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PREFACE

“Re-Vision,” the focus of this issue, was the result of concerns expressed
in the open mecting of the Committee on Classroom Practices in Teach-
ing English held during the sixtv-third annual convention of the National
Council of Teachers of Fnglish in Philadelphia, November 1973, Teach-
ers attending the open mecting were interested in changes in classroom
practices which canmie about through retlection on a particular problem
and through the subsequent search for a solution.

Shortly after the meeting, invitations for manuseripts appeared in issues
of Elementary English, English Journal, College English, and in the jour-
nals of many NCTE-affiliated organizations. Many journals tangential
to the field of English also carried the invitation for nanuscripts,

By mid-April, 103 manuscripts arrived from teachers throughout Can-
ada and the Unired States, These manuscripts were evaluated by Commit-
tee members Ouida Clapp. Norman Nathan, Virginia Obrig, Clara
Pederson, Samira Rafla Tallbov, and the cochairmen, In addition to the
manuseripts selected for publication, the Committee also selected brief
statemments culled from several others. The writers of these articles and
statements teach i elementary and secondary schools, colleges and uni-
versities in three provinees and twentv-three states.

Since this vear ends our three vears as cochairmen of the NCTF. Com-
mittee on Claissroom Practices, we wish to thank our Committee members
whao, through their evaluations and judgments, made immieasurable con-
tributions to these issues of Classroom Practices. We also wish to give
thanks to the NCTE statf, who saw cach volume through to completion
mn time for each November convention, Fimllv we express our sincere
appreciation to all our writers and readers, and we hope that vou en-
toy the following pages of Ri-vision, the twelfth issue of Classroom Prac-
tees i Teaclung Engl '<h.

ABoand BUHLS.
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VISION AND RE-VISION e
Allen Berger ﬁS\ (O

Last Dees nber a ninth grade student named Sheila came to share her
views with  tudents and teachers in one of my undergraduate classes.
When she was in grade six sie had come to exchange ideas with students
and teachers in 2 sinular undergraduate class, The questions that people
had asked of her when she was eleven vears old were asked again when
she was fourteen., and the conditions for boch conversations were similar,
with the exception, of course, of the passage of three vears.

During the conversations Sheila expressed her views on reading and
writing poctry, hook reports and workbooks, spelling and vocabulary,
plc.asun reading and libraries, student teachers, learning and tc.whmg
From mv own view pmnt it seems that reflecting upon the views of a stu-
dent pl.{\.\ a vital role in focusing and rcfncusmg one's own vision and
re-vision, Let me share with vou some excerpts from the two conversa-
tjons with Sheila.

SHELILAD GRADE SIX

Sheila, would you tell us your feelings about poctry?

[ like pocetry Because it's written in so many ditferent wavs—yvou can
reallv: put expression into it If vou were w riting about snow vou can
write it and pronounce it very delic ately and snftl\ but if vou were writ-
ing about a thunder cloud vou could pur on a verv loud and noisy ex-
pression, But in \l‘nrlt‘\ I've noticed thar sometimes they: put »Fello
there,” he said fast™ or “the person said fast.” How would vou know he's

I wish to acknowledge the cooperation of the Edmaonton, Alberta, Public Schools
and to express appreciation to undergraduate students Jennifer Bruce, Donna Man-
dreck, Bob Papincau, and graduate stadent Pat Johnson for help in prcparmr the
two half-hour unnpmm videotapes entitded Shedda Talks about Reading and Jheila
Talks abour FEducation. A copy of cither videotape nay be obrained free of ¢l arge
for educanonal purposes by sending 4 blank half-inch \uicnmpc to the Audio-V sual
Media Centre, University of Aberra, Bducation Centre, Fadmonton, Alberta, Canada,
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going to sav it fast because they put iv afrersiards! 1 don't see how they
eNpeet vou to say it fast when thev rell vou ie's fast ateerwards, So 1 like
poetry hecause it's not a story and it's got so many words that vou can
put expression in and it vells vou ar the hcgmmng so vou don't get half
way through the sentence and then realize that vou're supposed to be
saving it fast,

Hoze did you become interested in poctry?

[ was vey interested in Japanese things, and T had a grade two teacher
who was interested in J.xp.mcsc things too. T tike the Japanese tvp: of
writing poetry, 1 think it's called haiku, and she told me of ot or tvpes
of poetry that were something like it, and graduallv T used to look for
books on poetry to try to find if they had J.xp.mcsc poetry in them, but
sometimes I'd come across a nice one thar wasn't Japanese. This just
sort of hroadened my interest not only in Japanese poetry.,

What kind of stories do you like?

I haven't reallv gor a favorite storv. Some adventure stories 1 read |
really don't like and some that 1 rc.ld-—tlwv re real good? 1 mean I can't
rc.xll\ pick a favorite storyv because, well, the wav some authors write
them, they can bc yec bbb, and the Wiy sotne authors write they can be
real quud

Sheila, do you like to ririte stories or make reports?

Well, T have trouble getting ideas. T sat there for a full l;mgu.\gc period
—two language periods—just trving to get an idea; once | got an idea it
was fun to write a storv, Most of the time 1 don't like w riting storics
because T can't really find an idea very well and I don't like picking ideas
out of books because I'd know it wasn't my idea, I didn't have any thmg
to do with it. So I like getting an idea of my own and then writing
Stories; otherwise—no, it's not so €asy for me to write a st()r_\ .

Heere you asked by your teacher to make book reports?

Book reports, Well, this vear we didn’t do book reports. Last vear we
used to have a contest to see who could have the best book report, and
whoever had would win come little prize, T didn’t really like tha: because
the kids worked towards a prize and not for the satisfaction of having a
good book report. But we do do book reports, We've reviewed hook re-
ports and things like this and studied how vou set up a book report.

Hoxe do you like reading?

Aside from school itisn't that nice because all we dois workbooks, And
the stories we read aren’t that interesting. Other than that it's pretry nice.

Do you bave reading groups? Do the fast readers go together, the
aeerdge readers go together?

No, we never had that, Mavbe if vou're so good a reader that's all
right. but 1f there are readers who are better vou can learn sonething
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from them. Whereas if vou group them you aren'’t going to see any better
readers than yourself—and how are vou going to be able to know what
VU are dmmz wrong? The teacher “telly v, sure, that's fine; but vou
wouldn't n..\ll\ be able to know on your own, and vou couldn's pxs,l; up
expressions. 1 think that's how 1 learned. Kathy used to read fables from
a book and stuff like this and 1 used to pick up the way she C\prusui
some of the things, And that's how I learned, really, When you'r: read-
ing 2 buok vou don't skim through it, It's not just rcadmg«—lt« all full
of L\prcssmns'

You said something about weerkbooks. Can you tell me something more
what your teacher does?

Well, T enjoved our teacher very much because he could liven things
up. Like in reading—sometimes we could go outside, and he'd let us draw
while he read us a storv, Sometimes he asked us things and let us draw
pictures about the story afterwards. Once we had a story on Robert Ful-
ton. He told us about it from what he knew, and we got manv people's
opinions on this. So he did make redding enjovable, unless it was work-
l)()()l\ls-

What is it about ~eorkbooks that you don't like, Sheila?

Well, we didn't have anv freedom. We weren't really allowed discus-
sions, and vou sat there and underlined what was ruzht and what was
wrong, There's nothing in between, We just sat there doing exercise.,
The same thing every dav-.

Was it stuff you aln.ulx Lnese?

Yes. You know, that's why T liked the discussions, because I learned
quite a few things T didn't know. But with the workbooks vou just sat
thece. Sit down and do this! Simple, but who would like to sit there ail
afternoon, this iy right, this is serong, this is right, this is erong, over and
over, and that's all> We juse tried to find what's right and wrong; wwe
didi't try to find wohy or anything. He didn’t seem to understand why we
got into an interesting conversation with our neighbors, If he kaew, he
wasn't going to let us know,

When you do scorkbook cxercises, do you know what you will get
ot of them?

Somcetimes there's a little paragraph at the edge of the page, and T do
what it savs. If we don't understand, we go back and do it again—and [
gucess that's le: arning.

Hose good are you in spelling, Sheila?

Spelling bees. T have to be dragged up, because I don’t like getting in
front of evervbody, and vour whole team savs, “Sheila, Sheila, vou spell
this word! You have to spc” this, Sheila’™ On a spelling test—rthat's what
I like, because people don’t know the mistakes vou make—yvou know
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vourselt most of the time=but getting in front of pcuplc. it \‘ml fro out
on 4 dumb word, well, that soct of \pmls vour reputation. 1 don't like
spelling bees atall because vou have to wait, and evervthing dcpcnds on
whether vou can spell that ‘word, and if VOu can't ev cnlmd\ S thoaning,
“Sheila, Sheila, how could vou! Why did vou do ehiss* and stutf like
tus, That's 1 bie ridiculous! It's nnl\ a spcllmg mateh, But it’s hard to
think aof it that way. . .,

Da spelling bees belp you to learn to spell?

| think I'd have to take into consideration the person, For me 1 don't
think it really helps because T used to go out on seme smlplc words, Sotne-
titnes | go out on purpose just to have the relief of sitting down and being
able to do myv art and stuff. For some pcnplc it does help them learn,
But who wants evervbody to know vou're a dumb speller? On a spelling
test that's good. T’ he teacher doesn't announce the marks. You can brood
OVer it v ourself without somebody «aving, “Ha, vou dumb speller!™ Bue
I gucss it does help pcuplc when thc\ sit down and can go over the sp't-
g book and rhink of this word that thev went out on, but [ think that
it's just going to get them o dread spcllms_r bees, because evervbody
knows what a dumb speller they are. 1 don't know whether it would hclp
them learn; mavhbe for some pcnplc but for the majority 1 think they just
sort of feel tlw\ 11 do their best, Don't know how much they learn.

Sheila, do you know what the word “vocabulary” means?

Well, T think vour vocabulary consists of all the words vou know and
use amd vou know the real meaning of,

I notice you have quite a good vocabulary. Did you work at it? Try to
learn nese seords?

Sometimes when I'm reading something, 1 like to puzzle my Mom quite
alot Talwavs love to try and find a word that she doesn't know, and 1
used to have unnpctmum with my Dad to sce who could get a word, a
crazy word, that nobody knew., I do trv, if I come across a word that
I don't know, [ do trv to find the meaning.

Suppose you read a nese word, and you bave no dictionary around, how
do vou manage to read it?

[ pronounce it and try to think of the words I've heard. Mavbe P've
pronounced it before, but not the same w av, and I think about it and |
tryv to find g root word, because sometimes I know the root word but
don't know the rest of it, so | think about the root word, and T think
about what it can mean, Or else T wait until myv Mom comes home, and
it she's stumped T ask my Dad, and if he's stumped T ask the librarian,

Doy belong to the library, and do vou go to the children's library
dewwntowwn?

Yes, I've been o the new [eitv| library and it's quite a nice place. It's
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verv sort of lavishly decorated, Very nice, a W othe Toeighbarhood 1.
hr.\r\ Pl ean't v iy all thar good but, well. vou know the tibearians
there a4 the v know vou amd thn re qum‘ frie \dl\. wheteas in the few
hbrary cere's so nany of than and s s iy that vouu can't really et
to know vour Lbrarian, And she books, Cieee’s o many! You do have
wider variety but, to me, vou have geite a o od trouble Touking for a
\pcvmg hook.

Sheila, do you like to read comics?

Yos.

What kind of comicy dv you like?

Peanuts,

Ay other co.nic books in th» hookstore?

Oh, comiv paoks, Well, 1do like are and T ook at the wavs the illus
trations are deaw o, and Tdo read sone of them that are tunn\. My friends
winallv read Arclie, so that's the type of comic book 1 get stuck with,

Do sour parents do a ot of reading at bome? Do you bave a ot of
booky at honie?

Yo quite 2 few, My whole family likes to reads and Dad encourages
us, -

Hose many books a week do you read?

\Wells that dcpmds how | tucl. and w hat books we've got around. Like
mavhe T read quite a few books a week, but nn\\.ldl\s in the sumimer
huh\ll\s v friends have 1 fort and 1 don't think Pve read a book Vet
other than comics and stutf which thev've got at the fort, But in winter-
time when there's nothing to do read qmtc a few books, but in the
samnierti e when T have gquite 8 few activities [ don't read very many,
I read about tive books a week.

W bere did vou learn to read? Did you learn to read before grade one?

Udont think T ean remember, Qur family read a lor Sometimes 1 ore-
member that when we used to go to hed Liz would read me some, After
she was gone T'd turn on the Iu,ht and look at the book and try to identity
wine of the words that | could remember. Bue T don't know really how
much 1learned before T gotinto grade one, Most Kids before they go into
grade one can read few words, bue 1 don't think any ¢hild untless thev've
el practiced at it knows anvthoang abour n-.nhmz they mav be able
to s oot wonds, but they don't know much about l‘k.l\llllu' Podon't
tlnnl\ Fooudd read things hefore T went mto grade one,

Did you g to kinde raarten class before vou went into grade one?

Yoo Iadid, The teacher read to us qunte 4 few cimes and that might've
helped.

Sherla, :[ vat oad the opportanity oo do any thing you wanted with
celunl or wih learniny. without mentvonng any wawes or anything like

B it
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ity wiat would Yot o to change ings e that You o fearn and
uuu\' B BRED a N et aatited e 1) yon conld I~.wgc onything in youwr
il vwhood A8 W

I'd put up a sehoel hoard of myowa,

A sebend biard @) your own?

Well, T wish | eould find twa or quite a few teachers that really en.
prs ed teaching and had awvery wide interest oo and P oy o get that: to
veach me. | think they'd get Doved, but i 1 eould, and if they were wiic
ing, 'd like o tey to do this,

SHEHLA GRMP NN

Have yew bad any occasion ta evite poctry  Sheila?

Yos, | have, | like the Japanese sevle of poetry,

Is there wapecial seyle of poctey or special awthor that Yo ve come to
/. . .,J

\\ elle Ddon't know i it myjgmoranee, but T don't like poetey if it
Tust blank verse, free verse that just sort ol tambles on,

Hlave You seraeen ainy poctrs s ourse’;

Yo somtie hatka, 1 hike haiku,

Woav st reaeher do you think that got s ou inrerested in ir?

Fread w book called Larele Plum by Rumer Godden, Tt was about g
hetle Japanese doll abour a dall house, and in it was some mention abowut
hatkucand Treally bled it Socie's something that's stuek with me,

D vou bl ereating?

Yo D hike Language arts o lot,

What part of reading do you like best?

I hike free re. rhing, and grammar is interesting, but sometimes 1 get e
fechng that | don't know “what I'm taking ir for. b like poems,

Ve o Now do i doreading lesson at sebool?

We have muutlunn called Reading Programs, That's when we do phase
Jieets, Tiere's 2 boy ad, .uuminw. to vour ahilitv, there's blue for, lee's
aiv the fowest, thenat goes ro pml\ to \ulln\\ to red o whatever, T don't
u.nu..uhu rl\g u»lnl\ \W ¢ have Ve A hnu]\\ about how ta l)cunm R hul-
ter reader and ctud Wke that and ve do lessons i those<how to write
outlmes, essavs, and things ke hat Andd then dhere's various other things
we do, hike free writng,

W do vou thind ahout Paving N oungsters orite up a summnary of a
Dok Jter f,.‘k"\ v rend the punk?

Wello vou tese vour memory ta see hoaw much vou have retained, It
gives the reacher the dea of the ryope of books vou read, Mavhe he tinds
aut it mares ahout vou,

It qood o coinection satl promotiang cnjosment of the bouk?
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N, 1 never enjoved buok eeports, I zather juse go up and tell setneony
ahout 2 book 1 read, then vou don't have to worry about paragraph
spacing-that's not hards but itsort of detraces from ity

Wben vou seere bere thiree years age somebady asked ¥ o dbout work-
Duoks and sohat vou thaught of them Do you remember swhat ) ow sid
then?

I think 1 said they were erammy or something.

Your main complaint about sworkbuoks soas that you e relly bad
the apportinty 1o fighire out why vou gor the right anser,

L still think that, They are very umstinulating =unless theyre a novely
[t's really somerhing, getting your very own workbook, But vou can't
talks vou just have to plod through the gquestions. . ..

W orkbooks are supposed to bave @ particalar skill thar you are supposed
to be practicong. 1 you kness or swere told that this particular part was to
dvevelop this particalar skill, would that make @ differcuec?

You 1t would make 1 ditference. Td ey to use that skill to playa kind
of learning game with myselt, and often we e tolds for example, in
wieial atudies, we may e told we're developing skills togo around the
horary, We're hardly ever juse given sotiething, eseept in nath, and told
to Jo e,

Wokat do you think of spelling bees nows?

[ forget what 2 spelling bee i

1t's @ competition for spelling scords correctlyand you're climinared i
vour spell @ word wrong.

Fhey re o waste of time, You're only given one word, and if vou spell
it right, then that's ity but Jet's \av 2 person just ahead of vou got a word
veur couldn’t have spelied, and he did spell it correctly: but you didn't
even notice. vou didn’t even look at the hoard, so vou missed it 1 oean
think of better wavs than spelling bees . don’t Ike competitions very
much.

Hehat are some berter ey s?

Mutial sharing, passing the knowledge on instead of trving to keep
vour knowledge to vourself,

Fow do o leari newe words?

We have vocab cards. We have to tind so many words week, You
write down a sentence you have vocab cards—little index cards—-and
VOU JUSt write Jown the word and the sentence von found it in, then the
meaning, Then vou loak 1t up in the dictwonary. W have to do that juse
the wav the cards are done the hbrary.

Vou ke reading for pleasure, Can you sy anythieg about that? Just
Pova gl pimre should be spent on skills and bose would you get clildren
per read tor citjoyment?




ERIC

Aruitoxt provided by Eic:

A INTRODUCTION

Reading for enjovment, 1 think, starts a1 4 very carly age. 1t children
notice that their paremts have an extensive library, then they consider
there's somnething to books, Hawever, if they 've never been around a li
brary . and their parents don't have tany books, their reading class s just
tother one of their subjecets, and that certanly won't give thent any in-
centive tor reading tor enjovinent,

Sheila, sebar wse do you make of the library?

Ui seared of libraries, | paid a three-dollar ibrary tine onee, and that
st sort of did it Besides, a library isn't really that happy a place. When
vou go there, it's usually: crowded. Eversone there is doing assigninents,
so the atmosphere sn't exactly “ve just come down to look for & book,
I hke books, T like to read™; it's ustally: “T've goe this assignment | have
to turn aut on Mondav, and it's Sunday.” But I do go. FPye gone down
once or ewiee and went around and looked at the books. | really like
that. 1 think our {ciry | hbrarv has quite a few activities, like recitals, and
quite @ few times they have trios, and they have a children's club,

You mentioned sometbing about scanting 1o be a svell-cdicated person,
Docs sclool interfere <cith that, or dues 1 sehool help vith tha?

School interferes with that, Ie's hard for ne to payv attention when I'm
notinterested. That's one thing T have to foree myself to do, and in quite

A tew of my subjects iy span of attention s wdite shore, and maost of the

things I'do in school T'm not really interested in, 1'd like to learn about
arnsts and dancers, I'd like to go to a school of technology; | gucss' that's
where 10l actually like to go so that [ eould take an cqual amount of
dancing, panting, poctrv—tree subjects like thar But it seemr. Like in
school things like music aren't considered on the same basis as math, 1
can understand that probubly they aren't beeause, well, to gerajob vou
don’t need to be an artist unless vou are going to be an artist, bue 1'd
like to take more, and 1 don't get it reallv, Let's take art, I'd like to stindy
the history of some of the artists of the Renaissance and the ditferent
farms of }'mmtinc_r amd evervthing, hut most of the students would think
it was boring, and the teacher reallv has to consider interests; he doesn't
reallv ke ro know that his class is bored and so he's not going to go into
dx‘prh tor couple of students,

liany ot your courses are you allozeed to pick sencthing you are
nterested i aind do a project? Can you go abead on your owen at all?

Yo inone subjeet callee Project Period we're allowed to pick some-
thing of our own interest. \We have to write a proposal. Some kids have
been helpmg as Candy Stripers and some guvs are taking movies of the
hbrarv . and T worked with a bov in seeond grade and tried to teach him
rv.uhﬁg. Interesting things hike that | reallvoenjov. T had to write a log
book of what 1'd done with this lietle bov,and it's really mteresting. So
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that's one subject where vou're allowed a ot of freedom,

Hove seoudd vou like to be gr.nivd?

Frfort s quite abng part of it oD would just Tike to be tested on how
much 1 remembered, 1 would msr lll\L to fearn things, Like if I'moreally
mterested insomething T owon't forger it And so hnng graded varies
with the teachers, 1 don't reallv worry about my decs. 1 rarclyv ever
look at them, My mother doesn’t cither, so &,rldu are no big deal.

W bat advice would You give to these people seho bave their final exams
Hevt week?

\tud\ Be nice to vour teacher.

Do you Fave stdent teachers in vour school, and do you think they
i do these things you just mwie ntioned?

Yeso we do have student teachers, Whar things?

Like seben you spoke about communicating <with the students,

We get studunt teachers every vear, and it's re l”\ difficult for them
because they 're snll urnpmu around wondering how to do it and ey ing
things out, and they aren’t really given umuuh time-—once the “'ve found
it thu don't have cnough time, Feaching is really an individual thing
too, lhu know the student, they know how to communicate, but thcrc
are ditferent wavs and ditferent students, and student teachers only have
tine to try out a tew ideas, get the teel of the chissroom situation, learn
w hat thu will have to do to dusuphm a chiss, Maost of the student teach-
crs realhv want to be liked a ot and thu tell vou that the first dav.

Is that good or bad?

Wello it all depends on how they come on. T would probably feel
that wayv mivselt, but 'm o aking 1t from an uncompassionate student’s
view: there's this Lady up there and she is saving things hle T want to he
vour triend- -l know | may be sounding mean but that's the wav it
lnppgn\ that's the wav 1t comes on, | .11\\.1_\.\ think to mvself, she's
trying. .

Hlat .zJ vice would you grve to student teachers? Should they come on
stronger? Should they try wot so bard to be liked?

We've had a student teacher inomath, a student teacher i seiencee, a
student teacher in linguage, and we've also had substitute teachers, |
Jon't know af substiture teachers are a lot ditferent from student teachers.
s good of they come on not strong but interested, and if they know
w hat they 're nH\m«_r about and of thu re well prepared and thu re not
wishyen |sh\ We had ane substitute teacher who told us to read aloud,
ane at atine, from our books, bur he said, “T'm not going o ask anvbody.
You just pick 4 timie to stare and stop reading \nurwl\u This rc.lll\
made the cliss Tistens they were listening for thc break when they could
cote in, but they were Wil hstening to what they were reading—-ir wasn't
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going in one ear and out the other, They were looking to see who was
going to read and they were looking at the pages, and thc\ weren't fool-
ng a around because thu) Were Curious,

If sou could do anvthing you swanted to make the school the very
Dest place for learning that you could, what swould you do?

I would make sure that every single teacher that was there knew what
thev were talking about, could communicate to kids. and wanted to.
That is about the main thing that I would do.
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began to design their own

Language arts curricudom as 2ol S|XTH GRADE

Plhzaboth Gonzalez reaebes at

Actna Elementary School, Gary. READING PROGRAM

Indiana.

Elizabeth Gonzalez

Students' remarks such as “Reading is a bore,” “Books turn me off,” and
“I never read” made me turn to an individualized reading approach at the
beginning of the current school vear, The sisth graders with whom I was
to work were from a predominantly white middle class neighborhood.
The reading group was comprised of twenty-one students, and all were
considered to be “good™ readers.

The tirst two weeks of class were spent testing and discussing the new
reading program. During these sessions we talked about books the stu-
dents had read, their reading interests, hobbies, and favorite subjects. My
overall goals were that the students would improve their reading, enjoy
a wide variety of literature, be able to investigate arcas of their own in-
terest, become responsible for their own learning, and most important,
that they would read. read. read. Procedures were set up for scheduling
individual conferences, and methods were demonstrated for recording in-
dividual progress.

The tirst “formal™ reading lessons were comparatively traditional, in
that reading assignments were taken from a basie reader and study exer-
cises were assigned. But these activities made available precious time
w hich would be crucial to the success of the program. Three impurmnt”
taisks were acconmphshed.

Fisst, T owas able to zero m oon individua! strengths and weaknesses,
hkes and dishkes, Time was spent construcnng individual reading prnﬁ]c
cards, individual conference reports, and individual rocord sheets, the
last to be used by the students to record their own progress.,

Sceond., T was able to gather a wide range of ruading materials which
wauld provide » nich cnvironment. Fnevelopadias, atlases, dictionaries,
thesauruses, and magazines (Tome, Newsweek, National Cicographic)
were nade avahible in the clasroom and school library, 't rade books
were readiv available from the sehool's material center and from the pub-
hie hibrary, w hich_wlmlului a hbrary rranler twice a month at the school,
Also available were hundreds of p.\}wr‘-;lcks that had been accumulated
frons private sources and Scholastie Book Service Clubs, Children's inter-
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ests and reading levels were the eriteria used in selecting books for the
classroom collection,

Fhird, teaching and dignostie materials were collected from a variety
of sources, and g \uguutmn box for varicas activities was pl.lccd in the
classroon,

Students began selecting books from the classroom or library for their
reading mu,rnnum. I set up a reading unit on biographies since several
stidents hud shown an interest in them. After a group introduction to the
biography, cach student set out to sclect one of his choice, Students and
[ et for mdividual and group discussions regularly. At zimes we formed
simall discussion groups for sharing books and ideas.

Something unforeseen occurred. Not only were the students involved
mn uhnmmu their own reading, but they were designing thar own lan-
guage arts curriculum, Afeer rc.ulmsz a biography of Mark Tw ain, two
gurh mvolved the rest of the group in The Adventures of Tom Sawyer.
Students discussed the characterization of Tom and Huck, then went on
to compare them with bovs of todav, The girls ereated an original script
of their favorite episade and presented it to several sixth grade classes.
Twao other girls, afeer reading Inzincible Louisa and Little Women, wrote
a seript and later compiled a vocabulary list in the form of an analogy
exercise which was tised by the entire group.

Some stidents made comparisons of biographies written by ditferent
people. One bov, for instance, compared two biographies of C.r.v\ Horse,
found diserepancies, and Lnched his own research. Using several sources,
includmg 4 Siouy deseendant, he drew his own conclusions and presented
A report to the group, He is now investigating the circumstances that led
to the recent Indun uprising ae Wounded Knee, South Dakota, Other
students, working together, compared the biographies of Abraham Lin-
coln written by Carl Sandburg and Sterling North,

After reading a hiu«rrnph\' of Jules Verne and his book Twenty Thou-
sand Leagues Cinder the 1 student wrote and presented o the class a
dehghrrul saence hiction >r;nr), complete wath illustrations. The biog-
raphy ot Langston Hughes uncovered feelings inoa would-be poctess;
her activities had a nippling etfecr and several other students began writing
poctry, We now have a Poet's and Author’s Corner.,

Brographies prompred other activities, One student, after reading Pro-
files ur Cowrage, fstened to the score of Camelot. Reading The Story of
King Arcbur and His Kuights natarally followed., A a reslt of reading
abour Chirs Barten, the onging of the Women's Liberation movement
wore pursued. N sportsiin: ded voungster researched hockey after read-
my about g hockey plaver, and Helen Keller's biography spawned an
MTCrest in writing Brulle.
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The program has been in operation for three months; several students
have shown by their selections and behaviors that they are respunsible
for ther own barning, several have shown keen interest selecting
their own ret materialy and pursuing cheir ownoanterests, and several
are totally fre wir scleetions,

The progranm s not a panacea for 'rc;whmg reading, There are many
problets: accurate record Keeping is time consunung, planning is done n
the wee hours, and mueh more time s needed for individual conferences,
Some students need more guidanee than others, but as they becomne more
seeure in developing their own sense of responsibility, they will be moti-
vated to become t()tl”\ involyed,

The rewards are great and the future looks promising, Observing a
previoaly uninterested child initiate his own learning situations, w .1tdunq
han fearn how to learn, sharing his enthusiasm as he reads o favorite
passage—there more than compensate for the extra hours devoted to
planning and preparation.

cAune ML Mear-Crine, BILINGUAL
Universitd do Montreal LITERACY

[t seens most advisable o teach Northern adule Indians literacy skills
m their native hinguage when they first enter school, Cong urrmrl\ thev
should also he rumhr aral proficieney skills in Foaglish, Onee rhu have
heeome hterate m the vernacular and thient in spnl\Ln n«r]hh thev
should then be raught to read and write Fnglish, Waen the stadents
master literaey skills in both English and their mother tongue, theoreti-
callv the emphasis i the curnculum conld e put on cither one of the
Lainguages.,

One nmrhr objeet that the bihingaal education process s long and costly .
It should be pomeed out, hu\\uur that the bilingual cducation model
<Ives the Indian students better chances ta smuul m stllnul. maoreover,
the self-image of the Induns will be restored through arecognition ot
the hinguage and culrure of thar ancestorse This positive selt-image, as
wll as lmru\ in the maonve hinguage, can onlyv help toincrease the
auronomy of the Indian communities which, in turn, will create a riore
harmomous integration of the Indian nunonties mto the larger Canadian
Content,
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stindeats to find their ocn THE APPROACH

individual levels of
docwplnismene, BEllcn CGow and
Christopler Dougherey teach a

West Brookficld Elcimentary
School, West Brooksicly, Ellen Gow and

Massaclusetts, Christopher B. Dougherty

When classes began Lase fallo it looked like an educational “sure thing.”
Our cliss sizes were normaly the home and community environments
were, for the mose part, pleasant. Qur students seemed bright and able.
Fach reacher in chis departmentalized grade five and six system taught
lll\ or her own specialty ., Qut of six pkrmd\ per dayv, one was set aside for
ptmming and prgplrmnn I'he statt was not hngtrcd down with police
dirtes, Fach section of grades five and sin wis a hnmngcnums group. It
Al seemed deal.

