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ABSTRACT )
, _ Developed and coordinated by the Bureau of Reading.
Education of the New York State Educatdion Departament, Project Alert

is a statevide inservice program- to facilitat tituting or
improving the diagnostic-prescriptive approach to reading .
instruction, As part of thig program, a re g résource kit was

prepared by the bureau to give structure and direction to the
projects in the local schools. This nultiledih kit presently has six
packages, with three more to be prepare Each of the packages in the
kit analyzes one skills topic in readind. Package 4, "Assessment of
Listening Skills,® contains basic skills materidls and sawmple .
1istening oxercises with scoring devices to aid in the diagnosis of
students' listening comprehension needs. Sample scoring sheets and
charts are contained in the appendix. An overview of Project Alert
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T .o . - “Overview of Project Alert ’ . C e \;
e _ . _ Thomas Fitégufﬁld

\ . Associate, Reading Buveau .‘

. " State Education Department ‘ R

. Albany, New York

D Project Reading Alert is a statewide inservice program with the ob-

BT R .

jgciivv of instituting or improving the diagnostic-prescriptive approach

to reading instruction. In an effort to increase the impact of inservice

B, ' .
programs, this prcject has been developed andmcporginated by the Bureau of
'Réading Education of the New York State Fducation Department. Many previous -
.. insetvice programs utilized outside speakers for short-term lecture courses

4

which had litgle ewpnasis on demonstrations of classroouw tehpniques. _Prbject
Alért‘is structured to overcome ﬁhﬁgwideSpread negative respénse of tepshors‘
to traditional inservice g{iiggeqpﬁts. For this';eason.the projett.has
several ynique features: -
‘ -, f ' 1. Classroen teachers,are used to facilitate and éﬁide inservice,

,,,,2'; , _ .programs. _ : | . .

2. The emphasfs is placea on the self-direction of teaclecrs in
L QQ;?rﬁgn!ng content of EPe inservice prograii,
} 8 3. The emphusis 1s p{aced on cilassroon demonstrations of new - B-

r techniques. T .

) .
4, Finally, 50 school districts arc cooperating and sharing inservice \5\\—\<

”~

. s % -~ ‘ . . J . .
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materials and objectivés. ot . < . ;

Projccy Alert has been stiuctured in three phases, each training a

group of teachers vio, in turn,lPawe initiated an inservice program for

other tcachers. Thcough this "ripple" effcct, it is expected thnt approxi-

- C .

natuly 5,000 tnacnﬁ;s will be exposed to . the rcading inservice.program.

'Thg first phase of Project Alcxt, funded thrOugb quﬁ. Title 1 funds, Loz

]
brought together the 50 directors of the summet prcgrams for a 2-week work-

shop in March 1972. The participants focused on thre« main activities:

. -

R. Exploring, critiquing, aiid utilizing the "Reading Resource Kit",

a

2. Rafining inservice models for each.of the 50 projects, and

'
3. Investigating additinnal diagnostic-prescriptive techniques by’

reviewing new commerciel material.ana visiting school programs.-

The SO reading epecialists returncd to their communities to direct
the sccond phase of the project, a sunmer instructjonal program for children
in Title 1 ESFA ptograms and lnservzce training for 670 Title<1 ESEA I
teachers in the suumer program. This second phas¢ was also Iunded thtough
?itle.l, LSEA. As the director facilita;ed, guided, and evaluated, the

v .

teachers decigned their inscrvice program £o meet their own needs in the

classroo&: diagnnqr§§1préscription, evaluation, and managegent. The spirit

of expcrimentation was encouraged through classrucm demonstrations, shared

instructional responsibilities, and self-evaluation, The-Reading Resource



L ]
- - &

.o
. ) - - ~ -
R *
: .
. L3 ©

Wi Kit and commwercis! material provided the focal point for tcachers! ‘ "
. ; . . . 2 . - *

T distussions and teaw projects. An fmportant objucrtive of the summer phase
'—'—v—*, s - . A ! ‘ - = : . !

was to prc are the Leachera to qQr anizc'and facilitatu inservice programs
P & P 4

. wt !

- ..I '\

this past acfﬁiginryear (1972*13) in theAt 1nd1vi§pal schools., The »

-

']
- £ . a

A teachrs trginbu during the fuwmer returned to their buildings as teachers-.
R L . ) - . . .

leaders with the responsibfiity of ofganizing an ihéervice program for théir -
R ] LA ¥ L]

fellow teachers. . ..,

*

2

Throughout < thise program, commFrcial and locally devgloped materials ’ "j
I:were used to assist teachersr The Bureau oI Reading “Edudation prepared a
Reading'kesqu%cé Kit to give added structu - 1nd direction for the S0 | »
pro jects. This'wulti@edia kit presently ha. .ix packages which permits the
teaclier Lo select-are;s of intérest and nec's, and to work through the regdings,‘
tasks, a?d evatuationg. This nay be duné‘inﬁependvntly or in a group, Lo
depending on the désired organization of inservice in tht building. \'
The Recadiny, Resodfce Kit provided structurgl guidelines for develpping
. a roadigg p;nylv ﬂ;s;d on indfviduél needs of Students as advocated by the
Regoents positigﬁ paper on reading. Iluscrvice lcaders used the Rit 2§ a éi
springboard for cvaluating and improving the skills and techniquos”si
‘ teachers. Otgbr iuservice materials will be used to ex?and the program as

the necds of the teachers indicate. The kit is not designed as a complete

. . : .
teaching resource 10 as a couplete rcading program for a school system. (
. . ¢ *
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e« The kit'’s central focus is the developuent of a diagnostic-presceriptive
*- ~ N . ‘ - Y -
approach to c}asnrnuh reading instruction, Each of the packgyes in the
! kit analyaés one shills Lupic€%h‘reading. The following is an outline:
. of the contents of the QRCLaéPS. ,
T 1. The Recobnition of Rcaﬂtness . ;
+ ' * . SRR “ -
. 1i. The hforual Reading lnventory ‘ .
: . ‘How Lo Construct : ‘
- 2. How to Administer with a Domonstratinn of Procedures
- 3. Recording Scores .
111, Diagnosis of Word RccOgnLtiou Ability ,
1. Teghniques for Testing _ 4/ .
& 2. lInterprctation of Tests - /‘ ‘
. 3. Avajlable Materials / '
. 1V. Assecsswment of Listening Skills //{ :
’ V. -Classroo., Mgnagement ' ‘,’f .
.- 7 .
1. Data Collection: Organization and Vsc
2, Facilities .
: 3. lInstruction .
Vi. Fry Readability lndex .
(’Fﬁ{x VIi. Improviny Couprehension Through Questioning Techniques
(avaiiahle 19742
‘. VI1l. Reading in the Contc
(available 197/ ' R '
1X. Prescxiption/fh Word Recognition Skills R
. (avai lable 1974)
L With ﬁpis brxuf overvicw of the components and activities of Project,
d ALERLV',M;.;I;(’ of the six available pacﬁngvs is presented following the
Administrajor's  fHandbook vhich describes the intended uses of the
C, packacge! . .
vt ' i
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Administrator's Handhook ) - ) :
~ . .. ’ 4
. for v s \
:@; C . 'lnservicc Reading Resource Kfit . %
e ! c |
,.K . - n . L) f
. . v | . : \.
. . . ) ) . - 5,
, Gratitude is cxpressed o those writers who Jelped prepare fpdividual
packages and provided inspiration and creativity gs they wrote the harra-
. T i . ' ' .
tives, planned the scquences, and‘prfangcq the tasks for the Inservice
Reading Resdurce Kit; 'Appreciation goes to:, . .
L . . .
v t, . b .
'. : o PROEBE LAZARUS  -Supervisor of Special Educalion, BOCES -Nassau
* County, for the Fcadign Ruadiness Package
DORUTHY OHNMACHT -Assistant Ptofessor of }ducation at Russell
-# ) . Sage College, for. the Informal Reading Inventory
} .
. L4 I
- . JéNE COLLSS ~Former Director of Reading In Holland Patent
. \ . .« Schuols)\tgr Diaginosis .0of Word Recognition ability
- . -
' ) Igrm{m HODGE -Assistant Dire ior, Two-Year College Student
' Duvelopm: ~ iter, for Assessment of tistening
Compreh. asic . . .
. BERYL STEADMAN  -District Supervisor of Reading, Distcict #3
e . : . Huntington, lfong 1sland, and THOMAS FITZGERALD,
. Associate in Reuding Education, for Classroom
¢ Management
. . EDWARD FRY -Di;cctor of Reading Center, Rutgers University,
for Readability Index
: ] Q ¢ ; .
The nariatives for the casdeties were read by:
SARA PL T -Réading Spccialist, formcr teacher at Albany
High School
re ' e
PHILIF ORRISON  -Assoviate in Liducatione ommunications
The - writfny-cditinp staff conkistod of $ara Pi&t, Agnies Holleran,
forun ﬁnglish Department Chairman ot Cohces High School, and kllen
Murpbyv, English teacher,  They contributed to the clarity, conciscnuse,
v and accuracy of aarratives, tapes, sad workbooks,

