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ABSTRACT

The discussion in this paper resulted from a
questionnaire administered to students at a graduate seminar on
Competency Based Teacher Education held at the University of Houston
in 1973. The following topics are discussed: (a) the role of CETE in
society; (b) the nature of competencies; (c) individualizing and
personralizing to meet student needs; (d) course objectives; (e)
establiching performance levels; (f) modularization of instruction;
(g) progression of students at self-determined rate; (h) utilization
of varied instructional techniques; and (i) use of competency file.
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Fducational philosophics have been a tompest of debate
sinze the time of the Greeks. The schooling process represonts
the cultural transmitter for society. While fuifiiiing this
role it has also besen called upon to function as society's
"change agent"”. This dichotomy of purpose has presented a
basic conflict in educational philosophies. Educational trends
have been fregquent in birth and iubued with an almost religious
| fire. The most recent "cure" for the educational system has
§ been the recently fermulaited Competency Based Teacher Education
programs. The "bandwagon" for CBTE has been ladened with fol-
lowers, while other educators question from the sidelines.
During the summer of 1973, a graduate seminar in Competency
Based Teacher Education held at the University or lNouston in-
volved students in discussions concerning CBTE. The class was
composed of doctoral students and in-service teachers. Their
experience within the ficld of 2ducation was divewse. The
cultural make-up of the group was international in scope.

The openness and informal stvle with which the class was
conducted encouraged evevry nember of thoe group te freely express
opinions (both pro and con} tc the major *ssues involved which
seem to plague the program. The fact that our nstructor,

Dr. Robert Houston, is a leader in the movement scemed to
provoke thought about these issues, rather than blindly force
acceptance of the CBTE philosophy. He encouraged critical
thinking and was willing to listen to all points of view. The
relaxed atmosphere and attitude which he creatced was truly a
credit to a person in his position.

1€ any movement 1s to prevail it can oniy do so az long as
its leaders are willing to remain open to challenge and realize
that there 1is no one answer.

The best reformers ibe world bas ever «oon
are those who commence on themselves.
"'Gc de Shaw

A questicnnaire formed the basis for the following dis-
cussion. The rhetoric was always lively and diversity of
thought enabled many students to develop a mcre adeguate cos-
ceptualization of Competency Based Teacher Hducation.

The Role of CBTE in Society “

Business has always operated on a profit and ioss basis. ™
In dealing with products, profit represented success and loss
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1973 rctain their validicy ia 19782 Many of the comgetencies

lic within the affective dcisain, can the possession of taesc
competencies be accurately evaluated? Will an in-service teacnor
gain additional competencies or stagnate at a previous lcvel?

With population mobility, will a teacher certified as conpoetent

in a rural setting, also {unction competently in an urban environ-
ment?

Although specified teacher competencies is a much needed
facet in the teacher training scheme, the majority of partici-
pants viewed the "how" and "why" of objective formation as
paramount to any competency design. A structured program of
competencies could be as fatal to education as the traditiona.
programs lack of specified competencies. -,

When competencies are formulated in relation to specific
groups, for instance Chicanos and Blacks, are Black and Chicano
educators callied upon to ¢id in the formation of these compe-
tencies? If competencies in community relations are being sougit,
are community pecple involved in determining the specifications
for these competencies? Since experience 1s uie best and nost
effective teacher, are in--service personnel sought out for addi-
tional input? :

Can competencies effective with one group of atudents bo
adeguate with a different group of students? All students are
not alike. Should their teachers be trained in only one set ol
competencies? What of the student who relates best to tradi-
tional instructional styles?

