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I'd
Highlights of a Survey on Educational Goals Conducted for
N
K.
Y
(Partially funded by\New Jprsey School Boards Assoclation) ‘
o
5
Mid March, 1972
How Citizens Appraise
Our Public School Svstem
People expect the public school system to
accomplish a broad range ol tasks.
Nerc b b e placed on the publie
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© e and concerns.
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Aruitoxt provided by Eic:

The vast majority of the public attach great
importance to having schoolchildren develop a
respect forauthorty ana acquire basiclearning skii(s.

These rank at the top of a lis* of 16 qualities or abilit‘es which
people think the public school system should help students
develup. Most people also rate the tollowing goals *very
important: an understanding of and respect for differences
among people {including t
cultural backgrounds). a good preparation to continue one's
education, the desire to continue to learn, and job qualities
and skills.

PR PNY'S SO ST NI | .
hose of other racial, social, and

Of the remaining ten goais, all but two (creativity and a
knowledgeable buyer) are rated “'very important” by a
majority of the public, whether or not they have a child
currently attending public school.

Educational Benefits (Outcome Goals) Rated “Very Important”

Total Public

Respect for authority

Basic learming skills

Understanding of and
respect for differences
dinung eople

wond preparation to
continue education

Desiee to continue B3
to learn  NEEG

Job quahities
and skills

A reaponstble citizen

Arespect for publu
health

Bant. hnowledge

Coendd peetsetin! health
haburs

Avode af prrsonal
ethnes and values

A tesponsible family
member

Sedf-knowledy

ENTEFTIES SH N

e adivaly

U kiewaedgeabile buyee

Vi cabnentcabove are abhreviated
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High quality teachers remain the keystone of a good
educational system, accorairng to the public.

Other educational policies and practices on which the public
places top priority are efficiency, adeouate discipline, modern
textbooks, attention to students witn special needs, and
adequate guidance facilities.

Relatively low importance is placed on adopting policies or
practices that would give students more freedom and a larger
role in determining the nature of their educational experience.

Educational Policies (Process Goals) Rated “Very Important”

Total Public

Hieh quabity teas heas

P e e of ime
and money

Adlequate disophane -

Naodern testhooks

Attention ta students
with spotial needs

Adequate guidan e
facilities

Treatmng each child as
an indavidual

Resronsiveness I
comamy needs

Allowing ctndents 1o see jearning
applod to actnal sitngtions

Tracher partiapation
school decisinns

Procedures wherety teachers can be rewarded
o removed based on prrformance

Recreation open toals
studeats regardless og shall

Staden? partiapation i
whaol decsions

Cond pieschon] programs
Frvedom tor students to
thoose coutaes

Redueang compention
for grades

Sharime fae e with
the community

Coad adul vt aaon programs

Fresthie acarmar s hoolbs

Yeur raumd use of schood
baldhings

A'lstatements above are abbreviated
O
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Aruitoxt provided by Eic:

Impaortunce Rating:

Rl
Highest ki
High
Middle |
Low

Whites, blacks and Spanish-speaking residents
express somewhat different views on educational
goals.

While all three groups agree on the importance of instilling a
respect for anthority, blacks place greater emuohasis on
understanding and respect for difterences among people of
other raciai. social, and cultural backgrounds.

The gulf between whites and blacks is not as pronounced

as hetween Spanish speakingand cther residents of the state.
As shown below. Spanish-spraking residents place high
priorities on preparation to contimue one's education, instilling
the desire to cont nue to learn, and becoming a responsible
citizen, as well as developing a respect for authority,

Priorities Among Educational Benefits According To Three Groups
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Educational Benefits
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Aruitoxt provided by Eic:

Imporitance Rating:

Highes!
High
Middle

rt\gc

J__I

Low

Whites, blacks and Spanishi-speaking residents agree
on the itaportance of good teachers and adequate
discipline, but disagree on many other aspects of
educational policies.

The views of waites and mirority group membeln s are
particularly f.rapart when it comes to preschool ind adult
education, with blacks and Spanish speaking people placing
much higher emphasis on such programs than whites.
Spanish-speaking residents think it is of the highestimportance
to have teachers and other school officials v ho ave responsive
to community needs, This policy is accorded lower priority by
whites and blacks alike.

Priorities Among Educauonal Pohcms According To Three Groups

¢ —
* Educational Policies ;
{Process Goals) ] . Spanish-
Whites Speaking
e e e e e e e e e - -
Hial quaiity teachees
»
Fiomnt use ol time and thoney
ot e ot mmean e e e m e e
Adequate deaoaplne
e et e e e e
!
NMondern texthonks,
. I
Adequate zudane e facihties
e n e o e e e+ et = e e
Atention o students with speaad pesids
p—t e e e e
!
Dreating va b ol as anaindividaald
Ho Sponsiveness t cottmnnity el . e "i":'%,,«,'
e — = - . . # e erirme et TR W LE LS
Vitewine students to see leainssg ;
apphiea (o actual stuations i
(LA S A . i
Procedures wheroby tea h» r6 can he ]
1 i
o warded ar removed bhased on pre lnll ME TR
Teacher pasivcipatzon m school I
decistons i
‘ Recteation spei to all stideats t_
evardioss of skl |
b e e e o —
Frocdom Tor dudents ta choone conses ; !
e e + 9- - - -
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Staddent peaticrpation i schoog ¢
decinrnns H
b e e - R . 'L~ - S U
iteducinge campetttgag for wrades . :
" . . S SO
o jeeacbeon] programs
- ‘ t -
j . R
Shanms taciiees wath the commumnity !
!
) —— e H b ]
X
| P b iabormal s boeds, :
‘- - ’ + - - ———
]
ol ol e aqtion Pt
Ir » + e e e
i

Your coind e ol schood isnddings

Ail statements above are ahbreviated



A szirong difference of opinion exists as to how good
the public school systemn is in the state.

About equai proportions of the total public rate the schools
favorably as rate them unfavorable, Note howoever that
people wholive in urban areas of the state are much more
critical of the school system than those who live in the
suburbs. Also. blacks are far more dissatisfied than the rest
of the public.

Rating Of Public Schools

Only Faiy Dr Paor Excellent Or Good
Total Public 459, E

Urhan residents

Suburban residents

Blacks T [

Whites

Spanish-spraking

“No opirion” omitted

People who have had broad exposure to students
from the state’s public school system tend to rate
it favorably.

School educators are especially positive, whereas court, police
and welfa-. officials are more divided in their views.
Rating Of Public Schools

Cnly Fair Or Poor Excellent Or Goaod

Sehool veducarars,

Emplovers
SUH{e N sty

Coottoae odnain.

Court. police,
welbiare otfiond-

No Gnption omited



Schools win high marks on imparting basic
knowledge, but are charged with doing an
unsatisfactory job of instilling respect for authority.

Many people also criticize the schools on helping students

to: develop a code of persenal ethics amd values:become
knowledaeable consumers, family members sind citizens, and
gain self-knowledge as well as cnunderstanding and respect
for other people.

Rating Of Public Schools On Educationa: Ben afits (Outcome Goals)

Total Public Only Fair O~ Poor Excellent Or Good
Basic knowledae :u'."..[r i 49°.
Good pergonal health " ,
habits RS 47,

v

Basit. learndag shills

Good prepargtinn to
continue education

A respee ) b
public health

Jobh qualitoe
and :Kiils

Creatis ity

Socal skalls

Desire to continin
to fearn

Understancing of and
respect focdifterences
amnng people

Self-knowledye

A responshls

Catizen

\ respansihle
tanily memboy

A code of personal
vthics and values
Respret for
autharty

A knowledaeable
huver
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Aruitoxt provided by Eic:

On balance, the public is optimistic about the future
of education in the state.

When ashed to explain wh v they feel the way they do, the
aptimists primarily cite hetter teacners, whereas those who
are pessimistic tend to see disciplinary problems as the
majot Lactor causing things to get worse,

Qutlouk For Quality Of Education In Five Years
. Total Public
Better

0%,

About the same

Worse

No opinion

ABOUT THIS STHUDY. Results in this ceport are based upon personal
interviews with o probability sample of 1.000 New Jerseyv residents, age
I and over; a separate subsample of 105 Spanish-speaking residents,
and additional samples of 39 court. police, and voelfare officials, 78 school
educators, 56 college educators. and 114 employ ers,

Interviews were conducted from September 24 1 November 11, 1971,
Questionnaites were prim-d i both English and Spanish versions and
the Lattes were administersd by Spansh speakiag interviewers,

This study wan conducte i [or the Offiee of Plananing, Division of Re
search and Planning. New Jersey Departinent of Education, 225 West
State Steect. Trenton, New lersey 08625 as part of 11s "Our Schools”
Needs Assessment Project.

Opinion Research Corporation
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Responding to wxdespread ‘eoncerns about the .educational system, the
New Jersey State Board of Education early in "1970 launched a project
of far-reaching significahce. . It aprointed an Advisory Council on
Lieerds Assessment and charged it with the tasks of finding out wnat
‘mprovements were needed for education in the 'state at the preschool,
elementary, secondary, vocational, and adult levels, and of making
recommendations for further action.

Recognlzing that s&Eﬂess ful accomplishment of its . uasks depended upon
broad citizen particination, the Council established a program called
"Our Schools" which'wa$.to be conducted by the Office of Planning of
the State Department o’*nduca»zon, with the help of Educational Testing
Service of Princeton, ilew JeraeJ as a consultant. The purpcse of tue
"Our Schools" program was to stimulate discussion of statewide edu-
cational goals among all segments of iew Jersey s cltlzenry

k] ]
A series of statewide, reglonal, and local conferences were held and
the combined Judgments of the conference participants constituted,
in effect, oné set of recommendations avcui educational goals for
New Jersey to be forwarded to the Advisory Council. The total project
also encompassed a public opinion survey to provide the Advisory
Council scientific data on the attitudes of ilew Jersey residents with
respect to educational goals. S
The State Department of Pducation cormmissioned Opinion Pesearch Cér-
poratlon to conduct the putliec cpiniun survey which serves as one of
several inputs to the Aav1sor} Council on ‘which to base their final
recommendations. This study was partially supported by a grant from
the New Jersey School Boards Association. This report presents the
findings of ORC's study. ’
ORC would like to take tris opportunity to thank those who participated
in the study for <reir cooperation and to ackiowledge the support ana

"assistance provized thrroughout the project by those we worked closely

with in the State Department of Education and ETS.

February, l97ec Albert Westefeld
Princeton, liew .ferley Caroline S. Weymar

-
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Chapter III -- Comments of Knowledgeables on the
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Education in New Jersey . 25
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secondary school levels 63
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ChapteruIV -- Current Status of New Jersey Residents ’

W1th Respect t6 Educational Goals : o 91
Summary of behavioral goals 92

Frequency of doing those activities pertalnlng to: '
. ‘ - Basic learning skills . . ok
' " A responsible citizen ' Y 95
! Job qualities and skills _ - 96
A knowledgeable buyer : ‘ - 97
An understanding of and respect for other people 98
A responuible family member 99
Respect for the publlc health 100
s Creativity 101
The desire to continue to learn ’ j - . 102
Social skills ) ‘ « 103
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Awareness of New Jersey Governor and U, S. Senators 106
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ABOUT THE SURVEY o

., The survey results presented in this report are based on perscnal
“interviews with a probebility sample of 1,000 New Jersey residents,

age 16 an¢ over, a separate subsample of 105 Spanish-speaking resi-
dents, and an additional sample of 225 persons who have had broad
exposure to those who have been or are being educsted in New Jersey's
elementary and secondary schools. All interviewing was conducted
during the period of September 24 to November 11, 1971. .

Briefly stated, the objectives of the survey are:

1. To determine what the general public in the ‘state
believes are the proper goals for education and
what it holds to be relative priorities among
these gosals.

2. To measure the level of satisfaction with the
current state of public education in New Jersey,
particularly with respect to the progress which
is being made toward specific educational goals.

3. To learn what residents of the state, who are
products of the elementary and secondary public
schools of New Jersey, believe the schools have
or have not accomplished for them as individuals.

- 4, To assess the strengths and weaknesses presented
by those who have been educated in New Jersey
elementary and secondary public schools, as seen
by those in positions to give them special knowledge.

5. To gather data that can be utilized as indications
of progress toward specific educational goals and

that can be obtained only through the questioning
of individuals. !
/
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Analysis and Presentation of the Data

This report contains Opinion Research Corporation's enealysis of the e
survey data. A summery of the results precedes the reporting of . T
detailed findings from the study. A Technical Appendix at the end ' e
of the report provides an explanation of the samplink techniques ’
used in the survey and & discussion of the sample reliebility.

Tables presented in Chapters I and II of the report &re primerily N
in terms of the views of the total public (including the separate ) gy
sample of Spanish-speaking residents), "parents", and "total knowle I
edgeables". 1In this report, "parents" are defined as those who Col
currently have a child attending en elementary or secondary public \

school in New Jersey and those parents who say that they have a
child who will prcbably enter kindergarten in a public school over
the next two years. "Knowledgeables" are public officials, educators, °

and employers who came into contact with a wide variety of people, . L
including students or graduates of elementary end secondary public ' o
schools in New Jersey. (See Technical Appendix for a more detailed ' *
description of who are classified as "Knowledgeables".) &

) Chapter III presents complete verbatim comments of those classified

as "Knowledgeables" in response to Question 42 concerning their
perceptions of the quality of elementary and secondary publie school
education in New Jersey based upon their judgment of the people they
come into contact with. ~

Chapter IV presents data collectcd 40 serve us u Lenchmark to measure
progress over time toward various "outcome" goals. Tables are pre-
sented primarily in terms of those who attended elementary or secondary
public school in New Jersey for more than six years as compared with a
second group composed of both those who did not attend public school

in New Jersey and those who spent less than seven yearé?in such a school.

Where they are consideredymeaningful, differences among various subgroups

of respondents are discussed in this report. In those instances where

data are discussed, but tabulations are not included in the report, the
reader is referred to a separate book of complete computer tabulations
furnished the Office of Planning. A word of caution: since strict
probability sampling procedures were not used in the selection of re-
spoudents classified as "Knowledgeables", care shonld be taken in 1
comparing the resﬁ%nses of this group with those from the general public

and other subgroups. (See Technical Appendix for further details.)
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Composition of the Semple
Number of Respondents

L ‘ Total New Jersey public - 1105
Men 456
Women : 64o
Under 30 years of age - 2h9
16 -~ 20 years : 80
2] - 29 yeears ‘ 169 T
50 - 9 years : ., u8T -
50 years or over , 365 e
White | ‘ // 856
Black N ‘119
Spanish speaking 113
Less than high school graduate - " h23 7 '“?ﬁ
High sThool complete 309 TS
Some college, other - 189
Ik year college or more 168
Less than $4,000 family income 116 ’ ‘
$4,000 - $6,999 | 140 Ty ¥
$7,000 - $9,999 115 ) [
$10,000 - $1L,999 240 - e
$15,000 or more 278 -
Frotessional, props}t%ir, managerial 355
White collar . 116
Manual 436
Retired 1L9
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Composition of the Sumple Scogtinued?' : gq ' R —_—

Number of Resgondents

Urban - ﬂlG ) i .
Suburban 510 - : _ P
Rural : ) . 1?91 K , ¥
Northeastern New Jersey f | . '“hdﬁ o A
Northwestern New Jersey ¥ , 16 IR
“  Southern New Jersey# 243 S
Central New Jgrsey'# ' 29% _ S
Have a.child in New Jersey public school ", 431 , - A
No child jn New Jersey public school 67k, e
' : \x . "
Over 6 jfears in New Jersey public school © k70, R
0 - é,years in New Jersey public school - 635 v
/ B # oy
Total knowledgeables .o . 3071 ~ : ‘
Court/police/welfare officials | g 59 | o
8chool educators | ; 781! - SRR
College educators _ - 56 ! -
Employers/supervioors o 114 |
1

Where the number of cases in the subgroups add to less than the total
respondents interviewed, it is becuuse of nonresponse. The "Total
Knowledgeable" sample includes both those who were sought out Yy name
and address because of their occupation (& total of 225) and those
interviewed in the probabllity sample of the New Jersey public'vho met
the necessary criteria to be clacsified as "Knowledgeable j

Throughout the report, where percentages touval wuse then 170, i+ is
because of multiple answers on the part of some respondents.

Percentages should be read across where per cent signs () appear in .
the left-hand column. Percentages should be read down where per cent T
signs are shown at the top of the column. . /

In the tables, an asterisk (*) is used to designate a percentage of S

- less than 1/2 of 1%. The percentage Vase for the total New Jersey

public is 1,105, for parents it is 431, and for total knowledgeables
it is 307. Whenever data are presented for other subgroups im tabular
form, the percentage base is shown in the tables. »

A copy of the questionnaire used in the study 1s appended. ' e

#Interviewing locations were claessified geographically as follows: Union,

Essex, Hudson, and Bergen counties as Northeastern New Jersey; Somerset, -
Morris, Passaic, Sussex, Warren, and Hunterdon counties as Northwestern

New Jersey; Camden, Gloucester, Salem, Cumberland, Cepe May, and Atlantic

counties as Southern New Jersey; and, Burlington, Mercer, Middlesex,

Monmouth, and Ocean counties as Central New Jersey.



_-The "Our Séhools" projeuvt is a pioneering effort on the part of the New

- Jersey ngértment o' Fducation to elisit tne opinions of other educut?onal
. professionels, interested citizens., eud the public at larse with respec

' to educztiOua. goal. Jfor the state as ‘a whole.

e S KAN R
SUMMARY o

/ ‘ s . ’ I

I

*

".At the present time the field of edusetion 18 in conszderable twmoil.

Professicnals are subject to increes 2ol pressures and must cope with

, ,conflléting points of view from various epokesmzn for the public and
... contradlectory theories, date, and opinions within the cducationsl come

munity itself. In view of these factors, the chief value of the opinion
Jurvey muy well be to provide professional educators in New Jersey with ‘
insight into the perspective which the public brings to educaticnul issues RE
and what the views and opirions of the people themselves are, &8s opposed o
to those of their spokesmen or vocﬁl minorities within the public.

The perepective of the nublic on matters concerning education is quite
different from cthat of professionals in the field. Occasionally, it is
all too easy for experts to lose sight of the fact that the public is o
neither as aware of, nor concerned:with, various aspects of an issue or o
a problem as the professionals are or as it would appear that they are o
from listening to .their representatives or cutspoken individuals. v

Without question, the public's views on educaetion sre colored by their
attitudes toward a wide range of other social issues. At the present
time (Fall, 1971) residents of New Jersey are primarily concerned at

the state level with the problems of crime, drug addiction, and juvenile

‘delinaguency. The next most widespread concern is over high taxes and

the tax structure, foliuwed by probiems in the area of education.

As far as educational goals themselves are coucerned, the public in
general places great emphasis upon students acquiring & respect for au-
thority and basic learning skilis. Relatively high priority is also
placed by the public upon having the school system develop among stuaents
an understanding of and respect for differences among people, including
people of other races and people of different social and cultural backe
grounds.

As far as the educational process is concerned, people in
general place major emphasis upon the quality of teachers;
the curriculum and teaching methods; discipline in the
classroom; treating each child as an individual, including
providing adequate guidance and attention to students with
gpecial needs; and making efficient use of the time and
money spent on education.
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The public seems to be either unaware of or unconcerned with internal L LI
conflicts taking place among professional siucators, such as the contro- _ .
versy over tenure. Also, ritizens appear not to draw the distinctions .
between “oatcome” goals and "process" gonls that ere made by professional

~ducators. The date indicate that, in large measure, ‘uae putlic is DEY=

fectly willing to leeve the means to tiaec professionals as long as the end T

results are acceptable. : . B

Accountability is an issue which concerns prcfessional educators, but
does not appear to bother the public at large. The data indicate that
reople Judge schools primsrily on the feedback that they get from stu-
den*s and observations they meke about the qualities, abilities, and
behavior of students. In much the same way that social conditicns color
peopie's expectations of what the school system should accomplish, they
also affect the public's evaluation of how good & Job the schools are
doing. , : '

The public places the lowest priority on having the schools devrelop in

students the qualities which will make them knowledgeable buyers of goods
and services, and creative themselves or with the ability to appreciate
the creativivy of others with respert tov music, ert, ete. Similerly, *

~the public is not varticularly concerned with whfther or not school

buildings are utilized on a year-round basis and whether or not schonl
facilities are open to the community and community facilities to the
studentis. . R

Even though there is widespread concern with paying attention to the
individual, the public places relatively low priority upon having flexi-
ble, informal schools, giving the students freedom to chose the courses
they want to take, and giving students a real say in school affairs.
blec, there is relatively little emphasis placed by the public upon
having good programs for pre~kindergarten children or good adult edu-
cation -- two issues of particular concern 1o educators themselves.

The public's viewpoint is not monolithic, of course, when it comes to
educational goals. On the other hand, one of the major findings of this
study is that the viewpoint of parents with a child in an elementary or
secondary public school is very similar to that of other residents of
New Jersey.

Tne major attitudinal differences are among blacks, whites

and Spanish-speaking people. Both blacke and Spanish-speak- .
ing people place mugh higher priority than whites do upon

good adult education programs and programs for preschool

children. Both groups &re also more likely than whites to .
mention the need for good (or vetter) teachers when asked what

they want the public achoole in New Jersey to do for students

at the elementary and secondary school levels.

13
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It 1s clear from their testimony about goals that Spanishe -
speaking people place primary emphasis upén the school's
v»ole in disciplining their children and teaching them .. |
respect for authority. There is widespread feeling amung -
Spanish-spesking people that schools should help théir
children develop into responsible citizens end respsnsible
family members and promote & respect for public health. In B
this connection, it should be noted that concern about crime _ g
and drug addliction is particulcrly high among Spanish- o
speaking people and many of then see the schools as playing
en important role with respect to these problems, including
- having specific programs on drug education. Spanish-

' speaking people are more concerned than blacks with proe-
viding special programs for minority groups and having
school officials who are responsive to community needs.

X

The chief diffirence between the viewpoints of hlacks and
whites lies in the lower emphasis placed by blacks on
instiliing a respect for suthority and, conversely, a more
videspread concern that students participate in decisions
affecting school affairs. o~

A strong difference of opinion exists among the public as to how good
the public school system is in the State of New Jersey as e whole.
Blacks stand out as being particularly negative on this point. With
respect to local school systems, the pubiic gives a more favorable
rating to the schools where they live than they do to the system in

the state as a whole. Whites and Spenish-speaking people tend to be
positive in their views, whereas blacks are nighly critical of their
local public school system. A strong dichotomy in viewpoint also
exists between urbanites and other residents of the state, with those
who live in urban areag being negative towaird their loecal ccheol system

. wnereas those who live in suburban or rural areas give their local

schools a positive rating. On the other hand, whether people live in
Northeastern, Northwestern, Central or Southern New Jersey seems to
make little difference in their attitudes toward public education.

It is important to note that those who attended public
s8chool in New Jersey are quite satisfied with their owm
experience. Only 17% express any dissatisfaction.

When people are asked about the future of public school education in the

- state as & vwhole, people are more likely to express an optimistic viewpoint

than to think the quality of education will deteriorave. The chief -
reason people give for thinking that conditions will improve is better

teachers and better teacher training. On the other hand, the pessimists

see discipline problems as the major factor causing th1ngs to get worse.



When people are asked what changes thejy think should be iustituted to
meet the needs of the future, the kinds of idess expressed most often
ere that there should be more schools, more or betier teachers, more
dizcipline, and improved courses or teaching methods. On balance, the
public is feirly eritical of the job New Jersey's public schools are
currently doing on many specific educational goals. Those who have
the most lavorable opinion of the sthools ure the Spanish-spesking
people and those who are by tar the most critical are the blacks.

~ The gvaph on the facing page shows the per cent of the
total public who rate each cutcome goal “very important”
in conjunction with the per cent who rate public schools
"excellent" or "good" on each goal. The importance
ratings are plotted oa the vertical axis of ‘che graph.
"Excellent" or "good" ratings are plotted on the horisontal
exis. The purvose of the graph is to aid in meking a
determination as to which "outcome" goals warrant top
priority.

The items in the upper left-hand guadrant (I) are those
rated relatively high in importance but low in performance.
These are the prime candidates to receive top priority
emong all educetional goals,

* The items in the upper right-hand quadrant (II) ere those
rated relatively high in importance and alse high on
performance. These are goals toward which there should
probably be a continuation of the good efforts being made
at the present time.

The lower left-hand quadrant (III) includes items which

are relatively low in importance and on which the schools
ere rated reletively poor on performance. Although efforts
should be mede to develop programs related to these goals,
they are not perhaps deserving of as much priority as those
in quadrant I.

The items in quadrant IV are those which are rated relatively
low ir importance, but on which the public thinks the school
system is doing relatively well.
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With respect to the four groups of "knowledgeables'", major émphesis is

placed upon having the publiec school system impart basic knowledge to

students. On balance, those classified es "knowledgeables" think the

schools are doing & good job in this respect. Elementary and secondary

school educators are most positive in their .remarks and opinions about - .
the school system as a whole, but even they give a negative performance —_
rating to the public schools in New Jersey on 10 out of the 16 Youtcome" )
goels-evaluated. \\

Not surprisingly, law enforcement and -social welfare . _ U,
officials express particuiar concern with discipiine, .

- wherees college educators place relatively low priority = .. 77
on instilling a respect for authority. Educators et - _ - | o
all levels consider it particularly important to develop T, T
among students. & respect for people of different races ‘ e e
and cultural backgrounds and to devote more attention to _ T
the individual student. , IR

For their part, elementary and secondary school educators LA
would like to see changes made to improve courses or R e
teaching methods, expand school facilities, and upgrade : P
vocational educatzon. .

Supervisors end employers, on the other hand, stress the
importance of the schools giving students 6 good prepur=
ation for adult life. . . :

The survey data show that those who have received a substantial portion
of their elementary or secondary education at a public school in lNew

- Jergey are very similer to other.residents of the state in teims of
their status with respect to selected educational goals.




