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ABSTRACT

In order to expand the base of foreign language study
in an increasingly international society, a general curriculua guide
to lLatin instruction has been developed for all grades from
kindergarten through junior college. The guide provides for the
coordination of language programs at all grade levels within a school
system. The curriculum guide, which describes learning objectives,
teaching strategies, suggested activities, evaluation, and both
textual and nontextual resource materials for all educational levels,
is grouped into sections for grades K-6, 7-8, 9-12, and for junior
and community colleges. The sections for K-6 and junior colleges
consist only of general suggestions rather than specific curriculum
guidelines. Development of students' expected mastery of the Latin
language and cuiture is traced in an cutline of sequential language
instruction programs. It is believed that the study of Latin will
help the student expand his English vocabulary through the use of
Latin roots, prefixes, anéd suffices, and will illuminate ancient
history and civilization as well. Emphasis is given to individualized
instruction and the developaent of reading comprehension, as well as
English language skills. A bibliography and a list of sources of
audiovisual instructional mat«<rials are appended, as well as excerpts
from two studies underscoring the value of lLatin study for a
student's English reading ability. (CK)
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“he role of Foreisn Language ediucation in the United States is
recomine vitallv important in evervday living. Through the study of
.anpuaces, gtudents zain the rich experience of real communication with
other human beings and an understanding of individual differences to the
extent, perhans, that no other discipline can offer. It prepares them
with a mature resnonse to the diversity of world cultures and the needs
of our A-.ilcan pluralistic society. Learning language is learning people!

In an aze when people are seeking identitv and wishing to rediscover
their roots, wce¢ld communities are awakening to the necessity of learnfng
about themselves, as well as the cultures and languages of their neighbors.
To meet this challenpe. educators should engage in bringing about a
change in attitudes and ewphases in foreign language education to insure
its benefits to all Americans.

Twidelines ‘or Foreim larouape Fiisatior in she Seventies provides
An oppartunity for schools to participate in the Illinois experiment to
toordinate laneuage programs and implement the studv of languages in the
total curriculun at all levels of learninz. This office is grateful to
the various committees of Illinois forelwn languare teachers for their

leadershin and dedication in making these guidelines pos :ihle,

HL/g pee

'fchael a
Sunerintendent of Pyhlic Instruction
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LITRODUCTIN

el e Tivea for Popel o Lanpnage “ducation in the Deventies was
inspired bv the need for change in forelgn lanpuapes at a time when
humanistic and educational values are heing questioned. The philosophy
that langpuapes are best learned when begun in earlv childhood and
continued ‘ver a snan of years forms the basis for developing these
cufdelines which {nclude all levels of the school svetem from
Finderecarten throuph erade twelve. As part of the continuum in foreign
linpuace studies, consideration was given to commuinity collepes in an
Attempt to uni{fyv lancuarce prorrams at that level,

The new putdelines are desizned to iriprove, expand and broaden the
base of farefen lanpuape learning to meet present dav nceds. They
provide for fullv articulated and sequential nrosrams in the languages
most commonlv taught in Illinois schools, French, German, Italian, Latin,
Russian and Spanish, and were formulated hy a committee of master teachers
in each of these lanpuares. They may serve to provide direction for
colleces and unfversities which train te :hers for the elementary, junior
and senior high sclools. Likewise, they mav serve as a model for
developine ethnic lanpuare programs in Illinois and mav be used in
continuing education proerams. Thev are {ntended to estahlish a solid
base for foreten lanruase study as an interral part of the core
carriculum,

The culture comnonent which has heen written into the ruicelines

Wil take stiadents howvones 5. (e enp e T I P R €L
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studvin: and will chuaint‘%h;m with the babits, customs and values of
the people in their overviay environment from historic tires to the
nresent, It ofers an opnortunity for crosg-cultural studies in a
sluralistic society and ¢nbhasizes the affective dorain as well as the
cosnitive,

“uch thoucht was eiven to sugrested approaches in methodolopv.
Smphasis is heine place! on the psvcholoeical asnect of foreisn lanpuage
learnine throuet individualizing {nstruciion. The development of the
student's talents and interests in acauirine the skills of listeninp,
sneakiny, readine. and writing anot'er languare is a vital objective.
The importance of second lancuage learning for everv child in the state
and the benafits derived from it ars clearlv set fortt in ! “en Pationale
o the Teashde 20 Sapalon Lavgue e v IllAwolse t thymemdotd s Ve
which preceded the writing of "uidelinns for Fopedm Tarimase “dyentior
nothe Jevertien,

saw prograns with insicht into career education and personal
enrickment are important to meet the current need for foreien lanecuages
in national and international relaticns. Teachers are encourased to
collaborate with their colleapues in other discirlines to develoon programs
which include the nasics of languare learnine, nronunciation, functional
esramrar and vocahnlar:. These programs should be adanted to the
particular course, and should be practical and sufficient f{or the
student's needs.

for the ent':usiastic teacher who is aware of the importance of

forei:n lanvruares and sensitive to the needs of students, the new

sutdelines should nrovide incentive, =otivation and onnortunities for
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creativity in foreirn lanruave studv. Tt is honed that creative teachers -
will iatroduce wini-courses to stimulate the desire for second language
icarnine in students not enrolled in resular prorrams. Vhere there is
tear: teaching in related suhject areas, units for individualization of
{nstruction mav he included in learninp activity packages designed to
arouse Interest and increase motivation for foreign language study.

At a time when Illinois is engamed in a national public relations
progran to briny foreian languages to the "market place,’ 7Juidelines for
Tovelr Tavmuzre Plycation in the Ceverties is a step in the right
direction in briungins about change in forelen lansuage education in
illinois. [t is the firm belief of foreipn language educators that the
maturitv of our countyv can be best demonstrated by the ability of {ts
pevple to anpreciate, understand and speak the languages of their
torefathers and resnect the lanpuares and cultures of other peoples in

the American mosalic.



LATIN

GOALS AND OBJEC*'IVES
Lin uistic Goals:
. To comprehend the Latin appropriate to each level.
. To develop competence in the basic concepts of English grammar.

. To develop an anprcciation of the English language through its
Latin foundation.

