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ABSTRACT

peveloped and coordinated by the Bureau of Reading
Education of the New York State Bducation Department, Project Alert
is a statewide inservice program to facilitate instituting or
improving the diagnostic-prescriptive approach to reading
instruction. As part of this program, a reading resource kit was
prepared by the Bureau to give structure and direction to the
projects in the local schools. This multimedia kit presently has six
pacxages, with three more to be prepared. Each of the packages in the
kit analyzes one skills topic in reading. This first package, "The
Recognition of Readineéss,”™ is in three parts. The first part contains
an outline of the skills necessary in the developmental process of
learning to read. Part 2 is the accompanying teacher‘'s wvorkbook, with
suggested tasks which may be used to detect strengths and veaknesses
as vell as to teach or to reinforce the readiness skills. And the
last part furnishes samples of inventories, matching the outline of
skills, which are useful to classrooms teachers in their compilation .
of data for class records. An overview of Project Alert and the
administrator's handbook, which describes the intended uses of the
packages, are included with each package. (TO)
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: - , Overview of Project Alert

Thomas +itlzgerald
Associate, Readiapy Durcan
State FEducation Lepartment

Albany, dew York

Project Kcading Alert is a statewide inservice program with the ob-
jective of instituting or improving the diagnostic-prescriptive approach
to reading 1wstruction. 1ln an effort to increasc the impact of inservice
prograss, this project has been developed and coordinated by the Bureau of
Reading Education of the New York State Fducation Departuent. Many previous
inservice programs utilized outside speakers fot short-term lecture courses
which had little gmphasis on demcnstrations of classroom techniques, Project
Alert is structured to overcome the videspread negative response of teachers
to traditional inservice arrangemcnts. For this reason Lhe project has
scveral unique fcatures:
1. Classroon teachers are urcda to facilitate end guide inservice
ProLrauis,
2. The emphasis 15 placed on the selt-dircction of teachers in
deteruining content of the inservice program,
3. The emphagis is placed on classroew dinonstrations of new
techuiqucs.

4. Firally, 50 school districts are conpcratipg and sharing inservice
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Project Alert has been structured in three phases, each training a
group of teachers vho, in turn, have initiated an inscrvice program for
other teachers. Throuel this "ripple® elfeet, ft is expected that approxi-
mately 5,000 teachers will be esposed to the reading imscrvice program. .
The first phase of Pioject Alert, funded through ESFA, Title 1 funds,
brought togzether the 5 directors of the suuwmcr prograns for a 2-weéek work-
shop in Muarch 1972, The participants focused on three main activities:

/ 1. TDyploring, critiquing, and utilizipy the "Reao ng Resource Kit%,
. 2. Refining inscrvice models tor each of the 5V projects, and

3. Juvestigating additional diagnostic-prescriptive techniques by

reviewing ney commercial material and visiting school prougraums.

The 50 reading sprcialists returned to their communities to direct
the second phase of the project, a summer instructional program for children
in Title 1, ESFA programs and iuscrvice training for 670 Title 1 ESEAD
tcachers in the sweacr program. This second phase was also funded through
Tirtle 1, FSEA,  As the directc;r facilitated, puided, and evaluated, the
ceachers designed their inservice program to neet their own needs in the

classrocn: diapnosis, preseription, ova%uutinn, and management, The spirit

z
-

of experiuentation was encouraped through classroon dewonstrations, shared

instructional responsihilities, and self{-c¢v:luation. The Reading Resource
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Kit and coiesercial 1-oterial provided the foeal point for teachers!
discussions and le . projects. At Juport it ngiectiVQ of the summer phase
vas to prepare the toachers to ux;unin and facilitate inservice programs
Fhis Past.gcddem{f y«dr (1972-:/3%) in their individua] schools.  The
teachers trained durine the sworer returncd to their buildings as tcachers- 7
lecaders vith the rdupnusibility of{ organi.iny an inscrvice program for their
fellow tuachers,

Throughout this program, coowercial snd lqcally developed waterials
were uscd tn assist toachers.  The ﬁureav + Reading Fducation prepared a
Reading Rezource Kit to give added struct i .o and direction for the 50
projects. This mu!f}Qudia kit presently aas six packages which pcrmits the I
teacher to sclect areas of interest and necds, and to work through the readings.
tesks, and cvaluations, This w. be done dundependently or in a group,
deponding on the desired organizition of inservice in that building.