SATISFACTION WITH THE
QUALITY OF EDUCATION

IN NEW JERSEY'S PUBLIC SCHOOLS

To place public attitudes toward edﬁgation
within a broader context, pecple were first
asked what they consider to be the most o
important problems facing New Jersey at the
present time. Thereafter, they were asked
to rate publie schools overall in New
Jersey, their locel public school system,
and their local school toard. This chapter
also discusses people's perceptions of
trends in the quality of publie school edu-
cation.and the sources of information
people now use and would prefer using to
find out about what is going on in the
schools. :

Also inciuded in this chapter is a dis-
cussion of how satisfied people are with
the schooling that they themselves re-
ceived in New Jersey's public schools.
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CRIME IS THE CHIEF PROBLEM OF CONCERN .TO THE PUBLIC Iﬁ ﬁ@W JERSEY.

R lHearly half the public spontaneocusly mention erime, drugs or Jjuvenile
delinquency when asked what they consider to be the two or three most
important problems in New Jersey. \

- This issue is of utmost concern to Spanish-séeaking

residents as indicated hy the fact that ideas related

to the problems of crime are mentioned by 94% of this

group. ' :

- Concern about crime is also more widespread among urban
- residents (60% mention) than among those who live in
K| ‘ suburban (41% mention) or rural areas (42% mention).

- The next nost important problem, in the eyes of ilew Jersey resfdents,
ds high taxes or the tax structure, mentioned by about four people in .
Len.

_. The issue of taxes is’ of much more concern to people

= 30 years of age or older than it is tc the younger

H ' generation. Only 227 of those under 30 mention tazes,

4 compared with 48% of those in their 30's or LO's and L33
of those 50 or over. . :

As shown in the table opposite, those who have a ¢hild

in llew Jersey's public schools are just as concerned

about taxes as they are about crime, drugs or juvenile

delinquency.

Prublems related to education rank third in the public®s view. liot sur-
prisingly, this issue iz mentioned most often by college educators (75%)
and school educators (60%) and least frequently by retired persons (16%).
z It should also be noted that women are more concerned about education

. than men (347 mention among womern, versus 2L% mention among men).

state relates to poverty and social welfare or unemployment, mentioned
by about one person in four. Thnis is a problem which cuts more deeply
among blacks (37% mention) and Spanish-speaking people (36% mention)
than among whites (22% mention).

g% - Another issue of concern to a sizable minority of the public in the

Among the public as a whole, there is no other single problem that
evokes anything like the doncern that exists about the four mentioned
above. It should be noted, hcwever, that there are sizable differences
among various subgroups of the population with respect to the impor-
tance attached to these problems of secondary concern just as there
are with respect to the top four problems.

For exemple, ‘wice as mary renils in the youngest age
= group (16 -~ 20 years) mention pollution as one of the
Ly two or three most important prevlems in the state as
mention taxes (30% versus 15%).

It should also be noted that housing is of much more
vital concern to blacks (32% mention) and Sranish-
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* 'To begin with, what in your opinion are the two or three
' most important problems in New Jersey at this time?" Q.1
Total Total

Public Parents Knowledgeables

P

Crime/drugs/juvenile delinquency “8% INYA 36%
High taxes/tax structure ' 39 L6 Ly
Education/schools/teachers X 29 34 50
Poverty and sotial welfare/

_unemployment 2k 23 13
Pollution/ecology/the environment 16 14 18
Civil rights/race relations 14 10 10
Inflation and government spending/

‘ high prices - 13 13 7 —
Housing/sluns 13 11 10
Transportation/roads, highways,

traffic 12 IR 18
Government corruption 11 12 10

Urban provlems/big cities

{(nonspecific) 9 8 <15
Lottery/use of lottery funds 2 2 1
Cther/ 8 (4 / 16 o
iio opimion p) b 2
#Inciudes such comments as: "a lack of parks for older -children",

' "

" . . : . .
liquer contrel age limit", "vusiness in , and "not enough
recreational faciiitio='],
{



A STRONG DIFFERENCE OF OPINIQN EXISTS AS TO HOW GOOD THE PUBLIC SCHOOL
SYSTEM IS IN WEW JERSEY. -

A

’)

/

|
Aboux'}ée same proportion of the public give a favorable ("excellent"
or Mgood") rating to the public schools as give thep-én unfavorable
("fair" or "poor") rating.
There sre striking differences in the viewpoints of various subgroups
of the total population. As shown below, those who are most critical
are blacks and residents of urban areas.. On the other hand, educator's
at the elementary or secondary school level take a predominantly
positive view of the state's public school system. ;

% Of Eech Group Who Rate
New Jersey's Public Schools

N ; Percentage Excellent Only Fair
Base Or Good Or Poor
Whites (856) 51 L
Blacks (119) 19 @
Spanish speaking (113) 56 I
Urbarn (416) 36 59
Suburban (510) 57 35
Rural (172) ‘ 52 36
School educators (78) (:) ) 22
Tollege educators (50) 53 38
Employers/Supervisors (11h) 61 35

Colirt /Police/Welfare
officials (59) .53 . b7
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"Paking into account everything you've heard and

read, how would you rate the public schools overall Q. 2
in the State of New Jersey -- excellent, good, only

fair, or, poor?"

Total Total

Public Parents Knowledgecables
Fxcellent 5 6% 9%

. W% 52% 61%
Good Lo ' L6 52
Only fair 3k 33 29
L5 L2 35

Poor 11 G G
No opinion : 8 6 4

0’)()



PEOPLE TAKE A MORE POSITIVE ATTITUDE TOWARD THEIR OWN LOCAL SCHOOL
SYSTEM THAN TO PUBLIC SCHOOLS IN THE STATE AS A WHOLE.

Over half the public rate their own local public school system "excel-
lent" or "good". As shown opposite, parents of children in public
school are much more likely to rate their local system favorably than
unfavorably.#

i

]

Amcng blacks and people who live in wban areas, thexe is the saue
pattern of responses with respect to the local school system as there

is with respect to the public school system in the state as a wiole =-
that is, both subgroups of the public stand out as being particularly
critical, Note, however, the similarity vetween the views of school
educators and those of otner knowledgeables when it comes to their '

é appraisal of the local public school system.
' % of Each Group Who Raie
- Their Local Public School System
Fercentage Excellent Only Fair
B Base Or Good Or Poor
23
4 Whites (856) 58 35
E Blacks (119) 25 9
2 Spanish speaking (113) 5 6
Urban (Li6) 37
Suburban (510) 68
= Rural (179) A0 33
: | )
; | Schonl educators (78) Y e
«l College educators (506) Ll 34
: Employers/Buper-
visors (114) 73 23
court/Pelice/
Welfare cofficials  (59) T3 25

#Wrhites who have moved to lew Jersey within tne past five years from out
of state are more inclined to rate tueir local school system favoratly
(70%) than are those wio have lived in the state longer or moved within
the state. The pattern does not hold for .panich-cpeaking people, how-
ever, Cince the sarmple inciuded only ) blacks who moved within the

— F 2 . , . ., .. N . e B . A . ~ . - A
pact flve yowray e nanter rocwloer Do cmal ot be aralyser separately,
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"How about the public school system where you live.
‘Overall would you rate it excellent, good, only Qe 3

fair, or poor?"

wdil | B
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Total Total
Public Parents Knowledgeables
Excellent 15% 21%2 24%
{ 55% 665 T0%
Good 4o us | 46
Only fair 25, 21 21
38 . 33° 26
Poor 13 12 5
' No opinion T 1 N
-}
oy
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PUBLIC OPINION IS DIVIDED ON THE ISSUE OF HOW GOOD A JOB LOCAL SCHOOL
BOARDS ARE DOING IN MEETING THEIR RESPONSIBILITIES.

About as many people rate their local school board "excellent" or
"good" as rate it "fair" or "poor" in meeting its responsibilities
to the children of the community.

It is noteworthy that parents with children in public
school are more likely to express satisfaction with
their local school board (517 favorable rating) than
are people who do not have a child in public school
(39% favorable rating).

Conversely, criticism of local schecl boards is much higher among
blacks (59%) and Spauish-speaking people (61%) than it is among
whites (38%). The data also show more widespread negative feelings
toward school boards among urban residents (54%) than among people
who live in the suburbs (357) or rural areas in the state (30%).

From respondents' comments about their local school board, it seems
fuirly clear that the school voard serves as a focal point for
sentiment either for or against the loeal school system. %Thus, if
people take a positive view of the quality of education in their
local public schools, they seem inclined to think the school board

is doing a good jJob. Conversely, the schnol board appears to become
a target of critical sentiment if it exists in the community. Illus-
trative comments can be found on pages 10 and 11.
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MHow good a Jot do you think your local school board
is doing in meeting its responsibilities to the Qs <1
‘ children of the community -- excellent, good, only
fair, or poor?"

Total : Total
Public Parents Knowledgeables
Excellent 113 15 - 174
W3% 51% 57%
Good 32)- 36 bOS
Only fair 31); - 29 e
: 5l Lo 3h4 .
Poor 10y ° 11 10
P Ho opinion 16 9 9
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"How good a Job do you think your loecal school board
ic doing in meeting its responsibvilities to the Q. 21
children of the community ~= excellent, good, only

 fair, or poor?" -

Favorable comments:

"They are doing a fine Job with what they have. I went to a school meeting
the other daoy and the teacher said they needed some kind of equipment to
use for teaching and they don't have enough money to. buy this equipment."”

"They do keep us up to date with all the activities. They have ccnferences
often and I talk with the teachers to find out about my kids."

"I see how the children are around here =~ how they act, their benavior.
They let you know what's going on -- there's always meetings.”

"They are realizing that children meed more basic skills for their Jobs or
to continue their education. They are emphasizing the 3R's -=- reading,
writing, end arithmetie. They have high standards for their teachers and
the materials they use."

"They use the newest methods and they have high quality teachers.”

“At the moment they are trying. With all the busing going on, this is
ruin%hg a lot of things."

"I guess they do a good job., If the children are destructive, they must
punish them, so I think the schools do the best job they can.”

"They are always building new schools and they have new programs for kids
today, not like when I went to school. They have painting classes and

political subjects. Their subjects run on a higher level than years ago."

"From what I hear, everyone is quite satisfied with the job the school
board is doing. They seem to try their best for the children.”

"They are doing their bdest under abnormal conditions."
"I think a good Job is being done and I have no problems with my kids."

"They seem to care. '“here are good satety programs sround here. They
seem to teach the kids manners and I hope they are learning."

"They have & new principal at th' school ar it seems things are much
better now, The kids line up as they should and it seems better ail around."

"They have good facilities and programs., They seem to bring in qualified
teachiers and modern equipment."

"Children are more prepared ©.r entering high school."

"The quality of education is good in our town. They are doing their Job "
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Unfavorable comments:

"{ think they should check on teacher qualificatious to see if teachers
are doing their Jobs." =

"I've heard teachers speak about the school board and they say they're
doing a fair job." :

| "They are working toward expansion programs. The board will fire teechers

but not with the right reasons. They are exerting their power in the
wrong places." e .

"I really think they don't care. RBecausge children are poor, they want to
keep them in the ghettos."

"Perhaps they should be elected for a longer term so they can get and
use their experience in this work." .

"They are strapped by the tax base and hindered by a lack of state aid.
Most goes to suburban schools. We need teachers, textbooks, new
physical plants, ete."

"I feel that the school system is doing a lousy Job in its responsibilities
to the children. Since they are so epoon-fed in school, they cannot
function in society as free-thinking adults."

"There have been problems and it doesn't seem to be getting any better.
I still think they heve to have more parents involved so that some of
these problems can be taken care of."

"There is less discipline than ever in the schools."

"They ecculd do more. in getting more for special cases and children's
needs, i.e., visual perception.”

"I believe that school board members should be more active in school
matters."

"I don't feel they have any interest in the kids. They would have better
quality teachers if they did."

"I do most of the work. I am educating them to my methods. I'm more at
home. I'm old fashioned, not modern. I feel they become individuals
when they are older and can decide more, not when they are young."

"Fvery time you think you read abnut schools being bullt you find nothing
has been done. I've been living here 13 years and still nothing has been
done. They have been building a high school for years."

"Kids aren't in school enough of the time. They are hanging around after

gschool in the early afternoon. They should still be in school at that time.

"Too many politics enter into it. No matter how good the intentions are,
you find that you are held down by politics. One of my nelghbors was &
school board member who went into the post with all great ideas but
found that it Jjust didn't work that way. You can't do everything the
way ,0u think you want to." .

PR

tt



B R - L XL S S

MOST PEOPLE WHO ATTENDED PUBLIC SCHOOL IN NEW JERSEY ARE SAT1SFILD WITH
THEIR EDUCATIONAL EXPERIENCE.

About three-fourths of thoae who received at least aome of their ele-
merntary or seccondary education at a public school in New Jersey feel
satisfied with the quality of education they,receiyed there,

Moreover, more than a third of those who atterided public
school in New Jersey report thax they are “very satistied".

Only a small minority (17%) express any dissatisfaction
with the education they received in the state's public
schools,

As shown below, the older people are, the more likely they are to say
they are "very satisfied" with the quality of education they received

in New Jersey's public school system. Thus a lot of the satisfaction
expressed seems to refer to "the good old days".

/
Percentage % Who Ssy They Are

Those Who Attended Base "Very Satisfied"
Public Schools In
New Jersey

Under 30 years of age (181) 17 \

30 - L9 years (203) 41

50 years or over (193) 62

After being asked to evaluate their public school experience, people

were asked, "Why do you feel that way?" Comments refer to sat. sfaction

or dissatisf&ction vith such aspacts of education as the amount of

discipline that was used, the quality of teachers and facilities, the

adequacy of the preparation for college or a job, and the amount of

individual attention that was given. Illuatrative comments appear on

pages 1lb through 17. .
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"Judging from your own experience, how satisfied are you
with the quality of the public education you received

in New Jersey at the elementary or secondary school level -~
very satisfied, fairly satisfied, fairly dissatisfied, or
very dissatisfied?" (Asked only of those who say they
attended publie school in New Jersey.)

Those Who
Attended Public
School in ilevw Jersey

Percentage base (579)
Very satisfied 3943
T9%
Fairly satisfied Lo
Fairly dissatisfied 10
17
Very dissatisfied 7
%o opinion L

2

Q. 29



"Judging from your ovn experience, how satlgfied are you

with the quality of the public education you received in

New Jersey ot the elementary or secondary school level Q. 29 ‘ L
== very satisfied, fairly satisfied, fairly dissatisfied, ~ o
or very diaaatisfigd?" :

"Why do you feel that way?" Q. 30 y
Comments Of Those Who Are "Very Setisfied" A
With Their Public School Rducation S

"1t helped me get my present Jjob,"

"1+ was different. It wasn‘t 50 crowded. Teachers gave more
attention to students.

"when I went to school, at waa .different. Facilities were adequate
then but they aren't now.

"“hey taught uc respect and we had to learn and no nonsense was sllowed."

"fears ago you had to pay attenticn to the teacher, or you got
the ruler. de got very good training and we were respectful to
the teachers.”

I learned all that T could while I was in school. I was always a
rretty good student,”

i went to school beczuse there wasn't any place else to go. I had
a nice teacher,”

"T was very satisfied with the old system. T was given a good basic

education. 'y feeling is that the type of education I received would

not, wark today. ustoms have changed, c¢omposition within the <chool

syster has changed, response to autherity has changed and values have

chanped, " -

"I feel tha* for the time it was very pood, but it was not as advanced
5 34 iy *oday." e

"7 prail attention and learned what T could until I had to quit to work
1"

for my folks., _

" r L3

: was in school to pget an education and was determined to learn all T
csouid and whatever the teachers would teach.”

"We had ~lder tesachers and had daily praver and bible reading., We hud :
taqcherns that *~1d us risht and wrone."

i

"I Uiked Pt oqnd felt T could receive the knowledge 1 wanted."

o . . \
pat alone well with the teachers and T learned well,'



"Judging from your own experience, how satisfied are you

_ with the quality of the public éducation you received in

T ‘ New Jersey at the elementary or secondary school level Q. 29
-= very satisfied, fairly satisfied, fairly dissatisfied,

or very dissatisfied?"

"Why do you feel that way?" Q. 30

:Comments Of Those Who Are "Fairly Satisfied"
With Their Public School Education

"I learned well in school and was able to go on to higher education."”
"They could be more advanced, especially in math.”

"I feel that I learned very qell. I got a gorA education at school.
I never gave anyone troubleq

"I think they could have prepared & person who wasn't going on to
college a little better."

"I met a lot of my goals, like being nrepared ?or college and met
many good friends through the schoeol systen.'

"1 find that I have the ability to ldarn something on my own. I
learned how to learn. I also got indo the college of my choice.”

"I got & little culture and a knowledge of Various subjects."”

"Jo were taught to pay attention and mind our 'p's and 'q's in school
and that's what I did. Therefore, I feel I learned all I could
absorb that was taught."” :

"I've learned that it was the best education I could have had -- the
basic 3 R's. 7T also learned the rest of the things in 1life by
practical experience. No frills in school teaching is necessary."

"I quess they're trying to teach me what I should know, but sometimes
I doubt it."

"I found it difficult to learn. The techniques were hard.”
I feel it is better now. They teach a lot more so children can understand.”

"I had to go out to work., I went in one door and out the other.
I had to work after school."

"They did the best JobL they could with the materials they had. I
was prepared for the businesgs world.”

"I thought they did a good Job and prepared vou for the future.,”
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"Judging from your own experience, how satisfied are you

with the quality of the public education you received

in New Jersey.at the elementary or secondary school Q. 29
level -~ very satisfied, fairly satisfied, fairly dis-

satisfied, or very dissatisfied?

"

"Why do you feel that way?" Q. 30
Comments Of Those Who Afte "Fairly Dissatisfied"
With Their Public School Educat1on -

, .
S R

74

-—

»

"I'shouid have been made to continue my education, instead of

having to leave school to help out in family matters. While I was
in school T did well and learned a lot."

"The way they taught was not good nor was the system. They didn't have

the books they have today. It qun t as gnjoyable then as it is now."

"The basic probiem wds that they didn't have the discipline: The

classes were too disruptive.”"”

"Thexe gfe a lot of th1ngb happenlng in the world that students.

don't understand.

"All teachers don't teach very well."

’

[

rooo

/

"I learned more in private school. T had a hard\iime in publi: sghool -~

as I was a slow learner. There wasn't enough ti
public school or teachers to help me learn."

e or patience in

"I had no interest in school and the teachers didp't inspire interest.”

"The schools don't reach out to the individual needs of the students.
It is a general program and in sdbme cases doesn't work out .well."

"I 4o not have freedom to chiose my own courses. They dwell too much
on facts and do not give us the freedom to express ourselves." J ‘

"I could have learned a lot more. They could have spent more time

teaching us math and English."
"I didn't get what I should have gotte

books they use."

[]

sut of school. I feel that the
schools are behind in ¢heir teaching und are not up to date in the

\

"“he education was not 1ndividuaiized, nor was it designed to stimulate a

theory of inquiry or thinking."

"I was unprepared to deal with both social and economic problems and 1
didn’t fully understand the value of my education."”

"My experience was in a very poor scho

graduating class who went on to college
homes have lower expectations of teac

ol.

EQI‘S .

I am the only one of my elementary
Students from lower working class
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"Judging from your oqﬂ exper%ence, how satisfied are you -
with the quality of the public education you receivgd
in New Jersey at ‘the elementary or secpndary school “7eQ., 29
" level ~-- very satisfied, falrly satisfied, fairly .dis- :
satisfied, or Very dissat1sfied%"

i

€
o
)
o

"Why do you feei that way?"

gggm%nts Of Those Who Are "Very Dissatisfied"
» With Their Public Bchoel Education

"I think there is too much emphasis on petty restrictions and not enough

. emphasis on learnihg as an enjoyment. These restrictions {nclude
conduct, attendance, rules cf the school, not being allowed to
go upstairs two at a time, which 'is a major thing in junior high school."

9
-~

"I don't think you got enough guidance."

-
)

.. "My individusl needs were not met and I wasn't encouraged to continue.formal
or informal education. However, New Jersey schools have changed and I feel
my children are receiving an excellent education in New Jersey.”

"I quit because we had paddles and the like. I had two years in fifth
grade and at 16 I went out to work."

"I didn't learn anything. They just ran me through the vhole 12 years.
I got my education in the Air Force for four years

"The work was too hard; discipline was very strong and they didn't waste
any time suspending you from class."

"I felt the reqiired courses were not what would later be a part of
my life. The quality of teachers was very poor. Some were not interested
enough in teaching and some of their personal habits were poer."

~~. "There was poor guidarce counseling for girls. They worked on a double shift
tecause of the war. There was not a complete commercial course at the time."

"I took a coklege prep course but I really wanted typing and bookkeeping,
but they wopldn t let me. Besides, I was on a split session."”

"Phe way teachers worked with the students was poor. Those who were smart
were in good with the teacher. Some teachers would constantly get on

. the other students. Other teachers couldn't care less. On the other
hand, scme teachers were great.'

13

. ""here was t.00 much partiality to certain students at that time."

o

I didn't care much for school so I Joined the Navy when 1 was 16."

"I didn't feel school was geared to things that T would neea to find
a Job after graduating.”

"I feel that they always group students like a flock of sheep. No interest
i, ability - smart and dum® ctudents all in the same class.”
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ABOUT A THIRD OF THE PUBLIC THINK THE QUALITY OF PUBLIC SCHOOL EDUCATION
HAS IMPROVED IN NEW JERSEY OVER THE PAST FIVE YEARS.

L]

On balance, more people think the public school system has improved

(35%) over the past five years than think it has gotten worse (23%).

5 )

Note that people who have a child currently attending
public school have about the same viewpoxnt on this

\
matter as the rest of the public.

In, general, the younger people are, the more likely they are to say
there has been some improvement over the past five years. Among people
under 30, b5% say the quality of education is better, compared with 39%
of those in their 30's and b0's and 23% of those 50 or over.

School educptors tend to take the most positive view --

58% of this group think the quality of education has
gotten better.

On the other hand, those who are most likely to see things as having
changed for the worse are blacks (363), Spanish-speaking people (38%),
and people who live in urban areas (34%).
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"Do you think the quality of education in New Jersey

publiec schools is better, worse, or about the same Q. b
as it was five years ago?"

Total Total
Public Parents Knowledgeables
Better —~ 35% 3% 427%
About the same 26 30 29
Worse 23 19 18
No opinion 16 1h 11

J6
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ON BALANCE, NEW JERSEY RESIDENTS ARE OPTIMISTIC ABOUT THE FUTURE OF
PUBLIC SCHOOL EDUCATION IN THEIR STATE,

Y

In the state as %/whole, four people in ten think the quality of public
school education/will be better five years from now than it is today.
About half a§\gdhy people take the oppusite view.

/

llote that parents are every bit as optimistic as people who

do not currently have a child enrolled in the public school
system.

Whites and blacks have about the same degree of optimism when it comes
to the outlook forieducation, but there is a striking difference b=
tween their views and those of Spanish-speaking people.

Despite the fact that a majority of Spanish-speaking people
are favorable in their ratings of both the locel and state-
wide public school system, 62% think that the quality of
education will deteriorate over the next five years. This
is by far the most pessimistic view found in any subgrouié/
of the population. (For example, urban residents ere mo
pessimistic than those who live in suburban or rural areas,
but even urbanites are optimistic on balance -- 33% say
"better'"; 26% say "worse".

People were asked to explain why they are either optimistic or pessi-
mistic about the outlook for New Jersey's public schools. People cite
a variety of reasons as shown in the tables on pages 22 and 23.

Better teachers is the reason given most frequently by
those who -are optimistic. Those who are pessimistic about
the outlook for education tend to see discipline problems
as the chief stumbling block to improvement. Financial
problems are cited most frequently by those knowledgeables
vho think the gquality of education will be worse five years
from now (see table, page 23).



"What about fife years from now ~= do you think the
quality of education in New Jersey public schools Q. 5
will be better, worse, or about the same as it is

now?"

Better
About the same

Worse

No opinion

Total Total
Public Parents Knovledgeables
L0% L3% k9%
30 31 28
19 20 16
11 6 7
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#lncludes such comments as:

"Why do you think the quality of education in New Jersey
public schools will be better five years from now?"
(Asked only of those who say the quallity of education
will be better five years from now.)

Fercentage base

Better teachers/teacher training

More interest/concern among

parents/the public/the community
Better courses/curriculum/programs
llew teaching methods

More/better school buildings,
facilities

Better financing/more money for
education .

More student participation/
interest /concern

More interest/concern among
teachers, school officials

Better textbooks/teaching
equipment

Thirngs are so bad now, they
have to get better

Better discipline

Better conditions for minority
groups

Other#

No opinion

Total
Public

(426)
39%

25
2k
23
15
13
10

10

"nongraded scnools",

Parents

(189)

La7%

28
23
27
13

1l

Total

Q. 6

Knowledgeables

(1h9)

36%

25
23
26
12
2b

7
11

"free periods to study",

"more aware of what is needea", "racial and minority group tension cased",
and "more attention to students with learning disabilities".

e



"Why do you think the quality of education in New Jersey

public schools will be worse five years from now?” Qo T
(Asked only of those who say the quality of education

will be worse five years from now.)

Totulk\ Total
Public Parents Knowledgeables
Percentage base (236) (90) (50)
Discipline problems . 459 50% éa%
Overcrowding N 33 32 30
Racial problems/discriminagion 2k 20 8
Poor/unqualified teachers 22 23 26
Poor teaching methods 20 27 8
Lack of interest/concern 17 17 20
Financial problems 10 9 ng)

Things are so bad now and there's
little hope for anything better/
the whole system is bad/needs

changing 7 7 4

Othery 17 19 24

No opinion ® 0 -0
#inciudes such comments as: 'purents' interference in trying to run

the school system", "teaciers' unions -- like labor unions, not growing

with the times —- not copine with modern problems', and "lack of higher
education leadership".
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NEWSPAPLRS CORSTITUTE AN IMPORTANT SOURCE OEﬁistRMATION ABOUT PUBLIC
SCHOOLS.

|}

]

Over t¥o-thirds of the public (69%) say that they get most of their
information avout public schools from newspapers.

