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The discussion in this paper resulted from a
questionnaire administered to students at a graduate seminar on
Competency Based Teacher Education held at the University of Houston
in 1973. The following topics are discussed: (a) the role of CBTE in
society; (b) the nature of competencies; (c) individualizing and
personalizing to meet student needs; (d) course objectives; (e)

establishing performance levels; (f) modularization of instruction;
(g) progression of students at self-determined rate; (h) utilization
of varied instructional techniques; and (i) use of competency file.
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Educational philosophins live been a tompost of debate
sinee the time of the Greeks. The schooling process reprosonts

Ci the cultural transmitter for seeiety. While fulfilling this
W role it has also been called upon to function as society's

"change agent". This dichotomy of purpose has presented a
basic conflict in educational philosophies. Educational trends
have been frequent in birth and i.:bued with an almost religious
fire. The most recent "ci..re" for the educational system has
been the recently formulated Competency Based Teacher Education
programs. The "bandwagon" for CDTE has been ladened with fol-
lowers, while other educators question from the sidelines.
During the summer of 1973, a graduate seminar in Competency
Based Teacher Education held at the University of Houston in-
volved students in discussions concerning CBTE. The class was
composed of doctoral students and in-service teachers. Their
experience within the field of :ducat ion was.dive:zso. The
cultural make-up of the group was international in scope.

The openness and informal style with which the class was
conducted encouraged every membor of the group freely express
opinions (both pro and con) to the major `s sues involved which
seem to plague the program. The fact that our Instructor,
Dr. Robert Houston, is a leader in the movement seemed to
provoke thought about these issues, rather than blindly force
acceptance of the CBTE philosophy. He encouraged critical
thinking and was willing to listen to all points of view. The
relaxed atmosphere and attitude which lie created was truly a
credit to a person in his position.

Tf any movement is to it can only so loncj as
its leaders are willing to rem: in open to challenge and realize
that there is no one answer.

The best reformers l,e world evu:- ;soon

are those who commence on themselves.
-G. ). Shaw

A questionnaire formed the basis for the following dis-
cussion. The rhetoric was always lively and diversity of
thought enabled many students to develop a mere ;doclunte co-
ceptualization of Competency BaFed Teacher Education.

The Role of,CBTE in Society

Business has always operated on a profit and loss basis.
In dealing with products, profit represented success and loss
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1973 retain their validity in 1978? Many of the com-,e,etencies

lie within the affective doeain, can the possess .on of these
competencies be accurately evaluated? Will an in-service teacner
gain additional competencies or stagnate at a previous level?
With population mobility, will a teacher certified as competent

in a rural setting, also function competently in an urban environ-

ment?

Although specified teacher competencies is a much needed

facet in the teacher training scheme, the majority of partici-
pants viewed the "how" and "why" of objective formation as
paramount to any competency design. A structured program of
competencies could be as fatal to education as the traditional
programs lack of specified competencies.

When competencies are formulated in relation to'specific

groups, for instance Chicanos and Blacks, are Black and Chicano
educators called upon to eid in the formation of these compe-

tencies? If competencies in community relations are being sought,

are community people involved in determining the specifications

for these competencies? Since experience is the best and eest

effective teacher, are inservice personnel sought out for addi-

tional input?

Can competencies effective with one group of etudents be

adequate with a different group of students: All students .ire

not alike. Should their teachers be trained in only one .;et or

competencies? What of the student who relates best to tradi-

tional instructional styles?

Individualizing and Personalizing to Meet Student Needs

One of the advantages of the Competency !lased programs over

the Traditional program in teacher education ha:, been their clai

to individualize and perso,laiize the instruction for :;t1110.cnt.:3.

Many of the participants felt that a claim such as this was a

bit overstated in light of the reality with which the program

was usually-implemented. From what could be determined about

existing CBTE programs, it appeared that the same set of instruc-

tional materials was given to each student. The only variables

evident in such an approach was the time in which the student

completed the packet, the possibility that he/she could pass the

pretest and thus move on to other learning packets, and the

built-in option for participating in alternative activities or

self-devised activities within the module approuch did not le

effect represent solely the distribution of "paperback textbook:;"

in module form. In more highly developed traditional training

programs, the participants felt that the same options as CIITE

were also available. Did not traditional programs implemented

by an interested faculty provide the same advantages as cnTr:

