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1

INTRODUCTION

In May 1973, KRIS sent to all its member schools a "Checklist of
Ofective Approaches," asking heads to check a number of items, either in
a programs -to -share col or a we-wwld-like-to-know-more coluan. Of the
250 schools that returned these questionnaires, 65 indicated that they had.
piagramm to share on the topic "changing patterns of school 'governance in-
volving students and/or faculty." I was asked to follow up on'these
responses. 'After reviewing the questionnaires, some of. which contained
brief descriptions of innovative governance programs, I wrote to the 65
schools, asking for pertinent details, and then visited about 25--those 4
could manage to squeeze into a crowded three-week itinerary.

Net at all off the subject is the nature of the schools' response to
my oorrespondunce.and visit.". On short noticeand at a deadly time.;-during
and immediately attar Christmas vacation--every head I had queried responded,
quickly, with oopiws information, and, in almost every Instance, with an
invitation to come and see. If you have forgotten, independent schools are
warm, friendly, attractive places: no one was ever too busy to fit me into
a busy schedule, and heads, assistant heads, ,teachers, and studenti toler-
*tut my blundering questions and seemed to enjoy the opportunity of talking
about their partial successes and lingering failures in governance.

These are gone peopleBill Downs, of Rockland Country Day, devoting
most of a busy Monday to the "traveling man" from NAT.S: Doug McClure trying
to get to his Princeton Day School office.at 8:00 a.m. through a bombardment
of teachers and students, each with a plea for "just one minute," and still
finding tine to wave and say hopefully, "Se right with you"; Howard Jones,
recently alighted from Hong Kong and about to head for some other hemisphere,
taking the time to find me a parking place at snowtanked Northfield Mount
Hermon, Pete Melchor taking tine off from his new tractor-snowplow to share
with me tuts exciement about the brand-new Southborough School: Christopher
Barrieford providing four single-spaced pages of wise insights about govern-
ance at Harvard School: or his Thacher compatriot, Edgar Sanford, taking
the tine to annotate closely two years of minItes from the School Council.
And twenty other heads just as helpful, because of their interest in a topic
that grew increasingly more challenging as I pursued it.

Had I stopped at an early stage of my investigaticn, my thesis would
have been pretty pale: Zach school, assessing its own character, has tried
to devise a system of governance appropriate to that character in this par-
ticular time.

4

Later, I became a bit more cynical, with a new thesis on its way:
Heads of schools have devised a token system--"controlled participatory de-
mocracy"--to keep stuoents and teachers busy so that heads can devote their
attention to real problems, like fuel-oil prices.

And my attempts at A thesis got even gloomier: everybody tri
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everything, and nothing really works.

Pty last stop was at Hyde School, in Bath, Haile, and I had tremors be-
fore I got there. "A school with a difference," I had been told. And gov-
ernance at Hyde was so real and so dramatic, the kids were so beautiful in
their shared commitkent, and Joe Gauld was so convincing in his pragmatic
insistence on new directions in secondary education that I case up with
thesis that knocked all the others for a loops "Governance" is a lilt of
hokum unless it means a real love of kids, shared self-examination, and a
determination to bend every fiber of a school's structure to the full develop-
ment of each individual's unique potential.

Now, my journeying over I'm still pretty 4,tronq for love and 'ending
every fiber, but I have so much valuable and interesting .niuimation to
share that. I think I'll beg of) a thesis, at least until the evidence has
been presented. Ns can decide together what it all means, later on.

My thanks go to all who helped. Joan Didion writes of her experience
as a young reporter: "People tend to forget that my presence runs counter
to their best interests. And it always does. That is one last thing to
remember: writers are always sellira somebody out." I hope that I may do
some selling, of strong prJgrama and brave ideas, hit, in our mutual beat
interests, some sellingin.

D.A.R.
September 1974



Thy 8111UDSNTS

We dislike the seeming triteness in our statement-of-philosophy
mammalian!' about "caring for the individual student," "meaningful
involvement," and the importance of "salt - direction and graduated responsi-
bilities." We dm, however, believe *Amity* say. Slowly, we are learning
what our.studet can dg for themrt.lves, what responsibilities we must
shoulder with them, and Wait decisions can be properly made only by the
adult members of the community.

At times we have found it difficult to create appropriate systems
of governance that are both warely.human an coolly efficient. Yet, in a
very few years, the independent school has b,jun to makik real use of
students' talonts for self-government. If we heed some.bautionar, guide-
lines from Christopher Serrisford, head of Harvard School, in Worth Holly-
wood, California, our efforts at increased student involvement in governance
should continue to prosper:

1. Separate the information-and-opinion-seeking functions
from the decision-making one. Select those decision,
that students can make, and the functions that they can
perform.

2. Do not expect students to make decisions that you (or
they) cannot live with. (E.g., if you have a chapel pro-
gram and the students do not like it, do not encourage
the student ommittee to investigate whether chapel should
exist or not if you cannot accept their recommendation to
abolish the program. If you know in advance that it is
bound to be kept then develop a student committee to recom-
mend ways of improAng it.)

3. Do not let than think that they are making decisions when
in practice they, are not. (E.g., give students one or two
seats. on faculty committees or encourage them to be open
participants on a Board of. Trustees when one knows that
they sill always be outvoted.)

4. Do not ask them to form decisions in areas where it is ob-
vious that they are not qualified. (E.g., in selecting
the sublect matter that is to be taught in th5 classroom--
expreasing an opinion on what they would like ko learn is
entirely approoeate, of course.)

5. Do not let anyone make a decision to:: which te does not,
in the long run, have to accept the consequences and
responsibilities.

-3-



Student Councils

Student councils, bless their departing souls. are mostly moribund or
"safely stowed." A few gasp on, but their death rattles disturb and embar-
raes the good people around them.

The course of their demise is easy to chart. In September, the new
student president reminds his cohorts of the "program" he outlined in his
campaign speech: a,re-examination of the eighteen-year-014 drinking question,
big-name groups on campus Saturday nights, what's happened tic, school spirit,
a re-examination of the open-dorm question, the hypocrisy of the present
smoking rules, a student task force to investigate the food service, and a
re- examination of the ruiL, fhout blue jr As. His opening-meeting conclusion
never varies: *And if you guys'cooperatc, and we really work at it, this
can be the best .% ."

J-. By November, the school paper has had at least two clitoriOs. One
lashes out at apathy and lack of support from the student body, citing poor
attendance at meetings, lack of weaningful proposals, and loss of "the
school spirit there used to be in this place when I first came here four
years ago.: The other editorial, also de rigueur, must chide the administra-
tion.for lack of trust in the students and their governmental orlanisa-
tion::"This.distrus serves to pit the students against the sche.^! instead
of having them cooperate. . . . If this institution treats an individual
like a chifd"unahle to make simple decisions for himself, how can it in turn
expect him to act like the adult he will soon become?" (The Bridge, North-
field Mount Hermon, December 5, 1973).

By 4t,cember, the student cowcil has been driven to the decisive moment
of typing a lipt of proposals and submitting them to the faculty,'

-- . . that the use of Laps, or "lights cur.," be eliminated
for juniors.

-- . . . that the number of hours a student must work to work
off a demerit be lowered from 9 to 3 or some intermediate
number.

. . thiLt students be permitted downtown on weekdays,
Monday through Friday, from 0:00 a.m, 5.30 p.m.

. . that a student should be permitted to grow a moustache
under the fc;lowing conditions:

1. The moustache must be grown while the student is
home, and it must be fully grown or at least well
groomed upon the student's return to nchco1. "Fully

grown" and "well groomed" = '4 il be interret0.44

hair and dress .7onsmIttee.

The moustache must follow the contour of the upper
p. It shall not pass beyond the point. of Intersectlon

r
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of the wiper ant lower lips. The Wbustaohe shall not
connect with the sideburns. The ruling on sideburns
shall remain the same.

We don't fsel that students should be denied what comes natu-
rally. Last spring there was a proposal that would have
allowed students to g,..:ow beards and imoustaches at anytime or
anyplace if they werf in the process of being well groaned.
The present proposal represents an obvious compromise on the
part of the students. The faculty and administration should
recognize this compromise and 6e willing to accept it.

(I tried to joke later with the student council president who had framed
that last proposal. It was no joking matter. "No, you don't understand,*
he objected. A grsat many students this year- -score than in the past--are
really capable of cfrow4ng moustaches." Except for the request for "dmientnwn"
p. vileges on-weekdays, the proposals are all turned down. Attendance at the
council meetings in Fetriary and March drops to a new low for the year. And
so on and so on.

A few schools, however, still find value in traditional types of st.-
dent organizations. Pine Crest School, in Port Lauderdale, Plorida, has 'an
operating Upper School Student Government that has *legislative juriedicti,)n"
to oversee the following:

A. Establish a fair set of rules by which the student body may
profit.

B. Prom to the develoti.dent of school spin it.

Provide a fOrum for student expression.

D. Coordinate student activities.

E -_,Promote an understanding among students, faculty, and admin-
istration.

Hold elections f. r the purpose
and c=lass uttiuer

rtent OUT A I

The con3titution is a detailed ten-page documient. Its most unusual feattro,
perhaps, is the :requirement that all members and officers of they counctl,
all class officers, and the officers of all clubs and other organizations
must maintain a 70 or better aver.-ige . . . and must have and maintain good
ccti,ju( their .1(.1-a( ;tanod1 hal/0 irof);:"e' I;

I req-iirement!, t r iii enolder,

St. Paul's School for Boys, :n Brooklandville, Maryland, has esIter(,i
the usual electoral method of staffing its student c-ouncil. A candidate



need. only ten signatures to become a renrementattre. Despite the fact that

they have "won out on a number of proposals recentlylonger hair, am "open
campus"--the student,* ass.--aeoardini; to one obeerver. "generally apathetic
toward the council an4 toward student power in general."-'

Although a great many administrators have allowedlitudent councils,
Per 1144_ to withst -and die, others have found them valuable as adjunct organif
Astions to senates, touminantimin4_or oommunity-000ncils, in which students
and adults share the burden of change and the"rewponsibility for-that change.
At Harvard School, various governance orgenizations have been set up to
handle decisions of differing kinds. Headmaster Christopher Berristord says.
"We havo tried to identify thofle derittions that are properly node by studehtn
alone, those that require joint participation, and those which ought to be
made by faculty, admam4sLrat-rs, or trustees alone."