/
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. L BEST COPY RYRIPABLE
Appreciatien o) 4 e o THe }fafa? {1 -the Statc Education Depart-
‘ment unfte: Mass Cove wulcov ¢ .o 'to Viiusl Center, and Publications for
.} - 4 . - : - L] 1)
exceedfng tla 3y roles fr pro e 1o 'vareriuls,  Specfal mentfon {8 given
- . ‘ .

to Belen Marvion and J -u Jy0- o7 il Cuildcriand Cential School District

and to Willfan Nefeer o2 Shile o) Gobool,y Lathan,for thefr kind

cooperaticu tn dakin; the pyooie i possiblc.
s ' .
W .

This 1esource kit »as pr-ov -4 under the direction of ALBERTA C.

PATCH, Astociete, Bur: wu of Senelto Ejueation,

Other mewberc of tu: Stal: ZEf(Ztion'Department who gave generously

L]

of thefr timc in a conculiont o ..~ity axe:

CATLELAINE BAILLY, Aora s | “?uiginn of hescarch and Educatfional
Clt Ui, e " L ite

THOMAS FITZGERA'L, Assco!l. ., Hureau of Reading Education
POROTINY FOLEY, éssoriste, Bror.au of Elenentary Curriculum ‘
VIRGLL 1A FRANSYES. Y, Ar. it Burcnu of Rg;dlng Educstion
WILLIAY HETZER, Accnciate, fureau of Educatfonal Toiev;sion
ROBERT‘JOHKSTDN;, (hief, Liiccu of Elenmentary Currdculum

~ FRAKCES MORRIS, As.ociatc, Pureau of Ereding Education,

PAULA BOLLINS, A.sncdate, ¥ uveu of Reading Education ,



o . ~° FOREWORD

The {den for the Inservice Reading Kesource Kit for classroom teeschers

14

T vag first concefved {n the Busegu of Reading Education ia 1970. At that

time the nesd to reach far more teachers than s presently possible through

{nservice local workehops or through the limited number of collegiate

programs available to a district became evident. This led to a decdsion

to devclbp a series of learning packages, for use by Individual teachers
. : -

6 ' " or by small groups of tearhers, While they are designed to be self-
! - ' )
divected ard self-paced, it s hoped that they will be used whenever

‘possible under the direction ¢f a conpetent reading consultant or dfrector
of currfculum. The firct six packagés completed in the. series deal

prinarily with dlagnostic techniques useful in the classrtoom, the evzluation

+ of the spproxinaste difficulty of materials and the organiration of a
classroom to provide fndividualized instruction and thus Eill the fdentified
qecds'of the lesrner. ’_,

. Thete pacrages are intended to serve as toolsﬁfnd to expand the
. - cepacity of the State Educatlon Depsrtmené to reach all teach;rs in New York
| State concerned wSth providing the highest quality of {nstruction. It I:
- our hope that tbes; matesfals, used in proper éerspective and supplemented

by other means ior i{mproving the tcacher's cffectiveness in the clacsrqom
reading progiam, will enable’the school districts to i{mplement the progrem.

.proposed in the Regent’s Position Paner No. 12, Reading, published in July,

P
1971, , f
. o . - ‘”&C_-CE}¢uf.2rmnﬁd
. . Jene Algozzine, Chief
. Burcau of Heedirnpg Education




.. Dovs your tnnchfhg staff{ weed help {n:

o ¥

* INTRODUCTION ) .

) 2 .

s~eeconstructing an! ministering diagnostic reading tests
meadpdividunlicin,: reading fnstruction . ' :
seedoterrining the readabllity level of materfals v -

*  eeedeteamining realing readiness of fndividual students - .
seetusting wrd recognition ability ’
==edevel sping coniunication ckills related to reading---such as those

found in li{stening ‘ .
ceedesipning propirns for students based on their abilities and
needs . .

r
/

‘Do you find 1t difffcult, §f not prohibitive, to get the time, facflities,
end resources needed to provide such help? ’ -, . .
The Inscrvice Reading Resource Kit provides low-cost, on-the-job training
to assist classroom tescuors in fndividualizing reading programs. Flex-
Abilfty {s an Important featuré of the multi-media approach. Sfnce the
progranm {s seli-admini<tering and self-instructional, the, teacher can
schedule his oun learning tim¢ and place, can adjust the materials and the
pace to fit L!s own noeds, using af rany or as few of-the components as
he chooses. Tihc only fucilities nceded for the program ate s cassette
playtack recorder, a percil, working space, and efther albmp film pro-
juctor or o cne fnch vid b tape-piojector, preferably one which fncludée
& monitor. L : ‘
Few biblioprsphical references are fncluded {n the k{t since they tend
to become cut dated raticr rapidly cnd 1ists may be interpreted as
restrictive. Aduinistrators are urged to keep {nformation about up-toe
data professfonal rescuice materfals recdily avajlable. The school Reading
Coordinator can suggest gpecific materials on request.

o

A 4
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Seli-Tnstiuctfonal Inservice Reading Kit: A Resource for Developing
Mapn rticelroncriptive Techniques tn Classroom Teaching of Reading’

Objectives for Use
. :
e Adtelstintors and reading supervisors will be able to offer a resource

preketl to classroom teachers to assist them in individualizing their
rrodfng programs,

.o .Adritiztrators end veading supervisors will be able to plan a self-
instrucciggfl fn-s -vice reading course for clacsroom teachers.

.o .Classrenn teachers will be able to use these nmult{-medfe packégea

indipendently to develop expertise {(n !ndividuallzins reading
fnclrucztion. .

.+ .The ¢lossroom teoacher will be able to use the packages in this
tecource kit to instruct hevself in:

. -
.

