choice is made leading
to a firm decision and preparation at grade 10 followed by
implementation.

What is the basis of a career choice? Interests, possi-
bilities, and personal limitations and strengths are a few
of the criteria used.

What can the elementary school do to introduce career
development?

First of all we must realize that career development is
a process, and people need the skills to make wise choices.
The school is the logical place to extend the occupational
horizons of a child, to provide experiences which aid in the
development of self, to help students understand that useful
work is the acceptable way to provide for one's basic needs,
to provide information about careers, and most important of
all to fuse the total educational experience into a whole
which develops the understanding that educational experiences
are a part of his career development.

Career education then is educating children of today
in a manner which will make their lives useful and productive
in the world they will live in tomorrow.

It is preparing people to accept the philosophy that all
work has value and meaning and also to insure that peuple
are exposed to a wide variety of possible careers so they
can act wisely on the basis of their particular needs, abili-
ties, and interests.

Career education can be a comprehensive education program
focused on careers which unites the student, his parents,
the schools, the community, and employers in a cooperative
education venture.

Career education brings together the many parts of total
development, rather than the developing of only one part such
as vocation skills, academic skills, or the personal social
self.

It is appropriate for all students at all levels. It

can fuse the total educational experience into a whole as it
provides relevance to programs in the formal school and recog-
nition to new forms of learning in the community.
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CAREER EDUCATION CONCEPTS

1. Some people must work if society is to survive.

2. Generally those workers who are trained, experienced,
and productive find their work satisfying, and they
will always be in more demand than their opposites.

3. Almost everything the school teaches can be helpful
in at least one type of career.

4. Going through school with no consideration of the
types of careers in which one might be interested
causes one to miss much of the value in school.

5. A person may be suited for several different careers.

6. Every career requires some special type of preparation.

7. People must adapt as the world changes.

8. Any career area has different levels of responsibility.

9. A person's relationship with other people, his em-
ployer, and with society, affects his own career as

well as the careers of others.

10. A worker must understand not only his job but also

his employer's rules, regulations, policies, and

procedures.

11. Occupations are dependent upon others.

12. Each occupation has unpleasant as well as pleasant
tasks as determined by the individual worker.

13. An individual's values and needs influence career choice.
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THE CAREER DEVELOPMENT FOR CHILDREN PROJECT

The Career Development for Children Project began in

March of 1971 at Southern Illinois University and is presently

nearing completion. Dr. Larry Bailey is the director of the

project.

The over-all goal of the project is for the student to
learn about himself and the world of work and receive adequate

experience in relating the two to make intelligent career

related decisions.

Dr. Bailey and his staff have thoroughly researched the
theory of career development, including a study of self and

developmental tasks. Following this extensive research, a
curriculum framework was developed which outlines three devel-

opmental stages which a child passes through in his first

eight years of school. These are: the Awareness Stage

(grades 1-3), the Accomodation Stage (grades 4-6), and the

Exploration Stage (grades 7-8). Within each stage there are

several grade levels each having a specific emphasis and

theme.

Materials for the Career Development for Children Project
have been developed for grade levels 1-8 in the form Df

complete instructional packages. The package includes such

materials as a teachers' manual, student materials and texts,

and instructional aids such as study prints, transparilncies,

and filmstrips. The content is organized in the form of instruc-

tional units using learning activities which are flexible

enough to allow implementation into many different school

situations.

The project was presented to the workshop participants

by giving a brief over-view of the entire program and then

moving into some learning activities. When the Career Educa-
tion Workshops Project began, materials for grade one were the

only materials completed and ready to be shown. Therefore, the

presentation of the project centered mainly on the first

grade materials. The five units were presented using activi-

ties to further the participants understanding.

For int:roduction and motivation for twu of the units,

slides of tt7e study prints, "Jimmy and Sue Meet Wango from

Dango", and "Gottado", were used. Some of the stories and

activities included in the grade one teachers' guide were

introduced as an example of what types of things are included

in the guides.

The workshop participants seemed to enjoy taking part

in activities such as listing all the activities in which they
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are involved during a typical morning. Later they classified
those activities by identifying the ones which require making
a decision, those which they must do (Gottados), and those
activities which they like best and least. These activities
were of the same type as those which the children do at this

level.

In order to get an idea of the emphasis and theme of
grade levels 2 through 8, the participants were put into groups.
of four or five persons for a work session. As a study sheet,
they used a brochure produced by the Career Development for
Children Project which explained the entire program. Using
the brochure, each group became familiar w!..th the Curriculum
Development Framework and studied the theme and emphasis for
each level. Having done this, they stated one concept and
devised one activity for each grade level which could be
used as a supplemental experience or integrated into a current
curriculum.

The group exercise proved very successful in that it
allowed the participants to become familiar with the Career
Development for Children Project, to gain experience in devising
career education concepts and activities, and to learn from
other members of the group.
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CAREER DEVELOPMENT FOR CHILDREN PROJECT

I. Familarize yourself with the Curriculum Development Framework.

II. a. Write the specific theme or emphasis cf levels 2, 3, 5, 6,

and 7.

b. Develop one concept for each of the above grade levels.

c. Develop onP activity for each of these levels. (See following

examples)

III. Choose one grade level to share during group discussion.
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AWARENESS STAGE

Level I

a. Theme Activities

b. Concept - The student will understand that people's activities are
part of what makes them unique.

c. Activity - Children act out activities of familar people (mother
cooking, custodian sweeping, etc.) The other children guess who the
person is by viewing his activity. (Language Arts or Social Studies)

Level II

a. Theme

b. Concept

c. Activity

Level III

a. Theme

b. Concept

c. Activity
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ACCOMMODATION STAGE

Level IV

a. Theme - Self-appraisal

b. Concept - Students will become aware of their interests and

aptitudes.

c. Activity - The students make lists of all the types of work they
have done, all the things they can do well and all the things
they are interested in and enjoy. (Language Arts or Social Studies)

Level V

a. Theme

b. Concept

c. Activity

Level VI

a. Theme

b. Concept

c. Activity
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EXPLORATION STAGE

Level VII

a. Theme

b. Concept

c. Activity

Level VIII

a. Theme - Exploration and Decision-making

b. Concept - The student will become aware of the many different
occupations in their home area.

c. Activity - Have students collect and scan local employment ads
and the yellow pages and develop a list of occupations representing
widely varying aspects of community life. (Language Arts or

Social Studies.)
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ABLE MODEL PROGRAM

AUTHENTIC, BASIC, LIFE-CENTERED EDUCATION

The ABLE MODEL PROGRAM began July I, 1970 at. Northern
Illinois University. The director, Dr. Walter Wernick,
determined to present a "visible" teacher. To accomplish
this goal he and his staff produced a number of publications,
including the "Career Education Activities through the World
of Work Resources" which was used as a basic text to develop
an understanding of the ABLE MODEL PROGRAM.

