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" INTRODUCTION

-

_In May 1973, NAIS sent to all its member schools a "Checklist of
Bffective Approaches,"” asking heads to check a number of items, either in
& programs-to-share col.an or a we-w.uld-li)e-to-know-more column. Of the
250 schools that returned these questionnaizses, 65 indicated that they had .
piograms to share on the topic "changing patterns of school qomnanco in-
volving students ard/or facuity.” 1 was asked to follow up on these
responses,. Afeer reviewing the quostionnaires, some of which contained
brief descriptions of innovative governance progrcas, I wrote to the 65
schoouls, asking for pertinent details, and then visiiad about 25--thoso d
could manage to lqueezc into a crowded three-waek itinera:xy.

Not at all off the luhjoct is the nature of che schools' response to
xy correspondence and visita. On short notice and at a deadly time--during’
and ismediately aftor Christmas vacation--every head I had queried responded,
quickly, «4ith copisus information, and, in almost every ‘instance, with an
invitation to come and see. If you have forgotten, independent schools are
wvarm, friendly, attractive places; no one was ever too busy to fit me iato
a busy schedule, and heads, assistant heads, :eachers, and students toler-
atyd my blundering questions and seemed to enjoy the opportunity of talking
about their partial surcesses and lingering failures in governancs.

These are gooc people--Bill Downs, of Rockland Country Day, devoting
wost of a busy Monaday to the "traveling man"™ from NAYS: Doug McClure trying
to get to his Princeton Day School office at 8:00 a.m. through a bombardment
of teachers and students, each with a plea for "just one minute,” and still
finding time to wava and say hopefully, "Be right with you"; Howard Jones,
recently alighted from Hong Kong and about to head for some other hemisphere,
taking the time to find me a parking place at snowbanked Northfield Mount
Hermon; Pete Melcher taking time off from his new tractor-snowplow to share
with me his exci:ement about the brand-new Southborough School; Chriatopher
Berritford providing four single-spaced pages of wise insights about govern-
ance at Rarvard School; or his Thacher compatriot, Ecgar Sanford, taking
the time to annotate closely two years of minutes from the School Council.
And twenty other heads just as helpful, because of their interest in a topic
that grew increasingly more challengin¢ as I pursued it.

Had 1 stopped at an early stage of my investigaticn, my thesis would
have been pretty pale: 2ach school, assessing its own character, has tried
to devise a system of governance appropriate to that character in this par-
ticular time.

)

Later, I became a bit more cynical, with a new theuis on its way:
Heads of schools have devised a token system--"controlled participatory de-
mocracy“--to keep stuaents and teachers busy so that heads can devote their
attention to real problems, like fuel-oil prices.

And my attempts at a thesis got even gloomier: everybody tries
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My last stop was at Hyde School in Bath, Maixo, and I had tremors be-
fora I got there. "A school with a difference,"” I had been told. And gov-
ernance at Hyde was so real and so dramatic, the kids were s0 beautiful in
their shared commitient, and Joe Gauld was so convincing in his pragmatic
insistence on new directions in secondary education that I came up with a
thesis that knocked all the others for a loop: -“Governance®” is a 1ot of
hokum unless it means a real love of kids, shared self-examination, and a
determination to bend every fiber of a school's structure to the full develop-
meint of each individual's unique potential.

Now, my journeying over; I'm still pretty .ironq for love and "anding
every fiber, but [ have so much valuable and intere:sting .nturmation to
share that I think I'll beg off a thesis, at least until the evidence has
been presented. We can decide together what it all weans, later on. '

Mv thanks go to all who helped. Joan Didion writes of her experience
as a young reporter: 'People tend to forget that my presence runs counter
to their best interests. And it always does. That is one last thing to
remember: writers are always selling somebody out." I hope that I may do
some gelling, of strong prugrams and brave idcal, but, in our mutual bast
interests, some selling in.

D.A.R.
September 1974
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THE STUDENTS

We dislike the seeming triteness in our statement-of-philosophy
prenouncements about “"caring for the individual student,” “msaningful
lnvolv.ont." and the umportance of "self-direction and graduated responsi-
bilities.” We ¢~ . however, believe what we say. Slcwly. we are learning
what our studer: can do for themr.:ves, what responsibilities we must
shoulder with them, and what decisions can be properly made only by the
adult mumbers of the community.

At timer we have found it difficult to create appropriate systems
of governance “hat are both warwmly. human an coolly efficient. Yet, .in a
very few years, the independent school has b jun to ‘real use of
students' talants for self-government. If we heed somé tautionary guide-
lines from Christopher Berrisford, head of Harvard School, in Worth Holly-
wiod, California, our efforts at increased student involvement in governance
should continue to prosper:

1. Separate the information-and-opinion-seeking functions
from the decision-making one. Select those decisions
that students can make, nnd the functions that they can
perform.

9]
.

D0 not expect students to make decisions that you (or

they) cannot live with. (E.q., if you have a chapel pro-
gram and the students do not like it, do not encourage

the student committee to investigats whether chapel should
qQxist or not if you cannot accept their recommendation to
abolish the program. If you know in advance that it is
bound to be kept then develop a student committes to recom-
mend ways of improing it.)

3. Do n>t let them think that they are muking decisions when
in practice they are not. (E.g., give students one or two
seats on faculty comuittees or encourage them to be open
participants on a Board of. Trustses when one knows that
the; ~ill always be outwvoted.)

4. Do not ask them to form decisions in areas where it is ob-
vious that they are not qualified. (E.g., in selecting
tle subject matter that is to be taught in tha classroom--
expresging an opinion on what they would like o learn is
entirely approor!ate, of course.)

5. Do not let anyone make a decision fo. which FLe doe:s not,
in the long run, have to accept the consequences and
responsibilities.



student Councils

Student councils, bless their departing souls, are mostly moribund or
"safely stowed.” A few gasp on, but their death rattles disturb and embar-
rass the good people around them.

The course of their demise is easy to chart. In September, the nev
student presideint reminds his cohorts of ‘the "program” he outlined in his
campaign speech: a ro-o:aninatlon of the eighteen-year-old drinking question,

big"'nm." GTTups SN cautyuo uatdrda'i ni\gu\.o, what's “p"“wn‘.d te school "“ 'i‘,

a re-examination of the open-dorm question, “he hypocrisy of the present
smoking rules, a student task fcrce to investigate the food service, and a
re-gxamination of the ruls =kout blue jr ‘s, His opening-meeting conclusion
never varies: “And lt you guys cooperat., and we really work at it, this

-

can be the best . . .

~. BY November, the school paper has had at least two cditorials. One
lashea out at apathy and lack of gsupport from the stud2nt body, citing poor
attendance at meetings, lack of weaningful proposals, and loss of “the
school spirit there used to be in this place when I first came here four
years aqo.: The other editorial, also de riqueur, must chide the administra-
tion for a:s lack of trust in the students and their covernmental orjaniza-
tion: . "Tuis distrus* serves to pit the students against the sch~! instead
of having them cooperate. . . . If this institution treats an individual
lixe a chil@& unable to make simple decisions for “imself, how can it in turn
expect him to act like the adult he will soon become?" (The Bridge, North- ~
field Mount Hermon, December 5, 19713).

y
S -

By Drcember, the student coyrcil has been driven to the decisive moment
of typing a lipt of proposals and subaitting them to the faculty;

-- . . . that the use of iaps, or "lights cu*t,” be eliminated
for juniors.

-- . . . that the number of hours a student must work to work
off a demerit ke lowered from 9 to 3 or some intermediate
number.

-- . . . that students be permitted downtown on weekdays,
Monday through Friday, from 8:00 a.m. to 5.30 p.m.

-~ . . . that a student should be permitted to grow a moustache
under the fcilowing conditions:

1. The moustache must be grown while the student 1s
home, and 1t must be fully grown or at least well
groomed upon the student's return to school.  "Fally
grown” ani "well groomed” shall be interpreted Yy the
hair and dress ~ommittee.

2. The moustache must follow the contour of the upper
i1p. It shall not pass beyond the point of i1ntersection

q
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*otmmw;muupo. The stustache shall not
connect with the sideburns. The ruling on sideburns
shal]l remain the same. -

We don't fae]l that students should be denied what comes natu-
rally. Last spring there was a proposal that would have

allowed students to g.ow beards and oustaches at anytiss or
_anyplace it they wers in the process of being well groomed.
The present. proposal represants an obvious compromise on the
part of the students. The faculty and administration should

recognize this compromise and be willing to accept it.

(I tried to )oke later with the student council prasident who had framed

that last proposal. It was no joking matter. “No, you don't understand,”

he objected. o | gr3at many students this year--more than in the past--are
really capable of qrowing moustaches.” Pxcept for the requeat for “downtown®
p .vileqges on"weekdays, the proposals arzs all turned down. Attendance at the
council meetings in Fekraary and March drops to a new low for the year. And

80 on, and »0 on.

A few schools, however, still find value in traditional types of stu-
dent organizations. Pine Crest School, in Fort Lauderdale, Plorida, has ‘an
operating Upper Schcol Student Government that has "leqislative jurisdiction®
to oversee the following:

A. Establish a fair set of rules by which the student body may
profit.

B. Promote the develojwent of school spiqit.
Provide a forum for student expression.
D. Coordinate student activities.

E, ~ Promote an understandir.q among students, faculty, and admin-
igstration.

F, Hold elections for the purpose of electing Student <oun 1l
and Class utficers.,

The constitution is a detailed ten~-page docusent. Its most unusual feature,
perhaps, 13 the requirement that &ll members and officers of the counc:l,
all class officers, and the officers of all clubs and other organizations
must "mainvain a G or better average . . . and must have and maintain good

cersfuct along &1t Lhelr academico standggna. Moocit o se sl s hiave drogpspssd o

cligibadaty requarements tor oificelalders,

St. Paul's School far Boys, :n Brooklandville, Marviand, has altered
the usual electoral method of staffing 1ts student cownecsdl. A candidate
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needs only ten signatures to become 8 rc wesentative. Despite the fact that
they have "won out” on a number of proposals recently--longer hair, an "open
campus”-~the studentw arer-aecording te one ohserver, “qenerally apathetic
toward the council and toward student power in general."™

Although 3 great many administrators have allowed student councils,
per se, to withes and die, others have found them valuable as adjunct organi-
.tations %0 senates, town Sawtings, or community councils, in which students °
and adults share the burden of change and the rsuponsibility for-that change.
At HArvard School, varlous governance organizations have been set up to
handle decisinons of differing kinds. Headmaster Christopher Berristord says,
"We have tried to {dentify thoce deciaions that are properly made by atudenta
alone, those that require joint participation, and those which ouqht to be
aade by faculty, adminisirat .reé, or trustees alone.”