...necessing etudent readiness for learning to read

¢ ...conatructing appropriate ciagnostic reading instruments

...fdctermining cuitable reading materiais for students
‘ ]

...pteccr!b}ng appropriate reading tasks and programs for students
eeeTocOrding read{ng progreﬁ%‘!hﬂ maintaining records {cor students’

eessnlecting classroom managemenc procedures aJ&ropriate to ep-ciftc
¢ ! meede T ’

The Inservice Rheading,Resource Kf{t $s:{ntended to aerve as 8 spring
board, Lulping the clascroom teacher to diagnose students’ resding proficiency
and tw presardbe eppropriote pregrans for evecy child fn a range of frome
below- to-nlwve-average achievement. 1t {5 not meant to be & clinical
instrume nt. intentioneally, {t cvotaimplif!cs techntques for diagnosis,

( holddngn to the thesfs that as a8 tcacher gains éxpertise, he will become
cvgre of questicns vhich are raised by gpecfalists in the field, and will

pursue trgbisticatcd pxosedures at greater depth than {8 undertaken in this
foundation study.

-~

-
L 4
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- OVERVIEVW CF CONTENTS ?

Package 1 The Recognitfon of Readiness o ' -
(Beglnning Rending Levell\ '

This package deals with means of determining a child's developmedt in
mastery of the skills essentf{al to lcarning o read, It provides a set of
axiuoms or gengralizations about the process of reading which should help
the teacher to fdentify the child’s point of reafiness. <Suggestfons are
given for certain tasks which will sid the teachcr in prescribing sppropriate
fnstyuction to meet those needs. >

Package 11 The Infdtmg} Keading Inventory’ .
This package explains how to construct and how to administer the
fnformal reading inventory which i{s a most useful instrument {n providing
sppropriate placement for students in materials and {n the reading sRkflls
sequence. It helps diagnose streggths and weaknesses givin; the teacher
fnsight into the individual’s learning needs. A video tape or 30 mm £ilm

demonstrating procedures accompanies the packagc.

L]

Package III Diagnosis of Word Recognit!on

This pacxtue goes into détail {n the techn!ques of testiaug word
recognition. DMaterials are sugbested. Interpretgtions of tcsults are
provided” as‘gufdelines for teachers. actyal tést situationsc have been
recorded on cassette tapes. . . .

. . ' v -
Package 1V Assessment of bistening Skills

This package presents materials for assessing the chilti's listening
comprehension level, Gample exercisss, scoring devices, and samples of
quéstion technicues ate included. This is the first of geveral packages
dealing. with communication skills which are related to the reading ptorvss.
(The other packages afe 5o be developed at 8 lator time).

Package V . 7 Classroop Management

: '
rs +
.

.This package deals with three major’ concerns in classroom ian;étment.
Section I foruses on data collection. The teacher learns how to organize
and use {nformatfan about students' reading skills. Section 11 deals with
classroom 'facilities . and staffing. Section 111 {s directed toward instiuc-
tfonal procedures. - . N
. * ) . "‘ . -
Packepe V1 ' The Fry Readability Index d
. This packane is a uorking tape and study book to teach the Fry rord-
ability Irdex, wailc h1s ong of many ritthods used to determine & textboon!
‘1ével o reading difficulty.

A
v



gilggt AL T £ Fesauaoe Kit
s — e Sftuatfon T . ) o Y .
A beg inning elementary cice o o %oacher hon biad 1igtle or nox '
bnck@xound fu the teachf: . of 1ot ¢ - Eha o Y4 {or help in organﬁping r
. bhay clasgroon.  The princi .l «f o, chepl caily the Inscivice Readipg
) ‘Resource Kit toe hey nhtcrt.u:. [SVARY --‘pa l .'nr'nnge & schedule for .
: using it after "school 47 tiv 1111 .77 the Gehiogd ontw days cach veels ¥
v« Be asks heg to heop' B, Yoi Wiish WLy hny VAlvﬂ this rescurce 'may-have -
. in {mproving her own Bffe“tfvun;e' . ties eladarcon and asks her veatling
. teacher toassist her fn Lir ase o - e kit, )
o ¢ ‘ . ‘ hd e < ' ’ [ a
R Situation II K : -
E _ - i . .
S A team of social stvdics ter , 0 in a @it echool {s concerned with
: the sultability of textliche for 9’. ~adents. The departinent chairman
. schedules meetings for then to u-. ' vesource %4t and learn how to
‘determine the rcadabtlity filffcet  : the tex®s. They learn from the

resource kit how to do informal t-- oo to find the students' reading
instrucsgonal level. Thed: findi-.. 910 be vepeated to the school prin-

cipal afd to the guldanre 7tice o ' chared v Ith teachors $n other coatont .
arces. Reconmoordstions as (o) L voeriateness of materials will be
fncluced in the 1oport aml djust.. - il be wade In selections of texts
and in groupin, jrocadute: to pre-- “ftable inctiuction for the students,
{tuation 111 : ’ . . R
The curticulus commitie~ of u . . ol district has repcrted that there

“has been no recent dnservic: cours o oreading for {ts classvoom teachers.

A survey of need ana g priciity 14 o Q- nade. Teachers {n preatest need

of this service are ﬁChedU;ru thrzi o+ the entire sesovree kit by the reading
supe;v!cor. A ualx“y !nrx: L6t 4o bescd for Inscervice credit, according
to district golicy.: when h toechor « Lo evidence of satisfactorily.
completing the course.’ . =

Siguation IV - o *
;. A langauge-arts socin?~studivn'f< » of teachers on a secondary level
quést!ons the suitability of the cur, uium for the low, average, and above

aversge students in the schaol. Th wouding coordinator sugpests. they use

" 8 readabilfity index on teats nnJ'sp;n¥‘msrtaxy nnterfals, This lqads to

: : _ \
studcenuts,-utilicing suprestiorg from 1o packafes of the kit ¢n determining

further study of the Incftsvice Readin, Fesoutee Kit, Among other {discoveries,
the team deteri:ines; after ;tﬂff!}nh peniPrble stictont test seoreg, that

the abeve averane segmert of populat i s copeble of stretched performance.
A survey of av-flalle vesourers s oot Tangd cosmndty Is tecommpnded.

The team gonstructs 8 cursfculum ¢f é,n.mx range and: depth for these

&
necds and pftscribing exte: to0d Oppuliuﬂftfvﬁ for ,ﬂdtppndcnt study and

-dndividvalization.

o
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Inservice Reading Resource Kit -

[ - .

PACKAGE IV

'

Assessment of Listening Skills

-l
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INTRODUCTION >

* .

+In addition to providing the backeround necessary for under-
standing the idedas dand vocabulary found in reading materials,
listening skills are the toundation for the development of

the other communication shills. All of us, adults or children,
usually spend more tlme.lhstenlny than speaking. Infofmation
comes to us chiefly by listening.

" An evaluatiom.of 4 child's listening ability can be an effec-

tive and dependable measure cof reading readiness. Evidence
that 4 child understands what he hears can be used to determine
hlitlnstructlonal level,

This booklet has been designed to help you diag
ing qpmprehen51on needs of your students. .It

for use with individual students; however, som
ed procedures could be utilized in group situations.

he listen=-
n designed
e sugpest-

The materials for assessxng a child's listening comprehensxon
‘have been organized in three parts.

{
I. Basic skills materials are found in this booklet,
Part One, - . -

II. Sample listening exercises with scoring -devices are
found in this booklet, Part Two.

I® . This boollet appendix contains sample grid sheets and
charts.

| 4 * -
e
~
o

To begin your program, read this booklot Part One, "Intro-
duction and Basic Sklllb Materials."