3
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Was the only real diio..7ence then 7.1M ;Icc,'1 thu

tunity to work as Individual rather thin as a member of I

class? The opposition to increascd
work was strong amon:A tho !articipanl-s. Thy fit thJz c:Tron-:
interaction WaS a v:taL comporercy for i7,?e,ch,?r!.;. Was the rend

towards individualization going to producc teachers wh c. lack

batic skills in socia:

In implementing individualization from a student standpoinL,
was the faculty becoming more limited in the realm of academic
freedom? When given a module, for tr:!-: class, was the staff moml;er

allowed to int7lude riElfrur

While some faculty personnel opt for formirq one-to-one
relationships with students, others appear more? interested in
development of materials. Are staff members -,;.n an option as

to which facet of the program they prefer to be.),Ie involved in
or do the students suffer as a result ot being t.r.ght by someone
who sees himself in only one role?

Objectives

Most capable have taiiiy wei .! ellned objec-
tives for their cur.'' (4 inAtructIon. AdnItt...:dly, :hose ob:c.;:.-

tives are usual not made avaliklble to tflt tC1t 111 a6vanct_,

nor are they stateci r.envt. Cv.A cre(iLblo

the objectives formulaed Jr, cnTE? Who clotc.1-mnc.:: ti;em? If

they are formulatPd f!t... the reet:s of thc

how can they .i:1-Yanco

class': Do obj.72c.ti?e, tr:nj tc lor.'' tr !)!:.t!, satf
rather than expanding the paramett2r6 in which :.ht.2y opLe?
Instead of the !iae.,r,.? 4 ;i1.!-- whic-h Cow :7:urrr.Alnd

they should be looked c.n as guideline to gc,vern ;wirt of the

course structu. :rho

freedom to deviF,:- mt
their needs.

Cognittve precce-1t- ov,,r nerf:orrr4inc.o oh3c:::-

tives in a tr.:Aditif.,I1J1 p Wit tte

performance obj,.-.1cives, (7)qT11.tIVC nroir:s;tel?

Are CBTE students thoroughly equipped with a cochLtive framework
to assist them ir met,:ng ru ::)(rtormarcr.

nrc1,-,.t.:.y in tiir tn

Lear;:i.: modu : - , o

the type of studen:: wno 0 .1 CV21.

completion ot a CBTE prnr.im, how :,,lace:ossful tt!aciler pr:)-

fessionally? Is CBTE producing a different type of teachor? De

we now have , "ncw mo.' 1" c;4-- 11:0 nf

model and
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Hstablishinv rot-for...A:leo Lov+.1s

If a student finds that he/she is having :iifficulty with
:articular learnina packet, is it feasible to rotain him/hor at
that level or should he/she be allowed to ,2..ogress to another:

level and return to the former level at a later date? Some
skill mastery is sequential, but in manly areas learninG is
necessarily dependent can previous

Instruction Is Modularized

Modules which seek in effect to extend individualization in
instruction often re.,-;u1r. in depersonalization. The amount oi
time required to develop a module is often so extensive that an
instructor is left with less time to help the students having
difficulty with modular instruction. In many circles, the time
for development often outweighs the instructional mileage of the

effort. How many iearninc options 'are really cpen to the student;
Or is he/she passing through a "mill-type" instruction at his/her

own rate. Is it realistic to devote so many hours to developing

a module for one group of stunts anu then oe faced with exten-
sive revisions for the next ,r( up?

Modlilar instruction on an individual:d hazlis requires

more personnel. Univc:rsiLies and coliec;es crreatly strapped

for funds are unabl..2 tr employ additonal staff members for
effective program laplomentation. Is it feasilJle to expect ono

faculty member operating in the usual 24 hour zs. day time spin t: c'

realistically meet the riecls of twenty individual students'.,

Considering the expense involved in developing slide/tapes
to accompany modules. are thc. universities fiscally _,reared to

make an extensive financial commitment tr a Competency Based
Teacher Education progrn:r?

Student Progress at Solf Detcrini :late

Adults as well as chilth-or usually pa or, through "71atoaus

and valleys" .or learning d student,

regardless of his chl-onciocica] aqe, would learn more effectively
if allowed to progress according to his own internal learning

clock. Realistically, what arc the implication3 for the self-

paced procedure? Would some students then work so quickly that
they achieve only a surface r,?presentation of minimum competencies;?