Tha Harvard School Student Council does maka decisions. “There i8 a
larje budget to he Mllocated as the students gees fit, a free fArm Yor
student ideas, and/autonomy for governing themselves, says dean of studentsn
Jne Nrawa, “The headmaster and 1 mnfer with atadentys on A reqular basts,
primarily to test the reality of Cquncil decisions, and Jon Greenberq (the
president! has weekly conferences with me, often because hie wonders whether
Student Council is doing enough.” ?hxsb!!ar's Harvard School council has
planned dances®and other actieities, es lished several new organizations,
including a Pina-Pong c¢lub and ham radin club, has qone off campus to compare
cafeteria prices and to visit other school organizations, has created a
councl! 1n the lower school, and has oonducted an g@waluation of 1ts own con-
ati1tgtion.  Yet Jan Lreenberag feelys that the Coue il 1% "Ly no means the
Center of atadent invnalvement or interest . The support of the stydont teedy
and representatives to Council is not consistent nor always enthusiastic.
Are our expectations too high?”

No~thfield Mount Hermon'a Student Asgsociation 18 another good example

- - . - - L] . " o

f the LU aaent counodl odn woexistemee withor Taoaity ot dent genate . T
matters have ocoapied the assccotatior's offoer . recently crent dorma and
el thesr AL e bration remiirement s arorhe omartes af e v iRg hegre

in the dormitories, the agenciation has been worxing clodely with a committee
ui the Senate. It 1s interesting, however, that, on the Northfield Mount
Hermon campuses, the complaints you hear and the praisea age not undifferenti-
ated ores atout apathy and lack of action, nor are they usually directed at

tre me Qe t Acumiataiorn vhes are mere likely o he rnite cnacy e oand anke
St antive, antorn Aimeent ALl ottt e traees o oaree amed gt e mpore woweer o
R I A A

AL wWoLblbm, o limsn, aioo oAt oo g 2l sy sl T P e LR n T

sf sorporate decision 15 evident in the number and gquality of governance or-
janizaticn, there are tws Stoadent counc1ls, separate oraanizstions for beose

and Fop qipgea. Anne \.hn-f;_ frin~inal ~f rthe unrer schon], twlieves that thas
-
Tallown thie tw Iroap TG gnes tRaeir wn utylen dnownrkirng cn rilleems o
= r AL oanet yn rescae Yhee ropniacr 0t e ler s Tiwsp Pyt e, Dorie W
ther s Uliat e 1 S t [T 2 -y f o i H
+ 1 3 - - -
At 4 few sohnola--ailimar . an Haltimore, tor exzampde--The 0 lent o
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is virtually the only gnvernance orgqanisstion that has astudenta in {te mem-
bership. "We're lucky to be a traditional school," says Mac Pinney, the
councll's president. “We have lots of apirit, and we're qetting somo things
done this year.” . After an early-fall continuation ot jast year's “hot
insue”-~off-camun oconduct of students, espercially At partlen where alcobs]
wvas sarved-—the (duncil worked ocut an acceptable proposal for an on-campus
parking area for student cars, and ‘it is now formulating plans for a Work-:
Day Frogram. Méc feels that the council system at Gilman is a 9o0d one,

but he recognizes the limits df its influence: "We know that the trustees
vjovern. this schocl. . ., . Studen s try for o lithle more puwer each yeAr, bLut
they won't get i1t at “ilman.”

T™™O recent attempts at increased studert inwolvement at Gilman, both
tecommanded tluee years 4gv by a Governance Cosmittee that studied decision-
making bodies at the school, have been tried without success. R joint
Educatdonal Planning-Curriculum Committee, with representstives from both
the fa~ul*y and studant body, operated "far about a year and then ran out
of gau,” according to headmagter Redmond . 5. Finney. A Judiciary Committese.
compnaed of qaven stadent membera, now Alts 3a oan Carreila Ymard, T o che
OPpvVinus displeasure of some Gllman students, who feel that the qroup’s power
has eroded in recent years. '

In its 1971 report, the Governance Committee at Gilman “considered
such maior {nnovatinns as a Student-Paculty Senate byt decided aqainet recom-
sending them for the present, feelirq that the present system cf a Student
Counclli had merit. 1n that 1t places reaponalbliity on the student >wwly an o
separate unit. arki also feellng that the nredent avatesm could e mod)l . v
allow the deatrod Lroead based naret tparion,  Tooprovidie thar Lecader fayos
G(l'um has instituted School Fuorums, organized and adainiutered by members
of the Student Countii, which have been effective meann for the presentation
of student proposals and have worked as “"safety valves,"” even though they
were not orgqglnaliy conceived as question-and-answer sesions.

N k]
A W SO : T RS Y .t

i1, Yrhe independant ac la--and in many public schools., too. (See thae

description of the Staples Governing Board at Staples High School, In West -
port, Connecticut, on page 1g8.) Student gqovernment presidents are enchanted
with the "potential power™ of tneir organizations, ut are alswst wialifoy .
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given. What they want thay can't get; a)d vhat thay get
they don't reaily care about vary such.

oW ang e lige arTe piaced Lo Lhe hands O 3 very tow
it rient Crgdunot twwdlen bo et willingly or effecvived.
work under such leadership; amsng adolescents, there is
At least anr aversion to adaitting that "any other kid.is
bet than 1 am~-or much bwtter.™ Also, in setting up
an orgimization with one or twofsenior leaders, you have
koucked the props froe yuur cuntention that suweh councids
'an-e valsanle arenas ftoar the pragtice of compromyae, vn-
Ferooogr b b e it ATV IAmMT Y Ay rasrt e

Jtudents fosl- and Whay 16 nOt alwdys wIong--that atudent
council officers, if -they are to acoosplish anything, sust
play slong with (not their term) the administration. (Edgar
fanfnrd-  "Tan ~ften. wtuydent gnvhrrewente are waye frr the
atrinistration o manipulate rthe atudent body. and 1 4o not
llmer Y hat } N

Tepfet o are bedelaent by o wlGieed o akeeat oo miyanteggaet the
areas of governance in which they may work to some effece,
divd they are lavgely untutored in the ssans they sust use

~to make changes that are within their jurisdiction. T be

perfectiy honest, students soratimes need, and frequently
Admit that thay wrat, sosw oogree of aduit gquidance., Lett
CMmLan Oy AiTe . WNEY GealIn jeng alaut effective guvertman?
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of role-playing. arfl dometimas, in deapalr. the fratlty of
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© o - event, a description of the procedures involved might
have given an outuider the feeling that students really
B! g chance o make themse]vew heard. - The practice turrgyt

LR Y 21

LTt b e U Y eyt

me ut the students 1 talked with at RBenner House, the snack bar on
the Andove:r campus, put it this way: "I was in the student council in my
hign scnool when [ was in the tenth grade,” she said. “The Uright kids were

tnaulrad by the etonidiey ~F eha yhn! ¢, thing. The others Just liked
Tlavan The oo Theyme fioganr Tney St grow up % e Kichard Mi]hous

Niwish

HONQ: Comalt teoes

-

Scratch around a little on any indepandent achonl cammua--day ar bearding,
Sowwt o ainglecdex--and youll find one student-only group that works very

R P amartal . Liiadan yuu {1t '8 the DOt COMMLLtee. (on't ook 90 fncreda-
. Pese s laAd, Sens L Buch LHO0GYer and el more intluential than you
?57;, *

1 learmed early in my school visits that. you can get a point of view in

. the head’'s office, somé remarkable understanding of the social quirks of kidws
trom deans and aussiatant heads, and a candid report on the love affair from
STATLYee tealhivie, WhO ITe wl sebs Jissolve when they start taiking about
PheLr st adent o Bat ol lnTe truth ard candor vyou'te after. walk up to the kid
Tnctama b hgd Frasoh feipn ar o to the Little enclave of giris who Alwaysq
seem to be whisperina about the same thing, whatever that has hesen for the
l3asl {ew aeons. -

+

Atter a while, | nated myself for the obvious skepticism that students
Teyd rees meorere st B o Thent tant bt thelr Ronor ondes. in aloost every Lin
R B Ped vy e perngated an theidr belief kRat their honor system did
wors AVes Thaogah Tiaey were 1gat 4 gnvarvinag 1n thetlr dismay ahoyt NUMe F
f4riutes o “turn paople 1n. T Finding out why the system works as well as 1t
Wt doen- covald move us toward a subtler understanding of many of the
cmpiexitigs of governance., Un the other band, I's not sure that we should
POURE VR SLIANUMOUBLY IRt oA process that seems to rely heavily on mysatique
el ATTNng Deer lavalrica  foar we ~ald axatly s wpll-tntant inand ~eaydpy-

Ws . kA M ErgrT o ® P IR Y e F s wems R

Oerations that makes one
ssfyu]l than the other> The

slructure, O

i
Do ns e mtadent raQanslAations o no mgch o more gyoe

Anws: 7 MmAav e Juite simple. A student group. 1 it 15 o functinn effactivadv
e T R ST S S 4 VS R S Y S S T A SR HEZIE & IS
: o k. * L TEL N LA 3 M cH S e v L, HIETE P ETES S 4
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v the populace, clarify and simplify their demands, guess at the administration's
prokable reactions, and, with that quess as a moderating factor, then forward
any proposals to the head of the school. A pretty inderinite area of opera-
Lo, especnilly for anexperienced foliticidanst

fomse oMt b, o the Sttt hgnd, haee bhweeorn ol d fat Teant tace n?x,
by school Authoritiee to forqge-ahead and take cver in an area of peer relation-
ships that is.uisty and remote from adult understanding. -."Physician, heal
thyself,” says the head, and the students respond. Twosthings that seldom
occur 1n other areas of school governance where students are called upon to
rerve happen quite autcmatically

L.

1. Almast tntal responsibility 18 conferred upon the students
tu devise ynd operate 4 governance system on their own.
There may be a faculty adviser who can be called upon on-
casionally for his opinions, but in almost all successful
hrany avgteme the atndente make their owm AjfFirult decisions
Ly their own standards.  left to their own devices, they
show anod senan, for examrle, 1n passina on leadership from
one group ' another each Year. hlso, the honor committee -
that has been gqiven something approaching autonomy will
admit to the occasional need for assistance and come to the
head for advice or service.

