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A 3ITUNY ¢F 1OW RICHMONT TECHNICAL INSTITUTE
CAN IMPRCVE THE AUALITY (F TECHUNICAL AND VOCATICNAL
TRACHING WITH A MCRE DEFINED ACCCUNTARILITY PRCGRAM
AND POSSIRLE STEPS TC EMCCURAGE ENUCATORS TO BE MCRE
RFECEPTIVE TC ACCOUNTARILITY

INTRQDUCTION

The primary purpose nf this study is to devise a sys-
‘tematic method in which Richmond Technical Institute can
become more accountable both‘externally to Richmohd>County'
an& internally to the stucents that rass throush our doors.
It is the feelins of the wi:ter that many.educatérs. not
only at Richmond Technical . stitute, but all over the coun-
try view accountability n. ativelys that is, as a burden
rather than a useful tool.

There appears to be conflict amons administrators and
instructors as to what accountability is and how it should
be utilized 1n.technical institutes and community colleres.
The word "accountability' ic laden with a host of meanines.
It may seem threatenins and unrcasonable to educators.ﬁho
are reluctant to accept recponsibility for academically
inept and poorly motivazted students: it may be viewed as a
challenre and a useful teol to other educators.

The writer conduanted a surveyvy of the instructors at

Richmond Techni.czl Inz*titutc which revealed that almost all
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subscribe to tho concent of the open door, however, only a
few provided promrams or tecachings methods appropriate fo:?
. non-traditional students ~ which happen to be a large per-
cent of our student body. | | '. - |
- M. Josepﬁ-ﬁ. Nanney, Presideﬁt of Richmdnd Technical
Institute, has requested that I undertake this study for my
practicum to develop an accountability model or plan keved
to the noeds of Richmond Technical Institute.\
Richmond Technical Institute would 1like to incorporate
an accountabilitv rlan within the institution to promote
positive chanpe and be more accountable externally to Rich-

mond County and internallv to our students.

BACTGROUND AMD SICMIFICANCE

Dufins the last féﬁ vears accountability has rapidly
become a popular and controversial concept amons educators.
Students have alwavs beon accountahle. Now that some tech~
nical institutes and community colle~es are asreein~ to share
with students the responsibility for student learning, deci-
sSions must be made in rorard to different aspects of accoun~
tability. 7f Richmond Technical Institute is to be judeed
not by what it »romises, but by how students perform, answers
must be found to the aquestion, "Who iu accountable to whom

and for whate"

Accountst T1i4y Lins corme to mran that comoone or somo-

cat.

thin~ shoul”? be hel? resmroncible for the attainment of




specific objectives as Junt return Tor an investment of tine,
enerry and money. |

In,other words, the‘hoard.,administrators. and faculty
‘ of‘Riehmond Teehnica; Institute should be held responsible
‘for the learnine of its students.
The question many educators seem to have is whether
‘accountability is truly possible, whether administrators
and faculty cén-be held responsible fof\sfudent‘leérninq.
whether a true assessment can actually také-pléce. and
in fact, will the end result justify the resources expended
to acﬁieve it, |

- Education in the technical institute and cdmmunity
collese has been challehgéd and the challenser is the cch~
cept of accountability. Not only Richmond Technical Insti-
tute, but all technical institutes and community colleges,
more than any other area of education musf answer the chal-
lenzre, for thay alone have evolved as a result of public
demand for botter, more svecialized and more persohalized
educational orosrams and prosrams that are more responsive
to cormmunity needs. The question facins both instructors
and administratoré at Richmond Technical Institute, then, is
not whether inatructors or administrators should be held
accountablr, zincc this cammot bhe avoided: the question is

how svstematic accountability should be in order to be most

effectiva.



Whefher W iike‘it ¢ not, we have alreandy entered what
Lessiﬁgér calls "the ave of accouﬁﬁability in education.”
Rathér.than respond defénsiV31y by reﬁardihg‘aecountability
as a threat, we should adopt it positively as a professional
‘responsibility.l |
| It should be ﬁade clear thét teachers shoﬁld'not bécqme _
-geapegoats. Teachers cannot be accountable uhless*the con-
cept of acco  ahility pefmeates the'eﬁtire_SPectrum of
1nst1tufiona1.responsibility.z
| In é brogd sensé, accodntability‘at Ricﬁmond Technical
Institute should mean that the board of trustees, president,
administrators, and teachers will be held responsible for

the performance of its students.

REVIEY OF RELATED LITERATURE

‘That Does _Accountabilitv [‘ean?

