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Why Study History ?

"History" means many things to many people. On one extremely abstract level,
history has been called "philosophy teaching by examples." To some people, history
. embodies the''great traditions and enduring heritage of the past"; to otheré, though,
history is the often tragic story of violence, ignorance, poverty, disease, warfare
and "man's inhumanity to man." History has also been seen as the inevitable unfolding
of ideas like Progress and Liberty. History can serve » guide toward understanding
the bresent and future, aloug with the gloomy warming that "those who forget the
mistakes of the past are doomed to repeat them." History by itself may not seem to
make people healthier, wealthier and wiser, but over the years it has served to
give people experience in understanding complicated problems and assessing possible
solutions.

Compared with other high sch&ol courses, history appears to have two unique
contributions values and advantages.

First, in terms of content and subject matter, history has a mandate to explore
the whole —- not just a part =- of life on this planet. Art, literature, mathematics
and the sciences pursue special aspects of human experience, but they usually cannot
claim to study the relation of values to each other in a comprehensive context. History
attempts to survey _-he « itirety of human experience —-- past, present and future -- in
all its variety and complexity. Moreover, history is not just "something out there,"
abstractly femote from the individual student and teacher. Histor; courses attempt
to relate the individual to ever-widening groups and social contexts =-- the family, the
classroom, the school, the economy, political systems ;ﬁd other cultures; not as quaint
_historical curiosities in the distant past but ac realities facing students and teachers

in the immediate present and foreseezble future.
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Rather than try to describe the general purposes and objectives of teaching
and learning history in high school courses in terms of abstract concepts and fixed
standards, it may be better to explore them in terms of such questions as:

0 What is our purpose in life 2

How did we get to where we are ?

What does it mean to be a human being ?

What affects the ways people think and behave ?

How has our experience differed from others ?

How can we describe, explain and understand people ani events ?

How does ore individual relate to others or to larger groups ?

How do individuals grow and develop physically, mentally and emotionally ?

How are people different ? How are they the same ?

Whaé are the meanings of “"equality" ?

What are the social, political, economic, religious and psychological
elements of an individuals relationship with others ?

What are the rights and responsiblities of human beingé, econouically, socially,
and politically ?

What are the basic ing;edients of a community or nations ?

What are the standards and expectations of citizenship and membership in society ?
How do things work when they work well ?

How do people behave normally and under stress ?

How does the political system work ?

Why do people have customs, habits and laws ?

What does it mecan to be "free" ?

How does one person's freedom relate to another's ?.

Are people free to do anything they want ? What Limits freedom-?
How do political groups and laws originate ?

How do people, groups, freedoms and laws change over time ?

How do wars and violence happen ? What are the reasons ?

How docs the economic system operate ?
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How do people make a living ? How do they choose and prepare for careers ?
How do consumers, labor and industry work together ?

How does the economy relate to resources and the environment ?

How are political, economic and social systems different in other countries
and cultures ? How are they similar ? >
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Second, in addiﬁion to a comprehensive exploration of hwnan experience in
its variety and complexity, history has a unique value in that it does not rely on
any special jargen, techniques or limited methods. In exploring history, teachers and
students use basic, simple, ordinary, common-sense language, both for understanding
the complexity of human expexienée and for expressing thoughts effectively. n;story
can indeed take advontage of special insights and conceptual approaches used by the
arts, foreign languages, mathematics and science as well as those used in the Social
Studies. But, most important, studying history helps to develop the basic, fundamental
neans of communication, of understanding.the subtle ambiguities of huuan problems and
of expressing ideas as clearly, effectively and sensitively as possible. Indeed, in most
history courses, as much time is usually spent on language and communication as on
the substance of history.

Again, phrased in terms of questions rather than fixed standards, history
attempts to explore the following:

Can history improve reading and writing ?

What special materials and audiovisual aids help in the classroom ?

What topics and problems are best suited for improving reading and writing ?

How can mcthods, topics and materials be used most effectively according to
the teacher's own teaching style and student's own learning style ?

What topics can be done by independent projects, small-group work and class
exercises ?

What techniques can be used to build a basic vocabulary ?

What methods are most effcctive for conveying facts and information ? ldeas and
opinions ? How can students learn to tell the difference ?

How can students learn to listen carefully and understand the organization of
written or spoken prose ?

What techniques can be used to familiarize students with clear, effective, organized

' and conherent writing ? .

What steps are necessary to enable students to do research on problems, in and
out. of class ?

How can students learn to cope with a variety of opinions, bias and ambiguity ?

Hov can students learn to co-ordinate evidence and interprctation ?

How can skills developed through studying history help students in their careers
and daily life ?

The recommendations and guidelines in the following pages should indicate
some of the ways in which teachers in New Haven's high schools have tried to answver

the quections about the- content and skills of hisiory.

3
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After years of exhaustive planning, consultation, development, testing and
evaluation, it has seemed preferable to explore the general questions, objectives and
values of the Social Studies by re-organizing the traditional year-long survey courses
into quarterly mini-units and by ewmphasizing the inquiry gpproach to analyze content
and develop educational skills. The usual survey courses and methods based on text-
books and lectures may still be valuable for many subjects in the Social Studies
and other disciplines, but they often iuvulve-more classroom problems and less
satisfactory results in skill development. With a healthy appreciation of the traditional
values of history and with an acute awareness of learning problems among inner-city
students in today's world, the teachers in New Haven have wodified their courses to

- relate to the opportunities and the challenges of modern education.

"To .inquire" is to search after, to ask with the expectation of finding satis~
faction, either in the form of answers or of newer and better questions. Most important
about what we call the inquiry approach is the process of investigation in which the |
students are actively involved. The challenge of inquiry is not simply what to ask,
but how to ask. The body of knowledge takes on a very practical meaning and becomes
the means to an end, a way of answering iwportant questions. The questions asked by
teachers and the curiosity expressed by students become just as important as using
facts and acquiring information.

. The teacher acts to provoke thoughts and questions, while the students learn to
ask their own questions and develop inquiry skills. Information and facts are still
important, but in the inquify approach they are directly related to specific questions
and investigations, not just as ends in themselves or to be accumulated out of context.
Learning how to ask pertinent questions is often more rigorous and demanding in its
subtlcty and complexity than simply memorizing lists oi amorphous %acts. Some questions
may have simple answers; some may pave equally valid and defensible answers; others nay
have answers whose validity varies according to specific cases; and still other questions

are open-ended in that they stimulate further inquiry, wore rescearch, more careful
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language, grecater detail, and more sophisticated interpretation. The teacher helps
students to inquire by providing stimulating materials and by encouraging students
to develop the skills essential for independent analysis.

This approach is neither revolutionary nor new. It is as 0ld as the methods of
Socrates. John Dewey in the early 1900's recognized the importance of having students
participate actively in the learning ﬁrocess. The inquiry approach requires that
teachers as well as students focus on the process of learning along with the products
and end results of learning. Many people think it easiest and entirely sufficient
for a teacher to open a textbook and lecture from it on "everything students should
know" about a topic. The inquiry approach rephrases textbook generalizations in terms
of questions setting off a chain-reaction of further questions. It involves the students
actively in the rigorous process of research, analysis and evaluation. In the process
of inquiry students become more familiar with the subtleties and complexities of
understanding important elements of human expe?ience'aud significant historic concepts.

Ewphasis on the inquiry approach is intended to vary teaching metnods and learning
methods, so that students can become accustomed to appreciating the variety of ways
available for understanding complicated problems. Ittﬁould be contrary to the goals
and values of the inquiry approach if a teaEher lectured every day. Lecturing as one
method among several is not to be excluded. Certain skills like listeﬁing and note -
taking are best taught through a lecture, but teachers can use a variety of appfoaches
consistent with the needs of particular classes and topics.

The mini-unit organization favors the in-depth inquiry of specific topics over
broader but shallowecr approaches. The mini-units focus on a limited number of con-
cepts that are to be taught and re-inforced through a variety of methods, matcrials
and strategies. It is extremely important to re-inforce what and how students learn,
so that they can know it well enough to apply information and skills in other problems
and educational situations. This does not mean that the same materials are taught over

and over until memorized; instead, through planning, movement and continuity, cach



unit e2laborates upon the central concepts and skills through a variety of methods
and strategies, Outside of class, familiarity éith historical as well as social
problems ana inquiry skills should help students to become indeéendent adults and
responsible citizens of the modern community.

Sugpestions for Developing a Mini-Unit

The inquiry approach and mini-units unquestionably require far more work and
preparation from teachers and students than do traditional survey courses and lecturing.
More detailed information and a greater variety of interpretive cpinion are needed for

analyzing content, subjects and topics than any textbook provides; more varied tecaching

methods and learning skills are needed than simple memorization. The following is a

concise outline of common~sense steps for developing an effective unit.

I. Plan ahead as far as possible. Check with other teachers who have taught
similar courses. Review other mini-units on file. Check materials on hand in
the school library, department office, special equipment and audio-visual aids.
Be sure to allow enough advance time (6 to 8 weeks) for new orders.

I1. As you review the basic information and chronological sequence of a period or
topic, pick out the important problems, issues, themes, topice and general
questions which relate pertinently to the subject matter of the course. Very
often these will involve both descriptive explanation and interpretive opinions;
be sure you know how they overlap and connect as well as how students can re-
late the information to interpretation. Some selectivity is needad to focus

. on the central issues and problems, to allow enough time, to avoid shallow treat-
ment. The problems and issues of a unit need careful co-ordination and sequential
organization with appropriate skill exercises, class methods and materials. Allow
some flexibility since some problems and issues require more emphasis and more
time than others. It may be impossible to give them all equal treatment,

III. As you review issues and information, consider which generalizations and con-
cepts are appropriate to the subject and which allow tie-ins with other courses.
These concepts may be as abstract as ideas of causation, inevitability or {ree
will (as a few examples), or like nationalism, imperialism, compromise, nature
or others of a lower level, but it is essentlial thuat these concepts and the
problems mentioned in Part 11 above be closely integrated as far as possible
with specific events and information. Obviously, the level of abstraction of
both concepts and problems must be geared pretty closecly to the level of the
class, without being over-simplistic or abstruscly incomprchensible or invalid
if removed too far from the evidence. Consequently, it may be useful to rank
these concepts according to 1) importance to the subject matter of the course,
2) difficulty of comprchension and 3) sequence within the course.
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IV. Skills: Figure out the priority of skills which the topic, subject matter, avoilable
materials, problem: and concepts require, The list of ¢£kills and sugpested
scequence of skill develovrment given below may be helpful. Yre-tesis at the begluning
of the wiit way help to show which students need help in certain s¢hills as well
as what lLasic information the students bring to the course. Try to emphasize verbal,
written and visual skills. Figure out which skills can be developed by the whole
class together, in swall-proups or individually. Be careful about co-ordinating
skill development with suitable teaching methods and materials.

V. Classroom teoching methods: Varicty is the key to the inquiry approach and mini-
units, but there should be oerlap and coherent continuity. The list of methods
given below may heln you to figure out some which are best for certain skills,
nmaterials, problems and concepts. If in doubt, consult other teachers who have
used thosce methods. Lt is sometimes tempting to use certain methods just for
entertainment value, but such attempts usually fall flat if-the teacher has failed
to use the method without a valid, lesitimate 2ducational purpose, 2) if the teacher:
fails to make clear to students what the specific purpose and steps are involved, or
3) if the tecacher fails to co-ordinate the method with the proper material, topic,
information, skills and jssues. It also seems wisce to de-brief students immediately
with the method fresh in mind and to provide tic-ins with what goes before and after.

VI. Materials: The course outlines and course descriptions on file may help to find
wvhat is available in the school, at Yale, or needs to be ordered. Knuwing how to
use dittos and other copying processes is essential. Materials, of course, should
be geared to concepts, problems, methods, skills, interpretive biases, reading levels
and basic information. Your colleagues and Yale advisors usually have a wealth of
knowledge about source documents and interpretations; some of these, of course, may
need e¢diting for particular classes. Iwportant as reading materials are, do not
negleci available awdio-visnral aids. Allow enough lead-time for copying. Figurce out
which materials can be given to students to keep and which should be collected in
class. Keep copies of everything. Label them clearly, Try to be especially clear and
specific about instructions.

Vil. Many tecachers believe in detailed, day-by-day lesson plans. Some outlines are more
general and allow more flexibility. Different planning may be necessary for
chronological -period units or topical units. In planning a unit, onc should have at
least a good idea of a weekly sequence to be followad. Soine topics in a unit may
take more time than planned; others may take less. More trouble scems to arise {rom
overloading a unit with concepts, problewms, mcthods and information than from con-
centrating on a more limited number of essentials which incorporate cptions and

"alternatives to be cxplored as the occasion demands or allows. In pleuning methods
and skills, especially, be aware of the varying needs and abilities of the students
vithin classes and in differeut classes. Make the scquence of coming events clear
to the class, so that they know what to expect. Many students lose trock of wvhat
the purpose of a particlcular exercise or unit may be, so that frequent materials
reminders are necessary. Your overall plan should include materiesls and exercises
on continuous themes, thougs™ variety is often necessary to illustrate the themes
from different angles. Things which may seem self-evident to you may be mysterious
to the students until you find a way of getting through to them. Do not forget

to figurc out casy, coherent transitions between different parts of the unit.