In order to make a teacher's occupation visible, letters
need to be written to parents by the teacher and children,
children should take their work home, children should plan
to report activities to parents, the teacher should get the
parents involved in her program, and plan an open house.

The life-centered approach to career education demands
that the community be involved. It not only provides learn-
ing experiences for the children but gives the community a
larger responsibility in the education of their children.

According to Dr. Wernick, career education is the
development of human resources. It is the responsibility of
educators to help students plan their lives, in and out
of school. People need knowledge and skills taught in the
school to perform effectively on the job. People also
need knowledge and skills taught in school to meet their
personal needs. The school and community working more
closely together in the career education program will in-
crease the relevancy of today's schooling.

There are five common elements found weaving through
content of occupations.

1. Occupations have a history.

2. People and resources are usually located at fixed
points. (Georgraphy)

3. Occupations have tool:, and procedures to increase
the energy available to do work. (Technology)

4. Occupations involve communications within the "work
station area" and from that specific area to (or with)
others who may be clients or customers.

5. The study (f :wcupatiohs the study of people and
their relationships the HUMANIZING ELEMENT of the
curriculum.
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6. The new element or content area to be added is
the FUTURE ".'

Introduction to Film, "People Have Careers", Produced by ABLE

MODEL PROGRAM

People are the heart of an occupation, they are the process -

the doers. People are the content - the ones with the know-
ledge and skills which make the occupation operatable. The
study of occupations is the study of people. The study of
people is the study of occupations. The occupations shown
in the film is the "visible" teacher and the school secretary.

The main thrust of the film is using the "Organizing
Center Concept". "Take an Idea and See Where It Leads You".
Use the framework: ACCESSIBILITY (materials and services
cin be available to the learner); MOBILITY (content areas
that merge from this idea) ; and ACCOMPLISHMENT (what the learn-
ers do); to develop the unit.2 The person-in-the-occupation
is as important as what the person accomplishes. Inter-
viewing is the method used to fine' )ut about both the occupation
and the person who performs this job. Likes, dislikes, unique-
ness, training, and other inform, ion about an occupation
can be more meaningful when a1 ci.ial peion-in-the-occupation
is interviewed. 1'iterviewin9 _71n also ow the need for the
subject area skills and knowledges taught by the school. The
Interviewee can also help bridge the !-;ap between the class-
room and the community.

Each school or class 7aeds t set up a community resource
file in which information concerning people who have know-
e.dge needed foc the 7.:,;ram, .:.usinesses which can provide field

trip experiences, and materials available on particular
occupations.

Jea br developed? Using the hand-out
acompanying this presentation, the participants were divided
l_ro groups of 'our or five people. After doing the activity
in small gr,,Ips, a presentation, includig a role playing
intervHv, was made by each small group to the rest of the
pareir7i71nts.

11.!altr?r t4ernick, Career Educatiln .%ctivities through World of

orL P.q0nrcaq ('nr thorn Illinok "niversity, 1972), p. 34.

2Ibid, p. 12.
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ABLE MODEL PROGRAM

TAKE AN IDEA AND SEE WHERE IT LEADS YOU

L. Set the stage in your group by ROLE PLAYING the teacher,

students, person-in-the-occupation. Select a recorder of

the major decisions made by the group, include the process

of decision making, eg. voting, organization, domination, also

include some results of some of the decisions.

2. List some of the various occupations involved in producing and

disseminating candy bars. Underline those occupations you

could find in your community.

3. Select an occupation the group would like to learn more about.

The occupation is to be selected from the above list.

4. Develop some learning activities (see pages 30-33 in the

ABLE MODEL PROGRAM) including ways to use community resources.

(see pages 48-59), content skills (see pages 36-39), and

career education concept:, (see pages 44-47 and OCCUPAC

list).

A. Activity one is to be an INTERVIEW.

(1.) Plan questions to be used when interviewing a
person-in-the-occupation which your group is
studying. (see pages 18-24)

(2.) ROLE PLAY an actual interview with the person-
in-the-occupation.

B. Activity two

C. Activity three

5. Plan a way to make the experiences VISIBLE to another group.

(see pages 25-26)
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THE OCCUPAC PROJECT

The OCCUPAC Project located at Eastern Illinois University
and directed by Dr. Marla Peterson began in August of 1970
and was terminated June 30, 1971.

The primary purpose of this project was to develop packages
of career education materials that would be used from kindergar-
ten through grade nine. During the first year of development
it was determined through field testing that the students in
grade seven through nine enjoyed the OCCUPACS but needed more
in-depth materials; therefore, the second year was devoted to
preparing materials on the K-6 level only.

The OCCUPACS contain slides, tapes, equipment, and
materials used in various occupations, decision-making sim-
ulation activities, and manipulatives of all kinds from
the real WORLD OF WORK.

Dr. Peterson based her project on the premise that personal,
social, and intellectual growth and development take place
through a sequence of concrete experiences followed by ab-
stractions. Child growth and development data and career
development data guided the staff in the development of the
OCCUPACS.

The OCCUPAC staff took six approaches to the development
of their materials. First, materials must be developed
which are not solely dependent upon the teacher or counselor;
second, materials must be developed which expose elementary
school children to a variety of occupations; third, materials
must be developed which do not treat work in isolation; rather
an integrated approach is needed; fourth, materials must be
developed which build wholesome attitudes toward all useful
work; fifth, materials must be developed which use a multi-
media approach, including: seeing, talking, listening; and
"doing"; and sixth, materials must be developed which include
the "people" aspects of the world of work.1

The OCCUPAC Project involved the classroom teacher, the
elementary counselor, and vocational education personnel
not only in the development of the OCCUPACS but in actual
classroom testing. The main concern of this project was not
to work on a new theory of career development but to form
a model for translating the knowledge of child development
and career development into instructional materials.

1Marla Peterson, OCCUPAC Final Report (Eastern Illinois Univer-
sity, 1972), pp. 1-2.
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The three main objectives of the OCCUPAC. approach, the
functions of work, attitudes of work, and a variety of occu-
pations, were interwoven into the presentation. A series

of slides were shown depicting the children at "work" which
pointed out that if a child is fully involved in and is
having fun with an activity, learning is taking place.2

Following the slides prepared by Dr. Peterson, which
shows children using the OCCUPAC, another set of slides
depicting student made OCCUPACS was shown.

