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Tlic convcrgence‘in recent years of a nuuber of disciplines
on the study of intras-lingual variations1 has resulted in a
great decal of informatioﬁ. which, T think, is of direct rcle-
vance to language education. It scems to me that the insights
and information gained from this interdisciplinary movement
have already left their marks on the theory and practice of
the tecaching of English as a mother-tongue. I would cite as

2

ex~mples Doughty et al's Language in Use”™ designed as 'the

exploration of the richness, the functional varicty and the

expressive resources of the mother tongue's, for sccondary

school pupils, and Gahagan and Gahagan's Talk Reform4

designed as a full program to stimulate the children's use

of the claborated code in school. However, such insights and
information have not yct been systematically assimilated nor
adequately applied in our field of instruction, thc tecaching

of English to spcakers of other languages at home or abroad.

Elsewhere, I examincd the applicability of the concept
of register to some aspects of ESL/EFL pcdagogys. The notion
of register, the variety of language according to use,
covers the whole complex of varieties that make uﬁ language -
comprehending such differences as the distinction between
written and spoken English, monologue and dialogue, formal
and informal, scientific and literary English and many more.
I have proposed that the multi-dimcnsional framework of

registcr-classification used by linguists to categorize the

- ERIC
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whole range of co-cxistine functional varieties of English
may profitably be adopted by language educators to map out
and locate the sociolinguistic requirements of their parti-
cular groups of learners. My contention is that more
relevant and economical ESL/EFL course design, and morte
cffective and realistic tcaching would be difficult mnlecs
an explicit learner typology is formulated in terms of a
:egistcr-framcwo;k. We nced to know whether our learners
will interact with professional collecagues in technical
discussion, in coumittce work and in formal social situations,
whether they need proficiency in handling both public
adninistration and informal social intercourse, or whether
tﬁey only nced to understand written materials in their own
field. I attempted to demonstrdte the feasibility of
adopting the concept of register, as a guiding principle for
program development, so that TESOL progr#ms would systemati-
cally guide learncrs through the range of registers of
English which‘they are most likely to need in real life. I
have also reported some results of our research efforts
directed towards the study of several registers within the
framework of Englishé. Through our linguistic analysis we
have come to know more precisely what it is that is idio-
syncratically ‘'administrative' about 'administrative
corrcspondeﬁce',-;ga what the characteristics of ‘boardroom

discussion' are. Such rescarch findings arc important to our
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course—desiyners and geachers whose students will have TO
function adequatcly inethese two varicetices of English in

their woik domain.

*

The present paper focuses on another arca of ESL
pedagogy -- the preparation of pedvgogical grammars for
course designers and teachers. I would like to discuss the
nature and form of such grammars and to suggest the kind of
information they should supply to meet the praétical needs

of ESL course designers and teachers.
¢

ESL coursc designers and teachers have the standard
English grammars to count on in their work - Jespcrscn7,
Friess, Gleasong, Quirklo, etc. But expericnce tells us
that too often the grammarian’'s description of the language
ends where the texibookh writei's and the teacher's needs
begin. Tor, although the grammarians may provide a compre-
hensive description of the code, or an exhaustive explana-
tion of the competence of the native speaker, they scldom
provide information on usage == information on how the code
works in real life situations, or on what the native speaker
does with the code to meet the multifarious communicative
needs of everyday life. For instance, the standard English
grammars do not generally indicate the relative frequency of
occurrence of items and patterns, nor do they normally glve
clues tc the situati - where iteus and pattcrns arc most

naturally and appropriately used. As Ronald White of the
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Univcfs*ty of Munchestoer observas in his pnber "The Conrept
of Register und T.E.si' presented to the Linguistlic Associa-
tion of Great Britain, 1973, thot even in the Quifk el al grammar,
there is only one page out of many hundreds devoted to a
consideration of the frequercy of various types of Noun
Groups. Thus, it is apparent that the course designer or
the teacher who has to select, grade and contextualize items

and patterns for prescntation will have little else to consult

except his intuition, common sensc and experience.

Here is where, I think, pedagogicual grammars ;hould come
in and assume a role in ESL pedagogy. And, it seems to me that
this is also an area wherce insight and information, techniques
and mothods acquired from register-study could profitahly be

applied.