As shown opposite, parents of children in public
school are as likely to hear abcut school from
their children as they are to gain information from
newspapers.,

.

Newspapers are also mentioned mos: frequently by the public as a
source from which they would like more information.

Among the pubiic as a whole, about one person in five selects 'raaio
or T.V." and "school board literature or newsletters" as a pre=-
ferred source of information. Among parentis, there is as much
demand for more information from the school\board as there is from
newspapers -- each mentioned by three parents in ten.

By comparison, school board peetings are mentioned by only abcut
one parent in ten either as a primary source of information or as
one of the ways they wor'd like *: get more information about
schools, :
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. : . "PFrom which of these do you pget most of your information about
New Jersey's public schools?” Q. 19
. "From which of these, if any, would you like more information
Ebout New Jersey's public schools?” _ - Q. 20
Get Most
Information From Preferred Source
Total Total
T Publie Parents Public Parents
~ “\ .
Newspapers 36% 30%
Neighbors and friends 37 35 L 2
Radio or T.". 32 23 15
ity children 30 62 7 1k

Personal acquaintance with teachers
or others directly involved with

the school 25 26 6 6
Visits to schools or personal

conferences with teachers 19 37 11 19

‘ Meetinze of parents' organizations

(PTA, PTO, ete.) 16 36 1l 15
Sclicol board literature or uewsletters 15 26 @ (30)
Pérsonal participation directly with

the school or school system 12 16 8 T
School board meetings ' 7 12 8 11
Political clubs and leaders h . L 3 3
Civic groupe 3 - 3 2 2
Other 3 1 1 hid
None . 2 0 1k 9
Not reported ! 0 2 \d
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GOALS FOR PUBLIC EDUCATION

AT THE

SLEMENTARY AND SECONDARY SCHOOL LEVELS

This chapter presents a discussion of what people
think public schools should do for students at
the clementary and secondary school level, how
the public measures progress toward these goals,
and what changes they would like to see made in
the public school system so that it can meet the
needs of the future.

In addition to answering these open~end questions
in their own words, respondents were asked to
veact to specific "outcome" and "process" goals.
For the most rart, these goals were the ones that
emerges from a series of local, regional and state
conferences held as part of the "Our Schools"
project. For the purposes of the general public
survey, however, the precise wording of some goals
has been altered slightly for purposes of clari-
®ication of the meaning, and two additional out~-
come goals were added, pertaining to respect for
authcrity and preparation to continue one's edu-~
cation,

Specifically, respondents were asked to place
priorities among various goals and to rate the
importance they attach to each of both types of
goals. In addition, people evaluated the job
they think the public school system is doing on
each of the outcome goals.

e e,
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PEOPLE CITE A WIDE VARIFTY OF GOALS WHEN THEY ARE ASKED WHAT THEY WANT
PUBLIC SCHOOLS IN NEW JERSEY TO DO FOR STUDENTS.

Before asking respondents to react to a list of specifie goals, they were

asked an open-end question to see what ideas would be mentioned spontane=

ously. As shown in the table opposite, no single idea is mentioned by .
more than about one lew Jersey resident in five.

The goals which are mentioned most often Ly the public are: more disci-
pline, more attention to the individual, improved courses and teaching
methods, and better teachers,

Overall, the views of parents are very similar to those
of people who do not cuirently have a child attending
publie school. Note, however, that payrents place
primary enphasis upon providing more attention to the
individual whereas others place it on providing more
discipline, :

Although the concern of the public at large is dispersed over a wide
variety of issues, Spanigsh-spcaking peeple tend to zero in on the goal
of more discipline and respect. The comments of nearly three=fourthis
(72%) of Spanigh-speaking people relate to this subject.

Spanish-speaking people are also far more likely than
other subgroups of the population to say they want

schools to help solve the drug problem (15% mention)

and to provide special programs for minority groups

(13%), , e

It should also be noted that both blacks and Spanish-
speaking people are more lixely than wnites to
mention the need for good (or better) teachers (243
mention among blacks, 2(7 among the Spanish speaking,
and 12% among whites).

Among those classified as "knowledgeables", court, police, and welfare

officials lay most stress upon improvement ir curriculum or teaching

methods (297) and upon the need for greater discipline (24%). Employers

and supervisors tend to focus on the need to give students a good

preparation for adult life (237%). College educators are chiefly con-

cerned with providing more attention to the individual (3k%)., Vith :
respect to school educators themselves, there is a fairly wide diversity

of opinion. Top mentions are Job training (28%), basic skills (27%),

more attention to the individual (27%), and preparation for adult life
(26%). '

-
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"What do you want the public schools in New Jersey to do for
students at the elementary and secondary.school levels ==
that is kindergarten through 12th grade?'™

Total
Public
Provide more discipline/teach respect 21%
Provide more attention to the individual 17
Improve courses/curriculum/teaching methods 15
Provide good/better teachers 1k
A good/better education 1l
Prepare them for adult life 10
Traln them for & Job 10
Teach studants basic skills 10
Prepare them for college/future schooling 8
Promote interest in learning
New/better schools/facilities/buildings 5
Encourage social skills/cooperation L
Encourage good citizenship L
Maintain current high quality 3
Provide drug education/solve the dope problen 3
Emphasize recreation/physical development 2
Equalize educational opportunities 2
Eliminate racial problems 2
Provide religious/moral training -2
Special programs/opportunities for
minority groups 1l
No bussing 1l
» Stimulate creativity/appreciastion of the arts 1
Transportation 1
Provide sex education 1
Other answers” -9
Don't know, no answer 9

#Includee such comments ag:

cation between Leachers and parents", "pay more attention to ideas of students",

Parents

18%
22
16
1h

13
13
12
1l
12

9

HiesENN Wl

w <o =W

Q. 8

Total
Knowledge-

ables

13
2l
16
11

6
a2
20
18
13
1l

L

-
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"The school system should look into the home and
sec if parents are really intercsted in their children progressing", "communi-

and "I think kindergarten {s & waste of time; I don't think extra expensive
things they have in schools are necessary =-- such as swimaming pools =-- if
they did away with fancy things, they would have more time and money for the

kids".



CONTACT WITH STUDENTS THEMSELVES IS THE CHIEF WAY PEOPLE THINK OF
MONITORING PROGRESS TOWARD EDUCATIONAL GOALS. .

After being asked what they think public schools sheould do for students,
respondents were asked how they could tell if the school system was
making progress toward these goals. By far the most common answer given
relates to contact with students themselves..

" Not surprisingly, this appears to b: the chief guidepost
for parents who have a child currently enrolled in the
public school system (55% mention). Contact with students
is also the way the rest of the public and those classified
as knowledgeables tend to judge progress.

A wide variety of other ways of monitoring progress are mentioned by
the publie, as shown in the table opposite, but no single item is
mentioned by more than one resident in ten.

Note that only 14% of parents mention PTA meetings or
parent-teachers conferences as a way of measwring
progress toward educational goals.

Among the public as a whole, about one person in four cannot think of
any way of telling whether or not the school system is fulfilling hnis
expectations. This feeling is very strong among Spanish-speaking
people, as indicated by tne fact that 72% of this group fail to mention
any way of monitoring progress.
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"What are some of the ways you could tell if a public scho.l
system was making progress toward meeting these goalst" Q. 9 o
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#Includes such comments as: "If people know what the word 'respect' means

and appreciate the opportunity to be able to go to school and take advantage

of learning so they become educated about life end to worship Ged", "town
council meetings", "Is the community progressing or regressing hecause of

the students?", and "the activities that a community develops -~ ball games,

social activities, new business, social and recreational places for kids

to lecarn and get along with others".

. Total
Total o Knowledge~
Public Parents ableg

Through contact with students themselves 45% 55% L6%
Observing changes in curriculum/courses/ . -

teaching methods A 10 12 17
‘Through PTA meetings and literature/parent-

teacher conferences 8 1 9
By tests of knowledge/students' grades 7T 9 10
Lack of riots in school/less dope/more

_ social harmony 7 p) T

By the number of students who go to college 6 6 10
By student attendance at school/dropout rate 5 6 7
See new schools/facilities 4 6 3
Reading newspapers 4 L 2
By the Jobs students get N L 7T
Through talking with other people " 3 2
Through visits to schools 2 2 2
Through the Board of Education 1 2 3
Other# 5 L 20
Don't know/no answer 25 16 9



AMONG VARIOUS "OUTCOME" GOALS, THE PUBLIC AS A WHOLE PLACES TOP PRIORITY
ON STUDENTS' DEVELOPING BASIC LEARNING SKILLS AND GAINING A RESPECT FOR

= AUTHORITY AND FOR OTHER PEOPLE.

After being asked in an open-end question vhat they want public schools
to do tor atudentd. respondents wore asked a series of auestions about 16

2 specific "outeome” goals listed on a card == that is, qualities or abilities
=5 which public schools might help students develop. For ease of presentation,
54 these are shown in abridged form in the tebles on the following pages. (See

Technical Appendix for complete wording of each goal, as shown to respon-
= dents, and a discussion of the questioning technique used.) -

The three goels which are mentioned most frequently by the public as

.. needing attenticn right away are: bdasic learning okills, respect for
- autnhority, and respect for other people. ‘ .
*ﬁ As shown opposite, parents of children currently attending
E- public school are more likely to glve priority to students'
gaining respect for other people than is the rest of the
public.  In other respects their views are about the same.
g Among those classified as knowledgeables, attention focuses
gl primerily on the need for students to gain basic learning
%% skills. In fact, this goal is selected by B0% of college
-] educetors. Conversely, collége educators give relatively

— low priority to helping studeats develop a respaect for
. suthority (L% mention) and a code of personal ethics and
values (7% mention). Very few college (4%) or school (8%)
— : educators see an immediste need for action with respect to
; the goal of glving students a good preparation to continue
their education,

: The views of Spanish-speaking people are quite different from those of
3 other people. The tharee goals mentioned most frequently by Spanishe

ﬁ speakin Eecple are: respect for authority (54%), goed personal health
habits ?h %), and u responsible citizen (43%).

The views of blacks and whites, on the other hand, are quite similar on
this question. Where they do differ is on 'respect for authcrity",
which is mentioned by 40% of whites and only 18% of blacks.
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"Supposé it were possible to do something about three of these
goals right away. On which three would you like to see immedi~- Q. 10
atejaction taken?" -

S

e e

Jui

LI B

. RS

voal. SUBLR Mt

ot B L

7
vy

il

Lo BB bl L

o opinion

, Total
Total Knowledge=-
Public Parents ables

Basic leerning skills L0% L9% 62%

" Respeet for authority 39 37 32
* A respect for people, including people of
other races and people of different sqcial

™ and cultural backgrounds 34 Lo L3
A good preparation to continue education 21 21 1k
The desire to continue to learn 20 18 17
Job qualities and skills 19 18 14
A respect for public health 17 18 11
A responsible citizen 16 17 16
Personal ethics and values 16 16 20
Good personal health habits 15 12 T
- Basic xnowledge 1k 12 10
Social skills 13 9 15
Self-knovwledge 12 15 23
A responsible family member 7 T 6
Creativity 6 6 7
A knowledgeable buyer L 1 2
2 L 1
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THE PUBLIC PLACES LOWEST PRIORITY ON HELPING STUDENTS BECOME KNOWLEDGEABLL
BUX&RS, .

About four New Jersey residents in ten select “a knowledgeable buyer"
as one of the three goals which could best wait for attention until

8 later time. About half the parents and those classified as knowledge-
ables agree.

The goal mentioned next most frequently in this context relates to
helping siudents develop their own creative abilities and the ability
to appreciate the creativity of others.

None of the remaining goals are selected by more than 15% of the public
a5 one which could best wait for attention.

As shown in the table opposite, about one person in five is of the
opinion that action cannot be postponed on any of these goals.

Spanish-speaking people are not of one mind when it comes to deciding
which goals can best walt for attention. Chief mentions among this
group are the following:

A knowledgeable buyer (2h%)
Social skills (2k%)
Good personal health habits (22%)
A responsible family member (21%)

The desire to continue to learn (19%7)
Views of whites and blacks are essentially the same on these issues.
It should be noted that selection of a particular goal as one which

can best wait for attention does not necessarily mean that the
respondent considers it unimportant.



"In your opinion, which thrée‘of these goals could best

walt for attention until a later time?" Q. 11
Total Total
Public Pdrents Knowledgeables

A knowledgeable buyer 41% 482 W%
Creativity 25 26 26
A responsible family member 15 18 16
Good personal health habits Y 17 16
Personal ethics and values 13 11 10
A responsible citizen 12 15 13
The desire to continue to .

lesrn 12 15 11
Self-knowledge 1l 13 10
Social skills 11 13 9
Basic Xnowledge 11 12 10
Job qualities and skills 100 ' 1 10
A good preparation to continue

education 9 12 14
A respect for public health 6 5 g
Basic learning skills 5 4 2
Respect for authority 5 5 12
A respect for people, including

yeople of other races and

people of different social:

and cultural backgrounds 5 3 h
None - 20 18 20
No opinion T 2 1

ol



THE VAST MAJORITY OF THE PUBLIC ATTACH GREAT IMPORTANCE TO HAVING

SCHOOL" CHILDREN DEVELOP A RESPECT FOR AUTHO.'ITY AND ACQUIRE BASIC
LEARNING SKILLS,

Using the same list, people were asked to rate the importance of each of
. 16 possible "outeome" goals for New Jersey's public schoolas. The two

goals which emerge as of primary importance to the public at lerge and
varents of public school children are: "respect for authority” and
"basic learning skills".

Respect for authority is rated "very important” by a
majority of all subgroups, except for college educators,
23% of whom rate it very important.

With regard to basic learning skills, the lowest
%ﬁpogtance rating is given by Spanish-speaking people
9%).

Most people (two-thirds or more) also rate the following goals "very
importent”: an understanding of and respect for other people, &
good preparation to continuc one's education, the desire to continue
to learn and job qualities and skills.

Having public schools promote en undersianding of and
respect for people of different races and cultural
backgrounds is of great importance to blacks (82%),
school educators (85%), and college educators (87%).

Of the remaining ten goals, 8ll but two ("ecreativity" and "o knowledge-
able buyer") are rated "very important” by a majority of the public,
whether or not they have a child in public school.

Again, the views of Spanish-speaking people tend to
diverge from those of other subgroups. Specifically,
Spanish-speaking people attach higher importance to
the schools' helping students becomé responsible
citizens (83% "very important" rating), a responsible
family member (75%), someone who has respect for the
public health (74%), someone who is creative or appre-
ciative of creativity (L8%), and a knowledgeable buyer
(37%). Conversely, they attach less importance to the
acquisition of basic knowledge (49%). )

The highest mention by the public of any of the goals listed as "not
a proper goal for New Jersey's schools" is 6% for "a knowledgeable
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: "For each of the items on the list, please tell me whether you
. think it is a very important, fairly important, or noet too
important goal for New Jersey's public schools. If you think Q. 12
something on the list is not a proper goal for New Jersey's
( public schools, Just let me know when we come to it."

)
% Who Rate Each Goal

"Very Important'
Total
Total : Knowledge-
Public Parents ables

Respect for authority 80 83 " 60

Basic learning skills 78 82 85
An understanding of and respect for differ-

ences among people } g1 68 15

A good preparation to continue one's education 69 67 54

The desire to continue to learn 68 69 59

Job qualities and skills 67 62 53

3

A responsible citizen 60 63 51

A respect for the public health 60 59 L9

Basic Knowledge . 60 56 L9

Good personal health habits 59 56 U3

A code of personal ethics and walues 58 60 58

A responsible family member 57 56 L6

Self-knowledge 55 57 - 59

Social skills 53 51 50

Creativity 30 29 29

A knowledgeable buyer 25 23 19




ON BALANCE, THE PUBLIC IS FAIRLY CRITICAL OF HE JOB NEW JERSEY'S
PUBLIC SCHOOLS ARE CURRENTLY DOING ON MANY SPECIFIC EDUCATIONAL GOALS.

Respondents were asked to rate the performance of the public school
system on each of the 16 "outcome" goals#. As shown opposite, the
public, as a whole, gives the schools a favorable rating on ouly four of
the goals: basic knowledge, basic learning skills, good personal health
habits, and a good preparation to continue one's education.

Opinion is divided on another three goals: respect for the.public
health, job qualities and skills, and ereativity. On the remaining
nine goals, the publie as. a vhole tends to rate the schools "only
fair" or "poor".

Note that by and large, parents have a more favorable

view of the schools {than do people who do not have a

child currently attending public scbool. -The goal on

which the schools are thought to be doing the poorest

Job by both parents and the rest of the public relates

to fostering a respect for authority. p

‘ . .

Ratings of those classified as knowledgeables are favor=-

able on two goals (basic knowledge and good personal °

health habits), neutral on another three goals, and

unfavorable on the remaining 11. Lven school educators

themselves are predominantely negative toward the job

schools are currently doing on ten out of the 16 goals.

Thosc who have the most favorable opinion of the schools are opanish-
speaking people. They rate the schools down on only two goals --
respect for authority and responsible family member. Favorable ratings
from Spanish-speaking people reach as high as Ti% on creativity, 71% on
basic knowledge, and 70% on basic learning skills.

Conversely, blacks are very critical. They rate public sehools "only
fair" or "poor" on 1k out of theé 16 goals. On the other two goals
(good personal health habits and respect for public health) their
feeling is neutral -- that is, about as many blacks give the schools
favorable ratings as give them unfavorable ratings. ’

Additional insight in gained by looking at the public's rating of how
gocd a Job New Jersey's schools are doing on each goal in conjunction
with the importance the public attaches to each. As shown on page ix
of the Summary, the goals which emerge as prime candidates to receive
top priority are: a respect for authority, an understanding of and
respect for differences among people, and the desire to continue to
learn. -

#1f a respondent said he did not think a particular goal is a proper
one for the schools, he was not asked to rate the schools' perfor-
wance on that goal.
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now doing in helping students develop each of these

qualities or abilities.
your opinion, are the public schools now doing an exce

First, take Pumber

good, only fair, or poor Jpb on this lgoal?”

Basic knowledge

Basic learning skills

Good personal health
habits

A good preparation
to coutinuc one's
education

A respect for the
public health

Job qualities and skills

Creativity

Social skills

The desire to continue
t0 learn

An understanding of
and respect for
differences among
people

A responsible citizen

felf-knowledge

A responsible family
member

Personal ethics and
values

Respect for authority

A knowledgeable buyer

;! . !
/" % Who Ratd

Publi¢ Schools "E%cellent"

or "Good" On Each Goal

. Total
Total Knowledge~
Public Parents Viables
! |
L9 57 '58
k7 5T b7
W 53 48
b7 51 48
43 52 hﬁ
L2 42 34
L1 4o 32
39 L6 33
39 41 32
36 L2 39
3k 39 34
3 3k el
31 37 29
31 33 21
29 32 23
2¢ 25 15

. In

: ‘ i
ow good a Job do you think New Jersey's public schools are

Q. 13

llent,'

4 Who

Rate Public Schools "Only

Fair" Or "Poor" On Fach Goal

Total
Total Knowledge=
Public Parents ables
36 33 35
4o 35 b6
38 37 L2
Lo L1 L6
42 38 46
42 45 57
4o Ll €0
L6 Ll 58
L7 49 61
51 hR 5k
50 48 56
W7 50 66
49 L9 52
51 54 €6
58 60 68
45 50 62

-



PEOPLE OFFER A WIDE VARIETY OF SUGGESTED CHANGES IN THE EDUCATIONAL
SYSTEM T0 MEET THE NEEDS OF THE FUTURE. . '

When people were asked an open-end question about what changes they
would like to see made, no single suggestion is given Ly more than
about one person in five among the public as a whole.

In fact, the only ideas mentioned by more than one citizen in ten are:
more school facilities to reduce overcrowding, more or better teachers,
more discipline, and improved cours%f/Br teaching methods.

L4

The change menticned most frequently by Spanish-speaking peoplie is a
need for more discipline (58%). .

Among school educators themselves attention tends to be.focused on
improved courses or teaching methods (28%), expanded facilities (23%),
and more vocational training (22%). ‘

It is noteworthy that "more opportunities fér minority groups" is
mentioned by only 2% of blacks and 3% of Spanish-speaking people.

As showi .pposite, over one’ New Jersey resident in four fails to ' ' -
mention .ay change he would like to see made.

.4



.

. "Are there any changes that you would like to see made s¢ that
our publie schools ecan meet the needs of the future -- say Qe 1k
five or ten years from now?"

Total
Total _ Knowledpe=
Public FParents ables

More schools/more classrooms/less

overcrowding 21% au%b 20%
More fbetter teachers 19 22 18
More discipline ' 19 18 13
Improve courses/curriculum/teaching '

methods 18 18 22
Give students cpecialized/individu- J

alized attention T = 1L
More vocational training T T 12
Better finanging/more money for .

education | h 5 13
Promote ungderstanding among people 3 3 5
More involvement of parents/the 4

public/the community 2 3 T
Teach basic skills 2 3 4
RBetter guidance 2 2 L
less competitiveness 1 2 0
Bigger role for students/teachers

in school affairs ) 1 h
Change in school boards ] 1l 2
No bussing 1 1 0
Cut down on cost of education ] 1 0
More pree-school programs ¥ * *
Better adult,education * * *
More opportunities for minority groups * 1 *
Cther answers I 9 11

. Don't know, no ancwer 24 2 15

%
<3




REACTING TO A LIST OF TWENTY "PROCESS" GOALS, THE PUBLIC GIVES TOP
PRIORITY TO "HIGH QUALITY TEACIHERS".

e
After Béiag%asked to say in their own words what changes they would
like to see mide in the school system, respondents were shown & list
of 20 itemr classifiable as possible "process" goals == that is,
items pertaining to educational operations or policies#. (See Tech-
nical Appendixz for complete wording of the items as shown to respondents
and a discussion of questionning techniques.).

About a third of the total public, parents, and knowledgeables select
"high quality tenchers" as one of the three goals on which they
would like to see immediate action taken.’

The only subgroups of the population whno attach greater
importance to any other goal are 16 - 20 year olds (LO%
selection of freedom for students to cl ~ose their own
courses), Spanish-speaking people (3.s selection of
adequate discipline), and school educators (42% of whé
select treating each child as an individual).

m 7

As far as the public as a whole is concerned, the goal which ranks next
Aghest in terme of urgency is adequate discipline. The older people
are, the greater the tendency to stress the need for action with respect
to discipline. (For example, it is selected by only 12% of 16 - 20
year olds, but by 35% of those 50 or over.)

As shown in the table opposite, there are six otner goals on which about
one citizen in five thinks immediate action should be taken. They are:
treating each child as an individual, attention to students with special
needs, efficient use of time and moncy spent on education, modern text-
books, procedures whereby teachers can be rewarded or removed and ade=
quate guidance facilities. The other "process" goals listed are not
very widely considered to warrait to.p priority.

{

HThese are to be differentiated from the "ocutoume" goals which pertain
to qualities or abilities developed in students, who are the products
of the educational process. Jaturally, respondents do not themselves
always make this distinction in their answers to open-end questious.



e Akl W

[ TEPRNE-F U

117N T S

RSSO [ X NP P AT

5
=
]
3

"Suppose 1t were possible to do something about three of these

diate action takenfg"

High quality teachers

Adequate discipline

Treating each child as
an individual

Attention to students with
special needs

Effieient use of time and
money spent on education

Modern textbooks

Procedures whereby teachers
can be rewarded or removed

Adeguate guidance facilities

Freedom for students to
choose courses

Allowing students to see how
what they learn is appiled
to actual situations

Reducing competition

Yearercund use of gchool
buildings

School administrators and teachers
who are responsive to community
needs

Recreational activities that give
all children a chance to
participate regardless of skill

Participation by students in
decisions affecting school
affairs

Flexible, infommal schools

Participation by teachers in
decisions affecting school
operations

Good programs for pre-kindersarten
children

Use of schocl facilities by the
community and use of community
facilities by the students

Good adult education prograus

fone, noe opinion
)

g gonls right awer. On which three would you like to see lume-

A Total
Total Knowledge=
Public Parents ables

3p . 33% 32%
28 27 24
2L 2 28
23 25 28
23 25 21
22 20 15
18 23 26
17 21 20
14 T T
13 15 16
10 ih 10
10 12 b

9 8 12

8 9 3

8 6 3

7 5 13

£ £ Q

L Y 9

L 3 3

3 1 1

Qe 15



THERE I8 VERY LITTLE AGREEMENT AMONG THE PUBLIC AS TO WHICH "PROCESS"
GOALS COULD BEST WAIT FOR ATTENTION. : Coe

-
*

Year-round use of school buildings is the only goal considered post-
ponable by es many as one-fourth of the public. Parents, in particu-
lar, select this as the chief candidate for postponed action.

As shown opposite, there are seven other goals which are each selected
by between 15% and 22% of the public as postponable,

The views of 16 = 20 year olds diverge sharply from those of older
people with respect to delaying action on having flexible, inforamal
schools which adapt to the students rather than forcing students to
.adapt to the schools. This is selected by onlv 7% of those in the
youngest age group as postponeable. Conversely, this is the top |

candidate of blacks (27%.selection).

The three choices of Spanish-speaking people are -
freedom for studants (24%), treating each child

as an individual (23%), and use of school facilities

by the community and use of community facilities

by students (23%).

\
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"In your opinion, which three of these goals could best

1 wait for atitention until a 1 later time?"