By carly February, we were pulling our hair out in chunks,

\hn\ pruhlum were straining our resolve-—the boredom that came
from repeating the same subject all dav long and the difficulty of working
m a lwup of vme with the “brghe studu\rs.' then h.\\mg to alter that

approach to teach the “sower learner”” We felt that we weren't reach-

ing enough of our students i cach forey -tive-minute segnient. Long range
lewons had to be ended too nuny times at crucial points because the class
tine had run out,

Without vealizing it, we had moved toward a change all along. In an
ctfort to breathe life into the reading program, we had spent maost of the
cliss imoney on paperback books for a small but growing hbrary corner.
Stundents possessing at least basie skalls were lured into re: ading their own
books durmg clis time. Reporung was simplitied and rcpl.lud with a
short personal conterence, with testing nuimmized. We were attempting
to-establish 1 means of success for cach child, to create a svstenn where
cach student could work independenthy. We were looking for motivation
ndmterest we o wanted an atmosplere that would instill student self-
dircetion and responsitnlitn . Our classrooms were adjacent and connected
by heretofore unused door, and we decided to combine elasses, with the
neth and sinth gr.ldcn mn the sene rooms,

We dearded to maplement o contract method that had been used the
vear before, Pach Monday the hids were given o chotee sheer and a blank
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contract. Thev chose the work thae thev would do dering the coming
week and sancd their names to the contract. These choices were supple-
mented with mand: itory spelling work, mandarory reading, and the option
for extra credit (those two words are worth a million to those kids with
fess than average motivation).

One section of the choice sheer deale speaitically with reading, either
free reading trom the class hibrary or stories from basal rc.ul«.rs With
these, plus the later addition of magrazines and newspapers, cach child ac-
complished a certain amount of re: ulmq cach week, and this was checked
during the clasy time, The second seetion dealt specitically: with English,
1he m.mdm)r\ spclhng work coincided with crossword pu//lcs. sV Tabi-
cation, use of words in sentences. hidden words, and pr.umc in writing
cach word correctly. Also included were ideas for eraative writing such
as started stories, news reporting, poetry, technical ln(rhsh \wrl\. and
personal interviews, The tinal pare was a language arts hndszepmluc which
mcluded collages, dioramas, puppet shows, pantomime, shore plavs, and
an assortment of other high-interese choiees.

Before long, our rooms were divided into a library area, an individual
area where smdcnts could read and do research or work at the tape re-
corders and headsers, and anactiviey area for group work, relevision view-
ing, hlnhmps and shides, projects, and more verbal activities.,

Our tinst actual week was a horror, We went home every dav sutfering
from sore throats, headaches, and varving degrees of exhaustion. Gradual-
Iv, suggestions made by students were nnp' anented and clearly under-
stood values were enforeed. By the second week, even with 3 o'clock
exhaustion, we were enjoving it

The children who were able to tunction well before the change con-
tinued to function well. The real surprise, however, were the students
who seldom were successful: they were tinding their own levels of ace-
complishment. Brighter students were helping the slower students, Some
who never said a word were actually heard to Lagh during their worh.
The person who had previous]v climbed the walls because he had finished
his work long before the others was able to plav chess or checkers during
his free time, For the first time students acrually asked if they could stay
mand work and even pleaded to take hooks Lame,

We sapplemented the Fnglish chotees by starting a poetry workshop,
which Listed for two weeks with cighe to ten students from cach grade
tive seetion, We were able to study many aspects of puctr\——hlll\u
limericks, free verse, and some of the techmeabtics as well. We also
started a magazme and news broadease program,

But. more mmportantly, what we also started was a0 growing relation-
ship with the voungsiers. Those with problems hegan to talk privately,
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W had time to listen to a child with g joke; we had time to settle argu-
ments and help with real tearning problems. Some davs are still a disaster
and there are sall problems, By and large, however, we and the children
are learning and enjoy ing our stav v our combined classes,

Foonne Waskin and INDIVIDUALIZING
Sheila Frezgerald, IS NEVER DONE

Wicligan Stare Univernsits

Classroom teachers who become mvolved in individualized learning
programs, open cliwroom technques, or any program with a chtld-

ceentered designe know full well that certain demands are made on the

teacher that are not o part of the teaching task where more traditional
methods are cnnploved, This holds true inthe univensity classroom as well.

Profesors recognize that students, even ar the university level, have
ditferent compezencies, Crperienee backgrounds, and needs. They recog-
nze that lectures and exanmnations .llullL cannot prmuh the information
and esperience students need to prepare them for teaching even though
iectures and evani can be viable learning evperiences if well-designed.

Sotie very basie decisions abour the scope and sequence of content
offered durmg the course have to be made. Presentation of the more
the renical information must be carctully planned. The effort to create
a blanee between theory ana practice, between the need for 1 fund of
hnowledge or g more basie pracucal overview of realistic situations,
means that the protessor must reexamine his methods and  materials
constantly .
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Barren, utilirarian classroonis REVISION ON SITE.
are not enjoyable living *
environments for most students
or reackers, Wavs for making A ROOM
the classroom @ more Lively,

personal place are suggested bere QF ONE' S OWN

by Roberta D). Riley, assistant
- protessor of Faglish and educa-

tion, Valparaise University, and .
Eugene C. Schaffer, Temple Roberta D. Riley and

University. Eugene C. Schaffer

Few fantasies are more cn;m able than dreaming about the house vou
are going to butld or musing about the apartment that vou will furnish.
The selection of 3 Lh.ur——-s.n a green velvet bean bag for the livi ing rooni
—otters a chance to make vour inner life visible for friends and visitors.
Contrast this involvement, sensitivity, and intentional sclection with many
clasrooms vou have seen. If vour C\pcrwnws are similar to ours, the
monotone walls, thirtv-odd picces of crippled furniture, and “mop and
glo”™ floors are lmrcl\ inviting, The ideas we would like to share are
tentative and may suggest wavs for making vour classronm vour own.
Must of these suggestions have been tried in classrooms., and the practical
nature of the suggestions we hope will encourage vou to look at the
environment vou and vour students share.

Batheub Couch. These couches are an inexpensive reeveling of the old
bathtub with legs. Plumbing suppliers, junkvards, and houses marked for
demulition often vield old bathtubs that can be converted into humorous
and inviting I‘L‘.lde' couches with the aid of brightlv colored throw
pillows. Put the tub near painted orange-crate bookeases and fill it three-
fourths full with throw pillows, The tubs are surprisingly comfurtable
and very seeure,

Hamemock, Make vour own hammock, How to Make Your Own Ham-
mock ond Lie in 1t by Denison Andrews is an exeellent guide. Hammaocks
have the advantage of easy put-up and take-down for changes of activi-
ties. Hang the h.)manl\\ in corners of rooms, hetween smrd\ hookeases,
or in cloak rooms. Strong hooks can be anchored in the wall for safe
hanging.

Flugh Clairs. Buy ten pounds of pillow stutting and pour it inside a
colorful sheet after vou have sewn up the sides. When the stutting is in
place, stitch the sheet closed, fornung an enormous pillow, This pxlln\\
can be shaped into a chair, founger, or mattress by any child, Some other
very easy chairs can be created from unusual items, Cushioned chinmey

8

O

ERIC

Aruitoxt provided by Eic:



E

Aruitoxt provided by Eic:

REVISION ON SITE: A ROOM OF ONE'S OWN 9

Hues make tine footstools or seats, Tree stumps can be a natural setiing
fnr sitting, and carand trolley seats add character to a roon,

I Farmeare, Oncan old 6x8 or 9332 rag lay out a living room of over-
smrh-d chares, l.unps. and tables. Make it a comfortable place to read—
hke home, 1f vou're teaching Literature by hustorical periods, furniture
appropriate to the time can involve students in imagining the era,

I'he Booksbop, Sctup g sectin of the room wath a lumkshnp atmo-
sphere-—chess tables and a wide variety of books—and give it a clever
ntle: Seeond Hand Rows, Hardily Used Books, The Bookie, or The
Book Rack. Ask used and rare-book dealers to conie e talk about the
book busmess, Wraters could read aloud and share their eraft in this
atmaspheres This corer is a perfeet spot for classroom games and stall
group discussions,

Ciomtort syt the onhv adwe amtage to be uuncd by .1Itgrmg the environ-
ment. Privacy s often lefr out of classtooms., The suggestions listed below
retiect Wans toinerease privaey.,

Pipe Trnne!s. Dram: e and sewer pipes are ditlicult to obraing but if
VOl I procire ong, pllu 2 mattress and a hght bulb inside and vou
have an enviromment reruniscent of reading under the bed covers with
a thashhghe.

Pup Tenes. Tlos isa place for imagination and seelusion: Small groups
canwrite phivs or plan surprises for the cliss.

Plaste Drop Clorhs, Hanging plastic curtains from the eeding around a
corner of aroonn can make a soall group pri\'m' and mmamate,

Cardboard Constraction. Some Vounger stidents dehghe in Blding
hotses for their work area. Castles amd fores nude from nmlmgr tubes, re-
rrigeratar hoves, or plvwood are free standing structi res for the student
who needs to get away from the buse class,

Whar can vou do o enhanee your classroom? The examples cited are
1 partul wleetion from schools we lave seen. Tdeas are available in fumni-
rure magazmes, dositvourself books, and vour own home, Phere are
manmy sovrees to tape Pwo eseellent guides are Nosadie Furnitiare and
Porvitire You Can Make, bath by James Hennesoy and Vietor Papanch.

Besides hang fun and retreshing, decorating a0 clisroom nay have
other beneticnl etfeets, Students I see whools ditferently as a result.
Ansiety aboar fearming and achievenent mav be reduced. School tasks.
"l:-nln"l sacation with o hvely phices may become maore enjovable,
I unH\. both teachers and learners have the opportunity to expand their
perceprion of what nokes up turnitare,

Otfcrmg altermatve environients to vour students can be just o stare,
Cave then places to be comtorable, private, and secure and, i tine,
hodp e descelop thar own bving space, Blueprints, micasurements, or-
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gamang materials, and attention o detaly will provide learning experic
ences for them as wel as grive a semse of accomplishinent in develaping
ther own rootn St back amd nvolve vour students i ow g a picee of
the schoanl,

Joy E. Calierr, PERSONALIZING
Virgania Polytechuic YHE CLASSROOM

Institute and Stage
U niversiry

Shaping space o cat least iy the clasroon we vauld deterine not to
crowd ourselves, Students could eaeteise constructive contral over their
environent, henee over themselves mnd hew they Tearn, And even a spiriv
ot class commmty might evolve, o b was erviteds hut would the stue
dents bed Tt oonly the room weren't so sterile, It only it belonged more
obvioslv o the students.

l’xuuuhnu on the vouscan't-tell-emi s ouegottaeshowem  theory, 1 de-
crded to \}wnd the nest weekend Inunmumg that room, \wurdmgl\ !
sohieited the services of several students from my classes and of the art
teacher, The room began to Gl with mobiles, paper owers, driftwood,
and shells, Bulletin boards boasted bright borders while colorfully em-
browdered hml.xp curtained the finst section of gliss panels that fooked
mto the hall. Fmallv s sealed cartons of Punch "N Grow flower seeds were
pliced on window ledges, afong with one varton of coleus already dis-
pliving thew red, \L“U\\ and green, When we tinshed our work that
\ltuf\ll\ atternoon, we left IIL roon m that m\mmz stagre uf hklm.!

“almost transformed.” Hopetullv:on Monday - the stidents would  be
merigied by wlat they saw and wonld join i to complere the transforma-
o,

The spontancous enthustsm of the students was even greater than |
had dared anticipate, We not ondyv discused wavs to mahe the room more
atrractive bur we also discussed Tow the raom nught retlect student in-
terests and even how it nughr retleet that this was an l.ng,luh class, Hlere
are somne of the ideas we mcorporated:

Lo Pertarimms in jars, ongan, and maerame brought requeses for deme
anstration speeches and proces papers, Fyventually we posted o st of
tlnm_\ stidents santed to know how to do, which i tuen prnmpud e
}Huh I,

2o One of our two hullenn boards focused o \pulll mterests of the
students, Fyvery week two or three students ehose a tapie such as students

ad s stndents and foods, stadents and tasluon, or students and e
sivles, They gathered infornation fram thar fellow students whieh thes

IO
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display ed on the bulletin board in combinagions uf photographs, sketehes,
poctis, short stories, essavs o collages.

3. The second bulletin board eventually evolved into a Kind of weekly
newspaper. Students signcd Up o Cover spurts SVt ol to report on
club activities. Our elass selected a teacher of the weeks and a student
would sign up to interview that teacher and pose the story on the bulletin
board. Similarly, anv of our students winning honors were “written up
tor the board.”

4 A small table in the corner of the room inadvertently became the
resting place of various odds and ends discarded after demonstration
speeches, old pictures taken from bulletin boards, items in need of repair,
One of the students, having just read *The Dump Ground™ by Wallace
Stegner, decided that this table held a rich souree for composition ideas.
Dubbing his discovery “Table Topies,” he set about deliberately colleet-
ing odd articles and crowding them onto the table. Sometimes he paired
items; at other tunes he worked with a haphazard arrangement. He not
only produced several short stories and a poem inspired by his Table
Topies bt he ntngued others also, particularly the artists in the class,

With a few simple modifications in our clisstoom, students had learned
that they could manipulate space for dusired effects, that they could
project their interests tangibly in an environment. As a result, class dis-
cussions were livelier and compositions were no longer voiceless. Bue
even more important, at feast in our class we no longer felt victimized by
a stark, sterile, hostile environment.

Patricia M. Krichbel, INNOVATING

Seth Boyden Elementary Sckool. ADDITIONAL WORK SPACE
Maplewwond, New Jersey

More than a vear ago, | requested and drew up plans for an enlarge-
ment of myv clisroon to utilize an empty corridor outside niy room. Be-
cause of fire laws, no furniture was alleved in the halls of any school. It
seemed 1 shame to waste such beautiful space when T was in my own wing
of the school, smee no one ehe used the 3 by 244, v, corridor. Because
the wall of v classroom was a structural one, it could not be broken
open; mstead, the door was removed from myv room and an entire new
wall was ereeted at the end of the hall where my wing bhegan, My old
door was imserted in the new wall, This, then, complied with fire faws, be-
case now the corndor became part of my classtoom, and T could put
tablos, charrs, and work centers it The walls were lined with bulletin
boards to !a._-lp kucp the corendor warner; artwork and tapestry \\ca\’ing
by the children now nake the hall colortal,




ERIC

Aruitoxt provided by Eic:

i iy 1k s i INNOVATIONS IN
ncipal of this sehool resuleed
mp.:’;:;";t,:r :’itng(lzjg: ;i(:::_ur’::};:‘u::!:i ELEMENTARY

more relaved classroom atmio-

sphore, Glewroy ) Garden iy ]
v .‘-1’;:1r.hfnrt;i:;".\uy' iu.rr‘r:l:'t:':u.’!} READ'NG AND
aeriale, 1 beller Valie,
e '.SI':'I.:qu y;‘):";"i.\"in;ir.\'(: ‘f;;. LANGUAGE ARTS
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Glenroy C. Garden

Behind the 1928 vintage walls of Fast Fnd Elementary School in Drum-
hetlere Afberta, there lurks a school with quire contemporary ideas and
methods of operation. Fhe nain curriculum area in which the school has
nnovated and evperi nenred iy in the domain of communications skills.
Itwas fele some vears ago that a judicious application of some modern
cducational ideas might help os realize better reading and language pro-
grams for all students, N siastic statf guided by an enlightened ad-
ministrator went to work on the probiem,

Most of the two hundred students of the school conie from within the
city of Dramheller (pop. 60003, bur about one-third are brought in by
bus from outlving small towns and from farms, Although the schuol is
old it has been upgraded in many wavs, including carpets and adequate
lighr control in chissrooms and the addition of a modern librury \\'ing.
Uhe basement has been renovated into a number of spevial purpose rooms,

Phe sehool works on the “multi-unit™ model, Grades one, two, and
three form one unit, while four, five, and sis form another. One teacher
meach unit is designated unit leader, and together the two leaders and the
principal form the Instructional liprovement Committee,

[he school s blessed with an advantage which nany lack, With only
twelve teachers and a centrally located statf room, teachers can spend
quite a ot of time m cach other's company hefore and after school and
during breaks, A ot of interaction related to teaching takes place in these
mforinal meetings, and the spin-otf in terms of facilitation of program is
ciiormous, [t must be conceded, however, thar the school does have one
major disadvantage. Grades one and two are located in another building
actoss the road, and these teachers are not able to share in all the informal
niectings,

Farlv in 1971, atter hearing a good deal of talk on ditferent maodes of
u-.u-lmig and schemes of individualization, l’rincip;xl Cicorge Kashuba

12
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invited teachers to formulate wavs of implementing some of these ideas,
Much formal and informal discussion wene on and a number of expert
opinions were sought before any firm decisions were made. The staff
eventually opted tagainst the advice of some experts) for a scheme of
more homogeneous grouping for the reading program.

The school was divided into three sections. One section was grades one
and two in their detached building. Teachers identified some students
with learning problems and others who could progress faster than others
in their grade and moditied their reading groups accordingly. All children
from grades three to six were given the Schonnel Word Recognition
Test and ranked according to score, The grade two and three students in
the main building were then divided according to achicvement on the
test, and teachers decided amongst themselves who would take the stu-
dents with the highest scores, who the lowest, and who the middle groups.
Grades four, five, and six were also ranked according to score, and
teachers listed their preference for the level of class they would like, The
names of two estra teachers were added to the list. The principal devoted
his administration time to teaching, and one teacher gave up his prepara-
tion time. This gave some room for manipulation.

The group of lowest scorers was kept at ten, and it was also possible
to keep the nest group snualler than g regular class. The attempt to de-
crease the student-teacher ratio was central to the original intention, A
special group of high-scoring grade four students was identified and
taken aside for enrichment activities, and the group of top scorers was
also considered eligible for an enrichment program. The other students
were evenly divided into classes according to their achievement on the
Schonnel Test, regardless of whether they were from grade four, five, or
SN

There was general satisfaction with the way the program worked in
19=1-"2, The students most in need of help received more personal atten-
tion, and with the reading levels of the groups somewhat closer the teach-
ers were better able to meet students’ needs. Students adjusted quickly to
the new situation and soon became pros at gathering up their books and
pens ana b ng for another room, Evervthing possible was done to de-
emphasize e act that grouping was made according to achievement so
that no st >+ would be attached to those doing the more fundamental
tasks.

The ¢ | eriment of narrowing the range of ability in cach room was
thought so wceessful that it was extended for the nest vear. Reading,
kinguage arts, spelling, and handwriting were all lumped under the title
“Communications,” and students were divided up in a similar manner to
the vear before, Sadly. the teacher who had given up his preparation time
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no longer had his preparation period at the appropriate time, and so the
pupil-teacher ratio moved up somewhat, There was satisfaction with the
Comnunications concept, and the program moved on virtually unchanged
into the present vear. Unfortunately, classes became larger; an attempt
was made to keep one class smail, but it was dithicult to do so signiﬁcantly
without overloading other classes.

When the reforms started, a “new” report card was introduced. It
sought to evaluate each student in relation to his own abilities rather than
in relation to his peers. Each course was broken down into about three
categories for which a student reccived Commendable, Satisfactory, Im-
proving, or Needs Improving. Presentlv there are separate report cards
for divisions one (grades 1-3) and two (grades 4-6) The division-two
report quadruples the categories but reduces the ratings to Satisfactory
and Needs Tmproving. The division-one card also has a large number of
categories but rates students according to a six-point scale. The introduc-
tion to the cards makes it clear that the school's philosophy is to evaluate
a child’s growth “as an individual and not in comparison with a group.”

students are tested against standards other than their own abilitv. The
Gates MacGinitie is given three times a vear and the Canadian Test of
Basic Skills is taken by students in grades four and six, Parent-teacher
interviews are held twice a vear, and teachers are willing at these times
to interpret achievement test results.

Recently a school board member looked into a classroom and saw only
a handful of children; a few were editing a film, some were completing
a writing assignment, and a couple were reading books. Where were the
rest? Well, some were in the gyvm performing for another class a plav
they had made up themselves; others were in a corner somewhere plan-
ning a tilm; sonie were in the librarv; and others were painring posters.

Sometimes a class will take a large amount of time to work on a grand
project such as a talent show. It is a mammoth effore to conceive the
format, complete the advertismg, organize the phvsical conditions, ar-
range the P.AL have the video recording svstem ready, work out the
program, prizes, and protits, and a thousand other skill-building activities,
Plans are currently being hatched for a newspaper which will involve
every class in the school.

From one point of view the changes were etfective because they were
conceived and implemented by the teachers themselves. From another
point of view, the changes worked because of the ‘way in which the
principal acted as motivator and facilitator. What the Fast Fnd statf has
done is to provide an enriching and creative yet relaxed and relatively
low-pressure educational environment which is much more conducive to
the self-actualization of the students and the teachers involved.
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hidividualized rexding programy THE c AFETER' A
often sutfer because of weachers'
Lack of rime, Jack Cassidy,
supervisor of reading of the READING P ROGRAM
.\'L'I.'.U'J{'. I)L',.?::.”'L'. Selonl
Districr, deseribey a program
which, by wtdizing trained
conmunity voluntecrs, met
studenes” needs and solved many
problemy itk individualizing
instruction. Jack Cassidy

One wonders why the concept of individualized reading is not put into
practice in miore clissrooms. Mast teachers will attest to the effectiveness
ot the individual conference and individual selection of books. W hv, then.
are nnhividual conterences based on ing lividuallv selected books so ab-
sent from the curricular seene: The answer to that question falls in three
overh apping categories:

Lo Peachers wha arremipr anCindividualized program find it hard o
manage. Alocaring ar least one hour a d.x\ for individual confer-
ences s ditticule it a teacher s to keep up with other curricular
Jemands.

2o 0ty virtually impossible for reachers o read all the various books
the dubdren have selected, and many teachers sutfer guile feelings
tryang to discuss intelligently hoeks they haven't read.

o \Mont reachers find e dithicule to e ach reading skills using trade
boaks thar the students have selecred.

-

“Ar the John R Downes School in Newark, Delaware, the prmupll\
and teachers were very much coneerned about the lack of time for
mdividualized reading in therr school dav. The reading program thev
oseswas, i their opimion, effective, but it made no provision for indi-
vidualized reading. Furthermore, there was little time tnr the teachers to
supplement the rudmn program with individualized reading activitics,

But the John R. Dow nes School s fortunate to have a I.\ruc puol of par-
ents ready and able to helpin the sehool. The principal was conceried
that these volunteers were not being used to the best advantage. With the
help of Dr. Jane Porter from the Lmurslt\ of Delaware, an organiza-
nonal phin was formulated to give chilc fren miore opportunity for indi-
vidualized readimg using volunteers from the conununity, Thus the
Cafeteiny Reading Prmfrnn was horn,

Fasentially the plan Tnvolves having volunteers report to the cafeteria
tan or three davs o week for theee or four hours each marning, usually

15
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i teams of five, Students from various grade levels, wually starting with

grade two, report to the cafeteria for a specitied amoung of time (usually
forty -five ninutes to an hour twice 2 week), \ volunteer helps them se-
leet a book oroif they have fimshed 1 book, schedules an individual con-
ference with the student. One section of the cateteria is used to sprcad out
the books, amother s used for mdividual contérences. Two volunteers
help stushents find appropriate books, mother two are used for individual
conferences. and o fifth volunteer supervises and helps those students
reading silentlv, “There are wsually ao more than thirty students in the
cafetenia at any one time, and theae consist of students from three ditter-
et classes and many ditferent seading levels,

v having the students roport to the cafeteria according to reading
aroups, the reachers have fewer students in their rooms and are thus bet-
ter able to mdividualize istruction, FThe students reporting to the cafe-
teria are abo atforded an opportunity to share reading experiences with
children from other classrooms and grades. This sharmg 18 usually done
when the elaldren are in the process of seleering their books,

Fhe Books tor the mdividuabized reading program are donated by stu-
Jdents, teachers, and parents, The Downes School BT bought the
original paperback collection, but these have been supplcmcntcd over the
\Cans,

scheduling volunteers for the individualized reading was a najor prob-
lenn, Afrer some triab and crror a phin of joint responsibility was formu-
Liteds this was facilitated by the appointinent of a valunteer coordinator.,
Fhe school princip.ll is responsible tor seheduling the students into the
cafeteria and for appointing the volunteer coordinator, The volunteer
coordinator is responsible for reeruiting participants from the community
and scheduling them for appropriate davs, Five volunteers a dav manage
the prograni, but it can operate succesfullv with as tew as two or three.

More Bimportant than the scheduling of the volunteers is the tramng
rinat 1 provided, this traming is done by the district reading consultant
and talls into the following areass o) the role of the volunteer, (2) read-
mg levels and mterest levels, o 3 questioning techniques, (4) record keep-
g, amd o5 clissroom munagenient,

Durng the first part of the training, volunteers hecome familiar with
‘he rules of the school and with the various school pcrmnnd. More -
portnt, however. they become aware of the importance of their function
m helping a child seleet 1 book and i hstening to him share his experi-
enees witl that hook Warnich, \iltitlt.lllt'it)'_ meerest, and positive rein-
forcement on the pare ot the volunteer are stressed during thus part of the

traning,
During the second seetion of the trunimyg volunteers receive some mfor-
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nation concerning reading levels as they are applied to books as well as
sotne briet means for duu.mnmq whether a particular book is on a
childs indopendent, mstraetcnal, or frastranon fevel Finallv, volunteers
are led to recognize that a ehild's meerest may overrde any prulucmnncd
reading level, If 2 child is inte rested ina book, 1t mav not aatter whether
it's at his frustration level or independent level,

Questioning techniques are crucial to the suecess of an individual con-
ference, and voluntedis are sade aware of questions to ask o dey clop all
cotprehension skiths, Volunteers are given spccitic questions to ask con-
cernng man ideas, inferences, value judgments, themes, sequences, spe-
citic f1cts, personal mterest, vocabuliry, and study kit During ehis
wasion, volunteers are trained to stimulate a student’s oral rgruqu in
response to spulm l]llk\tl”ll\

Record keepmg on the part of bath stadents and volunteers is an inte-
gral part of the training, Volunteers have forms to record individual con-
ferences with children; these record forms are then put in the teacher's
nuithox, Studenrs alo keep records of all books read,

Fastly, volunteers are given some instruction on proper and appropriate
dnup!nnr\ rechniques, \hn\ volunteer programs fail simply because the
valunteers are not able to mamtain adequate control,

The advaniages of the Catetern Reading Program are manv. First, it
aives the students 1 chance to share therr rculm«r experiences with inter-
ested adults, This, as the proponents of individualiced re ading have
climied, s probably one of the best features of individualized rmdn,ng.
Uhe fact thar the mterested adule has probably: had more time to read the
book than the average clisroom teacher v an added advantage of the
program. Inadditon, the elissroom teacher with simatler numbers of chil-
drensable to further mdividualize instruction for those renmainimg in the
classroom, The volunteerso m addition o naking a signiticant contnibution
to the school's reading program, beeome fannhar with children’s hooks,

I hie best indicators of the 2icces of the program are its fongevity and
s eatenstveness. [ he pru"rnn Nonow moits tith vear ot operation,
Originathv mnplemented with juse third «rrnlgr\ it now medudes students
fronn gr.ldu two through tive, Fvaluations feen reachers, parents, and
students st the etfeenveness of the prograng can best be sumiied up n
one word ~GREA T
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communication «s both content
and wethod, the Linguage arts

boecame the basis of @ nes, THE LANGUAGE ARTS

olicidnalized progeran facili-

tatsing stedont prterdetion and

cooperation, Noil Etlman is

Langtaage arts supervisor of the

Rabeay, New Jerses, Public
Schools. Neil Ellman

As in many school districts throughout the country, reading scores in
the Rahway Public Schools have declined during the last decade, Spurred
by conmunity pressure., the Board of Education declared that improve-
ment in reading instruction should be the district’s first prioritv, In addi-
tion, the district had experienced racial unrest, and the pressures for
cducational reform became enormous. Unfortunately, community pres-
sure was not niatched by community support for the funds necessaryv to
implenient signiticant changes. Thus, the availability of Title VII, Emer-
geney School Aid Act (ESAA) funds enabled the district to support
many of 1its directives. Without such funds, cfforts to improve reading
mstruction and reduce racial isolation would have been minimal. With
such funds, we were able to develop not only new programs but also
highly innovative ones,

Separate clementary and sccondary school programs emerged. What
ciuerged in the ninth grade was not a “reading” program or a “human
relations™ program ae all. It reading is one of the lainguage arts, and if
the hinguage arts are based on the conmmon element of communication,
then an integrated approach to language study would he most ctfective in
deahng with reading deticienev. By cmphasizing communication as its
PriLgy content and interpersonal interaction as its prinmary method, the
study ot hinguage could also be the basis of etforts to inercase interracial
L‘nu})L‘l‘.ltl'm.