Individualizing and Personalizing to Meet Student Necds

one of the advantages of the Competency Based programs over
+he Traditional proygram ip teacher education has been their claiw
to individualize and perscaailze the instruction for students.
Many of the participants felt that a claim such as this was a
bit overstated in light of the reality with which the progran
was usually implemented. From what could be determinced about
existing CBTE programs, it appeared that cthe same set Gi insoruce
tional materials was given to each student. The only variables
evident in such an approach was the time in which the studernt
completed the packet, the possibility that he/she could pass the
‘pretest and thus move on to other learning packets, and the
built-in option for participating in alternative activities or
self-devised activities within the module approach did not in
effect represent solely the distribution of "paperback toxiboor:s”
in module form. In more hignly developed traditional training
programs, the participants felt that the same options as CBTL
were also available. Did not traditional programs implementod
by an interested faculty provide the same advantages as CBTH

3



Was vhe only real dirfesence then Lhe Time Jacroy and thoe eyyors
tunity to work as an individual rather thanh as a member ot
class? The ovbposition to increased individua. RICHESS AR chalctobal RS
work was strong among the participants. Thoy folt that arouy
interaction was a vitat conpereprcy for teacheras,  Was the o
towards individualization going to produce teachers whe lack
basic skills in secial invovernion?
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In implementing individualization from a stutent standpoint,
was the faculty becoming more limited in the realm of academ:c
a

frecdom? When given a module for his class, wi

& the staff momboer
allowed to include marevicl hw pDevsonaily folt s

) Lmonrtant”

While some faculty personnel opt for formird one-to-cne
relationships with students, others appear more interested in
development of materials. Are staff members - -in an option as
to which facet of the program they prefer to bke. e involved in
or do the students suirfer as a result of being t.c.ght by someona
who sees himself in only one role?

Objectives

Most capable :ngtructars have ralrly we.l deiined objec—
tives for their cours»s orf inatraction. Admrttediy, these cbhreo-
tives are usualiy not mude avallabie to the studenis 1n auvainco,
nor are they stated .2 reRavicral ferai.  But o aow credible
the objectives formuiazed in CRTE?  Who doetermines them? I
they are formulaced 5 7't the needs of the wndividuand studen,
how c¢an they Le manpied Ui 1o Gdrance i o pratessals men i
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their needs.

Cognitive objnctivas tate vrecedent over rer
ives in a traditional progsam. Witn othe shi: oot ;
ariormance objaecrives, 1 1L angnitive eois soandg neglortedi?
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Mstablishing Performancee Tovels

~

I1f a student finds that he/she is having difficulty with o
;articuiar learninag packes, is it feasible to retain him/her at
-hat level or shouid he/zhe Lbe aliowed (o yrogress to anotier
level and return to the former level at a later cdate? Some
skill mastery is sequential, but in muny areas learaing is nas
necessarily dependent on previous st2ds. *

Instruction Is Modularized

Modules which seeck in effect to extend incividualization in
instruction often resuln in depersonalization. The amount oi
time required to develop a module 1s often so extensive that an
instructor is left with less time to help the students having
difficulty with modular instruction. In many circles, the tine
for development oiten outweighs the instructional mileage of the
effort. How many iearninc options are reaily cpen to the studenc:
Or is ne/she passing through a "mill-type" instruction at his/her
own rate. 1Is it realistic to devote so many hours to developing
a module for one group of stuuents aau then be raced with oxtens
sive revisions for the next arcup? :

Modular instruct:on on an individualizud basls reguires
morec personnel. Universiiles and colieges currently strapped
for €funds are unable to empiov additronal staff memders fer
effective program impliementation. Is i< fcasible to expoect one
faculty member operating in the usual 24 hour o dav time span to
realisticaily meet the needs of twenty individual students?

Considering the expense iavolved in developing slide/tapes
+o0 accompany modules. are the universities fisgcally nrepared to

nake an extensive financial commitment te a Compelency Basec
Teacher Education prograw?