¥

4. Students have a clear understanding of the organization's
reason for beina.  In ettegt, the administration says to the
NONor committee, "Keen your own house an order.  Appl -
standards that vyou beiieve are yust and proper: tell  -u-
dents who do not meet thnce stanlirds %hat you are aware of
their transgressions; warn them of your disapproval; if

they continue to be disruptive to your society, come to the
surface for help.

A Toeer 31D Tohownd it Wilminnaton, Delaware, the honor committee does

not announce 1ts meetings, and it discloses 1ts activities only if a punish-

- nent 1s to be meted out. The headmaster, w«who happens to serve as the commit-
tee's adviser, has accepted all but one of the group®s disciplinary recommenda-
t1ons an the past eight years--and that one exception was a case in which the
~mmmitten had not known about 8 rrevinus infraction by the defendant. One
croblem at T™mwer Hill ang at other schools 1s that most of the referrals to
fres Ymanaor GNHmmItte s ooee tram tacalty members oand mat from the students them-
sefves. One hears the trequent complalnt that Stur-onts won't “inform” on one
ap . Lhey  pertaps net, in a3 formal way, but the perce;cive honor committee
cften discovers things without being told and can warn certain students that
thelr misdesds will net be toleratesd,

v. presprve the strength and continurty of 1ts long-established honor

Ctem . Taflen ool 10 Bethesdaga, Marviand, nhbas anitidated two etfective pro-
FERR ¥ A ot s yeal, The students ix:id Thwonor=coxde seminag 5,7 wn whiaich students
e ral Trades i ann R wart e gnad weaknesnes f The svatem gl the

vndividual artadent s obligation e the entire student bedy.  Ancther valuable
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session is devoted each year to students

in the middle school, who are intro-

duced to the importance of the honor code by several of the older boys.

At Princeton Day Schnnl,

in Princeton, New Jerscy, where both students

and teachers feel instrumental i1n most areas of governance, the “Student
Code” has underqone frequent scrutiny and revision without losing its essen-

tial character.
of unsupervised quiet in the library and

Originally, the code had been a means of assuring a degree

study halls. Later, the headmaster

and two seniors worked on a series of revisions that distinguished three types

of offenses:

cheating, lying, and stealing; smoking, drinking, and the use of

drugs: and “"housekeeping" items such as qum-chewing and writing on school

Aeske. Recently, the students have been
code, hoping to change i1ts "do not" tone
i honor.  In its present form, the code

working on a further revision of their
to a more affirmative characterization
15 simple and explicit:

The school community depends on trust.

rele of the school 1s

Fach year a student will sign the following pledge: Since the
to prepare each student for a society

wiere lying, cheating, and stealing arc morally wrong, I pledge

that I shall try not to lie, cheat,

or steal.

~

Honor systems seem to suffer chronically from two ailments, but neither

need be fatal.
c18m a3 they discover instances in which

They are distressed at a system that doesn't work all the time.

First of all, students tend to plummet from idealism to cyni-

the code has been broken with impunity.
0f equal

severity i1s the frustration experienced by members of the honor committee when
. they feel the pull between peer loyalties and the need for adult advice.

-

alve

Certa:nly there are injusticcs and n
~1s placed in the hands of the young, but

cisions at higher levels of authority as

studerits in Advisory Capacities

decisions when authority of any kind
we have all seen unjust and silly de-
well.

It 15 quite unusual now for an independent school not to have students

serving in at least an advisory capacity
matters of discipline.
varies greatly ‘amonqg schools.

iarvard Dchool.
feel that most disciplinary issues

counselling--not punitive judgment.

on committees charged with enforcing

The manner of dealinqg with infractions of discipline

We have no disclplinary comalttee since we

call primarily for expert
However, when serious

cases do call for action, we invariably consult with elected
student leadership on an informal basis, asking for their ad-

and assistance.

2 4

mave comaglted anderatand, even a1f

Tar e owathoowhiat we gare bsing.

tprscopal Acatemy. Althouch the

Senate

We hardly ever act until those whom we

they do not entirely con-

does not tunction as

4
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”,;" a judicial body, we have brought studédnts in front of the Senate

who are having disciplinary difficulties. Generally,,the faculty
begins by questing, probing, and philosophizing with these male -
factors. Soon, however, the student Senators chime in and begin
to "tell it like it is." They are much more harsh with their
criticisms and comments than the faculty and I think generally
tend to have a qroater impact on the errant student.

Thacher School. Studonts devised the scheme for the Discipline
Comnittee. The headmaster approved reluctantly. three years ago,
but has since discovered that thq Committee is as much a boon to
him as anyone. The Committee consists of five students elected
for two trimesters by their peers from a list of those who express
interest in the office, a teacher appointed by the headmaster for
one trimester, and the administrator responsible for discipline,
who serves as permanent chairman. All have one vote. The Com~
mittee disposes of all disciplinary matters from the trivial
kind, for which a period in "detention" is the only penalty, up
through all but those "major offenses" for which suspension or

_ expulsion might be the penalty. By "disposes” is meant deter-
mining guilt or innocence, deﬁiping on the penalty and, .in more
serious cases, advising parentd of the offense and the penalty im-
posed. For major offenses only, where suspension or expulsion
might be the penalty, the Committee recommends to the headmastey,
who has approved in most instances, but has overruled in some.
All disciplinary matters go to the Committee; none are decided
separately. -

Oakwood School. The Judicial Committee makes all decisions.re-
garding violati ons of major rules; no Oakwood student is lusponded
or expelled except by action of #iis student-faculty committee.
We find that Judicial Committec iwemoers spend nearly as much time
hearing cases as they would spend in a class; students have said
that they learn more sitting on the committee than they do in any
courses. It is noteworthy that the Judicial Committee makes all
its decisions by a Quakerly "sense of the Meeting." That is, all
members of the group must assent to each decisiom. The judicial
v process sometimes seems cumbersome and frustrating; we occasion-
ally yearn for the efficient dispensation of justice by a dean
or headmaster. We conclude, though, that the experience garnéred
by committee members and the sense of deliberate judiciousness
communicated to the community are well worth the price.

The membership of the Judiciary Committee at Princeton Day School is de-
cided jointly by the student president of the Community Council and the head-
master. Northfield Mount Hermon asks for volunteers to serve on the Judicial
Committee; these names are then presented to the school senate, which inter-
views the applicants and then makes the final selection. Ferry Hall School,
in Lake Forest, Illinois, has a school court with six student members, a trus-
tee, two teachers, and two houseparents. At Gilman, seven students make up
the entire membership of the Judiciary Committee, which is used by the dean
of students as an advisory body. And at Blair Academy, in Blairstown, New

ERIC 10
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Jersey, the faculty-student Rules and Discipline Coomittee ;nlists.the aid of
Talternate members” to extend the responsibilities.

»

Students are now being involved in a great many other areas of governance
where responsibilities were once held exclusively by faculty and administration.
The following odd-lot listing may indicate the degree of this involvement.

Students at Simon's Rock serve as admissions aides, help to interview
new faculty, and have recently played a central role in the school's Task Porce
Committee, which examined the :"quality of life" on campus. . . . At Colorado 7
Springs School, students serve on the board's Future Planning Committee. . . .
Peddie, Westtown, and a great many other schools have had active and helpful
student participatinn on a number of evaluation committees. . . . Sidwell
FPriends holds an “open" faculty meeting once a month, to which interested
students are invited. . . . Holton-Arms has reinvigorated its senior-project
program by asking the senior class to present a new and revised proposal for
the program each year; students also sit with faculty members in judging pro-
posed projects. . . . gstudents at the Urban School of San Francisco sit on the
Finance Committee, planning and carrying out methods of raising funds and re-
viewing yearly budgets. . . . Toward the end of each year, Westtown invites
newly appointed heads of all student organizations to meet with faculty advisers
to make plans for the coming year. . . . Oakwood School has turned over to the
student Weekend and Entertainment Committee full responsibility for social
events, "and the students hold the committee accountable for any tedious week-
ends.” . . . Half of the voting members of the Curriculum Committee at Chestnut
Hill are studen:s, and a student also has been invited to sit with the Adminis-
trative Committee to help plan daily operations for the coming week. . . .
Harvard School has had remarkable success with students as regular members of
the Admissions Committee; they read applicants' files, submit their recommend -
tions, and help to administer entrance exams. . . . Six students at Northfield
Mount Hermon serve with department chairmen and the dean of faculty on the
school's Academic Commission in evaluating courses, suggesting schedule re-
visions, and planning new programs. . . . At Peddie School, students meet fre-
quently with the Curriculum Committee and also serve on the Social Studies
Evaluation and Guidance Committee. . . . Nearly half of the student body at
Tatnall School took part in the brainstorming sessions that led to the school's
NOVA program.

Faculty-Student Senates

Out of the ashes of student councils has arisen a new bird that parades
under a panoply of names: Community Council, Student-Teacher-Administrator
Council, Governing Board, Dean's Conference, Faculty-Student Senate, and (ah,
the power of linguistic precedencel!) Student-Faculty Senate. All born in the
late 60's or early 70's of Student Discontent bedded down with Worried Adminis-
tration, these little bastards may now be scorned by their parents and their
legitimate student-council-siblings, but they are healthy and growing stronger--
and sometimes more obstreperous--each day. They are love children who can
surprise you with their brilliance and good sense, if you have the patience
to put up with their pesky, upstart ways.

-
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" Thacher's experience is typical. as described by the school's head-
master, Edgar Sanford:

Students themselves developed the plan, subsequently ap-
proved by faculty and administration, for student participation
in school governance. Appareritly, in past history, few Siudent
Council proposal$ were able to run the course through faculty
and administrative hierarchy, disappearing into the maze and |
seldom reappearing.

The present Council consists of five students elected by
their peers and five faculty, appointed by the headmaster. All
have one vote. The five teachers represent the faculty as a
corporate body, rendering unnecessary separate faculty consider-
ation of Council proposals. Consequently, the Constitution
provides that proposals approved by the Council go directly to
the headmaster, who is required to respond one way or the other
(approve or veto) within three days. Proposals are posted and
the headmaster's response is to the entire student b.dy assembled.