Most of these suggpested procedures are, of course, in wost tcachers'

repertoire of
common-sense experience. fAind most teachers are adaptable enough to wary plans on short

noticc.




Each teacher usually has the imagination and ingeauity to develop courses in special
ways according to particular teaching styles, the peculiarities of the topic, and, most
important of all, the immcdiate needs of the individual studonts.

General Skillg

Developing skills is the nost iwportent job of the high school teachier. Social
Studivs teachers usually have to spend a great deal of time, cffort and ingenuity
teaching recading, writing anu even suviwe aritiuetic related to historical or other
inquiries., It i¢ in the high schools that students must acquire a lasting competence
in larguage and communication in order to become independent, critical, disciplined,
imaginative and active rather than passive participants in the educational process.,
Ideally, students should become accustowmed to asking questiors for themselves, develop-
ing their own critical stundards, pursuing their own goals, finding theix own motivation

.
and continuing their own individual growth and development.

The skills below are tliose which appear to be most needed in Soclal Studies courses
and vhich history courses can and should develop in special ways. They are listed in
five categories, but the overlap is considerable. The list is not a complete taxonomy,
but it should help teachers and students focus on the skills and learning problems
which occur most often. ’

I. Historical Social Studies Skills: These are the most pertinent ones encountered

in historical inquiry and need special attention., Hopefully, after two or
three courses, students should have 2 familiar understanding of:
The valucs of primary and secondary sources

Identifying fact aund opinion

Points of view and biases

Value judgements

Sterotyping crrors

Cause and effect

Comparisons and contrasts

A sense of time and place

Chronology, sequence and context

Using statistics

Gruephing and map reading

Issuwrs involving a central issue, polarized extremes, and a spectrum of
opinion

10
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I1. Active Group Skills ewphasize communication and sensitivity in speech through:

1ll.

1v.

V.

Panel discussions

Debates, preparation and formal strategy
Kole plays

Trials

Siwmulations

Small group work

Study S$kills cmphasize reading and writing for general educational development
not just for history or Social Studics:

Ability to paraphrase

Note~taking

Summarizing

Cencralizations and qualifications

Outlining, chronnlogically and topically

Proper usc of yuotations in context

. Writing clearly and sequentially

Using intreductions and illustrations

Using conclusions and evidence

Organizing the scquence of topics

Evaluating the relative importance of information
Categorizing information

Documentation and use of examples

Following divections

Taking tests

Becowing familiar with standardized tests

How to watch audiovisual aids effectively .
Research, reports and projects

Bibliogvraphy and standard reference works
Footnotes

Using the library

Carcer Skills build on these other skills:
Filling in forms

Following directions and instructions
Understanding steps in an outline

Reading th» "fiue print"

Accuracy in moncy, interest percent, payrolls
Understanding work procedures and roles
Understanding structure and organization
Taking dnitiative and responsibility
Following schedules and meeting deadlines
Asking and answering questions promptly
Developing co-opecrative attitude

dorking in groups

3ehavior and Attitude: These may not at first scem an official part of classroom
work, but they do affect how students react and behave in or out of class:
Oeclgion making

Assuming responsibility :
Democratic participation . 6’
Yolerating dissent &
Tolerating ambiguity %\“

Deing prepared @

Courtesy, co-operation, respect for others

Promptncss, attendance @

Sense of humor

Self-respect

11
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In the mini-unit organization students way have completely different topics aud

Suggestoed Sequences of Skill Deve lopment

completely different teachers each marking quarter. It is therefore essential that

all teachers be aware of the skills listed above and emphasize them during the whole
year, to insure orderly skill developwent. It is also important that 25 students

proceed through cach duarter, they should be exposed to a progressive development

of skill exercises in the year, beginning Qith simple, basics fundamentals and geoiug

on to wore comples:, sophisticated techniques. Except for the special emphasis in the

9th Grade, described below, the progreasive sequence aims-toward developing skills in
preparation gor research projects and papers in the third term to be followed by further
revicw and more sophisticated group skills in the final quarter.,

9th Grade Social Studies

——— - -

This course focuses on the individual in an urban community. Since student needs;
abilitics and problems vary considerably after the middle school,it seems necessary
that various skills be eiphasized throughout the year as circumstances and topics aliow.
Teachers should, of course, consult with school reading counselors when necessary and,
if possible, devise pre-tests and post-tests for skill development as wcl; as basic in-
formation. Naturally, the skills listed below overlap considerably and should be in-
tegratced as much as possible. Often but not al;ays, these skills are explored at nore

basic level and take more time than similar skills in later grades,

Comprehension and Communication Personal Attitudes oand Doclsion-Making
Reading Using sources

Listening Fact oud opinion

Spelling Seeiug wany sides of an issue
Vocabulary Understanding both sides of an argument
Sentence structure Analyzing problems und solutious
Parapgraphs Clarifying personal and social valuez
Usiug indexes Procedures for decision-making

Book reports Evidence and ideas

Oral reports Discussions and debates

Understanding and making charts, maps Behavior, courtesy, sensitivity

graphs

Observing audiovisual matcrial carefully
Understanding chronology and stages

Special terms and concepts to be explored include many of the following: urban, rural,

12



suburban urbanization wegalopolis, neighborhood, comaunity, society, culture, cconony,
iudustry, lavor, consurets, bealti, welfare, regions, transportaiion, seyvices, goverurnind,
law, politics, houwiag, taxation, budget, pollution, cnvironment, resources, cceology.

Personality, adolescence, physiology, discasc, lawmily, race, prejudice, intellijwnce,
maturity, drugs, addiction, dependence, repruduction, population, prevention, sexuality,
puberty, respousibility, penalties.

10th Grade-torld Arcs Studies snd 11th Grade-American History

et G s v A e ——— e - s @&

Thousir the 9th Grade uuits nocessarily emphasize various skills continuously
throughout the year, experience has indicated that a wore orderly sequential progression
is necessary during the four quarters of the two upper grade-years. Once again, the

outline below obscures the necessary overlap, contiuuxty and inte;nat1on of skill
developrent in the 10th aud 11th Grades. Pre-tesls and post-tests £01 skill development
and basic iunformation arc adviseable, if at all possible, every quarter, and, for the
benefit of other teachers, information on various students should be kept and shared

as the ycar progresses. lhe course summaries and classroom methods listed below may
help to show which topics and techniques are most suitable for developing skills in
difforent quarters of the year. The sequence below appears to apply both to World Areas
terms rclating to geography, place names and culture.

The outline appears to make abrupt divisions between each term, but, of course,
many group skills emphasized in the fourth quarter can be effectively used in the
ecarlier quarters. And it is always essential and neccssary for each quarter's work to
review, re-iuforce and build upon the skills of the previous quarters. Teachers and
students are, nf course, free to develop any skills whenever necessary; the outline
represents a suggested, recommended sequence based o; experience of which skills need
special emphasis and mastery to insure that students progress cffectively from quarter

to quarter ~nd develop their own competeuce in a rcasonably systemmatic way.

) oot m&“\“"
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First Tern: It is obviously desirable that later in the yeur teachers can feel) confident
that students in the {irst term have had thorough and lastiug compcetence in
the following basic fundamentals: .

1. Understandiug the diffcrences and values of Primary and Secondaxy Sources
2. Identifying Fact and Opinion
3. Cause and Effect - underlying and imnediate
) 4, Point of View, bias and value judgments
Teachers might devire a pre-test to ascertain the students knovledge of these
coucepts, as well as reading und writing skills and basic information. Mini-units
in the {irst ters should emphasize materinsl and methods which emphasize these
tkills and concepis. A post-test nay belp as a follow-up and as a way of briefing
"he studeats teachers Jater iu the year., As noted above, intensive work in
geographic skills and terms should be 2dded for 10th CGrade World Aveas.

A few examples of how to teach the concepts above ares Pr;mar, and Secondary Source
have a staged incident and compare the students “eye-witness'" accounts: "Rumor
game' - write out a sentence on paper, have the students whisper it sequentially
around the room and compare the last whispered messapge with the original. Fact

and Opinion:Examine news stories and editorials on the same issue from different
newspapers.,

3. Proof Essay - a simple format involving

a. Statement

b. Reason

c. Evidence
The teacher might copy out a standard format for these essays until students are
familiar enough with it to make their own. More work can be done to allow for
objections, counter-arguments, qualifications and the like as the term and the
year progress. A bare outline at first may be necessary, to be followed by com-
plete sentences and formal paragraphs.

Second Term: Pre-test to check on 1st Term's work. Design units to continue work on
the concepts and skills cmphasized above. The hew emphasis in this term
might focus on:

1. Picking out important facts from context; list them according
to varjous priorities and re-write them without extraneous
material,

2. Familiarity with standardized tests with emphasis on following
directions and timing.

3. Beginaing preparation for 3rd term paper or project: Taking
reading notes, checking facts, outlining, library materials,
drafting, revision.

In the 10th Crade, theore should still be emphasis on geography and cultural
terus,

Third Term: Pre-tect fo "hecking on lst and 2nd term work. Continue exercises from
. previous te  : but include newer and more intensive emphaq:s on:
1. anpar1u0ﬂs and contrasts; similarities and differences; parallels
2. Further preparation and completion of reszarch project in-
cluding preliminary final drafts and allowing enough time after
the project or paper is completed to go over aud review the work,

Fourth Term: Prepare for some final review of sli1)s developcd snd re-inforcement of
research project skills elther through review of the 3rd term paper or
assignment of related resecarch topics. Ewphasis dn this term should include:

1, Siall group work

2, Developing previous discussion skills for formal debates, oral reports
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SAMPLE CQUKSE DESCRIDPT1ONS

Ninth @rade BESY cory RVAILABLE

The individual in urban society is the major theme of the 9th Grade Social Siulies
program in the Neyw Haven high schools. The basic information pruyided in the 9th Grade
program is generally the sam in the threc schools and emphasizes the duzlistic nature
of an individual's porsonal growth and relationships within a cemplex urban enviroament.
The dualistic thenes are irtor-related  and overlap so that they are not reully scparated,
though this descriplion mry give such an dmpression. Naturally, according to particular
topics thuere are varying emphases given to personal relationships and general urban
issurs,. The ninth grade is alse an excellent area for introducing the Social Science
disciplines to all students.

For example, in those parts of the 9th Grade program which involve personal
growth and relations within an urban-socicty and ecach of the disciplines are represented
and attention is given to: problems of adolescence; the process of soclalization; the

)

influeance of family and culturej the role of peer groups; problems of race and prejudice;
the purpouses of education; the personal, physiological and social elements of drug abuse
and sexuality; the individual's coacern for pfoblems qQf urban ecology. Analysis and
discussion of these topics emphasize the students understanding of themselves as unique
individuals with spncial strengths and liwmitations, and as menmbers of larger, complex
groups with special) cxpectations and respovsibilities; sclf-respect and respect for others;
analyzing problems accurately; considering alternatives and consequences; developing
the meons for making personal. decisions effectively. In terms of skill development, the
discussion of personal growth, relatious and choices focus cnt listening and observing
carefully; defining themes and issuvss in a discussion; distinguishing between fact and
opinion; orgunizing cvidence to gupport an opinlon; understanding more than one side to an
argumant 3 caploxing alternatives and options; participating in group decisjion-paking:
learping fundancntal concepts of social studies. More specific Information sbout min-units

explosIng personsl developuwent and personnl relations follow this general suamary.
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In addition to developing the students awareness of their own development, the
9th CGrade program emphasizes the larger social elements of the individual's experience
in a complex urban society. Units about urban themes include topics on understanding
the urban environment; its geographical relations with the surrouading region; its
internal geographical divisions; the social and econcmic elements of neighborhoods
and communities; the composition of the population. Other units explore the histerical
development of cities and case studies of urbanization: Athens and Rome; medieval cities;
Venice and Constantinople: London and Paris; the growth of commerce, trade, transportation
and industrialism in the process of modern urbanization. Law, goverument and political
organization of cities are the topics in other units, including attention to the
structure and working of the federal government, national legislation, executive
administration, court systems, fedegal urban programs, relations wilh state government
law enforcement, and individual civil rights within the system of government. Some units
focus on the analysis and solution of urban préblems;'how environment and people affect
each other; the economics of cities; transportation; pollution; housing; urban crimes
and violence; law enforcement; taxation; the growth of suburbs; urban planning; the

future of cities. Using a basic text (Exploring the Urban World), maps, films, slides,

and posters, the units on urbanization develop skills like: understanding and making

. maps, charts and graphs; using indexes and reference booksy reading, roabulary and
comprehension; use of data and source materials; making generalizations; understanding
terms and concepts related to city life; interpreting time lines and chronology; dis-
tinguishing fact and opinion; analyzing problems and.éolutions.