As observed by Spolsky, pedagogical grammars belong to
the cless of practical grammarsll. The criteria for cvaluating
practical grammars atisc not from any thcorctical considerations,
but from the specific uses for which the grammars are intended.,
Thus, padagogical grammars are to be evaluated by criteria of
usefulness in achieving the aims assigned. Pedagogical
grammars can be written for'the language when it is the native
tonguc of the lecarners or when it is a forcign language. Like-
wise, pedagogical grammars can be preparcd for the tecacher's
use or for the learner's use. Herc, we arc concerncd witp
pedagogical graumars for the ESL/EFL course designer or

teacher. Again, following Spolsky's definitionlz. I would define

ERIC
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"a pedapcrtenl grimueor for the ESLA:EL course designer or
teacher as a collection of linguistic statcuments about
Enplish which specifies the linguiztic behaviours that an
ESL/E?L lcarner will need to acquirc and which can easily
be used by the ESL/EFL course designer or teacher in the
preparation of materials and, lessons. The most important
criterion of adequacy for such a grammar will be the case
of convertibility into teaching material; of coﬁsiderable
importance too will be suggestions as to the hicrarchy and
the order of presentation of the material. James Noblitt's
recent IRAL article 'Pedagogical CGrammar: Towards a Theery
of Forcign Language Materiuls Preparation' similarly stressos
‘such fcatures of a pedagegical grammar."A PG may be vicwed
aé a scries of synchronic statements of the students!
successive approximation of the target language. It must not
.on]y forrmulate a series of learning cvents in terms of
specified objectives, it must further determine the contin-
gencies for the most efficient ordering and prescentation of
these events, As such a PG is not a pedagogical text ~~ it
is rather the basis on which a text is éonstructcdls.'
To mcet the practical nceds of the ESL course designer
or teacher, pedagogicél grammars should, among other things,
supply information on how und how oftcn the grammatical items

and patterns are uscd, in what typical situations and between

whom, and when they arce most frequently and appropriately used.

These arc importani criteria sfor selecting, grading and
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centexruniiziry,  As nicely ond sluply Llsustrated by

Ronald white, "There will be very little value in attempting
to teach, say, finite item 4 ed and past tense narrative in
the context of gcographical description, since these occur |

- with low frequency in this context. However, historical
narrative ‘- obviously onough - presents an appropriate

context for the preséntation ar  ractising of these verdb
items, since around 75% of verb forms in the sample studied
consisted of stem + od forms of lexical verbs and past tense',

) ¢
The recognition of quuntitative information on frequency

and distribution of items and patterns as valid and integral
descriptive statements of pedagogical grammars is overdue.

H.V. George, basced on his admirable study, Verb Form I-cquency

Count, advocated ten years ago that frequency of occurrcnce

should be taken as a control factor for ESL course design and

grammatical stutcmcntld. As onc of the conclusions of his

study, he¢ wrote, "Statements of proportionate {requency of
occurrence are significant descriptive statements, and a
gramear must be judged to fa)l short -of its descriptive aim if

it does not include themls".

I saggest that ad hoc but s&stematic description of
relevant registers would supply tho’kind of nnalytiqdl,
quantitative and contextual information required by pedagogical

grammars. I am referring to the kind of studies pionecred by

hlG’ urc17 19 20

Leec » Crystal, Davyls, Strevens™ ", Huddleston®" and

Y
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éhite , vhera the descriprion of bngiish is carried out
within the framcwork of reglster, although the aims of the
studies may be other than for the immediate benefit of
second language teaching. The corpora they study. were
functionally delimited by register variables variously
labelled as Ficld, Manncr, Mode, Tenor, Province, etc. Ad
hoc and systematic descriptions of registcxs of English
yield both analytical and quantitative data on the language
as used for diffcrent purposes, rcflecting authentic
linguistic performance in authentic sitvations. Such
corpus-bascd studics do not only aim at describing the code,
but also at describing how the code is used in functionally-
delimited but re-current situations. In other words, the
description is not only of the itcems and patterns of the
code, but also the frequency and distribution of these iteus
and patterns in narrowly circumscribed situation-types.

