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The study of couuselor perccnulity Lhiaz been the foceal puint
of research by counsclor-educators for more thun twenty~five
‘sears (Mill & Green, 1960; Stripling & Lister, 1963). Polwmanticer
(1966) suggested in 1947 and again in 1966 that there 15 a need
for rescarch dealing with personal characterigtics of the counsclor.
Folranticr (1966:95) concluded ". . . that there is much yet
to be known about the personal characteristics of counselors,
as well as the significance of these characteristics for success

' Cottle (1953:449) in commenting on how these

in counseling.'
personal characteristics could be measured, stated: "Intcrest
inventories and structured personality inventories.

The expectations and demands placed upon the counselor who
is working in a public secondary school differ from those placed
upon practicum students and college counselors. The distinction
between success as a counselor-trainee or practicum student
and on-the-job success must be considered. Warnath, as quoted
by Hill and Green (1360:117) suggested ™. . . that the kinds
of characteristies valued in the training setting were not
always the same as those reeded on the job later." According
to Jackson and Thompson (1971) a limitation of previous rescarch
in counseliug has been the use of counselors~-intraining rather
that experienced counselors as subjects. Public schcol counselors
working in the field have tended to be overlooked as research
subjects.

Researchers have also tended to ignore students 28 a source
of input for the evaluation of guidance programs (Jenson, 1955).
In studies wheve student input has been used, it has generally
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been limited to surveying only those students who recceived

direct scrvice. 1In reality this ripresented oaly a snall

portion of students for whoewm the counselor was responsible.

Research investigating the effect of the counscling inter-

view is necessary. In the past, the effect of the entire guidance

program has tended to be ignored as a subject for investigation.
It would appear from the reviews of the literature by

Walton and Sweeney (1969) and Hill and Green (1960) that

where recipients of counseling have been employed as judges

of counselor effectiveness they hav. tended to be limited to

the clinical setting rather than the school. Where students

in the school s2tting have judged the effectiveness of tae

counselor it has been limited to only those students who

received counseling. Cleéarly the job of the school ccunselor

is not limited to only those students who receive individual

counseling.

There seems to be a wealth of studies which have correlated
the results of counselor completed personality instruments with
supervisor or client rating of the counseling relationship
or client satisfaction (Demos & Zuwayl;f,.1966; Form, 1953,
Foulds, 1969b; Pellegreno, 1968; Price & Iverson, 1969). There
have also been several recent studies which have surveyed
student attitudes toward counseling in particular and guidance
programs in general (Form, 1953; Jenson, 1955; Tipton, 1969;

Wortman, 1969). Most of the research which deals with counselor

personality has been conducted in a university setting. There

i1s a limited amount of research which deals with counselor

personality which has been conducted in the ficld.
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student

extoent, both counselor personality and

correlated

To some
pervevepiionw of the guidance progiar have been dnvestipeted separately,

to be virtually no research which has
thelr guidance

There appears
counselor personality with student evaluation of
1t is, therefore, appropriate and necessary to in-

prograu.
vestiyate the relationship belveen counselor personality and
This investigation

student perception ot their guidance program.
to answer the question: What is the relationship
. evaluation

attempted
between counselor self-actualization and studen

of the guidance program?
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The sample for this study included councelors in twenty-
three schools who satisfactorily completed the POI uand their
respective e¢leventh grade students who satisfactorily completed
the GPES. The group of twenty-three counselors represented
those volunteers who were among the 114 counselors listed in

the Dircctoxy of Ohio School Counsclors (Frericks, 1970) as

the only counselor employed in their high school which was
located within 125 miles of Tcledo. There were 16 male and
7 fehale counselors. Twenty were certified and three vere
not certifjed as guidance rounselors in the State of Ohio.
The average years of experience as a counselor was five. Of

the 1,898 student completed Guidance Program Evaluation Students

Surveys (GPES), 1,658 were usuble. The GPES was admninistered

to all of the llth grade students in each of the participating
schools with a mean of 72.08 students in each school.

