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CHAPTER I

IDENTIFYING COMPETENCIES OF
CURRICULUM SPECIALISTS

Summary

This study designed, implemented and evaluated a set of learning
expariences to help Curriculum Specialists in the Wisconsin Vocational,
Technical and Adult Education (VIAE) system increase their competencies.
These learning experiences were validatcd in a three-day seminar held
at the Center Jor VTAE at the Univertsity of Wisconsin-Stout.

During the . -'st five years the increasing emphasis in the Wisconsin
VTAE system on the individual learner and his learning process has re-
sulted in the widespread introduction of individualized learning using
a wide range of instructional communication systems. Recent research
in identifying teaching and learninyg styles at Fox Valley Technical
Institute and the Center for VTAE at the University of Wisconsin-Stout,
has extended this concept to personalizing the individual learner's
interaction with a broad renge of resources which can produce learning.

The pivotal person in each vocational district with the responsi-
bility for curriculum, instructional and evaluation development was the
Administrator of Instructional Services until increasing pressure of
staff administrative duties led to the creation of the new position of
"Curriculum Specialist" or "Curriculum Coordinator".

The overall research methodology of the study was based on an
Instructional Development model developed and tested over a three year
period by the National Special Media Institutes Consortium of four
universities. The researcher evolved a change model for the activities
incorporated in the seminar to facilitate sequencing the presentations.
Thirteen presentations made up the set of learning experiences in the
seminar and included curriculum dcvelopment, instructional development,
evaluation, small group analysis, M.B.0., teaching and learning styles
and psychovector analysis.

The evaluation of the seminar indicated that the Curriculum
Specialists found the learning experiences relevant to their district
needs, and well sequenced follow-up indicates a high degree of com—
mitment on the part of the Curriculum Specialists to apply the seminar
activities on the job. Observations by the seminar staff indicated
that the Curriculum Specialists were able to clarify their own roles,
and improve their 'people assisting" and leadership skills and atti-
tudes as a result of attending the seminar.

The researcher made four recommendations as a result of his ex~
perience in the project. They include a planned sequence of seminars
incorporating many of the activities developed by the Special Media
Institutes. A suggested program for a follow-up seminar is Iincluded
in the recommendations.



Evolution of a Curriculum Specislist

Wisconsin has been and continues to be the leading American state
in the provision of vocational education opportunities at the post-high
school level. The present delivery system of sixteen VTAE districts
under the leadership of the Wisconsin Board of VTAE evolved out of
state legislation in 1965. The federal Vocational Education Ammendment
of 1968 stimulated the Wisconsin Vocational districts to rapidly diver-
sify their program offerings and implement "open door" and "advanced
status' admission policies to cater for individual differences in entrance

, competencies.

During the past five years, the increasing emphasis in the Wisconsin
VTAE system on the individual learner and his learning process has vre-
sulted in the widespread introduction of individualized learning using
a wide range of instructional communication systems. Recent research
in identifying teaching and learning styles at Fox Valley Technical
Ingstitute and the Center for VTAE at the University of Wisconsin-3tout,
has extended this concept to personalizing the individual learner's
interaction with a broad range of resources which can produce learning.
(Banks, 1973) (Oen, 1973)

The pivotal person in each vocational district charged with this
responsibility for curriculum, instructional and evaluation develop-
ment was initially the Administrator of Instructional Services. He
or she acted as a liason between instructors and administrators as well
as a curriculum or instructional innovator. With the rapid growth of
vocational programs in Wisconsin during the past five years, the Ad-
ministrator of Instructional Services in most districts became in-~
creasingly involved with staff administration and the faculty lost
its leadership in the area of curriculum, instructional and evaluation
development.

This situation has been rectified in nine districts by creating
the new position of "Curriculum Specialist” or "Curriculum Coordinator'.
The persons appointed to this position have the experience in teaching,
supervision and coordjination which is necessary to establish credibi-
lity with faculty, but most lack the specialized preparation in curri-
culum, instructional and evaluation development procedures necessary
to maintain leadership in such a pivotal position. Tueir individual
roles continue to be in a state of flux for they are essentially in
a staff position to the instructors, providing a service and support
function. Role conflict exists where the Curriculum Specialist is
also expected to evaluate the instructional staff.

An exception to this situation exists at Milwaukee Area Techni~-
cal College where the Curriculum Specialist has corporate identity in
a team of five specialists. Their specisiizations include; curriculum,
instructional and evaluation development, supplemented by a learning
resources consultant ang an editor.




Need for Learning Experiences

The need for the learning exper.ences incorporated in this seminar
arose out of a conference of Curriculum Specialists held at the Center for
Vocational, Technical and Adult Education at the University of Wisconsin-
Stout in November, 1972. Four graduate students under the leadership
of Mr. Clifford Zenor, Curriculum Consultant for the Wisconsin Board of
Vocational, Technical and idult Education, developed, administered, re-
fined and readministered a Likert-type task analysis designed to identify

, many of the critical competencies of Curriculum Specizlists. The task
analysis together with personal discussions with the participants iso-
lated the need to identify "people-assisting skills" and systematic

. curriculum development procedures.

Research by Price (1971) and Igl (1972) at the University of Wis-
consin-Stout indicated that VTAE instructors' attitudes toward curri-
culum development and instructional development had been improved through
in-service workshops stressing the systems approach. Both Price and Igl
recommended that further workshops be conducted on these topics. The Pro-
tessional Growth Week Workshop for VTAE instructors held at the Center
for Vocational, Technical and Adult Education at the University of Wis-
consin-Stout, June 4 ~ 8, 1973 provided one-hundred instructors with
competencies for instructional improvement and i-dividualizing instruc-
tion. Included in the program were presentatiois on Curriculum Develop-
ment Systems and Instructional Technology.

Research in this area is consistent with the analysis of needs arising
out of the ''Development of a Convergence Plan for Vocational Education
in Wisconsin" by Nelson (1972). The contribution to the convergence
plan may be seen in item 5-1-2, p. 3.17, "Identify program and curricu-
lum development procedures and models available'. (See Appendix E)

Thus, there was a need to design, implement and evaluate a set of
learning experiences to help Curriculum Specialists in the Wisconsin
Vocational, Technical and Adult Education system learn "people-assisting"
and leadership skills and attitudes necessary to apply systematic instruc-
tional problem-solving procedures to their respective districts.

Problem

The problem of the study was to design, implement and evaluate a set
of learning experiences to help Curriculum Specialists in the Wisconsin
. Vocational, Technical and Adult Education system increase their competencies.

Objectives

The objectives of this project were:

1. To help Curriculum Specialists clarify their role in the Wiscon-
sin Vocational, Technical and Adult Education system by identi-
fying the people-assisting and leadership skills and attitudes as
well as the curriculum development skills needed in this area.

I-3




2. To develop learning experiences which would help Curriculum
Specialists acquire these skills and attitudes in people-
assisting, leadership and curriculum development.

3. To validate and evaluate the results of these learning experien-
ces in a seminar at the Center for Vocational, Technical and
Adult Education, University of Wisconsin-Stout, and report the

findings to the Wiscrusin Board of Vocational, Technical and
Adult Education.

Rationale

In conceptualizing the role of the Curriculum Specialist, the re~
searcher avoided areas of inconsistency and role conflict which exist
in many districts. Tne role of the Wisconsin VTAE system (a Supra System)
in its simplest form is shown below.

People VTAE Svstem Industry
What elements are to be
taught on the job or at
school?
Abilities =~--- > Develop programs to Jobs which require
meet the needs of ~--3» gpecific skills
Skills ——--—--—- > industry and people ---> and abilities
Interests —-=---> Bring students, staff and
and resources together
Needs ~=====r==>> in an effective and -——2» present reinforcers
efficient manner.

Figure I-1: Role of the VTAE System )
(from "Leadership Seminar using Simulation Techniques', Menomonie, Wis.:
Center for VTAE, 1972 p. I-4.)

People who are potential employees in industry have a variety of
abilities, skills, interests and needs. The VTAE system identifies
these needs of people and industry, decides what elements are to be
taught on the job or in the VTAE system and develops programs to meet
these needs.

A typical VTAE district structure (a Supra System) is shown in
Figure I-2 showing the position generally occupied by the Curriculum
Specialist or Coordinator. The role of the Curriculum Specialist (a
system) was hypothesized as shown in Figure I-3.

I-4
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WORLD OF WORK

What to teach? Did we accom
Curriculum Development our objectiva
Evaluation

Materials &

Objectives i
STUDENTS Equipment

Content

Physical
Facilities

'ow to teach it
tructional Development

Teaching/Learning Styles

TEACHERS

CONCEPTUALIZING THE ROLE
OF A CURRICULUM SPECIALIST

Figure I-3



The process of curriculum development used by the curriculum
specialist was hypothesized in Figure I-4: A Curriculum Development
Model for Vocational Education. It consists of an identification of
needs with the assistance of the advisory committee, a task analysis
to determine objectives, selection of learning experiences and com=-
patible mediating activities and finally continuous evaluvation and
revision of the course or program.

1-7
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In designing learning experiences to help the Curriculum Special-
ists increase their competencies, the researcher developed the diag~
nostic action-research model shown in Figure I-5. The mix of cognitive
and affective aspects of the learning experiences incorporated in the
seminar varied with the amount of behavioral change desired. From this
model it was possible to design and sequency learning experiences accord-
ing to the change targets shown in the model.

To accomplish these types of change targets, simulation and gaming
techniques were chosen as one instructional technique for the seminar.
Research indicates that simulation games improve participant's on-the-
job performance on tasks similar to those the participants practice in
the game. They can also change participants attitudes in a positive
manner toward real-life persons whose roles they take in the game.
Generally the effectiveness of a simulation game for producing changes
in either attitudes or behavior depends on the degree to which it re-
quires the participants to employ knowledge or skills related to the
attitude or behavior (Saville, 1973). Consequently, the seminar pre-
sentations were related to a personal profile of each participant and
also their role in the Wisconsin VTAE svstem.

Change Targets

Modes of Behavior Change

A

Introduction

\ /4

<: Orientation

Cognitive Role Clerification

> <

Validation Evaluation

Affegtive > s

Motivation Decision

Figure

Seminar Model




CHAPTER 11

PROGRAM AND PROCEDURES

Introduction

This chapter is divided into four sections. The first section
explains the overall research methodology based on an Instructional
Development Model which was used to identify, develop and evaluate
appropriate learning activities for Curriculum Specialists. The se-
cond section lists the objectives which were established for a Seminar
and the Schedule of Activities. The third section contains a summary
of the seminar activities and presentations and the fourth section
explains the seminar svaluation methods.

Research Methodology

The researcher used the fundamental model shown in Table 2-1 to
identify, develop and evaluate appropriate learning activities for
the Curriculum Specialists. This model was developed and tested over
a three-year period by the National Special Media Institutes Consor-
tium of four universities under a grant from the U.S. Office of Ed-

ucation.
The application of the Instructional Development Model to the

problem is outlined below.
l. Identify the Problem

The researcher reviewed the task analysis of Curriculum Specialists
conducted at the Center for Vocational, Techrical anc Adult Education
(VTAE) at University of Wisconsin-Stout in November 1972. The task
analysis had identified 101 tasks arranged in the following general cat-
egories or functions:

1.0 Curriculum Development
1.1 Design Programs
1.2 Design Instruction
1.3 Evaluate Curriculum
Coordinate Curriculum
Liason
Budgeting
Communicating
. Developing and Managing Federal Projects
7.0 In-Service Training

Data analysis identified 1.2, Design Instruction as the critical
function. There was a significant trend to modify many tasks to in-
clude the words "to assist". Mr. Clifford Zenor, Curriculum Supervisor,
Wisconsin Board of VTAT consulted with the researcher and discussed the
"people assisting" role of the Curriculum Specialist, with relation to
the Media Specialist, Learning Resources Specialist, Administrators and

(o 220V, IR gl VSO V]
SO OO O



IDENTIFY PROBLEM
Aszuss noeds
Establish prichities
State prohiom
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lastructional Development System

STAGE | DEFINE
ANALYZE SETTING
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Conditions
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STAGE N: DEVELOP
SPECIFY METHODS

Leatning
Instruction
Medn

STAGE lit: EVALUATE
ANALYZE RESULTS

Objectives
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Evaluation tachniques

ORGANIZE MANAGEMENT
Toaks
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]

. A\‘\.tT\—““ v-r‘\\:
‘ ‘i .“\'*‘3;_»&\5- . h
! L TA . 2
Y o el voeeoon

e Ay S
ANALYZE SETTING

A e 4

\
§ . - 4
. .
N '
. "
Ay, L L‘J

IDENTIFY OBUECTIVES

ANALYZE RESULTS

TEST PROTOTYPES

"These materials are part of the Instructional Development Institute (IDI1)
produced by the University Consortium for Instructional Development and Tech-~

nology under a USOE grant. For further details write the UCIDT National Office,
Instructional Media Center, Michigan State University, East Lansing, Michigan
48824."
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Instructional Staff.

Tentative solutions to the problem included; simulation of cur-
riculum development procedures in a sroup setting, simulation of a
co-equal decision making role, developing curriculum models to meet
district needs and further activities to clarify the role of the
Curriculum Specialist. The problem was identified as designing, im-
plementing and evaluating a set of learning experiences to help
Curriculum Specialists in the Wisconsin VTAE system improve their com-
petencies. A proposal was submitted to the Co-Director of the Center
for VTAE at University of Wisconsin-Stout, Dr. Orville Nelson, and it
was decided to validate the lvarning experiences in a seminar to be
held during Mav or June, 1973.

