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ABSTRACT
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of curriculum developmeat. This resource document contains an
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institute held at Memphis State University. The first session dealing
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PREF/CE
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teachers and supervisors across the State, adult education perscnnel from
the three participating universities, and the adult education staff of the
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extended to ilr. Charles Kerr, Coordinator of Adult Education, State Department
of Education, ilashville, Tennessee, wiio provided the overall leadership and
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Finally, to 'wrs. Jeanne Long, Adult Education Secretary, iemphis
State University, recognition is extended for her diligent efforts in tie

fyaing of th.e manuscript.
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CHAPTER [

IHTRODUCTION

Backaoround

Adult basic education teachers are faced with the challenging task
of helping adults improve their life style by assisting them in the development
of previously undeveloped educational skilis. Cased on information gathered
from ABE personnel across the State at regional workshops and information
aifven to the Tennnssee State Department of Education's Adult Education
Specialists throuchout 1973-74, one of the major problems enccuntered by ABE
teachers vas the lack of understanding of the process of curriculum development.
Consequently, the State Department of Education, in an effcrt to meet the
needs of ABE tcachers, contracted 1rith lleuphis State University to provide

tiis specialized training in the form of a two week, teacher-training Institute.

General Objectives

At the conclusion of the Institute, each person was expected to be
able to describe in writing the process involved in:
1. Determining the objectives of an ABE program.

2. Selecting the learning experiences necessary to accompiisih
these objectives.

3. Organizing the learning experiences for maximum learning.

4. Evaluating the program to determine hotr well the objectives
were achieved.

In addition, exch participant was expected to be able to assist in
the conducting of similar local workshops, on a Timited scale, whenever
scheduled for his or her geographical area, be able to explain the concepts
of a home study program or library program in ABE, and be able to use consumer
education in the overall ABE program.

1
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Institute Design

The ABE Institute was desicned as a two-week educational experience
and divided into five primary areas of instruction--instructional objectives,
instructional sequences, instructional evaluation, home study and library
programs, and consumer education, with the primary emphasis on the first three.
These areas are congruent with the objectives listed previously,

The basic design of the Institute resulted from maximum input by ABE
personnel across the State of Tennessee. For example, recommendations of ADE
teachers and supervisors through various means throughout 1973-74 was the basis
for the Tennessee Adult Edycation Advisory Committee sele: ing the Institute
tonpic, A small numter of ABE personnel from llest Tenne . (limited to llest
Tennassee due to financing and problems associated witi :eachers being absent
froa tieir jobs) were involved in preliminary planning. Procedures vere developed
for the Institute that alloved the participants to provide "input" as to
recommendations for changes that needed to be made. In other words, every
attempt vas made to encourage the participants to feel that it was thefr

Institute and that they were ultimately responsible for §ts success or failure.

Learning Experiences

In addition to lectures and the use of many visual aids, the
Institute was designed to allow for maximum participation by those attending.
Small group sessions were a regular feature of the Institute, und these were
destgned to give the participants a chance to practice the behaviors implied
in the previously state objectives. A copy of the program can be found in

Appendix £.



CHAPTER [I

INSTITUTE CONTENY

Backaround

The Institute centered around three major content areas--instructional
objectives, instructional sequences, and evaluation. Two other areas of
Instruction were covered, that being ABE 1ibrary and home study programs and
consumer education; however, these simply consisted of a few lectures to
orient the participants to the concepts involved. Therefore, no further
mention will be made of them. The remainder of this chapter will center

around the three content areas mentioned previousty.

Instructional Objectives

A Curriculum Rationale

This particular sessfon emphasized the overall curriculum development
process at a general level. At the conclusion of the session, each participant
was expected to be able to describe in writing the ~eneral process involved 1in:

1. Determining the objectives of any educational program,.

2. Selecting the Tearning experiences necessary to accomplish
tiiese objectives.

3. Organizing the learning experiences for maximum learning.
4. Evaluating the program to determine how w11 the objectives
were achieved.

Educational Onjectives

This session emphasized the development of precisely stated objectives,
At the conclusion, each participant was expected to be able to:

1. Distinguish between written objectives that were behavioral
and those that were not.

2. Convert non-behavioral objectives to behavioral ones.

3




Selecting Appronriate
Fducationa) SEﬂectTves

This sossion emphasized the kinds of objectives that should be

taught in educational institutions. At the conclusion of this session, each
participant was expected to be able to:
1. Distinguish correctly Letween objectives representing the
go?nigive. affective, and psychomotor domains of student
ehavior.