By establishing machinery such that the stuient repres‘ptaé
tives nay thrash matters out with the faculty in the first in-
stance, and by requiring a speedy response to prunosals made, the d
system has done much to alleviate the complaint, s~ often heard
on school campuses, that "nothing ever happens™ to student govern-
ment proposals. So far as I know, students are satisfied with
the pregsent system. There has not, at any rate, been any proposal
for change, and there is a regular flow of prcposals and almost
weekly changes.

The proposals are remarkable in their variety, their lucidity, and their
depth of concern. Within the last two years, the Thacher School Council has
forwarded to the headmaster such recomm@ndations as the following:

-=- a reduction of assemblies from five times a weeak to three

-— "lights out" for sophomores on Friday nights to be moved
back from 10:30 to 11:00 p.m.

-~ turtlenecks at dinner as a permissible substitute for shirts
and ties

~-- an increase in breakfast cuts for juniors and seniors

-- the aboiishing of caps and gowns for the faculty at com-
mencement
i-

-- amplified rights of representation for students appearing
before the discipline committee

\‘l‘ .!Q‘
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-8 mutcn ‘o the senior-project program to allow ot.lnr
students to tako part in 1ndepond¢nt study

All of the proposals are obviously the result of careful study by the
council. They are prescittad concisely, but with a regard for difficulties
that might be encountered in their implementation. Not only is it suggested,

_for example, that a corps of student tutors be formed, but dquul and dangers

are carefully explored:

-

The members of the Council felt that too much formality would
defoeat 1&3015. The suggestion that this group of tutors was
highly selected 'ould give an implication of prestige, which
would undermine our intention of helping. 7o encourage a more
informzl basis, a student representative will serve as a clearing-
house for teachers who think certain'boys could benefi

help, for students who fesl they need help, and for students who
would like to tutor . . .

My favorites, however, are two proposals that the headmaster vetoed:

After careful deliberations, the School Council has passed
a proposal (6 for, 2 against, 1 abstaining, 1 absent) to allow
students to remove from their beds their headboards and base-
boards. However, there are a number of stipulations which would
insure that the pieces of the beds would not be lost or misplaced.
{There follows a long list of "stipulations,” including letters
from parents attostlnq to their financial reeponsibility for
each bed, bed-mar*iig procedures, storage details, and permission
from the school nurse. )

,

It is proposed (nine in favor, one abstention) that students
be required to wear uniforms to all classes and meals. These
uniforms would consist of school cap, blazer and tie, an appropri-
ate white shirt, flannel shorts, and black dress shoes. Matching
knee socks would be included, with green and orange garters.

Not only would uniforms enhance the character of Thacher stu-
dents, but they would make the public aware of the fact that the
boys are a group of fine, clean-cut, upstanding young gentlemen.
These uniforms may also provide an interesting and exciting al-
tarnative to the trends toward casualness in everyday life, so
insidiously apparent at Thacher. o

%

It is further proposed that the students who originally pre-
sented the uniform proposal to the Council model the new uniforms.

Orme School, in Mayer, Arizona, has a Faculty-Administration-Student Board,

19
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a policy-making group of six students and six adults that yove.ns all aspects
of student life. According to Larry Burgess, the school's:' studeut ‘qovernment
sponsor, "Although it ic true that all too often our Board discussions renter
on the wearisome campaigns for chance in dress, hair, and smoking requlations

they also quite often deal with much more meaninqgful topics such as
facul cy-student relationships, procedures for control of drug abuse. worth-
while recreational activities for studentc, and other areas of community
concern."”

At Episcopal Academy, in Merion, Pennsv!vania, the Sehate--formed ori-
ginally to handle the functions of the faculfy tx@cutive Committeve and the
Student Council--has direct power over the nonccademic programs in the upper
school, subject to the veto of the headmaster. It hcs recommending power in
the areas of curricalum. 1There are two students chosen from each of the fo“i\J
classes in the upper school and e¢ight members from the faculty. Episcopal's
headmaster, James Crawford, says:

, Al though we have in the past spent a good bit of time

coveriny the circular subjects of dress, hair, and smokiag, the
Senate hus becor.e somewhat "bored" with these matters ard has

gone on to what I would consider to be much more productive issues.
In that they are directly responsible for the rionacademic operation
of the unit, they have become quite concerned with some of the
conmon administrative problems.

- School spirit, student work and service, .iscipline,
general cleanliness and care of facilities, and sapport of extra-
curricular functions have all been studied by the Senate. The-e
is a great deal to be said for the appreciation and understanding
by students on the Senate when their classmates are seemingly
unresponsive to the Senate's call for assistance and cooperation.
It has been refreshing for me to watch students and faculty to-
gether wrestle with problems which have gener.lily fallen unddr
the wing of the administration. It hes been equally refreshing
to watch students encourage and in certaln. circumstances strong-
arm thelr peers into support for the institution.

The school dining room was the subject of greatest interest at the two
January meetinqgs of the Episcopal Student-Faculty Serate, but there was also
discussion of bchavior in the common room, the timing of exams and vacation,
assemblies, and "spirit." One section from the minutes of the January 21 meet-
ing makes us all feel right at home (hut note the difficulty you have in dis-
tinguishing the student members from the facul.y): )

Mr. Trunhle brought up a proposal to abolish the mid-term

marking periods in the second and third trimesters. He adlduced
43 his principal reason an over-emphasis on testing.  Mr.,
Merassi wondered whethe- this measure weuld beoa solution to

the problem. Various faculty members questioned whether there
was much mid-term testing as such. Mr. Isen felt that there was,

AL
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especially in the science department.. Messrs. Xulp and 1ee-
noted that with the increase of trimester courses in several
departments, mid-term tests were increasingly desirable. Messrs.
Hastings and Shearer felt that Mid-term repor.s were valuable
indicators to students of how well they were doing.

Mr. Crawford noted that the Senate hau spent a good deal of R
time on this sibject last year. Mr. Trimble stated his disenchant-
ment with tziing tests, and asked whether tests were equivalent to
learniny. Mr. Kahn seconded this view. Messrs. Xulp and Harter
doubted that a vmie should be taken on a moticon without a weeck tc
think it over.

Mr. Lee moved the question; his motion carried, 10-2. A vote
was taken on Mr. Trimble's motion, which failed of passage, 2-8-2.
The Chairman promised a survey of the amount of testing.

Strong and active faculty groups are grappling with real concerns at
other schools, too. At the Blake School, in Hopkins, Minnesota, the Senate
(seven students, six faculty members) is commiscioned to "discuss and evaluate
any aspect of the gchool, exclusive of finances." Any policy adopted by the
Senate bacomes school policy unless defeated or altered by the Administrative
Committee or vetoed by the headmuster. In the fuur years of the Senate, there
have been no vetoes; twice the Administrative Committee has accepted a proposal
but has asked for somec revisions in methods of implementation, which were worked
out acceptably.

~

Some of the policy matters handled by ti.e faculty-student group at Blake
are:
-=- the appearance code

-~ procedures for improving methods of giving exams and controlling
cheating

-= student evaluation of teachers and courses

-- student exchanges with other schools

-~ recommer.dations on curricilum and grading

~-- evaluation of methods used in discipline

-- improvement of assembly-cunapel programs

~- open meetings for the school to discuss policies

~- recommencatrond on requlatirons concerning drugs, drinking, and
smnking

~= open-campus policy

1
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;ﬂ:g-;ggulations and supervision of ccmmons room

John Edie, Ciake's headmaster, feels that the Serate has great respect
on campus and h¢s done especially valuable work on open-campus rules, appearance
(a "neat and clean” code), and suggestions on examinations and the control of
cheating. "The Senate's greatest success, howaver, is that students and faculty
get to know each other better and begin to understand each other's points of
view and problems. This has been great!” Mr. Edie adds one familiar note, in
comment.ing on the students’ failure to supervise the commons room: “Students
will not follow through in enforcing their own policies.”

The Blake senate ditfers somewhat from others in its rembership: the
headmaster, the dean of students, aud 1our members clected by the faculty; the
student-bedy president and one additional senior: one junior elected at large
and one additicnal jmnior; one sophomove; one freshman; and the president of
the eighth grade. '

The Dean's Conference (with equal faculty and student representation) is
the central Q\gcutive committee of Westtown School. Anne Wood, principal of
the upper scho®l, echoes the opinions of faculty sena‘e members in other
schools: "When problems are difficuit, the meetings of this body may be ex-
tended and exhauvsting, but all of us who participate feel that it is tremen-
dously valuable as we are driven again and again to examine our positions in
the light of each other's views.”

Public school administrators, conscious of the charges of “giving in to
the kids"” that might be leveled at them by parents and schocl boards, have not
been at all unhappy with student councils of no great strength. At Staples
High School, in Westport, Connectigut, however, a "senate” structure has been
in effect for several years now, with remarkable success. The Staples Governing
Board has ten student members, seven from the faculty, and three administrators,
with the principal attending only by invitation.

James E. Calkins, Staples' principal, phased out the school's student
government "to the regret of almost no one.” A believer in "love and democracy
as the keys to running a dPod school,"” Calkins has never been afraid to let his
students know how he felt ‘about them: "You'd think in a sgophisticated community
1iRe, this, it would be the kiss of death to say, 'I love you' to a kid . . .
but it isn't. These kids are eager for human contact with adults.”™ The Govern-
ing Board concerns itself with curriculum, student-behavior codes, school-and-
community relationships, and extracurricular activities. The qroup meets weekly,
with an additional evening meeting once a month. A 60 per cent majority vote
is needed for a bill to be passed. There have been a few problems--too much time
and work for the members; poor communications between the SGB and the student
body at times--and a number of notable successes, including the institution of
a "pass/no record” system of grading for one of 2 senior's courses.

"If the principal and the administration aren't wiiling to take risks,"
says Calkins, "this kind of system won't work. RKunning a schooi with a govern-
1115 board i1s much less efficient than running a traditional school. You have
to consult other people before you do something. Think about that. You actu-
ally nave to consult other people.” (The Staples Governing Board 18 described

£ys)>
A A

v



..lg_

in an article by Susan Jacoby, "What Happened When a High School Tried Self-
Government,” Saturday Review, April 1, 1972.)

In independent sch>ols where they have been given a clear definition of
their domain and-some legislative resporsibility, senates and similar faculty-
student qroups have become a vital part of the governance process. The chemistry
1s good. &Students ard faculty members work well together, understand differing
[eints of view when they are discussed in a small group, and usually present
to their heads sensible proposals that are the result of caraful investigation.