2. Analyze the Sctting

The researcher reviewed existing instructional systems in the
literature as well as Dr. Gerald Nagler's "IDEALS Concept Systems" as
a basis for simulating systematic curriculum development. Visits were
made by the researcher to Wisconsin VTAE districts to discuss in-
structional problems with Curriculum Specialists and observe their
working conditions ard the relevant resources available to them.

These visits emphasized the need on the part of Curriculum
Speclalists for informal leadership skills in working with advisory
committees and facult, committees, and also the need for developing a
curriculum or instructional model as the basis for following through
on consultations with advisorv committees or faculty. The research-
zr commenced to model the role of the Curriculum Specialist to begin
to identify a set of lcarning experiences related to the tusks and
functions of the position. The tasks and functions were generalized
to operations, processes, concepts and finally competencies. (See
Figure 2.3)

3. Oryandico tho Managomont
The researcher determined the responsibilities associated with
cenducting the seminar, and developed time~lines for all other acti-

vities. The following support staff were identified:

Coordination: Dr. Orville Nelson
Dr. Harold Halfin

Svstems Analvsis:  Dr. Mehar Arora
Instructional Development: Mr. Josceph Hagaman
HMr. Robert Ward
Dr. Charles Schuller, Director NSMI
Interpersonal Relations: Dr. John Deutscher
Dr. Calvin Stoudt
or. Jerry Coomer

Evaluation: Dr. Orville Nelson *

wisconsin Board of VTAE: v, Clifford Zuenor

11-3



The Center for VIAE at the University of Wisconsin-Stout has
facilities designed to provide a flexible environment for research
on th.s project. The center includes seventeen offices, conference
room, stenographic pool, duplicating area, information processing
room and five research labs occupying a total of 22,000 square feet.

4. Iden+tify Objnctives

The terminal objective or purpose of the seminar was to implement
and evaluate a sct of learning experiences to help Curriculum Special-~
ists in the Wisconsin VTAE svstem increase their competencies. Working
from the terminal objective a heirarchy of enabling objectives rang-
ing from "essential” to "nice to know" was established. Concurrently
the set of learning experiences was identified ond the following ob-
jectives were established for the seminar.

At the conclusion of the scminar, the participant will be able to:

1. Take the components of a curriculum development system and
develop a model to meet the needs of their district.

Lgw]

Analyze the informal task group using Bales's Interaction
Process Analysis and Psychovector Analysis.

3. Utilize the Banks's Learning Activities Opinionnaire in as-
sisting instructors make judgments about individual students
when attempting to individualize and personalize a program,
course or activity.

4. Distinpuish between; curriculum deveiopment, instructional
developrment and evaluation development.

5. Identify five phascs and exemplary decisions involved in an
evaluation Development model.

A prelimary pre~test and a post-test were developed at this stage.

Lach objective was discussed with the support staff and related
to i comprehensive personal profile of ecach participant. The objec-
tives and thelr associated set of learning exporicnces were related

. to the change targets in Fisure [-5 and a series of thirteen presen-
tations were outlined. These presentations were sequenced and related
to anticipated change phases as illustrated in Table 11-2.

0. Lonstruct Frototyres

A curriculum systems gamie was developed tu simulate a group problem
solving situation and transparencies and printed materials developed for
this artivity. This was designed to lead into an explanation of Bales's
Intoraction Process Analvsis,

Tne film "You Pack Your own Coute" was roviewed and selected as a
curtain ralser to raise the enerpgy level of the participants and promotc
ooen discussion.

1i-4
O
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TABLE II-2

SEQUENCING SEMINAR ACTIVITIES

Meeting Presentation/Description Change Phase
ORIENTATION
1 Introduction - Attitudinal film Where are we going?
2 Curriculum Development as a Group CLARIFICATION
Problem~Solving Activity What is the problem?
. 3 Analyzing the Informal Group ROLE CLARIFICATION
-~ What 1is my role Does this affect me?
4 Analyzing Administrative Styles ROLE CLARIFICATION
- What is my role What is my role?
5 Instructional Development Pro- CLARIFICATION/EVALUATION
cess How do 1 feel about it?
6 Analyzing the Informal Group LVALUATION/DECISION
Is this my role?
7 Curriculum Development Systems ROLE EVALUATION
Who me?
8 Teaching and Learning Styles EVALUATION/DECISION

What am I going to do about it?

9 Psychovector Analvsis PERSONAL and ROLE LEVALUATION
So that is the way I appear
to others?

10 Group Discussion - llodeling EVALUATION/DECISION
How do I apply this to my
district?

11 Goal Setting ROLE EVALUATION/DECISION

Can T apply this now?

12 Motivational Values of MBO EVALUATION/DECISION
How can I prepare for MBO?

. 13 Developing Evaluation Models ROLE EVALUATION/DECISION
What am I going to do about it?

14 Follow-up Seminars COMMITMENT
I tried it and it works!
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"Ranking Some Aims of Education" was select=d as the discussion
topic for the group to bec observed and analyzed by the Curriculum
Specialists.

The investigator consulted with the Director, National Special
Media Institutes, Dr. Charles F. Schuller, at Michigan State Univer-
sity for additional evaluation of =eminar prototypes.

7. Test Prototypes

The Professional Crowth Week provided a large scale evaluation of
man of the prototypes prinr to the seminar.
The circular letter was sent out to each Curriculum Specialist
together with the seminar agenda and information sheets. (See Appendix
N A)

8. Analyze Results

Analysis of the results of the presentations at the Professional
Growth Week and an evaluation of the Professional Growth Week program
nrovided the basis for some modifications of the seminar to meet the
needs of the Curriculum Specialists. ’

9. Implementation

The learning experiences were finally packaged into thirteen arti-
culated presentations for implementation in a three-day seminar at the
Center for VTAE at the University of Wisconsin-Stout, June 26~28, 1973.
The Schedule of Activities is shown in Table II-3.

A review of the outcomes of the seminar are included in Chapter
111 and a series of recommendations is included in Chapter 1IV.

10. Follow-up
A follow-up of the impacts of the seminar took place in letters to
the participants and also through Mr. Clifford Zenor, Curriculum Con-

sultant, Wisconsin Board of VTAE. Suggested follow-~up seminars are out-
lined in Chapter 1V,

Objectives of the Seminar

. The following objectives were established for the Seminar for Curri-
culum Specialists.
At the conclusion of the seminar, the participant will be able to:

1. Take the components of a curriculum development-system and de-
velop a model to meet the needs of their district.

2. Analyze the informal task group using Bales's Interaction Pro-
cess Analysis and Psychovector Analysis.

3. Utilize the Banks's Learning Activities Opinionnaire in assist-
ing instructors make judgments about individual students when

1I-6




attempting to Individualize and personalize a program,
course or activity.

4. Distinguish between; curriculum development, instructional
development and evaluation development.

5. 1dentify five phases and exemplary decisions involved in an
Evaluation Development model.

A brief personal profile of ecach presenter is included in Chapter
III.

Ii-7



OdR

3O santep TPUOTIIRPATIOR I-07T: 11
3S91 1so0d
pue UOIIEBDTEA] IBUIWAS G-Qf:Y 3u131138 [BOYH 11-0%:6 €
ST2POK SWAISAS WNTNITAINY)
uorlenieay Buidoiaasd 0Z:#9-2 jo uotrssnasyg dnoay 0f :6-8
SWAISAG
uo” Intsasg wnnoTian)  ZI-01:1¥1
HOTIRAIISY()
uots S1SAJRUY 103DDA0YDASY dnoln 30 uwoISSNOSI(] T1-05:6 z
~-5SnD2SI(Q pue 03 UOTIVNPOIIU] G-Qf:C
SMaTAIDIUY sanbiuyda] uorieazasqp -
si1si1RUY 101 5371418 dnoay
~23A0UDA5d Q€ 6L duryoea]l pur Jutuaedl (gr:7-1 TRMIOIUT Y] JUlZAjRUV  Of16-0§ %/ -
;O10a Aul ST Qeym -
S9TAIS SALIRLISTUTIWPY duizZziTeuy
dnoan Tewanjur ayy durzdieuy  Z7-0%:01
A11A110V BuUiAfOg wafqulyg dnoin
B S JUALCO[DAS(] WNINDIIIN)
uosSueMs juawdoyaasd( [BUMOTIIONAISU] QDU UAQ INOR foed nog,, Wity 0€:0I-6 [
10112aduey) Jo suotraeorpddy ¢-p[:¢
YyiTM IsNOH 1501-014 pue uollIonpoalul 6-05 :8
ddruy ay3 8830014 3juawmdojaaaq
e 1auufg QOI-¢ [BUOTIDNAISUT 3YL (G:2-1 1215159y 0f : 8-8
ONINAAY NOOHUHLAY ONTMYON AVG

SATLTALILOV 40 dINAIHOS

£-11 4718Vl

Aruitoxt provided by Eic:

E\.



Summary of the Seminar Activities

1. Introduction (Orientation Phase) . . . . . . . Geoff Saville

Welcome to participants
Administer pre-test

Introduce the 1ilm "You Pack Your Own Chute" with a brief
preliminary discussion about the obstacles facing Curriculum
Specialists

View the film

Repeat opening question on obstacles (looking for change in
attitudes) and ask the group to what they attribute the sudden
change in e~ hasis

Discuss 7 eness of the subtleness of the film; unrealistic
fears, ar umptions, sclf-awareness and self-responsibility
as they aff~ct the Curriculum Specialist

2. Curriculum Development as a Group Problem Solving Activity

(Clarification Phase) . . . . . . . . . . . . . Geoff Saville

A.

Introduce three curriculum orientations which influence the
curriculum developer; social conformity, scholarship in a
discipline and effective living.

Discuss the significance of the offective living orientation
for vocational and applied subjects, especially in providing
an effective humanistic education

Discuss the verbal limitations of the other two orientations
for Vocational, Technical and Adult Education (VTAE) students.

Introduce the Sticks and Stones Game

Atter the group have played the game and solved the problem,
explore the nature ot leadership with the group

What are the characteristics of an effective group leader?
How did leadership cmerge in the group?

Ask for comments on group morale and individual motivation
Do similar activities occur in an advisory committee
meeting or a department meecting?

* ¥ * X

Model a simple three phase system - behavioral objectives
based on the game components

Model a threc phase curriculum development svstem

...
=
!
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H. Compare the derived models with published models of curriculum
development systems

I. Discuss the implications of curriculum development systems
for the VTAE districts

3. Analyzing the Informal Group -~ What is my Role?
(Role Clarification Phase) . . . . . . . . . . . Jerry Coomer

A. Explain Bales Interaction Process Analysis. (See Appendix D
for details of the prescntation materials) Have partici-
pants reflect upon the nature and extent of leadership that
emerged in each group, and the degree to which {t was effec-
tive in solwing the Curriculum Systems Problem

B. Give each participant an opportunity to:

* discuss those attributes of personality that are important

to effective leadership

explere the importance of the human relations (people-

handling skills) and the curriculum development (task-

handling skills) of the Curriculum Specialist

* distinguish between formal leadership (positions of
authority) and informal lcaders (who have little or no
formal position, but exert leadershiv in getting things
done

* compare the productivity of groups tuaat appoint a leader
with groups that do not

C. Administer Leadership Questionnaire

D.  Discuss the role of the Turriculum Specialist with respect
to formal and informal l>adership

4. aAnalyzing Administrative Stvles - What is mv Rolef
(Role Clarification Phase) . . . . . . . . . . . Jerry Coomer

A, Iniroduce the film "stvles of leadership" relating it to
the previous discussion about productivity of informal and
tormal leadership

B. Define lepitimate, expert, referent, reward and coercive
power

C. View the film

D. Discuss the leader's devision-making power as a function of
group involvement

E. Discuss the Blake and Moulton Manergerial Grid
F. Discuss in overview the vole of the Corriculunm Specialist

with respect to the leadership-motivating style or styles
existing in their district.
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5. The Instructional Development Process
(Role Clarification/Evaluation) . . . . . . . Joseph Hagaman
Robert Ward

A. Introduce Instructional Development with:
- broken sguares game
- definition of terms
- heuristics for Curriculum Specialists

B. View the filmstrip "Jumbo Jet" and discuss the Instructional
Development process used by United Airlines to train their
747 pilots.

C. Discuss the steps in advising instructors on the design of
instructional packages.

D. Visit the Elementary Photographic Laboratory and "walk through"
the instructional development materials developed to indi-
vidualize the course.

E. Discuss the 1.D. process with the coordinator of Photography,
Mr. Robert Ward, to determine the rationale tfor; individuali-
zation, small group and large group instructional settings,
the type of instructional booklets developed and finally the
cumulative evalustion procedures used in the course.

F. Conclusions: Changing emphasis from the teaching to the
learning process also includes evaluation.

6. Analyzing the Informal Group
(Role Evaluation/Decision Phase) . . . . . . Jerry Coomer

A. Introduce the method of analyzing the small informal task
group using Bales's Interaction Process Analysis (Refer to
"Profile of a 'Profile' of a 'Satisfied' and a 'Dissatis-
fied' Group on Case Discussion Task' in Appendix D.)