\

¢

Year-round use of school buildings

Use of school facilities by the
community and use of community
facilities by students

Flexible, infcrmal schools

Good programs for pre-kindergarten
children

Good adult education programs

Freedom for students to choose the
courses they want to take

Participation by students in
decisions affecting school affairs

Reducing competition

Recreational activities that give
all children a chance to partici-
pate regardless af skill

Procedures whereby teachers can bve
rewarded or removed

Treating each child as an individual

School administrators and teachers
vho are responsive to community
needs

Participation by teachers in decisions

affecting school operations

Adequate discipline

Adequate guidance facilitiea

Allowing students to see how what
they learn is applied to actual
situations

Modern textbooks

Efficient use of time and money
spent. on education

Attention to students with special
needs

High quality teachers

None, no opinion

-4

-

Q. 17

Total Total
Public - Parents Knowledgeables
25% 31% 29%
22 2l 23
20 - %f_ 20
19 21 14
19 19 22
18 21 27
18 20 25
15 17 20
8 9 il
8 9 6
8 9 6
T (f p)
6 7 6
6 5 T
5 6 L
5 5 p)
b L 3
L 3 2
3 2 1
3 1 *
23 16 16
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THE VAST MAJORITY OF THE PUBLIC AGREE THAT IT IS VERY IMPORTANT TO
HAVE HIGH QUALITY TEACHERS AND ALSO MAKE EfFICIENT USE OF THE
RESOURCES SPENT ON EDUCATION,

Respondents were asked to rate each of the 20 "proecess" goals on their
importance for Hew Jersey public schools. The two goals which stand
out as being considered most important are "uigh quality teachers" and
"efficient use of time and meney spent on education". :

Four other goals are also rated "very important' by at least three-

quarters of the public., These goals are: adequate discipline, modern

textbooks, attention to students with special needs, and adequate

guidance facilities.
> »

Note that these top ranking goals tend to be rated "very

important” by more parents than people who do not cur-

rently have a child attending public school.

Of the remaining "process" goals, six are considered "very important"

by at least half the public, and each of the remaining eight are

rated "very important" by at least a fourth of the pubiic., "Flexible,

informal schools" is the only goal considered improper by as many as

6% of the publie, . -

The table below points up differences in the importance whites, blacks,
and Spanish-speaking people place on various "process" goals.

% 0f Each Group Who

- Rate Each Goal "Very Important"
Spanish
Whites Blacks - . Speaking
Percentage base (856) (119) (113)
Efficient use of time and, money ’
spent on educatign ‘ 85 85 T2
Modern textbooks : 79 82 ¢ Sk
Adequate guidance facilities 76 73 62
Schog! officlals responsive to
the community ' 59 59 8>
Participation bty teachers 52 68 G
Participation by studentc 37 G e
Good programs for pre-kinder- i
garten children 3h 59 . 3
Use of school facilities by the
community/community facilities
by students 3] L1 5%
Good adult education programs 23 bt T

Year-rourn.d UsSe 0 S 0L Ui sl it " 4 o



"Por each of the items on the list, please tell me whether you
think it ls a very important, fairly important, or not too
. important goal for New Jersey's public schools., If you think Q. 18
something on the 1list is not a proper goal for New Jersey's
public schools, Just let me know when we come to it."

% Who Rate Each Goal
"Vory Important"

Total
Total Knowledge-
Fublic  Parents ables
.y High quality teachers 89 9k 90
Efficient use of time and money spent .
on education 8k 90 81
Adequate discipline )/y 80 8l 66
iodern textbooks 78 83 71
Attention to students with special needs T6 T 75
Adequate guidance facilities Th 17 72
Treating each child as an individual 68 72 66
o School administrators and teachers who
are responsive to community needs 60 50 56
Allowing students to see¢ how what they
learn is applied to actual situations 5T 60 52
' Participation by teachers -in decisions
affecting school operations 54 L9 Lo
Procedures vhereby teachers can be rewarded
or removed 5 ST 59
Recreational activities that give ull children
a chance to participate rega:dless of skill 50 50 36
Participation by students in decisions affecting
school affairs 40 34 19
Good programs for pre-kindergarten children 38 39 36
Freedom for students to choose courses 38 2 20
Reducing comprtition 35 3 21
ige of schnol faciiitics by tne community
and use f Ccemasity facilities oy
studtents 53 53 JU
ot adaly e bt Lo trograms <3 o LU
Flexitle, iuforn «i scionls 30 P 3

. . T o
Year-round use of gonosl talliings e o0 2L




COMMENTS OF PEOPLE WHO PLACE HIGH PRIORITY ON GOOD ADULT EDUCATION CONVEY
: A DESIRE FOR PROCRAMS THAT WOULD OFFER ACADEMIC OR YOCATIONAE-GSURSES AT
P - LITTLE OR NO COST.

"What action would you like to see taken with respect

to getting good adult education programs?" (Asked Q. 16a
only of those who select this goal as one of the three

on which they would like to see immediate action taken.)

ke

; ALl substantive comments are incliuded on pages U8 through 50,
Little or no cost
"I think if there were more free programs available, parents would be

) able to attend and acquaint themselves with the needs of their children."

é "It all .depends on priece. It's all going up 8o high."

5 "They should be taught sub:jects in relation to what they should know.
Here in there are a large percentage of uneducated people and
also a great percentage of unskilled, There is a vocational school
close by that pays $1.00 per hour while people are being taught. I
think it is an excellent way of teaching these people.”

R 1

3 "I would like t¢ soe u greater awareness toward adult education (public

§ relations) an4d mor. funds for vocational and academic courses., State
colleges should have no tuition.”

"School at night that the older taxpayer can have without cost."

w "Mere programs siould be included. Specialized subjects of interest

i that are diversificd and interrsting and that cost very little."

; Teach sublects relevant to today’s problems

- "Learn things that relate %o talay's society and stop emphasizing and

E stressing facts <f the past,”

ﬁ TV dike to oscees proarars that omake tne afults aware of today's provlems

il uch e cvercrewiing o the environment,”

3

Teach the new meec
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Vocational training.

"Tecknical courses whereby adults could gét cqurses like mechanice,
T.V. repairs, ete."

"Night courses through local government. They should be on vocational

as well es academic subjects." %
"Hobby programs == programs for enjoyment. Manual. training programs to
teach carpentry or woodworking.  Languages taught for fun or for a Job.
Remedial subjects for present job."

"Good skill programs for electrical repairs or carpentry repairs, etc.
Places to learn how to make things. Language programs."

"I'd 1ike to see them expand on the trades in adult education schools."

"Adults who are not capable of earning a living should have a school to
go to vhere they would be taught a trade or something to enable them to
make their own way in life."

"More subjects should be taught so people could use them to meke a
better living when they look for & job."

Expand adult education

"I would like to see more adult education programs made available."

"Have more night classes for adults so they can go further in their
education."”

"I would like to see a wide selection of courses. Use the gym and all
rooms in the building. Encourage young people."

"More evening classes in the high schools to help adults learn."

"More night schools."

Give more publicity to adult education

"There needs to be an increase in funding and accountability. There
should be a higher degree of communication between state and local
level. There should be a higher degree of pre and inservice training
and statewide publicity programs for the general public."

"Let the teachers teach the parents some of the things they are trying
to teach the children so they can help at home. Most of us can't help
our children because we don't know what to do. Send more literature
to the parents so that they become involved."
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Have a strong academic program

"Have good programs for adul*; so they can learn what they missed when
they were.in school."

"The night school courses should be the same as the day schocol courses.

They should make available the same diploma as a day high school grad-
uate receives, not Just a G.E.D."

"The methods of study should be harder."

"More work and more classrooms."

Better teachers

"leachers capable of teaching."

"Teachers should speak both languages so there would be more interest."



w

THOSE WHO PLACE HIGH PRIORITY ON GOOD PROGRAMS FOR PRESCHOOL CHILDREN
TEND TO SEE SUCH PROGRAMS AS PREPARING CHILDREN FOR SCHOOL OR GIVING
THEM THE OPPORTUNITY TO LEARN AT AN EARLY AGE.

"vhat action wdﬁld you like to see taken with respect to Q. 16b
getting good programs for pre-kindergarten children?"
(Asked only of those who select thio goal as one of the

three ?n which they would like to see immediate action
taken.

All substantive comments are included on pages 51 through 53,

Good preparation for school

"Pre-kindergarten is very important so when the children start school
they will be well prepared.”

"Some kind of approach to nursery and day care centers to stabilize
children so they are adequately prepared for school."

"It gives them a start to get ahead to get some training before they go
to regular school." .

"I'd like to see a voluntary basis where the parent can decide if he
wants his child to go or where a parent can take the child to school
for one or tweo hours to get them ready for kindergarten. Stories
could be read to the children."

"I think there sHould definitely be & program to get the child ready
for school.". .

"Let people k#Ow what the pre-kindergarten is like. Tell them that it
is designed’ to help young children prepare for kindergarten."

"More nursery schools, so that when I have little kids there will be
schools to prepare them for school."

"If they get a good start and a good foundation, they will feel they
want to go on."

"I'd like to see them be helped and prepared for school."

¢7



Give children an opportunity to learn at an early age

"They should start teaching them in that year. Their minds are so
quick, and they can really learn at that age. They can nap when they
come home. It's a waste of time in school."

"Give them some kind of learning."

"Start them off learning at an age earlier than kindergarten =- three
years old."

"Children should learn more in kindergarten instead of playing games."

"There should be aurseries wheve they learn something and not just
play all. day."

"I really don't know, but we do pay taxes, and why shouldn't the younger
children have an opportunity to learn."

"Have special classes for four-year olds because they are at the age
that they can learn."

"I think children today are more advanced and should have a little head
start in education because today's kids are ready."

Heed more pre-kindergarten programs

"They Just need more programs. There aren't any. They have to initiate
schools or programs of this kind."

"We need to add more pre-kindergarten programs because there are almost
"
lone.,

"More programs of this type should be set up in every community."
"Pre-school centers should be established."

"Have some sort of a nursery school for them,"

"In the ghettos or large city areas, they should establish programs

wherever there is room to put them."

Stimulate interest in learning

"Getting children interested early, and begin teaching them at that age.'

"Make lesarning fun. Make the programs similar to the ones on T.V. now.'

"They would have to have qualified teachers or women to instill interest
in the children because their attention span is so short."




6

More programs like Head Start

"More emphasis taken on Head Start program."
' .

"Head Start is a good program. In fact, it's a terrific program."

"I think that they should have something like Head Start."

F=9

Providing opreschool programs at little or no cost

"I think they should use government funds more so that more is available
to preschoolers, regardless of financial situations. Better programs
are needed."

"I would like to see more places for pre-kindergarten =~ not everyone
can afford nursery schools. The city government should provide this
free of charge."

"Set up pre-kindergarten classes on a public level.",
/

4

~ f
Develop self-reliance ! (

"Provide more creativity programs sc that they can learn to dc things
for themselves."

Care of children while mothers worx

"T wouldn't know how to go about it, but I think we should have it.
This would be a way of getting people cff welfare. If more mothers
could work while their children attended school, they could go to work."



TII.

COMMENTS OF  KNOWLEDGEABLES
ON THE QUALITY OF

ELEMENTARY AND SECONDARY EDUCATIOR Il NEW JERSEY

This chapter presents a summary and
complete verbatim comments of all those
slassified as "Knowledgeables" with re-
spect to the quality of elementary and
secondary putlic school education as
reflected in the people they come into
contaact with thrcugh their work, Com-
ments are shown sceparately for each group
~f knowledgesbles,

70
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This section of the report presents complete verbatim comments
of the four groups of knowledgeables: law enforcement officers
and social welfare work.rs; educators at the elementary and
secondary school levels; educators at the college level; and
supervisors or evaluators of employees.

It should be noted that not all of those whe are classified

as knowledgeables made a substantive comment about the quality
of elementary and secondary pubiic school education in New
Jersey. For the reader's benefit, comments of each group are
summarized before they are presented. A definition of who falls
into these groups and how they were selected appears in the
Technical Appenéixz on pages T-5 and T=6.
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COMMENTS OF
LAW ENFORCEMENT OFFICERS OR

SOCIAL WELFARE WORKERS

(

The commélts of this pgroup reflect a di-
versity in viewpoints., Some law enforce-~
ment and social welfare officials believe
gchools are doing the best they can, but
otners mention that there are problens,
particularly a lack of discipline, for
which schools should shaire responsibility
with parents and society as a whole,
There is some criticism of lack of vo-
cational training, failure to teach
people the 3 R's, poor teachergs, and
subjJect matter that is not relevant to
later life. A few people believe the
quality of education is much better in
suburban scnools than it is in urban
schools.




‘ Comments of Law Enforcement Officers or o

Social VWelfare Workers

.
Y

" ‘hrough your work you are in 5 position to come into
contact with a wide varlety of people, including students
or graduates offelementary and secondary public schools
in New Jersey. " This experience may have given you a CoQ. b2
di fferent perspective from that of the average parent or
citizen. We would like wvery much to have your comments
on the quality of elementary and secondary publie school
education, nere in llew Jersey. us reflected in the people
you come into e¢ontact with, or any other comments you
might like to make on any of the topics we have been
discussing,”

All sgﬁituntive comments are included on pages 58 through 62,

"I foel that the personal countnct T have hud has been very good.
L feel the schnnl system in hag a qualified
superintendent and zcheol tnarl, T fesl it is thelr responsibility
rto arply their krowledee and experience in hirine qualified instructors
‘ ;for our enildren., osut [ also feel that there is an element of young
reorle, in the near future, that will become instructors in our
schools that may not be as well qualified as those in the past.”

"Jverall the gualities are pood. I don't believe public schools place
onsugh emphacic ~n acntinuinge eduraticn, formally or informally.”

'secondary emyployees uch as elerical workers, owitchboard operators,
ate, nre very poor, They do not comprehend what they read, they

do not know how to spell and they communicate poorly., I see a failure
in the schools in buildine up rerconal strength or personality develop-
ment, such as reliability., ‘ttitudes toward authority are poor.

anen vou consider thle in a Job situation, the clients who have had

a2 much as a high schonl'aducation seem to be semi-illiterate., They
are 1ot in this world.  “hey will come in with all the bureaucratic
forrs that thev get such as medicare notifications. However, they
can'® even understand them because of the complexity of life today and
K they are.not prepared, ‘hey alwavs find somebody to help them which

- v creates a dependency uron public agencies.”

"Vou have youy problems of ghettos and dy ags and loosepsdiscirline,
sromothe staniroint of educatisn it is the lack of discipline, tut

what are vou going to 1o atout the race problem? It is not enourh

to instill values in schal in voungsters unless society is prepired

to implement these values when the youngsters pet out. In other;words,

.on'* prepare him or n N unless vou can glve him that Job." !
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"When I took the recent pollice test out of 256 who took it, only
26 passed. ‘lost of the men who passed had ability and also
private high school education. More dedicated teachers are
lacking in public schools. We desperately need good vocational

high schools.” _ -/

"kids today are more intelligent. They ask more questions than
I did. By asking more questions, they get more answers. in
the last five years education has improved as far as teaching
young people to inguire abocut why gnd tt: reasons. Suburban
schools are better than big city school systems. 1 had an 1l year
old kid down at the station. iie came from -____ but could not
spell his name.” :

"I think it varies from city to.city. Tudging from the people
I come in contamct with, it seems they have a very roov edurat i -n.”
"The type of people I come in contact With at work reflects to
me the poor quality of ediication that!so many of them have received.
‘hey lack the ability to sclve m:st pToblems sensibly. Also, ;
their almost complete misunderstanding of social and politiral
reality. iducation of citizenshin, as well as books, is necessary
to make people understand life better.”
. ,g§
"We need greater interest in city schools. we need to understand -
the kids' rroblems more and their bafkgrounds and be able tc cope
with slower, retanrded, %1literate kiﬂ? to give them a fair cnance
to be able to learn to {heir capacity."

"T am rather satiafied with the schools here as far as my children

are concerned, vut I have comes across many graduates who have gotten
into trouble with the ILw. However, . don't know if you ean liame

the schools for this."

"In college I met a lot who were very well prepared. “his is based
on the schoocls they attended. ['ve also met people who were not
rrepared for college. This is also a reflection on the tuwn, n
‘the whole, lew Jersey education is adejuate but there s room for
improvement. s lew Jersey ranii Yoty in educavinn ut of O smtates
1 consider this a very roor statisztic in a field s¢ important tr
future generations.”

"I come in nontact with many secondary stulentz in their luni-rr
senior year and find runy »f ther slare w fear s attendine ooche L,
this fear being bazed on racial incitents orcurine in our Yool o
area fram time to time. S he studente ey ocnat iacr o Hocdicline
rreceding years hac brought this tivyation in the desline that 00

is in today., The malority of the student. [ see are crliede=t ol
and feel they have surceeded in spite of handicapz placet on ther,

by our generation. They feel *thoy are Toavineg 4 morse destintye “ 000
behind than that whicth thev £.,1 when entering tigh sohenl, e
. +
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"he lack of respect for law and order, plus the growing drug
problem is continually causink petty crimes which eventually lead’
to more serious crimes," PO ;
[} -
"1 come into contact with students from all areas of New Jersey and
I find the education is gnnerally good, =specially from prados IR AN
The quality of education is improving., “hildren appear ‘o he more *
aware of society and its problems. They heve a greater interest in
people and they are more indlvidualistic. ~hey act more on their own
now than they did in the past. I consider that a good sign."

"There should be more emphasis on conceptual realization. There should
be more ccncern with communicating what basic subjlects are all about
to students., The kind of teaching i3 an utter disgrace. ‘'‘hey ascign

a chapter, give a teast and then assign the next chapter. “he important
factor is that the student understands what {t's all about. ‘‘eachers
have to present a structure of what the students have to learn.

There 13 an overemphasis on miscellaneous fagts for which the student

will have little or no use (how farming is organized in Switzerlahd), -
“his is nice reading, but in terms of relation, it is worthless and
has no meaning." .

“omparing people con a secondary and graumar school level to veonle

with college cxposur~, I find there . is better social interastion

among college people. “hey are able to relate to other people's
realizations sand goals better. Aside frum occupational bvenefits,

there is a social interaction that is developed in college., BRasically,
however, the preorle from the agysten tcday are lacking in motivation for
procurement »f knowledge,
"I feel that children who 4o not go on to college are not prepared tn
enter into a Job after high schocl. They shsﬁqd be geared in school

to a specific type of work so that after graduation they can get a lobh,"
"I think elementary and sefkndqry rohonle are very pond,  However, movre
emphasisz should be made on vacationnl triinineg., we need people who
2an build the hridees, ot2., .vervone iz not 2nllege materini. ‘hece
children have to be iuided nnd taurht "
"I othins the quality of education in the schools c¢f lew Jersey {a
extellent, [ tho ~hily tares advantare of his orpertunities., Moot
S8t s poope Shat use drues are unstadrle enctionally, and haven'?
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"he school# are by and large doing the best they can do with the - -
amount of ‘money evailable to them." '
"t ¢hink the schocls are doing the best they can, and I don't think
poople and parents ore taking advantage of it., If there ic a failure,
the parents are just as cesponsible ag the school system., By not
1nstilling diseinline in their children and by being tied up in their
own activities and not giving their children enough time, parents
throw the education of their children completely on the school."

"I think they do a pretty good jJob in - . '&y three children
went through public school there, however, I would suggest that some
of the teachers don't inject their personality into their courses.
They simply atick to the subject matter."

"Wo're going through a transition veriod and frankly I think better days
Arg poming‘on both sides of the fence. Ve're getting better educated
policemen%i ‘any of them are going to college and are better trained.”

"The people I see who are trained would like to go back to work if
they had a babysitter. ‘he young girls who have children by different
fathers nine times out of %ten don't want to woerk. The elderly, disabled,
'nd Hlind need more help but are unable to receive it because of the
Jresent welfare list.”

""here has been a tremendous improvement in the last ten years in the
guidance and psychology areas =-=- at least in » There is
5t111 a need for integrating the schools in urban and suburban communities,
“his would be one of the ways of avolding cornflict in close communities.

Tt ts {mportant for children in both communities to be exposed to othep
cultures, traditions and values."

"The school systém has outdated methods of teaching. There is a lack of
interest because of the old procedures of teaching.”

"yoat who go on ang finish school here come out with a good background
“and @0 on to collere., They have a pood outlook on life., .aturally,
veing a police offticer, | don't think the kids today have enough discipline?"
"n order to secure a rosition here vou must have a college degree apd
‘hese are the kinds £ reorle T come in contact with. However, the qualily
{an't ma high because of our educational system. “he stressg is on getting
them ~ut, Nildren are ‘ust 1romoted in our system to make room for
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- "I don't think the stateb fiscal policy is equitable=«cut-rate
P education in fnctitutions in municipalitico that can't afford better
' education, resulting in overall haphazard education for the state,
To quote from New Jersey 'Spotlight on Government' we are 50th in
state education, To quote, 'we are still operating under the State
School /et of 1817.' T feel some students are getting cheated, while
the students in more affluent communities are reaping the benefits."

"People we come i{n contact with do not have & high school education.
Mest of them are dropouts. 'The quality of education is poor because
they are pushed along with social promotions. Consequently, vwhen
they leave school they are disillusioned. We are talking about the
delinquent. They are also very important even though they are &
amall group ia school. They cost the taxpayers a lot of money . They
deserve more than they are getting."

"It depends on several factors. The individual, the administrators in
the schools, ethnic background, parental pressure, and where a person
comes from. Each school is different because of pressures due to
out.side influences and the lack of dedicated and devoted teachars and
parenﬁs. This 15 not universal, however, because it depenés on the

R area,

"I believe more could be achieved with students in the elementary and
secondary school if the students were more disciplined at home and in the
schools, They have to be taught to respect authority. If the poor
educators in these classes were weeded out or separated from their
classes, they would achieve more harmony in the school, which would meke
for better teaching and absorption.”

"There should be greater stress on what & child really wants to do
and vhat he is capable of doing."

"I believe the schools are doing thelr best."

"'he schools give a good education but could stress more community
responsibility. Students haven't any idea of the responsibilitieg of
the 'citizen' in the community."

"During the past ten years people coming in contact with us, Just
roming out of school, leave a lot to be desired. liamely, an ability
to communicate, compete, and more increasingly everyday, thers is a
lack of diselpline. S&chool systems are not to blame; they are only
a part of an inteprai wnole.”

"There seems tc te a lack of communications Letweer tue public and the
police department and it is showing up in the chilldren In thelr disrespect-
for tne police, Thirty years ago when I started police work, polilce wore
respected., If cnlldrei were asxed to move from 4 corner they moved --
now they glve you an argwnent and then thne parents come {noand aloe give

¥ouoan argument,  Liey upneedd toelr cniliren’s rudenest.  boslce nuge
colerase being calledl nomes ot Sther stocenities yeo they sacritl:
their ivesg Cor tee par i, U e I e B0 bng oo good aplritoal trainine

they wiil have respest O thell paren o ald Gurejenty respest o ooers,
I don't KnoW woerc tie Loane 1ivs Pir e *CLAL JRIK Cf respe st Wit the
-
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COMMENTS OF
EDUCATORS AT THE

ELEMENTARY OR SECONDARY SCHOOL LEVELS

Many school educators voice a positive feeling toward
the_quality of education =-- that it is good nuw and
getting better., Nevertheless, there is considerable
eriticism from this group of the tax structure and

the resultant level of funding for education in this
state, Also, some teachers say we need to do better
on vocational training, give more individual attention
to students, and place more emphasis on discipline.
Conversely, thére is some feeling that there should be
lesp pettiness and politics in education and more co-
operation between intercssted parties. A few people
comment on the nee2d to focus more attention on basic
skills in elementary school,
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Comments of Fducators at the Elementary or

Secondary School Level

e
"“hreugh your work you are in & position to come into
contact with a wide veriety of people, includinz students
or graduates of elementary and secondary public schools
in New Jersey., This experience may have given you a Q.Vag
different perspective from that of the average parent or
citizen. We would like very much to have your comments
on the quality of elementary and secondary public school
education, here in New Jersey, as reflected in the people
you come into contact with, or any other comments you
might like to make on any of the topics we have g;en
discussing."

All substantive comments are included on pages 64 through T1. -

"The school program is not individualized, no matter what they say.

Too much learning is done from books. “hey are not used as references,
but are used as learning instruments. Students are not taught to

think for themselves., They are not taught to use what they learn

and are not taught how to prepare themselves for life. Good vocational
education is necessary., “he vocational school in

is excellent, but there are aot enough of these schools. The split
sessions in ______ __ Reglonal 1is unforgivable, The school board does not
spend money wisely." '

"I think they do an excellent jlob of prevaring children in adaptability

to people and places, I think at a fairly early age they know what
they are going to do for a vocation and what level of society they are
going to operate on."

"Wo need a new cafeterias st High, It {3 a fire trar -- they

have 1760 students in a ~afeterisa which should hold much less at
esch sitting."

"The sew Jersey school system on the wouole is excellent, considering

the tyre of cnillresn vou are dealing with, In tie schooi
svstem needs more pisoiriine and teacners who are bLetter jqualifiea and
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"I do not think there is enough emphasis put on young people

ag individusls today. Up to this point, the policy in the
classroom has been teaching young people as a group =~ not
accounting for variations in ability and interest. These
abilities should be emphasized more. There is an important

need to try and hold the curicsity of young people -- {00 many
kids are turn:d off by the time they reach secondary school.

There is also a need for teachers to be preparing themselves

for better methods of teaching and to be listening to what students
have to say. 'They need to discuss and consider controversial
issues within our society today, in and outside school. They need
to make history relevant to young people's lives today."

"Children are not eager to work because they do not get enough
encouragement from home or from teachers. There is too much
political {interference and not enough cooperation with teachers.”

L Ay |

"There should be a better parenteteacher association. There should
also be a better relationship to understanding the child and his
problems. Texthooks are outdated and there should be a uniformity
of textbooks throughout the system."

 "Most of the people I know are working in experimental programs

wvhich didn't exist when I went to school. They are very excited
about them. The salary in New Jersey teaching is very good.
Secondary schools are having a lot of problems.”

