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ABSTRACT

Developed and coordinated by the Burean of Reading
Pducation of the New York State Education Department, Project Alert
is a statevide inservice program to facilitate instituting or
improving the diagnostic-prescriptive approach to reading
instruction. As part of this program, a reading resource kit was
prepared by the bureau to give structure and direction to the
projects in the local schools. This multimedia kit presently has six
packages, vith three more to be prepared. Pach of the packages in the
kit analyzes one skills topic in reading. Package 3, "Diagnosis of
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skills they possess. This package covers the following areas:
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FProject Reading Aleit is a statewide inservice program with the ob-
Jective of instituting or improving the diagrostic-prescriptive approach
to reading instruction. 1In an effort to increase the impact of inservice
progrars, this project hes been developed and coordinated by the Bureav of
Reacing Education of the New York State Education Department. Many previous
inscervice programs utilized outside speakers for short-terw lecture courses
which had liitle emphasis on demonstrations of classroom tectiniques. Project
Ale-t is structured to overcome the widespread negative response of tcachers
te traditiona) inservice arrangements. For this reason the project has
several unique features:
1. Classroom teachers are used to facilitate and guide inservice
programs.
2. The emphasis i{s placed on the self-direction of teachers in
deterwining content of the inscrvice program,
3. The emphasis is placed on classroon demonstrations of new
techniques.

4. Finally, 50 school districts are cooperating and sharing inservice
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materfals and objectives.,

o Project Alert has been structured in three phases, cach training a
grouyp of teachers who, in turn, have initia%ed an inservice program for
other teachers. Through this "ripple" effect, it is expected that approxi-
wately 5,000 teachers will be exposed to the rcading inservice program.

The first phase of Project Alert, funded through ESEA, Title 1 funds,

brought together the 50 directors of the suumer prograns for a 2-week work-

shop in March 1972. The participants focuscd on thregpAuain activities:
1. Exploring, critiquing, and utilizing the "Reading Resource Kit",
2. Refining inservice models for each of the vrojects, and

3. 1nvestigating additional diagnostic-prescriptive techniques by

reviewing new comnercial material and visiting schesl proprems.

The 50 reading specialists returned to their comuunities to divect
the second phase of the project, & sumrer instructional program for children
in Title 1, ESEA programs and inscrvice training for 670 Title 1 ESLA
tcachers in the summer program. This second phase was also funded through
Title 1, ESFA. As the director facilitated, guided, and evaluated, the
teachers designed their inservice program to mect their own needs in the
classroom: diagnosis, prescription, evaluation, and management. 7The spirit

of experimentation was encouraged through classcoum demonstrations, shared

instructional responsibilities, ard self-evaluation. The Reading Resource
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Kit and couciercial material provided tbhe focal point fox teachers!
discussions and team projccts. Ao ifnportant objective of the summicr phase
was to preparc the teachers to organize and facilitate inscrvice programs
this past academic year (1972-73) in their individual schoois. The

teachers trained during the summer returned to their buildings as teachers-
leaders with the responsibility of organizing an inservice programw for their
fellow teachers.

- Throughout this program, commercial and locally developed materials
were used to assist teachers. The Buresu ¢f Reading Education prepared a
Reading Resource Kit to give added structi ¢ and direction for the 50
projects. This multimedia kit presentl, lLas rix packages which permits the
teacher to sulect areas of interest and needs, and to woirk through the readings.
tasks, and evaluations. This may be done indcpendently or in a group,
depending on the desired organization of inservice in that building.

The Reading Resource Kit provided structural guidelines for developing
a reading program bascd on individual neceds of students as advocated by the.
Regents pusition paper on reading. Inservice leaders uscd the kit as a
springtoard for evaluating and iuproving the skills and techniques of the
teachers, Other inservice materials will be ucncd to expand the program as
the needs of the teachers indicate. The kit is not designed as a conplete

teaching resource nor as o complete recading program for a school system,
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The kit's cential focus (s the development of a diagnostic-presceriptive
approach to classroom rovading instruction. Each of the packages iu the
kit analyzes one skills topie in reading. 7The following is an outline
of the contents of the packages:
1. The Recognition of Readiness
11.  The Informal Reading Inventory
1. Pow to Construct
2., HBow to Aduniuister with a Demonstration of Procedures
3. Recording Scores
111, Diaznocis of Word Recognition Ability
1. Techniques for Testing
2. Interpretation of Tests
3, Available Materials
IV. Assesstwnt of Listening Stills
V. Classrooci Manavcuent
1. Data Collection: Organization and Use
2, Facilitios
Je Instruction

VI, Fry Readability Index

VIl. Iuproving Comprohension Through Questiconing Techuiques
(avaflable 1v74)

Vill, Reading in the Content Areas
(available 1974)

1X., Preccription in Word Recognition Skills
(available 1974)

with this brief overvicw of the cumponents and activities of Project
ALERT, ore of the six available pachagpes is prosented following the
Adndnistratom 's  Haadbook shich describies the Intended vuses of the

packages,
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Administrator's Handbook
for

Inservice Reading Resource Kit

Cratitude is cxprussed to those writers who helped prepare individual
packages and provided inspiration and ercativity as they wrote the narra-
tives, planned the sequences, and arranged the tasks for the Inservice

Reading Resource Kit. Appreciation goes to:

PHOEBE LAZARUS  «Supervisor of Special Education, BUCES -Nassau
County, for the Readign Readiness Package