B. Administer the "Open Minded Aptitude Test' to participants.

C. Introduction of the e¢xperimental group to the case discussion
task, "Ranking Some Aims of Education.
Specify the ground rules:
. (1) You must work as a group
(11) Do not choose a formal discussion leader
(111) Record the rating as the group decides on it

D. Record discussion on VIR {or review and discussion while the
seminar participants record the frequency of 12 categories
of the interaction profile.

COFFLE BREAK

E. Discuss the group observation findings:
- Convert participant's tally of interactions to percentages
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F.

- Identify critical acts for satisfied and dissatisfied groups

- Importance of seating positions on role structure

~ Changes in role structure - task specialists, human rela-
tions specialists, the scapegoat and the effects on group
equilibrium

- Non verbal communication patterns

Summary: What roles should a Curriculum Specialist play to
maintain equilibrium in a small task group setting?

7. Curriculum Development Systems

(Role Evaluation Phase) . . . . . . . . . . . . Geoff Saville

A,

Replay the Sticks and Stones Game Lo achieve closure on the
problem~solving situation

Discuss the group interaction in terms of Bales Analysis

Explain the difference batween observing the group process
and being able to analyze the group's decision-making process.

Derive a four phase curriculum system using the analogy of
the blocks to represent the phases or components of the
system, the stone to represent the program or course and
the popsicle sticks to represent the feedback components to
support the program or course.

Recognize and identify the tollowing svstems terms; input,
output, processes, feedback and interface.

Summary of curriculum Jevelopment svstems for VTAE districts:
The "best" system is the one that works for vour district -
if it does not work, modifv it.

Teaching and Learning Styles

(Role Evaluation/Decision Phase) . . . . . . . .John Banks

A

Introduction to rescarch project being conducted by the Uni-
versity of Wisconsin-Stout and Fox Valley Technical Institute
during 1972-73

Briefly summarize current research in matching teaching and
learning styles and applying the results to individualized
instruction

Administer and score the Learning Stvle Opinionnaire
Define: ~ Learning Style

- Concrete/Symbolic Learning Style

= Structured Unstructured Learning Style
Summary: Interpret the results of the Learning Style Opin-

ionnaire as they apply to individualizing instruction in
vour VTAE district.
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9. Psychovector Analysis
(Role Evaluation/Decision) . . . . . . . . . John Deutscher
Calvin Stoudt

A. Introduce the directional forces and mot ivational values of
normal emotions as portrayed by Psychovector Analysis (Appen-
dix D)

B. Involve the participants in evaluating their changes in
emctions to the situations created by the presenters.

C. Interview each participant and record the interaction on
videotape

D. Playback interviews to the total group. Discuss the type of
verbal and non-verbal behavior and the range of emotional
responses elicited during the intervicw.

E. Discuss the implications ot the Psychovector Analysis Technique
for the Curriculum Specialist: understanding oneself as others
view us, relating to instructional staff and administration,
hiring or evaluating statt members

10.  Group Discussion - odeling
(Evaluation/Decision Phase) . . . . . . . . Geoff Saville
Clifford Zenor

A.  Discuss the types of Curriculum Development models to meet
district needs. (The incorporation of an evaluation process
into the model did not seem to be well understood by all
participants.)

B. Give each participant a three overlay transparency of a
curriculum svstem facorporating the task analysis,

C. Discuss the procedures tor developing their own district
model of the curriculum development process.

11. Goal Setting
(Role Evaluation Phase) . . . . . . . . . . Jerry Coomer

A. Introduce goal setting with the example of Charles Schwab -
"Step up Your Doinp!"

B. Discuss the format and methods of setting individual and group
goals with examples rcelated to the VTAE districts

12. Motivational Values of M.i.0,.

(Role Evaluation Phase) ._j + + « « « . . . Jerry Coomer

A.  View the film " Manapement by Objectives', an introduction to
the basic philosopinv o1 MBO by management consultant John
Humble
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B. Discuss the application of MBO in the VTAE system to determine:
- how it may affect the role of the Curriculum Specialist
- how the Curriculum Specialist can facilitate its intro-
duction into his/her district
- the motivational values of MBO for the instructional staff

13. Developing Evaluation Models
(Role Evaluation/Decision Phase) . . . . . . . . . Orville Nelson

A. Discussion of the nature of evaluation
(1) Derive definitions: 1. Evaluation
2. Decision making
3. .Judgment
(11)  Relate definitions to: - Bales's Interaction Process
Analysis
- Sticks and Stones Game used
to simulate a Curriculum
System
(iii) Deduce evaluation as a service activity, carried out
to provide data for decision making

B. Explain and discuss the context for generating evaluation
systems. (see Appendix D for details) Conclude with the five
decision areas in the curriculum and interaction models

C. Discuss the curriculum development sub-systems as they iupinge
on the Curriculum Specialist, emphasizing evaluation as a
cervice activity articulating the sub-systems

D. Discuss the model of the Curriculum Specialists Role and
explain how decisions are based on role perception

E. Discuss some general concerns of evaluation; validity, re-
liability and data management

F. Summarize the following points:
- What is evaluation?
~ Why model the curriculum process?
-~ Why model the role of the Curriculum Specialist?
- Why model the evailuation of your curriculum éystem?

Seminar FEvaluation

To evaluate the seminar and to 2»nable staff at the Center tor
Vocat ional, Technical and Adult Education to improve future in-service
seminars, four methods of evaluation were used, a) a Pre~Test - Post-
Test, b) a Participant's Opinionnaire for Curriculum Specialists Seminar,
c) a Follow-up Letter reviewing the seminar and inviting participants
to respond and d) observations of attitudinal changes by the seminar
staff,
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Pre~test and Post-test

The pre-test and post-test consisted of twenty-one multiple choice
items which covered the cognitive outcomes of all the presentations.
Short answer type tests for the proup dynamics and instructional develop-
ment presentations were also included.

This instrument was administered during the first session and
again during the last session of the seminar. To determine the proba~
bility that the cognitive outcomes were fulfllled, a t-test for gain
was performed on the scores. A copy of the form is included in Appendix
B and the summary of the responses is presented in Chapter III.

Participants Opinionnaire for Curriculum Specialists Seminar

This instrument consisted of twenty-one Likert-type items and three
open ended response items designed to provide helpful suggestions for the
staff to assess the relevance of the seminar activities. A copy of the
form is included in Appendix C and summaries of the responses are pre-
sented in Table 3.1.

Follow-up Letter

A Follow-up letter was mailed to all participants with a review of
the seminar, a suggestion for a future s-minar and an invitation to respond
to three processes which emerged during the seminar; a procedural process,
a curriculum development process and an instructional development process.
The evaluation development process also emerged at the conclusion of the
seminar, but as this is a universal weakness of the participants the
researcher deleted it from the follow-up letter to simplify the parti-
cipant's response to the Curriculum Specialists role.

A copy of this lecter and the responses from participants is in-
cluded in Appendix D. summaries of these responses are included in
Chapter IV ~ Recommendations for Future Seminars.

Observations by Seminar Staff

The psychovector analysis technique provided insights into the
interpersonal and person-handling skills of the participants. Details
of the Model Selection Interview appears in Appendix D and the obser-

vations by seminar staff are included in Chapter IIT, Qutcomes of the
Seminar.



CHAPTIR TTI1

QUTCOMES OF THT SFMINAR

Int:roduction

Tals chapter includes a brief description of the participants as
well as the evaluation results of the seminar. Most of the activities
included in the seminar were an intimate mix of cornitive and affective
aspects shown in Figure 1-1 of the Rationale. Consequently, although
the cognitive pre-test, post-test results show modest gains in know-
ledze, the researcher was of the opinion that the results of the parti-
cipants opinionnaires uand the responses to the follow-up letters were
more significant.

The outcome of learning experiences incorporated in this gseminar
will be indicated by the degree of commitment with which the participant
put these experiences into practice. The ultimate evaluation will even-
tually occur in the classrooms of wach VTAE district.

Profile of Participants

Dr. Spiro Mehail, Milwaukee Area Technical Collere (Instructional
Resources Coordinator)

Milwaukee operates from 5 campuses within the city and has an
F.T.E. of approximately 14,000 students and a staff exceeding 500.
Two-thousand-seventv~two students graduated in May, 1973 from the Asso-
ciate Degree, (2 years F/T, 6 years P/T) Adult-Vocational, Adult High
School and Apprenticeship programs.

The "Curriculum Specialist" has a group identity within the Div-
ision of Instruction as there are at least 5 persons directly involved
in curriculum development. M.A.T.C. has developed an excellent in-
service training program.

Marvin Schrader, Lakeshore VTAE District (Curriculum Specialist)

Has an important role as consultant/coordinator in a district
which includes Sheboygan and Manitowoc. A new district institute is
now being built at Cleveland. Teaching background in Junior/Senior
High School Science. Works closely with the Media specialists in
‘individualizing instruction. Enrolled in the Ed.S. program at Stout
during the summer session.

Mrs. Phyllis Nagler, Moraine Park VTAE - Fond du Lac (Curriculum
Specialist)

A newcomer to this position, Phyllis is responsible to her pre-
dessor, Allen Lindgren, who is now Administrator, Instructional Ser-
vices.



Phyllis has a teaching backpround in social sciences. She is enrolled
in the M.S. program at Stout during the summer session.

Ponald Bressler, Northeast Wisconsin VTAE - Green Bay (Instructional
Supervisor)

Young and enthusiastic, Don taught T & I for 8 years at Rice
Lake before moving to Green Bay 4 years ago. CGreen Bay has a new
modern campus, and relatively young staff, with a median age of 31.
Don has involved staff in individualizing instruction using a mastery
type of evaluation. He is responsible to his predecessor who is very
Supportive. Dou§ Rewling, the Media Specialist assists staff indivi-
dualize instruntion. The distriect is budget-conscious and congervative,
but has initiated three unique new programs recently.

Summary of Evaluation

Pre-test and Post-test

The multiple choice section of 21 questions showed no appreciable
gain during the seminar, but the short answer questions showed an over-
all gain of 70% between pre-test and post-test results. The actual
scores on a 20 point scale rose from zero at the start of the seminar
to an average of 14 points at the end of the seminar.

Analyzing the informal group using Bales Analysis, and Teaching
and Learning Stvles showed the preatest gains while the Development
of Evaluation Models and the Instructional Development Process showed
the need for follow-up learning experiences in these areas.

Participants Opinionnaires

The results of the opinionnaire are shown in Table ITI-1. 1Items
4 and 5 indicate that the learning experiences incorporated in the
seminar were relevant to the participants and that the participants
were generally satisfied with the amount of content. Items 6 and 7
show a high degree of satisfaction with the way the seminar activities
were scquenced and designed. The main objective of the seminar was to
implement a set of learning experiences and the participants response
to item 10 indicates that they felt the instructional materials facili-
tated learning. There was a high degree of agreement in item 13 that
the skills learned during the seminar would be very useful. Also, items
14 through 17 indicate that the participants were pleased with the
interaction they experienced with the presenters,

Mr. Donald Bressler successfully repeated the MBO and Bales Analysis
segment of the seminar during the summer of 1973, in an in=-service session
at Grecen Bav Technical Institute for district supervisors. (See Appen-
dix C - Response to Follow-up lotters) :

The open ended responses elicited the following general comments.
The participants liked:
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Table 3.1

Participant's Opinionnaire for Curriculum Specialists Seminar
(Based on a five-point scale; l=Strongly disagree, 5=Strongly Agree)

Statement Q2 IQR

1. Sufficient work space was provided for each participant. 4.833 .666

2. More supplies and materials should have been provided. . 2.000 1.000

3. Housing arrangements were satisfactory . . . . . . . . . 5.000 0.500
4. The content of the seminar was relevant., o . . . . . . . 5.000 0.500
5. More content could have been included. . . . . . ., . . . 2.000 1.000

6. The topics in the program fit together to make a
coherent program . . . . . . . . . . .. .. ... .« 5.000 0.500

7. The seminar schedule of activitics was well designed . . 4.833 0.666
8. The Knapp llouse should be retained in future seminars. . 4.000 1.000
9. The smorgasbord shonld be retaincd in future seminars. . 4,166 0.666
10. The instructional materials facilitated learning . . . . 4.500 1.000

11. There was sufficient opportunity Jor individualized dis-
cussions with the instructors. .

L~

.166 0.666

12. There was a lack of group interaction. . . . . . o . . 1,166 0.666

13. The skills learned during this seminar will be usctul
on.my job. . . . . .. . L. L. .. 4.833 0.666

14. The instructional tcam has a thorough knowledge of
their topics . . o o o L oL oL L 4.533 0.666

15, The instructional team was courteous and helpful to

. the participants . . . . . . . . . . . .. ... ... 4.833 0.666
16. The instructional team was well organized. . . . . . . . 4.500 1.000
’ 17. I experienced teaching rechniques which were new to me . 2,500 1.500

18. The food was very good . . . . . . . . . v e s e e v . 4500 1.000

19. 1In general, presentations were difficult to underscand . 1,500 1.500
20.  There were too few topics covercd dJuring the weok 2.000 1.000
21. The seminar was too long o . . o o Lo Lo g 2.000 1.000
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1. The way in which all the topics were ticd together and related
to the needs of the participants - "indirectly but obvious".
(Process)

2. "An opportunity to discuss nutual problems freely" (Process)

3. The discussion, presentations reactions with the group members

etc. have helped to further define the role of the curriculum
specialist. (Process)

4. Enjoyed discovering a look at myself. (Process)
The participants liked least:
1. No negative reactions (Process)

2. Disappointed that more curriculum shecialists had been unable
to attend (Product)

3. Knapp House presentation was similar to November 1972. (Process)

Additional comments included:

1. I look forward to further sessions in the future when we
zero in on specific problems. 1i.e. General Education (Product)

2. The attention of the presenters to details of the individual
participant's role (Process)

3. You have made it possible for me to look at my position in
a more objective way and from a different perspective (Product)

The Follow-up letter: All participants have responded with details
of models of the curriculum development process to meet the needs of
their district. (See appendix C) There was no respunse from the non-
participants at the time of publishing this report.