As noted above, basic, fundamental skill development is emphasized throughout the
year according to particular topics, classroom methods and materials. The overlapping
integration of topics about the individual in an urban society means that personal
relations often come up in units on urbanization and that urban problems influence
discussions in unit; on personal relations. The following sample cutlines are but a few
of those explored in the 2th Grade program and, for the sake of brevity, do not give

—-ae

the full substance of a course unit. They are offered as an introduction to the possibilitie

Qo )
ERIC-er exploring various elements of the individual in an urban world.
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I. Course Topic: New Haven, past and present ( B. Centennial Preparation )
Ceneral Educaticnal Objectives:
A. To understand the urbanization process, including the Industrial Revolution,
geographic factors and immigration.
B. To understand that city government is designed to pexform services for the
people and that the ability to provide services depends on economic bases
C. To gain insights into patterns of ethnic movements and politics
D. To understand forces causing decline of cities
CGeneral Behavioral Objectives:
A. Understanding and describing the process of urbanization
B. Understanding at lcast fifteen services of city government
C. Understanding the procedures and related problems of city taxes
Special Skills and Methods:
A. Note-taking-required
B. Graphs: population, bar lines; pie graph of city budget
C. Vocabulary
D. Maps: City streets, topography, zoning maps
E. Listening
Major Content and Subject Matter: New Haven's development in different historic periods;
the structure and organization of New Haven's government
Short List of Materials: pamphlets of New Haven history, slides, guides fxom city
agencics, filmstrips on urban problems
Teacher: Jonathan D. Clark

11. Course lopic: lLaw, Crime and Justice
Geneval Educational Objectives: o
A. To introduce students to the structure of the city, how it attempts to-
deal with one of today's major urban problems: enforcement of and respect
for law.
‘B. To have students recognize their unique positions as citizens in a
- democratic society.
C. To present principles of government and jurisprudence which students should
know to understand their rights and those of others
General Behavioral Objectives:
A. To have students investigate the forces which produce'changes in our legal
system,
B. To encourage students to grapple with alternative resolutions of issues.
. €. To help students understand and interprect data, charts and graphs.
Special Skills and Methods:
A. Group skills, critical thinking and listening: role plays, mock trials, debates,
forming in-class investigative ccmmissions, hearing guest speakers.
B. Interpretation of data: case studies, charts, graphs, newspaperes, filmstrips
C. Comprehension, written and oral skills: tests, oral ancd written reports, de~
bates, critical reviews, articles, interviewing guest speakers
Major Content and Subject Mutter: (veekly) 1., The Origins of Law 2. Civil und Criminal Law
3. Urban Regulation 4, The Organization of the State Court System 5. The Juvenile
Court in Practice 6. Youth in Trouble 7. Staying Out of Trouble 8. Protection
and Punishment
Short List of Materials Used: Justice in America series (lLaw, Crime and Justice; law and
the City; law and Order; Law and the Cons umer) jManchild iu the Promised Land;
No One Will Listen; Two Blocks Apart. Filmstrirs: The Whoels of Tu'ljce' erl-
Jyana' Wha‘ You Can Lr lieve: Jor;y Iives in latrlem: Anrhg_) Lives iu Wdtt“‘

You and the Laws The Var on Crime

— i ¢ o

Teacher: Michael Burgess
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Lil. Course Jopic: Adoiescent Psychology and Tecenage Problems

General
A,
B.
C.

Ceneral
A,

B,
C.

Special
A,
B.
C.

Educations) Qbjectives
To develop an understunding of the causes of human behavior
To develop a theoretical framework for analyzing adolescent behavior

To develcp insight into the developmental tasks of adolescence; individuality
and conformity; relations with parents, siblings and peers

Behavioral Objectives:

Explaining and evaluating adolescent behavior in specifiec situations through
case studies and storics )

Explaining human motivations in common adolescent problems

Developing greater tolerance and sensitivity to the problems of the mentally
ill

Skills and Muthods:

Analysis of action and expression
Communication

Decision-naking

B |
Sy ) Cory e 4/[4&5

lectures, discussions in class and

in small groups; writing scenaaios

of problem-situvations; films and film~
strips

Major Content and Subject Matter:

A,

B,
c.

Theories of Personality Development, Psychological Function, Defense Mechanisms,
Transactional Analysis

leenage Problems: peer pressure, family relations, insecurity,
Varietics and Degrees of Mental Illness

decision-making

Short List of Materials; mimeographed hand-outs, Maturity, Loyalty, Dibs In Scarch

of Self; 1'm OK, You're OK.. Filmstrip: Understanding Your Parents

Teachers: Michael Burgess, Jonathan Clark, Burt Saxon

IV. Course Topic: Socialization and Prejudice -( Ethnlc Studies )

General

Educationul Objectives:

A. Understanding the Process of Socialization, its effects on attitudes and behavic
B, Evaluating the importance of competition, power, status and adolescence in our
culture and others

C. Understanding the origins, manifestations and effects

of prejudice

General Behavioral Objectives:
A. Explaining how socialization influences attitudes and behavior
B. Understanding heredity, evolution and environment
C. Understanding cultural norms and values in various societies
Special Skills and Metliods:

A.
B.

D.

Conceptualization

Comparison of culutures and experiences
C. Analyzing heredity and cnvironment
Independent research

Oral reading, discussion, play-
writing, synectics, group work,
simulations, fillms, filmstrips,
guest speakers

E. Reading, Writing, Vocabhulary
Major Content and Subject Matter: Case studies of socialization procedures, cross—cultural

exatrples, socialization in citics,
Short List of Materials:
Why

the Caged Bird Sings,

socialization in the South, elements of prejudice
student folder of readings and lessons, Two Blncks Apart, I Know

—

The Invisible Wall (teacher's guidenszfizBie)

Teacher: Durt Saxon -
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V. Coursc Topic: becisions and Values: Drugs.
Ceneral Educational O ObJQCLLV@H'

A. Understanding what role drugs play in onc's life

B. Understunding causcs and effects of drug ae

C. Fvaluating solutions to the drug problem :

D. Exploring altcrnatives to drug usc

Cencral Behavioral Objectives:

A. Understanding names, appearance, nicknames, physical and psychological effects,
addiction potential of marijuana, LSD heroin, cigarettes, alcohol, amphetamincs
and buarbituates

B. Describing and explaining attitudes towaird drugs

Special Skills ond Methods

A. Classifying Drugs Disussion in class and small groups,

‘B. Analyzing drug treatucnt prograuws case-study analysis, films, filmstrips,

C. Clarifying and formiug wvalues : tapes, gucst speakers, play-writing,
simulations

Major Content and Subject Matter: Reasons for drug usej marijuana; narcotics; ha]lucinogenb°
amphetanines; cigavettes; alcohol; drug trcatment programs; altermatives to drugs

Short List of Materials; student folder of readings; Scope, Drugs; NIMI pamphlets;
Making Value Judgments. Films:"Donny B", "What Time Ts 1t Now?" “"Breath of Aix"
(teacher guide availablc)

Teacher: Burt Saxon
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Tenth Grade

The World Area Studies program in the 10th Grade offers comparative perspectives
on important, cultures, civilizations and nations. The major themes of the program's
units are the interdependence and commonality of human experience with attention to the
significance of differing cultural and national developments. The relative remoteness of
many of the areus studicd presents special problems for students who are most familiar
and concerned with issues in their immediate surroundings. The 9th Grade program on
issues of the individual in urbon society and the 11lth Grade program in American Histoxy
have an immocdiacy and familiarity which the 10th Grade program does not necessarily have,
-0 that teachers face special burdens in in#olvlng students with topies and issues on
a more abstract or vicarious level. Some of the sample course outlines below show
how several tcachers have coped with the problem of attracting and holding the student's
attenticn and interest. In terms of ‘skill development, the separate units during the
school year generally follow the recommended sequence outlined in the previous section
of the guidelines, Experience has shown, however, that skills related to geography
and cultural concepts need continual emphasis and review during each quarter. Remember
that these outlines give only the bare skeleton of a.few courses and represent only
a sauple of the national and conceptual topics offered in the 10th Grade Worid Area
Studies program in the New Haven high schools.

Sample Outlines

I. Course Topic: Ancient Rome
General Educational Objectives:
A. To shov students the record of ancient Rome in human experience
B. To illustrate the influence of Rome on the past and present
C. To provide practical knovledge of the ideas and events in the early period of
western civilization
General Behavioral Objectives:
A. lcarning terms and concepts from ancient Rome that are still used today:
dictatorship, revolutlen,senate, patrons, province, ecte. .
B. To reacd and understand actively rather than passively
C. To appreciate the origius of beliefs and ideas in western culture
D. To sce how Roman law is the basis for many modern laws
Special Skills and Methods:
A. To develop an historical point of view for remote perifods
B, To become familiar with basic documents and their onalysis
C. Tn distinguigh betwveen vrimary and secondary souxces
De Understanding perspective, library skills

Major Content and Subject Matter: Eurly Italian peoples, Etruscans, latins, early Roman
soclety, rellgion, tao Republic, political structure, plcbeian revolt, reform
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aristocracy, Greeian influences, imperial expansion, the Punic War, Hannibal, new
provinces, eastern military campaigns, the imperial constitution, chui:ping social
structure, the risc of new lesdcors, Pompey, Caesar, Ciccro, Marc Anthony, the end of
the Republic, rise of Christianity

Short List of Materials Dawve, Ancicent Greece and Rome; Starr, Ancient Romans; filuwstrips:
posters; photos from New Haven Public Library

Teacher: Solumon Govrin

II. Course Topic: The Causes of War
General Lducalional Objectives:
A. Lxploring why countries resort to war to settle grievances
B. Undcrstunding the role of economic, colonial, political, imperialism in the causes
of war,
C. Understanding the role of alliances and power blocs
D. Investigating the nature of hLostility between U.S.A. and U.S.S.R.
E. Exploriag possible alternatives to War
F. Analyzing the effects of European, Asian and African developments on U.S.A.
General Behavioral Objectives:
A. To tolcrate dissent and develop democratic participation
B. To undecrstand clashes of orfaion
C. To undcrstand long and short term causation
D. To analyze reliability of information
E. To develop decision-making
F. To appreciate concepts related to international affairs; balance of power,
containment, cold war, power bloc, neutrality .
Special Skills and Methods:
A. To devclop an historical point of view
B. To identify sterentyprs and propaganda
C. To refine and articulate
D. To ask important questions about facts and ideas
E. To understand analysis of problems and controversial issues
F. To analyze and interpret basic documents closely and critically
G. Map reading, topography, observation
H. Relating individual knowlcdge to larger experience
Major Content aud Subject Matter: Spanish-American War, Philippine Insurrection, World
War I, World War 11, Peace Treatics 1919 and 1945, the cold war, motives of Kussia and
China
Short List of Materials: Ceottel, Amcrica's Wars?; Pussey, The Way We Go To War; Cramer,
The Cavses of War; Pictorial History of World Wars 1 and 11; Winks, The Cold War
Teacher: Solomou Govrin

III. Course Topic: Japan and Korea
Gencral Educational Objcctives:
A. To apprecciate other peoples and cultures
B. To correct misconceptions about foreign lands and peoples
C. To undcrstand nationalistic fears, misunderstandings, ignorance and conflict
D. To promote critical inquiry and analytical thinking

s
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General Behavioral Objectives: bl
A. To compare and contrast attitudes, v.lues, political and economic sys tems
B. To develoup empathy for the problems of .apan and Korea
C. To illustrate geographical and cultural factors
D. To investigate the ratiomale behind customs, traditions and use of human

abilities in other cultures

Special Skills and Methods:

A. Evaluating special points of view

B. Making Decisions

C. Using primary and secondary sources from both cultures and from the West

D. Critical thinking: position papers, objectives, conclusions, debates

E. Develop . ng research skills: encyclopedias, books, newspaper, magazines, {ilms,
television, interviewing, map work, regional ters '

Major Content and Subject Matter: Geography - human resources and physical; History:
critical periods, religious influences; Education; Modernization; Traditionalism;
Economic and Political Problems; a gencral introducation to languages and writing.