Mrs. Mary Bare of Casey, Illinois had developed a unit,
concerning decision makers in the community, for her eighth
grade Language Arts class. Following this unit she initiated
the study of occupations, an explorator mini-unit in career
education. The format was the designing of a package of
materials like the OCCUPAC. Each child or team of two or
three were to research an occupation of interest to them.
They were to interview people in the occupation, take pic-
tures, devise activities and select manipulatives representa-
tive of the occupation.

The slide presentation showed the project from the ini-
tial planning stage to the culminating "open house".

The activity designed for this project was individual
designing of an OCCUPAC for the occupation of teaching. Each

participant was requested to suggest pictures that would
depict teachers at work, tools of the profession and activities
for children which would give an idea of what teachers do in

the world of work. These ideas were shared with the rest of

the participants.

2Marla Peterson, OCCUPAC Facts #4 (Eastern Illinois University,
1972), p. 5.
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WHAT, WHERE, AND WHEN:

ARTICULATION OF A CAREER EDUCATION PROGRAM

In order to establish a program of career education
in a school, goals must be established for the program.
Examples of possible goals were discussed: information
about occupations, awareness of the world of work, rele-
vance of schooling to the world of work, development of self,
and provision of experiences in the world of work.

After the school determines what the goals of the
program will be, the next step is determining the con-
necting thread which will make this a continuous program.

One strategy was to determine the concepts to be taught
and build from a readiness level through the junior high
school level. In this manner the concept would be intro-
duced, developed, and re-emphasized at each level but on
a higher learning plane. Materials from the OCCUPAC Pro-
ject were most appropriate to use in this discussion.

The second strategy, that of vocational developmental
tasks can be used as the common thread for career education
to run through the elementary school. Materials from the
Career Development for Children Project were used in this
presentation.

Vocational developmental tasks and career education
objectives are developed by sequencing the tasks and the
objectives at the appropriate developmental level. Acti-
vities for each grade level are then devised to carry through
the plan.

The third strategy discussed was one using occupational
clustering. The ABLE MODEL PROGRAM materials were most use-
ful in developing this strategy.

The fifteen clusters developed by the United States
Office of Education were examined and the workshop partici-
pants were led to comment on some of the observable character-
istics of this clustering. Discussion involved the original
USOE concept of the use of this clustering tem, forsee-
able problems, and the changes which are occ,.rcing. A fur-
ther breakdown of the fifteen clusters was as d to help
participants ascertain the occupations they are presently
teaching in terms of career education.
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The plan used by Bowling Green Public Schools in Kentucky
to Organize the world of work in grades one through twelve
was shown as an example of how the fifteen clusters can be
used throughout the entire school system.

A comparison was made of the fifteen USOE clusters and
the state of Illinois' five clusters which are further
broken down into primary, intermediate, and upper levels
for classroom study. Materials from the ABLE Project were used
as resources in this presentation.

CONSUMER AND HOMEMAKING RELATED

1. Family and Community Services
2. Institutional Household Maintenance Services
3. Food Service Industry
4. Child Care Guidance and Teaching
5. Housing Design, Interior Decorating
6. Operations
7. Clothing, Apparel and Textile Industry
8. Inter- changeabia Technician for Homemaking

FINE ARTS AND HUMANITIES OCCUPATIONS

1. Humanities
Creative Writing
Languages
History

2. Fine Arts
Creating
Performing
Performing Arts Designs
Performing Arts Production
Artist Management
Visual and Graphic
Media

HOSPITALITY AND RECREATION OCCUPATIONS

1. Environmental Management 4. Community Services
2. Operations 5. Mobility
3. Environmental Management 6. Human Development

AGRI-BUSINESS AND NATURAL RESOURCES OCCUPATIONS

1. Agriculture
Agronomy
Herbicide
Land Grant
Pesticide
Reclamation
Land Appraisal

2. Fisheries and Wildlife
Production
Support and Regulations
Petroleum and Related Products
Operations
Land and Water Management
Forestry
Research
Service
Support and Regulations
Mining and Quarrying
Processing and Marketing
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MARINE SCIENCE OCCUPATIONS

39

1. Marine Transportation
2. Marine Biology
3. Underwater Construction and Salvage
4. Commercial Fishing
5. Aqua-culture
6. Marine-Oceanorgraphic Exploration

ENVIRONMENTAL CONTROL OCCUPATIONS

1. Soil and Mineral Conservation and Control
2. Water Resources Development, Conservation and Control
3. Forest, Range, Shore, and Wildlife, Conservation and Control
4. Man-made Environment
5. Operations
6. Development and Control of Physical Environment
7. Space and Atmospheric Monitoring and Control

PUBLIC SERVICE OCCUPATIONS

1. Courts and Corrections
2. Labor Affairs
3. Parks and Recreation
4. Defense
5. Public Health
6. Financial
7. Post Office
8. Education
9. Public Utilities

10. Highways
11. Public Transportation
12. Regulatory Services
13. Police and Fire
14. Operations
15. Social and Rehabilitatim
16. Urban Development

HEALTH OCCUPATIONS

1. Mental Health and Illness
2. Retardation
3. Health Services Administration
4. Dental Science and Services
5. Medical Science and Services
6. Accidents, Injuries and Emergency Services
7. Operations
8. Pharmaceutical Science and Services
9. Biologic Science and Technology

10. Health Services Delivery
11. Health Information Systems
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BUSINESS AND OFFICE OCCUPATIONS MARKETING AND DISTRIBUTION OCCUPATIONS

1. Operations 1. Sales Promotion

2. Secretarial 2. Sales and Services

3. Record Systems and Control 3. Buying

4. Clerical 4. Physi:.al Distribution

5. Administrative 5. Operations

6. Business Ownership 6. Marketing Services

7. Marketing System

COMMUNICATIONS AND MEDIA OCCUPATIONS

Advertising
1. Commercial
2. Prime time
3. Space and time buyer
4. House organ
5. Release
6. Point of sale

Line Communications
1. Broadcasting
2. Publishing
3. Language
4. Audio Visual

MANUFACTURING OCCUPATIONS

1. Production
2. Materials
3. Operations
4. Research
5. Design
6. Distribution

PERSONAL SERVICES OCCUPATIONS

1. Cosmetology
2. Mortuary Science
3. Barbering
4. Household Pet Services
5. Physical Culture

CONSTRUCTION OCCUPATIONS

1. Operations
2. Contracting
3. Interior
4. L d Development

andscap g

Design

TRANSPORTATION OCCUPATIONS

1. Land
2. Pipeline
3. Aerospace
4. Operations
5. Water
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TEAM WORK

Expertise is needed from many people in order to plan,

implement, and evaluate a new program. Teachers, counselors,

librarians, and specialists, curriculum specialists, principals

and superintendents,students and the community all have

unique contributions co give to .he total program.