Mrs. Phyllis Nagler's M.S. Thesis "Educational Resources: A
Unified Concept for Morraine Park Technical Institute" was an outgrowth
of the learning experiences incorporated in the seminar. The conclusions
of her thesis and the systematic model she developed for utilizing
Educational Resources appears in Appendix C.

Observations by the Seminar Staff provided the most enlightening
evaluation of the emotional and attitudinal changes in the participants.
Staff members were in agreement that the participants had modified their
role expectations as a result of the seminar and that they exhibited
improved interpersonal and person handling skills.
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CHAPTER 1V

RECOMMENDATIONS

As a result of designing, implementing and evaluating a set of
learning experiences to help Curriculum Specialists in the Wisconsin
VTAE system increase their competencies, the researcher concluded that
the main benefit to the participants was role clarification and role
evaluation. The following recommendatisns are made by the researcher
as a result of his experience in this project.

1.

The seminar described in this project should be repeated for
the Curriculum Specialists unable to attend in June, together
with a representative from the seven districts who do not
have a Curriculum Specialist. This is necessary to clarify
the "Jeckyl-Hyde" roles that a Curriculum Specialist is often
asked to perform, such as performance appraisal of instruc-
tional staff,

Seminars of two or three days duration be held for Curricu-
lum Specialists three times pPer year to encourage an exchange
of ideas between ALL the 16 VTAE districts.

One of the seminars be held at the Center for VTAE at Univer-
sity of Wisconsin-Stout each May in association with Profes-
sional Growth Week. During this seminar the instructional
development process can be simulated by involving the VTAE
staff in attendance. Research results from the CVTAE can be
disseminated and discussed in this setting,

Before the 1974 Professional Growth Week, an Instructional
Development Seminar should be held to take Curriculum Special-
ists, (or their counterparts in the 16 districts) through the
techniques associated with specifying methods of instruction.

A suggested program for this seminar is included in this
chapter.

Following the 1974 Professional Growth Week, a seminar be
held to concentrate on the Evaluation Development process.

The Wisconsin Board of VTAE should consider making a study of
the feasibility of introducing the Instructional Development
Institute program to Wisconsin as an exemplary program in
Vocational Education in the U.S.A.



Recommendation No. 4

Suggested Program for a Future Seminar

Introduction:

a) View "You Pack Your Own Chute" to reinforce the theme of the
previous seminar and involve new curriculum specialists in dis-
cussion of the subtleties of the three film sub-themes as they
affect their role

b) Discussion of Film Sub~Themes (Divide into two groups) Factors
which facilitate and impede the Curriculum Specialigts "teacher
assisting" function

Administer pre-test of methods of specifying solutions to instruc-
tional problems.

Small Groups - Devise simple models of 7 + 2 steps for:
curriculum development
instructional development
evaluation development

Differentiate between these three activities.

Discuss the Instructional Development Model in detail.
Introduce the technique of specifying methods of instruction.

Curriculum Problems: (Groups of three)
Prescribe an instructioual solution to the following problem in
the Cognitive/Affective/Psychomotor Domain, having access to un-
limited/limited resources. (Design sample objectives for each
domain which are relevant to all VTAE districts)

Discussion of sclutions to instructional problems.

Review the procedures and techniques used for specifying methods of
instruction. Relate these to recent research on Teaching and Learn-
ing Styles to achieve clcsure.

Review the film "You Pack Your Own Chute" and discuss the applica-
tion of the film's principles during the seminar.
* Does anyone have any differences to report?
* Who sees more or different kinds of applications for Eden
Ryl's comments and acticrs?
At this stage use a questionnaire for participants to report:
a) What key differences have you noticed in the behavior of
others?
b) What differences have you noted in your own behavior and
attitudes?
c) Have you noticed a greater enthusiasm in meeting challenges?
d) Explain the real meaning of the main theme "You Pack Your
Own Chute".
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10. Administer a post-test of cognitive outcomes of specifying methods
in the Instructional Development

11. Summation of the Seminar
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Appendix A
Circular Letter to Curriculum Specialists

Seminar Program and
Details of Staff




To:

From: The Center for Vocational, Technical and Adult BEducation
Untversity of Wisconsin - Stout
Menomonie, Wisconsin 54751

Date: June 14, 1973

Subject: Seminar for Curriculum Specialists (June 26-28, 1973)

The schedule for the Seminar for Curriculum Specialists is now finalized and
enclosed for your convenience. The seminar is an outcome of the Task Analysis of
Curriculum Specialists conducted at UW - Stout in November, 1972. We are confident
that the seminar will neet your needs for in-depth experiences in Curriculum
Development, together with Individual and Group Interaction Analysis.

Registr-tion

Registration will be at 8:00 a.m. on June 26 in Room 219 of the Applied Arts
Building.

Travel

Travel will be reimbursed at the rate of 10¢ per mile for the first 400 miles
and 7¢ per mile for those miles over 400.

Meals

Meals will be provided at no cost to the participants.

Room

Dormitory rooms will be provided at no cost to the participants and will be
assigned during registration.

Clothing

Plan to attend the class sessions in informal dress and bring something a 1ittle
more dressy for our dinner at the Logg Inn on Tuesday evening.

Enrollment for College Credit

One hour of graduate credit will be awarded to active participants who elect
to take the Seminar for graduate credit. The cost is approximately $31.00.

Contacts at Stout

I1f you have any questions, please contact either:
Geoff Saville, Graduate Student (phone 715/232-1126)
Harold Halfin, Director, CVTAE (phone 715/232-2482)
Orville Nelson, Research Specialist (phone 715/232-1382)

Enclosures: Seminar Agenda; Map of Stout: Parking Permit
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Conter For Vocational Technical And Aduilt Education UW-Stout Menomonie, Wisc, (54751)




Seminar for Curriculum Specialists

University of Wisconsin - Stout

Center for Vocational, Technical
and Adult Education

TUESDAY, JUNE 26

8:00 - 8:30 Registration - Coffee and Rolls Applied Arts
PAULA OWENS Rm, 219
8:30 ~ 9;00 Introduction to the Seminar Applied Arts
Pre-Test of Participants Rm, 219
GEOFF SAVILLE
. 9:00 - 10:20 Curriculum Development as a Group Problem Applied Arts
Solving Activity Rm. 219
GEOFF SAVILLE
10:20 ~ 10:40 Coffee Break
10:40 - 12:00 Analyzing the Informal Group, Analyzing Applied Arts
Administrative Styles - What is my Role? Rm., 219
JERRY COOMER
12:00 - 1:00 Lunch (a'la Carte) Commons
1:00 - 2:50 The Instructional Development Process Communications
JOSEPH HAGAMAN AND BOB WARD Center Rm. 110
2:50 - 3:10 Coffee Break
3:10 - 5:00 Applications of Instructional Development Communications
JOSEPH HAGAMAN AND BOB WARD Center Rm. 110

7:00 - 10:00 Dinner at the Knapp House with Chancellor Swanson

“ta




6:30

7:00

7:30

9:30

9:50

11:00

12:00

1:00

2:30

5:00

7:00

11

12:

: 30

:30

: 30

: 50

: 00

00

: 00

: 10

: 30

:00

: 00

;00

WEDNESDAY, JUNE 27

Breakfast - a'la Carte
or
Coffee and Rolls

Analyzing the Informal Group
-Observation Techniques
JERRY COOMER

Coffee Break

Discussion of Group Observation
JERRY COOMER

Curriculum Development Systems
GEOFF SAVILLE

Lunch (a'la Carte)

Learning and Teaching Siyles
JOHN BANKS

Coffee Break

Interaction Analvsis
JOHN DEUTSCHER AND CALVIN STOUDT

Dinner (Smorgasbord)

Interaction Analysis
JOHN DEUTSCHER AND CALVIN STOUDT

Student Union

Applied Arts
Rm. 219

Science Wing
Rm. 151

Applied Arts
Rm. 219

Applied Arts
Rm. 219

Commons

Applied Arts
Rm. 219

Applied Arts
Rm. 219

Commons

Applied Arts
Rm. 219



6:30

8:00

8:30

3:30

10:20

10:40

12:00

:30

o~

- 8:30

- 8:30

- 9:30

10: 20

- 10:40

-12:00

- 1:00

- 3:30

- 3:50
- 4:30

- 5:00

THURSDAY, JUNE 28

Breakfast - a'la Carte
or
Coffee and Rolls

Group Discussion

GEOFF SAVILLE & CLIFFORD ZENOR

Goal Setting
JERRY COOMER

Coffee Break

Motivational Velues of M.B.O.

JERRY COOMER
Lunch (a'la Carte)

Developing Evaluation Models
ORVILLE NELSON

Coffee Break
Seminar Evaluation

Post Test
GEOFF SAVILLE

Student Union

Applied Arts
Rm. 219

Applied Arts
Rm. 219

Applied Arts
Rm. 219

Applied Arts
Rm, 219

Commons

Applied Arts
Rm. 219

Applied Arts
Rm. 219



Meet the Staff

Mane: Orville Nelson
Department: [Education and Psychology

School: School of Lducation an! rhe Center for Vocational, Technical and Adult
Education, University of Wisconsin - Stout

Phone Number: 715/232-1382

Teaches courses in Survey Procedures, Instrumentation for Research,
Curriculum Development, and Fvaluation. Supervises Plan B papers and Education
Specialist field studies. Manages research projects and counsels with students
and staff on research procedures and data analyses. Areas of special competency:
design of data collection forms, data analysis, and computer analysis of data.

Curriculum development and evaluation. Research planning and management.

Name: Joseph Hagaman
Department: Instructional Technology Services
School: Learning Resources, University of Wisconsin - Stout

Phone Number: T15/232-2431

Works with university faculty in revising and developing lessons, units,
and courses of instruction, especially those involving the use of instructional
media. Coordinates the various media production services for complex projects.
Teaches a graduate level course in Instructional Development. Areas of special

competency: media design and utilization, instructional development.



Name: Geoff Saville

Department: Graduate Student - Ed. 8. Program
School: On study leave from Sydney Teachers' College, Australia

Phone Number: 715/235-4073

Taught courses in Industrial Arts and Maths in Junior and Senior High
Schools for 10 vears. Involved in coordinaticn of state-wide curriculum revision
and in-service training of I.A. teachers during 1966. Teaches Materials Science,
Industrial Processes, Drafting and Teaching Methods at Sydney Teachers' College.
Areas of special interest include curriculum development systems and methods of

mediating instruction.

Name: Harold Halfin

Department:  Industrial Teacher Education and Center for Vocational, Technical
and Adult Fducation

School: Industry and Technology

Phone Number: ~15/232-2482 and 715/232-1130

Teaches courses in Cooperative Occupational Fducaticn Programs, Principles
of Vocational, Technical and Adult Education and Issues in Vocational Education.
Supervises Flan B papers. Program director and major adviser for the M.S. degree
program Vocational Educators and the Fducation Specialist degree program in
Industrial and Vocational Education. Areas of competency: task analysis and

curriculum design.



\)

BEST CoPY AVAILABLE

JeparInent:  Industrial Managemont
School:  Sehool of Industry and Technology, University of Wisconsin - Stout

PRONG Number: 715/232-2338

Teaches all ievels of undergraduate management courses and graduate manage-
WInT courses. Supervises independent studies and advanced technical problen
courses. Consults with community industrial associations in geographical area
*Zor suservisory training in rotivation, method engineeringl and communications.,

Chaimman of Dopartment of Industrial Management at UW - Stout which is admin-

isterad on the Management by Objectives system,

Name: Calvin Stoud:
Separtment: Cuidence and Personnel Services
School: School of Education, University of Wisconsin - Stout

2hone Number: 715/772-2373

- I am an unrostricted state licensed psychologist and a lifc certificated
scinool psycholozist.  Taught ciementary school = Worked as a counsclor and school
-st X-12. Consultant in interpersonal communication to VTAE and ARE
WOTKsions. Also sclcction and selection interviewing., Teach courses in theory
Jersonaiity, mentel testing, personality assessment, olementary guidance,

Psycholszy of development.
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Deparvtmens:  Modia Technology BEST COPY AVAILABLE
Sshooi:  Learning Resources, University of Wisconsin - Stout

‘ Phone Number: 715/232-2253

Teachers course in media technology - Llementary, Advanced and Color

Photogrenihy. Motion Picture Production, Instructional Communications Systens,

2 Sistovy and Appreciation and a Photography course for VTAE Menomonie.

’

* SupoTvises the still photography facility and personnel.
Gives in-service presentations for teachers from elementary through VTAE

in the use of a camera as an instructional tool. Consults with schools and
STs dosisning photography courses and facilities.
-nc taskground for the above includes field experience as a free lance

photoguipher, photographic and A-V equipment sales and service.