Short List of Materials: maps, textbooks, reference books, filmstrips, records, slides,
cultural artifacts, dolls and toys, puzzles, stamps, plays, television, pictures

Teacher: Florence Zywocinski

1V. Course Topic: China
Ceneral Educational Objectives:
A. An introduction to the Oriental inheritance
B. The impact of geography, demography and philosophy on cultural development
C. Comparison of Eastern and Western cultural development in scveral aspects
D. Relation of China to political development through reform and revolution
E. The importance of Chinese Communism in the political development of the "Third
World"
General Behavioral Objectives:
A. Appreciating the values of other cultures
B. Understanding the relationship of reform to revolution
C. Relating the resolution of national problems to the resolution of world pxoblems
D. Criticizing propaganda and specific problems and investigating accurately
Special Skills and Methods:
A. Reading
B. Making critical evaluations
C. Developing written and verbal communication
D. Home study assignments .
E. Required note-taking
F. Open book exams, bi-weekly quiz
G. Discussions and debates
H. Using original documents
J. Understanding and diagramming criticial relations
Major Content and Subject Matter: Analyzing the oldest-culture in the world; the philosophic
of the East; western influence on Chinese political development; Sun Yat Sen and
democracy in China; Mao and the rise of Communism; American relations. Geography
and resources of China
Short list of Materials: textbcok, media information, special research assignments, Yale
Axt Gallery materials, available motion pictures
Note: The Japan, Koreca and China units were developed through a special grant made possible
by Yale University's department of Asian Studies
Teacher: Joseph Hersant

'll
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V. Course Topic: The Soveit Union
General Educational Objectivess
A. To Becone acquainted with the principal peoples and cultures of the U.S.S.K.
B. To study the principal periods of Soviet history since 1917,
C. To understand the role of the U.$.S.R. in world affairs
D. To examine the principal similarities and differences between the U.S.S.R. and U.S.A.
+  Gencral Behavioral Objectives:
A. Encourage studeats to comnmaunicato clearly and to relate to one another vpenly,
B. Encourage awony students respect for the opinions of each other.
C. To understand lmportant issues in Soviet affairs and some of the different opinions
reparding these issues,
Special Shills and Methods:
A. Ability to read and cowprehend documents and secondary sources
L. Establish ability of students of express their opinions clearly.
C. Ability to dcfine one's own opinions and to respect those of others.
D. Writing skills
Major Conteat and Subject Hotter: geosraphy of The U.S.S.R. peoples and cul tures of
the U.S.S.R.; religions and the state; the Soviet goverawent and the Communist
party ol the Soviet Uniow; Soviet foreign policy; principal domestic problems;
American-Soviet relations.
Short List of Materials: Cambridge books on the U.S.8.R., maps and geographies of the
U.S.5.R. selected books and pamphlets of Communism, appropriate audio-visual matexialsg.
Teacher: John R, Chernovetz .

VL. Course Topic: The Soviet Union
General Educational Objectives: .
A. To understand the mentality and behavior of the' "Soviet man"!
B. To understand the relationship between the U.$.S.R. and the non-Comumunist world.
C. To understand the relationship between the U,S.S.R. and its Europecan
satellites and between the U.S.S.K. and the Communist states of Asia,
D. To study the leading nationalities, religions and cultures of the U.S.S.R,
General Behavioral Objectives: .
A. Encourage cooperation between students in study and in discussion
B. To understand various aspects of scveral of the more important issves in the VU.S.S.R.
C. Eucourage accuracy in speech and in writing.
Special Skills and Methods:
A. How to pronouce Russian names of persons & places
B. Map-reading and understanding of the principles of geography.
C. Understanding what the more important Russian place names mean in English
Major Content and Subject Matter: The geography and history of the Soviet Union
The structure of Soviet goverument. The influence of Communism in Soviet
governuent and culture. The Soviet Union in world perspective. Problems and prospects
in Soviet-American iclations. ' '
Short List of Materials: Maps, NY Times filmstrips; collection of magnzine articles from
Life, Look, and Newsweek, and the N.Y. Times; appropriate text books and pamphlets;

. -

illustrated bouks on the Soviet Union.

Note: The above cxamples illustrate how the same unit my be developed and taught by two
teachers in different high schools.
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VII. Course Topic: Modern Europe

Generail Eduecational Objective:ns:

A. To foster an uaderstauding of and appreciation for nationalism as a force in
nodern Buyopeun history.
* B, To understand efforts to promote international cooperatjon among European countries
and the difficulties in promoting it.
C. To understend the principal themes and periods of modern Furopean history.
D. To become woell acquuinted with several of the many important European natlons.
E. To wderstand the closa relationship between the U.S.A. and Europe, past and
proesuent, -
General sBenavioral Objectives:
A, To make stwilents avare of the world around thom.
B. To encourape accuracy in oral and wvritten expression.
C. Yo develop cooperation and understanding among students.
Special Skills and li2thods:
A, Roading.
B. Map reading and construction.
C. Mouorization of very important facts and of the location of important places.
D. Use of puzzlcs and games to stimulate student interest.

Content.s and Subject Hatter of the Course: The unification of Gesmany and Italy;
Bismarck, Cavour, and Garibaldi; general development of Furope in the later 19vh
century; the causes and consequences of World War One; the 14 points and the Versailles
treaty; the Twenty Years Truce, Weim:r CGermany, how the Nazis seized power and how
they abused it, the causes and consequences of World War Two, Post-War lurope.

A Short List of Materials: AEP pamphlets on Fastern Furope, Western Hurope, and Nazi
Germany. Ditloes especially prepared by the. teachL1 concerning the causes of World
War Oue, the 14 points and the Versailles Treaty. '

Filmsy the Rise of Adolf Hitler, Czechoslovakia: A nation in chains.

Teacher: Bimcot Adinolfi

VIII. Course Topic: Eastern Eurqpo
Gencral Lducatioual Objectives:
A. Eastern Furope defined as the zone of small nations between the Germans and the
Russians.,
B. To comprchend the great ethnic linguistic and religious diversity of Fastern
Europe and some of the conscquences of this diversity past and present.
C. To study in somc detail scveral of the more important nations in Eastern FEurope
with regard to history, polities, culture and religion,
D. To understand how Eastern Europe has been the arena of conflicts between larger
outslide powers, In general, to understand Eastern Europe in European perspective,
General Dehavioral Objectives:
A, To maintain classroom discipline without stifling the individuality of students.
B. Lumphasize the punctual and complete fulfillment of assignments.
C. Tu encourage open discussion and topics pertinent to the course.
_ D. To encourage or arouse in students "the joy of learning"
Special Skills and lMathods:
A. Penmanship skills
B. Ability to write clearly

24



C. Reading skills, developed in part by students individually reading aloud to the
group. '

D. How to read and understand maps.

E. Mcworization of the locations of iwportant placeq and of the dates of a few very
important events. . :

Major Content and Subject Matter: General survey of the geography of Eastern Europe; a
general survey of the peoples of Ersteru Europe including important differences in
politi-s, relipion and culture; Concentration on two of the more important nations
in Lastern Ewrope in ord-y to understand their past and present status in some de-
tail; discunsicn ol the relatrionship of the United States to Fastern Lurope past
and present; this discussion will include the contribution of immigrants from Eastern
Lurepe to the malking of the Uailed States.

Short Lint of Materials: Textbook; biographies or auteoblographies in translation; wall
maps and mimcographed map handouts; some book, magarzines and newspapers from LEast
Furopean countrics to stimulate 1uLelcsL and discussion. '

Teacher: lienry Brajlovic

IX. Course ¥opic: The Middle Fast
General Lducational ObJBCLlVOb.
A. To understand the principal peoples and cultures of the Middle East
B. To understand the importance of the Middle East in world politics and in
the world economy.
C. To understand the general political developments of the Middle East since
World War Onc.
D. To understand the nature and origins of the Arab-Israeli conflict and to be
familiar with some of the different interpretations of that conflict,

General Beliavioral Objectiives:

Ao To maintain an n'wnqphnre condurive to learning.

B. To try to promote "thke joy of leaming".

C. To encourage the punctudl and complcte fulfillment of assignments.

D. To encourage studenis to speak their own mind clearly on issues or topics
pertinent to the course.

E. To understand and appreciate different points of view on certain important issues.

Special $kills and M:othods:

A. Distinguishing -between fact and opinion.

B. lmprovement of reading skills.

C. Learning how to use and understend maps.

D. Improvement of writing skills, including grammar, penmaunship and spelling.

Major Content and Subject Matter: General survey of the geography of the Middle Rast
a short survey of tha principal civilizations of the anclent Middle East; a short
survey of the development of the Middle Fast since 1917; a survey of the political
developmont of the Middle Fast since 1917; a survey.of contemporary issues end
problens in the Middle East.

Short List of Materials: Textbooks; selections from autobiographies or speeches by important
twenticth century political figures; filmstrips; £ilmstrips,postcards; popular
magazine articles, espcially those with illustrations; books or postcards illustrating .
the arts and architecure of the Middle Fast past and present.

Teacher: Henry Brajkovic
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The 11lth Grede program in Awerican History was the first curriculum area under-
taken by the Yale-ilcw Haven History Education Project, and in each school it offers
students the widust nusber of elcective cholces obout special topics in American History.
The learning problems of studcnls wre espreially crucial in the 11th Grade and requi re

more gpoecinl aitention than would have been possible vuder the traditional yeiy - leng
survey cowrses The focus on special toples dn American lHistory cach quarter allows equal
concentration on skill developmert as oull Incd ab&&c. As the sample outlines below
indicate, sowe of the wnit topics deal with familiar puriéds of our nation's past,
Viiile others explore specific themes and problems illustrating the overall chronology
of Amcrican development. The range of eleciive topics and thelr exploration in depth
allov teaclhers and students to pursuc issues of most immcdiate interest. The electave
system Juvolves studceuts actively in the process of making decisiona, considering al-
ternatives and facing cons¢quent responsiblilities morc direetly and vividly than re-
quired year - long surveys permit,

The sample outlines for American History units arc more nuwcrous than for the
9th and 10th Crade programs. Some included below are on the same course topic, but they
serve to show how different teachers using the same subject matter approach
an issuc of common conceru. Since 1970, over thirty high school teachers in New Haven
have developed over one hundred wini-units in American History, so that every 1lth Crade
student in ecach of the threc schools has a choice of four or five each marking quarter or
a total of sixtcen to twenty during the yeoar. Thus, ns-above, these outlines represent

only a sample,

Sample Outlines

1. Coursc Tepict The United States Constitution:
Ceneral Lduzational “Objcchives s
A. To read and become familiar with the Conustitution
B. To runlixc the Constitution as the sourcs of our political dnheritance
C. To cbserve how the Constitution functions in the federal system
D. To bheln students develop poiitical values -
FE.o To develop political insights by considering the phlilosophics behind constitutionaliam
F. To develop political maturity about the relation of socicty and government
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General Bchavioral Objectives:
A. To develop political confidence, appreciation and objectiveness by examining
Constitutional ideas and myths
B. To duvestiguze end criticize misinformation about the Constitution
C. To appreciate personal rights, their limits and the needs of security
D. To realize the relation between social order and political functions
Special Skills and Mcthods:
A. Reading
B, Evaluation _
C. Written and verbal cormunication
D. Houwe study assignments
E. Required note-takiag
F. Open book ¢xams, bi-weckly quiz
G. Classroom diccussions and debates
H, Understanding schematic relations
I. Research aud use of original docuwents
Major Coutent and Subject Matter:
Tne Constitution and its unique poqztion in political developument; government
structurc; economic and socio-political change in relation to the Constitution;
political power; political frcedom; justice; political change; bureaucracy
Short List of Materials: colonial charters; Declaration of Independence; the Federalist:
Papcrs; the Constitution; examples of Constitutional limitations, problems, failures,
and successes; schematics of government organization
Teacher: Joseph G. Hersant '

11. Course Topic: The United States Constitution:
General Educational Objectives:
A. To acquaint students with the original documents of U.S. history
B. Familiarity with Constitutional f{ramework and principles
C. Understanding relaLion of Constitution to contemporary problems, as a "living
docunment".
D. To understand the sometimes conflicting roles of the three branches of govern-
ment
E. To discuss changing interpretations of the Constitution, particularly the
‘Bill of Rights
General Eehavioral Objectives:
A. Develop critical thinking for historical analysis, using primary sources and
testing hypotheses
B. To develop cognitive and affective skills useful for studying history
C. To appreciate social realtions necessary to better citizenship
Special Skills and Mcothods:
A. Reading: primary and sccondary sources; charts
‘B, Writing: essays, clarity, conciscness, pertlncnce
C. Thinkingl inquiry and induction
D. Positive social behavior in class
E. Role-playing, involvement in class activities, appreciating others' viewpoints,
empalhy
F. Observing ond listening effectivelyt: to others, teacher and audio-visual
waterials
Major Content and Subject Mattor.
The Revolution, Independence, Confederation and Federal Convention; Freedom and
rights; basic principles; the three branches; lawmaking process; checks and balances
on Congress and the executive; judicial review; state goveraments; chenge the Dill
of Rights; historical development of later amendavnts and reviews of chinging
inLuxpzv atLonq

o e ar aas
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11. Coursc Topic: The United States Constitution:
Short List of Materials
Filmstrips: "Road to War," "American Revolution," "Rights and the Law", Filus:
"boston Massacre", "Feiner Case', "Mary Mchowell," '"Prudence Crandall".
Teacherst Ernest Adinolfi, Michael Burgess, Linda Churney, Peter Herndon, Lula White.
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1II. Course Topic: The United States Constitution

General
A.
B.
C.
General
A.
B.
C.
Special
A,
LI
C.

