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ABSTRACT

This study was designed: (1) to examine in depth
family-related variables in 30 rural working-class families in order
to determine whether there are certain life-style differences between
those whose sons achieve at or above grade level and those whose
sons' achievements fall below grade level; and (2) to gather
information on how early boys begin to formulate realistic notions
about future career goals. Data were collected from school records,
teacher ratings, and family interviews. Each mother coapleted
Rotter?'s scale of internal vs. external locus of control, each
father, Rehberg's Mobility Attitudes Scale and a short open-ended
questionnaire on attitudes toward work. Both parents and son were
given an additional structured questionnaire. Results indicate a
consensus on values related to parenting styles, desirable attributes
for preadolescent sons, and expectations and aspirations for
educational and occupational attainments. Actual characteristics of
the sons whose school achiavements fell below grade level differed
from those whose achievements were average or better. Patents are
often unaware of the influence they have on their sons*' educational
and occupational goals and lack of information for effective
vocational guidance. Parent education for educational ané vocational
planning should begin as early as seventh grade. (Author/CS)
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ABSTRACT

A study of rural working-class families shows consensus on
values related to parenting styles, desirable attributes for pre-
adolescent sons, and expectations and aspirations for educatioral
and occupational attainment. Actual characteristics of the sons,
however, differ between those whose school achievement fell
below grade leyel and those who were average or better.

Parents, unaware of the influence they have on their sons'
educational and'occupational goals, lack information for effective
vocat ional guidance. Parent education for educational and

vocational planning should begin as early as seventh grade.
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RURAL FAMILY LIFE STYLE AND SONS' SCHOOL ACHIEVEMENT

Ofiﬁador interest to professionals ih“edueétion and social

welfare are those processes by which a boy attains a place in

" the adult working vorld. " Formal schooling provides the principal =~ —

. path to Job and céreer, but educational opportunity does not
autamstically guarantee a satisfactory achievement level.
Cumulative results of studies from the past decﬁde nake it increase
ingly apparent that “family background" variables influence béth
school achievement and educational attainment.

The purpose of this Study was to examine in §epth these
fanily-rolated variables in rural working-ciass fumilies In order
to determine whether there are certain life-style differences beiweeu
those whose sons achieve at or above grade level :nd those whose
sons' achievements fall below grade level.

If there are differences in the life styles of families
within th2 sene range of income which are associuted with the school
verformance of the sons, such differences might suggest possible ways
of providing help to families who are liess suc 'essful in =sncouraging
scnool nchievement.

A secondary aim of the study was to gather information on
Fow enrly bovs bagin to formulate realistic notions about future

ey ional anl cuaresr gnals.



Mathod of Study

In a rural mid-western coﬁnmy.two‘workins-class hamlets were
jdentified. Each community had only one grade school. In ox:dér
to coilect highly detailed case studies, the sample wag limited to
'faﬁiliéé #héseﬂéoné gere'ihdtﬁé fiftﬁ (ﬁ +A16) br éixthgkﬂl+ lﬂ)'sfﬁdé;'
Preudolescent boys were chosen for two reasons: (1) to control for
‘sex Jdifferences, giéen the small number of families, and (2’ to avoid
the complicating effects of pﬁberty-changes. Also, as indiea;ed, ve
were interested in how early rural non-farm boys begin to think about
their future Jobs. |

Informatior came from three sources:

1) School records provided (a) IQ scores, (b) a three-
semester cumulative grade-point average, and (c) per-
centile rank on & composite score for the Iowa Test
of Basic Achievement. Students at and below the 3Tth
percentile on county and school district norms comprised
the "below average" group. Those "average or above"
were at or above the 6Tth percentile. Raw scores were
ot available.

2) Teachers rated each student as either "average or above"
or "below average."

