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ABSTRACT '

Developed and coordinated by the Bureau of Reading
BEducation of the New York State Education Department, Project Alert
is a statevide inservice program to facilitate institating or
improving the diagnostic-prescriptive approach to reading
instruction. As part of this prograa, a reading resource kit vas
prepared by the bureau to give structure and direction to the .
projects in the local schools. This multisedia kit presently has six
packages, with three more to be prepared. Bach of the packages in the
kit analyzes one skills topic in reading. This second package in the
kit, "The Informal Reading Inventory," explains how to construct and
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procedures for administering and scoring an informal reading
inventory has been produced to accompany the package but is not
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Project Rewiivo dlert 1s » statewide inservice program with the ob-
Jective of instituiing or iwproving the diagnostic-prescriptive approach
to reading instruction. In an effort to increase the impact of inservice
prograus, this pic¢ject has been developed and coordinated by the Bureau of
Reading Education of the‘New York State Education Depariment. Many previous
inservice progreas utilized outside speakers for short-term lecture courses
which had little unphasis on dewonstrations of classroom techniQues. Project
Alert is structured to overcowe the widespread negative response of teachers
to traditional inscrvice arrangements. Yor this reason the project has
several unfque features:
1. Classroum tenchers ore used to facilitate and guide inservice
programs.
2. The emphocis ir placed on the sclf-direction of teachers in
determining content of the inservice program.
3. 1be emphasis is placed on classroom demonstrations of new
techniques.

4. Finally, 50 school districts are cooperating and sharing inservice
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materials and objectives.

I -oject Alert has been structured in three phases, each training a
grotp of teachers who, in turn, have initfated an inservice program for
otl. s 1rachess. Through this “ripple' effect, it is expected that approxi-
matelv 5,000 teachers will be exposed to the reading inservice program.

The first phase of Project Alert, funded through ESEA, Title I funds,
brou hi tngether the 50 directors of the summer programs for a 2-week work-
shop in dMarch 1972, The participants focused on three main activities:

i. FExplorine, eritiquing, and utilizing the "Rcading Resource Kit¥,

2. Refianing inservice models for each of the 50 projects, and

3. Investigatang additional diagnostic-prescriptive techniques by

reviewing new comnercjal material and visiting school programs.

Tho 50 reading specialists returned to their communities to direct
the sccond phase of the project, a summer instructional program for children
in T:t1. I, ESFA programs and inservice training for 670 Title I ESEA
tewchr re in the surmmer program. This secon phase was also funded through
Title 1, FSEA. As the dircctor facilitated, guided, and evaluated, the
terchora designed their inservice program to meet their own needs in the
classroom: diarnosis, prescription, evaluation, and management. The spirit
of ¢wperimentation was encouraged through classroom demonstrations, shared

instiuctional responsibilitier, and self-evaluation. The Reading Resource
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Krtowd coma v 1o material provided the focal point for teachers'
¢ enees cnt ot profjoeects,  An fmportani objective of the summer phase
v, o eepats e teachers to organice and facilitate inservice programs
the - ol acrat e year (1972-73) in thedir individual schools, The
teo ol a tredcs d luring the sumuer vreturned to their buildings as teachers-
boooo o owith ik 1esponsibility of orpanizing an inservice program for their

| A ' t'fﬂCh".':':'u

“hreoughint this program, coumercial and locally developed materials

wi. ol te Lrnist teachers. The Bureau of Readiné Education prepared a

Ke 7 - Kesonres Kit to give added structure and direction for the 50

proi te. Thiz nultimedia kit presertly has six packages which permits the
ten .0 0 siYtecr avreas of interest ant nceds, and to work through the readings,
L. wnd evalvations. This may be done independently or in a group,

dr o on e Jesired organization of inservice in that building.

sioe Reading Resource Kit provided structural guidelines for developing
a v progran based on individual necds of students as advocated by the
ﬁ-yf;‘: pesitica prper on reading. Inservice leaders used the kit as a
epri. o board for cvaluating and improving the skills and techniques of the
teren ree Otber inscrviee materials will be used to expand the program as
the oo de of the tvachers indicate. The kit is not designed as a complete

teoi ¢ resource nor as a conplete veading program for a school system,




e kit analyzes onc shkills i,

approach to elassvoom reotor fustyectuon,

.I-'.l:f'_i't" FULIEIPES S

BEST COPY AVAILABLE

The kit's centru! [ocus §i. t'0 develvprrnt of a diagnostic-prescriptive

Each of the packages in the

The following is an outline

in reasing.

of the contents of the po.' -2

1. The Recognition n. i rdipess
11. 7The Informal Reau ..o luventory
1. Hou to Consti. o
2. How tu Admisn’a.. with a Denmonstration of Procedures
3. Recording Sem
11X, Diagnosis of Wor: Lieepnition ALLlity
1. Techniques fur © sling
2. Interpretativn oo Tests
3. Availible Mao iz
1V. Assessnct' L Liscoaiig Skille
V. Classvuor: Mangy. .. !
1. Data Cnllectlineg: fOrranization and Use
2. Facilities
3. Instruclion
Vi, Fry Readsbility lgtos
VIT. Improvin: Comprel - faa Thiouch Questioning Techniques
(available 1v7: %
VIIi. Readinr jn the Ciient Arcas
(aveilable 14,40
1X. Prescription in Usrl Reecopnitijon Skills

(available 1G74)

With this bri.{ overvicw vl the corponents and activities of Project
ALERT, one of th six aveilalle packages Is presented following the
Administrator's faadbook whiel describes the intended uses of the

packagus,
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Inscrvice Reading Resource Kit

Gratftude !s oxpressced Lo those writers who helped prepare individoal
peckages and provided inspiration and creativily as they wrote the narra-
tives, planncd the sequences, and arranged the tasks for the Inscrvice

Reauing Resourcce Kit., Appreciation goes to:

PHOEBYE LAZARUS  -Supervisor of Special Education, BOCES -Nassau
County, for the Rcadign Readinvst Package

DOROSHY OHNMACHI' -Assistant Professor of Educatioun at Russell
Sage College, for the Informal Reading Inveontory

JANE COLLLS ~Former hivector of Reading in lriland Patent
School s, for Diagiosis of Word Kecognitien Abality

FRANCIS HODGE ~Assistant Director, Tun-Year Collcpe Student
Developuent Center, for Asscoowent of Listoning
Comprechension

BERYL SIEADMAN -iMs* supervisor of Reading, District 3
Huntingicn, Long Island, and TEOMAS FITZCLRALD,
Associate in Reading Lducation, for Clastroom
Managcnent

EDWARD FRY -Director of Reading Center, Rutgers Unfversity,
for Readebi.ity Jndex

The narratives for the ¢asusettes were read by:

SARA PITT -Reading Specialist, formey tcachur at Albany
High School

PHLLIP MORRISON -Associat~ in Fducaticnal Commuuications

The writing-editing staff consisted of Sara Pitt, Apnes Holleran,
former Eng!ish Department Chafrwan at Cohoes High School, and Ellen
Marphy, FEuglish teacher. They coatributed to the elarity, concirencess,

and accuracy of narratives, tapes, and workbooke,
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Appreciation also £s due to the staffs fu the Statc Education Departe
ment units: Mass Commnunication, Audfio Visual Center, and Pﬁ%ltcations for
exceeding thieir roles fn producing materials. Special mention s given
to Helen Marion and Jean Spawn of the Guilderieand Central School District
and to Wi1liam Neiger of Shaker High School, Latham,for theiv kind

cooperation in msking the production possible.