DORUTHY OUNMACHT -Assistant Professor of Education at Russell
Sage College, for the Informal Reading lnventory

JANE COLLIS -Former Director of Reading in Holland Patent
schools, ‘ur piagnosis of Word Recognition Ability

FRANCLIS HOLGL -Assi<tant Director, Two-Year Collepe Student
Development Conter, for Assessment of Listening
Couprehension

BERYL SIEAMMAN  District Supervisor of Reading, Disirict #3
Huntington, Long Island, and THOMAS FITLGLRALD,
Associate in Reading Fducation, for Classroom
Management

EDWARD FRY “Director of Reading Center, Rutgers University,
for Readability Index

the narratives for the cassetivs weve read byl

SARA PITI -Reading Specialist, former teacher at Albany
- High School

PHILIP MORRISON -Associate in I'ducational Communications

The writing-«dfting staff copsisted of Sara Pltt, Agncs Holleran,
form.r English Departuent Chalfrman at Cohoes High School, and tllen
Murphy, Enelish teaclers They centriliuied to the clarity, concisene:,

and acctracy of narratives, tapes, and vorkbooks.
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Appreciation also {5 due to the staffs {a thc State Education Depart-
ment vnits: Mass Comsunication, Audio Visual Center, and PdSl!cations for
exceeding'thexr roles in producing metcrials. Speccicl mention s given
to Helen Marion and Jean Spawn of the Cuilderland Central School District

and to William Neiger of Shaker High School, Lathan,for their kind

coopcration in making * production possible.

This resource kit w.s prepared under the direction of ALEERTA C.
PATCH, Associate, Bureau of Reading Education.

Other members of the State Education Department who gave generously
of their time in a consultant capacity sre:

CATHERINE BAILEY, Associante, Divisfon of Research and Educationn}

Communications

THOMAS FITZGERALD, Associate, Bureau of Reading Educgtion

DOROTHY FOLEY, Associate, Dureau of Elementary Curriculum

VIRGINIA FPANSECKY, Associate, Burcau of Reading Education

WILL1AM HETZER, Associate, Bureau of Educationzl Television

EDSﬁRT.JOBMSTvHE, Chief, Bureau of Llementary Curriculum

FRANCES MOKR1S, Associate, Burcau of Reading Education

PAULA ROLLINS, Associate, Buresu of Roading Educotion.
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FOREWORD
The f1dca for the lnservice Reading Resouice XKit for classroom teachers
was first conceived {n the Bureav of Reading Education in 1970. At that

time the need to reach fsr more teachers thun fs presently possidle through

tncervice local workshops or through the limited number of colleglate

programs aveileble to a district became ev;dent. This led to a decigion

to develop a series of learning packoges, for use by {ndividual teachcrs

o; by small proups of tecachers, W¥hile they sre designed to be self-
directed and self-paced, 1t £s hoped that thcy will be ussd whenever
possidle undur the dircction of a competent reading consul tant or director
of currfculum. The first six packsges completed in the. series deal
primarily with disgnostic techniques useful in the classroom, the evaluation
of the approximate difficuvlty of materials and the o;ﬁan:zntion of a
classroom to provide $ndividualizcd instruction and thus {111 the ideatified
needs of the learner.

These packoges are intended to scrve as tuvols and to oxpand the
capacity of the State Education Department to reach gll teachers in New York
State concerucd with providing the highest quality of instruction. Tt {s
our hope tliat these materieols, #sed in proper perspective and supplemented
by other means for improving the teacher’s effectiveness {n the classroom

reading program, will ensble the school districts to implement the progran

proposed {n the Repent's Yocition Poper No. 12, Reading, publfshed {n July,

1971. f“’“—' 7, §” e

Jdane Algoz.iine, Chief
furceu of acading Education

b
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INTRODUCTION
Does your traching staff nccd help fu:

=e-constructing and aduinistering diagnustic 1eading tests

seeindividualizing reading Instruction

cecdetermining the readability Jevel of mauterials

¢ secdetermining reading readiness of {ndividual students

e=atesting word recognition abilfty

=eedeveloping communication skills releted to reading---such as those
fournd {n listening )

~-=designing programs for students based on thelr sbilitics and
necds

Do you find {t difficult, 1f nol prohibitive, to get the time, fecflities,
and resources needed to pruvide such help?

The Inservice Reading Fesource Kit providec low-cost, on.theejob training
to assist classroom teachers {n individualizing reading programs. Flox-
ibilfcy is an important feoturc of the multf-pcdia approach. Since the
progranm 1s self-administer{ng and sclf-{nstructional, the teacher ecan
schedule his owva learning time and place, ean acjust the naterials and the
pace to fit hir own needs, using as nany or as fcw of the corponents as
he cliovses. 7Zhe only facilitics nceded for the propram are a cassette
ployback recorder. a pencil, working space, and elther a16em film pro-
jector or a one inch video tape-projector, prefernbly one which facludes
8 monftor.,

Fow bidbifographical references arc Sncluded fn the kit since they tend
to become out dated rather rapidly and 1ists may be interpreted as
restrictive. Administratots are ur;cd to keep Information cbout upe toe
data professions]l resource materfals rvedily available. The school Reeding
Coordinator csn suggest specific matericls on reqQuest.

el .
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Sclf-1lnstructfunal Inservice Reading ¥it: A Resource for Developing
Diapuc sticeProesciiptive Techniques fn Classroon: Teaching of Reading' .