Listed here are some of the contributions participants
felt would be given by each of the groups involved in imple-

menting a program.

A. Teachers -

1. sensitive to students as developing personalities.

2. help students to understand and accept themselves.

3. help students understand and know his abilities

and talents,

4. recognize leadership qualities.

5. help students find self-identity as they compare
positive and negative qualities of historical

figures.

6. provide experiences to gain awareness and appre-

ciation and nature of roles.

7. provide experience for student testing of reality.

8. develop attitudes of respect for and apprecia-
tion of social usefulness of all types of work.

B. Counselors

1. specialize in methods of appraisal and counseling.

2. counsel individuals.

3. gather information about occupational and educa-

tional requirements and opportunities.

4. consult with teachers who are trying to help students

receive optimum benefits.

5. act as a liason between school, home, and community

in the use of resources for guidance.

6. work with class groups in experiences and counseling.
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7. develop community resources.

C. Librarians and Media Specialists -

1. provide resource materials center.

2. provide skills for obtaining and making materials.

D. Curriculum Specialists -

1. know theory of curriculum developments.

2. provide leadership.

3. gather materials.

4. provide in-service programs.

5. send people to workshops.

E. Principals & Superintendents -

1. supply backbone and encouragement.

2. provide communication between teachers, superin-
tendents and school boards.

3. decide on priorities of funds and time.

4. encourage and make possible teacher in-service
education.

5. provide flexibility of program and structure.

6. maker or breaker of many curriculum changes.

F. Students -

1. can assess their own needs.

2. can assess their own interests.

3. prove that involvement creates motivation.

4. need to be introduced to the role of an educator.

5. provide i'Pedback.

G. The Community (Parents, Business, Industry, Government,

Public Ag2ncies)
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1. provides wealth of human talent - business men,
labor leaders, public officials.

2. provides manpower statistics.

3. provides expertise in a specific industry or
occupational field.

4. provicles familiarity with industrial and labor

process.

5. provides opportunities to observe working sit-
uations.

6. provides opportunities for actual employment.

7. provides officials in government.

8. provides public agencies - eg., police, water,
courts.

9. provides service groups - which are interested

in education.

10. provides senior citizens who have a wealth of
information and experiences to share.

11. can encourage thi' program.
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IMPLEMENTING A PROGRAM

In order to implement a program a number of steps should
be followed to be most organized and efficient.

It seem appropriate to organize a group of interested

individuals and groups. Included should be educators, parents,
employers, representatives from public agencies, and elected

officials.

An understanding of the career development concepts

will need to be developed as well as establishing the program
as a High Priority. Long term objectives should also be deter-
mined very early in the planning stages.

The established educational system should be studied and
nottior3 made where changes could be made which will in-
corporate the career development concepts. Considering the
purpose and function of the existing programs and courses.

How are changes made? What supportative services for

students and staff are available? What in-service training

should be provided? How will community resources be identi-
fied which can be utilized in establishing the career education
program? What data can b gathered as evidence of success
or failure of each segment of the career education program?
All of the above questions need to be answered during the ini-

tial planning stages.

It will be important to conduct a resource study and
then make a useable compilation of this data. It needs to

include human resources as well as printed resources and
all out of school experiences available for field trips.

Instructional objectives need to be prepared; a
curriculum must be designed, pupil personnel services must
be provided, and in-service training programs must be

planned. Most importantly emphasis must be placed on speci-

fic planning by all committies.

It would be wise to evaluate existing programs in other
school districts and plan a detailed budget which estimates
faculty time anu the need for iipecial materials and equipment
before developing a pilot program.
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One of the problems identified as the reason for pro-

gram failure is not establishing a target date. The total

effort is held more closely together when everyone is working

toward a common beginning.

Once the program is ready to be implemented into the

system, the classroom teacher must plan how she will fit the

program into her individual curriculum.

The following patterns are suggested as ways for putting

the career development program into the classroom.

Patterns for Im lementation of Career Education Conce ts into

the Classroom

The implement:ation pat:erns used in this workshop were

begun by the director of the OCCUPAC Project, Dr. Marla

Peterson. Using her original patterns, additional ones

were designed to show different ways the career education

program could be implemented into the classroom.

A brief overview of the three projects, the ABLE MODEL

PROGRAM, the Career Development for Children Project, and

the OCCUPAC Project was given so that the partici.pants could

determine a strategy, which would be most beneficial for

installing career education into their schools and class-

rooms and would use elements of the three projects most

effectively.

A series of discussion questions and statements were

also used either to further explain the pattern or to relate

career education to subject matter which is taught at the var-

ious grade levels.
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[

Career Development

Concepts

IMPLEMENTATION PATTERN #1

Career Development Concepts infused into all other subjects possible.

Example: Skills and habits learned in school are related to the world of work.
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IMPLEMENTATION PATTERN ill

Discussion questions or Statements

1. In what subject would you teach the following career

development concepts?

A. Each occupation has its own vc,abulary.

B. Each occupation has job knowledge that is unique

to that occupation.

C. Each occupation has its own materials and equip-

ment.

D. There is dignity and worth in all useful work.

E. Getting along with people is important in all

occupations.

F. Work helps determine speech, dress, and use of

leisure time.

G. An individual must learn to accept his occupational

limitations as these limitations are related to

specific occupations.
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Career Development

Activity #1

Career Development

Activity #2

etc.

IMPLEMENTATION PATTERN #2

Other subject concepts feed into each Career Development
Activity

Example: Each occupation has job knowledge that is unique to that occupation.
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IMPLEMENTATION PATTERN #2

Discussion Questions or Statements

1. In what kinds of career development activities could
the following math concepts be taught that would show
each occupation has job knowledge unique to that
occupation?

A. Counting

B. Fractions

C. Measuring

D. Money

E. Decimals

F. Geometric Shapes

G. Classification of Objects

H. Relativity - Size

62



J

]

Career Education

1

,

Music

Science

1

L
Social Studies

IMPLEMENTATION PATTERN #3

Career Development Concepts become a(514arate subject.



51

IMPLEMENTATION PATTERN #3

Discussion Questions or Statements

1. Which career development concepts would be best taught
as a separate subject?

Examples for discussion

A. Self Development

B. Career Information

C. Revelance of Education

D. Decision Making

E. Career Coping Behaviors

F. Lifestyle

G. Attitudes and Appreciations
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Career Development

Concepts

IMPLEMENTATION PATTERN #4

Career Development Concepts tcught only in a certain subject

for example - Social Studies and Language Arts

Example: Each occupation attracts people with certain interests and needs.