The Beading Resource Kit provided structural guidelines for developing
a readins progran bacced on individual peeds of students as advocated by the
Regents position paper on readin:. Inscyvice lcaders used the kit es a
springboa:d for evalunting and isnproving the skills and techniques of the
teachers, Other juscaviee matcrials will be used to czpand the program as

: the necds of the teachers indicate.  The kit is not designed as a complete

teaching resource ror as a corplete reading program for a school “systoen.

/
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The kit's central Jocug is the develdpuent of a diagnotic-presceripiive

to classroem teading jvstruction.  hach of 1T pichkages I the

- kit analyzes one skille topic in reading. The followin~ is an outling

of the contents of tlw packages:

I.

II.

ItL,

Iv.

V1.

Vil.
VIII.
1X.

With

The Recognition cf Rewdincss

The Informal Reading luventory

1. How to Consiruct

2. How to Aduinister with a Dercnc!ration of Proccedures

3. KRecording Scores -
Diagnrosis of Woitd Reeognition Ability
1. Teclmiqu-s for Tesling

2, Interpretntion of Tests

3. Availalile lMaterials

Assessment of Listening Skills

Classroom Manacement

1. Data Collection: Organization and Use .

2. Facilitices

1., Instruction

. Fry Readability Index

Irproving Corpichension Through Quertioning Trehniques
(availsble 1974)

Reading in the Content Areas
(available 1974) ‘ < \

Preseription in Word Recognition Shills .
(available 1e74) X * -

this brief nvorview of tle dompenonts and activitics of Preject
4 . -

ALERT, one of the sis available pachapes s p}eutﬂird following the

Administratorts Handiorl which SeaeTibes the intended uses of the

6 packagoes,

.
R
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Adninistrator's Handbook BES‘ Covi ﬁ-.tﬂ.ABLE

for
Inscrvice Reading Resource Kit RN
N
Gratitude is expressed to those wrilers whe helped prepare individual
packages and provided inspiration aud creativity as they Qupte the narra-
tives, plannod the sequences, and arranged the tasks for lh:\{sservice
Reading Resource Kit. Appreciation goes to: )
PHOLBE LAZARUS -Supervisor of Specia! Education, BOCES -hassau
County, for the Rcadign Readiness Package
DOKOTHY OHNMACHT -Assistant Professor of Education at Russell
Sage Cullege, for the Informal Reading Inventory
JANE COLLIS -Former Dircctor of Reading in Holland Patent
Schools. ¥ r iagnocis of Wora Kecognition Ability
- FRANCIS HODGYL -Assic .t i irector, Tuo-Year College Student
Developuwen' Centey, for Assessmoent of Listening
- Comprehensfion
\) g

BERYL S1FADMAN  -District Supervism of Reading, District #3
. Huntington, Long Island, and THONMAS FITZ.GFRALD, .
Associate in Reading lducation, for Classroon

Managemaent

: e
EDWARD FRY -Director of Reading Center, Rutgecs University,
; for Readability Index '
The narratives for the cassettes werce read by: .
' ‘ : : @
SARA PITT -Reading Specialist, former teachey at Albany AN

High School

PHILIP MORRISON -Associate in Educational Communications
° ¢ .

The writing-cditing staff consisted of Sara Pitt, Agnes Hollervan,

former En'gli's;h Departient Chairman at Cehoes High Schootl, and Ellen’

, -

Murghy, Foglish teacher, dhey centributed L:xzj*»crarity, CONCisSenese,

-
and acenracy of narsatives, tapes, and wornbooks.

P
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fppreciation also fs dype to the staffs fu th State Education Depart-
mént‘unlgg;' luss Comm?uicagion,'hdd!n Visual Centor, nnd.PdSlicntious for
e*cecdtng theis 1o0les in prﬁﬁuclng el vials. Speceial mention ds given
to Helen Marfon end Jean &pawn of the Cuilderlrud Central School District
and to Villian He}ge? of “vaker Righ Scloal, lethes,for thelr Kind

cooperation in making t. | roductfon pussible.
| vl

t

This resourcgshit-ébs prepared Uilir the dive:tion of ALBERTA C.
PAICH, Assocfate, Buresu of Reading Education.

Other u;mhcrs of the State Eddcation Departnoﬁf who gave seneroué}y
of their time {n & consultant cepacity avn:

CATHERINE BAITLY, Ascociate, DiIvicton of Kescoreh and Lduvcantional

Conrunication.

