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The Research and Development Center for
Teacher Education was established on the
campus of the University of Texas at Austin
in 1965, to design, build and test effective
products to prepare teachers for carcers in
the nation's schools.

A staft of more than 100 are engaged in
projects ranging from basic research into
effective teaching behavior, through develop-
ment of special counselor training strategies,
to the development, implementation and eval-
uation of a complete and radically different
undergraduate teacher education program.

. The Center's major program, the Person-
alized Teacher Education Program, has its
roots in teacher personality research dating
back to the mid-Fifties. This early research,
which demonstrated how teacher’s personai-
ities and classroom behavior correlate with
succass in their teaching careers, has led

REST CCPY RYRILAGLE

to the development of a large group of
products which help education facilities be-
come aware of student teachers' individual
needs. The program also has produced prod-
ucts for student teachers' use, to heip them
build on their strengths.

The completely modularized program is
currently in field tost and/or use at more
than a dozen important teacher education in-
stitutions nationaliy.

In addition: to the PTEP, the Center also
supports other projects in educationai eval-
uation. development of strategies for imple-
menting institutional change, and in consul-
tation techniques for helping teachers plan
individualized programs for children.

Th2a Center's work is supported by the
National institute for Education and by the
University of Texas System, as well as
through contract research and development
programs for public agencies.
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TEXAS TEACHER EFFECTiVENESS PROJECT:
QUESTIONNAIRE AND INTERVIEW DATA

This paper contains questionnaire and interview data collected from a selec~
ted sample of teachers in the second year of a two-year correlational study of
teaching effectiveness. Thirty sc-.ond and third grade teachers were chosen for
the study because of their consis :1cy in producing student learning gains on
the Metropolitan Achievement Testr. over four consecutive years. The teachers
ranged in effectiveness from consistently high to consistently low (See Brophy,
1973, for detalls of the sample selection). In addition to these questionnaire and
Interview data, the study included classroom-observaflons yleiding behavioral
data on classroom process variables. A summary of the two-year study and discussion

of high and low inference process-product |inear relationships are reporfqd in

Brophy and Evertson (1974a). The second year report of the non-|inear process-

product relationships, along with a full discussion of the study as a whole, is
found in Brophy and Evertson (1974b). Interested readers may wish to obtain these
reports also.

The questionnaire and interview data reported in this paper were obtained
at the end of the second year of the study. They concern both variables
measured by other instruments used in the study (fo provide internal validity
checks) and variables difficult to measure through periodic classrcom observa-
tions or coder ratings, such as teachers' attitudes regarding teaching methods,

motivation techniques, bellefs about tests, and parental invoivement. The
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questionnaire was completed by +thirty teachers at the end of the school year.
shortly after the interview was conducted, The questionnalre also was admine
Istered to an additional 38 (non-sample) second and third arade tgachers In
the school district, In order to assess the resresentativeness of the sample
teachers.

The questionnaire contained checkllists, scales, and percentane estimates,
to which teachers responded uy checking, circling, or filling In a aumber,
items dealt with such toplcs as proportion of time spent in lecturing vs, class
discusslon vs. individual seatwork; time spent In iesson preparation; proportion
of objective vs. subjective Impressions used in grading; types of motivating
devices used; and factors felt to be essential to good teaching, The auestion=-
naire also included scales on which teachers could rate their teaching concerns.,
sources of teaching satisfactions, and beliefs about g00d teaching. Once the
questionnalres were scored, the number of ifems was reduced to a more manaaneable
form, Standard factor analytic methods were inapsropriate, because the number
of variables jreatiy exceeded the number of subjects, so the cuestionnaire was
broken into subsets of ltems which appeared to be logically related (on a
common sense basis), These subsets, such ac the sections on teacher concerns,
teacher opinions, and teacher satisfactions, then were factor analyzed. Varlables
which shcwed a good factor structure and hiqh factor loadings in these analysaes
then were combined, welghting each item equally. Fcr example, the new iter,
"motivating by use of public rewards" was derived bv combining such nuestionnaire
ratings as "high use of public recognition," "exemption from tests,” "high use
of competition and contests," and "gliving individual prizes and rewards,"

in this manner, 62 factors were obtained, These factors, the Itams which

loaded on them, the factor loadings, and the directions of the loadinas
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are ali shown in Tablo I, Thase factors, as well as thcse items which did not
combine into factors, then were correlated with our criteria of student lesrnine
gains (Tables 2 and 3).

The second sel f=raport instrument was interview containing 165 questions,
Lach teacher was interviewed privately by oue of the authors or bv one of two
experienced staff members, Items Included in the interview ware mainl, those which
required information difficult to obtain by checklists or scales and which
usually required lengthy responses from the teachers. The intarviews employed
a "funnel" technique, beginning with a broad ceneral auestion such as "How do
you provide for individual differences among students?” then narrowing down to
"What do you do especially for high achievers? Low achievers?™ Some
teachers contributed questiors for the interview (at our Invitation), and
these were included.

Scoring of the interview ltems took Into account the rante and variety
of responses., Categories were formed which, comb ined, covered a majority of
the answers obtained on each Item, Iten rasponses then were scored | or 0 for
presence or absence of each category, The Interview also was broken down into
smal:, common sense sections and factor analyzed. The items were examined for
good factor structure and for high factor loadings, in the same manner as were
the quastionnaire Items, The 165 interview items yielded 44 factors. These
are shown in Table 4, along with the items which loaded on them, the factor
loadings, and the direction of these loadings, As with the questionnaire,
ftems which formed factors were weighted and summed, and these sum scores,

as well as the remalning Items which did not factor, then were corr:lated



with student learning gains on five subtests of the Metronolitan Achievement
Test battery., (Tables 8 and 5),

The Interview and questionnaire data to be reported are self~report
data, and as such are open to sources of response Bias such as extreme
response sets, soclal desirability, logical error, and the like. Thus, atll
of these data concern teachers' stated opinions or perceptions, and technically
it cannot be sald that their responsas reflect their actual behavior or even
necessarily their actual perceptions and beliefs, However, unless there is
some reason to question the accuracy or validity of the teachers' responses,
thev will be treated [ this report as accurate statements about reallty,

In 3 future report, we will systematically assess the validity of these
self-report data by comparina teacher responses to interview and questionnaire
items with data on teacher behavior from our high inference and especially our
low inference classroom coding. These analyses can be done only for a subset
of responses to the self-report instruments, of course, but nevertheless thev
will glve us some idea of the general validity of the s2lifereport data. For
The present, however, teacher respcnses wlill te accepted at face value unless
there 1z some reason not to accept them, This means that at times technically
accurate but unwieldly phrasings of findings ("teachers' self report of favoratlc
attitudes towards competition as a motivating device was positively c¢orraiated
with o . ") will be simplified into less technically accu.ate but simoler and
in some ways clearer statements ("teachers who favored comnetition as a rotivatin-~
device tendad to be more successful than teachers who did not,™). Readers should

bear in mind that formulations of t+he latter type have been adopted for simelicity



of communication, and that the technically correct formulation of the findings
is more closely approximated by the former example.

Similarly, the findings wili be expressed in a somowhat oversimpll fied
fashion to facilitate communication. Technically, the relationships reported
are between variables (teacher responses to the interview and questionnaire
as related to mean residual gains on the criterion tests). Again, for clarity
of communication, many of the findings will be reported in ways that communicate
the nature of the finding more simply than a more technically accurate statemant would.
Thus, for example, statemonts llke "High effective high SES teachers favored
competition as a motivating device," are used instead cf the more technically
accurate but also more cumbersome and confusing "among high SES teachers, reported
favorable attitudes towards competition as 8 motivating device were positively
associated with measures of student learning gains."

Readers should bear in mind these things in considering the findings as they

are phrased. The statement "High effective high SES teachers favored competition

as a motivating device," is not a completely accurate rephrasing of the technically
accurate statemant of the relationship presented above. In particular, it should

not be Inferred that high effective high SES teachers strongly favor competition
(perhaps the relationship occurred because the high effective teachers were relative~
iy neutral towards it but the low effcctive teachers were strongly negstive towards
it, in generai). Nor should the phrasing lead the reader to think that the teachers
were divided neatly into ncn-overiapping high and low effective groups (a positive
correlation between eff-ctivennass and favorable att!tudes towards competition does

not mean that all of the relatively more effective teachers favored competition




and aill of the relatively less effective tcachers did not favor competition; it
merely means that, within the group of teachers as a whole, there was a positive
relationship between favorable attitudes toward competition and general success

in producing student learning gains).

High SES Positive Correlations:

Among teaching techniques, effective hi¢* SES teachers report a variety of
ways in which they prapare lessons: by unit, by subject, and by content area
and time. Theue sffective high SES teachers also reported that elaborate pianning
Is not necessary, and that praparation ls usually done at home rather than in the
classroom after scheool.

For effective high SES teachers, methods of beginning lessons depended on the
lesson Itself, the sudbject matter, and the individual students. These teachers were
aware of many alternative ways ot planning, beginning, and motlvating students for
lessons, They also preferred lectures or explanations to multi-media presentations.

Effective high SES teachers reported staying with a child who did not know an
answer during class discussion, trying to get him to improve his answer. The
effectiveness of this techaique was not borne out in the process data, however;
staying with a student after he said "I don't krow" or made no response showed
generally negative correlations with learning in high SES.

1€ a child is not paying attention during class discussions, these teachers
reported getting attention in a neutral or positive manner. .

They made homework assignments by discussing the material, relating it to the
work at hand and the purpose of the lesson, and probing for understanding by asking

questions. They viewed homework as Instructional rather than as just an extension
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of school time., In other words, they fet!t that homework hac spazific :vstructione!
purposes beyond those ot seatwork cone In class.
Effoctive high SES teachers reported motivating students by usli~c putilc
or concrete rewards such as exemption from tasts, contests, empetitiww ¢ ..,
and individual prizes and rewards. This Is one place where the data support
vor.vior modi fication technigues, although contrasting data appeared el.cwhers,
For remedial work, these teachers used special assignments for students who
needed help, as well as providing encouragement znd incentives. They allowed all
students a free cholce of supplementary readers, out they fo!lowed the standard I_
textbook for teaching spelling. |
They mentioned using a variety of prirnted or publishec sources tor ideas
on ‘chlng reading, and they got advice from other people, such as *eachers and
sup@gvisors. Possibly this wide variety of sources hglped then to develop a large ;
repertoire of methods and techniques, enabling them to switch to a new «..rategy
more easily when they encountered problems.
They reported that a good teacher openly admits he~ lanorance of a tooic.
Interestingly, no data appear for low SES on this measure, because there was no
variance; all low SES teachers agreed with the statement. One possibillity tor
this is that effective high SES teachers can turn their own ignorance of a topic
into a challenge for students, motivating them to look up thelir own answers.
The reported use of "gimmicks" and special techniques to interest students
In language arts (book clubs, supplementary readers, and special interest books)
was positively related to learning for high SES teachers, especially cr the word
knowledge subtest. This suagests tha* challenge and stimulation are especially
important for high SES students. These teachers also bellevea that compatition in

“bees" Is desirable. This Is another technique for chalienging students and in-

creasing competitiveness.
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High SES effective teachers repnrted frequentiy having to Ignore students who
continually raised their hands, In order to glve other students a chance to respond.
This apparent overcagerness among high SES students also appeared in other data.

In the process data, calil-outs had negative relationships to learning in high SES.
This fits with a much larger cluster of varlables found in the process data suggesting
that high SES teachers are concerned with keeping down over~competiveness and
overeagarness, while low SES teachers are concerned with getting an answer, getting
interast, and getting verbal responses from thelr students.

In assessment effactive high SES teachers reported that objective exams are
not good because there are no original ideas. However, they also reported that
they determine students' readiness by testing and other objective measures. They
also reported using student conduct and personal qualities as factors in assigning
acadamic grades. Furthermore, effective high SES teachers stated that tests should
be used to improve teaching, not just to evaluate students. Thus, they use test
data but supplement with personal observations, both In assessing and In grading.

Effective high SES teachers reported the following concerning classroom or-
ganization. They generally favored the "non-graded classroom” concept and saw
advantages in team tesching because children benefitted academically and because
I+ was easler to individualize instruction. They all named at least one advandage
t0 open classrooms. They belleved that IGE was generally good for Mexican-American *
children (although this question was included because 3 teacher working with low
SES Mex!cansAmerican children thought otherwise). They also reported feeiing frus-
trated with school routine and with the Inflexibility of administrative requirements.
These positive relationships suggest that effective high SES teachers are willing

to use a wide variety of organizational techniques, desire flexibitity In their



planning and thelir dealings with students, and generally are positive toward newer,
more flexible types of organization.

In responding to items about curricuium and level of instruction In their
classrooms, effective high SES teachers reported gearing their instruction toward
high achievers. They balieved that differences In IQ and achievement reflected
the will to use Inteliigence, and that one should expect students to forget much that
they are taught. They also reported that they encouraged their students to tackle
hard protiems, and that they stressed principles when they taught .mafhemaﬂcs.

Keeping magazines and reference books available in classrooms‘ was positively
correlated with learning for high SES teachers. So were positive attitudes toward
TV, even though the TV programs designed for chiidren of this age were not sften
used in these classrooms (mostly because of scheduling problems). Frequentiy
the programs were held at inconvenient times, so that the teachers were not always
able to work them into thelr schedules.

High effective high SES teachers reported that their most common discipline
problem was noise in the classroom (instead of chi ldren's disrespect for one
another). That is, students getting toco loud or boisterous was much more of a problem
than students fighting or hitting one another. Also, problems in repport with chil-
dren were seen as due to the children themselves and their environment. We suspect
that these teachers were "spoiled," in the sense that they rarely have to deal with
severe discipline problems or highly disruptive behavior. Most of the ch'lidren
with whom they deal come from homes where socialization has made their middle and

upper-middle class children much more school-oriented.
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Effective high SES teachers held certain attitudes about studerts in general.
They reported believing that the teacher should speak to the children as she would
to an adult. This may be a real possibllity, for these children at least, so that
this technique may work wail for them. Certain relationships in the process data
indicated that, at least for discipiinary reasons, calm discussion of misbehavior
probiems tended to work well. However, these teachers also reported that effective
teaching requires the teacher to know the background of a student, but that in the
average classrcom it Is not necessary to know each pupil well. |t appears that this
cdd combination of correlations was caused by one or two outliers. The majority
of high SES teachers disagreed with the latter statement.

Effective high SES teachers also reported that it Is natural and heaithy for
students to resist teachers. Possibly these teachers see resistance as an attempt
by thelr students to establiish independence. At any rate, couplied with the data on
discipline, 1t suggosts that high SES teachers may not have the severe problems
that low SES teachers have, and that resisting the teacher In high SES schools
can be Interpreted simply as assertion of Independence by students.

When the whole class Is restive, effactive high SES teachers attributed the
cause to outside forces such as the weather or the children being in a bad mood,
itl, or tired. They did not report seeing this as due to boredom or disinterest
in the subject matter.

Effective high SES teachers reported that they would like more time to retax and
think. No data appeared for low SES on this variasble; all teachers in low SES class-
rooms agreed with the item. High SES effective teachers feit that feaching was an

art and not a science. That is, they did not see it as subject to specific rules

tonds
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or scientific principles. They also reported belleving that the teacher's personality
Is more Important than the methods used. They also reported deriving satisfaction
from working with books and ideas and dedicating themselves to difficult teaching
problems. This was not readily interpretable, since the process data show (and
certain self~-report data also show) that effective high SES teachers concentrate
heavily on subject matter and on challenging their students. Effective high SES
teachers also reported gaining satisfaction from their non-teaching duties (community,
civic, and professional responsibilities).

Effective high SES teachers reported that they responded. to motivational
problems by making direct efforts and by using the child's Interests, particularly
emphasizing his strengths. They reported basing their judgment of the worth of
speci fic soclal-emotional activities (such as team teaching, Magic Circle, or learning
centers) on thelr soclai-emotional effects on ch!ldren, rather than on thelr effects
oh classroom organization or on the teachers themselves. This relationship indicates
that, while high SES teachers may be concernea with cognitive gains to a large
extent, they do not discount affective benefits, Also, they appear to have ciear
ideas about outcomes. Basic cognitive skills should be refiected in standardized
tests, while social-emotional effects should be reflected in affective improvements.

Effective high SES teachers mentioned thelr concern with social-emotional
needs of Mexican-American children (interestingly, high effective low SES teachers
did not mention concern with these soclal-emotional needs). Possibly this is men~
tioned as a concern more by effective high SES teachers because of lack of ex~
perience of dealing with ¢hildren of different ethnic backgrounds. These teachers

also reported that black children have no speclial social-omotional needs, however;
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i.0., they should be treated like any other children. |t Is difficult to ln;ferpm'r
the difference In attitudes toward these two groups. |t is possible that language
di fferences cause problems In social adjustment for Mexican-American chli ldren.
Also, few high SES teachers taught very many black children at ail, because of

de facto segregation. Several high SES teachers mentioned that the few black

chi ldren they had had were good students, worked well, and had no problems.

When asked how they would handie an emotional disturbance in thelr class,
effective high SES teachers reported that they would get outside help rather than
handle it themselves. This is another Indication that these taachers were somewhat
"spolled," not used to dealing with much disruption.

These teachers defined a cooperative parent as one who <ould communicate weli
with the teacher. This referred to a relationship characterized by mutual respect
and openness, rather than to poor communication due to language probliems.

High SES Negative Correlations:

Relationships which correiated negatively with learning gains in high SES are
discussed in the present section, groupad in the same manner as before. The first
group Includes teaching techniques. Less effective teachers In high SES classes
reported that their typical method for conducting reading groups was to begin with
new vocabulary words first and then move to work on skills as opposed to having
c hildren read orally, which show positive but not significant relationships with
learning gains. They also reported beginning lessons with the use of & specific
attention getter. High effective high SES teachers qualified their answers on how
they began lessons by stating that their method depended upon the lesson and the
child. Low effective high SES teachers also reported using a high percentage of

questions with only one correct answer during class discussions.

17
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In providing remedial help for siow readers, they reported heiping by devoting
more time or assigning a teacher substitute. The quality of this time was not speci-
fied, nor were any strategles for the improvement of readina. Less successful
high SES teachers also reported that the chief use of discussion is to get chi ldrené'
input and their participation in group planning. These taachers did not report using
“speiling bees," while effective teachers in this group did. The less effective
high SES teachers also reported teacning writing by emphasizing letter formation.
The alternative methcd mentioned was following tha handbook, but this method showed
no relationship with learning gains. it is not clear why this was not a successful
technique.

These teachers also reported that the chief purpose of seatwork Is diagnostic:
seeing how much material children have retained or where they are having trouble.
They also reported that they typically assigned material and then insure that the
students do the work.

Less succaessful high SES teachers reported that they give exact directions on
each task. They also reported that the class should be centered around student
input, with a minimum of teacher presentation. High effective teachers, however,
preferred lectures and demonstrations to get across content. Probably students at
these grades are not yet capablc of learning efficlently through discussion (as 8
primary method), even though they probably are more independent and more capabie
of leading discussions then thelr lower SES counterparts. Thus, at thése grades,
it appears that the teacher still needs to guide the lesson structure herself most

of the time for most of the students.

>
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Less successful high SES teachers reported that they ask another student to
give the answer when a child answers Incorrectly. |f a child makes no response,
they also ask another student for the answer. In neither case did they report
staying with the student by attempting to elicit a response or attempting to help
the child improve on his original response. In contrast, effective high SES teachers
reported that they try to stay with students until they get the answer they seek.

Low effective high SES teachers also reported that they try to remind children
to ask when they do not understand, and that, if a child makes a mistake In checking,
they point out the mistake and recheck his work. On the surface these do not
appear to be poor techniques for teaching children at this age level. Perhaps these
self report data do not reflect the actual techniques the teachers use. This point
will be discussed later.

These toachers reported that they use non-objective racords of student perfor-
mance to assess thelir students; they use their own diagnoses to plan their teaching;
and they use teacher-made tests. It should be noted that these teacher-made tests
were good for low SES students but not for high SES students.

They also reported the bellef that the focus of behavior moditication is good.
This may have been yea-saying, since behavior modification now is a well known tech-
nique and the item is one that most teachars might feel obligated to agree with.
They also reported keeping tests and sampﬁes of work of readlng group performance
and changing reading groups on the basis of new testing. This entire set of data
on assessment techniques reported by high SES teachers tends to be conflicting.

For example, if it is not effective to change reading groups on the basis of new

testing, what Is sn e{rective basis for changing students within reading groups?

13
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One of the possibilities for these conflicting findings is that testing may not be
done systematically or often enough to give teachers a correct estimata of the
students! abilities. Another possibility Is that less effective teachers were more
concerned with placing students "in the right groups" than with teaching them.

Less effective high SES teachers also disagreed with the statement that non-
achlevers should be falled. This was expected since taachers were selected on the
criterion of producing student learning gains. The less effective high SES teachers
were less concerned with achievement.

Measuring success through students' apparent understanding also showed several
negative correlations for high SES. This measure was made up of such items as
childrens' appearing to understand; fewer questions from the class; and seatwork
assignments done correctly. Apparentiy low effective high SES teachers were satis-
fled with such criteria so that they did not use or rely on tests as much as other
teachers. |

In organizational matters, these teachers stated their need for more heip from
secretarial and clerical staff. Again, there is no apparent resson why needing more
clerical or secretarial staff should separate high effective from low effective
high SES teachers. However, teachers who reported this need were less successful.
ineffective high SES teachers also belleved that rigid routine could adversely affect
learming. No data appeared for low SES teachers on this variable, because altl of
these teachers disagreed with this statement. Thus, few teachers feared thut rigid
routines would itmpede learning, and those who ¢id were generally less successful
in producing learning. These perceptual data complement the process data showing
that effective teachers tend to have standardized routines to see that classroom

housekeeping Is handled "automatically."

Y,
-



16

Less effactive high SES teachers reported staying at thelr desks a high per-
centage of the time Instead of circulating around the room. They also reported
concern about having to work with too many students each day. This concern could
be related to the ability to manage & large class effactively, preventing students
from making too many demands at once and keeping pupils engaged in pre-planned ac-
tivity.

Our less effective high SES teachers felt that there were academic advantages
to IGE. They also felt that the chieft disadvantages to team teaching were time
problems. These time problems concern time to pian mostly. Teachers reporting
that they do independent reading about education, including methods books, books
on human relations, and self-concept, showed significant negative correlations
in high SES and positive but not significant correlations In jow SES.

The bellef that subject matter is more Important than social-emotional
factors was heavily negatively correlated in high SES. In other words, less
effective high SES teachers (but not low SES teachers) felt that subject matter
was not more important than social-emotional factors. They also did not belleve
that pressure to achieve and emphasis on academic mastery is beneficial. Thus,
less effective high SES tfeachers stressed soclal-personal objectives more than
achievement. This Is borne out In thelr process data, also.