This type of information, in my mind, is part of the require-

ment of pedagogical grammtrs,

With such preliminaries, I would like to report somo
of the results of register-centercd and ESL-oricnted resecarch
projects carried out in Canada. The projects aim at descri~
bing the grammatical~statistical patterns inherent in the
linguistic performance of native cpeakers of Engliéh in |
vaiious situations. I would also like to show that such
grammatical-statistical patterns arc important componcnts in
the pxcpuruti;; of pedagogical grammars for LSL coursc

designers and tcachers.
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fn Canada we bave two official languages - English and
French. In the Enclish schools of the Language Bureau, one
of the tcaching. targets is to cnable French-speaking
government cmployces to function in tnglish in their work.
A similar progrom exists to teach knglish-speaking employeos
French., Among other skills, our students will be expected
to understand and write in the register of adninistrative
English. 1n this case, the purpose of the lauguage use is
to administer, to authorise, to instruct, to inform, to
report, to request or to forward information according to
the accepted conventions of this specific variety of English
within the government hierarchy. The ficld of discourse is,
the o fure, administratien. The social rdle which the
lancuage~-user plays in his official r6le in the public
scrvice, while the social attitude will be polite or formal.
Such is the manner of discourse. And the mode of discourse
is of course writing., This is onc of the functional varicties
of Xnglish that our specific group of lcarners nced to master.
The folloﬁing is a schematic presentation of this register
delinmited along the three dimensions of manner of discourse,

ficld of discourse and mode of discoursezzz
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Situational Contextnal English

Catecpories leggories Varictics Repister
( Addressce Manner of Formal 3
§ relationship  discourse English ; Formal
( Purposive Fieid of Administrativey Adminic-

L
User's E role discourse English i trative
§ Medium | ﬁpde of Written % Wiritten
( relationship  discou .e¢ English ) English
( )
Diagram 1 '

Another register that some of our students will need
to know is boardroom discussion. ligh-ranking public
scrvants are expected to participate in official wectings
in the formal atmosphere of the woardroom as part of their
aduinistrative function. In this cosc, the social réles the
language~-users play are apain their official r6les in the
public scrvice, and the socizl attitude is again polite and
forral. The purposc of the language-users is to discuss idcas
and problens so that consensus can be reached, dgcisions and
recommendations can be made. And in this casc specch, rather
than writing, is the mode of discourse. This register
delimited along the three dimensions of manner of discourse,
ficld of discourse and mode of discourse could be schemati-

cally presented as follows:
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Since we know that our students will cencounter

&

Situationol

. & gt

Cuthqrins
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relationship
Purposive
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Medium
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Catepories

Manner of
discourse
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discourse

Mode of

discourse

Diagram 2
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Formal
English
Roardroon
PDiscussion
English

Spoken
Enplish
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Register

Formal
Boardroom

Discussion

(Spoken)
English

situations where they will be required to usc the above-

mentioncd varicties of English, the Research division ¢©
the Dircctorate of Studies has carried out a linguistic
study on thesc two varietics,

been written on the results of this study .

23

£
rs

Scveral papers have alroady

Today, 1 shall

again usc some of the findings to illustrate ny point that

the description of grammatical-statistical patterns in

speci fic registers will contribute to the making of pedagogical

grammars for LESL course designers and teachers.

100k at how the English modal auxiliaries arc used in

these two distinct registers.

The
wvords of

dated n¢

We shall

written corpus of slightly over 250,000 running

administrative writing, randomly sampled, is all

further back than 1968.

The corpus cun be regarded

.
.
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as represcaictive of Standard Cuaadian™Coverament Taglish, since
the correspondence is c¢ither interdepartmental, intradepart-
mental or {rom governsont departnents to ocutside concerns.
The spoken corpus is about onc-quarter of the size of the
written one. It consists of 60,000 running words of
government boardroon discussions taped and then transcribed,
A verb phrasc analysis has been done on both corpcra. Today,
we shall only look at the results of the modal verb phrases,
ie, verb phirases marked in the category of mood by.the
closed class of twelves modal auxiliaries: can, coild, may,
might, will, would, shall, chould, must, ought, dare and

need.