The prograns is designed so that cach ninth grade English teacher is
soheduled for 1 nmsimum of four clsses, cach containing no more than
twenty students, Cafeterna dutv and other onerous building assignments
are climinated, Fach teacher spends o period cach day tutoring and super-
vising students i the b, the resouree and larning center. All teachers
are .t:\igncd 2 commnn preparation period during which they plan jointly,
share Pl‘nftssiun.ll coneerns, meet puh]i\hing representatives, take part in
UTOUpP Process traming aCUVIties, VICW  presentations prepared by their
colleagues, and sociaiize. Fven simple socialization is nnportant, for the

i8
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ctfectiveness of the program is enhanced by the cohesiveness of the pro-
gram teachers, During the common prcpnmti(m period, inservice training
i prmulul by the lm«ruu.fc arts supervisor, outside consultants, or the
progran’s three supplcmcnt.n] personnel—a reading spwullst, a speech-
drama specialist, and a school psvehologist, For ea .unplc. in response to
observations made by classroont teachers, the psvehologist has conducted
seminars on such topics as “the effects of carly bercavement on adoles-
cents™ and “nonverbal intelligence testing.”

Inservice training is only a small part of the work of the supplemental
personnel. The psvehologist deals with students with serious emotional
and adjustment problems, Students are referted to her by the distriet’s
Child Study Team or by the teachers themselves, However, the psvcholo-
LN TN fanniliar to all students, for she frequently: works with teacliers in
the classrooms to analvze and deal with prnblcms of discipline and group
process. Frequently, too, her expertise is called upon to enhance the
curriculum, The reading \})L‘Ll.\h\t works with individuals or small groups
taken from the clases. It is understood by all teachers that a student who

cannot function well in the classroom is better served by receiving in-
tensive remedial instruction, The speech-drama specialist has developed a
series of two-week workshops, During the course of the vear, cach stu-
dent must register for any one of such workshops as readers’ theater,
inprovisation, group discussion, voice improvement, acting technique, cte.
For the course of the workshop, the student reports directly to the
speech-drama teacher and not to the regular English class,

All of this is in addition to regular classroom learning experiences,
which are highly individualized and dependent upon small group activity.,
In face, small group work is both a method and an area of content, for
one of the aims of the program is to increase understanding of group dv-
namics and, Lunsupxcnrl\. to develop cooperative ]L‘JdLI’shlp behaviors.
Fhe other most obvious fearure of pedagogical method is that students are
encouraged to Tearn by doing. They are continually reading, writing,
speaking, miprovising, role plaving, recording, \'idcut.lping. tilmim,r plan-
nmg, dincussmg, huilding, and so forth. In cach case, they are given a
series of choices rather th.m one required assignment. AW hen individual
tearming problems are uncovered, thev are dealt with immiediately by the
teachers, preferably within the context of the regular classroom,

(Lassroom imstruction is suppnrrcd by the Huh a large room to which
students may be sent cor volunteer to un) for 1 variety ot purposes. There
thev may atilize the audio- and \ldL‘()tlme cquipment, reading ma-
ullmr\ fearnng packages, high-interest p.lpcrh.ul\s games, or sunpl\
take .ld\.llll.l(’k of the privacy and relative quict to unnplv.tc their indi-
vidual or group activities. 'T he Hub aliows the classtoom teacher a great
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deal of lesbility, and the teacher can alwavs be contident that students
in this area will be supervised by oa program teacher.

Although the teachers theninelves volunteered for the tirs vear of the
Program, most had been tramed or were eaperienced in tcu.hma_ whole
classes, and the new program represented a challenge. The teachers spent
four weeks in a spectal sumnier workshop conducted by consultants from
a local college.

The spirit of the new program s more dithicule to deseribe than the
structural featares, but 1t is just as important, The relationships between
teachers and students, students and students, teachers and teachers, and
even between teachers and supervisors have changed dramaticallv—and it -
i this that has been the tirst achievennt of the program, Problems do
eait, and changes are continually: being made; but we believe that we
have begun to see real signs of success: a student who expressed the desire
to be an Fnglish major in college (sometl g she had never thoughe of
beforedy a student who “hated” reading  ur now reads cwr\thmu he
can get his hands ong a teacher who, for thc first time in her career, tLL‘l\
that she is re. dlv meeting her students” needs; a teacher who looks forward
to being observed; and a \upgr\hur who does not feel that he is merelv
going rhrnuuh the motions of trving to help reluctant learners and cqtmll\
reluctant reachers,

Carmune F. Chickadel, AN ATMOSPHERE
Se. Mark's High School, OF TRUST

Wilnnngton, Delvare

Few people, especially somewhat inse ure high school seniors, would
capross iy thing meanmgtul without trusting the individuab and teacher
that make up the class. T wanted to somebow convinee my students that
their thoughts, adeas, theores. dreams, and hopes were not foolsh or
juventle. | felt that 1f there were a sharing of these mner things with the
lise, we would reach 1 watershed. T knew the trusting had to start with
me but I was not exactly sure what approach T would take.

Perhaps I eould read some of my poctry, the very persomal sttt al-
though [ teft | was gambling by L\Pl)\ln” niy soul to thent | was not sire,
m\ult whether Treallh “trusted. T often \}ml\g aboue my wife and child
with cnotion ta iy students, o 1oawas reason. iblv sure they thoughe |
w.as himan,
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regular class bours were able to
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sworking rcl.ztiansl.'i;;s m'ces's.zry STUDENT TUTORS

for wdividual work in reading,

Joln |. Hasserr reackes ar the \N MIGH SCHOOL

Jobn Adams High Sclool,

Ozone 1";r.k, New York. READlNG CLASSES

John J. Hassett

%

What is the best wav to hclp voung people in a high school remedial
reading class where there exists an C\trcmcl\ wide range in pupil perfor-
mance? [ had a theory that it would be far easier to individualize instruc-
tion with the help of ‘student aides. In the spring term of 1971 two cvents
occurred which made it pnssxhlc to test that theory: the guidance depart-
ment offered the services of volunteers from the education department of
a local college, and the principal obtained permission to start an after-
school activitv—the High School Homework Helper Program. College
volunteers and high school tutors were thus made available to all reading
classes. Now, almost four vears later, the school is still using student aides
in the reading classes, and the procedure has been more successful than
previous methods used in the school.

The college volunteers were students in the Departiment of Education
of Queens College, They served in the remedial classes for ten two-hour
sessions during the term. These voung men and women offered services
that are rarelv available to slow readers. Thev sat down with the pupils to
Jdiscuss pruhluns of the past and plans for the future, and thev were fre-
quently able to convinee the high school pupils of the urgent need for
reading improvement. In these interviews they would sometimes hit upon

1 major interest in the hife of the voungster, Iugcrhcr the u)]lcqc tutor
and the high school pupil would move to the school library and return
with one or more hooks or magazines for home reading. At “their w ccl\l\
visits, the college tutors would inquire about personal prnhlctm and per-
sonmal progress. Somie of the pupils rcspnndcd extremely well to -their
fricndly tutors; there is also lirdle doubt that the classroom experience wWis
hunianiy satisfving and educationally: valuable for the college students
themselves.

In the Homework Helper Program, as it is conducted in a number of
public high schools i New York Citv, pupils needing help in mathematics

21
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or in reading report to school either before or after their school day for
tutorial assistance, The tutors are other pupi]s' in the school who have
shown speenl abilits in various subjeer areas, The tutors work under the
supervision of a licensed teacher and are paid $1.60 per hour for an cight-
hour week, The Homework Helper Program has been suceessful in hclp_-
ing lirge munbers of highly: marivated pupils overcome their ditficulties
in specitic subjeet areas,

In this evperimental reading PrOgrani, an ateempt was made to reach
pupils who were in great need of special hclp but who were usually un-
willing to scek thar help on their own time before or after the school
REL These were the pupils assigned to remedial reading classes because
thu were reading two or more vears below their grade level. Arrange-
ments were made through the Homework Helper Program to give tutorial
help to a group of such pupils in their regular remedial reading classes
during the school day.

I'he high schoal tutors pr«mdcd by the Homework Helper Program
served very usetul functions in the classroom. Sometimes they worked on
4 one-to-one basis with non-English speaking pupils. Sometimes thev
helped in the distribution of individualized reading assignments, (In a
reading cliss composed of tenth vear pupils w here the reading ability
ranges from the second grade level to the ei ighth grade level, there must
he mdividualized rc.nlmg assignments if students are to be helped at all,)
Sometimes the tutors corrected the reading assignments, cncnuruuing the
pupily when they did well and pointing out the source of the problem
when mistakes were made. Meanwhile, the class teacher was freed from
nany of the mechanical details of classroom operation and was able to
supervise the work of both pupils and tutors, offering encouragement and
dwitanee to hoth groups as they worked.

Fhis prlor program has now been in operation in one school for almaost
four vears. Two resules of the project are particularly notable. First, a
Large nuinber of pumls i these LI.IS\L\ have chn emabled to meet one of
the requiremients for high school graduation in New York Citv, namely,
the attamment of a rc.ldm(r gar rade of 8.0 or higher. All pupxls who at-
tended classes with some rurul.mt\ reached that goal, although some few
voungsters needed more than one term of work to do so. Scwndl\. in
the first five-month period of re ading mstruction the median gain for
puptls attending more than 40 pereent of their classes was 1.7 vears,
Comparable results have been obtained in subsequent terms.

Betore starting the expernnent tour vears ago 1 had read Robert Rosen-
vhal's Pywmadion o the Clssroom. 1 was curious about the relation be-
rween teacher expectation and student achievement. Some of the experi-
cnces 1 the clissroom o the last four vears would seem to support
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Rosendhal's theories. It is now my assutption that anv child who is not
visually h.uuiu..tppcd. or cmutmn.xll\ disturbed, or mcnmll\ retarded is
¢ 1})1!)10 of becoming an average reader. Moreover, .1lthnuqh children do
show wide variations in their .ﬂnht) to .wqulrc academiic skills, none of the
pupils in my class could be classified as “stupid children. The main ditfer-
ence berween above-aver age readers and below- .ncr.u:c read s is that
above-average readers like to read and do read und that below- -average
readers do aot like to read and avoud reading whenever possible. Since
reading is far less frequently necessa v in our age of television and elece-
tronic communication, more and more pupils are falling below the reading
norms established in previous generations, I am convineed on the basis of
my c\pcrwncc that & moderate amount of practice in classroom reading
exercises can help any student improve his reading scores to an aceeptable
level,

Isabell Wilkerson, DEVELOPING A GOOD
Rio American High Scheol, RAPPORT WITH STUDENTS

Sacramento, California

Such ternis as “empathy,” “rapport,” and “affinity” all imply a positive
relationship on some kind of cqu.ll basis. If such terms are to describe
student-teacher relationships, then it is essential to abolish the rraditional
authority figure or parent role that teachers tend to adopt once they step
behind a desk or podium. But it is equally important in doing this to be
sure that the roles do not become reversed, so that students become
authority figures and the teacher plavs the part of an inetfectual patsy
in the nume of liberalized education. This can be avoided if the stage is
properly set and rhe roles carefully thuught out ahead of time

First ot all, in serting up a classroom, it is imperative to place evervone
on an equal physical fevel. T find the crrele to be an ideal arrangement.
If there are thirty or more people in the room, which is m)rm.lll\ the

case in a high school F nghish class, T arrange the scating so that there is a
coniplete circle of desk chairs. 1 then arrange a sccond, euter semicirele
mosuch o wav that 1 have a good view of all the students. T take a seat in
this cirele, lcumu my desk “and work arca behind me free so that [ can
Keep necessary hooks and supplies within casv reach. This seating arrange-
mient enables me to be seared at the same ph\ sical level as myv students;
vet, psechologicaliy, Tl maintain a focal point from which T can
assume 2 leadership role as the situation requires it. Phe cirele hay seill
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other advantages, No one ean hide in the back row, No one feels left out
or isolated; T can naintain eve contaet easily with all stadents, T never
assigm seats, Students sie where they wishy This is not as cumbersome as
ity seem. Onee astudent has chosen - particular spot, he tends to
remain there, Since Tam not very good at remembering names, 1 tind
that [ learn them more quickly this way than T ever did when 1 depended
upon seating chares,

Settings the classpouti stage ut thas manner is, however, only the begin-
ning. It mcrcl\ serves to pave the way toward a new u\tcrpurmml relus
mnslup between students and instructor, In- addition to establishing a
relased, friendly phvsical enviromment, Teev to create a reaching partner-
ship by reviewing my proposed lesson pl.ms with the students, Afrer all,
sinee it is they and not T who will profit from the class, they should have
the right to make decisions about what thev wish to learn, 1 ash students
to comment in writing on proposed lesson outlines, noting things with
which they are already fam e, things which they would rather not dn.
and books or materials wunch they have already covered as well
suggrestions on further supy c..wnt.\r\' materials, Before nn.ahnvxg my
teaching plans, 1 go over studoats” comments carefully and try to incor-
porate as many of them as I can. Suggestions which I cannot follow for
one reason or another 1tev o discuss individually: with the student in-
volved, This gives me an uppu:tumr\ to become better roacquainted and
to establish with that student the realization that Tam sincerely interested
in what he has to say.
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activities allowed them to pake ACTIV'TIES SYSTEM

ware responsibilits jor their osn
learmne, Carol Huchner teaches
£ Damwingues High Selool,

Compton, California; Gayle Jasso
is furmerly of Rosemead Higlh Carol Huebner

Schonl, Rosemead, California, and Gayle Jasse

Out of the frustration which grows from teaching students who do not
want to learn but refusing to pass them for doing little or no work grew
the realization that the nest school vear had to be approached in a totally
new wav. A of our teachers and colleagues taught in a traditional man-
ner, but we found the daily lecture with oceasional elass time for home-
work too restricting. There was never enough time to include all areas of
Fnglish, Iet atone have personal contact with all students, The attitude of
vouth in the classroom certainly vas an indication that the traditional
method had faled. Students were bored and apathetic, They hated Fan-
glish, Wath low reading scores and a low tolerance for homework, few
students could ever hope to have a “successful experience.” There had to
be 1 ditferent way,

Under 4 hot, sunnv sky on a sandy beach, the sweckly activities system
was born, Two concepts are basic to this svsten: Al areas of Foglish are
included, and skills are practiced within measurable units of tme. As
originally conceived, a quarter i broken mto weekly seetions, each week
its own entity with a beginning and an end. During cach week two tvpes
of work are done: wmr work (whatever the teacher “teaches™) and
weekly activiries. A twoe or three-dav block is reserved for unit wark.
with 1 similar block reserved for activities, The activities themselves are
skill-building exercises Isted i a packet provided students at the begin-
ning of the vear. These activities are grouped according to the skill they
cmphasize: Composition, Vocabulary Development, Grammar, Reading
Comprehension, and Graphies.

Composition includes such activities as deseribing pictures objectively
and subjectively, writing dialogues and monologues, using footnotes, re-
viewing MOViCs, arguing one ade of an ssue, using business letter form,
analvzing newspaper headlines and articles, writing a last will or a page
of somie historieal tigure's diarv, taking dictation, and building paragraphs
around bits of sentences. Vocabuliry: Development includes ganies such
as Serabble nd Password, vocabulary cards, homonvim lists, and career
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terminology lists, Grammar includes granmuar worksheets, workbooks,
amd progranymed marerials, Reading Comprehension includes SRA boxes,
study skills workbooks, and guizzes on student magazine articles, Graphics
allows for artistic c\prmmn through snipping and pasting in response to
music or through creating a Lull.xgc. 4 coat of arms, or a deseription of
one’s dav, The specitic activities are not as important as the concept; a
discarded granmnar test or somcone else’s idea for a three-week unit can
be the hasis of a new activity, and nothing need be expensive,

We found several basie rules to be workable. Fyery activity in the
weekly activities svstem has equal point value, although the teacher can
decide what lcnuth is a fair requirement for cach .\bllm level, To en-
courage experimentation, it is advisable to limit the number of times an
activity: can be done within a week or perhaps even within a quarter, To
this end a teacher may also limit students' choices, particularly during ¢ the
tirst quarter while the teacher is learning about the students and they are
learning how ta do cach activiey. Many activities, especially those in Com-
position, mav be rewritten for a beteer grade. Activities done for extra
credit must hc .1ppruwd in advance by the teacher and are not counted in
place of required activities, thus preventing students from avoiding unit
assignients or rving to make up for poor qus lity by doing vast quantity.

Every \hmd.n rhe chalkboard contains a list of the work for the week,
noting which d.ns are work periods, how many activities are due by
I rui.n. and how many points are possible. Also on Monday the teacher
niust read or post cach student's accumulated puints, mdlunng overdue
work, Tt is important that consistent ground rules be decided upon in
advance, at least for a semester, so that students can relv upon fixed
limits within which to exercise their freedom of choice.

Once we created the svstem, the problenr of recording student work
immediately beeame obvious. Since the students do ditferent things, the
grade bouk's format also changes. Possibilities range from having a sep-
arate grade sheet for cach student to keeping one grade book filled with
scores labeled with assignment codes. With this initial problem solved, the
creative teacher is xc.ul\ to release herself and her students into a systen
limited only by her own imagination,

This smxplc framework of a unit plus aceekly activities works very
well in a general Fnglich class, allowing for the delightfully h.lph.uard
acquisition of l\nm\lcdszc and pru\ulmq both supplement and reinforce-
ment of unit assignments, However, we have found that the weekly ac-
tivities Svstetioas cqu.\ll\ suceesstul with remedial labs and English skills
classes. These classes utilize a more intricate structure of contracts, pre-
and postrests, progress charts, student foiders, and individualized grading
scales.
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Since the linguage problems are more severe in remedial elasses, the
course is organized around skills to be improved rather than around units.
Students must reach objectives based upon the weekly activities and
other individualized materials, while formal instruetion is kept to a mini-
mum, Fewer activities are assigned, and more time is spent on cach v,
Instead of accunuilating a varicty of supplemental information, the stu-
dents master skills through the weekly activities, Aside from a few
grammatical coneepts, the only arca which a lab class studies together is
literature, The one or two periods a week spent reading and discussing a
storv: or poem bring the class together as a group, and the students’ oral
responses give more life to the printed page, something which is important
for p(mr readers.

o this more structured use of activities, detailed record keeping is
mandatory. Students are tested to determine areas of weakness, Individual
lists of activitics are devised with students, and they chart their progress
in a folder. The disadvantages for the teacher with large classes are
obvious, but we have survived, Once the program is established and rec-
ord-keeping techniques are mastered, the benefits far ontweigh the
drawbacks. In fact, no matter how we have integrated the weekly activi-
ties SVSTUI INtO OUP COUTses, students remember most the work periods,
and they speak of English and weekly activities synonymously.

This positive response from students has encouraged us to continue the
weekly activities svstem, They enjoy exploring assignments and topics of
interest to thent, Theyv like their freedom of movement within the room
as well as their freedom of access to the no longer mysterious gradebaok.
‘Thev appreciate variety in the weekly routine. Faqually significant is the
fact that students who have never before been able to carn good grades
in Fnglish now have a fair chance to succeed. In short, thev like Fn-
g]i.sh.

And we appreciate the change in our relationships to students. The at-
mosphere within the classroom has become friendly and constructive,
with many of the old discipline problems never occurring. It’s not that
the most dangerous gang members hurry jovfully into the room cryving,
“Goodie, it's weekly activities day!™ No such luek. But they do sit down
and wait with some interest to see the choices for the week, and we know
that we could, if we dared, defy any of them to search the activities
packet and find nothing of interest, The gap between student and teacher
diminishes when the teacher is hugging, admonishing, rushing from desk
to desk, trving to keep thirey-seven china plates spinning madly on top
of their sticks. Original frustrations have been replaced by new ones, but
after five vears of experimentation and hard work, we find within the vast
boundaries of this svstem solutions to the problems we set out to solve,
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Dallonega. Georgia. Alice Lowery Hibbard

Pdon't know which was my most compelling reason for scarching for
Aternatives to the traditional lerunm-—m\ aversion to students \mhl\
bored, mv decision to disassociate myself from tracking and ability group-
mg. or, simply, the physical situation of my classroom, T shared a class-
rocm, divided by a row of low cabinets, with the ninth grade Fnglish
teacher. In their idle moments the students accupied themselves by
throwing over crasers, hooks, pennies, and missiles ingeniously sh.lpcd
from wire and metal m their shop classes, To reduce the chaos caused by
the inevitable face-saving retaliation, we took the plunge one day, mov ed
back the cabinets and—voila! nstant apen classroom,

[ don't mean to seriously nnpl\ that mere physical arrangement can
create the open classroom—far from it, But ance we had gone rlm far, the
nintie grade Fnglish teacher and 1 decided 1o g even further and design
1 new eurriculum to go with our new space. In spite of v studenty’
reactions to nndmu themselves face o face with nmrh urr.tdcr\ I dunno
what ‘cher trvin® to do, but it air't gonna work!™), we enjoved the feeling
of freedom the larger open room gave us and \\.mtcd to capitalize on it
by extending 1t to our curricubum,

When it came to designing the carriculum, we did whae 1 gUCss Most
teachers would do in a similar sitnation, We drew on our backgrounds,
what we knew of current educational rescarch, and, perhaps most im-
portant. on our own techings of what worked with our students, During
the past vear we had observed that our stitdents scemed most content
tiew more willing to sic down albat the same time) during those free read-
g periods when theyv could choose their reading material from our
growmg clisroom collection of paperbacks. lnmnmrcl\. many leaders
m the ticld of educarion had shown that the communication skills of
Fnglish could be taughr m virtially any frame of reference. Rolstered by
this apparent move awav from the traditional position of English as con-
tentt that must be mastered at 4 given grade level, and \rmmzl\ infuenced
by men ke Fader and Herndon, we decided o make what we had
formierly called “free™ reading the center of our pre gram,
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The job of building a paperback library that could serve as reading
material and teatbook to some three hundred students was not an casy
one. In the provess | lost my remaining mivete as to how materials that
reallv work can be gotten mto the classroom, For the first vear we could
not use any state funds; they were designated exclusively tor teantbooks
that must be selecred from an approved list. OQur North Georgia county
is snull and not prosperous and the county could offer little help, We
tricd an afternoon tilm program using low-cast rental filius to carn money
for books, but in the end we simply bought most of them ourselves. |
mention this logistics problem because it is usually the first question 1 get
when | deseribe the progran to other teachers. The idea of spending
one’s ow money for materials nay be anathema to many, but we wanted
the books badlv enough and believed in what we could do with them
strongly enough to go ahead and buy them, Besides, the money we spent
was tan-deductible, | Editor's note: the reader is cautioned nor to aceept
at face value the foregoing statement about an allowable deduction, The
IRS in Hinois, at least, clims that a teacher's purchase of class sets of
trade books or instructional materials is not a deductible expense unless
required as a condition of cmploviment by the emploving school district;
on the other hand, a deductible expense may be sustained if the purchase
is clearly donated to the school district, !

Well indoctrinated by a fairly traditional teacher-education progran as
to what is supposed to go on inoan Fnglish classroom, my graduate
school=induced conscience paled at the thought of having my students
spend all their tine vading, Besides, 1 had spent too much time studving
Margarer Farly's stages of growth in literary appreciation not to Worry
about how my students were going to get to that cexalted third level of
“conscious delight.”® and the research on studving gramnnr seenied too
Cuntr;ldit‘tnr_\' not to have at east some of 1t in the classroon, And con W
I really Teave out history of the lainguage, myvthology, semanties, and sonie
study of rhetorics Not to mention the media study that every well-
dressed elassroom should wear?

To reconetle whar T was beginng to feel was good for my students
with those beliefs T could not quite shiake free of, we began to set up indi-
viduatized “units™ to cover all the phases we were going to include n
che curriculum, By setting up individualized unies that might range from
suggestions for reading, writing, and discussing to page-by -page assigning
o work to cover, we felt we could accommodate both the students who
worked best in a structured situation and those who seetned ta flourish

*See Margarer Farle, “Stages of Growth i Biterary Appreciation,” Englist Journal
40 c\March 1ua . 161-167.
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in a nonstructured one. \We organized the program around thematic,
reading-centered interest units like horror and the supernatural. initiation,
alicnanion, nivstery, spurts, ete. Fach of these units contained a brief dis-
cussion of the themie of the unit, sonie mterest-catching book blurbs, a
bibliography, and a st of suggested projects using fili, filmstrips, ree-
ords, photographs, tapes, and overheads, The readings included novels,
short stories, poems, plavs, and essavs on all levels, so that the units could
be chosen purely on interest,

Lo complete a unit, we planned for the students to explore the theme
in reading and other media, to discuss readings and themes with us and
with other students \\'m'king on the same unit, and to express their own
creative interpretations of the theme through writing and other media.
We also included l;mgungc Units, granunar units, seimantics units, and
composition units. As [ discovered my students’ particular problems
through their work in the interest units, T could channel them inio ap-
propriate granimar and composition units, As the students were r rady for
more sophisticated treatment of liverature. thev could move into units that
emphasized the elements of literature as well as the ideas. The biggest
advantage of individualized units, as [ saw it, was that io student would
be faced with reading material that bored him or with covering skills he
had already mastered.

Based on this design, the students would be spending most of their
time reading, browsing at the bookshelves, working on projects, and writ-
ing. cither singly or in groups, There would be no grade divisions, Every
student was free to choose among the units, and the other teacher and 1
wonld work with those units we felt we knew best. We would spend our
time working with students individually or in groups, discussing and
guiding our students’ reading and writing.

As the vear went on, the program began to shape itself to the students
and to the reality: of the situation. For my part, I found that with re-
sponsibility for up to thirtv-tive students cach period, T could not alwavs
discuss their reading and writing as [ had planned. Manv times thev
read books hke A Clockiork Orange or Siddhartha, books that 1 espe-
ciallv would hike to have followed up, with no fnllnw-up at all, They
frcqucntl_\' wrote papers with gliring errors that went unmentioned by
me. The students enjoved the new-found freedom of wide reading, hut
many of them did nor want to he hound by theme and so read more
freelv than | had planned. Some of them did not want to discuss their
boaks to the extent that | did—theyv simply wanted to be left alone to
read. They also rejected, for the maost part. any formal studv of the cle-
ments of hterature, grammar, or rhetoric, Because we did respond to our
stidents, we now have g program in which students are dning nore read-
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ing and writing but less formal study in gramnur, rhetoric, and the
clemients of literature than ever before,

Pdo nor want to give the impression that 1 relinquished my role as
teacher in the classroom and let the students dictate the content entirelv.
Simply by forcing them to remain within the language domain, T was
exerting authority and structuring their learning experience, but 1 think
that by the time students are in the ninth and tenth grades, thev certainly
should have sume responsibility for setting’ their own learning goals. The
students know what their parents expect from them, they know what
society expeets from them when they leave high school, and they know
what their eleventh grade teacher will expect from them. Based on this
knowledge, the students should be capable of making their own choices
amd aceepting the consequences of their choices. Also, the activities which
the students rejected most strongly are those that are being most seriously
and strongly questioned by educators today.

From what we have observed of our students' behavior, we believe the
program has been successful. When given a selection of books ranging
tromi Ask Me If 1 Love You Now vo The Electric Kool-Aid Acid Test
and time to read them in class, students who had never read before began
to enjoy reading. With students free to move around rhe room and to talk
aid with the high emphasis we placed on motivation and interest, our dis-
cipline problems were greatly reduced. (I heard recently that when asked
about the low reading levels in the Atlanta city schools, one teacher com-
mented that it was beeause she had to spend so much time telling her
students to sit down and be quiet.)

Considering the lick of much formal study, we have also had some
surprising results from the program. During the past vear we have seen
our students’” reading tastes noticeably improve, Manyv of our girls, for
examiple, began by seleeting book after book about teenage love, When
we could we discussed the books with the girls, pointing out the frequent
shullow characterizations and stercotyping, but we did not criticize the
airls for reading the books and in many cases simply left them alone to
read, Gradually, however, the girls began to select books of greater sensi-
tvien and depth, books like My Adwtoma, A Farewell to Armns, Jane Eyre,
Wauthering Heighbes, and even, in one instance, Pride and Prejudice.