The IiIrvard School Student Council does make decisions. "There is a

large budget to befilOrlted as the students nee fit, R ?roe tnrIrm Vnr

student ideas, and autonomy'for governing themselves, says dean of stadentn
Joe Ozsws. The heartrastler and T confer with students on a regular basis,

primarily to test the reality of Cpuncil decisions, and Jon Greenberg (the
president; nas weekly conferences with me, often becawie he wonder..i whether
Student Council is doing enough." This r's Harvard School council has
planned danceeand other activities, established several new organisations,
including a Ping-Prong flub an ham radio club, has gone off campus to compare
cafeteria prices'and to visit other school organizations, has created a
council in the lower school . and has an eon lust Ion of °WTI L'
5-if 1 t tit Ica Yet Jot ' .reen.heor,4 feel5 thAt the Is emir) fnedflh the

e7iter -,tulent thtr4Ivemeht or interest. The lupptirt 4-,f- the, stu,!-nt

and representatives to Council is not oonsintont nor always enthusiastic.
Are our expectations too high?"

No,'thfield Mount Hermon's Student Association is another good example

t ;,r . 1. I ir. t; t 1. I r A: .t
tter5 have co- eA !tiv 451;:o

)r1 11 e!A rP1:1

in the dormitories, the avlocl
the Senate. It is interest

Hermon campuses, the complaint
ated ones about apathy and lac

1 it 1-,

It,

',criAtr".
e.r reentlY ri

rrs. 71.1 nc,ur-

)etion has been working rlosely with A cnommittee

ing, however, that, on the Northfield Mount
s you hear and the praisea are not undifferenti-
k of 4ction, nor are they usually directed At
lire' .'i r+, *fl he -tlte rre-ifi

f" f 1 r r

_4,
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is virtually the only goverment,* organisation that has a odente in ite maw-
bership. "We're lucky to be traditional school," says Mac Pinney, the
council's president. "We hove lots of spirit, and we're getting some thingn
done this year." ,After an early-fall ountinuation of 14st year's -hot
insue"--off-can conduct of student. especially It partlen where II(6A
was servedthe 00uncil worked out an acceptable proposal for an on-campus
perking area for student oars, andit is now formulatintyplans for a Work
Day Program. Mao teels.that the council-system at Gilman is a good-one.
but he recognises the limits df its influences "We know that the trustees
wravein thia . . . Studen.4 try for o mute power each year, Lout
they wun't tlet it it

Two recent attempts at increased studert involvement at nllman, both
recommended throe mars ago by 6overnance Committee that studied dociston-
making bodies at the school, have been tried without succors. IC joint
Educational Planning-Curriculum Committee, with representatives from both
the fr7u14y and ;student body, operated "for about a year and then rdh it.
of gam," according to headmaster Redmond C. S. Finney. A Judiciary Committer:
r-crmposed qt1pnt merribern, nrlio nit n, in In "Ar;-.4,11,1 bnird,' 'ne

ovvlous displeasure of some Gilman students. who feel that the (iroup'9 powrr.
t1.35 eroded in recent years.

In its 1971 report, the Governance Committee at Gilman "considered
asieh mOor innovations as a gtodent-Faculty Renate Nr deided atialat
mending them for the present. feeling that the present system t.f a Student
Council had merit in that it placeq regspongibility on the. iitudetnt Aq I
separate unit. and &ISO feel inn that tht pretiont 4yRtfkm Lift

t he le st tbtri 140511,1e t s.

C741man has instituted School Forums, organized and Administered by members
of the Student Countil, which have been effective mane for the presentation
of student proposals and have worked as "safety valves," even though they
were apt orjoinally conceived as questton-and-answer sessions.

independeint Ichools

description of the Staples
pprt, Connecticut, on page
with the "potential power"

F44)

-and in many public richools. too_ fSee

c.e.ernLnq baud at Staples High School,
is.) Student government presidents are
of their organizations, teijt are almo%t
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libe6theyiumnt they can't gets &4 what they gat
they don't really care about very much.

POIOV: 0,1!atge are plao,e, 4ands (a a very tov
...ki(17.7c5t t 4d k ri 01, I 1 nqIv r to t N.ry I r

work under such leadership; awing adolescents, there is
at Leese anrawereion to admitting that *may other Itid,is-

betert2han I arsor Much bOttir.s- Alto, in setting up
an ocOmisation with one or tool/senior leaders, you have
kcked the piops from pw,r ountenti(Jr4 that awch cukat.A;c4
ate vaiLtaviv srenAn for t.he prsctle of compromrse, ri-

! nr..e TA.ir AnIPT 1' ivy' tr1f -1.*

.44deLLs tesi--and thaw ate nut always wrongthat awdant
council officers, if .they are to accomplish anything, must
play along with (not their term) the administration. Mawr
ellinfnr4- w mfter, Witiv,ent Imiltrirwrtt arf, Way, ff' the

4dmInIstrstIon fn manipu14to the student body, and I do not
;Ike !hitt r

10 1.0.J!--,i V $filOtor!kilet.. -t!X

area of governance is which they may work to WOO effect,
add they are largely untutored in the means they must use
-to make -changes that re within their iuriediction. 'ft he

perfectly honest, ntudente sowtotiises need, and frequently
tiolt tr,INely wv-'11. ar,NIAm declree of acluit (hr./dance, Lett

I.v le4rn iv46 efieLtive laovernmerit
1, A:.

of role-playing. Ain lometiaos, ill Jeep/sir, the frailty of
rea5oci ire a rob.
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event' a description of the procedures imwolwed micrht
have given an outsider the feeling that students really

a ,,14114..4, MaktiPtilem4eivw4 ho d prA&AL,.q-4 ttntypp

:"1.

no uf the studenta 1 talked with at. Renner House, the snack bar on
AliaAndover campus, put it this way: "I was in the student council in my
hsis scnool when I was to the tenth ade,' she said. The liktght kids were
teeIteti by thr whn The otterli ;Wit liked

'1.1fAv '&41nr...qco-,.. up .T.A. be Rictlayl ,'911hp;

Honor Commattees

ort

Scratch around a little On Any iniOn@AdIonr (4,0^1 rIsmr."--rfay err b6srrainl.

c)i1n'41e-selt--and you'll find one student -only group that works very
yosA tte olopiOr c-ommittee. Won't look so increcto-

st.lovigel and m5,01 more influential than you

I learned early tn my school visits that. you can got a point of view in
the head's office, weld remarkable understanding of the social quirks of kids
from deans and assistant heads, and a candid report on the love affair from

whk.) MOte ;eo5 4iso.colve when they start talkum about

.L4*- If It'5 tfult ajJ L4ndot You're aftax. Walk up to the kiJ
t!t% ft4,-; ft:el '\t. Pr - lave q11,14 who AltrJyq

seem to be whiSperinh about the same thing, whatever that .has bean for the
l Est fekg 40004.

r
Atter a while. I hated myself for the obvious skepticism that students

aw.Orr, W.** ir.e/nemitylle

ft" 7 rl

#4VIett.' I I y

010_;!__ hor,r ,;odel., in aimust every 111
steA fir belief (Nat their honor system did

were ffi jR Lnv,i! %tni. !!..fett lAfrmay ahnut nurterrylf,
tai flutes to 'turn people In-- rinding out why the system works as well as it

it M)VC toward 3 3tibtler usidexstandinq of many of the
:_ompIoAlt.vs of governance. Un the other band, I'm not sure that we should
;a-or ver.' trenuousiy tnfr- A prcE,49 that Seems to rely heavily on mystique

ortrrIn rf0far 1,0V41 I r wo

truL
e-Jcn nor.-

it le. A student firoov,

Lnat makes one
other-,) nity

tine, effortlyftiv



the populace, clarify and simplify ttmir demands, guess at the administration's
probable reactions, and: with that guess as a moderating factor, then forward
any proposals to the head of the school. A pretty indefinite area of opera-
t tort 42!+ime,.:1 a for 11'02)(1142f efICItti 16011 ti

oni t : tLe .dher hani. Si rie been t, I! (At leant

by school authorities to forqe.ahead and take over in an area of peer relation.-
ships that is.aristy and remote from adult understanding. ."Physician, heal
thyself," says the, bead, and the students respond. Ttobthings that seldO
occur in other areas of school governance" Where students are called upon to
cerve happen quite autcmatical1y

1.- Almost total responsibility is conferred upon the students
to devi:A2 and operate.- a yo 1. system on their own.
There may be a faculty adviser who can be called upon on-
casionally for his opinions, but in altbst all suct..essful
honer nyntemn the rt'llertet make their own diffloult derqsfonr
tos their own standards. Left to their own devices, they m
cru)w rvNad cense, for examtle, in naccino on leadershIp from
one group tr another each year. Also, the honor commattee
tnat has been rJiven somethinq approachinq autonomy will
admit to the occasional need for assistance and come to the
head for advice or service.

4
Students have a clear understanding of the organization's
reason for being. In effort, the administration says to the
hcihor committee. "Keep your own house in order. App:
standards that -7,clu belluve Aro )w.:;t and proper tell

dents who do not meet thosle nt.Indards that you are aware of
their transgressions; warn them of your disapproval; if
they continue to be disruptive to your society, come to the
surface for help."

!iz!! r)0 !Aware. the honor committee doe!3

not anhounre its meetings, and it discloses its activities only if a punish-

*. ment Is to be meted out. The headmaster, who happens to serve as the commit-
tee's adviser, has accepted all but one of the groups disciplinary recommenda-
tions in the east eight years -and that one exception was a case in which the
-ommtttee ha l known About orevloun infrartion by the defendant. One
1,rf-AAern dt Tf'oaq r Hi 11 toil at other whooP, is that most of the referrals to

I orp f -1 frkethh0 r and trclm the students them-
!ieives. One hears the frequent co plaint that stuaTt won't 'inform" on one

not, in a formal way, but the perceive honor committee
often discovers thinus without being told and can warn certain students that
tnext misdeeds will nr-ot be tolerated.