- To develop the student's English vocabulary through the Latin
foundation,

. To better prepare the student to understzciad new terminology,
such as: lunar, sub-liminal, orbital, transistor, extra-vehicular.

Humanistic Goals:

- To recognize and appreciate a language other than the student's
own,

- To recognize his own capacity for learning in that medium.
- > develop self-confidence in the use of Znglish.
. 7o stcengthen studv skills.

. 7o be able to see the strengths .nd weaknesses of a civilization
through the objectivity of time.

. 70 be able to see Latin as a vehicle of Suman thought and
experience.

. To see the constant relevancy of the Classics to bhasic human
nature.

90
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GRADES K-6
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Statement on Grades K-6

At present. Latin is being taught in the'lower grades of large
school districts, notably in Detroit, Philadelphia and Washingtan, D.C.
The emphasis is on how the Romans lived and spoke, a coordination of
language and social studies. These programs have been very successful.
More information may be found in the Appendix.

In Illinois schools the foreign language enrollment has indicated
that no latin is taught in the sixth grade or below. The committee
feels that Latin and cultural studies could ve started in the lower
grades with substantial benefits to the studeuts.

The following objectives would need to be somewhat more deveioped
before Latin could be introduced into the lower grades. +ith kinder-
sarten, first, second, and third grade students, the introduction to
the language structure should be minimal., Since their attention span
{s short and their epelling and verbal ahilitv i{s limited, fifteen
minutes for three times a week should he sufficient. 'r the time xllot-
ted, students could be introduced to the sounds ~f the Tarin language
*.rough siiple vocabulary words that can be associated sith objects
arcund them, Fach year, there should be a minimum goal of thirty words.
Visual aids are a necessity for students at this age.

In the fourth, fifth and sixth grades, the instructional time, if
it {3 to be have any value, should be increased to at least fifteen
m‘nutes a day for five days cach week. [n that neriod of time, the
student's Fnglish verbal functioning would be vxpanded through the use
of Latin roots. Their cultural horizons would be broadened through
comparisons and contrasts of ancieat Roran culture with mndern American
culture.,

Suggested objectives of the program include:

- To learn the function of the English language by way
of the English languaze and Latin.

+ To expard the student's English vocabulary through
the use of Latin roots, prefixes and suffixes.

. Tc understand and speak very simple Latin.
+ Tu read and write simple Latin.

+ To provide students with a basis for further study of
Latin and tiie Romance languages.

. To o study the culture of the ancient Romans and Greeks.
Y ot . to" 3 1 f Fign d) ! . 1 '1 t*
. clihdniive the awdreness of the student's <cultural roots.

an
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All students in a school system which adopts the study of Latin
in the lower grades should participate. The course should be formu-
lated to meet the needs of the studeats at iheir level.

A thorough study for the lower grades should be undertaken by
teachers participating in the experimeat to determine precisely what
is to be covered at each level and the appropriate methodology. Since
ample materials are not available in this country for Latin K~-6, the
teacher has an opportunity for creativity. He should be aware of
The Washington Report and lhe Philadelphia Report.

The teacher should make tise ot sames, playlets, cartoons, tapes,
Latin songs, Latin mottoes and quorations. Some of these materials can
e obtained from the American Clis.ical League, Mjami University,
Oxford, Ohiv, and from the Class i« separtnent, University of Illinois,
Urbana, Illinois.

The resourceful teacher would i1ave an opporturity to develop his
own Latin dialogues adapted to the age, ability, and interest of his
students. Cultural background material should be presented in ¥nplish,

Information on additional source materials may be obtained from:

Classical Language Study For Our Times
The Pennsylvania Department of FKducation
Box 911

Harrisburg, Pennsylvania 17126

Teachers are encouraged to develop innovative programs for students
at this level in order to initiate the study of Latin in the elementsr -
schecol curriculum.
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GRADES 7-8

Upon completion of the two-year Latin sequence for grades sevei
and eight as outlined below, students should know the basic grammatical
concepts of Latin in re‘erence to their abilities, interests, needs and
experiences. The program should include the development of the listening-
comprehension, speaking, reading and writing skills, as well as aspects
of Roman history and culture.

The study of Latin should not be limited to superior or college-
bound students. Programs and mini-courses should be organized to attract
students of all interests and abilities in order to integrate lLatin

studies in the core curriculum. Emphasis at this level should be placed
on the cultural aspects and the American inheritance of Roman civilizationm.

STRUCTURE

Learning Objectives and Activities

Nouns - A student should be able:
. To decline a noun of any declension studied
. To state the geader of any noun studied.

. To identify the case and number of a noun encountered
in reading and translate the noun accordingly.

Adjectives - A student should be able:

. To decline a regular, irregular, demonstrative or inter-
rogative adjective simultaneously with a noun of any
declension studied.

. To recognize an adjective in agreement with a noun and
translate them together.

. To compare a regular or irregular adjective.

Verbs - A student should be able:

. To conjugate a verb from any of the four conjugations
or sum, in each of the six tenses of the indicative,
active or passive.

. To identify in writing the tense, person, number and
voice of any verb studied.



. To translate a verb into English, using his knowledge
of tense, person, number and voi.e.

. To form the present active or future active participle,
and decline 1t simultaneously with a noun of any
declension studied.

- To recognize that a participle functions as an adjective
and translate it accordinglv with the noun it modifies.

« To form and translate the five infinitives of any verb
studied.
Adverbs - A student should be able:

. To form an adverb from any regular or irregular adjective
studied.

. To recognize and translate an adverb when encountered
in a sentence.

. To compare a regular or irregular adverb.

L)
Numbers - A student siould be able:

- To recite the cardinal numbers from unus to decem; also
viginti, centum, mille.

. To translate the following ordinal numbers when used in
a sentence: primus, secundus, tertius, quartus, quintus,
sextus, decimus.

Pronouns - A student should be able:

. To decline the personal, reflexive, intensive, demon-
strative, interrogative, relative, indefinite pronouns.

« To determine the case, number and gender of a relative
pronoun.

Prepositions - A student should be able:

. To name the case required by each of the prepositions
studied.

