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ABSTRACT

To determine the ability of both black and white
children to repeat sentences which conform to the grammatical rules
. of standard versus nonstandard English, and to examine how attendance
at racially and socioeconomically integrated versus segregated
schools affected performance in standard and nonstandard English,
third and fourth graders were divided into four groups. Groups 1 and
2 consisted of 80 black children from low-income homes. About haif of
these children had attended an integrated school in a subuiban area
since their entrance into school. The remaining children had attended
an all-black school im their own neighborhood. Groups 3 and &
consisted of 60 middle-income, mostly white children, who had
attended a segregated school in their own neighborbhood. Results
revealed that black, low-income children performed significantly
better than white, middle-class income children in recalling
nonstandard sentences. Black, low-income children who had attended an
integrated school were both better on standard and poorer on
nonstandard sentences than similar children who had attended a
segregated school. (SW)
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Ol SUORT-TTPM{ ICMOPY FNR STANDARD AND NO.STAITARD ENGLISHI
Victoria Seitz

Yale University

Many black children in the United States speak a dialect which is dif-
ferent from the form of Fnglish spoken by most white children. MNistorically,
this black English dialect has often been considered an ungrammatical approxi-
mation to standard I'mglish. Recent examination of black dialect, however. has’
led some theorists to arpue that black dialect is as grammatically adequate
as standard English (Paratz, 1970  Dillard, 1572. Fasold & Wolfram, 1:70;
Houston, 1972; Labov, 1970; Stewart, 1959, 1970). If black dialect C(hence-
forth referred to as nonstandard Cnplish) does represent & geparate system
with consistent rules, the linguistic incompatence in standard Cnglish often
shown by black children might be a sinple reflection of a conflict between
femilisr and unfamiliar rules. Indeed, speakers of standard English might
likewise experience difficulty in resvonding to sentences whick conform to
unfamiliar rules, such as those of nomstandard Pnelish.

The prese: * study examined the ability of both black and white children
to repeat sentences which conform to the grammatical rules of standard versus
nonstandsard Enclish (see Baratz, 1970: Fasold & Volfram, 1570). Initation was
chosen 7s a measure of competence because it appears to be a good irndicator
of underlying gremmatienl processing rules when urterances exceed the capacity
of immedinte acoustic reczll. The present study also examined how attendance
at racially and socioeconomically intcgratoed versus segregated schools

influcences perfermance in standard end nonstandard Tnglish.
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Subjects

Subjests were third: and fourth-grade children, divided into four groups,
Groups 1 .zd 2 consisted of S0 black children from low-incom: urban homes.
Approxirmately half of these children (I = 36) had attended an integrated school
in a suburb2n arca sincc their catrance into school. The remsining children
( = 44) had sttonded en all-black school in their ovm ncighborhood. Groups
3 2nd 4 consisted of 60 middle-incomc children from suburbsn homecs. Most of
these children were white and most had sttonded a segregated school in their own
neighborhocd. A smell group of 16 of thesc children, however, (9 white, 7 black)
had attended the inteerated school. Socioecomomic status for all groups was
defined by parental occupation. Fer low~income homes, the head of the household
was an unskilled worker or uncmployed: in middle-iucome homes the head of the

houschold was » skilled worker, clerical or manaserizl, or professional.

Schoel Progroms

The integrated school w2s an experiment-l projcct locatod on the grounds
of a former collcpe compus to which all children attending the school werc
transported by bus. Student divorsity within cach classroom was maintained
throush ~» delibcrate policy. Diversity was hish with an approximatc 50-50
split batween socioeconomic groups and races in the first two yeirs, but only
noderatce during the children’s 1nst two yeare at the school because of loss
of white middle-incoma children. Th> school anployed an open-classroom model
in which childron were frec to intoract cxtensively with cach other. The
segregated urban school’s population was 95% black and 100% low-income. Tha

suburban schoel's population was nosriy 1007 white and 1002 middlo-income.
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Apparatus and Procodurc

Cach child wns tested individually by 1 young white woman, The linguistic
task was prosented ot the conclusion of sevarsl gomelike tosks. The child first
listencd to tape-racordcd cormcnts spoiizn by cach of two imaginary ~animals,
one of whichk spoke standnard Inglish, while the other spoke nonstandard Engiisii.
The exaniner pointcd out that the two enimals sounded '3 lot alike but not oxactly
alike" and explainad that the child was to try to say oxactly what the auimals

‘a
said. Each child vras prctrained on two scntenccs of cach type and thoe listened
to and ropeatod 20 scntencos, 10 onch irn standard and nonstandard Erplish, pre-
sentcd in counterbalanced order. The stimulus sentinces were an ~doaption of
sontences used by Baratz (1969), Stondard and nonstandard sentonces were equated
for the number of eritical ceonstructions coch containcd and were approximately
equat2d for lcneth. Tho scntonces wore racorded by e bi-dialectal feomale black
collepe student from a Morthaastcorn urban area.