& M

#
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PART 1
BASIC SKILLS MATERIAL .
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of a person’s
time each day
' L is spent 1n
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- 1 /bi o
/: 1S spent wrltmg,
- » 16% |

is spent readlgfg ;
\

S
30% is spe‘ﬁt taplking;(

while---

’ ‘ 45% is spent LIS{EN_ING
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BEST COPY AVAILABLE
o Everyday the

- listener is
o - bombarded. with
sounds from

-




"~ When these
sound inputs
aye heard

 areaction

may result in -




/Y




20 i

~

~ this procecs continues...
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Sometimes,
| “however, a block
- ~1ntervenes B

~ - between the
message.and
the receiver,

~

: et at®  Sua
‘doydreams
isolates sounds

" is interested only
in small details

does not get
personally involved

occepts words at -
literal level only

does not make
inferences

avoids cues

' likes to arque

does not relate new
data to past

experiefices or

learngs

does not require
. prooi or evidence

is distracted easily

by outside

influences, daffections
ottitudes -
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GGOD RECLIVERS must b ‘:xw_;"'.xur‘u‘r(!d 1o dem'lc.xp rosiTive
L. LISTENING HABITS. . . . o -

e .. L

L s
R v . P ) - .- - ¢

A good listener chould be able to:
N 1. Integrate what he hears with Jha; he knows
jﬁ?’“ 2. sten with feeling and intuition ' R )
17 '3, Listen for the essence of things ~ = . | Lo *

13; 4, LooR~for ideas and orga?izaﬁion
‘_ §. Look for distortions and miéi;formétion_
} -“. H. Keep an open mind '
| ) 7. -Recognize cause-effect relationships ’
v \
And use what he hears to: ' ‘
1, «Categorize facts . X
2. Compafe ddata with past expgrien;es :
3, Identify main idea and suppcrtingrdetails
o HZAGutline key point; l
5. Summarizg épgaher’s intent s !
‘6, Use speaker‘s idecas for inference and hypothesis making:
: 7.  Make acc&rate judgments of speaker's'message
& 8. ,Distinguish.between fact and opinion
9, |

Interpret figurative language

[ 4
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. SAMPLES OF
TASXS USED TO
DETERMINE
LISTENING
PROFICIENCY
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}--Taé} Two:

- Task Three:

27

MusT

*

. ©OTHE RiCLTVITR

s IDENTITY SOUNS '

S

Task One:  Tdentif{y sound heard
ally pvopie talking, truain °
Whlatle iy Car motors, wind, ete. )

in the student’s school/area
environment., . ’ ‘

Identify special
sounds--whistle, bell ringing,

;_hamxor tapping, rapping on glass,

rubbing sandpaper, blowiny a
horn.

-
Identify words which
begin with particular sound as -
teacher proncunc¢es them from a
series.

- FOLLOW DIPECTIONS

Task One: GCtudent is able to
complete a one-direction task;
for example, "Go tu the w;nduw

Two:  Student is able to

compiete a twec-or-more~direc-

tion task; for example; "Go to
the windcw., Fick-up the. bock

about dincsaurs. Bring the

Tasx

T atdin connon

NOTL

book to a particular person.
-Return his book 1o the window." -
Task Three: Student Js able to
‘understand an implied direction.
The teucher savao, "Now it is
time for math clans." Does the
student underctand that he must
“clear his desk and get ready
with the appropriate materials?
Does he understand the direct-
tions that are implied by cer-
statements? »It is
“time. for lunch." "Next is read-
ing class." How does the stu-
dent react to such statements?

SEQUENCLE 0T DLTATLS

-

Task One: Read a4 simple two=0r=

_three-sicp process. Ask stu~
“dent: "Did such & such come

firct or lact?"

«*

STERN TO:

IDENTLFY

VOICES . ST s

Task One:  Use tape of sev-
eral adult voices. - Have
student select teacher's
voice from group. Describe
characteristics of other

voices heard--l}ow voice,

squeakv, hlgh-pltched, etc.

<,

Task Two: Identity voices of
classmates either from a
tape or firom behind a screen.

Task Three: &dentify loca-
tion of. sound (outside-in-
side, front-back of room).

NOTE SIGNIFICANT DETAILS -

Task One: Read a simple
statement. TFollow. this

reading with a direct recall W
questicn. Statement: The

dog ran down the street.

Question: where did the .
deg run?

Task Two: Read a paragraph o
aiou From among many

details select the most im-
portant and question the
student for recall.

Task Three: Read a series

of sentences aloud. Ask
S§tudents to repeat each sen-
tence. Then read sentences
again omitting key word. Ask
students to complete.

Task Four: Read a series of
words from a list, starting
with ong word and increasing
the nunber, asking the stu-
dent to repeut from memory.
Dlscontxnue when a student
micsses two in a row.

-
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DISTINGUISH BETWEEN FACT AND
OFINICH ‘

DISTINGUISH BETWEEN TANTASY
AND RLALITY

Task One: Read a}oﬂd a
selection and have students
respond to the question,

Task One: Prepare simple para-
graph of factual information.
Insert one sentence of opinion.

Read aloud and ask students to
identify opinion.

‘Task Two: Tape TV/Radio com-
mercials and ask students to
distinguish between fact and
opinion. .”

DETECT BIAS

Task One: Prepare a reading
about a young child. Use
loaded words. (Boy: 1lad,
tot, youngster, brat, urchin,
delinguent, etc.) Ask listen-
er how he feels about this
child.

Task Two: Read two descrip-
tions of a wirter day, one
favorable and one unfavorable.
Ask child to determine which
writer enjoys wintertime.

DPAW CONCLUSIONS

Task One: Read story aloud up
To concilusion. Ask students:
to supply the conclusion.

Task Two: Prepare a reading
whose story line indicates the
character wanted to do scme-

thing. After reading the open-

ing paragraph ask student lis-
tener what he wanted and why.
Then ask student to tell you
how the character will ¥ry to
get what he wants.

"Could this have really
happened?" Or "Is this story
real or make-believe?"

Task Two: Read a story.

Ask student to identify clues
which reveal that it could
not have happened.

MAKE INFERENCES '

cuss with students gommon
experiences which a
ilar to those of chakacters
in the story. Or aft
story is read have st
listener relate this stary
to his personal life.

Task Two: After reading a
‘selection aloud, ask student
to select from two state-
ments the one which is best
on the basis of the infor-
mation provided in the
selection.
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’ Questions for
Grid One _ RECALL Grade Level §

Vi

1. -According to the article when was American a tresure house

-. of great forests? Ans: at the time of its discovery.
(recall) )

2. Where in the aétiqle,didAfhe author talk abput people
"striking it rich?" 'Ans: at the end. (locate detail)

3. What two mountain ranges did the article mention? Ans<
Appalachians and the Rockies. ‘{identifying)

-~

. ¢
¥, How tall did the grasses oh the plains frequently grow?
Ans: as high as a man. (recall)

5. Where in the-.article does the author say, "No other
country within memory has been blessed with such a
wealth.”" Ans: at the end. (locate)

6. Redwoods grow to more than how many hundred feet high.‘
ASS: 300 (identify) -+,



“  LOCATE MAIN IDEAS IDENTIFY A SEQUENGE OF IDEAS

Task One: Read:paragraph Task Ona: Prepare simple

~aloud, and from two state- - - paragraph of logical pro- °*
ments }gu have prepared, have gression; for example, one
stydents select the main idea. describing a percon doing
: . * an act with which student
Task Two: ‘Read paragraph aloud, . is familiar, like getting
and from more than two statements ready to go outdoors in the
have students select. the main winter. Put one action out
idea. of order and ask student

| . to identify.
Task Three: Read paragraph .