+ To translate each prepositional phrase found in the
reading.
4 4
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ldioms - A student should be able:
. To explain to the class the meaning of the word idiom,
. To recognize the most common idioms and translate them
into the appropriate English expressions.
Constructions - A student should be able:
. To recognize and translate the following constructions:
direct questions, relative clauses, ablative absolutes,

indirect statements, ablatives of means, agent, accompani-
ment, manner, respact, time,

LISTENING AND SPEAKING

Learning Objectives
\ student should be able:

. To respond with appropriate actions to simple questions
and commands, such is Claudite libros vestros; Claude
ianuam, si tibi placet; sale; ticete; audite; Dic Latine;

Quis abest?

« To comprehend simple Latin sentences spoken at nermal
classroom speed.

. To participate in a directed dialogue with reasonable
accuracy and speed.

sugrested Activities

. Listen to interviews in Latin on tape with storvbook
characters, or with gods and soddesses on Olvmpus.
After listening to the Latin, the students s'would be
able to identify the character that is being interviewed.

. Choose a situation, such a: visiting a taberna, or a
ludus. The students demonstrate their understanding of
the Latin by acting out the narration read in Latin by
the teacher.




READING

Learning Obijectives

A student should be able:

. o oread aloud with accuracy farmiliar or uafamitiar
Latin nass=.ayes.

. o comprehend the weneral meanings of o cevt in
recombined materials while reading silentlv,

sugpested Activities

. Ask oand acssuer questions on the content ol a Latin
passage nrevicuslv assigned.

. Jranslate either orallv or in writing into geod idieomatic
nglisa passages from recombined Latin textual materials.

WRITING

caraing chiectives

A student should be able:

. {0 write a simple latin sentence, utilizivy the vocabu-

lary and crammatical concert:s ttadied.

. Jo rewrite a simple, familiar navritive, -aaing simple
changes in tense, veice and number.,

surgested Activities

. Translate English sentences, alreadv formulated,
into Latin.

. “rite statements about a stimuius, i.e., a visual aid.

DERIVATION

earning Ubjectives

Through his studv of Latin, a student should be able:

o explain to the class the connection bhetween d
Latin werd and an Fonglish derivative ot that wvord.

s

o

ERIC

Aruitoxt provided by Eic:



Sugyes ted

To define a word previously alien to him if it is
derived trom a Latin word he alreadv knows.

To explain how certain common prefixes and suffixes
alter the meaning of both Latin and English words.

Activities

Students draw a deri{vative tree, either as a class or
individuallvy thev should use the Latin root as the
trunk of the tree and the English derivatives as the

branches.

Students keep a notebook of wards brought i{nto class
dailv by each member of the class. These mav be
words derived from Latin vocabulary being studied at
that mcment. Seventh and eighth graders particularly
delight in studving words that thev believe are
unknown to non-Latin students, such as, verbose,
pugnacious, egregious.

HISTORY

Learning Objectives

A student should be able:

. To i{dentify some of the outstanding figures {n Roman

historv and relate to the class at least one story
dabout each of these figures: Aeneas, Horatius,
Cincinnatus, Appius Claudius.

fo explain the qualitices exemplified by each »f these

people.

fo relate to the class the storv of the founding of

Rome.

‘0 nane the author of the Aereid, identifv Aeneas, relate
to the class several of his adventures, discuss the idea
of tate or destine {a connection with Aeneas.,

T lecate on o classroom man the nlaces ledarned in his

stade oof arstore, such ast Iroia, Carthago, Sicilia,

Mon s deting, Combelld,

A roy
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Activities

-
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One of the best wavs for a student to hecome famillar
with famous mean of ancient Rome {s to read stories
in Latin about these men and women.

i -~

Gdoents ma o sup-lenest L

e Latin readings with
fwe readines o Fnglish, feliowed by an cral! or
written report.

..
L A

A
-

«.. .
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In the studv of the varizus anpects of Roman bistor
the teacher mav want to st lize e of the audio-
visual matevials T{siol "o ' (irasieal World,

Jecerhey 19701 aare 00 Y0 Y jesae of the ma e
dine s oa o coelete up 0 e T atin 7 avadiat e
materjals with prices ' HESTL

ClLmi -

Vv tittes

'
e

lite ot ¢

rder to beceme ramiliar « 7t che Hoelier s, custom, 1ud Jdgit

heoancient Romans, a stud. o0 cqoull e b e
Teo label a fleoor nlan of  Roman house w it he mane.
of the most important rc¢.-w:,

To describe the clothing worn bv <oman men, women,
children and slaves, usir,; ti.e most comnon terms i
“is description: toga, i:iica, otola, palla.

w“rite a menu, ab cvis usque ad mala, incl .Jing the
Yoods commonly eaten by the Romans at each of their
medLs,

Act out the rituals ecr customs associated wit, dining
in ancient Rome.

Jiscuss the familvy litfe in ancient Rome, showing an
Aavareness of the roles of each of the members.

ceserite some of the telsure activities in hich the
romans engayed,

came the orincinal Jeities ot the Romans and tell what
role el oY these gods plaved in Roman metholeowy.

A )
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Suggested Activities

. Outside readings in English, followed hy an oral or
written report,

. A Roman fashion show in which students sew and wear
clothes similar to the Romans. 1If accompanied by a
description or commertary, this can be a learning
experience for the entire class.

+ A Roman banquet in which the eatire class participates;
some prepare the menu, or the food, others act as slaves,
or members of the Roman upper class.

- Roman games in which the students participate in many
of the sports or athletic events eugaged in by athletes
of ancient Greece or Rome.

. Participation by the class in a skit involving the Roman
deities and their roles in Roman mythology.

. Projects ronstructed by the students, such as a model of
a Roman house, aqueduct, or road. Other possibilities
are: creation of a mosaic, creation of the type of
writing used by the Romans.

OUR LATIN INHERITANCE
Learning Objectives
A student should be able:
. To recognize and translate Latin expressions commonly

used in English, such as, ex officio, ad nauseam,
persona non grata, terra firma,.

. To recognize and translate several of the most important
legal phrases borrowed from the Latin, such as,
ex post facto, habeas corpis.