The contemporary concepts of accountability in education
probably come to li~ht wher Leon lessinger identified what
he termed the three basic richts of democratic education.3
The first of these rirhts assumed by lLessinmer was that "each

child hasc a ri~ht to be tau~ht what he nceds to know in order

1Geor:e A. Paor X177, Richard L. “rowell, and John L.

Roueche, Accountabilitr and the Communitvy College (‘'ashin-~teon,

N.C.t American Acsociation ot Junlor Golle~es, 1971), p.6.

Ihid, s De''s

3Leon M. lessinrer, Every Kid A ‘linners Accountability
in Education (Mleow Vort: Simon and Lchuster, 1°70), PP.l=0,




to take 2 productive and rowardinc~ part in oy socinty."’
There is vrobably no educator at Richmond Technical Insti-
tute or citizen in Richmond County who would refuse to accent
this rizht as fundamental to our community or soclety. But.
Lessinwer has further clarified hisg definition of the Chlld'
richt to learn by indicating that it includes the right of
citizens to have objective proof that the child can use his
skills znd apply his knowledse in society.> ‘While it is
‘1likely that few educators at Richmond Technical Institute or
citizens in the community wuuld disavree with this right, the~-
practieal problem of finding objective measures to prove that
risht has been achieved is frausht with many difficulties.
The second basic right of democratic education, as ideﬁ-
tifiéd_by Lessinser, is the rirht of “the taxpayer and his
elected representative...to know what cducational results
are produced by a siven expenditure."6 The writer feels
that most of the faculty and staff at Richmond Technical
Ingtitute would accept this as an appropriate roal to strive
for, aovever, they would amprooriately recogmize that it
would ta%e a tremendous amount of effort and financial
resources to accomplish even an acceptable level of precision

in comparin~T educational results with expenditures. The

u:hid" hﬂ.ﬁ-ﬁ.
51bide, 5.

éibld., DI,
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writer feels that such racervations shouid not be used as
excuses for refusing 4o attempt to measure educational
accomvlishments in relation to resources utilized,

In further discussién of ecducational aecouhtabillty,
Lessinger referred to the need for "educational enﬁineerinw "
¥ process by which we define exactly what we wani. then
'bring toaether resources and technology in such a way as
to asoure ‘those results;f?v He established several criteria

for a well=-encineered educational prosrams

It will require educational planners to specify,
in measurable terms, what they are tryinc to
accomplish., It will provide for an independent
audit of results. It will allow taxpayers and
their representatives to judge the educational
payoff of a civen appropriation. It will stim-
ulate a continuine process of innovation, not
merel:r a oneshot reform. It will call forth
educational ideas, talent and technology from
all cecctors of our socisty, not only from with-
in a varticular school system. It will allow
schools to experiment with new programs at limi-
tod risk and adoot the best of them promptly.
Above all, it will ruarantee rosults in what
students can actuzally do.8

It is quite apparent that the term accountability, ac

71pid., pp.12-13.
3Ibid,

+
eanmt———

ER&C

Aruitoxt provided by Eic:
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it iz applieﬁ to ndﬁcation; hags eon viewed in mars- differnnt
and often'contrastinﬁ'wavs by profranional educators and
citizens. OSome have scen accountability as a panacea which
will solvn all of our c&ucational problems, while others are
convinced that it will eventually result in +he cripplinw

of the community collere system. Theiattxtude survey taken

- .at Richmond Technical Institute will’ support this (Table III)

Some sce educational accountabilltv as-a simnle term whlle
R others see 30 many complexities in it that they cannot brin
themselves to consider its potentially positive agpects.

It ig the writer s oninion that many of these contras tinﬁ
“wiewpoints re:ardinf educational accountability have develored
because of failure to odtain any asreement amon~ professional
educators and citizens on a workable denfinition of the term.
(Pefore undertainge this study the writer was uncertain as
to the concent of accountability ags it would apply to Rich-
‘ond Technical Institute.) Barro defined accountability as
the holdins of professional ecducators responsible for what
students learn.Q Tlasg views accountability as involvines
disclosure of the servicen being sold to the public, perfor-
mance testinm, and redreocs in the event of false disclosure

or poor nerformance.lo Cthers have seen accountability as

tenheﬁ !le Barro, "Aa Apnroach to Nevelonins Accounta-~
hilxt" Maasures for the Public Zchools," Fhi Nelta "appan,
.11, no. {T"acember, 1770), p.176.