Pr

1,,d1 dual

P riff' t :1!:" ren

rwx): 1 Ti . r
tI tudwit'-, rat

its long-e5tablished honor
if fiat.'(] two[' V t pc ve

i in whiLt students

entire student
..r-,t017- A t !'

ncsther valvaluable



session is devoted each year to students in the middle school, who are intro-
duced to the importance of the honor code by several of the older boys.

At Princeton Day Schnnl, in rrinceton, New Jersey, where both students
and teachers feel instrumental in most areas of governance, the "Student
Code" has undergone frequent scrutiny and revision without losing its essen-
tial character. Originally, the code had been a means of assuring a degree
of unsupervised quiet in the library and study halls. Later, the headmaster
and two seniors worked on a series of revisions that distinguished three types
of offenses: cheating, lying, and stealing; smoking, drinking,. and the use of
drugs: and "housekeeping" items Ruch as gum-chewing and writing on school
desks. Pee.en'17, th students h.lvc been working on a further revision uf their
code, hoping to change its "do not" tone to a more affirmative characterization
of .sour. in its pieseht furm, the code is simple and explicit:

Th'e school community depends on trust.

Each year a student will sign the following pledge: Since the
role of the school is to prepare each student for a society
w:;ere lying, cheating, and stealing arms morally wrong, I pledge
that I shall try not to lie, cheat, or steal.

Honor systems seem to suffer chronically from two ailments, but neither
need be fatal. First of all, students tend to plummet from idealism to cyni-
cism 19 they discover instances in which the code has been broken with impunity.
They are distressed at a system that doesn't work all the time. Of equal
severity is the frustration experienced by members of the honor committee when

.thex feel the pull between peer loyalties and the need for adult advice.
Certainly there are injustices and nai,fe decisions when authority of any kind
is placed in the hands of the young, but we have all seen unjust and silly de-
cisions at higher levels of authority as well.

Students in Advisory capacities

It is quite unusual now for an independent school not to have students
serving in at least an advisory capacity on committees charged with enforcing
matters of discipline. The manner of dealing with infractions of discipline
varies greatly-among schools.

.i it vaz A . 4i4 41-- p, nary committee since wv
feel that most disciplinary issues call primarily for expert
counselling- -not punitive judgment. However, when serious
cases do call for action, we invariably consult with elected
student leadership on an informal basis, asking for their ad-

ast5tance. We hardly ever act until those whom we
.ers lA, ef,n if the7 Ao not untlfely con-

Wf- AoIri

.oiscrajai Academy. Althounh the Senate does not function as
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a judicial body, we have brought studhnts in front of the Senate
who are having disciplinary difficulties. Generally,,the faculty
begins by questing, probing, and philosophizing with these male-
factors. Soon, however, the student Senators chime in and begin
to "tell it like it is." They are much more harsh with their
criticisms and comments than the faculty and I think generally
tend to have a greater impact on the errant student.

Thacher School. Students devised the, scheme for the Discipline
Committee. The headmaster approved reluctantly, three years ago,
but has since discovered that th Committee is as much a boon to
him as anyone. The Committee consists of five students elected
for two trimesters by their peers from a list of those who express
interest in the office, a teacher appointed by the headmaster for
one trimester, and the administrator responsible for discipline,
who serves as permanent chairman. All have one vote. The Com-
mittee disposes of all disciplinary matters from the trivial
kind, for which a period in "detention" is the only penalty, up
through all but those "major offenses" for whichsuspension or
expulsion might be the penalt By "disposes" is meant deter-
mining guilt or innocence, dedtding on the penalty and,win'more
serious cases, advisigo parent of the offense and the penalty im-
posed. For major offenses only, where suspension or expulsion
might be the penalty, the Committee recommends to the headmastet,
who has approved in most instances, but has overruled in some.
All disciplinary matters go to the Committee; none are decided
separately.

Oakwood School. The Judicial Committee makes all decisions.re-
garding violations of major rules; no Oakwood student is suspended
or expelled except by action of t'ais student-faculty committee.
We find that Judicial Committec .i.ambers spend nearly as much time
hearing cases as they would spend in a class; students have said
that they learn more sitting on the committee than they do in any
courses. It is noteworthy that the Judicial Committee makes all
its decisions by a Quakerly "sense of the Meeting." That As, all
members of the group must assent to each decision. The judicial
process sometimes seems cumbersome and frustrating; we occasion-
ally yearn for the efficient dispensation of justice by a dean
or headmaster. We conclude, though, that the experience garnered
by committee members and the sense of deliberate judiciousness
communicated to the community are well worth the price.

The membership of the Judiciary Committee at Princeton Day School is de-
cided jointly by the student president of the Community Council and the head-
master. Northfield MoUnt Hermon asks for volunteers to serve on the Judicial
Committee; these names are then presented to the school senate, which inter-
views the applicants and then makes the final selection. Ferry Hall School,
in Lake Forest, Illinois, has a school court with six student members, a trus-
tee, two, teachers, and two houseparents. At Gilman, seven students make up
the entire membe-rship of the Judiciary Committee, which is used by the dean
of students as an 'advisory body. And at Blair Academy, in Blairstown, New

1
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O

Jersey, the faculty-student Hulas and Discipline Committee enlists.the aid of
"alternate members" to extend the responsibilities.

Students are now being involved in a great many other areas of governance
where responsibilities were once held exclusively by faculty and administration.
The following odd-lot listing may indicate the degree of this involvement.

Students at Simon's Rock serve as admissions aides, help to interview
new faculty, and have recently played a oentral role in the school's Task Force
Committee, which examined the:"quality of life" on campus. At Colorado
Springs School, students serve on the board's Future Planning Committee. . . .

Peddie, westtown, and a great many other schools have had active and helpful
student participation on a number of evaluation committees. . . . Sidwell
Friends holds an 'open" faculty meeting once a month, to which interested
students are invited. . . . Holton -Arms has reinvigorated its senior-project
program by asking the senior class to present a new and reviked propbsal for
the program each year; students also sit with faculty members in judging pro-
posed projects. . . . Students at the Urban School of San Francisco sit on the
Finance Committee, planning and carrying out methods of raising funds and re-
viewing yearly budgets. . . Toward the end of each year, Westtown invites
newly appointed heads of all student organizations to meet with faculty advisers
to make plans for the coming year. . . . Oakwood School has turned over to the
student Weekend and Entertainment Committee full responsibility for social
events, "and the students hold the committee accountable for any tedious week-
ends." . . . Half of the voting members of the Curriculum Committee at Chestnut
Hill are students, and a student also has been invited to sit with theAdminis-
trative Committee to help plan daily operations for the coming week. . . .

Harvard School has had remarkable success with students as regular members of
the Admissions Committee; they read applicants' files, submit their recommend-4-
tions, and help to administer entrance exams. . . . Six students at Northfield
Mount Hermon serve with department chairmen and the dean of faculty on the
school's Academic Commission in evaluating courses, suggesting schedule re-
visions, and planning new programs. . . . At Peddie School, students meet fre-
quently with the Curriculum Committee and also serve on the Social Studies
Evaluation and Guidance Committee. . . . Nearly half of the student body at
Tatnall School took part in the brainstorming sessions that led to the school's
NOVA program.

Faculty-Student Senates

Out of the ashes of student councils has arisen a new bird that parades
under a panoply of names: Community Council, Student-Teacher-Administrator
Council, Governing Board, Dean's Conference, Faculty-Student Senate, and (ah,
the power of linguistic precedence!) Student-Faculty Senate. All born in the
late 60's or early 70's of Student Discontent bedded down with Worried Adminis-
tration, these little bastards may now be scorned by their parents and their
legitimate student-council-siblings, but they are healthy and growing stronger--
and sometimes more obstreperous--each day. They are love children who can
surprise you with their brilliance and good sense, if you hAve the patience
to put up with their pesky, upstart ways.
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Thacher's experience is typical, as described by the school'S head-
master, Edgar Sanford:

Students themselves developed the plan, subsequently ap-
proved by faculty and administration, for student participation
in school governance. AppArently, in past history, few Student
Council proposaild were able -to run the course through faculty
and administrative hierarchy, disappearing into the maze and
seldom reappearing.

The present Council consists of five students elected by
their peers and five faculty, appointed by the headmaster. All
have one vote. The five teachers represent, the faculty as a
corporate body, rendering unnecessary separate faculty consider-
ation of Council proposals. Consequently, the Constitution
provides that proposals approved by the Council go directly to
the headmaster, who is required to respond one way or the other
(approve or veto) within three days. Proposals are posted and
the headmaster's response is to the entire student holly assembled.

By establishing machinery filch that the student repres ta.;

tives may thrash matters out140 the faculty in the first in-
stance, and by requiring a.speedy response to prcoosals made, the
system has done much to alleviate.the complaint, often heard
on school campuses, that "nothing ever happens" to student govern-
ment proposals. So far as I know, students are satisfied with
the present system. There has not, at any rate, been any proposal
for change, and there is a regular flow of proposals and almost'
weekly changes.

The proposals are remarkable in their variety, their lucidity, and their
depth of concern. Within the last two years, the Thacher School Council has
forwarded to the headmaster such recommendations as the following:

- - a reduction of assemblies from five times a week to three

- - "lights out" for sophomores on Friday nights to be moved
back from 10:30 to 11:00 p.m.