Objestives for Use .

seAdutlnistintors and reading supervisors will be eble to nffer a resovrce
packet to classroom tcachers to assfst them in individuvalizing their
reading prograns. .

eeoAdministretors and ceading supervisors will be able to plan a self.
fnstructional in-servicae reading course for classrvom teuchers.

+s.Classroon tcachers will be able to use these nulti-medfa packaeges
fndependently to develop expertice In lndtvidaalizins reading
{nstruction.

es.The classroom teacher will be able to use the packagee {n this
resource kit to fnstruct herself in:

...888cs8ing student readiness for learning to read

..;constructing approprfate diagnostic reading instruments .
.s.deternining suitable readins naterfals {or students

.. .prescribing appropriate reading tasks and programs for students
esotecording veading progress ord maintaining records for students

«..selecting classroom management procedutes gppropiiate to specific
needs

The Insezvice Reeding Rescurce Kit s intended to servo as 8 spring
board, helping the elacsroom teacher to diagnose etudents’ reading proficlency
snd to prescribe approprinte prograns for every child in a range of froce
below-to-sbove-average achievement. 1t {s not neant to be e clinfeal
fnstrument. Intentionally, t overcinplifies techniques for diggnosis,
holding to the thecis thet as a teachor gains expertise, he will becore
avare of questions which are raised by specialists in the ficld, and will

puisuc sophisticated proccnuro‘ at picater depth than §s undortaken in this
foundation study.

L)
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OVERVIEN OF QONIENTS

Package T The Recopuition of Reudiness
(Begiuning Readin;, Level)

This package deals with means of determining a chiild's developuent in
pastery of the skills ecssential to learning to read. It provides a set of
axifoms or genernlirzations about the process of reading witdch should help
the tcacher to identify the child's point of readinese. Sugpestfons arve
given for certain tasks which will aid the teacher In preseribing appropriate
fnstruction to meet those needs.

Package 11 The Infoimal Reading Inventory

This package explains how to construct and how to adninister the |
iuformal reading inventory which is a most useful instroment 4n providing
eppropraate placement for students in materials and in the reading skills
sequence., 1t helps diagnose strengths and vesknesses civing the teacher
fnsipght into the individual's lcarning nceds. A vidcc tape or 30 mu film
desonstrating procedures accompanies the package.

Puckage 111 Diagnogis of Word Recognition

Ihis package poes into detall in the techniques of testing +ovd .
recognition. Materials are sugpested. Interpretati{ons of resulte are
provided as guidelines for teachers., Actusnl test sftuations have Leen
recorded on cessette tapes.

Packege 1V Assessment of Listening Skills

This psckage presents materials for assessing the child's lietening
comprebanusion level. Sample excrcises, scoring de\icns. and sauples of
question techniques are included. This is the first of several packrges
dealing with conmunication skills which ate sclated to the readini process.
(The other packages arc to be developed at s later time).

Package V Classyoon Managcaent

This package deals with three major cuncerns {n ciassroom munagoment,
Section 1 fucuses on data collection. The teacler learns how to orgsnize
end use infoiration ahnut students® veadina s%ills. Scction 11 deals with
classroom facilities and stalfing. Section 171 is dirceted towsid $nstruc-
tional procedures.

Package V1 The Fry Rcadability Index
This pa~kage {s a wrking tepe end siudy book to teach the Fry Read-

ability Index, which {6 cne of nany rethods vred to detesning a8 toxtbanits
level of reading difficulty.
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Sugpestions for Use of Resource Kit
Situatfon 1

A berinning elomentary classroom teacher has bad 14ttle or no
backgroand in the teaching of reading. She asks {or help in orpganizing
her clas.irvoom. The principal of her scleol calls the Inservice Keading
Resourc Kit to Ler attention, and he helps her arrange a schedule for
usfng it after school 4n the library of the school on two days cach week.
He aslis hev to keep & log which will show any value tlis resource may have
fu improving her owa effectivencss {n the classroom and asks her reading
teacher tc assist her in her use of this kit.

Situetion I1

A tean of sccial studies teachers in a middle school {s concerned with
the suitability of textbooks for the students, The department chalrman
schedules reetings Jor them to use the resocurce kit and learn how to
deternine the readability difficulty of the texts. They learn from the
resource kit how to do informal testing to find the students' rending
instructional levri. Their findings will be reported to the school prin-
cipal and to the gufdance officn to he ghared with teschers in osther centent
areas. Lecommendaticns as to the appropriateness of naterials will be
included in the report and adjustmoents will be made in selections of texts
and i{n grouping procedures to pirovide suftuble instruction for the students.

S{tuaticn 111

The curriculus committee of a school district has r1eported that there
has bean no recent inservice course in reading for {ts classroom teachurs.
A survey of need and a priority list is made. Teachers {n greatest need
of this wervice are scheduled thicugh the entire resource kit by the reading
superviscr. A salay increment fs allowed for inservice credit, according
to district policy. when a teacher gives evidence of setisfactorfly
comple Liny, the course,

Situation 1V

A langauge-arts sociai studics team of teachers on a secondary level
questions the suitebility of the curriculua for the low, average, and above
average students In the school. The reading coordinator suggecsts they use
& readsbility index on texts ‘and supplementavy materfals. This lcads to
further study of the Iunscrvice Rieding Resnurce Kit. Among other discoverics,
the team determines, after profiling avetleble student test scores, that
the shove average sepnent of population s capable of stretched performance.
A survey of avaltab!le rescurces dn sehsol and community s recorsiended.