There is a part of the American Dream that has us all coming in from the
gelid March blasts, kickiny the snow from our boots, and warming ourselves oy
the big wood stove before the town moderator ambles up on stage with the town
clerk and the selectmen tn call us to order. And then the dream gets painted
in with vivid detail by Norman Rockwell, the nice mix*ure of "types"” reminding
us that there is, after all, something crotchety and at times comic about the
democratic process.

L

Town meetings, independent-school variety, aren't much different from their
New England model--although they miss out on some of the flavor provided by the
babies, the local "hippies,” the matriarch who complains each year about dogs in
her garden, and the "summer people” who have been in full-time residency for
twenty years now. The participants in school meetings may not be as colorful
as those in northern Vermont, but they are just as contentious, as determined
to "speak my piece," as prone to pull rank or enjoy horseplay as their Yankee
counterparts:

C'mon, you guys! Quiet. Quiet! poes everybody have your
little p2per? . . . C'mon guys, shut UP. [The ringing of a
shattering but ineffective handbell.] will everyone PLEASE be
quiet!

After an hour and a half of a two-hour meetirg, the girls of The South-
borough School, in Southborough, Massachusetis, have decided that they can't
quite decide--on the color of the page-stock for their 1974 yearbook, the color
of the ink,-or whether a hard binding is preferable to a soft slipcover. They
"do know now that they want the new printer, who has promised to "do it better

and cheaper."” Some calm soul finally ends it all: "There is no way that thas
group can reach a resolution on a color of ink. . . . Now, come on. It can't

be done. Let the yearbook board do‘it."

Adjournment? Not on your life. The next item on the agenda is a proposed
change in the dress code:

For the academic day, members of the Southborough Community
may wear attire appropriate to the customs of the times:  for
men [teachers] this means shirts and ties or turtlenecks with

S SR G

5Tacks and fur women this means shirts, turtlenecks, blouses,

A
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clean pressed slacks (not jeans), clean przssed skirts, Jumpers
or dresses. All pieces of apparel must be without obvious evi-
dance of wear and tear, i.e., patches, fraying, etc. Purther-
more, it includes appropriate footgear: sandals, loafers,
conservative shoes, flats, heels, clogr, dressy boots. 1

After a iath‘: rocky start on this new topic, oas citisen objects:

“~a
*f don‘t like my own proposai aAy more. "
"Wwhy do you disagree with it?"
"Well, I just don'z think we need a diess code.”
/

All of which is followed by a few other sidetracking moments: "I don't think
it's richt for a man to tell me what to wear.” . . . “I wonder if anybody has
read the proposall™ . . . "I will put up with that only 1f males on the faculty
all wear skirts."” [Cheers.]

Pinally, the girls get down to the pedestrian matter of boots: “Hiking
or ski or other outdoor footgear will not be considered appropriate to indoor
classes.” All hell breaks loose. Fifteen minutes of impassioned perorations
on slippery walks, the "glop we have to walk through,” and "they‘'re my feet!®
Finally the headmaster, Pete Melcher, obviously frazzled but still strong 1in
command: "all right. Strike everything after ‘footgear.'® At 9:15 p.m. the
student moderator declares a consensus on the general nature of the proposal,
with more modifications to come at the next town meeting, next waek.

Melcher believes strongly in the town meeting, despite its occasional
turmoil and its meandering route to achievement. "If you are going to intro-
duce students to realities,” he says, "you can't cven out the peaks and valleys.
At Southborough, we wanted some means by which every individual in the school
could have some say in what goes on.” As for procedures, Melcher feels that a
strick adherence to Robert's Rules of Order just doesn't do the job for student
groups. "To kids, parliamentary procedure is a system by which a savvy group
of people can manipulate theém.”

At Southborough, and at a number of other schools where "tcwn meeting”
1s central to governance, an agenda is printed and distributed at least 24
hours before each session. The first order of business is the group's declsiocr,
by consersus, on the order in which items shall be discussed. Any item that
has been on the agenda for two weeks, but has not been discussed, automatically
takes top priority at the next week's meeting. Topics not listed on the agenda
may be discussed at meeting time, but only if there is agreement that they
should he introduced. During the course of the year, each Southborough student

serves at a meeting either as moderator or recorder. (Typical of Southborough's
. ¥

humane regard for 1ts constituents 16 the scheduling of 1ts weekly town meeting

at a time that will allow the students some free postmeeting socializing. Tike

teachers after a faculty meeting, "they want to kick off their shoes and really
express themselves."”

.1



Town-mpeting systems are “sloppy,” provide little opportunity for ef-
tg-tive committee worsn (“tne students are %00 egalitarian to yield tu com )
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The moderators need to become more expert in chairing the session, skillful
adults at the meetings can sometimes “"ride anarchy into c#nsansul. and the
members of the community must be reminded occasionally that they can't leqgislate
in areas that vinlate the law Ar run ~auyntay ¢~ tha el LLLLL —'n(‘rr" n¥ ¥p
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A head may’ learn sométhing about his student body when he talkg with thety ~f-

¥ o1

cers abr)ut 4 New ;rnpr) ial he ray anfer more by talking with them (n the
)

r
S

o

LIVE L, TAVLI Yl SO T treardiaat Ll sidiided Sl Al s amiahids oot

R Y S0 TR O B R S S AT S ST Ly dwelaned, Alnl e a0 une LU, (ARt
and unafraz? FUrthmr~e ro " he Sond Wb i mhae Lee saer o an e v e e b v g
to confront disgsenting views head-nn will 1ﬂpre~xﬁw=*‘usrqgnrtunx'y for full
and open confrontatipn.

iaycroft uchool, in Lreenwich, Connecticut, has nudvled 1ts suroesyfyl
- ConGereartianal Rogeshly o~ e 0T g e et L Tk s

4 »,n‘ a g PR

' o ] . N L% Y LR . Pooey - .- (S . .a [ * N :
O M S L L S O O A UL AT A T B S A A v ; PR A P ER

LA Wad"2 RN My Y] oy wodd 0‘ ‘A,.,“ o g yengned wltE ' T it eas prompe s L T e
k /

participation to the community it larqe”: and a number »f A~ther srhonlg repnrt
iratifying success an such soncol-wide goveraance struclulgs.

One of the most sparited and truittal meeting of rneg tyne that [oat-
Ttended was At The Macrers Sehanl | an febke Poaeey e ey e Tehen T
SRR S ST AN RS &% - T T T T S Too e LR oo s
sUadent s ar.f noe monbers o tne S gl g e 6 AR RS S S T RN IR R
vl Lo sl walldi al teast ten signatures. Atter evaluatlian, tha rommittes may
MLLROr SuLmMIt 3 nraiosal o g meer i af Cne onon) arrmvanity for discusiioun
ard an eventual vote, or they may tabie 1t., A tabled Fripxasal may be brought

¥

tefsre the Srhonl “omemg: Lty only withoq o etitioon Suntaining f ity Suinatare ;.

Toe - - 1. T *» ~ - i . Py I . s R e . A

The students were SUaentiny that crey b irfopent f s sy AL AT T

well before a vasation beqan ang 7 *re o ammamt L Gl Loy Fal e, g8
i 4 .2 £oa 4 H i 4 >

tne end of any vartation. ’

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:
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Conatitutions :
Congtitutions, at least i chool variety,. do not make exciting reading.

2 have ollected Jquite a fow, auu 1 tind that I need a straight chair, a lamp
with g 1T7-watt bull, and more than a4 modicum of tolerance before 1 can tackle
“Preamble: e, the students of Willow Woods Upper School, in order to eatablish
4 more psrfett student government . . . ," especially whan there are 18 pages,

. single-spaced, to follow. T R

Tonstltutluns Tur organications in wilach stuydents are involved do reflect

The 5ChOols that enqender them.  You can distinguish almoat at first s!qht pro-
feotive and officions Inarivutions from sohoola where there 1< trust in an
individual's good sense in coping with a variety of eventualities. Toe many
condtitutions areé bOth picayune and paternalistic, undoubtedly out of a desire
to make sure chat the students touch all bases. One school, for example, de-
votes almost two pages to “filling vacancics,” and another lists, separately and
A4 nauaeam  “irmeachment rrocedures” for everyore from the president of the stu-
Jene hody on down to the secretary-treasurer of the sevanth grade. Eqgually
SOMEEGG 18 the amiasion of g seceon an "powers © Without a definition of an
vrqan:iation 4 strength and scope, cunstitutions become perfunctory and formal -

Ch b et wl e redl Lubbtance L0 Lhe BLudents wiw aze to live under them.

Respetvt for the opinions of mankind requires that any school constitution
make clear and hndoqr Statements on what“an organization {s chartered to do,
tollowed by a ‘clear delineation of the Stages a proposal must qo through in
I S T SR TR TR, U T Thote who trame the document should not worry too much

T hoeRira S0l et L fat xon, 1ot sech roup 5!.!"‘&“‘“{‘ with 1%*s own b'y"iﬁ'-‘ii.

I hvven't found a better, briefer, or more explicit document than the
constitution for Episcopal Academy's Upper School Student-Paculty Senate. 1t
has a preamble-and seven short articles, a total of one and a half pages.

[T it B ST AT VIV U LA R SR A 7 TR C ST Pt IXwe r

ALl jwwers of tnlg Senate proceed Ly delegation from the
simpimus LS Loe Kedhidmsleds WO Uha ABSLTLANS ULeadmaster in thayge
ot the Upper Schocl. This Senate may at ita discretion delegate
any M itls powers o whomgver it wishes., Whenever appropriate
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as they involve the Upper School. '

1. We&mwsmuhwémemwrmdﬂuMM
eligibility. =

2. The Senate shall have the power to make recommenda-
tions regarding academic probation to the faculty, to make
recosmmendations regarding curriculum to the head of the ap-
propriate department after first consulting with him, and to
make recommendations regsrding guidance to the appropriato
person after first consulting with him
Article Two--Diacipline--The Senate shali have the power to
establish a disciplinary code for the Upper School, and shall
work with the Dean of Students in 1ts enforcement.