THOMAS FI1T:GERALD, As:ociate, Bur au of Reading Educalion

DOROTHY FOLEY, Associste, Bureau of Elementaly Curriculum

VIEGINIA FilAlLSIZKY, Assnciate, burecau of Reading Educetfon

VWILLIAM BE{7ER, Asfociate, Burecu of Educational Telev*sinn

EDBERT.J03351DNE. Chief, Rureau of Elementary Curriculun

FRANCES MOZRTS, Associate, Bureru of Reading Fducation

PAULA ROLLIKS, Associnte, Bureau ¢f Reading lducaticn,
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"FOREWORD

' 4

The ideca for the lnservice ﬁéad}ng Kesource Kit for classroom éeachers
was first concefved i{n the Bureeu of Reading Education &n 1970. At that
’time the \nced to raach far more teachers than is presogtly possible through -
{nservice locai.wnrkshops or throﬁgh the limited number of collegiate
programs available to a district became cvident. ‘This led to a decision
to develop a‘series of learning packages, for use by }ndividual teachers
or by small groups of teachers, While they are desfgned to be self-
directed and self-paced, it {s hoped that they will be‘gggd whencever
possible under the direction of a conpetent reading cos;ultant or director
of curriculun. The first six packages completed in the. series deal
primarily with dlagnostic techniques useful {n the classroom, the evaluatfon
of the spproximate difficulty of maieria!s end the organization of a
classroon to provide individualized instruction and thus f!li the {dentiffed
needs of the learner.

Thece packsges are intended to serve as tools and to expend the
capacity of the s-ate Education Department to reach all teachers in New York
State concerned with providing the highest quality of {nstruction. It is
our hope thet these materials, used in proper perspective and supplemented
by other means for improving the teacher's cffectivencss {n the classroom

reading program, will enable the school districts to implement the progran

proposed in the Regent's Pos{tfon Paper !o. 12, Reading, published {n July,

1971. 2

Jane Algozzine, Chief
Burcaou of Reading Education
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INTRODUCTION
.

Y
,

Does your teaching staff need help in: N

==-coustructing and adnin{stering Jdiagnostic reading tests

e freifvidunlizing: readin: fnstruction

encdetermining the readabtiility level of materials

¢ e--determining reading readiness of {ndividual students

~eetecting vord tecognition abflity

~-sdeveloping eommunication skills related to reading---such as those
found in listening

---dosigning programs for students based on their abflit{es and
needs o

o> you find 1t difficult, {f not prohibftive, to get the time, facilities,
ard resources needed to provide such help?

Trhe Inservice Reading Resource Kit provides low-cost, on-the-job training
tu ausist classroni: teachers in individualizing reading programs. Flex-
ihiliey s En important feature of the mul t{émedia approach. Since the
propiua Is pelfeadininistering-and self-instructional, the teacher cen
schedule h!# own learning time and place, can adjust the materials and the
pace to fit his own needs, using as many or as few of the components as
he chenurs)  The only fecilitics neceded for the program are a cassette
playbery recorder, a pencfl, working space, and efther al6mm £{lm pro-
jretur ¢ o one inch video tape-projector, preferably one which includes
. nonftor, )

Fow bibliographical references are included in the kit since they tead
toe beeer out dated rather rapidly and lists may be {nterpreted as
restrictive., Adminfstrators asre urged to keep informastion about up-to=-
data piofessional resource materials reedily available. The school Reading
Crordinstor can suggest specific materials on request.
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Self-Instyvetfonul Innervice feading Kit: A Resource for Developing
Psagnosiic-Precervipltive Techafques {n Classroon Tunchgng of Reading'

.

. Objectives for Use

LW Adninistrators and reading supervisors will be able to offer a resouvyce
packet to classroom teschers o assist them in individualizing their
reading program:.

...Administrators anc .eading supervispis will be able to plan a self-
tnstructional in-service rezding course for clarstroow teachers.

...Cladsroom teachers will be able to usc these wulti-medfs pachkages
fndependently to develop cxpertise {n individualizing reading
fnstruction. ' o

...The classroom teacher will be able to uco the packages 4n this
resource hit to instruct hereclf {n!