-- turtlenecks at dinner as a permissible substitute for shirts
and ties

-- an increase in breakfast cuts for juniors and seniors

-- the abolishing of caps and gowns for the faculty at com-
mencement

-- amplified rights of representation for students appearing
before the discipline committee



-- a revision-oil the senior-project program to allow other
students to take part in independent study

All of the proposals are obviously the result of careful study by the
council. They are presented concisely, but with a regard for difficulties
that might be encountered in their implementation. Not only is it suggested,
for example, that A corps of student tutors be formed, but details and dangers
are carefully explored:

The members of the Council felt that too much formality would
defeat itself. The suggestion that this group of tutors was
highly selected Tiould give an implication of prestige, which
would undermine our intention of helping. To encourage a more
informal basis, a student representative will serve as a clearing-
house for teachers who think certainboys could benefit from
help, for students who feel they need help, and for stddents who
would like to tutor . . .

Hy favorites, however, are two proposals that the headmaster vetoed:

After careful deliberations, the School Council has passed
a proposal (6 for, 2 against, 1 abstaining, 1 absent) to allow
students to remove froWtheir beds their headboards and base-
boards. However, there are a number of stipulations which would
insure that the pieces of the beds would not be lost or misplaced.
(There follows a long list of "stipulations," including letters
from parents attesting to their financial responsibility for
each bed, bed-marYiag procedures, storage details, and permission
from the school nurse.]

It is proposed (nine in favor, one abstention) that students
be required to wear uniforms to all classes and meals. These
uniforms mould consist of school cap, blazer and tie, an appropri-
ate white shirt, flannel shorts, and black dress shoes. Matching
knee socks would be included, with green and orange garters.

Not only would uniforms enhance the character of Thacher stu-
dents, but they would make the public aware of the fact that the
boys are a group of fine, clean-cut, upstanding young gentlemen.
These uniforms may also provide an interesting and exciting al-
ternative to the trends toward casualness in everyday life, so
insidiously apparent at Thacher.

It is further proposed that the students who originally pre-
sented the uniform proposal to the Council model the new uniforms.

Orme school, in Mayer, Arizona, has a Faculty-Administration-Student Board,

19
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a policy - making group of six students and six adults that yovevns all aspects
of student life. According to Larry Burgess, the school's.studesm-covernment
sponsor, "Although it is true that all too often our Board discussions 'enter
an the wearisome campaigns for cham:e in dress, hair, and smoking regulations
. . . they also quite often deal with much more meaningful topics such as
faculty- student relationships, procedures for control of drug abuse. worth-
while recreational activities for students, and other areas 'of community
concern."

At Episcopal Academy, in Merlon, PennsyYvania, the Sehatn--formed ori-
giDally to handle the functions of the fatuity Executive: Committee and the
Student Council--nas Airect power over the nonecademic programs in the upper
school, subject to the vEto.ofAhe headmaster. It has recommending power in
the areas of curriculum. There are two students chosen from each of the .f-ov
classes in the upper school and eight members from the faculty. Episcopalss\._}
headmaster, James Crawford, says:

Althoughwe have in the past spent a good bit of time
covering the circular subjectri of dress, hair-, and smokiig, the
Senate 1-1:.s become somewhat "bored" with these matters and has

gone on to 'what I would consider to be much more productive issues.
In that they are directly responsible for the honacedemic operation
of the unit, they have become quite concerned with some of the
common administrative problems.

School spirit, student work and service, ,iiscipline,
general cleanliness' and care of facilities, and support of extra-
curricular functions have all been studied by the Senate. The.Te

is a great deal to be said for the appreciation and understanding
by students on the Senate when their classmates are seemingly
unresponsive to. the Senate's call for assistance and cooperation.
It has been refreshing for me to watch students and faculty to-
gether wrestle with problems which have gener,diy fallen unddr
the wing of the administration. It hes been equally refreshing
to watch students encourage and in certain,circumstances strong-
arm their peers into support for the institution.

The school dining room was the subject of greatest interest at the two
January meetings of the Episcopal Student-Faculty Senate, but there was also
discussion of bt:havior in the common room, the timing of exams and vacation,
assemblies, and "spirit." One section from the minutes of the January 21 meet-
ing makes us all feel right at home (but note the difficulty you have in dis-
tinguishing the student members from the faculty):

Mr. irrmble brought up a pro)osal to abolish the mid-term
marki.r q i,eriods in the second and third trimesters. He adduced
as his princii,a1 reason aver-ern unasis on testing. Mr.

P)er5si wondered whethe- this measnre wfluld a to

the problem. Various fe.culty members questioned whether there
Was much mad-term testing as such. Mx. Isen felt that there was,

le



especially in the. science deportment. Messrs. Kulp end 'bet
noted that with the increase of trimester courses in several
departments, mid-term tests were increasingly desirable. Messrs.
Hastings and Shearer felt that Mid-term reports were valuable
indicators to students of how well they were doing.

Mr. Crawf)rd noted that the Senate hau spent a good deal of
time on this st.tbject last year. Mr. Triable; stated his disenchant-
ment wi*h tak:mg tests, and asked whether tests were equivalent to
learning. Mr. Kahn seconded this view. Messrs. Kulp and Harter
rionhtelA that a "r to should be taknn on a motion without a week to
think it over.

Mr. Lee moved the question; kis motion carried, 10-2. A vote
was taken on Mr. Trimbles motion, which failed of. passage, 2-8-2.
The Chairman promised a survey of the amount of testing.

Strong and active faculty/groups are grappling with real concerns at
other schools, too. At the Blake School, in Hopkins, Minnesota, the Senate
(seven students, six faculty members) is commissioned to "discuss and evaluate
any aspect of the school, exclusive of finances." Any policy adopted by the
Senate becomes school policy unless defeated or altered by the Administrative
Committee or vetoed by the headmaster. In the four years of the Senate, there
have been no vetoes; tlfice the Administrative Committee has accepted a proposal
but has asked for some revisions in methods of implementation, which were worked
out acceptably.

are:
Some of the policy matters handled by t;o2 faculty-student group at Blake

-- the appearance code

-- procedures for improving methods of giving exams and controlling
cheating

-- student evaluation of teachers and courses

-- student exchanges with other schools

recommer,dations on curric-ilum and grading

-- evaluation of methods used in discipline

- - improvement of assembly-chapel programs

open meetings for the school to discuss policies

recommenat,J4n_
smoking

-- open-campus policy

t+_`' t,ons , it InkIni,
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reguletions and supErvision of commons room
F---

John &die, 31ake's headmaster, feels that the Serate has great respect
on campus .mid hes done especially valuable work on open - campus rules, appearance
(a "neat And clean" code), and suggestions on examinations and the control of
cheating. "The Senate's greatest success, however, is that students and faculty
get to know each other better and begin to understand each other's points of
view and problems. This has been great!" Mr..Edie adds one familiar note, in
commenting on the students' failure to supervise the commons room: "Students
will not follow through in enforcing their own policies."

The Blake senate differs somewhat from others in its membership: the

headmaster, the dean of students, aJla tour members elected by the faculty; the
irtudent-body president and one additional senior! one junior elected at large
and one additional junior; one sophomore; one freshman; and the president of
the eighth grade.

The Dean's Conference (with equal faculty and student representation) is
the central e '\ecutive committee of Westtown School. Anne Wood, principal of
the upper school, echoes the opinions of faculty senate members in other
schools: "When problems are difficult, the meetings of this body may be ex-
tended and exhausting, but all of us who participate feel that it is tremen-
dously valuable as we are driven again and again to examine our positions in
the light of each other's views."

Public school administrators, conscious of the charges of "giving in to
the kids" that might be leveled at them by parents and school boards, have not
been at all undappy with student councils of no great strength. At Staples
High School, in Westport, Connecticut, however, a "senate" structure has been
in effect for several years now, with remarkable success. The Staples Governing
Board has ten student members, seven from the faculty, and three administrators,
with the principal attending only by invitation.

James E. Calkins, Staples' principal, phased out the school's student
government "to the regret of almost no one." A believer in "love and democracy
as the keys to running a iood school," Calkins has never been afraid to let his
students know how he felt about them: "You'd think in a eophisticated community
like) this, it would be the kiss of death to say, 'I love you' to a kid . . .

but it isn't. These kids are eager for human contact with adults." The Govern-
ing Board concerns itself with curriculum, student-behavior codes, school-and-
community relationships, and extracurricular activities. The group meets weekly,
with an additional evening meeting once a month. A 60 per cent majority vote
is needed for a bill to be passed. There have been a feu problems- -too much time
and work for the members; poor communications between the SGB and the student
body at times--and a number of notable successes, including the institution of
a "pass/no record" system of grading for one of a senior's courses.

"If the principal and the administration aren't willing to take risks,"
says Calkins, "this kind of system won't work. Running a school with a govern-
ing board is much less efficient than running a traditional school. You have
to consult other people before you do something. Think about that. You actu-
ally nave to consult other people." (The Staples Governing Board is described

1111)
Arikr
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in an article by Susan Jacoby, "What Happened When a High School Tried Self-
Government," Saturday Review, April 1, 1972.)

In independent schools where they have been givel a clear definition of
their domain and...some legislative responsibility, senates and similar faculty-
student groups have become a vital part of the governance process. The chemistry
is good. Students and faculty members work well together, understand differing
points of view when they are discussed in a small group, and usually present
to their heads sensible proposals that are the result of caroful investigation.

All SchoolmrL-oLuvu.s. mccLiti

There is a part of the American Dream that has us all coming in from the
gelid March blasts, kickin9 the snow from our boots, and warming ourselves Iry
the big wood stove before the town moderator ambles up on stage with the town
clerk and the selectmen tr call 48 to order. And then the dream gets painted
in with vivid detail by Norman Rockwell, the nice mixture of'"types" reminding
us that there is, after all, something crotchety and at times comic about the
democratic process.

ti

Town meetings, independent-school variety, aren't much different from their
New England model--although they miss out on some of the flavor provided by the
babies, the local "hippies," the matriarch Who complains each year about dogs in
her garden, and the "summer people" who have been in full-tiMe residency for
twenty years now. The participants in school meetings may not be as colorful
as those in northern Vermont, but they are just as contentious, as determined
to "speak my piece," as prone to pull rank or enjoy horseplay as their Yankee
counterparts:

C'mon, you guys! Quiet. Quiet! Does everybody have your
little paper? . . . C'mon guys, shut UP. (The ringing of a
shattering but ineffective handbell.) Will everyone PLEASE be
quiet!

