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ABSTRACT ’ .

' During 1972-73 the Diablo Valley Education Project, a
joint’ program of tha Center for War/Peace Studies and the Mt. Diablo
Unified School District, designed and ran a naterials evaluation
progran of 49 curriculunm project materials, 8 simulation games, and 5
multimedia kits dealing with global perspective. The objective of the
program was to use materials evaluation as a means to make local
schools effective instruments in teaching about hunman dignity and
global problems. The progrdm was designed to use the existing school
structure, involve the cowmunity, and set up a self<evaluation to
test ‘results. Materials for evaluation were chosen according to
global perspective, organization of content, quality of supplenentary
materials, flexibility, format, reading level, and cost. District
social studies teachers were responsible for testing the materials in
the classroom and for completing a lesson log sheet, evaluation
questionnaire, and oral evaluation. The results vere a 35 percent
increase in the use of dlobal perspective materials, an increase in
intraschool and interschool communication, and a handbook of
materials evaluation. Appendixes include a sample teacher evaluation,
log sheet, and list of materials tested. An edited handbook of the
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{; "While the world is becoming a single great global
L community, it retains attitudes and habits more
S0 N ' appropriate to a different technological age . . .
e I Before long, humanity will face many aqrave diffi-
r«i” culties that can only be solved on a global scale.
gjsf; Education, however, as it is presently conducted in
£ this country, is not moving rapidly enouah in the
o right direction to produce the knowledqe about the
CﬁJF? outside world and the attitudes toward other peoples
L¢Jﬁ; that may be essential for human survival within a

2 generation or two." ¥

g You will recognize this quote as but one of many which could have been chosen

from among the forward thinkers of our age to highlight the critical worid situation

and the crucial role of education in solving our predicament.

So what else is new, you may ask. With the education system struggling in
most communities with integration, agina faculties, inadequate financing and teacher
militancy, you are right to be skeptical of education's ability to lead us to the

new know!edqe and attitudes "essential for human survival.”

what follows is not an educational blue print for the world's survival. it is,
however, a practical outiine of what can be done (and has been done) by a project
in one school district with modest resources and average |cadership, to move in the

direction Mr, Peischauer suggests.

This procram qrew out of concerns to make local sctools more effective instru-

ments for teaching the knowledge, attitudes and skills needed to maintain or enhance

Sp‘ co7 P28/

human dianity in a wortd which wili have 6 billion prople by the year 2000, has the

war-m-kinq capacity right now to destroy civilization as we know it, precently keeps

¥ tawin feischauer, Thenmd the et Conturv: Fducatinon for a Chanaina world,
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half its population at a subsistence (sometimes even starvation) level, creates a
small minority of extremely wealthy and powerful people and rapidly pollutes or uses

- up the life-giving resources on which we all depend for our welfare.

GUIDING PRINCIPLES

The design and implementation of the program was based on a consclous philo-
sophy of nonviolent change which rests on the following guiding principles:

I. Respect the dignity of individuals in fhe‘schools and in the community. In
our approach to people, we assumed they probably shared our concerns; we
showed respect for their responcibilities; if they showed resistance to change,
we accepted their reasons at face value and tried to reduce the-obstacles; and
we treated all questions abnut our values and motivations as legitimate concerns
dessrving open and honest answers.

2. Plan for conflict and misunderstandina to arise. We assumed that with the
global nature of our concern for conflict, our Quaker roots and our interest in
process as well as content that people might be suspicious that we were using
humanitarian concerns to advance totalitarian objectives, a ploy not uncommon
among groups working for radical change. To meet this concern, we clarified
policy objectives early with b&fh commynity and school leadership and have
continued to welcome criticism into the Project.

3. Reinforce the schools' own commitment to democracy, law and rationality. We
announced this commitment puvlicly and then chose or developed materlals which
also demonstrated this commitment and requested community review of materials

and practices to help ensure against error on our part.

4, Incorporate a giobal dimension into existing courses through comparative and
cross-cul tural studies and by the use of such concepts as interdependence, con-
fiict, power, authority, tdentity, change and values, In doing this we per-
mitted teachers to add a global perspective to their existing courses without

developing entirely new programs,

5. Develop new channels of communication within and among school faculties and
introduce new resources into these channels from outside the schools, Schools
tond to isolate teachare from each other and from administrative sorvices
through ~lassroom walls and departmental structuraes, We tried to improve
exinting communication channels whila opening new ones within 1thae schoo! and

to the outsidn.
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B Aﬁbroach schools as complux organizations of many interdependent parts, each
one of which must be involved if permanent change is to occur. We carefully
sought the interest of adﬁinisfrafors, teachers, students, and community
leadors and have been careful to use existing structures in.the schools rather

than work to radically change structures.

V7. Make explicit program plans, try to impiement them, evaluate how well the: are

| working, modify program and start the cycle over. This allowed us to explain
at any time to teachers, administrators and community exactly what we were dofng.
It also reinforced people's dignity (see (I) above) as we were psychologically
ready to listen to concerns and try to incorporate them.

SUMMARY RESULTS

Employing these principles, the Diabio Valley Education Project, a program of
+ha Center for viar/Peace Studies and the !it. Diablo Unified School District designed
and ran a materials evaluation program in 1972-73 waici, resulted in 64 social stud'es
teachers (about 35% of the total sécial stuc.es staff of the District) adopting for
their own use one or more units of study having a alobal perspective; an estimated
8,000 students receiving instruction based oh those units; a marked increase In
Intraschool and interschool communication among social studies teachers; a handbook
evaluating the materials in the program available to every social studies department
of the District; an edited versior of the handbook available nationally throuagh the

"Center for war/Peace Sfudies;'a marked increase (above nonparticipants in the
program) in se of the evaluated units; and widespread feeling among teachers that
the Diablo Valley Education froject was a valuable resource for new alobally oriented

materials and leadership in social studies education.