Non-nodal - Unmarked in
Verb Phrases Mood
Verh Phrascs
(Finite) Modal Verdb . Marked in Mood
Phrases by
ean could
may might
will would
shall should
mus €
ought s
dare
need
Diagram 3

In the administrative writiang corpus, 70% of the verb

phrases arc non-modal verb phrases and 30% are modul verb
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phrascs. La the boardroonm discussion corpus, $4% of the
verh phrascs are non-modal verb phuascs and 16% are modal

verb phrases.

Verb phrase Verb phrascs
unmarked in mood marked in mood
Administrative, . 70% 30%
Writing
¢
Boardroon 84% 16%
Discussion

Diagram 4

Proportionately, modal auxiliaries arec uscd by native
speakers to a much greater extent when they arce writing
administrative correspondence than when they arc carrying on

discussions in the boardroom.

Ir. the administrative writing corpus, of all the modal
verb phrases, 67% arc marked in mood only, while 33% are
marked in the other grammaticél.catcgories of phase, aspcct
and voice as well. Notice that the four 'past' modal
auxiliaries could, might, would and should mark the category

of tense as well as the category of mood by.thcir presence.

J e
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Verb phrases Verb phrases
marked in Mood narked in mood as

[T RO

only by ean, could, | well as other
may, might, shall, grammaficnl cate-
should, will, gories of Phase,
would, must, ought, | Aspcct and Voice, |,

e e et

dare, need.

Administrative 67% 33% .
Writing '

Diagram 5

Thus, 67% of the modal verb phrases in the administrative
writing corpus arc verdb purases such as:-
will recall
can see
would be
should point out

may obtain, etc.

Thcorctically, cach of the four paired modal auxiliaries,
ean/could, way/might, will/would, shall/skould, can enter inte

the following 16-form paradigm:
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Moad Fhase Aspect
will
would
w1 il be
would be
will have
would have
will have been
would have been
will
would
will be
would be
will have
would have
will have been
would have been

REQT fNDY AVAN AR

Veoice
tuke
take
taking
taking
taken
taken
taking
taking
be . taken
be taken
being taken
being taken
heen taken
been taken
being taken
beiny taken

e e

Diagram 6

And, theoretically, each of the f-.r unpaired modal

auxiliarics must, ought, dare, and nced can have the following

8 forms:
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1 muct tak

3 muat be taking

5 riust have taken

7 mest have been taking

9 must be taken
11 must be being teken 2
13 rnust have been taken
15 rust have been bheing taken

N Diagram 7
' ]

But, in the administrative writing corpus, for 67% of
the occurrences, the moaal auxiliary adopts the first and
the simplest form in the paradigm. Only about 33% of the
modal verb phrascs are marked in the other grammatical
categorics of phase, aspect and voice as well, Their

distribution is as follows:

“/
Verb Phrases marked
in other grammatical .. - e
categories as vell Example ‘reguency ¢
a3 mood
Modal + DPassive may be taken 966 17.8
Past modal + Passive eould be taken 673 12.4
Modal + Progressive | will be scnding 77 1.4
Past modal + Progressive | would be scnding 19 3
Past modal + Pericct would have sent 13 .2
Modal + Perfect will have sent 11 .2
Past modal + Perfect < would have been
Passive approved 11 A
Modal + Perfect + will have becen
Passive : approved 6 .1
1,776 32.6%

Diagram 8
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0f these verh phgases marked in other gramnatical

categorics as well us mood, chout 92¢ zre marked in voice.
Less than 8% adopt the other forms of the paradigm. It is
clcar that the simple forms occur much more frequently than
the complex forms -~ 3 welcome fact to know for teaching.
rurther, it is obvious that for this register, mood should

be taught together with voice.

3

Now, a look at the boardroom discussion corpus. Of
all the modal verb phrases, 91% are marked in mood onlf while
a mere 9% are marked in other grammatical categoriés of

phase, aspect and voice as well.

Verb phrases Verb phrases
marked in Mood marked in Mood
only by can, as well as other
could, may, . gramnatical

' might, will, - | catcgories of
would, shall, phase, aspect and
should, must, voice.

ought, dare, neced.