Educational Objectives:

Understanding the significance of the Constitution and its origius
Understanding the Constitution as a "living document"

Appreciating problems of personal liberty and social responsibility
Behavioral Objectives:

Understanding concepts of federalism

Understanding and explaining basic structure of government
Understanding selcected judicial decisions in relation to personal liberty
Skills:

Cause and effcct relationships

Using vrimary and secondary sources

Undersianding and distinguishing fact and opinion

Major Content and Subject Matter: The Federal Convention; Federal System; Separation of
Powers; amending the Constitution; significant decisions of the Supreme Court

Short List of Matcrials: Anuotated cdition of the Constitution; Leading Cases of the
Constitution; Gilbert's law sumnary on Constitutional Law; Congressional Record

Teachers: Thomas Ragozzino and Richard Cody -

IV: Course Topic: History of Connecticut

General
A.
B.
C.
D.
E.
General
Al
b.
Special
A,
B.
C.
D.
E.

Major Content and Subject Matter: Reasons for settlement;

Educational Objectives:

Understand background of Connecticut settlement

Learn the influence of early leaders on the colony and state
Understand growth and changes in the state

Understand state's contributions to the nation

Realize problems of the state today

Behavioral Objectivesi
Develop an interest in
To take an interest in
Skills aud Methods:
Using primary and secondary sources
Appreciating fact and opinion

Organizing materials for research and papers

Connecticut's heritage
local affairs, governuent, education aad state issucs

-Reading and vocabulary

Geography
background of early settlers

and leaders; growth and change through industrialism and immigration; contributions

in

Revelution, Civil War, World Wars; Connecticut's resources, business and

industry; Connecticut's role in the nation today .

Short list of Materials: Van Dusen, Connccticuts newspaper; magazine articles on elections
and local issues; Requot Press titles of state history

Teacber: linda Churney

[}

V Course Topic: Connecticut History

Cencral
A,
B.
c.
D,
Generael
A,
B.
C.
D.
E.
Speclal
A,

Educational Objectivas

Developing interest and pride in state
Understanding state's role in education, inventions and manufacturing -
Appreciating Conncceticut's role in the nation, past and present

Connecticut's rcle in the development of representative government

Behaviorel Objectives:

Preparing for Bicenteanial

Learning terms and concepts

Evaluating concepts ond ideas in context of time and place

Understanding topography and its effect on areas
Tuking rosponsibility for reading and limited research
GHills and MNethods:

Pancls
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Special
B.
C.
D.
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Skills and Methods:
Role = playing

Map reading
Debates

E. Paraphrasing
F. Using docuwents and examples
G. Interpreting primary sources

H. Using primaxry and
secondary sources
I. Causes and effects

Major Content and Subject Matter: Dutch discovery of Connecticut; geography; Indians;
first settlements and Rew Havenj early government; charter; revelution blacks;
Confederation and Constitution; state constitution of 1818; slavery and the
Civil ¥ar; Industry, inventions and manufacturing; immigration and ethnic groups;

cities and tovns;

redevelopment of Connccticut today

Short List of Materials: Van Dusen, Connecticut: Otherwise, Three Centuries of New Haven;

Pequot Press Bicentennial series;y Conuvecticut Todays Se1lcrs, Connecticut

lown

Origius; slides on redevelopment; materials from Chamber of Commerce and New
Haven Public Library

Teacherx

: Solomon Govrin

V1. Coursc Topic: Minorities - (Ethnic Studies)

General
A.
B.
C.
D.
General
A.
B,
c.
Special
A,
B.
c.
D.

ducational Objectives:

To explore the multiplicity of American society

To appreciate the variety of minority groups

To explore what is "American" about America

To show the dependence of minority groups on each othex
Behavioral Objectives:

To develop critical thinking

To develop rescarch methods, intensively and extensively
To motivate students to appreciate cultures other than their own
Skills and Methods:

Reading and writing

Taking notes

Using multi-media materials

Understanding charts and assigned mater1als

Major Content and Subject Matter: Contrlbutlons of minority culturcs to American culture;

the pluralism of Americanisiny Italians;
Short List of Materials: Wesley, }unoritie

s Jrishy Jewish; Puerto Ricans
in the New World; Glazer and Moynihan,

Beyond the Melting Pot; Handlin, Immigration, Segal, Racial and Ethnic Reclations

Teacher: Alvin Coilins

Vil. Course Topict Women In American History

General
A.

. B.

Cl

D.

E.

F.
Gencral
A.

b.

c.
D.
Special
A.
b.
C.

Educational Objectives:

Understanding and correcting miqconccptious, myths and problems facing women
Analyze problems of discrimination

Investigating media treatment of women

Developing critical inquiry

Fxploring personal and soclal bias

Making rational, defeunsible value judgements

Behavioral Objectives:

Realize different trcatment of women in society and history

Appreciate freedom of women to pursue educational careers and learning
exporiences of their own choice

Fvaluating women's participation in society and history

Developing a social conscience for better social relations

Skills and Mcthods?

Critical thinking: using primary and secondary sources, seeing different vicws
Effective commun:ication; debates, outside speakers interviewed, research papers
Understanding loaws in our soclety; exploring legal problems nnd legal solutions

Major Content and Subject Matter:t Cultural roles and mythn; social attitudes and effects

education and employment;

the right to cducation; ewployment practices and

29



discrindnationg
gsocivo-cultural couceptsy hicstorical contributions

unequal pay; double standards; women and the Jaw; lav and
of womeng reformers and

suf [rogettes; women and Listory

Short list of Materialst Student
papuers, megazines, guest speakers, pictures, cartoons, diavics,

surveys, slides, movies, questlonuires, charts, news-
plays, smull

group discussions
" Teachor: Joan Rupezyneki and Florence Zywocinski

V1II.
Genoeral
A.
B.

Cenceral
A,
BO
Special
A,
g,
C.
D.
E.
F.
G.
H.
1.

Counrse Topic: Woren dn Awvrican MHistory |

Educational Objectives:

To appreciate women's contributions to America
To appraciat< legal, poiitical, economic and educational obstacles
in veran's role in Awcrican history

i havioral Objectives:

To understand woman's status

To gpprecliate effects of changiug status
Skills and MN:thods:

Distinguishing fact frum opinion
Distinguishing primary and secondary sources
Observation of audio-visual naterizl
Understanding points of view

luterviews and role play

Analyzing madia treatment of women

Discussion

Intervicving guest speakers

Research projocts

Major Content and Subject Matter: Women and marriage; women and family life; women's
suffrage; women and education; women and work; women and politics

Shert list
Up fror
Harciet 1 ubumn ’

of Zatcxiulg. u;n't, Wemen in Am rICdu llf\, u;Ou;, law Aucrican

anim

W omang

Iaxy McDowcll news cl:pp;n&s, magd7lne artlclos, foldc) of source

materials

Tecacher:

L.ula White

IX. Course Topic: Afro-American History I and IJ (double course)

General
A,
ﬂ.
C.
Gencral
A

2
2e

c.
Special
A
B,
C.
D,

Fducational O)JLLLIVOu.

Student avarcness of Afro~American culture

Understandiug variety of Afro-Americans politically, socially and educationally
Appreciating Afro-American contributions to American sociecty
Lohavioral Objectivest

Respoct and expand Afro-Awerican-Awarican culdture

The rights snd responsibilities of Afro-Americans as Awerican citizens
Developing personal pride in the achievements of Alro-Americans

“nills and M:othods:

Critical thinking

Rescarch skills and making reports

Listening and perception

Using media for continued information

Major Coutent and Subject Matter: This 20 week course explores the social and political

history of Afru-Amcricaas.

by

Short List
A] ,] l’ l ll 1‘.} f ‘; }\lilt-/o,
TeachoTs

It cxowines the many crises and successes ezperienced

Afro—ﬁw in LL& Unltcd HLaLe in a chronolnhical mannnl.

of

“ri C'ns

-

,yCWLLHLah. The Frpvo in Anvrlran U1>L01>
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Alvin Collins
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X. Course Topic: Citics in Awericon llis story

General
A,
B,
C.
e D.
E.
I“.
G.
General
A,
B.
CO
DO
E.
Special
Al
B,
C.
D.

Major Content and Subject Matter:
fmmigrants, work, education;
future of the city.

Short List of Materials
Leinwald,

BESy oy IWAIMBLE

——

Fducational UbJQCLqub:

What is a city ?

Realize importance of cities in Amcrican History
Understanding origins of carly Amorican cities
Vuderstanding geographical influcnce on cities
Understanding growth and change of American cities
Analyzing the structure and costs of city governuents
Appreciating wbun crises and problerns today
Bohavioral Objectives:

To become intercsted in the future of cities

To develop an appreciatxon of n'ogxaphy and place

Te be familiar wic! .. et wciiL teed dBout cities
To use media for continvued information about cities .
To learn about city leaders and officials

Skills and Methods:

Concepts and toerns .

kEvaluating comparative data

ldentifying issues, problems and solutions

Understanding complexity and interdependence

Defining a city; .influence of geography; city life;
social problems; urban ecology; city government

¢ Ryan, Blaming the Victim:
Yoverty and the Foor; Mayersou, Two

Pyt gbulia A

Block« Apart; Har1ington, The Othor -

Americu; AEP and hew York Tiues pamphlets; Illmstera' ficldstrips

e oo

Teacher: Linda Churucy

XI. Course Topict Law and the Individual in America
Ceneral Educational Objectives:

A,
B.
C.
D.
General
A.
B.
C.
Special
A.
B.
C.
D,
E.

Short List of Materials: Lexdin" Cases

Teachers:

Understanding changes in law since the Constitution

Understanding crimes and criminal procedure

Changing definitions of crimes

Criminal appeals and their importance

Bchavioral Objectives: ’

Exploring basic structure of criminal law

Understanding different types ond degrees of crimes

Understanding the judicial system in relation to criminal procedures
$kiils and Methods:

Writing proof{ cssays

Facts and opinion

Causcs and effccets

Critical inquiry

Mock trials, case studies, role plays, debatcs, investigations crime; criminal
law and the courts

of rhe Constitut:nn' The Am“LlCdn Svstem' The

—————e - —ede

chtrlg, v"ccrptcd cases

(3 Ny ivlvale

Judicial Sysiem; hancoutq, 1cad;ugq
Tlhomas Rag gozzino and Richard Cody

XLl Course Topic: Amcrican Forelgn Policy snince 1898

General
A
B.
C.
.

Lducational Objectives:

The significance of America's interational responsibilities
The necessity of international co-operation

Understanding major world conflicts

Nationalism nnd lntornationalism
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Gencral Bohavioral Cbjectives: _
A, Understanding causes of war and neutrality ﬁExr
B. Uude. standing isolationism and internotionalien mp}'ﬂy
C. Conparing Leogue of Natleons and Uaited Nations 4’“8[5
D, Origins of the cold war
E. Sipnificance of the "Third World" in international relatiens
Special Skills and Methodst
A. Heavy emphasis on reading and comprcheasion
B, Intunse development of research skills For projects and reports
Major Contuni and Suvbjewt Matter: Awarica and the world, 1898-1914; World War T and II;
The cold war; the Third World
Short Lint of Materiols; Rowiwlar, Discovorirs Amcrlen: Link, The Gold Varg Time-life
bocis; Mew Baven Reolsler olippings, ]95&-1946 {older of *p\LJIl Tarterials
Teachers: Themas Ragezeino and Richand Cody

X111, Course Topic: The Marlem Reoaissance

Ceneral kducationnl Uu}tLIjV“Q'
A. Uaderatanding development and "explonion"™ of black culturce in cities during

the 1920's

B. Understanding nationalistic and integrationist themes In black politics

General Bzhavioral Objectives:
A. Developing pride in creative achievements of blacks in cultural history

Special Skills and Methods:
A. Oral reading of poetry and short stories; use of tapes
B. Observing visual material, filmstrips, on black znd white art in the 1920's
C. Research on important black political and artistic figures
D, Crealive writing, poems and plays by students

Major Content and Subject Matter: Black migration to ‘cities; Jim Crow, north and south;
Gavveyismg NAACP and integration; black pride, then and now; black-white relations;
black artistic contributions

Short List of Materials: poetyxy and short stories of Langston Hughes, J.W. Johnson,
C. MacKay, A. Bonl:mps; exccrpts from The Crisis, Opportunity, and black news-
papers; autoblographies; writings of Garvoy- records and tapes of Bessie Smith,
Louis Armstioag, Duke Lllington; intervicws with adults from the 1920's