; ‘ . aloud and have student tell Task Two: Read paragraph
the main idea in his own which gives directions, for
words. - ~ a familiar sequenced task,

}ike pouring a glass of
milk. Ask student to
- ' arrange acts in sensible
IDENTIFY A SPEAKER'S PURPOSE order.’

Task One: Read one sentence
aloud several times changing

stress and intornation. For UNDERSTAND -IMPLICATIONS
- example, I'1ll go to the store. A
I'11 GO to the store. I'll . Task One: Read a story .
go to the STORE. Ask.the aloud and ask students to
student which sentence sounds < think about how they would
like an answer to each of - dress the character if the
these questions: Where? -Who? . class were to make the ‘
What Act? Repeat your reading story into a play. Or have
of the sentences. : » them describe or{dpaw a pie-
; ture of the sett n§.'
' Task Two: Read aloud a
IDENTIFY PERSUASIVE MATERIALS story about a personal
=¥ < experience of someone.
'+ Task One: Select two descrip- Have students list similar’
’ tive paragraphs modeled after .experiences which they have
1V or radio commercials. Read had. (Humorous, frightening,
one paragraph with emphasis. etc.) .

Read other paragraph in dull,
listless voice. ‘Ask student
which article he would buy and.
why.

Task Two£ Read aloud a com-
merciai. Have students ligt
descriptive words used.

*

Task Three: Have gtudents v

change No. 2 above by changing ¢ _
adjectives. i . '
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REACT TO MOOD : © VISUALTZE DLSCRIPTIVE. AND
: DRAMATIC TALUACLS

Task One: Read aloud to student .
a passage from literature and ask Task One: llave 'students

. him to determine the feeling. identify how they feel after
How did the charaeters show their ' hearing several sets of
feelings by the. sound they made? _sentences. Make one pet

. . sad, gloomy, drab; have an-
- Task Two: Read the same passage other set fdcused on happy
- AP ———— »

- in two wdys, with feeling and events, etc.
B with little feeling. Have ‘
- students identify the better . Task Two: Ask students to *
v reading. Select obvipus mood + Tllustrate a scene des- ’

pieces for this task. cribed in a set of sentences

A ) which ‘the teacher reads to
' - him, '

REPEAT A MESSAGE WHICH IS GIVEN

- . Task One: Read aloud simple BECOML AWARE OF SPEAKER'S "~ |,
: letters or numbers and have ETYEQ
student repeat what he hears. «
. . ‘ ' . Task One: Read three selec-
= Task Two: Read aloud simple tions to student one of
Y sentences and ask student to which is definitely in a
- ‘'repeat what he hears. Move different style from the
' from simple to more complex others. Ask student to
sentences. ' identify the parﬁgraphs
‘ ~f which are similar in style.

_ . Task Two: Play tape of °
Lo s different speakers known
S ' S . to child. Ask child to

' identify speakers. '

.
v

. i FOLLOW SEQUENCE IN
: DEMONSTRATION

Task One: Out of sight of
the child tape bell, pour
water, and thump desk. Have

‘student duplicate sounds in

same order.

Task Two: Out of sight of
child, sHarpen pencil, rap

on door, dial phone, type
letters. Ask child to
identify sounds heard in , -
correct order. '




. PART TWO
> - - . . GRIDLISTENING
. | EXERCISES AND

GRID SCORING,

DEVICES




To diapnose an individual student's listening compre-
. hension skiXln, you should test {ive arcas of competency.
These areap are:

ecall - the student is asked to locate, identify, '
produce f{rum memory facts explicitly stated
in the selecction which has been read to him.

2) 0:ggnlzlng Information - the student is asked to
' ~ organize facts stated
explicitly in the selection.

3) Inference - the student is asked to use the ideas
frgm the selection to reach conclusions
. or make deéductions.

-

4) Generallzatlon -~ the qtudent is asked to give an
idea of the selection.

5) Judgment - the student is asked to attest to the
: accuracy, acceptability, worth or
" probability of the ideas expressed in
the selection, '

It is recognlized that there is a hierarchy of difficulty
within each of these areas, extending from simple comprehansion
exercises to*complex tasks involving several of the areas.

For the purposes of this testing, tasks are kept simple.

Fach of the above five areas can be tested through question-
ing after the student has heafd a prepared reading. For con-
venience in working with this program, the above five areas wilk

B be called hereafter-~CRID I, GRID II, GRID III, GRID IV, and
LGRID V. .

Make a set of selcections. and questfions for each of the

. GRIDS, using the selections in Part Twg of this package, as:
models. Start with a selection which4s at the instructional
redding level of the average student with whom you work. For
each GRID provide additional selectlon% which are at least -two
- years below this level of dxfflculty. When this ass1gnment is
completed, you should have a set of twenty- f1ve selections

(five for each GRID).

. Prepare a device for recording scores achieved by students
on the questions for the GRID selections using the form below
as a model. (Mote that for GRID 1 you will need to list the
sub-skills in the left column.) You shpuld provide extra lines
on the score sheet so that continuous progress can be recorded
as future testing is completed or so that, in cases of doubt,
"you can record a second try at the same level of difficulty on
the same date.

Duplicate your score shects 50 that you have a sufficient
supply for each level of dlffxoulty in each GRID.
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Device for Recording Scores
on

Listening Comprehension Grids

£ ap— .

Student Name

Instructional Reading Level

¢
N GRID NUMBER AND TITLE
~ §€— Gradd Levels{+—>
“Date | Name of e_;?épcentage of Accu-
' Administered Skill racy in Response «—>

To diagnose a child's listéning skill on agy’Bf the GRIDS,
proceed as follows: .

l. Select the GRID needed to test the competency in
question. .

2. Start with the selection which is at the instruc-
tional readimg level of. the student being tested.

3. Read the selection aloud to the child. Ask the
questions following the reading,’ and tabulate the
resulting score or his responses on the GRID score
sheet. (NOTE: If the child has difficulty at
the level -chosen, try easier paragraphs. (Difficulty
is indicated by 80 percent or less iR comprehension.)
: ’ .

4, Repeat the process until a level is reached where

'~ comprehensjion of 80 percent or better is achieved.

.

5. This determinés the competency of the student in the
particular comprehension skill; it also determines
the level of difficulty for his continued instruction,

6. The program prescription for the student should con-
sist of similar exercises at the level in which hée
demonstrates 80 percent proficiency, or better.

-~
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Grid One - RECALL

Student should be able to recall details, locate and identif{y them.

;hxample: ) . : ,
. Taken from: The Buy Who Would Not Say His" Name by Elizabeth Vrecken,
Follett Publishing Company Chicago, Illinois, 1959.
L 4

One day Bobby hopped into the living room. "Look, Daddy,”
he said. "I am Peter Rabbit.” .

Daddy laughed.

1. How did the boy go into the living room? Ans: he hopped L

(reca‘ii:i detail)
2. In whal rt of the s ory it tell you that? Ans: first part

(locating detail)

~ .