Boardroon 91% | 0%
Discussion

Diagram §

The distribution of the modal verb phrases marked in

other grammatical categories is as follows:

le

g

¢ e cemsssme
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1 Vest Phrascs rarted

in orher gramaatical txny . -

catoesarics as well Exauple Frequency ¥

as mood

Past Modal ¢ Passive should be brought 43 3.2

Past Modal ¢ Yerfect would have taken 21 1.5
Yodal + Passive wil?l he made 19 1.4

Past Modal ¢ Progressive might be doing 16 1.2
Modal + Progressive may be taking - 16 1.2
Modal + Perfecct may have done 10 .7

128 9.2%;

Diagram 10

Notice that in this spoken corxpus of ovex 60,000 words which
represents about 10 hours of speech, none of the modal verb
phrases is marked in a combination of more than three of the five
possible categories of tense, mood, phasc, aspect and voice. No
instances of ‘will have Lucn taking', tyould be being taken',
‘may have been taken', or the 1ike cver occurred, This may make
us worder whethar wo shovld allucate equal tiue to the teaching
of the simpler and to the mo;e conplex structures, irrespective
of their actual frequency of occurrence. I feel that a pedagogical

- grammar should give us answers to this kind of question.

The two registers use different modal auxiliary forms in

differing proportions as shown in the Diagrams 11 and 12.

11

-t
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Madal Fooems
. T - —
Occurred in both | Occurred ln Advinise | Occurved in Board-
Corpora _trative Writing only |} room Digcussion only

can ‘ necd rd
could dare ‘11
may ' ean't
might | ‘ wouldn't
will . couldn't
would . N won 't
shall ' | | shouldn't
should ¢
must: nustn't
ought

Diagram 11

Past Modals Non-past Moduls
Adninistrative 16% 544
Writing
Boardroon
Discussion 62% 333

Diagram 12
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Onc of thu grampaticai features of modal auxiliaries as
auxiliaries is tlieir occurrcace bcfore -n'd/met for scntcﬁce
negation. The usual unstressed -n't is lacking with may,
might, chall and oyght in our spoken corpué. Although ecan,
cqutd, will and would and ehould have thp alternative
negative forms

eannot/ean't

could not/couldn't

will not/uwon't

would not/wouldn't v

d . should not/shouldn’t

the contracted form with the unstressed 'n’¢' is much more
frequent in the corpus. The maétcry of the 'n't! pegation
in spontancous speech scems to be an unavoidable lcarning

target for ESL learncrs.

As described by modern grammaridns, the modal auxiliaries

together with the primary suxiliaries form a class with certain )

grammatical featurcs which are peculiar to English grammarz4.

The four important grammatical roles of the auxiliaries are:
1) occurrcnce before -n't/not for scntence'ncgation;
2) occurrence before the subject, interrogation being

tho most common;
Si occurrence as an echo or substitute for tﬁe entire
predicate in repetition; and

'~ 4) occurrcace as the focus for nuclear stress,

signifying insistence.

9
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These fonur grammacical funciions of auatisarivs are a fealure
peculiar to Bnglish gfymmar. In his .cscription of these
gramratical f{eatures, Twaddell (196%) has the following
observations to make: "It must be noted that they are not
mere 'privileges' for auxiliaries; an auxiliary is an
indispensable component in any English construction of
scntence negation, interrogation, struss for insistence, and
ocha-fepetition. These semantic categories are surcly awong
the most pervasive to cmerge f{rom any globul survey of the
syntaxes of the world. The peculiar English focus upon the
auxiliaries as their carriers in thus a source of... major
conflicting points in any tcaching of Englishzs." From our
observation of simplc modal verb phrases Eﬁrked in the
category of mood only, the occurrence of the modal auxiliaries
in the restricted corpora of administrative writing And
boardroom discussion arc quantificd in Diagrams 13 and 14

according to their occurrence in statemcnts, in negation, in

intcerrogation and in ecchos.