After an hour and a half of a two-hour meeting, the girls of The South-
borough School, in Southborough, Massachusetts, have decided that they can't
quite decide--on the color of the page-stock for their 1974 yearbook, the color
of the jar-orwhether a hard binding is preferable to a soft slipcover. They
do know now that they want the new printer, who has promised to "do it better
and cheaper." Sortie calm soul finally ends it all: "There is no way that this
group can reach a resolution on a color of ink. . . . Now, come on. It can't
be done. Let the yearbook board do it."

Adjournment? Not on your life. The next item on the agenda is a proposed
change in the dress code:

For the academic Lhe :-,out_hbo

may wear attire appropriate to the customs of the time: for
men (teachers this means shits and ties or turtlenecks with

-

A,_;K:i fui womeh t1,11, mt.Qn shirts, turtlenecks, blouses,
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clean pressed slacks (not Jeans), clean prnsserrskirts:1umpers
or dresses. All pieces of apparel must be without obvious evi-
dence of wear and tear, i.e., patches, fraying, etc. Further-

more, it includes appropriate footgear: sandals, loafers,

conservative shoes, flats, heels, clogn, dressy boots.

After a rather rocky start on this new topic, 040 citisen,objects:

.

don't like my own proposal any mpre."

"Why do you disagree with it?"

"Well, I just don't think we need a dress code."

All of which is followed by a few other sidetracking moments: "I don't think

it's right for a man to tell me what to wear." . . . "I wonder if anybody has

read the proposal!" . . . "I will put up with that only if males on the faculty

all wear skirts." (Cheers.)

Finally, the girls get down to the pedestrian mattet of boots: "Hiking

or ski or other outdoor footgear will not be considered appropriate to indoor

classes." All hell breaks loose. Fifteen minutes of impassioned perorations
on slippery walks, the "glop we have to walk through," and "they're a feet!"

Finally the headmaster, Pete Melcher, obviously frazzled but still strong in

command: "All right. Strike everything after 'footgear.'" At 9:15 p.m. the
student moderator declares a consensus on the general nature of the proposal,
with more modifications to come at the next town meeting, next week.

Melchor believes strongly in the town meeting, despite tts occasional
turmoil and its meandering route to achievement. "If you are going to intro-

duce students to realities," he says, "you can't even out the peaks and valleys.

At Southborough, we wanted some means by which every individual in the school

could have some say in what goes on," As for procedures, Meicher feels that a
strick adherence to Robert's Rules of Order just doesn't do the job for student

groups. "To kids, parliamentary procedure is a system by which a savvy group

of people can manipulate them.*

At Southborough, and at a number of other schools where "town meeting"

is central to governance, an agenda is printed and distributed at least 24

hours before each session. The first order of business is the group's decisio.,
by consensus, on the order in which items shall be discussed. Any item that

has been on the agenda for two weeks, but has not been discussed, automatically

takes top priority at the next week's meeting. Topics not listed on the agenda

may be discussed at meeting time, but only if there is agreement that they

should be introduced. During the course of the year, each Southborough student

serves at a meeting either as moderator or recorder. (Typical of SoJthborou-;h'-;

humane regard for its constituents is the ichedulinq of its weekly towTimooti;

at a time that will allow the student9 srme free pontmeeting

teachers after a faculty meeting, "they want to kick off their shoes and really

express themselves."
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Town-mooting systems are "sloppy," provide little opportunity for of-
tctive committee work ( "toe ..itudent5 are too egalitarlai4 to yield tu coot-
mitere,"1, aryl "ler'r; far-r' ir," 'fr;1-!-er, 1')714!

In e

it l fJevic. real s!),11. j q(41n1 !Pirt tm;rtir.r eff;
muen vi tne value is in tne tussle." There are other drawbacks, of Course.
The moderators need to become, more expext in chairLag the session, skillful
adults at the meetings can sometimes "ride anarchy into c+nsensus,* and the
members of the community must be reminded occasionally that they can't le9islate
in areas that violate the law or rim oognter to tho oyrrolon,' r'f r

-
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'As ramhling.and discursive as they may be, as inefficient and chaotic at
times, town meetings may be a school's best answer to "root-deep" governance.
A head marlearn something about his student body when he talks with their of-

about A new propwial;:he may infer more by tAlitnq with them in
hAvu ; r,r -1.Y. w -a a ', ( +t(:Lir ; it !.,r
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to confront dissenting views head-on will appreciiike the opportunity for full
and open confrontatipn.

-.Aavroft L)chool, In (-:,onnecticut, Hayti modeled its sue,:essful
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forcefully rebutted f,uIty ,views, teachers crossed swords at times with the-
neuter, and sto n4s shouted down utter students. After forty mlnuLes ut
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a few 1ayi the community would make a decision by secret ballot.

Accordkng to Erika, °Last year was a real hassle. . Everything we
attempted was voted down by ue community." Nevertheless, scent action by
sA1-

14t k tL,
t r tr ,4., .

wry o nave perM1ion tri.)r) their parents, The most e7rit1cal ue lt Dobbs in
ivaL .1.41.1. a piLvo:,11 ouaL,1 al.;Wv ttt yu i1z t..4,4 J2

Ln local public establishments or in faculty homes. The school's headmaster,
riugh siik, is strongly oppose4, And his trustees agree with his stand. It

rre+ine..N.40 vere r+ v-INenefil y t+0 ge-hellev! Pimdlro!rieiwv. wir/u111 !rile

1 ! ,!!!. d !_rT ir at iuthor y

7 1 '-r# 7 = 3i; or;

Vte7 t,wwt 4 t: 4' 444 t ,k)t t rut

The ntudents I Anoka with. at flohba and at asvoralnther action's. woro
triti 11.11)1Jufl Lnc,4-1.1ty the head the ...ctiours reliance." on

11. I 4:1's _t Arr. t,, 4

.1 4 ',// .14.4 1' i . 4 4 'Tx: I

irl,t e *, t A -JI; I

I may take wee tiol.e tor a schoOl to learn L live with town-meeting
!tilty iAsIskuley Intititkite. in

JO°

4&U( ,k;t71440-4

4Lifq,cs tftat the tomer served in m&me Litr --;.1)zo Ulan IP dee0.

4'. t.,.) it



-2)-

Constitutions

Constitut.ions, at least the school variety, do not make exciting reading.
Lave collected quite a few. durd I find that I need a straight chair, a lamp

wIth 3 1V)-wAtf bull. and more than 4 modicum of tolerance before I can tacklewPrea.ble! Fe. the students of Willow woods Upper School, in order to establish
a more peat/ht. student government . . . ," especially 'when there are 18 pages,
Oingli-OPS004,..t0

Coll4tItutlohti for QL4ani44titAui ur wilich stycients are
(:-.noolt$ that engender them. You can distinguish almost

,0-Ive
: t f_ t f r ti:ro 1 9 r e there

involved do reflect
at first sight pro-

trust In an
individual's good sense in cdpinq with a variety of eventualities. Toe many
fastitutions axe both picayune and paternalistic, undoubtedly out of a desire

to make sure that the students touch all bases. Plne sdhOol, for example, de-
votes almost two pages to "filling vacancies;" and another lists, separately and
44 nmliseto wirmrea7hment rrcceduresm for everyone from the president of the stu-
:lent body On down to the secretary-treasurer of the seventh grade. Equally
x*mmon in ,'vmr,Inlon of A 'IttrflOn on "power'' Without a definition of an
Qrganizat strength and scope, constitutions become perfunctory and formal-

.1
real ....uLa14-4.. Cur the students who are to live under them.

Respect for the opinions of mankind requires that any school constitution
make elepar and holiest state :sent, on whaVan organization is chartered to do,
followvd by a clear delineation of the tages a proposal must go through in

iAne 14w. Thoge who frame the document should not worry too much
Ji,4'f,ttA let rich qroup struggle with its c,wn by-laws.

'cven't foun.i a better, briefer, or more explicit document than the
constitution for Episcopal Academy's Upper School Student-Faculty Senate. It
has a preamble-and seven short articles. a total of one and a half pages.
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as they involve the Upper School.
1. The Senate shall havi the power to determine

eligibility. O

2. The Senate shall have'the power to make recommenda-
tions regarding academic probation to the faculty, to make
recommendations regarding curriculum to the head of the ap-
propriate department after first consulting with him, and to
make recommendations regarding guidance to the appropriate
person after first consulting with him.

Article Twip---©i scloline--The Senate shall have the power to

establish a disciplinary code for the Upper School, and shall
work with the Dean of Students in its enforcement.

Article Three -- Extra - Curricular Activities - -For the pUrposes

of this Constitution, Extra-Curriculir,ActiVities are defined
as being all those non-academic activities voluntarily entered
into by Upper School students.

1. The Senate shall have the power to regulate the opera-
tions, establishment and/or dissolution of all Upper School
extra-curricular student organizations.

2. The Senate shall have "the power tosmake recommenda-
tions to the Athletic Association and to extra-curricular
student organizations such as the Scholium and the Vestry
whose operations affect sore than just the Upper School after
due consultation with those school units involved.

Article FourOperational Activities--For the purposes of this
Constit_tion, irrational Activities are defined as being all
those activities involved in the basic operations of the Upper
School. 41

1. The Senate shall have the power to establish and super-
vise committees de.4...ing with the operations of the Upper School
such ap parking, spirit, work and service, dining mom, and
hair and dress.

The SehatL siall have the power to make recommendations
In All other areas of Upper School operations such as study halls,

admissions, and future development after due consultation with
the appropriate persons.