This resource k! 15 prepared under the direction of ALBERTA C.
PATCH, Associate, Bureau of Reading Education.
- /
Other members of the State Education Department who gave generously
of their time in a consultant capacity are:
CATHERINE BAILEY, Assocfate, Division of Research and Educatfornal
Communications
THOMAS FITZGERALD, Associate, Bureau of Reading Education
DOROTHY FOLEY, Associste, Bureau of Elementary Curriculum
VIRGINIA FRANSECXY, Associaste, Buresu of Reading Education
WILLIAM HETZER, Assocfate, Bureau of Educational Telev;sion
RDBERT'JOHRSTDNE. Chief, Buresu of Elementary Curriculum
FRANCES MORRIS, Associate, Buresu of Reading Education

PAULA ROLLINS, Associete, Buresu of Reading Education,

<
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The {dea for the Inservice Rcading Resource Kit for classroom éecchers
was first conceived in the Bureau of Readiug Education In 1970. At that
time the need to reach far more teachers ;hnn is presently possible through
inservice local workshops or through the limited number of collegiate
programs avaflable to a district became cvident. This led to a decision
to develop a serfes of learning packages, for use by ind{vidual teachers
or by small groups of teachers, While they are designed to de self-
directed and self-paced, {t {5 hoped that they will be used whenever
possidble under the dircction of a competent reading consultant or director
of curriculum. The first six packages complcted in the. ceries deal
primarily with dfagnostic techniques useful in the clacsroom, the evaiuvation
of the approximate difficulty of materisls and the orgsnization of a
classroom to provide individualized instruction and thus £ill the tdentified
nceds of the learner.

These packages are intended to serve as tools and to expand the
capacity of the State Education Department to rcach all teachers {n New York
State concerned with providing the highest quality of instruction. It 4s
our hope that these materfals, used in proper perspective and cupplemented
by other meoar s for improving the teacher's effcctiveness {n the clarsroom

reading program, will enable the school districts to implement the program

proposed in the Repent's Positfon Paper No. 12, Reading, published {n July,

1971.
7u¢‘-c§E;;i;h3am¢;

Jane Algozzine, Chief

bureav of wecding Edvcation
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INTROIU'CTION
Docs your traching staff nced help in:

==-constructing and adairistering diagnostic reading tests

seefindividualizing teading {nstiuction

seedeterniniog the readabilfity level of naterials

* =eedeternining realfsnp readiness of individual students

ce=testing srd recogn! tion ability

e-edevelcping communicetion skills related to reading---such as those
found fn listening

-=~designing programs for students based on their abflities end
needs

Po you fiud 1t diffficult, 1f not prohibitive, to get the time, facilities,
end 1esources necded to provide such help?

The Inservice Reading Resource Kit provides low-cost, on- the- job trcining
to assist classroom teachers in dndividualizing reading programs., Flexe
ibilfity 1s an inportant feature of the multi-media approach. Sfnce the
progrem 18 self-edministering and self-instructional, thc teacher can
schedule his cwn learning time and place, can ad jyst the materials and the
pace to fit his own needs, using as many or as few of the corponents as
he choeses. 7The only facflities needed for the program are a cassette
playback recorder, a peacfl, werking space, and efther a16us film pPrO-
jector or a one inch video tepe.projector, preferably one which includes
a monitor.

Few bibliographicel refovences are included in the kit since they tend
to becoue out dated rather rapidly and lists may be interpreted as
restrictive. Adminiatrators are urged to keep {nformatfion about upe to-
data prefescsional resource materials readily available. The school Reading
Coordingtor can suggest specific materials on request.
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Seifelnstructivnal Inscrvice Reedfrns Kit: A Resovrce for Developing
Diagnostic-Iresciiptive Yochniquer §n Classroom Teaching of Reading'

Objectives for Use

seAdmini stintors an! ronding supcivisors vill be able to offer 8 rescurce
pecket Lo classroca trachers to scsist thew In inddvidualfzing thetr
reading programs.

secAdministratore and rending supervisors will be able to plan a self-
ipstructicnal in-service readiny course for classroun teachers.

+o.Classroon teache.. will bDe able to uvse these multi-med$s packages
fadepenicatly to Levelop expertirr fn individualizing reading
fnstructioun. ‘

eooThe elas-yoow teachryr will be able to use the packagun in this
resource kit to instruct herseclf (n:

eee8L0 580g studint readiness for learning (o read
ces.cOnCtiveting eporopriate clugnostic vreading instruments
eoodeteriiining cultible reading wsateriais for students
+o.preseribing sprropriate reading tasks and programs for students
v esTOCOVding readirg progress and maintaining records for students

. ..8¢icctiug classroom management procedures appropriate to specific
- need:

The inrcrvice Renling Resourvce Kit 4s intended to setrve 88 & spring
board, helping the clercrova teacher to diagnose students’rceding proficiency
end to prescrile approprinte prograns for evesy child in a range of frome
below- toeabove. sverage achievement. It i{s not neant to be & clinical
fastrument. intentionally, {t oversimplifics techniques for diagnosis,
holding to the thesis that ss a teacher gains expertise, he will becone
avare of questions which ate rafsed bw speciulists in the field, and will
pursue sophisticzated procedures at greater depth than §s undertaken in this
foundation study. E
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OVLRVIEY CI' QONTENTS

Poackage 1 The Reccgnition of Readiness
. (Beginning Reading Level)

This packaze deals with weans of determining o child's dovelopmant in
mastery of the skills essential to lcarning to 1cad. 1t provides a set of
axioms or geavializations about the process of vee ng which should help
the teacher to Identify the child's point of rendiness. Suggestions eve
given foi corialn tasks which will ajd the teccher in prescribing eppropriate
instruction to meet those needs.

Package 11 The Informal Reading Inventory

This packape explains how to construct and how to administer thke
fnformal resding inventory which i8 a most useful instrument {n providing
appropriate placeaent for students in materials and in the reading skills
scquence. It helps dlagnose strenpths and weaknesses giving the teacher
insight into the individual's learning needs. A video tape or 30 sm film
demonstrating procedures accompanies the package.

Package 111 Diagnosis of Hord Recognition

inis package goes into detail {n the techniques of testing word
recognicion. Materials ave suggested. Interpretations of results are
provided as puidelines for trachers. Actual test situatfons have been
recorded on cassette tapes.