Senteonces were scored for ninc features: (a) copule; (b) pnst tense:

(c) 1f-did vorsus did-he flip; (&) trc-tment of noeation: (¢) pronomial apposi-
tion; (f) third-porson singular; (¢) posscssion; (b) use of 'be,' and (1) plural
markers. The total number of possible crrors for each type of sentence was 34.
Rcliability was chockcd ty having two persoms indepondently ccor 24 taped
protocols, The Penrson r for orrors on stand:rd sontences wes .96 and for crrors
on nonctandard scntences, Poarson r was .92,

Data for the first throc sroups werc anclyzecd by 2 Group X Sex £ Type of
Sentence unwoichtod manns analysis of vorisnce with repcated mersures on type
of scntence. Data for Group & werc amtlyzed soparately because of thc small

number of subjccts. The main cffect for type of scenteace wes gignificant
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(F = 531.88, df = 1/117, P € .101), =s w2s thc Group X Typc of Sentence
interaction (F = 60.29, df = 2/117, p ¢ .001). Ko other miin effects or
Intersctions werce significant. Table 1 preosents the nmeans and standard
devintions for all groups.

Inscert Tablc 1 about herc

As Tablc 1 shows, the nonstandard scntonces werc sign:i f: contly more diffi-

cult thar the standard sentcacces for cach group (Q,:(.OOI). . uparisons of the
three groups of subjects by the Mewm-n-Iculs ncthod indicated that on standard
English sentences, scgrepated black children made the most crrors, integrated
black children made significantly fower crrors, and middle-class white children
mrd> the fowest crrors (2ll z’s { .01). For nonstandard szntences, the pattern
wags reversed:  Scgregataed bleck childrer made the fewest errors, integrated
black children made sionificantly more orrors, and middle-class children made
the most errors (~11 p's ¢ .01). Although the average error rate was greater
for nonst~ndard scntences, nine childreon madc fower crrors on nonstandard

than on st~ndard scntonces. All thesc children were black and low-income.

Onc child had attended the intograted school, the rcmaining cisght had

attended the scgregatad school (p = .04 by Fisher's Exact Tast).

In Group 4, white children did not differ sienificantly from black children
on cither the standard or nomstendard scntences (t = -.47, and t = -.23, rospec-
tively, df = 14). Comporison of those 16 middle-incone, integrated school childrer
with the 44 middle~income, scgregated school children also indicated no signi-
ficant differcnce in tot»l crrors om standard or nonstand-rd sentences (t = 1.24,
end £ = 1.29, respectively, df = 58).

Discussion
Ta roplication of earlicr studiss (Baratz, 1969; Fall & Freedle, 1973),

black, low-income childron performed significantly better than white middle~
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income children in recalling nonstandard sentences, and they performed sig-
nificantly more poorly in recalling standard sentences. Effects of iniegration
were also found. Black, low-incomc children who had attended an integrated
school were beth botter on standard and poorer on nmonstandard sentences than
similar children who had attonded a segregated school. Surprisingly, for middle-
income children, the effects of attending an integrated school were virtually
tonexistent. One might spcculatc that family pressurc not to acquirc nonstan-
dard English spoech patterns may have boen particularly strong for these childres.
Within the middic-income eroup there wan also no effect of race, with black and
white middle-class children showing identicel pcrformance.

In the comparison of standard with nonstandard sentences, all groups,
though not all individual subjects, fouad the nonstandard sentences more diffi-
cult. An analyris of spccific featurcs indicated that some featurcs of
nonstandard English are relatively uncommon. For examplc, black children
found unmarked plurals almost as hard to rcpeat as did white children. Re-
sponses to nonstandard negation, cspecially to the word “ain't,'” more probably
reflects a sccond consideration; an awareness of stigma, since many children
activaly aveided repcating this word.

The effcets of intcgration were scen most clearlz.for features which were
relitively subtle, involving changes in portions of words rather than inclusion
er deletion of entirc words. éiuce attention to such relatively minute detail
as possessive and third-person singular markers is of much importance in pro-
ducing speech which {s judged adequate by others, school integratic—~ may be of
considérable advantagec to childrcn ir helping them to aveid social stigma.

An implication of the present findings is that low-income black children

who have difficulty in recalling the grammatical details of standard English
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should not thereforc be considored intollcctually incompetent. Dven middle-
class children of abovo-average IQ find it difficult to recall the grarmatical
fcatures of matcrial presented in a dialect other then their ovm. In exploring
the full meaning of attempting to educate a child using grammaticel rules other
than those familiar to him, bi-dialcctalism may be found to constitute an
cven greater cognitive challenre to & child than bilingualism because of the

relative subtletics of interforencs betwoen dialcets as compared with lanpuageos.
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Seitz  Imtcprated ve, Cegrorated School Attandance

Serntences

and Moemoxry for Standard and Nonstandard Sebioets

Table 1

Repetition Trrors on Fech Typz of Sentence

Standard Monstandard
Ennlish English
Group N M SD M SD
Rlack, low-income,
inteprated (I) 358 6.87 3.24 17.35 4.52
Black, lov-incomn,
serecantad (II) 44 §.23 3.20 14.78 4.72
‘iddle~income,
segregated (III) 44 2,25 1.50 21.25 4.95
Middlz-income,
intograted (IV) 16 3.06 2.38 18.81 6.80

®fote. Data from one subject werc lost due to malfunction of recording

equipnent.