'The last three articles cat Episcopal's Senate constitution are

AevoteA t memh and ele7tions, procedure !-4 for making amend-

br :.!rft014t IL rat If kr-i

As we have pointed out before and will again, student involvement in govern-

ance can be real and effective only if two simple criteria are met: the granting

ro5pons1hility, rtci tit dolivieditInq i1 th#1 particular atuani
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THE FACULTY

All faculty rooms sire pretty such like yours - -the coffee urn, the mugs,
the early-morning queue At the ditto machine. One dedicated soul (always a
math teacher?) is refinivg his lesson plan. Somebody is always talking about
the Knicks or the Bruins or the Steelers, and over in another corer is an
Xnglish teacher, disconsolate, with a batch of papers: "But here, take a look
At this one_. It's cv-n worse."

In faculty rooms I was pretty discreet. Invited to the school by the
head, I didn't feel free to ask the first teacher I. met, "What's he like? Do
you have a reasonable say in what's going on? Give me the gripes." But teachers
are teachers are teachers, and thentare very few of us who have ever bothered to
be restrained or tactful,-even with-strangers. So it was always just like home,
the same vivid, outspoken people, interested in the same teacherly topics:
"Great kids, better than ever" . . . "I never enjoyed teach4ng as much" . . .

"The headmaster tries to do too much" . . . "He's never around" . . . "He doesn't
get out enough" . . "He doesn't know what's going on" . . . "What are the
best schools you've seen?" . . . "Know of any good jobs?"

Teachers in independent schools may well have "job security" at the top
of their list of professional concerns these days. If so, they don't verbalize
that concern. They are, however, anxious to talk about three other matters, two
of them directly velevant to school governance.

Faculty Associations

On one topic, faculty associations, there is general agreement among faculty
members: they are either weak or transitory. Although one headmaster spoke2to
me heatedly about "the frightening spectre of unionization," most faculties that
I have observed seem badly split on taking concerted action of any kind. Among
the younger teachers there is very definitely some conoern about the "job market,"
with an attendant dampening of activist ardor; older and more "secure" members
of tne faculty are generally quite firm in their belief that "he's doing the best
he can for us in a tight period." Whatever the reason, there is ap obvious dis-
inclination on the part of most teachers to set up or join any faculty group
that might be looked on suspiciously by their head.

When faculty groups do coalesce for actionand it is usually on the matter
of salary plans, with arroccasional faculty-to-board communique on a head's
alleged malfeasance or ineptitude--they tend to remain united only up to the
moment when they have submitted their proposals. They are remarkably patient,
or phlegmatic, thereafter. Surprising are the number of instances in which
teachers say, "Hey, what did happen to our recommendation?"meaning the one
that the head and hoard never got around to discussing in detail. (I spoke with
one assistant headmaster who had teen instrumental a few years ago in forming a
stroll'- AMA active fac,Ilty committee to work for several improvements, notably 1
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published pay :scale. Three years have passed since the committee presented its
request for some written indication of salary raniges at the school. When I
asked him recently what had happened to the pay-scale request, he answered in a
way that spells out the facts of life for teachers in many independent schools:
"Nothing has happened. And you know, Don, we haven't lost anybody because of
it." For teachers, it seems, submitting a proposal is tantamount to decisive
action. Faculty associations seem to wither away and die after such a splurge
of concerted energy.

One instance of a strong teachers' group is the Faculty. Association at
Rockland Country Day School, in Congers, New York. Though separate from the
formal governance structure of the school, the association provides an important
link between individual teachers and the headmaster. The chairman of the group
feels that an organization with some continuity is more effective than one that
goes into action "only when a 'crisis' arises." The Rockland Faculty Association
meets monthly, one week prior to the regular faculty meet s, and helps to

draw up the agenda for the faculty meetings. Suggiiitions from the association
"carry more weight" than those that come from individual teachers, and the head-
master, James Downs, finds that he is presented with "more concrete proposals
and fewer random gripes."

School heads profess to no special fear of faculty "action" groups. They

speak of them in the same manner they use for senior pranks or complaints about
school lunches. "The faculty did have such a committee several years ago," one
headmaster told me, "when there was some concern about a salary matter. But we

cleared the air on that one. I don't think the teachers now feel a need to work
through an association. They come directly to me if they feel there are in-

equities."

Salary Scales

The most common complaint among teachers in independent schools concerns
their inability to discover whether or not there are inequities, especially in

the matter of salaries. Less than a third of the schools I queried provide for
their faculties explicit descriptions of salary scales. For most teachers this

is still a problem, one that rankles because of its persistence. "I would just

like to know," said one woman who has been teaching at her present school for
eight years, "how badly I'm being used." But teachers do not get down to dollars-
and-cents specifics, certainly not with strangers, and most of them say that
they don't discuss their pay even with close friends on the faculty. "I have no

idea what anyone else gets. And I'm afraid to find nut. I wouldn't know what

to do if I discovered tomorrow that I was getting $2,000 less than a guy I have

no particular respect for."

"I go in to see him in a few weeks," one teacher told me. "If it's any-
thing like other years, he'll tell me that I've been doing a great job, he'll ask
me if I've had any special problems, and then he'll pull out my contract. There's

always this pause, a great weighty silence. Suddenly we've changed from Bud and

Larry, twn friend.:; who play tennIs together on Sunday, to management and labor

about to enter into delicate negotiations. I don't like it, and he doesn't either,

but while ho'', fiLA,Thq !h tolder for my contract, both thinkIng ,dA)ut a

fight. It never comes, of course." Last year, this teacher had a raise of $350,
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and "won't settle for less than twice that much" this year.

Fortunately, several of the schools I visited have begun to come out of
the.shadows on the matter of who's getting what. About. two years ago, Gilman
School formed a Trustee-Faculty Committee oniFaculty Salries. The. committee
faced up to the fact that "teachers were not sure how salaries were determined,
what they could count on in the future, what the impact of increased endowment
funds would be, whether, their fringe benefits were adequate, or whether the
present way of handling salaries And benefits was fair."

The committee's twenty-page report is of a kind that would be helpful in
any independent school. It is thorough, quite honest in some of its doubts about
what would he best to do and what is likely to be done, and wide-ranging in its
exploration of possible Areas of improvement. In addition to its full descrip-
tion of a salary plan, the study provides facts on a wide range of benefits:
social security; a.decreasing-term life insurance policy available after one
year at Gilman; TIAA, with the recommendation that more than the present 50
per cent of Gilman teachers participate; Blue Cross-Blue Shield; major medical;
vacations; summer employment possibilities at the school; faculty education
(-primarily summer study or night courses); the sabbatical program, which is
funded and has provided for sabbaticals two out of three years to senior members
of the faculty and every third year to the teacher with at least five years'
service who has presented the most meritorious proposal; faculty housing. (Gilman,
a day school, has twenty-one faculty housing units and is considering building
sore); and the education of faculty ehildren, including daughters, who must at-
tend schools others than Gilman.

The salary, plan at Gilman covers four ranges, with stated minimum and
maximum annual salaries in each range (except for the omission of a maximum
figure in the highest range). In each range there is a "percentage guide to
salary increases," an indication to the teacher of his likely annual increment.

The Gilman report is exhaustive in its comparisons: a listing of the
number of faCulty members in each of the four ranges; Bureau of Labor statistics
on the standard-of-living requirements for a family of four in Baltimore, at
"austerity," "intermediate," and "higher" levels; Association of Independent
Maryland Schools figures on teachers' salaries, both in schools where housing
and/or board is provided and in schools where this is not provided, with begin-
ning, median, and maximum salaries at five different levels; the current salary
schedules for teachers in Baltimore City and Baltimore County; and the most
recent MATS report on faculty salaries, with figures on highest, median, and
lowest salaries from eighty-five boys' day schools.

Along with its primary recommendation, that "the salary plan and its guise-
lines should be published for the faculty," the study committee also called for
a yearly review of "the limits of salary ranges and the percentage guide to ave-
rage raises" by a Standing Cqmmittee on Salaries that consists of trustees,
faculty members, and the headmaster.

"Concern about the fair treatment of women" on the Gilman faculty is also
discussed in some detail, particularly the concerns of teachers in the primary
grades. After some discussion of coaching and extracurricular responsibility
at the upper level, comparing it with a no-break academic day for the primary
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teachers, the committee suggested the followingiguidelime:

Our conclusion, then, is to consider primary teachers on
the same basis ale teachers on other levels, except that a dif-
ferential of approximately $500 should be recognised, based on
the longer day and athletic and/or extra-curricular responsi-
bilities of.non-pcimary.level teachers. It is quite possible.
.however, that a primary teacher maybe awarded a salary equal
to or above others of her same experience and professional
background based on merit rating in the same fashion appii.ed
to other faculty members.

Germantown Friends School, in Philadelphia, also has a helpfully eiplicit
salary plan for its teachers. There are four categories: the first is for be-
ginning teachers; the second lists basic and maximum salaiies in a three-year
progression; the third indicates basic and maximum salaries for a teacher's fourth
through eighth years; and the fourth category, which "will not include more than
25% of the teachers in the school," simply outlines the salary range for teachers
with more than eight years' experience.

At a number of other schools, I was told that printed faculty salary plans
were either in effect now or soon would be. Nevertheless, there is still, in
the opinion of a great many teachers, too much foot-dragging and obfuscation.
"What's he trying to hide?" asked one puzzled teacher. "All I want is some indi-
cation that I'm being treated fairly. I'm sick of saying 'thank you' at the end
of a contract talk when I'm not really sure that he isn't sitting at the other
side of the desk saying to himself, 40ew, I got through another one without
upsetting the budget.'"

Faculty_ Representation on BOards

To most teachers in independent schools, "the board" is a pantheon of gray
Clark Kent& with dollar signs on their chests who deliberate in Cloud Cuckoo Land
on misinformation fed to them by the school's head and business,manager. Board
members alight once or twice a year, to invite three students out for dinner and
"some good talk" and to perform a Visitation upon teachers (whose classes are
almost invariably "taking an important test today, I'm sorry"). Their arcane
deliberations determine academic fate--who shall prosper-or be struck down, what
great temples shall arise, and whither the institution. Only heads invoke their
name: "Remember, I am only your head, one of you. None of it is my fault. I

take my directions from the board."