Less successful high SES teachers stated that math word problems increased
ability to reason and strengthened problem solving skills. They also reported
believing that problem solving Is one of the main purposes of school. These are
difticult statements to disagree with, and at face value there ls no reason to

suspect that these would be ineffective techniques with high SES children if
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ocperationalized in the classroom. However, it is possible that these teachers
tried to move to higher level principles too eariy before thelr students had
mastered basic tool skllls. Less effective high SES teachers also believed

that the only Important thing to teach is a principle, and that it ts unrealistic
to expect that students can get along without teachers. Thus, they felt that
teachers were essential, but not to teach basic facts and skilis.

Lless effective high SES teachers reported the following beliefs about
students. They felt that learning was di fficult and required effort; the causes
of reading fallure are attitudinal,motivational, and attentional: that without
proper training, mente! abilitlies remaln undeveloped; that they encouraged pupilis
to believe that they could succeed; and that teaching techniques should be adapted
to individual children. This group of variables suggests high but positive expec-
tations for students, so that it Is difficult to seec why they were not associated
with effective teaching. Perhaps the classroom behavior of these teachers did not
reflect these beliefs. In particular, the first few [tems suggest that {hese
teachers may have responded to fallure with blame rather than with reteaching
efforts.

These teachers clearly were unconcerned about dress codes; most had only
minimal requirements such as warmth and cleanliness. They reported believing that
understanding is more important than confidence In teaching a curriculum.

They reported no particular advantage or disadvantage to TV, looking upon
it as a tool, neither good nor bad. They also reported using non-book materials
to teach reading. These were such things as pictures, weekly readers, and other
enrichment material. They reported that Mexican-American children did have speci fic

needs in leaming English, and this is a major problem. This Is in sharp contrast
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to effective low SES teachers who were more concerned with the social-emotional
needs of Mexican-American children. Most of these teachers would refer an emotion-
ally disturbed chlid for outside hetp, but would deal with the nroblem bv thar=
selves if necessary.

Overall, our search for sharp contrasts between the beliefs and attitudes
of effoctive and Ineffective high SES teachers was disappointing. These teachers
merely reported dlfferent techniques. Usually, they were nelther qualitatively
better nor worse it taken at face value. However, it is apparent from our process
data that the correlations between what teachers reported and what they actually
did in the classroom are not always high or consistent. A systematic study of
this problem, on varlables where comparisons are possible, is presently underway
and will be presented in a future report. Hopefully, these data will help clear

up some of the existing enigmas In the self report data.

Low SES Positive Correlations:

The next set of relationships will deal with teaching techniques which proved
effective for low SES teachers. In general, fewer positive relationships reached
statistical signlficance for low SES classrooms.

Effective low SES teachers reported planning daily for each subject, indicating
more time spent on job-related activities outside the classroom in comparison to
less effective teachers who were content with weekly or unit planning. Daily
planning probably Is more effective In keeping school activities optimally matched

to each student's progress.
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Eftective low SES teachers reported the use of patterned turns in reading
groups. Patterned turns (the practice of going around the group and calling on
students In some predictable order) have shown consistent positive correlations
with gains in both years of the study on other measures, also. Possibly, methods
which insure that all chllidren have equal turns, even if they know when a turn
is comlng.l forces pupil accountablliity and insures participation better than
random turns, where whether or not she is aware of It the teacher may give many
more response opportunities to a fow eager responders. This possibliity is being
investigated in a follow-up study now underway.

It is also apparent in other low Inference data that getting a response is
especlally Important for low SES children. Effective low SES teachers also report
having students react to other students' answers. The process data do not indicate
that this happens very often, but we suspect that when these teachers do get their
students to react to one anothers' answers, the technique is effective. It Is
also another method to use to get responses from the chiidren, which as noted above,
proved important in low SES.

These effective teachers reported acknowledging correct answers during dis-
cussions, but asking another student to respond when the tirst does not know an
answer. They described using a specific approach In getting their response from
a child who has falled to answer a question, such as rephrasing or glving a clue,
but they also reported that they prefer to keep class momentum going rather than
wait long for a response from a chilid who may have no idea of how to arrive at the

answer,
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Effective low SES teachers were less likely to reject dril! and "excessive"
problem soiving as beneticlal in teaching math. Other items which related to this
factor were the bellefs that students should practice math at the biackboard;
that math was taught best by driliing; that the blackboard should be used a great
deal; and that math should be taught by demonstrating operations and assigning
concrote problems. This again supports other findings that drifl, repetition, and
practice are important In teaching low SES chitldren. Also, if a child had prublems
with math seatwork, the effective low SES teacher reported using peer tutors,
although this was negatively related > gains in the process data. These teachers
also reported giving written or verbal pralse for correct seatwork. In general,
the process data support praise as being an effective motivating device for low
SES chlldren.

They reported meeting the needs of Mexican-American children by specitic
approaches to teaching language skills. This Is a more concrete strategy than
those reported by effective high ES teachers. We suspect that this Is because
low SES teachers have had a great deal of experiance with Mexican-American chiidren
and have becoms keenly aware of their needs for improved language skiiis and of
how to meet those needs.

Effective low SES teachers reported that they take an active role in indivi~
dualizing Instruction and in reteaching. This pattern Is repeated in other data,
and it tends to support the idea that effective teaching for low SES children
requires Individualizing, reteaching, and drlil as much as necessary. They also
reported that, If a child uses incorrect grammar, they ignore it. This is another
indication that getting responses from the chiidren Is more important than the form

of these responses. When a chliid is confused and does not understand, they usually
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ask another child to supply the answer. This was one place where getting a response
was not crucial In low SES. We belleve that it is more evidence that it Is pointiess
to pump students who simply have no strategies for coming up with a correct answer.

Effecflgp low SES teachers stressed both single letters and combinations or
consonant blends in teaching word attack skills in reading. Their general reading
group procedure was for children to read oraltly. This lnformation, coupled with
the data on patterned turns, suggests that low SES effective teachers spend a great
deal of time stressing pronunciation and allowing ail children to practice reading
as much as necessary. There was also a negative relationship for having children
read silently. We suspect that reading silently is counter-productive, because many
children at this level require correction of their reading by the teacher, not just
practice In reading aloud. Low SES effective tcachers also reported believing that
a teacher frequently should ask |f students understand a lesson.

In assessing student progress, effective low SES teachers reported that they
used their own judgment, based on the child's pertormance. They favored their own
diagnosis of children's needs, aptitudes, and interests when planning their teaching,
using more teacher-made tests. Effective high SES teachers did not report this,
however. Relationships on this measure were significantiy negative for them, as
were those for the use of non-objective records and keeping lists of subjective
comments and observations on each child.

Conflicting relationships in opinions about grading appeared for effective low
SES teachers. They reported a favorable affifudé toward conduct grades and felt that
some of the advantages of such grades were to give feedback to parents, the chilid,
and other teachers. But on another measure, they reported preferring conferences
with parents to using condutt grades. Low SES effective teachers also reported
using a high percentage of objective grading and allowing the unit or the situational

need to dictate when they gave tests. Howaver, they also stressed the importance
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of 1Q in teaching and evaluating students. This combined item included belief in
the Importance in i1Q, in the influence of 1Q or past achievement on grades, and In
1Q tests in general. All together, the data on tests vs. informal testing and stan-
dardized tests vs. teacher-made tests are conflicting for low SES teachers. The
effective ones wanted to quailfy thelr responses rather than commit themselves
to oversimpli fied positions.

Effective low SES teachers reported that they arrange student activities which
did not require their direct supervision. This Is what we might expect of these
teachers If they spend maximum time individualizing and diagnosing individual student
problems. These teachers also reported that they have had experience with team
teaching and can name at least one advantage of IGE (individually Guided Education).
Surprisingly, most of the effective low SES teachers oppose and dislike Plan A (a
state plan to Incorporate emotionally disturbed and educabie retarded children into
mainstream education instead of placing them in resource rooms or special education
classrooms). This probably interferes with their ability %o individualize, Lecause
it increases the variance among their students, making it difficult for them to
glve maximal attention to each individual. Also, if the teacher-to-pupil ratio Iis
high in low SES schools, effective Instruction may become even more difficult.
Even so, however, we were surprised to find that opposition to plan A was strongest
among the most effective teachers, given other data showing that high expectations
and "can do" attitudes are associated positively with effectiveness.

Effective low SES teachers reported dealing with discipline problems by
isolating a show-off or attention-getter. General misbehavior considered punishable
was breaking the classroom rules. No specificity Is made as to what these classroom

rules are. They also would punish a group for group mi sbehavior. However, 1 f an
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emotionally disturbed child caused a disturbance, they raeferred the child for out-
side help instead of dealing with it alone. The same statement was made by high
eftect: /e high SES teachers. .Thus, effoctive teachers feel competent to deal with
children they see as "normal," but not children they see as "disturbed." Effective
low SES teschers emphasize both discipline and academic work. They believe that
drill, practice, self-discipline, and academic work will increase the cognitive

skl lls necessary for their children to succeed.

Effoctive low SES teachers reported that they believe that I1Q is important in
teaching and evaluating students. These are somewhat al conflict with other
statements made by these same teachers. While they feel that teacher-made tests
and thelr own diagnoses are more important, they still rely, according to their
reports, on |Q scores and "intrinsic" abilities in evaluating their students'
performance.

These teachers belleved that when their classes were restive or excitable,
it was because the teacher's mood was bad. A serious teaching problem to them was
the wide range of student achlevement. Wide variance in student performance, of
course, requires a larger amount of teacher individuulization. Consequently, more
time and effort are required. Low SES effective teachers reported that their pri-
mary job Is explaining subject matter. They stated that math is as easy to learn
as any other subject and they aiso assigned a relatively large amount of seatwork.
in these respects, they resembled effective high SES teachers.

Effective teachers In low SES classrooms also reported that they changed their
style and approach to teaching as a result of schooi district changes in the
curriculum. This may Indicate greater flexibility and capacity to adjust to new
demands. They also kept library books available, and they mentioned that one dis-

advantage of using TV In the classroom is that children aiready see too much of ift,

so that they become too passive.

20 .



24

These teachers favored using pareants as volunteers and in instructional roles
in the classroom. Thus, they were more willing to use parents as instructional
resources than high SES teachers.

in reporting attitudes about affective concerns, effective low SES teachers
expressed the concern that eath student was getting what he needed. They also saw
disadvantages In busing to achlieve raclal balance, because they believed that it
caused emotional harm to the children. It Is reasonable that this attitude would
be more prevatent among teachers of low SES children, because these chiidren usually
are bused (not high SES children). These teachers were familiar with the Magic
Circle technique, and they named one advantage of social-emotional activities in
their classrooms as changing student behavior. A disadvantage they named was that
these activities sometimes caused embarrassment with peers. They saw such activi-
ties as generally good and effective In changing behavior, but they feel that certain
reticent children needed to be boought along slowly, that they would only be em-
barrassed | f pushed too fast.

While the previous positive correlations gave us some indication of what
effective low SES teachers reported about thelr students, their classrooms,
thelr teaching techniques and methods, there were many more measures which were

negatively correlated in low SES.

Low SES Negative Correlations:

Less successful low SES teachers reported more frequent praise, competition
in "bees," presenting new material during seatwork, giving directions for fo!iow-uo
seatwork, and distiking the lecture method. They also reported that they made
assignments by explaining rather than by some other method (writing the pages of the

book on the board, for example). This makes sense if the alternative is simpiy
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assigning pages without explaining the work. However, the more successful teachers
apparently used questions and practice items in addition to explanations when
assigning seatwork. This general data set suggests that making sure the students
know what to do before they start Is especially important in low SES.

These teachers racognize the importance of integrating subject matter for
teaching a large class. However, this item was negatively related to gains in
low 5ES classrooms. Apparently, more basic methods such as drill, practice, and
individualization were effective for low SES teachers.

Less successful low SES tcachers also reported that they avoid competition in
front of the whole class. However, this does not coincide with their statements
about competition in "bees." Another negative relationship for low SES was giving
short explanations to retain student interest. It is possible that short explana-
tions are not effective with these children because they leave out essenfla! steps,
procedures or information. One of the ditficulties for many children in low SES
is that they are not able to diagnose their own probiems; therefore, they often
are not able to ask the relevant questions needed to get themselves out of diffi-
culties. Short explanations may leave the class confused.

High percentages of slient reading iIn reading groups was also negatively
correlated for low SES. This is not surprising, since silent reading does not
enable the teacher to diagnose probiems with pronunciation, speed, or other oral
reading skills. This finding complements the positive ones In low SES for high
amount of oral reading, patterned turns, and driil.

Assignment of a large amount of homework also was neqgatively correlated, as er-
pected. Excesslve homework is infrequent at these qrade levels, but teachers who

do assign relatively large amounts are less successful. We see this as more
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evidence that the low SES child needs the teacher to provide correction and feedback.
A bellef that lessons should be flexible and open to student input also was negative~
ly correlated. The reason for this Is not obvious, although other data suggest

more teacher contro! of the subject matter and curriculum is desirable In low

SES (but not high SES).

Effective low SES teachers belleved that directive teaching produces more pas-
sivity in students. In the process data, student passivity was negatively correla-~
ted with student gains. Nevertheless, the effective low SES teachers taught rather
directively. One other surprising relationship for low SES students concerned
exposure to enriching community activities. Perhaps these activities were rated
low because they were seen as less important than other strategies for teaching
low SES children.

How long these teachers walted for a response from a student depended on the
child and the situation. |f a chiid did not understand the question, the less
successful low SES teacher reported that she repeated or rephrased. She also
mode led correct grammar when the child used it incorrectly, and felt that a good
teacher never uses compulsion in requiring students to do their work. This last
opinion seems to conflict with the previous ones. More effective teachers did not
always try to get a child to answer (cften giving the answer instead), but they
ware willing to use compulsion to force a student to work on assignments.

Remedial work for slow readers included special assignments. These were not
speci fied, however. The patterns which reading groups took depended on the
students and the lesson In progress at the time. Low effective low SES ‘teachers

reported beginning lessons by asking questions involving the students' experlences.
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They also reported not assigning homework or, in special cases, only a limited amount

" of homework. When a child answered incorrectly, less successful low SES teachers

stated that they emphasized the correct response; tried to find something right
about the answer; and attempted not to embarrass or criticize a child., All of
these techniques seem sensibie, and many show positive correlations in the process
data. Apparently, there was a di fference between what these taachers professed
and vhat they actually did In the classroom.

Advantages of audlio-visval aids listed by these teachers were that they pro-
vided enrichment and variety of experience. More successful low SES teachers were
less enthusiastic about audio-visual alds.

Less effective low SES teachers reported the following attitudes about assessing
students. They felt that teaching should be evaluated indapendently of learning
results. Since they did not feei that learning gains were a fair criterion, they
may not have pushed for them.

They also felt that one should not do much oral evaluation of students'
work, and fhéy reported the practice of keeping test scores private. Apparently,
they thought that students would suffer if given honest feedback about their
performance. However, feedback allows students to monitor, correct, and improve
tost taking skills, as well as to familiarize themselves with content and to improve
their responses. Thus, these teachers may have baen "protecting" their students
instead of teaching them. This is another indication of the Importance ot appro-
priaste teacher role definitions and expectations.

They also believed that objecffve exams were not good because they did not force
the production and organization of original ideas. Less successful low SES teachers

agreed, however, that exams were good devices to help teachers evaluate student
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learning. Apparently, these teachers believed that the best exams for evaluating
student learning were not objective exams. Another negative relationship for

low SES was for the use of subjective criteria for judging teaching success.

Again, this related directly to our definition of effectiveness as production of gains
on achievement tests. These teachers disliked all attempts to judge teacher
effectiveness, whether the criteria were objective or subjective. They also repor~
ted believing that effort was weighted heavily In the assignment of grades (another
indicant of resistance to objective mwasurement and feédback).

The reported belief that students will work on their own and will establish
their own |leve! was negatively correlated in low SES groups. Again, effective low
SES teachers felt It necessary to establish goais for students, at least at this
level, where they have not yet developed the responsivility to work on thelr own
and establish fhelr own individual level and pacing. Thus, the teachers must
select the proper material to be covered and to see to it that students do cover it.

Less successful low SES teachers believed that they should talk to students
as they would to an adult. As one might recall, this is positively related in high
SES, as expecsed. We are puzzled by the negative relationship in low SES.

Low SES ineffective teachers belleved that the cause for reading failure lies
in some intrinsic limitation in the child, such as low 1Q, leaming disability,
emotional trauma, lack of motivation, or laziness, and not in themselves, the
school, the curriculum, or the materials. Here again is evidence of a cop-out from
teaching responsibilities. These teachers also reported that any change in routine
or special event makes a class restive. Thus, they suggest that even the mood of
the class is outside of their control. In general, low effective teachers, especially

in low SES, do not feel responsible for or capable of controlling student outcomes.
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in regard to classroom organization, less effective low SES teachers reported
that they were willing to use learning centers, and also that their advice to new
teachers would be that learning centers shouild be Introduced by discussion and involve-
ment of children (as opposed to demonstration and supervised practice). The advan-
tages of learning centers they reported were mostly non-academic (variety, enjoyment,
etc.). They did not see learning centers as teaching wvehicles.

These teechers also reported the belief that the advantages of team teaching
are a lighter academic or planning load and the chance for a teacher to teach her
own speclalty. As a result, she presumably can do better planning and teaching.
They generally Ilked and supported the state's Pian A program. They also weported
that they provided for individual differences by grouping. They reported having
had open~classroom experience and believed that the advantage of the non-graded
classroom Is in procedural time and materials. These bellefs and attitudes seem
more suited to Righ SES than to low SES classes. Perhaps these ineffective low
SES teachers were trying to teach their chiidren with methods and role definitions
more suited to older or more advanced children.

Thelir complaints about their present classrooms were mostly storage needs
(a fairly common problem in low SES classrooms). The monitors used were |eader
types, and they usually had six or eight specific ones named.

Less effective low SES teachers also reported bellef in the importance of
organizing and motivating. This Inctuded abllity to control the class, ability
to give clear instructional presentations, and ability to net students' respect.
This is a somewhat surprising relationship. Perhaps organizing and motivating are

not problems for effective teachers and, consequently,are not stressed by them.
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Less successful teachers may see them as more !mportant because they have not yet
mastered them.

Less successful low SES teachers reported gearing their lessons to high
achlevers. This combined Item Includes teaching to high achievers; the belief
that di fferences in 10 and achievement reflect the will to use Intelligence; and
expecting a low error rate In reading groups. Thls variable, as reported before,
was positively related in high SES, but negatively in low SES. One possible
roason for this is that low SES teachers simply are not gearing their Instructional
level appropriately for thelir classes and hence are missing many of the students.
There also appears to be evidence In other data that the ideal error rate for
these two groups is different. The ideal error rate for high SES children appears
to be somewhat higher than the idea! error rate for low SES children, so that
gearing lessons to high achievers appears more appropriate for high SES than for
low SES classrooms.

Other beliefs reported by less successful low SES teachers were that correct
word calling is important and they expect and emphasize it. This appears 1o be
a common sense thing to expect of children in teaching reading. Perhaps these
teachers overemphasize It or somehow teach it insppropriately. They also preferred
teaching facts rather than global concepts, and reported that the purpose of homework
Is Instructional, not just an extension of schoo! time.

Regarding classroom materials, these teachers reported that they ailow children
a free cholce of suppiementary readers. They also reported little concern with
physical limltations of time and materials within their schoois. They aiso felt

that the most effective learning came from a légically organized text. They
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reported preferring lecturing or explanation to multi-media presentations.

This suggests that multi-media presentations are more appropriate for iow SES
children, and that lecturing or explanation without such props is not as efficient
in getting concepts across to them.

in regerd to discipiine, less effective low SES teachers reported using
spanking when necessary and referring the offending student to parents or to the
principal for punishment rather than dealing with him themselves. They also
believed that frequent discipline probiems are due to lack of interest in the
subject matter. When the entire class misbehaves, they report discussing the
situation and trying to find the cause.

I1f a child is sulking or defiant, they reported taking some definite action
‘rather than talking, or eise they simply ignored the child. It Is difficult to
see how they could do both; however, they reported both of these strateqgies. They
also reported that one disadvantage of fearning centers lies in the management-
control problems attendant to them. They also reported lending a child supplles
if he does not have them.

in summary, the less effective teachers seemed confused In thelr responses
to classroom management items. They seemed to want to avoid dea'ing with probiem
children, and if thls became necessary, to prefer to use punitive methods or to
pass on the problem to someone else rather than to deal constructively with It
themselves.

Personal preferences mentioned by ter~hers included the belief that the
teacher's own personality is more important than any method she may use in gettina

across subject matter. Other personal beliefs: they wouid ilke more time to develop

new programs; they gain personal satisfaction from working with people as opposed
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to working with books and Ideas (in contrast to high effective high SES teachers).

They gavé no speci fic rules for effective teaching, and they believed that
knowledge Is without value without practical usefulness. They also preferred
not to involve students In ugly or distressful aspects of subjects, and they re-
celved advice on reading from inservice workshops. These reiationships again
suggest that, although they sometimes profess laudable ideals, these teachers avoid
the determined Instruction In basic skills which seems so vital to the progress
of low SES students at these grade levels.

in regard to affect, low SES ineffective teachers believed that one benefit
of Plan A is the removal of social stigma from chiildren. They reported being
generally In favor of it and supporting it. They believed that children act
out in class as a result of home and parental influences, although they were not
speci fic as to what these parental influences were. They also reported teeling that
they treat black children as they would any other child using no speclfic approaches.
in contrast, the more successful low SES teachers had ideas about specific approaches
to meet the speclfic needs of black children,

Less successful low SES teachers did mention concern with the social-emotional
needs of Mexican-American children, however. Perhaps this is because Maxican-
American children often have language problems; they come from bllingual backgrounds,
and many cannot deal adequately with English. Finally, the less effective low
SES teachers belleved that the advantages of the non-graded classroom include
emotional advantages such as freedom from restrictions and lessened fear of fallure.

They also reported using the Maglc Circle technique.
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One striking fact about what Is reported by successful and unsuccessful
low SES teachers is that their differences reflect merely different appreaches rather
than better or worse approaches, for the most part. We have interpreted some of
their beliefs and attitudes, but until these are checked out with the process data,

there is no way to know whether the teachers actually did what they said they did.

Total Group Positive Gori-_e_l ations
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There were some techniques which all successful teachers reported using,
and these will be described here. These included publicly praising a child fre-
quently and using individual and group competition as motivation.

Effective teachers also reported that their methods of beginning a lesson vary
depoending on the lesson, the subject, and the child. They reported allowing stu-
dents to call out answers, although call outs were negatively related to gains in
the process data. They also reported finding discussion useful with speclific
subjects, but only In specific ones, and they saw 1t as a tal lored technique to be
used when it Is most effective.