2. Classify cognitive objectives as either the lowest or
higher than the lowest level of the cognitive cdomain,

3. ‘hrite cognitive objectives for a teaching session at a higher
than the lowest level of cognition.

Identifying Affective Objectives

This session emphasized a strategy for generating affective objectives.
At 1ts conclusion, each participant was expected to be able to:

1. Describe the strategy recommended for fdentifying measurable
affective cbjectives.

2, Generate a number of such objuctives for an educational
program,

Estabiishing Performance Standards

This session emphasized concrete ways of judging the adequacy of
student accomplishments, including both quantitative and qualitative
techniques. At its conclusion, each participant was expected to be able to:

1. ldentify the portion of an objective, if any, which describes

a student performance standard (a level of achievement which

allows the teacher to identify those students uho have satisfac-
torily achieved the objective).

2. Identify the portion of an objective, if any, which describes
the class performance standard (achievement levels used to
judge the adequacy of ins%ruction).

3. lirite objectives containing both student and class performance
levels, using botii quantitative and qualitative standards.

Defining Content for Objectives

This session emphasized objectives that specified content that is
lfRikf generalizable beyond a single test item., At {its conclusion, each participant

IToxt Provided by ERI
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vias expacterd to be albe to:

1. Describe the desirablie relationship an objective should
have to test jtems.

2. Discriminate between objectives which possess content gen-
erality and those which do not.

3. Convert objectives which are equivalent to test items to
those which possess content generality.

Instructional Sequences

Teaching tnits
and Lesson Plans

Tais session emphasized recormended elements for teaching units and
lesson plans, At its conclusion, each participant was expected to be able to:

1. List the recommended elements of a teaching unit and of a
lesson plan.

~a
L]

Decide whether qiven operations should be carried out in
developing lesson plans, teaching units, both, or neither.

Analyzing Learning Qutcomes

This sassion enmhésized the techniques of task anmalysis that should
be applied to learning objectives. At the conclusion of the scssion, each
participant vas expected to be able to:

1. Describe the strategy recommended for deciding on an instruc-
tional sequence.

2. Formulate relevant entry and en route behaviors for given
instructional objectives.

Appropriate Practice

This session emphasized the principle of “"giving the learner
opportunities to practice the behavior implied by an instructional objective.”
At its conclusion, each participant was expected to be able to:

1. Distinguish between written examples of pupil activities
according to whether they are equivalent practice, analogous

practice, prerequisite tasks, or irrelevant to a given
objective.
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2. !'rite out learning activities which constitute ecquivalent

practica, analogous practice, and prerequisite tasks for
given instructional objectives.

{nowledge of Results

This session emphasized the importance of allowin) students to
Judge the adequacy of all important responses made during an instructional
sequence. At {ts conclusion, each participant was expected to be able to:

1. Oetermine when a teacher is using tie "knowledge of results"
nrincinle,

2. Generate descriptions of diverse methods of providing
knotrledge of results.

Perceived Purpose

This session emphasized the necessity of having students perceive
tiie vorth of what they study. Four different methods were examined--
extrinsic rewards, exhortation, deduction, and induction. At its conclusion,
each participant was expectod to be able to:

1. Include perceived purpose activities in their fnstructional
sequences.

2. Distinguish between teachiers wtho are and are not promoting
percefved purpose and, if so, which of the four techniques
are being used.

3. lrite corrcct exampies of each of the four perceived purpose
procedures described when given a general topic and class
description,

Evaluation

Systematic Instructional
ecision aking

This session emphasized a model for determining which instructional
activitics to include in a teaching sequence and whether the instructicnal
sequence will be effective. At 1ts conclusion, each participant was expected
to be able to describe the difference between a "teacher-artist" and a

"teacner~technician” concept of instruction.



Evaluaticn

nis session emphasized a rigorous system fcr assessment of teaching.
Test constructicn, item sampifng, interpretation of student performance data,
and the preassessment of learner competency was examined. At its conclusion,
each narticipant w»s expecied to be able to:

1. Oesign both formal and informal preassessment procedures
when given an objective.

2. Construct a test item uhich measures a given objective.

3. .jake defensibie inferences Trom test data.