*
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Because of the unique gramematical svutus of ihis closcd
class of tweive members, which mack the grammatical category
of mood, and because of the semantic indispensibility of thew
in natural discourse, a great deal of work has been done on
'their deseription both gramnaatically and semantically.
Witness the works of J00526, Palmcr27, ﬁhrmanzs, TVaddellzg,
hoydso and Thornesl, and Diversz. But, there has been hardly
any attempt in treating quantification of the modals in
actual discoursc as a factor in grammatical and semantic
statenent. The quantitative information on the mogals
presented in this paper way perhaps illustrate the relevance
of such information for the preparation of pedagogical
grammars. Onc highlight in conclusion. In our two corpora
of over 300,000 words of wriéing and spccch,.tberc are only
t0 inctances of the classic 'tap questions'

'

- You wouldn't have onc without the other,

vorld you?

- Yes, but then you'd have the French Canadian
speaking to you in Inglish, wounldn't youl
that traditionally take so much time and cffort in ESL

tcaching.
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Ancther of our on=poiag projecis i> a syntactic
apalysis ol spoken and writien Bngliéh. The snoken corpus
consists of over 10,000 sentences of ¢anadian speech. The

. speakers were taped in unscripted and unrchearsed formal
and informal situatioms. The spoken corpus is composcd of
four scctions A, B, C and D. Section A consists of 500
scntcnccs of formal boardroom discussion; Scction B,
consists of 500 scntences of infornal boardroom discussion;
Section C consiéts of 2,§b0 sentences of dialogucs taken
from LSL textbooks and Scction IU consists of 7,500.scn{ences
of media discussions and interviews. Within cach scction,
the sentences fall into 100-sentence samples. Except for
Scetion €, textbook dialogucs,‘within each sample the
sentences represci. continuous speech, The tapes were

transcaibed long head, typed and cheched aozinst the tape.

]

Spoken Corpus
Sections Materials Number of Sentences
A Formal Boardroom , .
Discussion " S00
B Informel Boardroom
Discussion 500
c BSL Textbook Dialogues 2,500
D Mcedia Discussions and
Intervicws 7,500

Diagram 15
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The samplcs of Sectxon b were described within the

register-{ramewerk, usiug the following work-sheet fowrmat:

£5

Samples: D1--D6

TOPIC: Cdnadian Air Transport/Travel

i . . .
33LC anniversary of Air Canada

MODE: TV Radio Telephone Live Recording etc
v
CBC . '
FIELD: Technicul: Professional pilots commemcrating
air developments.
Discussion Interview Conversation etc
v
MANNER: Social Attitude:
Friendly Formal Informal Informative cte
v v

Social Role: professionals to laymen

PARTICIPANTS: Number: 3, 6l-year-old ex~test-pilot with 44 ycars
of flying

SOURCE: Winnipeg CBC  DATE: April, 1970

SENTENCES: 6007

Diagram 16

.o
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The uritten corpys consists of over 5,000 sentences.
It is composed of two parts. The goverament half of our
written corpus consists of four scctions: administrative
correspondence, bulletins and information sheets, annual
reports for intcxrnal consumption and publications for
external consumption. The non-government half{ also .
consists of four sections. They‘are newspaper érticles,
newspaper editorials, magazine articles and magazine
editorials, the common theme being media reaction &o
governuent policy. The composition of the written corpus

may be presented schematically as follows:
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Written Corpus

- — .n

Part Sections Miterials Nunber cf Sentences
I GOVERNMUERT
A Adninistrative
Corrusponuvice 1,000
B Bulletins and
tnformation Sheets 500
Cf Annual Reports 500
D | Publications '1,000
3,000
IT NON-
COVERNMENT
E | Newspaper Articles 1,000
F | Mewspuper Editorials 500
G | Magarine Articles” 1,000
H | Magazine Editorials 500
3,000

Diagram 17
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pie analyticad wedei adopted is the tagiemic model,
as eoxpounded by Kennath rikssand as medificd by Victor
nnrb0a34who anctvsed a corpus of spokea and written Fronch
for the federal language Burcau. As shown by the
following illustration, the tagmenic model we use is a
multi-level analytical model; and at cach level the scntence

and its parts arc analyscd in terms of both function and

form.

Diagram 18

P.1.42 What did (you) think of that Frank?

1.1 4SENINTERROG
J/SENS LM

2.1 SENS1M

Y )

/CLBAS

3.1 C1.BAS : T
+00) + PRED +S
/PRONINTERROG /XVCOMP /1 RONP

+01 +VOC
/PHPRED /NP
What did (you) think of th.. Frauk?