The Promethean embers in any teacher flame up when he thinks of sitting at
the great table, Making Policy. "If I were there," he dreams, "I would tell it
like it is."

But few are chosen. In only a handful of independent schools are teachers
now serving as fully ampowered (voting) members of the board. A much larger
number of schools, ald it is increasing rapidly, have both student and faculty
representation to the board, but with no voting rights. A third alternative of

32
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some currencY:prO4deS.teculiy mmlbers,--and saletim's7-etudegts, dmi.opportunity,
to serve on various Oommitte0rOtthe:bOard.When trustees are in need of par-
ticular information on life at the school.

For one reason or another, teachers have 'become more insistent, or at
least more frequent, in their requests for direct and full-fledged representa-
tion. To these requests heads have developed in the last few years a rather
standardized' lexicon of rejoinders, usually framed, with only slight alterations,
in:one of the following three forms:

One of the main duties of the board is to hire and fire the
headmaster. I shouldn't be a member of the board and neither
should any other school employee.

Nobody in his right mind would want to serve on the board, any-
way. All we ever do, when we manage to get a quorum together,
is try to figure out where we're going to get the money for the
rest of this year's budget.

The board is beginnin; to do a good job now in making itself
visible. Various committees of the board visit school frequently
now and will,be even more active in the future. They may have
needed structured faculty input at one time, but they know the
school anti the teachers better now.

At Peddie School, in Hightstown, New Jersey, faculty requests did lead to
the appointment of a teacher board member with full voting rights. Raymond Oram,
Peddie's first faculty member of the board, believes that "the value of a faculty
representative, at least in my case, seems to lie in participation on board
committees. Many board members have very little first-hand knowledge of the
school, and I can correct,misconceptions, answer ques-Aons, and make suggestions.
I currently serve on three of these committeesAcademic, Insurance and Pensions,
and Public Relations--the ones I asked to serve on."

More common are the situations at Chestnut Hill, Episcopal Academy, Staten
Island Academy, and Whitby School:

Faculty sit as active, yet non-voting, members of the Board
of Directors. They also sit on all Board committees that
deal with development, student activities, and curriculum.
They are full voting members of these committees and sub-
committees and thus do have a part in the decision-making
process. (Chestnut Hill Academy)

The President of the School is an ex-officio member of the
Hoard of Trustees. The Headmaster attends all of the meet-
ings and gives a report on the school at each meeting. In

addition, the Heads of the Lower and Middle Schools attend,
as does the chairman of the Curriculum Committee. Therefore,
there are three faculty-administrators at the meetings and
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one facultreaeiiculum Commit*ee eha+riaan in attendance.
(Episcopal Academy)

The faculty do not sit on the board, and do not meet with
the board except to discuss a particular matter of mutual
interest. The reason for this is more practical than
philosophical, the Ward feel that there are frequently
matters under discussion which are bast dealt with in
camera, and that the bulk of discussion deals with non-
academic questions. (Staten Island Academy)

At the board level, action is begun typically through com-
mittee discussions, and such committees are comprised of
trustees, faculty, and parents. (Whitby School)

In a most sensible and provocative article, "Address to Trustees" (The
Independent School Bulletin, May 1973), Georgia E. Welles reminds us that "trus-
tees must know their schools well, must be aware of educational trends in general,
and must know the opinions of students, teachers, and parents to a much greater
extent than I suspect most of us do." Lo6king at the other side of that coin,
good governance also demands some knowledge of the board by students and teachers.
Too often the faculty's only source of information about board operations and
decisions is the head, who 1Lar. interpret board actions to his teachers-in a man-
ner expedient to his own convictions or desires. Certainly, board members should
initiate procedures to make certain that their opinions and recommendations are
communicated clearly to all members of the school community.

Westtown School provides a good example of instructing faculty and students

in the aims and operations of its board. A recent "power issue" of the school

newspaper, Brown and White, had an in-depth profile of the school's General Com-
mittee, its function, structure, and interests, with examples of how it goes
about the process of assessing problems and treating them. Other schools might

well emulate Westtown in its desire to bring the board into view.

The Board of Trustees at Rockland Country Day School seems to have worked

with special diligence to make itself "visible" and also to provide a helpful

sounding Lo.ed :::actiez.... The Com...tee nacklnd boo P wnvirs

closely with the school'l Faculty Association on such matters as the use of the

physical plant, the curriculum, discipline, and admissions.

There is little uoubt that more and more schools are recognizing the value

of establishing direct and consistent contact between faculty and boards of

trustees. It is interesting to note, however, that this improved communication

has not come about as a result of faculty militancy. Indeed, it seems to have

followed board reaction to student requests for greater involvement in governance.

At the Urban School of San Francisco, for example, two teachers serve as voting

members of the Board of Directors, but there are also two student members;

Germantown Friends has had faculty representation to the board for several years,

and two students, a junior and a senior, also serve. Foxcroft's board meetings

are attended by a faculty observer and three student observers, and the president

of the student body becomes, upon graduation, a member of the Board of Trustees

for a throe -year term. Students at Landon serve on the Student Affairs committee



-31-

of their board; at Westtowpd Chestnut Hill Academy the trustees invite atudents
to attend board meetings and aerve on subcommittees. A great many other schools

,are now finding similar means ofbringing both students and facult7 mcmbers into
working relationships with their boards.

Faculty Meetings

Teachers may differ in their opinions on the value of faculty associations,
the need for clear indications of.salary ranges, and the advisability of repre-
sentation to the board of trustees. Seldom, however, do you hear a diesenting
note to the common plaint; "Faculty meetings are a waste of time." Not at all
strangely, teachers do not object to sessions devoted to students' academic short-
comings or their social foibles; what does perturb them, in the words of one
teacher, is "the headmaster's monthly parading of the perfunctory and picayune.
He seems to enjoy filling out the afternoon with minutiae, so that we never get
a chance to.express ourselve, on matters of school policy." Henry Bedford,
former dean of the faculty and now librarian at Phillips Exeter Academy, wonders
if "they talk about that sort of thing at faculty meetings so that they don't
have to talk about more important things."

Although these periodic confrontations between aembe. of the administration
and the faculty should provide forums for new ideas and dissenting views, they
seldom do., Unlike faculty-student senates, where discussions are frequently
heated but where agreements are forged from the heat, faculty meetings are too
often devoid of real controversy or substantive accomplishment. "We shuffle some
papers, do a little comic role-playing, and look at our watches a, lot," said one
teacher. "We get no more than we deserve."

One interesting note on faculty meetings: school heads, who remind stu-
dent groups quite often about the need for the timely posting of agendas and
the distribution of explicit minutes, are noticeably less punctilious in regard
to agendas and minutes of faculty meetings.

Faculty Rules in Governance

Teachers, it 1.ould seem, are le's interc7;ted t!7an etud:nts la :..:.suMing in-
fluence in the governance of their schools. Or if they are interested, they re-
strain themselves, for one tactful reason or another. ,.Certainly there are very
few schools where faculties are exerting, or ev n asking for, policy-making
power of any important kind. Whatever recent . crease there may have been in
faculty-directed governance has been gained by riding in on the coattails of
student "activists" during the late 60's. The voice that was granted to students
in faculty- student senates, for example, also made audible the demands of their
teachers, who--as heads have sometimes suspected--may have more empathy with
student bodies than with administrations.

This relatively new ali nment of students and teachers on important com-
mittees may provide Some new ro:)lera!_;. The of them outli by Edcor
headmaster of Thacher school:

I feel, without solid evidence, that there has been some

5
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disposition for faculty members on the Council'to go along
with the students without\rly agreeing and even knowing,
or strongly suspecting, that their colleagues would not ap-
prove, leaving it to the headmaster to correct the situation
by vetoing; or to go along without really having thought the
matter through. For example, the Council unanimously ap-
proved a proposal that the administration give up any right
to Censor student publications, whereas any mature adult
ought to know there is no way a headmaster can abdicate that
responsibility. I vetoed, of course. 'I have on the agenda
for our next faculty meeting to discuss the obligation of
faculty members of the Council to represent their colleagues
(since, otherwise, faculty are deprived of a voice) and to
consider carefully all implications of proposals before
voting.

.Ir. Sanford also suggests the public posting of the council's agenda so that
its members may seek out the opinions of others prior to a vote.

Joint committees such as faculty-student senates have provided at least
one other change advantageous to the teachers: faculty representatives are usu-
ally selected by a vote of their colleagues. This may not seem so strange and
wonderful until one looks carefully at the method of committee appointments in
most schools. In almost all instances--admissions, discipline, :curriculum,
social affairs, and other committees--faculty members have been appointed to
their posts by the head, and have not volunteered or been elected. Too fre-

quently, the independent school teacher considers committee membership as
another "duty," and is seldom asked to choose the committees on which he feels
that he could serve most effectively. It may be a small, but important, step
forward for the faculty that there are now a few new instancessenates, repre-
sentation on boards of trustees--in which seats are filled by vote of a teacher's
colleagues.

Faculty involvement in the governance of independent schools is neither
as extensive nor as deep as one might expect. It is unfair to assume, however,
that these limitations are imposed by crafty heads jealous of their power.
Teachers are notably dubious about tneir on diecision-making abilities, commonly
professing a just-let-me-teach attitude, which, of course, allows them to carp
and backbite when decisions are made for them. Jean Harris, headmistress of
The Thomas School, in Rowayton, Connecticut, is only one of the many heads 0'
schools who decry the faculty's reliance on figures of authority:

The big problem becomes avoiding a mother (or father) image
in the head of the school. (I find that hiding for an hour
or two during the day sometimes throws everything into healthy
confusion, and wonderful decisions are made by someone besides

me.) One of my greatest surprises as head has been discovering
how many adults are looking for that mther-father image.
Some of the most naive questions f field are from :ults.