".3. What was the boy's name? \Ans: Bobby (identifying)
PROCEDURE:

1. Select a graded reading and prepare questiong to take into
account the three sub-skills mentioned above.

2. Read the selection aloud to the studetn.

3. Ask the qﬁbstions following each reading. .

4. Record the responses on the GRID scoring device.

. \
Illustration of -Device for Recording Scores

GRID. ONE RECALL

> Grade Level v

—h

f T T —
Date . 'N&Jﬁ of Percent of Accuracy |
ki

Administered s ls ~ in response
I. Recall

I , 2. Recall )
" 3. Locate ! .

4. Locate

5, Identif
‘y 6. Identify!

Tota} Percent Correct -

The number of questions would vary, with the complexity of the material,
read, _ : ‘

he level at which the¢ student receives 80% or better is classified ag.
is ristening grade level. ‘ :
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Grid Onc . FLCALL Grade Level 3.1°

Lastern Chipmunk

. . _ - .

Taken from: High and Wide by Johnson, Kress, McNexl, Hutch:ns
and Brown. American buok Co., 1468, .

-
] R ¥ o
-~

-, Summer is a busy time for the bbxght—eyed little eastern -
— chipmunk. When the days are long and the sun is warm, he is
busy getting food for the winter. FYor by the time of the .
‘first frost, he must have his house filled.
The chxpmunk carries the food to his house by putting 1t
into his pouches. He does not fill one pouck at a time.
Fivet he puts: some food into the ¢ouch on the right side,
then some into the pouch on the left, When both pouches are
filled, the chipmunk runs off to the rooms in his burrow.

For his bedroom the chipmunk takes the la-gest room in
the burrow. The bedroom and storage roorms *re at the end of
a tunnel. ’ ' .

_ ¢

A tunnel opening is often hidden. It may be inside ‘an
old ‘tree, or under a stone wall, or hidden under fallen
leaves. The funnel is about 2 inches wide. The bedroom,
which is lined with leaves and grasses, is about 1 foot square.

‘ Questions for
Grid One . RECALL Grade Level 3.1

o

1. How ‘does the chnpmunk carry hxs food? - Ans: in his pouches.
(recall) ‘

. 2. When is the chlpmunk busy getting food? Ans: when days
are long, when sun is warm (recall)
'.,\< 3. In what part of the story did it tell you that? Ans:
. . first part (locate?
P
L. ’ 4., What was often hidden in ‘a chipmunk's -tunnel? Ans: the'J
. opening (identify)

5. In what part of .the story did it talk about frost? Ans:
first part (locate) - o

6. What was the chipmunk's home called’ Ans: burriow .
(xdcnt;fy) : : W

CERIC .
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Grid Qné, - RECALL * Grade Llevel 5.

The Treasures They Found

Tagén {rom: PBold Journggs, by Albert J. Harris: The Macmillan
. s Co., New Torn, 147U, ' '

o

L RY

) At the time of America's discovery, our countfy was‘a
Yvast treasure houcd of fertile soil, great forests, and endless
v grasslands teeming with wildlife.  America was an unknown. con-
" tinent, blessed with just about everything a land needs to
grow intc a great and powerful nation: Magnificent forests
reached from the far North down to what was later to be knbwn
" as Florida. They stretched from the coastal water of the
Atlantic to the Appalachian Mountains and Leyond. .

More than 800 milliog acres were forests. In‘*thcge <uids
roamed moose, antelope, and deer. There were :oOxe olve:. .
bebcats, and coupars. There were brown bears, blact b.ais,
and huge grizzlies.

On the sweeping plains west of the Mississippi River, native
grasses frequently grew to the height of a tall man. Farther
westward, the long grass of the prairie lands grddually changed
to the shoert gracs of the dry country. Herw was the heartland _

" of the continent.” .Here was the boundless sea of grass that was ¢
the food for the deer, antelope, and immence herds of buffalo.
These herds may hdave numbered from seventy-five million to more
. than cne hundred million in the 1804's.,
(. Farther west, the Rocky Mountains lifted their craggy
ﬁgzks higph into the clear air to form the bLackbone of the con-
tifient., -These, grecat peaks stocd guard over valuable resources
T of timber, fur, and precious metals. Beyond the Rockies were
lands that would sormeday bring tremendous wealth in minerals,
crops, and cattle, 5till farther .west, along the Pacific Coast,
were- unspoiled golden valleys and timbered mountains. Majestic
.. forests of radwoods towered mcre thdn 300 feet into the air.
© " Here, in years.to.come, great underground pools of oil would be
discovered,

C e ‘This was America at the time the first colonists reached |

" our shores. 1t was rieh, lush, and beautiful. Water, fertile
s0ik, timber, furs, metals, minerals, fuels--all were to be
found in this wo%dcrful New World. No other country within the
memory of man had every been blessed with such a wealth of
natural resourees. Surely many people who made their~way to
these shores ware bound to "strike-it rich."

-




i Grid Ons  RECALL ~+ " Grade Level 5 °
. ’ )
L. 1. According to the article when was American a fresure house
of great forests? - Ans: at the time of its, dxscovery. .
- (recall) : L e

| N
. 2. Where imr the “article did the author talk about pebple

"striking it rich?" Ans: at the end. (locate detail)

3. What two mountain ranges did the article mention? Ans:
Appalachians and the Rockies. (1dent1fy1ng) -

4., How tall did the grasses oh the plaxns fraquently grow?
Ans: as high as a man. (recall) ‘

5. Where in the.article does the author say, "No other
country within memory has been bYessed with such’a
wealth. Ans: at the end. (locate)l

6. dewuods grow to more -than how many hundred feat h;gh
Ans: 300 (identify)

L X}

Qusstions for -



Grid Une RECALL : Grade Level 7

. My Parachute Jump

‘Taken from:s Expericnces in Reading and Thinking, by Sgella S.
' Center and Gladys L. lerson, The¢ Macmillan Co., New Yorky
1945, 3

{ i

. |
i | :

. There are many officidl rules d regulations governing
‘the use of parachutes. One must firgt obtain a permit from
the Air Ministry, ‘and satisfy them ag to perféct physical
fitness by sending a'madical bertifiiate. It is then necessary
.to" get into touch with one of the thTee.well-knuwn parachute
factories, and to perduade them that'cne is the right sort of
person tc use a parachute successfully and to De a credit fo
their works. I was accepted by the parachute company with-
. out difficulty, and they wrote to the Air Ministry asking for
- my. permit, to come through at once. But the Air Minictry, like
official bodies, moves slowly, so 1 peppered <hem with letters
marked "Urgent," and even dared to ring them up. 1 was im-
patient; I had said I would jump from an airplane on a certain
day, and I meant to do it. They askéd me over the phone if 1
thought “hey were a public bEnefit store, and I rather rudely
said "Yes," but in the end they relented, and'mv permit came
through.for the -very day I wanted it.

. , Questig’f’for
Grid One RECALL Grade Level 7

1. Hoéow many parachute factories are. mentioned in the article?
Ans: 3 (identify) . N :

2. What section of the article talks about getting a permit?
Ans: first part (locate)

3. From whem was the permit obtained? - Ans: Air Ministry
(recall)

4., What kind of a certificate had to be sent tco the Air
Ministry? Ans: medical (recall) » .

5. What section of the article talke about the author's
sending letters marked URGENT? Ans: middle- (locate)

6. When did the permit.to jump come to the author? Ans: on
the day he wanted it (identify)
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- Shell Plounars

'ﬁl'
% .

"2
5
¢
!

. ) ot 5
. "‘e\k-.m from: Gold aad Silver, Johasaon, Keass, et. aX., Aserican
X BooX Co., dew York, 1do3.