They make assignments by discussing, relating the assiqnments to the purpose
of the lesson, and then probing students for understanding. In one of the
qroups, less effective teachers reported of making assignments by "explaining."

At the moment, the di fference between discussing, relating, and probing vs.
explaining is not clear; nevertheless, these two relationships were different.

for their low achievers, successful teachers reported remedlaflné by giving
extra teacher time or parental help. We must suppose that the extra teacher time

and parental help s used judicliously and effectively in order to enable low

achievers to gain,
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Successful teachers reported that thelr reactions to slang or dialect varied
with the child, the type of slang used, and the situation. Hence, they did not
elther ignore it or disapprove It all of the time. Effective teachers in
both groups reported that grades did much to encourage students. Thay aiso
reported believing that grading is one of the most important functions of the
teachor, and that they determined student involvement by verbal assessment. Thus,
effective teachers checked student learning reguliarly and based gradiny primarily
upon objective performance,

Regarding ciassroom organization, etfective teachers in both groups reported
that the disadvantages of the open classroom are basically disadvantages to the
child, in some way, either soclally or emotionally or academically as opposed to
being a discipline or a nolse problem or placing to many demands on teacher's time.
They set up & rotating system of monitors, or classroom helpers, selected at
random so that every child got a chance. They also belleved that the advantage of
learning centers is that they provide variety Interest and enjoyment. In advising
new teachers in the use of learning centers, they suggested procedural considera-
tions in planning space and materislis.

On discipliine, they reported a higher frequency of severe disruptions. This
was unexpected; perhaps effective teachers have more stringent criteria for judging
disruption than less effective teachers do. Also, they simply may be more honest
about the disruptions thst occur in their classes. Effective teachers make class-~
room rules and discuss them with their students, but do not have student input into
rule formation. This seems reasonable, because at this grade level most chiidren
are not capable of fully formulating the best and fairest rules. They need teacher

quidance and monitoring to do this wisely.
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Effective teachers in both groups reported that one disadvantage of the
open classroom is discipline and noise. This coupled with the reporting of
sevare disruptions and the desire to stay on top of the classroom situation, fits
with past findings.

They also reported that low achievers naed more time and also may hawe
ability limitations (again, this may reflect greater wiliingness to acknowledge
real probliems). 'They reported being conscious of their voice quailty almost
always, and felt that it was important to make rules about good teaching. They
reported using direct activities to promote socl!al-emotional growth, and stated
that they viewed new developments or {nnovations in the curriculum, such as
team teaching and IGE, In terms of how students were affected rather thar how
they themselves were affected.

" Effective teachers in both groups reported that they ignore the sulking
or defisnt child and simply let him cool off, although they later talk to an
upset child alone and try to discover the problem. They also reported that the
best way for parents to help in alding the chiidren at school is to provide

a warm home atmosphere.

Total Group Negative Correlatiuns

A number of variables were negatively related in both groups, and these
are listed below. One teaching technique which was less effective for the total
group was teaching to subgroups rather than to individuais. In effect, this is
a statement In favor of individualized instruction,

Using a high percentage of context, whole word approach In teaching reading
was negatively related in both groups. This fits with the prepcnderance of data

showing the importance of phonics and word attack skilis in teaching beginning
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reading. Normal reading group procedures reported by these teachers were that
lessons were discussed first, followed by asking questions, and then reviewing main
points. They also reported that the frequency of changes in their reading groups
depenids on the individual children (an unexpected finding).

Less successful teachers also belleved that humor and interesting subject
matter are important ingredients in teaching. By ifself, this is hardly a state-
ment with which one could argue. However, perhaps it indicates negative expecta-
t+ions about the interest value of the curriculum and/or the learning motivation

of the children.

Of the set of variables naming typical methods of handling seéfwork
(presenting new material; summarizing new material; showing students their
mistakes and having them correct them, practicing material; or giving
directions for follow up work) nbne were positively correlated with gains.
Only practicing the material was significantly neqative for the total qroup
of teachers. These teachers also reported giving som2 reward for correct
seatwork and they reported that their response to a correct answer varied
with the child and the question.

In assessment, gearing teaching to ci}y-wtde tests and preparing
students for the Metropolitan and Stanford Achievement Tests was negatively
related to learning gains. Thus, teachers who do noT report being concerned with
standardi zed tests were the most successful in preparing thelr students to do
well on these tests!

Less effective feachers reported diaaonosing student learning problems as
important, and felt that promotion should be based on academic achievement
rather than social or emotional reasons. They also reported that success or
fai lure on assigned work was extremely important to grading. All three
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of these reported statoments lean heavily in the direction of emphasis on subject
matter and academic success; nevertheless, the teachers who do not report these
as being heavily emphasized In their teaching tend to have more success in
accomp lishing them,

Some organizationa! varlables that less successful teachers reported were
selecting their monitors by a point system based on earned rewards rather than
by some method wh :h gave each child equal chances. Their aavice to new teachers
would be to have lessons planned, to know their subject well, +o keep students
busy with academic work, and to start siowly and build their learning centers

over a period of time. They also believed that the disadvantages of Magic

Clicle technique were procedura!l and managerial and that it tended to disrupt
class. Thus, they were more "mechanized" and less personal in their treatment
of individual students.

Discipliinary attitudes expressed by less successful teachers were that
poor work was punished by having the students do it all over. They also reported
using some behavior modification techniques. They reported that a few flexible
rules are better than many riqid rules because situations change and rules seldom
cover all situations. They also felt that if instructions are clear, few
discipltinary problems will appear. In curriculum matters, they reported
requiring a high percentage of erroriess performance in ueneral class discussions
and engaging students in drama and music more than successful teachers. Less
successful teachers also btelieved that knowledge of subject matter was
necessary to good teaching. Again, with the exception of the puzziina finding
concerning flexible rules, these teachers appear more concerned with the

mechanics of teaching and with their own convenience than with the children's

needs.
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in terms of materials, they rqpor?ed uaing learning centers without
audio~visual alds, and being extremely co:c rned with the nature and the
quallty of instructional materials given then to use. Lless successful teachers
also reported high concern with student use of drugs and the belief that in
most classes students should be ability grouped. They also believed that the
teacher's maln job was intellectual training for students. Likewlse,
effective teachers wished to be favorably evaluated for the work they were
doing (doing well when a supervisor was present, getting favorabie
evaluations of thelr teaching, and increasing their proficiency in content

areas). They also expressed concern about getting along with children and

school personnel. Negative relationships were found in all groups for placing
restrictions on parental involvement in the school. However, parents were not
seen as playing as important a role in teacher-~chiid rapport. Correlations
with *his variable were generally negative and near zero. These data also
sugges? that less effective teachers were more concerncd with their own needs
than with student needs.

Less successful teachers were concerned with emotional and social needs
of their students, but this item showed signrificant negative correlations with
learning gains. One important function of good teaching they reported was
acquiring knowiedge basic to a satisfying family life. They also reported using
indirect activities to promote soclal and emotional growth. These may well be
items which these teachers felt were extremely important and which they
implemented in their teaching; however, success in social or emotional areas
may not be reflected In gains in cognitive skills.

Also, other data guestion the validity of their espressed concerns. Less
effective teachers, especially in low SES schools, appeared less concerned with
student needs than with their own, despite occasiocnal suggestions to the

contrary.
o &




DISCUSSION

As Is typical in studies involving coilection of behavioral data and
self report data on the same subjects, the self report data of the teachers
in our study reflected thelr observed classrocom practices accurately on some
variables but not on others. Along with the sources of possible and, in many cases,
probable error in the self report data (to be discussed below), the known dis-
crepancies between the self report data and behavioral data lead us to question
the validity of the self report data and to caution readers to do likewise.
However, before getting into the difficulties with these data, we will briefly
review the major trends in the findings.

First, an important element of teaching at all types of schools which
seems to separate the effective from the less effective teacher Is the degree to
which the teacher takes personal responsibility for the learning of her
students. The more effective teachers see themselves as responsible for and,
for the most part, capable of achleving learning outcomes, while the less
successful teachers tend to minimize their degree of personal responsibility
by stressing the importance of home influences, school limitations and problems
beyond their personal control, and the like. A related set of findings con-
cerns another aspect of the teachers' role defimitions: the more effective
teachers expect teaching to be a demanding job, but they are prepared to do it.
They have compiaints, but their complaints have to do with their effectiveness
in getting the job done, and effectiveness in getting the job done is usually
defined in terms of what Is good for the students. In contrast, the less
effective teachers appeare ' to have the implicit Idea that teaching Is supposed

to be 8 relatively non-c.r - -Ing occupation, and their complaints tended to concern
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things which caused probiems to themselves personaily more so than things
which interfered with thelr progress in maximizing the development of the chiidren.
There are also some indications in the data that the less effective teachers
not only have more complaints of this kind but tend to react to them with
passive aggressive behaviors and anger, while more effective teachers are more
likely to take action and to focus their attention on changing conditions that
are Interfering with thelir abilities to teach the chilidren optimally. Taken
together, these data are a form of locus of control. The more effective
teachers tend to feel in control of thelr situation, while the less effective
teachers tend to feel In less control of the situation and less willing to
take responsibility for what goes on.

Another major difference between the more effective and the less effective
teachers was the degree of complexity and richness in the responses concerning
how certain problematic situations could be solved (this was more evident in
inspection of the raw data than in the data included in this report; It willi
be investigated systematically by recoding the raw data for complexity, and the
results wiil be presented with approprlate statistics in a future report).
Generally, effective teachers seemed to have more to say and more specific things
to say about what to do in glven situations. They also tended to qualify thelr
responses more, in particular tending to reject extreme or overly simplistic state-
ments in favor of statements that tock into sccount individual differences and
sttuational factors. Even though they felt more in control of their situation,
they were less likely to think that they knew all the answers or to believe +hat
adherence to some relatively simple set of principles would insure success.

A third major theme running throughout several measures concerned *he
combination of the teachers' role definitions for themselves and for the students.

The more effect!ve teachers had positive expectations in the sense that they
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thought the children could and would learn, but these expectations were qualified
in several important ways. First, they believed that the children could learn
only a limited amount working on their own, and were in need of lecture, demon-
stration, guidance, feedback, and other assistance from the tesacher. In general,
they believed that it was up to the teacher to structure and control classroom
events, They also stressed that learning required practice and effort, some-
times including considerable repetition and drill. Although there were some
(apparently valid) differences by school SES In the nature of teacher perceptions
of student motivation and abli{ities, effective teachers usually had realistic
rather than romantic {deas about the children that they taught, being aware
of and willing to note their limitations as well as their strengths. In contrast,
the less effective teachers in both social class groups usually had somewhat
romanticized notions of the motivations and abilities of the children, and these
in turn were connected with less effective definitions of the teacher and student
roles. They professed to belleve that the children were capable of much more
learning and in possession of much greater motivation than the facts seem to
support, and consequently were more prone to define their own role as one of
providing stimulation to students who would then take it and use It to (in effect)
teach themseives, in contrast to defining their role as inciuding responsibility
for teaching the children personally.

it Is tempting to combine these observations by suggesting that the less
effective teachers were lazy and/or incompetent and were rationallizing their
fallures by externalizing the causes of problems and by maintaining unrealistic
expectations and role definltions concerning the children which made it easy for

them to rationatize failures as due to factors in the child rather than in them-
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selves when fallures occurred. In fact, this may be the case for some or
even most of these teachers. However, it should be kept in mind that romanti-
cized notions of children and of teacher-student relationships are virtually uni-
versal in teacher preparation programs and In the textbooks used in these
programs, so that tnere Is reason to postulate that the teachers were reporting
ideas that they have been taught and led to believe, and which they maintain despite
occasional or even overwheiming evidence to the contrary. This would not be
particularly unusual or unique to teachers; members of virtually any profession
have belief systems which are shared by all or most of the membership because
they are taught in the textbooks and mutually reinforced in the profession, even
though they are not necessarily correct. Usually these are corrected eventually,
but a combination of cultural lag and group conformity pressures can maintain
them for some time. This has happened in medicine, pediatrics, psychiatry, and
clinical psychology, to name only a few professions, and there is no reason to
believe that it Isn't happening in teaching, too.

In this connectlon, it Is worth noting that most of the teacher and
student role perceptions that appeared inappropriate for teachers working at
these grade levels and with the types of children with whom they were working
might have been appropriate and even optimal had they been working with older
and/or better motivated and prepared students. In short,‘fhe teachers were (or
at least reported that they were) operationalizing approaches to teaching that
reflect the ideas of Dewey, Bruner, Flanders, and others who agree with one
another and mutually support the kinds of role definitiors involved In approaches
like discovery learning, pupili-to-pupl! interaction, use of student Ideas,
sel f-paced instruction, minimizing teacher talk and maximizing student talk, and

the like. Laboratory evidence and some field evidence does support these ideas
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-
for older students, at least for certaln purposes, but our data and that of

others ( cf. Soar, 1972) suggest that they are inappropriate for the first few
grades of elementary school (as well as for preschocl). One important implica-
tion of all this is that we may be making a serious mistake in dividing teacher
preparation into primary vs. secondary.

Evidence of the kind found In this study, as well as findings from
developmental psychology, suggest that the more important di fferences in
the nature of the teacher-learning process occur before vs., after the child
reaches the stage of concrete operations. In fe;ms Qf the school curriculum,,
it would seem that the kinds of teaching that occur in the flrst three grades
di ffer considerably from the kinds of teaching that occur starting around the
fourth grade (in middle class schools; these figures would be correspondingly
higher In lower class schools). Perhaps we should serlously consider separate
and more specific training for teachers Intending to work with students in the
first few grades of elementary school, where the emphasis Is on instruction and
practice in fundamental tool skilis, and where the chlidren usually have not yet
reachéd the stage of concrete coperations (or, at teast, have not yet moved secure-
ly Into It to the point that all or most of the Important limitations of preop-
erational functioning have disappeared). The evidence from this study, as
well as considerations from numerous other empirical and theoretical sources, sug-
gest that the notions concerning teaching propoun&ed In typlcal teacher prepara-
tlon textbooks are much more appropriate for older students than they are for
students in the early elementary grades, and, In some respects, are not merely

inappropriate but flatly and demonstrably wrong.
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In view of the above, It Is interesting to note the simllarities
as well as the differences In patterns of effective versus ineffective teaching
In low versus high SES schools. In high SES schools, where the chilldren were
generally brighter, more developed cognitively, and more highly motivated
for school, the more successful teachers generally taught to the high achlevers,
fostered competition, challenged the group, and kept coming up with a varlety
of ways to stimulate the children to new and better learning. Motivation was
not usually a problem, nor was serlous classroom misbehavior. Consequently,
the teachers tended to concentrate on avoiding overly destructive competition by
making sure that everyone got opportunities to respond and squal attention from
them, and by fighting boredom through introducing a variety of learning media
and curricula to suppiement the basic books. These teachers tended to teach
the basic curriculum to the point of over-learning, but still have much time

feft over for enrichment activities.

In contrast, In jow SES schools the teachers often had to fight for
motivation, to struggle to succeed In getting the children to master even
the basic curricuium, and to work hard to overcome motivational and learning
problems with Individuals. They placed much less stress on variety of
activities and on enrichment activities because they had !ittle time for
them; Jjust teaching the children the basic curricula occupied almost all
of their time. Furthermore, they had to cope with more serious probiems,
both problems In learning due to a combination of |Imited abilitles and
poor environmental backgrounds supporting the school, as wel! as severe
and disruptive classroom behavior of the sort that was very rare (at these

grade levels at least) in the high SES classrooms. The more successful
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teachers responded to these demands with determination and apparent success,
taking them as part of the job and as problems to be overcome rather than
Insurmountablie difficulties beyond thelr control. In contrast, the less
successful teachers apparently could not cope. These teachers verbalized
concarn with the studeats' affective development and other romanticized
notlions, but at the same time they were quick to resort to physical punishment
or to seeking help from the principal or other outside sources when faced

with a problem rather than trying to cope with it themselves. Many of the
relatively less successful teachers working In low SES schools might have been
much more successful if they were working in high SES schools, since their job
definitions and reported behavior seemed to be more appropriate for high SES
than low SES chlidren.

Additional comments about these Questionnalre and Interview data, along
with a discussion of non-linear relatlionships between these data and measures
of student learning can be found in Brophy and Evertson (1974b). We will ciose
the present report with some additional discussion of the nature of these
self report data, stressing some of their [imitations and some of the factors
that must be kept in mind when evaluating them.

First, like any self report data, they are subject to response blas influences.
These include soclal desirabiiity, logical error, and various response sets.
Soclal desirabllity In The usual sense (telling the interviewers what they want
to hear) was not a direct problem in this study because the teachers knew
that the study was concerned with developing hypotheses rather than testing them
and that no particular kinds of teaching were expected to be better than others,
but obviously they were affected by thelr own definitions of appropriate teaching.

Often these came from thelr own experiences, but In varying degrees each teacher

30
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probably was Influenced by the ldeas that had been presented to them in

courses, in-service workshops, textbooks, Jjournals, and other sources of infor-
mation about “good" teaching. Thus, although we as researchers geniunely were not
gseeking or favoring any particular kind of response to our questionnaire and
Interview Items, most of them involved Issues which are considered important

in educational circles and which could easily be percelived as having a parti-
cular "right" answer if the teacher had been exposed to a certain point of view
systematically. This undoubtedly has been the case with many issues contained

in our questionnaire and Intervlgw. Consequent!y, soclal desirabillty undoubtedly
influenced the interview and questionnalre responses to some degree in ali of

our teachers.

Other forms of responses may have been involved also; and we will system-
atically Investigate the extent and possible influence in these in future In~
vastigations and reports. Probably the most important ones are extreme response
versus central tendency response sets, and "yea-saying" versus "nay-saying."

It is possible, especialiy with items on which there was overwheilming agreement
or disagreement, that some of the findings may be attributable to extreme versus
central tendency response sets rather than to true differences in the opinions
of the teachers. Conversely, on items where there was much disagreement and
much ambiguity concerning a "correct" answer, the data may have been Influenced
to some degree by "yea-saying" versus "nay-saying" response sets. The likeli~
hood that the latter influence could have seriously influenced results seems
small, but i+ will be investigated nevertheless.

Other sources of influence on the findings that shouid be kept in mind
include the amount and location of variance. Many items showed no variance

at all because every teacher agreed with it or disagreed with it. Other items
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showed variance, but the distributions were severely skewed because

most of the teachers elther agreed or disagroed with the ltem and the
remaining teachers tended to cluster at the same end., Thus, the corre~
lations for such Items were produced by the responses of the subset

of teachers who disagreed with the majortty, The location of agreement
or disagreement with the Item is also Important., For example, the
Interpretation of a positive correlation invoiving an Item such as "tests
are Important for motivating children," would be very different depending
on whether most of the teachers agreed with the Item versus most of the
teachers disagreed with the Item., A positive relationship would Indicate
that teachers relatlively more favorable towards the idea that tests are

a good motivating device were more effective than teachers less favorable
to this tdea, but the full plcture concerning this item would need to take
Into account the question of whether most teachers agreed with the [tem
versus whether most teachers disagreed with it., The Implications for the
use of competition would differ considerably depending upon which of these
two cases was In effect,

Analyses of these possible sources of error In the data will be

Investigated and discussed In future reports. Also, where paraliel Items
exist making it possible, the question of the validity of teacher perceptions
of their own behavior will be Investigated sys}cmaflcally and dlscussed,

In addition to gathering this information for Its own sake, we will also
analyze the relationship between validity of self report (or, In other words,

the degree to which the teacher Is accurate and honest In reporting what she



48

does in the classroom) and student learning galins, and wil! also analyze

the reiationship of richness and specificity of responsés on the Interview
(and possibly also tendencies to quallfy questionnaire responses) to student
learning gains. We suspect that, in addltion to ths fundamenta! aspects of
role deflinitions and acceptance of personal rosponstsility for outcomes,

the degree to which teachers pcssess and articulate e«laborated strategies

for deatlling with Instructional problems Is probably cne of the fundamental
aspects of effective teaching, One methodologlical Implication of all of

this is that open ended items such as those used in ocur interview are

probably more useful as Indlcators of teaching effectivenesc than forced
cholce items such as those used In our questionnaires., Not only are the
questionnalires much more open to the varlous sources of response blas
mentloned previously, but they also restrict teachers to choices that might
not reflect thelr full thinking on the subject. Many of our teachers resisted
answering questionnaire items because the answers were all over-simpl!ified,

so that they qualiflied thelr responses by writing on the margin or the back
of the page. Usually these qualifications seemed quite sensible and appropriate,
and they tended to relate to the teachers' awareness of student Indlvidual
differences and the necessity for taking these into account (as opposed to
defensive reactions Involved in not wanting to answer a particular question

for fear of saylng something "wrong").

Another tricky consideration that will be addressed in future analyses
of the seif report data (s the questlion of context effects on teachers. De-
pending upon the everyday conditions under which they must work, teachers
have differing norms and expactations as to what they consider to be a serious

versus 8 ménor problem, an Important versus énimportant resource, etc.
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Consequently, teachers! answers to sowe of the questions about thelr concerns
and about the relative Importance of various techniques or resources must be
Interpreted with an eys toward what the teachers' consider "normail." As an
extrome example, certain things were not correlated with student learning galns,
not because the teachers did not think they were important, but Instead be-
cause there was no verlance on the |tem because every feacher agreed that it
was very Important. In addition, ny teachers aid not conslider some things
important simply because they do not encounter the problem In the context

In which they teach. As an example, most teachers working in midale class
schools did not conslder seriuus disruptive behavior to be an Important
problem, apparently because It did not occur very ofter, This was not true

for teachers working in low SES schools. Conversely, the problems of over-
eagerness fo respond and over-compet!tiveness were considersd To be of some im-
portance by teachers workiny In high SES schools, whereas these ware not
Important considerations for teachers working in low SES schools, who Instead
were faced with the problem of attempting to increase motivation. Teacher
responses eoncerning minority group chiidren are another exampie of this

same phenomencn. Most of the teachers working in high SES schools either

had not taught minority group'chttdren at all because of de facto segregation,
or had taught only a few who were from middle=class familles and who did weli
In schoo! and presented no particular problems, Thus, the responses of these
teachers concerning the neads of minority group children were not very meaning-
ful bacause they were not bssed on direct experience or were based on |imited
ang atypical experience. In contrast, the responses of teachers who worked
aimost exclusively with minority group chlldren were based on years of girect

experience, and one of the loud and clear sessages in these responses was
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that attempts to characterize groups as such are mistaken and that such
children need to be thought about and taught as individuals and not as
representatives of minority groups.