Would others progre5s: b3uvilv tilet thoi, <:C' 11( ,-lou

ceivably span a ten-year peric,,? It a student is cortifi as

competent in 1973, is it reasonable to believe that at the termi-
nation of the program (the timing of which is undetermincd)

he/she would still be compctEnt? Most of the participants
opposed allowing stucl?.ntz; covipleL(.! autfl i ,iau,41nq i he
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Many campuses are privileged to have thoir own televi,,ionstations. Are these extra facilities sufficiently involvtidevising audio-visual techniques for inclusion In learnin.jpackets?

Use of Competency File

In many institutions CBTE programs are operating on anexperimental basis parallel to traditional teacher trainingprograms. Grades of pass/fail in CBTE are translated to theregular grading scale. In some instances a pass is calculated
. as an A. Students involved in the regular program often resentthis approach. The C earned by the regular program student mayin essence be equivalent to the translated A of MITE.

Since accumulated course credits are included in the regu-lar students profile, how does the CBTE program ecuato thosecourses to modular completion?

Were the institutions to adopt a yradino :o mat L accom-modate both types of programs the problem of c.Imposito studentprofiles would be solved.

Conclusion

My interest is in thc future bc,:a,.6o
going to spend tile: rest of my life t!:urt...

C. Kt-I: Loring

A1though it may appz--ir From the previouz; :1i.;,:ussion thatthe participants were unreceptive to tho Co...npety 2asc:dTeacher Zducation program this was not the TIle partici-pants viewed CBTE as a possible answer, but orJ, nood5philcsophical explcration anca extended rc3eai -ch o
accep%ancc.

Where all think alike, no one thir.-,..F
much.

4
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length of time for proeam completion. Perhapll :t would bc.i)ost

to allow the'' student to set up a time chart for his own prograi .

as the program progressed, the etudent in oonfeeo!ice with his

advisor, could periodicalll roadjust th3 ehal.:. The advisor

should assist the student in delineatinc3 r:!.11,;(51,., time limite.

Since the advisor has worked with other studc;m_s durin, the

same program he/she hay coneelytuali?.ed the app-reximatc tlme

needed for that type of student in relotion tL) learnine

taking place. Although the queati cf extendee time for pro-

gram co.ipletion occupied the macro. : of the time spent on this

question, other participants who had experj.enced so-called com-

petency based courses, queried the rationale behind the equation- -

less time spent on work equals lower qualitl, of work. Is it

within the realm of the competency based philosophy to duck a

student's grade because, "...he dii not spend as much time on

his projects ae others did." Is the instructor so "time-locked"

that he cannot admit that some students can produce extremely

high quality work in three hours, whcrees, lese (lifted individ-

uals must slave for hours to produce work of equivalent quality:

One of the participants had helped in the ;:evelopment er

competency based modules in science educatic n. lie coriunent.Qd that

when a student came to him for the post-assesement only weeks

after receiving a module designed to last an .711f.ro semester,

felt that perhaps the module was inadequaLe .111(1 not enough work

had been included. Are professors A:: t.!:.it an excellent

student presents more of a threat than an oppolunity to furtlicl:

develop the intellectual abilities of a fellow human being?

rtilization of Varied Instructional Technieuee

Just how much veriety exist:; in trainini e,iterials? Authe-

visual, printed matter, and field experiencee '..`re the three

main approaches utilized by traditional procfrl-r,r. Aro t::oFc.! not

the same techniques emplGyed by CBTE? Isn't i)asic cluost:o:1

one of quality and apprepriateness of :e_tree.l.els to t!: ,e

learning situatioe? Prnaps the competency leleel approach

utilizes more eEfectivoly the wade ranee of

Undergraduate students havc modo wnich

they learn most CBTE affords the opportunity

to select the method best suited to their need-, . In most c,isee

a student is offered a variety of means to receive the ccumitivo

data. This can be either a film, attending a lecture, printed

matter, or slide/tapes presentations. i-on of audio-

vesual materials for the sake of aud'..o-visual m.)terials J; a

possible pitfall for CETE. Thy tendency mir-iht. to "grab" any

thing audio-visual and use it without first screening the quality.

Could newly devised slide/tapes become otsolete resulting in a

moc:ern day versio; of' the ly.:fo!.;sor'f-, sheave ,)f yellowed

notes?