Jdodern ileasurement ijethods

This session emphasized jtem sampling and criterion-referenced
measurement. At its conclusion, each participant was expected to te able to:

1. Describe the principal purpose of criterion-referenced
testing and norm-referenced testing.

2. lcentify whether selected measurement operations are more
anpropriate for criterion-referenced or norm-referencrd
testing.

3. Classify descriptions of measurement devices as efther
criterion-referenced or norm-referenced.

4. Distinguish between measurement situations which require
criterion-referenced or norm-referenced measures.

b, Describe the basic procedurs for constituting tests by
item sampling.

Experimental Designs
foggSC

-

hoo! Kesearch

This sessfon emphasized seven research designs--four of which were
recommended for evaluating educational programs. At {ts conciusion, each
participant was expected to be able to:

1. Identify v:hich ot the seven was being used in hypothetical
descriptions of school research operations.

2, Recormend the correct one of the four strong designs for use
in a particular school research s{tuation.




Instructional Supervision: A
Criterion-Referenced Strategy

Vhis session emphasized a goal-referenced approach to supervision,

vherein the sunervisor's two primary responsibilities are to aid the instructor
in selecting more defensible objectives and to assist him in attaining those
objectives. At its conclusion, each participant was expected to be able to:

1. Descridbe the two primary functions of an instructional
supervisor who uses a criterion-referenced strategy.

2. List four recommended activities to be usad by supervisors
in carrying out each of those functions.

3. Distinguish between descriptions of supervisory actions

and/or decisions vhich are or are not consistent with a
criterion-referenced strategy.

Summary
The participants were provided with learning experiences necessary

to accomplishing all of the aforementioned objectives. in addition, they
were given practice in accomplishing the behaviors stated in each objective;
and then, they were evaluated at the close of each session to determine hou
well they had achieved the objectives.

lthile this instruction wwes of a general educational nature, some
fifteen small group sessions, each approximately 1 1/2 hours long, were
built into the program to enable the participants to practice the things they
were learning by incorporating them into various facets of curriculum for
asult basic education. Each participant had to select a subject matter area
of adult basic education and develop an instructional sequence using the
principles and concepts taught. These had to be written and "handed-in" at
the close of the Institute in order to detemine the degree to which each
participant could operationalize the theory and principles taught.

©
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CHAPTER III
EVALUATION

Evaluation of the Institute was of a "two pronged" nature. First,
each participant was evaluated as to how well he or she had achieved the
stated objectives. This had to do with grades for each participant since the
Institute was offered for credit, and no further mentiorn will be made of this
in this document.

Second, data describing the twenty-eight people who participated
and how they felt aout the Institute were secured by a questionnaire (see
Appandix b for a copy of the instrumert). The remainder of this chapter will
be devoted to a presentation of this data along the following format:

1. Profile of the participants,
. Physical facilities.
. Objectives.

Program.

(4] ] > W [ ]
» »

Strengths,

'leaknesses.

o
»

7. Overall rating.

Profile of the Participants

In regards to a profile of the participants, it was found that:

1. Seventy-five per cent of “he participants were females and
twenty-five per cent were males.

2. Approximately forty-three per cent were less than thirty-five
years old and fifty-seven per cent were thirty-five and over.

3. Fifty ver cent were white, and fifty per cent were black.

4. Almost sixty-eight per cent possessed a Bachelor's Degree,
while thirty-two per cent possessed a Master's Degree.

G
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5. Approximately fourteen per cent of the participants had

less than one academic year of actual teaching experience in
ABE, while fifty per cent had from one to three years experience,
and thirty-six per cent had more than three years.

6. Approximately fourteen per cent had less than two years
experience in public schoo?s other than ABE, while fifty
per cent had from two to ten years experience, and thirty-
six per cent had more than ten years.

7. Approximately fifty-seven per cent had this public school
experience in elementary education, while thirty-two per
cent had it in secondary education, with about eleven per
cent indicating it /as in some other area.

8. Eleven per cent of the participants were emplioyed full
time in ABE, while eigaty-nine per cent vere employed part-
tine.

5. Fifty-seven per cent were from West Tennessee, twenty-nine

per cent from liddle Tennessee, and foirteen per cent from
East Tennessee. .

