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ABSTRACT a -

A total of 256 ERIC 1973 and 1974 citations dealing with in-service
teacher educacion was reviewed. Types of documents included project
and research reports, syntheses of theory and research, precis of doctoral
theses, program proposals, and evaluation studies. Programs to improve
the teaching of veading and math to disadvantaged students were numerous,
and introductions to new curricula in other subject areas were well
represented. Although many subjects were treated, the reports reflect
little attempt to formulate a comprehensive program. Too often, objectives
were narrow and unrelated to a larger purpose, and most of the programs
focused on the teacher as an individual rather than as a member of a group.
None of the reported programs was comprehensive, dealing broadly with the
professionalization of teachers in a full sense. Few of the reports
dealt with formal graduate study. Four documents dealing with broad
concerns are identified, and a 30-item selected annotated bibliography
is included.

ERIC DESCRIPTORS

_ To expand a bibliography using ERIC, descriptors or search terms
are used. To use a descriptor: (1) Look up the descriptor in the
SUBJECT INDEX of monthly, semi-annual, or annual issue of Research in
Education (RIE). (2) Beneath the descriptors you will find title(s)

of documents. Decide which title(s) you wish to pursue. (3) Note the
"ED'" number beside the title. (4) Look up the "ED" number in the
"DOCUMENT RESUME SECTION" of the appropriate issue of RIE. With the
number you will find a summary of the document and often the document's
cost in microfiche and/or hardcopy. (5) Repeat the above procedure,

if desired, for other issues of RIE and for other descriptors. (6) For
information about how to order ERIC documents, turn to the back pages
of RIE. (7) Indexes and annotations of journal articles can be found
in Current Index to Journals in Education by following the same pro-
cedure. Periodical articles cannot be secured through ERIC.

TOPIC: In-Service Teacher Education--Sources in the ERIC System.
DESCRIPTORS

*Inservice Teacher Education; *Literature Reviews; *Annotated
Bibliographies; *Information Sources; Program Descriptions

*Asterisk indi.ates major descriptor.
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What can you find in the ERIC system about in-service teacher
ed ication? A review of 1973 and 1974 ERIC entries reveals many answers
to that question. The 256 entries reviewed include project and research
reports of action programs, summaries and syntheses of theory and research,
precis of doctoral theses, proposals for new or needed programs, reports
of evaluation studies, speeches, and the like. They present a wide variety
of types of in-service education. The topic itself is called by all manner
of names: staff development, professional development, continuing education,
retraining, graduate study, personnel development, etc. Types of programs
described or proposed include courses, workshops, seminars, curriculum
development, conferences, institutes, teacher centers and clinics,
sabbaticals, institutional visiting, educational travel, exchange programs,
minicourses, microteaching, independent study, tutorial sessions, corre-
spondence study, simulations, role playing, video tape analysis of
teacher behavior, and television lessons.

Programs helping teachers to improve in the teaching of ..:ding
and math, usually in schools with heavy populations of deprivec ov
disadvantaged students, are aumerous. Other subject areas, oft:"
introductions to new curricula such as conposition, speech communications,
communication skills in general, geography, economics, and poli:ical
science, are also well represented. Less frequent, but covered by at
least one report each, are programs about the atmosphere and climate of
or the approach to teaching and learning, designed for the teacher's
general background or for helping teachers to teach critical thinking,
decision making, problem solving, reflective thinking, values, and human
relations. In the same genre are programs to assist teachers with the
humanizing of education, inductive teaching, affective education, open
education, individualization of instruction, analysis of teaching-learning
situations, the interactive behaviors of teachers and students, and
diagnostic and prescriptive procedures. Several programs deal with
approaches to integration or desegregation, attempting to alter teacher
attitudes, broaden cultural awareness, or improve urban teaching. There
are also programs on family life, environmental and career education.
Miscellaneous additional topics include writing behavioral objectives,
managing physical facilities, using resources and instructional media,
and introducing new teaching strategies.