The team conctiucts a ~urriculun of greater range and dopth for these
students, utilizing  uppestions {rom the packages of the kit §n determining
needs ond preseribiig vatinded opportunities for Independent study and
individual{:ntion.
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DIAGNOSIS OF WORD RECOGNITION ABILITY
INTRODUCTION

An important part of tle total diagnostic reading approach is
the evaluation of word reccgnition ability. 1In this kit, we will explore
some of the ways in which you can estimate a student's sight vocabulary
and determine the word recognition skills that he possesses.

Since record keeping is so iméortanc in this testing procedure, we
will provide opportunities for you to practice the techniques and evaluate
your interpretations.

The contents of this diagnostic study kit are as follows:

1. Preparing Word Recognition Tests

?. Administering Word Recognition Tests

3. Recording Results of Word Recognition Tests
4. Practice Exercises in Reading Results

5. Interpreting Results of Word Recognition Test
6. Using the Dolch Basic 220 Word Vocabulary

7. Flashing Words with a Tachistoscope

8. Using Basal Texts.

Since the acquisition of a sight vocabulary is a continuous process,
word recognition s:ould be periodically checked to evaluate the child's
status and progress. It Is insufficient to depend on any one test when
nsaking judgments of word recognition ability. Such testing is useful
only when il allows you to realize the student's difficulties in word analysis

end to plan learning sequences which will overcome such difficulties.
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o stedant's word recogabtios ability, we are attempting
to do twe things. Firat, we want to cstimate the child's sight vocabulary

by [tashing.  Flashiug weaos showing thz child the word for only a fow

“tuy

??}“;f :secugds aad asking hin t& respoud by identifying the word. Second, w= want
ﬁ“" o Coteotins wvord attick stitls. fIn thz untirmad or analysis scation of our
tootling, we allow the child to examine the word for a longer time, To nfigure
iv oul.”
o revuat, whan yui suow the child a flash card for only a few scceonds,
you avo evalvating his sight vocebulary, If he misses the word ca flash
and you atloy hinm to look st it carafully, you are evaluating vord-attack
skills,
Therve are many acsthods of dotowmining vord recoznition ability. The
method we are proposing is adeptable to teachuer-made or comamercially pre-
© paced pmaterial, It involves the use of index cards and graded word lists
typrd on oal tag strips,

As a first step in proparing your own graded word recogiition test,

aeqded bgsaleoreading texts profarably a s»t with wsaich the

[&g

seleet ooset oc
chiiicdoon you ave teoschie oo not fastliar,  Doethar than chwoosing oas text
at e oectund e te Tevael, Msv e feema toxts ot Towol (00 or thees arade’
lew T above and b los, as Lthe ehilaren in your clotsroeon will Lave o stide
vre oo of reding abititins, You nay wiasd twu have vword Histo for each prece,

1-6.

O
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Turning to the vocabuiavy list ut the Lack of oae of the texts, select
20-%5 words, excluding proper nouns, Let's assume there are 200 words on
the list, If you wish to bave 20 words on your list, divide 200 by 20, The
answer is 10. So you may choose ever' tenth word for your list,

The next step is to type a list of words on oak tag strips approximately
3" by 10", Jouble space the words. It is advisable to use a primary type-
writer for the first-grade list. | |

To help you in planning your own lists, we have included in the Appendix

of this kit samples of a woxd list made fxom the Bookmark Reading Program

{New York: Harcourt, Brace, Jovanovich, Inc.). Also you will need 3" by $"

index cards. You should use the oak tag strips and index cards to practice

your testing technique,
ADUMINISTERING THE TESTS

Taking an index card in each hand, place them vertically in this manner

over the first word on the pre-primex list----"up”’,

3X5

word #1

3X5 up

The index cards will be used in flashing and shielding words. Sioce
we need to expose only one word at a time, it is important that the other
words are shielded or concealed,

The top caxd is usually held in the left hand and the bottom card
in the right, v/ith the cards in the above-pictured manner slide the bottom

card Jdown, exposing the word "“up" for a few seconds. Then slide the top caxrd



S Qo aonserlal the wond.

s

A gEST COF

and quickly cover §t with the top eard,

Cir to the neut word and slide the hortom eard doua,

o this wish cach word on the list.

T Practiee uwatil the teclinique feels comfortuble.

3 X 5
i 3 X5

Vord 1

$
3 X 5}1%v
Stepn 3 -
3% 5] <= Word #2
3 X5
- !
Step & 2, tha !
— - W
3 X 51
Step b 3 X 5] !’
3 X 51 yord 3
Step & 3 N5
k‘ e
A ey
I .
Sivn ¥ 1 *"“ ~f’
Dt S t PIO ; f,,

Vowd 6
Conreing.: tuis with all

frratetics

Friteen word, on the Yist.

thi- often, vatit you ave

Lot's 5o oves the flashing provedure ir this ganner:

Tale an fudox card {n sach hand, covering
the first word "up”.

Slida the buttom card down with your
right hand, esposiog the {irst word for

seconds.

abvout 2

Slide th> top card <down with the left

hand to cover the fivst word.

Slid:s the botiom card down to exposse

the er-~ond word for two seconds.