Each occupation has its own vocabulary.
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IMPLEMENTATION PATTERN #4

Discussion Questions or Statements

1. It is possible that a classroom teacher would want to
plan to teach most of her career education concepts
in only one or two subject areas. What occupations
could she miss if she concentrated on those needing
or primarily using Language Arts or Social Studies

skills?

2. Which subject area is most likely to have the most
material already written about occupations?

3. Which subject area would probably have the least
direct influence on many careers?
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Career Development

Concepts

IMPLEMENTATION PATTERN #5

Incidental teaching: no integrated plan, use concept whenever
and wherever convenient during the school year.



IMPLEMENTATION PATTERN #5

Discussion Questions or Statements

1. None of the three projects presented were designed
with this pattern in mind.

2. A caution that must be considered here is that
the teacher mutt have a thorough knowledge of
all of the career development concepts in order to
make use of the teachable moment.

3. An advantage of this method is that the teacher
is free to discuss various occupations and career
development concepts whenever the situation presents
itself.
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I .

Career Development

Concepts

IMPLEMENTATION PATTERN #6

Career Development Concepts - Central force, all other subjects fused

with Career Development Concepts and all other subjects.

Example: Educational skills and experiences are related to the achievement of career

and life goals.

1
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IMPLEMENTATION PATTERN #6

Discussion Questions or Statements

1. Discuss the concept: an individual's aptitudes
and interests influence his choice of a specific
occupation.

2. Discuss how an individual learns Lo accept IC
occupational limitations as these limitations relate
to specific occupations.

3. Discuss how experiences in school affect the achieve-
ment of career goals.

4. Given an organization e.i. school, factory, farm,
or store, what subject matter skills might be needed?
What levels of knowledge would be needed? How are
these levels determined?
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IMPLEMENTATION PATTERN #7

Career Development Concepts can be taught by using a specific
occupation as the organizing force.

Example: Almost everything the school teaches can be helpful in at least one type of

career.
91.
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IMPLEMENTATION PATTERN #7

Discussion Questions or Statements

1. Select an occupation and discuss the knowledges needed
from each subject area in order to achieve the career

goal.

Examples

1. Math - skill

a. shapes - geometric

b. computation - skill development

c. money

d. time

2. Social Studies - service, working conditions, sex,
job market

a. occupation - roles of workers

b. need

c. natural resources

d. climate zone

e. dependence on others

f. clothing

3. Art- asthetics

a. color

b. symmetry

c. design

4. Science - knowledge - environment

a. kinds of plants

b. sunlight, shade

c. soil
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d. water

e. fertilizer

f. seasons

5. Language Arts - vocabulary

a. oral communications

b. written letters

c. read directions

6. Music - asthetics

a. sounds of nature

b. sounds of machinery

c. rhythms

d. dance

7
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Why does a program need to be evaluated? Modifications

and adjustments will be necessary and the goals and objectives

may change.

What techniques can be used to evaluate a new program?
Observation, comparisons of results. performance tests, and

direct solicitation of reactions from students and community.

It is essential to create a feedback system in evaluating the

effect of the program as it continues. However, the ultimate

evaluation will not be achieved until enough students have
completed the total program and have begun actual work in
their career.

Results of achievement should be shared with students,

parents, and directors of the various activities. Students

need to keep records of skill aquisition, personal achieve-

ments, personal abilities and interests, experiences in the

world of work - including their reactions to each experience,
and decision made regarding a career direction.

Once the program is well established efforts must be

made to maintain it. Judgements must be made concerning
the impact and contribution of the various elements to

the learning process. The leadership of the administration
will certainly affect the priority of the program. The

administrators will be most helpful by revitalizing the

program at intervals by providing encouragement, funds, and

time which their personnel will need to keep the program

operating at its fullest potential. By providing a flexible

program some original programs or activities will be changed

or dropped and new ones added. The question foremost in the

minds of all personnel should be: is this program meeting

the present and future needs of the student?
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CAREER EDUCATION PROGRAMS IN ACTION

This part of the program was begun with the slide presen-
tation of the eighth grade Language Arts class taught by Mary
Bare in Casey, Illinois, which was discussed in the OCCUPAC
presentation.

The United States Office of Education slide-tape presen-
tation on career education explained the philosophy of the
USOE, reviewed the fifteen occupational clusters, and cited
six career education programs which are funded by their office.
This presentation came to the workshop from the Illinois
Office of the Superintendent of Public Instruction.

Depending upon the participants at the workshops, addi-
tional programs were presented which had been developed in

the sciamol districts represented. The participants from
the Peoria schools, Mrs. Carol Trubett in particular, and
Mrs. Miller of the Willow Grove School, Buffalo Grove, gave
presentations of materials they had used and samples of their
children's work.
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Synthesizing according to the dictionary means combining
parts or elements to form a whole. Dr. Ann Jackson, a teacher
educator at Eastern Illinois University provided this part of

the program. Included here is a brief outline of that presen-

tation:

I. Career Education Is Needed by Everyone

A. Life-long developmental process

B. Center for educational process

C. Concepts to be developed

II. Educational Implications of the Three Projects

A. Northern, Eastern (unifying)

B. Southern (add on)

III. Implementing Classroom Programs

A. Teach oriented programs for sound education

B. Use of local problems and resources

C. Materials to be developed locally at present

D. Activities from each project

1. Northern--Handbook with ideas

2. Southern--1 example available

3. Eastern--OCCUPAC

E. Spin-off ideas from each project

1. Understand the concept of career education

2. Refocus present program

IV. Planning for Career Education in a School System

In order to help the participants do their own synthesizing,

an activity was devised whereby each participant considered what

is being taught in their own schools. The materials given to

them during each project presentation were used as the resource

materials.
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DESIGNING A PROGRAM

1. Using the OCCUPATIONAL CLUSTER list, check those occupational
areas which have been presented in your elementary school.

2. Circle those occupations with which the children have had direct
personal contact through your school program.

3. Sketch out a plan as to how three occupations, which have not
been presented before, could be presented to a particular grade
level. Consider the various implementation patterns suggested
and techniques which have been discussed.

4. List some specific Career Development Concepts which you
could develop through your plan.

5. What elements of the three projects presented could you
use to develop this program?
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DESIGNING A PROGRAM

1. Mark the CAREER DEVELOPMENT CONCEPTS which you are presently developing.
Circle those concepts which you feel need more stress.