"There are a few younger students (age 18, 19, and 20) where I go
to night school, and they are much more aware than I was at that
age. Young people of today\are much more knowledgeable all around.”

"There will be a continuing breakdown of public schools until they develop

a statewide income tax and national and federal funding for the

school systems or until a real, not & verbal, commitment on public

schools is reached. Voucher »lang and performance contracts and

other plans of this nature will destroy the public schools. They

nre all cop outs., TIndustry '.as to gear itself to fund public

schools., “here {s a horrenious problem in the inner city school structure
that will never be solved w der current funding. It does 1ll to

tlame teachers for community and government,'

"Traaher certificoation is terrible, 1've never been in a state

where they diin't require a teacher to go back to school every sc

S ftern, Chme teachers naven'' been back to school in 19 or 20 years.'

o

Dneondy o yrLst o is tihie finel pro luct -- their sbility to take care . f
. ¢
. ~ 3 T
shemiaeives «r bec-me self-supporting members of the community.
e Vave a1y mvetam, Ctadonts recelve aovery well reanded
it T omre it crecial osubdects dlong with bnnio
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- 'sach year we get new teachers. I belleve the :ew groups of
- teachers coming from ilew Jergey seem more dedicated and show a
greater understanding of the children's needs. hey are very willing
to accept résponsitility. In my own teaching experience since I
have gone into a team gituation, I find education has advanced
3 greatly., Childrén think for themselves more. ‘"hey seem more mature
to me. The innovation of team teaching as shown in has raised
the level of education here."

T
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"The people with whom I come in contact are all very interested
and well rounded people since they are interested in education. °
‘“he students at the high school level are very well informed in the
town in which. I teach."

"The local school system does an excellent Job. T would like to see
_ more done for handicapped children.”

\gﬁi. =l E .

"I would like to see the Board of education system changed or at least run
by professional people rather than laymen who are only interested in
@ keeping taxes down. , The tax structure also needs changing as many
.3 apartment dwellers have many children but don't pay community taxes.
| Again I would like to emphasize the need for vocational schools to meet
- the needs of many students at an earlier age. T would like to see
administrators take a stand on the discipline issue and tighten the
reins. This problem is pathetic., Why should 29 students suffer because
of one constunt disruptive student? (There is always at least 1.)
I would like to mention a good note or two. I think that many of the
new teachers are very good, creative and often dedicated teachers who
could make a great contribution to education if given the chance. Nften
they are discouraged because of old school philosophies. I also think
a lot of good advanrnes have been made in special education.”

¥
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".ook into the child's problems. Make things more on & personal basis.,
“reat children as individuals, not as cattle."

"There is a power struggle between faculty and adminiatration. It goes
bazk to a lack of interect. OStudents are secondary.

"More relevant and functional courses are needed -- education in
reletion te basic skills. 50% of young people go to college who

really don't telong there. .nother 15% to 20% just don't know.

it cacic erille in funior high school are badly needed, lione i3 availatble
for the 2teident who wants to learn, but cannot function with French

v oUranish whion will Ye 0f no use te him when he gets into the worli,
= we tustoare not training these chlldren for a mesningful relationshi

*y Lhe noneaendtemi s world and we arg losing all our technical sk111¢
whtich s many w uld o~ inte {f rrorerly trained and directed to do s=o.
carents oare e o ptinme £or rashing their ohiiliren for coliepe,’
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"ot enough teachers care about the general well=being of the student.

There is too much vettiness involved in the administration and running
of a schnol, There {8 also pettiness in 4ome classrooms. The audio-
visual facilities are quite good, but there is a lot of room for
improvement. Before going into a job a beginning teacher should get

a 2=week primer course on the 'ins' and 'outs' of the school. There
should be more secretaries to do the paper work done by teachers

and administrators. Paper work takes up a lot of time."

"Property owners resent the high tax burden in support of the schools
and they vote down the budget, not because they don't like the schools,
put because of the tax. The tax structure has to be revised. Priorities
for public education have to be decided upon. Does everyone have to go
to college? There must be an improvement in the number of <ocational
training possibilities."”

"Public education in New Jersey is not excellent, but the next notch down.
The educators are doing a good job and they are well qualified. They are
strlving to meet the needs of the students as best as they can.'

"The quality of people varies according Lo their interests. The people
who are interested receive good educations in New Jersey. The peobple
who are not interested cannot be motivated by the system because

they do not have programs to develop interest. We need a greater diversity

of extensive programs for the non-college bound student. I believe in
student participation in school curriculums, but I fear that given
complete freedom to attend school or not, we would lose contact with the
students who need education most."

"The rise in population increases crowding in the suburbs as well as in
the cities. Increases in black and Puerto Rican people increases
personal problems and public relations problems. Most of them get a
fairly adequate education, but they need to be more aware of the problems

of the world. Most are not as well rounded as they should be. The suburbs

prepare for college but students are unaware of problems in the city,
especielly and . City people don't realize their

potentials as education is {nadequate. There is too much conflict, even in

the teacher unions,

":ducation is tmproving."

"t ehink education in New Jersey can be compared to any place in the weorld,

" delieve we've forced a 1ot of peorle ifato it."
" ur own gzraduates make the comment that we are deficient in -cmmunication
Voo . 1"

Kilia, Mawhoand scisnce preraration are quite strong, however,

Mg penpie cowme tooan quite well jrepared because primarily they oave
fop Ce ey b @ gy ierpiet and T othing coir oalatriot feoanite
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Mhe quality of. education is improving due to change. If thic change
occurs in an organized way, it is good."

"he quality of high scliool education seems to be good."

"Basic skills and concepts should be emphasized more in the elementary
= . schiools. This needs to be instilled in children."”

"I live in a high socio-economic area. The school preparation in that
area for my children has been very good. However, I find that
the area is not the significant factor, but the programs available
for individual differences thatLgeem to create a succeed or fallurc
attitude in many children." '

Bz 1|

"Many people (parents) have either openly or by their own actions,
downgraded education to the!r children, 1Tre system at the noment
is encouraging young people to expect something for nothing by pro-
moting people who are not qualified, who have not mastered the skills
for the grade level."

"It varies on where the education took place. People from more affluent
communities seem to be able to deal with academic courses better because
they are better equipped.”

wiad ) B k|

"It is extremely necessary to have better reading instruction at the
b earliest possible ages in tie primary grades. Better math foundations
are needed so that in three or four years of elementary sclool children
will not be repeating what they had learned in lower grades. It is a
shame that history is so repetitive and only a few teachers utilize
outside examples to make the courses more interesting."”

Lo S - Ly

"I think changes are fair in New Jersey. They are constantly striving
to improve conditions in schools."

RS

ey

I think the education young people receive is average. Higher education
is a little less adequate in some areas as compared with Pennsylvania.

i also feel the medical education is inadequate in Hew Jersey. We need
a broader base tax so that everyone i3 contributing to whatever the
government is providing.”

o | R Ll aagklin

"tducation in New Jersey is very good and improving."

el AR

"We are constantly trying to improve but often are hampered by lack

of communication with the public, More individual sttention is needed,
More schools. We're on a split shift now. With what we have to work
with, «nd law and financing being asc it i{s, we do the best Job we can.
W0 could do a better !sh {f we had more to work with,"
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"I thought the most important object of education was misoing on
Card A. That is to truin students to perform at their greatest
potential and earn a living sufficient enough to support themselves
nnd their families and be nble to ccatribute to society.”

"It is a fact that New Jersevy does more than an average jobh in the clementary
and secondary schools. ‘hey are up to date in their professional

meetings. There are some inadequacies, though., Butldings are inferior,
teachers are underpaid and there is a lack of sufficient funds."

"Many in the teaching profession didn't originally plan to be there.

Some try to create better learning experiences for studentz, nut

have limited backgrounds for teaching. There are not enough cultural

exprriences. Uchool personnel should not be prohibited from being on

the school boards. More parental, less school responsibility for the

well-being and protection of students. lew Jersey colleges are in-

adesjuate. Standards are not high enough in the subject field; art,

for ‘instance,"
"Many of the people who have been educated in New Jersey have done well =
for themselves == socinlly, educationally and eulturally. I feel

they are peorle I like to mingle with and be friendly with and T would
never say I was ashamed to say I was from New Jersey. They may share
different views than I do on cultural and race relations, but they are
entitled to their opinions as I am to mine. lNew Jersey has sttracted
many national businesses because of the people who have been educated in
our state collepes and elementary and secondary scheols as well. There + =
does exlst a need for further improvement in our schools because of

some parent educational shortcomings. As far as being human beings, though, -
I think we have some pretty great people in this state.” .

"When students are attending high school they complairn, protest, and
suggest methods of instruction and complain of not having enough freedon.
Ironically, however, when they return to talk to us they say we were
tno lazy, They say they should have had nore structure or disecipline.
'"Wie are not made or pushed into thinking of the future.' As students,
this is what they rebelled against. This year in particular, students
wanted to change courses because they were too difficult, As goon as -
they meet a challenge, they don't want to face it. They would rather change y
to something eacier. If we give in, we are not helping them prepare
for the future. "They completely lack any foresightedness. They think
sniy of the present, They don't have the wisdom to 'ise the present to

shape the future,” »-
"Thee pradastes f rublie 5chools in New Jersey that 1 have seen are =
very diverse -- icme are very well prepired, thers are not. ‘those )
that are acsdemically criented and eo o college seem well prepared

cnoknowledee andt nkills, owever, ne rador probiem inoedooation in

ettt e thgt tha shgilent oot b et e enilege b onot had thee pro e -
ot D Yeratie s i Tator, Yoavr nye onct o proarared oy ognyth e, e =
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"I think that we are getting teachers who are very concerned about ?
students and want to provide them with as much as they have to give.

We are also getting quite a few young people golng into education

because of their concern. Some things drive prospective teachers

away, though. These include monetary problems, the situations in
schools, filling out iists, being on duty, ete. This discourages teachers.,
it takes away from the stability of the system. People leave and

go into other things. In some areas there is difficulty in getting
materials necessary for the smooth operation of programs. iowever, I
think the quality of education is on an upward swing. Many areas do
need more time for us to see the benefits, but teachers realize that

we do have needs and ave willing to give of themaelves to satiafy these
needs."

"I think public education is missing the boat as far as learning

the fundamentals, rather than teaching creative or social aspects.

“he kids don't have the fundamental tools when they reach the secondary
level. The schools are not stressing the fundamentals. We are '
turning out people who can't read and write."

"Most of the people I meet in adult education have very little education,
They need to be given more programs. We also are not meeting all

the needs of the kids. They need to be trained for jobs and they

need skills."

"T would say education in Hew Jersey in general is good. It has a
good reputation among educators elsewhere,"

"he schools have done a satisfactory Job of educating the total person.
I think we can attaln greater heights in terms of upgrading what we
have already produced."

"Generally, the education i3 gind. DJne factor that varies significantly
is effort and effectiveness of\teachers. Some teachers work very hard.
som> do not., Jome school systemg have a lot more equipment and better
facilities. Broad based funding bf education would be more equitable.”

"it the present time, it is falling short of goals such as academic
achievement, respect for law and order and respect for property. Un-
fortunately our new teachers are so self-centered in achieving their
own personal goals that they often iose sight of the necessity of
werking together with pupils and other teachers. There is too much
emphasia placed on extra curricular sctivities, even to the extent of
parents giving unusual suprort to athletic and musical programs. Thi:
lends only lip servi~e to the acalemic programs as often shown by vot{ng down

Tt
school budgets, s
"o, [ ’ 0 : <3
peLernlly Bpeailing, oSl aaite rroud o f the praduates T have seen.
e o P et thee srudernt s cwn o maturity factor {s the greatect
ey vt e o v s gear bRy some gk cemare !t hew they bhehave
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"In our school we have been doing a good Job, but a number of our . —
students should be receiving vocational training. Considering the

area these students come from, they should be prepared fcr something

’ constructive -- gsomething they can do with their hands. I also believe

in a structured, orderly class. If you allow an informal situation to

: exist you cannot learn,”

i
"We have a problem with basic skills. Too many children are too far -

behind in their reading level. Too many children complete high school

with a general education, which prepares them for neither college or

employment."
:
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COMMENTS OF

EDUCATORS AT THE COLLEGE LEVEL

N - e LN ]

Two main ideas run through the comments of this group.
One is that studenic in gemeral are not adequately pre-
pared for college and exhibit, in particular, a lack of
basic skills and the ability to express themselves,
Some enllege cducators also eriticize students' lack of
maturity and interest in learning. ' . (

The second viewpoint is that the quality of educsation
varies dragstically and come educators specifically
metition the fact that they believe it is better in sube-
uirban areas than in large cities, Some college edu-

% cators think that present inequities can be eliminated
either Ly having & change in the method of funding to
bring aboui a brogder tax base or by the state's play=-
ing a larger rolelin developing plans and programs that
would bte applied on a ctatewide basis. A few college
educators also mention the need to upgrade vocational
education for those not going on to college.
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3 "Through your work you are in a rngition to come into

S ' , contact with & wide vaviety of people, including students.
e or gradustes of elementeary and. sccondary. public schogls
in New Jérsey. This experience-muy have-giyen yow a R~
i frevent perspective from that of the average parent -or

eltizen, Wa would like very nuech to Have youy comments -

o T " “on the quality of elementary und secondary publie scheed ~=oosowrrini
- ' education, here in New Jersey, as:reflected in the people L g
) you come into contact with, or any other comments you ' ¥
night 1ike to make on any of the topics we have been ‘ ¥.

_ discussing.” ot S Y

‘ALl iyﬁétagtive comments are ineluded on pagesv?%.thvbugh'78.ﬂ'
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Yparents complain end the school caters to them: !chool adminighrators
should run the school. They keep trving new systems all the time.”

"I find the students basically readj tor the kind of training we sy

ready to give them, although in many Instances their acadénic f
7 education has many gaps =- sg if their guidance was not good. I [ind
: many who were impatient or disillusioned with the secondary schools

ﬁ and wanted to drop out." - N
: "The students we get are not the average; we get the top and they
2 are excellent, More state support for higher education would ne

desirable,. also for tne cummunity college. Ve turn out a product

(b years education) and charge nothing for it."
a "The opportunity for blacks in llew Jersey iz not sufficient coming
3 from New Jersey high wchocls. These blacks are not really prepare’
= for college."” .
i - .*
) "There iS a sizable variety of readiness for college. You ran twl)l -

Just about what a student can do by the schools he attended., There
_ is a great deal of pressure at the secondary schcol level tc attend
- college, rather than in developing skills." ¢
g " here are many variations in the quality of the studentrs [ -rome in {
ol *  contact with, tased on the econcmic status »f tne comranite Toowdilee
4 ' the school is located. In addition to the inadequate higher s LAty //
B facilities, 2 broader base (tax base) for surport of all =iacat!
' * at both the elementary and secondary levels should be'prfvided R ;

support more students in public and rrivate ~olleges.

1
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"The youngsters [ see ars extremely
tut 1'w cancerned abaut the cnes T odon't eee,  Dimoas 0o
E : gbrut the unevenness of wbicaticns, Jjrorsunic ool Throgs S e
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"“he youngsters I meet here are highly selected youngsters..
If they're typical, ‘and I°know they're not, that would mean very
high marks for New Jersey schools. On the other hand, we have

* ~ special courses- ‘for disadvantaged youngsters and they - indicete ‘that

our schools are failing miserably. This is a very sad commentary on
a state as wealthy as New Jersey." ° s

"When I was going to school my parents, who were very poor, could
somehow rely on the schools to do things for their children that
they were unablé to do. - The schools could prepare the child to get
out and face college or work and make it... Pregently, I don't think
that is happening. If the ‘parents arqp't education-oriented and
can't 5supplement and provide the very basic skills in the home, the
child will have a very rough time."

"The suhu%ban communities by and large are doing a fairly good Jjob of .

L public education. However, the urban public education in New Jersey

" at tHis time is deplorable. One possible way to remedy this inbalance

. would be through a state program of elementary and secondary education,

as opposed to community . responsibility.

"I think ‘there is a great need for a master plan implementation for
our school and others like it. - There should be some attempt to structure

_the_schools .at the secondary and college. levels to permit logical
novement in all schools for all students. -

"The general préparation received in education is good. The students receive
a good background. ‘Our educators are really doing a good job. Our
yowrgsters, nowever, would like to see a broader spectrum mede
available to them in our educational program. However, there are various
programs not available because of our lack of funds. Sufficient funds
must become available to our schools in order to broaden our programs.

I am in favor of anything that will make these funds accessible to our
educational program and so are our youngsters.

i

"The graduates are academically well prepared in the traditional sense.

The teachers are doing a good job. However, the students feel they

are being stifled because they are not given an opportunity to participate
in the development of their total educational experiences. This is true
of high school and college students. However, I have seen improvement

in this concern over the past three years."

"My work is student personnel. The children that come here have more than
adequate education to do college work. What they make of it once they
are here is up to them. Since we now have a liberal arts program, they
can look the field over until their junior year and then make a decision.
If they find they do not want teaching, we can channel them to a different

area.' S

""he people I come in contact with are dissatisfied. They do not feel
that they are adequately prepared in the basic skills -- reading, math,
and .languate arts. To & lesser degree, some Of them feel inadquately
prepared for meaningful employment or semi-professional or professional
employment."
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- no idea of who or what they are, and n¢ ided of where they are going - - "
" or why. They have no expression.” '

) , vents I N
‘lock in and confused.

They are unaware of what is going on around the

- . ' . . - S TP

"Basically, students know very little about the world around them. '
Skills are not developed, however they have very strong family and social
ties, Students are not aware of their position and sre not sure why
‘they dre hetre. I find they are not willing to learn. Their minds are
closed to most things. and 'they don't like to t.hink.',' -

"The peoplelthat are worklng in public schools are instrumental in
running an innovative program. .I need some reasons to be optimistic
about the philosophy of education., It is easy to become pessimistic
in thls state with regard to change. Remember, Big brother is watching
you." : : . : - J

"Oyerall we're falling to achieve statewide equality of education. Forty~ .
two per cent of our students are from New Jersey and I can see the . ’
inequities throughout the State."

"I think the syétem is extremely diverse and is‘good or bad, depending
on the aresa.  The poorer the area, the poorer the schools. Also, the
caliber of the administrators and teachers, as well as the interest of

. the parents or the community as a vhole, have a bearing on the quallty

of educailon in a gpec1f1c area."

"I would say it is poor, especially in preparing a student for college. -

A fair percentage of them do not know how to read, write or do arlthmetlc.
They do not know their basic skills."

"Education is very good. Unfortunately, the element involved, thicugh
the tax“structure we use, is poor. The wealthy cohmunitles have

the good schools and the poor communities have,tné pocr schools. The
idea of equal education and opportunity is ridiculous. There has
been a siznificant improvement in the caliber of the ‘teachers and
administrators.”

"Basically, it is good, but there is a trend to push students through and
not emphasize the basic subjects sueh as reading, writing and arithmetic,
especially in the lower grades whergﬂremedial help could and should be
given if the work does not come up to acceptable- levels."

-
"Students' ability to absorb the education varies widely and therefore
T think that different kids react differently to the same situation.
If you Just judge by a small town in New Jersey, it's easier to come
up with an answer, but the whole state as a whole varies. On the whole,
the state is probably doing a good job. They could do a better Job
in the ghetto schools for the average student in high school who isn't
college-bound. They should spend more time on high schoecl students who
aren't college-vound since most of the suburban high schools concentrate
on college bound kids."

G
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———"Students should be -encouraged to think on their-own to-stimulate - - =
. their thirst for knowledge: There is too much emphasis on getting . R .
_ into college. Not .everyone can go to college. They should be pre- - = - ...
pared for a Job if.it's. necessary.ﬁ o » - o
_ . \
"The level of substantlve knowledge they are gettlng ‘is falrly adequate.
, I still see people coming out of high school without much curiosity.
They don't have the basic skills that are so important. It seems the
content should be better. I don't see children enjoying school any mor°

-

I -than they used to. I 'see them learning less.' . - .
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"The quality of elementary and secondary school education is uneven. There

are some that are very good and some that are very bad. The preperation
of black children has been poor. I see very little évidence of &
tremendous emount of excellence either academically or in the initiative

" of the students who come here. I'm not sure our state schools are

getting New Jersey's best high school graduates. Ve only get 50% of

" New Jersey high school graduates. " I'm very concerned about more higher

.education in New Jersey. For the last two years I've been a trustee of
a new state college in New Jersey. I think it's too bad we have to work

. s0 hard to do what we do. Ve aslready have 1200 students. I think New

Jersey -can take care of thelr students if they want to. - It can be done
in a fairly short t*me.

"There is a wide variatlon in the preparation provided by different
school districts. ..This means that we have had better experience
with some high school systems than others and have found that some
private schools do a better Job. The worst thing about the training

students receive prior to college is that they don't learn how to express

themselves effectively."

i
"The New Jersey schools are not doing a very good job in preparing their
students to go on. They do not read or write very well. They have

difficulty in reading at a college freshman level, and they have difflcuity

expressing themselves by writing at & college freshman level."

"People have been led to believe that the urban school is falling down
and not doing its Job. That has been my experlence. However, the
suburban schools have done almost as poorly."

"There is fair room fér improvement in all areas in the public schools."

"I have no 'gripe' about quality, but there is room for improvement. The one

thing thai scares me is how complacent they are cver the whole thing.
However, I feel there are enough politically concerned people who are
not willing to let the schools become complacent.'

"My experiences in New Jersey have led me to believe that the many people

A BTl w1

. involved in public education in New Jersey are far more capable than their
perceptions of their educational rules will allow them to be. New Jersey
citizens are in a stimulating environment which ought to be reflected
in the process of a child's education., I see a great discrepancy between
a highly charged environment and our low keyed schools. Perhaps, if
educators would allow students to address themselves directly to versonal
concerns in their community, they would develop an excitement about education
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"As a rule, I found that tre suburban Schools aré excelieni. They ~

have the faciiities-- more classes and guidance is opened tg them.

*...—In thej urban schools, even- though they may have some of the facllities,. el

they_do not have the excellent quality of materials and books that they = N oL
do in ‘suburban schools.. Vocational educstion should be stressed in T e
the suburbtan school as well as in the urban school. Many students

have no interest in college. Perhaps if vocational education was stressed, .
students and parents would have a different attitude ccﬁcerning ncn- '
college bound students or the tvo year college bound students. ’

"Wost!_f the students here are~average -~ B or C students ~= who rank .

400 t5 500 in the S.A.T.'s. The quality of education as measured by Y

these students is not too good. 1 have heard that most New Jersey '

graduates go outside of the state because t'.e higher education facilities

offered them are not very good or abundant nhe.e. Meny bright students |

attend school here because of economic’ preqsur°s and whey couldn't afford

to/go outside. of - the coqgty." -

"Most students are immature. They lack the basic skills recessary to

méke it in college. They are babies. They have poor handwriting,

limited vocabularies, they cannot express themseIVes, they cannot do .
imple arithmetic, they don't think, they a8u't try, and they have ne '
idea of what they are going to do in life. They think Jobs will Just

] e there waiting for them when they finish college.

MEducation in the suburbs is good and they try to meet the needs of the
student. Urban schools are falling far short of goais by the general
poor quality of education due to poor facilities in the schools. T”ere
is a lack of discipline and teachers cannot relate to the urban child.’

"The state of New Jersey is in a crisis situation. The redsons for this
include the quality of instruction, curriculum, badly needed finances,
and conditions of schoolrooms. A non-graded system is better. Teachers!

. salaries should be increased. There is a scarcity of reading materials

or blackboards. Not enough money is spent for the youth in schools.
Children are inadequately educatad because of this. Leaders will not vome
from them. Sducation should develop more physical fitness and nutrition in
the classroom. There is no clear cut answer. It will take a masterful
stroke to convince people of the state we are in."

"The pupils think the elementary and secondary school system is by no
means the best and there is room for improvement. The elementary and
high achool system is trying to do the jeb but they have failed in
succeeding. We need a complete reorganization using the systems approach.
We can learn from industry about how to get the job done.”

"Students entering _ College have beer from the lower portion
of their high school class. They need basic skills. English skills
need improving; all basic skills can be improved -- things we take for .

granted, in terms of knowing where they are going -- vocational and

career gonls. They need to know where to look for information or Just
start thinking about it. There is a lack of direction in so many students.
Schools should reinforce the value system -- morals that began at home.
They need to get across to the student why they are going to school --
many don't know why -- a respect for knowledge and learning to help them
to find out who they are, come to terms with themselves, make the most

[
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Comments from this group tend to be of a critical nature, C.

- pointing up, in particular, a perceived lack pf funda- . ' &
mental skills in the work force. There are also many - '
complaints that people are not sufficiently otivated on- |
th: job, that they are too demanding and are|not inter- .
ested in learning or putting in a full day's. work. ’
There is a fenling “hat more attention should be given :
to developing & respect for authority and several people '
merntion that vocational training has been neglected. A
few employers believe the quality of education is below
- i par in urban areas but gecod in suburban schools.,

\
3
\
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There is relatively low mention among this group of the
necessity to change the present tax-structure so that N
more funds can be allocated to educativn. It is inter- v
esting that a few employers see their role as taking up
where schools leave off in terme of the personal develop-
ment of their employees,
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Comments of Supervisors or Evalustors of Employees

- Their maturity is low, they have no interes
and they are only interested in having a goog time, which in my opirion,

A

"Through your work you ‘are in a posztlon to come into ' )

contact with a wide variety of people, including students

or graduates of elementary and secondary public schools

in New Jersey. This experience may have given you a Q. L2
. different perspective from that of the average parent or

citizen. ~We would like very much to have yur comments

»n the quality of elementary and secondary public school -

education, here in New Jersey, as reflected in the people

you come into cdontact with, or any other comments you

might like to make on any of the topics we have been
discussing.