Name:  Jonn Banks (Graducte Student)

(@)

cnter for Vocational, Technical and Adult Education
School: Creduate College, University of Wisconsin - Stout

Phone Numbey: 715/232-1126

Ci sabbatical leave from the Stockton Unified School District, Stockton,
Cailifornia. ttencing Stout during the 1972-73 school year to earn an Education

Speciallist degroe with an emphasis in curriculum developrent and evaluation.

Valley Technical Institute. Areas of special interest: curriculum developnment,
individualized instruction, vocational administration and instructional innovations.




Appendix B

Seminar Evaluation Instruments:

Pre-Test and Posc-Test

Participants Opinionnaire

Follow-up Letter to Participants
Follow-up Letter to on-Participants
Follow~up Letter to Mr. Zenor



BEST COPY AVAILABLE

% CVTAE % CVTAE & CVTAE % CVTAE -

Center For Vocational, Technical And Adult Education UW-Stout Menomonis, Wisc, (5476

-




“inections: fFlace your rame on the anaver sheet ivgethen with today's date.
Select the best response and mark ypour answer on the anaver sheet.
if yu change a response, erase the finst nesponse completely.

[ The {nstructional /ievedomment Mocess emphasizes:

A, The teaching prwceas 0&7%
8. Using media in instruction

(. The learning process - proodem sodving

4, Ueveloping commerensive instructional evaduation

L. Syetematic design of instruction

"’#/4,8( ‘
.

iy

Learning Styles form a continuim between:
A, {oncrete - Symbodic

o [leacren centered - Studeni (entened
[, Stwectured - linstructuned

/-j\o /{ afx’.i] B
Sl of the above

3. wten evaluaiing a pawqram on cournse, unat strateqy dves the evaluaton
rave o take in regand o the quality of the data he codlects?

A, Undy totally accurate and valididy data are wseable

0. Data must be accurate (reliable) but validity L9 not as critical
n pwgram evaluation

(. Uata must be valid and as accurate as posaible given ¥ = wnstrainids
faced by the evaluaton

U. Uata must be valid, out reliadility is not a critical wncern in
mwgram evaluatior.

4. The teacher uho is deeply involved in individualised instruction is
odmanddis a

7. anagen of learning

. Irovider of information

(. Devedoper of instructional tecinodogy
1. roarammen of suirfect malien condend

N

vAlch of the following media is most wsefud in acileving oijectives
in the affective domain’

H.  rogrammed (nstruction

. Sound/, Lidmatrins

(. GYames and simulations

Uverhead transpanencies

F .



5. shich of the following statements is correct:

A. Une can develop a perfect curnicudum aystem {orn each woational district
o {wniaulun devedorment dypatems arne oatic mdels of the real VIA* aituation

(. Twniadm apatens allow the teacher to acaunately assess his teaching
/). There are no ideal curniculum systems, they are all compromises
¢

tone of the above

~1
-~
o
)

cateqory  of avals mat difficult to measure is
A.  Personal impovement

7. Routine

{. inmvative

U, rrobdem sodving

L Al of the above

Y. The catenony of qoals which i measuned oy exception is

A, rerwnad impovenent
inwiodem sodving
Lnnovative

loutine

£, AU of the above

SOy

. viich of the following is a valid example of a 3 stane currnicudum syoten
A, leainn, levelon, *waluate
5. Jdgotem objectives, Uesinn system, im,o(emeldf/‘eai/im,muve
C. Syatem analipais, System osuntheais, System walidation
U, [wiculum develomment, {natructional develoment, fvaluation develogment
£ Al of the above

/0. wnen wtilizing the wncept of individualising instruction in an instructional
pweram, uhat element may be onened up to accomodate the Learnen’

Leann at oun nate (Self macing)

Select oun wnient (what is dearned)

. (hoosing the learning style (Yow it Lo deanned)

. ndd of the ahove

AN

1. vhich of the following sets of descriptors best describes the term "valuation”?

A, iests, grades and norms

. yudcement, measunement and decision maiRing
C. Supeaviaion, nating, and neview

0. Aommal curve, tests, and dilficlty



vhen masteny evaluation is used in Lnotruction, learners are evaluated and
cwmpared against:

A. [heirn nationad peen group

L. Those in the class

(. 7he vbjectives of the course

0. Aoams built from mevious classes

vhich of the following is an example of a 4 stage anriculum syotem:
A.  Ueniction, [nvention, Fabrication, Testing

. Identification, Uiarnvads, Formudation, F easibility, 7eating

. (onceptualimtion, Delinition, Frototype, I eat Irototype

A and 3

A of the above

~

\.\") .t: Y

“onsistent patterns of beravion appdied by the individual to ef,fec&vdg and
efficiently acquine rnowdedge, shidls and atiitudes, delines:

A.  {nstructional Strategies
I eaching 5{1/,164

(. (ognitive mapning

0. Learning Styles

Fo Aand 3

thich of the following syles of Zeaa'e/w/u,o inwlves the maximum
croup Lnvodvement?

A.  (onoults
2, lTells
7. Selds
U, Yodins

The immontant advantane of a systems aprwach Lo anriculun develomment is:
A, dtandardi mition |

" Feedback

o Simplicity

b, Flecisility

£, Avaluation



7. To uhat degree can claservom achievement test neoults be uced to revise

A, Extenaively
5. Moderatedy
C. Sdigatly

U, These data are not applicable

/8. .hat identifies the criteron levels of performance for the evaluation
of instwctionad activities?
. 7est noame

[est scwnes

Ubjectives fon the teat

Ubjectives fon the program

SOy

/9. fales interaction /nocess rinadysis studies amall croups in terms of:

. Leadershin styles

5. Sociometric dianrams

(. Tositive and negative iasks
fi. ‘Yuman nelations tasks

. dnformal group leadenship

20, Mhanagement by Ubjectives is best described as:
A staf{ mtivatwnal pwcedune

A tyne of acowuntability system

A mutuad qoal setting prwcedune

A performance review prwcedunre

AU of the above.

Aone of the above

TN S s

21, widch of the following onientations is mast applicable 2o (unniculum
Specialists?
H. Towen
5. Achlevement
(. Afliliation
[. iower/richievement
. richievement/ALLiliation
F.  rlower/Affiliation

Aruitoxt provided by Eic:

ERIC



CVTAE - 6/25/73

Participant's Opinionnaire for Curriculum Specialists Seminar

To help us in improving our in-service educational programs, we would
appreciate receiving your honest response to the following items. Please
circle your response.

Ratings: 1 = 8D = Strongly Disagree ~ 4 = A = Agree
2 = D = Disagree 5 = SA = Strongly Agree
3 = U = Uncertain

Statement b D U A sA
1. Sufficient work space was provided for each participant, 1 2 3 4 5
2. More supplies and materials should have been provided. 1 2 3 4 5§
3. Housing arrangements were satisfactory . 1 2 3 4 5
4. The content of the seminar was relevant. 1 2 3 4 5
5. More content could have been included. 1 2 3 4 5
6. The topics in the program fit together to make a

~oherent program . 1 2 3 4 5
7. The seminar schedule of activities was well designed . 1 2 3 4 5
8. The Knapp House should be retained in future seminars. 1 2 3 4 5
9. The smorgasbord should be retained in future seminars, 1 2 3 4 5
10.  The instructional materials facilitated learning . 1 2 3 4 5
11. There was sufficient opportunity for individualized

discussions with the instructors . . . . . . . . . . . . 1 2 3 4 5
12. There was a lack of group interaction. . . . . . . . . . 12 3 4 5
13. The skills learned during this seminar will be useful

onmy job. . . . . . ... 1 2 3 4 5
14, The instructional team has a thorough knowledge of

their topics . . . . . . . . . .. . .. .. 1 2 3 4 5
15. The instructional team was courteous and helpful to

the participants 1 2 3 4 5
16. The instructional team was well organized. 1 2 3 4 5
17. 1 experienced teaching techniques which were new to me . 1 2 3 4 5
18. The food was very good . . . . . . . . . . . . .. ! 2 3 4 5
19. In general, presentations were difficult to understand . 1 2 3 4 5
20. There were too few topics covered during the week. 1 2 3 4 5
21. The seminar was too long . 1 2 3 4 5



1. What did you like most about the Seminar?

2. khat did you like least about the Seminar?

3. Additional comments and suggestions:




UNIVERSITY OF WISCONSIN-STOUT

MENOMONIE, WISCONSIN
T 34731

July 24, 1973

Mr. Marvin Schrader
Curriculum Specialist
Lakeshore District

933 Erie Ave.

Sheboygan, Wisconsin 53081

Dear Mr. Schroder:

Thank you for your involvement in the Seminar for Curriculum Specialists
held at the Center for Vocational, Technical and Adult Education.

In reviewing the seminar, we aimed to provide some insights into
interpersonal or person-handling skills appropriate to your position and
to provide some gu.delines for the curriculum and instructional development
processes. To assist the Center for VTAE in planning future activities

to meet your needs, I would appreciate your reaction to the following
comments.

At the risk of oversimplifying your role, T have identified three
elements or processes which we can represent systematically:

1. The procedural processes of designing new programs, meeting
with advisory committees, etc.

tJ

The curriculum development process which may be used as a
rationale for the procedural process.

(934

An instructional development process which forms a rationale
for working with individual teachers.

As a topic for a future seminar, I would suggest that you might consider
the instructional development process. In particular, I am suggesting the
method of selecting and prescribing appropriate instructional strategies
and matching these strategies with media alternatives. This, in my opinion,
may also provide you with a basis for isolating competencies for the in-
service training of the teaching staff.

Researchers have identified a classified twenty-seven instructional
strategies in the cognitive domain and eighteen in each of the affective



and psychomoter domains. These in turn have been matched with media al -
ternatives. The whole process successfully field tested for four years
at the high school level and is now beginning to be applied to colleges
and universities.

At this stage I would appreciate reactions to the three elements or
processes which I previously mentioned. Are they readily identifiable in
your situation? If so, can you put one or more of these processes on paper
in a digramatic form and mail it to myself, or Dr. Orville Nelson at the
Center for Vocational, Technical and Adult Education.

This information would help us design a starting point for a seminar
on the instructional development process.

Thank you once again for the courteous attention you gave me when 1T

visited your Institute in May. I look forward to meeting you again in the
future.

With best regards,

(qi ,_é( .C)Cwil\g\_m .

Geoff Saville

GS/jh

Enc.



UNIVERSITY OF WISCONSIN-STOUT

MENOMONIE, WISCONSIN
34751

July 24, 1973

Mr. James Tegtmeyer

Curriculum Specialist

wWakesha County Technical Institute
800 Main Street

Pewaukee, Wisconsin 53072

Dear Mr. Tegtmeyer:

Please find enclosed a copy of the materials distributed to participants
at the Seminar for Curriculum Specialists held at the Center for Vocational,
Technical and Adult Education at UW-Stout.

In reviewing the seminar we aimed to provide some insights into the
interpersonal or people-handling skills appropriate to your position and
provide some guidelines for curriculum and instructional development processes.

I have suggested to the participants in the June seminar, that we
would appreciate their reaction to the following suggestion. That the
instructional development process be the basis for a future seminar and in
particular the method of selecting and prescribing instructional strategies
and matching these strategies with media alternatives.

Rescarchers have identified and classified twenty-seven instructional
strategies in the Cognitive Domain and eighteen in each of the Affective
and Psychomotor Domains. These, in turn, have been matched with media
alternatives. The whole process has been successfully field tested at the

high school level and is now beginning to be applied to colleges and
universities.

At this stage I would appreciate your reactions to this.suggestion. Please
address your replies to myself or Dr. Orville Nelson at the Center for Voca-
tional, Technical and Adult Education.

Sincerely yours,

LD& ¢ }‘[ gi‘«'ii(; R

Geoff Saville
GS/jh



July 3, 1973

Mr. Clifford Zenor

Curriculum Consultant

W¥isconsin Board of Vocational, Technical
and Adult Education

Hill Parms State Office Puilding

4802 Sheboygsn Avenue

Madison, Wisconsin 53702

Dear Mr. Zenor:

I am enclosing copies of the Participant's Opinionnaire from the
Curriculum Specialists Seminar for your information.

Thank you for your support and assistance during the Seminar. The
use of the word "interesting” in my closing romarks on Thursday was
obviously an understatement. I was quite excited to see the psrticipants
moving through the phases of Clarification, Evaluation and Decision with
respect to their roles as Curriculum Specialists. Although the Seminar
was planned to provide this continuity, there is always an element of
uncertainty associated with the outcome.

The logical follow-up to this Seminar as I mentioned on Thursday, is
to have each participant submit a curriculum development model applicadble
to the needs of the district. One area of weakness in my opinion is the
formal/informal evaluation process which allows the teacher and curriculum
specialist to follow through on developing, evaluating and revising a pro-

gram or course. Another area of weakness is the problem of differentiating

curriculum development process from procedural duties associated with pre-
paring new program proposals,

I look forward to discussing these implications with you in the future.