Instruments

CGuidance Program lvaluation Student Survey - Form A-4 (GPES).

The instrument used in this study is a're§ised version of the
GPES dated November, 1971. It contains 105 multiple choice
itens. The categories of the GPES, according to Wysong (1971:6)
are:

A. Guidance Program Activities and Provisions

B. Guidance Objectives

C. Verification

D. TIdentification of persons in school who are regarded

as the most helpful in assisting students to accomplish

guidance objnctives
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E. Sceumantlie Differential RFQT re Y I%~‘Wf

F. Rating of luwportance of {ive kinds of counscleor assis-
tance

For the purposcs of this investigation, Category A was
subc ‘vided into two categories. Items originally in Scale
A-1, which was lubeled 1ndividual Counseling and Perceptions
of the Counselor, were placed in Category Aj. Items in Scales
A-2 to A-7 were placed in Catepgory Az_}. The change was made
at Wysong's (1971c) recommendation. Wysong believed that
the items in Scale A~1 as a group more closely measured some
of the underlying constructs of the POI. By converting Scale
A-1l to Category Al it was possibie to co° e it along
with the other categories of the GPES with the combined T¢

and 1 score of the POT.

The Personal Urientation Inventory (POYL) which was

developed by Shostrom (1964, 1966) is conceptuvally related

to Maslow's writings on self-actualization as well as humanistic,

existentialisv and Gestalt psychology. The POI consists of

105 two-choice items which are scored twice, first, according

to the two basic scales, Time Compente?t Qnd Inner~Directed.

The second tiwe they are scored according to ten subscales.

The Time Competent individual may be characterized as living

in the here and now and having placed into proper perspective

past experiences and future plans. The inner-directed individual

may be characterized as one who has a flexible set of principles

by which he lives. HIs behavior is guided primarily by this

set of internalized principles as opposed to external influences.
In several recent studies vhere the POI has been used,

the two basic scales have been combined to yield a single index

-6~
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6( seli~actualicacion (T'oulds, 1967; Vinborn and Rewe, 1972).
Doavin (1969:95J) suggpested that “an overall measure of the POl

can probably be lLest ebtalined by uszag the raw scor. of the I
(inncr-directed) or by the combining the raw scores of the I

and T,. (Time-Competent) Scales °~ For the purposes of this study,
the covbined TC and T vcorces were used as a single index of lcvel
of counselor self-actualization.

Procedurces

The counselors who wore invited to participate were initially
selected on the basis of their schools' geographic proximity to
Toledo, Ohio. This was accomplished through the use of selected
telephone arca codes which are within 125 miles of Toledo and
within the state of Onio. The counselors were selected on the
basis of the telephone arca code of their schools as listed in

the Directory of Ohio School Counselors (Frericks, 1$70). In order

to qualify for participation in this study, each counselor must
have bLeen employed in a school which had at least one three-
quarters time counselor and no more than one full-time and one
half-time counselor,

A iecter was sent to each of the 114'counselors who met the
criteria stated above. The second mailing, which was sent to
the thirty-five counselors who indicated an interest, requested
the counselor to agree to participate and obtain from his principal
written permission to administer the GPES. Twenty-four obtained
written permission and twenty-three completed the administration

of the instruments satisfactorily. The¢ counselors participating

-7



Ta thiL study assuked the responsibility of administering the

)

QRE& to their entire eleventh grade class, sclf~adminicter the
POl and return by wail all of the compicted testing materials.
The scores on five categorjes and the grand mean of the

Guidunce Fropram Jvaluotion Student Survey were correlated with

the combinced TC ard I score of the Persoasl Orjientotion Inventory
for all twenty-three schools. The grand mean of the CPLS

served as an overall index of student perception of the entire
guidance program. A t-test to determine whether the Pearson
Product Moment Coefficient of Correlation differed significantly
from zero was computed with alpha set at .05 for each of the

corre.ations.

aEST COPY AVNILABLE

4



BEST COPY AVAILABLE
Table 1.