Siida down the top card to cover the

arcend word

Then, cxpose vord £#5 by lowaving (he

byt teye e

Fitos a fow siecouds tower the top ecand
to cover th word,

RPemoamher to

eds o using this (lashing wethoed.
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2 untimed or asalysis test is given at about the same time as the

flasaing test. If you are Jasiing a word to the child and he dees not

- respond before you cover it with the top card, lifc the top card. Allow

the child to examine the woxd for a short period. This is the untimed
segment of your testing procecure,

Jefore you attempt to record the test results, ptacdcetem
someone. Practice the test with an eble reader, flashing words and, whea
necessary, allowing him to analyze words,

RECORLCING RESULTS

After you feel you have mastered the testing technique, you are ready
to proceed to the important phase of recording test responses, To record
these responses, you will need record sheets, You will find record sheets
for all tke graded test lists in the Appendix of this section.

Take out the record sheet for tiie pre-primer list, You will note that
the fifteen words o the cak tag test list have been typed on a dittoed
shoet, Next to each word, there are two spaces to record the timed (flash)

2ad untimed (aoalysis) parts of the test.

Pre-Primer

Flash Untimed
1. up 4
2. the but +

Remember that in the flash column, you will record answers which were
made when the child was shown the word for only a few seconds, In the

untimed columa, you will record responses which were made after analysis,
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You way wish to wale up your ova shortinnd for scoring the test. The

Ceiai F sy be wsed Tor 2 cottect eenpoase. Uar oo tbaus sign If there is

oo i osponse. L the wroag answer is given, rocord it exacily, spelling

. it ploneticalle §f aeed bo.

T On the 1 .ot shiest shown abov , the student had a ecorrect rasporse for
T the eend Tap®, om0 tue flash section wos packed +.0 He answerad "but" forg

e Wyt - T -~

ULt o the Tlanll seerviun, then wors able to correet his

2sponsae after

Lot us ovanbac the 21 test results of o student who Is in  Crade 3,

secon! half.
Uyrd Jocogni tion
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Flash Untimed
11. cartlsge o +
12, idea . +
13. study Stu +
14, bepin | beo _*
15, wants . +
_ 16. vauatey __:_- -
17. fceather fee fetlor
18. lady + +
19. wire ware +
20, anirals _:_ﬂ_ +
Scores o7 eu%

Fven though John's tencher bad a third grade, she began John's
word rorocgnttion test at the 2) lovel as she felt he had difffculty,
anl! ol wanted to cabe him as confortable as posszible. However, John
experfoncet difficulty at this level zlso. So the teacher also administered

~reader 1ists.

re

tue pro-priver, Prinér and firs
Bofore ws examin2 the rosults of these tests, let us look over the 2!
results rone elonaly,
Jotn cecogaiaed the et word on flashy sy ¢ owas record«d in the Flash
cole . T4 Ds st sociagans toonutl the + in Lo untimed colunn as i Lpow

Yo recoge’ s th word,  Lowecar, you cay do oo 310 you wich,
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He prosounced the sacond word as "smell” end talg was recorded. Since
. he was eble to ansuer correctly on the untired teat, the second column s

- fmarked +.

fy

He offered no veupou,: for the thiad word. Flash cowan was marzed with

a minus sign. It could have been left blank or marked with O. Whatever

You care to chosse is approdriate as long, as 1t is understvod. On the
unticad test, he pronasunced the word as "chaw',

The fourth word was proavunced "who", and ha was able to correct it
on nnalysis,

Th2 £ilth word was pronounced "dr-i-per” and was recorded 2s such, It
was proncuinced correctly on the untimed test,

Vords 6, 7, und 8 warae correct,

Vord nine wus pronovunced "net", and then corrected on the untined,

There was no response for word 10 on flash, On analysis, it was
proncinced Ystivoad",

Eleven and twelve had correct Tesponses,

Thirteen was pronvunced as "st-u" and then corrected on the untiued,

e Fourteen's response was "beg" and then corrected,

Filteon was correct, and there waore no responaes at all for sixteen,

02 flash, seventesn was "fee". On analysis it was "fet'er,

Fichtesn vas corroct.,

Toe vesponze Jor niset on.on flash was “were, It 48 Chen corvected,

Tiure uas no vosponse Jor tuenty on Tlash.  He guu able to respond
correctly whaen given uore Lime,
INTERLIETIG PESUL1S

: 0o
Joets sight owonatalaly crpeacs 1o broeak doen s the U0 icevel, Let's ex-

eufee Lo word 1ecomaiitia pralile  to soe bow John ¢id at otlier levels,
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Word Recognitfot Test Profile

Level Tired Untimed
“ Pre-Primer 100% 100%
Primer 90% 100Z
T, Firct Reader 80% 90%

The word recognition profile which we have for John suggests that we
would begin our informal reading inventory at the pre-primer level, That
is, we would have him begin reading selections at the pre-primer, primer,
first-reader levels, If he did not show signs of frustration, we would
continue until they appearved.

It {s fwportant to e¢xamine the types of word recogntion errors that
John made, He did not appear to have difficulty with word beginning, as
you may notice. "Smell" for "smite", "who" {or "why", “net" for "never®,
nwere” for “wire", etc. In most instances, however, he did exhibi: difficulty
with the middle of the word, 1f this pattern {s consistent, learning exer-
cises which focus upon the study of the middle of the word are in order.
Reteaching, rather than testing exercises, is demanded.

PRACTICE LXERCISE IN RECORDING RESULTS

On the following pages are the test results of a second-grade student,
Sharron {s in the second grade, fourth month, She i{s a repeater. As you
exanine her responses, try to explore the type of program which you would
suggest for her.