: - Sh-1il {lowars are guiclh amd a5y to make. Vhen they.are
finish*d, thay aan be used n bodes or bottles or even eapdlas.,
. ST
' Jou coanorante eany different RWings ol shell flowers,; but
, Carilt treerd fhe ez fosls b0 omakes then all. '
Ther (1zat toul you @will need is @ small shoet of glass
I upuen hieh to osale the tlowers.  Tha glasz should be about ’
G or ¥ Intchas Gualc. .
Meat youv Wil nes? wopate ol pointedd twerzers. ‘The small
pq;ﬂ* L prramta ) 2w A .u;‘; to plel up, place or nove the shells
aroun You wili alse nicd a ol-ar, quick~dryiag ceaient,
. | - .
' Questions for .-
) Grid ROANTZING INTORMATION Grade Level 2.2
- arrdungv—
- Je Hhat waln the firpst ool noeded to make shell flowevrs?  Ans:

5

oy e
“,}f L3 I

shoee t of
Th vhat day cn
bov: s, bortles,

choll- figuerrs
or candles

be uscd? Ans:
. oo f

that is the sccond tool that is tweezars

- e &
Srney Ao t?::‘;‘:w&,e’; O the tweendrs 1n a senslble
b DNl ;0n the .

{‘J:k

or:} for voriing shzels:
- .
P . - c -y N
a. | moving them on the shaet of slasa
. . . . . £ .
Doooplabing them up fron the bon of materiale
¢, plating then n b2 plass ) .
-
* [\n'ln I) (‘-’Le
, --
e L]
k]
<
P
.
-
[ ]
b ‘
¢ s
* rl Ld

e L

you

%
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Grid Two ORCAN1ZING INFORMATION Grade Level 3.2

The Family of the Sun i :
. ‘-.:"

LS

.

Taken from: JIdeas and Images by Johnson, et. al., American -
Book Co., New York, 1468, ‘ .

The earth belongs to a family} The head of the family
is the sun. The family is called the solar system. The

earth is a planet, and eight other planets are members of
the solar system. '

Look up at the sky some clear night. You will see many
stars. Most of them look like tiny, twinkling dots, but on
some nights you will find one or two dots that seem bigger
than others. They shine with a steady light and do not
twinkle. They are planets.’

. : ) Questions for
Grid Two . ORGANIZING INFORMATION . @Grade Level 3.2

1. What is the head of the solar system? Ans: the sun

2. What members of the solar system are mentioned in the
first paragraph? Ans: planets and sun ¢

3. How do you tell a planet from a star? Ans: Planeté seem
bigger ang shine with a steady light.

\
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Grid Two _ORCANIZING INFORMATION Grade Level.5

Wired for Sound

Taken from: Kings and Things, Johnson, Kress, et. al., Amerzcan
Book Co., New York, 19b8,

The big buck de«r that boundef out of the brush was,
dlfferent from most other deer in the forest. This deer was
wearing a collar! Hooked to a small radio transmitter on the
collar was a piece of stiff wire about two feet long--an
antenna. The radio was sendlng a signal, and on the other
end of the signal were a recriver and a scxentlst.

Today, scientists are puttlng radios on all kinds of
animals from tcads to grizzly bears. By llstenzng to signals
transmitted from cne of these radios, scientists can learn
more about the home range, movements and even the food of
animals. '

-

Questions for
Grid Two ' . ANIZING INFORMATION ir-‘ Grade Level §

1. How did the deer get a ceollar?’ Ans: scientist put it on
the deer \

2. What is the collar for? Ans: to hold a radio antenna
to send signals \

3. Who receives the signals sent out by the antenna? Ans:
a sc1entzst '

4. How are modern sc1ent1 ts learnlng more about animal
habits? Ans: by listening to the radio signals



Grid Three INTERENCL .. Grade Level 2.2
Humphrey

Taken from: Gold and Silver by Johnson, et. al., Amerxcan
Book Co., New York, 1968.

/

" Humphrey shook his head. "It's not going to work," he
thought sadly. "An elephant is just too BIG to be a good -
detective.” . ‘ » ‘

More than anything in the wbrld, Humphrey wanted to be
a .detective. He had been planging for years. Planning and
waiting for the time he would de grown up. |

"Well, I'm grown up now," he thought sadly. "But I'm
grown out, too. I'm too grown up and too grown out to be a
good detectlve.. ‘ B

"No matter what I do, I can always be seen. Everywhere
I go, I can always be heard. I walk on my toes, but even
‘my toes make noise. I hide behind things, but nothing can
hide all of me.

“Nothing can keep people from knowing 1t s not Just 8
tail behind them, but a full grown elephant."

b

| Questions for
Gri hree INFERENCE . Grade Level 2.2

\l How doec Humphrey feel about being grown up? Ans: sad

f

2. What about growing up didn't Humphrey plan on? Ans: growing
out

3. For Humphrey, why did growing out keep him from being a
: good detective? Ans: he would always be seen and heard

4., How did Humphrey act like a human bexng when trylng not to
make noise? Ans: walked on his toes or hid behind thines

5, Why didn't this work? Ans: even his toes make noise,
some of him always showed
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Grid Three . INFERENCE ' Grade Level 3.2

o | " The People Downstairs

Taken from: Ideas and Imagcs, Johnson, et. al.,. American Book "
Co.3 New York, 1968. ' '

’

Jan and Danny and Mike Sherrill lived on the very top
floor of. an apartment house five storles high. There were
lots of stairs to climb when they came in from outdoors,
but they didn't mind. From the top floor it was only a
few steps to-the roof. There was plenty of space to play up
there, and thelr mother had a good place to dry clothes.

Jan was nine years old, and Mike and Danny were seven
and five. On the fourth floor-in the apartmedt right under
the Shérrills, lived the little Flannlgans. They had great
fun playing together. : ‘ .

Then .one day the Flannigans moved &éway, and some new
people moved in.” When Mrs. Sherrill stopped by to welcame
her new neighbor, she found out that the lady's husband
- worked at night and had to sleep all day. And then, soon-
after the lady's husband woke up, it was time for her baby
to go to sleep.

*

_ _ Questions for
Grid Three | ‘ INFERENCE . Grade Level 3,2

1. Why didn't the children play on the street? Ans: more
' steps down, traffic, plenty of space on roof t

2. How do you know that the Sherrxlls and Flannigans were
good neighbors? Ans: they had fun playing together

3. How much older than her youngest brother was Jan Sherrill?
Ans. four years :

4, Where did the new neighbors live? Ans: _where Flannigans
used to, fourth floor, below Sherrills *

5. How do you think having the new family in the building may
affect the Sherrill children'’s lives? Ans: they may have .
to play more quietly; they will not have playmates; they
may r.o" be allowed to play on the roof any more
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Grid Three | INFERLNCE . Grade Level 6

The Wall and Mr. ?embérton

L

e

Taken from: Lahnchings and Landings, Johnson, et, al., American
Book Co., New York, 196 8. j

, Pemberton drew the collar of his wet-leather jacket closer
“about his throat. The coat was brand-new and the best that
money could buy. , So had been the guns and fishing rods and.
tent and all the rest of the camping gear that now lay at tle
bottom of the stream. Or perhaps they were floating crazily
downstream to pile up on some distant bar. Perhaps someone
would find the canoe, or one of his sleeping bags, and start’a
search upstream. In this wilderness? It was a hope.- " .