%) Each fanily was interviewed for a total of twelve
hours. ‘fwe interviewers worked simultaneously with
mother and father or with mother and son in separate

arcas of the home.
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The initial intervievs witﬁ mother and son used an eliciting
‘technique. Respondent S own words became the further probes to
determine the exact meaning of answers given to the original |
‘guestlon. "Elicited” in this instance were value orientations
related to desired characteri;tics for a boy of ten of éi;vEuu Re;
sponséé drmmothgi-ahd édnwéhowed-élhigh deéréé §f ggreenent; |

Subseqnently, a structured questionnaire was used with each
parené and the son. Items related to ﬁarental power, support,
xnﬂ*u;;on, and goal set ing; son's achievement orientation,
autonomy, acceptance of authority, and Independence; a range of
elicational and occupational exbectatinns and aspirations - both
the son, for himself, and each parént f >~ the son; and a list of
cesirable characteristics for a son, to be rank-ordered. This
orderad list was later compared for congruence with the elizited
list r'rom the first interview, and across responses by mother, father,
ani son in each family.

Mothers provided a family history which included information
on oécupation, education, health, income and religion for both
husband and wife; size and compesition of the household; kinship and
ffiendship ties; use of leisure time; and use of community resources.

Rotter's (1966:1) scale of internal vs. external locus of
c.ntral w3 conpleted by the mothers, and an aiaptation for students
vas aoerl with the bors,

aentamtts flobilicy Attituides Ccule (Rohberg, ot al, 1970:3%)

veed Diver Yo the rashers, tosether with a short or n-enlied questionnaire
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Qﬁ attitudes toward work includiné thé nan;s Plans for his
occupational future five yesré hencé.

" Three Judges read all of tngﬁateriu-se.euréd from thés.e
fanily interviews and made 1ndgpend§nt assignments to one of two

categories: (1) son's achievement is average or adbove; or (2) son's

achie#ement«igvbelow average.  The Judges~didnnot see qny;ihfbrnation SRS

from school records such as IQ, grade point average, or teacher's
rating. Judgments based on family responses to the interview
scheduies and qﬁestionnaire items were made by using efiteria derived
from the literature on childhood socialization and schonl achievement.

Judges ﬁere able to assig. correctly 28 out of 30 families.

Characteristics of the families

Three fathers were salesmen and one was an electrical
technician. Using Hollingshead's two-factor index of socioeconomic
status, these four were the highest on a ranking that extended
downward through skilled, semi-skilled and unskilled workers. All
but one of the fathers was employed at the time of the intérviewa
but ceven had been unemployed for an average of five weeks during the
vear rreceeding. One-third of the fathers had a second job; more
fathers of good students than those of low achievers worked in excess
of 43 uours per week. Half of the mothers worked in factory or service
Jobi. In most of these families, parents looked after their children

vy worning diflereat shifts.
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All féchers and mothers claimed to be in generallj good
health. Two in three had seen a doctor during the nreceding year |
‘but Tew had lcst wcrk time dns to sickness or aecident.

Fathe:s of low aehievers had ag average of ten years of

schoeling compared to tve&ve»years for the others. The average for

Mi

. all mothers vas eleven years of schcol. Ten boxs had a parent who @

had not liked scbool;,of these boys, hine were low'achievers. |

Church membership and relisious participation was: 1ess among

the e*s;;een families of low achievers; only three fathers and six

mothers were active participants. All average or better students
belonged to families whose fathers and mothers were active church
menmbers.

All parents of good students were partneri in first marriages
andi there had been no separations. Four of e&éﬁseen poor studeris
had experienced divorce or temporary separation.

Tﬁe families were long-time residents in the county and
had lived in their present homes for an average of six years. Half
of the parents' grandparents were foreign born, and a third of the
parents' own parents were foreign born. The parents' fathers had
been in low=prestige occupations. Tweaty-eight out of th;;ty families
nag siblings living nearby. The siblings and friends had the same
types of occupations as the parents: The families relied on relatives
Tor help in case of sickness and tigive had borrowed money from
relacives during the previous year.

Only half of the mothers rerorted belonging to any organized

307inl group., Two~Lhirds of th2 fathers of good stulents, compared
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to one~third of the fatheés of poor students, belonged to one or
more organizations. This;_:osether with nigher religious
pariticipation, susgests thet fathers of good students are more
socially iﬁnegrated into community life.

Forty-five percent of the mothers were bétween 17 snd 19
. years of age when their first child was bornm. Tbis.iswnoﬁ.
sucprising, ip view of their low level of educgtionul att;inment and
high stability of resy e Half of the mothers had four or more
- children living at home. Good students vere equall& likely to0 be |
in small or large families; poor students were somevhat more
likely tuo be in large ramilies. First=bora children were equally
iikexy +0 be good or poor students, while low achievers vere more
likely to be second or later burn. None of these mothers wanted

more children; only one "expected" that she would have more anyway.