Matrix of Correclations between Sclected Scales

of the Personnl Oricntation Inventory with

the Catecgoriecs of the Guidance Progprunm

Evalvation Student Survey

GPES Categories Personal Crientation Inventory Scales
TC+I ‘I‘c I

Aq 24 «39% «15

A2~7 38% e S52%% .26

B .10 ¢ 35%%k% “.02

D S56%% JAb%* e 52%%

E 033 035***' 028

Grand Mean «35% e S1%% e 24

*Significant at .05 level
**Significant at .01 level

**%*Not significant at 3 decimal places
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Correlation coefilcients of ke relaticaship betweea the

Scpardte as well us combined PO! scales of T, and T and the

C
categorics and grand mean of the GPES are reported in Table 1.
There was a significant positive correlation between Category
Ay of the GPI'S with T of the POI (r=,39, p <305) which indicates

‘that the more the counselor appeared to live in the here and now
the more the students tended te assign a high rating to Individual
Counsceling and Perceptions of the Counselor.

There was a significant positive correlation between Category
Ay.7 of the GPES with T, + I of the POI (:=.52, p ¢.01) which
indicates that the more the counsclur appeared to live in the
here and now the more tha students tended to assign a high rating
te the Guidance Program Activities and Provisions.

For purposes of tuhis study, the preferred response to items
in Category D wai Counselor." 1Items in this category ask the
student to identify the individual who has been the source of
assistance in various areas. The correlation betweszn Category
D of the GPES with TC + I of the POI was f56 (p <}01). This
finding indicates that the more the co;nselor appeared self~-
actualized, the more the students tended to identify the counselor
as a source of assistance.

In addition to the results cited above, there were significant
positive correlations between Category D of the GPES with Tgp

of the POl (r=.44, p £.05) and with I of the POI (r=.52, 2.(.01)

which indicate that the more the counselor appeared to live in
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ihu Lere and nov and be doner—dirccted rather than ontere-directe
the wmore the students teaded to view the counselor s & Sourcee
of assistance in neeting the guidance objectives.

The grand mean serves as an overall iudex of student per-
ception of the entire guidance program. The correlation between
the grand mean of the GPES with Te + I of the POT was .35 (g<{.05).
This finding indicates that the more the counselor appeared sell-
actualized the higher the s:iudents tended to rate *he entire
guidance program. There was a significant positive correlation

between the grand mean of the GPLS with TC of the POI (r=.51,

p <.01) whicn indicates that the more the counselor appeared
to live in the here and now the more the students tended to
assign a high overall rating of the entire guidanée program,

In summary, the more the counselor tended to appear to be
self-actualized the more the students tended to assign a high
rating to: (1) the Guidance Program Activities and Provisions
(A2_7); (2) the identification of the counselor as a source
of assistance (D), and; (3) the overall success of the guidance
program (grand mcan). There were no significant correlations
between ounselor self-actualization a; ﬁeasured by the com-
bined score of TC and 1 of the POI with the following three
categories of the GPES: (1) Individual Counseling and Perceptions
of the Counselor (Al): (2) CGuidance Objectives (B), and; (3)
Semantic Differential Items Used to Rate Generally the Guidance

Program (E).
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The more sclf-actualized the counselor as measured by the
POJ the more likely the students were to assign a high rating
te the school guidance program on the GPES. However, the Time-
Competent scale accounted for more significant correlations
when computed separately than when combined with the I scale.
This would suggest that the more the counselor‘appcared to
live in the here and now the more his students tended to assign
him high ratings on several of the GPES categories. The school
environment may likely influence the counselor's behavior. It
was beyond the scope of this study to control for or identify
how each counselor implemented his own particular guidance
program. Nevertheless, the Time~Competent individual may be
characterized as effectively dealing with the present without
being rigidly bound to the past or overly concerned about the
future. It is possible that the school setting reinforces the
individual with such characteriscics., Being responsive to the
needs and expectations of the students may perpetuate Time-
Competant counselor behavior. '

Surprisingly, Category Al which was believed to most closely
measure some of the underlying constructs of the POJ was not
significantly correla.ed with the combined 'I‘c score alone. It
is possible that the individual whose observable behavior is
consistent with the value of Time-Competence may be perceived as
highly visable to those around him whereas those characteristics

associated with the inner-directed individual are not as conspicuous,

-12-

P }




8
g

basic szales, i.c¢., Tine-Competent and Taner-Directed. The

TC scale, to this writer, appears to wmeasur- a personal construct
which is not as unique as that mcasvred by the Inner-Directed
scale. It seems as though our culture places a greater premium
on being able to deal witl the here and now than belng inner-
directed.