. To translate several popular Latin mottoes, such as,
In Leo speramus; E pluribus unum; Inveniemus viam
aut faciemus.

Sugpested Activities

. A scrapbook, done as a class or on arn individual basis;
it could contain material from advertisements, news-
papers, magazines, showing the influence of Latin on
conctemporarv life including the language we speak.

AN




. Students divide into groups and each group receives
a list of Latin phrases in use todav. Fach group
writes a skit, incorporating the assigred phrases.
The meaning of each of the phrases s guessed bv
the audience.

Evaluation Process

The evaluation process {s two-fold in {ts objective. 1t mayv be
stilized as a tool for measurin,: progress or as a 'earning device for
notivating students.,  For students fn the elementarv school, short and
‘requent tests on specitic points oro recommended. 1onger tests should
he introduced graduallv in the upper elementarv grades. Thev mav be
either oral or written to meet the level of learning of each student
and should include the following areas:

Pronunciation drill
. Vocabulary development
. Use of imperative forms
. Linguistic structure
. Sentence constructions

. Mythological references

. Roman and Greek models of ancient buildings, customs
and family life

Teaching Strategies

. Teacher presentations should include the use of black-
boards, transparencies, overhead projector, slides.
Students should be involved as much as possible in the
classroom presentations. For example, teacher may
utilize student as a live model for learning Latin
names of parts of the body.

. Small group teaching is effective when presenting new
concepts to students learning at the same pace.

. Tor individual differences {n learning rate, utilize
programmed instruction and learning nackets to meet
wcreds and interests of students.

. Use a multi-media approach to teach cultural concepts:
slides, tapes, films, nusic.

Y4
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. Utilize the language laburatory, phonographs, tape
recorders to provide drill work in pronurciation aud
grammatical patterns,

. Students elicit assistance from peei; at the black-
bo.rd or desk.

+ Studenis work independently under the direction ani
supervision of teachers.

REUCURCE MATERIALS

Basic

Ashley, C., & lashbrook, A. Living Latin: A Contemperary
Approach. Boston: Grian., 1967,

Breslove, D., et al. Latin: Our Living heritage. Columbus:
C. Merrill Publications Co. 1969.

Burns, M., et al. Lingua Luatira. New York: Macmillan. 1965,

The Camlridge latin Course. New York: Cambridge University
Press. 1971,

Crawford, G., et al. Elementary Latin: The basic Structures.
Aun Arbor, Michigan: University Press. 1963,

Freuadlich, C. Latin for the Grades. New York: Ausco. 1§70,

Gummere, R. M., & Horn, A, Using Latin. Glenview, Illinois:
Scott, Foresman & Co. 1967,

Hines, L., ot al., OQOur Latin Heritage. New York: Harcourt,
Brace and Jovani.h. 1966,

Marchant, F., Watson. New Latin Course: Partg 1 & 2.
Toronto: Clarke, Irwin & Co., Ltd.

Herberg, H. Lingua lLatina Secundum Naturae Rationem Explicata.
~Yew York: Nature Method Language lnstifute. 1969,

Peckett & Mundav., Principnia: Pseudolus Noster: A Beginner's
Latin Course. Glenview, Illinois: Scott, Foresman & Co.

1970.

Sweet, W., et al. Artes Latinae. Chicago: FEncvclopedia
Brittanica.

Towev, (., Akielaszek, S. Lingua Latina Viva I, Manchest.r,
Marvilaad:  MeGrav-Hill Book Co, = ré,

g
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Supplementary

Efkteboom, [Programmed Latin Crammar. Glenview, Illinois: Scott,
Foresman & Co, 1970,

Yreundlich, ¢, Workbeok in iatin First Year. New York: Amsco.

Green, J. Blank vutlines for tlerentare Latin., Corbridge:

—

tducators Publishine Service: Manter Yall. 1952,

———

Green, §. Giophic Latii.. Cebridge: Educators Pablishing
Service:s Manter Hall, 0.,

ireen, J. Vocabular: earzer o vrcise sheets),  Cambiridge:

rducat~rs Publisaing Service: Manter Hall.

Huumphrevs, J, B8asic Latin Thr-ugh English. Cambridpe:
Educators Publishing Service. Manter Hall. 1969,

Latin Verb Practice Dril] She:rts. Los ‘ngeles: Lawrence
Publishing Co.

Lucas, G. Latin Crammar Made Meaniugful. Mr, ¢, H. Lucas,
Box 825, Freehold, New Jersev, 07728,

Pax, Joseph. Word ‘fastery for Students of Latin., Glenview,
[llinois: Scott, Foreswan & Co, 1965,

7

Phvllides, f.eorge. Latin Review Exercise 1-2-}-4, Cambridge:
Educators Publishing Service. Manter dall. 1939-1960,

ractice Your Conjugations, Decleasions, Vocabulary (egercise
sheets). Cambridge: Educateors Publishing Service. Manter Hall,

Ritchie, F, First Steps in Latin; Second steps Revised., New York:
Mcrav. 1952-1954,

Yellacott, P. H, Ordinarv Latin. New York: St. Martins Press.
1962,

walker, L. Conquering Latin. Corrective Technique and Drill
Pattern. Cambridge: Educators Publishing Service. Manter
Hall., 1965,

wilding, .. A, Latin Course for Schools: Parts 1-2-3, Levittown,
Yew York: Transatlantic Arts, Inc.

“ilson, %, Jasic Langige Princinles with Latin Backeground: A Text-
hook in Grammar., sducators Publishine Service. Manter Hall., 1964,

neleten, o0 Moo Dt ar bleven: A srammar Book tor Moung Students.

1
.

.
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Derivatiou Work

Avers, D, M. English Words from Latin and Greek Elements.
Tusson: University of A-izona Press. 19635,

Gteene, Amsel, Jord Clues. New York: Harper-Row. 1962.

e, L. Ihe Lotin Eloments in Englieh Words. Jericho, New York:

1
e
—

cxposition vress. 1959,

wolverton, B, E, Clagsical Elements in English Words. Totowa,
Sew Tersev: Lit:loetield, Adams & Co. 1965,

Latin=Eaglish Deravarive Dictionare. Oxford, dhio: Miami University,

merican Classical League.