Another surprise, at least to us, was that even without instruction in
graninur our students’ writing has improved. (Because our students were
spending so much cime reading, we finally introduced a minimum writing
requirement, We tried to till the room with interesting writing situations,
but left the final decision up to the students.) Some of the glaring errors
have disappeared, but it is in sentence structure that the improvements
have been most noticeable. Perhaps the improvement is the result of
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individual atrention—it is harder for a student not to listen when vou
paint out an error on a one-to-one basis—but [ am inclined to think this
is another effect the wide reading has had.

\We are now searching for some means of formally evaluating our
program, but before we can do this we have to know what can be
evaluated and what is important to evaluate, There is growing conviction
that wide reading will increase rrading level even without corresponding
instruction in “skills,” and our recent statewide testing indicates that there
Is at least a pnsslbllxt\ that this is happening for our students, At any rate,
tis is one of the snnp]cst arcas to test, We can also test fairly cml\ the
composition skills of our stud*nts. but what of the other areas, the in-
tangibles like “appreciation™ that we have stressed for so long in our
classroom? Is it even necessary to have a test score to validate our students’
experiences with books? When a student takes home a book like The
Catcher in the Rye or Lord of the Flies to read on his own, must not the
book have some very valid meaning for him? And if Frve is righe about
the unconscious clement of literary: svmbolism, is it necessary to “force the
student to consciously identify the svinbols for them to have their effect
on him? Obviously [ have pnscd questions [ am unable to answer and |
am speaking of on]\ one of manv nebulous areas. We have much work
ahead of us if we are going to umccptuall/.c and measure goals like these.

Roberta Wiener. QOPEN CLASSROOM
Adelphi University

Do vou have an open classroom? If vour room is c\cmphhcd by op-
tions., alternatives, and respect for mdmdmllt\ where the curriculum is
flexible and various subjects and skills are 1ntcgr.1tcd and the focus has
shifted from the teacher to the learner, where cach child's uniqueness is
respected, then YES!
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These simple projects CRE ATlVE WR"-'NG
photography involved second
graders in creative wwriting and
introduced them to several types THROUGH
of andiovisual equipment,

Andd Mard is an instructor in VISUAL L!TERACY

the Department of tustructional
Technology, Rbhade Island
College, Providence, Andd Ward

Recently an elementary school teacher came to me for some suggestions
on how to use media to spark creativity among students. Jovee Jarvis,
teacher at the Henrv Barnard School in Providence, Rhode Island, was
extremelv interested in pooling resources and trying out some new ideas.
THE PROBLEM: How to motivate second graders and help chem improve
creative writing and storvtelling skills, ThEe sortTion: Get them involved
in some visual literacy projects which make use of simple media.

Instead of ¢mbarking on a grandiose scheme, we started on a simple
scale and then progressed to the more complex. The visual literacy
projects we tried met the following objectives:

1. Given a Snapshooter camera, the student will shoot one picture of
an object and will write a creative story about it when the prine
has been processed.

2. Using a Photo-Story Discovery Set, the student will sequence the
pietures and then audiotape a narrative,

. Given a wide assortment of magazine tearsheets, the student will
seleet at least twenty pictures, sequence them, and write a creative
story about them,

4. Afrer planning on storvboard cards, the student will shoot twelve
sides. When they have been processed, the studenr will tape a

_.-rErative.
=S Afrer viewing a M film clip commereial, the student will rape

or write a1 creative story suggested by the film,

Suapshooter Camera. The plastic Snapshooter camera is an excellent
mechanim for introducing students to photography. Although the cam-
cra ean be used only outside on sunny davs, there are numerous advan-
rages. For one thing, the Snapshooter is inexpensive! It sells for only $1.50
if purch;nscd - clasroom quantities, $2.00 if bought sing]_\'. It 1y also
simple to operate; even three and four vear olds can use 1t without prob-
lems, Beeause of s simplicity, students can have success with their first
attempts. Wiy cnlnp]ic.ltc things® Save f stops, shutter <peeds" dcpth of
ficld, and other consideranions for later. Instead, concentrate on choosing
the night subject, standing with the sun behind vour shoulders, and
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holding the camera steadv. And presto, excellent prints or slides from the
caniera of a second gmdcr'

Simplicity is miportant in a hcuinning visual literacy project. Give stu-
denes a topre they can handle with case, T'o shoot one close- -up of an inter-
esting object is urr.nnl\ within the realni of a bcgnmcr'

Photo- Story l)mu.an Sets. Tle second exercise involved sequencing

cards from Phntn-\tm\ Discovery Sets 1, 2, and 3. Three students were
handed sets of twentyv-nine, twenty-six, and thirtv-cight cards and were
told, *You can arrange these pictures in any way to make a story, There's
no right or wrong way. \When the pictures are arranged, vou can tape the
story, using this cassette recorder,” The children sat on the rug and
spread out the cards before them, They were advised that one casy way
to start would be to separate the cards into groups (ecach set can be
broken down into several sinaller stories). With enthusiasm and great
interest, the children sequenced the photo cards and then audiotaped the
stories. When the tape was plaved back, the whole class gathered round
to listen and look. "Fhree more voungsters arranged cards and the process
was repeated. Anuzingly, both sequence and story line were quite ditfer-
ent cach time!

Magazine Tearsheets. The second graders were given large quanntms
of magazine tearsheets and were asked to select at least t\\cnt\ pictures
cach. “You can put the pictures together to nmke a story,” C\p].uncd
“Arrange them inan order that makes sense to vou and then paste them
onto a roll of paper. After that, vou can write a story to go along with the
pictures,

When these projects were completed, voungsters used the opaque
projector to show their stories ro classmates. Fach child placed his roll of
paper in the projector and showed the pictures one by one as he narrated
the story.

Slide-Tape. In this activ itv, children first planned thL‘lI‘ work on story-
board cards, secing the pictures “in their nind’s eve.” Then they went
outside - smalt groups to shoot siides, Fach child was armed with a
Snapshooter camera, a il cartridge, and sketched-in storvboard cards,
‘The photography session was extremely: popular because children viewed
1t as the most umique and personal visual literacy experience.

1o Film Clip. Did vou know that many television stations will gladly
give vou old tamm comniercials: These discarded and outdated filin ths
can e oan invaluable source of ideas for creative w riing and creative
storveelling, In this exercise, children viewed tiln chips several times and
then wrore nnaginative stories about them.
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Boerwarr Folta bocolves stdents A Cou RSE
in projeces neilizing several
media to create Conerete

conmnication products in order FOR PRODUCERS

to instill in them G sense of
their roles ax ,‘"'U.{le'(')‘.\' of
Laneguage. Hle reaches ar Hoese
Latayerte High Scehool,

Weese Lafayere, Indiana, Bernarr Folta

Fven though [ favor heterogeneous grouping in clective programs, 1
Jeveloped a special course for those students who lack basic skills in
reading, writing, and speaking. It was more than a “holding course™ for
remedial students, It's what [ would term “a course for producers.”™ The
rationale underlving the design of the course was this: before students de-
liberately develop themselves as skillful readers and listeners, they must
tirst sense their roles as producers of language. And for the remedial
students, the acquisition of that “sensing”™ can best be achieved through
the development and evabuation of concrete communication products,
such as visual-verbal compaositions, booklets of writings, cuttings from
plays, short television productions, slide-tape presentations, and learning
kits designed for umparting information to children in the clementary
schools. My nuajor aims were to make the students more sensitive to
audience response and to help the students conceprualize their roles as
successful communicators,

I began by emphasizing the conerete. During the first week of the
semester, [ dentonstrated how to drvmount pictures and neatly tring them.
Then T had small groups of students put together visual compositions
which had ro include at least four drvinoeunted pictures and a one-sentence
caption. Each student had to add his signature to the display. 1 followed
this up with four other asignments combining visuals and writings. In one
the students had to find a picture of a person with a serious expression,
ghte the picture onto a 538 card, and below the picture write a line of
humorous dialogue which added iry to the visual event; in another.
theyv drvmounted a picture of a seiting and beneath it applicd Richard
Young's TRI tagmemic design to .« three-sentence paragraph, thus leading
the reader to discoveries on twao levels: in another thev made a picture-
lift transparency which thev showed v aile teading one of their own
writings and plaving background music; and for still another, they se-
lected three pictures to help convey the setting, characterizations, and
events it a short narrative they had written. The shore visual compesi-
tion tasks were a gnud wayv ta begin the semester: they facilitated group
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work, they could be done aort amount of tine, and they provided
"conereteness,”

Vv nest move was to mcoduce i series of language games for charades,
Feanns of students w ere asked to act out sllllplk rh\mmé, words, conerete
words, abatract words, job words, titles, and given events, At first every-
one seemed a little reluctant to play the games, but a few brave souls acted
out their parts and got the class rnllms.r Evervong p.\rnup.lrul‘ and at
one point they w anted to conduct a formal debate. By miodifving formal
Jehate prmcdurcs. evervone had an opportunity to participate, It was at
this stage that the students assumed more leadership in directing the events
in the class.

Following the debate, we read aloud seenes from twelve plavs and
selected two of the seenes to act out for a television taping, Students ap-
pomnted their own directors, actors, and stage crew and were off! But
one group went ot too far. Because 1 let the two groups practice in
separate roois, one group had a difficult time pulling it together, oo
many distractions, However, the other g group did quite well after several
tapings. The nest time | ery the plav: rehearsal of seenes, T won't let my
idealism get the best of me: T will have the students select scenes from
one plav Tinstead of two and 1 will require all rehearsals to be in the one
classroom 1 can ubserve.

Near the end of the semester, students were asked to prepare a thirty-
seeond I documentary for TV taping. Using at least one graphic and
two objects, the students had to prepare @ tape that served as an introduc-
tion of themselves to an audience of people their own age.

\ants had to be written and followed for all the TV work, Other
major written assignments included a sequence of short personal narra-
tives and one expository writing, The audience for the latter was iy
new student, and the elass pruduct in this case was a booklet of writings
on interesting but sometimes hard-to-tind places in the connunity, Al
most half the elass camie to sehool one Saturday: morning to add the finish-
ing touches to the hocklet: thev v ped, dr\ mounted pictures, collated
pages, sketehed, and bound the book, In the following week, the class
presented the booklet to our principal as a gift to the lll)r.m.

Asasequel to the first semester course, 1 taught a nine-week clective
course called C communicating with. Young  Children.” Many of the
remedial students who had been in mv st semester course were also in
this course. but 2 number of average and above average students were
also in the class, Both pes of students worked together in developing
learning kits for children in the clementary sehools. The students had a
number of rigorous tasks to perform: rescarch a limited area of studv in
wienee. local history, or poetry : specify learning objectives for the kit;
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WHIE @ two- to four-page lesson 4 tosty an answer keycand g feadback
sheety prepare vistals to accompany the lesong prepare a pit'turcolif{'
transpareney amd 4 thirty second tape tointraduee the kit and then po
mto the clementary clissroom to tind out how the chiddien warked with
the tmateriabs, Students abse prepared ashde-tape presentation amd three
tollow Jap activities for a seeond kit,

P contident that 1 am moving in the nght direction with my work
for remedial students, but 1 also realize vhe nead for refinement, Stue
denes like David keep me nailed o the tasks that lic ahead. David is one
of those t’cl‘l‘ibl_\' .\h_\' Kids who would call vol out n the hall at the be-
ginming of the semester and sk, Do yvou really think anvone in there
really dikes mes™ Near the end of the semester, David asked to give a
speeelt to the w hole cliss, He wanted to miotivate the students to do the
Brest powible job o riting tor the ¢las booklet, He talked for rwenty
mmutes. When he tinished, the whoie class appladed. Two students
Vhook Dhavid's hand, When Tapproached David, he looked at me with joy
and said, “Doovou know that this o the fiest time inomy life thar 1
realized 1 had o spirit o0 Noga soul . Nog do vou realize this is th
tirsr time in my lite that T had the seeength o stand 1 hefore agroup o
people to give 4 speech and not teel atrand:”

Barbara oA, Goddard, VIDEQOTAPE:

Volwsok Trad Regional High oA BOON TO TEACHERS
Sehool, Shelburne Falls,

Massaclasetts

A recent hoon to the chassroomn teacher, but especially to the teacher
of fow -atnlity students, s that wondertul mwachine-wthe videotape record-
e, Fhe youngster need nat tace the terrifving horrors of the stage and
those entical-eved audiences; he can perform right in the classraom, with
s fettow equaty the snby Jookers-on What wsaving for his poor deflated
cgo! He cancbe a ham and not only get away wathoae, but he praised for
it,

One very posiiive evpetience iy sidents enjoved was g class enacet-
ment of 2 mim{-lmgglmg waostern called Phe Adventires of the Lallipop
Kid. "Phe cliss wrote and taped the whole seript, which consisted of pre-
hminary seenes of the O W est (shots trom filmstrips and actil seenes
from the areas, the actua pliv ceontunmg a harroom seene, 3 brawl,
dancing girls, and 4 shoot-onty, and o finade showang horses racing tar-
ward and back to the theme from the Lone Ranger,



ERIC

Aruitoxt provided by Eic:

A pen-weeck wont e Wbk LET'S MAKE A
stndents wrote, produced, ot
vidvataped thcir oen cominer-

crls mr scitd catlasastie COMMERC|AL
respoitse and noticeably -
praved the classroon atio-
sphore tur the rest of ey
Dennis Badaczeseski weaches in
the College of Educarion, Wroght

Stare Univenits. Dayton, Obio, Dennis Badaczewski

By a1 perverse provess T have never understood, new teachers almost
alwivs seem to get the “slow ™ classes, Perhaps it is a tvpe of hazing, Like
many schools, ours was abiliey grouped: bright kids with bright Kids,
average Kids with average Kids, and slow kids with slow kids. The first
few vears section numbers were asigned in rank order. If there were
ten ninth- -grade sections, -1 would be the brightest and 9-10 the slowest,
A few humanistie teachers, however, np}mmi this method of assigning
rumbers as bemyg damaging to students’ self-concepts and stereoty ping.
Thie lobbying hrnuuht about a change in policy; section numbers were
randomly mmnul

The pln\ worked for about a half dav. By the time the 9-2's came to
my class that firse afternoon of school thu were calling each other “re-
tardo™ and infornung me they were ~dummies.” 1 mcd to assure them
they were not, but thu knew better. After all, they had been together
tor uuht vears,

The adnumstration had made minor provisions for the 9-2's. We had «
slow anthology and sow gramr book and a SRA reading Kkit. The
stories in the mthology were childish, the grammar book was boring,
and the SRA reading kit was the same one thu had used for four vears.

[ he kids were active, verbal, and aware. T hu abo could not or would
not read or write. When we talked or had discussions thev were cager
and interestesd. When T asked them to read. write, or work in the reading
kit they turned sullen and a heele hostile, Things began to get worse, I fele
dury hound o follow the curriculum and spent more and more time
prossing then to work. They in turn became more disruptive, The battle

WOs 0o,
The 9-2% were not mner ¢ty of mnorey students, Ihc\ were mustl\

middle class kids who hved w ith both parents, dressed well, and seemed
T CNjon DO CTeature comtforts. Their fathers were either skilled trades-
men or st busmessimien. \nother common denonunator was a total lack

of reaard for school. They were money oriented and proud of it. Most
§ ) . }
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had part-time jobs. John had three: a morning new spaper route, an after-
schoal job ma supcrm.xrlw and a weekend ]uh i a pizzaria, At fitreen,
he had $6000 in savings, Mike liked to tell me that his father went to the
sivth grade and made $20,000 2 vear, “How much do vou make, Mr, B
My answer did not clevate me in their esteem, | lng.m to think they
mu:ht be right.

Scrgndlplt\ struck in late January. It was not long sinee Christmas
vacation but a long time until spring break and still lungcr until June,
It was near the end of a particularly erving Fridav and | blurted out,
“I'm tired of trving to teach vou any thlns., What do vou want to do#”
Dave usually had a quick answer and he wasn't at a loss this time, W hy
don't we niake a TV show, Mr. B3* 1 laughed and so did the rest of the

kids not saving “veah, veah.” Soon the bell rang and they were gone,

That evening | thnuuht about what Dave had said. The class wouldn't
do what 1 wanted to do; mavbe i should try their idea, The school had
a videotape recorder, donated by the Boosters Club for the use of the
physical education department, that was not used very often. We couldn't
doa regular TV show; T had neither the technical expertise nor the con-
fidence in the 9-2's. Bur w hy not do conmmercials? Thev are only thirey
to sixty seconds in lengeh, are familiar to the students, and thc rmght
even be educational, ‘That weekend 1 put together a tentative pl.m to use
cammercials and their prudmtmn to show the class the value of that
subject we call Fnglish—words: how they are used and how they arc
interpreted.

The nexe dav the VTR was in the classroom and the class was soon
clustered about it, When | told them we were going to make some TV
commercials, their response was one of dishelief, The first dav was spent
pl.nmu around with the VIR with evervone having a chance to ham
it up. The next step was to introduce some terms w hich 1 later found out
were elements of contingeney management: “If vou want to make com-
mercrls then vou'll have to, .7 The agreement was to not just rehash
current commiercials or make new ones up but to also learn about com-
mercials: what makes a good commercial, w hy do companies advertise,
what techniques are umnnnnl\ used, and what are the ditferent tvpes of
conmmercials,

Our first step was to study existing commercials. We were able to
studv commercials in the prine medium from several magzines Iving
around the room. The students' television viewing also took on a1 new
pv.rspumc Ina few days they came to several conclusions about the ad-
verasing industry. Their major conclusion was that it docesn’t mateer
what vou are sdhnu but how vousell it Thev soon were able to break
Mmost commercials into five Q‘LllL‘l'll categories: (1) everybody s buving
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it so vou should too, (2) this is not for evervone, just the chosen few,
(31 this product will Lh.ln”L‘ vour life, (4) the anti-commercial, and (5)
the humorous commercial. The “dummics™ were awfully perceptive,

On the fourth dav we had a visit from a reformed .uhcrmmu copy-
writer friend of mine. Among other things he informed the students that
many products in the same category, soaps for example, are manufactured
by rhe same company, We were also told that the most expensive item in
the nunuf. ure of liquid soap is the plastic bottle, about 1% cents per
unit. The 9-2's were excited! This was real, and not at all like English,
Ten students returned to continue the discussion after school.

On Fridav we got into a discussion about the relative value of adver-
tising, My ‘materialistic students were quick to mention that without
commiercials we would not have 'T'V, or at least free TV, T hey were also
able to realize that every time they bought something, chey were pay ing
for thetadvertising of rhat prnduct [ was startled w th l.mm brought up
a philosophical question: “ls Crest the number one roothpaste because it
is the best, or do a lot of people buv it because commercials tell us it is
nuimher one:™ They wenr home for the weekend with instructions to
think of a plan for next weck.

Monday s class started out in turmoil, w ith ideas coming from all parts
of the roont, The one thev liked best was to have a competition. They

decided to braak mto four groups and make four commercials about

three mv thical products. The judging would be done by me or whoever
| chose, Automobiles, airlines. and other large pmducts were rejected
because of space. time, and tfinancial resources. After much haggling
among the students, three pmduct\ were selected: Zit Skin Cleanser,
\pn’l\k Toothpaste, and Uncle Fruit Cereal. The class would have three
davs to prepare and rehearse their commerc ials. Fridav would be shooting
dl\

This would be more than a fun assigmiment. Fach group had to w rite
aseript fer all three product. The writing had to he organized, concise,
and well plmnui because cach commercial had to be ex .ut]\ thirty: scc-
omds in lengtl, They also had ro do all the art work involved in pmducmg
the commercials. This fronn a class who groaned when asked to write a
sentence.

First hour was an all ninth grade studv hall. T was able to convince the
prmupll aid study hall monitor that this would be an ideal showcase
for the 9-2' commercials, Tt would give the “dunmies™ a wide audience
amd 2 ehanee to show off before their peers, It was decided that the ninth
graders in studv lall would serve as judges, and the principal would
pru\ldc tirst and second prizes for all three products. The 9-2's were
(NS \f.ltlt.
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Fridav went smoothly, All twelve commercials, with a few retakes,
were shot during classtimie. Neither 1 nor the ¢lass had ever laughed so
hard.

Monday came and sistv ninth-graders were clustered around  an
cighteen- -inch television sct. Thev had all been given paper ballots and
would see cach commercial twice. The studv hall students were instructed
to vote for the commercial that most made them want to go out and buy
the product.

Zit Skin Cleanser provided the closest contest. A clinical-looking stu-
dent who produced charts showing that green-eved, left-handed blonde
girls used Zit more than anv other lc.tqu brand was cdged out by a
group who pleaded with consumers to stop bu\mg Zit or clse there
wouldn’t be anv kids with pimples left. Sparkle 1 unthp.\stc was won by
a group of three bovs falling all over a girl who had just brushed w ith
Sparkle, The show stealer was John as Uncle Fruit. He appeared in a
pith helmet with bananas in the band and a safari jacket bulging with
oranges, apples, and bananas. Uncle Fruit cereal was called *The sweetest
cercal in the world, Tt tastes like a candy bar.”

We had certainly experienced the best two weeks of the vear. For the

first time we were together rather than in opposition, In two weeks we
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had worked on all four of the linguage arts: reading magazines and
newspapers for advertisements, listening ro and evaluating TV commer-
cials, writing scripts, and rehearsing and performing the commercials.

More important, however, was the carrv-over. For the rest of the vear,
the 9-2's were noticeably more interested in English class. \While we did
nothing as dramatic as the commercials uni, the spring passed pleasantly,
No, they didn't start reading Shakespeare in their spare time, but they
did become more critical readers by comparing two newspaper reports
of the same incident and ev .llu.mnu inferences. Thev didn't get excited
by creative writing burt they did beconie interested in w riting ClL‘.H‘l\ and
prcuxcl\ for effective, accurate communication. Neither did thev start
watching educational television, but they did begin watching with a
eritical eve, Fnglish, and T hope schonl, had become mc.mmgful for the
9-2's,
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these slore learners were not slow

but bored:; they needed a OF SI.ow I.EARNERS'

program based on their strengths

rathoer than on their weaknesses, L ANGU AGE ABIL'T'ES

Stanley | Zoebm teaches in the
Department of Education,
Washington State University. Smnley J. Zehm

On a spring msrning, when distractions abound for both teachers and
students, 1 had just settled my class of “slow learning™ seventh graders
into six groups of tive students when the principal walked into the class-
room, The students, now busilv engaged in the creation of riddles they
hoped would stump their classmates. were so involved that no one noticed
the principal. who did not fail to take note of the students and their
noisv activities. After he had concluded the business he had come to see
me about, he gestured toward the class and asked me, “Isn’t it a bit noisy
in this class®™

“Yes," I replied, “Isn't it wonderful?! Real living language!™

Six months before this incident occurred, I too would have been horri-
ficd by the noisy class of slow learners, At that time I demanded that my
slow learners sit up straight in their desks; T demanded absolute quict so
vhat 1 could carry out the necessary tasks of administering spelling tests,
reading words-words-words for dictation, and preparing those endless
fill-in-the-blanks ditto sheets in grammar, reading comprehension, diction-
ary skills, and, of course, correct English usage.

My ability to control slow learners was recognized by many people.
I was admired by myv fellow teachers for being able to keep my students
from “climbing the walls.” T was given commendations and high cvalua-
tions by my principals for my abilities to keep miv slow learning seetions
“task oriented.” L.e., quict. T was even appointed to committees to develop
an English curriculum for slow learners in our district.

Fortunately . after three vears of uainspiring, counterproductive in-
struction in Fnglish linguage aresc my myopic vision of the “slow learner™
was corrected. No physician, phychiatrist, or ophthalmologist was re-
sponsible for the correction of this condition. My new vision was given to
me by those same students 1 had considered incapable of doing anyvthing
on their own itiative.

One autumn afternoon, my fifth period class of slow learners entered
the classroom just as | was putting away (hiding) sonie expensive super-8
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movie-naking equipment. This precious stutf had been used by my previ-
ous class of “gifted” seventh graders, ‘The incoming class of slow learn-
ers were quick to spot this machinery before T could get it hidden away.,

“How come we never get to do fun things like vour other class®™ they
asked. T mumbled some lame excuse to the effect that the equipment was
purchased with special state funds for MGM students and was meant for
their use alone. The MGM acronym did not hide from my slow learners
the cruel reality of the sorting situation, “How come we don't get state
funds?” they asked. “We're gifted too!"

On the next day and during the following weeks these students were
to prove to me just how gifted they really were, I was more than sur-
prised the next day when four students in this slow learning class each
brought in super-8 movie cameras. These enterprising students had also
collected dimes and quarters from their classmates and had purchased
four rolls of tilnn, *You ain't got any excuse now, Mr, Zehm,” they chal-
lenged me. "We got our own equipment and now we're ready to make
our own movies!”

And ready they were! The oral language they used in class in plan-
ning their film was animated, articulate, and very task oriented. Gone
were the epithets of derision and defeat, the “dummy,” “stupid,” “idiot”
tags that slow learners commonly hurl at one another, To my astonish- -
ment and dishelief, they were actually cooperating with one another.
The enthusiasm they generated in writing their movie SCTipts was an
exhilarating dimension never seen in their business letter drv runs and
similar writing activities. They had never used their reading skills as in-
tently as they did now when they needed information about ﬁlming and
editing techniques.

Their final product, a documentary they entitled “When Nobody
Cares,” may have had flaws, but it gave evidence of originality, sensi-
riviev, and awareness of visual language. The final product, however, was
less important than the process these students experienced, Thev proved
that rhev were neither deprived nor dunces. They worked on their film
after school and on Saturdavs, involving parents, the school counselor,
and the vice-principal. “Success,” Emilv Dickinson accurately observed,
*is counted sweetest by those who ne'er succeed.™ This fact was likewise
known by my students. Their need and desire for success fortunately had
not been completely suppressed. The success-oriented approach to lan-
guage arts we stumbled upon not only began to change my students’
vision of themselves for the more positive, it also changed my vision of
their abilities and of my role as teacher.
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Stadents respord wwell 1o filmic
literature; this group project F"'MING
in creating an original film
involved students in developing AN ORlelNAL
their own plot structure and

selecting and piccing together so AP OPER A

the best visnal conrent,

Robert G, Hagen, Jr., teaches

at Ware High School, Ware,
Massachuserss. Robert G. Hagen, Jr,

After spending a week trving to discover how to explore every aspect
of an emotion and then record it on film (mv idea), my ninth grade
students decided that they had a better idea, They wanted to do a spoof
with a soap opera format. The logic of this decision is obvious to anvone
who has done improvisational drama with high school freshmen: they are
naturals at éreating and enacting farce. But in addition to a slapstick ver-
sion, thev decided to write an original dramatic script, film it, then use
the original script as a basis for the comedy. The two would then be
spliced together,

Through a teacher-supervised class discussion we arrived at some com-
mon elements of 1 soap opera and listed them: a doctor, a wife he leaves,
a nurse he leaves his wife tor, a scrious discase, an orphan, a happy ending.
Fach member of the class was asked to write a plot and include the ele-
ments in a logical sequence. The plot was to be a brief outline devoid of
literarv or technical details. The students were asked to try to envision the

lot as a film.

The following Monday there were thirteen scripts. 1 decided to let the
class reason how thev would arrive ata final script. 1 suggested that every-
one could contribute what he considered to be the best part of his script
and hopefully the material could be nieshed into one workable script,
or each student could read his script and the class could democratically
choose the best one.

To guide the students in evaluating the scripts, 1 drew up a checklist
which ¢considered many of the same things we had covered when dis-
cussing books: quality of content, development of characters, setting, and
interest. The class decided to have cach student read his script, have the
other members of the class comment on it, then use the evaluation sheet
to score the script in the various categories with a one, three, or five.
The seript with the highest total would be the original script. 1 suggested
that when considering the plots they frame their suggestions not only
from the standpoint of content, but how the plots would look on film.
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FILMING AN ORIGINAL SOAP OPERA 47

The transition from printed words to pictures has its problems, and my
role at this juncture was to help make students cognizant of this fact.

It was also decided that under the rubric of areas of responsibiliy
were eight categories: sound, costumes, props, sets (including lighting),
camieraman, actors, actresses, amd a director, Costumes, props, and sets
were combined so that the three people responsible for these areas could
work together. Since not all the duties would run concurrently, people
who had little to do at any point would beconie extras, take light read-
ings, securc permiission to use a certain area for filming, check to see if
the locations were suitable for filming, help with props, make signs, etc.

The assignment for the following week was ro consider how this basic,
raw seript could be transformed into a visual story, The week was spent
discussing professional seripts and handling cameras—zooming in and out,
panning. deing tracking shaots, two shots, ete. These technical terms were
wsed only after someone had performed the process; then everyone had
the opportnity to trv the new trick.

Looking at actual examples of shooting scripts was the next step. The
school had copies of Marty, which served the purpose well; and Robert
Lambert, in his article “See the Movie, Read the Seript”™ in the October
1970 issue of Media & Methods, includes excerpts from The Seventh Seal,
Easy Rider,and The African Queen as well as a comprehensive “scriptog-
raphv” of classical and modern tilmseripts, Since notes and directions must
be committed to paper. these demonstration scripts provided some good
points for discussion and cleared up some problems.