The description of this materials evaluafion.proqram which follows is not that
of a quantified and ricorously controlled laboratory experiment (tnouah a sample of
3 encia! studies teiacners [ both participants and nonparticipants in the ~roaram}
wore interviewed in the fall of 1973 by an independent investiaator to provide data
on ecffrcts of the Project). This paper is partly an elatoration of howv the princi-
ples stated earlier were uted to imalemant the proaram, partiy a prescriotion for
othera, partly a ropsrt en specific activities we actullly unaortosck anc partly some

enaculatinne on Lew Such 1 nroaram can holp solve sorme of the manv protlems confrontina




\.

\

av

' CURRICULUM MATERIALS EVALUATION AS A PROCESS FOR CHANGING EDUCATION ~ Page 4

I
]

s;hools and the larger society. If differs most notably from many papers on change

“In that if reports on an ongoing and develoning program for change in the alobal

dimension of education rather than prescribing proposals for changes which have
only been tried under very controlled conditions for a short period of time.

KEY PROGRAM ELEMENTS

initiating any program in a school district requires preliminary attention
to many factors and ours was no exception. We learned that before starting a
Materials Evaluafion Program, it is essential to have in mind a way of -dealing with
ot least these key program elements:

4

. A clear understanding of the teachers' needs.

Yuu.may desiqgn a ﬁrogram that's heavy on materials and |ight on workshops,
only to discover that what the teachers need more than materials is a chance to meet
and discuss their curriculum problems. To avoid that kind of pifféll, find out
your "audience's" needs first, by sending out questionnaires to social studies
departments, visiting district department chairmen .meetings, or desianing workshop
activities to encourage an uninhitited exploration of prnblems. Whatever problems
or needs are identified should be taken seriously. even though exploration may
eliminate some of those problems casually sugéesfed in favor of other more serious

ones.
. A sound purpose and strategy.

Once needs are known, rank them by priority and match them against your project
resources and purpose. For example, the teachers may express a need for (l) better
departmental cooperation, (2) materials on other cuiturus and (3) a orogram-for
dealing with student discipline problems, ¥ you have a *iny staff whose expertise
lies in the area of (2) and not (3), obviously (3) should be teft out of your pro-
gram or given less attention, You can probably help bring about (1) departrental
cooperation, by means of a proaram concentrating on testing (2) materials on otuer

cultures. There's a real danqger in tack!ing too many needs at once.
. Progqram scope.

Materials evaluation can ba run on a very small scale: testing items already
on hand in a dipiartment, workine with just one or two taachers in the sare school;
on a deurtmant or school-wide :asis testing 10 or 1% items ner vear; on a district-
wide tasis testin~ 70 - 20 iteams on a ranqe of concents, invelvirg teackers in

every secondarv or elementary scrool in a school district, or c¢n an even larqger
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basis Involving several schools or districts throughout & regicn or state, usina

_ workshops spcnsorei by local professional organizations such as Counciis for the

Social Studies. Ary of these lavels can be handled with adequate staff and

organiza*ion.
. Using the existing structure.

By. fr’afinﬁ department chairmen, principals, school board members, superin-
fendenfs.énq cbﬁsql%anjs as positive forces for change, you mav find them responding
as such. Their ﬂgghtar meetings can brovfde'good forums for you, and their
leadership roies can be utllized. in parficular; the department chairmen and
social studies consultant can act as essential |inks between teachers and project,
kniding their own meetings to move the proaram forward, organizing teaching teams,
circulating materials an.! seeing that materials recommendéd by the teachers get
purchased.

. involving the community.

Community support is important because it gives the administretion evidence
that the community approves of the program. Then if'fhere ls any opposifibn,
administrators have community leaders to call on for support if necessary. You can
mount a small effort -- for instance, recruitment of a community board whom you

consult from time to time and keep informec of activities by mail -- or a larqge

. effort involving weekly or monthly committee meetings, or active participation in

classroom testing of materials alongside teachers and attendance at inservice work-
shops. Entire responsibility for the program could even rest in a community qroup

with established staff and financial res»urces.
. Project secretarial and administirative staff.

Help here is essential to handie the flow of written and telephone communicat.on,
t+o process orders of matei'ials and keep watch on their circutlation, and to asuist with

wOrksnops. Access *¢ standard off.ce eauipment is mandatory.
. Inducemaents for teachers,

Releasad time from classes, academic credit, donated or loaned class sers of
materials, inicresting worhsheps, iicrezsed professicnal and social ~ommynication
with peers -= these ars ameng the inducements that may heip attract teachers to your

NroGram,
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. . Good relations with school’ administrators and someé teachars,

Any outside agency sponsoring a school program is goinj to be viewed with
suspicion by the <chools unless some groundwork is {aid. Before advertising your
" program, find out who the key administrators and teschers are and acquaint them
with your plan by means of meetings, corresponcence and/or social get-togethers.
Take these opportunities to listen carefullv to their ldeas and concerns. Pay
special attention to the superintendent., His agreement is essential to any long
rangc program which the public may learn of. When possible, provide informal
situations such as workshops for key administrators and teachers to talk face to
face, so that all of you share the same understandings atout where you are headed.

. Preliminary work on materials.

Prcject staff need to search out good materials, collect and store them, anc
make preliminary judgments about them based on project criteria before presenting
them to teachers for classroom testing. If your main criterion is that the '
materials reflect a 'global' outiook, for example, you must weed out a‘lot of
materials that are excellent in other respects. A novice should allow plenty of
time for this task, for it can be a long process involving searching through catalogs
and announcements of publishers and curriculum pro,ects, and finding out what teachers
are saying about materials in use. | vems must be ordered for preview or purchase,
bil!s paid, and a system devised for recording evaluations and catalcging materials
in 3 library. Pubiishers' lccal represertatives can be helpful in proviuing free
samples, examination copies, and even free class sets of materials.. (For a head

start on a tough task, write the Center for War/Peace S*udius, 218 East |8th Street,

New York, N. Y. 10003 for their current list of Curriculum "aterials on Conflict,

Change, and Interdependenca.)