He remembered the way John Raincloud had loocked at the
crisp new outfit and then at him and smiled and said nothing.
Johnny, too, had been the best money could buy, the best guide
in Idaho, they had told Mr. ‘Pemberton in the big cutfitting store.
"He's a full-blooded Indian; raised im the woods. He's the
best there is, Mr. Pemberton, You can rely on him."

‘
\
2t
&

T ' , . - Questions for
Grid Three : INFERENCE . ' Grade Level 6

+

1. Why did'Pemberton draw his collar closer? Ans: "cold
2. Why was this wilderness bad for rescue? Ans: very few people

3. What was Johnny Raincloud thinking when he smiled and said
nothing? Ans: he knew Pemberton was a greenhorn or not a
woodsman -

4. What transportation werd the men using? Ans: canoe

5. 'wﬁy were_ the guns and gear underwater? Ans: canée tipped

L K

6. Why did the men in the store think‘gohnny was a goéd
guide? Ans: full-blooded Indian, born in the woods
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Grid Feur " GENERALIZATION Grade Level 3.1

-

Fable ¢

. ¢ . S

Taken from: Beyond Treasure Valley, Betts and Welch, American
Book Co., New York, 18¢03. '

- -
o -

t

"You poor thing!" said the fox to a cat one morning.
"What do you know that is worth knowing?"

- &

-

’ . x ‘ . -
"Just one trick," answered the cat.

"What is that?" asked the fox.

. Lol
"I know how to climb a tree when dogs are after me," said

the cat.

, "Nh, is that all? said the fox. "I know a number of
tricks Better than that. Come and I'll show you."

As the cat went with the fox into the woods, a hunter
came along.  With him were four clever dogs.

The cat climbeq a tree and sat where the leaves covered
her from sight.

"Now, Friend Fox," she said, "bring forth your tricks."

: The fox did not know what to do. Heyran here and there,
L. but the dogs soon caught him. - -

AY

As he gave up, the fox called, "I might have saved my
1ife$ but ------- - .

Wwhich of the following best completes this story:
. ' . ' 7
1. I forgot that not all that glitters is gold.

2. I always know the right thing to do.

'3, 1 didn't do. any one thing well.




47

i 2

~Grid Four ' GENERALIZATION grade Level 5

Welcome, Genius

Taken from: Bold Journeys, Gartleé; et. al., Macmillan, New .
York, &86.

One of the largest waves of immigration to American came
just before the Second World War. At that time, thousands of
Germans fled their country because of persecutions there.
Many German scientists chose to makg the United States their
home. ' '

Among these was Albert Einsteiyp, one of the greatest
physicists and mathematicians. When Einstein arrived here in
1933, he was already the leading mathematician and physicist
in the world. His theories led to the development of atomic
energy and helped to make possible our exploration of outer
space.

Einstein's inté}ests, however, were not limited to SQienCe.
He spoke out strongly on all subjects dealing with the rights
and needs of men. "As long as I have any choice," he said,

"I will stay only in a country where liberty and equality of
all citizens is the rule." #

Questions for
Grid Four GENERALIZATION Grade Level §

£
What is the main idea of this selection?

Ans: The United States gained the ‘citizenship of a great
' man (Einstein)

‘s
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Grid Four . °  GENERALIZATION ’ Grade Level &

L

Crystals All Around You

Taken from: Into New WOrlds, Harrzs, et. al., Hacm111an, New
York, 1966. J

When you grow, your body is growing from inside. The \
nutrients in the food that you eat are carried by your blood
to all the tiny cells that you are made of. This enables the
cells to multiply so that you grow taller, broader, and s¢ronger. -
Crystals grow differently. They grow from outside. The only '
way for a crystal to grow is for the right kind of atoms and .
molecules to reach its surfaces and fit themselves into the ¥a
same pattern of order the tiny "seed" crystal has.

Two things are absolutely necessary for atoms and mole-
cules to get into the ordered places that build a perfect
crystal--time and freedom, The tiny particles have to be able
to move freely enough so that they can get into their places

on ¢hg{qnysta1 surface. And they must have enough time to do
thls. . ?

-

o _ Questions for
Grid Four GENERALIZATIONS b Grade Level 6

what is the main idea of this selection?

Ans: Crystals grow by having the right kind of atoms and
molecules, time and freedom to fit themselves into
p . - the right pattern on the surface of a smaller crystal.

r

- I Va
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'Grid Five JUDGMENT ~ Grade Level 2 1

‘ N N
‘ : ) Seeds

.. L] a

Taken from: Far and Away, Jchnson, et. al., American Book -
. " Company, New York, 1968. '

L4

Would you ever plant a penny, a rock, or a toy? You know
they would never grow. But plant a seed, and it will do what
the penny, the rock and the toy can't do. The seed will .grow.

wWhere do seeds come from?. Let's see if we can find out.,

A flcwer grows old. whe# it does, the petals fall off.
Wwhen the petals fall, you can see inside the flower. This is
where the flower seeds grow. ' | -

-

' , Questions for
Grid TFive JUDGMENT Grade Level 2.1

9

1. What proof is there that a penny, a rock, or a toy is
seed? Ans: none of them can grow .

2. 1In your opinion, what does the word this in-.the last
sentence refer to? Ans: inside the flower

. 3. Why do you think that you can't see the seeds in a new
-~ ‘plant? Ans: - because" the petals cover them up

4. Is what you have read in this selection true or make
believe? ' Ans: true ' . -

»
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Grid Five v JUDGMLNT Grade Lavel 3,1

:Indian Snioke Signals

. Taken fromt High and Wide, Johhaon, et. al., Amerlcan Bock Co.,
New York, §§§8.

I

The Indian sent signals with smoke. First he made a
small fire and threw some grass over it. e grac~ made the
<" fire smoke. When the fire was smoking, tﬁf§1ndlan'held his
: blanket over the smoke. By moving the blanket up and down .
“the Indian could make the smoke g0 up in long or short puffs.

Jdifferent puffs of smoke. Some of the signalf were danger and
warning signals. Others called a council m
others called the tribes together for war.
peace.

ting. Still

All the people of the tribe knew the T::zlng of the
Others told of

Questions for
Grid Five - JUDGMENT - , Grade Level 3.1

-

4
-

1. Why did the Indian move his blanket up and dbwn’ Ans:
to send uvn signals

2. Why did all of the peéople of the tribe have to know the
: meanings of the different puffs of smoke? Ans: to
understand what was being said
3. Where do you think the Indian was when he built the smoke
A szgnal fire? Ans: where the tribe could see the signals

"4, How do you know that the people of a tribe might not live

in one area? Ans: the signals were sometimes used to call
them together.

Y

'\‘) .
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Grid Five ' JUDGMENT R Grade Level §
Out There
Taken from: King8 and Things, Johnson, et. al., American Book
_ Co., New York, 1968, s :

If you could bounce a handful of rubber balls around in-
sjdc a globe the size of the earth, the' chances of any.two
coming together would be a billion td one. The odds on a
speedxng spacesth being struck by a meteor are roughly>
similar, but it can happen. It did! TO%&

Jimmy and I have been out for nearly four months,
mining equipment to Pluto, that distant lonely world on the
edge of deep space. Now we are homeward bound.

Questions for

1. What type of story is this? Ans: science fiction, make-
belzeve : )

2. What evidence tells you this is not an informative essay
. on space travel? Ans: personal connection--"it happened

to me."

-

3. How do you know from the story that Pluto is a planet,
~rather than a satellite? Ans: it needed mlpzng equipment,
it was called a lonely world.

\

-

G7’d Five . | JUDGMENTS . Grade Level §