But first, obtain a pre-primer record sheet from envelope 1A, and

record Sharron's responses. They are as follows:
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Lot Te word £, Shavven desponded Mon', thea she could aot correct

T word £, she @nswered corvectly
LT T wvord 3, shoe aaswered correctly
word M4, she responded Yo" aud vas not ahle to correct

wvord 5, siie responddl with "uh wah® and wns not able to analyze

vord #58, no ra2sponses on f1ash nr untined

b

S . ; | word «7, a0 resporsa " "
S word L3, na response " . or analysis
. vord M9, che knew In the flashlng segnent
h.‘).‘.d }:(,’ L " " 2 12
i wvovd 1}, @ " w "
‘-'Qrd ,"1 2 ’ " i " 1 1] w

word G135, she ge.ponted with the word Ygo' and could nol correct
word #14, she cenponled correctly on fluash,
T vaed Y5, sl reponmded with "ah uh®” aud was not sble to correct.
iow malh your word secognition record sheet accosding to the above

Cescribin ] responass,  Thes tura to the next sheet to compare your evaluation.
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The primer 1ist was also presented to Sharron, but as she showed
signs oi frustration and was unable to respond at all to the first
five words, the test was stopped. Some of the signs of frustration were
fidgetlng ia seat, pulling of hair, grim facial expression.

Sharron exhibits not only a weak sight vocabulary at the pre primer

level, but also poor word attack skills. In fact, in the untimed section

of the test, rhe was not able to analyze any of the words correctly. In two

fastances, she used word beginnings as her clue. For her age and grade
placement, she rates low In word recognition abtlity, Careful diagnosttc
examinatfon is required to plan her corrective program,

Since the techniques of administration and recording of the test
results have been presented to you, {t would be appropriate to schedule
several practice test sessions. Sit to the right of the student. Have
your word 1ists and 3 X 5 cards before the student. Have the record sheets
and a pencil or pen handy. Again, the more you bhave performed the testing
techniques, the less clumsy they will appear,

Practice using the word 1ists until you feel comfortable with your
expettise.

TAPED EXERCISES IN RECORDING RESULTS

Aus a check ou vour growing proficicency with the administration of the
fnforanl word recopnition test, we have prepared two cassettes for you to
follow. €n sides one aal two of evach cassotte, you will hear a test being
given to each of two studeats, As you listen to the tapr, administor the

test. ilashing, the wrds with the index cards, anl scoring the responses
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" oa tha record sheet. Pretend that you are testing the student yourself,

Thare are several !imitations in scoring a test from tape, as the visual

stimuli are missing. Furthermore, testers vary {n their interpretations of
test results. However, these exercises will halp to improve vour efficiency.
"~ Remove the cassstte #1 from Envelope 1B. Set up side 1 (Brenda, Grade 3,
. . Age 9.9) for listening ¢n the appropriate machine.
Obtain the ocak tag tes. strips, record sheets, and two index cards from
Envelope 1A. Set them up for administration as you did {n other practice
sessions.
When you are ready:
1. Start the recorder
2. Synchronizing with the recorded test, flash ths words and record
the responses in the appropriate column, |
3. Turn off the recorder
4. Look over your recurd sheets and determine the percentage scores
o for flash and snaiysis at ail levels. If you wish, you may replay
the test and check over your workshsets. Often, when replaving
the recording of s test, experienced testers find nodtflcationi.
S. Turn :he'rocordcr back on when you ars ready to check your sheets.
6. Compare your responses with ths tester's responses on the cassette,
Bubby 1is a8 secoad-grade student who i3 duing exceptionally well in school, -
His teacher felt that he was capable of resding bey~nd the basal second reader.
Ha was given an infurmal word recogrition test. 7Tape 2 represents the resuits

of the informsl word recognition test. As you listen, remember the limitations

of a tape recording.




oo ... Again obtain the oak tag test strips, record sheets and index cards from the
- | Appendix.

K

Now, take the Bobby tape from its case. Set it in the appropriate machiae. -

Y¥hen you are ready to begin testing:

1.

6.

7.

Start the recorder

Flash the words with the index cards

Record the responses

Turn off the reccrder at the end of the test

Losk over your record sheets and determine percentage scoxes for
the flash and untimed responses at all levels
'Ihrnthereco:dﬁrmsg&ln

Compare your responses with the cassette

You may disagree with some of the intexpretation made by the tester,

as many decisions are made on judgment in the actual testing situation.

INTERPRETING THE RESULTS OF WORD RECOGNITION TESTING

The only valid reason for testing is to discover the areas in which a

student needs help and to plan a program providing that help. That is why
it i3 so imporrast to keep an accurate record of the responses made during

the work recognition testing. Often the exrrors form a pattern which is

significant in determining the areas in need of training.
Since this kit was designed mainly to give you the mechanics of word

recognition testing, we wiil explore with you only & few of the techniques

which may be used in the correction of word recogaition exrors.

ERIC

Full Tt Provided by ERIC.
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While examining a student’s responses, for example, you may observe
orientation errors. Perhaps, a8 child has difficulty with the beginning

of a word. He may say “cat" for “bat" or "down" for "brown".

Or he may have difficulty with the middle of the word.
Mouth for Month
Horse for House

He may have difficulty with word endings.

Man for Mat

Driven for Driver
By simply calling the child's attention to his difficulty and providing

exercises for corrective practice,it is often possible to eliminate the
difficulty.
For example, 1f a child has difficulty with the middle of a word,

provide him with multiple=chofce questions which focus his attention on the

middle of words.
horse house hope

father feather fatter

John lives in a
Tom went to the circus with his
You can adjust this technique easily to other types of errors.