FPackeage 1V Assessment of Listening Skills

This packeye presents materials for assessing the child's listening
camprehension level, Sample exerciscs, scoring ‘levices, ard samples of
question techniques are included. This is the first of several packages
dealing with communication skills which are related to the rcading process.
(The other packages are to be developed at a later time).

Rackage V Classroom Management

This package deals with three major concerns in classroom managemeat.
Section 1 focuses on date collection. The teacher learns how to organize
and use informatiour, about students' vreeding skills. Section 11 deals with
classroom facilitfes and staffing. Scction 1II is directed toward instruce
tional procedures. '

Fackage VI The Fry Readubility lndex
This packare §s & wotking tape and study book to teach the Fry Read-

ebil{ty Index, which is one of many nrihods used to determine a textbook!s
level of veading difficulty
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Suggesticns for Use of Resource Kit s

S{tuation 1

A bepinning elemantary classroon teacher has had 1ittle or no
buckground in the teaching of reading. She asks for help in organizing
her ciarsrcon.  The prin-ipal of her school calls the lnservice Reading
Resource Kit to her atteation, and he helps her arrange a schedule for
using it aftur school {n the library of the school on two days each week.
He asks her to keep a log which will shew any value this resource may have
in frproving hor own effectiveness n the classroom and asks her reading
teacher to assist her in her use of this kit.

Si{ituation 11

A team of sccial studies teachers fn a middle school {s concerned with
the suitability of textbooks for the students. The department chairman
schedules meetings for them to use the resource kft and learn how to
deterrdine the readability difficulty of the texts. They learn from the
rescurce kit how to do informal testing to find the students' reading
instrvuctions! level. Their findings vill be reported to the school prin-
cipal and to the gufdance affice tn be shared with teschors {n other content
arvees. Recermocndations as tu the appiopriateness of materfals will be
included In the rzport and edjustmonts will be male fn selections of texts
and in grouping prceedures to provide suitadle instruction for the students.

Sftuation 111

The curriculum comnfttee of a school district has reported that there
has heen no recent fnservice course in reeding for {ts classroom teachers.
A svrvey of necd and a priority list is made. f%eachers {n greatest need
of this service are scheduled through the entire resource kit by the reading
supervisor. A salary increrent is allowed for inservice credit, according
to district policy, when a tcacher gives evidence of satisfactorily
conpieting the cuurse,

Situation JV

A langaupe-arts social studies team of teachers on a secondary level
questinns the suitability of the curriculum for the low, average, and above
average students in the schoel. The reacing coordinator supgests they use
a8 readsbility fndex on texts and supplementary materials. This leads to
further study of the Inservice Reading Resource Kit. Among other discoveries,
the team deteimines, after nrofiling available student test scores, that
the above average scgment of population §s capable of stretched performance.
A sarvey of avafleble resources in sohrol and cormunfty s 1ecommended.

The team constiucts & curriculum of preater range and depth for these
students, utilizii, suggestions from the packages of the kit {n deternining
needs and prescribirg extended oppertunities for fndependent study and
fndividuslization.

'4’
) -
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Sample Nugrative of Cassctte Tape

. to be uzed fn Leayulapg Task )
ackage Yi

Tis &s a sacxule of vhet the teaclor will hear on the castette tape
to te used in Leaening Tuck 1 of Package 137, This fntroductory portion of
the narrative gives an idea of what is to follow, |

Construction
of ar
INROK*AL READING IRVENIORY

This package is designed to aid the teacher {n informal diupnosis
of rcading needs in the clavsiouom. As used herc, diagnosis {s defined
as & close study of a child's basic reacing skills In word perception
and corprehension fur the purpose of fecilitating proper classrvom place-
ment and {mprovirg instruction to meet fndividual reading needs. Informsl
evaluation of an individual's reading ehills and sbilities provides ‘
diagnostic data about the studient's wealnesses and strengths fn reading
which can help the teacher to determine materials that should be used and
precedures that chould be {ollowed. COne dlagnostic technique which provides
such dats 1s the informel reading inventory. This type of inventory can be
easily constructed and utilizcd by classroom teacliers.

Although inventorvies are avatlable commerciully, teacher-made inven.
toricse can be very useful. They take no more time to administer and
analyze than do commercially produced inventorfes and have certain edvantages
over them. They have greater rclevancy to actual classroom teading tasks
they provide lese formal testing situations; they are less likely {o create
tensions in a reluctent reader; and most {mportant of all they provide
information which fs helpful to the tcacher I{n the sclection of materifals
and approaches to instruction to meet the specific veading needs of individual
students.

This package contains three parts. Part I provides directions for the
construction of the informal reading inventory. Part 11 provides directions
for administration of an informal reading fnventory. Part 111 provides
directions and practice in scoring an {ufnrmal 1cading {nventory.
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Ingervice Reading Resource Kit

Package 11

LEARNING TASK 1 -~ CONSTRUCTION OF AN INFORMAL READING INVENTORY

( tape)
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CONSTRUCTION

of an

INFORMAL READING INVENTOLY

This pachage is designed to aid the teacher in informal diagnosis of
reading needs in the classroom, As used here, diagnosis is defined as a
close study of a child's basic reading skills {n word perception and in com-
prehension for the purpose of facilitating proper classrcom placement and
improving instruction to meet individua! reading needs. Informal evaluation
of an individual's reading skills and abilities provides diagnostic dctg
about the student's weaknesses and strengths in reading.  This data can help
the teacher determine the materials that should be used and the procedures
that shou'd be followed. One diagnostic technique which provides such data
15 the informal reading inventory, which will be referred to as I.R.I. or
inventory. This type of inventory can be easily constructed and utilized
by classroom teachers.

Although IR1's are available commercially, teacher-made inventories
can be very useful. They take no more time to administer and analyze than
do commercially produced inventories and have certain advantages over them,
They have greater relevancy to actual classroom reading tasks; they provide
less formal testing situations; they are less likely to create tensions in
a reluctant reader; and, most important of all, they provide information
which is helpful to the teacher in the selection of materials and approaches
to instruction to meet the specific reading needs of individua! students.

This package contains three parts. Part 1 provides directions for the

construction of the informal reading inventory. Part 11 provides directions

for administration of an IR1. Part 1Il1 provides directions for its scoring.

For directions concerning the construction of an informal reading
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inventory you will need to continue listening to this tape. You will also

need the workbook entitled Construction of an Informal Reading lnventory.

Turn off tape long enough to get the workbook.
(2 second pause)

The first step in the construction of an IRl is to select the printed
material to be used. Certain criteria should be considered in the selection
of this material. Turn to page 1 of the workbook. Look at criterion number
1, "The content of the printed materials should be interesting to the child,”
This i{s importan:t becsuse printed material which interests the child serves
to enhance motivation. Knowledge of a particular child's interests, hobbies,
or afterschool activities, for example, may be useful in the selection of
content. Since children have different interests at different ages, you
should know the age of the particular child for whom you are selecting the
material.