Article Three-—-Extra-Curricular Activities--For the purposes o
of this Constitution, Extra-Curricular Activities are defined )
as being all those non-academic activities voluntarily entered
into by Upper School students.
1. The Senate shall have the power to régulate the opera-
tions, establishment and/or dissolution of all Upper achool
extra-curricular student organizations.
g 2. The Senate shall have -the power to make recoumenda-
tions to the Athletic Association and to extra-curricular ‘
student organizations such as the Scholium and the Vestry )
whose operations affect more than just the Upper School after ~
due consnltation with those school units involved. |

Article Four--Operational Activities--For the purposes of this !
onstit._tion, Uperational Activities are defined as being all
those activities involved in the basic operations of the Upper
School. F t .
1. The Senate shall have the power to establish and super-
vise committees decu.ing with the operations of the Upper School
such ae parking, spirit, work and service, dining room, and
hair and dress.
<. The Senate shall have the power to make recompendations
vn all other areas of Upper School operations such as study halls,
admissions, and future development after due consultation with :
the appropriate persons. ‘ ‘

[The last three articles of Episcopal's Senate constitution are
dJevoted to membership and elections, procedures for making amend-

N H
e, prat o bLirrel Ltatement on yatifioatron, |
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As we have pointed out before and will again, student involvement in govern-

ance can be real and effectiive only 1f two simple criteria are met: the granting
independent responsibility, and the delineating of the particular dareas in

Lobotrar responsibility 1o 0o he exercised.  An orgqamization's consgtitution
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THE FPACULTY

All faculty rooms /ire pretty much like yours--the coffee urn, the mugs,
the early-morning queue at the ditto machine. One dedicated soul (always a
math teacher?) is refining his lesson plan. Somebody is always talking about
the Knicks or the Bruins or the Steelers, and over in another coxner is an
English teacher, disconsolate, with a batch of papers: “"But here, take a look
at this one. 1It's even worse."

In faculty rooms I was pretty discreet. Invited to the school by the
head, I didn't feel free to ask the first teacher I met, "What's he like? Do
you have a reasonable say_in what's going on? Give me the gripes.” But teachers
are teachers are teachers, and therg are very few of us who have ever bothered to
be restrained or tactful, even with strangers. So it was always just like home,
the same vivid, outspoken people, interested in the same teacherly topics:
"Great kids, better than ever" . . . "I never enjoyed teaching as much™ . . .
"The headmaster tries to do too much" . . . "He's never around” . . . "He doesn't
get out enough™ . . . “He doesn't know what's going on" . . . "What are the
best schools you've seen?” . . . "Know of any good jobs?"

Teachers in independent schools may well have "job security” at the top
of their list of professional concerns these days. If so, they don't verbalize
that concern. They are, however, anxious to talk about three other matters, two
of them directly celevant to school governance.

Facul;;;Associations

On one topic, faculty associations, there is general agreement among faculty
members: they are either weak or transitory. Although one headmaster spoke.to
me heatedly about "the frightening spectre of unionization,"” most faculties that
I have observed seem badly split on taking concerted action of any kind. Among
the younger teachers there is very definitely some conoern about the "job market,"
with an attendant dampening of activist ardor; older and more "secure” members
of tne faculty are generaily quite firm in their belief that "he's doing the best
he can for us in a tight period.” Whatever the reason, there is ap obvious dis-
inclination on the part of most teachers to set up or join any faculty group
that might be looked on suspiciously by their head. -

when faculty groups do coalesce for action-—and it is usually on the matter
of salary plans, with an occasicnal faculty-to-board communique on a head's
alleged mal feasance or iheptitude—-they tend to remain united only up to the
moment when they have submitted their proposals. They are remarkably patient,
or phlegmatic, thereafter. Surprising are the numaber of instances in which
teachers say, "Hey, what did happen to our recommendation?"--meaning the one

that the head and beard never got around to discussing in detail. (I spoke with

one assistant headmaster who hdad been instrumental a few years ago in forming a

strong and active facalty committee to work for several improvements, notably a
-25-
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published pay scale. Three years have passed since the committee presented its
request for some written indication of salary :::E.- at the school. When I
asked him recently what had happened to the pay-scale request, he answered in a
way that spells out the facts of life for teachers in many independent schools:
"Nothing has happened. And you know, Don, we haven't lost anybody because of
it." For teachers, it seems, submitting a proposal is tantamount to decisive
action. Faculty associations seem to wither away and die after such a splurge
of concerted energy. :

One instance of a strong teachers' group is the Faculty Association at
Rockland Country Day School, in Congers, New York. Though separate from the
formal governance structure of the school, the association provides an important
link between individual teachers and the headmaster. The chairman of the group
feels that an organization with some continuity is more effective than one that
goes into action "only when a ‘crisis' aris¢s." The Rockland Faculty Association
meets monthly, one week prior to the regular faculty mgggings, and helps to
draw up the agenda for the faculty meetings. SuggEEEIons from the association
“carry more weight" than those that come from individual teachers, and the head-
master, James Downs, finds that he is presented with "more concrete proposals
and fewer random gripes."

School heads profess to no special fear of faculty "action" groups. They
speak of them in the same manner they use for senior pranks or complaints about
school lunches. "“The faculty did have such a committee several years ago,” one
headmaster told me, "when there was some concern about a salary matter. But we
cleared the air on that one. I don't think the teachers now feel a need to work
through an association. They come directly to me if they feel there are ‘in-
equities."

Salary Scales

The most common complaint among teachers in independent schools concerns
their inability to discover whether or not there are inequities, especially in
the matter of salaries. Less than a third of the schools I queried provide for
their faculties explicit descriptions of salary scales. For most teachers this
is still a problem, one that rankles because of its persistence. "I would just
like to know," said one woman who has been teaching at her present school for
eight years, "how badly I'm being used.” But teachers do not get down to dollars-
and-cents specifics, certainly not with strangers, and most of them say that
they don't discuss their pay even with close friends on the faculty. "I have no
1dea what anyone else gets. And I'm afraid to find out. I wouldn't know what
to do if T discovered tomorrow that I was qgetting $2,000 less than a guy 1 have
no particular recspect for."

"I go in to see him in a few weeks,” one teacher told me. "If it's any-
thing like other years, he'll tell me that I've been doing a great job, he'll ask
me if T've had any special problems, and then he'll pull out my contract. There's
always this pause, a great weighty silence. Suddenly we've changed from Bud and
tarry, two friends who play tennis together on Sunday, to management and labor
about to enter i1nto delicate negotiations. I don't like 1t, and he doesn't elther,
but while ae's fishing 'noa folder for my contract, we're both thinking about a
fight. It never comes, of course.'" Last year, this teacher had a raise of $350,
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and "won't settle for less than twice that much" this year. !

Fortunately, several of the schools I visited have beqgun to come out of
the .shadows on the matter of who's getting what. About. two years ago, Gilman
School formed a Trustee-Faculty Committee on, Faculty Salaries. The.committee
faced up to the fact that "teachers were not sure how salaries were determined,
what they could count on in the future, what the impact of increased endowment
funds would be, whether their fringe benefits were adequate, or whether the
Present way of handling salaries and benefits was fair.” -

. , \

The cosmittee's twenty-page report is of a kind that would be helpful in
any independent school. It is thorough, quite honest in some of its doubts about
what would be best to do and what is likely to be done, and wide-ranging in its
exploration of possible areas of improvement. In addition to its full descrip-
tion of a salary plan, the study provides facts on a wide range of benefits:
social sequrity; a.decreasing-term life insurance policy available after one
year at Gilman; TIAA, with the recommendation that more than the present 50
per cent of Gilman teachers participate; Blue Cross-Blue Shield; major medical;
vacations; summer employment possibilities at the school; faculty education
{primarily summer study or night courses); the sabbatical program, which is
funded and has provided for sabbaticals two out of three years to senior members
of the faculty and every third year to the teacher with at least five years'
service who has presented the most meritorious proposal; faculty housing (Gilman,
a day school, has twenty-one faculty housing units and is considering building
more); and the education of faculty children, including daughters, who must at-
tend schools other:than Gilman. ' -

The salary plan at Gilman covers four ranges, with stated minimum and
maximum anrual salaries in each range (except for the omission of a maximum
figure in the highest range). 1In each range there is a "percentage quide to
salary increases,” an indication to the ceacher of his likely annual increment.

The Gilman report is exhaustive in its comparisons: a listing of the
number of faculty members in each of the four ranges; Bureau of Labor statistics
on the standard-of-living requirements for a family of four in Baltimore, at
"austerity,” "intermediate," and "higher" levels; Association of Independent
Maryland Schools figures on teachers' salaries, both in schools where housing
and/or board is provided and in schools where this is not provided, with begin-
ning, median, and maximum salaries at five different levels; the current salary
schedules for teachers in Baltimore City and Baltimore County; and the most
recent NAIS report on faculty salaries, with figures on highest, median, and
lowest salaries from eighty-five boys' day schools.

Along with its primary recommendation, that "the salary plan and its quide-
lines should be published for the faculty,” the study committee also called for
a yearly review of "the limits of salary ranges and the percentage guide to ave-
rage raises” by a Standing Committee on Salaries that consists of trustees,
faculty members, and the headmaster.

“Concern about the fair treatment of women” on the Gilman faculty is also
discussed in some detail, particularly the concerns of teachers in the primary
grades. After some discussion of coaching and extracurricular responsibility
at the upper level, comparing it with a no-break academic day for the primary

. .
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teachers, the committes suggestsd the following.guideline: LN T
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. Our conclusion, then, is to consider primary teachers on
the same basis a8 teachers on other levels, except that a dif- -
ferential of approximately $500 should be recognized, based on
the longer day and athletic and/or extra-curricular responsi- »
bilities of non-primary level teachers. It is quite possible, @ .
.however, that a primary teacher may be awarded a salary equal .
‘to or above others of har same experience and professional
background based on merit rating in the same fashion appliied
to other faculty members.

Germantown Priends School, in Philadelphia, also has a helpfully efplicit
salary plan for its teachers. There are four categories: the first is for be-
g9inning teachers; the second lists basic and maximum salaries in a three-year
progression; the third indicates basic and maximum salaries for a teacher's fourth
through eighth years; and the fourth category, which "will not include more than
258 of the teachers in the school,"” simply outlines the salary range for teachers
with more than eight years' experience.