1of‘enc Ve Plaso, "The l'any Facea of Xducational Accounta-
bility," Ihi Delta "znwan, 111, no.i10 (June, 1972), p.636.




encompassing evaluaiion oi the periormance of an institution

and respondins to feedhacl from those who want it as well

11

- as those who avail thomselves of its services. " Some have

acccptéd the viewnoint that accountability means requiring
educators to be paid in accordance with fesults of their
services. This viewpoint encompasses throe general prine-
cipless | |

1. The profeésional_staff of a school is to he
collectively responsible for knowing as much as
it can (a) about the intellectual and personal-

 social develovment of the students in its charge
and (b) about the conditions and educational
services that may be facilitatin: or impedins
the gtudents' development. o

2, The professional staff of a zchool is to be
held collectively responsible for using this
Inowled~e as best it can to maximize the deve=
lopment of its studonts toward certain clearly
deiined and arreed upon student verformance
objectives.

3. The board of education has a correspondine
responsibility to provide the means and tech=-
nical assigtance whereby the staff of each
school can acquire, interpret, and use the
information necassaryvy for carryins out the two
fore~oin-~ functions.lz

11Luvern L. Zunnin~ham, "Cur Accountability Problen,”
Emor~in~ Fattorns of Administrative Accountability, ed.
Tesley . rowder, Jr. (Borkeley, Californiat ..cCutchan,
1“?1)' plh‘?n

lzﬂenrr 3. Dyer, "Toward Objective Criteria of Pro-

feasional Accountability in the Schools of [lew Yorg City,"
Thi Delta “arvan, 111, no.! /December, 1070), 0.200.




At *h1~ polnt *he reador may well as'c which of -Lhe maony -
~definitions of accountabllitv should nlchmond Technlcal Insti-
| tute accent. The answer to this gquestion will be reallzu‘

only after the faculty and staff at Richmond Technical In,ul-
’tute zive careful professional conuideratlon to each of the
efinitions previously diScu“sed and perhaps others which
are currently belnﬂ developed. As Liebermén has so~apprd-~~
priately stated, "It probablv wa*es more senae to think of
derrees and kinds of accountability rather than to assume
that acccuntabilltv either docs or does not characterize
~ education...llo one should assume that any particular propo-
sal repre°ents the only (or perhans even the most desmrable)

way to achieve accountability. 13

13%ara” Rosenshine and Rarry MeGaw, "Issues in Asgessin~
Teacher Accountability in Tublic Education,” Thi Delta "arvan,
111, no 10. (June, 1272), p.643.
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Models and Aynroaches

Thera are many differént anoroaches, or models Ay ace
dountability, fivé of”which are listed belows

1., The input-output aporoach -

2. The accreditation or recornition appﬁoach

4, The behavioral objectives approach

4. The voucher svstem apnroach

5. The performance contracting anproacht?

A review of each of these approaches to accountability should
assist the administrators of Richmond Technical Iﬁstitute‘in.
providing leadorship to instructors, students and citizens

vhen the decision iz made to develon an aporopriate accounta-~

bility pro~ram.

The input-output apvroach to accountability consists of
attemnts to relate educational resources utilized (inputs) to
cducational outenmes (outputs). This avproach, sometimes re-
ferred to as cost-offectiveness analysis, deals with two tymnes
of innsutss monetary inruts which are converted into educa-
tors' calariesc andé instructional materials and equipment, and
pupil intuts, represersing the behaviors, s%ills, backrrounds,
and out-of school cnvironment ¢f punils who enter an cduca-~

Ly
.

tional rro~rom “he eubmits dealt with in this mode) of

.

*lass, Divesbjonsl Ascountability, o©p. 637="38

13Austin D, Swanzon, "administrative Accountability Ghrourh
Cost FEffectivenes: Analysis: A Froposal,” Dmerpginc Patterns
of Admir:strativ: Accountability, cd. Lesley iH. Trowder, Jr.
o (Berreley, Calilornia XeCutchan, 1971),p.288,
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a:countaollity rEnfchcni eﬁﬁcatidhai'éutcome: whicli are ox-
- nressed in tcrmé of punil bahavioré. skills, valucs, atti-
tudes, etc., after nﬁnils have comnleted an educatidnal Dro~
‘ éfam; The ﬁrbﬁrém is them evaluated by determining the
'relatioﬁshiﬁ ﬁetwecn its inputs and outputs.