. Look at criterion number 2, "The content should not have been read
previousiy by the child or children with whom you plan to use the inventory."
1f the particular story or article selected has been read before, the validity
of the resulting data is questionable. The child's retention of fdeas or
words associated with a story heard or read previously can distort the informa-
tion obtained about his sight-word vocabulary, his word-attack skills, or his
comprehension skills. .

Look at criterion number 3, "The teacher should know the readability
level of the content." Many materials used for instruction in the classroom
are marked by the publisher to specify readability level. 1f this level is
not indicated, the teacher should apply a simple formula to the content. A

package with directions for determining readability level is another part of

this resource kit.



/v

Look at criterion number 3, "The teacher should know the readability
level of the content.," Many materials used for instruction in the class-
1oom are marked by the publisher to specify readability level. 1f this
level is not indicated, the teacher should apply a simple formula to the
content. A package with directions for determining readability levei {s
another part of this resource kit,

Before you proceed to gelect material for the construction of an IRl
for your own use, turn to the story on pages 2-5 of the workbook, The
story, entitled "How Percival Caught the Tiger", is taken from the Ginn
Basic Readers, Book 111, FINDING NEW NEIGHBORS. The content is considered
to be of interest to most third grade children. Since this serves only as
a sample, the teacher doesn't need to determine whether or not this i{s a
familiar story. The readability level of Lhe material, as indicated by
the publisher, is the first half of grade 3. Bafore reading the story,
turn off the tape,

(2 second pause)

Now that you have read the story we will use it as a sample to demon-
strate the steps required to prepare materials for use. First, notice
that the story on pages 2-5 of the workbook has been reproduced in its
original form. This was done because the material you select will be used
by the child in its original printed form, The story you choose may or
may not be removed from its original binding. Sometimes teachers remove
the pages of the story from a book and place them in a loose-leaf notebook.
A story should always be removed from fts original binding if the grade
level is indicated. Seeing the grade level on the book binding, especially
if it is below the student's current grade level, may create anxiety in

the reader.



/7

Now look at page 3 of your workbook. A double 1ine has been drawn at
the bottom of the second page of the story. This line divides the story
into two parts, During the administration of the inventory, the student
will read the first two pages of the story silently, The double line
shows him where to stop in his silent reading. The student will read the
last two pages orally.

Now look at page 6 of the workbook. This is a doubled-spaced copy of
the first part of the story. A typed copy of the story {s necessary for
the teacher's use.

Turn to page 7 of the workbook, ‘On this page are sample comprehension
questions which pertain to the first part of the story. They are inserted
after part I because the questions will be asked after the student has
finished reading part I silently and before the student reads part 1l
orally. wotice that answering the questions requires the use of eight com-
prehension skills. Space for recording the child's answer has been left
below each question. Possible points for scoring and space for recording
pupil's p;Lnts have been provided at the right of each question, While
you study the suggested comprehension skills to be sampled and the examples
of questions measuring these skills, turn off the tape recorder,

(2 second pause)

Turn to page 8 of your workbook. On this page you will find s double-
spaced ccpy of Part 11 of the story. You will use this page to record the
student's oral reading errors. (Instructions for recording the oral reading
errors will be given in Learning Task Il of this package, which provides
instructions about the administration of the inventory.) Notice that the
words in Part I1 have been counted and the number recorded in the top right-

hand corner of page 8. The number of words, which in this sample is 117, will
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be utilized later to determinethe studeni's oral reading accuracy score.

Notice that one comprehension question which pertains to this part of the
story has been provided at the boitom of the page. This is done because

some children react differently in their comprehension of s{lent reading

and their comprehension of oral reading.

You are now ready to select materials and construct your own inventory.
For further help with the writfng of comprehension questions which test
various skills, refer to teachers manuals of basal textbooks. Manuals fre-
quently indicate the skill to be developed and suggest questions to use
in the development of that skill,

When you have constructed one IRI on a specific readability level,
construct several other inventories on consecutive levels below and above
that of your first inventory. You may need these later when you begin
administration of the inventories. The results of the first IRl administered
to a child may show the grade level of that inventory to be either too diffi-
cult or too easy for the student., Often & series of basal readers, other
than any used in the school, is selected for such inventories. Consistency
in linguistic patterns, introduction of new words, and interest of content
is perhaps more closely controlled from level to level in a single series
than would be possible to achieve by selecting a variety of reading texts.

This concludes the lesson on construction of irformal resading inventories.
The next lesson in the sequence contains directions for the administration

of an IRI.
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Package 11

LEARNING TASK 1 .- CONSTRUCTION OF AN INFORMAL READING INVENTORY

{Workbook)

How Percival Caught the Tiger, by Pexrcival Stutters, @1936 by Holiday House, Inc.,
removed due to copyright restrictions.




CRITERIA FOR SELECTION OF PRINTED MATERIAL

1. The content of the printed material should be interesting to
the child.

2. The content should not have been read previously by the
child or children with whom you plan to use the inventory.

3. The teacher should know the readability level of the content.

adaptation of "How Percival Caught the Tiger" in Finding New Neighbors, (c)by
Ginn and Company removed due to copyright restrictions.
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INFORMAL READING INVENTORY

Teacher's copy neal LAirl AsAiLABl.E

l
Name of child Level 3

Examiner's name Date

Source: Finding New Neighbors -- Ginn and Company, 1961, pp. 118-121

PART I: SILENT READING
Developing Readiness for Reading: Sometimes people have exciting adventures when

they try to capture wild animals for the circus. The man in this story sees a
tiger Read to see {f you agree with the things he did.

" ?a’Y:' f‘m’/ n/c"/‘e*‘nf;‘z(] e 54’ ;‘.«r}ayr !7‘/’7"

yooes YL ean 5
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COMPREHENSION OF SILENT READING: Total Score - 100
Possible Points Pupil's
Points
1. Main idea
What did Percival do to catch the tiger (20)

2. Noting details

a. What did Percival pu* {nside each

sweet potato? (5)
b. What difd Percival call his brave boy? (s)
c. With what did Percival cover .he sweet
potatoes? (5)
3. Inferred meaning
Why did Percival want to know what
tigers eat? (s)
4. Sequence of events
After they saw the tiger what did Percival
and the boys do before they sat down to
think? (10)
5. Sensing emotional reactions of characters
What did Percival think about tigers liking
baked swee¢t potatoes? (10)
6. Cause and effect relationship
Why did Percival and the boys run when they
saw the tiger? - (1o
7. Vocabulary
Cive the meaning of each of the following
words:
8. trap (5)
b. danger (s)
c. jungle (5)
8. Figurative language
What does "he jumped right out of his shoes"
mean? (10

When you have finished studying this page turn the tape
recorder on. Total




BEST COPY AVAILABLE
PART 11: ORAL READING

number of words - 117

Developing readiness for reading: Now that Percival has prepared food for the
tiger what do you think will happen next? Let's read to find out.