Summary

This was a group of stable famjlies, most of whom were
steadily employed in working-class occupations. There were no
chroniz heaith problems and heeslth care was available and used.
Friends and relatives could be counted on for help when need arose
bu* most families ;lso made use of professicnal services. They were
jons=-tim2 residents in thelr neighborhoods and said that they would
misa "everything" i they had the nisfortune to have to move out of
‘he «anty. They were satisfied with their present number of children
and ooomed sucesssi) in fertility control. The women hai low ced-

usntt minl astaipment and boceame mothers in their late teens. Half
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of them were working. The families differed @ostly in the amoudt

of ‘their relisious; civic, and social participation. In this

relatively homogenecus group, those who were active participants

had sons who were getting along better in schonl.

" Cutcomes

All but one of the 12 averaée or better studenté belohsed
to families whose SESlfanking was abovevihe me@n of 50, uéing
Hollingshe&d's two factor index for social class. Five lower
achievers placed in this (relative to the total group) higher SES
group; of these five boys, two had 1IQ scores of 83 and 86. Only one
higher uchiever placed in the group of families below the mean SES
for the group. Even in this restricted range of SES rankings,
socioeconoxic status is a significant correlate of achievement ranking.

All higher achievers had high grade point averages (X-3.3).
However, half of the lower achievers had grade point averages at or
abdve the mean of 2.7 for the total subject group. Teacher ratings
presented a similer pizture. Teachers rated 11 out of 12 of the
higner achievers as "good” students; they did no better than random
assiznment for the lower achievers, placing 11 in the "poor" student
cautzgory and assigning eight to the "good" category. Neither grades
nu: tearher ratings correlated with lower percentile ranks for
wohiierement,  We speruluate that aporopriate role dbehavior, indicative
ot ood Seclal adaptation, influenced teacher Judgment of stuaenl

neclsomence. Therse was no significant difference in mean 1Q beiween



the cﬁo.grcups. fﬁeithér mother‘é nor sdn?s 1cc§s of control écoéé
distinguished the lower from the averagé 6§ abofe average achievers,
Nor waé there ény cofrelation between the moﬁhér's locus of cbntrol
_acore and the father 8 mobility ettitudes score, or between tbe

son's loeus of control score and the father's mobility attitudes score.
Eleven of the 19 higher achievins sons had high mobility scores, even
“theugn their fathers' scores were evenly divided-s X and six-above
and below the mean for the total group. Of the 18 lower achievers,'
11 scored at or above the mean; high mobility attitudes scores

seemed to be a neéessary but not sufficient condition for achievement
in these families. _ _

All of tne higher achievers wanted to continue school after
high school graduation; only one expected that he would be unadie to
do so. Fourteen of the lower achievers wanted to go on beyond Li
school, indicating the high value placed on education by rural
working-class families.

Sixteen of the 30 boys had unrealistically high educaticnal
expectations, when compared with their occupational expectations.
This indicates both uncritical acceptance of the norm that everyone
zhould go to college and ignorance of the educational requiremenzs for
various kinds of Jobs. The importance of being a good student and

going to college was explained by one of the low achievers:

"If ya don't get goc. mrades, ya're not sonna
ruke it.  Ya won't getl to college and if ya doa't

gt to college, ya won't get a food Job, and if
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ya don't get a gocd Job, ya're not gonna survive

in this world."

The hera for these 1l and 12 year-old boys is the professionsl
atﬁxete‘ In fact, several boys aspire to sports careers vhile
'msayins that they expect to be other kinds of professionals-school
teachers, lagyers, or veterinarians, for exgnple.

Oaly three boys chose esoteric or vaguely defined occupationé
vhen describing sspirations or expectations: two chose "scientist”
with little notion of what that might be, and one chose ocean-
ograpay, a profession far removed from his everyday life in the
rural midwest. The others chose Jobs with which they were familiar,
those for whom there were models close et hand: carpenter, meat-
cutter, storekeeper, painter, welder, plumber, auto mechaniec.