Sincerely yours,

Geoff Saville
Project Director
Curriculum Specialists Seminar

GS:po
Enclosure



Appendix C

Response to Seminar
Response to Follow-up Letters

o

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

State of Wisconsin \ BOARD OF VOCATIONAL, TECHNICAL & ADULT EDUCATION

EUGENE LEHRMANN

State Directer
4802 Sheboygan Avenus
. MADISON, WISCONSIN 33702
July 30. 1973

BEST GOPY AVAILABLE

r. Geoff Saville

“roject Jlirector

Curriculum Specialist Seminar

Center for Vocational, Technical
and Adult Education

Applied Arts Buildine

225 1

Iniversity of Wisconsin-Stout

cnononie, YWisconsin 24751

vear Leofl;

I would linc to tuani vou for t.an fipc Joo you did in planpring and
implermenting tie vurriculum S$necinlist Serinar acld at the university
of 'lscousin-Stout, Juse 26, 27 and <0, 1073, 1 felt it was a
trenencous experience for all w.o vore invelved boti rarticirants

and preseators. I Tecl the aroup raives consideraile insicht into the
way taly reiate to ceovle, eitacr g cronrs or as individuals, ang

Lhey calned a wettor uncerstancit of theeselves.  all of that along
Wit tae epportunity to leown at anvroaci.et to tae rol. tiiey plav

within taedir distriet, 1 am surc is eoin~ to ho extrencly valuable te them
Vi ther returp to thedir respective districts. A1) of this took nlace
necAause o tue conscientious leadarsivin vou gave to tue presentors.

In loo™in- at the cvaluation sh:eets fron ceeh of the participaants 1

an very pleased wito the corrents thor madc and 1 am sure it nust have
veull @ great revara to vou. Tuis serinar is the seeond stone in tlie
fatla to tihe teanm approacn for ecurriculur doveionnnt vou an¢ 1 have
aiscussed wnicih I hone to see Ln=ll critoa withils each of the vocational
dietricts, Jach of tie peonle in attendance has a tremendous job ahead
of them and I inov tie seminar vill be involuable to them as they
procecc in the future,

Arain, my thanks to you for a fiuc job and mv best to you as you and
vour family move on to your destination in sidehdigan., 1 nope it is a
revarding experience and you nave the onportw:ity to sain the knowledge
that you arc seeling.

Sincerelv,

(AL 5Py
Cliffor¢ JLenor

Vocational Nducation Censultant
Instructional Services

CL/d:



MILWAUKEE AREA TECHNICAL COLLEGE

DR. WILLIAM | RAMSEY 1015 NORTH SIXTH STREET MILWAUKEE, WISCONSIN 53203 PNONE 278.6800
Distrct Owrector

July 13, 1973

Dr. Orville Nelson

Center For Vocational Technical
and Adult Education

Applied Arts Building

North Wisconsin/Stout

Menomonie, Wisconsin 54751

Dear Dr. Nelson,

I wish to express my appreciation for the oppor-
tunitv to share exveriences with other vocational
educators during the Seminar for Curriculum Specialists
held June 26-28, 1973, in your school. The entire
seminar was well organized, effectively conducted and
a maximum amourt of learning was achieved. I wish to
thank all the Stout staff who gave of their time and
effort to make this a successful program. Special
praise soes to Mr. Geoff Seville for his perception,
professional judgement, his attention to detail and
organization and especially the many kindnesses he ex-

tended the group. It is hoped that activities of this
nature continue at Stout.

Sincerely,

Dr. Spiro Mehail
District Office of Instruction

DiSTRICT 9 AREA BOARD OF VOCATIONAL, TECHNICAL AND ADULT EDUCATION

Ralph E. Bowes, Chairman Mrs. Lillan R Sculs, Secretary Wiiliam €. Claypooi Atbert G. Van Boxe!
Frank P. Zisrden, Vice-Chairmen John S, Randall, Treasures Or. Richard P. Gousha



. MILWAUKEE AREA TECHMNICAL COLLEGE

DR WILLIAM L. RAMSEY

Drstricr Director

Aarust 7, 1373

f Saville
1ty of Yisconsin-~Stout

nenono,ie, Wisconsin 54751

ZJear Mr. Saville:

It was a »nleasure to be nmart of the Seminar for Curriculum
Snecialists. In answer to vour reaquest for information
relative to our role in the ‘ield of curriculum, I am

enclosinr excernts of our administrative information
You will find that these tlow charts include

ayvgtem,
ﬁescrlntlona of innut decisions and the outnuts of each

cefined subsvstem. I Howc this material will be of sone
use to o,

Tharks arnain for the fine hosnitalitv,
Sincerclvy,

zﬁ&lf/( ’/;// //;“((

vnlro “ehail
Nivision of Instruction

DISTRICT @ APEA BDARD 75 VOCATIGONAL TECHNICA]L AND ADULT FDUCATINN
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CHAPTER 11!

CONCLUSION

The original intent of this rescarch was to find a concept which
would revcal an optimum situation from which a facility design, a plan
of opcration, iob descriptions for personnel, werking relationships
clween sersonal and resource scrvices could be determined., It was to
be @ discovery of wh * was assumed to exist. The rescarch was inspired
Dy a preconceived notion that sooe conceptual schema would be uncovered
either in the writings of thc past or Trom assessmens ¢f the present.
el This goal was npot cccomdlished did not rule the research
¢ vor cventually it lecd to the discovery that the goal
in its original Vorm carried stotic overtones which discouraged the
CLNCism L0 10207 5LRT O the nagpenings in Morasine Park District., A
on of 'what is" could rno: centure the proolem of provicing so

musn learning to o meny with so much at stake. neither could it indicate

teek.  dt wes of thr utrost imzortacce that he privary role of instruction

25 premisnd In the mission of Mordine Pork Distrlct be re=emg

Tr

indicated in a concept that stresscd & unified utilization

PR -~ ot H ! H AT e a F S P SRV I S ol

COVEL AL PATK District is agedicoced WOODILTANInD anliviaus . Tor
.- - PR S ‘na changine lebor morkes - . R B L
SLIlLLSYL, Caizeivion in g ChRanging Lo markeoe. O GCCOMPIisa This

. . . ' [N LA . . ~ e
erc, inscruction s offerced by leve. {cucociiice gLoree, one or two Vear
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25 ENS:'CQPY K“N“ﬁBLE

diploma, part-time or apprenticeship programs, c¢tc.) and area (agriculture,
home economics, health scrvices, business and marketing, general
education, trade and industry) to mirror the major social and economic

trends that shape the occupational life of this wation. A commitment has

enrollment.  Apparent are the varied and rmumerous gocls resulting from
such a cermsination further multiplied when applied to a diversified
student population encouraged to pursue incdividualized goals. The
inalications for the vost store of -resources required to meet these

S &re obvidous. NMovaine Park District although not oblivious to the

ey e -~ B % . -, .~
‘-.‘.,Oa ;uﬂs.c O- xnaSLa'\.\-L

-—

onal resources must yet capture the strength that

)

(.
[%4]
o
C
[4
Gy

& total concept around the combined services to totally

-

.carning and the teaching-learning process. An attempt

@]
&

nas ocen mace o conceptualize this mission.
he working mecel which Tollicows taskes on systomatic characteristics

Cr utiiizing resources; however, uniike the total systems anproach which

oo Idicotional Rescurce Center suggested for Moreine Park Siutrict,
tossessos @ visionary cimension. 1L certures every telent inherent in
ISlwe tcuwonod by the center. The only boundarics for the Educaticnal

ASSCUrEe Lenter arc the limitations imzosed by the creative talen:s
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Resources to facilitate learning: Deta, people and/or things with
which a person can interact in order to learn.
(1) Specifically designed

(2) Outside resources

Steps in process:

-

czfine objectives and select process.
Choose appropriate learning experiences.,
hcose apprepriate teaching=lcarning format.
lect appropriate physical facilities.
Tine end assign personnel rolls.

iect materials end equipment.
valuate and improve the process when the
cycle is rcpeated.

S OVUE LU RS e
Mt Nt o P S N S
w

TN TN TN TN T TN N

N
o

<ily the Resource Center which serves Moraine Park District
wiil 2¢ likencd to a dyramo which expends a continuous source ot energy

-
[N

tiing ¢ regular flow of learning cctivities. The regulated motion

once esteblished may alter in tempo or rioythm but never stop in fixed

pcsition or remain in a state of equilibrium.
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Reconmendations

The system for utilizing educational resources should be extended to include
all vocational-technical districts in Wisconsin in order to strengthen the

system as a whole.

Joint meetings of resource specialists should be held to share common

problems and/or to develop commanalities among the various specialties.

A glossary of terms should be developed to facilitate communication among

resource specialists.

Evaluation techniques should be refined to measure the effectiveness and

efficiency of Educational Resource Centers.

Technology should be the servant and not the master of instruction. [t
should not be adopted merely because it exists, or because an institution

fears that it will be left behind the parade of progress without it.

Two tests should be applied in deciding whether any technology (including
conventional modes) is to be used or not:
(1) The teaching-learning task to be performed should be
essential to the course of instruction to which it is
applied.
{2) The task to be performed could not be performed as well--if at all-
for the students served without the technology contemplated.
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June 27, 1973

Presentation to Curriculum
Specialist Seminar

1:00 to 2:10 p.m.

Room 219 A.A.
Learning and Teaching Styles
: John Banks

Intrpguction

A student's learning style has been identified as one of the many variables
that interact within an individual while engaged in learning. Many researchers
within the last Iew years have attempted to explore and evaluate a student's
learning style. The presentation today will present material and iniormation
based on research conducted at UW-Stout and Fox Valley Technical Institute

this past school year.

General Information

All of us have engaged in various rearning activities throughout our
lives. We have either been learners or presenters of learning concepts to
others. Many times we have often felt we were not enjoying or compreherding the
concepts because 1t wasn't presented to us in a manner that we preferred. Based

On our research we have formulated this definition of learning stvle: Consistant

——

patterns of behavior or activity preferved _and employed by the indivigual to

effectively and efficientl);Egﬂgjﬁg_kﬂy&ﬂgﬁx§§$”§kjl}§mgnq‘gﬁﬁéﬁgggg. The
‘attempt 1in this studv was to develop evaluation terhniques and procedures tc

reliably deterrine «n individuals Jearning style.

Group Participation
I. Members of sroup are ' wr*v in space allowed learning styles that they feel

most secure or conmtortable with in 1 learning situation.
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~oministration of Learning Stvie Aititude Cpinionnaire
Jeund in this booklet of materials is a sample of the learning styles

atlitude instrumert developed in this study.

instrurent Tiolanation - Visual Presentation

-~ N N

++ Definitions - Concrete/Symbelic Learaing Style

Structured/Un-Structured Learning Style

I, Moorix -

-
-
-

aommdnation of your learning style based on your roesponse to Atttude
Instrument. Scoring precedures to we explained by presenter.  As pre-

vvitbations is made sCOTC your own test respons.s.

<+ 4radas of srouds showing how they nleced on the learning styles continuum.
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iIZ. W ang Standard deviction inucroverating,

IV.  Scatters Uraphs of each group indicating learning stvle placement.

Cloein~r Yprarks
{ Joile to schnool people
ii. Cuestions.



6-28-73 Philosophy on How You can Make This Work Orv Nelson

II.

What is evaluation

A. Free Response - Categorize by: Data Collection Judgment
B. Definitions Migc. Norms De;;;ions
1. Evaluat.ion !
2. Decision making A I i
3. Judgment | Relate to
a. Measurement Techniques discussed this week -

Bales analysis, etc.

b. Information
Research results {Bales, etc.)

C. Criterion norms or baseline } Past experience (Geoff and group on
Sticks and Stones prob. 1 § 2).

C. Develop the point that evaluation is a service activity - carried out
to provide data for decision making.

Context for generating evaluation system(s)

A. Emphasize that evaluation is carried out to gather data, identify
norms and criterion indices for making relevant decisions. Need

a guide to direct our evaluation. I.E. What is the context for
relevancy?

B. How can we identify relevant decisions in the realms of curriculum of
curriculum 2nd instruction?

1. The curriculum development model (a system) will nicely serve
this purpose.

C. Have group outline their model.
1. Elements and interrelationships
2. Context

D. TIdentify decisions to he made

E. Need data and criterion measures for these types of decisions. What
kind of an evaluatien system can we use. Lead into general evaluation
model,

F. General evaluation model

1. Context )

. i
Inguts s Transactions | OutEuts .
j




a. For each system we have objectives - outputs

b. Each system elements - inputs

¢. Each system has interactions - transactions

Outputs are judged on the basis of the relationship between actual
outputs and the outputs defined in your objectives. Decisions

also take into account the context within which the system operates.

Output dimensions of concern suggest the transaction and inputs
data to collect.

a. Example: OQutput of competent draftsmen suggests

b. Transactions: Quality instruction including attention to
learning styles

¢. Inputs: Characteristics of students, staff and program.

d. Context: Type school system and its philosophy

Our basic or prime output is what? (qualified graduates)

a. Work back from this point to determine transactions and inputs.

b. Note that there is an evaluation sub-system for each sub-system
in your curriculum development model (come back to this).

¢. Generate decisions related to the evaluation sub-system for
graduates from vocativnal-technical progranms.

(1) Main output is successful graduates on jobs for which
they were trained.

(2) Inputs are students,teachers, facilities, instructional
materials, courses, etc.

(Show my 5 decision arcas. Apply model of curriculum coor-
dinator role.)