All substantive comments are inéluded on pages 80 through 89.
" has two extremes ~- college students or the kids pushed.
through school who didn't learn mechanical skills or fundamentals ==
reading, writing, math. We have & difficult time sometimes training
these non-college people =- they basically ‘lack mechanical skills."

-

not sure of themselves,
in meking a living -

"The majority of people out of high school ar

is all they had inthigh school. This puts a den on us hecause we
have to get them interested in something and nz2lp themrmature. "

"A New York High School graduate is not on a par with the education
of years ago. Years ago it was better and today it is mass promotion.
Facilities are Just not available. People are taught on the job,
not in schogéﬁ Some can't even understand English or spell correctly.
I work in New York and I'm making a comparison with New Jersey schools
and that's how I feel. But either in New York or New Jersey, I find
that they have not learned enough from schools -= they learn on the
Job. They are lacking in many wayséz

"iverybody I talk to considers private schocls to havé a better

standard. They are less crowded, they have better programs, better
lubs and equipment. They give more hiomework and care more about
daily work. The finished product is a learned person."

"From what I have seen of the individuals who are products of the

New Jersey school system, I feel the system is better than in other
states. But there is a big differeice in the suburbs and the city.
But from systems in this general area, you couldn't help get a good
education because of what's put into it (as evidenced by the high
school tax). They 1il have swimming poois and beautiful buildings.
They ought to take some of that mcney and channel it into the ghetto
schools. There are bsd schools und teachers in the ghettos. They
should start at the grass roots level -- with nreschoolers."
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- "We have a number of people.who.are high school greduates who

AR L4

are in'a clerical-typist position. The typing and other commercial .
courses they get do not .provide preparation for-condgcting‘themselves

in public, ' As fine as the commercial courses may be, they do not
provide '"polish'. These girls are not prepered to work as receptionista
end so on. There must be some way of providing both technical skill

snd 'polish'." o o :

‘

"I think it is good in this area."

"Speaking of New Jersey elementary.and secondary stugents, I have
no complaints with the ones I have had contact with. They seem
to be efficient and dependable.” S

"I helieve thut New Jersey is wey beyond in its f}ee adult education
facilities. They should cempaign and let the public know it exists.

I would go to the extent of contacting all femilics because by the
problems that exist, you can see that the mothers are not qualified

to answer the questions 'of their children. They should have a bro.ader
ediratiou to see the problems through the. eyes of the children.

They have too negative a position and should be mo-e understanding.”

"In general, the paople I have hired who have graduated from 12tih grade
should not have graduated from 8th, They have not learned the skills
they need but.chey still are graduated.”

"People are so different. They are products of the environment, not

' just education." .

"At times it seems our students are & lot better. We have training
programs for the underprivileged and they adapt quite well."

"My company is not pleased with college material since they don't
have dedication and only have textvook knowledge. We look for
peopie who have skills in wiring and business machines. ‘The company *
picks qualified people who can pass the test, regardless of whether
they have a college degree or not."

"They are all very nice people. It's the coming generation I'm
afraid for."

"The people I come into contact with heve had vocational school
training or high school training. I wculd have to say their schooling

was poor."

"Most of the people we hire are college graduates from all over
the country -- rarely from New Jersey. I work in Connecticut."

"Quality was fair to good —-oftentimcs shortcomings in proper use of
the English languare.'

o=
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”*L*ffﬂff_nThe maJority of*the-people wé\hire from New Jersey are- transplanted - ;_——_"
.citizens of the New York metropdlitan area. ‘Th: students that I're_ : :
. _come in contact with seem to, have a more realistic understanding = . .
_. .. . of the businese world. That applies to teachers in New Jersey as . = __ : o
e yrell as-students. I found the New York public school teachers hostile I .
towards business. From my experience in personnel, which dates back A '
to my previous job as well, students who were unsuccessful cendidates ' , .
for Job uppurtunities with my ~ompany generally lacked a good sound
. understanding of basic math (division, adding subtraction, decimals, - L
- - fractions). Reading and compiehension would rank a close second. - o
I can only conclude that this is a reflection on the publidic school . . .
gystem of New Jersey." : v L e

"The only thing I don't like is that teachers are allowed to teach
their own ideas. 1 think there should be more rigid standards they

shouid stick to. I come in contact with efigineers. A large maJority ‘ .
of them I don't consider real engineers. The age groap consists of b ‘

" young men between the ages of 25 and 35, Duriag those years ic wae !
des;rable to become an engineer, and this attracted a lot of unqualified - ‘
people.” : o

“

"We have good responses at the present time in the office, although
on occasion we feel like sending some of the employees back to school
to learn how to use a dictionary and read a book.".

"A lot of them are not well educated because they weren't bora in -
this country, but they do attempt to learn as they go along and many
can understand English extremely well but cannot spesk 1t ) o
sufficiently to express themselves in the right manner."

"Not very good compare? to Pennsylvania." ' R

"My contacts are with people from higher esducation -- i.e. coilege and

busines. school. I come in contect with people from all over, not

Just New Jersey and I usually only tnink of their college qualifications '
and never go into the ramifications of what they may have learned in ) :
grade school or high school."” :

"We have an incentive plan that indicates thet pecple in the gastern
e region are not willing to get ahea? -- the only region in the' U,S,

that is behind in sales. I don't know which men +hat work for me

were 2ducated here in New Jersey, but they certainly are not well
motivated a. far as my plan to encourage them goes. I'm friends with
some of .my neighbors who are teachers and they say that discipiine is

the severest probliem that 'they are faced with and I cen see the lethargy .
in the programs that we set up and ther have so few men that are iruly
interested in our incentlve prog:rams.”
"Temple (~mere I work) is a Pennsylvania university. I don't know where
people have received their education. We find that the system in _

is far superior tc the township of , where we lived. It is superior
in its metho.! &f instruction and the ability and capability of students
to select the courses they are interested in. In the trimester system
they can spread out their work loal, giving themr a wider choice and more
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"The biggest thing is that they are not“-interested in putting forth

“effort. "They are very demanding as far as salery goes. ~There is .~
a lack of responszbility == children are coddled in schools. We

....face a _problen where 'Pencil-pushing' is not emough. They showtd .~ =~ -
try to initiate a vocational interest in the stuuents and not Just h

prepare all of ihem for college."

"1l am exposed mostly to technically oriented employeas”--'college graduates.’

The New Jersey college system is lacking in that area. It does not
offer enough in electrical englineering training preparation.

Children from large city schools -« like Hew York City -- seem more
competitive and aggressive. . llew Jersey public schools are equivalent to-
of better than New York City schocle academically. New York City
pgrocni%l students are on a par with New Jersey parochial students,

thi ugh .

"My basic compla1nt among my employees is applicants for employment.

There seems to be a reluctance to give an honest day's work for an _
honest day's pay. My employees are careless in the use of equipment .
‘and all they are eager for is to goof off. They just neglect to do

. their Job. They go to the men's room or go to get a soda or have a

smoking period. We make an effort to try to instill respect for

values in them by ins*ruction, training and teaching end we wind up
hiring 10 people to keep one we find satisfactory. De of the best things
tne school can teach children ‘is respect for property and obedierce

to instruction and respect of time."

"Colleges are not living up to standards. There is too much social life
and drugs." , )
} e

"I would think as far as colored people are concerned they should learn

a trade. There should be more financial help for them. In our

lire of work the would like to be in it, but they don't have

the money to go into nursing. There shmuld be subsidies for the people
who want to go on."

"In New Jersey the public education system is adequate, but it certainly
could be improved. For females, especially, the math is lacking somehow,
ard for both males and females, the spelling is lacking. I find both
sexes to be rather poor in correct spelling."

"In my spot here at (Company X), I conduct tours to students 10 years

of age and over. In the past year I have seen more »overty in these
children than in previous years -- children with no stockings, torn

shoes and their behavior was unmaragable. We had one incident occur
recently; we were showing a film about our plent which involved our
canning and producticn line. There was & black teacher with his class
who said right in front of his pupils, 'why don't we see any black worker
on your production 1i{ne?' What kind of an example does a radical teacher
set for his pupils? We need %eachers that can teach a child something
constructive, not to teach racial unrest."

.
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"New Jersey has 8 wide ‘Spectrum of ‘communities and 1t-is very -difficult -

to generalize about the New Jersey school system. The students from the

. sweemm SeCtions haven't had the same opportunity es the-‘studen:os from . . o

the 4 schoocls. 'The New Jersey school system is 'better than L
the southern states but it is not as outstanding as the neighboring Sy

states such as Pennsylvanla and Delayare." o
"The .quality of educstion is goca, particularly in this area., This is-
because it is a regional school district and participating schools.and

_towns involved can send their children to the high school thet would

best suit the child's needs, wpiéh makes it a very efficient operation.”
The people we employ in this factory are uneducated and cannot even
-speak the language. Thet is the weak point. If they were forced to take
courses in English it would qualify them tor an advancement. These
people\have the ablllty, but not the edu¢ation,"

"

.The people that work for me are 'at both'ends of the scale. The highly
educated at the top such as engineers and the laborers at the other end.
~ost of these people berely spesk English. They should instill the
children with the desire to go on td be construction workers, carpenters,
and other skilled labor, as it pays well aﬂd there lo & shortage of

good skilled labor in this country today."

"In our training program I can tell we are not getting the type of people
we would like to have ‘o become proficient in this trade. We traiu

them to be Jewelers or diamond setters.. The youngsters we want are going
for higher education because they think that is where they will be able
to rake more money, which irciderntlys isn't true. Men cen earn up to
$14,000 per year at this work." :

"The basics are lacking -- geood spelling, good grammar. It's less stressed
than it was years ago. .Alsu, the attitudes have changed. There is a
lack of eagerness and willingness to work." '

"About the only pedplz we come in contact with here are people cominz
for a Job. They have no skills, and no ednration. Some can't even
write. Because these people have not gone to school, I cannot comment
on the school system." )

"I would like to see the real basic skills taught, especially the people

in that have no gkills, which causes a great deal of the unemployment.
I am not in contact with all the schoouls in New Jeisey, tut from my

own experience, being in my position, we need a great deal of improvement

in the system. .In there is a great deal of racial friction,

and I am not looking forward to sending my child there."

""he quality of the schools in New Jersey should be improved."

"Generally, I think they are missing out on a lot of basic skills.

I think they stress¥the higher type of learning ton much suc! as the
'new math'. Although this is important, they should stay more with
the basics."
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"mhe»Quality_ef education reflected in the students that I have been
- interviewing for employment is of the lowest caliber- It is a sin to
say “this, but a great majority of these students can't even read."

7 7The city has let these schools gf to pot. I feel that the state has

been remiss in setiting up enoughi good college facilities. The mid-
western college systems make our's look sick, and I feel that the
colleges are important as this is where we are getting our teachers
from, right here at home. : :

"Education is really very poor. The kids of today have such a serious .
lack of the basic skills. They have a hard Job comprehending instructtons.
They have no incentive end are also very lazy."

L . |

"In the area where I previously worked, the people couldn't
perform the elementary basics. They couldn't fill out a form correctly.

Thev couldn't tell what a typewriter looked like. In this area =~ . T

-= the caliber of people is & little higher. The people seem
more intelligent. Most of the people in the ares did not complete
high school, Just some crash youth courses. Some of these people did
not really want émployment; they were subsidized and did not have to !
actively seek employment. They were happy to be turned down. It was

Jeasieﬁ for them to stay home and collect. They were not motivated to
WOrK.

""The people that I have come in contact with are fairly qualified to -
enter the business world. Lagerness to learn (on-the-job-treining)
is lacking. When they come out of school, they do not know what they
are actually quaiified for."

"Most students that I come in contact with are below average.'

"In hiring for this type of work, we come in contaet with a lower

element of people. These people seem to have been pushed through

school Just to get them cut. They were not really given a good

education. They didn't have to go through on their own merit == scholastically."

"Some girls come to me and say they ‘had the commercial course in high

school and they can't even write or type better than 35 words a minute.

In _ __ you have to be able to type 60 words a minute or you

don't pass the course. I don't know why the standards are so low in .
Every person can learn if it is put there for him. I teach these girls
/more in four months that they learned in four years of high school.”

"Computer programming courses are lacking which could be easily
introduced in the school system, thereby turning out students who
would be ready for employment."




"I dgfi't see anything unusual except their hair styles are different s ow.
SR

they're interefted in earning an easy living. . They work only ien months
out of & year and_don't knock themselves out. Ve need wore dedisated
teachers. Teachers shpuld be the type that have an earnest interost

in children and in the |proper development,of a child's many faculties.”

"I feel the situation in the New Jersey schools is the same gll over - s
New Jersey." ' : ' : o
"It's good overall, however, the calibre of the individual is usually
reflected by the area where he resides. Some communities preparc tLheir
students for living in the environment much better than others. _I feel
that the applicants are more prepared for the existing job openings now
than they were five or ten years ago. They are learning the Lacics in
school and are coming out; prepared for the business world." '

"The people that I come iAto contact with are quite well educated. The:
overall quality is good. But, I've noticed in other fields == like
math «= they're behind the times. For example, when I shopped for
rolls, the clerk couldn't multiply 8¢ a roll times 12. 1 believe Lhiere
is too much stress on higher education -~ forcing students into colleges
~- I believe students should be directed into other fields of interest.
Mechanical skills are being overlooked &s e prime example.” .

m II‘II'II ' :I .

"Most of the people 1 come into contact with are older women -- aged C s
from O to 60 years. We have been very fortunate with most. fThe

women we have here are of average or above average intelligence, _ Co
Most are high school graduates. From their comments and my own

exparience I feel schools are doipg an adequate jJob but vt the game ‘ [
time I believe that there is still room for improvement. Whati improve- -
ments are made are left for the people in the field." e ('

"My feeling is _ithe children coming out of °"chool now are not metivatggj// .
They hr.ve motivation. They are not cos erned with doing or knowifg A
about a sgecific Job. They have an 'l do t care attitude'. They '
have noAespect for elders. They have the basic knowledge but are not L

4ng it. They have to take an interest." -

"Tuition shoulA not be raised for rollege .enrollment. Income and ex-

penses should be laid out for all to know. Where does the money go? <
We should use the Cslifornia system where the state peys the tuition -
of all students going into state colleges. There should te an expans: 1. -
of educational institutions -- there are too few now. Too neny gradu- {
ates go into gifferent work than was their field of stuiy. Projection

is needed igﬁ%tudents won't go into overcrowded fields. The U. 8.

governmengybr a private organizstion could make a study. They should

revi;;fgéﬁlege programs for effectiveness."

@héif type of dressing too. It seems to show a lack of iy N

authority."

N
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=§;g1;;; - be ‘more interested in ‘doing a good Job; less interested in remuneration == . .

_}2- ' ) plines that every-school must provide and does little to develop the

_ _ ) _. ’ -~ e S e o }\M—j— P
"). Their ability to meet people could be 1mproved. 2. People could P N

and the fringe benefits. 3. There is a lack of basic self discipline.' . . i
It is lost when going from school to & job. U4, There could be an - o L=
improvement in personal appearance. ' ‘

. "I feel the education system in New Jersey that I have hed contect with . - m
LR tends to narrow the students' interests down to the we}l known discl- ' ‘ : _

S

n///': broad end varied interests and capabilitzes that exist in every person."

L4

"I think today's school children are lacking the basic educational end ,
social skills, such as reading, writing, . and attltudes toward gsociety -
as a whole. It's a trend that is worsening." -

"I doubt that the people we deal with have graduated from high school &=

" they're &1l tradesmen. I Judge them only on whether they're adaptable B \
.40 the job they're applying for. I've seen some with little ‘education .. - e
vho are a tremendous success. Our President has only a 4th grade_edu-
cation. We do try t¢ -analyze the applications and we try to plck the e
best appllcants. We ve rarely been disappointed." . -

"I hope they give serious:consideration to a complete change in the
= o~ gehool gystem. (1) A longer school period == the lapse of time is .
: not necessary. (2) There should be more éiscipline and better, teach- °
ing methods." °'.°
"A very poor quality of education in the schools of New Jersey. This \
is not only my ‘opinion but also the opinion of the many people I come
in contaect with. I hope as a result of this type of study action is
going tc be taken to improve this serious problem."”

"I feel that the kids coming out of this school system have & great
lack of knowledge of basic skills == reading and comprehension.r

"I find in working with my people that the women are much more ambitious
than the men -- that is, the women have the desire to learn. They

" gtart at the bottom of the company and work their way up. Whereas the
men, most of them, feel they should start higher -- without the knowledge
required.”

"The quality, I'm sorry to say, is really not that good. They need more
of the basic skills taught!"

"Most of the people I meet with are better informed, of college level.
But, I also go into the schools with a program we have here

and I find the students here have a very noticeable lack of reading
and understanding."

"There is a serious lack of basic learning skills reflected in the
children of the urban school system. There is a large difference in
the suburbaen school systems, where they generally have smaller classes
and better students to teach!"
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"The -main problem-is separating the eurriculums, - Also, from what)I'hear,

the pre-~kindergarten training of three. and four year olds has been very .
helpmlo ",_ o o R . }

,,_,e.,, e N [ - - - [

"The school system, rather than change, tries to ?olerate the children.
Children are pushed ahead chronologically. Instead of trying to teach

them, they push them along until the child is old enough, then he quits. . .
It's like sending a kid to Jail until 3:00 every day. He goee when : ,
he's five and gets out when he's 16. The school system Just doesn't . . f B
get with it. They are teaching primarily the way they taught 30 years * -~ R

ago because that's the way they taught 30 years before that. The school
system should be updated/in every area except basics and improve the
quality of the teachers.” '

"People should go in for vocatlonal training at an earlier age. There \
should be government subsidized schools. ngh school should be stopped

at an eerly age. A boy who will become a carpenter should start his: NE— o
training at 14 or 15 years. People look down on vocational schools : : +t
and this is a stupid attitude. I feel that it is a waste of time to

make someone with little inclination for the humanities and languages
struggle through four years of high school."

"They are less well prepared to move into busiress. They could or

should be educated for this -= with a more questioning attitude than
they used to have. They want to know why everything is the way it is ==
yet thiey have little of the practlcallty or whatever it takes to go -
Ainto the business world." .

"The high school graduates in this area are the cream of the crop. The

large urban centers surrounding this communlty are not producing high
school graduates that are prepared to enter the business world. They e
lack basic communication, grammar and mathematical skills. The person
who has been out of school for ten years or so is better prepared for
business. Years ago (12 to 15 years) students were better prepared .

to enter the business world."

A3

"By and large the people who apply for positions are not of a very good

quality. Their appearance is atrocious, their spelling is miserable,
their ability to communicate their objectives is térrible, their pen-
manship is poor, the presentation of their epplication is deplorqﬁle.
Their attitudes of 'what you owe me' is particularly distressing to a
businessman. Throwing students in with different ethnic groups is naot
going to solve any of these above problems. If they get training in

all these fields, they will certainly progress in any field. Educational
integration is IMPORTANT. No one tells anybody the things communities
are falling down in in education -- Just the good things come oyt."

"From my experiences in I found that graduates were not able to

read, write or spell and the situation is almost as bad around here. y
Why should there be a difference in the education offered from one city

or town to the next? has a very high standard of education, or
so I'm told, that means that kids in are better educated than
kids in ’
§ ’
“ P
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"Mere is & lack of sense of responsibility. They are intelligent o

enough, but they don't have an incentive to learn. They feel the RS

world owes them a living == lack of appreciation.”

¥

"By lowerifg stagdarﬁs in the school systems they have produced poor
applicants for jobs."

"I find that the Aounger people are perticularly unequioped intel-
lectually and lack self‘discipline,7in meny cases to handle even

9 ..the most simple Jobs, and as a result, as an employer, we have

discriminated against young people. We seek older people to hire
because they are more responsible. Older people have better
attendance, an interest in their work, and the quality of work is
better. It goes back to discipline. It's a combination of schools
and home. I have-a few friends who are administrators -- there is
a lack of any authority to force a child to respond. The bright
end e éﬁr child is always there, but the balance are neglected and
these dre the ones that have to be -reached if we are to.have &

knowledgeable working force in the future."

Al

"I don't feel tbey are doing an adequate Job -of promoting or creéating

the ability to make independent value Judgements. It's an unusual
problem == our school systems are putting out committees, not indi~
“viduals. The structure of the system depresses rather than stimulates
true decision makers. There is probably the need for regimentation

for the masses." : - i

"The applicants I see are more interested in clerical and secretarial
work and they all seem to have good skills. The courses they have
been taking qualify them., Clericals on basic math tests seem to be .
what we are looking for and the majority are qualified. Steno and
typing skills fit into what we are looking for."

‘ Pt
"Education is fair." .

£

"Some come with a general diploma and are not equiped for anything; on
the other hand, some with the same diploma are highly qualified."

"The main problem is the inner-city educational problem which is a
financial problem. It's getting worse - it is not necessery to bus.
The money should be put where it's needed. Problems must be solved
by the state with money for teachers and facilities," '

"Secondary education, on the whole, is second to none. I have a satis-
factory opinion as it's done today, however, education in general

could improve."

"Phe level of education is too elemerntary -- reading and writing."

"A respect for authority is an absolute necessity. I expect the people
who work here to have a responsibility to be at the job and perform to
the best of their avility. This is a quality the schools should instill."
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The purpéose of this chapter is twofold:

1. To determine if there are any differ-
ences at the present time between

: , those who received a major portion of
é their elementary or secondary school
i education in the New Jersey public

school system and the rest of the
public in terms of their status with
respect to specific educational goals.

2., To provide benchmark data on current
' staetus with respect to educational
goals which can be used in con-
Junction with later surveys to
measure progress over time.
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THE DATA SHOW THAT THOSE WHO RECEIVED A SUBSTANTIAL PORTION OF THEIR ELE-
MENTARY OR SRCONDARY EDUCATION AT A PUBLIC SCHOOL IN -NEW JERSEY ARE
SIMILAR TO OTHER RESIDENTS OF THE STATE "IN TERMS OF THEIR CURRENT STATUS

'WITH RESPECT TO EDUCATIONAL GOALS. S

One of the purposes of the survey was to obtain information about individuals
that can reasonably be sssumed to reflect their status with respect to the
educational goals and that cannot be obtained from any documentary source.

The presumption was made that the best indicators of goal status are measures
of actual behavior rather than beliefs or potentialities, and items were
based on this presumption. Sinee no one behavioral indicator was deemed to
be a sufficilent measurec of goal status, a set of items was compiled for each
goal on which the status of the population was measured. Because the indi-
cator items will also be used subsequently to measuvre éhanges in status,

they were designed to be replicable at future dates. In addition, every
effort was made to have items which apply equally to pecople at various socio=-
economic levels, ‘ e

Behavioral‘measurements wvere developed for l1ll out of tﬂe total of

16 outcome goals. Status with respect to the two goals yhich were
added to the survey was not measured (these pertain to respect for
suthority and preparation to continue one's educetion). - Further,
i§ was deemed to be beyond the scope of this project to measure

.~ status with respect to three other goals (these pertain to a code .
of personal ethics and values, self-knowledge, and the acquisition
of basic knowledge). '

In addition to 65 individual behavioral items, respondents were asked
a series of factual questions pertaining to their knowledge of
nutrition and awareness of the names of the Governor of the state

and its two United States Senators. : '

The section of the questionnaire pertaining to the frequency with which people
do each of the 65 activities was self-adminigtered. This technique was used
so that a large number of items could be handled relatively quickly in the
interview and to reduce possible embarrassment on the part of respondents be-
cause of the sensitive nature of some of the items.

When interpreting the data, it is important to bear in mind the purpose of
the research, which is to make valid and reliable cumparisons (1) between
two groups at the present time and (2) between current status and status
at future points in time. No claim is made that the data necessarily pre-
sent a valid picture of the frequency with which people engage in each
activity (particularly voting and taking hard drugs). The presumption is,
however, that any bias in the present data will be present to about the
same degree among the subgroups being studied and at future points in time.

The table opposite presents a summary of the data shown in subsequent pages of
this chapter. To facilitate future comparisons, data are shown for the total
public and all 16 - 20 year olds. Data for two other groups are shown as
these groups can be compared at the present time. They are those who received
more than six years of their elementary and secondary education within the New
Jersey public school system and the rest of the public. Both groups include
some college graduates ~- irn fact, the toulul educational attainment level of
each group is very close.
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People were: asked how often they do each of 65 different act1v1ties, and to indicate
the frequency by circling a number under the appropriate column. A four-part scale .
was used. If they do an activity frequently or regularly, they circled "1, if
occasionally or every now and then, they circled "2", if they do it rarely or have!
done it only once or twice, they circled "3", and if the activity is one they have
never done, they circled "h". ‘

* Average Frequently or Regularly Score for Each Goal.

The goals are listed in the order in which they are presented on subsequent-
pages.:, No conclusions can be drawn from the relative scores of various ‘
goals on how well the publlc school system is currently doing 1n meeting
individual goals.

+

' - , Those Whose K-12
/ : - Fducation Was Mainly. . .

Total 16 - 20 In N.J. .
Goal Public Year 0lds Public Schools” Elsewhere
Percentage base:, (1105) (80) (470) (635)

Basic learning skills (6 items) 39% 36% 39% ' W0%
A responsxble citizen (10 items) 22% 8% 21% 22%
Job qualities and skills (5 items) 22% - 21% F22% | 21%
A knowledgeable buyer (4 items) 40% 21%h# L0% : L1%
An understanding and respect for
other people (7 items) 297% 38% 30% 27%
A responsible family member (5 items) 58% Lakww - 59% 58%
A respect for the public health
(5 items) Lo% 2U7H# 417 L1%
Creativity (S5 iteus) 19% 30% 19% 20%
The desire to continue to learn
(7 items) : 52% L4 52% 5%
Social skills (5 items) k7% 55% L8% k5%
Good personal health habits

(3 positive items) 424 L1% L2% 423

(3 negative items) 13% 15% 135 135

#Classified in this group are those who attended an clementary or secondary public
school in lew Jersey for mcre than six years. The comparison group includes all
other respondents. K\

#%0n these goals young people score below the public as a wihole. In large measure |
this is bLecause pecple uander 71 ac not have as much cpportunity as older people
to engage in many of the activities used to measure status on these gonls.