The accroditation or reco~nition approach to accounta~
" 'bility haz been used extensively by'national. regional, and
state accereditine égencies.  Thr0ﬁgh the use of self~study
Guidcs; eﬁaluatién~checﬁlists-of eriteria.vénd'observation;
local edﬁcatofs agsisted by outside épecialists make deter~
_minafions'df the suqcessés and Shortcomings of the prosrams,
~oals, and of schools. Undoubtedly the accreditation model
has resulted in numerous improvements in school ﬁrograms and
operations throurh the effdrts of local eduéators and pﬁo-
fessional consultants. Glass has succinctly summarized the
major deficioncies of the acereditation model,

+ + e The current organizational structure of accere-
ditation works amainat true disclosure of the
opera-ivna of the cchocls because it is corrupted
by iho orefessional entan~lements. #rom the pub-
liz"s point of view accreditation takes place
behind alored -loors between administrators,
toncher:: and outside fellow professionals. Cnly
in those rare insterces whore a school fails to
rocgive certification does the community recelve
any pertinert data about the operation of school
pro:rans.f

— - p——

14 .
*n1ase, Tducational sccountability, v.637.




| ond'methbﬁ whichAﬁaé been‘proposed'tdlaorrect some of
these doficiencies of the accreditation model has been the
“independent educational accomplishment audit."1? The
I.E.A.A. focuses upon the édueational acconmplishments of a
district as identified by an independent third party who is
relatively free.frém influence by local educatarsadr.citizens.
Anothef featurc of the I.Z.A.A. is that the auditor, who is
specially trained'fof his §osition, repofts his findings
and recommendatiahs in a pudblic meeting;is" |
The behavioral objectives approach to accountability is

| based upoﬁ a belief that a child's behavior will change as

~ a result of his learning. ‘Those who sﬁpport this accounta-
bility modél are convinced that educational objedtives can
be made more clear if they specify precisely the kinds of
behaviors desired as a result of studenx participation in
educational prorrams. Once thé desired behaviors are spe-
cified it is assumed that they will provide the bases for

the develorment and evaluation of educational pro,t*:rams.19

The voucher sygtem approach to accountability places
emphasis on consumer choice. Throuch the use of this model,

parents roccive an »ducational wvoucher which may be used to

1?Lessinter, Every Kid a ‘/inner, pp.75-79%.
181bido ] Pp. 80'88.

I’Lesley He “rowdor, Jre, ‘od.), Emerr-in~ Fatterng oi
Administrative Accountability (Lerkeley, californias rccutchon,




- pay for oducational gervices for thnir chiidren at a scacol
of their choice. Proponents of this model believe that its
adoption,will fbrce public school educators to "compete in
the marketplace."” 3y brea“inﬁ what they term the "sduca-
tional monopely" of the public schools, it is assumed that
the persomnel of all schools will have to be accountable to
'their clientele.'
| Q performance cogigggt;ng approach to accountability
ﬂin~education-consists.of;a process whereby an outside inde- .
pendenf aéency contfacts‘witﬁ the board of edﬁcation.to ro-
vide some educational sérvices'to students. The performance
- contract frequently specifies the level of student performance
desired with payments made to the agency on the basis of the
desrec of success attained by students in the prorram. Some
contracts have clanses which specify that no payments will
be made to the arency for students who do not attain some
minimum level of performance.

The use of the performance contractinc model is advo-
cated by manv who believe that it will assist school person-
nel ‘o eramine alfernative educational programs without com~

nmittin~ them to adopt the prosram on a permanent basis.zo

This model may also vnrovide assistance to local educators

who wish to compare results achieved throuch the utilization

ZOJames A. fecklenburrer, and John A. Wilson, "The Per-
formance Contracts in Grand Rapids,”" Fhi Nelta "apvan, L11,
no, 10 {(June, 1971), p.550.
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21

df diffcrcnt &inda and luavels ot inmuts,

It is quite anparent from the fore*oinﬂ discussxon
that esich accountability approach or model has its own
stren?ths and weanesses. The task of selectin* the most
appropriata accountabillty program for Richmond Technical
Institute will require a careful analysis of each of the
models discussed and others which will undoubtedly be pro-
vosed in the fhtﬁfe; ﬁhe writer alone‘eannot select the |
| "best" accountabilztv model for Richmnnd Technical Instie
tute. Only when the faculty and staff carefully examine
anﬁ study the consequences of each of these models will
they be capable of selectine the most appropriate model
or dombination of models into a workable accountability

progrram.