Now about three weeks into the unit we were ready to determine the
locations and camera directions that would transform the original script
mto a shooting seript, The locations were inserted in the left margin and
the camera directions in the right; the final seripe, with the exception of
sonte director's changes. is shown in the diagram,

W'riting the shooting script was the most fun, consumed the most time,
and clicited the best connments of any phase of the unit, From then on it
was a matter of collecting the props and costumes and rchearsing (a
videotape sestem was used, which not onlv allowed the actors to view
their mistakes but acquainted the cameraman with the capabilities of 2
canera). The comedy version was written immediately: after we had com-
pleted writing the dramatic version and before we filmed it, The same
original script was used for the comedy, but the personnel changed; so did
the locations and so did the coneepts of handling the different scenes. The
final products were obvioushy related, but there was nothing like a one-to-
one relationship between scenes in the two versions, The comedy was far
eansier to write and film, and had there been the time or inclination for
doing only one film, the comedy would have been the one to do,




48 CHANGING THE MEDIUM

A dtle kit with ceramic letters scuck on the chalkboard served for
title and credit frames. The budget didn't allow for muct wastage of film,
so the editing and splicing processes (Kodak makes an adequate splicer
for ten dollars) were relatively simple. We were able to view the film at
a cast party during the Jast week of school,

Mariana Clausen, A FILM UNIT

Tenafly Middle School, FOR EIGHTH GRADERS
Temfly, New Jersey

I applied for a grant to be used in developing an eighth grade unit on
film viewing and analysis, contrasting literary values in film and the writ-
ten word,

The resultant four-week unit presented to all my classes (some 110
students) used some twentv-five short filims, cartoons, and two feature-
length productions, Some were film versions of short stories we studied,
like Shirley Jackson's “The Lotterv™ and O. Henry's “The Last Leaf.”
Others were cartoons like *Unicorn in the Garden” by James Thurber
and “The Tell-Tale Heart™ by Poe. One of the features was “The
Haunting,” which was also studied in its original novel form,

Introductory work on filmic terms was kept at a minimum. We
skimmed the basies in one or two class periods. From then on, a rather
free approach to the films seemed to work, one of exploration rather than
dictation, The films veere presented without comment, and the follow-up
discussions were relatively unstructured. We began by commenting on
the more visible, tangible aspects, then progressed sometimes to the
thematic: bases of the film, the techniques, acting, philosophy, ete. What-
ever came up wias grist for our mill, In addition to a follow-up discussion
on each film, students often wrote opinion papers overnight. Our ap-
proach never deteriorated to the “Let’s show a film, it takes up time”
philosophy',

All the films were shown in the classroom, except for the two features,
which were done 1in the auditorium. The classroom situation turned out
to be far preferable for comcentration and discussion, The short films
fitred into the time schedule for regular classes, which was another factor
to be considered. Hopefully high-interest films were chosen. Some missed
fire. of course, and were not reordered for the next vear,

For its second vear, the film study was enlarged to include the whole
cighth grade, and next vear we h()pL to embark on a 6-7-8 program en-
compassing the entire middle school, The films planned will cross subject
areas and grade levels for the beginnings of an interdisciplinary approach.
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vy, Charles R. Duke deseribes WRITER WRITE?
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process of cvalnating and
revisig working Jdrates, He s
associate professor of English
at Plymouth Stare College,
Piymouth, New Humpshire, Charles R. Duke

[ was an “end man™ for quite a few vears. I drilled on parts of speech,
usage, punctuation, and sentence fragments. My students studied and
struggled to intitate model passages from the works of Hemingway, Stein-
beek. and others. T bemoaned the fact that students were unimaginative,
that thev plgiarized every chance thev got, but | continued to believe
the answer lay in more drills, more models, more red ink, and a crack-
down on grades. So it went—students angry and bewildered, teacher
frustrated and punitive,

[t is quite likely that 1 would still be teaching that way had I not come
in contact with an individual who had decided that something had to be
done about the teaching of writmg in the schools, Tt was just by accident
that the opportunity came. 1 was teaching in a small high school in New
Hampshire at the time, One day an clementary teacher called me aside and
asked me if T would like to look at the proofs of a book on the teaching of
writing that she had received from a friend. A bit jaded by now after
having looked at many writing texts, | hesitated; after a bit of urging,
however, | tucked the loose-leaf nanuseript into my briefease and trudged
home. That weekend T hauled the manuseript out and began reading.
The very first sentence hit me—"How does the writer write?™ Simple
stateinent—ves—bur one that T ohad never examined before from the
writer's point of view. Atter all. T was a teacher of writing, not a profes-
sionar writer. Well, just how does the professional writer write? What is
the process that he follows® Do all writers follow the same process? With
questions like these floating through my mind, [ read on. “Writing is
evploration-—discovery of meaning, discovery of form—and the writer
works back and forth . .. s that he can discover what he has to sayv
and how te sav ir more efficientdy.” Come to think of it, there is some-
thing to that idea of discoveryv, 1 thought. Thus it was that I began my
acquaintance with the 1dea of process in writing, thanks to the work
of a professional writer, Donald Murrav. in his exciting 4 Writer Teaches
Writing (Houghton Mithin, 194%).
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Although one might suspect that this book became my Bible, such was
not the case. As Murray points out, no absolute laws exist for writing and
no absolute laws exist for teaching it. But what is important and crucial
to the suceess of any teaching of writing is an understanding of the writ-
ing process, It is here that the teacher of writing can perform his most
valid funetion, for by helping the student to see the idea of process, the
teacher opens a new world of freedom to the student writer and along
the wav destrovs a number of mvehs that have hampered the student’s
vision of what writing is all about.

Naturallv, one does not discard old tricks overnighe, Tt took me some
tine to absorh what Murray was suggesting and even longer to become
strong enough to aceept the fact that the student has to be allowed the
freedom and time to work through the process. Gradually, though, my
emphasis in class turned front dealing with the end producet to dealing
with how the writer discovers an idea and then carries it through into
written expression. My students and T spent much time finding subjects,
looking for the necessary information, searching for the best form of
expression to suit the subject; but most of all. we talked about their
writing, Now we cmphasized working drafes, cach a bit more polished
than the last, but nevertheless always viewed as working drafts—writing
in progress. Nothing was sacred. We had become engaged in the writing
process.

To wrench away from using the red pencil was trawmatic, but I sur-
vived, and myv students began to blossom into writers. Gone was the
thought that every piece of WTIting Was “done™ when it was passed in.
Now we took the time to look at cach picce of writing as a step in the
process of discovering w hat it was we wanted to sav, Students worked on
dratts, submitted them for discussion. took them hack, revised them, sub-
mitted the picces again, The idea of process became more and more a
marural part of their writing activity

We talked about process + great deal, which led us to new experiences
and insights. A local potter came into class and talked with us about how
he creates a work in clavi we were anmzed to discover the similarities be-
tween the process the potter follows and the process a writer uses. We
Liotened as Feonard Bernstein showed us how Beethoven wrote his music
(Leonard Berustein on Beethoven, Symphony No. 5 in (C Minor, Op. 675

- Columbia Recordsy, We could hear the varions drafts, we could hear

the changes, the shaping and developing of the theme, As Bernstemn told
us, “The man rejected, rewrote, seratched out, tore up, and sometimes
alrered a4 passage as many as twenty times . . . a bloody record of a
cremendous inner battle.” Suddenlv, we had a far better grasp of what
the writing pracess wis all about,
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How does this knowledge of process tramdate into classronm action?
Uhe eramslation canocecur i a number of wavs, depending upon the siee
of the cls, the environment, and the interests and abilities of the stu-
doents, \1\ hasie clissroom lpplnn o qum up\nkndu{ A\t the first
necting of the classe I mtroduce the students to the wdea of WL as 3
provess and outline far thent what will be happening in the class, I most
cases, o stident's tune e chiss wall be divided among three arcass ¢h)
participarion moactivities amrsd av inereasing his comsciousness of the
W rIting proves () the reading and dmuwmg of writmg—hoth that of
his ownoand of his elassiates, and () the duulupmum of his own manu-
\(‘l‘lpl\.

Frequentdy the student will be aetively engaged i workig on his wwi
wntmg darimg workshop e, Students ercate their own working en-

viromients, same by phcing their desks in corners, others by turning “their
backs to other students, and still others by working in snall groups, These
\\ul]\\hnp periods include short conferences betw een individual students
and the ostrucios, sometinies Lasting only a minute or so, other times
taking tifreen minotes, Snall group discusions bring together those stu-
dents experiencing conumon problenis, while others work on their own,
Much cmiphasis is plncnl Hpon hclpim; cach other, and this meludes the
teacher, whao writes nulmnrl\ and brings his etforts to clas, No grades
are asigned to individual tiest etffores instead, a student will submit his
paper for aroup discusston and then take it back for a rewrite; other
tnies papers are submitted direethy o the wacher for discussion,

P ehis Biteer case that we tind the greatest changes No fonger is the
teacher reading just for mechanical errorsg instead, he ds Tooking for ways
to help the student discover more about his subject, to make his voice
clearer, tooenrich the tevture of details, Inoalmost all cases, the tc;whc!‘
will read to tind the central problentin a paper; once that is located,
disensses it with the student and begins o suggest possibihities, but nnl\
througha question }HH\L\\ not an answer one, W by do vou sy that the
old man i stranges™ L don’t know very mueh ahout huik hnn 4 pig pen—-
vin \nll show e s lus w e dl)llk‘ Such (luutlnn\ hulm the neces-
T dnlunm between tine student and an audience and make him aware ot
his I'L\P(lll\lhllll\ in the writing process, But the important facter bere oy
that the student is not confronted with 1 thousand problems all at onee--
somethimg we might have done mothe pasts Now he tekles one major
problentara tnes he works on this and when he has solved ity e moves
on o the nest, This s just another w a\ of o N N TV
ot \\'rmng.

N tests of writing shillare required becanse every prece that s written
otfers inportant information sbout the mdividuat's progress, It eventually
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HOW DOES THE WRITER WRITE? 53

somie form of grading is necessary, the experience can be made a worth-
while one because most writers, at one time or another, wish to receive a
definite response from an audience. However, the stadent is allowed to
seleet what he feels represents his best work up to this point; it is his
responsibiliey and no one ebe's to determine what he wishes to have eval-
uated. Afrer ' ¢ has made his choice, he submits it along with a self-evalua-
tion in wWhe  he discusses what he feels his strengths and weaknesses as
2 writer are. The teacher evaluates these materials in detail and then sits
down in co.crenee with the student and discusses the resules; plans are
made jointly about what the student will continue to work on. Such for-
mal evaluations may oceur several times during a semester or only onee,
depending upon the situation, but teacher and student are in constant
conununication about the student’s writing regardless of how many for-
mal evaluations are held.

Being aware of the writing process does not nuke writing easier, but
it does help the student to bring reason to what he may have viewed as
an impossible, even insane, undertaking. \We must remember that if we
thought that every time we taught a lesson we were going to be graded on
it, if every time we opened our mouths We were going to pass or fail, we'd
probably stop teaching and stop talking., The same is true of writing.
Rarely iy a first erfort the final product rarely are we sufficiently attuned
to all the apeets of written expression that we can produce a polished
manuseript on the tirst trv. Knowing that students are engaged in a
process that all writers cxperience goes long way toward giving them
the confidence thev need to look for wavs to express themselves in writ-
ten form ard makes the teaching of writing a pleasurable and exciting ex-
perience.

Wealliame Washingron, Jr., PARTICIPATORY
New York University TEACHING

The teacher must nor ask his students to do anvthing that he does not
do himself. When his students attempt to solve a problem, he attempts the
sane thing: when they wnte, he writes; when he evaluates their work,
he asks them to evaluate his work. 1 have seen a class of poorly motivated
students take an hour of clas timie to work on an assignment with some
enthusiast because they saw their instructor’s enthusiastic involvement.
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In a recent book by Lawrence Thompson called Robert Frost: The
Years of Trimnph, there is a section about Frost's teaching at Amberst
College in 1917:

In his seetion of cthe freshman composition course Frost was cager to
convey his belief in the Emersonian coneepr that good writing in
cither prose or poctry grows out of having something to say. He
urged the freshman to write brief compositions based on their own
observations and insights, and he espected that the students would
relish this freedom to fashion their own deseriptions or narrations
out of their own cxperiences, When the bovs seemed at a loss to
know how to follow these general instructions, he blamed their
previous instructors. ... Frost was also annoyed to discover that so
many of these voung men who had nothing to say seemed to have no
capaciry for thinking with any originality and were therefore willing
to have their professors do their thinking for them,

Not a whole lot has changed since 1917, Students are still ar a loss to
know what to do wit'i freedom, and there still isn't much originality
from them, And [ think Frost is right in putting the blame on us, their
tcachers.

I once asked myv composition students to write about “The Misuses of
Language Todayv.” They did it badlv. 1 crossed it off as one more bad
assignment without reailv: knowing why it was bad. Later, it occurred to
me that I had paralvzed them. T had given them a “thenie™ to write, on a
verv specific topic, with a specifie title. Many of them did not compre-
hend what the phrase “misuse of inguage™ meant. They came to me and
asked, "What do vou want, sir?™ One asked if a misuse of language was
“like a lie.” 1 said sontething like, "Well, ves, among other things, but
there are other wavs of misusing the language without actually Iving.
Like overstating, wiich is what protestors do.” They looked a little per-
plexed and went home and wrote badly. Some of them found some canned
ideas about what advertisers do, but it was deadly boring stuff. T had it
coming. I had given them a subject about which they had no real thought
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or fecling, They were asked to write not on their subjeet but on mine.
The logical question seas, then: “What do vou want, sir?”

We not only give assigiminents about which students have no thoughts
and feelings, but we use such words as “theme.” “introduction,” “thesis
sentence,” “conclusion,” “comparison-contrast technique.” These academ-
ic jargon words are alien to most students. How can a student think of
doing something fun and exciting if he has to write a “theme,” which
must svstematically develop from a thesis sentence with an introduction,
body. and conclusion. And hand in an outline first.

But it's not onlyv the words. [t's these very concepts. introduced at the
wrong tinie, that can be deadlv. No real writer has ever written with such
directions: a writer writes onlyv because he has some ideas which have
grown out of his experience. He has strong feclings about that experience
and the strengeh of these feelings is reflected in the expression of his ideas.
That's what gives them vitality and impact. Yes, what he writes might alse
have a nice introduction, some kind of bodv, and a conclusion. A “theme”
it will never be. '

It might have those things and it might not. 'hat depends on whether
his expression is suited to same nice neat form in the third person. But
he might want ro start with a picee ot dialogue, an anecdote, a personal
experience. And there will be no thesis sentenee in that. In fact, it may
not have any of the things [ have taughe should be in an introduction, It
nuay not have a cle, rstatement of the problem it intends to deal with, It
nay say nothing about the scope and limitation of the essav. There may
not be anv plan of procedure, or any statement of the thesis. The paper
might just start in some lively way and might just stop on a quick one-
liner.

The point is—and we as students of literature know this-—the form of
1 wTritten picce grows out of some strongly felt ideas. The writer seldom
takes a preestablished form or pattern and then pours his ideas into that
mold. Somedav a student of vours nay write a good sonnet, but only if
he has given his language long and loving attention. “Themes™ arc not
likely to have been a loving experience for him.

I think T can ger away with saving—without knowing how all writers
work—that writers in the tirst act ransform their thoughts and feelings
mto words and pour them on a page. Thev are giving birth, in a way. to
sotething in them, "Thev're not ton concerned ver with how the baby: is
going to louk to the mother-in-law. After it's all out there they can look
at it and start to worry about the relatives,

A writer takes a look at what shape has emerged out of his thoughts.
He judges whether it might hit the readers beteer if he rearranges here,
cuts this there, and it might occur to him that it better have an introduc-
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tion, He mighe decide thae it already ends nicely and doesn’t need a con-
clusion, If snindimi\ asks for wnn outline, which is unlikelv, he mighe ]()()l\
again and sav to hlm\L‘“ “\Well, what direction did 1 find it going in:"

When he is a practiced writer he mav tind that he is .iutmn.itic.ill\
doing all those thmgs at once, He's .iirc.id\ thinking about his mother-in-
faw while still giving birth, He can't hclp it. And he's sparing himself
some work later,

In addition to our intimidating assigniments and language, there are
other wavs we paralvze students. The most paralvzing and toughest issue
to deal with is grades, If vou give an assignment with all those directions
and expectations and then punish students for not doing well, or even
tell them that they have nothing spux.il to sav, that thev are just “aver-
age.” they may decide “what's the use.,” All their emotional energy for
writing m.i\ hiss aw av on vou. Don't take them on the first dav to the
top of the mountain and ask them to ski down. Fven if vou don't punish
them when theyv fall, vou'll never get them on the siupc again, As thev
go along w .irchinsz listcnmg. and practicing, thevll find out what gomi
sl\mu_z is and they'll tell you just how good thc are. Don't fool with
gr.idc and other godlike judgments about their work until thev're well
.li()nL',‘ strong, and can take it. At first sav only positive thmgs

And avoid all that academic jargon, Rcccnt]\ [ gota picw from a girl
about a bovfriend meeting her parents at the door for the first time, The
parents are trving to make conversation:

“Do vou plan to go to colleges™

“Yeah”

“What do vou plan to ke up

"My stereo, TV and blue jeans.”
On the w av out of the house the bovfriend savs, “You know, vour par-
ents are cool. T ean reallv: talk to them.” 1f 1 had asked this student to
write something with terseness, oppositions, irony, do vou think she
would have written this® I doube it.

One final paralvzing force. Be careful about using models, All of those
claborate directions amount to a model, and thev're p.ir.il\ zing. Also dead-
Iv-are articles with heavy academic writing containing awesome vocabu-
laries. If vour writing is heavy and polysvllabic and vour vocabulary s
awesoime, Vou are dc.idl\ as a model. It's alw avs a struuqic to keep stu-
dents from imitating vou anvwav, But be ¢ aareful at the c.irl\ stages even
with models of g(md lively prmc writers. No matter how often vou sav,

“Don’t imitate; be }i)iirsglt. the reaction mav be, “I'm sorrv, I just
can't write like Norman Mailer.” The best model is the work of some-
budy in class wha has written something  rprising, even though it’s
personal and homely. "T'o that a student’s response is much more likely to
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be, “Oh veah, Tean do that™ 1f vou can get any student to say that about
any thing he wants to learn, vou're on the way.

I’Icrm.m A, Estrin. WRITING SCIENCE BOOKS
Newwark College of FOR CHILDREN

Eugnecriing. New Jersey

What does a survevor do? Why can yvou build sandcastlest How are
dams buile? What happens when vou flush the toilet? The answers to
these questions are found in a series of children’s books written by tech-
meal writing students ar Newark College of Fngincering.

[n the engineering writing course, students must learn the importance
and the means of reader adaptation. Since civil engineers must write
communications to all levels—to exceutives and supervisors, other engi-
neers, teehnicins, and the layv public—the students were taught the tech-
niques of qudicnee adaptation. Then the instructor introduced scientific

Cwriting geared to children. Initially, his students studied the content, for-

miar, vocabulary, and writing stvle of professionaily written children's
books. The student-authors focused on such writing techniques as subject-
verb-object sentences, parallelisnn, judicious use of repetition, the use of
color, graphic aids, and white space.

In producing their nanuseripts, students found themselves answering
such questions as: How are bridges built? What is under the street? What
niakes the water dirtyv? Somie students attacked such complex and intangi-
ble subjects as gravity, in “Ouch, Gravity Hures” and optical illusions, in
“Fricks Your Fyes Plav on You." Other books told about travel, the
solar svsten, trathe jans, magnets. and pollutants,

Somie engineering students felt that elementary school children had no
concept of the various branches of engineering and of the duties and the
respontbilities of an engineer, For this reason the student-authors wrote
guidance books to inform children about the engineering profession and
to arotse their interests 1 becoming engineers. Sinee the Engineers Coun-
cil for Protessional Developiient is interested in- guidance mformation,
these books were submitted to the Council: "Big Bridgcs. [.ictle Bridgcs."
“The Engincering I'ree.” “Fddie Electron,” “The Survevor,” and “A
Better Way for Garbage,” The Council agreed to publish these books
because they are specifie, concise. arrractive, and inspirational, In addi-
tion, the Counail agreed that these student-authors knew the up-to-date
facts dhout the engimeering protession and that their books were not only
factual but o sincere and enthusiastic,
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Students interested in creative SEEING
seriting frequently fail to see

how their oen expericices can

be transformed inte imaginative THE LlE

artistic avorks. Maric E. Kelley

doseribes hore she developed

seudents’ sensitivity to their

own worlds. She teaches at

Lincoln Northeast High Sclool,
Lincoln, Nebraska. Marie E. Kelley

On the first dav of school, students filed into my room for the debut of
my two-credit semester course in creative w rmna I soon discovered they
had one thing in common—they enjoved writing, Fvaluating the w orks
which students submitted at the bcgmmnu of the course, I found short
stories set in outer space and on ships in the middle of the ocean, with
characters and conflicts patterned after grade B television late movies and
mysteries. 1 found poems full of pretty rhyming words put together in
rcgu!ar rhythmical patterns. VWhen 1 asked these students what cxperi-
ences thc\ had had to motivate these works, the tv plcal response was,

\urhmg really C\utmg ever happens in my life; I just like to let my
imagination run wild.”

If My course in creative writing were to result in cn]n\.lhle lcarmng
experiences for both teacher and students, 1 needed to revise my plans. |
had c\pccrcd that students would come to me with a wealth of raw ma-
terial for writing, and 1 had planned to concentrate on developing their
writing technique and stvle. Now [ realized that the course must lead
them to respeet their own experiences and to transform theny into artistic
works. Picasso said, “Art is a liec which makes us realize the truth,” The
firt writings of mv srudents dcmnnsrr.xtcd all too well that they under-
stood the concept “Art is a lie. . . .7 But where was the realization of
truth:

Searching for a solution to the problem, 1 discovered William Faulk-
ner's statement that a creative writer must have experience, observation,
and imagination. This statement provided a framework for the revision
of the creative writing course.

The students needed to value the truths in their experiences hefore they
would feel confident to use them as foundations for their writing. All had
experiences; they needed structured learning activities to help them
identifv and reflect upon these experiences. But identification of these
experiences was only the first step; they needed to transform these semi-
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nal ideas into creative discourse, Students studied the award-winning writ-
ings of students collected in issues of Scholastic’s Literary Cavalcade
magazine and thought abour what experiences might have motivated the
stories and poems. Students kept daily journals in which they reflected
upon the ordinary and sometinies extraordinary happenings in their lives. -
Because some students clung to their desire to write fantasies and science
fiction stories, we viewed the film The Story of a Writer, which explores
the experiential bases for several of Ray Bradbury’s science fiction stories.

As students began to grapple with the experiences they had identified,
activities designed to strengthen their observational powers helped them
to cnrich these experiences, Writing on ficld trips inside the school build-
ing and on the school grounds, students practiced seving comnion objects
and occurrences from various perspectives. They became aware of details.
Thev closed their eves as fellow students guided them in concentrated
explorations of the worlds of sound, touch, smell, and taste,

As students practiced opening their sensory powers to the world around
them, they began to use analogies to develop creative perspectives. They
were then ready for learning activities which would help them expand
their imaginative powers. A favorite activity was the listing of various
uses for common objects. To introduce the activity, I collected common
and uncommon objects from my kitchen drawers—a corkscrew, a soft-
boiled-egg opener, a plastic juicer, a pastry’ cutter, a golf tee, and various-
Iy shaped lids and dishes. During timed intervals, [ stood in the center of
the room and held these objects in ditferent positions, nd students rapidly
recorded uses for them. As students shared their lists, their respect for
others” originality deepened. Most of the items stimulated collective lists
of between thirty and forty uses. Throughout the remainder of the
semester. individual students voluntarily brought items for additional
listing activitics.

Cross-sensory activitics strengthened students’ imaginative powers cven
further. Questions like the following helped students to transform sensory
experiences: What color is the wind? What does green taste like? De-
seribe the smell of hate. What does a siren feel like? What sound docs
the color yellore make? Similarities between objects and people were
brought out as students answered questions like these: Are you more like
a hammier or a nail> A rock or a cloud? An ocean or a river? An island
or a continent® What fruit or vegetable are vou maost like?

As the scmiester progrcssed. students began to sce their experiences
front various perspectives, using creative vision to tell “lies” which re-
vealed universal truths. The issue of whether or not the students become
published writers is not important. What i important is that they learned
new ways of seeing and sensing which may enrich their evervday lives.
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One girl, who came from a “lnw-nbilir_v“ English class the previous
vear, demonstrated her deepened vision with the fo]luwing poem:

Window Pain

[ look out my window
and I see evervehing's changing,
my swing glides genely with the wind
but where is the freckled-faced child
that used to run and laugh,
sicking dandelions and ch:lsing
Lum‘rﬂ_\' dreams?

Hook out my window
but now | see no further
t'an a retlection on the grlass,
and what seems to be an
inmaginarion looks back ar me,
She isn't laughing as T wished
she could, and | see she's
growing up, for the tears, and it
doesn’t seem right the wayv she sutfers,
and suddenly I remember ., | it is
only a reflection,

Robert A. Lucking, EVALUATIONS ON
University of Nebraska ¢ ASSETTES

Probably ail English teachers have muttered to themsclves about the
need to talk with students about their writing instead of scrawling unin-
telligible abbreviations and phrases across their papers. Reading students’
papers and recognizing basic problems requires very little time, but writ-
ing supportive and directive comments is an extremely tedious job, One
alternative is simply to rape-record comments on a cassette tape after
reading the paper. In three to five minutes, the teacher can provide more
helpful and personal direction than could be written in fiftecen minutes.
Comments direc.ed to several students can be placed on one cassctte,
with the appropriate counter numbers marked on the outside. This way, a
limited number of tapes is required. .\ plavback unit or two with head-
phones can then be left in the room for continual and prompt feedback.
These tapes also provide other students with a model of writing evalua-
tion, so they can learn to aid one another and examine their own writing
effectively. This method allows for a flexible framework of participatory,
enjovable learning guided by a humanistic feedback svstem, If students
can learn parallel parking, they can just as quickly master parallel seruc-
tures.




4 3R fm i b e e i i Bt 1 kb bt ot o g fd ek e -— Erpes B e T R e e e T R g L e oY

- Stadenes wwant 1o knoze hore their
audicnce genuinely responds to THE HONESTY
their avork, yet are frequently

cmbarrassed by or distruseful of OF ANONYMITY

comments made in class, Donnell
Hunter, English department
coordinator ar Ricks College,
Rexburg, Idabo. describes a

solwion o this problcm. Donnell Hunter

Two experiences in creative writing classes convinced me that T needed
to find a better way to produce honest criticism in class discussions of
students’ work. The first occurred when [ writhed in my chair while
Miss Ricks read aloud my short story which floundered around in a mire
of self-pitv. Fyven thnuqh she tried to compensate for this by nexe reading
myv most successful story, and even though she never reve caled my identity
to the class. I still writhed and [ knew she knew who had pmduccd the
fiasco. The second experience occurred when, as a teacher. [ discussed the
best poem I had received in my creative writing class. In spite of an carly
warning from its author—if vou ever read any of mv things to the class,
I'll just die—after alerting the school nurse T decided to rake a chance.
It was just too good to ignore. While we discussed the poem, the class
first misunderstood it but later caught on, advancing from the rejection
of their confusion into the envy of their awe, [ watched Linda on the
back row sutfering as [ had once sutfered. ()nc student asked me if T had
written the poem.

“No, but I wish I had.”

Linda slightly brightened at this.

“Then Flton must have written it.” Flton, usuallv our best poet, echoed
my response. Linda looked like she would pnsslh]\ survive, now. Mrs,
Mooso said, T know who wrote it. Linda did. She's the onlv one who
hasn't said anvehing.™ At this Linda, though she ought to have been beam-
ing. shccplshl\ confessed.

T decided that even if the class can't identifv the author, the instructor—
the only: one whose judgment eventually is recorded on the transcript—
knows. So the author sutfers and the students condition their criticism,
knowing that the teacher mav attach some personal significance to every-
thing said. If an author should trv to defend or L]Jrlf\ his work when he
feels he is misunderstood, he all the time must wonder how his teacher
is reacting to such overt egotism. s

Three vears ago | asked miv creative writing students to turn in every-
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thing anonvmously so that not even I would know who wrote what. |
would ditto the best for class discussion, Our comments were a bit re-
served and self-conscious at tirst until we discovered how anonymity gave
us a chanee to eriticize without fear of personal otfense. We could
demolish a defective phrase without destroving a delicate ego. In short,
we cotld be honest without p-.lin.' Then we discovered thae even if there
was pain, the value of honest comnient more than compensated for any
disappointiment we might feel in underachicvement. We could speculate
svmbals, misunderstand aceidently or deliberately, question the author's
sanity, laugh at or admire, wonder whar must possess a person who wrote
such things, and still not risk any personal otfense, 1 have never had a
class who became so interested in cach other's work or who seemed to
respect cach other's opinions so much, Students could change their pen
manies as often as they pleased, especially: when thev felt their cloak of
anonvmity slipping. “This gave the writer not only an audience and access
to its honest eriticism, but also a challenge to be “published.” I became an
editor—a calling much more exciting than pointing out a comma splice or
dangling participle—instead of proofreader, the role most English teach-
ers feel professionally: compelled to assume,

For midterm grades—that administrative evil which, like the poor,
seems always to be with us—we had “confession day,™ and later in private
conference cach of the voung writers and T arrived at a mutually accept-
able temporary grade. For a final grade cach author resubmitted his ten
best items after revising however much he wished, The author was graded
by his abiliey at the end of the course instead of his average ability
throughout the course, | brought a few of mv own anonvmous etforts to
class; some fared worse than what some students were writing. T think
it's a good experience for a student to find out he can sometimes outdo his
teacher and that his teacher rakes writing seriously enough himself to be
looking for criticism.