At a nﬁlbet‘ot other schools, I was told that printed faculty salary plans

- ware either in effect now or soon would be. Nevertheless, there is still, in

upsetting the budget.'"

the opinion of a great many teachers, too much foot-dragging and obfuscation.
"What's he trying to hide?" asked one puzzled teacher. "All I want 1s some indi-
cation that I'm being treated fairly. 1I'm sick of Baying 'thank you' at the end
of a contract talk when I'm not really sure that he isn't sitting at the other
side of the desk saying to himself, ‘'wiew, I got through another one without

~

Faculty Representation on Boards

To most teachers in independent schools, "the board” is a pantheon of gray
Clark Kents with dollar signs on their chests who deliberate in Cloud Cuckoo Land
on misinformation fed to them by the school's head and business, manager. Board
members alight once or twice a year, to invite three students out for dinner and
"some good talk"™ and to perform a Visitation upon teachers (whose classes are
almost invariably "taking an important test tcday, I'm sorry"”). Their arcane
deliberations determine academic fate--who shall prosper or be struck down, what
great temples shall arise, and whither the institution. Only heads invoke their
name: "Remember, I am only your head, one of you. None of it is my fault., I
take my directions from the Board.”

The Promethean embers in any teacher flame up when he thinks of sitting at

"the great table, Making Policy. "If I were there," he dreams, "I would tell it

like it is."

But few are chosen. In only a handful of independent schools are teachers
now serving as fully cmpowered (voting) members of the board. A much larger
number of schools, aud it is increasing rapidly, have both student and facuity
representation to the board, but with no voting rights. A third alternative of
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‘ ', some cuxzency prov;des fdéulty u:%bm. -apd munps ntndonu. &G. opportunity .

to serve on various conmitte¢q of “the ‘board when trustees are in need of par- .-
ticular information on life at the school.

. For one reason of another, teachers have‘become more insistent, or at
least more frequent, in their requests for direct and full- ~-fledged representa-
tion. To these requests heads have developed in the last few yesars a rather
standardized lexicon of rejoinders, usually !ramed. with only slight alterations,

in. om of the fouowing t.hree forms :

One of the main duties of the board is to hire and fire the
headmaster. I shouldn't be a member of the board and neither
should any other school employee.

Nobody in his riqht. mind would want to serve on the board, any-
way. All we ever do, when we manage to get a quorum together,

is try to figure out where we're going to get the money for the
rest of this year's budget.

The board is beginning to do a good job now in making itself
visible. Various committees of the board visit school frequently
now and will be even more active in the future. They may have
needed structured faculty input at one time, but they know the
school and'thg teachers better now.

A

At Peddie School’ in Hightstown, New Jersey, faculty requests did lead to
the appointment of a teacher board member with full voting rights. Raymond Oram,
Peddie’'s first faculty member of the board, believes that "the value of a faculty
representative, at least in my case, seems to lie in participation on board
committees. Many board members have very little first-hand knowledge of the
school, and I can correct misconceptions, answer ques-ions, and make suggestions.
I currently serve on three of these committees--Academic, Insurance and Pensions,
and Public Relations--the ones I asked to serve on."

More common are the situations at Chestnut Hill, Episcopal Academy, Staten
Island Academy, and Whitby School:

Faculty sit as active, yet non-voting, members of the Board
of Directors. They also sit on all Board committees that
deal with development, student activities, and curriculum.
They are full voting members of these committees and sub-
ccamittees and thus do have a part in the decision-making
process. (Chestnut Hill Academy)

The President of the School is an ex-officio member of the
Roard of Trustees. The Headmaster attends all of the meet-
ings and gives a report on the school at each meeting. 1In
addition, the Heads of the Lower and Middle Schools attend,
as does the chairman of the Curriculum Committee. Therefore,
there are three faculty-administrators at the meetings and
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" one !aculﬁ?“&ﬁt?iculun Cbuldteee chattman in attehdance.
(Episcopal Academy)

The faculty do not sit on the board, and do not meet with
the board except to discuss a particular matter of mutual
interest. The reason for this is more practical than
philosophical: the bbard feel that there are frequently
matters under discussion which are best dealt with in
camers, and that the bulk of discussion deals with non-
academic questions. (Staten Island Academy)

At the board level, action is bequn typically through com-
mjttee discussinns, and such comnittees are comprised of
trustees, faculty, and parents. (Whitby School) !

In a most sensible and provocative article, "Address to Trustees” (The
Independent School Bulletin, May 1973), Georgia E. Welles reminds us that "trus-
tees must know their schools well, must be aware of educational trends in general,
and must know the opinions of students, teachers, and parents to a much greater
extent than I suspect most of us do.” Lodking at the other side of that coin,

. good governance also demands some knowledge of the board by students and teachers.
. Too often the faculty's only source of information about board operations and

decisions is the head, who may interpret board actions to his teachers in a man-
ner expedient to his own convictions or desires. Certainly, board members should
initiate procedures to make certain that their opinions and recommendations are
communicated clearly to all members of the school community.

Westtown School provides a good example of instructing faculty and students
in the aims and operations of its board. A recent "power issue” of the school
newspaper, Brown and White, had an in-depth profile of the school's General Com-
mittee, its function, structure, and interests, with examples of how it goes
about the process of assessing problems and treating them. Other schools might
well emulate Westtown in its desire to bring the board into view.

The Board of Trustees at Ruckland Country Day School seems to have worked
with speeial diligence to make itself "visible" and also to provide a helpful
sounding iow:? fii tiackez.. The EducaciOn COuniitee °f th: Pogkland borvd wnrig
closely with the school's Faculty Association on such matters as the use of the
physical plant, the curriculum, discipline, and admissions.

There is little uwoubt that more and more schools are recognizing the value
of establishing direct and consistent contact between faculty and boards of
trustees. It is interesting to note, however, that this improved communication
has not come about as a result of faculty militancy. Indeed, it seems to have
followed board reaction to student requests for greater involvement in governance.
At the Urban School of San Francisco, for example, two teachers serve as voting
members of the Board of Directors, but there are also two student members;
Germantowvn Friends has had faculty representation to the board for several years,
and two students, a junior and a senior, also serve., Foxcroft's board meetings
are attended by a faculty observer and three student observers, and the president
of the student body becowes, upon graduation, a member of the Board of Trustees
for a thrae-year term. Students at Landon serve on the Student Affairs Committee
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of their board; at Westtown nd Chestnut Hill Acadeny cha trusteaes invite studants
to attend board meetings and serve on subcommittees. A great many other schools

. are now finding similar means of- bringing both students and faculty mcaibers into

working relationships with their boards.

Faculty Meetings

Teachers may differ in their opinions on the value of faculty associations,
the need for clear indications of salary ranges, and the advisability of repre-
sentation to the board of trustees. Seldom, however, do you hear a dissenting
note to the common plaint: "Faculty meetings are a waste of time." Not at all
stranqely, teachers do not object to sessions devoted to students' academic short-
comings or their social foxbles, what does perturb them, in the words of one
teacher, is “the headmaster's monthly parading of the perfunctory and picayune.
He seams to enjoy filling out the afternoon with minutiae, so that we never Jet
a chance to express ourselve . on matters of school policy." Henry Bedford,
former dean of the faculty and now librarian at Phillips Exeter Academy, wonders
if "they talk about that sort of thing at faculty mesetings so that they don’'t
have to talk about more important things."

Although these periodic confrontations between membe. ;. of the administration
and the faculty should provide forums for new ideas and dissenting views, they
seldom do. ' Unlike faculty-student senates, where discussions are frequently
heated but where agreements are forged from the heat, faculty meetings are too
often devoid of real controversy or substantive accomplishment. "We shuffle some
papers, do a little comic role-playing, and look at our watches a, lot," said on>
teacher. "We get no more chan we deserve."

One irteresting note on faculty meetings: school heads, who remind stu-
dent groups quite often about the need for the timely posting of agendas and
the distribution of explicit minuter, are noticeably less punctilious in regard
to agendas and minutes of faculty meetings.

Faculty Roles in Governance

Teachers, it w>uld secom, are 17-s intercsted than studsnts 1a Losuming an-
fluence in the governance of ctheir schools. Or if they are interested, they re-
strain themselves, for one tactful reason or another. «~ Certainly there are very
few schools where faculties are exerting, or ev n asking for, policy-making
power of any important kind. Whatever recent . crease there may have been in
faculty-directed governance has been gained by riding in on the coattails of
student "activists"” during the late 60's. The voice that was granted to students
in faculty-student senates, for example, also made audible the demands of their
teachers, who--as heads have sometimes suspected--may have more empathy with
student bodies than with administrations.

This relatively new alignment of students and teachers on important com-
nittees may provide some new proclens.  One of them is outlined by Bdgar Sanford,
headmaster of Thacher School:

I feel, withou% solid evidence, that there has been some
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= : . disposition for facuity members on the Oouncil to go along
- with the students without réally agreeing and even knowing,
or strongly suspecting, that their colleagues would not ap-
prove, leaving it to the headmaster to correct the situation
by vetoing; or to go along without really having thought the
mattér through. For example, the Council unanimously ap-
proved a proposal that the administration give up any right
to censor student publications, whersas any mature adult '
ought to know there is no way a headmaster can abdicate that
responsibility. I vetoed, of course. I have on the agenda
for our next faculty meeting to discuss the obligation of
faculty members of the Council to represent their colleaques
(since, otherwise, faculty are deprived of a voice) and to
consider carefully all implications of propasals before
voting.

MAr. Sanford also suggests the public posting of the ocouncil's agenda so that
its members may seek out the opinions of others prior to a vote.

Joint committees such as faculty-student senates have provided at least
one other change advantageous to the teachers: faculty representatives are usu-
ally selected by a vote of their colleagues. This may not seem so strange and
wonderful until one looks carefully at the method of committee appointments in
most schools. In almost all instances--admissions, discipline, curriculum,
social affairs, and other committees--faculty members have been appointed to
their posts by the head, and have not volunteered or been elected. Too fre-
quently, the independent school teacher considers committee membership as
another "duty,"” and is seldom asked to choose the committees on which he feels
that he could ssrve most effectively. It may be a small, but important, step
forward for the faculty that there ars now a few new instances--senates, repre-
sentation on boards of trustees--in which seats are filled by vote of a teacher's
colleagues.

Faculty involvement in the governance of independent schools is neither
as extensive nor as deep as one might expect. It is unfair to assume, however,
that these limitations are imposed by crafty heads jealous of their power.
Teachers are notably dubious abuout tneir own decision-making abilities, commonly
professing a just-let-me-teach attitude, which, of course, allows them to carp
and backbite when decisions are made for them. Jean Harris, headmistress of
The Thomas School, in Rowayton, Connecticut, is only one of the many heads of
schools who decry the faculty's reliance on fiqures of authority:

The big problem becomes avoiding a mother (or father) image
in the head of the school. (I find that hiding for an hour
cr two during the day sometimes throws evervthing into healthy
confusion, and wonderful decisions are made by someone besides

me.) One of my greatest surpriges as head has bsen discoveraing
how many adults are looking for that mother-father image.
P Some of the most naive questions I field are from adults.