Obviously, there is a multitude of concerns being treated in in-
service education programs. That fact is a plus. The reports will
certainly help anyone looking for ideas. On the other hand, the reports
reflect disarray, a hodgepodge. In most programs, little attention
is given to formulating a comprehensive concept of in-service education.
Too often, objectives are narrow and unrelated to a larger purpose or
rationale. The bulk of the programs are of short duration and attack
a single topic. Most programs are either remedial--for example, they
prepare teachers to deal more effectively with the critical problems
of the disadvantaged, of making integration work, or of upgrading the
teaching of skill subjects--or they introduce new wrinkles such as the
inquiry approach, an emphasis on affective learning, or different
arrangements of content. Such programs are undoubtedly needed, and the
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reports indicate successful achievement of avowed purposes. (But are
- failures shunned or hidden? 1Is much missed by learning little about
“what doesn't work so well?) The approach is piecemeal. And the result
is patchwork.

Orly three ERIC entries deal with broader concerns, one with a
framework,! a second with guidelines,? and a third with a rationale for
planning and carrying out an in-service education program.3 One lone
report describes in-service edi'zation ai career development that is a
longitudinal mix of study and practice.

Most of the programs focus on the teacher as an individual prac-
titioner. Even though the in-service activity usually involves a group
of teachers, the implicit expectation is "study together, but practice
what you learn independently."

Very few programs scem to have based in-service activities on the
needs of teachers, although a few resulted from teachers' analyses of
video tapes of their own teaching, a needs assessment, or student eval-
uation of teacher performance. Most programs seem to have developed
from purposes determined by administrators, othey consultants, or an
assumption that a popular innovation or current ¥ad might be good for
teachers. The latter are not necessarily poor sources of ideas or
programs. However, when in-service programs are dictated and pre-
scribed without consultation with teachers, we know that they are often
resisted by teachers and usually result in only temporary change while
the pressure is on.

The programs reported in the ERIC entries are sponsored singly or
collaboratively by school districts, colleges and universities,
intermediate school districts, regional laboratories, research and
development centers, state departments of education, professional
societies, teacher organizations, and a host of other public and
private agencies. Many are supported by funds from the U. S. Office
of Education. The largest number do not take place during the regu-
lar school day and are not a part of a teaching assignment. Very few
programs focus on teaching performance- or competency-based teacher
education. Where the latter term is used, the emphasis is on pupil
performance or teacher participation in preservice teacher education;
in both cases, the teacher is concerned about someone else's performance,
not his or her own.

No program reported is comprehensive, dealing broadly with the
professionalization of teachers in a full sense and taking into consideration
the multiple roles of the practitioner in the following:

1. Planning and developing curriculum and accompanying instructional
strategies;

2. Teaching students in terms of such planning;
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3. EBvaluating, immediately and over the long term, the impact of
instruction and program;

4. Interacting with colleagues in broad curriculum planning, organizing
a structure for schooling, communicating and evaluating within the
school, and maintaining relationships with parents;

5. Relating to school administrators and supervisors, including devising
appropriate and clear responsibilities for decision making;

6. Relating to other segments of the profession such as personnel in
colleges and universities, state departments of education, regional
educational laboratories, research and development centers, federal
projects, and other groups and agencies;

7. Functioning as a member of teacher organizations, subject-matter
associations, and professional and learned societies; and

8. Assuming broader professional responsibilities as a member of the
teaching profession.

De;ciibing the state of in-service education on the basis ¢! 256
recent Ex.C entries admittedly gives only a partial view of the subject.
The entries are largely "fugitive' documents, those usually not included
in other indexes and library catalogs. Moreover, very few of the reports
deal with formal graduate study, where a large part of traditional in-service
education takes place. Nonetheless, impressions gained from reviewing
these entries seem to accurately characterize current practice, formal
graduate study included. In fact, postbachelor's subdoctoral work
in colleges and universities is more vulnerable to criticism than school-
related in-service education because it purports to have order and purpose,
yet it fails to contribute to the further professionalization of teachers.
It may be noteworthy that the heavy, and often effective, involvement of
colleges and universities in in-service programs is very often through an
adjunct center rather than through the regular graduate program.

To criticize the current state of in-service education is not to
indict it. With the haphazard attention in-service education has
received, it is surprising that so many interesting programs are under way.