1?7 re '0‘;'»‘ P / - ‘é /e V"r/ e "/‘(

4_‘,?/-1‘ f,--f‘?.b* ,'P‘"‘.’*If/c,. )‘ﬁ/)'?'ﬁ

Comprehension of oral reading (Main idea)

What did Percival and boys do to catch the tiger?
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ADMINISTRATION
of an
INFORMAL READING INVENTORY
This tape contains directions for the administration of an informal
reading inventory. 1t should be utilized after Learning Ta % I, which
contains directions for construction of an IRI. If, however, you already
know how to construct such an inventory, continue with this tape. You

will also need the workbook entitled The Administration of An Informal

Reading Inventory. Turn off the tape long enough to get the workbook.

(2-second pause).

Look at page 1 of the workbook. Listed on this page are three steps
which should be taken before administering an IRI.

Read step number 1 - "Select an inventory on a readability level
appropriate to the individual student. Information about the student which
can be utilized in the choice of an inventory on a readability level
comnensurate with the student's present reading achievement level may
include the following:*

look at subtitle a, "Knowledge of & student's level of competency
in recognition of sight words." 1f, for example, the student has achieved
competency in recognition of sight words at grade level 3, an informal
inventory at grade level 3 would be an appropriate choice. (For pro-

cedures in evaluation of a student's sight-word vocs!.ulary the package

entitled Diagnosis of Word Recognition Ability is included as another
package in this resource kit.)

Now look at subtitle b, "Knowledge of a student's abflity to apply
word-analysis skills." Competency in this area involves ability to anglyze
words both through phonics and through structure. The present grade level

of the student should be considered here. A second-grade student could
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be expected to have acquired only some of the word-attack skills, while
8 third-grade student should be tested for a higher level of competency.

Now look at subtitle c, "Knowledge of the level at which the student
has been receiving instruction after previous diagnosis.” 1If a student
is known to have tcading problems and has been receiving instruction on
a level lower than his actual grade placement, the inventory should be
administered on the level at which the student has been receiving instruc-
tion. If the teacher has noted that a student is experiencing some degree
of difficulty at actual grade level, {t would also be appropriate to
choose an IRI at a level below his actual grade level. If, however, the
student has been reading at his actual grade level with a minimum of
difficulty, the level of inventory administered might well be that of his
actual grade level.

Knowledge of level of sight-word vocabulary, knowledge of competency
in wordeanalysis skills, and knowledge of level at which a student has
been receiving instruction are all useful becsuse they help the teacher
to choose the appropriaste inventory. It may, therefore, reduce the
number of inventories which need be administered to an {individual. None
of the three is infallible, however, as a basis for choosing sppropriate
materials for a reading inventory. Teacher judgment is still required,
since there are often discrepancies in the student's competency in
recognition of sight wordc, competency fn word analysis skills. and
current instructional level.

After pJiving an IRI and 8 word recognition test, if a teacher
determincs .hat a student's phonetic skills are weak, she will undoubtedly
admninister a phonics test to inventory specific weaknesses. If {t appears

that he has trouble in analyzing sounds to construct words, she will choose



a test which helps pinpoint this problem.

One source to turn for an annotated list of diagnostic tests is

Diagnosis and Remediation of Reading Disability, Dechant, 1968, Parker

Publishing Company, West Nyack, New York. There are other reading tests
which also provide this service.

Now look at the workbook page 1, step number 2, ""Have immediately
available several inventories of consecutive grade levels above and
below the one selected for administration.” It {s necessary to have
inventories of consecutive grade levels sbove and below the one selected
because the results of the first IRI may indicate the level of that
inventory to be too difffcult or to easy for the student. Reading levels
of students at any one grade level usually vary considerably. Therefore,
it is desirable to have a supply of inventories which range consecutively
from pre-prim:r level through upper-grade levels. Any one teacher can
devise inventories for all these levels. The construction of IRI's is
made simpler, however, if one {inventory is constructed by each teacher
at each grade level from pre-primer through upper-grade level. Inventories
at all levels can then be shared by teachers in the school or the system.

Now look at workbook page 1, ste§ 3, "Select a place in which the
inventory may be administered individually and privately.” An audfence
may create unnecessary tensions in the child, which may affect his
performance. The student should, therefore, be reading to the teacher

only, preferably with no other children present. If other children must




present in the classroom, the {nventory should be admini{stered under
circumstances which allow for as much privacy as possible without
interruption from other children.

You are now ready to consider the actual administration of the
finventory. Both the film clip and the workbook will be utilized in the
next part of this lesson. Study the steps in administration of an
informal reading inventory on page 1 of the workbook, read the story

on pages 2, 3, and 4, and study the checklist of behaviors on page 5

before you turn on the film.
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STEPS 10 BE TAKEN BEFORE ADMINIST RATION OF AN INFORMAL READING INVENTORY

1. Select an inventory on a readability level appropriate to the {ndividual
student, Information about the student which can be utilized in the
choice of an inventory on a readability level commensurate with the
student's present reading achievement may include the following:

a. Knowledge of a student's level of competency in recognition
of sight words.

b. Knowledge of & student's ability to apply word analysis skills.

¢. Knowledge of the level at which the student has been receiving
instruction after previous diagnosis.

I11. Have immediately available several inventories at consecutive grade
levels above and below the one seclected for administration.

II1. Select a place in which the inventory may be administered individually
and privately.
BEFORE YOU TURN ON THE FILM, STUDY THE FOLLOWING: STEPS TO BE TAKEN
IN ADMINISTERIMG THE INVENTORY.

I. Establish rapport with the student. Any task involving reading may be
threatening to the reluctant reader. The teacher you will see in the
film will begin by attempting to help the student feel at ease and to
reduce any tensions which may be associated with the reading task.

I1. Develop readiness and briefly establish background for the story the
student is about to read. The teacher should set up purposes for read-
ing to provide motivation. Unless the student {s extremely reluctant
to read, this should take only a minute or two. Look for a de.onstration
of this in the film.

III. Ask the student to read the first part of the story silently. Tell the
student to stop when he gets to the double line about half way through the
story. Tell the student thac you will ask some questions about the first

part of the story when the silent reading is concluded.
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story. Tell the student that you will ask some questions about the

first part of the story when the silent reading is concluded.

Read Part 1 of the story, the comprehension questions, and Part 1I of

the story.

After you have completed your reading, turn on the film,
Learning Task 1l - Administration of an Informal Reading Inventory

Total words 229

Source: Finding New Neighbors Level 3
. Ginn and Company, 1964, pp. 310-317

Part 1: Silent Reading
Developing Readiness for Reading: Do you believe everything you hear?
Of course not, Most of us know the difference between the truth and a
1ife or a tall tale, Read the story silently to learn how a King tried to
cure a princess of believing everything she heard.,
Silent reading by child: (pp. 310-312)
THE PRINCESS WHO ALWAYS BELIEVED WHAT SHE HEARD

Once upon a time there was a beautiful yaung princess who always be-
lieved everything she heard.