Cultural

Bonaventure, Sister M, Successfu. Devices in Teaching Latin.
Portland, Maine: .. Weston Walch, Publisher., 1959,

Davis, William Stearns. A Day in 0Old Rome. New York: Biblo and
Tannen. 1959,

Carcvopine, i, DPaily Life in Ancient Rome. New Haven, Connecticut:
Yale University Press., 1940, Paperback edition 1960,

Cowell, ¥, R, Evervday Life in Ancient Rome. New York: Futnam.
9ol.,

Hamilzon, bdith, The Roman Wavy. New York: The New American
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GRADES 9-12

In determining the objectives for the study of high school Latin,
the committee felt it necessary to divide the Latin curriculum into two
sections, grades 9-10, and grades 11-12. The beginning Latin programs
are very similar in their objectives to the junior high school with less
emphasis on games, songs, skits or dramatizations, and should be articu-
lated with the skills developed in the junior high school.

In the advanced classes, students continue to develop and refine
their knrowledge of structure and culture. Individuallv prescribed pro-
grams and mini-courses should be formulated to meet their needs, interests
and abilities. Teaching strategies should be adapted to the age, expe-
rience and maturitv of students.

general Objectives

. Comprehension of the Latin language necessary for
each level as determined by the ability of the student.

. Development of an appreciation of the English lan-
guage through an understanding of its Latin foundation.

- An appreciation of English literature through a
comparison with classical.

. 4 coniinuing ability to relate Latin to other subject
areas, such as historv, religicn, social and political
situations,

. Development of an awareness, understanding and appre-
ciation of the content, stvle, extent and value of
Reman civilization. This should include an examination
of the historic setting of the origins and extent of
Roman influence in the Mediterranean area, with

approrriate attention to Greek influence on Roman lan-
guage, literature, customs and laws.

Supgrested Activities

. Classroom discussion of reading materials

. The use of a variety of good, professional English
translations of Latin authors

« Vse of visual materials, such a.st posters, films,
lides, and filmstrips

M
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Writing reports for classroom presentation; these
should require library or other non-textbook resources

Field trips to museums and similar resource areas
A student-written Latin magazine or newspaper
A student-produced Latin banquet

Outside speakers and similar resource persons from
the school and the community

GRADES 9-10

Learning Objectives

A student should be able:

To develop sufficient grammatical knowledge and vocabu-

. -lary skills to comprehend readings at increasing levels

Suggested

of complexity.

To recognize the various styles of selected Latin authors
and should be knowledgeable about their contribution to
the corpus of Roman literature.

To develop further an awareness and sensitivity to the
presence in English of words of Latin origin.

To develop further an awareness, understanding and
appreciation of the content, style, extent and value
of Roman civilization and culture.

Activities

Readings of sufficient variety, interesting content and
graded difficulty to provide comprehension and practice
in grammatical concepts and vocabulary. Such readings
wnay be made-Latin stories, adaptations of original Latin
authors, or unadapted, original Latin authors.

Emphasis should be on translation from Latin to English
so that the student becomes familiar with Latin word
order and does not try to impose the English word order
upon Latin.

- 26
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. Emphasis in reading should be upon sentences, paragraphs
or whole stories rather than upo.i isolated words or
phrases. Learning a grammatical concept first and then
illustrating it by single sentences or paragraphs is
artificial and should be avoided.

Evaluation Process

In the evaluation process, the teacher's main concern should be upon
the amount of Latin comprehension the student has mastered and not espe-
cially on stvle or expression. Translation in good style is desirable,
however, and represents a degree of excellence in the student's achievement.

Evaluation should include a variety of testing techniques:

. Oral questions based on assigned readings, with or
without utilizing the text.

. Written questions which the student answers with or
without reference to the text.

. Students write sentences, paragraphs or stories that
parallel the readings being studied.

. Students write original compositions, the length and
complexity in keeping with the ability and level of
the student.

Teaching Strategies

. Teacher presentation of new material and concepts
with the aid of blackboard, transparencies, over-
head projector, slides.

. Small group teaching for students learning at the
same rate or with teacher moving from one group to
another.

. Students work independently under the guidance or
supervision of teacher.

. Peer teaching either on a one-to-one basis or in
small groups.

Career Awareness

For students interested in careers which would involve a basic
knowledge of Latin, mini-courses or learning packets mav be prepared

<7
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to meet their needs. These programs could include the following areas:

Biological Latin
Botanical Latin

. Latin medical terminology

Latin terminology in the legal profession

. Latin in pharmaceutical terminology

Latin in nursing terminology

. Latin/Italian musical terminology

Architectural influence of Roman and Greek models
Latin in the world of commerce, Aqua-Velva, Magnavox, Lavoris

Resource Materials

A complete listing of textboocks, supplementary readers, magazines,
audio-visual tapes, filmstrips and slides can be found in The Classical
World, (December-January 1972-73; January-February 1973).
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GRADES 11-12

Ledrning Objectives

Many schoels offer an alternating approach to the third and fourth
vear of Latin in the high school, prose one vear, poetrv the next. For
this reason, the guidelines that follow are quite flexible and can be
utilized for the vear generally ussipgned to prose or poetrv. The
imaginative teacher will allow for a judicious mixture of both, FEvery
latin teacher should be aware of the upportunities afforded by the
Advanced Placement Program of the College Board,

At this level the student should he equipped with sufficient gram~
matical preficiency and cultural awarenuss to be able to read and inter-
pret Latin writings of grester maturftv of theught and expressicn in
hoth pruse .and noetryv, thereby developing tie following:

A awareness oif the timeless quality of the Classics as
v id o o broader understanding of our present culture
svocomsariae it with the culture of ancient Rome. This
will enapie the stadent to interpret the basic underlying
tleas simmon to both culrures,

. Aocealization of the influence of Latin writers upon
iter writers in a common subiect matter, literarv
steleo and modee of expression,  Frem this, it is hoped
U i

<M deerer cecognition of tae relation of the Latiu ranguage
Loonirbish roading and o writing skillsy it will also pro-
vide o nsetul foundation Yor other language studv.

suggested Readings - Mroswu

CiCeros v o v v v 4 v « o « « o« « o« Selected Oratinns; Letters;
Philosophical essavs, especially
On Friendship and 0id Age

Sallust & . o v o o v v o o . . . . The War of Catiline (useful as a
review of Latin 9 and 10 as well
as an introduction to Cicero's
Catilinarian Orations)

aulius Caesar o o 0 . 0 o o o . L. Uivil War

Livee o v v v v v v o o o« « « . . Histories

Suetonius . . . v w e e e e e e v . duives of the Cdesars

Pline The Younser o o . .« . . . . Letters

Fhe Banquet of Trimalchio:Satyricon

Poetronius 0 v 0 0 0 0 0 0 e

. . . ™ - .