Teacher: Lula White

X1V. Course Toplc: Nard Times: The Study of the Depression
General Edvucavionusl U‘chtivcs.
A, Appreciating the huiman side of the Depression
B. Undorstanding the pbilosophic and economic changes of the period
C. Appreciating the chunging role of government and private citizens
General Behavioral Objectives:
A. Undocrstanding wide-scalc poverty of blacks and whites
Be Reclizing the role of crisis in historical change
C. Analyzing the highs and lows of the American  “dream'
Special Skille. and HMHethods:
A. Using priniary sources
B. Independent rescarch from articles on the Depression
C. Using inLerview techniques with poople In the community
D. Observing and making deductions from records, films and photographs
E. Maliing analogics betwcen the 1930's and 1970's .
F. Distiaguisning [act and opinion :

Major Content and Subject Motter: pdeprecsion, stock market, work relief, welfare,
miprations, sharccropping, govermaent roiulation of business, government projects,
hobous, trade unions, dissent, radicalism, leflt and right, New Deal philosophies
the camics of depressions

Shori Liat of Materialicr Teriel, Hard Times; Shannon, Great Depressiou; Guthrie,

‘Bound for Clory; Ase and bvaneg, Let Us Now Praise Famous loea; Allen, Siuce Yesterdays

— ——raw eV At m S 4 e B T s Gmaant e 4 - b e e B By G e D i dihat et
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s &opy
Short List of Materials: "Grapes of Wrath' and book AHQV
Teacher: Lula White 73

XV. Course Topic! Great crimes and trials in American history
General Educational Objectives:
. A. To illustrate significant themes in American history
B. To show changes over time in such themes
C. To indicate how crimes and trials in crisis affect acts and attitudes
* General Dehavioral Oojectives:

A. To learn courtroom procedures
B. To be aware of issues and controversies in concrcte cases
C. To recalize the elements of crises
D, To understand the details of clese arguing

Special Skilss and Methods:
A, Observing
B, Fact and Opinion
C. Writing proof essays, pro ana con
D. Learning roles of witnesses, officials, defendants
E. Paraphrasing
F. Re-enacting trials and procedures; use of videotape players
G. Decision-making as jurors and judges

Major Content and Subject Matter: Salem witches, Anne Hutchinson, Boston Massacre,
Nat Turncr, Mary Eugenia Surratt, Andrew Johnson, Susan B. Anthony, Sacco and
Vanzetti, Scopes, Scottsboro, Rosenbergs Al Capone

Short List of Materials: biographies, trial transcripts, excerpts of legal arguments,
parallel case studies, oral arguments, folder of student roles, background
readings

Teacher: Lula White
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SPECIAL CLASSROOM METHODS _

I. PRETESTS PREPARED BY TEACHLRS v

Purposes: To learn what skills and abilities students do or ao not bring to class.
To familiarize students with testing procedures.
To ascertain the students basic information about a course.
To survey students interests
To explore the students abilities in vocabulary, sentence-comprehension, paragraph
coumprehension, fitting facts with concepts '
Teachey preparation:
Check with rcadlng counscllors and others for help in accurate testing.
Make sure you know what you want to find out and that your test achieves the goals,
Number the questions. Put instructions in BLOCK Leétters. Be clear. Use simple
language in directions. Allow enough space on page, to avoid overcrowding
Do not be afraid of injecting some humor in the questions and answers.
Begin with simple questions and leave harder ones for later.
Have two or more questions on each skill or ability being tested.
Be varied and comprehensive, but leave enough time for before-and-after briefingss
Allow for some questions which elicit opinions and interests.
It is best to pre-test basic information separately from skills and abilities.
In-classs
Allow enough time before and after test.
Be honest with the students what you're doing and why.
Assure them that there are no trick questions or grades involved, no "right/wrong"
answers.
1f necessary, read the questions aloud at first or as you go along.
‘Alert the students that you may consult with them later on, and that there may
be a similar test at the end of the course.

Skills:? .
Reading and comprehension; writing
Ranking, listing, outlining
Using proof, examples, illuqtrations
Analogies, comparisons’, contrasts
Paraphrase
Conceptualization
Assessing choices, options and alternatives

Methods: Questions can be composed in the following ways: true/falsa; fill-in blanks;
multiple choices for one answer or for ranking; matching double lists;
re-arrange lists; paraphrase; identifying information in a paragraph;
underlining; circling answers; ranking information or ideas along a spectrum;
dividing comparisons and contrasts; filling in an outline.

In the early questions, it seems wise to provide the answers in a list which the
students can underline, circle or drvaw a matching line; later questions
might have blanks for the students to put in their own answers. Make sure
they take their time and do their best. Be sure to check up later during
the course so that you do not pre-judge students solely on the basis of the
test. Allow for revising your unit outline to develop and refine what the
students do well and to work on those skills which need further help.
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11, VOCABULARY BULLDING

This is an essential and continuing task of the teacher in high school Scecial
Studics courses. It should be co~ordinated with pre-testing, testing and assignments
of reading aud writing. Although tecacher may not have the means or the responsibility
for developing students total vocabulary reservoir, there is a clear respousibility to
develop vocubulary releted to the processes of inquiry and special terms related to
Social Studies or historical topilces,

Students should, of course, be encouraged to have a pocket diztionary, if at all
possible, and teachers should have a methods to find words rapidly. Whenever necescary
terms, names and concepts arise in class, they should be written out clearly on the
board. Teachers might also make out lists of terms, concepts and their definitions
on hand-out sheets for general reference throughout the course. The same applics to
important dates and the chronological sequence of events arising on general and special
topics.

Such lists can be the basis for traditional drills, memorization and periodic
quizzes. Experience indicaces, however, that such methods arc not always sufficient to
e¢licit the students enthusiastic understanding basic vocabulary, terms and definitions.
Other methods are available to provide interesting and progressively demanding exercises
using basic historical vocabulary. .

A varjation on the basic list of words with definitions is to scramble the 1list
of definitions and have the students wmake the proper matches by drawing lines or
numbering the definitions appropriately. It is usually wise to begin such lists with
the simplest words and end up with the harder ones. Thus, in a matching exercise the
student can proceed not only by basic comprehension but also by a process of elimination.
Another variation is to list the words with following blanks and have the students
fill-in the blanks from the definitions at the bottom of the page either by writing
later on. In these exercises one can, of course, list the ¢efinitions first term or
seconud. They wight be done in class at first aloud or as silent exercises or then perhaps
as home-work assignments later on. It seems wise that matching exercises should ordinarly
proceed fill-in-blank exercises,

Another varjation of the word-definition list is the cross-word puzzle. Teachers
need not compose the large symmetrical ones in newspapers, and perhaps the puzzle might
be limited to ten terms (five horizontal, five vertic:l). There need neot be the careful
overlap and intersections of most puzzles; infact, for clarity's sake, it may be best
to have the inersections limited, lcast the students become too confused, As above,
puzzles early in the course might also include a separate listing of the words to be
filled in, and then, later on, omit them and rely on memory. This varation is re-
versiblej that is, a filled-in puzzle can be given out, and the task is to put the
definitions in proper order on the side. Be sure to make the squares large enough for
easy comprehensions. For variety and chronology, the puzzle format can also be used
can alco be used with the dates (years) of important events, in which the squares large
enough for casy comprehension, For variety and chronplogy, the puzzle format can also
be used with the dates (ycars) of importunt events, in which the squares are in groups
of four (of course), and the fill-ins are numbers rather than words.

Another varlation is the word-maze of related terms. The students are given a 10x10
or 20x20 grid in which all the sections are filled in with letters; the teaclier has
"hidden" or included the nawes of places or people, for example, and the students have
to circle them from among the mass of other Jetters. The terms to be found may be ar-
ranged horizontally, vertically or diagonally, but it is probably best early in the
course to avoid vords spelled backwards, upside-down or on unfamiliar diagonals; tlose
can come later after a left-right, top-bottom siequence has been established.

More sophisticated versions can include rebuses, acrostics, double-crostics and
anagrams for cither regular drill or perijodic testing. KLUC DOOG!
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These methods are rather recent developmants in education. But the underlying
principles of simulations and games date back as far as Pythageras, Zeno and Dopocritus,
The influsnce of Platov, Aristotle and others has douminated teaching for centuries and
decrced that educalion must deal only in the accumulation of "facts" and 1dealistic
abstractions. Pascal, Witliam Jawes and C.S. Pierce, however, recalized thut most human
expericuce and most mental endeovors do not fall uaearly into facts and ideals but in
the ambiguitics of chanee, risk and indeterminism, In this century,especially Wald, -
Borel, Morpgenstern and von MNeumon, the doeveloper of the medern computer, developed
to a high level the philosopbical, logical and mathematical elements of games, risks,
gashles, chonces and probability. The theory of games cad visks lies at the heart of
modern imalysis of wacro and micro-economic systoems and problems. It is essential to
computes programming, systems analysie and quality conlrel. Tts theories and proccdures
have stroagly influsnced linguistics and tvansformational grammar, It is an esscatial
ingredicut of modera psychology and transactional amalysis. A short, comprehensible study
of tae tihcory and its uses appears in Edna L. Kromer, The. Nature and Growth of Modern
Matbewstics, chapters 10-14. -

Simulations and games offer challenges and copportunities. These devices provide a
short, vivid, intensive exercise in such necessary skills as: analyzing problems and
their significant components; relating procedures to decision-making; calculating
essential options; planning maximuw and minimum strategies; understanding the rcalistic
risks in situations of chance znd uncertainty; realiging the value of logic and
irratioual acts; appreciating the ways individuals interact; estimating values of wvalidity,
utility and probability in every-day observation and decision-msking. Like any teaching
methods, they can be over-done or done poorly, but they are not sinply frivolous
entertainment and therefore invalid, Indecd, in discussing wars, elections, strikes,
treaties, trials, legislation and catastrophic cvents in history it is probably wmore
valid to try using simulations, role-plays and games so that students can apprcclate
the risks and irratisnal clements rather thau to give a lecture leaving the erxoncous
imprassion that such events werc orderly, rational and objective.

Simulations, role-playing and games are most suitable for historical inquiries
about issucs involving decision-making and competition. They can be highly improvisational
or, especially in early stages of a course, close recitations of assigned material. They
do not have to be mini-psycho-dramas. They can be used for even youtine assignuiients,

For example, instead of assigning reading for a written essay, the teacher can ask the
students to compose letters, advertiscments and other non-cssay forms based on the in-
formalion and opinions in the reading assignment. Class discussions take on vividness

if students take on such roles as cabinet membors and president, king and cowncil,

emperor and advisors,or judge and jury. Examples using the format of panel discussions

and mock trials are given below. Other examples include a Congressional hearing with
expcrl witnesses for the purpose of drafting legislation on some historical or modern
problem. Similarly, the students can be divided up into teams of reporters interviewing
important figures representing various sides of an issue for the purpase of writing

nevs stories, editorials or “white papers' Another decision-making simulation turns the
class into a court considering bail bonds for various arrested suspects, examining the
defendants past records, recent conduet, potential harm and the awounts of bail. JThe

basic ingedients in these group decision-making simulations include: giving individuals

or small groups of students specific roles and background information cn briefing -
sheets; talking through the subtleties and specifics by way of preparation; spelling

out the general purpose of the simulation; analyzing beforc, during and after the simulation
the complexities of the decision-making process; encouraging students to elaborate -
imaginatively on the given material; keeping the discussion on track; synthesizing and
reinforcing the major elements of the simulation by drafting a group, individual, or

other reports,

36




BEST COPY AVAILABLE

In addition to biriefing sheets for the purposes of taking notes, listing
options, noting reasons pro and con, recording opinions and evidence, These sheots
can serve as an outline for a more formal oral or written suumary of the simulated
experience.

Competitive games differ from dceision-making simulations in being nore structured,
in haviug separate rounds or stages, in having points or numerical values at stake
each round, and in including elenients of trading, risk and chance at varlous stages.