It seems a reasonable assumption that in the next decade, comprehensive
programs of in-service education will get much greater attention because
teachers desire to be more adequate, because the public is demanding that
teachers stay current, because higher education and state departments
are showing increased concern for this area, because federal support is
probable, because in-service education is an essential next step to full
professionalization of teachers, and most importantly, because it is the
best way to improve the quality of schools.
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Karls, John B. "Retrain To Retain." Paper presented at the National Council

of Teachers of English annual convention, November 1970, Atlanta, Ga.
11 pp. ED 752 207.
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includes in-service and on-the-job activities, with both apprentice
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institution and one or more cooperating school systems, and it would allow
the urban teacher to participate in and plan a continuing process of
education suited to his particular situation.
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Adult Basic Education, October 1971. 36 pp. Available from Florida
State University, Research-Information Processing Center, Department of
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ED 079 587. Not available from EDRS. .
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needed and are most effective.

Mohr, Paul. Current Research and Development Efforts in Inservice Training
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ED 083 148.

The need for and purpose of in-service training, including some goals and
weaknesses in the teaching profession, are presented. Teacher training
models, in-service programs for teachers of disadvantaged and economically
deprived children, the relationship of innovations to technology, the



changing roles of teachers, performance-bacred teacher certification,
and the role of evaluation are discussed.

Monahan, William G., and Howard E. Miller. Planning and Developing Inservice
Education. Jowa City: University of Iowa, Iowa Center for Research in
School Administration, 1970. 27 pp. ED 045 611.

A five-state study conducted by the University of Iowa has shown that
teachers indicated that their chief requirement of an in-service program
was to improve their teaching skills by updating their teaching
techniques, being evaluated on the basis of performance rather than
length of service, and being able to demcnstrate productive performance.
The document discusses the organizational strategies required in the
establishment of a successful in-service program.

New Jersey Social Science Teachers Look at American Institutions. Princeton,
N.J.: Opinion Research Corp., July 1973. 33 pp. ED 083 254.

This report presents conclusions on research in which 52 high school
social science teachers explored the feasibility of combined instruction
in economics and political science and discussed teacher attitudes towards
workshops in social science.

Ritz, William C., and others. How To Conduct a Workshop. Syracuse, N.Y.:
Eastern Regional Institute for Education, 1970. 210 pp. ED 065 486.

This document describes a ratidnale for workshops that places emphasis
on participant involvement and on the planning, conducting, and evaluation
of a workshop for groups of participants ranging in number from 15 to 500.

Rubin, Louis J., ed. Improving In-Service Education: Proposals and Procedures
for Change. Boston, Mass.: Allyn and Bacon, 1971. 284 pp. ED 052 154.
Publishers's price: §$9.50. Not available from EDRS.

This book offers an overview of the problems of professional growth,
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Snow, Richard E. A Model Teacher Training System: An Overview. Stanford,
Calif.: Stanford University, Stanford Center for Research and Development
in Teaching, August 1972. 18 pp. ED 066 437.

This report provides an initial overview of the Model Teacher Training
System, which is a major goal of the Program on Teaching Effectiveness

at the Stanford Center. The system is intended to focus on the training
of public school teachers in skills generalizable across the content areas
of science, mathematics, social studies, and English, for grades 3-12.
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the policies of state departments of education.

Syropoulos, Mike. Evaluation 9f the Federally Assisted Staff Training (FAST)
Project. Detroit, Mich.: Detroit Public Schools, October 1972. 82 pp.
ED 077 849.

This project, cesigned for teachers in inner-city schools, covers eight
phases: in-service consultant-leadership training, teacher behavior
improvement workshops, workshops in microteaching, Title I staff
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ABQUT ERIC

The Educational Resources Information Center (ERIC) forms a nation-
wide information system established by the U.S. 0ffice of Education,
designed to serve and advance American education. Its basic objective is
to provide ideas and information on significant current documents (e.g.,
research reports, articles, theoretical papers, program descriptions,
published and unpublished conference papers, newsletters, and curriculum
guides or studies) and to publicize the availability of such documents.
Central ERIC is the term given to the function of the U.S. Office of Edu-
cation, which provides policy, coordination, training funds, and general
services to the clearinghouses in the information system. Each clear-
inghouse focuses its activities on a separate subject-matter area; acquires,
evaluates, abstracts, and indexes documents; processes many significant
documents into the ERIC system; and publicizes available ideas and infor-
mation to the education community through its own publications, those of
Central ERIC, and other educational media.