ADCTVEOUS o o o ¢ o v« s o s . . .ottestd Roeounorunm (a collection of
mecfoval tale: Yrom the late 13th
Ccontare,  Ioeortant s a0 source for

TGl e Shakesoearey,

1 - . 29
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Finhard o 0 o o o o v v v v o o o o The Lifte ot Charlemayne
Erasills o 0 0 v 0 d e e e e 0w e Letters

Pore ol XNGLE 0 0 0w 0w 0w s Macem In Terris

leadings - Toetry

B,

Suppested

Verviile o 0 00 0 0 00w 0 o0 o Aeneid; Eeloyaes: Gieorpies
Plautus o 0 0 0 0 v e s e e e e . Lomedies

Terence « o o v v v v d e e e e e Lomedies

lucretius o o v v o o 0 0 o 0w . the Nature ot Things
catullus. o o 0 0 . L 0 0 L 0 oL L Carmina

Hordaceo © 0 v o v v 0 0 0w oo udesy Fpodes

Jeidy w0 0 0w s s e w0 e 0w Metamorphoses

artial oL 0 0 o 0 0 0 e . L Endgrams

uvenal o o0 0 L 0 0 0 v w e e e e . Sattres

ADONYPIOUS o« 0 v 0 0 e e e e e e e o Vambridee Songs; Carmina Burana

Stoaponbd be noted that these are supvested readings and can be done
in Latia or Yoplish,  The list {« meant to be renresentative and should

ot be vonsidered exhaustive.,

anguayge techniques

» Vocabulary - At this level the student will meet manv new words
with speciil meanings,; strong emphasis, therefore,
should be placed on the acquisition of a broad work-
ing vocabularv to I[ncrease his ecase and {luencvy in
reading.

crammar - 1t should be remembered that grammar is a means to an
end, and while {t is [{ndispensable, it is a tool tor
reading and expression. A rapid review of grammar rav
he needed at the beginning of each vear. The student
should now be knowledyeable about:

. Further uses of the cases
»
. Conditional sentences
. Special poetical forms: -um in nlace of -orum

. Greeck endings and archaic forms

. Contracted and varving verb forms: -ere for -erunt,
-re for -ris, amasti tor amavisti .

l[he supine

. Accusative of specitication and the middle voice
nse of the verb

30
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. Artistic Forms, Devices and Usage
. Parts of the Romaun oration
. Figures of speech in prose and poetry
. How rhetor{cal devices are effective tools

. Flements of style: repetition, balanced phrasing,
emphatic word order

. The metrical scansion of Latin poetry
. Oral Latin

. Latin literature should be enjoved by hearing {t read aloud
in the original language. Students should be encouraged to
read aloud passages in both prose and poetrv, Commercial
recordings of Vergil's works may be found helpful. Others
are avalilable.

. A certain amount of fluency should be expected at these
levels. Correct pronunciation of proper names should be
emphas{zed. There should be continued use of classrocx
conversation.

(ultural Study

At thls level, the student sheuld Ye able to write about and discuss
neortant areas of Roman culture and its continting effects upon the
aevic rlg, Ulde reading of background material in Lnglish should be
araaed and reauived, N conscious effort should be made to see to {t
et the sladent 15 avdre ot its relation to himself und contemporary
colote g esneeialiy in the areas of Roman history, rolitics and daily
Pree Loty way the stadent mav vain what modern scholarship has to
eroaso sunplenent to what the Romans said about themselves. Readings
iuonvthelegy should be emphasiced, especially in the studv of poetry,

Suggested topics tor discussion and written reports:

. The Political, Judicial, and Soclal Urganization of the
Roman Republic in Cicero's Time

. The State Religion
. Oratorv in Cicero's lime
. fThe Place of the Five Arts:  Jheditre, Poectre, Architecture

o Provine ial coverament

] 1
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. Biographical Studies on Cicero, Verpll, Catullus, et al,
. The Art of Medicine {n Rensan Times
. A Survey of Roman Literature

. The Early Period

. Ciceronian Latin

. The Golden Age

. The Silver Age

. The Middle Ages

. Renaissance

. Post-Renaissance latin

In order to increase comprehension st ulents should utilize a variety
of wood professional English translations of the Latin authors.

vareer Awareness,

Teachers are cognizant of the heightened interest of <cudents At this
level in choosing a4 career or occupation. FEvery teicher should consider
it part of his task to inculcate positive values throuevh the study and
Jdiscussion of ancient Roman concepts, such as:

. e Etiiical Considerations of the Catilinarian Conspiracy
. The Effectiveness of Religion loday and in Awjustan Rome
. Slaverv and Persecution of Minorities fn Ancient Rome

. The Concept of a fovernment Under Laws

. Vergil's Attempt to Inculcate Social Values: Success or
Yailure?

tnowledge of Latin is highly useful also in 1 career in law, Mecic ine,
tducation, and Music. Until recently, these specialities required a
“newledge of Latin. In fact, it should be remembered that each bodilv organ
And bhone has a Latin name; the same is true in the classification of plants
ind animals - esch has a Latin appeliation that places it precisely in the
wide ranye of plant and animal 1ife and may be correlated with the study
ot ecolowy,

Recent musical composers of note have not hesitated to use Latin
Lexls .,

. Leonard Bernstein Mass
. Custav Mahler Svmphony #8:  First Movement-Veni (Creator
e arid e Carming Buranag, Catulli farming