In summary, there are a number of considerations which must be
taken infto account !n evaluating the meaning of the teacher responses
to cur self report instruments. Obvlously, the data cannot be taken
at face value because of various response bias Influeace. Also, even
data which are valid In the sense that they represent teachers' true
perceptions must be Interpreted with an eye toward context differences that
maka some teashers more credible than others on 8 particular issue. The
problem of different norms for different teachers working In different kinds
of situations will also have to be taken Into account, as will the problems
of the degree and location of varianca In responses to a particular item,
These and other considerations will be systematicaily Investigated and dis-
cussed In future reports,

in closing, we probably should state first that, in general, our
self report data contain numercus instances of Inconsistency between self
report and observed behavior, and are known to be subjeect to a host of
blasing Influences. Thus, one Implication which I3 hardly new but which
is probably worth stressing yet again Is the Importance of collecting
behavioral data rather then self report data If understanding of the
precursors of student outcomes Is to be achleved. Self report data are
much cheaper and easier to collect, but thay contain so man; ambiguity
problems that they may cause more confusion than ealightenmént, However,
these stateme:..s should be qualified with the notlon that certaln kinds of
self report data csn be useful and probably should be coliected. in

particular, we would mentlon open-ended Interview questions which allow

- -
&



51

the teachers to state what It Is that they are trying to do, how they are
trying to do 1+, and why they are doing It the way that they are doing It,
Purely behavioral data without information about the parceptions of the
teacher and the general contextual factors influencina her behavior can be
just as misleading as blased and Invalid self report data, However,

the self report data must be collected under conditions which woutd minimlze
+he |lkelthood ot social desirabliiity or other Influences on the teachers
+hat would make them less than honest in their responses, and the data collec-
t+ion instruments should be open-ended rather than forced choice. Where
forced cholce |tems are used, they should come at the end of a "funnel"
sefles of questions that began with a very open-ended question and proceeded
by degrees to more specific questions. This way, the data will contaln

some internal checks on the valldity of responses to forced choice items.

in any case, our data seem to suppprt once agein the conclusion that
behavioral data are more valuable thi« self report data, and that self report
data in response to open-ended questions are more valld than self report data
in response to forced choice Iinstruments.

Finally, readers again sre urged to consuit the Brophy and Evertson
(1974b) report which includes nonlinear as weli as |inear ralationships and
which Includes behavioral data as well as self report data. Many relationshios
which did not appear in the linear analyses appaared In nonlinear analyses,
and many of the linear relationships which did appear were elaborated and/or

qualified by these nonlinear data, Therefore, readers interosted in a complete,

detal led report of the results should consult this source.

-~ on
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Table I, Composition of Combined Scores from Teacher Quastionnaire
Shcwing Factor Loadings and Directions of Loadlngs.,

l. Yotivate by using public rewards
+80 Motivate bv public recognition
+72 Motivate by exemption from tasts
+77  ‘totivate by contests, competitive games
+73  lotivate by Individua! prizes, rewards

2, DBellave in good organization of materials and procedures
+15  Clarlfy atfitudes, bellefs, problems
+77 Organize and arrange the classroom
+75 Have a system of classroom monlitors & halpers
+74  Send papers home for parents to see
+66 Knowledge & use of behavior modification techniauas

3. Focus on careful Instructional organization and systematic teaching mathrds
¥58  Explain, Inform, Show how
+61  Focus attentlon on student's work & ideas vs. teacher's
+65  After wrong answer, ask other
+39 Organize learning around teacher or text questions
+74  Rligidlv follow planned schedule
+39  Neatness

4, Emphasis on good classroom control
+7§ ﬁequfre undivided atfention
+63 Emphasize that students are here to study and learn
+81 Insist that students stay In place and work
+72  Ability to contro! the class
+80 Keep a quliet room

5. Belleve in the Importance of indlvidualizing student learning
B0 Provide for Individual d)fferances
-84 Provide the same materials for each student In the class
+85 Keep Individual flles on students

6, Belleve in the importance of otggnlzfng and motivating
+/2  Ability to control the class
+24  Abillty to glve clear instructional presentations
+47  Abillty to motlivate students to enjoy classrocom work
+81 Ability to get student respect
+85 Ability to do remedial work with siow learners

7. Belleve in the Importance of affective aspects of teaching
+#7Z2 Kindness
+51 Sense of humor
+71 Honesty
+77 Creativity
+90 Enthusliasm
+69 Warmth

e
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13,

14,

Table 1, cont'd,

Galns satisfaction from work[ggAwlfh paeople
+56 Working with other teachers

+81 Contact with chlldren

+71 Worklng with princlpal and supervisors
+87 Worklng with parents

+75 Teachling the children

=22 Children who are discipiine problems
+60 Respect from members of the community

Gains satisfaction from intellectual stimulation and public recognition
+87 Chance for promotion

+82 Chances for Intellectua!l stimutation

+68 Planning lessons

+75 Promoting teachers! rights

Galn satisfaction from dedication to difficult teaching problems
+89 Teaching children who are not inferested in learning
+89 Teachling nonaEnglish speaking students

Academic aorades do much to encourage students

+55  High grades reinforce by making student work harder

+84 Use of report card grades preferred

b2 Low qrades dlscourage and reinforce neqgatively

+71 Prefer a flinelv graded reporting system

~67 Best evaluation Is a written description

+68 Grades should reflect local community standards

+85 Grades should produce competition

~00 Glving students falling grades does !1ttle to promote achievement

Gain satisfaction from constructing and markfng homework and tests
+51  Consfruc¥ing homework asslgnments and Tes¥s
+31  Marking homework assignments and tests

Exams are good devices to help the teacher evaluate student !earnin

+65  Reporting sysfem: satistactorv/not safisfactory (preferred)

+52  Differences In 10 and achievement reflects will to use intelligence
+65 Exams help student evaluate his own learning

+82 Good tests call for recal! of isolated and difficult bits of knowledge

10 is important in teachinag and evaluating students

=58 Elliminate 10 TesTts because of labeling and ro usefui Information
+62 High influence of |0 or past achlevement on grades

+66 [Q or general ability influences teacher grading

+64 Uses a curve In grading

+71 10 tests are the most valuable In making decisleons about a student

Tests should be used to improve teachirsg, no* to avaluata students

+66 Reporfing sysfem: parent conferences without grades

~-68 It's valid to set passing test score bafore scering tests

+74  Tests should be basis for Improving teaching, not grading students




Table |, cont'd,

1G. The schoo!l i5 not as rosponsive to student needs as it shculd he
+73  Too many students Indifferent to SChoO!
+78 The mandated curriculum is not appropriate for students
+73 The psycheological ¢!Imate of the school
+68  Student health and nutrition problems that affect lcarninn
+82 Chronic absence and droppling out of students
+75 Wide diverslty of student ethnic and socloeconomlc backgrounds
+76  Student use of drugs
+80 Adjust student groupling
+68 Change ways of evaluating
+77 Spend existing funds differently

{7. Curriculum and academic maverials are inappropriate but unavoldable
¥75  Diagnosing sfudent lcarning problems
+7t  The lack of instructional materials
+76 The mandated curriculum is not appropriate for students
+73  Feelling under pressure 00 much of the time
+77 Frustrated by routine and infiexibllity of the situation
+78 Lack of academic freedom
+73 Learn new content
+74  “evise content arnd materlals
+71 Try new ways of teachinng
+73  Spend existing funds differently
+87  Make curriculum declsions
+71  Change staffing patterns
+72 Develop Inservica programs

18, Teachers need more help from others so thev can have more time with students
Yeasuring and reporting student achievement
+85 Speclalized personnel
+8!  Principals and administrato-s
+85  Teacher aldes
+30  Communlity
+64  Subject-matter organization
+77 Work with students

19, Concerned with doing job wall and baing liked by students for it
+84  Lack of respect of some students
+72 Standards and reguiations set for teachers
+80 Selecting and teaching content well
+67  The mandated curriculum is not appropriate for all studants
+7% Whether students are learnling what they should
+60 Whether the students really |ike me
+54  |ncreasing student's feelings of accompiishment

20, Concerned with getting along with children and school personnel
*85>  \here | stand as a teacher
+88 Motivating students to study
+78 wWorking productively with other teachers
+78 ‘zintainlng the apnropriate degree of class control
+75  Acceptance as a friend by students

6U




Table !, cont'd.

+67 Understanding the principal's policies

+63 “eeting the needs of different kinds of students
+76 Belng falir and impartial

+60 Students who disrupt classes

21. Concerned with providing indlviduallzed and reallty-based instruction
+37 Chal lenging unmo??vaTed students

+92  Adapting myself to the needs of different students
+81  Whether students can apply what they learn
+82 Instilling worthwhile concepts and values

22. Cancerned with gulding students and providing stable emotional and
Intellectual climate
89 How students feel about me
+69  Student health & nutrition problems that affect learning
+79  The nsychologicai climate of the schoc!
+56 Clarlfying the limits of my authority and ragsponsibility
+74  Assessing and reporting student progress
+69 Chronic absence and dropping out of students
+62 Feeling more adeasuate as a teacher
+78 Guiding students toward Intellectual and emo*ional arowth
+85  Adequately presenting all of the required material
+8!  Slow progress of certaln students
+57 Mv abllity to present ldeas to the class
+80 Helping students to value learning

23, Concerned with physical IImitations in terms of time and materials
+/7  Lack of Instructional materials
+65 Rapid rate of curriculum and Instructional chang~
+69  Feelling under pressure tco much of the time
+69 Being asked persona! questions by my students
+89  Lack of academic freedom
+83 Teaching required conteni tc students of varied background

24, Concerned about belng faverably evaluated for doing a good Job
F88 Joling well when 2 suparvisor 1s present
+85 Getting a favorable evaluation of my teaching
+79 DBelng accepted and rospected bv nrofessiona! persons
+87 My ability to present ldeas to the class
+63 Increasing my proficiercy In cortent

25, Feels It is necessary to teach particular facts
+/7  Better to ask questions, then call on student
+75  Textbooks should be primary focus
+76  Teacher should do considerable amount of sheer rapetition
+75  Math Is best taught by constant drilllun

26, Class is contered around student input
=52 o direct presentation of material
=70 “aterial besides texts ara unimportant

+73  Students will think for fthemselves [ f pormi t+ad
+69  Begin explanation with exampie of scme everyday obicct or avent
«71 Teaching for efficient learning is essentiallv directina and telling

+60  Agk frequent questions

]
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28.

29,

3.

3t.

32,

33,

34,

35.

36.

Table |, cont'd.

Lessons are flexible and open to academic student input

70 Students' ques?!ons are usually quiTe 7Fougﬁ?fu|

+70  Schools today develop all but kids! minds

+79  Teacher should watch faces for signs of understanding

~58 A good teacher will need review sessions only once or twice a semester

-75 Lesson success |s proportional to how free of dramatics it is

It Is important to summarize and review lessons to make sure Aavaeryore understands
+ ummarize lesson conten

+84 Review yesterday's lesson
=G50 Its not fair to waste tIme on questions from a few when mcs+ understand

Teach facts rather than global concepts
+B5 Education should Teach people what *o think
+85  Sklll learning should move from "whole" to "parts"

Prefers lecture or explanation *+o multi-media presentation

*/2 A good teacher has Ii¥¥Te need for charts, maps, diaarams, etc,

+83  The use of a variety of curricular materials vary often leads to confusion
-75  Even at risk of boring some, teacher should explain thoroughly :

eants n uldance but not rigld structure )
- udenis snhoula be allowed To read just about anything
+82  Better to help students +o learn how and do than to show them
+82 An active discussion is worthwhile, regardiess of the subject

involve parents dfrecflx In the classroom

- Role of parents: at-home tutors

+78 Role of parents: fleld trip help

+77 Role of parents: volunteers for schoo! duties

~69 Role of parents: support teacher

Prefer to br!qgrfesources In to class rather than take children out of class
+67  Teacher aides or assistants

+79  learning centers with audio-visual aides

~82 Fleld trips

+68  Supervisers, curriculum advisors, atc.

Uses A/V alds

ilms
+71 TV, video tapes
+92  Flimstrips

Use of visitors from community
Parents or other volunteers
+80  Classroom visitors who make nresentations

Competition Is deslrable
+85 Frequently use competition to stimulate motivation

+55 frades should sroduce compatitinn
+84  Competitlon should be emphasized since I+ provides for motivation

(.")
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Table 1, cont'd.

57. Llavorate planning and preparation is not necessary
+72 Erapara?'on: general, over weekerd
+75  Preparation: all subjects within units
=72  Preparation; Other
+65  Teachers should plan less palnstakingly and increase student initlatlive

+65 It Is often unnecessary to plan lessons

38, Plan dally for each subject
+87_ Preparation: each night
+87 Preparation: within each subject, one at a time

39. Teachi;g:fo individuals rather than to subgroups
+35 L, of teaching devoted to Indlvidual
=77 % of teaching devoted to sub-qrouns
+71 individual Instruction Is a sign of good teaching
+60  Teacher should use variety of books so that all students will find
subject interesting

40, Emghasfs on ciass as a whole rather than individuals
Ditferentiation of work according to ablllity doesn't seem to work
+83  Teacher wouid look more to the class as a whole when talking, rather
than at indlividual student

41, Pressure to achieve and emphasis on acidemic mastery is beneficial
+73 ‘§Ebjecfs are easy and anyone can .earn tnem with ease
+65  Student shouid be told they can gat their school work |$ they realily try
+66  Require more of abler students
+76 A teacher should continue to urge a student to do better work
+14  Key to learning is hlgh standard and pressure
+55  Teacher's primary concern should be sub ject matter mastery

42. Lessons should not be flexible
mastery of curriculum
+72  Teacher should teach the prescribed course without deviation
+74  The more difflcult the task the better for the students

43, ‘%EF“‘““ ls._not dl%t{ﬁ%lt EHI EF ﬁgq“[cq; %‘5&‘5
- Learning is di culT an rina to bo eacher and student

+56  Not necessary to spend much time with bright kids
+81 A good teacher must be a determined perscn
+75 ldeal error rate for seatwork and homework

44, ‘Humor and Inferesfiqg,Subiecf matter are imEorfanf ingredients of tsaching
+71 A sense of humor is an Imporfant teacher quality
+79 Laughter is an Important inqredlent of schoolwork
+64 ‘aterlal must be Interesting for the kids to learn
+66 One must like kids to be an effective teacher
-65 Students can be taught important and valuable things without arousinag
thelr interest

\(,
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46.

47,

48.

49,

20,

5'.

52,

\1
(W
.

Table {, cont'd,

Belleve students will work on thelr own and estahiish their irdividual ievel
¥80 Students will Think for Themselves T¢ pormlfied

+73  Students should not all be encouraged to attack school work In same way
=57 It's waste aof time and enerqy to try tc *sach some kids

Personal and social growth s more !mportant than academic nrow*h

¥63  Schooling obJective: traln students T cooe wiTh social adjustment
+80  Teacher personallity more Important than pedagogical aualifications
+33  Attention should be maintained by being interesting vs. asking for it

Emphas:s on discipline and academic work

¥66 Sfricter rules would eliminate discio!ine prablems

-79 Schools today davelop all but kids' minds

+75 A tezcher shouldn't acknowledge her ignorance of topic to kids
=70  Schoo! work should never be assignad as a punishment

+68 Teachers lose effectiveness bacause thoy are so enorgetic

Teachers should make lessons interasting

+84 A student should expecT school work to be interestina
-83 In dramatic lesson, kids may miss the point

+80 A good teacher must be a determined parson

Learning is more important thaa attitudes and hapniness of students
+76 1eachers should tTeach sub jects rather than attitudes
+76  Happiness In class is less Important than learning

Learning should be interesting, not iaborious
+71  Teaching should be Interesting, even at expense of 100% accuracy

-82 Achievement of know!edge & understanding unavoidably unoleasant snd laborious

Measure success by class work habits and success in teaching slower children
¥79  Measure of success: chiidren ge? right down ¥O work

+79  Measure of success: slower children also appear to understand

“easure success througn student's understanding

+69  ‘'easure of success: children appear to understand

+73 ‘“feasure of success: fewer questions from the class

+73 ‘easure of success: seatwork assignments are done correctly

Jrill and excessive problem~=solving is boncficial in teathinag math woll
*84 . .TudanTs should practice math at The blackboard

+72  ‘lath Is best taught by constant dritling

+73  Usc the blackboard a great dsal

+€7  Teach math by demonstrating opsraticns 2 assigning concra*s peotlems

Toeaching stratngies stouls be teachar-centared and wel! structured

50 Assume sTudents Toin: loqically

+58  Teach2r should set *the tasks N maka dacisions

+75  Teachers should *each suuiects rather than at+itudes

+85  Texthooks should be primac-y focus

+74  Teacher must be *he authority ir noulednn % discir'ire

+55  Usually It is M3 difficul? & unlnt*eresting subjec*s *hat do aoed




Table |, cont'd,

55, Belleve subject matter is more important than soclal-amotional factors
¥8& Correct Engllish errors Immediafely
+72 Fallure ls most often due to laziness
-76 Knowledge is frequently emphasized bayond relevance & usofulness

56, Bellave teacher's jcb Includes helping child to teach himself along with
some parent duties
+88 K good Teacher !s like a good parent
+84 Best teacher Is one who teaches learner how tc teach himse!f
=62 It Is necessary to teach many unreliated facts

57. Recognizes Importance of infgg!afion cf sudjact matter for teaching large
class '
+8% Last 3~4 days (summary & Inteqration) make semester succeed or fall
+84 Teaching a large class can be done as effectively as a small class

»8. Preference for and orientation to high achievers
¥B8_ Teach To high achlevers
+75 Differences In 10 & achlevement reflects wil!l to use intel!ligence
+79  One should expect student to forget much that ls toid him

59. Instruction time Is low because of control problems and too few personnel
“ Yoo many non=instructional dufles """’ o
+75 Workling wlth too many students each day
+58 Students who disrupt classes are a very serious problem
+72 Princlipals & adminlstrators are needed
+84 Teacher aldes are needed

60. Feel problems stem from children themselves and their environmen+
+ 00 many students Indifferent to schooi
+90  The values & attitudes of the current generation
+36  Student heaith & nutrition problems that atfect learning

6i. Interest In out-of-classrcom aspects of teaching
78 TYeacher organiza¥ions
+75 Colleges & universlities
+79 Work with parents
+77 Learn new ways to teach

62. Use of student conduct and persona! aqualitles In assigning academic grades
+I6  School moTlvation and obedlence o Classroom ru|es

+76 Personal qualities of the student are !mportant

-
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55. Belleve subject matter is more important than soclai-omctional factors
+84  Correct English errors Immadiately
+72 Falliure ls most often due to laziness
-76 Knowledge Is frequently emphasized beyond relevance & usefulness

56. Belleve teacher's Job Includes heiping child to teach himself along with

some parent duties
+84 A good Teacher Is like a good parent

+84 BestT teacher is one who teaches learner how t¢ teach himselt
-62 It Is necessary to teach many unreiated facts

57. Recognizes Importance of integration of subject matter for teaching large
class ‘
B4 Last 3-4 days (summary & Integration) make semester succeed or fafl
+84 Teaching a large class can be done as 2ffectively as a small class

58, Prefarence for and orlentation to high achlevers
F08 leach To h1gh achievers
+75 Differences In 10 & achlevement reflects will to use Intelligence
+79 One should expect student to forget much that Is told him

59. lnstruction time ls low because of control problems and toc few personnel
o0 many non=instructional duties
+73 Working wi+h too many students each day
+58 Students who disrupt classes are a very serious problem
+79 Principals & adminlstrators are needed
+84 Teacher aides are needed

60, Feel problems stem from chlldraean themselves and their environment
¥86 100 many sTudents Indlfferent Yo school
+30 The values & attitudes of the current generation
+86 Student health & nutritlon preblems that aftect learning

6l. Interest In out-of-classroom aspects of teaching
+78  Teacher organ)zations
+75 Colleges & unlversities
+79 Work with parents
+77 lLearn new ways to teach

62. Use of student conduct and personal qgqualities In ass[?ning academic grades
+16  School moTivaTion and obedlence To classroom rules
+76 Personal qualities of the student are important
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10.

Table 2.

Correiations between Teacher Quastionnaire Uncombined Scores

and Student Residual Gain Scores (averaged across four years)
on the Metropolitan Achlevement Tosts (decimal points emitted). !

rocess Variable

High § of Objective
Grading

Frequent Disclipltine
Problems Due to Lack of
Interest In Subject Matter

Teacher Stays at Her Desk
High € of Time

High § of Lectures
ang Demenstrations

High $ of Questions with
One Correct Answer

High 5 of Errorless Per-
formance Required for Gen-
eral Class Discussion

Idea!l Errorless Rate
in Reading Groups

High $ of Context, Whole
Word Approach

High 3 of Silent
Reasding In Reading

Groups

High 3 of Individual
Reading in Reading
Group '

Word
Knowledge

i3 23

=20
04 =30

24
08 -3

~28

-|4

. =17

Yord
Discrime

ination

26

46 13

-4

25

Arithmetic
Reading Computation
24 26
27 30 36 26
-23 =53
-37 =20, =787 =33
27 -4
31 =54, 29 43
=02 -3
00 ~04 03 ~21
-28 «21
=19 =40} «j2 =29
=37 =35
-39 «40' <19 -S| !
-24 =35
=31 -36 -287 -45]
-3 =25
=27 ~08| 01 =52
04 «08
21 22 00 <09
20 15
35 16 08 19

Arithmetic

Reasoning Mode?

12

31 25

2037 !
——

¢ e Rt . S ————— e o +

"o a—— g

2953
A 1

> e

=35




Table 2, cont'd

Numbor Process Varlable

12,

i3,

4,

i5.

16,

7.

18,

19.

Allow Students to
Call Out Commants

Does Favor Soclal
Promotion

Doos Take Neatness
into Account for
Grading Purposes

Washroom Located
Qutside Classroom

Achlevement Tast Scores
are More Valuable then
Gradaes for Information
Adout Students

Mark Oniy Absenteas
Instead of Calling
Roil ali Year

"Dresses Up™ Lesson
%0 Make !t More
Interesting

Assigns Large Amount
¢f Seatwork

Assligns Large Amount of
Homework

Word
Know ledge

16

-9
05 <-26

05

13

07
4 o=

Belleves Success Is Indicated by:

£0.

Class Is Well Bohavad

Word
Discrim=

Ination

0>
18 o=

{F3
-
©

=03

Reading

32
33 =

~20

-24
04 =3¢

Arithmatic Arithmetic
Computation Reasoning Mode
3 23
37 e= 29 o=
o1 09
-59 -48
«01 =02
08 ~i4] «03 -8
=26 03
09 =08
=23 12 | =24 10
=21 -37
«27 o 69 ==
-8 «23
w02 =20 =33 =|7
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Mumber Process Variable

2.

22.

Chlidren Enjoy Scheol

Chilldren Work on
Thelr Own

Correct Seatwork by:

23.

24.

26.

27.

28.