Physical Facilities

Relative to statements about the physical facilities provided at
the Institute, the participants responded as follows:)
Statement Score

1. Adequate space was provided for
large group meetings. 4.5

2. Adequate space was provided for
small group discussions. 1.4

1The scores were based on the following scale:

5 = Strongly agree 2 = Disagree
4 = Agree 1 = Strongly disagree
3 = Undecided




1
Relative to statements about the objactives of the Institute, the
participants responded as follows:2

Statement Score

1. The objectives of the Institute were
relevant to the needs of the participants. 4.5

2. The objectives of the Institute were
clearly defined to the participants. 4.8

3. Adequate time was available for the

objectives of the Institute to be
accomplished, 4.3

Program
ReTative to statements about the program provided at the Institute,

the participants responded as follows:3

Statement Score

1. The content of the Institute was
relevant to my needs. 4.4

2. The program of the Institute was in
line with the stated objectives. 4.8

3. Adequate 1ines of communication

viere established between staff and

participants. 4.8
4. The content of the Institute was such

that it answered questions that concerned
me relative to my job. 4.4

Strengths
lthen asked to indicate the strengths of the Instfitute, the participants

responded as follows:

1. It helped the participants learn how to state objectives

2see Footnote 1. N

3see Footnote 1.




16.
17.
18.
19.
20.

12
more precisely for instructional purposes.
Overall knowledge on how to write objectives was superbly presented.

The objectives were clearly defined; sufficient time was allotted:
tests were fair; nice profecsor,

Pupil-teacher ratio; goodness of professor to explain, explain,
and re-explain.

The preplanning of the proposed content was of yreat significance;
the objectives of the Institute were executed well; all participants
were allowed to contribute. ,

The objectives were explained and followed; t.he overall atmosphere
was very good for the learning situation.

The information presented was needed by all ABE teachers; practical
application of the moterial: professor's ability to successfully
communicate and retain the interest of the participants.

The professor; material was presented in an interesting vay.

The professor; well organized.

Subject matter was covered thoroughly; the professor did an
excellent job.

The information presented was needed by all; information uas
not boring; taught by an excelient professor: all was very
interesting.

How to determine proper objectives.

The Institute provided a very practical common sense approach
to teaching, which is badly needed in all phases of education.

Day by day interacticn of participants.

Provided an opportunity for all the participants to get involved
in the planning and writing of behavioral objectives.

The professor.

Learning how to develop an ABE curriculum.

I was able to learn hou to write behavioral objectives.

The professor clearly explajned the objectives as stated.
Objectives were stated clearly; all participants were treated

as adults; great rapport between staff and participants; teaching
techniques used were excellent.
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21. The rapport between the professor and the students was excellent.

22. The fiim strips; putting what we learned into action; the
professor's attitude.

23. The prufessor's presentations.

lleaknesses

When asked to indicate the weaknesses of the Institute, the participants
responded as follous:

1. The small groups should have been given more specific tasks
to do, questions %o answer, or lessons to plan. g

2. The participants should have had more discussions in the
time alloted for that purpose.

3. It should have been ceared more toward everyday problems
in tha ABL program.

4, Mone (five responses).

5. The visual aids need to be geared to a more simpie vocabulary
so that a participant can "take in" the material faster and
easier,

G. ileeded more time to digest the information presented--
Institute should be for more than two weeks (four responses).

7. lioved too slow; common sense knowledge sometimes stated in
obscure terms,

8. Some of the material appeared to Le contradictory.

Cverall Rating

Three cverall measures of the effectiveness of the Institute were
taken. First, the participants were asked to indicate their agreement or
disagreement with the following statement: "As a result of the Institute,
I feel that I will now be better able to perform my job." The score for

this item was 4.5.4

4Sse Footnote 1.
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Second, the participants were asked to indicate their overall
rating of the Institute from very high to very low. The score for this item
was 4.8.°

Third, the participants were asked to fi1l out the Kropp-Verner
Evaluation Scale.0 This is an attitude scale consisting of twenty items
arranged in rank order of value, with item number one being the best thing
that could be checked about the program, item number twc, the second best,
and so on, with item number twenty being the least favorable response.