21Charles “laschle, "Yerfornance Contractins Costs
“ana;e“ent feform and John Q. Citlzen," Thi Delta “ap an.
111, no. ¥ (December, 1271), p.245,
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.PdSSiEle “fdbiéms aﬁa Rgggierd.tb ngggé :

In addition to the potential benefits of educaticnal
accountabllltv therp are possxble adverse effects as well.
Factors whxch inhibit chanre arc indications of problems
which exist, and thelr examinaticn may indicate the source
mof the problem. Some of the possible barriers in developxn?

an accountabzlltv prosranm xncludo:

1. Disvpite rapid social change, forces favoring the
status quo in educaxlon.remain stronr as ever.

2. There are no precise gnals set for educational
| nztitutions.

‘3. There is no established, systematic anproach in
the educational process.

k., Toacher education prorrams have failed to develop
the s%ills and knowled~e needed for innovation.

5. Teachers have failed to develov in themselves the
habits of scholarship necessary to stay abreast
of tha nowledse ekplosion.

, 6. Svaluation and revision based on feedback are
assent in educational institutions.

7. Lany educatorszgra reticent, suspicious, and fear-
“ul of chance. :

Attemots to clarily varue educational ~oals and to esta-~
blish gvatamatie inctructional methods and evaluative mechan-
icns are 1ielv to bo met with fear and suspicion by facult:
members ant administrators. Faced with these barriers, real
educational chanme can occur only throu~h a comprechensive com-

mitment by the tohal institution.23

22

>
231pid., o0,

Taker, Prowell and Roueche, Accountability, p. 16.
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One of the methode used in thie practicum for coilectxn
data was a telephone survey of fourteen technical institutes '
and communitv colleses in the North Carolina Community Col-
lere System (Table I). The writer talked personallv to the

~Dean of Instructlon of each institution. mhe deans were
asked what tvpe(s) of accountabilitv procrams they are now
ugine. A checklist was used to record their responses (Ang&ﬁ~_‘;.
dix A) The information obtained from the fourteen ingti~ .
tutions has been compiled and displayed in the form of a
table. (Refer to Table II.)

Another instrument used for this practicum was a check-
list type opinionnaire {Appendix B and C). The opinionnaire
was cesirned in a checklist fashion so the instructors and
administrators at Richmond Technical Institute could give .an
immediate response to each item, and thus take a minimum
amount of time for completion.

There were twentve-six faculty members and administrators
surveyed via personal interview by the writer.

The items on the opinionnaire were tallied accordins to
the numbers of resvonses for each item. Responses from faculty,
division chairmen and administrators were tabulated separatelv
(Table III). Also a composit of the faculty, division chair-

men and administrators' responses was compiled (Table III).




Tercentasenr wern comovuted on each item hased on hpe
‘number-of opiniomnaires. The percontaces were put inte

table form to facilitate analysis and interpretation.



TAPLE I

NAME AND LOCATION OF SCHCOLS SURVEYED

- School

Anson Technical Institute

Central Carolina Technical Institute

Central Piedmont Community College
Davidson County Communify Collese
Montsomery Technical Institute
'Randolph Technical Institute

- Robeson Technical Institute

Rowan Technical Institute

- Sampson Technical Institute
Sandhills Community Collere
Stanly Technical Institute
Technical Institute of Alamance
Western Piedmont Community Collere

w.W. Yoldin~ Technical Institute

Location

Anscnville. NeCoa

Sanford, M.C.
Charlotte, N.C.
Lexihgton, I'sCe
Troy, N.C.
Aéheboro. N.C.
Ste Pauls, N.C.
Salisbury, MN.C.
Clinton, N.C.
Southern Fines,

Albemarle ] I: ] C Y

Burlinston, N.C.

Mor~anton, i'.C.

Raleish, Il.C.

T.C.




- TABLE

TYPES CF ACCCUNTABILITY PROGRAMG
NCRTY CAROLINA TECHNICAL INSTITUTES
AND COMMUNITY CCLLEGES, 1073 - 74

I

“Formal - Require —
School Accountability - Behavioral Comments
" __Prosram Cbjectives . o :
, Dean of Instruct.
Anson T.I. N no  yes e¥§ls.instructorr
C.Carolina T.I. "no yves ecoming account~
N . . |ability oriented
CePiedmont C .C. yes yves strong performance
.objectivgs
Davidson Co.C.C. no no gan av s.instruc-
, _ _ h 1 oegl ggggs |
Yontgomery T.I. no no J cct.via inforna
Randolph T.I. no to be complete in }Adm.council evals.
- oneg year personnel ea.l mo,
Robeson T.I1. no yes re%gire course ‘
- outlin _
Rowan T.I. no no In process dov. .
_ Ibchavioral obj.
Sampson T.1. no yes
" 'Tac,eval.~pear
Sandhills C.C. no no self.student ’
Stanly T.I. no no
T.1. of Alamance no yes
. syllabus of coursc
7. Piledmont C.C. no no loutlin
%1 Holdine T.I. no no course outlinc