In all, only nine, or about a third of the total group,
expected to have Jobs that would require a college education,
althoush 2L of the 30 wanted or expected to go to college. Two-
*+hirds of the group expected to have skilled or semi~skilled Jobs
similar to those of their fathers (althﬁush not necessarily the
sune Job) for which a high school education would be the maximum
elwrational requirement. lot atypical was the good student with
ar I of 119 who aspired and expected to be a carpenter. His father

<-3 a3 carpenter and by father's selr-report he did rnot like school.



Fiﬁally; in aséeséing'ﬁhe respohs;s or‘mothers; rdtﬁer§;.
and sons in éach individual family, it is apparent that parénts are
“senéraily'inadequatély inrdraéd and rarely;think abOut‘dischssins
bccupati§nal éhoice with the boys. Only four fathers and geven
mothers of the 60 psrents had ever talked vith their sons about
future Jobs or careers. Hawever, the bqys were already setting
ﬂtheir own goals in terns of generational successicn. based on the
working mpdels in their amall home town. This seems to be, therefore,
a propitious age for schools to initiate pﬁrent-discussion groups
TO provide inrormatiﬁn on various kinds of Jjobs = their nature, their
educational requirements, and the best ways to prepare for thenm.
Information usuch as that gatherad here has identified some families

whose cipectations seem unrealistic and who might profit from both

group discussions and individual counseling. Four cases in point:

(1) tvo boys who are poor students, scoring at the .
05 and o9th percentile on the Icwé Basic, with IQ's
of 81 and 87, who "aspire™ to quit school before high
school graduation, but who expect to go to college
because their parents want them toj;

{2) a boy who is a good student, with a B+ cumulative
average, high mobility attitudes score, and who ranks
in the Thth percentile on the achievement tests, who
wants to go to college but whose pavents® ambition for

im is to be @ hospiual aide or = gas station atterdant;



{3) a bouy who is a low achieveé, whose IQ-ié 119 and
whose mother and father said;'“Educ&tion beyond high

_schooi is apt to spoil an otherwise good boy."

Vaulue orientations

Tﬁére were no differe#cés hetﬁeen métheré with higﬁéi
n:hieving sons and mothers with low achieving sons ragarding the
charactecistics they desired to develop in their sons. This may
hévseen a3 evilence fdr coﬁmoﬁly shared éulturgl values, values
very nuch like those of the American core culture.

Tre following is a list of responses elicited during the

nitiz) ~sund of interviews with the mothers:

[N

Juesticn: What qualities weuld you like to see in an ll-year-old boy?
1. studiousness, industiry, academic achievenment

2. sense of responsibility .

3. g£30d manners, respectful, polite

L, consideration for others

5. ability to get along with others

6. honesty

T+ Scod morals, religisus

B, amzhla%tiz abilis

L, 2. tition

ST 20ts like a buy
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The sons §ere aéked thé fﬁllowihs questiqn: "Imﬁgiﬁe you are grdwn
up and the father of an ll-year-old boy. What would you 11ké to see
in your son?" Thé lisﬁ of characteristics vhich’was independéntly
geheréced-by thé-sons vas identical ﬁo the mothers’-list,'with ﬁwo
exceptions. Son§ did noﬁ.mention "ambition" and théy added one
attribute: .”héaltny."

Frequentlyvignored‘in survey research is the péssible
difference betveen categories imposed by the questionnaire and
responses that might -2 elicited from the respondents by asking
open-ended questiong ("What would you like to see in your ll-year-old
son?"), rollowed %; using the respondents' own language to probe
for more specific meanings ("what would he be like if he were
‘obedisnt'? Tell me more about what ‘obedience! m2ans.”).

Tn2 us2 of the eliciting technique in the initial interview
minimized the possibility that answers would be colored by response
choices offe;ed later in the questionnaire. Responses to the two
modes of questioning showed that the structured questionnaire listed
five characteristics which were not elicited during the first interview:

1. sound Jjudsment
2. oObedlence
3. neatness and cleanliness
4. self-control
5. interest in "how" and "why"
Ir view of the cnphasis on beins neat and clean which is

Jenerilly attributed to core culturve families, it is interesting to
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note Lhét‘orly one mother mentioned this in her list of desirable

attributes:

"1 guess he could be a little neater. For example,
hishclothes. I'm afraid to go fnto his pockets, you
know. Cne day I found a salamander in the washing

cachine."