(3) Transactions are interactions between these elements in-
cluding learning styles etc.

(4) Context - environment within which (1), (2) and (3) operate.
For example, job market.

(5) Note how we could evaluate the curriculum development
process as well.

d. List data appropriate to decisions rclaved to (1), (2), and
(3) above.

e. Identify criteria or norms for these date (d).
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f. Show how decisions can be made based on the data from these
three arcas. Identify data.

(1) Decide if a program is producing qualified graduates

(2) Decide if a program is relevant based on graduate's
experiences

(3) Decide if a program is efficient

5. Delineate other sub-systems in the evaluation model to parallel
the curriculum development model.

a. Note the links between sub-systems.

. b. Note the value of the sub-systems in delineating manageable
evaluation tasks,

6. Link graduates' criticisms or problems back through each of the
evaluation sub-systems. I.E. Placement problems may be caused
by an incorrect decision in the first sub-system of your curriculum

development model.

a. MWork back from graduating outputs. 7
Show my S5 decision areas in curriculum and interaction model.

III. Move into the evaluation of the curriculum development sub-systems and the

curriculum coordinztors role. Suggest evaluation for this point, T.E.
What objectives and strategy for your job.

Program Task Generation of Developing

Identifi- Analysis 3 Competencies | §| Instructional

cation — and Objec- Systems &
tives

Curriculum coordinator's role = facilitator and resource person.

A. Take example of - goal: develop an effective individualized auto
mechanics program (output).

1. In order to attain this you would need:
a. Qualified instructors to develop the content
b. A-V specialist

c. Research specialist




V.

d. Curriculum specialist

e¢. These are inputs

2. To make it effective you decide that you must have ego involve-
ment of the instructors. Thus, you must have teachers perceive that
they carried the lead role. You decide to use the following
group structure:

Specialists are ancillary

a. Note how the curriculum specialist made decisions 1 and 2 -
i.e. based on their role perception.

3. What types of data will you need to:
a. Verify your decisions
b. Determine progress of the group
(1) Bales' analysis ------ a. Clarification

b. Evaluation
¢. Decision

Some general concerns in evaluation

A. Validity

B. Reliability

C. Data management

Uverview

A. What is evaluation?

B. Role of curriculum model

C. Role of the model role of curriculum coordinator

D. Generation of general evaluation model for your curriculum system.
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Jerry Coomer

BEST COPY AvAILALE
THE BALES SYSTEM

The Bales System, developed by R. F. Bales of Harvard University,
is the most celebrated method of obscrvation for studying group behavior.
Bale's 12-category system for classilying group behavior is extremely useful,
easy to use, and applicable in a large number of situations. His system
provides a number of insights into tlie runction and operation of discussion
groups.

Bales classified ¢11 beanvier s eirther task or huma~ -relations oriented

. and that groups *:ork throuph throc thies heiore solving :ts5 problem. These
phases are clarificazinn, cvaluasion, and decision. Clarification is a period
of uncertainty as to wh i the faces are, a period when necessary assumptions

. are made, and a Zefinitin +7 tre situation is created. Evaluation is a period

for different feclinps to be oxp-ested in regard to different aspects of the
problem. The gioup «otivapts t.o establish some conaensus in terms of value
Judgments during the cvaluation period. Finally, in the phase¢ of decision the
group sets out to specifly rolutinns to thelr problems.

If one takes a close losk at Bales System, vou will find that certain
patterns emerge. {roups spend about a quarter of the time on positive human
relarions activity and about 10 percent on nepative human activity. What this
actually means is that a small proportion of time is taken up by peovple asking
for suggestion, op:nion, and orientation. Attempted answers take up almost
half the time. On the human relations side, positive responses are twice as
common as negative reactions, If the human relations balance was not of this
order, the group would probably disintegrate,

Bales analyzed the discussion of small groups in terms of who speaks to
whom, or the way participation is distributed among the members of the group.
Bales recorded who spnke for how lons, and to whon. Analysis of these¢ who-to-
whom matrices chows that each man reccives back about half as much as he puts
out; the people who speak the most speak more to the group as a whole and less
to individuals, whercas peaple who speak less speak more to Individuals and less
to the group. The size of th. group also plays an impo:tant part. As a Rroup
grews lavger, top men speak more to the proup as a wihole and communication cen-
tralizes around the " _.:der,

As has already been noted, twe basic roles emerge in discussion groups,
the task specialist and rthe human relations specialist. The role of the scape-
goat also emerpes [rom the croup.  The task specialist 7. the man with the best
ldeas and lie also gives the most puidance., He works at the task which struc-

» tures the bchavior and attitudes of the group and frequently makes the people
anxious ard disturbs tin equilibiium of the groop. This anxiety i{s usually
directed toward the St pegont,  The huran relations specialisc plays an impor-

, tant part at this time because hiv ustaliy has a very wirm and receptive per-
sonality, enabliny him to emooth thinpgs over without diverting the group too
much from its primary purpose. When . sroup huas been structured with task and
human relations specia:ists, it is very difficult for the lesser members to
revolt.

Bales system is a very ;owerful technique and has beun very useful because
of its high reliability, validity, and utility. Bales work is outstanding be-
cause it answers the questions, "What happens in a discussion group?”
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Ranking Some Aims of Education

I. You must work as a group.
I1. Do not choose a formal discussion leader.

IT1. Record the rating as the group decides upon it.

( ) Society is held together by right behavior. Education should teach
people to be good, honest, and upright human beings.

( ) Man is happiest when he knows he has done a skillful job. People
should be taught things that will help them do their work better.

( ) Knowledge should be valued for its own sake because in knowledge
there is wisdom. Education should teach those things that have been
found to be true for all people for all times.

( ) The family is most important. Education should teach one to be a
more able and responsible family member.

() In these times, when we must all work together to build our country,
education must teach us first and foremost to be informed, relisble,
and cooperative citizens.

{ ) Now after all the talk is over, we must admit that it is natural for
men to want a resonably comfortable way of like and & share of the
good things they deserve. Education should primarily be planned to
bring a man money and success.

) f our nation is to go ahead, our people must start by knowing and
understanding their own historical and cultural ro.*s. Education should
teach us about our past--what parts of it help and hinder us now.

{ ) Freedom means choice. A man with no education may believe all or
nothing he hears or reads. But education should teach him how to make
intelligent choices in all areas of his life.
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STEP UP_YOUR DOING!

Charles Schwab, one of the first presidents of Bethlehem Steel Company,
once told systems improvement expert Ivy Lee:

"If vou can give us something to pep us up to do the things we know we
ought to do, I'll gladly pay you anything within reason that you ask."

"Fine," answered Lee. "I can give you something in 20 minutes that will
Step up your 'doing' by at least 50 per cent."

"Okay," said Schwab. "Let's have ic."”

Lee handed Schwab a blank sheet of note paper and said: '"Write down the
six most important tasks you have to do tomorrow, and number them in the order
of their importance. Now, put this paper in your pocket and the first thing
tomorrow morning look at item one and start working on it until it is finished.
Then tackle item number two in the same way; then item three, and so on. Do
this until quitting time rolls around."

"Don't be concerned if you have finished only one or two. You'll be working
on the most important ones. The others can wait. If you can't finish them all
by this method, you couldn't have with any other method either, and without
some system, you'd probably not even have decided which was the most important."

"Do this every working day. After you have convinced yourself of the value
of this system, have your people try it. Try it as long as you wish, and then
send me a check for what you think it is worth."

Some time later, Schwab sent Lee a check for $25,000 with a letter saying
the lesson was the most profitable he had ever learned. In five years, this plan
was largely responsible for turning the unknown Bethlehem Steel Company into the
biggest independent steel producer in the world.

And it helped to make Charles Schwab 100 million dollars and the best-
known steel man in the world.

What worked for Schwab can work for you. Try it! It may revolutionize
your entire life.
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T-P LEADERSHIP QUESTIONNAIRE

The following items describe aspects of leadership behavior. Respond to
each item according to the way you would be most likely to act if you were
the leader of a work group. (Circle whether you would be likely to behave
in the described way always (A), frequently (F), occaesionally (0), seldom
(S), or never (N).

If I were the leader of a work group . . . .

A F 0 S N 1. I would most likely act as the spokesman of the

group.
* A F ¢ s N 2. I would allow members complete freedom in their work.
A F 0 S N 3. I would encourage the use of uniform procedures.
A F 0 s N 4. I would permit the members to use their own judg-
ment in solving problems,
A F 0 S N 5 I would needle members for greater effort,
A F 0 s N 6. I would let the members do their work the way

they think best.
A F 0 S N 7. I would keep the work moving at a rapid pace.

A F 0 S N 8. I would turn the members loose on a job, and let
them go to 1it.

A F 0 S N 9. 1 would settle conflicts when they occur in the group.

A F 0 S N 10. I would be reluctant to allow the members any free-
dom of action.

A F 0 S N 11. I would decide what shall be done and how it shall
be done.

A F 0 S N 12. I would push for increased production.

A F 0 s W 13. 1T would assign group members to particular task:
A F 0 S N 14. I would be willing to make changes.

A F 0 S N 15. 1 would schedule the work to be done.

A F 0 S N 16. I would refuse to explain my actions.

. A F 0 S N 17. 1 would persuade others that my ideas are to their
advantage.

A F 0 S N 18, I would permit the group to set its own pace.

T P
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LEADERSHIP-MOTIVATING STYLES

1, Teller
A. Subordinates are extension of his limbs and senses.
B. Tells subordinates what, who, when, where, and how - not why.
C. Supervises closely, allows little deviation from prescribed pattern,
D. Traditional and still most common form usad throughout the world.
E. Expert knowledge of the job.
2. Seller
A. Subordinates are extensions of his brain as well as his limbs and senses.
B. Uses motivational teckniques to make subordinates want what he wants.
C. Delegates responsibility as well as authority.
D. Tells subordinates why, as well as how.
E. Promotes team spirit, inspires loyalty and enthusiasm.
F. Expects subordinates to want what he wants.
G. Details and people.

3. Consultant

A. Counsellor - coach.
B. Assumes subordinates are highly competent professionals.
C. Assumes subordinates are fully motivated to complete task.
D. Checks subordinates' progress periodically, gives helpful suggestions
and encouragement - door is always open.
[. Puts minimal limitations on subordinates in their methods of operation,
F. People and details.
4. Joiner
A. First among equals - one of the boys.
B. Leads by example.
C. Allows all to have a voice in decisions.
D. Makes decisions on strength of commitment.
E. Takes all responsibility but allows subordinates much authority.
F. Spending time working with people.
G. Group is considered a resource, not 1 tool.
GROUP Leader
DECISION
MAKING :
' ‘J -
POWER ons

Consults

Sells

Tells Group

INVOLVEMENT OF GROUP
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Jerry Coomer

THE OPEN MINDED APPTITUDE TEST

If you went to bed at 8:00 p.m. and set the alarm to get up at 9:00 a.m.,
how many hours sleep would this permit you to have?

Do they have a 4th of July in England?

How many birthdays does the average man have?

Why can't a man living in Winston Salem, N.C., be buried west of the Mississippi
River?

If a doctor gave you three pills and told you to take one every half hour, how
long would they last you? ~

Some months have 30 days, some have 31, Hcw many months have 28 days?

If you had only one match and entered & .~ ~ in which there was a kerosens lamp,
an oil stove, and a wood burning heater, wi ¢\ one would you light first?

A man builds a house with four sides tn it, and it is rectangular in shape.
Each side has a southern exposure. A big .._ar comes wandering by. What color
is the bear?

How far can a dog run into the woods?

How much dirt in a hole 2'" deep and 2" in diameter?

What is the minimum number of active baseball players "on the field" during any
part of an inning? How many outs in each inning?

I have in my hand two U.S. coins which votal 55¢ in value. One is not a nickel.
Please bear that in mind. What are the coins?

A farmer had 17 sheep. All but nine died. How many did he have left?
Divide 30 by 1/2 and add 10. What is the answer?

Two men played checkers. Thev played five games and each man wins the same
number of games. How can you figure this?

Take two apples from three apples and what do you have?

An archaeologist claimed he found some gold coins dated 46 B.C. Do you think
he did?

A woman gives a begger 50¢. The woman is the beggar's sister, but the beggar
is not the woman's brother. How come?

How many animals of each species did Moses take aboard the ark with him.

Is it legal in North Carolina for a man to marry his widow's sister?



21, Wha! word is misspelled in this test?

SCORING: 16 and up correct -- Genilus
10 thru 15 correct - Normal
8 and 9 correct --- Sub-normal
5, 6 and 7 correct- Idiot
1 thru 4 correct -- Sub-idiot
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a)

b)

¢)

d)
e)
£)

g)

h)

1)

1

k)

1)

m)

n)
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Management by Objectives

Guidelines for Goal-Setting

Objectives must be defined in terms of results or conditions to be achieved
not activities te do.

Objectives should be written so that they can be analyzed and reviewed from
time to time.

Written objectives should start with an action term such as achieve, com-
plete by, replace, convince, etc.

Objectives must have an accountability assignment.
Objectives newly formulated should be set in the light of past experiences.

Objectives should be stated in positive terms such as "what to do" rather
than negative terms as '"what to avoid."

Objectives should be concise statements without complex and elaborate des-
criptions.

Objectives should cover a single-ended result and not a number of commitments.