Apparently the cliss was successful. At least the students seemed to
enjoy it T know 1 enjoved it If T don't enjov a class I can be certain my
students don't,

As Treflected on the good experience of that class and made plans for
next fall [ wondered why T eouldn't do the same thing in freshman com-
position, After all, wasn'e all writing basically: “creative™: We all start
with the same blank page. Bur mv conscience, through long adherence to
the ethic that unless we are sutfering sufficiently we aren't carning our
pav, almost got the better of me, My reflexes had been so long condi-
tioned to red-inking that T wasn't sure I could comfortably ignore
mechanical and spelling errors. There is no point marking an anonyvmous
paper when it can’t be returned for revision anvwav,
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Next summer in a night class 1 began my revolt, With about the same
reluctance of our initial discussions in creative writing 1 got basically the
same enthusiastic resules at the end. Qur xppro.wh to grammar and me-
chanies was not svstematic—I couldn’t predict just what problems would
turn up in a given bateh of papers—but I covered just as much material
as I had before, and whatever was lost in orderliness of presentation was

"made up for by the relevance of illustrations coming from what real stu-

dents actually wanted to write, Again the anonymity gave enough ego
protection to stimulate honest, relevant criticism, We used a prose an-
thology for a supplementary text, but it got in the way more than it
hclpcd Students prefer to spend more time with their peers than with
professionals. During the next two semesters [ added a few embellishments
to my method. Now i publish a little “magazine,” Voices, “a weekly jour-
nal of limited and cu]ume circulation to four selected scetions of fresh-
man composition.” 1 have used Ken Macroric's Telling Writing as a text
for illustrating and suggesting writing topics. I encourage students to buy
a handbook and a dictionary for supplementary reference, but most of
our studv comes from current issues of Voices.

[ still read as many papers as [ read before, some of them several times,
but I read with a different enthusiasm, The time I save by not marking
papers mav be lost in the preparation of Voices, but now my efforts
seem more meaningful. I work less because I enjoy more, | schedule each
student for an individual conference to handle midterm grading and give
specific suggestions. At the end of the semester he resubmits his best five
papers under his own name, after making whatever revisions he fecls ap-
propriate after a semester’s study of composition,

Follow-up studies are inconclusive. When T examine the grades of my
students who transfer to other teachers for their second semester, I find
their grade point average about normal. Their responses to teacher evalua-
tion forms are generally favwmble. A colleague once asked me how I
could grade such “creativity.” Well, I don’t think vou can teach such a
thing, Tet alone grade i, Just give the student a chance to discover the
source of his own creativity—it's there somewhere—then provxdc the
soil of an honest audience for it to flourish in, and stav out of its way
while 1t grows, It will produce some good results.
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Paul E. Jackson argues tiat
composition instruction night be COMPOSIT|°N
improved by the nnlization of

Hory xuh.\-t.u}ri.zl' sithjoct matter AND CUI.TURAL

than thar achich is currently in

-‘.;-i.l‘c' nse, Heisa member of the H.STORY

English Department of South
Dakota Stare University,
Paul E. Jackson

As with most experiments and innovations in compusition, this one was
born out of dcs-p-.xir and frustration with the small return for the gargantu-
an ctfore put into teaching my college compaosition course. The rhcturlcql
methodology of the eraditional cut-and- -paste readers was of doubtful

value in improving the level of writing pmhcwm‘\ I normally encoun-
tered. 1 did not find that analvsis of the various prose stvles in the read-
ers had any effect on my students’ writing: even worse, the subject mat-
ter of the essavs was for the most part not very stimulating. The course
was an attempt to combine cultural history and composition, but most
of mv students were unsnplnsm.lmi and pnnrl\ informed about the sub-
ject matter arcas. This meant that in order for them to understand the
material, T had to teach current events, sociology, psvehology, and other
areas in which I had no special training. The alternatives to the use of the
readers were to combine composition with introduction to literature, or
to attempt to teach the course with no subjecet matter text at all. The
former was unattractive because of the problems many students have in
dealing with literature, the latter because similar experiments reportred in
College English, and practiced by some of my colleagues, showed onlv
nuarginally successful results,

It scemed to me that a change in subject matter might be one way to
approach the problem. My own experience shm\cd me that students
wrote best when the writing was based on concrete subject matter. Self-
expression, in the form of pcrsnnal sclf-discovery or opinions regarding
lmpnrt.‘mt CUTFCNE Isslies, Wias pcrfuntt()r\. and worse, without purpmc
Sclf-discovery threatened to turn the chiss into a therapy group but
showed no pmmisc of imiproving student writing, Essavs on their opinions
about the issues of the dav led to fruitless arguments over subjects which
none of us were competent to handle and raised unnpl.unts from students
that they were being graded on their npmnms Fxcept in the cases of a
few talented students, the most subjective writing was the worst. 1 de-
cided that a semester would be well spent in a snst.uncd examination of
some kind of subject matter that would expand their limited horizons and
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at the same time give me a Lh.mw to put my own protessional training
to good use.

I decided to use the text of Civilisation, the successful television series
by Kenneth Clark, Here was soniething vhe students could use; it was
the kind of background they needed in the first place to deal properly
with the essavs found in their readers. 1 decided to use audiovisual 1ids
as C\tcnsl\cl\ as possible in order to trv to dupllt.l ¢ and ¢xpand on
Clark's .1pprn.1ch.

I was allowed to conduct the experiment in my composition sections
the following vear. My sections were not dlsnnqmshcd from the others
in the course bulletin, thus guaranteeing a representative cross-section of
students from different major fields. This was necessary, since the C\p--n-
ment was based on the premise that cultural history could be made inver-
esting to agriculture students as well as English niajors.

From the beginning [ stressed that the writing would center on Clask’s
.1ppm.u.h to cultural hlsmr\ in order to .1ppl\ it to discovering a definition
of contemporary society and our place in it. The course w ould in large
part be an exercise in what YWomen's Liberation calls consciousness-
raising, and not art appreciation. The art, architecture, music, and litera-
ture we studied would be used as data upon which we could build our
generalizations about the nature of snuct\. This would relieve them from
hmms_{ to simulate an .1pprcu.mnn for snmcthmq that many of them re-
g.lrdcd as uscless, and in some cases, umtcmpnb]c

The ideal audiovisual aid would have been the 1omm films of Clark’s
entire thirteen week series. Unfortunatelv, this series, distributed by
Time-Life Films, costs around 85000, and there were no funds available
for its purchase. However, Time-Life also produces a 8225 filmstrip sct
based on Clark's séries. It includes a recorded narration, a useful teacher’s
guide, and good color reproductions of the visual materials used in Civili-
sation. The narrations are condensations of Clark’s chapters, running
twelve to fifteen minutes in length, with three segn.ents added which
evtensivelv survey contemporary art, science, tcv.hnnlng\ and their rela-
tionships to our society. The set is a satisfactory classroom substitute for
the films, .\lthnuuh in terms of esthetic and emotional impact, it is much
less effective. Fach filmstrip contains about fiftv pictures and therefore
goes past very quickly; but since they ean be shown manually, T found
it ctfective to pl.n them through once with narration, then return to
selected examples for lecture and discussion. Outside read: ng was limited
to a few duplicated short poems w hich T brought in as C\,vnplcs of some
point or idea.

The biggest disadvantage was that the students and 1 did not share a
conunon hnd\ of literature m which T could refer. It is difficult for a
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humanist to communicate with supposedly educated peopie who have
never read Shakespeare, Melville, or Hemingway, never listened to Bach
or Stravinsky, and are unfamiliar with Rembrande and Monet. The music
and literature which 1 brought in, as well as the fillis, were a step toward
establishing this vocabulary for them, and 1 think it was beneficial, At
least for a brief time durmg their sixteen vears of education they were
being made aware of the existence of an accumulation of usable culeural
data,

What kind of subjects did they write about? The following topics are
some of those that thev rcspondcd to best: the nature and appeal of
barbarism; contrasts between specific past ages and our own; the relation-
shnp between art and religion; the uses of the arts; civilizing and deciviliz-
ing aspects of technology; pop culture; and their individual responses to
selected works of art.

The final paper, usually close to a thousand words, was a_hypothetical
last chapter to Clark’s book, an evaluation of contemporary American
culture, using Clark's method of analysis. These last papers alwavs scemed
to me to justify the course, They showed that many students were realiz-
ing for the first time the nature of modern institutions and were becoming
awarc of the lines along which our culture has evolved,

Another indication of the success of the course was the anonymous
course evaluation that each student wrote on the last day of the semester.
The majority said that they preferred Cizvilisation to our standard text,
The Borzoi Reader. Most said that they had dreaded taking composition
again, but had come to look forward to this particular class, Many said
that they appreciated art more and understood their culture better. A
few have come to sce me during a later semester to report that they now
visit our campus art center (most of them had not been inside it until we
visited it as a class), or that they had purchased some recorded classical
music, Perhaps these seem to be small gains, but how can we measure
the enrichment given our lives by knowing one svmphony or one good
painting?

Their writing improved overall from the beginning of the semester to
the end, although the improvement was probably no greater than it had
been when I used the reader approach. The greatest improvement was in
the quality of the content of their papers; the students were thinking
less in the manner of undergraduates, more in the manner of critical and
objective observers of society.
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" Students weho were required to YT, '
“respond 10 sheir nracrors MARGINALIA

conrments on their writing ;
showed trends roward improve- AND OTHER
ment in their avriting skills,

kdseard R, Faqan is coordinator FEEDBACK

of the Division of Academic
Curriculum and bistruction,
Pennsylvania State University. Edward R. Fagan

That marginalia help our students to improve their writing is an act of
faith. But when our students ignore—or even destroy—their returned
compositions without so much as a glance at marginal comments, our
faith must be shaken. Students’ negative behavior toward marginalia has
cause: English teachers’ uses of the inflammatory red pencil, the caustie
insults, the vapid generalizations during the vears of required English—all
these condition students to ignore our comments,

It was the vision of my freshmen ignoring my suggestions for rhe im-
provement of their college compositions which forced me toward a “re-
vision” of my teaching strategies. My first step in this revision was to
review professional publications to discover what techniques were being
discussed for the teaching of “writing,” “composition,” “themes,” and
“essavs.” Quotes around the words mean that the words were descriptors
(that is, topics) to be used in my library search.

Sources used in my search ranged from publications of the National
Council of Teachers of English through the latest (4th) edition of the
Encvelopedia of Educational Research (R. Ebel. ed.) and covered a ten-
vear tune span, 1962-1972. From the Council’s Research in Written Com-
position (authored by R. Braddock and L. Schoer) through articles found
i College English, College Composition and Communication, English
Journal, Clearing House, and similar publications, clusters of ideas for
teaching student writing surfaced and forced me to reexamine my- faith
in the effectiveness of marginalia as an aid to writing.

Besides marginalia, other suggestions for the improvement of student
wniting s gathered from my search included model comparisons, evalua-
tive techniques., tutorial relationships, and graphic logs.

1. Model comparisons, as the words imply, are compaositions judged
to be “excellent,” or A grade, or 1 (the best) on a scale ranging
from 1 to " as in the Scholastic Test of Fducation Progress
(STEP) Fssay rest. Given such maodels, our students compare their
writing to the exemplars provided, noting such differences as
organizational structures, transitions, diction, and similar matters
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and, presumably, discovering how to improve their writing,

2. Evaluative techniques eniploy kev questions in a marginalia format
(similar to that used by M. B. Ferster in Programmed Compouosi-
tion). Students’ answers to such key questions presumably give
thcn} insights about technigques for the improvement of their
writing.

3. Tutorial relationships pair students and ‘or students and instructors
for critique sessions focused on writing, Presumably, the one-to-
one relationship provides each student with individual attention
so that his or her unique writing problem iy solved,

4. Graphic lugs require students to record in a notebook their re-
Sponses to imstructors” marginalia, Presumablv, requiring studenes
to react o instructors’ marginalia insures cheir attention to in-
structors’ comnents. From such student attention the inference
is that instructors” marginalia: will have a salucary effect on stu-
dents” writ' g,

Common to these techmques and marginalia: was the process known as
feedback, that s, the svstematic process of informing students about the
etfectiveness of their \\'I‘i!‘iﬂ‘_’_‘.

The revision of teaching rrategies for myv Fnglish 3 (The \‘\'riting of
Ideasy classes centered o e process of feedback as an integral part of
composition critique, To see whether there was an observable improve-
ment in students’ writing as a result of the feedback process, two other
Fnglish 3 instructors agreed to evaluate myv students’ compositions in a
pretest-posttest design, Withow goig ko stanistical details (although
these are available for interested readers) the essence of the revision was as
follows: Fnglish 3 students were randomis assigned to experimental and

. ¢control groups after pretesting with Forms 1A and 1C of the STEP Essav
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test Cposteests were alternate forms of the same test, namely, Forms 1B
and 1)), The experimental group had feedback through sound-taped
comments, the control group had feedback through the tvpical marginalia
(detined as written commients instructors use to guide students’ logic,
rhetorie, sevle, eten. Later in the study. both grouns were alvo required
to heep a graphic log. A side concern of the study was the etfect of the
ditference m time spent by the instrictors—sound-taped Critique versus
graphic marginalia—on the quality: of students’ writing.

The audiotaped critique used the fnllm\'ing procedures: ¢ 1) each stu-
dent was assigned o random number which was his identitication for both
his compasitions and his sections of the tapes 20 mstead of marginal com-
ments on the student’s paper, sequenced numbers, indicating the order of
the comments, and brackers (where suitable) were used; for example, 17
with a bracketed paragraph or sentence would signal to the student that
the tirst taped comments on his or her section of the tape would deal with
that particular paragraph or sentence: (3) the instructor would make his
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or her comments on the tape, noting all the while the dial numbers used
for the comments; for example, the nmnbers 100-145 listed at the top of
astudent’s paper would inform the student where to tind his critique on
the reel of tape with numbers fron 000-999 run at 3% speed; (4) the
student was given the tollowing ten inches of tape space (145-155) to

‘make his rebuttal; if a student needed more time for detailed discussion,
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he could request same; (83 when students used graphic logs in addition
to their audiotaped critiques, materials from their seetion of the tape be-
came the substance for their logged conmments.

As anvone familiar wich the Hawthorne etfeet (the effect which leads
to improved performance by subjects simply because they know that
thev are in an experiment) might guess, the experimental group with
their taped feedback significantly outperformed  their control counter-
parts, who were responding to tvpical marginalia. When, however, both
groups were required to keep graphie logs (checked by the instructor)
in addition to their taped or marginalia feedback, there was no significant
ditference i writing skills between the two groups. But both groups
showed trends toward improvement in their writing skills as a result of the
required log technique, which necessitated students’ involvement with
the instructors’ suggestions.

\ttitudinally cas determined by s questionnaire distributed to English
3 students) the audiotaped feedback technique was preferred by students
beeruse, they said, it made eritiques of their writing private and personal
md allowed them to react to instructors’ observations, A correlated find-
mg of this study was thar instructors spent approsimately one-third less
e doing taped critiques than they did with the typical marginalia
Critigie,

If 1 were to repeat the experiment nest v ear, I would give serious con-
sideration to having each student use his or her own cassette. Cassettes
would be even more effective in insuring students” privaey and individ-
mhization than were their coded identiication numbers and their seg-
mented sections used with the reel tapes,

R. Baird Shuman, GETTING TO KNOW YOU:
Duke University  pIRST WEEK ACTIVITIES

The tirst real need of the teacker is to get to know something about
s students. Two esercises which | have commended to my teaching in-
terns have worked quite well as sabstittites for the beginning theme and
as ineans for getning students to reveal a bit about themselves, their mter-
osts, amd thar .1~.p':r.|tu:n~..
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The first exercise, which works particularly well if the students in the
class do not know many of their fellow students, is in the form of a
questionnaire. Each teacher can devise his own list of between fifteen and’
twenty-five questions, making them appropriate to the situation in which
he is teaching, Among the questions that my interns have used are the
following: (1) What would vou like to he doing five vears from now?
(2) What would you like to be doing twenty vears from now? (3) If
you were not legally bound to be in school, would you be here now?
Why or why not? (4) What would you most hate to lose? W hy? (5)
What would you most like to own? Why? (6) Who in public life do you
most admire? (7) What would yvou most like to change about school?
Many of the questions used should encourage extended written answers
r ther than yes/no answers. Some of the questions should be controversial
so that they can provide a basis for future classroom discussions and
compositions.

In situations where students know each other fairly well, it can be
profitable to have students complete two or more personal characteristic
sheets, one concerning themselves and one or more about other people
in class. These sheets would list two polarities, and the student would be
invited to mark where on the scale he or the person whom he is rating
stands. The sheets might look something like this:

oY o e Weak
NE o abaeean e ena . Sloppy
Loud ..o e e Ceree Quiet
Generous ... et i e e, e e . Selfish*

Probably ten or twelve sets of polar qualities would make a good begin-
ning. Or  the sheets have been filled out and cach person has his own
ratings and those that others have done about him, he might be asked
to write a statement explaining why he rated himself differently in some
categories than his classmate(s) rated him,

Students just back from a summer break, finding themselves in an
unaccustomed situation, possibly with a new teacher, will find the assign-
ments suggested here casier to complete than a theme assignment, and
the evercises suggested can lead directly ro written assignments "which
will capitalize on the students™ actual interests.

*Thiv idea has been used very effectively by one of myv interns, Thomas Richardson,
Pincerest High School, Southern Pines, North Carolina, who has drawn up a most
engaging sheet on which the above is modeled.
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Einer tamee of eing~on ANSWERING THE
rarger™ and successful if they

begin swith the students’ ideas, UNANSWERED

Rickard R. Adler, director of

teacker training ar the QU EST'ONS

Cuiversity of Montana, outlines
a plan for invelving students
in their onen questions about

literature. Richard R. Adler

A recent trend in the teaching of English is an emphasis in the class-
room upon exploring literature with students rather than teaching about
lirerature. If that is our goal. we must attempt to answer an important
question: How can we bring to the surface the student’s most natural and
honest responses to a literary: work?

For too long we have tended to ask students questions, by passing their
questions, Their responses become responses to our questions, not to the
work. If we structure the focus for discussion, role plaving, or writing,
we gamble that their qucs'tiuns' and concerns are the same as ours. Not
.1]\\:1\5 true! The maturity and sophistication of the reacher as reader is
quite different from that of the student as reader. Students must feel that
their responses are valid and worthy of exploration. How then do we go
about this process?

One strategy' which sets the focus while allowing for individual re-
sponsc is a process-oriented method T call “identifving the unanswered
question,”

As readers, all of us have found gaps in stories wherein we wish the
author had supplied us with more information. For c\'mnplc if we read
in a story that a character did something after discussing a situation with
a friend. we wonder whar the dmluguc between them might have in-
cluded, or how the two persons conducted that dialogue.

Anaother ex .nnplc might be a storv in w hich the author mentions a
childhood cxpcrlcncc which affects a character. If the author never tells
us what that evperience was, we are left to our nnaginations o fill in the
gap. Consequently, an activity: which interests students includes identify-
ing their unanswered questions in a work of literature, Whea we allow
this to happen, we are taking advantage of the uniqueness «1 c.h"h per-
son's reading evperiences w hich Q‘Uldc his responses to the story Each
reader brm(rs to literature a past life of C\pcncchs unequaled hy anyone
else. This past g\eranu. is resporsible for his view of the world. He
sees hunun expetiences in hiterature and interprets the impitations of
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these experiences through his pcrsmul view of the world, One of our re-
sponsibilitics as teachers of English is to help the student clarify as well
a8 shlpc this new evperienee for assimilation into his collection of ex-
periences in life, Consequently, by encouraging a personal response from
the student, we facilitate this process.

The questions or concerns which students bring out are many and

varied. Fach student mav, if he desires, pursue his own question or com-
bine his question with those of others, Not only does the student sense
his individuality in a secure atmosphere, he soon “dev clops a tolerance and
understanding for his fellow students, their opinions, and their rcspumcs

An ex .unp]c of this process will show the varied kinds of questions
‘which arise when students are given the freedom to express their indi-
vidual responses for exploration i the classroom. The following story
lends itself to this strategy.

“Read the story and identify the unanswered question which naturally
surfaces. Keep in mind the fact that vou will be allowed to c\plnrc
further a p(mlhlc answer to vour unanswered question, If vou wish, pl.u.c
a caret (o) i the text of the storv to indicate where vou would insert

- the answer vou wish to develop.”

Fcho and Narcissus® by Katharine Pyle

Hera became very suspicious sehenever Zeus left Mount Olynipus

J¥ e ver gl e Tt 2l e €
-

A~ ey ).'_7'/’

Jemots 10 Femis,

'\hrn{uul from ales prom (1rul Untlodogy v Katharine Pyle, € “opy right 1928
by J. B. Lippincort Sompany Copyright renen ed 1956 by W alter Pyie. RLprmt(d
b permission of ] B, Lippincott Company.
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A recent workshop with teachers of Fnglish included an cxpcricncc
with this story. The following list of questions came from the readers:

Why didn't Zeus protect Feho from the wrath of Hera?

What did Zeus do in the past to make Hera jealous?

Why didn't Zeus include Hera in his trips to carth?

What activities by the mortals amuse Zeus?

How is it that Zeus and Hera are able to roam the world?

6. How come there is only one pool which reflects Narcissus’
image? Or is this the firse time he looked into a pool of water?

2. What are the reasons that cause Narcissus to love himself when
there are so many beautiful nymphs around?

8. What pressures did Zeus use to convinee Feho to detain Hera?

9, What was the story Feho told Hera to detain her?

10, How did the gods ascend and descend from on high?

I1. What explains the limited powers of the various gods?

2. Why was Narcissus turned into a fower rather than another
objecr? '

13, How do vou explain the makeup of the tears which could melt
a body?

14. Can the concept of an echo be explained any other way than

through this story?

L S B

These questions serve as options for further exploration, whether for
immediate learning experiences or for long-range goals to be spread
throughout a unit on mvthology. If we are patient with the process we
will find that the specific goals we have for students concerning literary
terminology. history, authors, and literary concepts can be better achieved
by students after they have had a chance to explore their personal re-
sponses to literature. For example, if we allowed students to pursue the
ninth question, What story did Fcho rell Hera to detain her? we would
find that students would be betrer able to cope with such goals as style
or the literary term myeh, If they wrote the story which they thought
Fcho told, they would more than likely' try to put that story into the
style of the existing story. The actual story they produced would be an
experienee in creating their own literature and would further support a
foundation for their understanding the characteristics which define the
term ayth, In one group which explored this question, members actually
wrote the story they thought Feho told. After they had finished, they
read the story to the group. The first comment which surfaced from the
group wis another unanswered question in that story. And the process
begran again from where it originally started.

If we look carefullv at all of the questions asked within this storv, we
can see mnumerable possibilities for studving mythology. Several of the
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(uestions contain passibilities for exploring the personalities and powers
of the gods. Other questions include implications for fantasy and reader
mnagination, The structure of the world of the gods is inherent in other
questions, The coneepts of the echo and the wirror in our society reveal
themselves in two of the questions, Study of the meanings and connota-
tions f words is also possible, By taking advantage of all the possibilitics
available within the students’ questions, we could structure an entire unit
on m_\'tlmlngy.

Following the questions, students can write individually: or coopera-
tivelv. They can discuss with another student, or in small groups, Im-
provisation or role plying can be used. Puppetry, painting, or collages
might come into pliv. The work itself might suggest other forms or
structures to be used. Fach of the structures allows students to deal with
thar concern and renain with the text of the story for guidance and
assistance in ther etfores,

As teachers of English, we very often find ourselves in the position of
determining the goals for student learning. We need at our fingertips
methods of deternuning the goal which will atford us the best chance
for student mvolvement and commitment. What better way to begin than
with student responses which tell us where they are, what thev're think-
ing, and how far we can evpand or extend their learning? Designing and
structuring these learning experiences for students somewhat parallels
the attitude which Waoads Haves, foothall coach at Ohio State, has
toward the forward pass. Three things can happen: the Pass groes inconi-
plete, the pass is mtercepted, or the pass is completed; two of the three
possibilities are unsuceessful, As teachers, we gamble in a. similar way
when we structure a learning expericnce for students, Three things,
possibly more, can happen: the experience can bore them; the experience
can be too ditHeult and frustrate them: or the experience can be right on
rarget and be successtul, Our odds in this gable are better if we can find
sonte way to begin with the students” ideas. And the fact that the ideas
come from the students makes all the ditference, Thev are more willing
to explore their concerns even when the teacher decides the elassroom
organization through which the ideas are to be explored.
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it ereatively, Albert ¢, Yoder LlTERATURE

is head of the Humanities

Deparpment, Southside Virginia
(‘.‘ommu‘nit‘v (f‘)ullv,:::-.‘l\' c_vn'xillv. |N REVERSE

Virginia,

Albert C. Yoder

Despite the nanifold schools of literary eriticism, in the classroom most
instructors approach most works in much the same way-. They follow, or
have their students follow, 4 customary series of activities:

L

5 !
-

3.
4.

5.

The students are rold to read the work.

The class summarizes the plot or outlines the significant action to
make certain evervone understands what happens in the work.
The class isolates and discusses the central event, the crisis,

The class discusses the theme of the work, usually implicit in the
central event or crisis,

The discussion then concludes with some evaluation of the theme
or technique.

Although an instructor may investigate other matters than those listed
abuve, they still provide the general proceeding or modus operandi that
most instructors will follow, But why should we always begin with the
work and then move toward comments on the general experience or judg-
ment embodied in the work? Why could we not begin by discussing a
aeneral experience or a judgment on esperience and then approach the
work as exemplifving it?

I would like to suggest a procedure which reorders the steps a class
wsually follows, Except for the concluding comments which serve 1o
evaluate the storv, this procedure completely reverses the usual order:

1,

The instructor provides the clas with a general judgment or in-
terpretation of experienve, which can then be discussed or written
about,

The instructor provides the class with a situation, event, or ob-
servation which exemplities the judgment.

The instructor provides the class with an outline of a story. as
ver unread by the class, which has as s theme the judgment
previously discussed. The class is then asked to “ereate’ a short
story around the judgment and the outline.

At this point the class s provided with the professionally written
story from which the outline and judgment were drawn,
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Finally, the class is asked to respond to the story, to respond to it
both in terms of the theme they have previously discussed and in
terms of technique by comparing their version of the storv with
the professional product. :

The following example could serve as a handout for the study of Sher-
wood Anderson’s “I Want vo Know Why,”

L

General intcrlprctivc judgment. The process of growing up in-

variably involves disillusionment. Adolescents inevitably become
disillusioned about a number of things: parents, the church, per-
sonal heroes, girlfriends, bovfriends. 'T'wo obvious results of this
are (1) that adolescents begin to raise serious questions about why
people or institutions are not always what thev should be, and
(2) that adolescents begin to sce reality “as it is”; thev lose their
illusions and learn to confront the world about them; they learn
that appearance and reality are not alwavs identical.

Example or situation. When adolescents are. growing” up they
often attach themselves emotionally to a persor.a% idol or hero and
inevitably, at some point, they discover that thcir model is only
human, not all that different from themselves. The moment at
which the adolescent discovers this can be, for him, quite tragic,

ASSIGNMENT oxk, Conipose a response to the judgment or example,

Your response may be a narrative in which vou simply offer a
more specific example or examples of the judgment or it may be an
expository analysis in which vou express agreement or disagree-
ment and defend vour position. Your response mayv be either
personal or impersonal,

General outline:

a. The narrator is describing an event that was important in his
adolescence,

b. The narrator was very enthusiastic about horses and the world
of horseracing.

¢. Although the narrator and his friends were accustomed to
seeing races in Kentucky, they decided to run away from home
and go to the big eastern track at Saratoga.

d. When they arrived, the narrator was impressed, especially
with the qualities of one of the horses.

e. He way further impressed with the horse's trainer, who repre-
sented all that he would like to become.

f. The narrator's favorite horse finished first in the big race; the
narrator wanted to share the victory with the trainer, whom he
admired.

g. The narrator followed the trainer, only to discover that he
had gone to a house of ill repute.

h. The narrator was disillusioned. felt betrayed, and wanted to
know why his idol would beave in this way-.
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ASSIGNMENT Two. Write a short story following the outline provided
above. You may develop the serting, incidental details, characrers,
and dialoguc in any way vou like so long as vou do not contradict
the g neral outling,

4. Read Sherwood Anderson's ©1 Want to Know Why

AssGNMENT THRFE, Conipose a response to the story. You may re-
late vour general comments or observations in .1ss|gnmcnt one
to the story and or compare vour version of the story with An-
derson's.