Student Progress at Solf Detcrmined Rate

Adults as well as cobildrer usually pass through "plateaus
and vallavs" .of leatning "#Tes. jararistically, a stuaent,
regardless of his chronclorical adae, would learn more cffectively

if allowed to progress according to Nis own internal learning
clock. Realistically, what arc the implications for the self-
paced proccedure? Would some students then work so guickly that
they achieve only a surface reopresentation of minimum competencies?”
Woulid others proyrase s blowly thet fheio o oanal ccula con:
ceivably Span a ten-year periov.? 1li a stuGont is certifled as
competent in 1973, is it reasonable to believe that at the cermi-
nation of the program (the timing of which is undetermined)

he/she would still be competent? Most of the rarticipan's

opposed allowing stud=ants complete authorily in sawginag ihe

)
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Many campuses are privileged to have their own televisi
ons. Are these extra facilities sufficientle
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devising audio-visual techniques for inclusion :n learning
packets?
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Use of Competency Tile

In many institutions CBTE programs are operating on an
imental basis parallel to traditional teacher training
ams. Grades of pass/fail in CBTE are translated o the

regular grading scale. In some instances a vase is calcular

as an

A. Students involved in the regular program ofien res

this avproach. The ¢ earned »y the regular program student
in essence be equivalent to the translated A of CRTE.

Since accumulated course credits are included ;n the re

lar students profile, how does the CBTE progran M

at¢o these

courses to modular complerion?

Were the institutions to Aadopt a grading Jormar to
modate both types of rrograms t
profiles would be solved.

Conclusion

Although it may appear from the Provicus
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My interest is in the future bocause | s
going to spend the rest of my life thore.
C. Xetooring

the participants were unrecentive to the Competerey Based

Teacher Education prograr. this was not “he
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7 length of time for proavanm complotion. Perhaps 1t would bobest
==""""to allow the student to set up a time chart for his own progaram. .
' as thoe program vrogressed, the studeat in conterehce with his
advisor, could periodicailly roadjust the chavi.  The advisor _
should assist the student in delinesting :oascncbio time limiteo. _
$ince the advisor has worked with other studdnis durin, the
—-« . same program he/she has concenzualized the aprroximate time
e needed for that tvpe of student in rotetion toe zhe learning
e taking place. Although the guesii { extundad time for pro-
- gram co.spletion occupied the majo.  of the time spent on this _
guestion, other participants who had experienced so-called com-
petency based courses, guericd the rationale behind the equation--
less time spent on work equales lower guality of work. Is it
within the realm of the competency based philosophy to dock a
student's grade kbecause, "...he di 1 not spend as much time on
his preojects as others did." Is the instructor so "time-locked”
that he cannot admit that some students can sroduce extremely
high guality work in three houre, whereoes, less airfted individ-
uals must slave for hours to produce work of equivalent quality?

One of the participants had helped in the cevelopront ot
comretency baséd modules in science education. lic commented that
when a student came to him for the post-assessment only wouks
after receiving a module Gesigned to iast an optare somester, oo
felt that perhaps the module was inadequate iua not enough work
had been included. Are professors 3o inseceze “hat an excellent
student presents more of a rthreat thah an Oppuliunity to luriacy
develop the intellectual abilities of a feliow human being?

———- ‘{tilization of Varied Instructional Techniguerl

Just how much wvaricty exists in trainin;: materials?  Audio-
visual, printed matter, and fieid expecrienccs wore the three
main approaches utilized by sraditional prodarams.  Are thieose now
+he same techniques emplcyed by C3TEY Isn't Live pasic quostion
sm=~ one of guality and sppropriateness of sl ials Lot
learning cituvatioa? Peraaps the cOMpetency Lan 4 approach

ctilizes more c¢ifectively the wide range of oisrsals avairlawle.
Undergraduate students AGve Lauaty Gutermaingoit che mode ov which
they lcarn nestc nffectivelv. CRTE affords thus thoe opportunity
to select the metnhod best suited to their newds.  1n most cases
a student is offered a variety of means to rcceive the coanitive
data. This can be either a £11m, attending a lecture, printed
matter, or slide/tapes presentations. ttiliv. rion of audio-
viseal materials Lor the sako AT audio-visual materials isoa
possible pitfall for CRYL. The tendency might 1o to "grab'" any
thing audio-visual and usc 1t without first screening the guality.
Could newly devised slide/tapes become ot.solci~ resulting in a
mocern day versioa of the srofessor's sheave of yellowed ledture
notes?