2. Circle those concepts which you have not developed in any specific
learning activities.

3. Select one general CAREER DEVELOPMENT CONCEPT and outline a spiral
program K-6 using a variety of activities and occupations.

4: Sketch out a plan as to how this concept could be developed on one
grade level. Consider the various implementation patterns suggested
and techniques whicih have been discussed.

5. What elements of the three projects presented could you use to
develop this program?
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SHARING OF IDEAS, PUTTING THE

CAREER EDUCATION PROGRAM INTO YOUR

SCHOOL, AND PREPARATIONS FOR THE NEXT STEP

The workshop was formally closed as participants shared
the programs they had sketched out and teaching techniques
they had used or were familiar with.

This time period was also spent discussing problems and
possible solutions which various participants had encountered.
It was felt that time was needed for discussion of individual
problems by the workshop staff who could give practical sugges
tions for implementing the participant's Career Education
Program. This was a beneficial time for the participants and
the workshop staff.



67

CHAPTER V

EVALUATIONS

Four types of data gathering instruments were used during
the workshop.

I

Twenty-two items adapted from the Kentucky Research
Coordinating Unit "Career Information Inventory" were used
on a pre-test post-test basis to gather data on teacher
attitudes toward career education. This instrument is shown
on pages 72 and 73.

The "Career Education Information Inventory" had a
Likert-type answer format with five response alternatives.
The respondents were asked to choose 1 of 5 answers for each
time. (1) Strongly Agree, (2) Agree,. (3) Undecided, (4)
Disagree, or (5) Strongly Disagree. The responses given by
a randum sample of paLticipants is underscored for the pre-test
and put into parenthesis for post-test.

Conclusions based on this evaluation show that most parti-

cipants agreed that:

One of the most important decisions a person makes in
his lifetime is his career choice.

Knowledge of one's self affects occupational choice.

The world of work can be the core or organizing center
for the curriculum in the elementary school.

A career education program should involve real life'exper-

iences.

Career education can help students develop positive
attitudes toward work and workers.

The educational program should provide students with
the relevance of today's education.

Career education can be a means of drawing the school,
community, and family closer together.

Career education is needed to develop the "total person.

"Hands on" experiences are essential to a good career
education program.
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Experiences in career education should allow students
to evalUate their interests and abilities.

Career development is a continuous process throughout

the lifetime.

Career education should be integrated into the regular

curriculum.

They disagreed with the idea that:

Career education should only be for those students
who are not able to succeed in an academic program.

Students presently have sufficient orientation to the

possibilities in the world of work to make sound

career choices.

The participants were uncertain but tended to agree rather

than disagree that:

The school should be-the primary conveyor of career information.

Career education is concerned with developing the self

concept.

The total school curriculum should be related to the real

life goals of the students.

Four statements found three camps either agreeing or disagree-

ing or undecided.

Most school curricula should be reoriented to place emphasig

on cat.eer education.

Educational programs should be planned to help students

prepare career choices.

Teachers will need additional preparation in order to teach

career education.

Career education should be taught as a special subject

with its own "time slot".

Perhaps the last statements indicate the state of flux which

the new curriculum is in, in that no set policies or definitions

have been made at this time. Since it has not been decided as

to the depth of the career education program and to what ex-

tent areas other than career information is to be taught in the

elementary schools - participants are not sure of the nature of

preparation they need.
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The Division of Vocational and Technical Education
Evaluation form was administered at the end of each workshop.
This instrument is shown on page 74 with the number of responses

given in each area.

The discrepancy between the number of responses and the
total participant population was due to participant absence
at the time the form was completed or they did not wish to
participate in the evaluation or parts of it.

Conclusions that can be based on this evaluation are:

1. The workshop did help in terms of helping learners become
employable, however 99% of the participants were presently
employed.

2. The workshop was well organized.

3. The workshop was applicable to the participant needs.

4. The participants recommended this workshop to others

as an excellent workshop.

5. The instructors were rated highly in interest generators
and as teachers of material.

6. The participants felt the activities were very appropriate

in terms of career education.

7. The participants left with the feeling the woikshop
would affect their behavior on the job.

8. Most participants felt they were learning a sufficient
amount for their time and effort expended.

9. The amount of material presented seemed to be just
right as most of the x's were in the center of the

continum.

The staff feels that the attitudes towards learning
displayed by the participants gmatly affected the participants

response to the workshop. This attitude was primarily very

positive except in a few cases.

A sample of comments from participants were:

1. Some workshops should be planned for teachers only.

2. Some workshops should be planned for counselors only.

3. A follow-up session is needed to compare successes, and

problems.

SZ
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4. A team of 2 or more from a school district should

participate in this kind of workshop.

5. More preparation time 13 needed by each teacher

for integration of materials on local level.

6. Local in-service training programs for all teachers

in the district needs to be organized.

7. More workshops on the state level for teachers

who did not attend any of the eight.

8. All curriculum materials presented were not avail-

able for purchase or implementation.

9. Make such workshops available each year to stimulate

teacher growth.

10. More interaction is needed with personnel from

programs already in practice in a local school

district.

11. I had fun.

12. Enthusiasm and interest of presenters was obvious.

13. Quite a lot to comprehend in two days.

14. Many worthwhile ideas were generated.

15. How do you improve an established program?

16. How do you tell the faculty about career education's

importance in all grades?

17. 'The instructors presented very relevant materials

and were very knowledgeable of the needs of teachers

and how to get us involved.

III

A feedback evaluation was given at each workshop to a

randomly selected group of participants who made suggestions

for workshop improvement. The instrument is shown on page 75.
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A workshop follow-up study was sent to all participants

at the conclusion of the workshops. The instrument is shown

on page 76.

Participants replied that:

1. They had used the materials to prepare units, lessons,
and a proposal for a pilot program; to inform ad-
ministrators, school hoards, advisory counsels,
and other teachers about career education; to develop
new career education programs, local materials, and

curriculum guides; and as a source of information and
ideas for teachers and committees.

2. The workshop was most helpful as a career awareness pro-

gram.

3. The special need most often indicated that was not being

meet was that of still having to develop one's own pro-

gram from the materials presented.

4. The workshop made most people more aware of the impor-
tance of career development in the elementary school.

5. The registration refund was returned to each parti-
cipant who in turn - returned the money to the school
district, purchased materials for career education
units such as slides, film strips, play money, lumber,

popcorn, film and flash cubes, cassette tapes, stamps,

games, a puppy, prize ribbons, bus transportation

for field trip, paint, and additional resource books

for professional growth.'



CAREER EDUCATION INFORMATION INVENTORY

PRE AND POST TEST

The following statements will be answered with a SA - strongly

agree, A - tend to agree, U - undecided, D - tend to disagree,
SD - strongly disagree.