4.1 PHPREP

FIPP T $NUC
/PREP /PRONDEM
of that

5.1 XVCOMP
+AUX & +NUC
/XVAUX /XV1IV

did ... thirk

5.2 XVAUX I
did

5.3 Xviv I
thank




the onalysia bus been done manually, aund the data

processing is being

«

dene by computer. When ecouplered, the
study will provide computerized duta which, anong other
practical applications, ¢mn he used for comparative and
contractive study of spoken und written English at cach of
the five levels: the discourse level, the sentence level,
the clause level, the phrase level and the expressional
level. The analysis will provide an ordering of syntactic
structurcs {rom the simple to the complex for hoth corpora
as well as individual sections of the corpora. Itewill
yicld inforumation on frequency of occurrence of grammaticaf
structures at all levels, and an inventory of cxamples of

cach structure.

Irom lLevel 1, the discourse level we would expect to
get such register intformation as vhether a varlety moakes
usc of a purticular type of sentence to the exclusion of
others, --- for instance, whether it consists solely of
tdeclarative sentences' to the exclusion of 'imperatives'
and 'interrogatives'; or whether it has a high wroportion

of 'simple sentences', or shows a preference of ‘'complex

sentences'. At Level 2, the sentence level, we will be able

to get comparative data on sentence typology and structurc.
There, we -are concerned with the 'placement' or ‘ordering’
of the clausc within a sentence. At Level 3, the clause

level, we will be able to get comparative data on clause

¢
i

H
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typoloyy ang structurc. At this level, we ate looking Jov
distinctivencss in a given variety, which invelves how
linguistic fuections viihin a clause are 1calised sormally,
for instance, the proportion of nouns to verbs, the
frequency of pronouns as opposcd to noun phrases, ctc. At
Level 4, the phrase level, we will be able to pet compara-
tive data on phrasc typology and structure for the variectics.
tor instance, it is casy to sce the potential of 'noun
phrases' for naking rcglgter contrasts in terns of complexity,
and the potential of 'verb phrases' for making contrasts in
tﬁc distribution of tense forms., At Level 5, the expressional
level, our analysis will yield information on ‘frozen

expressions', such as {wo-word verbs, adverbial expressions,

etc.

v
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I do noi bave the cime un this occasion to oxplain
the analvtical model, or the steps in the zcomputer dota-
processing of this project, 1 will simply show yoﬁ a
fraction of the results of Section A of the spoken corpus,
Formal Boardroom Dirscussion and Section D of the written
corpus, CGoverament Publications in the form of bar-graphs.
By this, I hope you will get some ideas on the kind of
grammatical-statistical information this study can give us,
and that you will see the relcvance of this information
to the preparation of pedagogical grammars, which are to

moct the needs of course-designers and teachers.

Diagrams 19 and 20 display the distribution of
senteace functions and scntence forms in Formal Boardroom
Discussion and Government Publications., Notice that there
is a greater variety of sentence {unctions in speech than
in writing, but that there arce relatively more sinple

sentences forns in speech than in writing.

S
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Pil.gras o), shows tiw distaibaticn of noun phrose
types in Sorna] Doardrpom Biscussion and Government Public.-
tions. The distribution of the noun phrasc types qocs not
appear to be very different in the two scctions under-study,
when the types are glassificd as - no modification, pre-
modification, post-modification, and pre-and post-modifica-
tion. Diagram 22 displays the distribution of the pro-
modification types, agnin, this is no remarkable, difference
in the spoken scction and the written section. DNiagram 23 )
displays the distribution of the post-modification types.
Herc, we scc ‘that posi-modifications with one or morc phrases.
as well as post-modifications with one or more clauses
arc importhﬁt in both sections. HHowever, post-modifications
with onc or more phrases occur less frequently in speech than

in writing, whilc s054-nodifications with ouc or more
b i

clauses occur more frequently in speech than in writing.
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Similar interaaticn cun be eltained at rach of the
five -nalytieal levels for cach of the sections in our
iwo curpuia. LU ds oy bolicf thet prammatical~statistical
infornution of this naturc will contribute to the

prepamiation of the much-needed pedagogical grammars.
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