Having Teacher Alde
Do It

Doing It Yoursel!f

Having High Achievers
Correct It

Having the Chilidren
Trade Papers

Golng Over It
Oraily

Other Mathods (Not
Speci fled)

Preparation

29,

30.

tse Both Unit and
Lesson Plans

Alm instruction to
Middle Achiaevers

word

~02

Word
Discrim-

iration

3

Bogding  Computation

Arithmetic

Arlthmetic

Reasoning Mode

i e

A

A

A



Teble 2, cont'd.

Number Process Variable

3.

32,

Alm Instruction to
Low Achlevers

Require Students to Stay

on Lines Only for Printing -~

and Nrilting Assignments

Bost Way to Include Parents Is:

3.

34,

39%.

36,

31.

38.

8,

in PTA and Projects

To Cooperate with Scheol
by Disclplining Chitld
at Homa

To Provide Warm Positlive
Home Environment

To Provide Enriching
Materials at Home

Consclous of Voice
Quality Almost Always

High Frequency of
Severe Disruptions

Publicly Praises a Child
frequently as Motivation
ot Others

Found Satisfactory
Rapport with s udents
This Yaar

Word
Word Discrim=
Knowladge inatlon Reading
1 05 29
-20 -05 ~14
-5 =05 -24
08 = 03 we w34 e
32 13 10
-14 =09 08
4 3 33
17 P13 19
o] | 28 10 49 26 21
21 03 41
21 24 04 03 49 = 45
«}9 00 -18

Arlthmetic Arithmetic
Computation Reascning Mode
-—ew : —an D
- e - - D
19 23
- - { —en - D
-0 05
=26 =02
4l - «l6 o=
20 38
-n - - R A
07 03
19 o= 36 =
27 54
- - - e~ A
3 217
41 24 33 19
36 23
40 7 34 39 16
=24 ={2
gl - «j0 =

0



Table 2, cont'd,

¥ord
Word Discrim= Arithmetic Arithmetic
Number Process Varlable Knowledge ination Reading Computation Reasoning Made
4l. Use Individua! and 32 M 20 I8 »
Motivation
42. High Number of Ditferent -02 -~ -03 i 25
Asslignment on Any Given -03 -03! ~08 ~I3 01 =04 | ~02 5 22 29
43. Frequently Has Students 13 32 14 -7 ~16
React to Other Students’ 28 15 52 31 ] =17 6 ~13 =4 )07 -I3
Answers =
44, High £ of Chiidren 07 -04 - 02 21 07
Reterred for Testing 00 05| -8 =14 it -0l 18 i5 | ~i8 «09
Regularly Uses the Followling
as Motivational Techniques:
45. Pralse 24 05 33 5 A3
{7 o 0 - 00 -~ 03~ 25 T -
46. Smiling taces, Gold =31 -02 ~09 «03 -19
Stars -32 ~28 03 Q1] =15 =I5 02 =07 02 -~i8
47. Speclal Privileges 30 i 25 12 20
36 23 {6 05 04 33 | -24 27 | ~30 30
48. Notes to Psrents 14 19 12 9 06
26 <02 26 o8 28 i 20 {4 | ~I5 09
49. Nritten Comments 06 16 06 i3 =22
On Pgpers a2 07 35 18 09 02 08 =30 6 =30
Belleves the Following Are
Necessary for Good Teaching
30. Initiate, Direct, ~04 14 02 -2 -08
Administer 31 =32 21 09 32 «i3 00 «26 32 -3

Ll




Table 2, cont'd.

¥ord
Word Discrim=- Arithmetlc Arittmetic
Number Process Varladble Knowledge Ination Reading  Computation Reasonling Mode
| :
S1. Unlfy the Group o 05 09 | o9 03
3% <«06 06 02 24 05 it 04 15 =12
52, Glve Security =10 : -4 08 -13 =20
Q5 ~li ‘ «09 «I7 12 07| =09 ~13 ; <03 ~20
!
53. Dlagnose Learning 04 | <21 01 05 o3
Problems - =12 == 37 w—— 03 - 02 - =08
54. Make Curricuium Materlals 02 . ~07 22 i0 07
-25 17 =23 02 07 331 05 09 a3 -02
5. Evaluate, Record, and 04 09 i3 -4 -2
Report - |8 == 0l - 02| -~ =29 v «[9
56. Expose Children to =06 06 =02 23 -08
Enriching Community . 13 =05 =10 13 } =36 17y 12 09 =66 02
Actlivity
57. Participste in School 00 06 27 12 03
Activities -09 08| -1l 21 I3 33} X 03 42 -09
58. Particlpate in Profes- -06 05 17 04 =09
sional and Civic Life «43 12} =33 27 | =32 34 09 =02 ! ~10 -0
59. Develop Curlosity and 02 =09 15 03 "
Creativity 07 07 08 ~17 10 21 03 H 24 13
60. Involve Student's in «26 ~0! 25 -i2 _ Qo
Ugly or Distressful =38 ~12 | «28 16 | =36 =25} =12 =20 | «I18 00
Aspects of Subject i

~ e o
Pl”

¢ re
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Numbor Process Variable

6l.

62,

63.

64,

65.

66.

67,

68,

69.

70,

Quickly Tell Students
W¥hether Answers are
Corract or lncorrect

Encourage Tackling Hard
Problems

Give Exact Instructions
on Each Task

Provide Exact Mode! for
Student's Work

Engage Students In
Drama and Music

Engage in Feer Tutoring

Patlence

Knowledge of Subject
Mstter

Frequent Praise

Prepare Students for
Motropolitan and
Stanford Tests

Word
Word Discrim=
Knowiedge Ination Reading
-09 ~13 ~22
-02 «~i6] <05 <20 | =20 =22
Q0 P11 00
~21 26| 28 45 : ~-38 17
~05 -9 10
15 «i4 I =45 i+ 07
05 0a 03
03 06} 03 08 | -2! 24
g '22 024
317 «36 | «20 «i5 | =26 =32
-4 ~08 17
o8 =l -06
~i8 =40 =05
~09 ~24 -1
~29 15 |29 =15 =71 5
=51 ~23 =33
~63" =53 | 44 ~09 | ~45 32
ray 3

Arithmatic Artthmetic

Computation Reasoning _ Mode:

-26
~44 =40

=43
=67 =13
s===

-39
337042

-10

-1
-33

~03

28 =58
- ——




N
n.

13,

4.

3.

Table 2, cont'd.

or Process Varlable

Use Siang with Students

Arrange Attractive
Bulletin Boards

Develop Good Rapport
with Chiidren

Be involved in Qut-of-~
Schoo! Probiems

See that Students Have
Supplles at Desk

Galn High Satigfaction From:

76,

1.

78,

9.

¥acations and Free Time

Working with Books and
I deas

Working with Other
Teachers

Non-teaching Dutles

Salary and Benaflts

Word
Knowledch

-18
-8 «X

~23

Word
Discrime

fnation

16
23 03

=10
-38 05

-26

-38 =I5

16
05 22

«03
0f =03

os
28 ~08

07
07 15

~05
-44 o8

09

=}
.i"l

Reading

~-19
=30 ~i8

-08
-34 o1

-17
=34 =i

13
-19 32

03
05 -0

12
19 H

S

..-""‘_4_2

26
09 39

16
-08 31

05

Arithmetic

Computation

10
i H])

-17
~16

23
=33 -6

I6
00 25

14
24 08

02
c0 08

Arithmetic
Reasoning  Mode
-01

14 =-02

21
=5i




Table 2, cont'd.

Yord
Number Process Variable Know ledqe
Always Do the following When
Presenting Seatwork:
81. Present New Materlal 12
-6 18
82. Summarize New Material ~02
192 «18
83. Practice -09
«j6 «03
84. Show Students Mistakes =06
and Have Them Correct 0l =it
Them
85. Give Directions for 00
Follow=-up Seatwork =36 24
86. Allow independent Seatwork =03
-33 18
87. High Number of Times 04
Whole Class Lines Up 03 =10

Following items Are Mos* Important
for Assigni nq Grades:

07
38. Effort -i4 07
89. Success or Failure In -4
Assigned Work 04 ~26

importance for Deciding About Student:
90.

07
0l

Standardized Achlevement
Tests (+]]

Yord
Discrim=
lnation

=40 24

[indy

\\..‘

Reading

07
-26 2|

co
-9 i

01
-4 20

=435 39

21 14

Arithmetic

Computation

-09
~40 02

-17

~27 =06

27

-10

Arithmetic

Reasoning  Mode

0?7




Tabie 2, cont'd,

Word
Word viscrim= Arithmetic Arithmetic
Number Process Variable Knowiedge ination Reading  Computation Raasonl_gg( Modo
9i. Teacher-Made Tests -3 v 7) -33 -22 -{2

P -is Y oo - -4 ' - ::_4-?. -a "35 A

. avan

92. Seatwork and -05 03 «0? | «20 -14
Homework 22 -6 09 03] 29 17| <07 <26 | =30 ~02
93. Observatlons Adbout - - -~ —— e A

Erequent Use of following
Teacher Rasources

94, Learning Canters without -1 -32 -18 =32 =39
AN Alds “I13 il ~28 «36 ] 03 =28 | =23 40 | =32 45

95. Student Teachers =0t I3 20 i 19
-36 19| -i2 X 10 28] ~-02 17 { =11 34

Consider Following Serious
““Yeacher Problems

96, Wide rangs of Student 17 08 24 00 -02
Achievement 35 - | ={0 =] 8 == | =03 == |-0! -
97. Nature & Quality of -2 «09 08 06 ~07

instructional Materials 21 =10 | «08 ~i3 10 08 | ~01 Il | =27 =01

98. Rapid Rate of Currlculum 09 18 08 =04 00
Change ) 03 I7 27 2 08 09 | =47 i3 | ~03 i

Requlre More Help From:

99. Secretarial or Clerical -24 -5 29 -02 «27
Statf 05 <43 05 «35 | «liI =38 27 =3} 15 =45
Need More Time to:

100. Develop New Programs « =3 0o 05 16 17
08 | =17 it | «0i 10 20 08 " 24




Tabie 2, cont'd.

Numdber Process Variable
10l. Plan Daily Activities

}102. Work with Fellow
Teachers

103, Relax and Think

Concernin i
and Its Methods and Goais:

Word
Knowledge

5
-09 29

08
07 12

i4
-~ 34

i Aboyt Teachin
Taachers

Identify the Fol lowing as_Important:

104, Best to Use Polnter w/
Blackboard

105, Grading !s One of Most
important Functions of
Teacher

t06, School Learning Should
be Acqulsition of

Specifled Contont

107. Avold Competition
in Front of Whole
Class

Facts Come Before
Generalizations

108,

Good Teacher Admits
lgnorance Openly

109,

110, Do Not Enter Grades

¥hile Kids Reclte

03

26

06
13 ~i0

-12
-2 -04

12
04 4

Nord
Discrim=

ination

-i4
«22 ~13

03

~3
-3

Reading

16
=27 41

Arlthmetic

Computation

06
~22 29

08
07 i

26

=60 00

Arithmatic

Reasoning Mode

i
=50 33

~06
-28 06

21

ol

-
02 =03

-42 37




Table 2, cont'd.

Number Process Variable

112,

113,

114,

115,

116,

Hz

19,

120.

Math Is as Easy to
Learn as any Other
Subject

Use Difficult Words
to Help Students
Learn Them

Punishment for Poor
Work Is Rapetition

Authority Can Be an
Obstacie to Those
Who Want fo lea:.~

Goear Teaching to City=-
Wide Tosts

Teacher's Personatlity Is
More Important than
Mothods Used

Not Necessary to Repoat
or Rephrase When
Introducing New Concept

Llearmning by Memorizing,
or Copying May Deter
Problem Soiving Abllity

Effective Teaching
Requires Teacher to
Kncw Backgrcund of
Student

Glving Right Answers
Is Less Effective Than
Guldance in Probiem
Solving

Word

Know iedgo

0s
5 -4

04

-39
srw

-30""-41

| =28

27
23  a=

24
-3 63
=i

29

¥ord
Discrim=

Ination

25
53 12

-0l

~25
25 =23

~28 ~04

Reading ‘ Computation Reasoning Mode

00
=20 08

-12

12
25 34

08

Arithmetic Arithmetic

~09
=07 <05

~16
23 =04

29

-04 50

it

-10
08 -

.74
05 = 17

13

0 -1}




Table 2, cont'd.

Number Process Variadle

121, Without Proper Training,
Mental Abilities
Remaln Undeveloped

122. Encourage Student to
Disagree with Teachers'
Statements

123. Teacher's Main Job
{s intellectual Training
for Students

i284. Some Students Ask
Too Many Questions

125, Small Group Discusslions
Are Important

126, Problem Solving Is
One of Main Purpose
of Schooling

127, Good Teacher Avoids
Doling Student's Work for
Him

128. Natural & Heaithy for
Kid 1o Resist Teacher

129. Teucher Should Telk
to Kid as to Aduilt

130, Waste of Time for Kids
to Discuss Work Among
Themse | ves

Word
Know iedqgs

-26

o ~4i

-19
=30
~1T -4l

-28 05

Word
Discrim=

{nation

09

-17 03

04

~03
o8

-0
-2l ~06

Reading

-15
-03 -25

Arithmotic Arithmetic

Computation Reasoning

-30
-0l

~54
st

Mode

-44

=51

IR




Number

Table 2, cont'd,

Procass Variable

131,

132,

133,

134,

135,

136,

137,

138,

139,

140,

Good Teacher Lets Kids
Do the Work

Only important Thing
to Teach Is Principle

Promotion Should be
Hased on Acadenmic
Achiovement

Expianation Should be
Short to Rutaln
Interest

Peer Tutoring is Good

Toll or Explain Nothing

That Students Can Got
Alone

Assign Materlal Then
Insure Students' work

itlds Should Master
Material whether or
Not interesting

Strong tmphasis on
Sub ject Matter and
Memorlzation of Facts

important function

Is to Acquire Knowiedge
Basic to Sarisfying
Family Lite

Word
Know 'Oﬂﬁ

<03
«05 <0l

~26

=3
0720

Word
Discrim=
ination

12
«02 21

i3

-Q2 «0i

26 <27

-~
ey

Reading

~i4
16 ~i3

0
16 09

-40
~267 2448

Arithmetic Arithmetlc
Computation Reasoning Mode
-9 14
17 04 04 i
-18 =39
- -zs - -38’ D
=t -{4
-9 =26
04 == | «08 -
10 =17
4 =16 LU =24
01 ~01
- =2 - 00
=23 -25
- .22 - -m
00 =05
- Y | . - .oz
22 18
06 33 ] -8 3
-24 =3
«0% 3] ] =22 =38




Number Process variable

141.

142,

143,

144,

145,

146,

147,

148.

149,

150.

Table 2, cont'd.

word
Knowledae

word
Discrime
{nation

Reading

Advance Urgani zers 20
Are important - 19

Teacher Should Ask
Frequentiy 1f Students 19 -
Understand

Somo Roviaw is Good
tveryday -

Allow Students to Choose 12
Assignments Instead of -
Making One Assignment for

Al

A Teacher Should

Discourage Students 64
from Moving Around
Room Freely

Dlrective Teaching
Produces More Passive
Student

Ignore Mistakes to
Avold interruption -~

Encourage Kids to
Bellove They Can Succeed -

Memory Asslignments 05
Shouid be Frequent 09 Q0

Often lgnore Students Who 27
Continually Raise Thelr
Hands

-05 58
=

-05

01

23

ol
19 <05

0y
T

~07

~-02
02 «03

20
09 o=

03
-~ 19

=38

-]

07
15 05

49

Arithmetic Arithmetic

mwaﬂon Reasoning Mode

ol 03

{5 35| -3 21
-13 =41
05 e | =56 -
03 -15
- i8 - 060
=35 =38
~ w22| e w35]A
19 0?7
09 25 27 <05
36
[ ~——3

42
731 04— 68
] __




Table 2, cont'd.

Numbar Process Variable

i15¢.

152,

153.

154,

155,

156.

157.

158.

‘59.

16C.

Show Students Purpose
of Work

“practice Makes Porfect"
Sums up Learning

Pralse in Some Way
All Kids' Work

Require Same Amount
of Work From All
Students

Don't Allow Deviation
From Instruction

Good Text ls Store-
house of Facts

Teach Students How
to Learn Effectively

Good Teacher Needs to
Spend Littie Time on
Clarification

Students Shou!ld Stand
While Recliting

Most Visuat Alds Are
Not as Good as Printed
word

Word
Know ledae

-10
.Y

=10

17

wWord
Discrim=

ination

-~02
- 26

18

14
- 04

10

&>

Roading

2i
- 27

=25
=43 -20

"

27

- -

04
- 07

10

Arithmetic Arithmetic
Computation Reasoning Mode
-15 -09 |
- 07 - 15
. =23 «27
«34 «i} |=42 23
~06 -17
e @3 | «= 2§
5 -10
-05 Q5
- ~0 | -~ =I5
=08 «25
={9 -6
1] 19
- 19 - 23




Table 2, cont'd.

Word
Word Discrim- Arithmetic Arlithmetic

iwumber Process Varlable Knowledge ination Reading  Conputation Reasoning Mode

16t. Effective Learning Comes -i5 ~01 -8 ~20 -13
From Logically Organized ~i3 - 12 - =50 --| ~X -~ | =36 -
Text

162, Teachers Who Rely -02 ~-Q3 02 ~{0 -06
Heavl ly on Texts 04 ~i5 |~08 =06 18 =05] «21 <07 | ~-12 ~I1i
Are Not as Effectlive

163, Teachers Should Be 19 05 32 25 22
Wrong Sometimes -05 41 | -04 14 42 3i 37 i6 45 13

i64., Teacher's Primary Job 2 34 03 |8 07
Is Explaining Subject 24 04 75 |0 10 =0i 20 17 32 ~12
Matter

165, Rami- d Kids to Ask -0 -1 ~-03 ~26 -57
Whan They Don't -~ =36 o =20 -— =26 - ;E.L.L --==':_§_8_
Understand _—

166. ‘0 Specific Rules it 00 05 22 25
tor <ffactive -02 I j=31 34 8 03} 07 42 |32 34
Teaching -

167. Routine Can Adversaly 25 ~08 =31 -02 ot
Affect Learning -~ =53 ~ =6 w=  «30 - 22 -~ =i2

S e

168, Teaching Should ha -15 05 -0 ~07 7
Evaluvatud Irde ¢nvently ;53: = =42 we | =39 wn | =24 - (o] e
of Lear..ny Resu' s

[69. Without Preciical o34 -20 ot -i8 -13
Usefulnes. Knowiedge =58 ~i6 |~40 ~03 03 =01} ~02 27 ({~08 ~07
is Without Vatue .

170. Teaching Techniques -05 o1 ~13 i3 -22
Must Be Adapted to 12 =22 02 03 | =05 =7 27 5% Y ¥
individus! Students : ===

- ey
Cred




Table 2, cont'd.

Number Process Varlable

17t

172,

173.

174,

175,

176,

177,

178,

179,

180,

Impact ot Teacher is
Far More Important
Than Rest of School
Envi ronment

In Most Classes, Students
Should be Ability
Grouped

Teachars Should Use
Some of the Students'
Lingo

Good Teaching and
Gerarol Affection
Are Sepsrate

Teacher Should Reward
Effort and Penalize Lack
of |t Regardless of
Mastery Achieved

Teacher Should Avoid
Use of Slang

Good Teacher MNever
Uses Compulsion

In Average Classroom
of 20+, it is Unnecessary

Ward
Knowiscge

=35
Sy———

- 05

10 Know Individual Students

Well

Cb jective Exams are Not
Good; No Original ldeas

Student Should Repaat
Grammer Construction
Until Correct

25
-14 52

06
- =15

Word
Discrim—
ination Reading
=35 ~04
=38 -17
=33 a- ot -
-l ~05
i1 =33 | -4} {4
22 ~i6
- 29 ] )
2} 09
04 36 32 =02
-3 08
=33 - 12 -
=34 -08
=48 -22 | -02 ~i5
00 07
we =04 - i5
10 22
-33 59 | =57 56
t—+
15 -1
- 26 we =02

X {

o
£

Arithmetic Arithmetic
Computation Reasoning Mode
-i2 -23
-28 =41
27 e | wdT e
06 -0l
~07 14 | -22 03
) 01
o= =07 - 13
06 o9
35 =21 29 =04
24 -{8
-2 - 1«37 .-
~18 =0
-3 ~16 |60 ~i2
8 3t
—-=33 | - s
03 26
=36 35 1 =49 48
-1 -03
w05 ~ 03




Number Process Variable

Table 2, cont'd.

Word
Know ledge

181,

182,

183,

184,

183,

186.

187,

{as.

189,

190.

Relevancy Wiil Not -19
Help Dislinterested w e
Student

important to Make 12
Definite Rules About -04 17
Good Teaching

Teacher Should be 10
Expected to Spend Some - 07
Free Time with Students ¢

It WIil Help Them Learn

Unreallstic That Student ~26
Get Along Without 13 =52
Teachers —

Good Teaching 31
Impties Much Teacher - -
Talk

Teaching Should Proceed Q7

on Principle That -~ -
Intel lectual Learning

Is Floasurable

Usual iy Teacher's Fault 23
When Student Does Mot 17 17
Understand Assignment

One Shouid Not Do a 08
Lot of Oral Evaluation -09 e
of a Student's Work

=25
-4

Insight Into Nature of Our
Number System Wil! Not Re~ =5}
duce Amount of Dril! Neces=~
3ery

Atl Excep? Exceptlional
Student Shouid Acquire - -
Same Knowledge and
Skilis at Seme Time

Word
Discrim=

{nation

~-03

~04
-18 oo

28
- 33

05
17 =03

a1

12

12 «04

Reading
20

20 20

-03
-~ 08

~09
-22 03

03

-8

Arithmetic Arithmetic

Computation Reasoning Mode

=20

=01
17 =04

21

-22

ot

04
50  we

07
25 02

~-04




Tabie 2, cont'd.

Number Process Vartable

191,

192,

193,

194,

195,

{96,

197.

isa.

199.

Praising Others Does
Littie to Stimulate
Achievement

Teaching Is an Art,
Not a Sclence

Teacher Should Check
to sea If Explanation
Has Lett Somn Students
Puzzled

Agree that 1€ Instruction
fs Clear Few Discipline
Problems Occur

Disagree That Nonachievers
Should be Falled

Ltecture Method Is
Seldom Desirable

Competition in "Bees"
Are Desirable Learning
Activity

Word

Knowledae

29
25

Max.mum Learning Occur; When 15

Both Teacher and Student
Have a Deflnite ldea
of What Is to Be Done

Batter to Err In
Underexplaining than
Overexpiaining

Extromaly Concerned With:

200,

The Nature and Qu.ftty
of Instructional
Materials

- Ll

~15

Worc
Discrim=
lInation Reading
06 19
- i3 - 9
H ) 42
-~ 20 - 57
~08 i3
-12 -9
05 <27 | ~I3 =26
=21 -9
-~ -3 |~ 50
=05 09
~01 we | =38 -~
27 15
~06 40 | ~28 52
- 0
09 «07
“ld - «25 e
~21 ~36
02 ~40 |57 =30
——J

T

Arithmetic Arithmetic
Computation Reasoning Mode

~04
-08

15

03

()



LA

fable 2, cont'd.