(Note: underlined response given in pre-test, parenthesis around
responses in post-test.)

1. One of the most important decisions a person
makes in his lifetime is his career choice. (SA) A U D SD

2. The choice of an occupation influences almost
every other aspect of life. (SA)(A)(U) D SD

3. Knowledge of one's self affects occupational
choice. (SA)(A) U D SD

4. Most school curricula should be reoriented to
place emphasis on career education. (SA)(A)(U)(D) SD

5. The world of work can be the core or organiz-
ing center for the curriculum in the elemen-
tary school. (SA)(A) U D SD

6. A career education program should involve real

life experiences. JA)(A) iT D SD

7. The school should be the primary conveyor of
career information.

8. Career education is concerned with develop-
ing the self concept.

(SA)(A)(U) D SD

(SA)(A)(U) D SD

9. Career education should only be for those stu-
dents who are not able to succeed in an academ-
ic program. SA A U (D)(SD)

10. Career education can help students develop pos-
itive attitudes toward work and workers. (SA) (A) U D SD

11. The educational program should provide students
with the relevance of today's education to
tomorrow's needs. (SA)(A) U D SD

12. Career education can be a means of drawing the
school, community, and family cioser. together.(SA)(A) U D SD
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13. Career education is needed to develop the
"total" person. (SA)(A) U D SD

14. Educational programs should be planned to
help students prepare career choices. (SA) A U (D) SD

15. The total school curriculum should be re-
lated to the real life goals of the students.(SA)(A)(U) D SD

16. "Hands on" experiences are essential to a
good career education program. (SA) A U D SD

17. Experiences in career education should allow
students to evaluate their interests and
abilities. (SA)(A) U D SD

18. Teachers will need additional preparation in
order to teach career education. (SA)(A) U (D) SD

19. Career education should be taught as a special
subject with its own "time slot'.'. SA (A)(U)(D)(SD)

20. Career development is a continuous process

throughout the lifetime. (SA)(A) U D SD

21. Students presently have sufficient orienta-
tion to the possibilities in the world of work
to make sound career choices. SA A (U)(D)(SD)

22. Career education should be integrated into the

regular curriculum. (SA)(A) U D SD
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WORKSHOP EVALUATION
Participant's F of 111

Workshop Title. Career Education Workshops

Aaeney or Institution:Eastern Illinois University

The activity you have lust completed was supported by the Illinois Division of Vocational and Technical Education,
Your appraisal of the activity will aid DVTE in improving future such activities. Please return by (1) placing this
form in the envelope provided by the workshop, or (2) properly fold, fasten, stamp, and mail directly to the

address which appears,

Please rate the workshop by placmg an "x" along the following continuums.

In terms of helpere learners become employable, how great a need has this activity attempted to fulfill?

(Great need) 1
79 1 39 ,1 20 1

9
1 .(Insignificant need)

How well was the workshop organized?

(Well organized) 7

How applicable to your needs was the workshop content?

1
I (Lacked organization)

(Very applicable) 1
69 1 50 _1 7 1 1 ((inapplicable)

How would you recommend this workshop to someone who has a similar job?

(Highly recommended) 1 11 1 2 1 (Don't bother to go)

How would you rate the instructor? (If more than one, mitre in the name along the continuum where he
or she would be placed.)

(Excellent) 113
= 1 93 1 9 1 2 I (Poor)

How appropriate was this activity in terms of that you believe to be career education?

(Very appropriate) 98 1 41 1 1 I 0 1 (In appropriate)

To what degree will what you have learned affect your behavior in your job?

fConsideratole) 1 _
82 J (Very little)

How much do you tel you learned?

(More than anticipated) 76 1. 45

How much material was presented?

(Too much for the
time availeatele) 21

1
93

How would you rate the ace ily overall?

(Excellent) ,I 95 I
51

I 21 I 5

29 I 9

(Less than expected)

(Not enough for the
time expended)

I 7
1

1
I (Unsatisfactory)

What are your needs for in Nervice activitiles for the future? Please list specific topics.

Please relate additional commeotc no mis workshop on the reverse side

gun., 13



YOU HAVE BEEN SELECTED AT RANDOM TO BE ON OUR EVALUATION TEAM.

I. As the workshop proceeds, jot down anything which you particularly
like or do not like.

II. To be done at time of DVTE evaluation.
Comment on the following:

1. Clearness or confusion of the presentations.

2. Pace and structure of the workshop format.

3. Informal discussion or interaction time (a) enough or
not enough time (b) what topics of discussion were not
discussed that should have been (c) what topic's dis-
cussion was of little importance to participants.

4. The activity approach.

5. The use of audio visuals.

6. What you liked least about the workshop. Why?

7. What you liked best about the workshop. How was it

most helpful to you?

8. That should have been included or changed to make the
workshop more meaningful to participants.

Figure 14
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CAREER EDUCATION WORKSHOP FOLLOW-UP STUDY

.Prepared by: Dorothy M. Lawson, Director of Career Education Workshops

Sponsored by:

Participant's Name

Center for Educational Studies, School of Education, Eastern
Illinois University, Charleston, Illinois and Illinois Division

of Vocational and Technical Education

1. I (have or have not) used the workshop materials.

circle one

2. I used the workshop materials to:

a. prepare a unit in Career Education

b. prepare a lesson in Career Education

c. integrate or infuse Career Education with another subject or subjects

such as:

d. to inform other teachers in our school about Career Education

e. other

3. The Career Education Workshop gave me the most help by

4. The Career Education Workshop did not meet my special need which was

5. The Career Education Workshop has made me more aware of

6. I used my $5 refund to purchase

for the purpose of

PLEASE PLACE IN SELF-ADDRESSED ENVELOPE AND MAIL.

Figure 15
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CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS

As a result of the workshop activities, some general

conclusions and specific recommendations have become apparent

to the project staff.

Conclusions:

1. The effectiveness of these workshops on the partici-

pants depended on their previous knowledge and exper-
iences in the"world of work" and their level of

awareness of the"world of work" within the local

community.

2. Participants who had programs under way felt the workshop

was a great "shot in the arm".

3. The participants were frustrated and could see little

value in being presented materials that were not

immediately available.

4. The activity ;Tproach to learning rather than lecturing

seemed to be very successful and appropriate considering

the student participation philosophy behind the teach-

ing of career education.

Recommendations:

1. Additional career education workshops need to be

scheduled for the next two years. This group of

eight workshops barely scratched the surface. Many

elementary and middle school personnel do not
know the philosophy or purpose of career education or

how to implement a program into their schools and

classrooms. Others need additional help in continuing

their programs.