. Active leadorship by program staff.

The siaff should include some 'link' betw2en project and aistrict (or school,
counity, etc.) such as a teacher on specia' assignment, ~orking full or part Tine and
paid e¢ither by an outside project or jointly by a school district or rrofessionatl
orqanization ani a project. A district or county consyltanr, curriculum assistant,

or spezial qroup of community volunteers could protably by used in the same fashion,
A selé-aevalytion proaram,

A serious ongoing attemnt <hould be made to assess whether or not your osroaram
is moeting the needs of those particinating as well as those affected on the peripherv.

This can be handled by an outside agency, such as the tduzational Testing Service or
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- a un!véréi*§, by your own office, or a combination of the two, and should include

responses by students, teachers, administrators and community members. Listen
well and modify the program to meet changing needs.

Those elements could probably be generalized to any program for change (they
do parallél some points made by James Becker, Dirécfor, Diffusion Project, Soclal
Studies Development Center, Indiana University *).  The reason materials were
selected as a focus in this effort is because they are very tanaitie. Selected
properly they contain ideas which reinforce program objocfives. Evaluation by
teachers requiras teacners to follow up on concerns generated in workshops. '
Evaluation adds dignity to the teacher's role: "Our opinions are valuable.”
Selecting new materials is a real and conctant probiem to the school. Materials zan
be reviewed by community membars (and rejacted or accepted) --'they make the change
effort defensible. With individual materials evaluated, a base is provided on which
to bulld a rep]icable course of study.

SOME SPECIFIC STEPS

Once these key program elements have been cunsidered, the difficult work of
implementation can begin. Here 1s the way we proceeded, step by step, during the
period from summer, 1972 to the fall of 1973,

PLANNING

On the basis of our previous work in which we had established good rapport
with the administration, some support in the community and some confidence with a

wide grop of teachers, we had an approximate idea of what the teachers’® needs were.

We wrote a program nroprosal to serve some of those needs: (1) {for improved
social studies matericls; (2) for a more coordinated structure for evaluating
materials: (32) tor experience 15 evaluators; (4) for better departmental and
district-wide coopearation and communication and (5) for a better feelinq about

themselves as teachers. The plan met our need for a tanqible and viaorous program

i e ——— e S — - —

L]

* vacker, James, "Treanizing for Thanae, The iIndividual in the Svstem", Social
Fducatinn, “yrer, 1973, D, 10y, "Positive chanas can ba iniroduced to thae

cotnols, oroviding tros: cocking innovatior are: 1) sensitive to the ordinary
an4 routine natterns of orecinizatinnal behavior; ?2) clear atout the contitions

the s Aish 1o croate; %) willinag and anle to worl cenperatively with their colleaouns;

4) adventuracams cponah to take some ricks; and 5) patient enouab to aeg vith Tha
frustratinons and sotbacks.”
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. . ,
in which many teachers had to try something new in thair classroons. it promised

_evaluation of materials we had recommended only hesitantly before, and it was

manageable by our staff without additional training or outside consultants.

CHOOSING THE AATERIALS

vie had been collecting materials for some time and had accumulated eQaluafions

of each item zccording to the following criteria:

. Does it develop one of the basic concepts of conflict, interdependence, self-
identity, chanae, power, authority, institutions or values and provide a

alobal perspective?
. l§ it organized so that the highlighted concept really comes across?
. Do a good teacher's guide and supplementary materials accompany it?
. ls it flexible enough to be plugged into a variety of social studies courses?
. Does i* have an appealing format and suitable reading level?
. Is its price right?

Few materials met all the criteria, but all those accepted met at least some,
Staff evaluations were recorded on annotaticn cards and fitled in our library with

sample copies of the materials.

LAYIHG THE SROUNDWCRK

¥e obtained District administrative approval after meetinas between our stiff,
the District social studies consultant (who played an important rcie as a fink b3~
tween District and Project), th2 assistant superintendent, setected principals,
and department chairmen. At a teacher 'retreat' meetina just before school opened,
we neard teachers' reactions, In Sentember, final apofoval was aiven by adminictra-
tors and department chairmen, The lctter acted as a conduit tetween teachers and
our s*aff, and they desiared the evaluation questionnaire latar used hv teachers in

the evaluation process, (See sample Teacher [valuation 1n the Appendix.)

Yoo BRI

by chons to introducy the proaran to cacial ctudiag teactrrs at four achooln

thongah the rodium of workstons in a retreat cotting, Thie orovided the ~bance *o

S
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get away from the school setting (Thursdéy night and fFriday), an opportunity to

get to know each other and each others' teaching problems, and a way to introduce
> one social studies department to another. ' Providing this professional interaction

was crucial to the acceptance of the materials evaluation program. ‘lnvolvemenf

of whole departmaents along with the priincipal resultcd in a far wider adoption of-

new materials than happened in other schools where teachers participated on an

individual basis.

The schedule of each workshop included both work and blay: the 25-30
participants played a simulation illustrating conflict (S?arpower*), saw a sllide
éhow we developed about the global navure of society's problems, discussed school
problems relating to 'conflict', pooled their problems as social studies teachers
'n a master |ist (See 'Pooled Problems List' in Appendix for description of this
process), reacted to the proposal for a Materials Evaluation Program, e:amined
maférials, and chose 'teams' to test and evaluate maferialé. A major incentive
for school participation in the program was the fect that we were able to reward the
two pairs of 'site cecncentration' schools which would be involved maximally with
one class set of materials in return for each item evaluated. The workshop
retreats were crucial too, as we Ie&rned from written workshop evaluations. One
teacher commented: 5 N

n7 1ike the idea of the Projeét as a faeilitator for' communication crong

teachers, publishers, and others concerned with improving elacsroom instruction.”