1f & child appears to have a very limited sight vocabulary, exercises
You may also

with flash cards, such as the Dolch Popper words,are helpful.
Be mindful that the

use word lists with tachistoscopes, word wheels, etc.
technique should involve reinforcement of learning rather than testing.
1f you can determine that a child has difficulty with specific patternst)

such as at, en, an, then you can offer him the opportunity to meet thase

letter combinations in numerous ways.




Ry
‘il‘--~ ~ The child may be unable to decode using such clues as long and short
vowel rules, syllabication, prefixes, suffixes, etc. Once the difficulties
’’’’ arc icentified, then a corrective program may be planned.

Let us briefly examine the informal word recognition test results of
Brenda, whose responses wers recorded oa the cassette found on the tape
previously studied,

Cn the primer and first-reader list, it appeared that she looked pri-
marily at the word beginning.

Again, on the 21 list, difficulty with word middles and endings was
goted, It is interesting that on word #9, "steered”, she did not employ
the st sound in the flashing of the word, but merely used the “s-a",
However, in the untimed segment, she used the st sound, but had difficulty
with the middle of the word,

On the 2- and 3! lists, she again seemed to focus on the begianing of
the word, and even when she analyzed a word correctly, appeared uncertain,
This pattern continued into total frustration at the 3 level.

The informal word recognition test results are pertinent only after
examining the oral and silen‘t reading which was done in the informal
reading inventory. iler oral reading was word by word with poor phrasing.
She appeared to examine each unknown word carefully. She moved her lips
during the silent reading selection, and ber rate of words per minute was
very slow. Comprehension, in both cases, was poor,

&£ During tbe administration of the informal reading inventory, the

examiner felt that Brenda's sight vocabulary was so weak thatr she needed




7
to sound out too many words; therefore, she did not comprehend what she
was reading. She could not, as sie was too busy decoding the symbals.
It would seem, then, that Brenda needs to develop an adequate sight

vocabulary. To belp her, flash cards may be made for practicc at home

or in school. Stress the fact that che must recognize the word instantly.
The words may be chosen from the basal text, from ocutside reading, ox from
texts used in various subjects,

Sxercises wilh s isclisivavupe, commcicially prepared or teacher mads,
would be helpful. Again the stress is on instant recognition of the whole
woxd,

It would also be beneficial to encourage Brenda to increase her reading
at her independent level, Library books should be chosen carefully so that
she can read them easily and fluently.

USING THE DOLCH BASIC 220 WORD VCCABULARY |

An adequate assessment of word recognition ability involves the flaghing
of the Dolch Basic Sight Vocabulary. Dr. Edward Dolch claims that these
220 words account for 50 to 75 per cent of the running words found in most
reading material. The Dolch vocabulary words are found in the Appendix.
For your convenience, we bave also divided them ioto two lists ~- the
easiex half of the 220 words and the moze difficult. There are no nouns

included in the Dolch Basic 220 words.

From these lists you may prepare youx own fiash cards or you may wish to
copy them in list form and flash them, using the technique described in the

beginning of this package.
The cards may be flashed for a second or two to an individual student who

sits opposite the examiner., By mimeographing a list of the 220 woxds

©

ERIC
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anowiné spaces for responses as we did in the first part of the package,
ycu kave a helpful record sheet to study.
Scoring may be roughly estimated by assuming that if a child knows
1/3 of the wozxds, he is performing at the end of grads cne. 2/J score is

~ equal to the end of grade two, Xnowing all the words is equal in grade

Flacement to the end of grade three, plus,
Or, it may be scored as follows:

75 words corxrect -~ Pze-P:imc: level
120 * " =« Primer level

170 " " -« First Reader level
210 * -« Second Reader
220 . -~ Third Reader, plus

The Dolch Basic 220 V/ord Vocabulary is commercially available in several
forms from the Garrard Publishing Company, Champaign, Ilinois.

FLASHING V/ORLS WITH A TACHISTOSCOPE

There are many inexpensive and expensive tachistoscopes available.
They may be used for diagnostic puxposes, but are also useful in corrective
exercises.

A teacher can make a simple tachistoscope easily and cheaply. One
method {8 to take two pieces of posterboard or cak tag and cut them iato
two pleces 3 1/2x 10”7, On one piece cut out 8 window 3/4" x 2 1/8”, ~bout
2 inches from the top. Tape the two pieces together at the sides, with
the window on the top plece. )

Now, prepars a graded word list on an insert card approximately 3" x 12",
You will find a sample in the Appendix.

You may use & record sheet for the tachistoscopic test, just as you did
for the test described in the first part of this package. To administer the
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test, simply pull the word card down, through the tachistoscope, exposing

each word for two seconds. If the child does rot recognize the word,

show it to him again for a longer period.

In the Durrell Analysis of Reading Difticulty kit, there is a simple

tachistoscope used in the word recognition section. Graded word lists
are furnished. and excellent directions for administering and scoring

are provided in the manual. See part 11.

USING BASAL TEXTS
Often a teacher is faced with the dilemma of having to place a new
child in a reading group with no background on the student immediately
available. One simple and quick interim measure i{s to have the child
read the vocabulary lf{st in the back of a graded basal serfes. Index
cards may be used to flash the words, one at s gime. This is a way to

get a rough estimate of word recognition abiiity.