The king said that anyone who could make the princess say, "It's a
lie,”" should win the princess and half his lands.

All the princes thought this would be easy. They came from far and
near and tried to make the beautiful princess ssy, "It's a lie.”

When one prince said, "The moon {s made of green cheese," she said,
“How 1 should like to have a piece of green cheese -- cut very thin,"

And so on and on {t went, unti{l every prince had iried. Then other
young men took their turn, and each thought he would win the princess,
but not one did.

By now the king's messenger had come to a far place where a poor
woodcutter and his son, Claus, lived.

When Claus heard the news, he said to himself, '"Neo one can tell a
better tall story than 1."

Then and therehe put on his best clothes, told his father good-bye,
and hurried off to the castle.

The king looked at Claus and said, "I do not not think you can win.
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You live far from the castle and understand l{ttle of the ways of
the world,"

“l can tell a story that even the princess will not believe," said
Claus,

“Well, you may try," said the king.
Comprehension of Silent Reading: Points
1. Main {dea: What did the king do {n trying to cure the
princess of believing everything she heard? (He said
anybody who could make the princess say, "It's a lie"
could win the princess and half the king's land.) 20
2, Noting details:

a. What did the princess say when a prince told her the
moon was made of green cheese? (She said she wanted

a slice -- cut very thin,) 10
b, What job did Claus' father do? (He was a poor wood-
cutter,) 10

¢. Why did Claus think he would win? (He felt he could

tell the best tall story; he felt he could tell a

story even the princess would not belfeve,) 10
d. Why didn't the king think that Claus would win?

(Claus lived far away from the castie and the king

felt he understood little about what went on there.) 10

3. Inferred meaning:

a. Why were men other than princes allowed to try to get
the princess to sgy, "It's a lie.” (None of the
princes had been successful, so other men were allowed
to tryo) ‘ 10
b, How did Claus know about the princess who belfieved
everything she heard? (A king's messenger brought the
news to the far place where he lived,) 10

4. Vocabulary (note the use of context clues)

a8, Claus said, "No one can tell a better tall story than
L.” What is a tall story? (An exaggerated story told
for fun,) 10
b, Can you describe a lie, as in the sentence, "It's a lie."
(Something untrue which is meant to be believed--it is
not for fun.) 10

PART 11: ORAL READING

Developing readiness for reading: Claus has gotten permission to try to
get the princess to say, "It's a li{e.,"” First, he tells her a tall

tale about a glant cabbage; then he tells her about a barn so large

that it takes years for a cow to walk through {t, And £inally he tells
her a story about chickens who lay huge eggs. Read the story aloud

to see if the princess will belfeve this one.
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Comprehension of Silent Reading: Points

1. Main idea: What did the king do in trying to cure the
princess of believing everything she heard? (He said
anybody who could make the princess say, "It's a lie" ,ZLZD 20
could win the princess and half the king's land.)

2. Noting details:
a. What did the princess say when a prince told her the

moon was made of green cheese? (She said she wanted /0
a slice =- cut very thin.)

10

b. What job did Claus' father do? (He was a poor wood- O 10
cutter.)

‘¢. Why did Claus think he would win? (He felt he could
tell the best tall story; he felt he could tell a 4;7 10
story even the princess would not believe.)

d. Why didn't the king think that Claus would win?
(Claus lived far away from the castle and the king /0 10
felt he understood little about what went on there.)
3. Inferred meaning:

a. Why were men other than princes allowed to try to get

the princess to say, "It's a lie." (None of the C)
princes had been successful, sv other men were allowed 10
to try.)

b. How did Claus know about the princess who believed
everything she heard? (A king's messenger brought the / C>10
news to the far place where he lived.)

4. Vocabulary (note the use of context clues)

a. Claus said, "No one can tell a better tall story than /c;
I." What is a tall story? (An exaggerated story told 10
for fun.) :

b. Can you describe a lie, as in the sentence, "It's a lie."
(Something untrue which is meant to be believed -~ it /[7 10

is not for fun.) ,
—100%

77%
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The total comprehension score for this child on this test is 7770

The follwoing criteria are suggested as guidelines, not as absolutes,
for determining level of comprehension of silent reading:

Independent reading level -
If the child scored 90% or better on this
comprehension test, he should be able to
read independently materials at his level
of difficulty.

Instructional reading level -
If the child scored 75% - 90% on this rtest,
he should be given materials at this level
of difficulty for instruction.

Frustration reading level -
If the child scored below 75% on this test,
materials at this level of difficulty will
be frustrating to him.

The resiuts of this test indicate that level 3 is the m.stgqgﬁgna[
level for this child. readin
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Total words: 288

"Our hens lay twelve cartloads a day. They are piled high as
a castle wall, even higher, if we don't keep our eyes open."

Claus stopped for a minute and then went on, "One day we had a
pile that reached up to the moon, and I was on top of it. When I
tried to climb down, the load fell over. There I was, hanging from
the moon.

"I would be hanging there still, if I had not thought quickly
and found a cloud. I tried to let myself down in it, but the cloud
did not reach far enough. So I had to jump off the tip of that
cloud and fly down."

Claus stopped talking for a minute and looked at the princess
but she did not say anything. So he went on with his tall story.

"Where should I land but on a church roof! When I looked in,
the church, your father was there. He was sitting on the floor,
listening to the organ as he counted his money. He had an old
purple nightcap on his head and his pockets were filled with
gold and silver. The money had been there so 1long that it was
covered with dust.

"All the people in the church gave money to the poor. But not
the king, He gave nothing."

"Stop! cried the princess, looking very angry. "It's a lie!"
My father is a kind man. He helps the poor, and he always wears

his best crown in church."
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"I am sure that is so," said Claus, the woodcutter's son. "But
little does it matter, for I have made you say, "It's a lie!' Now
I'1l be a prince, and you will be my wife."

Comprehension of Oral Reading
What part of Claus' story made the princess say, "It's a lie."
(She didn't believe that her father would not hélp the poor. She
also know the king would wear a crown in church, not an old purple
nightcap.)
Number of errors

Number of words in
selection

SRS

Number of errors
divided by
equals error percent-
dge

100% minus error percentage
equals accuracy score

Student's score 9f 7"70

Independent Reading Level

As you can see, there is a significant difference between the
student's comprehension reading level and her oral reading level.
The former is a grustration reading level while the latter is an
independent reading level. This often occurs. In order to get
an accurate score of this student's reading ability, she should

be given another test on level 3.
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Following is a.chucklist of reading behaviors, Study these before you
view the film so that you can be locking for specific behaviors exhibited
by the child in the film. As the student I{n the £ilm {5 reading silently,
you will notice that the teacher is observing and recording behaviors.
After you have scven this portion of the film, you will turn off the film
and check the behaviors you observed. Compare your observations with those

of the teacher in the film, which, are indicated on page 6.
CHECKLIST OF SILENT READING BEHAVIORS