To recruit volunteers from other ‘non-site' schools, we held two separate
one-day inservice workshops, one first semester and one second. Together the
'site school' retreats and the 'non-site' workshops provided a dramatic beainning
to a complex program and nad the effect of stimulating interest in the program on

the part of some schools not involved in the retreats.

FOLLOW!%& e

Wle now had to provide enough class sets of whatever the tez:hers chose *o

evaluate from amonq our offerinqs, staving within our budaet. W¥e allowed about
siwx weoks to procure materials, which proved barely adeauate. belp woc provided
by publishers; by con*tacting local rapresentatives and explaining Our proaram,

w wore able to atquire 11,725 in free class sets. A frequent arranacement with

. . wr —— — o - 4

¥ Covoloned by Simide U, PO, Box 1023, La Jolla, Califor~ia
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publ ishers was, "Wo'll buy two [f you'll brovlde one free.," At our follow-up
meetings, we pinned down who was teaching which maierials at what time,
Departmental cooperation set in motion at the initial workshops was deepened
somewhat by such meetings, and they provided another chance to look at materiais
together. Moving materials from schooi to school proved difficult in spite of
such meetings and required constant attention by the Teacher‘éssoqiafe and staff.

THE TCACHER ASSOCIATE

The leadership role of the teacher associate was vital to the success of
our program, On special assignment for a year and a hatf, he worked full time
out of the Project office. The first semester was pa‘d for by the Project, the
next year ontirely by the District. The teachers felt that he was 'one of them®
--a person who could settle their fears that the Rroject was made up of ‘'experts'
or 'subversives’. His role in conducting workshops and inservice meevings and
~contributing to regular District department chairmen meetings was helpful in main-
taining a close relationship between Project and séhool personnel.

WHAT THE TEACHERS CID

The teachers~were responsible for testing materials in the classroom,
filling out an informal lesson log sheet and evaluation questionnaire, and
further giving us their reactions to materials orally. (See Appendix for sample
Teacher Evaluation and Log Sheet.) Many, but not all, chose to work in
teams of two or more teachers, usually from their own school--a principle we
tried to encourage. Teachers attended 'preservice' days or half-days on a
released *+ime basis to prepare for testing the materizls. Here the teacher
associate and director triefed them and suggested supplementary materials which
were avallable from our library or the District or County media centers., Teacher
needs at these sessions varied from the desire to discuss semester-long sequencina
of units to detailed training in the use of a simulation. During the 1esfinq; we
made occasional visits to classrooms--when invited. Cnce finished, the teachers
sither took another inservice day (paid by us) for ‘debriefing' with us, or
simply completed the evaluation on their own time, As there was no limit ~n
the numbor of items a participant could tect, we began to see some *teachers qiitn
oiten. fredictatly, tneas teachars bave becorme chance aqents in their own schonls

and even throughsut the District,



"\\ e
\ \

_CURRICULUM MATERIALS EVALUATION AS A PROCESS FOR CHANGING EDUCATION  Page Il

THE HANDBOOK

Our statf pooled the teacher evaluations and staff summaries of teachers'

"comments into a Materials Evaluation Handbook indexed by concept, topic and

course placement, It was distributed in the fall of 1973 to all secendary social
studies departments in the District. (See Appendix for a sample of Staff Summary
Evaluaticn and Teacher Evaluation.) The Handbook was also placed, along with -
samples of all materials tested, in the District professional l|ibrary for the
benefit of all District teachers. Evaluafioﬁé.?Fbm this year's program will be
added to this Handbook. Eventually this tile might be expanded to Include a

bank of lesson plans'dt innovative lessons from units. An eaited version of the

.Handbook is availaple from the Center for VWar/Peace Studies.

TAKING ANOTHER LOOK

By second semester we had taken amnother look at our Ttescurces and decided

to offar more materials for evaluation. This 'second round' was advertised to

Mt. Diablo teachers in a workshop in February, and by maii fo teachers outside the
District. The latter method produced only two participants, but it had some
public relations value. 'The workshop precipitated another round of some thirty
sign-ups and materials orders.

INVOLVING A LARGER COMMUNITY

we kept administrators informed of our activities through personal visits,
phone calls and a monthly Calendar of Activities which showed who was teaching
what materials, so that they could observe in class if they wishec. Community

members and students served on a forty-member Community Advisory Board which met

twice during the year, and its eleven-memter Executive Committee, which met monthiy.

Our Board's role was advisory and consultative. A large group as active as ours
was prcbably not necessary. Ours took considerable time and evergy to recruit and
keep going. The point was to have some community sanction for cur program so we
were not solely dzpendent on the administrative support. To keep our Advisory
Board in iouch with what we were doing, we sent them the Calendar of ACtivities
reqularly, invitcg tnem to visit classes, and neld a conference (open to the

whole cormunity) to give a flavor of the program. At it, 15C participants played

garss, took part in lessons, examined student projects and viewed some

i

i

s
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of our media., They enjoyed it, as one par?iélpanf's commenf-ghows:

"I believe that working with the cormunity in this vay ia perkaps the
most productive means of improving the educational system. We eurely must
continue to educate for non-violent ronflict reaolution and positi(i'ohange."

EVALUATION “ &
A significant effort was made to determine the effects of this program.

With the help of a consultant from the Educational Testing Service we 2xplored
several issues we felt were involved in the program, the results of which are
summarized hura.* Data was. col lected through mailed questionnaires to all
secondary sccial studies teachers and through 37 interviews of 22 participants

and |5 non-participants in the program.

With regard to participation in this program, we found that as many as 25%
of the target group may not have known of the program or felt it somehow was not
open to them. MNon-participants reported such reasons as:

. MWriting evaluations ioo time consuming.

. No interest in the materials offered.

. Too much class time required.

. There was general regisfance in my school to non-traditional methods of teaching.