#Telephone Survey

ERIC

Aruitoxt provided by Eic:
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Please rrqnoﬂd to everv statement in terms oI Yyour portonal
arrcement or disa~reement accordin~ to the follovrins nlans

Strontly Aerce - SA _A:ree and Disanree ~ I
Arree - A disasree Stroncly Disa~vree - 9D
equallv -1

i.. Accountabilitv is just one more fad in a lon" line of fads.

t"_z_'oun SA A u n sn
Administrators __ ST 0, 63! 18,5
Niv. Chairmen 33 3. 33, '
Ingstructors B 33, kBN
‘Total BT _1._..__”" B et 23
2. UYhy can't ve just be left alone to do our jobs?
Grgug SA A
~Administrators o °
Niv. Chairmen 33
Instructors b A7
Total L 15
3., WYe've always had to be accountable so what's all this nonsense
about?
Group GA A U D - 8D
Administrators < 18:° 5i 183
“iv. Chairmon 37 3 33

B, R.7T.I. is doinr a ~ood job as is, so why stir thinss up by
forcin~ accountability?

aroup SA A U D SD
Adninigtrators 9 18" &l " 187
Div. Chairmen 06, 33,

Fm
AF .

Instructors ?' 332 25 2587
Total . Z o 32.)

5, It's a rood idea o long as everyone is ~oinz to be accoun-
table, from top to bottom.

Jroup ~A A U n an
Adnminigtrators sk’ et

Niv. Chairmon LW 37" -
Instrictors 25 -33' I ‘

Total s 1o 28,5
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TATLE IIT - continued | ; . ™

8. To be effectivn nnd accopierd, those who use it and tlose wiho
© will be fudred by it must narticipate in the desiwn. innle—
: mcntation and review of the total aystem.
Groun  SA AU D S0

Administrators 457 g ¢

NDiv. Chairmen

Instructors Egﬂv ;OK T T T
Total ! . , - ,-. B B

7o You can't measure job effectiveness in an educational settlnﬂ

Group o SA A U D SD
Agminégzgators X3 . . 6
Nive. rmen - ' Egﬂ s %;;
Instructors z_)'"‘- - e 'Y <3
Total T 127 277 A3 27,
8. I don't trust it.
Group - 8SA - A 4] - D : SH

Administrators or W sl 27
in. Chairmen

—11,— n—n&?-—
instructors gﬁ X 25 &2&' 177
Total 12 180 15 307 s X

4l

9, There is more protection than threat provided in the accoun-~
tability process.
Groun oA A U D SD
Adminigtrators 18" 35 187 ot _18%
ni‘\’o Chairmen Ty 3 i ’i )
Instructors 87 ggw 25" 25 gﬂ
Total 127 355 1o~ o 15

10. o rrofes:ional rerson can fulfill his role unless he has
definad his ~oals or obiecctives for which he will bdbe held

accountarin,
irou A A u D S
Administroaters 14, b 25
Jir. Chairmen j{ & 330
“‘l t“dcu e 12 : f"-‘ .". ; '
To*al 15 N 27 % 2.




11.

13,

14,

15.

| Q23

Div. Chairmen - 55, . B
~ Instructors 94 175 25" %2@ 33ﬁ
b 3;$

[
R
* A

TARLT IIT - continued

An" at?cnntu to imnoso accountabilifv shoul:s be resiSted.

Group ~ SA A u Br 3N

Adninistrators 364

Total - LS_‘._.' I ¥ _'L.g_.."'

I simplv don't understand the whole idea of performance

- standards and accountability very well.

- Oroup | SA A u D S9

~ Administrators v T sy Q5.

- Div, Chairmen ‘ 33 S
Instructors = 8. ; G D2 _L‘
Total 8. 84 A ¥ 150

A1l faculty members with equivalent exnerienee and trainin"

should be paid the same contract salarv, recardless of how
well their students perform.

aroup - SA A U D )
Administrators | 93 274 184
giv% Ch:irmen e & | 333
natructors Q. 250 17 3% 177
Total SRS V-3 SN 7 M . SR ¥ 2

I am willin~ to be held accountadble for my performancce.

roud <A A D D SH
Administrators & 3

38 ,

Div. Chalrmeon 33" 3
Inastructors 26k o = ‘g;
33 5., 12 -

Total »

Administrators have more to rain from performance standards
than other R.T.I. employees.