Accepted task willingly
Attempted to stall or avoid task

Appeared to hurry through task

|

Fingerpointed word by word

Marked line being read with finger or hand to hold place
Made lip movements with no or few audible-sounds

Made lip movements with audible sounds

Moved head from left to right while reading

Lost place when returning to beginning of next line
Evidenced nervous tension

8. Restless or fidgety (moved around {n seat a great deal)
b, Twisting hair or other movement

c. Stopping often to look around

d. Others

Held book too close

il

Had poor posture while reading

Held book unsteadily

Turn on the fi{im.
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CHECKLIST OF SILENT READING BEHAVIORS

Accepted t1sk willingly

Attempred to stall o= «void task

Appecred to hurry through task (at times)

Finge-pointed word by word

Marked line bzicy rond vith finger or band to hold place

Made lip mcvemeats with no or few audible sounds (occasionally)
Made lip movements with audible sounds

Moved head from left to right while reading

Lost place when returning to beginning of next line

Evidenced nervous tensicn

a. Restless or fidgety (moved arocund in seat a great deal)

ERRARRNERN RS

b, Twisting hair or other movement

_____ ¢. Stopping oitento look arourd

_L d. O:hers (showed crriosity about recording procedure)
Held book to close

Fad p2ar postuze while reacing

|

Held beoX unstsadily
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This tape and the accompanying workbook provide instruction and
practice in (1) scoring comprchension questions in silent reading,
(2) scoring ervors in oral reading, and (3) recording scores in both,
Before proceeding with this tape, read the pages reproduced on pages 1
and 2 of the workbuok, The story will be used in a demonstration of a
child's responses to comprehension question on silent reading, Next
turn to pages 3 and 4 and read the questions that will be asked by his
teacher, Turn off the tape recourder,
(2-second pause)

You will now hear a child's responses to the comprehension ques=
tions on pages 2 and 4, Remember that there will be some subjectivity
involved in your judgment of the appropriateness of the child's answers,
He is unlikely to use the exact wording of the answers suggested, Howe
ever, having read pages I, 2, 3 and 4 of the workbook, vou will be
prepared to make your own judgment about the appropriateness of the
answers, You will now listen to the child's responses and record your
scures, You may want to play the tape more than once.

Now that you have scored the answers to the comprehension questions,

do two things: (1) compare your scoring with the scores on pages 5
and 6 and (2) add the comprehension scores to find the total compre-
hension score. As vou compare your scores with those provided on page
6, remember that slight differences may appear as a result of the sub-
jective nature of the test, If there are very noticeable differences
between your scores and the scores provided on page 6, try to determine
the reasons for the differences. Make a careful reevaluation of your
own judgment in scoring each question. Turn off the tape,

(2-second pause)

This i{s a recording of a child's oral reading of Part Il of the Story
"The Grizzly" reproduced on pages 8 and 9 of the workbook, As the
child reads, on pages 8 and 9 of your workbook, mark the errors he
makes, Mark the errors in accordance with suggestions made on page 10
of the workbook., The next voice you will hear will be that of the
teacher presenting the oral reading activity to the child, followed

by the oral resding of part Il of the story by the child.

Now that you have marked the errovs, do three things: (1) Compare
your markings with those on pages 11 and 12, (2) Count the number of
errors to determine the accuracy score, and (3) determine accuracy
level, 1Instructions for counting accuracy score and determining
accuracy level are provided on sheet number 13, Turn off the tape
recorder,

Notes on tape:

Comprehension Questions

The 4th grade boy who took this IRI did not have the benefit
of the visual clues supplied by pictures from the book., He read the
story from type-written sheets, Alan's concept of "loft” was that
of the type found in a barn, He had no idea that the boy in the story
was in his home, a cabin, with a loft, This misunderstanding affected
questions 2b, and 4a,

Oral Reading

I counted the mispronunciation of "Mikey' as only two times,
not four, Substitutions, f,e., misprununciations, were counted as the
number of words missed in the text not the number added.

Two comprehension questions were included at the conclusfon
because the story did not have a major point here that had not been
asked previously,
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"The Grizzly" by Betty Sterling in Trails to Treasure (C) 1964, by Ginn and
Company removed due to copyright restrictions.




43 ST CO fbAlLABLE
LEARNING TASK I1I - RECORDING THE SCORES OF SILENT READING QOMPRLHENSION
QUESTIONS AND ORAL READING ERRORS

Total words: 236 Level 5

Source: Trails to Treasure
Ginn and Company, 1964, pp. 280-283

PART I: Silent Reading
Developing Readiness for Reading: Have you ever wanted to live on a
farm during the ploneer days? In this passage a ten-year old
boy dces a brave thing, Read the story silently to see what
happens,
Silent reading by child: (pp. 280-281)

THE GRIZZLY

rrraderialf repoved —Yee Yo
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Study these questions carefully, You will be asked to score a
student's answers to them when you finishe (Suggested answers are
given for each uf the questions,)

COMPREHENSION OF SILENI READING: POSSIBLE PUPIL'S
POINTS POINTS

l. Main idea:
Why do you think Mikey wanted to shoot the bear?
(he didn't want the bear to hu;t Ma, Martha and
the little ones, OR he wanted to protect his
home and family.) (20)
2. Noting details:
a., Describe the bear which was outside the
house. (It was a large, black grizzly
bear,) (8)
b, Where did Mikey find the gun? (He found
the gun on some pegs on a wall downstairs,) (8)
¢. Had Mikey ever climbed on the roof before?
(yes) How még times? (once) (10}
3. Inferred meaning:
a. How could Mikey see the bear at night from
the roof? (moonlight made the night bright,) (15)

b, Was Mikey's father at home? (no) (5

¢. How do you know his father was not there?

(his pa had left Mm in charge.) (10}

4, Vocabulary: (note the use of context clues)
a. ‘''"Mikey climbed up to the loft," Can you
describe a loft? (a room or floor above

another; an attic) (8)
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b. Define peered, as in the sentence, "he (8)
peered out the window." (to look intently)
c. VY/hat does shuddered mean, as in the sentence,
"ke shuddered at the sight of the bear."
(trembled, shook) ®
Total comprehension  (100) ._.___’

Are you ready to score a child's answers to these qQuestions? On the
portion of the tape which follows you will hear a teacher ask the

Questions and a child respond to them. You will score each answer,
and record the score in the space provided at the right of each N

question. First, turn back to the narrative, paragraph 2.

©

ERIC

Aruitoxt provided by Eic:



P ‘ POSSIBLE PUPIL'S
COMPREHLNSION OF SILENT READING: POINTS POINTS
1. Main idca:

why do you think Mikey wanted to shoot the bear?

{(he didn't want the bear to hurt Ma, Martha and

the little ones, OR he wanted to protect his

P

hom and family.) (20)
2. Noting details:;
a. Describe the bear which was outside the
house. (It was a large, black grizzly-
bear.) (8)
b. wWhere did Mikey find the gun? (He found
the gun on some pegs on a wall downstairs.) (8)

c¢. Had Mikey ever climbed on the roof before.

bk

(yes) How many times? {once) (10)
3. Inferred meaning: .
a. How could Mikey see the bear at night from the

roof? (moonlight made the night bright.) (15)

s

b. Was Mikey's father 8t home? (no) (S)
¢. How do you know his father was there?