Th{s contrasted with responses of participants, 95% of whom Iindicated that the
program met some of their needs as social studies Teachers.' They felt they got
assistance with curriculum, improved interaction with colleagues, exposure to "new
materials, increased pupil stimu'ation, and better teaching techniques.

With regard to the emphasis given to the concepts of conflict, change, inter=-
dependence, authority, power, and values, there seemed to be an increasing trend
(especially among intermediate teachers) 1o emphasize them. This was slightly
more true for participants tnan non-participants, but our ef forts to measure this
were somewhat questionavle.

It was planned that the program should increase teacher interaction, and
from our evaluation this was borne out. We asked both participants and non- \
participants in the materials testing program to indicate the frequency of inter-
action on & five-point scale for the Jcars 1970-71 through 1673-74, Almost all
tcachers reported an upward shift in inferaction. Participants almost universally
at+ributed the upward snift fo tne efforts of Diablo Valley tducation Project.

«rn-k1r1ici;n-t, st Lutad tne whifr 1O Lunn tnob o o e el jeriods, chanqes

¥ Corger, feaejinald, "Findings fron the bvaluated Materials Studv:  Giablo Valley
Cducation i'roject, for tne Froject uvirector, “arch 1974,

e . - - e
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in personalities in dopartmonts, team teaching, and contral materials workrooms 4
within their school. |
Of most Interest was the knowledge and use of materials judged by DVEP staff

to emphasize our key ceagepts. Here we seemed to have a profound impact. For

examplo, the sample of 22 participants collectively showed 467 Instances of materials .

recognition from lists supplied them (an average of 2| per person) whereas the |5
non-participants recognized only 196 (or an average of |3 per person). These same
22 participants averaged four timés as much actual use of the listed materials as
did the non-participants when compared on an average basis.

OVEP was also a predominant source of these materials for the teachers uslng'

them. Teachers getting their schools to purchase the materials ranked as the /

second source, and "already available at the school" ranked third among participants.
Non-participants relied almost wholly on their already available materials at the .
school site,

It is also significant to point out that as a source of information among
parficipahfs (How did you first learn about the materials?) the Project was cited
more than twice as aften as all other sources of information combined. Other
significant sources of information about materials included social studies con-
ventions, colleagues, the district consultant, and the school itself.

The Handbook of Evaluated Materials itself has not proved as yet to be a
very useful resource to local teachers. However, it had only been in the schools
approximately three months at the time data about i% was being collected. About
three-fourths of participants seem to know of the llandbook, and only one-fourth
of non-participants. Of |5 interviewees who said they had consulted it at all,
only four (participants) took any action. This ranged from examination of
materials to planning a year's curriculum and obtaining the materials from DVEP.,

Our overall feeling abocut the evaluation was that it was well worthwhile
and that it demonstrated that the program nhad definite benefits will worth the
effort. At the same time it rovealed weaknesses in communication avout the
program which are being corrected for the future. |t also showed that materials
had not been adapted nearly as widely as we had hoped even though significant

adoption had taken place.

THE BLILFITS

[P

To trhane wafamiiior with how difficult i1 i3 to dicseminate new miterials
or tochnizues in schools, this proagram may seem of little congaauence. As an
i-nlated exarnle it may be; hut the potential for chanae, if this type of proaram

wore proroted on the sciale of seme previous educational innovations, 15 enormous.,
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During the 1960s the federal government funded over forty curriculum 1
| orojects in social studies costing miilions of dollars. Recently John Guenther ,
and Wayne Cumas conducted an investiqation to see how w! tely the resuiting materials
from thaeso social studies projects were known In Missouri and Kansas. They con-
cluded that "only materials produced by the ‘Harvard Social Studies Project'
[Oliver], Basic Concepfsldh History and Social Studies [Rozwenc], and High School
Curriculum for Able Students [Feston] are familiar to or used by sianificant
numbers [actual usage was only 21¥, 15% and 6% respectively] of teachers in
Kansas and Missouri.* |f the goal of those projects of the '€0s was adoption
‘of the resulting maferiéls, clearly the goal was not achieved. Perhaps it our
20,000 school districts could now receive $20,000 each for a modest materials
evaluation program, more dissemination could result from a comparable expenditure.
1 one looks at the problem from the point of View of the teacher faced
with selecting materials for his social studies course (or the curriculum director
In more centralized systems) again one is led to the need fqr locally available
evaluative information. So often materials decisions are made without adequate
knowledge of alternative materials, without the time or know| edaa necessary to
even find out what exists, and nearly always without the benefit of any local
“experience with the materials. Providing a more rational basis on which to make
dacisions is crucial to the improvement of education according to ichael Scriven,
who at a recent Nationa! Seminar on the Diffusion of New Instructional Materials
and Practices called for improving diffusion through devoting half the curriculum
in every teacher training institution to "... developing the critical skills and
the knowlcdge ot the basic resources ... in the educational area" and "... approxi-
mately nalf of federal suppbr? funds in education would be focused on the improve-

ment of products and on consumer capacity to select them rationally."**

Good new curriculum will only stay in a school (or classroom) so long as
i+ is enthusiastically endorsed by the teacher using it. 1f it is imposed on
the teacher from outside, he will doubtless pervert it to his carlier, more
familiar style anyway. by offering teachers a range of good materials through
an evaluation program, they are encouraged to find that particular item that suits
their nveds. wy participating in team evaluation, they get new insights from their
coltearjue, and may adopt fresh teaching technigues because they appirently work

better tran trneir own,

— ——

# B . . B R ., X L. . . - N . -
Jonn cuertior and wagne cumas,  Teacher Familiarity witn and Uoe of Proicct
Cove bl e Tyt gt cos i ' e a4l o o S e
‘»c,.:‘,'xhal studies ,1.(,."1' i oan ‘...n VIR S f-.‘_’.‘i""” IOL\_.}_L_&_L;::_G_':‘.‘F‘.JII_L.\., April w0TY, ope W4l -La 3,
GCuote taren fron "Forspactives on giffusion:  Jesariptive ane Prescriptive,’
[ PR LA, s e PR - Vet g - M 3. . -1 .
Social Lodene vaucation Lontortiue: Ciowsletter, Lovember 1973, 40 4. Imphanis added.
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There is payoff in this program for administrators concerned with public
reaction to innovators. B8y insisting on purchasing from ‘evaluated and piloted’
materials, there is a check against thosc which may not meet community standards.
There is also time to 'oducafe' a group of parents to the need for certain new
materials too. | ' .