. Background sneets for the members of cach team, decision-moking shects, and a follow-up
. ssignment are needed. A practice round is also advisable, :nd unlike the morec or less

cont.inuous give-and-take of a decision-making simulation, tho game wethod allows more
chunces for review and discussion betwesn rounds. Naturally, such ganes are most suited
for historical topics in wirich moncy, votes or other quantifiable elements are involved,
but they can also be used in situvations vhere options can be ranked and given arbitiary
positive and negative values, Some games involve the stock market in courses on the
1920's and 1930's; strike negotiations in the 1890's; political conventions and elections;
calculation of profits and losses for developing railroads steamship companies,during
the industrial revolution; commercial risks and gains the English Navigation Aces in
colonial history; estimating strategy and tactics for military events like Waterloo,
Pearl Harbor, Hiroshima, Viet Nams; approximating options and policies in games like
"Pollution" and "Ghetto". In a game teams can make decisions to gain points on each
round. There should also be elements for losing points, for making trades with other
teams and, as in games based on "Monopoly" sudden catastrophes and benefits which

vary the calculations in different rounds. The range of options available to each team
in cach round should include optimum positive and negative elements as well as compromise
or fall-back tactics. Time should be allowed between rounds for teams to consult on
their next moves or for review discussion. The teacher, of course, has to figure ocut

in advance the values for options and penalties for each tcam for each round as well as
the most probable outcomes of the game, It is highly desirable that historical infor~
mation be given before and after the game so that the students experience can be com-
pared with what actually happencd. The tcacher must also calculate the time involved
very carefully; two or three classes seem preferable, The directions given to each team
and to the class as a whole should be in writing and should be discussed out loud during
a practice round. Though many of the best simulation games are expensive and copyrighted
teachers should be familiar with them and be able to adapt variations. Some games like
charades, twenty questions and the like can also be used for historical purposes. Sound-
and-light shows like that described below can be used to illustrate various periods or
events in history. Similar class or swall-group projects can be used for composing a
magazine like Time or Newsweck for som: period in history; documentary reviews like the
evening news or "[he Great American Drcam Machine" can also be used to provide rescarch
assignments for individuals or small groups on the popular culture, innovations, styles
and important events of historic periods in various countries,

These games and simulations usually require more work and ingenuity from *eachers and
students then routine assignments, discussions and reports. As noted above, they can be
‘over-used and abused like any other teaching method. In general it seems preferable to
use them with careful attention to appropriateness, concrete skill development, carcful
co-ordination of materials and procedures, and sound educational objectives that are
clear to the students.
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IV. Panel Disucssions/Debates

Discuss a specific issue where therc are several points of view,

1. Presentations by each panel member, class takes notes and
jots down juestions. (timed)

2. Panel Mewbers respend to other panelists,

3. Panelists asked questions from class members after all have
made presentations (with panel-debate omit this)

Setting up a panel:

1. Issue - several sides - point of view.
2. Individual experts, with a variety of views-or - Divide class into groups
and have them either role play or present orally their point of view.
3. Moderator's role: '
1. keep on subject
2. keep on time
3. keep order

&, keep things moving /\\\

The material must be researched by ﬂ%e téﬁcher.and students before hand.
' ~

-

~
. .
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V. Mock Trial

Background: There are three important steps to go through before setting up a mock
trial. While they may not be absolutely necessary, the gquality of your
trial will suffer without them, First, be sure that students are familiar
with the vocabulary and terminology of the courtroom, and that may mean
clearing up any misconceptions they have gleaned from Perry Mason. Second

L
. it is best to have studied a trial in class, so that they arc familiar
- with the procedures even before you begin. Thirdly, follew a strict
proccdure.

Setting it up:

1. Divide class into two groups, pro and con. ‘
2. Decide roles with each group: witnesses, lavyers, etc.
Each student should write own role card:name, age, residence,
personality, involvement in case.
3. Give instructions to lawyers (Might have two for each side in case .
one is out the day of the trial),
a. take notes on witnesses
b. watch for discrepancies in testimonies
c. try to lead, harass witness
d. objections can be raised on the following
=leading the witness
~drawing conclusions (opinions) of witness
-badgering witness
4. Courtrcom procedure
a., All assembled
b. Bailiff introduces judge (all rise)
c. Judge to bench « raps gavel = all sit
d. Docket-clerk reads first case
e. D.A. - Prosecutor reads indictment changes
f. Defense plea
g. Case begins with prosecution-opening remarks to jury for
both sides
h. D.A. calls witnesses - defense cross—-examination
i. Defense witness - prosecution cross-examination
J. Summation of both sides to jury
k. Judge charge to jury
1. Jury decides verdict
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Vocabulary

arrest brief

capital crime contempt of court

due process of law felony

wisdemeanor habeus corpus, writ of
plaintiff warrant

Prosecuting attorney (D.A.)(States Attorney)

judge Jury

bailiff docket

objection (overruled-sustained) irrelevant

charge bench

preccdent legal definition
testimony self-incrimination (5th Amendement)
pexrjury amicus curiae

gallery appeal

indictment . cross-examination
verdict double-jeoparday

first offender conviction

preventive detention bail (bond)

VI. Field Trips

The following points should be covered by a teacher before planning a field trip:

1.

2.

3.

4.

S.

Your department head must be informed of your intentions well in
advance, i.e. destination, transportatipn, number of students, time and
date .
Your department head will advise you if chaperones are needed and even if
chaperones are not needed, it is wise to have help.
The destination of your trip and time will determine
a. vhether a substitute is needed _
b. whether you need inform other teachers that students will be nissing
their class.
Each student in the trip must have a parental permission slip., This
slip is extremely important for insurance purposes.
It is imperative that you contact a bus company whether city or
private well in advance of your trip. The private company most used:
Chieppo Bus Company.
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VII. Student_Taupht Classes

The purpose of a student-taught class is to give students the opportunity

to play the role of the teacher and in the process beccome cexposed to some of
the problems that confrout a teacher. Also preparing to teach is the best
way to learn something. ‘

* This activity is by no means an easy one. The problems that the students en-
. - counter are vast,
1. Students must prepare materials thoroughly. This is not going to be
just an oral report,
2, Students must present material in such a wvay as to bring out student
respousie,
3. The students must utilize various aspects of visual aids, filus,
filmstrips, transparencies, tapes, etc.
4. All must be informed that they are being marked on participation.
5. The class must be disciplincdso that the process can be initiated,
6. Material being discussed must be related to class material so other
students have information that allows them to participate.
7. Materials for class discussion can be created by students by having
each student write his own question on a 3x5 card.
8. Allow the student doing the teaching to be creative in the way he or
she wishes to present the class.
9. It is recommended that the teacher have back-up information recady.

Objectives ' .
1. To enable the student to realize the importance of organizing subject
matcrial.
2. To give the student a sense of self-respect.
3. To motivate student interest in materials presented.
4. To demonstrate the usefulness of group participation in the classroom.
5. To improve individval and group skills.’
6. To enable students to utilize skills they have learned.
/7. To teach students how to structure a presentation adhere to a time
schedule,
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Central to the inquiry nethod is use in the classroom of materials

to provoke student thinking and questioning. Many teachers have

found that visual and audio materials are most effective in

promoting active student involvement in the learning process.

Such materials include slides, movies, records and filmstrips with
and without narratives, Commercially prepared audio - visual

packages often arve expensive, but in recent school years have
acquired libraries of such matcrials, These packages may be used

as a substitute for teacher - directed learning, but teachers have
found that by stopping and interrupting the narrative of a film,
record or filmstrip, they can retain a constructive teaching role,
overcoming passive student response and maintaining a classroom dialogue.
Slides are the least cxpensive and most flexible of visual materials.
Using slides specially chosen for a particular class, the teacher
maintains a focal role in classroom discussion and helps students to
discover through visual materials questions and information important
to the topic baing studied. Rather than presenting students with a
barrage of visual, information, teachers select a few slides to be
considered at length, helping students to articulate what particular
subjects depicted represent. Subjects of slides used by teachers range
from modern New Haven architecture to works of art which are objects
of great historical interest.
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IX. Sound-Light Shows
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An cffective amateur sound-light production developed by a teacher or as a

class project requires some knowledge of filustrips, records, and photography.
The "producer" of such a show should know how to operate a slide camera because
slides serve as the basis for easily produced slide shows and alse as an important
component in many more elabe rate "custom-made'projects, Illustrations frouw books‘
and magazines can often tell a story as well as or better than slides. All one
needs to project these illustrations on a screen is an opaque projector, These
projectors are easy to operate and handle all types of printed mattexs, magazines
and books.

Sound is a bit wore of a problem. Music and other sounds can be obtained
from commexcially-produced or home-made recordings. Every school has at least
several record players and tape recorders. Narration.as well as music can either
be "live" or on tape., It can either be spontaneous to elicit frequent student
responses or be tightly structured to serve a formal program. Both sorts of nar-
ration may be employed in sound-light shows which combine formal and informal scenes.

Student-produced shows can be of high quality and interest. Usually such pro-
Jects require careful and thorough planning and close supervision by the teacher,

Problems which may be encountered in producing sound-light shows include
the following:

l. Acquiring expensive slides, records, tapes and other materials.

2, Skills and time for taking pictures; having slides made; script-writing

assignment research and production tasks,
3. Arranging for the borrowing or rental of audio-visual equipment.

4. Doing the necessary research and acquiring the necessary pictures,
speakers and information.
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X. POTRIS AND CONTRACLS

These devices do not xeplace the usual grading of the quality of a student's work.
They wre supplewental and mway be useful in classes with very poor motivation or coxe-
ceptivnal learning difficulties, ln such classes grades alone might have a discouvaging
effeét for students who night have the impression that they are going to get low
grades anyway. Peints and contracts emphasize not only active participation but offer
the promise of extra credit and clarify what minimua performance is expected. How
or to what degree these devices may affcet grades positively or negatively is, of
course, up to the teacher's discretion and subject to consultation vith students.

Basically, the point system assigns a numerical value for the ordinary and special
work of the c¢lausy attenduerce, participation in discususions, asking questions,
pronptness, reading assign.aonts, oral reperts, home work, independent projects, and
most important, voluntary or assigned extra-credic options, the point valuesg for
each category of work depend ou the teacher's discretion, estimation of priorities,
and the learning abilitics of the class, The points can be expresscd in the form.of
mythical monctary units, for weckly or grand prizes. If absolutely necessary, the
teacher can devise negative points, but it seems wise to include more positive than
negiative elements in this system., The teacher should include the point value for each
assigament on hand-outs or announced assignments, A monthly list of basic values for
all vork in the course should be handed out and explained. Corrected popers, quizzes
and tests should include how points have been gained as well as the gradc for quality
and others comments, The teacher should keep a running record of each student's point
accunulation aiong with the quality grades. The tcacher can make a public record of
the scores, if couwpetition seems more helpful than deleterious., As noted above, the
rewards for accumulating a certian number of points might be a positive effect on the
student's quality grade, excmption from some designated task, or similar variations.
It is exceedingly important to allow points for c¢xtra work, especially voluntary pro-
jects, and for make-up work, lest the point gystem be a further discourageous. The
basic cmphasis here should be positive, to encourage students to do their best, to
give credit for honest effort, and to allow students every opportunity to exceed ex-
pectations. Many classes may need no such supplemental point system, and without
proper sensitivity it can do serious damage. The teacher must be thoroughly familiar
with the students and carefully think through the whole procedure before using it
with‘some classes or for certain students.

The contract system offers similar possibilities, but often is more clumsy and
unproductive than useful. The essence of the contract system is for the teacher to
devisc three contracts: one for attendance, participation and classroom work; one for
these classroom tasks plus homework assignments; and one for those two plus independent
papers or projects. According to onec strategy, students can choose which contract
suits their abilities and motivation. The contract should specily what rewards, ex-
pectations and penalties are involved which bind both the teacher and the student,
Expericnce has shown several difficulties with the contract system it is difficult
therefore it can create invidious distinctions between students on different contracts.
It is often a onc-sided burden and therefore apparently unfair. Some students unwisely
attempt to perform a contract beyond their abilities; many students settle for minimum
contract below their real capabilities. Contracts should include extra-crcedit options
to encourage additional quality and effort. Mechanisms for appcal are difficult since -
the teacher is judge and jury. Under special limited circumstances, the contract systen
might be a valuuble lesson about mutual responsibilities, but it should be used only
with extreme cuution and sensitivity. In most cases, a point system with variations
and- modifications can achieve better results more expeditiously than the formal con-
tract system permits, )
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XI. USING STATISTLCS ST Cory AWMBI.{

Purposcst To develop students numerical skills.
To reiate quantitative information with qualitative opinion.
To use numbers as a means of developing comprehension, concepts and verbal skills.
To be aware of the fallacies, values and.limits of statistics,
. To refine the use of quantitative information in issues and problems.

Teacher Preparation: Teachers should be familiar with cemsus reports, opinion polls,
budg:ts, vital statistics (births,deaths,marriages) taxation, voting results,
legislative roll calls, trade statistics and other informution related to the topic
being taught, and of course the basis of IQ's and reading "levels". For sources,
check Historical Statistics of the United States' Cole and Deane, British Historical
Statistics; Unesco annual. reportis: Snthovy Comnecticut Regional Atlas; Thematic
Atlas of Connecticut: studies like Fogel Time on the Cross; guides 11ke Janda,

Data Processing; Dollar and Jensen, Historicans Guide to Statistics (which has a
huge bibliography of statistical studies in world history). The cost of a hand
calculator is usually tax-deductible. Read How to Lie with Statistics.