Groun SA A U D SD
Agministgators A " 184 727 Q25
NDive Chairren 5 3%

Inctructors 8. . 177 33 337 87
Total P! 157 267 80,5 84
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TARLE 1l - continued

16, If I understood the idea and the process better, i+ probably
be more inclined to suvport it. :

Group SA

A n 5D
Administrators _ 97 _ ___

L2 o
Niv. Chairmen ‘ 7 35
Instructors B 13k '%2"— ; —

Number in volved in survey - Breakdown

Adminigtrators 11
Division Chairmen 3
Instructors 12

Total 26




-+

A fer cneral comments m@y‘sum'up.the reactions 1o he.
\opinionnairé. Firét,.tho individual reépondents showed no
'pattern of aqreenent~in‘their interuretation of accountabi;
1ity. Second, there wore substantial diFferences of opinjon .
amon~ the three ~roups (instructors, adninistrators and
‘division chairmen). These'differences in“op1nion couldAbe_"
attfibuted to their understanding or lack of understandin~
of the term "acccuntability;” Many of the respénﬂehﬁs
commented that they did not trust the concept of accounta-
bilitv. This susgests to the writer that they view it as a
threat, .

Drawins conclusions from data guch -3 thz wrdter has
assembled is laden with dxff;culties. There is a clear
lack of arreement among my colleasues as to how accounta-
bility should, or should not, be employed. Although our
opinions differ, they all have valid groundis for debate.



RECCMMENDATICNT

The writer is fully aware of the differsnces in parception

from which one may initiate a study of educational accountabi-

lityQ Wwith this ih mind the writer shall, nevertheless, recom~

mend suidelines for an accountability prosram at Richmond Teck~

nical Institute.

The following questions are crucial if Richmond Technical

Institute is to develop and maihtain an accouhtability nodels:

1,

2,

3.

What can we expect our'Students to be able to do

after completine a given course at Richmond Tech-
nical Institutc? The answer to this question
requires that all Richmond Technical Institute
ingstructors develop specific, measurable objectives
for the courses they teach. If teachins is de~
fined as causing learning, all that is asked of
the instructors is to tell in advanze what stu-
dents will be able to do after successfully
comnletinge the class.

“That prosrams at Richmond Technical Institute are
bein~ developed to make instructors more effective
in causinz students to learn? This is a crucial
question because some teachers have not been
propared to teach. They may have a broad know-
lodra of subject matter, but very little about

how to help students learn.

Hasz 1ichmond Technical Institute provided appro~
priate learning activities for all students?

Many of the students who enter technical insti-
tutes are illiterate or lacking in communication



srills. Yet, by using audiv=visval materials, theso
Students can be taught how to communicate effectivel:
while thev are simultaneously learning another sub-
Ject. The conventional lecture method is ill-suited
for the vast majority of students who enter the
technical institute and community college. Other
methods of more relevant and successful learninj
paths must be provided.

‘Although the president of Richmond Technical Institute
and the key members of his Staff can initiate an accéuntabi—
_lity p:ogfam, an acceptance of the accountability cencébt
must permeate all levels of the institution. 1In fact, the
writer sug&ésts'that the success of the program largely
depeﬁds upoﬁ thg efféctiveness of those at teaching levélé
rather than those at administrative levels.

The writer recommends that the vresident and key members
of his staff strive to create an open, positive sense of
rroup participation. OCne way to besin is throurh a series
~f informal workshop sessions with all faculty members and
administrators. Goals and broad policy objectives should be
presented for discussion. All members of Richmond Technical
Institute should be encourased to exmress their views and
feelings - both positive and negative.

The common effort of identifyins roals and of validatinc
policy opjectives should keep conflicts and disputes in the

oren where they can be readily dealt with and resolved. 3y




- usin~ this pdrthlhatorV'ﬁtthOd the sjaculty Aan staff wilil
probably v1cw accountahility as an inqtltutlonal challenre
rather than a threat. After a common aareement on nnllcv
objectives is achieved. the nreszdent should clect a commltte
to determine how well Richmond Technical Institute is accom-
plishinﬂ its m1551on. This pre-audit should be of both the
1nternal and external environment of Rxchmond mechnical Inst1~
tute. |

| Extgrnal An§;x§i§s o

1. How'well hag Richmcnd Teuhnical Instx*ute filled
the professional service nzeds of Richmond County

2, How well has Richmond Technical Institute filled
the technical occupational needs

3. What has happened to students who have completed
the transfer vrosrams how many have entered foure
year collegess how many have persisted until
rraduation

b, Yow well are local industrial needs beins met

5. To what extent are the seneral educational needs
of adults in Richmond County beins met

Internal Analysis

1. An analysis of the effectiveness of the instructional
components

2. An analysis of the effectiveness of admlnlctrctxon
ir surportin~ the individual teacher and insurine
that the needs of students are met

3. An analysis of the effectiveness of communications
within Richmond Technical Institute



Alrtor completing tihe pre-audit, She committee should deve~
lon a report dceuménting their findinﬁs. Based on the findinrn
the ccmmittec shouid‘eStabiish prioritiés by.recommendinq cor-
rective action in the order considered most iﬁportant. If
capable}of doint so, the committee should estimate the cost
and time required to complete corrective aétions.