A median score value was determined for each of these twenty items
Ly Kropp and Verner. This ranged from 1.13 for item number one to 10.89 for
item number twenty. Consequently, the closer a participant's score
approximated 1,13, the higher the rating for the educational session, and
the closer it approximated 10.39; the lower the rating.

lhen the scores for the participants at the Institute were
tabulated, the rating given was 2.95, which meant that only four more positive

items vere above this rating, while fifteen less favorable items vere below it.

Summary and Comments

As one peruses the data presented in this chapter, i1t is evident
that the Institute was very successful from the viewpoint of the participants.
The strengths versus the weaknesses listed by the participants support this
conclusion. In addition, one hundred per cent of the participants indfcated
that they favored additional Institutes of this type--a further evidence of

their satisfaction.

SThe scores were based on the following scale:

5 = Very high 2 = Low
4 = High 1 = Very low
3 = Medium ‘

Grussel! Kropp and Coolie Verner, “An Attitude Scale Technique for
© _ Ekvaluating lieetings," Adult Education, Vol. VII, fHo. A (Summer, 1957),
pp. 212-215,
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Uhen asked to indicate the topics on which they would like to

attend future Institutes, the participants responded as follows:

Reading (four responses).

Consumer education (two responses).

Student retention (two responses).

Student recruitment.

Teacher-student communication.

Specifically, hotr to begin an ABE class.

Dealing with the ABE student directly and the subject matter.
Attention devoted to ABE students who are not GED potentials.
GED preparation.

iore basic needs.

Library skills.

jiore on curriculum development.

Testing materials for ABE.

Bring some of the better participants back to a follow-up
institute to develop specific subject units.
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3:30 - 3:35

£:35 - 12:00

10:70 - 10:30
10:30 - 12:0C

12:00 - 1:15
1:15 - 2:30

2:30 - 3:00
3:00 ~ 4:30
4:30 - 5:3°
8:30 - 10:00
10:00 - 10:30

10:30 - 12:00

12:00 - 1415
1:15 = 2:30
2:30 - 3:00

3:00 - 4:30

4:3) - 5:30

PROGRA FOR TEMIESSEE ABE CURRICULUI! DEVELOP:ENT

LISTITUTE, JUIE 17-28, 1974

| londay, June 17

UELCOIE
Billy ilac Jones

REGISTRATION
Charles Goodpasture

BREAK
ORIENTATION
Donnie Dutton

Billy Glover
Jeannette Gunter

LUKCH

SALL GROUP SESSIONS
Donnie Dutton

BREAK

S-ALL GROUP SESSIONS
Jeannette Gunter

STAFF EETING

Tuesday, June 13

A CURRICULUNM RATIOQ!ALE
Donnie Dutton

BREAK

SCALL GROUP SESSIQNS
Billy Glover

LUKCH

EDUCATIOMAL OBJECTIVES
Donnie Dutton

BREAK

S.ALL GROUP SESSIONS
Jerry Graham
Jeannette Gunter

STAFF EETING
18
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llednesday, June 19

8:30 - 10:0C SELECTING APFROPRIATE EDUCATIONAL
OBJECTIVES

Donnie Dutton

10:00 - 10:30 BREAK

10:30 - 12:00 SITALL GROUP SESSIONS
Billy Glover

12:00 - 1:15 LUICH

1:15 - 2:30 IDEMVIFYING AFFECTIVE OBSECTIVES
Donnie Dutton

2:30 ~ 3:00 BREAK

3:00 - 4:30 ESTABLISHING PERFORANCE STANDARDS
Donnie Dutton

4:30 -~ 5:30 STAFF MEETING

7:00 - 9:00 SIALL GROUP SESSIONS

Jeannette Gunter

Thursday, June 20

8:30 - 10:C0 DEFINING CONTENT FOR OBJECTIVES
Donnfe Dutton

10:00 - 10:30 BREAK

10:30 - 12:00 TEACHING UNITS ARD LESSOM PLANS
Donnie Dutton

12:60 - 1:15 LUNCH

1:15 - 2:30 SIALL GROUP SESSIONS
Jeannette Gunter

2:30 - 3:00 BREAK

3:00 - 4:30 ANALYZING LEARNING OUTCOMES
Donnie Dutton

4:30 - 5:30 STAFF {iEETING

7:00 - 9:00 SIHALL GROUP SESSIONS

Jerry Graham

©
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8:30 - 10:00
10:00 - 10:30
10:30 - 12:00
12:00 - 1:15
1:15 - 2:30
2:30 - 3:00
3:00 - 4:30
8:30 - 10:00
10:00 - 10:30
10:30 - 12:00
12:00 - 1:15
1:15 - 2:30
2:30 - 3:00
3:00 ~ 4:30
4:30 - 5:30
7:00 - 9:00