- A2
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+ Krzvsztof Penderecki De Natura Sonoris; Dies Irae; Stabat Mater

. Igor Stravinsky Canticum Sacrum; Monumentum Pro Gesualdo;
Oedipus Rex

This use of Latin could easflv be extended to advertising, archi-
tecture, education, and law. The broad presence of Latin in the contemporary
world should allow the teacher great latitude for creativity in dealing
effectively and svmpathetically with the career concerns of his students.
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BEST COPY Avriprie

COMMUNITY COLLEGES

Ubjectives for Students Beginning Latin

- To provide a valid language experience for students with 1o
prior experience in Latin,

- To impart basic language skills that ecnable the student to
read moderate to difficult Latin with minimal reference to
a glossarv,

« To provide the student with an opportunitv to examine his
cultural roots from a linguistic and humanistic point of
view,

Ubjectives for Students Continuing Latin

- To continue the study of Latin begun 1in high school,

+ To read 4 variety of Latin authors at a level more
advanced than high school.

» To experience the mos’. literate men of ancient Rome,

. To study the riches of the »as" {n the oriiinal lan-
guage - historic, humanistic and philosophic.,

At nresent, it appearw: there is ne -atin {n the community colleges in
the “tdate oY 1llinois. For this reaos *'e materials that were prepared
awothis committee should not be cousidered represent itive,  Certainly,
there is a genulne case that can be made for the prusence of Latin offerings
at this level. Latin i{s the most venerible of all languages, It has been
the vehicle of wisdom and thought from our remotest past,

For the student who comes from high school with a background in Latin,
it is clearlv the opportune time for him to continue to enrich himself
with advanced strdv of the Roman authors. For the student without a hack-
ground in Latin, there would be an excellent opportunity for him to begin
a language experience rich with linguist '~ and humanistic possibilities,

The choice of text for beginning Latin is wide. In recent years,
several uniaue approaches to teaching Latin have been published and tiere
dre reports of remarkable success, especiallv at the college level. These
are beginning courses that all contain selections from the Roman authors
and at least one is biased entirelv on the works of ancient writers.,

For the student who comes to this level with some high school prep-
Aration, the Instructer will want to make a careful choice in utilizing
materials thar qre suitable for the student's ability to make continued
PYouTess, o amals crenns of students with varving skills in readi.g,

oLevende oo Cal v o T desivatble and henetficial,

2]



Sugpested Beginning Texts

Wheelock, Frederfck M. LATIN: An Introductory Course Based on
Ancient Authors. College Outlines Series. Barnes and Noble.
New York, 1968. 457 pp.

Jerberg, Hans. Lingua Latina Secundum Naturae Rationem Explicata.
The Nuture Method Language Institute, 185 Madison Avenue,
New York, 10016.

cambridge Latin Course, 97!,  (Four packets of booklets)
New York: Cambridee ‘mivessity Press.

A perusal {ndicates the beyfon’ne miaterfal is peared toward vounser
igh sohool students) " owever, {t <uoald be noted =t {n the last two
sets of booklets students w1l read suthientic selections from Plinv,
wvid, Catullus and Maritial.

The emphasis for the advanced tadeat shortd v on o ading, A
vreat varfetv of small readers is vallable,  The teacter should il .o
work with readings on a thematic ipnreach.  Sauples of thi- sort are
included {n the Appendix. The list of guthors that *ollows is wercly
i suggestion.

Prove

Cleero « o v v o o« v v v o « Selected Orations; fetters: Philosophical
Fssavs, especially On Friendsivip and
O1ld Age

Sallust. . . . . . . . . . . . lhe War of Catllline

'wlivus Caesar. . . . . . . . . The Civil War

Livw v« v v« ¢« v v v . . . . Histories

Suetonfus. . . . ., . . . . . . The Lives of The Caesars

Pliny the Younger. . . . . . . Letters

Petronfus. . . . . . . . . . . The Banquet of Trimalchio: selections
‘rom the Satyricon

Anonymous., .+ . .+ .+« + . + . . . Gesta Komanorum (a collection of medieval
tales from the late 13th century.
'mportant as a source for Chaucer and
shakespeare)

Einhard, . . . . . . . . . ., . The Life of Charlemagne

Erasmos. o . . o . . . . . . . Letters

Pope John XXIII. . . . . . . . Pacem In Terris

Poetry

Vergil . . . . . . . . . . . . Aeneid; iclogues; Georgics
Plautus., . ., . . . . . ., . . . Comedies

Terence, ., ., . . . . . . . . . Conmedies

lncretius., o . .« . . . « . . 0On the Nature of Things
Catullus .« o v« + + . Carnina

l)‘;




Horace .
Ovid . o .
Martial. .
luvenal, .
Anonymous., .

. Odes; Epodes

Metamorphoses; Heroides; Tristia
Epigrams

Satires

Cambridge Songs: Carmina Burana

"y
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Excerpts From The Philadelphia Report

An evaluation report recently published by the School District of
Philadelphia's Division of Research showed that the performance of 5th
grade Latin pupils on the lowa Vocabulary Test was one full year higher
than the performance of pupils of similar backgrounds and abilities who
did not study Latin., The report also showed that Latin pupils achieved
impressive mastery of the classical culture, lLatin language skill and
knglish vocabulary taught {n the elementarv school program and that the
elementary school Latin program enjoys strong acceptance and support
among pupils, parents, principals and classroom teachers,

Joseph Maurer
The Classical World, January 1972

Excerpts From The Washington Report

A studv of Washington sixth graders who took a foreign language in
the 70-71 school vear indicates that they made greater gains in reading
Ynglish than their classmates who took English only.

The report said students of Latin made an average gain of 15 months
on standardized reading tests, based on big-city grade equivalents.
Students with no foreign language instruction averaged 10 months progress,
while those who took French or Spanish made an average gain of 14 months.