The pres;dent and his staff should study the committee*
repert and ovaluate recommendations usine the following typ;-‘

- ecal questions as oriteria:
(a) Is it feasible?
(b} Is sufficient information available to allow each
- recormmendation to be considered and then formed

into a tentative objective?

(¢c) Arc the recommendations in consonance with estabe
liched =moalg of Richmond Technical Institute?

{d) Can the recommendations be undertaken within pre-
sont or future budset limitations?

The precident and his staff would then prepare a final
revort, in which oriorities would be listed for presentation
to the entire faculty and staff for their consideration. This

entire orocadure could also be employed on a departmental levcl.

Implementing a prosram of accountability at Richmond Tech-
nical Institute will require chanmes in traditional educational
attitudes. Tho faculty of Richmond Technical Ingtitute could

be the key cleaent in effecting change, but teachers cannot be




held accountable unless the total institu'tionﬂ l‘s'c-iédicated to
- that end. A sincere ehdorsement of accountability musf pro-
vail within all sectors of Richmond Technical Institute.

In conclusion, the writer feels tﬁat accduntability is
a privileze - not a burden. It calls forth the best within
us. It challenzes us to examine our true purposes, that is,

to really be of service to our students.



APPENDIX



AFPLNRIX A
Namé of inﬁtitutions

Noes school utilize a formal accountabiliiy program”

yes - ‘no

Does school require its instructors to develop hehavioral
objectives? ' .

yes no

Additional comments:



AFFENDIX B

NEMCRANTUY |  tarch 14, 1974

Tos Faculty and Staff

“rom: Lewis Daber

As part of my doctoral prosram I am conducting research on
the subject of educational accountability. As a part of
this process, I would appreciate your assistance in deter-
minine current attitudes on our campus repardins accounta=-
bility and performance standards. Durinc the next two
weelks I would like to interview each full time faculty

and staff member. A frank expression of your opinion will
help me in obtainin~ a reliable attitude measurement. Ny
thanks for wvour cooperation.

©

ERIC
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ATPRNDIX C

This guestionnaire is an attempt to obtain your opinion on the ussue of
accountadility and performance standards., 1 am interested only in your
arreement or disagreement with the followings statements, and not in the:
truth or falsity of then, In some cases you may feel you do not have
enourh information to make a judrmenti in such instances I would like
you to make the best judrment poasible.

Please read every statement and fespohd to it'in terms of Qour personal
asreement or disamreement according to the following plans )

Stronziy. » Aeree and Disaaree . Stroncly
—Arrae Amree Faually _ Disasree  Disacroo
SA A U D sp

1. Accountability is just one more fad in a lonz line of fads.
2. %Why can't we just be left alone to do our jobs?

. ws'vzoalwagg had to be accountable so what's all this nonsense
about?

b, R.T.I. is doinT a mood job as is, so vhy stir thingms up dy
forcins accountability?

. It's a wood idea so lonr as everyone is roinc to be acecountadle,
from top to bottom.

6. To be effective and accepted, thosec who use it and those who
will be jud~ed by it must varticipate in the desim, implemen-
tation and review of the total svstem.

You can't measure job effectiveness in an aducational settin-.
8, I don't trust it.

9, There is more vrotection than threat provided in the accounta-
bility procens.

10. o profescional person can fulfill his role unless he has defined
his roals or objectives for which he will be held accountadble.

11, Any attemots to immose accountability should be resisted.

12. I simply don't understand the whole idea of performance standards
and accountability very well.

©

ERIC - | o
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APPENDIY ¢ ~ contimied g

~13. All faculty mombers with cquivalent L?Porienoo and tralnxnk
should bec paid the same contract salary, reNardless of how
well their students verform.

14, I am willins to be held accountable for my porformance.

15. Administrators have more to rain from nerformance standards
- - than other R.T.I. cmployecese.

bo more inelined to supvort it.

ER&C

Aruitoxt provided by Eic:

16, If I understood the idea and the process better;, I'd probably -
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