(his pa had left him in charge.) (10) /0
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POSSIBLE PUPTIL'S

POINIS POINTS
&, Vocabulary: (note the use of context clues)
a. Mikev climbed up to the loft, Can you describe
a loft? (a room or floor above another; an attic) ( 8) _jgi_
b. Define peered, as in the sentence '"he peervd out
. the window." (to look intently) (8) _jii_

¢. What does shuddered mean, as in the sentence
"he shuddcred at the sight of the bear.”

(trembled, shook) | (8)

‘v "’v

Turn to page 7. Total Comprehension (100)

3
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The total camprehension score for this child on this test is 76' A

The following criteria ave suppested as guidelines, not as absolutes,
for determining level of cowprebonsion of silent veading:

Independent reading levela
[f the child scored 97 or better on this
comprehension test, he sihould be able to read

independently materials at this level of
difficulty,

Instructional reading level-

If the child scored 75% - 907 on this test,
he should be given materials at this level
of difficulty for instruction,

Frustration reading level-~
If the child scored below 75% on this test,

materials at this level of difficulty wiltl
be frustrating to him,

The results of this test indicate that level five {s the /hsices:fmn el Lerel

level for this child.

When you have finished this practice with comprehension questions,

you dare readv to continue with practice in recording and scoring oral

reading errors,  Turn to page 8,




4G
Betore you return to the tape, road pages 8 and 9 and study page 10
carefully,
PARL LI1:  ORAL READING
Developing Readiness for Reading:  Mikey has climbed on the roof

with his gun, He hopes to shoot the bear to protect his famfily

from the huge grissly, Read this exciting passage aloud to see
if Mikey is successful,
Reading by ¢hild: (fo be checked as suggested on page-p),

Total words: 194

-~

)12 rial remoceny Aeew e
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COMPRIHENS LON OF ORAL READING (main idea, important detail)

1, How do you think Mikey felt as he waited on the roof?
(he felt scared, courageous, nervous == scveral emotions all
at the same time)

4o What did Mikey do to get the bear's attention? (he whistled)

A child's oral rcading of Part Il {s recorded on the tape, Before
you listen to the recording, you should devise or learn a code for

marking oral rcading errors, Study the cude suggested on page 10,
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Study this code carefully or devise your own,

SUGGESTED QIDE FOR CHECKING ERKURS IN ORAL READING

(Proper names should not be included when marking errors)

l, Hesitation = If the subject hesitatus over a word for § seconds,

the word {s pronounced for him and a line drawn through it,
Example: -bearw-

2. Mispronunciation (Substitution for all or part of the word), Draw
a line through the word or the part of the word which is mig-
pronounced and write the subject's pronuncfation above 1t, A
word mispronounced more than two times constitutes two errors,

Example: dog cried? bat
SIS fpat
3. Omissfon: Encircle word or part of word omitted
walk

Example: cqﬁ/ walkég
start€d)

4. Insertion (additions): Place a caret at the point of insertion
and write {n the {nserted word,
not
Example: John w£1£4go to the fair,
very good
Susan was having hes1friends for a party,
5. Repetition: Draw a wavy line under the word or words repeated,
Example: The boy saw his dog
———— N e O
The boy saw his dog

When you feel confident about using this code or one of your own, have

pages 8 and 9 and a pencil ready., Then turn on the tape recorder,
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PART 11: ORAL READING
Developing Readiness for Readlng: Mlkey has climbed on the roof with
his gun. He hopes to shoot the bear to protect his family from
the huge grizzly, Read this exciting passage aloud to see if
Mikey is successful,
Reading by child: (To be checked as suggested on page 10).

Total words: 194

)

Quietly he crept downAthe sloepe of the ronf to the edge. He'd
have to be close when he shot the bear, He could hear it sniffing

along the kitchez‘wall. raking the boards wlth its claws and shaking
e

n
shutters, as it sQuffled alorg,
read

M sche
Mik;& stretched out on his stomach and reediéed the gun towars
the place where he could hear the htear, He was almost on the edge

of the roof, but he didn't dare lean over, When he was ready, “re-

To loek and
~ook a deep breath, He took another deep breath, Why didntt the

[ooked
bear hear his heait pounding and teek up?
He whistled sharply.
wirs Come flj
The bear rose to his hind feet to see where the noise eame from,
M;dtGJ N
=Nikay shot,
“oCkCJ
With a roar, the bear crashed against the hcuse, ~Midey trembled
as he reloaded the gun in the dim light, The bear had been so tall,
standing on its hind legs, that it could have reached out and cuffed
e S

him!

of M,keJ counted as two errors.
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He 1ot to his knees and looked carefully over the edge of the
M'c‘te
rvof. (he bear was trying to rise. -ﬁ-“«ﬁiaimcd Aagaindand fired.

The bear quivered and lay still,

COMPREHENSION OF ORAL READING (mafn idca, important detail)
1. How do you think Mikey fe¢lt as he waited on the rvof?
(he felt scared, courageous,nervous -~ several emotions

all at the sam~ time)

2. What did Mikey do to get the bear's attention? (he whistled)

Turn to page 13.

Number of errors 13

Number of words in selection /9

Number of errors divided by /9¢¥
equals error percentage

1002 minus error percentage
equals accuracy score,
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INTERPRETATION UF URAL RLADING ERRORS

When you are counting oral reading errors use the following

criteria:

1. Count each hesitation, mispronunciation, and omission as an

€rror,

2, Count each insertion &s an error even if it involves

more than one word, big, handsome
Example: He was just the kind oﬂ(brother you
would choose, (one error)

3, Count each repetition of a word, part of word, or phrase
as an error, Do not count each word in the repetition,
Count oqu the number of times a child begins a repetition,

Example: '

Loufie bent over his work.

-
e a—

The above example consctitutes three errors since {t

implies that the child's speech was "bent, bent over,

bent over'", indicating that he regressed three times,
When you have counted the number of errors find the percentage of
errors and subtract from 1007 to obtain the accuracy score,
On page 12 are listed the number of errors made by the child, There
are 194 words in Part II of the inventory. The 194 has been
divided by 13 (no, of errors) to obtain 7%, percentage of errors, is
subtracted from 1007 the accuracy score equals 937,
The following criteria are suggested as guidelines, not as absolutes,
for determining level of oral reading accuracy:

Independent accuracy level-=957

(This is.the level at which a child can read independently)
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Instructional reading level-«75% - 95%
(fhis is the level at which materials for instruction should
be selected,)
Frustration reading level=«Bclow 752
(Accuracy score at this level indicates the material is
too difficult for the child,)
The results of this test {ndicate that level five is the

Instructional level for this child,