Open-ended queétions generated eight of the 13
ca:egcries-in the‘structured questionnaire:- |
6. acts like a boy

[~ good student

5. good manners

Q. responsibla
15. gets wulong with others

11. Gfonesty

12, consideration for others

13. ¢tries hard to succeed

The questioanaire items did not include two characteristics
which huve high saliencze for all of these families: boys should be
gooil in sports, and they should have good morals and be religious.

The reasons given for valuing athletic skills are related to
carental agproval and reward, character building, and fear of

saial iaxnlation:

wrorts are important o . . to make the team so

sour Lid will be promd of you, 5o he will play with
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ybu or do things ror'you like let you use the

car when you're older."
"He must know how to lose as well as win."”

"The best way to have friends is to be good in
”épérts.“‘ (An&, as a éorollary) « « » "you don't get
any piace_in this world it_you‘r§ alone." "“Having |
lots of friends is important because you've got
 somebody to depend on." "So you'll have somebody

to talk to."

"If you weren't good in sports you probably
wouldn't have many friends and you'd@ be poor

and you'd probably live in an old house. You'd Just

be alone.”

The dread of social isolation is a theme that appears again
and again in these interviews. Sports participation is not an end
in ifself, but is a means to friendship or father's approval so
that family and friends can be counted on for help in case life
turns up some unexpected, unpleasant surprise.

Along the same line of reasoning, the norm of reciprocity has
as its rationale the recoznition of mutual dependence. A person .
is polite, considerate, and mannerly because that is how one keeps

firiends and wins allies,
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"Teachers always favor a nicé, weil-behaved
child., You can't Just barge into the world,

yaﬁ have to work you way in."

Even the virtueg of honesty aﬁd reSponsihility have, at bottom,

the rewards of help in times of trouble. - One mother-expressed

it llke this:
"Responsibility leads to self-confidence and to
honestj. Honesty leads to a better life and you keep
out of trouble, because you gotta live with those

- (other) people. All people are insecure to some

iegree. If you aren't responsible you will get
to be very insecure, a dependent, miserable,
self-pitying person. He (her son) wouldan't

like himself and nobody wants to be around this

type of individual. How can you be accepted by society

if you're miserable with yourself?"

A boy, explaining why it is important not to be a troublemaker:
"Well, if you're not a troublemaker people
tiink you come from a better class of peoplé,
but if you're a troublemaker, people will think
you come frem the clity where people don't care

what happens to you."




Styles of parenting

Aix of theAmotbers_supervised thelr scns‘féirly‘closely. 'A‘

- son xaé ﬁot "alicwed out™ every eveniﬁg; his mother knev most or

all of his friénds;'shé generallf asked hdw he spent his mohey;
checked to see if homework got done; looked at his repart card

 and knew‘what grades he received. Mothers gave praise and material"
rewsrds for good report cards. If grﬁdes vere low, they gave
advice.-.Both fathers-andrmothers said their boy would have liked
legs help with homework than he actually received. Scolding or
phyéical restrictions were the usual punishments. At this age, thé
mother genefally made the final choice on dbuying clothes for the
boy, Tut listened to his rreferences. Children still wanted help
wita ta=1i:» own decisién naking and usually considered their parents!
wishes. Although the mother wished her son would make more “decisions

on his own," she also said the boy was "quite confident" and even
wishel "he were less sure of himself." Children confirmed that

their mothers "explain the reasons for the rules." Moreover, they
didn't want to change the rules very much; parents were right because
they were parents. They knew nore about life and they took care of
you. The boys said their parents were interested in listening to
what they had to say. They took part in family discussions and
+Lqlzed things over which concerned their own interests at least

~ncn w owe2x. ALl boys said they were "close" to their mothers, but

orly hal? of them thought this was "closer than most boys." This

is in-wreting Wecause all boys sald they were close to their
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fathers, "closer than most boys." Tﬁé boys reported thaﬁ both
mother and father tried to undérstand problems and “it heiped to
talk to them" when cne-ﬁas upset, although abéut half of the.boys
admiﬁted_they sometimes "got nervous™ when talking to mother or

~ father. ﬁoth'mother énd father found Qays to "let ﬁe knéw they
ipve m§." The hqys.though; parents ué:é fair in the agpgni of
responsibility assigned.