2. Career education consultants should be available for

the conduction of career education workshops in the

local school district.

3. A follow-up session should be held two or three weeks

after the initial workshop to discuss topics generated

at the first sessions.

4. More personnel who are actively condgcting a career

education program should be involved in presenting

materials and ideas to other teachers concerning

career education.
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5. Future workshops should not be limited to the three
Illinois Career Development Programs, but rather
should encompass all outstanding programs and

materials.

6. Future workshops should provide time for partici-

pant field trips into the community.

7. Courses in the universities need to be designed to
incorporate the following knowledges which the
participants indicated were needed to teach career
education: occupational information, child self-
development, coping behaviors, formulation of
goals, identification and achievement of skills needed
for attainment of goals, techniques of decision making,
and development of positive attitudes and Appreciations
toward the "world of work".

8. Participants recommended that each school district
represented should send a team of a principal and
at least one teacher to the workshop for better inter-
action when presenting information to other teachers.
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EIU Awarded Grant for
Teacher Workshops

CHARLESTON The
Illinois State Division of
Vocational and Technical
Education has awarded Eastern
Illinois University a grant of
$18,480 to develop, conduct,
and evaluate eight workshops
which will instruct teachers in
the newly dev.eloped
elementary curricula in career
education.

According to Dr. Charles
Jo ley, Center for Educational
Studies, the workshops will be
distributed geographically
throughout Illinois in
proportion to the density of
the teacher population and
must involve a minimum of
240 elementary teachers.

Participants in the
workshops will become
acquainted with the three new
programs designed within the
State of Illinois to provide
career information to children
at the elemtritary level. The

i'itot 10

three programs include the
OCCUPAC which was
developed at Eastern and the
Able Model Project at
Northern Illinois University
and the Career Development
for Children Project from
Southern Illinois University,

The workshops will be
administered by the School of
Education's Center for
Educational Studies. Mrs.
Dorothy Lawson will serve as
director of the proiect.

E.114111 Ne'A'' MOMLIV. Dec( mho. 11 1972

State workshops planned
the C. rater fur I ducational

St tidies at astern, in
cooperation with the Illinois
Division of Vocational and
'technical Education, has
designed workshops around
three Illinois Research Projects,
which have developed Career
Development curriculum
m ate' la's fur elementary
teachers.

The three programs include
the "OCCUPAC Project- hich
was developed at Eastern, and
the MODEL

PROGRAM" a: s:orthern Illinois
University and the "Career
Development t or Children
Protect at Southern Illinois
University.

RFSURVATIONS to attend
the workshops are being
accepted on a first Lorne, first
served base; Superintendents
and principals have brochures
describing the workshops, or
further information can he
received by contacting Mrs
Doiothy I as son. Director of

117

the Career Education Workshops
at Eastern, 'Telephone 58 I -3914.

The locations and dates of
the workshops are:

Illinois State University -
No,mal January 18.19, 1973.

Southern Illinois
University - Edwardsville
February 1-2, 1973.

Eastern Illinois
University Charleston
February 8.9, 1973,

Soot hern Illinois
University Carbondale
February 22-23.1973.

Chicago State
University Chicago March
84. 1973.

Northern Illinois
University Dekalb March
22-2.1, 1973.
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dote announces workshops

CAREER EDUCATION
CURRICULA FOR

ELEMENTARY TEACHERS

The purpose of these eight work-
shops is to instruct elementary teachers

regarding the curricula for career educa-
tion including Project ABLE,
OCCUPAC, and Career Development for
Children Project. These eight workshops

will be conducted around the state

during the 1972.73 school year.
For more information contact: Mrs.

Dorothy Lawson, Booth House, 1536
South 4th Street. Eastern Illinois Uni-
versity, Charleston, Illinois
61920 217/581-3914
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CAREER EDUCATION CURRICULA
FOR ELEMENTARY TEACHERS

Eight workshops will be held for
existing and future elementary teachers,
teacher preparation personnel and coun-
selors. These workshops will be con-
cerned with elementary career education
curriculums including Project ABLE,
OCCUPAC, and Career Development for
Children Project.
Workshop Schedule
I. Black Hawk Junior College

Moline, Ill.
November 2,3,1972

2. Western Illinois University
Macomb, Ill.
November 16,17,1972

3. Illinois State University,
Normal. III.
January 18,19,1973

4, Southern Illinois University
Edwardsville, III.
February 1, 2,1973

5. Eastern Illinois University
Charleston, III.
February 8,9,1973

6. Southern Illinois University
Carbondale, I11.
February 22,23,1973

7. Chicago State University
Chicago, III.
March 8,9,1973

8. Northern Illinois University
DeKalb.
March 22,23,1973

For more information contact Mrs.
Dorothy Lawson, Booth House, Eastern
Illinois University, Charleston, III.

61920 217/581-3914.
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Educators Participate
In Career Workshop

CHARLESTON Fifty-one
educators participated in an
Elementary School Career
Education at Eastern Illinois
University Thursday and
Friday. Nineteen Illinois school
systems were represented and in
addition two persons came
from Owensboro, Ky., and
four from Ball State University
in Muncie, Ind.

"The workshop was
supposed to be limited to 30,"
said Mrs. Dorothy Lawson, its
director, "and we regret that
some had to be turned away.
The large turnout signifies the
interest that is being shown in
career education by public
schools and university teacher
education staffs."

The workshop at Eastern is
one of scheduled this academic
year in all parts of the state.

Other career education classes
and workshops will be held this
summer.

The local workshop was a
cooperative project of the
Center for Educational Studies
at EIU in cooperation with the

Illinois Division of Vocational
and Technical Education.

The workshops were
designed around three Illinois
Research Projects which have
developed Career Education
curriculum materials. One of
the three is the OCCUPAC
Project at Eastern, under the
direction of Dr. Marla
Peterson, which has received
national recognition.

The workshop included
study of materials,
demonstrations, and
discussions.
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SHOP TALK-A group of prominent Charleston people got together briefly during a
break in the action at yesterday's career education workshop. Left to right:
Mrs. Beryl McClerren, Sue Dalton, and Evelyn Pinther, Mary Bare of Casey, and
Dr. Jay Knott of EIU. (Photos by Buryl Engleman)
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COFFEE TIME- Janet Ruddell of Eastern Illinois University, assistant director
of the workshop, talk shop with Robert Wright. superintendent of schools in
Libertyville, during yesterday mornings coffee break. Wright is a native of
Casey, and a graduate of Eastern Illinois University. He spent 30 years in
the Casey schools before moving to Libertyville a few years ago.
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