Number Process Varlable

201,

202,

203.

204,

205,

206.

207,

208.

209.

210,

Frustration with Routine
and Inflexibility of
Sttuation

Becoming Too Perscnally
Involved wlth Students

The Wide Range of
Studont Achlevement

Diagnosing Student
Learning Problems

Too Many Noninstructicaat
Dutles

Insuring That Students
Grasp Subject Matter
Fundementals

Working With Too Many
Students Each Day

The Values and Attltudes
of Current Generation

Understanding the
Ph: losophy of the
School

Students Who Disrupt
Class

Word
Know ledae

16
-28 64
-

00 =40

05
o€ 00

00
3 27

w23

=21 =24

02
i8 00

~07
o1 «08

05
29 -4

Word
Discrim= Arithmetic Arithmetic
ination Readling Computation Reasoning Mode
el T 40 37 48
-24 54| 30" 55| 2775s6| 077 13
b——— &== [ = -
09 =04 08 15
i3 06 22 ~|8 21 <08 17 12
~07 ~29 -6 ~24
=35 0l | =04 ~37| ~06 -28{ =37 =3t
=3 =31 =33 ~31
03 =50 «2007"=5] | «25 =35 05 =4}
— LR
14 12 -5 =21
09 14 ot 22 07 <41 10 =34
07 -18 -2 14
34 -6 05 =281 =12 =34 15 =35
~18 =17 =283 =30
-1l <22} =10 ~22 ] ~04 =47 g1 =40
03 29 12 i5
=07 17 {4 15 10 20 17 22
-4 06 -5 0S5
«30 00 | «02 09 ~36 05 ] =34 {6
-04 =05 67,3 i
-12 ol 08 ~I12 03 07 16 =01




Table 2, cont‘d.

Number Process Varlabie

211, Student Use of Drugs

212. Whether Each Student
Is Getting What He Needs

213. Emotional and Soclal
Neads of Student

214. The Wide Diversity of
Student Ethnic and
Socloeccnomic Background

wWord
Knowledge

=31

-0l

Word
Discrim-

{nation Reading
-26 -24
=30 <09 =40 =~I?7
09 «Q9
27T =01} 05 =i3
-17 =31
=2 =21} «07 ' =39
~06 =0}
-42 20] =14 04

Arithmetic Arithmetic
Computation Reasoning
=43 -32
~718-04 | =29 ~I5

==x= —__J
-13 04
-12 =i4 | -06 0Ol
=32 -20
-43  -28 | =63 -22
00 05
-14 151 =35 13

! for each set of three coefficients, the top (centered) coefficient Is for the
entire sampie, the coefficient at the lower left is for teachers of low SES
students, and the coefficient at the lower right is for teachers of high SES

students.

Probabi iity values are indicated by underlining. p > .10 where no line appears;

.10 p >.05 where one (ine appears; and p <.05 where two lines appear,

.2 Where dashes appear Instead of correlation coefficients, vartance on the item was
to0 low to permit anaiyses for one or both subaroups or for the total group.

these cases subjects tended to !.2 nearly unanimous in agreeing or disagreeing

with the [tem.

dicate the reason for fow variance.

\'..\; f -

A (agree) or D (disaqgree) are typed in the mode column to in-

in



le

2.

e

4.

5.

6.

8.

Q.

Table 3. Correiations between Teacher Questionnalre Combined Scores and Student

Residual Gain Scores

Achievement Tests (decimal polats omltted).!

Motivate by using publlc
rewards

Beliave In good organization
of materials & procedures

Focus on carefu! I!nstructional

organization and systematic
toaching methods

Emphasis on good classraom
control

Belief in importance of
individualizing student
fearning

Belief In importance of
organizing and metivating

Ceiief in importanco of
affective aspects of teaching

Galns satistaction from
working with people

Galns satisfaction from
Intallectua! stimyiation
and public recoanition

Galn satisfaction from
dedlcation to difficult
teaching probiems

Academic grades do ruch to
encourage studonts

(averaged across four years) on the Metropolitan

WK Wp R AC AR
17 2 2 44 39

-2 29 257 52| 27 33| 40 45| 43T 4y
27 -12 -G? -27 ~36

-22 -33 | =20 07| -2 -05|-21 -34 | -23 -30
-12 04 ~C4 ~06 -20

-04 -13| 08 00 -03 ~C4| 06 ~15|-11 -17
08 ol -16 -18 ~07

37 -7 o -07) 0z -30]-23 -4 -42 03
12 -09 28 -04 05

16 07 1-25 o { 16 39|-35 24| -0 26
00 -24 02 ~31 -1

57 -02 |-32 ~1401-1t e -477 -20] -¢5 07
06 -13 10 -16 -06

A 12 |-15 =-10]-23 24| -25 06| -24 %%
-1t -03 -01 05 ~09

-3¢ O | «02-08 | =21 13 02 -18 06 ~18
-27 o2 1" -7 -16

S50 =ip [ =02 66 | =01 47| -3 .03 -n o -us
17 15 35 26 47

-23 31 |-25 33| 227 41| 20 25{ 16=350
16 31 c4 28 33

S | T v -3 o3 s 4 5o

3



{44

16.

7.

18,

19.

20.

23.

24,

Teble 3, cont'd,

Galn satisfaction from ]
constructing and marking 12 X}
homework and tests

Exams are good devices to help
teachoer cvaluate studunt -0 T =22
learning -_

10 1s Important In teaching 17
& evaluuting students 27 il

Tests shiould boe used to 20
improve teaching, not to 04 39
gvaluste sluwdents

The school s not as rowpense -Ci
ive to students’ 5 as I+ ~25 0
should be

Curriculum and academic materia!s OO
are Inappropriate but un- ~37 19
avcicdable

Teachers nead more neip from 16
others so thev can have . 7 o} |
more time wlth students

Concerned w/dolng job wel] and 05
bulng [fked by Sfudents for 07 04
i+

Concurned w/getting along w/
chlldren & school personnel 1

Concern w/providing indiv=
lduallzed and reality~based
Instruction

Concern w/guiding students & G2
providing stable omotiongl
& Intelloctual climate

Concerned w/physical limits
in terms of time & materials

Concerned about belng favor- =4
ably evaluated for doing
a good Job .

~-(8

90

-23 ec

- -7



25.

6.

27.

28.

29.

30.

e

33.

33.

36.

37,

Table 3, cont'd,
Feals |t lsnacessary to
teach particutfar facts

Class Is cantered around
student input

Lessons are flexitle & open

to acacemic student input

£
it's important to summarize
& review lessons to make suru

everyone understands

Toach facts rather than
giobal concepts

Prefers lecture or explanae
tlon to muit!-medla present-

ation

Students nead quidance but
nor rligld structure

Invoive parents alrectly
In the classroam

Prefer to bring resources
into class rather than
take chlidren out of class

Use of A~V 8lds

Use of visi{tors from
communi ty

Competition Is des! able

Elaborate planning and
preparation is not
necessary

WK WD _R AC AR
ot 22 -09 ol 12

21 ~14| 23 19| -2 -c2| -2t 14| -3 o7
-a4. -27 -24 -3¢ -39

-40 =49 | ~30  -19| -05  -5i | -2t TS0 | -CC TTRu
-14 ~13 -1 -31 ~32

-09 -10| =06 ~11 | =53 10| ~45 " -1l | -42 -2¢
-07 07 0c -2C -27

23 ~27, 30 =8| 00 =i | -5 43| 22 -41
¥ 34 -¢l -04 i3

00 13| 03-—350| -43 ic | -51L 24 -%¢ 4
ol -05 i8 2| 22

=56 34| -5 16| -19 40| -21 45| -2 23
-06 -0l -14 ~05 ce

20 O1 | -7 g8 =15 15| 2 -850 ©3 -0
-13 -03 -12 15 08

34 -36| 4 -28| 13 -20| 31 05| 28 cCO
ol 03 03 17 -C3

-G 36| -0l 25| ~13 33 {~30 14| ~03 09
ol 03 ~09 -10 -15

~05 06] -18 26| -20 -05 | ~C6 -18 | -27 -I9
07 -1 16 -16 -12

40 04| 29 -3 | 23 15| -i0. -08 | -24 14
-03 17 -1 68 c7

~02 ~15] 08 15| 14 ~22| 30 -20| 19 -cv
(7 24 24 25 2z

cs 29 -i3 i 37 20 S92 42| ez

e




39.

4i.

42.

43.

44.

4s.

- 46.

47.

ERN

49

Tabie 3, conttd.

WK wh . R AC AR -

Plan daily for each subject 20 '8 | -8 -19 -04 o

99 =i9] 1= 25| =02 ~i3 ] -i5 =30} -6 -07 B
Teaching to Indtviduals -0 03 ~02 -3 -33
rather than to subqroups 10 =i8 1?7 02 04 (6 | -28 -~28 ]| =33 -45
Emphasis on class as a 13 (4 “i 10 14 =
whole rather than Individuals {2 06 00 17 25 =20 o %6 | =2l 17
Pressure to ackluve and -2 -ie -22 -5 27 =
oemphasls c~ academic mastary 23 =47 | -006 =16} ~14 =27 | =14 =l€ | -9 =27
Is bercricial.
Lessuns should not be -22 ~05 -4 -22 -2
floxible -3 =~20 ] ~33 27 0f =27 | -C» =-27 37 -0
Learning Is not ¢lfflcult -i8 -13 -24 ~z3 -34 -
but It renuires effort & 23| 44U =39 7 -32 | ¢ =37 Ui -4
Huror and Iinteresting ~-20 -0 -0< -1¢ -27
sut Jact matter are impor«~ {4 =30 | =31 TT-41 ) -21 =36} -C1 =30 -1 -2Z
tan: ngredients of teaching :
Be feve students wiil work g -5 23 -l i
o~ thefr own and establish Qw20 | <16 <09} -3 ~el ce -ia i 27
ttelr Individual leve! -
Parsonal and social growth =12 STHEE B T 62 | ez3 ———
's more lnpcrtant than ot =34 1 -1y =17 a2 c2 1 =07 | -0 =3 -
scademic growth "“
Euphasis on discipiine anu 17 21 £2 <L [
acadeniic wora 21 Cs | 1 32 -1k 39 o 23 A -
Teachurs should na e e c3 -1z ~18 -14 -
lessons interesting 29 =17 33 =IL| -23 12 G4 =12 -8 % -
Learning is more important - ol N -t ~1L -{C
than attitudus & happiness 27  =d | -3 Q| -2 G2} ~20 =S| =37 -G »
of students -
Learning should be Inferesting 08 25 -0’ «07 «00 ME
not laborious 03 08 12 34 «27 04 19 «23% 17 =16

€}
LI




Table 3, conttd.
wK__ WD R AC AR

- 51, Measurc success by class =09 10 =26 -00 -0g
work habits and success -07 -8 o] 13 | ~12 <22 05 =27 | =il =t
in teaching slower children ”

52. fWasure Succuss through -17 -19 -3 53 -3¢
students! understanding 4 4L A -pd ] -20 TREG | CL =23 ) W03 -L3

33. Drill & uxcaessive probium= 22 36 0% 17 1?7
solving Is beneficlal in 33 06} 52 29 -1t 03] te 2| o1 22
teaching math well — — oo

. 54, Teaching strateyius should 03 i -0i 0 oc =
be teacher-centerad and 37 -1l 21 99§ =14 g2 | =G5 i3 1 -C3 =0i ‘
wall structured

55. Bolleve subject matter -53 -22 -27 -8 -da | T
Is more Important than w23 T - —
soclal~omotional factors

56. Balleve teacher's job -19 ~04 -15 -10 -CC
Inciudes helping child -33 <~02 | -t6 10| -3t =09 6 -23 12 =2
to teach himsolf aleng with '
some parent duties

.. Recognizes Importance of -0 -0l -15 =C2 13
Integration of subject -42 i =25 6] ~aa. G} =39 30| -2 41
matter for teaching large - -
cless '

SR 8. Preference for and orlent~ 22 25 24 08 24 -

= ation to high achievers 16 30 05 42 03 38 -44 397 -32 52

T

99. Actual instruction time 1 low 16 04 -03 ~01 -10
because of control problems 13 Q9 Q5 ~09 | =25 4 1 ~13 «QI{ -384 ~-I5 .
and foo few personnel ' _ o -

60. Feel prodbiems stem from 10 -0l Q7 09 20 =
¢hildren thémselives and {7 2l | =15 =01 | ~05 20 | ~35 49 1 -5l 43 _
thelr environment

6l. {intaerest in out-of=classroom -3 - =08 10 <3 ' ]
aspects of teaching -38 Q% | =11 =06 | ~27 25 33 i 02 03

62. Use of student conduct and 09 - 28 19 14 25 -

personal qualitios in assigne <35 37 1 «0f 49 06 25 | <02 271 08 30 -
Ing academic grades , . '

! For each set of three coetficients, the top (centered! coefficiont is far the ":
entire sampio, the coafficient at the tower ieft is for taachers of tow LS students, =
and the coefticient at the lowor right is for teachers of high SES students, L

Probability vaiues are indicated by unde:tining. p >.10 where no |ine appnars;
«105p > .05 where one line appaars; and p ¢ .05 where two lines appear.




Table 4, Composition of Combincd Scoras from Teacher Interview
Showing Factor Loadings and Niractions of Loadings

" Toacher places somn rostrictions on involvament with varents or on naren*al

3.

invoivemant in school

=80 o raservations about contacting parants ahout a rormally stabla chilld

who shows up upset (as oppcsed tov doing 30 only 1 teacher thouqnt 1+
necessary)

=08 Parents as well as schoo! personnel should have a say In determininn
schoo! curricuium

472 Parcntal Involvement in cdecternining schoo! curricutum should be

rostrictad .

1

Parents play an important roie in teacher=child rapport

¥58 Parenf~home problems are a factor in harriers To rapnort
435 Toacher can cstablish bettar rapport with child by working with parents

Parental cooperation-uncooperation is defined by interast in child and not
by bahavior to teachor

o+ An ideally cooperative narant is Interested In chlid and willing to

help him/her

=29 An Ideally cooperativa parcnt is onc who 3unports, hzlos, and mnataizes

4q.

with the teacher
=2  An uncooperative parent Is one who is critical, dufensive, hiames
teacher and Is non=supnortive of her

The school and classrcom is onen to parents'! visits without rostrictions
at anytime

FBY . Tarents are always welcome, anv*ime, without restrictinns

=06 Parents should give advance notice of ?hetr vfsifs or be limited to
- poriodic vislits {(soma |imitations) : -

Teacher namas d?sadvanfaqes of tusina in ferms ¢f chilidren's amotl-.nal harm,

- F0Z  using causes 1058 of nelghborhood concent and schonl 10, atter

. 470  Teacher subscribes to 3 or more magazines

schoo! activities
+54  Husing leads to racial or emotional adiustment nroblems

Black ,fudenfs' needs: !angpana-tnsfrucfionat Yut no socialenmoti-nal
+48  dlack chlidren have language-instructinnal noeds

- =88  Black children havae soclfal~omotional noasds

Toacxcr does Indopandent reading about aducation (Loons)
"eacher nas ooy SOME DOOLS Gh 6QuCation Thn 138t vlar
+5 Tuacher h ., rcad Instructional, methods nooks in tast vaar

'43!1  Teachar read books on human rclafions, sclfeconcent in last v-ar

Teacher subscribes 1o magazines
359 Yeacher subscribes fo some magazines

!;! N




Table 4, cont'd.

c—"

i,

120

13,

i4.

(64

i7.

inacher rnlies on schoul nersorn:i for advice atout ‘g i
N7 1385 Advisors for ncurriculum and Faachinn adviear
+1%  Uses supervisors, curriculum sonclalist, ard by rorosuurss o sehocl

Tcacher reolles on;pgx;hoéggjcal 3LrVICas

¥74  Uses advisors for "nrobiems rof~rrals and tastina®
+13  Uszes psycholoalists and testors

+338  Uses counselors

Taacner Impllas she takss an active rcle in individualizing, reteacing

T lo provide for 1ndlvidual 4l Fferoncas, 16achor mivas 1 ovv: Jus]
assignamonts with different success levals (nct lust oxtra wers:,
special mention of different uxnzctations)

+06  1f ¢chiid is not ready for a sulject, teacher mentions rate. .ing,
and other special efforts and not lust qiving aeasiar werk
+47 If cnitd can't do math seatwork, qlves remedial wor: an. 3nacial

assigament, mentions some specific extra effort

Pesponse to metivation problems: teachar makes a dlrec* af fort ar . dezs

not retfer To outside help

+76 1o motivate under-achievar, uses "tricks", finds nurticular in‘erests,
emnhasizes strangths

-453 To motivate under=achiaver, teachar consults othure

Teacher exhibits favorableo att’tude toward conduct arades

+h0  For report card grades In conduct areas

-04  Against report card grades In conduct ar»as

+01  Advantages of conduct grades: feedback to narents, child, ‘each:rs
=31 Disadvantanes of conduct grades: stiomatize child

Teacher usas own diagnosis to plan teach!naq

+X7 1o provida for Individual diiferences, diaanosas individual aptitudes
and interests

+77  Uses 507 or more teacher-made tests (not readvemade tasts)

~79  Uses less than 507 teacher-made tests

+48 VWhen child doesn't understand something, determine 1€ nroblem stems
from more general source (hearina, etc,.)

Teacher's use of non=-objsctive records also
+(/  Keeps noneacademic records
+37  Keeps subjective communts, olsurvations

Teacher uses her own judgement hased on parfarmance (ren-tcstine.

+54  Determines readingss ar baninning OF waar 57 OLAarvATIens an ‘udaerant

+47  Forms and chanqec reading aroups on hasis of teacher's ludnrment of
performance ‘

Use of onlv subjective criterion to ifudge success
+74  Yeasures Teachiny Success by atlectlve means only
=44 We;sures teaching succass by subjnctive and nen-sut:iactive ruans




‘9.

20,

3
LR

24,

25,

20,

Table 4, cont'd.

+51

Tnaacher bases response TG @ mistake on child's explaratinr

Yhen ¢ makes misToke whilie checking, tTeacher nuestions child
“han a chlld doesn't understand somethina, teacher analyzes
student's response to material In order to diagnosa problem

Teacher Tndicates that keeping up the pace of the class |s more important

than waiting on child, sustainina, correctin
=57  Walts on respons: ionqer T™han 3D secongs

+08

+49
~A7

If child is confused and coesn't undarstand tha auestion, taacher
asks another child

lanore, do nothing for slang and dialect

Olscourage, correct, or mode! correct for slang or dialect

Toacher describas a speclific approach to no rasponse as opnosad tr. non-

specific gg?fing

2

-59
=50

+455

1o no respons., rephrasc, new question, rencat

Jrge rasponse, walt, Lut no mention of specific strataqy
Waits "not tco long" on responsc
waits tess than 30 seconds

asponsc to not naying attontion:  sus*alning 40y child

i) it not paying attentvion, Taacher or scricone ran.ats wi*h same =4 )id

-43

hen enild Ts stuck on work !'n reading group, omphasiza shysical
structura, clues

Tzachar sustalns for Incerract risaonscs

+
+70

:15 .)l us Fd: ns ?or mcorrec? resnonse

dhen child 15 stuck on word In reading arnus, amnlasiz2 avvsical
structura, clurs

Tzacher mentlons using special tachniquaes and "tricks" tc intarest studants
aran taaching LA,

?39_“U5cs‘ﬁgokctub books, children's books as supnlemantary readers

+32  Uses toplcal, speclial Intarest books as . ylementory readars

-G8 Uses i3s3 than 3 tvnes of extra radors

+27  Uses general Introducticn to stories In readina arocup +o create intarest
+42  Toacher spelling by word usu

Linits use of kids at beard In come way

EY 1) Always does the first board axample or all examples “ersalf

=54 Uses klds for board work 50x or morc of the time

Use of game~type activities to teach L.A.
55 Uses p!cgures, AV alds

+55

Uses non=book exarcises to teach spelling: games, look-say, drill

Cause for reading failure lles In chlild and not in *ha s¢ionl
+ Oor packgrouna resuilts in tack of readiness skilis wshich causes

-49

raading protiems
Teaching and program limitations lead to readirn failure

96



Table 4, cont'd.

27. 'iIse of non=book materials as supplemsnts
<40 Reeps avallable supplementary readars and old texthooks
+33 To help slow readers, uses spacial material=audio visual aids, flash cards

22, Teacher arranges student activities which do not reauire diract *aacher *+ime
+30  Use of learning centers
+42  Nives extra class rasponsibiiitics to high achlievers (naer *utorinn,
clerical)

29, Use of TV shows
¥83 Uses musice-art shows
+53 Uses sclience haalth shows
+35 Uses general TV shows (e@.q. Sesame Street)

30. llse of some patternad-turns in readinag qroup
=55 Uses only random readinq order
+63 Uses bLoth random and ordered reading

31, High use of spelling bees
73% Four or more spelling bees a yaar
~33 | to 3 occaslonal speifling hees

32, Teachor bases Judgement of inncvations on their social-emctional effects
+74  Advantages of soclal~amotional activities: seif know!2dne and nride
+80  Advantaqgo cf magic clircle: self-exnressicn and understandli-n
+68 Advantage of maglic circle: understanding of othars
+G5  Advaentage of learning centers iz varlcty, interast, anioyment of

children o
+43  Advantage of team=teaching 1s increasced varicty in T=¢child and
chlld=child rclationshins

32. “robloms with rappert stem from the child
+25 SomaThing In The child causas barrier to rapport
+74 Can establish better rapport by sneciflic effcrt with &id

34, Teacher mentions concarn with social=emotional needs of "‘oxican~Americans
tn classroom
+40 lMexican-Amaricans have snecial needs for social=eratinnal-cul tural
adjustment
+30  The hest way to teach 'exican~Amarican ¢hildrer i3 t¢ accect,
understand their culturs, 'lave an onen attitude

35, Pouitive attitudes toward TV
+T3  Advanfages of 1V: Instructional
+48  Advantages of TV: fun, interesting

30, Judges disadvantages of Innovations [In tcrms of ow Liids are affected and

nct haw toacher Is affacted,
5 Ulsadvantage of feam Yeachinn Is that planninag tales mors +ima and work
+08 Disadvantage of team teaching Is that kids suffor from lack of
l:! contact
+40 Disadvantage of IGE is that It is not good for tha kids
+49 Dlsadvantage of Plan A is that the kids neod a snucial 2nvirorment

Ay

EJ
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Table 4, cont'd.