The inner-directed individual is characterized as being
guided by an internalized set of principles. The innecr~directed
person is spontaneous; open to his own expericnces and feelings
as well as those of others; possesses the capacity for intimate
contact and is able =o reech out and touch the lives of others
in a meaningful and selfless manner. The inner-directed person
1s contrasted with the outer-directed individual whose values
are largely derived from those around him. Although the qualities
cited above in reference to the inncr-directed individual seem
to this writer to be decirable, one must wonder whether our culture
in general values an ir1ividual who possesses them.

The GPES seems to be an excellent instrument to measure
student perception of the guidance prograﬁ. The focus of this
study was upon the use of all students in the eleventh grade
without regard to whether or not they had received direct service
from the counselor. The input was not limited to those few
individuals who received individual or small group counseling.
The perceptions of "all students" may be different from the

perceptions of those few students who know the counselor bes:-:

because they have had individual long-term counseling,

-13-
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The use of studints as a source el dinput Js relatively rare
ia the areca of guidance prograw evaluvations. Therv have been
P virtueally no studics where the results of student percepticn
~— of puidance programs have been corrclated with counselor per-—
=y sonality. Thus, the findings of this study have tended to pro-
duce more questions yet to be answered than actual answvers. The
need for extensive rescarch concerning the effizacy and value
of guidance program is obvious. It would seem wise to separate
the surveys of those students who did receive individual counseling
from those who did not in the correlational analyses so as to
determine whether student perception is affected by intensive
contact with the counselor and if so, in what ways.

Students should not be the only source of input in terms
of evaluating guidance programs. Administrators, guidance
counselors, parents and teacherg should also participate. The
results of the surveys completed by such diverse groups should
be correlated with counselor personality.

School ¢nvironments vary considerably as do the expectations
placed upon counselors. Field research should attempt to hold
constant the nature of the counselors' aétivities and the
organizational structure of the school during such investigations,
Knowledge of what roles and functions the counselor performs
would facilitate the interpretation of consumer completed surveys.

It is possible that counselor age, sex and type of graduate
training influence his performance on the job and therefore his
students' perceptions of the guidance program. Not only should
the relationship between the age and sex of the student with
student perception of the guidance program. The surveys of

male and female students be separately correlated with counselor

4
0 personality, el
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Several specific questions which might be investipated
are! Do iodividuals with a c&rtu]: type of Y01 profile weet
with grester success as counselors in the schools? What effccet
do counselor cducation programs which cmphasize personal growth
have upon perceived counuselor competence? To what extent does
the school environment Influence the degree to which the counselor
nay appear to be inner-dirccted? Is the concept of seli-
actualization a practical and legitimate goal of counselor

education programs? These questions warrant f{urther rescarch.

»as)
-

-1l5-



BEST COPY AVAILAK(+

BIBLIOGRAPUY

Cottle, Williaw C. "Personal Characteristics of Counselors:I,"
Persounel and Guidance Journal, 31, 8 (1953), 445-450.,

Dame:y, Vernon J. "Overall Mcasures of Self'Actualization Derived
From the Perconal Orientatien Inventory," Educational
and tsvchological Measurement, 29, (1969), 977-981.

Demos, George D., and Fadil H. Zuwaylif. "Characteristics of
Effective Counselors," Counselor Fducation and Supervision,
5, 3 (1966), 163-165.

Form, Arnold L. "Measurement of Student Attitudes Toward Counsecling
Services," Personnel and Guidance Journal, 32, 3 (1953),
84"87.