In Class: Use statistical handouts as you would for most other reading or discussion
assignments. It is wise to limit lists of numbers to units of ten or five. Label
such lists clearly. Use raw numbers to make up line graphs, bar graphs, pie graphs,
time series, after showing a few samples of numbers and graphs together. Use raw
numbers to compose verbal paraphrases. Use numbers to test qualitative hypotheses.
Use numbers to deflate fallacies. Have student grapple with questions like:

"Can complex problems and issues be clarified or reduced to numerical simplicity?"
For most historical purposes, mathematical exercises should be limited to finding
averages, percentages, figuring odds and risks.

Problems and Puzzles: What verbal generali:zations can you use to describe the
following mythical distribution of votes?

For = 40 % Against - 30 % No Vote - 30 %

How valid is a statement like: "Nine out of ten doctors recommend ..."?

How are opinion polls made? Is one home-room class a valid sample or a school ?
Can a group average validly describe an individual's average ?

Inequality : Inequality is a complex problem that arises in many topics. Historicans
are often surprised to learn that there is a relatively simple statistical way

of estimating the amount of inequality, described in Dollar and Jensen. Teachers
should be familiar with the formula, and advanced students might be able to use

"it, too. It is used only for analyzing two variables (i.e., population and wealth,
age and wealth, region and food resources, sex and voting, etc.) For purposes of
simplicity, this statistic called the Cini Index measures the inequality in the
proportional distribution of, say, wealth among proportional groups of, say,
population., 1t is based on a simple graph distribution like:

1 l
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The graph shows schematically the percentage of wealth possessed by different
percentage groups of the population ( W and P, respectively). The formula for the
Gini Index of Inequality yields a decimal describing the area between the line of
Equality and the line of Inequality, between a hypothetically exact equality of
wealth per group and the actual unequal distribution. If the actual distribution
were the same as the hypothetical equality, the area between the lines would be 0,000,
If the top 1% of the population possessed all the wealth, the formula would yield
the answer 1.000. The Gini Index is therefure a decimal ranging from 0.000 (perfect .
equality) to 1,000 (perfect inequality); if the decimal is too far above 0.500, you can -
safely conclude that there is a lot of equality between "what is" and "what should be".
1t is important to note that the formula requires the use of cumulative percentages
of wealth and population, as described more fully below.

The formula is:

G 1-2 (PXEW) + 4. (PxW)

< weans "sum of''. You can use population and wealth percentages in groups of ten,

but the distribution given below may be easier, and it is recommended to make out such
a table to aid your data-gathering and calculations. The example given is the
distribution of taxable-wealth among recorded taxpayers in Boston in 1771; some
historican have said that there was gross economic in equality in Boston before the
Revolution and led to violent unrest., The formula for the Gini Index offers a test

of that ideaj if true, the resulting decimal should be close to 0.900. or 1.000.

Population Population Wealth % Sum of Px¢W PxW

Group Percent. (P) Posessed (W) WealthZ (§W)

Lower .30 079 079 .0237 .0237

Middle .30 .162 241 .0723 .0487

Upper .30 .328 ' .569 .1703 .09 84

Top .10 431 1.000 .1000 .04 31
1.000 1.000 .3663 .2139

Substituting in the formula gives:

G =1-2 ( PXxEW) + £(PxW)

G=1-2 (.3663) + (.2139)

G = 1-(.7326) + (.2139)

G= .,2674 + ,2139

G= ,4813 :
The result is all right but falls far short of being "gross economic inequality;:"
we may conclude therefore that gross economic inequality was not a factor in Boston
before the Revolution to a large degrec. For comparison and contrast, the Gini Index
for inequality of wealth in the whole United States in 1360 was .820, and in 1962
it was .760. Practice the formula, find information which fits it, and perhaps with a
little translation it can be used in class.
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Responsibilities of Participants in the H.E.P.

]

Responsibilities of participants in the History Education Project. In order to
cooxdinate a successful program, co-operation is necessary from all persons concerned.
Fulfillment of the following responsibilities should serve to insure an effective and
productive,

. All high school teachers in the H.E.P, will have the
foliwwing responsibilitiess

1, Submit to the Co-ordinator and chairman a curriculum
packet for each unit taught for the curriculum file,
This packet includes four copies of cach ditto and a
completed questionnaire,

2. Attend one formal monthly Iin-service session to discuss
common problems with other teachers,

3. Attend each session led by a Yale professor in areas
covered by your mini-courses,

4, Artend informal meetings with other teachers as needed
during the school year,

Co-ordinator Responsibilities

Each Co-ordinator one per grade year will have the following
responsibilities:
(]

1, Ordering materials, e.g. books, films, filmstrips using special
funds and keeping a record of spent and unspent monies, Also
checking out books from Yale library for co—operating teachers.

2. Arranging monthly in-service meetings.

3. Scheduling visits by Yale professors to high schools.

4, Co~ordinating periodice Yale seminars including the distribution of
questionnaires and outlines,

5. Keeping an updated file, including each unit taught at the high
schools, and an inventory list of available materials. Each unit
submitted to the co-ordinator will be distributed to other high
schools.
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Co-ordinator Responsibilities .

6. Membership on the H.E.P. Review Board which includes ali Yale Co-ordinators.
7. Responsibility for on-going review and re-evaluation of H.E.P. politics
and activities.

Responsibilities of Yale persounel in the H.E.P.

1. Assume the overall co-ordinaton of the program.

2. Make regular visits to the high schools to meet with teachers and to observe
or talk to classes,

3. Assist in making Yale facilities available to high school history teachers
and in obtaining library cards, stack passes, parking permits and other
necessary papers.

4. Arrange for resource persons (usually professors and graduate students) to
meet with high school history teachers and students at appropriate times
and places.

5. Assist in all fund-raising activities for the History Education Project.

6. Serve on the H.E.P, Review Board which includes all High School Co-ordinators.
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Friday July 5 10:C0 a.m., 211 HGS

Talk by Prof. Willism N. Parker, Dept. of Economics on “the tcaching
of econcnics in the high school." Questions and discussion will follow.

- 1:30 pom 217A HCS

Mr. Jawes Vivian, Dept. of History, talk, followed by discussion on
' “visual and othcor tecchings aids: theory and practice,"

Monday July 8 10:00 a.a., 211 HGS

Prof. Cuddis Smith, Doept. of history. Talk on “topics in contemporory
Amevicaa foreign policy” to be felleued by questions and discussion.

Afterncon,  Time for libracy study or ceusul tation individuaily vith
14
staff moanbers.

Juesday July 9 10:00 a.u. Snack Bar Area of Sterling Library

)

Mrs. Sharon Nolte, "Pearl Horbor: Japancse and American Views," talk
followed by discussion. '

" 1:30 pem, Snack Bar Area. Prof. Bruce Garver, Dept, of History. Talk
on "topics in comparative Luropean and American history" to be followed
by questions and discussion.

~—~ Prof, Yuph Patrick, Dopt. of Eeonsaics. Talk on "tlie modern Japanese

( eQZnomy" to be followed by questions and discussion,

Vednesday July 10 10:00 a.m., 211 HGSj:)

Afternoon. Time for library study or consuvltation individually with
staff members. "

- Thursdsay Ml 131 106:50 a.m. 211 HGS

Prof. Thomas I. Euerson, Law Scheol. Talk on “the U.S. Constitution"
to be followed by questions and discussion.

1:30 p.m. Snack Bar Area of Sterling Library

> Discussion hy all teachers on the preparacion of the ouiline and
¢ objectives for the new mini-course ou the U.S. Constitution.

Friday Julv 12 10:00 a.ma., 217A HGS

Ms. Sa!ly Majo, New Maven Colony Historical Socfety. Talk on "the
Bf~90ntcnn1al Celebratien" folleired by a discuuasion of vays in which the
Bi-Centennial might be celebrated in the high schools,

1:30 poms 2374 nC3

Mr. Jamos Viv{an, Dept, of llistory, Msensslen of the Avnintod Cage
ERIC and the history of Blacks and the franchise in Conuecticur,




APPENDIX I
THE YALESNFW BAVEY HISTORY PLUCATICN PROJECT %7
1974 SUMTR SLSSION.  SCHEDULE OT LVENTS. m&,
Staff wonbers are prepared to rect vith 4dnterested teachers auy uorning A"””Lﬁg
. betveen 6300 cad 92:30 anl auv afterncen at 2 tine which docs not coaflict Lf
with scheduled talks oy weetings.

¥enday, July 1, 1974

The NEP session for this date has beea cancelled because it conflicts
with a svaelal meeting for high school teachers and aduinistrators of the
Kew Haven public sconol system.

Tuesdvy, July 2, 9:30 a.m., 211 Hall of Graduvcte Studies (HGS)
Qenernl meetivy for all participents in the Yale-New Haven HEP, Iatio-
ductieon ot the HLY staff members. JIntroductory statecrents by school
administreiors aud high school department heads for history and socixl strudics,

-

Snack Bar Area of Sterline Library, 10:30 a.m.

Meeting of the Comwmittec to Revise the 1972 Gulde for Teachers of Mini-
Couvrses. Departxent heads, a2rea coordinators tmd interested teachovs should

plan to attend. Harold Ccok and Cerry Warden will represent
the scalf,

10:30 a.ms In erecas to be designated

Meeting of teachers with cooff meabers to discuss course outlines and
eyllabl to be revised ov drawn up. DBruce CGarver (WAS), Sharon Nolte {(Far
East), and Jin Vivian (A~evican history) will wmeer with tecchers at 10:30.
Harcld Cock and Gerry Varden will meet with.teachors artes 11:00. larold Cool
will also meet regularly Jduying afcernoons at tincs to ba arvenged with torcners
intcérested ia nfuch giade secizl studtes, :

$00 p.a. £9 1:30. Pick up library carda and stechk passes at the Main
Pesk 11 Sterlirg Library. All have been prepaved.
1:30. 7Tewvrs ¢f ths toeilities of Steriing Library arranged by Robere
Balay, liznd Referenee Librarian. Asscable at the Main Desk.

Afzavncou. Tiaes and plices to be snantunred.

ad o

. Tourr of spaclal collections in the Library, iancluding collecticne on thic
Far Cast auu on Russia and Ezstacn Rurope wnd he liuwsan Relations Area Flles,

Keduesday, Juiyv 3. 10:00 a.m., 211 IGS

Prof., Parkora A. Lleck, Dept. of History, and (tentative) Pref. Charles L. ¢
Blick, Lrw tcacod. . ' L

Topic Lor & tulk szud dliscussion: the U.5. Constitution, -

1:3% pome Snzel Bov Svea of Snerlivy Libezsys

Review by all teactors of lesson pleas for mini-courses on the Coustilution.

Thur.day. July %, WOLIDAY. KO HEETTNCS WILL PE LELD.




Dr. David Musto, Yale Child Study Center and Dept. of History. Talk

on "brups and Drug Abuse in America in historical perspective" followed
by questions and discussion.

Afternoon: open time for a formal talk or for discussion.

o)

NOTE: 10:00 a.n. on this dute is the deadline for submission by all qaéh

teaclers of ona page course outlines and objectives to Gerry Warden. «gg
%

i
I

. Tuesday, July 1€ 10:00 a.m,, 211 HGS

»s

Prof. Donald Kagan, Dept. of listory. Talk on "the teachiug of Ancient
History" felloved by questions and discussion,

1:30 ponn., 211 HIGS ¢ Display of books and teaching aids by various
publishers' represeatatives to be arranged by Dr. Albert Seretny, New Haven
Public Schools.,

\
Later Afternoon: Meetings as desired betveen teachers and staff
nembers to be arreanzed. '

Wednesday, Julv 17 10:00 a.m., 211 HGS

Prof. Richard Warch, Dept. of History. Talk on "Immigrants and Minoritiece
in the United States" followed by questions and discussion.

‘1330 p.m., Snack Bar Area and other plices to be designated.
Topical discussion of "Immigrants and liinoritiecs in the United States."
Teachers should participate in discussing one of the following topics:
Irish and 1talian irmigrants: Gexry Warden,
Imnigrants from Eastein Europe, Germany and Scandinavia: Bruce Garver.
liamigranis {rom the Far East: Sharon llolte |
Chicancs 3in the Western United States: Jim Vivian
Blacks ia the United States: Harold Cook
Puerto Ricans in the United States: to be cdesignated,
Thursday, July 16 10:00 a.m., 211 HGS

Prof. Rollin Osterwels, Dept. of History. Talk on "the teaching of thc
history of New Haven" followed by questions and diccussion, :

2:00 Pellle y 211 HGS

Prof. Thomas P. Nernscein, Dept. of Politiczl Science. Talk on “educzilou
in the People's Nupublic of China."

Friday, July 19 10:00 am, Snack Dar Area, Sterling Library

Cencral meeting of all teachers and staff members,
11:30 a.m., Meetings of ccumittees and special groups; places to be announced.

. 1:30 p.m., Snack Bar Area, Sterling Library . Géneral discusczion of the
revised Guide for Teachers of Mini-Courscs.

Mondavy July 22 Meetings as desired betwnon gtaff members and Interosted
tcachers on topies of mutual interest., Times and places o be designated.