Mrs. Harris ronfesses to an admiration for a system revealed in a Today Show
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interview by a captain from the merchant marine:
Ve .

Since he had to handle problems as diverse as navigating,
spoilage in the hold, battening down hatches, sailors who got
left in Singapore or who left pregnant ladies in Singapore,
he was asked how he was able to handle the wyriad questions
that coms his way. He said, "Actually, I find the answers
aren't always as important as the tone you give them in. I
have a Bystem that seems to work very well for a certain type
of question. The even ones get ‘Yes,' and the odd ones get
'No,' and if you say them with conviction, people walk away
satisfied and thinking, 'Now how in hell can that guy know

all the angwers.'"

Another deterrent to a more vigorous faculty (or student) role in govern-
ance is noted by Mary Susan Miller, headmis:ress of Berkeley Institute:

One ever-present threat to decision making in mosgt independent
schools is the authoritarianism with which they are set up
under the Board of Trustees. By this I mean that the person—
when all is said and done--~left holding the bag is the School
Head. From the taste of the hamburgers to the balance of the
budget, from pre-school enrollment to college admissions, the
Head bears ultimate and sole responsibility. This being the
case, she must then bear the Last Word in all decision making.
« + « I simply make clear to students and faculty that certain
issues cannot come to a vote because I could not support the
School 1if the opposing view won. . . . I don't like doing this,
and I deplore the undemocratic process it entails, but I think
the undemocratic organization of independent schools necessi-
tates it. Perhaps one day the trustees will put ultimate re-
sponsibility in a triumvirate: a teacher, a student, and an
administrator. It might not be perfect, but it would be more
democratic than a philosopher king! Until that day, though, I
YOF: 0 lU a iot o listening to and votir;; vitk 2'l moorers
of Berkeley and still indulge in a little benevolent despotism.




CORCLUSION

Effective Jystems involving students in governance--like the schools
in wvhich they can be found--are inviriably honest, simple in structure,
small, challenging, unique to themselves, constantly changing, and based on
a belief that soms of our students are morally capable of making important
decisions for their own society. These are qualities so general that they
may appear obvious and trite. WNevertheless, they are worth some considera-

tion.

Honesty

Christopher Berrisford, headmastar of Harvard School, reaminds us thli'.
wvhen we granted to students roles in school governance, our pronouncements
were not alvays the same as our hopes:

The movement to bring students into governance came at a
time vhen they were vocal in their oppo.iuv to certain estab-
lished practices. The desire to respond constructively to their
ideas coincided with the realization that not all of them were
practical. Hence, rather than deal directly with thair sugges-
tions, there was a tendency to encourage inquiry, investigation,
or a participatory search for possible solutions. The announced
motivation was to solve problems by having everybody work on
them. -Prequently, the hope wvas that the students would talk for

a long time, go th:ouqh several administrative hoops, and eventu-
nly get tired of the idea and give up (or graduate and go away).

We can avoid adult duplicity, says Mr. Berristford, only if we make honest
and clear distinctions for our students:

I1f stude~t particination ir fhe oroduct of a gennine Aesgir~
to provide students direct experience in governance and respon-
sible decision making, then the linss can be drawn clearly and
the results will be effective. If the underlying purpose is to
mollify student unrest or to soften the effect of student opinlon,
then the problem will have oeen co-goundod, because the whole
exsrcise appears ultimately to be another forw of adult deception.

. . Communication shovld be free and open. When student
opi,nion is solicited, it should be clear at once whether the in-
put will determine ths decinion, influence the decision, or make
ne difference at al
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Involved and-precise structures for governance are looked upon fondly
by their constructors, but with cynicism and distrust by students growing
to a sophistication in matters bureaucratic. They are dubidus about the sirn-
cere. intentions bshind complicated statements sbout "channels® and *proced-
ures.” (“Representatives from sagh Dorm Council will mset after dinner each
- Tuasday and submit their petitioms, ‘which, if approved, vill be forwarded to
‘the Executive Board for action during Priday's Student Affairs Period, and
any approved proposals will be submitted ¢to the msonthly seeting of the
Paculty-Student Senate, which will faliberats the merits of said proOpOBAais
before calling a school-wide referendum, the results of vhich will be sub-
Ject to the veto of the Headmaster, who, as the caretaker of the school,
appointed and advised by the Board, is responsible for final approral and
implemencation.®)

The best schools, certainly the happiest, seem to be those vhere “govern-
ance” is a strange word that dcesn't seem to apply. T have asked students,
"Do you feel that you have a real part in the governance of the school?*
“Sure,® they sometimes reply, "we can se¢ hia almost any time we want to.*
Such an answer seems more understanding and humanistic than the even more as T
mon, “Well, each clase and sach dorm has its own officers, and they serve on
the Council, and I think we have a Senate thia year. Hey, Sarah, do we still
have the Senate?” '

Systems have & 1ife of their own, and if we are not mindful of their
cold perpetuation, we tend to worship their comforting durability. Studants,
too, can be misled into such blind adoration {f we are not vary and warning
the iighter tha structure the better.

Size

Size does make a difference. It is rema Iie how aany schooi heads
worry about institutional growth and how since s “helr anvy of the xmall
sclkol, “where you can get things done without tioes.” Noteble among

large scnoola thinking small s Phillips Academy at Andover, where °“clusters®
provide small communities within a larger one. In sowa notes about Andnver ‘s
“Blue Book® of student requlations, headmaster Theodore Slzer points "o the
need for limiting scale:

HLRtLry sraows that diiferwnt aupmets o! Lhvai iaw are
randled hest art differing leveis of cvemusity It 1% st 1oy
chance, say, that treason i{s a crime dealt with in the larger
community and child abuse at a local level, within a small ~o=-
munity. Scale is Fritical: the more subtle decisions and
actions have 1o be--the Bwore "individoalized, ™ in order o e
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responsibility in the life of the community, and if the trouble-
some- differing roles of (student] individuals . . . axe to be
sensibly understood and respacted, and if “older™ students in
community 1ife are to be treated by the faculty sore as col-
leagues than as clients, then small scale is crucial: personal
contacts, respects, understandings, and friendships are essential.

At urlom nrda. md southbomugh thncgf tho m.ucr schools 1
visited. "governance® ceemed 1ike a terwm much too pindarcus for the systess

th us tal e ¥ osn S Y 19 o -
that had svolvsd nmaturally. a5 they =ight be ox

ation
happy family. There iz no reason why larger schools can’'t
provide for several such smaii and hapPy “lemiiies’ iiviay togelhiel vu vne

-

Southbotuugh S5choc: also provides an exampie of the excitement and
*oomBunity” elicited whan ﬁtudsnu and staf! share a problems and face it o
qether. The "probles” in thie case is the exhilarating one of baing young
and inexperienced as a school. After three years of operation, the campus
is still charged with the slectricity of newness: the gigls in ths Xkitchen
making lasegna for the first time, the headmaster clearing sghool drives .ith
his new unovplc-. the young faculty couple almost as proud of the achieve-
mants of ¢ o gifrls in thelr dorm am they are of their new bady‘s first suc-
coanfyl m:u-pt at crawling wWhen the atudants st Southbornggh use “we ©
they ares not talking ahout studenta--one faction as opposed & that other
ona: "we® definitely means the school community, what “we™ are {rying to oo
in the establishment of a school.

Newness, of course, s only one of a4 miltitude of challsnges that & \
=l gt fame Shave thrpe ~hallanges araniy  And gNUernance barowss as
b fal  with atudants anaiuut Yoo oaarwe Lo roiaes Fitring fo thely abrilities

L&LiiiEM&B a

It s & shock to liscover how sasy it is Lo sows from one independent
achon) campos to anothar without sansing any essential differance in substance
3t atyle, Constitutlions sound the sams. starasanta of phllosophy all bow to
s “reespoct for the studeant a8 an individual.’ and sludants and lesathers wige
MM ROYOLNBE Oh JUYRITIAK ® cUNR.LLSes [oveal Lo same saligiilay eE.aed Liavic
sru e Inr one ansther Tuliub-tedly, Lhass aiBilar.tisg in51. are succaas
independant schools in general are “doing something right * Yet, there is |
a yearning for distinctness that few schools can find in themselves or erpreﬁs
About themselves. That wmaust he consldered a weakness {or any school proud g.
ite Tindepmndence
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*iniue ntantial®--may be Adispensing maltcine ton atrona for mpat academic
rastes. Taik with any three visitors o this controveraial achool and you'll
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the group energy implicit in Hyde‘'s self-recognized difference is worthy of
smilation  No nther achonl T visited Yrnows (teelf as well or benefits more
from this distinct self-knowledqe. -

Tl LT U N
- .

Of greatest importance in the approach to t}ult!ul invwolvemant of
students in school governance is the recognition that many of them are (and
othors ~‘wuld be trained to be) worthy of our trust and reliance. As adults,
wto Twdve cul Jduubitle, but Theodore “1zer aska us to think and tudoe aaain:

™4 community has older and younqger people, more exper| -
eiced and iess experienced, but we lump ourselves for everything
into two separate groups, students and faculty. The forwer learn,
the iatter teach. There is much logic here, as the latter know
wrie Ml What e Turmer dunt but would (ike tO know.

tovr yritan foualae and o yryile L f {ite, the Alvision i

't 2% Clear as it is in, say, physica or Chinege philosophy.

el des ldewaly @iw 4t & lughet ievel of moral development than
ail the students. the overlap, both in ethical judgment and in
experience, is considerable (and to say 0 is a compliment to
*he atudent hody rather than an tnesult to us adults). Givern
this fact, ten’t it both fair and senaible educationally to qive
Tthorir s and reapnnathtiity to members 2f the gtudent body who
Eiusw Neie iy ogae them  and W ATE tTGat od whjustly by the facuity
e ferne b sl g Lok Pl altlal way, couido 't GUse Life of
the cosmw ity be atrengthened Oy broadening the group of older
paople within {t who feel responsible for it and have authority
And autonney within 1e?

P

#eoBmIL T s el g awers fa Tatylent gnviovesnnt T by pressures daring the
Peege ey may have Leedn hedjed withi hypoczawey.
eoare Learr s hewweusr o that oour schoole will prosper and provide for our
tiwients the ri~hneas that we want for them only 1f we share it with them,
LeArT with them. rvern with them