Flash cards may be made of vocsbulary from the basal series (choosing

possibly every fifth word) and flashed to the student, or word lists

may be made and flashed in a simple tachistoscope.
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.
5,
6.
7.

8.
9,
10.
11.
12.
13.
14,
15,

up
the

and

“in

away
still
after
on

st

1
house
funny
get
ride

chair

Scores:
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Word Recognition Test Record Shest

Pre Primer

fFlash
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1.
2,
3.
4.
5.
6.
7.
8.
9,
10.
11,
12,
13.
14.
15.
16.
17.
l8.
19,
20,

Primer

dark
light
moon
made
from
as
this
what
you
dog
pull
road
cold
dress
of
bed
rain
garden
milk

poor

Scores?s

Flash

3

Untimed
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1.

3.
4.
s,
6.
7.
8.
9.
10.
11.
12,
13.

14.
15,
16.
17.
18,
19,
20.

2.

school
walk
room
teacher
hatch
picture
donkey
under
don't
lion
began
farm

rooster

policeman

door
baby
write
your
many

before

Scores:

First Reader

Flash

Yntimed

1
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1.
2,
3.
4.
S.
6.
7.
8.
9.
10.
11.
12,
13.
14,
15.
16.
17.
18.

19,

20,

of f
emile
shouw
why
driver
until
each
never

stesred

carriage

idea
real
study
begin
wants
country
feather
lady
wire

animals

Scores:

flash

Untimed



10.
i1.
12.
13.

14..

15,
16.
17,
18.
19,
20.

ERIC
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sister
our
slusys
hair
cestle
roar
change
killer
foot
which
body
remember
only
tiny
traffic
radio
exit
middle
whistle
climb

Scores:
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1.
2,
3.
4.
5.
6.
7.
8.

10.
11.
12,
13.
14,
15.
16.
17.
18.
19,
20.

besautiful
gons
towerd
through
whole
fourth
minute
edge
heavy
capital
often
backwards
pushed
Juice
women
nothing
heart
already
covered

salt

Scores:
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1.
2.

4.
.5.
6.
7.
8.
9.
i0.
11,
12.
13.

14,

15,
16.
17.
18.
19.
20.

evening

cloth

although
reward
heaven
plein
accented
operate
sofs
cousin
soldiers
complained
whose
vhether
cushion
forehead
fabulous
ordinate
pisngo
difficult

Scores:

fFlash
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Untimed
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8.
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11.
12.
13.
14.
15,
16.
17.
18.
19.
20.

sneer
eerial
rubbish
wanderear
school
range
measure
bush
affect
dessert
gully
mission
valve
traits
cargo
design
bslance
hedge
notch
pester

Scores:
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10.
11l.
12,
13.
14,
15,
16.
17.
18.
19,
20,

valve
weird
savage
uncanny
navigate
legend
issue
envoy
ability
constant
bellow
boerd
colt
fatal
guitar
horizon
impulse
mineral
ordeal

journal

Scores:

Fifth
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l.
2.
3.
4,
S.
6.
7.
8.
9.
10,
11,
12,
13.
14.
15,
16,
17.
18.
19,
20.

Sixth

ﬁ
[
4]
[+)
b= o

Untime

reluctant
lagoon
inflate
aggravate
burro
cyclone
wrench
humid
miniatuis
occur
sanitary
reactive
vague
memoriel
fluent
exploit
corrode
observer
sudacity
piyot
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Dolch Basic Sight Vocabulary

with
yes
go

to

an
going
over
stop
Jump
ot
88
ten
may
came
run
had
abound
down
sau
its
that
do
away
vent
put
green

but

tasier Half

is
play
no
here
will
into
from
of
three
meke
for
bleck

did
80
her
big
at
soon
look
too
funny
brouwn
yellow
don't
help

me
find
you
in
it
him
fast
cold
up
out
has
call
your
he
can
fly
if

blue
under
one
like
good
soms
little
five

after



Just

- white

shall

~ hot

once
drau
use
our
fall
long
befors
then
where
say
grow
must
bring
think
wish
sing
hurt
again
smell
walk
pick
first
many

better

Dolch Basic Sight Vocabulary
flore Difficult Half

thank
write
sleep
kind
ask
tsll
wash
pull
full
myself
buy
those
work
sit
very
now
does
upon
open
eight
light
because
their
vere
right
goes
nsver

could

these
own
far
mads
best
there
which
seven
hold
of f
done
us

or
every
well
slways
siart
want
plesse
found
much
both
they
why
shou
how

sbout

together

read
gave
1st
clean
today
would
six
ksep
any
teke
warm
pretty
faour
live
besn
them
when
round
got
new
cut
try
only
drink
laugh

ate



The following basfic sight vocabulary of 220 words has been compiled

by Dr. Edward Dolch.

Dr. Dolch offers this list as one that accounts for 50 to 75 per cent

of running words in most reading materisl.

If we check every child on this list frequently and record his score,

we will be doing a good deal in diagnosing reading problems.

1f we will also check every child on the vocabulary listed in the back

of each basic reading book, and be sure he knows every word listed before

he starts the book on the next level, we will do a good deal to prevent

reading problems.
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first
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black
play
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warm
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when
upon
cut
do
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new
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not

pet
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better
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drink
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Word Recognition List &

reluctant
lagoon
inflate
angravate
burro
cyclone
wrench
humid
minjature
occur
sanitary
reactive
vague
remorial
fluent
exploit
corrode
observer
audacity
pivot
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