Lawrence Feinberg
The Washington Post, December 22, 1971

Mean scores and progress (in grade equivalents) in English reading achieve-
ment skill of sixth grade students by reading skills and by group:
October 1970 and May 1971

Group Vocabulary Comprehension Total Reading
' u

Oct, _May  Diff, Oct, May Diff, Oct, May Diff,
I Latin 5.48 6.88 1.40 5,55 7,10 1,55 5.47 6.96 1,49
i1 French 5.45 6.71 1.26 5.54 7.05 1,51 5.46 6.84 1,36
(1T No FL 5,54 __6.50 93 5.92 7.01 1,09 5,67 6,69 1,02

Average reading achievements (in grade equivalents) of sixth grade classes
by reading categories and bv groups: October 1970 and May 1971

Vocabulary Comprehension Total Reading

Grou :
P Oct. May  Diff, Oct. May Diff, Oct., May Diff.
I Latin 5.18  6.70  1.52 5.28 .98 1,70 5,22 6.81 1.59
[I French 5.31  6.68 1,37 5.3  6.97 1.61 5,30 6.78 1.48
LIl No FL 5.43 6,61 1,18 5.64 6,88 1,26 5,53 6,71 1,18
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(A sample thematic approach)

FRIENDSHIP

Solem enim e mundo tollere videntur qui amicitiam ¢ vita tollunt,
qua nihil a dis immortalibus melius habemus, nihil ifucundius.

Cicero, De Amicitia

Amor enim, ex quo amicitia nominata est, princeps est ad benevolenti-
am coniungendam.  ...in amicitia autem, nihil fictum est, nihil
simulatum; et quidquid est, id et verum est ot voluntarium,

Ibid,

Sed quoniam res humanae fragiles caducaeque sunt, semper aliaui
mauirendi sunt quos diligamus et a quibus diligamur: caritate
enim benevolentiaque sublata, omnis est e vita sublata fucunditas,
Mibhi quidem Scipin, quamquam est subito ereptus, vivit tamen semperque
vivet, Virtutem enim amavi {llius viri quae extincta nen est.  Nec
mibi soli versatur ante oculos, qui illam senmper in manibus habui,
sed etiam posteris erit clara et inslgnis. ...equldem ex omnibus
rebus quas mihi aut fortuna aut natura tribuit, nihil habeo quod cum
imicitia Scipionis possim comparare.

1bid.

—————

Amicus certns in re incerta cernitur.

Ennius, as quoted bv Cicero

Vincere cum possis, interdum cede sodali,
obsequio quoniam dulces retinentur amici.

Cato of Cordoba

‘tficium alterius multis narrare memento;
4t quaecumque allis benefeceris ipse, sileto.

Cato of Cordoba

Ingratus est, aqui beneficium accenisse se newat, auod accepit;
nyratus est, qui dissimulat; ingratas qui non reddit,
Ingratissimus omniam, qui oblitus eat.

Sencear De cenerieid o

SRS 18
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Cito enim grescit lacrima, praesertim in alienis malis,

Cicero: De Partitione Oratoria

“ulgare amici nomen, sed rara est fides,
S narvas dedes sibi ‘yndasset Socrates...
X cenulo o sie tesclo quis, ut fierd solet:
"uaeso, tam angustam talis vir ponis domum?"

"Ctinam", inquit "veris hanc amicis impleam!"

Phaearus
aedes: a house obliviscor: to forget
anquiro: to seek out obsequium: flattery
aresco: to dry up posterus: cf, English "posterity"
cadusus: prone to fall praesertim: especially
cerno: to observe princeps: a chief means
diligere: to love simulatus: pretended, artificial
fundare: to build sublatus/tollere: to take away utterly
fucundus: pleasant utinam = uyt
iucunditas: a source of versor: to be engaged in

delight

- - 41
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RESOURCE MATERIALS:

College Board Advanced Placement Examinations
Classics Program

Rox 977

Princeton, New Jersey 08540

Classical Language Studv for Qur Times
The Pennsylvania Department of Education
Box 911

Harrisburg, Pennsylvania 17126

or

The District of Columbia Public Schools
415 12th Street NW

w~ashington, D.C. 20004

American Classical League
Miami University
Oxford, Ohio 45056

Calculi

c/o Prof. Stephen Waite
Classics Department

Dartmouth College

Hanover, New Hampshire 03755

Human Engineering Laboratory
347 Beacon Street
Boston, Massachusetts 02116

The Center for the Coordination of Ancient & Modern Studies
University of Michigan
Ann Arbor, Michigan 48104

The Illinois Classical Conference
c/o Fred Gorman, Editor

Elk Grove High School

Elk Grove, Illinois 60007

Office of the Illinois Superintendent of Public Instruction.
Guidelines For Three Levels of Competence in latin, 1970,
Springfield, Illinois.

Howard, D. T. 'A Psychologist Looks at the Classics,” The Classical

Journal, 1929, (CJ 25). 4-18 pp.

Parker, William R. 'The Case For Latin." PMLA. September 1964,

P )
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Curriculum Guide for Latin: Grades 6-12. The Board of Education,
Chicago, Illinois. 237 pp.

(This is a very complete resource for any Latin teacher, including
objectives for grades 6-12, it lists films, texts, chronologies,
suggested Latin readings. projects and sources for materials.)

is available by writing to:

It

Chicago Public Schools

Curriculum Publications Department
228 LaSalle Street

Chicago, [1llinois 60601
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COMMITTEE FOR LATIN GUIDELINES

Sister Marie Celeste, 5.C.
Director of Foreign Lianguages
Office of the Superintendent

of Public Instruction
Springfield

Edwin Cudecki, Director
Division of Foreign Languages
Board of Education

City of Chicago, Chicago

Henrietta Davis
Pekin East High School
Pekin

Connie Deatherage
Richwoods High School
Peoria

Marion R. Fisher
Maine Township High School
Park Ridge

Patrick D. Flaherty
Coordinator

New Trier West High School
Northfield

"k k k &k

(George Hanna
Jackson .Junior High School
Villa Park

Judith Haves

New Trier Fast High School
Joseph Sears .Junior High School
Winnetka

Betty Keoughan
New Trier West High School
Northfield

Shirley Robeson
Schurz High School
Chicago

Richard Scanlan
University of Illinois
Urbana

Sr. Mary Seneca
Alvernia High School
Chicago