All of these positive benefits from a materials evaluation program are con-
sistent with and flow from the basic principles of nonviolent change advanced at
the outse¢t of this péper. Enhancing human dignity, accepting conflicts as natural,
treating schools as complex and interdependent organizations, increasing ration-
ality and democratic practice, -facing the global nature of vociety today and
improving communication channels in the schools are goals embodied in the program
itself as well as in the choice o* materials for evaluation and adoption. Thus
'+he medium is the message' and as such reinforces the learning achieved through

actual materials evaluation bocause of the process used to promote it.
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. POOLED PROSLENS LIST .. 4-
| & DLSCRIPTION o

PGOLED FROBLEMS LIST

PROBLEI1S CF SCCIAL STUDIES ECUCATIG: AT MY SCHOOL

|. Oommunication problems and the classroom teacher
A. The teacner is an isolated person. The gulf between teachers and others
can be measured several ways, such as:
t. Teacher from otner Teachers
2. Teacher from students
3. Teoacher frcm administrators
8. Teachers have not ret to establish common goals either in the
Individual school setting or in larger cistric* =ettings.

tt. The schcol as an insititution creates problems, ‘
A. The exlstence of the 50-minute cube mind sets limits and retfards
the learning process.
B. The whole concept of schecol needs to be opened b-':
!. Making it more humane
2. Llowering student-teacher ratios
3, Moving students nut of the classrooms for part of thelr
: . learning experience :
C. 5chools do not model with their students what thev preach to them;
democratic rule making :
D. Teachers and administrators folerate as grOUpS';ap few teachers who
are incompetent and detrimental to klds. w

111, Inadequate materials and resources :
* A, Most confent material for students Is unrelated fo the deve loprental
tasks facing the young person.

B. Most material in the social studies does not help the student 1o
develop a world view or to deal with significant conceptual problems
such as conflict, »

C. No money!

IV. Student problems
A. Studonts, as a qroup, have not developed a sense of empathy for the
mass of humanity..
B. Students live in a very insulated community, the Diablo Valley.
C. Students have devcloped a neyative feeling about their social
studles program, seecing it as boring and unimportant.

o povms o
S.,af; RF:‘\ Jawl .

5
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DESCRIPTION OF THE PROCESS

I. List on paper the problems of social studies educaf!on at your

school. (Do Individually.)’ : \AL
2. In ns of three, discuss each of your lists and make a con-
pos fist

3, Comhine into qrouns of six (or nine) anrd discuss each of the
problems, !'ake a composit> tist of the, say, six problems ‘or
gach group.

&, Now the entire aroup discusscs the |ists of six problens
each that the qroups of six (or nine) have rroduced, and compiles
a master "Tooled Frohlems |ist" that shows the gereral problems
aqread upon by mast peoplie, . |
. * f
(5.) As an outnrowth of this procass, *eacher teams or soc:al studies
departments:could "enf 2qain to discuss their particular: DrothMQ.

For more jceas on Groun probiem soivina, seel Y

TOWARD THE HUSAN ELEMENT: REGINNING HANNRIOK FOR CHANOE,
by Gerald Prince et al. Jefferson County Schools,
Golden, Coiorado. 1972,

VISUALIZ MG CHANGE: *9DEL RUILDING AND THE CHANGE PROCESS,
by Gordon L. Lippitt. *TL-Learnina Resources Cornoration,
2817-N Dorr Avenue, Fairfax, Vurq:nia 2201A, 1973,

materials publishad bv the Social Studies Niffusion Project,
indiana Univarsity, Bloomington, Indiana.

NOTE:  This exercice car be used preliminary to introducina the "aterials
Evalvation Proaram, which honefully will sclve some cf the probtiems
ralsed,
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Dealing with Agqressive Behavior

" DVEP/MDUSD MATERIALS TESTING PROGRAM

TEACHERS' EVALUAT ION

Baslc dosarlption and testinn clrcumstainces

A,

. A,

Tent.ny teachere and dates: _ .

Helen Hansen, Paclflca High, Yth grade remedlal reading, 60 students,
flve weeks, February - March 1673,

John Millar, Paclifica High, 9th grade, one class, two rmonths,

February -~ March 1973. :

Al Paltin, Pine Hollow Intermediate, 8th grade, one class, two months,
Decembor 1972 - January 1973, ‘

Nancy Parsley, Oak Grove Intermedlate, 7th grade, 150 students, {wo
months, May - June 1973. ‘
Ron Redding, Loma vista intermedlate, 8th grade, 114-140 students In
¢lve closses, two months, Jctober = November 172,

Ron Remisyton, Paciflica High, 9th - !0th grades, one class, two months,
February - March i973.

Peter Roberts, Foothltl 1termediate, 7th - 8th grades, one class,
two months, March = April 1973,

8. Portion taught: All Parts
The evaluating teachers varied.

C. Focusing concept: Understanding human needs, feellngs, frustrations
and wavs to direct behavior away trom negative aggressive action iowerd
positive, constructive actlon.

D. Subconcepts:

Aggressive behavior Is a universal phenomenon. Frustrations are also
universal; they often fead to a negative display of aagressive behavior.
Many ways In which people act to reduce frustrations are means of hidlng
a prob'em, Some solutions to frustrating situations bring some
Immedlate rellef but have negative long-range effects. There is

always a varlety of ways to deal wi+h frustration. (H.H.)