This order of events is the reverse of that tvpically followed by a class
and provides insights into a story not gained with the other. 7'~ +udent
approaches the story in much the same w ay as did the author ., author
tvpically begins with an observation and a judgment on experience and
atrempts to express these in a narrative. The students are asked to do this
as well, even before they confront the professionally written storv. As a
result, thev are better prcpnrcd to understand and evaluate the story and
are less lxl\cl\ to relate to it passivelv or be tvrannized either by the au-
thor's ;udgmcnt or by his tuhmquc Students will have .u.mcl\ consid-
ered the theme and expressed it narratively  themselves and arc thus
disposed to question the author’s treatment of both theme and cxprcwon

Obviously this technique has its limitations. Since the class is, In cs-
senee, pmvxdcd with the theme before they confrant the story and thus
mav not learn to discover and formulate themes for themselves, it would
be us~ e for an instructor to rely exclusively on this method. He would
do b, 1o alternate the usual technique with the one deseribed here; or
he mugat have half the class follow one technique, half the other, and
then have them compare their conclusions.
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Gulliver's expericnees in s
Brobdingnag will take an W|F T AND
greater significance for students

when they can sov the colossal OLDENBURG:
as el as read about ir. Lavonne

Mucller reaches ar DeKalh High
“ ”.S"('l.?oo‘l:‘ Ir)!el\'alb,' l,llin:fisi SAT|RE OF THE
COLOSSAL

Lavonne Mueller

[ am alwavs looking for the chance to integrate literature with art, For
one reason, the adoleseent lives in 4 visual world, Secondlv, I want to ex-
pose the students to as many artistic expressions as pusslblc One method
I found successful is the tc.whmg of Jonathan Swift’s “A Voyage to
Brobdingnag™ in Gulliver's Travels in tandem with the works of the
artist Claes Oldenburg.

Brobdingnag, of course, is a land of giants. [ believe that students
better understand and enjoy the satire of the colossal after thev: have been
exposed to the works of Oldenburg.

On the first dav of the unit, | put on the overhead a transparency of
Oldenburg’s giane icebag. 1 offer no explanation but simply let the stu-
dents look at it. Im.m.lhl\ there is laughter (which is the rxght response).
Then thc inevitable qucstmn “Is that supposed to be art?’

“Yes” ©sav. "1 art. Swift uses verbal deseription to set a scene that
literally m.u_{mhcs a hunman situation, ()ldcnhurg does the same thing—
with a paintbrush.”

I then write on the blackboard Swift's comment on Brobdingnag: “Un-
sdoubtedly philosophers are in the right when thcv tell us that nothing is
great or little otherwise than by comparison.’ " What, | propose to the
students, do Swift and Oldenburg accomplish by their giants?

Thenl dxspla\ a transpareney of Oldenburg's enormous ice eream cone.
Again, there is laughter. It's all right to laugh, | tell them, But why is
it tunn'--

()ldcnburs: like manv other conteniporary artists, is preoccupied with
objects, If ane takes an object out of the environment and thereby isolates
it, that object acquires a special meaning. Oldenburg not only isolates th-
objeet but enlarges it so that one can interpret the objeet from an original
pcrspct‘tl\'c.

One can see an ice cream cone any time, [ tell students. Yet do we rea-
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Claes Oldenbry, Giiant lechag. Orange vinyl and silver tiberglass, Sketeh by Sandy
Lothson, tenth uruh DeRalls High Schout,

lize how much of an existence that cone has? How much authorizy and
inthience it ha. v our life style?

[ then put on another transparency —this tine of Oldenburg's oversized
clectric fan. Remember, T tell students, the artist s asking us to view
his object from a new vantage point, Oldenburg wants to attract more
attention to the commonplice by magnitving the dimensions of these
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Clacs “(")-l—«"!cnhurg‘ Ciiant lee Cream Cone, Nine feet long: canvas staffed with foam
rubber, Skereh by Sandy Lothson, tenth grade, DeKalb High Scliool.

ordinary objects, 1 want to make something so big.” Oldenburg says,
“that nobodv can possess it.”
As a comparison, | show a transpareney with a few of Swift's dimen-
sions in Brobdingnag:
Cirasy twcenty foeet vigh!
Corn forey feet bigh!
oA bed vighe yards from the floor! -
oA table three bundred feet square!
Swift, T explain, also examined objects by isolating and magnifving them,
Weare asked to ponder on the “twenty foot high grass” and the “three
hundred foot square table™ as something somehow different and powerful,
Undoubtedly the most dramatic magnification comes from Swift's treat-
ment of people. There is a horrifving vet telling moment when Gulliver
sees the skin of the Jovely Maids of Honor: “Their skins appeared so
coarse and uneven, so variously coloured, when T saw them near, with a
mole here and there as broad as a trencher, and hairs hanging from it
thicker than packthreads.”™ Swift reminds us again that something or
somienae s neither beautiful nor ugly: exeept by comparison.
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Although Oldenburg is inclined toward objects, he does like o render
his interpretations of people through the designing of monuments, The
“monumental hero™ is supposed to be bigger than life, and thar is why
Oldenbury is continually drawing skerches for proposed monuments, 11is
monument to Marllvn Monroe, for example, i a giane lipstick with lip-
stick stroke attached-~shaped like  huge, menacing, red sevehe,

Swift and Oldenburg are much alike in their massive paradies of human
existence. Both artists are intent on letting us know that interpretation of
size and scale are basically limited by pereeptions of our own size and
shape, The satire of the colossal takes on a greater significance for students
when they can actually see the magnification as well as read about it.
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High Schaod, York County,
Ontario, describes a drainatic
means of considering the moss
unportant question: Why? Harvey Starkman

Like so many of our best experiences in the classroom, the following
project was born phocenis-like from the ashes of an unsuccesstul attempt
to treat the same material through a ditferent format, Having previously
taught a novel ina rather conventional Socratic manner, 1 had definite
pedagogical aims when 1 rurned to the second novel on our course of
studv, William Golding’s Lord of the Flics, First. | was most anxious to
cmploy o technique which would make greater demands on student par-
ticipation, cutting down on an cseessive amount of “teacher talk.” See-
ondlv, Ewas determined to tind an approach which would encourage my
more silent students to plav an active role i the learning process. To
these ends T rurned almost automatically o the small group seminar,

We doo T hope, learn from our errors, AMfter several seminars it be-
cane painfutly obvious to me that students do not necessarily feel a high
degtee of commitment to project which they themselves have not
mitiated, Mithough somie of the presentations were pereeptive in their
amalvsis, and although some of the students who had been known chiefly
tor their silence did finally: break the sound barrier, the seminars on the
whole tended to niove mechmically and safelv over the rraditional ground
of thematic snd svmbolic studv . By the end of the presentations hoth the
students and T heaved the kind of sigh of relief that does not bade weld
for cognitive gain,

Our movement towards a dranatic approach acruathy grew out of an
attempt by one of the seninar groups to sumnarize plot through role
phiving rather than through verbal recount, Faough srtadent CUTIONITY
was arowsed tosuggest that an extended dramatic evploration ot the novel
might be suceesful if two stumbling blocks were removed: the Lruoade
that onlv ~rudents enrolled in the dramaric arts program could adapr
rhemselves successtully to o dramatic ayoloranon, and the feelng of m-
seeurity raat alwans ACCOMPANICES & ovenie: Ty ) e “nihar
ground. Phe first block was removed by v bubl-headed insistenee that
.‘m,\ ouc ceald evplore the dramane medium by creating a role for hon-
selt tha ne fele he conld wlequately handle, The secnmd bloeh was re-
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moved when we chose a supporting structure to Serve as the vehicle tor
our esploration, a structure which we called the Court of Inqguiry.

The Court of Inquiry was more than a fortuitous choice. At present a
very pupular course i law is taught at our high school, and course
work coupled with ficld trips and a speakers program have created a real
interest in legal procedure, Basically, then, my students were working on
somewhat familiar ground. Golding's novel, like such other secondary
school standards as To Kill @ Mockingbird, Bless the Beasts and Childrea,
and A Separare Peace, presents violent death and leaves the reader strug-
gling for explanation, The Court of Inquiry, a court “mandated” to
Jdetermine the uaderlving causes for the deaths and social collapse that
rhe reader has encomntered allows the most important qucstinns-——thc
“why™ questions—to be posed, pondered, and argued in dialectic form.

in establishing our special court, all rules of juridical procedure were
adapred to our special needs. Our court consisted of a pancl of justices
whe outlined 1 frame of reference. ruled on the admissibility of evidence.
and fmstructed the jurvs three advocates for the prosccution who read a
charge based on individual responsibility for the crimes connuitted and
who called and eross-examined witnesses; and three advocates for the
defense who argued that in conditions of ansiety and deprivation the
irrational aspects of man's pcrsmm]it_\' miuist pcrfnrcc emerge, thus denving
the concept of individual rcspnlmbilit_\.

Uhe selection of roles was a fascinarmg evample of student creativity,
There were of course the obvious roles——the survivors, the living pro-
tagonists and antagonists of the novel. But how is one to retrieve the
vital testimony of those who have nog survived® The answer is sitmple:
vou call their ghosts, (We decided that unlike other witnesses, ghoses
Jdid not have to be sworn i as prcsunmhl_\' 1 Higher Court had or would
pass judgment. In the same way, parents, relatives, and psvehiatrists were
creatud to provide insight mto . character's behavior, Given a high degree
of flexibiliny students were able to choose for thenselves the limit to
which they felt they were ranomably and responsibly able to commit
thetselves to the project. During the course of a four-day program some
WO ;1ppc.1rcd on the stand once while others were recalled on several
oceasions by cither the prnsccminn or the defense. For those who for
resons of their own did not actively seek a roles the qury provided a
position of seeurity. [he jury weighed all the evidencee and returned an
oral and 4 written verdicr expluning its decision and recommendations,

The pedagngical gains derived from a dramatic arts approach to novel
seudy are numerous, I he Court of Tngqury denands a careful and critical
reading of the tesr to determine viable characterization and wmotivation
tor acnon, Phe presentation of written statements by the tribunal, the
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juryeand the two advocating badies involves the students in the erirical
evitluation, selection, and organization of materials and exposes the stu-
dents to thar form of writing conmonly called arguinent, The courtroom
presentation itself is an enjovable esperience which provides an excellent
opportunity to build on the oral and listening arts aspeet of an English
progranm. As the project progressed, both advocates and witnesses were
able to recognize and utilize rhetorical teehnique to lend mmpact to their
statements. Through exposure and enperimentation the students beeame
mereasinglv aware of the impact of those elements of stvle and presenta-
rion which we commonly call “dramatic™ on the processes of communi-
cation and opinion moditication, .

The Court of Inquiry project provides opportunity for learming in
both large and small group settings. In preparing arguments and in chal-
lenging witnesses, hoth advocating bodies cmploved the talents of other
statf micimbers to help build their cases. One side consnlted a physics teach-
er on the nature of light and the degree of illumination that would be
thrown off by a camp fire in order to prove culpability, When a class
demonstration sas challenged on technical grounds by the other side,
the evperimenters returned to the phvsies teacher for fresh anmunition,

Success inany dramatic ares project hinges on flexibility, Rules are
made up on the spot to mamtain both pace and dramatic movemenr. In
a relaved atmosphere w here evploration and concentration on the process
uf the activity rather than on a tinished product is stressed, student inter-
action mereases s self-consciousness vanishes, In fact, it was not long
before my students began to talk about audiences. | did my best to argue
aganst an audience oy T did not wish w create a performer-receiver di-
choteniy oy what | regard as an essentially participatory niode of learning.
On the other hand, T was not unaware that the studenrs' Fedquest was in
part a sign of thor own pride and commitinent to a project that they
themselves had shaped and seen through o an end,
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professor of Eagdisi ar U tab THE SCREW
Stare Universiry,

Ron Smith

For quite a few vears periodically raught Henry James's ‘The Twrn of
the Serew with nnI\ the most frustr ating of resules, both for me and for
nmy \ru\knr\ RLLH\”L‘\\ how [ guided or as was too often the case, “in-
formed™ thenn miost students st weered under the twin burdens of
James's convaluted prose and storv, They seemed unable to read well
cnough to nake ie through the story ar all, let alone with cnough care to
pronmiote sonie undght.lmlmu The frustrations came to an .mrupt hale,
however, when 1 pliced the novel squarelyar the center of v course

“Introduction to the Novell™ makimg it the bastion that when prupcrl\
storiied by e entire clas would )uld both immediate satistactions and
the longer range benetits of generally closer and more informed reading
by students,

BBy the time students are scheduled to read The Turn of the Serewe n
the novels course. thev have read three novels by other authors and have
come o understand that there are detimee adv antages to approaching
novels with know ledge of how point of view dan \\url\. of how a novel's
\hl})k ad contene oy pu can be detected early for better pereeption of
the author's purpose, of what svimbols Took like and how thev can be
ciploved, and sooons n additien, they have aiready encountered Henry
James through 1 quotanon wiich [ve used in our discussions of the
previous novels: " The great question as to g poct or nov clist is, How does
he feel about hfes What, i the Last analysis, s his plulmnph\ o0 This
ts the most mterasting thing their works otfer us, l)c atls are mtcruunq in
proporton s they contribute to make it clear.”

I'herefore, the students are beteer plnplrul than th\ atherwise would
be when | read to them, before they have hegun their re wing of The
Turn o the Serese, what Finres said abone it in his later preface: “ltis a
prece of ingunmr". pure and simple, cold artistie calculation, an amusette
to varch those not casily caught orhe “fun® of the caprire of the merely
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witless heing ever so snalhi, the jaded, the adisitlusioned, the Gastidious,”
Stilh, when the students hear that, they groan in wson, ready o give up
hetare npuumz the book, ‘

Atthis juncture, Tiell the students that they will have help i their
runtimtions sver the novel, and 1 guickly ask thein to count from one to
teny atound the room, cach student thus having a number. Then the class
is rearranged in groups, ¢ Phe size of the cliss i no .\pul.ll factor; 1 have
worked with ten graups of from three to tive cach and see no reason wiy
event sy ina group will not suceeed.)

Fespliin to the cliss thar cach group will have something concerning
the novel to defend o rejeet with evidence, Then | distribute dittoed
sheets contanming the following list:

I The ghosts the governess sees are not real, just hallucinations,

She s neurotie, “npxuwd' and the ghosts she sees are uite
simply svmptoms of her mental condition,

2 How, if the governess is merehy seeing things and the uhmh are
not real, does she maage to deseribe so o well 4 man who is dead
and whont she'd never seen--Peter Quint?

L0 The governess v aomane, saared, Hampshire p;n\nn\ daughter

who Jdoey battle ovil spiries 1o save the childeen, wha are cor-
ruptaed.

4. Just how the governesss thinking and actions are o be inter-
prerad i detr up ro the reader by James,
Jamies made some interesting Lhmuu from carlicr drafis of The
i of the Sercse for the final version, He Lhmuui thmu\ that
the governess said, such as “I observed” to 1 fele o1 saw” to
“Lsemsed” 1 pereeived” to ] feel” and so on,
o Miles" death was brought abour by the governess’s violently enio-
tional behavior,
tis not unhikely thar Douglas is Miles and thar James wants us to
give the mareer thoughr, It » therefore possible thar aris Miles
himiself who reads the story to us oas can be determined i the
unnambered Hese seetion of the novely, IF Mites did nor i fact
dic, our basis for believing whar the governess savs throughour
the storv s jeopardized.

S0 Few people wha know Juness writings well would know of
stary or novel of his inowhieh he does not make some serious
pninr.

Y. Goodand evil b over again, That's what The Turir of the Serew
i b abour,

to, The “darknes of moral oo™ i evhibiited well in this novel

-

Fhe Bist consists of paraphrases of actmlb comments made and positions
taken by erities of the novel Fach of the ten groups s charged with de-
fending or rejectmy, warh evidence, the numbered irem thar corresponds
toats group mumiber, It miparunt, though, onee students have read the
hat, thae they be told not to be confined e'ther by their numbered irem
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o by any other on e sheet, The bumy ing of beads within groups couthd

well result in another interpretation altogether, perhaps one thae is better
than any uf the teng after ally the fact that there are some contradictions
within twe numbered items indicates that not even literary erities are
fullv in agreement over James's puzeler,

Before dismissing the class 1 tell the students, as tollows, what we will ‘

be doing in the three class meetings abead, They are to have read rhrough
Seetion X trenghly halt of the novel) betore the nevt meeting and will
he given abeus lalf of that meeting to iron out group positions and amass
evidence in defense of them, Evervone should, however, be familiar
cnough with the reading assigniment and all the numbered items to be
aware how evidence might be used for or against any one iten, It is
possiblz, in other words, that defense of a point can also be achieved by
being drepared to defeat some other point, One group will he chosen to
present its case and supportive evidence at the beginning of the third
meeting, The group will be given the floor for no more than ecight or
ten minutes, after which questions, challenges, o1 further evidence ean be
presented by other groups, Since there will not be time for every group
to have the floor formally, all groups are encouraged to respond from
their seats, Fach group will receive a grade based an its performance; the
more participation, whether while having the Hoor or as audience respon-
dents, the better. The grade awarded will be in the nature of vurre credit,
all group grades tinally: going into the record book as extra credit grades
awarded to group mentbers themselves,

At the start of the sceond meeting, T opass around a sheet which ail
stidents sign, by group number, for my use in awarding the extra credit
grades. €\ the third and fourth class meetings in the sequence begin, I
pass this sheet around for initialing, With credit to be awarded to indi-
viduals on the basis of their group’s performance, this is essential,) Before
the groups begin their preparatory discussions as groups, [ alk some to
the class about the obvious frame device it the novel chopefully without
divalging any clues of timportance), the when and where of the storv's
action, and James's prose (pointing out, to make stadents feel betrer about
their reading labors, somc of the humorous remarks about his stvle that
have been made by people like H G Wellsy, Then T tell the students to
aet to work establishing their group positions and evidenee, letting them
knew I'moavailable for any consultation they think might be legitimate
ander the circumstances, Thev will have until fifteen minutes before the
clas period ends to discuss with their groupmates, at which point a
spokesnan from cach group must announce brieflv: to the rest of the
chiss, with some indication of svpes of evidence, what the group’s position
i~ This will be helpful to all groups since they will be able to pick np
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mgtles thev'd not thoughe abous and-be better pu.p.uc! when the real
smzmum of the hastion ha giny neat mecing, Finallv, just betore class is
distmined el the studanes there will be no time to diseuss within
groups at the strt of the nest meeting, so they should, betore Taving,
I!H‘w ArLIngementy to mect tand pPrepre as groups utitside ot class after
they have unnplctcd reading the novel.

At the start of the third nu.cum,. 1 choose one group from among those
nunhered one through three to make their case before the class, remind-
ing the others in the class that they are encouraged to participare with
relevant comments and evidence as soun as the group on the tloor has
finished, That group will remain there to ticld all questions, challenges, or
addivional evidenee that other groups direer at them, Most of the time
that means thar only two groups have the Hoor during this third mecting,
for the audienee’s reaction to presentations is seldom’ Jess than esuberant,
often heated—as mighe be expeeted with all the blind allevs James built
mto Fhe Turn of the Serew,

I have found that my participation as audience respondent has much
to do with whether the discussions g go well and, in particular, with ex-
citement. I've found it hest to overcome any impatient tendencies 1 might
have to steer until there is no other way; nrdimril\ a word from me at
the proper time concerning evidenee or a point missed will st things
stranght, Five nunutes at the end of the third mecting for summarizing
what has been accomplished and pointing out what ies ahead, Fve dis-
covered, is the best way to assure that students will rethink any weak
pn\lrln'h perhaps even meet agann in groups outside of class, and be ready
inour fourth mecting to uncover what s important in James's little
amnsette”

By the conclusion of the fourth and lase mecting devoted to The Turn
of the Serese, students lm‘c discovered that there are times when, to turn
Joubert's words around, The pam of dispute™ does ot “greatly out-
W L‘i:,:'h ity ases,” b srnrnmw lllll\\\ novel LHHLLU\LI\ md })\ dl\}mrmg
the evidence within and among groups, students have gotten as close to
A novel as thev ever have, ITnessence, they have hecome m\n'\u] tlllullﬂll
independent and group appraisal of wha thev have read, and have come
to realize the merie of ¢lose I‘L‘.ldmg. I‘\rlmps the soundest })rnut of that
comes inhow they perform ona Liter test, but | prefer to think there's
amother and berrer wav I'd rather beheve that proof comes more mean -
mntull\ when they grow mipatient wath e \\lun m discussing one of
the novels we read afrer Ehe Turie of the Seres < Ive tried o tiform™
thene of swhar the novel s all abouot, Phar's mmcrhmg like an insule, |
Juess, to veteran stormers of hastions,
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fraquently bave didicult, o ; ;
ransforming the playseript into To ACTION:
delicvable eharactery awind action, _
Koberr C, Senally e oatlines 4 ' -
plan tor guiding stadents’ SUPPLY|NG THE
interpretions of playseripes. g . P
Lo s assistane professor of MlSS'NG ELEMENTS
Faglish educarivi ar Vivginia
Palyecelanic Iustitaee wnd State
Unizersity. Robert €, Small, Jr.

Despite the usual sueeess of a “theater™ approach to drama in the class-
room, anny teachers have found that the relative barenes - ¢ the typical
seript, even of the annotated versions found in tenthooks, presents stu-
dents with grea problens of understainding wd interpretation. Because
few plavs contain more than rudimentary physical deseriptions of the
characters, students frequentdy have difficulty deciding the age, size, dress,
ete. of the individuals they are portraving and of the people with whom
their characters interact, Settings are also rarely given more than the
slightest of descriptions in the typical seript, The general setting is usutally
stated in the simplest terms, mentioning only the maost major props and
their Tocations on the stage, Students, consequently, often have lietle idea
of the surroundings of the action and frequentdy demonstrate very inap-
propriate ideas about the setting.

Fqually confusing to many students are the physical actions and rela-
tionships existing among the characters during a ply, \Where are the
people as they talk o cach others Are they standing, feaning, sitring?
What is cach doing with his arms. hands, faced Certain answers to such
(questions nay be obvious from the dialogue of the phv, and some stage
dircetions are usually included, Yet, even i a plav like Our Tosen, with
its abnormally long directions, students are often confused about the rela-
tive positions of the characters and what they are doing as they speak.
For manv students, a plav consists of something akin to a collection of
ghostlv voices,

In order to deal with these problems, one high school English depart-
ment developed the following five-stage procedure. Firse, the students
1se 2 comie hook as the seript for a plav and carry our a production in
class, There are many conne books available which tell stories of a length
not ~oo ditferent from a one-act phiv, ooked at fromy a dramatic perspec-
tive, such conmie books are actually plavs with sketches of characters,
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settingsedctions et Fach clareters words are given mueh i ghe fastion
ofa plave Pictares of the characters giide the actors and the iahenp
specialingss 1raw s atten from wveral perspeetives, of the varous
settings of the eottie book story serve as the stage designer's shetehes
ansd toch-ips o his sete propsg etes The comie bouk portray s cach
character's phy swal actions and facul expressions and, o4 certam estent,
helps bloek our stage positions, Preated as a4 vistial sepresentation of the
deseriptive material amd stage directions absent feome st plas s, the
cotnge hooh becames o viluable aid ta the students and the teacher, e s
dsttiple way to overcanme the vismal pooblems that ineperieneed actores
have when dealing wathea o pieal semp,

Onee several conie book plave Tave been produced in cliss and dis-
cussed, the nest step in thas swqueney involves the use of a2 junior novel
swehos Ehe Camtender by Roberr Lapavres The sy preal junior novel con.
runs 4 Liege amount of dirdogue and refraine tram lengthy deseriptiony
of characters, settigs, and actions, Lhe anthors of these novels INTEHS
worh such l‘\,‘\k'l'lpf“ln\ into the action of their warks rather than ~rupping‘
o dweell ondetanls Moy junior novels thus lend thamselves o treatmient
v phivse They can be reads studied, and then carrvied out using the
author's deseriptions as guides to the characters, the swrtings, and the
action. b the well-weitten juntor novel, enongh evplanatory minerial is
present to lwk'p the students trom Hnundcl‘ing; but ir s presented in a
palatable wave Moy sinee sueh novels are useally abour adolescents and
deal wirh subjeers and problems of miportance to teenagiers, they make
mreresting marerial for el srudy and production and are relatively TN
for studones to perform, rle dilogue and actions being natural ¢ them,

Phe third step of this process emplos s short story Tike ™ Fie Loreery
by Shirley Lacksons whieh has been adapred s one- et phave The stu-
dents tiest read the plav, then the story, Using the story s g geede and
worang e graups, they develep prodocnions of thy pliv verston, Afrer
several such productions have been given, they diseuss the pPussages in
the story which were useful - providing the deseriptive miaterial they
necded to carey ot the pliv verson, Vany one-act plavs have been marle
trom <hort stores, so that there van b severl such evercises An ;uhlcd
valuc of plaivs like " The Lotrery™ s that o numiber have alvo been made
mto o ovecllent short thins, which can provide an extra donenwon o the
sty ot deta]l and wheee it comes from m the praduction of g [l

Conscrons now ol the hind of detanl which s needed o produce a4 pli
but which s not n\'\'l'tl.\ \prllui h_\ most \('l‘i}lh. the stedents are l‘\.!\l}'
todeal with otk sunple one-aet plav, Maignd part, cachostudene
creates a1 htore and o character and physical deseription and clears it
sarth the other student actors, Fogether, the students Appearig m a seene
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prepare  deseriptieat of that seene i writiog, drawings, and dagiranis,
Fimallv, as they appear ingaele seetw, vhe actars work out on pagrer their
avtions atd phices on the stage, B dhe Timited conteat of @ oneeact play
it stidents are now tetdy o deal with the laeh of desad and o
supply i,

The tinal step i this process s the chssrootn prostuction of a threes or
fivesaet plav ot sone ditlicults s G Tasea, Diarls of a0 Safexaan, and
Raisin in the S have been particalarly successiul beeaise the authees
ave supplicd more than average amounts of deseriptive material. Als
though presenting some production problens, they are not evod the
grasp of stndents who have been throngh the steps deseribed above,

Nch a stephyestep process helps o overeome the problens which
students lave when faced with the tepical plasseript, B takes advantage
of most students” natural preference tor dramane involvement as opposed
to the more passive natire of the study of other diteeary forns, 1t also
thes cotntiv hoohs, junior novels, short stories, and oneeact pl.tl\ s Whivh
mank students like to read, Students who have moved throngh these tive
stepy are able to et the seript of evena dithicule play with anatysis and
ereatton not unhke that of the profesionai actor amd dieeetor, The seeims
ingr hareness of 1ot plavseripts thus no longer is an alntacle and no long-
er resles in contfuson and vagueness about characters, settinges, amd the
action at a pli,

Toscbin AL Sipple and RESPQNSE-CENTERED
Witliame 1. Sipple. ¢RITICISM

Reberr Vorns College,
Paesbargh, and Waynesbury
College, Pennsyicania

(e our poerry classes tor callepe freshimen and sophomaores, INTRINS
aonspecttlists e boglshy the stindents lave grown comfortable with
articulatng their respomes to hteratires A we evamined shore e
poctry i these clases, students wanted tounderstand their awn o timty
For niany of the poets” experiences, Some sialler: groups undertook the
progect of discussing 4 poem of therr choiee and tapmg that anphinned
disctission, One group stadied FoF Cunmmungs's pity this husy monster,
nanunkid,” Pheir response to the pocine was honest and: pee onmaly wiile
ther msigght mto the metaphors, negative attitudes, and socal comments
of the poct were precise and senwitive, Furthermore, they were enthustse
naalle partiapating i the activity of literary criticism, .lltlmugh we
never called by that nune or never studied 1 tormallv in elass,
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S Jose. Naney M, Cooper

Experiment ar the graduate level Abandon research papers in favor of
ereative activities: “\Well, w hv not” Largued with mvself, Fach semester,
students i Middle Englishe—a dcm.nmim:,r subject at ity casivste=seeted
less willing to evert the diseipline necessary to niaster the early dialects,
less able to relate 1o the medieval writers, and, consequently, less capable
of producing 1 worthw hile final papers 1 was determined to tind a way to
motivate the students, to make Middle English come to life for them so
that they would remetber the language, the people of the period, and
their custons long after closing the textbook for a final time,

Bue how could one wave the wand of modernity over such an acadentic
course? 1 took miy clue from a very ditferent tvpe of class which 1 had
been teaching w ith great sueeess for several vears, Basically a methods
course, it had d;\ulnpcd to the point where it was almost umrclx stident
direcred, with o major assignment that was not arescarch paper but a
student activity or group project. T had grave concerns abour emiploving
such an approach wich Middle Faglish but. after pondering the possibili-
ties, | decided thar it was worth the attempt,

Fadimie to feehing somewhat il ar case when 1 firse walked into the
clisstoom prepared to hand out the svllabus for the revised course. Would
the students be scornful of my suggestions and complain that 1 was insult-
g their inrelligences Pulnps worse, would they be passive and aceepting
e class but LlutuH\ pass the word that @ ence dithicult course had gone

“Mickey Mowse™ Well T would have to risk making a fool of mvselt,

I'he resule: Hru\unt reaction was such that | considered mvself a fool
not to have made she change carlier. Without exeeption, the students—
vouthful and mature ahke —were enthusiastic ahout the activities which
uphu.d the rescarch papers Conscquently, they were zealous in their
work and the presentations of the finished p!ndmls to the class were often
both entertaming and mstructive. was proud of the entire group, And
when the semester was over, T was lappy to reecive lietle notes of fare-
well and thanks from members of the group: “This class has opened up

94




_CONFESSIONS OF A MODERN MEDIEVALIST 8

m\\ worlds for me-=1 am indeed closer to o world in ancient time,”
“Thanks very much, T oruly larned s lor and enjoyed my self doing it.”
A vear later, one of the studenrs spuke o e again about the pleasure
she had derived from the apportunity to use her hands as well as her
mind i an academic course,
Herewith is a list of sample activities, with a few conments about the
first three inonder to give the *feel” of the class,

o Desigrn and stiteh @ gonfalon representing some person, institution,
of incident in medieval literature or history.,

I was mmazed to learn that theee of my best graduate students were
tachling this assigninent with gusto, "They L-\plcswd delight in being able
to vmplu\ their creative skills in work which was mc.mmgtul to them, 1
was told that when the course was completed, two intended to hang the
gonfalens in their homes and one planned to give her banner to a close
friend. | knew then that this project would not soon be forgotten. All
three students did a thorough job of researching their subject matter
i with imore ardor than they would have felt for a traditional paper),
as v s made clear when they c\plnnvd their motifs, svimbolism, and use
of ¢olors and fabries to their fascinated classmates.