Styles of childrearins as deseribed by both mothers and soné
cén be characterized as authoritarién (N=18); autocratic (N#T),'or
democratic {(N=5). Not one son said, "I can do what I want regard-
less of her wishes" (laissez-faire), or "Mother doesn't care whst
I do" (1gnoring). Mothers' scores ou power and coatrol did not
difforéntiahe high from low achievers. The only variable that

ditrfoerentiasted tho two groups of mothers was the mother's satis-

faction with her son. Whether he was perceived by her to be more

depandent than independent, autonomous or asking help with decisions,
ambitious or distracted by play, persistent at tasks or a bit ir-
responsible, what really counted was that she thought this was

rizht for a boy his age ~~ she gave acceptance and approval.

Fathers as a total group showed interest in their sons. It
was noted earlier that when mothers worked, parents often took
Aiferent shifts so that they shared responsibility for child
sapzrvigion., Sons were more shy toward thelr fathers and affection
was given irdirectly through playing games, watchinz TV and so forth. .
Th@ tathers tended to wish their sons were more ambitious; they said

"ho cicosn't push hard enouga.”
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Fathers as work models

fhé.rathers had startéd-working for money by the age of ten
or 12. Most of them began by helpins their oﬁn fathers 6n a farmm.
The men 1i§ed to work and found it intrimsically sétiéfyiug;
‘tbey did not tﬂink'of ﬁork only as a means to earn a living. They
”reit responsible to the boss éﬂd io the fhmily fsr dﬁing a "gobd
duy's work." Most said they would be very satisfied toiearn $10,000 |
a year.

Their notion of a good worker ﬁas one who is honegt,
conscientious, gives a full day's work for his pay, and daés
what ﬁe is told. A pvor worker is lazy, late for work, not
dependable, "Just in it for the money." Maybe he gets drunk and
doesn't even show up for work, which is unfair to the other workers
as well as to the boss. The men accepted authority: "Everybody
needs a boss." But the boss mus:t be fair and worthy of respect.
Gool workers are loyal to their fellcw workers who are "good guys,
even if they dén't always do good work."

when asked about their future, seven of the 30 fathers
expected Lo be doing something different, to advance themselves
occugationally, to get ahead. But the ather 23 expected to remain
with the same job or the same line of work. Either they admitted
ex.1ldly that they had already raached the limits of their abilities,
;r 2lse they were union mermbers who would not sacrifice seniority

henefits to change Jobs.



30_sons aspired to occupations above the

level of their father's Job. All soas knew what kind of work
tﬁéi; f§thers did.
The only factor that differentisted the fathers of higher
, achiévers from those of‘lowér achieyersvvaa not directly related
to the father-son relationship; it vas the father's sstisfaction
with hinself as a worker ahd es a provider of economic security
for nié fﬁmily. This, o course, implied saﬁisfaction with himself

in *he husﬁand/fgther role.

Conclusion

Ve live in one of those apparently recurring times vhen
schooling and learning, intelligence and achievement, youth and
parenthood have become politicized almost beyond the point of
raticnal discussion.

Whether reading social science literature or popular
magacines, we find expressions of despair about the educational
attainment of students and, invariably, a single major villain is
identified. People who in other contexts recognize the complexities
of assigning causation to behavioral events proclaim a single major
"eause" of alleged poor school achievement. While there is general
agre=ment that certain behaviors uare shaped by the total context in
which the bohavior cecurs, academic achievement is excmpted t'rom

thisz incizht of twantisth century science. A major conelusion of
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this study is that, ror these sons, there are many vays to fail

in schogl.but there is only one right way to succeed. Successful

students had all of the following characterist.cs:

1)

2)

%)

)

1)

1)

Given a restricted range of occupations, their fathers
had bettér Jobs.

IQ s?ores ranged from 109 to 142, dbove the grouj mesn
of 105.

Teachers rated them as good students.

Théir méan.GPA, cuhulativé for three semesters, was 3.3.

They had Lkigh occupational mobility attitudes, and they

'all expectod to g0 to college.

They corre~tly perceivad their parents' expectation
that they wdouid go to college.