Mrs. Harris confesses to an admiration for a system revealed in a Today Show
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interview by a captain from the merChant merinos

Since he had to handle problems as diverse as navigating,
spoilage in the hold, battening down hatches, sailors who got
left in Singapore or who left pregnant ladies in Singapore,
he was asked how he was able to handle the myriad questions
that come his way. -Be Said, "Actually, I find the answers
aren't always as important as the tons you give them in. I
ha4i-1737stem that seems to work very well for a certain type
of question. The even ones get 'Yes,' and the odd ones get
'No,' and if you say them with conviction, people walk away
satisfied and thinking, 'Now how in hell can that guy know
all the answers.'"

Another deterrent to a more vigorous faculty (or student) role in govern-
ance is noted by Mary Susan Miller, headmistress of Berkeley Institute:

One ever-present threat to decision making in most independent
schools is the authoritarianism with which they,are set up
under the Board of Trustees. By this I mean thit the parson- -
when all is said and donedeft'holding the bag is the School
Head. From the taste of the hamburgers to the balance of the
budget, from pre-school enrollment to college admissions, the
Head bears ultimate and sole responsibility. This being the
case, she must then bear the Last Word in all decision making.
. . . I simply make clear to students and faculty that certain
issues cannot come to a vote because I could not support the
School if the opposing view won. . . . I don't like doing this,
and I deplore the undemocratic process it entails, but I think
the undemocratic organization of independent schools necessi-
tates it. Perhaps one day the trustees will put ultimate re-
sponsibility in a triumvirate: a teacher, a student, and an
administrator. It might not be perfect, but it would be more
democratic than a philosopher king! Until that day, though, I
.op..! to :!..) a lot of listening to and rotin, vitt ell m=terr
of Berkeley and still indulge in a little benevolent despotism.



CONCLUSION

effective :systems involving students in governance--like the schools
in which they can be found --are invariably honest, simple in structure,
small, challenging, unique to themselves' constantly changing' and baud on
a belief that some of our students are morally capable of making impoetaat

decisions for their own society. These are qualities so general that they
may appear obvious and trite. Nevertheless, they re worth some coniidere-

tion.

Honesty,

Christopher aerrisford, headmaster of Harvard School', reminds us that,
when we granted to students roles in school governance' our pronouncements
were not always the same as our hopes:

The movement to bring students into governance came at a
time when they were vocal in their oppositiv to certain estab-
lished practices. The desire to respond constructively to their
ideas coincided with the realisation that not all bf them were

practical. Hence, rather than deal directly with their sugges-
tions, there was a tendency to encourage inquiry, investigation,
or a participatory search for possible solutions. The announced

motivation was to solve problems by having everybody work on
them. -Frequently, the hope was that the students would talk for
a long-time, go through several administrative hoops, and eventu-
ally get tired of this idea and give up (or graduate and go away).

We can avoid adult duplicity, says Mr. Berrisford, only if we sake honest

and clear distinctions for our students:

If rtudent particinatinn nroduct of a genuine Aosjr,

to provide students direct experience in governance and respon-

sible decision making, then the ling can be drawn clearly and
the results will be effective. If the underlying purpose is to
mollify student unrest or to soften the effect of student opinion,
then the problem will have been cosvounded, because the whole

exercise appears ultimately to be another for* of adult deception.

. . . Communication should be free and open. When student

opinion is solicited, it should be clear at once whether the In-
put will determine the decision, influence the decision, or make

no difference at a



-35-

Simplicity

Involved and-precise structures for governance are looked upon fondly
by their constructors, but with cynicism and distrust by students growing
to a sophistication in matters bureaucratic. They are dubidus about the sin-
cese.intentiodie behind complicated etatenents about uchannele and °proced-
ures." tunspresntatives from each Dorm Council. will spat -alter dimmer each
Tuesday and sOhnit their pet4tionso.vhich4-if-apscummod: wiLl be-fdtmerded to
the ftecutivelloard for action during Friday's Student Affairs Period, and
any approved proposals will be submitted to the monthly seating of the
Perlilty-atnAmnP Senate, which will dallbozate the Ratite of said prop(?sais
before calling a school-wide referendum, the results of which will be sub-
)ect to the veto of the Headmaster, who. as the caretaker of the school.
appointed and advised by the hoard, is responsible for final approval and
Implementation.")

The but schools, certainly the happiest. 'peen to be thoee where Nrwern-
enc.,' is a strange word that doesn't seem to apply. r have asked students,
'DO you feel that you have a real part in the governance of the schoolr
°Sure,* they sometimes reply, 'we can sem him almost any time we want to.e
Such an answer seems more understanding and humanistic than the even more cos-
mon, °well, each class and each dorm has its own officers, and they serve on
the Council, and I Oink ve have a Senate thin. year. Soy, slush, do vs still
have the Semite?'

Systems have a life of their own, and if we. are not mindful of their
c,old perpetuation, we tend to worship their comforting durability. Students,
too, can be misled into such blind adoration if we are not wary and warnini
the lighter the structure the bettor.

Size

Size does make 4 difference. It is rema
worry about institutional growth and how since
lich001, 'wt .re you can get things done without

;low many sch Ool heads

1%hleir envy of the %sail

tvees,* notable among
large scnoola thinking small is Phillips Academy at Andover, where 'cluster
provide small communities within a larger one. In_aviale opt ** atinut aninver a
*Blue Book' of student regulations, headmaster Theodore Sizer point, r_AG the
need for limiting scale!

altfPrIn4 led. _.of '14,101tsrlt y 1,1/2 :kr)!

chance, say, that treason is a crime dealt with in the
ommunity and child abuse at a local level, within a sisal
=unity. scale is critical: the more subtle decisions and
ittiOrIS ,'_,PVC tO be--t} 'sore viluallztNi, In ler

ti) ti VY.. tacr
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responsibility in the life of the community, and if the trouble-
somerdiffering roles of Istudentj individuals . . . are to be
senstbly understood and respected, and if "older" students in
oommunity life are to be treated by the faculty more a# col-
leagues than 44 clients, than mall scale is crucial, personal

contacts, respects, understandings, and friendships are essential.

At Saslow, 11141k4 and Southborough,
of governanc cawed Titre a tore
a ot444iit paiticipatioa that had avolyod
pected to do An a happy fanUlv There is

pro ads for sevusal such smelt and nappy

three_of the smaller schools I
much too ponder es tor the amitosis
matiaally. 44,. they el;ht be er.-

no reason why larger schools can't
Aivia49 LogoLhel uu acre

Coal lse>e

Southborough Satool also provide, cur exampte o f the OAC1L4414At and

'o unity' eitcited when students and staff shared problem and face it to-
gether. The 'problem' in tile case is the exhilarating or of being young

and Inexperienced as a school. After three years of operation, the campus
is still charged with the electricity of newness: the girp in the .kitchen

making lasagne for the first time, the headmaster clearing sApool drives .ith
his new snowplow, the young faculty couple almost as, proud of the achieve-

ments of t a girls Ln their dors 66 they are of their new baty'r first lu^-

essf41 vA-empt at crawling, When the students At Southboro,,mh use "'we.'
they are nOt talkIng about studentsnee faction is opposed An thAt other
oner ewe" definitely means the school community, whet we are\4rying to do
its the establishment of a school.

Newness, of course+ ts on l' one of a suit
4-hnel must fvre qharm these e4allen.lwok ^P0M

wIrn 4t4.1nrit* 1 ft,;

21L12521121

tode of challenges that
and invernanew hoorreens

filiql f-4.77 their abilities

It ta a *hock to 1 &clover Now easy it is Li *wee rum one independent
&Minn) campus to another without sensing any essential diffarance in substance

t stY1e. Ocortltitut1Or14 00410 tea ammo. statements of pht1olop6y all bow to

*fespect f.,1* the stlidePt 49 &A 1.1441w14,,i41, iot.k.4A454 1.;141 tes4,7h0

au tq ts>#4t.1101 41.4 W.pwwurian04-410 OLAWB4tC004b iew-641".; the gat be=,40,,

ani,..o for ono Aniothirr UrAlilubtaidly. these 4141141,f 1T-1_-Are 4ucc-ogll

independent schools in general ere 'doing something right Yet, there 19

a yearning for distinctness that few schools can find In themselves or expre

about themselves. That oust be considered a weaknees for any school proud -c.J

:t. *Imlepiwndence

w. i:4

'ini/ue potent :al !no rn most Academic

.asterl, T41l . wilt t1 se visitOr9 to t1119 ,Jontrvrrlia 1-7)11.)1 inil you'll

receive three shor tr y different appritsaie &rid OValuar_11.1.!4 Novortheleo,

.4t,1.10-
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the group energy implicit in Hyde's self-recognised difference is worthy of
emiulatinn fam nthobr T %/lilted knows Itself 46 well or benefits more
from this distinct self-knowledge.

Of greatest importance in the approach to fruitful involvement of
students in school governance is the recognition that many of then are (and
other* r'w3uld be trained to be) worthy of our trust and reliance. As adults.

Juubtw. but itleu.dore liter wak4 us to think and ludno

oommunity hit £, older and younger people. more experi-
aimed and less experienced, but we lump ourselves for everything
into two separate groups, students and faculty. The former learn,
the latter teach. There is shioh logic here, as the latter know

t.;:c 1-)tact joh't bilt would ilk. to know.

"P- fe., the Ilvillon
irA Isar a5 it is in, nay, physics or Chinese philosophy.

La...wty Elio at a hAqhat of moral development than
all the students the overlap, both in ethical judgment and in
experience, is considerable (and to say 400 is a compliment to
'!he ntlent holy rather than an insult to as adults). Given
tnis fact, isn't it both fair and sensible educationally to Ore

tr .; rnhronn Y:i y n ambers f the student body who
are treatv-Al uniustly by the faculty

W4iy, ouu.laci'L U ILL ut
clAmpuiity be strengthened Oy broadening the group of older

oisople within it who feel responsible for it and have authority
ind oimtntrnmery within it,

u.,./4.velment' by preNsur dkIring the

wItti. ! *!AT !-Lit s.chok wiftl prosper and provide for our
4.,b1op,, '140 rt,-hnean that WP went for them only if list share it with them.

wIrt; thus, 4r.wirirn with the