Objectives that have been changed or modified must be reéommunicated with the

involved managers.

Objectives must be realistic to the resources, facilities, and skills that are

available.

Objectives when listed should be prioritized to give a sense of importance
and value to the company.

Objectives completed should be documented to give "performance experience"
for future goal setting.

Objectives must be significant, critical and important to the individual and
the company.

Objectives written with quantifiable terms are easily measureable and hence
easily reportable.

~—

-
B

—~
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Format for Individuals Goals

Purpose Activity Result
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Management by Objectives

The MBO Cycle

1 2

As the superior, lead your unit Obtain commitment from unit members
in establishing over all unit ob- -————-——) to overall objectives, guidelines
jectives and guidelines. Identify and common goals.
common unit goals and related T '
acceptable levels of performance.
* A T
L 3
. | I Schedule subordinates for initial
] MBO dialogue. Provide instructions
R T on mechanics of preparing Perfor-
b ) mance Budgets.
I Y |
: | S sd a )
| ©l | Prepare a written set of Require each subordinate to prepare
© | | 2 goals for each subordinate his own goals with results expected|
o | © for reporting directly to and target dates.
> 21 g | you.
= g 3
o i L
o T 6
oL v —
= | Eﬂ T Meet privately with each individual subordinate
= =) L reporting directly to you. Discuss the indi-
R B T 7777 viduals goals and gain mutual agreement on a
2 5 final listing of goals and target dates.
b QD
54

]
I
v
g, ]
|
!

. |
2 Through informal review methods
® determine the directional and . Add new goals
Bl | L-_-d4 quantitative nature of subordinate if necessary.
3 performance results.
e |
5 . 1
o
- ! At pre-determined periodic times,
. & ! formally review with each subordinate Delete weak or
o L = the nature of his results compared to | ¢ inappropriate
” established goals and anticipated goals,
, @ results.
< 9 l'
Near cycle-end, meet with each
subordinate to formelly review his Modify, change or
performance cycle, comparing his — revice vague and
results with the most recent draft ambiguous goal
of goals. statements.
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Model Selection Interview

THIS INTERVIEW IS AN ATTEMPT TO UNDERSTAND YOU BETTER BY LOOKING AT YOUR
BACKGROUND AND PERCEPTIONS REGARDING YOUR PROFESSIONAL AREA.

1. Tell me about the experiences and feelings that caused you to
become interested in this area.

2. What do you perceive as desirable personal qualities for someone
in this position?

3. If I were to ask those who know you best what kind »f a person
you are, how wo .. 1 they describe you?

NOW I'M GOING TO REALLY SHIFT GEARS ON YOU AND CHANGE THE FORMAT OF THIS
INTERVIEW

1’ GOING TO PRESENT YOU WITH SOME SITUATIONS THAT HAVE OCCURRED IN
VOCATIONAL, TECHNICAL AND ADULT EDUCATION SETTINGS. YOU MAY OR MAY NOT
HAVE HAD EXPERIENCE WITH THESE SITUATIONS. YOUR JOB IS TO RELATE EVERYTHING
THAT YOU SEE AS BEING IMPORTANT IF YOU SHOULD FIND YOURSELF REPRESENTING
OUR SCHOOL IN THIS SITUATION.

1. "Task analysis. Instructional media’ Planning and implementation,
Balony. Just give me a shop and some kids who want to learn,"
says your grizzled old veteran welding instructor.

2. You arec confronted by an irate employer who angrily states,
"Your program isn't worth a d---! I hired one of the guys
you supposedly trained and he didn't know his backside from

a hole in the ground.!"
3. A guy who quite school ten years ago stops in.

4. You overhear an advanced student telling a newcomer that the
technical courses are the only ones that veally count. "The
general education courses are just so much junk they make you
wade through," he says.
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Model Selection Interview Rating Scale*

Level I I would try to avoid any kind of relationship with this individual.

Level II If there were no altematives, I might talk to this individual
about matters of a factual nature concermning his field, but I
would avoid personal interaction.

Level III I feel this person is reasonably sound in matters conceming his

specific field and I might be able to interact with him personally
in matters related to that area.

* Level IV  This person appears to be pretty knowledgeable in the areas of
professional concern to the institution and in addition, I feel
I could relate to him personally in most situations.

Level V This individual has a strong broad-based professional knowledge
and would be easy to consult with. I also feel he is personally
concemed about me as a person.

* No half step ratings allowed.

Instructions for Rating:

1. Listen to each segment as if you were the person (lazy guy, drop-in,
irate employer, etc.). Try to feel as you think they would.**

2. On the basis of the applicant's response indicate the degree (using
the scale above) to which you yourself would seek to relate to this
person in this situation.

** Put yourself in the position of one of these people attempting to
relate to an individual representing your institution. Acknowledging
that a staff member in a setting such as yours needs a solid foundation
of professional knowledge and a degree of personableness sufficient to
enable him to relate guccessfully to students and staff, how willing
would you be to have him on your staff?




slJdsdxas Jo Aunp

saipnis

dn-MoO| |04 wWOJ} MOeBQpsa4
sKkaAaans Adisnpu]

SUGC | }EPUBWWOIDU
2931} 1 wwod AUos| ApY
SsiIsA|eue »sej

- Mg W
oOm m,m M

i 8ABYy sweub

-oJdd ssayl} Jo saljenpeub

8y} p|hoys ssiouslrasdwod
Pue sa1}l|iqeded jeym °g

SUO I }lEPUBWWOOBU

28311 I1wWwco AJOS|I ApPY
S]1SadJdaljul juspnisg
}l14s8usg/3so

A}y1|1191se34

swedboud palsasbbns pue
SPosL UsdMlIag UOIJe!BJUO] |

NM IO
QY QUNQVEqV N Q¥

;48440 |00Y3sS Juno
D|NnoyYys swedboud 3eyMm -2

suoi13}dalodd 1uydj|aqg
Spasu 40 ucli}edl y1dadg
jooYds 8y}

40 siseq |ed1ydoso|lyd
Sjuspidul |EBJ1314]
sasA|jeue wa|qoJdy

ipusiie jooyoss
ANO P |NOYS Spsau jeym c] - |

—QNM W

DOopooN EJE( UOIJEN|EBA] UC133NJ3ISUT ¥ wn|nditJadnj
Jo ssedA] Jo sa|dwex] Ul suo1s1osy Jol el




sJdslAo|dws aznxv__om
Ssjuapnlis dn-mo| |04

UOI13}0oNJlsul

J0 sbuiljeu juspnig
saiJdel(q buiyoses]
BlEP 3}S8} OlIisoubelq
JUSWBASI YO JU3PNLS

Ss10usjadwod Jayldes|
S|QE|IEAE EIDPI}
s9|Als bBuiludesT

S8131|1Qqe juspnig
SoAl1}08lQqo jedoi AEUa(q
AQ psutjsp suoi}ipuog

®

— QJ

<< <I9S wwwnw

—NMm<t

AN WD

(¢

. S810usl}adwod axeldudoudde
aAeY sslenpedb uno oq

cSUOCI1diudsadd wN|NoiI JunNod

24yl JO sS3jusjuil ayjx ino
AJddeod uoc13snu3sul pi(

¢, S910us8l}sdwod assyl
do|aAsp 0} pssn 8q p|noys
S80JdNnossd buiudesa| Jeym

o




Appendix E

Contribution of the Research
Project to the Convergence
Plan Developed for the
Wisconsin VTAE System
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Appendix F

Researcher's Vita




B
»

RESEARCHER'S VITA

Geoffrey G. Saville

College of Education
Erickson Hall, 305

Michigan State University
East Lansing, Michigan 48823
Phone [517] 355-7347

Born: August 13, 1938, Lismore, N.8.W., Australia

Family:
Wife: Monica, former elementary achool deputy principal
Children: Gillian - 5, Carolyn - 3

Present Position:
Lecturer in Industrial Arts (on study leave)
Sydney Teachers' College
University Grounds
Hewtown, 2042 liew South Wales, Australia

Education:
£d.S. (Industrial and Vocational Education), U.W.~Stout, 1973
M.S. (Industrial Education), U.W,.~-Stout, 1972
B.5. (Technology) University of Hew South Wales, 1970
Graduate Study (Education) University of Sydney, 1958
A.5.T.C., N.S5.W. University of Technology, 1957

Instructional Experience:

Sydney Teachers' College, Lecturer in Industrial Arts, 1969 to 1972.
(Woods, Metals, Drafting, Teaching Methods, Elementary I1.A.)

Selective Metropolitan ligh School teaching an innovative Senior High
School Curriculum, (History of Technology, Materials Science,
Hechanics, Graphics, Math.) 1968-1969
(Materials Science, History of Technology, Mechanics, Drafting, Math)

Metropolitan High School teaching Woods, Metals, Drafting and Math
Promoted to List 2 (Dept. Chairman), 1964-1966

Rural Comprehensive High School teaching Woods, Metals, Drafting
Promoted to List 1, 1959-1963

Industrial Experience:

Assistant Surveyor, Draftsman, lorth West County Council, N.S.W. ]
3-month summer sessions for 4 years, surveying power lines, a water
retriculation system for a thermal power station, preparation of
contracts, 1955-1959,

Organizational Cxperience:
N.5.W. Higher School Certification Examination, (University Entrance
Requirement) Examiner, 1966-1971.
R.5.W. School Certificate Examination, (Technical College Entrance
Requirement) Examiner, 1965-1967.
Metropolitan West School Examinations, Ixaminer or Assessor for Junior
and Senior liigh Schools, Woods, Metals, Drafting, Materials Science.
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History of Technology, Mechanics, 1967-1968.

Coordinator of State S,C.E. Examinations (Industrial Arts)
Consultant to H.S.C. Curriculum Committees, Program Chairman of
In-Service Training, 1966

South Western N.S.W. Industrial Arts Conference, Program Chairman,
Sectional Speaker, 1962

Research and Publications:

Ed.S. Field Study - "Curriculum Specialists Seminar" University of
Wisconsin-Stout, Center for Vocational, Technical and Adult
Education, 1973

M.S. Thesis - "Managing the Enterprise - An Educational Simulation
Game in American Industry'". University of Wisconsin - Stout, 1972,

"Technological Films - Research Publication No. 4", Sydney, Australia,
Sydney Teachers' College, 1972 (co=-author)

"The Industrial Arts Bulletin", Sydney, Australia, N.S.W. Government
Printer, 1966-1972, Editor and contributor of articles on Powder
Metallurgy, Ruilding Materials, Curriculum Innovations.

"The Industrial Arts Journal of Australia", Sydney, Australia.:
Institute of Industrial Arts, A series of four articles on curri-
culum innovation, 1972-1973.

"Metals Australia", Australian Institute of Metals. A series of
articles on education and technology 1972-1973.

Graduate Study (Education) Thesis: "The Philosophical, Sociological
and Psychological Implications of the Wyndham Core Curriculum for
New South Wales Secondary Schools" University of Sydney - 1958

Professional Organizations:
The University of New South Wales Union - Life Member

The University of Sydney Union - Life Member

Australian Institute of Metals, Syduney Branch.

Institute of Industrial Arts of Australia - Foundation Member
South Pacific Association on Teacher Education

Colleges of Advanced Education Lecturers Association
American Council on Industrial Teacher Education

Wisconsin Industrial Education Association

Epsilon Pi Tau, Theta Chapter - Qutstanding Member, 1972-73
American Vocational Association

Association for Educational Communications and Technology
World Future Society

Community Service:

Staff Hiring Committee, Family Learning Cooperative Nursery School,
Menomonie, 1972-73,

President, Apex Intarnational - Eastwood Club, 1971-72, “"Apexian
of the Year" award, 1971-72, for service to the community.

Planning Committee of the $1 million 'Foundation 41' Appeal, 1971-72.

Promoter of the Australian Coin Week Exhibition, Sydney Town Hall, 1965

Member of the Board of Directors, Castwood Apex, 1964-72

Chairman, Scottish Ball Committee, 1961-63

Congregational Treasurer, Member of the Board of Management, Presbyterian
Church, Junee, N.S.W., 1961-63.




University Service:
Graduate Student representative con the Committee for Curriculum and
Instruction, University of Wisconsin-Stout, 1972-73
Instructional Communications -Systems, U.W.-Stout. July 31, 1973
"Educational Games and Simulations"
Individualized Instruction Workshop, July 9-20, 1973
U.W.~Stout, Summer Session
"Educational Games and Simulations"
"Projective Techniques for Group Involvement"
Curriculum Specialist's Seminar, Project Director
Center for VTAE, U.W.-Stout, June 26=-28, 1973
. "Curriculum Development as a Group Problem Solving Activicy"
"Curriculum Development Systems"
Professional Growth Week for Wisconsin VTAE Staff
bt Center for VTAE, U.W.=Stout, une 4~8, 1973
“Curriculum Development Systems"
Foundations of American Industry, March 8, 1973
U.W.-Stout Extension Services, Appleton, Wisconsin
"The Conceptual Structure of Management"
Students and Faculty, U.W.-Stout
Applied Arts Theater, March 13, 1973
"Australia in the Seventies"
Epsilon Pi Tau - Theta Chapter, U.W,-Stout
Professional Meeting, February 21, 1973
"Educating Inventors"
Industrial Education Club, U.W.-Stout, October, 1972
"Industrial Education in Australiag"