20
Friday, June 21

ABE HOIIE STUDY PROGRAM
Blake Uelch
Jimmy Jordan
Emily Travis
Iola Vaught

BREAK

ABE LIBRARY PROGRAM
Blake lelch
Jinmy Jordan
Norma Ritchie
iola Vaught

LUNCH

SHMALL GROUP SESSIONS
Jerry Graham

EREAK

SIPALL GROUP SESSIONS
Jerry Graham

{londay, June 24

APPROPRIATE PRACTICE
Donnie Dutton

BREAK

KNOWLEDGE OF RESULTS
Donnie Dutton

LUNCH

PERCEIVED PURPOSE
Donnie Dutton

BREAK

SIHALL GROUP SESSIONS
Billy Glover

STAFF MEETING

SIMALL GROUP SESSIONS
Jerry Graham



8:30 - 10:00

10:00 - 10:30

10:30 - 12:00

12:00 - 1:15
1:15 - 2:30

2:3C
3:00

3:00
4:30

4:30 - 5:30

8:30 - 10:00

10:00 - 10:30
10:30 - 12:00

12:00 - 1:15

1:15 - 2:30

2:30 - 3:00

3:00 - 4:30

4:30 - 5:30
7:00 - 3:00

21
Tuesday, June 25
SYSYEIATIC INISTRUCTIONAL DECISION-
ITAKING
Donnie Dutton
BREAK

EVALUATI1OM!
Donnie Dutton

LUMNCH

SIMALL GROUP SESSIONS
811y Glover

BREAK

[{ODERN IMEASUREMENT METHODS
Donnie Dutton

STAFF MEETING

llednesday, June 26

EXPERIMENTAL DESIGNS FOR SCHOOL RESEARCH
Bonnie Dutton

BREAK

SITALL GROUP SESSIONS
Jeannatte Gunter

LUNCH
INSTRUCTIONAL SUPERVISION: A CRITERION
REFERENCED STRATEGY
Donnfe Dutton
REAK

SUI%1ARY
Donnie Dutton

STAFF MEETING

SIALL GROUP SESSIONS
Jerry Graham
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Thursday, June 27

8:30 - 10:00 CONSWIIER EDUCATION
Jerry Graham
10:00 - 10:30 BREAK
10:30 - 12:00 CONSWIER EDUCATION
Jerry Graham
12:00 - 1:15 LUKCH
1:15 - 2:30 REVIEY!
Donnie Dutton
2:30 - 3:00 BREAK
3:00 - 4:30 REVIELH
Donnie Dutton

Friday, June 28

8:30 - 10:00 EVALUATION
Donnie Dutton
10:00 - 10:30 BREAK
10:30 - 12:00 ADMINISTRATIVE WRAP-UP

Donnie Button

Full Tt Provided by ERIC.



APPENDIX B




cVALUATION OF
ABE CURRICULUI! DEVELOPHENT INSTITUTE
JUNE 17-28, 1974

PERSONAL DATA

1. SEX
____lkle
____ Female
2. AGEL
__ Less than 3%
35 and over
3. RACE
_____Black
___ lhite
____Other
4. DEGREE PRESERTLY HELD
___ Less than Bachelor’s
____Bachelor’'s
_____Master's
____Specialist
S. ACTUAL TEACHING EXPERIENCE IN ABE
__lLess than 1 academic year
—_1-4 academic years
5 ormre academic years

Not applicable

24
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6. NUIBER OF YEARS EXPERIENCE IN PUBLIC SCHOOLS OTHER THAH ABE
—_Less than 2 years
____2=10 years
— tore than 10 years
7. HAS YOUR EXPERIENCE, AS LISTED IN ITE1 6, BEEN PRIVARILY I
—__Elementary education
_____Secondary education
_____Other (Specify)
8. PRESEUT ABE EiPLOYMENT

—_ Full-time
____Part-time

9. PLACE OF E/PLOYMENT
_____llest Tennessee
_____liiddle Tennessee

East Tennessee

R s Aokl e 7 A sl Yok ek s e Al At A e e o S T o 2ok S ol Aok o sl e e ok ot o e o e o el ool o o ok ey ok o

Following are some statements with which you may agree or disagree.
There are no correct or incorrect answers so feel free to express
your feelings. Please give us your own opinion about these items
by circling the answer that best describes how you feel. Also, a
blan. s provided after each statement for any written comments
that you may care to make.