‘ .?.‘.
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Proportinns Who Say They

4

Fregﬁeﬁtlx or Regular;x Do _Eaci Activity Pertaining To
| Bagsic Learning Skills

4

\ .
Discuss your point
of view with others
who hold different
opinions

Balance you}
checkbook

Look up someone's
number in the
telephone book
Find out how to
get somewhere by .
looking at a map
Use a dictionary

se an encyclopedia

Average:

Total
Public

‘16 = 20

50%

Lhg
L2%

39%
3432
27%

393

Year 0lds  Public Schools

578

51%'

37%
28%

31%

36%

Those Whose K-=12 '
Education Was Mainly. . .

In N.J.

52%

L2%
Lh3

41%
33%

249

39%

Elsewhere

Lol

L5%

39%

38%
36%

30%

L0%



- . Proporticng Who Say They )
Frequently or Regalarly Do Each Activity Pertsining To

A Responsibple Citizen

\ Those Whose K-17
- Education Was Mainly. . .
Total 16 - 20 , . In N.J.
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public Year Olds  Publis Schools Elsewhere

Vote in a genseral election car 4% 61% 63%
. Contribute to a churca or :
charity : 59% 2% 5L 63%
Yote in a primary electi~n,
that is, an election to
selen~t candidates for the
party of your chgice hs% 5% LL% W7%
Do volunteer work for a
eivic or sceial organization -. 157 10% 16% 143
Serve as an officer of a
political or social organi-
zation 1% 115 11% 12%
Contribute money or time
to help someone get elected -
, to political office 8% © 6% 9% = Y/
Attend a local school
board meeting 6% L% 0% 6%
Give blood L7 1% L% 5%
Send a message of support or
protest to an elected public
official : L% 1% L% L7
Write a letter to an editor
of a newspaper or magazine
expressing your opinion 2% L 2% 2%
) Average: 22% 8% 21% 22%



Pioportions Who Say They
Frequently or Regularly Do Each Activity Pertaining To
Job Qunlities and Skills '

Those Wiose K=12
’ o Education Was Mainly. . .
( Total 16 =20 In N.J.
. Public Year Olds Public Schools Elsevhere

JPut in extra hours

at work 32% 27% 32% 32%
. : . Make & shggestion for
: improvingxgrocedures .

at work 29% 1% 31% 28%

Develop or learn new _
Job skiils 2L% 28% 25% . 03%

Recommend your place
A of work to¢ someone
- looking for a Job

. . siallar to yowrs 167 29% 16% 16%
; Receive a job promotion 7% 1% 5% 8%
1 Average: 22% 217 229 21%
% ;
i
%
%

1093
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Proportionsg Who Say They

Frequently or Regularly Do Each Activitx‘Pertaining Te
| A Knowledpeable Buyer '

Those Whose K-12
Fducation Was Mainly., . .

. Total 16 = 20 In N.J.

Public Year Olds Pubiic Schools Elsewhere

thé advantages

of different  brands or -
manufacturers when o
making a large purchase, /

such asg
washing

Compare
grocery

a.car, T.V., or / .
machine + 53% //ﬁ 39% 53% | 53%

prices when
shopping 53% 26% 53% 5L%

Consider the extra cos%
of borrowving money or
using an installment

plan when making a
purchase 367% 143 36% 35%

Read any specialized
consumer publication,

such as Consumer
Reports ‘ 19% Y 17% 21%
Average: L0% 21% Lo% 41%

A
3N
o

Y



Proportions Who Say They

Frequently or Regularly Do EachLActivity Pertaining To

An Ynderstanding Of and Resnect“ﬁor Other People N

»

Trhose Whose K-12
Education Was Mainly. . .

Totaff 16 = 20 In N.dJ.

Public Year Olds Public Schools Elsewhere

Listen to someone who has
different ideas explain
nis ideas to you 53% 61% 567

Come into contact with
reople whose social and
cultural characteristics
are different from your

own in church, at meetings,
in recreationsl activities,
etc.

30% . 32%

Come into contact with mem-

© bers of other racial groups |

in church, at meetings, in

recreational activities,
etc. . 28% 337 29%

Try to learn about people

whose background and way

of life is different from

your own 27% - 39% 25%

| Speak up for members of

other racial or ethnic :
groups 23% 36% 23%

Attend a social gathering

where there are people

vhose social and cultural

characteristics are dif-

ferent from your own 2l% 33% 243

Attend a social gathering

where there are members
of other races 20% 347 23%

Average: 2% 38% 30%

51%

26%

27%

28%

23%

185

27%



I'roportions Who Say They
Frequently or Regularly Do Bach Activity Pertaining To

) . - A Respoiisible Family Member

'-ThoseAWhose K=12
Education Waes Mainly. . .

" Total _ 1€ - 20 In N.J. -~

Public Year Olds Public Schools Elsewhere
. - ]F“:T'“"‘ - =/
Celebrate an anniver=-
sary cr birthday with
a member of your family 75% 67% 5% 75%
Make plans to do some=- h
thing with other mem= ) .
bers of your family 61% - 32% 62% 60%
Help & member of your | ‘
family solve a problem  60% L3% 59% 61%
Keep in touch with a
relative who lives
away from home 58% 36% 56% 60%
Do something your
family wants you to
do which you wouldn't

othervise do 38% 34% + b1z 35%

Average 58% ho? 59% 58%
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Propprtionslaho Say They -
Frequeﬁt}x or Regularly Do Each Activity Pertaining To

Respect For the ?ublic Health

Stay within the speed
limit when driving a
car

Stay at home or keep
children at home to
keep a cold or the flu
_from spreading to
other people

Use products that help
control pollution, such
as low-lead gasoline or
special detergent

Pick vp litter on the
street

Return glass, metal
containers, or news-
papers so that they
+rcan be recycled or
used again

Average:

Total 16 = 20
Public Year 0lds
A
N

60% 308

52% 28%

43% 30%

28% 21%

19% 129

Lo% 2 h%)

Those Whose K-12

Education Was Mainly. . .

In N.J.

Public Schools

5%

50%

L3%

31%

Elsewvhere

647

53%

L3

25%

17%

L1%
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Proporticns Who Cay They

14

Frequently or Regularly Do Each ‘Activity Pertetmning To

Creativit&
o Those Whose K=12
Education Was Mainly. . .
Total = 16 « 20 - in NoJ. '

Public Yeaf: Olds Publiec Schools E;aewhere

Use your creative
abilities in handicrafts,
such as sewing, knitting,
woodworking, etc.

Use your creative abili-
ties in such things as
painting a picture,
writing & story or poem,
playing a musical instru-
ment

Attend a play, concert,
art exhibit or other
cultural event

Go to a museun or art

gallery
Sing in a chorus, per-

form in a play or
concert, etc.

Average:

39%

20%

20%

11%

ho?

Ld%

395

7
3% 5
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Frequently or Regularly Do Fach Activity Pertaining To

t

. Proportions Who Say They

The Desire To Continue To Learn

4

Spend at least 20
minutes a day reading
a newspaper Or news=-
papers

Keep informed about
current events

Read magazines or
Jjournals to get
information, not Just
for entertainment

Watch T.V. to get in=-

formation, not Just
for entertainment -

Read books

Expand your knowledge
of a subJect by talk-
ing with other people
Attend a course or a

le.oure to further
your knowledge

Average:

- 3

|
Those Whose K-12..
Education Was Mainly. . .

Total 16 - 20 In N.J.

Public Year 0lds Public Schools Elsewhere
“T1% 457% T1% T1%
0l% 49% 60% 63%
56% 49% 5T7% 56%
56% 32% 56% 55%
52% 61% 52% 52%
Lo L8% 51% 465
18% 26% 15% 20%
50 L 29 52%



- Proportions Who Say They

Frequently or Regularly Do Each Activity Pertaining To
A Social Skills 4

~ Those Whose K-l2
Education Was Mainly. . .
Total 16 - 20 In N.J.
Public Year 0lds Public Schools Elsewhere

. L5
.

Have friends over to .
_ your house or aspartment 58% 70% 64% 52%
; Lend something to a
E friend or neighbor 56% 73% 57% 5L%
Help a friend solve
a problem W77 68% 45% k97
Help someone who is
. i trouble LU 45% 45% 437
; Welcome someone who
2 has Just moved into
the neighborhood 29% 18% 29% 29%
" Average: L7% 55% L8% L5%
g
%
i )
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Proportions Who Say They
i
Frequently or Regularly Do Fach Activity Pertaining To

Good Personal Health Habits

Those Whose K=12
Education Was Mainly. . .

, : Total 16 - 20 In N.J.

Public Year Qlds - Public Schools Elsewhere

Go to a doctor for a

check-up 452 27% k1% Lo

Get physical exercise 412 60% Lu% 37%

Go to a dentist for a .

check-up 41% 35% 424 b1%
Average: : L% L1% . L2% u2%

Smoke a cigarette 33% 37% 36% 30%

Be sick enough to ' '

stay in bed 6% 8% L% 8%

Use hard drugs, such

as heroin we 0% o7 #q
Average: 13% 15% 13% 137

427
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. THOSE WHO ATTENDED NEW JERSEY PUBLIC SCﬁbOLS FOR MORE THRN¢§£;xYEARS

DO NOT APPEAR TO BE MUCH MORE KNOWLEDGEABLE ABOUT NUTRITION THAN
OTHER RESIDENTS OF THE STATE OR THE PUBLIC NATIONWIDE.

"Now, on another subject, please indicate whether each

selection of foods for dinner would make a balanced Q. 23
meal or not. Indicate your opinion by eirecling the

number under the appropriate column for each menu.”

% Giving Correct Answer
. Those Whose K=-12
Total Education Was Mainly. . .
Total Public In N.J.
Public Netionwide# Publie Schools Elsewhere

Menu A

Corned beef, cab- P
bage, carrots, bread ‘
and butter, milk 79 80 82 77

"Menu B

Mscaroni, celery,

bread and butter,

apple pie, coffee 69 L - 15 64
Menu C

Fruit cup, pork

and beans, cottage
cheese, lettuce,

corn, tes 55 6k 52 58

Average: 68 73 70 66

fResults are from a nationwide sample of 1,009 respondents age 14 and
over, conducted by ORC in December 1965, for CBS Nevs.

\
\



[0 ij

aadi B E

= Y

i 2del, B

il

IETRASTE . b

LA e T Y

|
e

N ErL.HI'—f-! o

AWARENESS OF THE NAMES OF THE GOVERNOR AND U, S. SENATORS FROM NEW
JERSEY IS HIGHER AMONG THOSE WHOSE EDUCATION WAS MAINLY IN NEW JERSEY
PUBLIC SCHOOLS THAN IT IS AMONG OTHER RESIDENTS OF THE STATE, -

"Do ybu happen to know who is now Governor of Q. 24
New Jersey?" : -

4 | Those Whose K-12
Education Was Mainly. . .
Total 16 = 20 In N.J.
Public Year 0lds Public Schools Elsewhere
Correct answer 842 70% 88% - 79%
Incorrect answver 1l 1l 1l 2
o
Don't know 15 29 1l 19
"Do you happen to know the names of the two Q. 25 )

U. 8. Senators from New Jersey?"

Those Whose K-=12

Education Was Mainly. . .

Public Year 0lds Public Schools Elsewhere

Both names right oL 14% 7% 20%
One name right 20 17 21 ’ 19

None right 9 4 6 10

Don't know, no
answer L7 65 L 51

Sk
}'I&
o
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TECHNICAL APPENDIX

This appendix discusses in detail the sampling
procedures, questionnaire design, and relia-
bility of survey findings applicable to this
study. WAL _ _
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2.

3.

BEST CUPY AUALLBLE

Who Was Interviewed ' .

Three groups of people vere interviewed for this study:

¢ -

a. The general public, 16 years of age or over, living in New Jersey.

b. A separate subsample of Spenish-speaking residents, to provide
enough Spanish-gspeaking respondents for separate analysis.

c. "Knowledgeable" New Jersey residents, that is, people who are
likely to have had greater than average exposure to students
or graduates of New Jersey public schools ty virtue of their
experience at work. -

Interviewin

Interviewing for this study was conducted during the period September
ol . November 11, 1971, by intervievers personally trained by Oginion
Research Corporation. The interviews lasted approximately 56 minutes

each.

General Public Sampling Design

Persons were selected for the general public sample entirely by area
probability sampling procedures. In a study which employs probability
sampling techniques, each person in the universe (or total population
to be surveyed) has & known probability of being interviewed. Proba-
bility procedures predesignated both households to be included in the
survey and specific individuals to be interviewed, removing such choices
from the interviewers. The sampling steps are explained below.

a. Selection of Interviewing Locations

The State of llew Jersey was divided into primary sampling
units. These wers the ten Standard Metropolitan Statistical
Areas in the state and the five counties outside these areas.

Because of the size of their populations, seven of the
Standard Metropolitan Statistical Areas were automatically
included in the sample. Of the three remaining, two were
selected at random, with probability proportional to popu-
lation.

The remaining five countiecs were then ranked by size of
population, and four counties vere selected at random
with probability proportional to population.

From among the 13 primary sampling units chosen in this

way, a total of 55 interviewing locations were selected.
The procedures for selecting interviewing locations were
as follows:
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(1) The nine Standard Metropolitan Statistical Areas
were arvanged in descending order by size and 49
locations were chocen at random, with probability
proportional to pop:letion. These locations were
further distributed among Minor Civil Divisions ,
as defined by the Census.

(2) Within the four counties comprising the remaining
sampling units, six Minor Civil Divisions were .
selected at random, with probability proportional 3
to population.

celection of Householés

The next step was to determine the largest phone book containing
each of the selected locations (Minor Civil Divisions). From
each of the 55 telephone books chosen in this way, two starting
points were selected, using rendomizing techniques to determine
the households to bLe éontacted for interviewing.

The folléwing 1k starting points were added to the original

110 in order to ensure an adequate number of interviews for
separate analysis of the geographic areas in which the starting
points lie:

(1) Ore each in Warren, Hunterdon, Sussex, and Somerset
Counties

(2) Two each iu Burlington and Gloucester Counties
(3) Four in Camden County
() Two in Trenton and vicinity

Each starting point was used tc determine a "cluster" of house-
holds (both with and without listed telephones) in which inter-
views were to be conducted. -The first interviewing point was

the household immediately to the left of the starting point.

EBach sterting point effectively determined a neighborhood in which
interviewing was to be conducted. The procedures outlined avove
gave to every neighborhood of any given size in the stratum equal
probability of being chosen for interviewing.

Within sample households, probability procedures were used to
predesignate the specific person to be interviewed. The inter-
viever was not permitted to make any substitutions.

To attain control of nonresponse, interviewers made one callback

at each household where the designated respondent was not at
home at the interviewer's first call.

142
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4, Sample of Spanish-gpeaking Population
" to allow sepsrate analysis of this subgroup, 13 areas which were known to .‘A LE

' These areas, which were defined as blocks or groups of blocks, included

/

"In order to obtein enough interviews with the Spanish-speeking population -

be predominately Spanish were added-to the sample.

-

an estimated minimum of 80 housing units. For each arce, the interviewer .- +°
was provided with a detailed mep and instructions for following & specific
route through the area. Each .intcrviewer was required to obtain a

specific number of interviews with men end women in each area and was
provided with rules for the selection of the respondent in each household
contacted. No deviation from the specified procedures wes permitted.
Interviews vere conducted in Spanish by bilingual interviewers as discussed
on page T=-T. -

5. Selection of Special Samples

Interviews were also conducted among New Jersey residents who are likely o
to have had greater than average exposure to students or graduates of New -
Jersey public schools by- virtue of their experience at work. For this

sample, people who fell into four classifications were intervieved:

a. Law enforcement officers or social welfare workers, such as court
officers, policemen, probation officers and social workers.

Interviews for this sample were conducted in the county seat and/ -
or largest city of 17 New Jersey counties. Names of people in the
occupational groups described above were selected from Fitzgerald's .
Legislative Manual of the State of New Jersey (i971). Interviewerss

were instructed to obtain interviews from the psople selected or

ask them to suggest names of eligible respondents.

A minimum of 50 interviews were obtained in this way. In addition,
members of tLe general public sample who fell into the occupational
categories described above were included in this group, bringing
the total number of respondents to 59.

b. Educators at the elementary or secondary school level, such as
school administrators, guidance counselors, department chairrzu
and teachevs.

Boards of Education were selected from The Elementary and Secondary
Education Directory. Eligible respondents were administrators,
guidance counselors and department chairmen in high schools or junior
high schools under t.: jurisdic.‘on of the selected Boards.

A minimum of 50 interviews were obtained in this way. In additicn,
members of the general public sample who were administrators,
guidance counselors, department chairmen or teachers in either
elementary or secondary schools iu New Jersey were included in this
group, bringing the total number of respondents to 78.

123
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College=level educators, such as administrators, deanus, adnissions
of ficers, guidance counselors, department chairmen end teachers.

A list of collegee was drawn from Lovejoy's College Guide so that
the number of state colleges approximately equalled the number of
private end community colleges. Eligible respondents were deans,
admissions officers and department chairmen in the selected
colleges.

A minimum of 50 interviews were obtained in this way. In eddition,
members of the general public sample who were college level-edu-
cators in New Jersey were included in this group, bringing the
total number of respondents to 56.

- Supervisors or evaluators of employees, that ic, people who guper=

vise ten or more employees or spend at least half their time
evaluating the Job qualifications nr performance of other employees.

. Businesses were selected from Dun & Bradstreet's Millien Dollar

Directory and from Dun & Bradstreet's Middle Market Directory.
The businesses were selected so that there was a mix of large
end small businesses. Eligible respondents were employees of
these businesses who meet the criteria listed above.

A minimum of T5 interviews were obtained in this way. In addition,
members of the general public sample who were supervisors or
evaluators of employees were also included in this group, bringing
the total number of respondents to 11k,

Cautionary note:

Although steps were taken to obtain representative samples of each of the
four groups of "Knowledgeables", results from the special semples are not
projectable to the universes under study in the same statistical sense as
they are in the general public sampie where area probability sampling
procedures vere used,

6.

Statistical Weighting

Statistical weighting was employed to adjust for differences in the
size of households. In addition, weighting was employed tc zdjust the
sample to correspond to the composition of the total population in
terms of such factors as age, sex, education, and race.

In particular, Spanish-speaking respondents were weighted
into the total results to compensate for the intentional
oversampling of this group.

......
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Questionnaire Desipgn

The questionnaire was developed in close collavoration with repre-
sentatives of the New Jersey Department of Education. The question-
naire was then tested among residents of New Jersey, first among
members of the general public and then among "Knowledgesbles". On
the basis of these tests, changes were mede in the questionnaire to
ensure, insofar as possible, that the questions were unambiguous

and clearly and neutrally worded.

Two rotations were used of both the "outcome" gonls listed on Card A
and the "process" goals listed on Card B to reduce the effects of any
biac that might be introduced because of an item's position in the
uestioning sequence. Each of the two forms of the questionnaire
weége used with apwroxxmatply the same number of respondents. Cards
A amd B used with Form I (white) list the items in numerical order,
and Cards A and B used with Form I! (blue) list the sane items in
reverse order. & '

The same questionneire was used for the general public and special
samples of "Knowliedgeables". For Spanishespeaking respondents, tue
questionnaire was translated into Spanish. Bilingual interviewers
conducted these interviews in whichever language the respondpnt felt

most e¢mfortable -- Spanish or Englisch.

A

A copy of the questionnaire ana the exniblt cards used during tie
interview is appended at the end of the report.

/
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8. Sampling Tolerances

‘The sampling tolerances that apply to the percentage results based
on the general public sampling ere given in the table below. This
table shows the possible variation that might be anticipated because
a sample, rather than the entire population, was interviewed.

As indicated in the table below, the campling tolerances vary with
the size of the sample and the size of the percentage results.

Approximate Sampling Tolerances

For A Survey Percentape At Or Near These Levels
Size of Sample 10% ~ 20% 307 Lo% :

on which Survey or 90/ . or 80% or 70% or 605 505
Result is Based
A Y

1,000 interviews 2% 3% W L WG
100 3 ¥ ¥ 5% 5%
500 3 s 5% 5%
k0o W/ 5% 6% 6% 6%
300 . W% 6% 6% T T#
200 . 5% 7% 7 8% 9%
100 B 10% 119 2% 12%

(95 in 100 Confidence Level)

For_example, on the question, "How about the public school system wherc
you live, Overall, would you rate it excellent, goed, only faiyr or
poor?" Fifty-five per cent of respondents said that they consider their
school system excellent or good. In this case, the sampling tolerance
based on 1105 interviews is + UZ. 1In other words, chances are 95 in

100 that if all residents of New Jersey had been interviewed, rather
than jJust a sample of them, the proportion saying that their school
system is excellent or good would be between 59% and 51% (55% + L%),

o
o
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Sampling tolerances are also involved in the comparison of results from
different parts of the sample. A difference, in other words, must be
of at least & certein size to be considered stetistically significant

, rather than as having occurred simply through chance. The table below
is a gulde to the sampling tolerancec applicable to such comparisons.

. 3 i
Differences Required for

/f/’ Significance At Or Near These Percentage Levels
' 10 20% 30 02

Size 94(Samp1es or_90% or 80% or_T70% or_60% 50%
Compsred : .

1,000 and 1,000 b% 4% 5% 5% 6%

500 L3 5% 6% % B

400 ‘ L5 6% 7% % 1%

100 8% 10% 12% 13% 13%

850 and 100 8% 10% 12% 13% 13%

650 and . 450 5% 6% 7% 7% 8%

500 and 400 5% 1% 8% 8% 8%

200 6% 8% 9% 10% 10%

100 8% 114 13% 1h3 1h%

400 and 300 6% % 9% 9% 9%

200 6% 8% 10% 10% 11%

100 8% 11% 13% 13% 1L%

250 and 250 1% 8% 10% 11% 11%

100 9% 1% 137 144 1%

. _
100 and 100 10% 14% 16% 17% 17%

(95 in 100 Confidence Level)

For example, 37% of New Jersey residents who live in urban areas con-
sider their school system excellent or good, compared to 68% of New
Jersey residents who live in the suburbs. The difference is statis-
tically significant, since there are 95 chances in 100 that any dif-
ference of eight percentage points or more for these two groups of
k16 and 510 interviews represents an actual difference of opinion at
these levels aq}/fs not due to chance,

/
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, NEW JERSEY SCHOOLS

I'm R s and I'm working on a surve&.about important. isgues {or : 4
Opinion Research Corporation of Princeton, New Jersey. 1'd like very much to o
- have your opinions. a . o )

A

&

1. To.begin with, what in your opinion are the two or three mobi LmpoTtaist
problems in New Jersey at this time? (DO KOT READ CHOICES LISTED.’W

il

- 1 HIGH TAXES/TAX STRUCTURE ‘ 9 URBAN-PROBLEMS/BIG CITIES (NONSPECIFIC) {
2 GOVERNMENT CORRUPTION ‘10 TRANSPORTATION/ROADS, HIGHWAYS, . ..’
B 3 CRIME AND DRUG ADDICTION/JUVENILE . TRAFFIC - '
é DELINQUENCY 11 HOUSING/SLUMS : _
o 4 EDUCATION/SCHOOLS/TEACHERS 12 POLLUTION/ECOLOGY/THE ENVIRONMENT
5 INFLATION AND GOVERNMENT SPENDING/ 13 OTHER (Specify): I
HIGH PRICES . i
6 CIVIL RIGHTS/RACE RELATIONS -
- 7 POVERTY AND SOCIAL WELFARE/ 14 KO OPINION
= UNEMPLOYMENT
éé 8 LOTTERY/USE OF LOTTERY FUNDS
Now a few questions about elementary and secondary public schools™in New Jersey -- '
that is, public schools from kindergarten through 12th grade. //ﬂ
f 2. Taking into. account everyéQ}ng you've heard 1 EXCELLERN:
-5 and read, how would you ratéxgge public schools . 2 GOoOD S
overall in the State of New Jerssy '-- excelient, 3 ONLY FAIR
good, only fair or poor? ' 4 POOR
| 5 NO OPINION
i 3. How about the public school system where you 1  EXCELLENT
3 live. Overall would you rate it excellent, good, 2 500D
= only fair or poor? . 3 ONLY FAIR
- L POOR
S5 KO OPINION
- : < ‘Vﬂ
=3 L. Do you think the quality of education in 1 BETTER
) New Jersey public schools is better, worse, ?  WORSE
= or about the same as it was five years ago? $  ABOUT THE CAME 4f’{
- ) 4 NO OF.NION VA
5. What about five years from now -- 4o you 1 BETTER ~—p 50 T Q. t
hink the quality of education in New Jersey 7 WORSE —meep TN TC @. 7
ublic schcols will be better, worse, Or TOOADKIT O THE CAME
about the same as it is now? Lo NG OPTHIONY

§

s




#40

L

— (IF "BETTER" ON Q.. 5, ASK):

. Why do you think the quality of education in New Jersey public schools
will bé better five years from now? (DO NOT READ CHOICES)
, 1 BETTER TEACHERS/TEAGCHER TRAINING
-4 2 BETTER COURSES/CURRICULUM/PROGRAMS
. 3 MORE STUDENT PARTICIPATION/INTERST/CONCERN
~ _ L MORE INTEREST/CONCERN AMONG PARENTS/THE PUBLIC/THE COMMUNITY
“ 5 MORE INTEREST/CONCERN AMONG TEACHERS, SCHOOL OFFICIALS
6 BETTER FINANCING/MORE MONEY FOR EDUCATION
7 REW TEACHING METHODS
» 8 BETTER DISCIPLINE _
- - 9 MORE/BETTER SCHOOL BUILDINGS, FACILITIES
3 10 BETTER TEXTDBOOKS/TEACHING EQUIPMENT
“ 11 THINGS ARE SO BAD NOW, THEY HAVE TO GET BETTLR
12 O0THER (Specify):
- o« : ) ' . ;
N ' 13 NO OPINION '
= (IF "WORSE" ON Q. 5, ASK): -
%ﬁ 7. Why do you think the quality of gducation in New Jersey public schools
4 will be worse five years from now? (DO NOT READ CHOICES)
ﬁ 1 DISCIPLINE PROBLEMS .
. 2 OVERCROWDING
. 3 POOR/UNQUALIFIED TFACHERS
= . %4 POOR TEACHING METHODS
k| 5 FINANCIAL PROBLEMS
éﬁ 6 LACK OF INTEREST/CONCERN
i 7 RACIAL PROBLEMS/DISCRIMINATION
E 8 THINGS ARE SO BAD NOW AND THERE'S LITTLE HOPE FOR
- ANYTHING BETTER/THE WHOLE SYSTEM IS BAD/NEEDS CHANGIKG
: 9 OTHER (Specify):
i%
i S
) o 10 HO OPINION
_4 " We are interested in finding out your views as a parent or citizen about what you

consider to be the most important goals of public education here in New Jersey.