Preparation
T{me required, suggestions:

\nservice preparation plus one hour per day. Much time spont finding *
supp lementarry readings and materials,

B. Supplementary materials needed:

Classroom sets: Coping, Who Am |?, Encounters, Gulding Our Development,
Maturlty: Growing up Strong : ;

Filmstrips: Let's Talk About Flylna off the Handle

Ttims: Mr. Finley's Feelings, Eye of the Beholder -

Game: Generatlion Gap, avallable at DVEP

Motlvation

A. "A Problem for NASA" simulation is a must.

B. Role-playlng exercisos were very successful. Students enjoyed solving
problems In this way,

Working in groups and helding class discussion were more succossful

C.

than !ndividual exerclses,
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Dealing with Aggrsssive Behavior :

TEACHERS' EVALUATION

AR 0. "There was a gireat deal of Interest In the songs that were presented
for Interprotation enrd dliscusslen, The discovery of ohe's own self
. and foellngs served as the number one 'grabber' throughout +he unlts
e ond kept the learner intorested.” (R.R.)

>
E. "I found that usling the short storles as a means of Introducing
t+he baslec concepts rather than as a8 follow-up was extremely valuable
tor students who get easliiy bored with theoretical discussions." (H.H.)
IV, AbTIIt] equlred
A. EKeading level: grades 7 - 9
; B. Skills
S Use cf None Moderate Heavy
| role playing X
. charts X
z roadings X
graphs : X
tables X
e.,/-‘.'
v maps " X
Tnquiry X
simulation , X
> ~ ¢lass and small _
group dliscusslion X
Inductive process . X

V. Goals and objJectives
~ That students would learn:
: . dltterent aggressive behaviors that peopie use to work out problems
. about human needs and wavs people satisfy them
. about casual approach and surtface &pproach
. different ways for dealing with thelr own trustrations (N.P.)
, That studonts would:
- . understand himself )
. understand his friends and be a good frlend (N.P.)
. achlove a moasure of self respect and be recognlzed as a8 signiflcant
person by himself (R.R.)
. galn In basic skilis of communication
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Dealing with Aggreueive Behavior :

vl. Evatuation of student performance

)

Types Unlt Provideod . {oachor Developed

pre and post tests ' X

qulz

questtonnaire

X

discusslon X
X

X

extra credit prolects

Vil. Teacher recommendations

A,

B.

The evaluating teachers agree that the materlals held student Interest,
provlided adequate teacher guldance and developed concepts very clearly.

"This material ... requires complete and actlve particlipation on the
part of the teacher, #sjor concepts should be reinforced constantly.
| found that | spent a bit too much time on projects and busy work
(the student workbook Is full of 1t) and left not enough time for the
last part of the unit." (H.H.)

"Get as much supplomentary material I1ned up as possible.” (N.P.)

DVEP/MOUSD MATERIALS TESTING PROGRAM

6-8-73
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LOG SHEET

s

Teacher's Name

Unit Title

’

Unit Teaching Dates

Class Activity (1.,e., lecture, reading, game,, efc.)

Description of tlhat Happened

Dioblo Yalley Ecusation Project
Haterials Tusting Program

1/14772

P



Key Concept

Author

Publisher

Avallablilty

Cost

Teaching.Time

\ . 1

»

Dealing with Aggrassive Behanior

i

Level

- s o

Activitles

Testing Teoachers

Comments

DVEP/NDISD METERIALS TESTING PROGRAM

STAFF_REPCRT \

Confllcr, identify, power and authority

Cooperative effort of Lakevood Clty Fubllc Schools
System, Educational Ruscarch Counzil of Amerlca, und
Ohlo Siate Dcpartmsnt of Education

7

Educatlional Rescarch Council of Anérlca

Educatlional Research Councl! of America
Rockefellor Buildling

Cleveland, Ohio 44113

216~696-8222

Student book $.85, Teacher's guide $2.55

Four weeks to a year
Five unlts in book:
| A profile of Behavior and Agaresslon
i1 Youth In Confrontation
111 Vandalism
IV Protest
V ¥hy Violence

7th grade +2

Roadings, simulation, role-playing, class discussion,
t1ims, puzzles, exerclses, problem solving

Helen Hansen, John Mitlar, Ron Remington, Pacifica
High School, 9th grade
Al Paltin, Plno Hollow intzrmediate School, 8%h grade

- Nancy Parsley, Oak Grove intermediate, 7+h arade

Ron Reddling, Lora Vista Intorrediate Schcol, 8th qrade
Poter Roborts, Foothill Intormedlate School, 7th grade

Teachers saw this unit as excellent matverial tor
teachling the verloty of aanressive behaviors man is
capable of, their relationshin with mretina human neats
and some alternative behaviors which neante cin use in
solving frustratina situations. Thore waw SOU2 inttlal
nngativoe reaction from parcnts hecause Thoy thoutht
thely studoantie were In a histvory class brirging bomn
psycholoay and eaclolocy nroblems, but this criticiem
was snsvered and the students greatly enjoved the unit,

There will eventualiv bt a creblem as Yo wire thir
boolt should tu intracaw-g, as abl five coniicrn wf 0T
cannat be toocht durdna dre sone year, Crmsicons | 200
[ mdand Lo tonchio ia 7in arece, il oand Vot ot
Grade, and ¥ oo i el i 12 could Yo ariculrred,
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Dealing wivh aggressive beadvion

Recommendations

STAFF REPORT

The style of the unit Is such that 1t needs to be
brokon up at certaln polnts and other kinds of
activitlos done.

Supplemontal materlals required are a probiem
because they are not readily available. Neither
are some of the audlo-visual requlrad,

Recommended unit, Parts I and II, 7th grade

This excellont book on augression requircs that the
f1rst soctlon be dons flrst and could protably te done
at 7th, 8th or 9+h grade., Thought needs tc be glven
as to the sequencing and grade level placement If this
Is to be adopted throughout the distrlct.