37.

38.

39.
40,

41,

42,

43,

44,

2naction to AISD curricular charqes was teasacher chanan
+30  AISD curricular changes have atfocted teachinn
+50  AISD curricular changes have lad to changes in instructinnal approach

in some way :

Ways In which teacher can prepare lassons
+5§ Prepare by subjecT

+6L  Propare by unit

+57 Prepare by combination of content and t+ime

Teacher keeps test scores private and cdoas not publicize
+4] Keeps tesT scoras private to all
«4C Publliclizas some scoraes and keep others private

Understanding is more important than conflidence in teaching
+43 Understanding is more necessary
-42 Confidonce is more necessary
Humantsﬂcﬁ uncarstanding approach to discipline, "try *o sen child's side"
c s cheating whon checkina, discuss it nrivately, use
non=punitive, rational approach

+49 Advice on manaqement tC new teachers: be human, involve kids, bLe
fair, warm, kind

+48 - Children act out as oultlet for Internal tinsionje=justificati.n in

terms of somathing outside of child's control
+64 Privately talk to sulking or defiant child
=52 Redo sloppy assiqgnment (absolute, no qualifications)
+48 ‘'ay or may not recdo sloppy assignment, depending on child and situation

Punishment: use of non-punitive tcchniques instead of Isolation or loss

of privilege
- s@ of isolation

+46 As punishment, talk to child, sand to counsalor

=65 Most effective punishment is removing privilege or isolation

+54 ‘tost cffective punishment Is talking to child

+50 For a disruptive showoff, faik tc alone

+43 For a disruptive, enctionaily disturbed child, qive an 3lternative
behavior to do

Teacher involves kids in determining ciassroom rules
+ ieacn ¢ ren To follow ruies by invoiving them in nlannina

=45 Teacher makes rules, tells kids, dbut dous not discuss at all

ost common discipline problem is noise and not childran's diar 35t for

@ach OTher (1eachor's prioritios for Classroom Ordars autioritarion vi.
more humanistic 1NTOrests) -

o3t common discipline problem is noise
-42 ‘lost common discipline problem is disrasnect for cther childr.r

3G



Table 5.

Word Word Dis=
Number Process Variable Knowledge cnu:mﬂm_ Reading Computation Reasoning “odez
Praparation of Lessons:
i. Dally 12 04 -10 -17 -14
16 05} =20 I6] =27 =02 | =43 =0} | -73 05
s
2. Weokly =02 =20 13 18 06
=19 09 ] ~07 -3} =25 32 | -02 36 4 02
3. At School i3 24 02 03 06
4 - 32 - 18 - 33 o 51 - A
4, At Home 18 17 ~03 04 15
3 19 9 2 04 09| -06 05| -28 3t
Begin Lesson With:
5. Speclific Attention =29 09 =41 -03 02
Getter on =39 | o= 08] = =46 | == «2| = =|3 |A
6. Advence Organlzers ] ~07 o8 o7 13
-27 20| 06 <-09] -08 7] 04 i 283 08
7. Asks Questions ~-20 -4 =10 -22 -21
involving Kids' 32 <05} =48 20| <05 <~Ii6] «21 <~iB| =34 ~i5
Experience
8. Have Lessons Prepared, 05 32 (+10] 24 18
Materials Ready " -] 86 - 04 o 3 - 3____:'4 -
9. Method of Beginning a 30 08 30 3
lesson Depends on Lesson, 03 53| 03 14} 00 4] 20 352 4 48
Subjoct, Child = =
Class Discussion:
10. High Use of Class 07 =il -09 -06 23
Dl scussion “l§ =] =35 =] =38 we | =37 - | =25 -

Correlstions beteecan Teacher Interview Uncombined Scores and
Student Residual Gain Scores (averaged across four years) on

Arithmetic Arithmetic

the Metropolitan Achievement Tests (decimal points omitted).!




Tabie 5, cont'd,

Number Procass Variahle

2.

13.

4.

I5.

Dt scussion Use¢ ‘o Gat
Child Input & Farticl-
pation, Group Planning

D:scussion Used as Teacher
Tootl, to Share Information 00

Check Knrowledge

Diccusslon Used to
introduce a New Toplc

Discussion Useful With
Spaclflc Tople

No Homework or Limlted
Homework Assigned

Purposes of Seatwork:

16,

7.

Dlagnostic

Management-Related

Purposes of {lomewo;k:

Extension of School Time

instructionsl

Mske Homawork Asslanments by:

20,

"Explalning”

Word
Knowledge

-{0

=33 =4

<06
-06

=04

18
-0{ 37

~33 <03

07
26 ~08

~43 ~12

~20
-” -

27
-i4 53
_ t

3 33

Vord
Discrim-
ination

-7

0 a8

-23
-08 =43

13
14 17

-04
07 Ol

~19

10 =44

=13
07 -

]
-35 42

«07
=21 «0I

T80

Reading

i 05
' =08 =01

=56 13

Arithmetic Arithmotic

Computation Reasonina Mode

10
=02 07

=01 04

0l

ryj

-f3
-{4 =il

14

24
20 =33

-w -

06
=20 26

07
07 17

20
28

Q07
07

25
-08

02

o1

31




Table 5, cont'd.

Number Process Varisble

21,

a2,

Demons+rating, Glving

Examples

Discussing, Relating to
Matarial & Purpose, Probe
for Understanding

Audlo=~Visual Alds:

23.

Uses  Overheed Projector

Advantages of A-V aids:

24,

25,

26,

a7.

TIv,
28,

instructional, Supple~
mont Teacher

Motivating, Interasting,
Kids Like Them

N
\v_'\

Enrichment, Varjety
of Experience

Managemant=Re|ated

Use of TV

Which TV Programs:

29,

Language Arts or Spanish

Advantages of TV:

X,

Varietly, Enrichment

Word
Know ledge

~05
-0 00

31

-06 55

05
-32 .

05
~i9 9

-2
04 =24

~05
-29 16

«06
4 .-

Word
Discrim=

jnation

ol
19 =il

~08 -0l

il
05

21
23

-24
-32

o8

Reading

~07
=42 Q9

=

43

0o

Arithmetic Arithmetic

Computation Reasoning _ Mode

oc
~i5 29

01

15
3t =i

27
248 28

=21

04 ~43

09
9 04

=21
-29

05
08

03
03

20
~26 17

-i4

-{2

35

i4

05

-07

25

24




Table 5, cent'd.

Number Proecess Variadle

Di sadvantages of TV:

3t, Kids Are too Passive,
See Too Much

Must Fit It into
Curriculum and Schedule

R.

No Disadvantages or No~
Intrinsic Disadvantages

33.

Uses Activitles to Promote
Soclal~tmotional Development.

M,

Direct Activities

35. indirect Actlvities

Advantages of Sociai-Emotional

Deveiopment Activities:

36, Chiidren Gain Knowiledge
of Others, Improved
Relationships

37. Changes In Overt

Behavior

Disadvantaces of Social-
Emotional Activities:

Produces Embarassment 10
Some Children

39. Some Disadvantages

Noted

Word
Knowledgo

13

,";’é -i0

09
33 -

10
20 =03

Word
Discrim=
Ination

B
-07

-05
-13

w4l
- 15T—a54
]

12

07 28

-3
07

it =09

o”\.
e
e

Raadling

03
0 00

12

-9 24

H
18 08

Arithmetic Arithmetic

Computation Resasoning

0¢
-02 ~08

08
-10 08

~15
«20 =40

I3 4

-28
-]7 =34

14
29 15

o8

4 03

21
N

]
3

=16
01 =22

24

" 2|

Mode




Teble 5, cont'd,

Number Process Varisble
jec Circle Techni $

40.

41,

Famlilar With it

Use It

Advantages of Maglc Circle:

42,

Disadvantages of Magic Circle:

43,

4.

How Children Are Given Cholece

Skill Leaming

Some Disadvantages Noted

Procedurs!/Management
Problems

Regarding Assignment:

45,

Structurad Choice

Resuits of Children Choosing
Assignments

46.

Other Positive Results

Types of Racords Kept:

47,

48,

Test Scores

Health Data

¥ord
gnowledge

-4

~08
03

.22
=04

27
-02 -

~04
2l -

~03
<07 ~09

-0
-i2 07

08

Yord
Discrim=-

loation

24
30

ol
03

15

~06
=13 «07

01
03 =02

N
v
¢

Rosding

27

g0

-40 <02

Arithmetic Arithmetic

Computation Hoasoning Mods

-23

12

27

05

=06

-3

-27

-17

i2
~04

37

-39

28

=36

-35

i7

13

~id

12

i3

-}9

-16

-21

~06

24

{8

-52




Table 5, cont'd.

Word
Number Process Veriadble Knowledge
Advantages of Learning Centers:
49. Academle Gains & Instruc= =0}
tional Uses «04
50. Non-academic Galns w5
=46 05
Disadvantages of Learning Conters:
81. Procedural (Tima, Space, i3
Organization) -4 32
52, Management/Control/ )
Discipline Hard to 0l =07
Maintain .
Willing ¢« Use Learning Conters:
$3. Unqualified Yes ~i5
-52 05
Advice to New Teachors Regarding
arning Centers:
84, Systematic Approach 12
00 F3]
55. Procedural Consideration I6
-2} 34
86. Introduce by Discussion, 21
Expialn Rules, Invwoive =53 16
Kids in Planning T—
§7., Start Slowly with Few =20
t.C's and Bulid Over Time o =32

Word
Discrim=
{natlion

[
b

07
-13 23

21

02 37

~15

-08 ~20

-1l =0l

by

-
l_. "d
}_’«-!'l

Raading

07

-29 26

~i4

=44 00

~24
-26

Arithmetic Arithmetic

-02

-0 08

-15.

-3 03

-04

-12
26

II
S
~3

-02
-03 =04

Computation Reasoning Mode

~29




Tabie 5, cont'd,

Word
Word Discrim= Arithmetic Arithmetic
Number FProcess Variabls Krowlogqe lnation . |feading  Computetion Reasoning lHode
Provids tor Ind{vidual DI fferoncos Dy?
58. Grouwping -19 -28 =16 04 08
«59 02! -46 -18| =42 «~05| =02 08 ] ~02 o
= A
59, Indlvicusilizes 28 21 «-15 -10 06
Assignments -~ 12| == 15| o= 5] we 9] e <0
60. Supplemantary Materials 04 -09 16 i8 07
& Teaching Time o= 00 o =4 e 33 e 34 - 12
Do Especially tor High Achiovers:
6i. Creatlive Activities =02 0o 04 05 02
=02 e 05 e co e 25 - I8 -
Do Especially for low Achlievers:
62, Peer Tutors 22 26 il by 28
3 2] 4 14! 07 15| 28 29| 45 21
63. Extra Teacher Time or b 07 3 24 29
Parental Help 31 =45 2i 00 517 3 35 I8 31 35
64. Encouragement, Effort; 05 09 =3 -4 -5
1o Bulid Self=Confidence 2 ~16 O 22| ~08 =17] =10 «=27| «053 =26
Open Classroom:
65. Some Open Classroom -17 -}6 (4).3 00 -2
Experiencs or Exposurs -9 «22] =31 =10 07 02| =22 15§ =62 06
Advantaces of Cpen {assrooms
66. Academlic Advantages & -08 il o0 =04 ~16
Tesching Opportunities Q2 e It - 24 = 06 -~ 12 e
67. Named st Least One Advantage =02 =04 32 i? 1]
27 14| =22 o? 0! 50 ~i4 & =30 33
Lo

2l




Table 5, cont'd.

Nusber Process varisble

Disadvantage of Opon Clagsroom:

65. Disadvantage fo Child In
Some Way

69. DisclpiineNtolse Probiom

Demands on

70, Too l&any‘ onan

Toache

Team Teachlng;

71. Has Had Experience with
Tean Teaching

Advantages of Team Tenching:

‘12, Children Beneflit Academi~
cally, Easier to
iadividualize

73. Teachers Share Knowledge,

Work, Suggestions

74. Teacher Has Lighter

Load, Can Teach Her
Speclalty

Dl sadvantages of Toam Toaching:

75. Time Problems with Class
Limits & Transitions

Must Have Teacher
Cocperation & Flexidiiity

76.

Word

Knowledge

17
a3

3

63 12
mb

16

00
2

Q3
07 1"

-2
-9 =03

04
08 07

17
-40 =03

t

Word
Discrim=

ination

1

2 33

3

69 =05
==

~14

=08
14 - =31

=07
-j4 <02

Reading

-03

-i4 03

-28
c2

-02

=15 04

Arithmetic
Computation Ressonin,

49

2

-9
28 ~17

=04
23

i
1 i

Aritamotie

a3
9 = 39

Node



Table 5, cont'd,

Numr Procsss Varisble

7). Has Had Experience with

or Exposure to IGE

Advantages of IGE:
78. Academic Advantages

79. At isast One Advantage

Nomad

Disadvantages Of IGE:

80. Procedural and

Mansgemant

Willingness *to Use INE:

8i. Would Use or Maybe
Would Use IGE

Non=Graded Classroom:
- 82,

Exporience or Exposura
to Non~Graded Classroom

=it
05 =I5

0b
23 -

01

04
13 =0

03
26 ~i0

Advantages of Non=Graded Classrooms:

83, Academic Advantages,

individusiized, Sslf~-paced ~05

84, Emotionsl Advantages

Disadvantsges of Non-Graded:
8s.

86. Dissdvantage to Kids,

inciuding Age~Grouping

Procedural~Time, Materisi

~04
05

~05
04 -

24
38 08

word
Discrime-

jnation

17
u =04

~i5
=15 =16

«05
07 ==

28

04

05 =03

-04
00 ~08

A R

Reading

ot
=03 @

19

24
3

04 ~0i

Arithmetic Arithmetic

Computation Reasoning
«04 15
-21 02 | ~29 24
-09 -2S
40 =45 64 -39
(¢]] -~
42 ne 38 -
=02 ~20

o =|3 -~ 29
26 =06

32 ¥4 i15 =27
-23 -5

3 =7} =31 ~i8
08 03

17 <01 40 =04
07 -{3

~06 141 =17 =23
21 ~34

L
~§7 ~i8

02 41 =i8 =23

Made

Svaptintm



Table 5, cont'd.

Word
Numbar Process Varlable Know | edge
87. Lack of Feedbock 'to - -0%
Parents, Kids, Schaols - -;05
88, Af Least One Disadvantage 18 |
, Y

Willlngness to Use ilon=Gradod Classroom:

89, Would Use “one -7
Graded Class~oom 33 08
1f Child Answers Question Correctly:
80. Acknowledge Correctness 18
(No Praise) 5 22
9i. Response to Answers depends =20
on Chiid snd Question s e}
{¢ Chliid Gives Incorroct Answer:
92, Ask another -28
=i =39
93. Emphasizo Some Positive =06
Asooct of Response 4 2
1€ Child Doasn't Know Answer:
94, Ask Another 00
14 06
05, Stay with (hild, 33
Sustain {8 = 64
b ——-1
i¢ Child Gives No Pasponse:
96, Ask Ancther -17
P SIS ¢ &

Yord
Discrim
ination

-Q7

"

24

-2!

03 =35

",
7
2

r
o

‘ho'a

Y

Foading

287246

=03

Arithmatic

Compy tation

Arithmotic
Reasoning

03
Q3

=15
-2

13
-03 I3

Made

0



Table 5, cont'd.

word
Number Process Varisble Know ledce
97. Return to Chiid Later 14
: 33 w-
98, How Long Teacher Awalts 05

Response Depends on Child {4 «06

and Situation

if Child Wasn't Paying Attention:

99. HKemind Child to Listen, Get 31
Attention - A Neutral -5 55

Response =

-09
~07

100. Criticism, Scolding « A
Negativ. Response 22

1f Child Doesn't Understand
Question:

10l. Repeat, Rephrase 05

102. Uses Occation as indli= 07
cation of Need to Reteach 12 09
or Addltional Work

}¢ Soatwork Is Correct:

103, Verba! or Written Praise it
20 10
104, Reward =33
«23 43

1 Seatwork Is Incorrect Because
Chifd Misunderstands:

105, Reteach or Addltionail ~05
instructional Effort =40 -

106. Give Easler Assignment, i5
More Practice L 295

i00

Word
Discrim=
ination Reading
20 18
43 ~ 42 .-
=04 |2
10 «~20] =19 =09
i6 38
17 3| 285 59
—1
=04 -2
06 04 =42 <0
22 21
45 (+]] 42 12
29 14
21 41 | =27 33
-14 23
SI =09 02 34
04 =35
19 =08 «38 =37
=0 04
=03 14
e 03 - 07

Arithmetic Arithmetic
Computation Ressoning Mode

26 -08

M eal 54 -
. .l l "3

-30 02 =59 02
25 Al

16 24; 267 4}
-25 =31

«10 =25 ~i3 «34
04 o8

-2 26 ~08 21
=13 -Q9

-2 ~0l} ~-i9 05
I ol

26 037 16 0Ol
~19 -i7

-12 <27} 06 <37
-8 08

«31  a=} =17 ==
¢8 -20

we  «il] == ~-i8




Table 5, cont'd.

Nord
Number Process Variable Know edge

i Seatwork Is lncorrent

Bacause Sioppy & Done Too Quickly:

107. Redo It (No Qualifications) =04
i -3

108, Redo, If (Depends on Child) =04

Gatermine Read’nass By:

109. Old Racords ~11
it =02

1i0. New Testing 26

Tasts (lven By:

ftt. Unit or Situatlional «15
Nead 04 -

i12. Time Intervals -05
w— =9

Use of Tes?s:

i13. Tasts are Useful But Must 12
Be Suppliemented With e 05
Teacher's Judgement

114. Show Tests Only to Child H
and Parent i 15

Parts of Speech:

115, 1t Is important to Know =21
Names of Parts of =22 -4

Speech

Word
Discrim-
inatlion

-03
-16 =05

0i

06
29 <25

16
«05 33

08
27 -~

=02

-5 2i

04
-05 03

Reading

=01
33 -

=15

-i3

07 ic

<01
-04 -0l

Arithmetic

Computation Roasoning Mode

-42 =08

=02

H
-02 25

~l4
09 =26

Arithmetic

-26
- =3

21

23
4 23

-18
09 21




Table 5, cont'd,

Process Varliable

Number

Word
Knowledge

{§ A Child Uses Incorrect Grammer:

116. Ignore It

117, Correct it

{18. Mode! Correct Use

119, Reactlon to Sliang and
Dialect Depends on Chllid,
Sitvation, Slang

Main Cause of Reading Failure:

120. Attitudinal, Motivational,

Attenticonal

{2i. Chiid's Intrinsic
Limitations

Reading Helps:

122, it Is Important to Read
Silently Before Reading
Aloud

123, Correct Word Calling Is
Important, Expect &
Emphasize It

124, Use of Marker In Roading
Dopends on If Child
Needs |t

20
2i -

-i5

07
T -

14
07 27

05
4t ~I9

0?7
0z 07

-19
02 -

15

o8
09 07

Get Advice On Reading Instruction From:

i25. Inservice Workshops

-~}
~45 02

Word
Discrim=
ination

02
-22 13

Reading

25
8 -

02
12 =02

ol
Q7 07

Arithmetic

Computation Reasoning Mode
f

-4 17

20
06 34

01
¢ -06

Arithmetic

16
26 09

02




Table 5, cont'd.

Word
Number Process Varlable Know ledge
126. Other People 27 ?
- M
§127. Named More than One Source a5
07 36
Kinds of Racords Kept on Reading
Group Ferformance:
§28, Skilis Checkiist 05
-i3 34
129, Tests/Samples of Work =46
~{7 =65

Basis for Forming & Changing Reading Groups

130, Now Testing =25
05 45
{31. Past Performance i6
-02 -
§32, Frequency of Reading Group 23
Change Depends on Child -25 =10
Kinds of Readers Kept Avallable:
133, Library Books 16
=03 -
134, Magazines 14
-~ 43
135, Reference Books 18
- 5

wWord
Discrim=
ination

25
39

2l
-06 40

ol

04 16

2i
05

16
4l

06
24

112

Reacing

33
99
==

44
25—

i

Arithmetic Arithmetic

Computation Reasoning Mode

217
26

'375':'

04

«03 06

awn
=31 =43

-06
=09 02

ot
-i7

-22
01 =31

16
35

12
37

04
16

-02

4

10
27




Table 5, cont'd

Word
Number Process Varlable Know ledge
136. Chiidren Have Free Cholce -08

of Supplementary Readers =43 24

wWhat Typlcal Reading Group is Llike:

137. New Vocabulary & Skills =35
At Beginning «20 =44
§38, Read Silently =348
=28 =35
139, Discuss Lesson -28
~28 ~33
140, Read Orally 3
54 2 37
e
{41, Written Asslignment =25
-2‘9 - e
142. Pattern Depends on Students ~I2
Group, Lesson 47 -~
Purpose of Reading Order:
143, Flexibiilty (Random) -i8
-32 -~
144. Keeps Attention (Rsndom) ol
~01 08

Word Attack Skllis.

145, Stressrs Both Sinale Letter _ 2°
and Comdinations in 17 26

Teaching Word Attack

Word
Discrim=

ination
9

-06 48

-08

-12 ~08

07
35 ~03

=03

«03

-24

-3

=08 ~i3

28

Reading

07
~63 20
==

=i ~42

24
=03 «40

17«43

25
14 31

-{9

-2
-24 --

-10
13 <22

15
10 i9

Arlthmetic

Computation

=20
-32 -04

-3 -39

-24
-22 -~20

20
-35

o8
14 i6

-19
08 ~-

09

-07
04 -i3

Arithmotic
Reasoning

=13
«40 Q5

-23

29 =04

5t 42

Mods



Table 5, cont'd,

Number Process Yarisble

Holp for Siow Reader:

146. Remedial Work, Special
Assignments

147, Exvra Teacher Timo or
Teacher Substitute

148, Encouragement &
{ncentive

Teachos Virit] nn Bvs

149, following Handbook

150, Emphasizing Letter
Formation

Teach Spelling By:
i51. No Spelling Bees

152, Use Handbook or Textbook

153, Word Structure

Teaches Writing Ryt

154, No Special Teaching
Mathods for Left Handed
Chiidren

Teaches ‘‘ath Dv:

155, Stresses Principles
Primarily In Mathematics

Word
Know lcdge

Word
Discrim=

ination

-0

-17 =07

-29
-3 =40

5
-10 34

24
i3 -

=23
- o l

Reading

- 30

Arithmetic

Comoutation

Arithmetic

Reasoning Mo

20
=03 37




Tadble 5, cont'd.