8. what do you want the public schoo . in New Jersey to do for students at the
elementary and secondary school levels -- that is kindergarten through 12th
grade? (PROBE: 1Is there anything else you thirk is important?)
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9. What are some of the ways you could tell if aiﬁublic school system was making
progress toward meeting these goals? (PROBE: What kinds of things come to

mind? Any others you can think of?)

-t

A

HAND RESPONDENT CARD "A"

Here is a list of possible goals or aims of public education at the elementary and
secondary school levels. These are expressed in terms of certain qualities and
abilities public education might help develop in people. Please read through the
items on the list so that you are familiar with them before 1 ask you the next

question. (PAUSE.)

10. Suppose it were possible to do something about three of these goals right away.
On vhich three would you like to see immediate action taken? Just tell me the

numbers.
1 P 3 4 5 6 T 8 9 . 10
11 12 13 1L 15 16 X NONE Y NO OPINION

11. In your opinion, which three of these goals could best wait for attention until
a later time? Just tell me the numbers.

1 2 3 L > 6 T 8 9 10

11 12 13 14 15 16 X NONE Y NO OPINION
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Now a slightly different question.

1

2,

very important, fairly important, of not too important goal for New Jersey's —
public schools. If you think sometiing on the list is not a proper goal '
for New Jersey's public schools, just let me know when we come to it. .
(INTERVIEWER: READ EACH NUMBER IN TURN.)

For each of the items on the list, gleaae tell me whether you think it is a

NOT NOT A j
VERY FAIRLY = TOO NO PROPER ,
IMP * IMP ° IMP 3 OPT NTON mAL ',l
1. Basic learning ekills. . . 1 2 3 Y 5 ,
!
2. Basic knowledge. . . 1 2 3 b 5
. 4
3. A responsible citizen. . . 1 2 . 3 h 5
3
L, The qualities and
skills necessary. . . 1 2 3 b 5
5. A knowledgeable buyer. . . 1 2 3 b 5 :
6. An understanding of and
respect for differences. . . 1 2 3 L 5
T. A responmsible. . . 1 2 3 b 5
8. A respect for the public
health. . . 1 2 3 L 5
9. Creativity. . . 1 2 3 4 5
10. A code of personal ethics
and values. . . 1 2 3 L 5
11. Self-knowledge. . . 1 2 3 4 5
12. The desire to continue
to learn. . . 1 2 3 L 5
13. Respect for authority. . . 1 2 3 W 5
1h. A pood preparation to con- .
tinue one's education. . . 1 2 3 L 5
15. Social skills. . . 1 2 3 h 5
16. Good personal health habits
and awareness. . . 1 2 3 L 5 )
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— 13, lickw good n Job dc you think New Jersey's public schools are now doing in
neln;ng students develop each of these qualities or abilities. First, take
" number (RiAD EACH NUMBER IN TURNW, OMITTING ARY RECPONDENT CONSIULRS
0T A PROPER GOAL Iu Q. 12) in your opznion, are the publiicgschools now
doing an excellent gond, only fair, or poor job on this goal?
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TAKE BACK CARD "A"

132

. | | ONLY o
EXCELLENT  GOOD FAIR - POOR OQF1.ICH
. ‘ ]

1. Basic learning skills. . . 1 2 3 L 5
2. Basic knowledge. . . i 2 -3 b 5
3. A responsible citizen. . . 1 2 3 b 5
h, The qualities and skills

necessary. . . 1 2 3 h 5
5. A knowledgeable buyer. . . 1 2 3 L 5
6. An understanding of and

respect for differences. . . 1 2 3 h 5
7. A responsible. . . 1 2 3 b 5
8. A respect for the public health. 1 2 3 b 5
9. Creativity. . . I 2 3 b 5
10. A code of personal ethics ‘

and values. . . 1 2 3 L 5
11. Self-knowledge. . . 1 2 3 N 5
12. The desire to continue to

learn. . . 1 2 3 L 5
13. Respect for authority. . . 1 2 3 L 5
14, A good preparation to

continue one's education. . . 1 2 3 L 5
15. Social skills. . . 1 2 i 5
16. Good personal health habits

and awareness. . . 1 2 3 b 5



alky

.
#@

B i

[ 2T

L

il B

S

L s - 1y

PeT Y

il AN e

BB AR L L

b e

" HAND RESPONDENT CARD "B"
. Next I'd like -to talk about the goals of public education at the elementary and secondary

w96

1, Are there any changes that you would like to see made so that our public schools
can meet the needs of the future -- say five or ten years from now?

1 NO/CAN'T THINK OF ANY
NO OPINION

school levels in terms of certain practices and policies which affect the quality of
education. Please read through the list. (PAUSE.)

15. Buppese it were possible to do something about three of these gownls right away.
On which three would you like to see immediate action taken? Just tell me the
numbers.

1 2 3 W5 6 7 8 9 10
11 12 13 1k 15 16 17 18 19" 20 X NOWE Y NO OPINION
(IF RESPONDENT CHOSES ITEM HUMBER "13" ON Q. 15, ASK):

6a. What action would you like to see taken with respect to getting good adult
education programs?

(IF RESPONDENT CHOSES ITEM NUMBER "14" ON Q. 15, ASK):
6b, What action would you like to see taken with respect to getting good
programs for pre-kindergarten children? ‘

17. In your cpinion, which three of these goals could best wait for attention until
a later time? Just tell me the numbers.

[ : - 8

14 18
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Now a slightly different question

w71

18.: For each of the items~on the list, please tell me whether you think it is a very
important, fairly important, or not too important goal for New Jersey's public

schools.

NUMBER IN TURN.)

1.

2.

10.
11,

12,

13.

1k,

16.

17,
18.
19.

20,

A

Mogern textbooks. . .
Freedom for students. . .

Attention to students with special
needs. . .

Participation by teachers. . .
Participation by students. . .
Adequate guidance facilities. . .
Reducing competition among . . .
Recreational activities. . .
Efficient use of time and money. . .
Year-round use of school buildings.
High quality teuachers. . .

Procedures whereby teachers can
be rewarded. . .

Good adult education programs. . .

Good programs for pre-kindergarten
children. . .

Adequate discipline. .

School administrators and teachers
who are responsive. . .

Educational programs that. . .

Flexible, informal schools. . .

Treating each child as an individual.

Use of school facilities. . .

VERY
It’ip °

1
1

NOT
FAIRLY TOO
IMP,  IMP.
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3

If you think something on the list is not a proper goal for New Jersey's
sublic schools, Just let me know when we come to it. . (INTERVIEWER:

READ EACH
NOT A
NO PROPEK
OPINION | _GOAL

4 5

h )

4 5

b 5

! 5

L 5 ..
4 5

L 5

4 5

L 5

b 5

b 5

4 5

L 5

L 5

b 5

L 5

! 5

I B,

b P
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= TAKE BACK CARD "s" HAND RESPONDENT CARD "C" | -

19, From which of these do you get most of your information about
ilew Jersey's rublic schools? Just tell me the numberiz

’

19, .2
Most Preferred .0
Information —ource
Newspaper 1 1 .
My children 2 2
Neighbors and friends 3 3
School board literature or newsletters b 4
School board meetings -9 P
Visits to schools or personal conferences with
teachers 6 6
Meetings of parents' organizations (PTA, PTO, ete.) 7 7
Kadio or T.V. ‘ - 8 8
Political clubs and leaders 9 9
Personal acquaintance with teachers or others
directly involved with the school 10 10
Personal participation directlv with the
, school or school system 11 11
\\ League of Women Voters or other civic groups 12 12
Other (specify): i3 13

None 1k | 1k ’:

20, Frem which of these, if any, would you like more information

about New Jersey's public schools? Again, just tell me the

nunbers. ‘
TAKs BACK CARD "c" /
n“"—rmmb do you think your local school 1 EXCELLENT \

board is doing in meeting its responsibilities 2 GOooD

to the children of the community -- excellent, 3 ONLY FAIR

good, only fair, or poor? L POOR

5 NO OPINION
COMMENT :

Jdow on an entirely different subjlect -- we have a list of some things peojle have
occasion to do from time to time. Please read each one and indicate whether tnis
is something you personally do frequently, occasionally, rarely, or never. .Just
circle the number under the appropriate column directly on the questiommaire.

n ™
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HOW OFTEN DO YOU DA BACH OF THESE THINGS? CIRCLE THE WUMBER UNDER ThE .
APPROPRIATE COLUMN TO INDICATE YOUR ANSWER.

Tor example, take the first item, "Use a dietionary", if this is something
you do frequently or regularly, cirele "1",

Q“g .

\ . .l’_---r.

If you do it occasionally or every

now and then, circle "2", {f you do it rarely or have done it only once or
twice, circle "3", If this is something you have never dore, cirecle "h",

1.

9.

17.
26.

27.

3.

38,

L3,

ha.

\FREQUENILY OCCASIONALLY RARELY EViR

~

Use a dictionary

Write a letter to an editor
of & nevspaper or magazine
expressing your opinion

Develop or learn new job skills

Attend a social gathering where
there are members of other races

Attend a social gethering where
there are people whose social
and cultural characteristics
are different from your own

Make plans to do something with
other members of your family

Use products that help control
pollution, such as low=-lead

gasoline or special detergent

Attend a play, concert, art
exhibit or other cultural event

Attend a course or a lecture to
further your knowledge

Help a friend solve a problem
Go to a doctor for a check-up

Discuss your point of view with
others whc nold different opinions

Contribute money or time to help
someone get elected to political
office

Give blood

[

2 3 4
- ., 4
4
2 3 4
2 3 kL
e 3 I iji)
2 3 L
!
2 3 4
2 3 L
2 l
2 "
2 3 b
2 3 u
2 3 h

PLEASE G0 ON TO T PAGH
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FREQUENTLY QCCASIONALLY RARELY MNEVER
18,  Receive a Job promotion 1 2 3 b "‘W“fg

22, Read any specialized consumer
publication, such as Consumer

Reports 1 2 3 4

28, Try to learn about people whose
background and way of life is . -
di £ferent from your own 1 2 3 ]

34,  Celebrate an anniversary or birth-
day with a member of your family 1 2 3 b

39.  Return glass, metal containers,
: or newspapers sc that they can

be recycied or used again 1 2 3
12, Vote {n a general election. 3
bh. Sing in a chorus, perform in a
slay or concert, ete. 1 2 3 ]
“9.  Read books . 1 2 3 4
AN
56. Lend something to a firiend or
neighbor i 2 b
6l. Go to a dentist for a check-up 1 N 2 3 L '
3. Use an encyclopedia 1 2 3 4
8., Serve as an officer of a political
or social organization 1 2 3 4
f 19, Recommend your place of work to
/ someone looking for a job similar
: to yours 1 2 3 L
23. Compare prices when grocery
shopping 1 2 3 L
29, Come into contact with members of
other racial groups in church, at
meetings, in recreational activi-
ties, etc. 1 2 3 4
30.  Come into contact with people whose
social and cultural characteristics
are different from your own in
church, at meetings, in recreational .
activities, etc. 1 2 3 L
35. Do something your family wants
you to do which you wouldn't - ‘ .
otherwise do . 1 2 3 4
Lo,  Pick up litter on the streeu 1 2 3 b
LS, Go to a museum or art gallery 1 2 3 h
5D. Spenl at least 29 minutes reading

a newspaper or newspapgers N b2y 3 L
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31.
36.
k2,
L6,

51,

63,

5.

11,

21.
25,

32.

L1,

52.

58.

FREQUENTLY - OCCASIONALLY RARELY

Have friends over to your
house or apartment

Smoke a cigarette

Find out how to gct somevwhere
by looking at a map

Vote in a primary election, that
is, an election to select candi-
dates for the pag}y of your choice

Make a suggestion for lmproving
procedures at’ work

Consider the extra cost of borrow-

: {ng money or using an installment

plan when making & purchase

Speak up for members of other
racial or ethnic groups

Helpr a member of your family
solve a problem

Stay at home or keep children at
home to keep a cold or the flu
from spreading to other people

Use your creative abilities in
handicrafts, such as sewing,
knitting, wood-working, etc.

Read.magazines or Journals to get
information, not Just for
entertainment

Use hard drugs, such as heroin

Look up someone's number in the
telepiione book

Do volunteer work for a civic or
social organization

Put in extra hours at work

Compare the advantages of different
brands or manufacturers when making

a large purchase, such as a car,
T.V., or washing machine

Listen to someone who has different

ideas explain his ideas to you

Stay within the speed limit when
driving a car

Watceh T.V. to get information,
not just for entertainment

Welcome someone who has just
moved into the neighborhood
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6, Be sick enough to stay in bed
6. Balance your checkbook

13. . Send a measage of support or
protest to ea elected public
official

53, Keep informed about current events

37. Keep in touch with a relative
who lives away from home

L7, Use your creative abilities in such
things as painting a picture,
writing a story or poem, playing
a musical instrument .

14,  Attend a local school board meeting

5L,  Expand your knowledge of a subject
' by talking with other people

9. Help someone who is in irouble
65. Get physical exercise
15, Contribute to a chirch or charity

1

o e e

FREQUENTLY OCCASIONALLY -~RARELY WEVER

2 4
2 b
2 3 L
2 3 )
2 3 ]
3
2 3 b
2 3 4
2 3 h
2 3 b

P
237 Now on another subject, please indicate whather each selection of foods for

dinner would make a balanced meal or not.

Indicate your opinion by cireling

the number under the appropriate column for each menu.

Menu A
Corn Beef, cabbage, carrots, bread
and butter, milk
" Menu B
Macaroni, celery, bread and butter,
apple pie, coffee
Meru C

Fruit cup, pork and beans, cottage
cheese, lettuce, corn, tea

ROT DO T
BALANCED ~ BALANCED  KNOW

1 2 3
¥ 2 3
5.

1 2 3

PLEASE RETURN QUESTIONNAIRE TO INTERVIEWER
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ah, Do vou happen to know who ia now 1 CORRECT ANSWER
Jovernor of Nev Jersey? (PROBE FOR HAME) 2 INCORRECT ANSWER
= » ' : v 3 DON'T KNOW
25, Do you happen to know the nameg of the 1 BOTH NAMES RIGHT
""" ' two 4.8, Senators from New Jersey? ‘ ' 2 ONE NAME RIGHT
(PROBE FOR HAMES) 3 NONE RIGHT
h DON'T KHOW
. How Just-a few background questions for statistical purposes.
26. In which age group do you fall? .
1 /16 - 20 4 kLo - k9
. 2 21 - A4 5 50 - 59
3 30 - 39 6 60 AND OVER

27. What wns the last grade you completed in schooll

1 LESS THAK HTH GRADE & COLLECE (NO DEGREE)
2 8TH SRADE T COLLEGE (TWO-YEAR DEGREE)
2 NIGH SCHOOL - INCOMPLETE 8 COLLEGE (FOUR-YEAR DEGREE)
(9TH - 11TH GRADES) 9 GRADUATE WORK (NO DEGREE)
b HIGH SCHONL COMPLETED 0 GRADUATE DEGRFE !
(12TH GRADE) X DON'D? RECALL
5  TRADE OR VOCATTIONAL SCHCOL Y  CURRENTLY ATTERDING SCHOOL
(AFTER HIGH SCHOOL)
28, How many years, if any, did you go to an 1 (YEARS)
nlementary or secondary public school in
NHew J&!‘S@?;?’ ‘ 2 N@“’SKIP TO Qo 31

(IF ATTENDED PUBLIC SCHOOL IN N.J., ACK):

29. Judging from your own cxperience, 1 VERY SATISFIED
how satisfied are you with the o~ 2 FPFAIRLY SATISFIFD
quality of the publie education you 3 FALRLY DISOALIOKFIED
received in New Jersey at the ele- L VERY DISSATISFIED
mentary or secondary school level -= 5 NO OPINION

very satisfied, tairly satisfied,
fairly dissatisfied, or very dissatisfied.

30, Why do you feel that way?

?
31, Do you have any chiidren who will be of school I YES, PRESCHOOL CHILDREN ONLY
° age in .4he next two years or who are currently > YFS, CHILDREN ATTENDING
attending elementary or secondary school? ELEMENTARY OR SECOVARY SChGOL
3 N0} SKIP TO Q. 3k
(Ir "PRESCHNOL CHILDREN ONLY" ON Q. 31, ASK)
32, vhen your child enters kindergarten, will i fES
this probably be at a public school irn AR (¢
dew Jersey or not? 3 DON'T KNOW

(1F "CHILDREN ATTENDING ELEMENTARY OR SECONDAR) SCHOOL" ON .31 L ADR)

i 33, Are any of your cuildren currently ' 1 Y&s
ner ? D ) cof
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1 LESS THAN ONE YEAR

2 1 -5 YEARS

: 3 6 - 10 YEARS .
N - 4 MORE THAN 10 YEARS

- 3k. About how long have you lived in
. this city or town? '

35. Did you move here fréﬁ out of

1 OUT OF STATE:
state or not?

2 NOT OUT OF STATE -
N | . .

\ N

HAND RESPONDENT CARD "D"

36. For statistical purpoces, we need to know - 1 A 6 F -
a4 your family income for 1970. Please give me 2 B T 6
: the letter vhich covers your total family 3 ¢ 8 N
income for 1970, before taxes. Include your L p 9 1
own income and that of any members of your ‘ S E o J -
; irmediate family who are living with you. : X  REFUSED
- Just give me the letter. ' Y DON'T KHOW

L= |

# 37. Wnat kind of work does the chief wage earner in this household do?
E (1f unemp;oyed ( ), vhat is chief wage earner's usual occupation?)

38. What kind of business is that? What do they make or do?

’ PLEASE CIRCLE:
CHIEF WAGE EARNER -~ 1 OWNS BUSINESS, HIRES OTHERS
2 SELF-EMPLOYED, HIRES NOBODY
- 3 VWORKS FOR SOMEONE ELSE
&= L OTHER:
= 39. Arc you the chief wage earncer in 1 ¥Y&S8
3 this household? 2 NO
- . (IF RESPONDENT 1S NOT CHIEF WAGE EARNER, ASK): |
: J— i
3 L0, What kind of work do you do? (If unemployed ( ), what is your usual
= occupation?)
§;

41, What kind of vusiness is that? What do they make or do?

PLEASE CIRCLE

RESPONDENT -- 1 OWNS BUSINESS, HIRES OTHERS
2 SELF-EMPLOYED, HIRES NOBODY
3 WORKS FOR SOMEONE ELSE
L OTHER:

2 e
22
k]

s e

—

|
i
L
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INTERVIEWER: ’ T » o

I/ASK QUESTION 42 OF ALL THOSE WHO THEMSELVES HOLD 'POSITIONS IN ANY OF THE FOLLOWING :

OCCUPATION AREAS OR WHO MEET.THE FOLLOWING CRITERIA -~ SUPERVISE 10 OR MORE EMPLDYEEQ’
OR SPEND AT LEAST H HALF THEIR TIME EVALUATING THE JOB”QUALIFICATIORS OR PERFORMANCE

““““ OF OTHER EMPLOYEES. DETERMINE AS NECESSARY AND CIRCLE THE APPROFRIATE GATEGORY BELOW:
1’ 1AW ENPORCEMENT OFFICER OR SOCIAL WELFARE WORKER, such as a court

' officer, policeman, probation officer, social worker, etc..

) 24 EDUCATOR AT THE ELEMENTARY OR SECONDARY SCHOOL LEVEL, su¢h g8 a
. ,school administrator, guidance counselor, principal, teacher,
department chairman, ete, :
& L \
. ‘ 3 EDUCATOR AT THE COLLEGE LEVEL, such as administrator, dean, admigsiona
_,; officer, teacher, guidance counselor, or department chairman

L SUPERVISOR OR EVALUATOR OF EMPLOYEES

k]
P

k2, Through your work you are in a position to/ecome into contact with a vido variety
- .. of people, including students or graduates|of elementary and secondary publxc

- schools in New Jersey. This experience have given you a different
e ’ perspective from that of the average parent or citizen. We would like wvery much
:d to have your comments on the quality of elementary and secondary public schoel

“1 education, here in New Jersey, as reflected in the people yeu come into contset
with( or any other comments you might like to make on any of the topivs we have
been/discussing.
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INTERVIEWER: CIRCLE APFROPRIA*E ANSWER :

BT, 1 MAN : ;
2 WOMAN
L3, 1 WHITE INTERVIEWER: BE SURE TO CIRCLE COLOR. IF YOU ARE NOT
2 BLACK CERTAIN, YOU MAY JUDGE BY APPEARANCE OR
3 PUERTO RICA: ”,WRITE 1N YOUR BEST DESCRIPTION. DETERMINE
L CUBAN IF RESPONDENT IS PUERTO RICAN OR CUBAN.
S OTHER '

49. How likely are you to be gway from home on & (DAY OF INTERVIEW) at this time
of day (evening)? (READ cuoxcss.i

1 CHANCES ARE 3 OUT OF 4 I'D BE AWAY FROM HOME .
5 CHANCES ARE 2 OUT OF 4 I'D BE AWAY FROM HOME
3 CHANCES ARE 1 OUT OF U4 I'D BE AWAY FROM HOME
L CHANCES ARE O OUT OF 4 (I'M ALMOSIALWAYS HOME)

THANK YOU VERY MUCH.

RESPOWDENT'S NAME:

HOME ADDRESS: : TELEPHONE # : -

NAME OF INTERVIEWER:

LENGTH -OF INTERVIEW: LOCATION #:

s

I certify that this is an honest interview taken in accordance with my instructions.

(Signature)

™y
/
\
- «”/

o?

\

/-



s F NI

fjﬁy Bl B

3

W)
il

[ TR

I, E."!‘m:’m.‘l.ﬁ. .

Al Ak al

Lo B kR

T B

12.
13.
b,
15.

16.

54005
1 ™

CA.RD "A"

Basic learning skills, that is, the power to reason, the skills
necessary to find information, solve problems, and communicate
with others.

Basic knowledge, that is, knowledge of facts and issues about
the world we live An.

A responsible citizen, that is, an active member of the community[
The qualities and skills necessary to get and hold-a satisfying Jjob.
A knowledgeable buyér of goods and services.

&

An understanding of and respect fof differences among people,
including people of other races and people of different social
and cultural backgrounds.

A responsible, contributing member of a family.

A respect for the public health, for preserving our natural
resources, and for protecting the environment.

Creativity and the ability to appreciate the creativity of others
with respect to music, art, etc.

A code of personal ethics and values that guides one's actions.

Self-knowledge, that is, an understanding of one's own strengths
and weaknesses.

The desire to continu.. to leern throughout life.

Respect for authority and the ability to accept discipline.

A good preparation to continue one's educntion beyond high school.
Social skills, that is, the auility to get along with other people.

Good personal health habits and awareness of the benefits of
personal hygiene, adequate nutrition, and physical exercise.

144
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13.
1h,
15.
16.
17.

18,

19.

20.

54005

CARD "B"

Modern textbooks; courses that are kept up-to=-date.

Freedom for students to choose the courses they want to take.

Attention to students with special needs, such as gifted children,
non-English speaking children, the handicapped, etc.

Participation by teachers in decisions dffecting school operations.

Participation by students in decisions affecting school
affairs. ’

Adequate guidance facilities and services.

L4

Reducing competition among students by changing the practice of ranking
students by their grades in school work.

Recreational activities that give all children a chance to participate
regardless of skill.

Efficient use of time and money spent on education.

Year-round use of school buildings with only some students taking summer
vacations and others taking vacations at other times of the year.

High quality teachers.

Procedures whergby teachers can be rewarded for high quality performance
and removed if their performance is unacceptable. )

Good adult education programs.

Good programs for pre-kKindergarten children,

Adequate discipline in the classroom.

School administrators and teachers who are responsive to community needs.

Educational programs that allow students to see at first hand how the
things they are learning are applied to actual situations,
° 3

Flexible, informal schools which adapt to the students rather than
forcing students to adapt to the schools.

Treating each child as an individual rather than as a part of some
group or category.

Use of school facilities by the community and use of community facilities
by students.
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1.

10.

11.

12.

CARD "C"

Newspaper

My children

Neighbors and friends

School board literature or nevwsletters

School board meetings

i
Visits to schools or personal conferences
with teacners

Meetings of parents organizations (PTA, PTO, ete.)
Radio or T.V.

Political clubs and leaders

Personal acquaintance with teachers or
others directly involved with the school

Personal participation directly with the
school or school system

League of Women Voters or other civic groups
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A

. B,

C.
D.

/E.

F.

CARD "D"

Under $2,000 a year
$2,000 - $2.999~; year
$3,000 - $3,999 a year
$4%,000 - $4,999 a year
$5,000 - $5,999 a year
$6,000 - $6,999 a year
37,000 - $9,999 a year
$10,000 - $14,999 a year
$15,000 = $24,999 a year

$25,000 and over a year

147

54005