TEACHER EDUCATION AND ERIC

The ERIC Clearinghouse on Teacher Education, established June 20,
1968, is sponsored by three professional groups--the American Association
of Colleges for Teacher Education (fiscal agent); the Association of
Teacher Educators; and Instruction and Professional Development, National
Education Association. It is located at One Dupont Circle, Washington,
D.C. 20036.

SCOPE OF CLEARINGHOUSE ACTIVITIES

Users of this guide are encouraged to send to the ERIC Clearinghouse
on Teacher Education documents related to its scope, a statement of which
follows:

The Clearinghouse is responsible for research reports, curriculum
descriptions, theoretical papers, addresses, and other materials
relative to the preparation of school persomnel (nursery, elemen-
tary, secondary, and supporting school psrsonnel); the preparation
and development of teacher xucators:; the profession of teaching;
and the fields of health, physical education, and recreation. The
scope includes the preparation and continuing development of all
instructional persomnel, their functions and roles. While the
major interest of the Clearinghouse is professional preparation
and practice in America, it also is interested in international
aspects of the field.

The scope also guides the Clearinghouse's Advisory and Policy Council’
and staff in decision making relative to the commissioning of monographs,
bibliographies, and directories. The scope is a flexible guide in the
idea and information needs of those concerned with pre- and in-service
preparation of school persommel and the profession of teaching.
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SPECIAL COLLECTIONS (postage included)
Office of Education Research Reports 1956-65 .. ... ... .................... 369.24
Pacesetters in Innovation, Fiscal Yeur 1966 . ... ..., 132,05
Pacesetters in Innovation. Fiscal Year 1967 ... ....ooooooviiiiiiiii i, 160.09
Pacesetters in Innovateon, Fiscal Year 1968 ... ... oo i, L. 102,47
Selected Documents on the Disadvantaged. . ..., 306.06
Selected Documents in Higher Education .. ............oocooiiiiiiiiiiiia, 140.14
Manpower Research: Inventory for Fiscal Year 1966 and 1967 .. ............. 72.81
Manpower Research: tnventory for Fiscal Year 1968. . . .. .. e eretarereenaees 40.66
Manpower Research. Inventory for Fiscal Year 1969 ...................... 52.77
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¢ sstitution of chargés. ' The prices set forth herein may be changed without notice;
in no event shali CMIC be hiable for special. consequential, or howaver, any price change will be subject to the approval of the

quidated damages ansing from the provision of services heraunder.
3. WARRANTY

CMIC MAKES NO WARRANTY. EXPRESS OR IMPLIED. AS
TO ANY MATTER WHATSOEVER. INCLUDING ANY WARRANTY

National Institute of Education Contracting Officer.

2. PAYMENT
The prices sat forth harein do not include any sales. use, excise,
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OF MERCHANTABILITY OR FITNESS FOR ANY PARTICULAR  coPyto the Customar. Tha cost of such taxes. it any. shall be borne
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defects or incomplatenass. The quahty of the input document is not
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9. DEFAULY AND WAIVER

a. it Customer fails with respect to this or any other agreement
with CMIC to pay any invoice when due or to accept any shipment
as ordered. CN1iC may without prejudice to other remedies dafer
any further shipments until the default is corrected. or cancel this
Purchase Order .

b. Mo course of conduct nor any delay of CMIC in exercising
any right hereunder shall waive any nights of CMIC or modify this
Agreement
10. GOVERNING LAW

This Agreement shall be construed to be between merchants.
Any question cancerning its validity, construction, or performance
shali be govarnad by the laws of the State of New York.

OCDUCTION
Materials supplied hereunder may only be reproduced for
not-for-profit educational institutions and organizations. provided
howaver, that exprass permission to reproduce a copyrighted docu-
ment provided ﬁereunder must be obtained in writing from the
::’opyrightt hoider noted on the title page of such copyrighted
ocument.

4 NQENCIES

MIC shatl not be liable to Customer or any other person for
any failure or delay in the performance of any obligation if such
failure of delay (a) is due to events beyond control of CMIC
including. but not timited to. fire, storm. flood. earthquake. explo-
sion. actident. acts of the public enemy. strikes, lockouts, fabor
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negli on the part of CMIC. or (c) is due to erroneous or -
complete information furnished by Customer.
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