...atsessfng student resdiness for lemrning to reed
...constructing aprropriate diagnostic reading instruments

...determintng suftable rending materiale for students
oo .presceribing sppropriate rcedirg tacks and programe for students
...vecording reoding progress and maintniniﬂg records for students

. ..selecting clagsreom management procedures appropriate to epecific
needs

The Inservice Rheading Resource Kit {s {ntended to serve as & spring
board, helping the classroom teacher to diavnose students’ reading proficiency ,
and to prescribe appropriate pregrame for every child in a rvange of frome
below-to-nbove-averare achfeverent. It {s not meant to be a clinical
{nstrunent. Intentionally, {t overeimplifies techniques for dlagnosis,
holding to the theefs that as a teacher gains expertise, he will become™
aware of cquestfions wiich are rafsad by specinlists in the fleld, and will

pursue sophisticated procedurcs at greater depth than s undertaken in this
foundation study. \ .
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(Begfnning ¥ coiing Lew 7, *

This package deals vith neans f dotorng coehin ceweldpre at dn
mastery of the skflls c¢svintial to leerndnge ¢ re 0 3o vides a eet of
axtoms or pencralizations ;bout the v css ot v ing, o 5 should heip
the teacher tv fdentify the child's point of ek Caert{ons gre
given for certain tasks which will sid-the -~ 10 lap o Leiog apprepoiate
instruction to meet thosc needs. - -
Paclage 11 The Informal heldli Tav (ot v

This pactage explain: how to conutruct ar ! Lo to . faister the
fnformal readi{ns fuventory chich {s8 r nast vse! ' lustiy of {n providing
appropriete plucement for students {n re terinl: 2 ip vl reading snills
sequence. 1t hLelps diagrrce strengtl s cod weeno. “3 plel o the teacher
frisight into the individual's learnia. nceds. cita s

demonstrating ptocedufes/accompan!cs the pack -,
Package III

inis packese goes into detafl fa the tecl.:
recognition), Muterials eve supgeste . Inter;.
provided as guiiletlines for teachere.  Artual too

recorded on cassette tap:s.

Package 1V Issesseuent of Listening S1.017. ..
This package presents usterials “o: asses: Y, the child'a 1isteaing
comprehegsfon level., Sanple everciso«, scorir. o vices, :ri samples of ’
question techniques are {nclufed.” This ig the .ot of wov rud packages
dealing with cer-unication skills wiich asre velot & to the gopding process.
(The other packages are to bLie develuped st a lei. v timel. . '
Package V Classroom Y -naroment
This package deals with three vijor conec. i In claesrion managetoent, . -
Section 1 fcocuscs on deto collection.  The travior Jedrne Low to orpanice
and use {nforr.ition about stuients' yvioding shiii . Section 1T denls with
classroonm facflities end ntaifing. Seoction Til 1y didected toward fnstrucs
tfonal procedures. ) s
' <
Packeage VI The Fry Read.bitity Ial -
[ ] -
> [} -
This packeie {s 8 working tape end study Lo ta teach the P Necd-
wbil{ty Indea, which s ope 00 many o (hods w0 4 deieinin o texthoult's
lev.l of reading ¢ifficulty. +
. »
-‘ .
. - .
. ¢ . .
. ®
£
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Sugrestions for Use of Resource Kit
"Situatfon 1

A beginning elementary classvoom tcacher has had 1{ttle or no
background in the teaching of reating. She asks for help in organizing
her classroom. The pirincipal of ker school calls the Inscrvice Reading
Resource Kit to her attention, and he helps her arrange a schedule for
using it after school in the library of the sclool on two days each week.
He asks her to keep a log which will show sny value this resource may have
in dfmproving her own effectiveness In the classroom and acks her reading
teacher to assist her in her use of this kit,.

Sftuetion 11

A team of socfal studies teachers fn a mididle school is concerncd with
the suftability of textbouks for the students. Tie department chafrman
schedules meetings for them to use the resource kit and lesrn how to
determine the readability difficul:y of the toxts. They lcarn from the
resource kit how to do informal testing to find the studcnts' reading
instructional level. Their findings will be repoited to the school prin-
cipal and to the gcufdance office tn be shared with teachcers {n other content
arcas. Recommendations as to the appropriatencss of materials will be
included in the report and adjustrents will bv made in selectfons of texts
and in grouping procedures to provide suitable instruction for the students.

Situation I11

The curriculum committee of a school district has reported that there
has been no recent inservice course §n reading for {ts clacsroom teachers.
A survey of nced and a priority list fs made. Teachers {n greatest need
of this service are scheduled through the entiie resource kit by the reading
supervisor. A salary increment is allowed for inscrvice credft, according
to distriet policy, when & teacher gives evidence of satisfactorily
completing the course.