PHYSICAL FACILITIES
10. ADEQUATE SPACE t/AS PROVIDED FOR LARGE GROUP MEETINGS.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

ERIC

Full Tt Provided by ERIC.
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11. ADEQUATE SPACE WAS PROVIDED FOR SMALL GROUP DISCUSSIONS.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

OBJECTIVES

12, THE OBJECTIVES OF THE INSTITUTE !!ERE RELEVANT TO THE KEEDS
OF THE PARTICIPARTS.

Strougly Strongly
Agree Agree Undecided Disagree Disagrea

Comments:

13. THE OBJECTIVES OF THE INISTITUTE WERE CLEARLY DEFINED TO
THE PARTICIPANTS.

Strongly Strongly
Agree Agree Undecided bisagree Disagree
Comments:

14. THE PARTICIPANTS HAD Ail OPPORTUNITY TO CONTRIBUTE TO THE
DEVELOPHENT OF THE CONTENT OF THE INSTITUTE.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

15, ADEQUATE TLiIE WAS AVAILABLE FOR THE OBJECTIVES OF THE
IRSTITUTE TO BE REALIZED,

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

©

ERIC

Aruitoxt provided by Eic:



27
PROGRAI1
16. THE COKTERT OF THE INSTITUTE WAS RELEVANT TO KY REEDS.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comnents:

17. THE PROGRN+ OF THE INSTITUTE UAS IN LINE UITH THE STATED

OBJECTIVES.

Strongly Stirengly
Agree Agree Undecided Disagree Disagree
Comments:

13. ADEQUATE LINES OF COilUMICATION WERE ESTABLISHED BETWEE!
STAFF AlD PARTICIPANTS AT THE IiSTITUTE.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

10. THE CONTENT OF THE INSTITUTE UAS SUCH THAT IT AWSWERED
QUESTIONS THAT CONCERWED wiE RELATIVE TO .Y JOB.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

20. AS A RESULT OF THE INSTITUTE, I FEEL THAT I WILL WOW BE
ABLE TO PERFORi1 i%Y JGL (IORE SATISFACTORILY.

Strongly Strongly
Agree Agree Undecided Disagree Disagree
Comments:

©
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21. 1Y OVERALL RATING FOK THE INSTITUTE IS:

Very Very
High High liedium Low Low
Comments:

Ao de e ok Yok o e o Aol al tle ok ok o o el o e ol e 3 e e ol e v v e el o o e e ok e o o e ke ke sl b ek s el b e e ok

Please complete the following items:

22. ldentify the greatest overall strengths of the Institute.

23. Identify the greatest overall weaknesses of the Institute.

24, Do you favor additional Institutes of this type?

Yes

0

25. If you answered Item 28 yes, please indicate some of the
topics that you feel would need to be covered.




KROPP-VERNER EVALUATION SCALE*

Please follow directions carefully: Read all twenty of the
foTlowing statements. Check as many statements as necessary
to describe your reaction to the Institute.

1. It was one of the most rewarding experiences I have
ever had.

2. Exactly what I wanted.
3. I hope we can have another one in the near future.

4, It provided the kind of experience that I can apply
to my own situation.

5, ____ It helped me personally.

6. ___ It solved some problems for me.

7. I think it served its purpose.

8. ___ It had some merits.

9. ___ It was fair.
10. It was neither very good nor very poor.
11. ____ T was mildly disappointed.
12, It was not exactly what I needed.
13. ____ It was too general,
14. T am not taking any new ideas away.
15, It didn't hold my interest.
16, It was much too superficial.
17. ____ I leave dissatisfied.
18, It was very poorly planred,
19. 1 didn't learn a thing.
20, ____ It vas a complete waste of time.
*Russell Kropp and Coolie Verner.

(If you wish, add any comments on reverse side of this page.)
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