They wers trusting and accepting of parental authority.
They felt included and integrated into the family,

and perceivad their parents as affectionate and as
interested in them as people.

Trere was nigh value consensus between mother and

son. In fact, there was high agreement in the responses
of mothers, fathers and sons to the same questionnaire
itam3 aiministered separately and simultaneously.

They knew what their fathers were doing at work and
~ney aspired 45 similur kinds of Jobs.

Thelipr fathers wers catisfied with their cwn work

wohisverments and Jelt successful as dbresdwinners for
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acereptins and approving.

e boy's wérld is small and ccmprehensibié. Relati&nships
aré'ffable. ini if one is a decent fellow thereAwi}l be kin and.
frienis te help in times of trouble. For the present, however,
tirfe is3 good. When one ten-year-old was asked to imésineAhinsélf
in the future, us the father of his own ten-year-old son, angd to
Aes:ribe what—he‘would wantAhis son fo be like ét thAt age, he

responded:

"Ah, let's s22. I would like him to be smart and
healthy. An. Lat's ict him do what he vants to

4 most ot the time. Let him do what most of the
other boys do. And let him do what 1 did as a boy

of ten!”

Boys who were low achievers also shared a stable neighborhood
and {anily 1ife and the same core culture values. Parents hoped
they wouli go to college and most of the boys expected that they .
would, without knowiﬁg Just what that meant.A A few had un-
seallisticelly high nccupational aspirations, with no notion of what
<he Jrus entuiled, but most wanted Jobs like those of the men they
Sad et WOl around (hsn,

in tiere reonezes Yhey were no different from the highor
webdewers, s hore the slmilarities between subgronups ended und

el algntes of apswastaristios common Lo the Youw achleverg
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dié{ngesrmted: some had high IQ;é £nd some had low-IQ's; some
had "C-plus" or better grade point 5verages; séme vere rated by
teachers as “socd‘students,“ some perceived an internai a#d others
an externai locus of control; some ﬁad high oceupétionai mcbiliﬁy
scores and othe:s vere low scq;ebé; some had mothers vho were
satisfied with :heg and_othgrs hgd mo:hers whé wisﬁed ;hgy éefe
more independenﬁ or more dependent, or ﬁpre cénfident or less
configent, or more ambitious or less ambitious. The fathers wefe-_
resigned to'their ﬁresent Jobs and many felt inadeqﬁate as bfeadé
winners for their families. | |
In shert, thare was great varlability among the sons and
their families in the lower achieving group. Each buy had some
of the characteristics of the higher achieving group, but not all.
Somehow he ddésn't get it all together; there gseem to be many ways
tw fail but only one way to achieve for these rural, non-farm boys.
It one were to recommend ways to improve the life chances
of the lower achievers in families similar to those in this study,
econonic security that is neither stigmatizing nor compromising
to the fathar's self-esteem is a crucial factor. Increasing the
mother's satisfastion with her child, by changing his behaviors and/
rr madifying her expectations, iz another challenging task. One
intervention that would be useful for both groups of parents, and
ru= tnat would not require a great investment of time or personnel,
i3 that of pirent discussion groups focusing not on "the problems
Jou re heving with yod:kid,“ but ¢n veocational preparation and

Tiunte. Doaling with the parents instead of diroctly with the
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chilaren avolds @ role reversal, i.e., childrer educsting their
parents.  In a community where the uccepted norm is “parents

L

knoﬁ-best.' this would be especiaily.important.

Thess parents, like many others, do not realize the
influ~nce they have on develéping théir sons' skills, aptitudes
and uspirations for future work careers. Recéntly a successful .
~ parent education program (Shoffner and klemer, 1973:419) in
southern &pnalaghia involved 112 lowuincome mothers in a series B
of hree Weetzngs to provide them wvith information enabling them
~ 42 help their Tth and 8th grade chiliren plan for careers. Group.
leaéers and'gﬁesté déscribéd.the educational and vocational skills
noede i fér 2 variety ot éccupations, suggesting ways to seek out-
and use vocationul preparation information and emphasizing the
importance of taking into account each child's unijue interests
and talents. This particular program was sponsored by Cooperative
mxtension. School soclal workers or guidance counselors would ..o
other approoriate initiators of discussion groups in which parents
can lesrn about preparing their children for successful participation

in the adult working world.
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