Yo Research, cook, and serve a medieval meal.

I'he project was poputar with evervone in my classes! On one oceasion,
the assigniment led to an otf-campus pary, unnplctc with medieval cos-
rmes, musie, origimal poetey, and large menus crafted in the manner of
duminared manuserps, One of the cooks prepared a chicken .1sp|c dish
from a tifteenth cencury rmpc producing the homemade gelatin base
during o week-long ritual of alternately cooking and cooling pigs' feer
Phe trotters had o be specially orde red from a bemused butcher, and the
cook's Teshand and children assisted in cleaning them and watching the
gelitin brew,

Lo Invent g simaulation gane based on the 100 Years War, the Peasants’
Revolt, or the Black Death,

Fhis was one of the most successful suggestions, causing students to
consider the materal ina variery of new wavs, In one class, it provided
the tmique stumulus needed byoa student who was at first totally apathetic,
frequently absent, and .1pp\rmtl\ incapable of doing ac upml)lc work. [
feared that he would drop out, Suddenly, however, he began visiting my
office to discuss the game he was ereating about the effects of the Pl.lguc
Fawast’t sure what to expeer on the day he made his presentation, but it
was saon apparent that he had beecame extremely knowledgeable on all
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aspects of the Black Death, After giving a spirited ralk on the subjeet, he
explined the workings of his game, Quickly his classmares responded,
clearing @ space in the center of the room and becoming immersed i
"Plague,™ At the end of” the session, several people asked for copies of
the game directions so that they mighe plav it with friends or familv, and
all encotraged the author; some suggested that his creation was suitable
for commercial production. lnnncdl.arcl\ after this successful experience,
the student began to appear regularlv in class, was obviously pn.parcd
and entered foreefully into discussions; he completed the course in a
highlv satisfactory manner,

.. Ce
Some other activitics:

4. Add a chapter to Mandeville's Travels.

5. Produce a kinestatie tilm running four to five minutes on the his-
torical perniod 1066-1500 (Sec Charles Braverman's description of
how he made “American Time Capsule™ in Film: The Creative
Ey e by David Sohn, pp. 101-103.)

6. “Discover™ an “authentic™ manuscript of Middle English Ivrics,

Prepare a multimedia presentation reflecting some aspect of medi-

eval English literature.

8. Complete the untivished Fite T of “Wyanere and Wastoure,”

9. Research the Morris Dance or Mummers performances and re-
create for the chiss, complete with musie, costumes, and dittoed
explnatory seripe,

10, Write a Middle Fnglish plaviet in which the situations (misunder-
standings, humor, ete.) arise from the fact that the characters speak
ditferent dialects.

P Write a fictional biography of the Pearl pocet. based on infer-
ences drawn from his writings. ¢ This suggestion led to the produc-
rion of two disarmingly poignant vet humor-laden sicces of crea-
tive weiting which tut\ll\ L.lpl’l\.lftd the classroom audience.)

As aresult of such assignments, my chisses in medieval literature have
beconme muore mc.mingful and memorable for the students . . . and more
plasant and rewarding for their teacher.
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nmarrator, tinge-frame, or
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English ar Findlay College,
Findlas, Obio, deserites o e 9 TUDENTS

et this challenge.

Richard C. Gebhardt

At all but a few selective institutions, literature teachers find in their
classes students who, by their reading abilities, pragmatic orientations, or
general lack of cultural snplusnc.mnn. are ill- prcp.trcd to rCspnnd to much
modern fiction—students whose motivations and prior experiences with
literature require that reachers modify their approaches to literary study
in order to help the students understand and appreciate modern fiction
more fullv. These students may resemble the freshiman economics major
who stated that he had been so confused by the switches from the shot-up
B-25 to the naked nurse to the schemes of Milo Minderbinder in the film
of Cateb-22 that he literally could not discriminate between flashback,
fantasv, and ongoing action, Or they may be more like the senior English
major who reacted this wav to one of Beckett's novels:

Reading Molloy was a complete waste, The story is as Molloy savs
of his life: “a joke which still goes on . .oLand s ‘there any tense for
that? " Substitute sense for tense and vou have an apr comment on the
book. Beckerr has innovated so much that vou cannot see any meaning
behind his techniques,

The students of whom [ am spcaking often have the attitude that a
story is an interesting progression of events related by a strong narrator
and organized along “elear chronological lines; that the inner r]umghrs of
characters must be indicated by such clear marks of reportage as “he
thought™; that the external setting of a story is so much more imiportant
than its psvehic landseape that deseriptions of objects simply are assumed
to be real rather than parts of a character’s fantasics. Innovative twentieth
century fiction, however, does not conform to these assumptions about
plnr. narrator, time-frame, or distinetions between inner and  outer

“reality.” Obvious in Woolt and Jovee, this statement is even elearer to-
dav, when many authors seem to share Ronald Sukenick's esthetic: “now
no one knows the plotand . . . there’s no guarantee as to the authenticiry
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of the received version, Tlime is reduced to . . . the content of a series of
discontinuous moments. . . . Reality is, simply, our experience, wnd ob-
jeenvity is, of course, an illusion,” ®

Students who want to relay as they read a diverting storv are likely to
be disappointed and irritated as they confrone literature that follows this
esthetie, The ditficult and troublesome form of much conteimporary fic-
tion requires a commitment-to-understand, and at the same time it sub-
jeets readers to intellectual and emotional assaules which call the wisdom
of such commitment mto doubt. And since, in addition, such fiction is so
alien to the students” assumptions about literature, teachers face real chal-
lenges when they ammpt to teach soplnsnc.ltcd modern fiction to stu-
dents 1 have deseribed as “unsophisticated.”

Recently, Lattempted to meet these challenges in an upper-level modern
Hction course of twentv-tive students, almost equally: divided between
those who were English majors and those who were not. My prior ex-
perience told nie that I would need to provide an extensive introduction
to tictional techniques for some students, and that some of the fiction 1
plainned to teach (eg. Beckett's Molloy, Coover's “The Babvsiteer,”
Sukenick’s “Momentum,” Baraka's “The Alternative™y could puzzle and
alienate nearly all of the students. And so I decided to organize the course
around a theme—Modern Fiction: Lenses on Life—that would let me
review fictional methods, not as abstraet terms but as meaningful parts of
the course’s main content, and that would help students cope with the
ntellectual and emotional challenges posed by the innovative use of
techniques. For instance, in my s\lhlms I told the students:

This course will foeus on the deseriptions and  comments that a
number of twentieth century authors have made on life in this cen-
rury, and it will study wavs that these authors use fictional techniques
as lenses rhrough w hick to project their images of hife,

And one of iy publichy announced objectives for the course was this:

By the end of the course. the student will be able ro write: \pc.lk
ahout how  different authors nunipulate plot, seteing, tlmr.urc point
o view, L guage, and time o vield different Uviews”™ of life,

Besides my pubiic objectives, T had some private ones for the course: to
bring unsnphnsm ated students to a point where they could see how de-
liberate technical alienation and the artistic attemipt to reflect absurdiey
work in tiction; and to get unsophisticated readers to exhibit tolerance, if
not actual svmpathy and understanding, for deliberately chaotic and
alicnating contemporary fiction,

cUle Dearl oy e Novel™ and Orleer Stories (New York: Dial Press, 1969y, p. 41,
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Fo accomplish my public and private objectives, 1 adopted a general
course organization which would fet me emphasize several fictional tech-
niques amd which would et the cliss move gradually toward more inno-
vative and dithicult works, The start of cach unit brought appropriate
background materials and detailed assigniments. bur, as it was outlined in
the svllabus, Lenses on Life looked like this:

Ust ose. Weeks 1=20 Overvicw: Lenses on Life, Plot, Seteing, Char-
acter, Poinr of View, Language, ‘The “photograph™ is composed of
these elements which we will seudy later in more detail. Bue look
for them now in o Clockcork Crange.

Ustr ewo Weehs 2=3, Plor and Scrting: Sclecting the Content. By the
mareriah he seleers, the photographer presents an angled vision of
life, Short works in Continearal Short Stories, and lunovative Fie-
tionz: “Birter Honevmoon,” “The Metamorphosis,” “The Wall”
“The Guest,” *The Hyannis Port Storv,” Optional Reading: The
Frial.

Usit raree. Weeks 46, Poine of View and Characeer: Tle Figures
ur the Picture, Speeial Tenses allow close-up and even interior studies
of the characters who occupy the center of the photograph, The
Innroralise, Tl Bel! far, Shore works: " A Day Goes By,” “Braine”
“My Melancholy Pace)” “Funes the Memorious,” “Robert Kennedy
Saved from Drovning.” *Myrthology: Wonder Woman,”™ Optional
Reading: Nores trom Undergronind.

Ustr rour, Weeks “=100 Full linovation: Special Processing. “Special
effeets™ handling of plot, character, point of view, language, and
time vield somie of the mose innovative and distinerive images, The
Floating Opera, Slaneheerbonse-Fiie, Short works: *The Baby-
atter,” “The Alermanive,” “Facept for the Sickness T'm Quite
Flealthy: Now,™ “Momentung™ “Views of My Father Weeping.™
Optiomt Reading: Vo the Lightlouse, Maolluy,

This brriet outliae reveals several imiportant features of the course, First,
to help students coneeptuahize the way tiction v created, T used a photo-
graphic analogs i w hich plot and setting formed the background; char-
acterization phed tigures against this background; point of view allowed
various kinds of portrait studs L and mnovative handling of point of view,
linguage, and timie were the speenal offeers created during processing.
While simplistic, this structure did provide a way for students to relate
tictional techniques to cach other and to their previous experiences with
flmoand television,

Within this framework, T was able to provide necessary information
about technique for the students w ho most needed 1t without boring the
others, most of whom actually need some review work, And the concep-
tual framework also helped all of the students understand that, besides
bemg a tinished product to he enjoy ed. ficnion s the result of a deliberate
CTCANVE Process, Individually, several students adnutted that the tech-
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nique-as-lens approach helped them understand detinitions they had
memorized inan carlier introductory course. And all of the students, in an
anonvimots course appraisal. reported that the organization of the course
around  technique and mnovation made clear contributions to  their
learning,

A second feature that the outline reveals is the fact that the course re-
quired a ot of reading. My approach was to read more works, to spend
less time on cach one, and to use rather specific reading report forims to
gunde student reading and prepare students for more productive discus-
sions, Here, for c\nnplc. are two of four questions on Vonnegut's “The
Hivannis Port Storv™ (1) Locate the major events of this story, Look for
switches in location, tinie, and characters as kevs to when one event ends
and another begins, (2) Now pick one major event and break it down
into the sue Her events that nake it up.

Such guidance guaranteed close, detailed reading, and i facilirated dis-
cussion that was \pﬂ'lttd thorough, and quite .m.ll\ tic. But having pro-
vided the guidince to generate such discussion, 1 did not trv to force
every nuance of meaning from cach work, nor did T seck to analyze
cach work from ev ery pnsslhlc angle of attack. Students appreciated the
approach, aecording to conversations and anonvmous course evaluations,
While some commented on the quantity of rc.tdmfz. others were glad to
have read the works and generallv were unable to suggese items that they
would have omitted.

A third characterstic suggested by the outline is that some students
chose to get broader evperience ln reading a number of ch.lllcngmg
works in addition to the basic rmdmu Motivated by individual inter-
ests, the class divided ieself almaose L‘qll.l“\ into two suhurnups (and not
simply along lines of their najors)-—a neat division that allowed us to
use the nuddle of cach week for smaller discussion groups while reserving
cach Monday and cach Friday for background presentations and general
discussions. Without exception, students responded on the course ap-
prasal that having the small groups and the ¢haree to choose whether or
not to read four optional novels had contributed positively toward their
learning mn the course.

The tfourth and most importane feature suggested by the outline is the
way the course ctnphasized sequence: from the more traditional h.mdhng
of plnr character, and point of view in A Clockwork Orange and stories
by Canmias and Sartre; through the greater expermentation of  Kafka,
Waoalt, Boll. and Barthy and into the highlv untraditiona! fiction of ol-
loy, = Vhe Babysiteer,” and “Momentum™ This sequencing etfected
transition from the kind of ficton with which the students initially fele
cottortable to the challengmg, disturbing w nting characteristic of much
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innovative contemporary fiction, Students’ response late in the course to
sue thoroughly ditheulr works as those by Beekett, Coover, Sukenick,

an raka made it clear that the teansivon had worked successtully.,
1. vas rather wide agreement, for instance, that the last work, Vonne-

gurs .mugl*rcr}.wu.w:-l-'i:'v. was a pretey casy book compared with “The
lmb\ sitter” or “The Altermative.”™ And, reporting anonvinously, all but
one student indicated greater capacity to read and understand such fiction
by the end of the term,

Paul A. Exchholz THE LIVELINESS
aid Alfred F. Rosa, OF LANGUAGE HISTORY

Clancersity of Vermont

Students should know that humans are sy mbol-maki, e creatures and
that their use of sy mbols is ane of their greatest achievements. It is impor-
tant for students to realize that their ].mgu.mc is like the air thev breathe;
it is necessary and inescapable, and w hen it changes so do thev. Students
must realize that language and culture are inestricably interewined and
that they influence and sh.\pc one another. It is also importane for stu-
dents to appreciate that Linguage is dynamic and that it changes because
people change. Although we continue to do basically the same things we
have alwavs done, we Jdo not do them in quite the same ways with quite
the same nb]cv.ts Not onlv do new things need new names but the names
ot old rhmux are umsrmrl\ changing. T he changes that have occurred in
Faghsh since the davs of Beowulf have been a function of the very
progress of mankind. 1. anguage is continually ar play with the forces
which operate upon it. It reaches our and attaches itself to these new
forces; it reflects and feeds upon itself, reconstructs, and reaches out
anew; and these change. are more clearly obvious over a number of
Vears of even centuries. What the study of l.mguaqo can do for students 1s
to make this plav, this organicism, visible and representative of the liveli-
ness of the language as a whole.
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Juseph O. Milncr describes bow 1
be involved students in some- AN ECLECT'C
thing more than an intellectual

vhcounter with the chaotie ENTROPY

world pereeived by rwentierh

century artists. He teaches :'r."ti.w ENCOUNTER

Department of English, Wake
Forest University,
Winston-Salem, North Carolina. Joseph O. Milner

In the past three vears I have taught courses in contemporary literature
and in art and literature of the twentieth century. Both courses were in
their initial vear rather successful, but 1 sensed ‘that in cach course the
radical dcp.nrturc of twentieth century thought were for students essen-
tially just matters of discussion rather than insights which pcnctratcd deep
into their psvches. We had rather fully entertained the notions of entropy
and indeterininacy, the chaos and uncertainty which had replaced the
more comfortable absolutes of the past, but a “total confrontation (mind,
body, emotion) with that troubled world which the twenueth century
.1rnst perceived was never reallv achieved. T knew then that I needed to
jar the chisses loose from some of their basic .lssumptmns about their
\mrld. Almost immediately it became clear to me that it would take a
less verbal, less “intellectual™ approach to do that unleashing. So, 1 began
to develop a more experiential approach to the same goals: a learning
structure designed to allow students to have chaos brought to their order
and then order etched onto their chaos.

The first stagre in this encounter with entropy involved the presentation
of a rather direct statement about the chaotic nature «i our world. Al-
most any phyvsicist of the Copenhagen school could have been chosen as
a spokesman, bue [ particularly liked the statemene of P W Bridgman:

. The revolution that now confronts us arises from the recent
discovery of new facts, the only interpretation of which is thar our
conviction that nature is understandable and subject to law arose from
the narrowness of our horizons, and that if we sufficiently extend our
range we shall find thar nature is intrinsically and in its elements
neither understandable nor subject to law. . The physicist thus
finds himself in 2 world from which the boteom has dropped clean
out; as he penetrates deeper and deeper it eludes him and fades away
by the highly unsportsmanlike device of just becoming mcanmglcss'

Fach member of the class was given a copy of Bridgman's statement so
that he could take part in the creation of chance by randomly selecting
any five words from the passage and reading cach of them aloud at the
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appropriate time during my rather lieurgical reading of Bridgman's words,
Bridgman’s message was somewhar snrtlmg in itself. and the ritudistic
and random dimemions of it reading clearly reiterated the notion of
chaos, fn order to make Bridgman's message sink deeper and to gain
further student involvement in these ideas, 1 asked each student to try
to capture very succinctly in writing his reaction to this kind of world.
These reactions were then discussed brieflv, bur they could have just
been left to boil, for their importance was in encouraging individual re-
sponses to the ideas,

Having gained some reaction, then, and having presented a statement
directlv confronting the notion of an orderiy ‘world, we entered the
second stage of our encounter with entropy, At this point students were
asked to read Andre Dubus's short story “"The Docror™ with these new
insights ar the forefront of their minds (other literature which shows man
contronted by a world which no longer has the order he once supposed
could have been wsed). After they finished reading the storv tabout ten
minutes) we moved into the story in an inductive nanner h\ asking why
the central character, Art Castagnetto, put the hose in the ear trunk, what
kind of promise that solution held, and what that had o sav about the
worth of his world view. In this step | hoped to ger the class to feel that
there is 4 world of chanee and random activiey in which man operates
and that Dubus sees Art's p.nnsnlunq prcplrxrmns as doomed o furility,

Having perhaps shaken some of the tull certainty of the studenes” as-
sumptions about an nrdcr]_\ world, | moved qmcl\l\ to let them under-
stand their roles as “Scerns™ as Walker Gibson so aptly put iv) in recom-
posing the waorld. Here again [ used lirerature, but in this instance the
tinch ordered work of Katherine Manstield's “Miss Brill.” This time,
rhmurh theyv were not asked to read it individuallv, but were asked to
read two- or three-line segments of Mansfield's w hole tale in an entirelv
random order. I had hiter .1!1\ cut the story into rwenty to thirty parts
mtellignble in themselves but not long umm:h to dev L']np much conrext.
Stidents drew thee our of a hat and were led in a randomly directed
reading of their individual pares in a necessarily: nonsequent rial rendering
of the tale. The class was then asked what rhc\ could make of i, could
they discover a4 beginning, middle, and end. did thev have a sense of the
w hole storv. Ay they hcgr.m to feel more contident about the tale (and
they were very quu.l\ tor do thisy Tasked what was happening to the tale,
how it was gaming 1ts order, how they liked their own rendering of the
tale in Lump.mmn to the more srruqhttur\\ ard means of communicating
it At that point T went on to tell them that much of contemporary lirera-
ture, art, and music s bule on this very concept of the audience’s acting on
the work, participatng rather *han just absorbing a prepackaged form,
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With this said we moved 1o g tinal cvperience which allowed individ-
uals to fashion the meaninglessness of random. group actvity into an in-
tethgible order. In this exercise cach member of the class was given a
sllllplc acuvity - singing the tirst four bars of * Uhe Star \pm«rlul lnnncr';
srmdmg every elve seconds to shout, “My, God, the air is streaming in
on s, thpm&r one’s hands over one's ears CVery I seconds and saving
in pain, “Fve heard enough abour W atergate™; moving around the room
G mssmy the left ankle of CVery person avail abley w rmmr on a challhboard
F'=MC* every time vou hear the word W, atergate”; assuming o fetal
position in the corner of the roomt for the full eereise; erasing rhc lnmrd
every time any thing appears. Inaddition, two students were asked to sit
with cars shut and two with eves closed. Phese aetivities were designed to
hold little meaning outside an appropriate conteat, sotie to he w hnll\ in-
dependent of other actions in the roony, some to be keved to other ac-
tvities. The chiss was urged to forget their own worlds and to acr out
therr instructions with as much bravado and elan as thev could pnssxhl\
arotse mothemselves, Mrer rhe eaercise id run s cotirse (four or five
mnutes ), tmie was Called and the clas's reactions were solicited, initially
from rthose who had cves or ears shut, Here, as wich the Manstield story,
nmany students rgpnmd that they felr certam activities were somchow
related (gained meaning tfrom cach other) and that the whole ACTIVITY
began to take on an aura of togetherness with which they became inereas-
mul\ more in tune and more comfortable. And, even more so than with
t‘u Manstichd tade, there came to be g class feeling thar their mminds had
ordered chaos into \()Hlkl’hlll(' which could almost hg seent as order. Such,
they were reminded, is the process of the mind inall of s daily activities,
Ao inal rainforcement of the CORTCIPOLATY GIFHst's pru»uupmnn with
the problem of order, 1 read Kure Vonnegut's statanent from The
Breakfast of Champions, "Lt others bring order to chaos, T would bring
haos to order.”

i have tricd this maore L‘\puricnl’ill mtraduction to these tw o courses
for the Past Wy ears and was asked o use it m o e perimentel sunner
program fur “lll’ui llll'h school students, In all of these ¢ases b found it
WS L\”'LHIL[_\ elfective s ground for the chiss's futare probes into con-
temporary litersry c\pru\\inn I eould sense that these studenty had ab-
sarbed o oreal \\'npnh\ for this contempor. iy workl view, At the same
te T could feel the benefit of such 1 holistie expenience i breaking
Jown barmers between studenes and in fostering more Lumturt]hk rli-
tons between them carly in the course, T every rupur thi~ change,
Brrought on by retlection on the carlier chisses” Lick of ot tuhnu
and un\l«.rsrm\luw, fos e these courses far richer and far more eaveie-
my tor all of us,
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Stuedones bad more trecdoenr of 'ND'V'DU AL
choice in their outside reading
and remembered more of wwhat

they read seben they avere tested ORAI- EXAMS ON
oraily raeler than required to

whre research papers, Norman OUTS|DE

Nathan teaches e Florida

Atlantic Unizersity, READ'NG

Norman Nathan

When | began o teach Shakespeare on a quarter instead of a scimester
svatent, my o problem with term papers became oppressive, No longer
could 1 give niy students eleven weeks to produce a p aper rand myself four
weeks for gr nhnu and comments (with some little time for an oby iously
bad paper to be rewritten), Now | could allow bur seven weeks for the
conceprion, research, and writing of the paper, while 1 would have only
three weeks for myv part of the assigniment,

Could there be a substitute of at least equal value? \mu there is a final
written evarm as well as a mideerm, v students are given nppnrtumtm to
eapress thamselves in writing; and rescarch papers are required in seminar
Courses, so there is no shuxr.uu of ¢aperience in that direction, What the
student in a large class does Tack, however, is contact with the teacher.
Iheretore, | decided to require cach student to prepare himself for an
individual oral examination on his outside readings, His knowledge of
Shakespeare's plavs would be covered by the wsual written exanunation,

At the first mecting of the quarter, 1 tell my students that each one will
have an exarm outside of class that will last from fifteen to twenty ninutes,
Fe is to prepare himseltl for this by reading any variety of material that is
relevant to an understanding of Sh.lkcspg.lrg and his era. No specific book,
chapter, or article murnui though I do hand out a sample tibliography
ro indicate the pe of dlumt\ that is his to choose, T stress that he need
not read even one itenm on my Tist. He s expected to make his own choice
buased on what he preters to read. 1 point out that with hundreds of rele-
vant books and thousands of articles available in a college hibrary, he
should find many iterns of interest to hinn, Should he pick up something
and find it dull, T suggest that he give hinself credit for the few pages
read cthis will appear on . lnhluurr.lph\ he 1s to brnw with him when he
takes his oral exan and proceed to another iten.

The one thing prolubited i to read within a narrow range. “You are
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nnt hunQ asked ro do rescareh for a term P\PLI to be delivered ul.\"\. }
rell the class. One student might prefer something on Shakespeare's lite, a
chapter o two on Elizabethan F nglind, 1 few articles on two ar three
plavs, and parts of 4 book on witcheratt i Shakes speare. Another may
comider Shakespeare’s ise of the Bible, Flizabethan dress, chaprers on
how the plivs were presented, an article ona minor poine in Jalias Caesar,
and 1 slime hookons Shakespeare’s audience, T suggest thar the student
choose his readings as it he himself were expeeted to teach a few plavs,
Ele should obtain’ whatever tyne of bae kground knowledge that he feels
he would Like to have.

When the student comes for his oral, he is permitred a carhon copy of
the bibliography he hands me, but no notes. His grade will be determined
Fargely on the rullumnu factors, the tirst two bcmg stressedd:

o How well he knows what he has read.

2. How much he has read.

Lo LS reasons tor making his particular selection.
4+ Phe qualiee of his oral presentation,

Types of questions Task, varying them so that no one pattern develops,
mchide: What was the least (most) interesting item vou read? Which
writer seemis to vou to be the mose (least) schularl\ and hest supports
hiv statemenes® Conment on the author’s stvle of writing, Did vou tind
any disagreement among the items vou've read: Any n\ul.lppmg of i
formation® Why did vou ¢did vou not) find this assignment of value
Which did vou pnr\r the articles or the pam of books that vou read?
How did vour readmg supplement what we're doing in claw?

Phese are. of course, general questions, T begin this way to pue the
student at case, He cananswer a generaliey it he has done any work ar all.
Ehs answers, however, fead me to specities inarcas where he himself
clims know fedge-—and the ', B and s tand an infrequent 1 and 1)
L‘nlL'rg'L‘.

Smee am not looking for “right™ arswers, myv not having read any
item presents nosigniticant problen, Is the answer reasonable, convincing,
supported® Afrer a httle experience s acquired with this tvpe of exam, it
v dithicult o make astudent believe that vou haven't read everything on
his list’

Studenes invariably inguire as to “how many pages:™ While 1 refuse
to he trapped mro g preese number (placing a premium on large print,
Jduodecimos, and well-ifluserated booksy T mention that few stirdents who
read under 300 pages are Bkelv to pass. ©recall however, that T gave an
\ to 2 student who read bur 350 pages and show ul great know lcduc of
her diverse readings, and that .student who “read™ 1700 pages 1eceived a
}).\rvl_\' deserved (L
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There are many advantages to this tpe of exane Not only is cach st
dent treatedd s ant individual, he has far more independence o chvice in
B readimg than if he were to choose 2 topse for o+ tetm paper Also, the
project saves me time, While Tean correet anly tew reseacel papers an
hour, 1 ean average three students an hour oncan oral esa that s far
more pleasant cto e ) than reading papers, And there are ne rewrises,

Maost imporrant is the value to the student Final exams reveal thar the
backgrouad reading has helped the student answer guections an the phivs,
Ao, what he remembiers from the course will be greatdy inereased by s
having read tems of his choice. Former students, now teachers them-
selves, have told me that the assignineat was of great help to them in
presenting Shalespeare i their own chissrooms. And while perhaps half
of the students are nervous when thev arrive, most are pleasantly surprised
to tind that they have carned a good grade, As 4 mateer of fact, grades
here are somewhat higher than for written exams, tor few dare to face
vou without having put in a real etfort, Apparently they sense that bluf-
ting will be quickly revealed inan oral exam,

The only disadvantage 1 have found is that working studenrs have difi
culty coming for the oral ata convenient time. Bue 1 ean atford to incon-
venience myself—which T would have to do in any event if Tmarked term
papers. Clearly, secondary school elasses would have more trouble arrang-
g tites for the orals than @ eollege class,

Al i alll Tsuggest an oral esam on outside readings of the student’s
own selection s a pleasint, ¢Fective, more nearly democratic, and more
memorable tvpe of project.