Robert t. Freeman
Staff, Materiais Testing Progran

Jung 1973
Date

OYEP/ S MATIRIALS TISTING FROGAAM

6--8~73



L4ST OF MATERIALS TESTED L1ST OF MATERIALS TESTED e\

/

Crdering inforration and teacher comments on fhe followling materials are avallable
-from the Center for ar/Peace Studies in tew York, The corments are aroubed bv
the primary concept iltustrated in the material=--Conflict, Chanae, Identity, Inter-
dependence, Fower & Authority. and Values--into separate Buides. A sinale Concept =
Guide can be orderad free; additional Guides are 25¢ each. .
\

TITLE SERIES PUDLISHER
Units:
American Political Ginn and Company
Behavior, Book 2
Choices Prentice-Hall
Conflict, Pollitics & _ Ginn and Conipany
Freedom :
Conflict Spiral, The o Center for \ar/Peace Studies
Constructing a Life Opposing Viewpoints Greenhaven Press
Phi losophy
Crimes and Justice Justice In Urban America Houghton~Hifflin
Data on the Humen Crisis New York State Dept. of HEducation
Dealing with Aggressive Educational Research Council
Behavior . : of America .
Division, Unity and Episodes in American Ginn and Company
Expansion History

East Pakistan: In the Oxfam: Case Stucics of  Houghton-kifflin

Wake of the Cyclone Ceveloping nations

Eculogy Controvursy Opposing Viewpoints Greenhaven Press

Ecuacgor: Learning Oxfam: Case Studies of  Hougnhton-tifflin :

by Radio Developing iiations

Emergence of the From Subject to Citizen  Denoyer-Geppert

Amrerican

Environmental |ssues Center for VWar/Pcace Studics

Conflict Lnit

Four World Views Concepts and Inquiry Allyn and Bacon
From Revoluticon to btpiscces in Americon Ginn ond Corpany
Reforn History
franes of tuepla ' Lpisodes in Sociel Allyn and bacon
Inquiry
(over)
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List of Materlals Tested, cont.

TITLE
Units, cont.

India

India, Pakistan,
Bangladesh

Inquiry Experiences in
American History

interaction of Cultfures
Kenya -

Korea: Tune Aftermath

of War_

Law: You, the Police
&nd Justice

Liberals and
Conservatives

Life Cycle

Loyalties: those Sice

Are You Un?

Making of the Arerican
kevolution

Making Value Judgrents
Man: A Course of Study
Man in Cuiture

Man in his btnvircnment
Man's Attitudes

tian's cLconomic world

idilitary Colication and
the Indivicual

i x

tultinationeal
Cerporations

waticns i ACTicn

SERIES

People of the vorld

Issues in U, S. Foreign
Policy

Concepts and lnquiry
People of the lorld

Oxfam: Case Studies of
Developing lkations

\
Contact

Opposing Viewpoints

Contact

From Subject to Citizen

Concepts and Values
Concepts and Valucs
Concepts and Values

Concepts and Values

Meow Viorid lssues

Concepts and lruiry

(cont. next page)

~ PUBLISHER

Scott Foresman

U. S. Dept. of State
Ginn and Company

Allyn and Bacon
Scott Foresman

Houghton=tifflin
Scholastic Book Services
Greenhaven Press

Anthropology Curriculum Project

Scholastic Cook Services
vencyer-Geppert

E. Chafles terrill Company
Curriculum Develiopriuent Asscciates
Harcourt Grace Jovanovich
Harcourt B8race Jovenovich
tiarcnurt Brace Jovanovich
tarcourt brace Jovanovich

Center for YWwar/Peace Studies

Harcourt Brece Jovanovich

Center for VWar/Pcace Studics

Allyn &nd Heacon
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* List of Materials Tested, cont.

p. 3

TITLE
Units, cont.
Higeria: A4 voy and
Leprosy

People and Places,
docks 2 and 3

Peoplet's Repuvlic of
China :

Sirulating Social
Conflict

Small Group Processes
Social Change: Tne
Case of Rural China
Taking a Stand

Tibet: Kefugees from
the Roof of tne orlg

Voicas for Justice

We the Pecple

Youth and the Law

Simulation Garnc

- com .-

Cooperaticn Squares
Culturelontact

Came of tthics
Ghetto

Marketplace
kailroosg Gure

Road Gare

SERIES

Oxfam: Case Studies of
Leveloping Nations

Case Studies in Wworld
Geogyraphy

Issues in U, S. Foreign
Policy

Episodes in Soclal
inquiry

Episodes in Social

‘Inquiry

Episodes in Social
Inquiry

Public Issues

Oxfam: Case Studies of
Ueveloping Nations

From Subject to
Citizen

Justice in Urban
America

(over)

PUBLISHER
Houghton=Mifflin

Rand Mcilally

Pl

U. S. Dept. of State
Allyn and Bacon
Allyn and Bacon
Allyn and Bacon

American Education Publications

Houghton-Mifflin

Ginn and Company

Denoyer-Geppert

Houghton-Mifflin

Not avallable commercially

ABT Associates

unknown

kcademic Garcs Associates
Security Pacific liational Cank
American Educotion Publications

Herder and Herder {(out cof prinT)'
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List of Materials Tested, cont. P.

‘ TITLE
Games, cont.

Starpower (Powderhorn)

Media: Filmeirin kits

Age of legaton, The
Earth Island
Hiroshima Decision

Man: A Cross-Cultural
Approach

Values in A¢tion

12-16-75

4

SERIES

PUBLISHER

Simile Il

Doubleday and Company
Simon and Schuster, Inc.
Zenger Productions

Educational Resources, 1inc.

Holt Rinehart and ¥inston