Foulds, Melvin L. "An Investigation of the Razlationship Between
Therapeutic Conditions Offered and a Measure of Self-
Actualization," Dissertation Abstracts, 29:120-A, July,
1968.

Foulds, Melvin L. "Self-Actualization and the Communication of
Facilitative Conditions During Counseling," Journal of
Counseling Psychology, 16, 2 (1969a), 132-136.

Foulds, Melvin L. "Positive Mental Health and Facilitative

Genuineness During Counseling," Personnel and Guidance
Journal, 47, 8 (1969b), 762~766.

Frericks, Don (ed.). Directory of Ohio School Counselors.
State Department of Education, Division of Guidance and
Testing Publication. Columbus, Ohio, 1970.

Graff, Robert W., et al. "The POI: A Viladity Check,"
Educational and Psychological Measurement, 30, 2 (1970),
429-432,

Hill, George E., and Donald A. freen. "The Selection, Preparation,
and Professionalization of Guidance and Personneal Vorkers,"
Review oi Educational Research, 30, 2 (1960), 115-130.

Jackson, Mozelle, and Charles L. Thompson. "Effective Counselor:
Characteristics and Attitudes," Journal of Counseling
Psychology, 18, 3 (1971), 249-254,

Jenson, Ralph E. "Student Feeling About Counseling Help,"
Personnel and Guidance Journal, 33, 9 (1955), 498-503.

~-16-

ol
r\.‘_



‘ég

<3
s
Sy
a,
S
-
7o)
&5

-

Pellepreno, Dowinice  "The Personal Constructs of Counselor Envei,..
Unpublished bhocton's dizsertation, University of Teledo, 196,

Polnanticr, Paul C. "The Personality of the Counselor," Vocation: ]l
Grddanee Quosterly, 15, 2 (1960), 95-1C0.

Price, Leah 72,, and Marvin A. Iverson. "Students! Perception of
Counselors with Varying Statuses and Role Behaviors in the
Initial Interview," Jouinal of Couugeling Psycholovy, 16,

6 (1%69), 4nyv-~4/Y,

Shostrom, Everett L. “An Inventory for the Mcasurement of Self-
Actualizationx," Livcational and Psychological Measvrement,
XX1v, 2 (1964), 207-21%.

Shosirom, Everctt L. Manual-Personal Oricentation Inventory.
San Diego: LEducational and Industrial Testing Service, 19a86.

Stripling, Robert 0., and James L. Lister. "Selection, Preparation,
and Professionalization of Specialists," Review of Educationul,
Research, XXX1II, 2 (1963), 171-178.

Tipton, Dorothy M. "Attitudes of High School Students Toward
Guidance Counselors," Dissertation Abstracts International,
30: 3805A, March 1969.

Walton, Francis X., and Thomas J. Sweeney., "Useful Predictors
of Counseling Effcctiveness," Personnel and Cuidance
Journal, 48, 1 (1969), 32-38. -

Weinrach, Stephen G., "The Relationship Between the Level of
Counsclor Self-Actualization and Student Perception of
the Guldance Program," Unpublished Doctor's Dissertation.
The University of Toledo, 1972.

Winborn, Bob S., and Wayne Rove. "Self-Actualization and the
Communication of Facilitative Conditions-A Replication,'
Journal of Counseling Psychology, 19, 1 (1972), 26-29,.

Wortman, John P. "Fifth Grade Students' Perceptions of the
Elementary School Counseclor," Dissertation Abstracts
International, 30: 145-A, July, 1969.

Wysong, H. Eugene, Guidance Program Evaluation-Student Survey,
Form A-4. revised ed. Toledo: University of Toledo
Press, 1971a.

Wysong, H. Eugene. "Information for Use in Interpreting Student
Survey: Guidance Program Evalurtion Survey-Form A-4.,"
The University of Toledo, 1971b (mimeographed.)

Wysong, H. Eugene. Personal Interview. September 27, 1971c.

FE ]
.

a

"