Number Process Variable

156, Has Some Type of

Math Groups

Advantages in Word Problems:

157. Reasening & Problem Solving

Skitls Strengthened

158, Practical Application

159, Psading Practice

i Child Mas Problems with Math

gatwork:

160, Uses Peer Tutors

General Classroom Rules:

i61. Emphasizes Beshavior To
Other Chiidren

162, Namod 4 or Less Specific
Behavioral Rules
Yeach Kids to Follow Rules by:

{63. Teacher Makes Rules, But
Discusses with Kids

Use of Washroom:

{64, No Rastrictions About tise
of Washroom Excapt Number
a8t Any One Time

=05

41

Word

Know [edge

ot
~09

-23
13

-05

-3

-3
~11

05

07
26

03

=48

11

~08

06

Word
Discrim=
ination

04

-4 0l

~16

15 =38

o8
21

12
03

00
37

-3

-08
-3

=03

e

Reading

25
05

07

04

18
27

~26
-04

13
16

=22

31

9

Arithmotic Arithmetic
Computation Rossoning Mode

04
00

1
AN
im

24
38

-t
03

-19
-

~28
-17 =33

i8
04

«02

-24 23

17

10

44

-28
03

-20
-i7

20
-7 =20

24
09

20
39




Table 5, cont'd.

Nymber Process Variable

¥ord

Knowledge

Kinds of Monitors or Helpers Used:

165. Leader Type

166, Messenger, Errands,
Office Work

167, Activities Directly
Related to Introduction

168, Six to Ten Specific Types
of Monitors Named

Monitors Are Selected:

169. Random Rotation

170, Selected, Volunteer,
Polnt System

Mand| tng_of Honeys

{7t. Collect Lunch Fees or
Other Money

=10
15 =22

Word
Discrim-

{nation

o8
13 05

1f Child Doesn't Have item He Is Supposed to Haves

172, Llend it to Him

173, Give It to Him

09
-3 09

-5 09

a9 17

«03
13 «~17

116

Reading

-i3
=46 =0l

- =03
12 ~i2

-l
-38 Ol

-~28
17

Arithmetic

Arithmetic

Computation Raeasoning

-24

-Q9

0%
25

~13
-06

-03
=03 ~-i3

-03
«33 13




Table 5, cont'd.

word
Number Process Varisble Knowledge

§74. Child Checks Work at Least -|8
Somo of the Time Without - «{0
Rastriction

Disadvantages of Sel f-Chackingt

i

176. Chijdren Make Mistakes =08
and Aren't Accurate -06 ~i0

i¢ Child is Cheating:

177. Call Attention to 1t and Q9
Sometimes Punish YWithout 03 it
Discussion

If Child Makes a Mistake In Checking:

178, Teacher Rachecks, Points =33
out Mistake e~ =39

179, This Is No Problem 07

Rules Should Be:

180, Few and Flexibie -03
=36 17

{181, Fow and Fiexible Because ~04
Most Effective ~41 25

182, Few and Flexible Because =37

Situations Change

-tT“"‘g

Word
Discrim=

ination

19
- =23

23
a3 o7

-3 10

13
-23 40

-07

16
33 -

-09

03
~47 a3

04
19 =06

Arithmetic Arithmetic

-t
- -22

22

09
02 -8

-21
«32 ~i2

-32
24 49

Computation Reason inq ‘Mode ’

~i3
e -33

0 2

-3 25

=33
=i6 =4}




Table 5, cont'd.

word
Number Process Variadle Knowledge
Advice to New Teachers cn Management:
183. Be S¢rict at First it
14 {0
184, Mave Lessons Planned, =34
Know Subject, Keep Klids -~38 ~33

Busy
Whole Class Somotimes Restive Because:

{85, Change In Routine or 08
Special Event =05 -
186, 4Yeather a8
38 — 39
—
{87. Children Bored, (11, 26
Tired i 33
188. Teacher's Mood Is Bad 13
7-2 -

189, Chlidren Act Out as a Result <08
of Home and Parental 18 <20
influence

Barriers to Rapport:

190, Something in the School i3
Environment - %

Can Establish Rapport By:

191, Non«Speclfic; Effort at i8
Better Understanding 36 o-

Nord
Discrime
Ination

«02
21 12

=20
-22

41 =01

02

ot

-17

07
18 -

331G

Resdiog

12
=02 19

=26

Arithmetic Arithmetic

Computation Reasoning Mods

2
-09 30

24 ~i8

il -e

28
28 28

i
Qi 16

-24
c6 -~
-32 ~23

13

09
07 -

=06
-9 =05

14
53 <0l

0t -




t
Tadble 5, cont'd. Word

Word Discrim- Arithmotic Arithmetic
Number Process Variable Knowledge Ination Reading Computation Reasoning Mode

Behaviors Serious Encugh - Punish:

192, Genersa! Misbehavior 1A 19 25 26 3
(Breaking Rules) 40 7 4] 4 04 4 3 19 37 | 58 32

193, Moral Misbehavior (Lying, 28 22 22 03 05
Stealing, Cheating) 0 e=| 00 - 4 w=] =07 = 12| -

Punishment Mathods Used:

194, Spanking 17 06 ~07 ~08 ]
14] =27 00 |-20 OS5

[

195. Removing Privileges 16 i ~03 =03 08
39 «06| 37 ~i4] ~0I ~02] «26 06 |~-I3 0

196, Referral to Principsl =34 =35 0s 29 i

or Parent ~58 ~12| =47 -21| 22 02| 3% 35 |3 4
197, Applicstion of Punighment ~20 -i4 -27 =18 =25
Other Than Spanking or «i2 =38 =il «25| =21 33| «|0 =35 |~28 -4
Princlpal
+ Effective Punishment:
198, Aversive Punishment -03 io ot 3 19

-6 08 18 06 =25 12{ ~03 4l i 3!

If Child Is Sulking or Deflant:

199, ignore 20 32 ~05 -16 02
16 22| 39 26| ~07 -04] ~20 15 |-13 -06

200. Take Some Definito Action =23 -24 -0 | =08 -16
Other Than Talking -3 ~I5 Eg 03| ~38 02| =24 07 |~36 ~-03

110




' 205, Referral tor Outside Help sz-oz

206. Talk to Alone, Try to 02
Uncover Problem i3 i

1§ OrdinariiyStable Child Is Upset:

207. Teacher Not Only Talks But «10
Takes Actlion -27 -

208. Would Handle By Self -|9
027 [ L

209, Would Get Help 21
09 34

Teble 5, cont'd.

WNord
Number Process Varisble Knowledge

1 ¢ Ass!gnmanf Undone, Incomplete, Sloppy:

201, Rafer to Parents -3
24 =e
1$ Show=-0f¢ Causing Disruption:
202, Focus on Probleom and -25
Take Action «28 =27
203. Isolate =34
48 32
204, Ignore 07
-4 -

If Disruptive Due to Emoﬂonai Disturbance

]

¥Word

"Discrime

ination

37 ~l6

"
-12 3

18

=26

-17

N

by
5\3
~J

Reading

=05
g4 -

-
-29 08

04
4 =16

19

ol 32

-13
=01 .-

«03
-‘4 -e

i
16 10

Arithmetic Arithmetic

Computation Reasoning Mode

«03
-i8 <08

-9
-26 -10

o1
08 <03

-20
02 -

15
24 14




Table 5, cont'd.

Numher Process Variable
210, Depending on Situation

Would Deal With By Self
Or Got Help

With Group Misbehaviors:
211, Discuss and Find Couso

212, Punish Group

213, Divert Attention to
Something Else

214, Has Plan A Children In CIass” 27

What Do You Think of Plan A:

215, Generally Liko and
Support It

216, Dislike and Against It

217. Don't Know, Neutral
no Response

Advantaces of Plan A:
218. Exposurse to Many Peopla

219. Removal of Sccial Stigma
For Plan A Kids

¥ord
Knowledge

=13

¥ord
piscrime

Ination

=37

-1

05
=17 24

9 14

-13 %2

-7

121

Resding

-18 «04

-i4
22 -

Arithmetic Arithmetic
Computation

-1?
- 08

28
13 40

02
22 15

=08
“Ql =

03

~01
-03 04

«08

Reasoning

thode

d
- 07

28
o8 33

-i2

27
17 24

04
05 ~03

«27
22 o

8 ~16

=03

()

D




Table 5, cont'd,

Numder Process Variable

220, At Least Onoc Advantage
Named

Disadvantaces of Plan A:

221, Disruptive Infivences in
Class

Bahavior 'odification:

222, Some Use of Behavior
Modi fication Techniques

223. Focus of Behavior Modifi=-
“cation is Good

224, Behavior Modification Has

Some Disadvantages

Word

Knowledge -

-24

Try to Motivate Under-Achlevers By:

225, individual Help

Conduct Grades:
226, Conferences Preferadle

03

29 ~05

43
44 " au

word
Discrime

ination

-18
-08

Rols of Parents in Schoo! Atfalirs Othaer Than PTA:

227. Parent-volunteers Used in
instructional Roles

228, Parentevoliunteers Used in
Non=Instructional Roles

21
25 18

06
]

12
-24 .38

Readina

-02

Arithmetic Arithmetic
Computation Reasoning Mode

09
o= 13

«01
09

-3
-17

ol
=02

=04

«02

=03 06

05 38

=03
-21

06
-t3

A
!




Tabie 5, cont'd.

Word

Number Process Varlable Know ledge

Parent Is Cooperative if:

229, Can Communicate With 18
Teacher =34 93

Parent is Uncocperative 1f:

230, Uncommunicative, Uninter- 02
ested, Unavallable 06 <03

Teachar |nvo!vamant:

231. Teacher Woulid Inwiva -9
Seif tn Possible Child 10 =22
Abuse Problem

Determines Student Involvement 8y:

232, Facial Expression 12

«07 23

233, Rostlessness and General 07
Response 29 =04

234, Verba! Assessment 27

44 10

How Do You Diagnose Problems:

235, Analyze Material Step by 02
Step, Back Track =49 19

Why Don't Low Achievers Do Better:

236, Either Need More Time 02
or Have Abliity Limit- 04 -
ations

237, Nesd More Time and 07
Have Abliity Limite -13 25
ations

wWord
Discrim=
jnation

16
0 23

05
-21 18

05
07 05

14

26 12]

-1
-4% ol

04

01

Arithmatic Arlthmetic
Computation Reasoning

Mode

24 15
13 33 17 15

-8 03
=23 =17 ] ~i7 05
o1 =10
-0l 03 -0 =07
08 -0

6 <=0l 09 ~I9
-6 ~06
-0 ~20} ~09 ~03

3 My

=27

=32 <21 =40

141



Table 5, cont'd,

Number Process Varliable
J6E:

238, Retards Social Develop=
ment

239, Helps Social Development
240, Don't Know or No
Response

Dress Codes:

241, Clearly Unconcerned

Advantages of Busing:

242, Gave at Least One
Advantage

Dissdvantsges of Busing:

243, Wastes Time, Tratffic
Danger, Expensive

Extra-Classroom Professional Activities:

244, Always Participates in
PTA Activities

245, Read 3 or More Specific
Magazines in Past Year

Effacts of Weather:

246. Some Weather Makes Chilldren

Stuggish, Listless and
Depressed

Word
Word Discrim= Arithmetic Arithmetic
Knowledge  instion Reading Computation Reasoning Mode
02 i -06 =05 4]
i - i8 - | =2} e | =09 wn | =27 -
17 20 08 04 -~19
28 07 07 30 | =16 22 | ~10 14 | =34 =20
-3 =30 =04 -08 09
-25 00 ] =25 =29 | -I0 =04 02 ~i0 3 04
=19 =04 =31 -08 «03
«J7 ~28 I8 =21 | =09 =~45 26 =39 4 =14
12 25 0t 10 16
34 ~i0 34 15 23 =09 24 -I0 05 21
i4 29 3] 05 -9
8 It 34 26 | =04 21 04 05 | =29 ~I6
10 15 =06 =04 «04
21 12 22 18 | =24 ot | ~21 19 | =40 20
0?7 06 ¢o 07 il
~09 18 23 =29 04 =02 | ~I2 25 | ~13 23
-2 21 ~29 ~07 =22
w25 =00 | =22 =26 { =24 =35 | =13 07 | -2} <25

2%




Table 5, cont'd.

Number Process Varlabdble

Minority Students:

247. Teaches Or Has Taught
Moxican~American Chilidren

Moxican=Amarican Children
Have Spocific Needs With
English Problems

248.

Meot Needs of Maxican=
Amorican Chiidren by
Specific Approach to
Language Skills

249.

+ion for
+o Moxican=American
Chlidren

IGE Is Good for Mexican~
Amarican Children

251,

252, IGE is Not Good for
Mexlican~American

Children

Don't Know if IGE is Good
for Mexican=Amarican
Chitdren

253.

254, Toachesor Has Taught

Black Children

Black Chiidren Have No
Special Needs

255,

Treats Biack Children
Like Any Other Child -

No Specisi Approach

2%6.

Word

_K_n‘e_w ledqge

=4
438

-08 =05

07
20 -

Lists at Least One Suagest- H
Special Approach -07 {8

08

04
5 S

- 27

«26
=51 09

!

Word
Discrime Arithmetlic Arithmetle
ination Readina Computation Reasoning  "‘oce
~24 -13 -04 -08
i w23 =261 =19 =i | «08 =0i ciI ~08
-7 -i4 i2 08
27 =50} =24 ~|| 05 18 12 08
i i3 06 08
48 - I3 - 1 e 41 -
26 00 03 04
19 28 1 =07 05 | =07 07 02 05
33 -0 -12 -15
o " 50| we w19 | == 23 | == 07D
08 04 05 =i
32 - 26 e o3 - 04 —
=31 q 02 2
=36 24| =43 20 | =17 25 05 36
27 =47 =28 48
5 63| =38 =57 | =19 42 | =507 =50
N — n——
34 10 03 12
we T 49} = 12| == 05 | == 23D
~30 -04 -04 06
=37 =25 38 10 | ~44 N | =34 23




Table 5, cont'd,

Word
Word Discrim= Arithmetic Arithmetic

Number Process Varisble Knowledge Ination Reading Computation Reasoning Mode
257. Soclal-Emotional -18 =02 =34 =33 =35

Suggestions for Meeting -i3 - 24 wa | «35 e | =7 -] =24 -

Black Chiidren's Needs
Limitations of Physical Facilities:
258, Present Classroom Presents 02 «20 06 =06 03

Problems ~- 10 e =05 - 0 - 02 -~ Q31 A
259. Present Classroom Has «07 -i9 07 =05 =03

Space and Storage Needs =3I 02| -850 03| 22 02| ~16 =01] =13 <07
260, Present Classroom Needs -{5 =22 ~07 =|6 -08

More Materlals, Equipment, ~i9 - | «29 - 05 == =25 - i =7 -

Facliities

For each set of three coefficients, the top {(centered) coefficient is for the

entire sample, the coefficient at the fower left Is for teachers of low SES
students, and the coefficient at the lower right Is for teachers of high SES

students.

Probabiiity values are Indicated by underlining.
.05 where one iine appears; and p

10 2.

2\ihere dashes appear instead of correlation coofficients, variance on the item was

.10 where no line appears;
.05 where two lines appear,

to0 low to permit analyses for one or both subgroups or for the total group. in
these cases subjects tended to be nearly unanimous in agreeing or disagreeing
with the item. A (agree) and D (disagree) are typed in the mode coiumn to In-
dicate the reason for low varlsnce. In one case Lol is typed in to indicate that
there were not enough data to analyze.



i

Table 6, Correlations between Teacher i(nterview Combined Scores and Student
Residval Gain Scores (averaged across four years) on the Metropoli-
tan Achievement Tests (docimal points omitted).!

T T T T
L H L H L H L H
WK WD R AC_
1. Toacher places restrictions -24 -36 -22 -29 38
on parental involvemant -19 -2 | =17 =44, | =28 -25 | -48 -08 | -42 =32
2, Parents play an important -06 -0l ~-10 ~006
role In teacher~child -1 ~I0 03 -t | =31 ol | =14 ~-04
rapport
3. Teachor defines sarental =05 =10 -13 =08
cooperation by interest in I8 ~I5 2 =28 i =25 01 ~-17
child, not teacher’
4, School open to parent's visits 00 -07 I 16
without restrictions -25 08 | -41i 08 | ~25 27 | -08 29
5. Teacher names disadvantage cf -0l py4 ~08 19

busing In terms of chllidren's 15 -4 54 14 04 ~16} 35 02
emotional harm —

6. Teacher names black students' 17 10 0S5 -09
needs as instructionatl, not ]! 27 | =33 40 | ~17 14 | ~42 13
soclal~-emotional

7. Teacher doos #ndlvidual «07 ~05 ~Q7 14
reading about education 38 «46 | AL =43 14 =26 3 -03

8. Teacher subscribes to -8 04 04 «03
magazines <21 -24 | ~i4 i 23 =02 } -12 -0l

9. Tescher relios on school ~04 -6 04 07
personnel! for advice about ~03 «01 | =08 «25 20 =08 30 ~i6
teaching

10. Teacher uses psychological 13 It 15 25
services 12 C9 4 -2 | 07 24} G 40

11, Teacher implies she takes ¥4 27 c8é )
active role in individual 43 28 21 w6 14 o5 20 oS
re~teachina, -
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12,

t3.

14.

15,

6.

17,

i8.

19,

20,

2.

2.

23.

24,

5.

Table 6, cont'd.

WK 119) R AC AR

Teacher makes direct effort 12 - 32 e 1?7 50
+o respond to motivation -25 26 | ~19 G2 -3t 27 | ~1s 37 27 = 571
probliums -
Teacher exhibits favorable 13 26 -09 -C3 i
attitude toward conduct a5 H 3 i e ~-18 26 =29 2€ id
grades -
Toacher uses own diagnosis to  ~2! -16 ol 07 ~l15
pian teaching -3 -23 |-~IC -28 | 41 -2o 44 -39 2 =30
Teacher uses non~objective ~Q3 -23 ~11 12 13
records it ~i4 2 =38 5 =24 21 05 40 1]
Teacher uses her own judgment ez 05 ~-02 H ¢o
basud on child's performance 07 -03 20 ~07 16 ~i0 4 -09 Le =22
(non~testing) =
Teacher used only subjective ~35 =16 20 09 12
criterion to judge her -43 15 {-32 07 | -t} 39 | ~23 32 | =24 «C
success -
Teachar bases her response to a (8 08 13 18 22
mistake on tha child's ex~ ~11 16 |~20 24 27 ce 29 06 02 22
planation
Teacher keeps up pace by 37 33 o[ i8 22
not waiting, sustaining, or 38 — 28 &g -02 14 08 21 06 i2 12
corrocting -
Teacher has a specific ap- =07 04 17 27 07
proach to non-rasponders, in-~ 23 <26 30 -i3 42 05 -
stead of simply waiting ’ ’ ;2—2 07 36 03
Teacher sustains with child 07 s 02 -
who Is not paylng attentlion g3 12 16 17 09 02 06 07_‘9 48'02-24
Teacher sustains student if I8 05 08 19 10
she gets an incorroct 26 15 35 =17 24 02 04 15 42 24
response
Teacher uses special techni- 19 15 14 16 05
ques to téach language arts ~{8 48 («13 36 |~26 37 | -13 29 | «34 I8
Limits use of kids at board -02 00 -09 -C4 - -05
In some way 10 ~13 28 =26 [~07 ~{2 12 =21 6 =2%
o tosen e octivities - -1 -i6 -16 ~30 -31

efte -26 ﬂ‘l .‘9 -|4 n“‘ -os -31 _30 -43 -;:‘
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26.

27.

28.

29,

3.

32.

33.

M.

35.

36.

a1.

Table 6, cont'd.

WK WD R AC Aft
Belief that cause for read- -23 -23 ~25 =i =05 .
ing faitlure ties in child "f..._g_. =05 | -40 -l 03 -3 00 ~i8 | -I5 =05
Use of nen-bock materials <31 =26 =05 -2 -33
to teach reading =32 ~33} -26 -28 29 =32 24 =60 &7 =33
Teacher arranges student ac- 14 2L 25 27 31
tivities which do not re- -29 41} 32 32 ;=04 37 ;| 28 29 | 65 26
quire direct supervision —
Use of TV shows -03 09 -12 -07 02
12 =26 26 =~i3 17 =27 16 -~40 47 =30

Use of patternod turns in 04 26 -22 -06 09
reading group 18 =10 52 02 C4 -38 20 ~35 S5 =12
High use of spelling bees 13 10 27 03 -1

-3 34 16 06 16 24 14 -0C C6 -i2
Tescher bases judgment of in- 27 Ead 3L i o1
novations on thelr social-emo- 03 24 | 257 32 | 10 42 13 i8 |~ 18
tional effects on students -
Problems with rapport stem 25 10 45 14 -09
from child - 13 ¥4 08 18 3 2 | & i 0 ~09
Teacher mentions concern with =20 06 ~07 02 03
social-emotional nceds of Mex--24 02 | =42 47 (-24 02 |-i3 17 |~36 22
ican ~American children -
Positive attitudes toward 15 4l 05 ~05 12
TV 13 =02 31T 25 38 =02 14 42 3% ~i9
Judges disadvantages of inno- 17 20 27 23 at
vations by their effects on 04 13 13 12 41 33 3% 5 21 =7 4z
students rather than herself
Reaction to AlSD curriculum 12 33 1 8 14
changos was change In X =06 49 22 >3 16 45 —™ 20 0 1%
teachIng
Teacher names different ways 17 06 27 03 IG
to plan lessons (subject, -22 44 | -l6 20 |-10 47 |-10 26 <5 )
unit, time)
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Tabie 6, cont'd.

WL WD R AC AR

33. Does not publicize tost ~0¢ -G3 -20 -3 -25
scorus 27 =331 ~08 -02 | -2t ~33 -3l ~20 | -1i

40. Believes that understanding is =id ~06 32 " s =<7
more important than confidence i5 ~43 | =i -i0 YR 6 =3¢ ot

in teaching a curriculum

41. Uses 8 humanistic approach; -05 -13 -03
tries to see child's side -2% 10 04 =~22 | =27 ce §-C9 H

42. Punlshrent: use of nonpunitive =l - 12 <o ey
+ucihinlauos Instead of iso- -3 1IC | =13 L 1 -13 ¢ 1o ¢e 1 -CC
lation or loss of privilece

43. Teacher involves kids in deter- C% <2 o4 25 12
mining classrocm rules -20 <4 1 -1 ¢i | ~IC {9 co 32 | ~31

44. !ost comon discipline problem “s 3C 46 12 1c
Is nolse, not chlldren's ~Ci 3 c4 46 | 3 TTo7 (12 22 1-02

dlsresnect

i

For each set of three coefficlents, the top (centered) coefficient Is for the
entire sample, the coefficient at the lower left is for teachers of low SES
students, and the coefficient at the lower right is for teachers of high SES
students.

Probabitity values are indicated by underliining. p ».!10 where no I ine appears;
«102p » .05 where one line appears; and p < .05 where two [ines appear.
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