Situation 1V
_ 2

A langauge-arts social studics teaw of teachers on a sccondary level
questions the suitability of the curriculum for the low, average, and above
average students in the school., The reading coovrdinator sugpests they use
a readabil{ity {ndex on texts and supplementary naterials. This leads ‘to
further study of the Inservice Reading Resource Kit. Among other discoveries,
the team determines, after profiling avaflable student tent seores, that
the above e rrage segment of populntion is capatle of stretched performance,
A survey of available resources In echool and cormunity s recommended.
The team constructs a curifculum of preater range amd depth for thesc
students, utilizing suguestfous from the packages of the kit fn determining
n2eds and prescilibing eatended opportunities for fndependent studsy and
indfviduslfzation. '



THE INSERVICE READING RESOURCE KIT

PACKAGE 1

THE RECOGNITION OF READINESS: SOME LANDMARKS FOR TEACHERS

(BEGINNING READING LEVEL)
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PACKACGE 1
The Recognition of Readiness: Some Landmarks for Teachers

(Beginning Reading Level)

Package 1 is in three parts. Part One contains an outline

of \the skills necessary in the developmental process of learn-
ing to read. Part Two {s the accompanying teacher's workbook
with supgested tasks which may be used to detect strengths

and weaknesses as well as to teach or reinforce the readiness
skills, Part Three furnishes samples of inventories, matching
the outline of skills, which are useful to the classroom teach-
er in her compilation of data for class records. .

Until the time that the development of a readiness package for
later elementary and secondary teachers can be prepared, teach-
ers of other than early primary grades will find it helpful to
borrow and adapt ideas frum these materials.



Axiom 1

Axiom 11!

Axiom III

Axiom IV

STRUMENT FOR LEARNING.

)4

OUTLINE OF CONTENTS

A CHILD MUST POSSESS CERTAIN MASTERY SKILLS IN ORDER TO
ENJOY LEARNING TO READ. HE IS HIMSELF THE MAJOR IN-

’

A. Self-contrul skilis - "mastery of self"

B. Physical skills - "mastery of the body"

C. Auditory processing skills - "listening skills"
D.- ual processing skills - "observer skills"

E. Language skills - "telling skills"

THE CHILD NEEDS CERTAIN MAJOR INSIGHTS (RULES OF GENER-
ALIZATIONS) BASIC T0 THE PRCCESS OF READING,

A. Insights relating to words

B. Insights relating to letters

THE CHLILD NEFDS SOME VERY BASIC LANGUAGE AND MECHANICAL
SKILLS RELATED TO THE ANATOMY OF BOOKS AND OTHER READING

MATERIALS,
- 3
A. Concepts related to material anatomy

B. Content of books

THE CHILD NEEDS TO CARE ABOUT READING. '

A, Participation behaviors
B. Self-directive behaviors

i

Skill Qutline

Workbook




PART ONE
SKILLS OUTLINE
Axiom I A CHILD MUST POSSESS CERTAIN MASTERY SKILLS IN ORDER TO ENIOY.
LEARNING TO READ. HE 1S HIMSELY THE MAJOR INSTRUMENT FOR
LEARNING. ' '

A, Some of these skills arc self-control skills. We shall
call them "mastery of the self."

A, 1. Awareness of teacher-initiated input

a. Auditory awareness
b. Visual awareness
¢c. Tactile awareness
d. Muscle awareness

A. 2. Ability to sustain attention

(i.¢. The child voluntarily maintains awareness,
glving attention to teacher or event for
a limited number of seconds or a logically
prescrided module of time,)

a. Auditory attention span

b. Visual attention span

¢, Tactile attention span

d. Attention to muscular movement

A, 3. Ability to recall short-term igput

(i.e., three to seven seconds)

a. Unisensory recall
b. Bisensory recall

A, 4. Abjlity to recall long-term input

e — —— -

(i.e. Verbally or non-verbally, a child is able
_ to indicate his recollection of past ex-
. pericnces,)

A. 5. Ability to shift from on- activity to another

- e —— —— .-

- (i.c. -A child is able to respond to change without
. beecoming upset or resistant,)

R A, 6. Ability to screen vut what s extraneous to the situ-

alicg et up by the teocher to poin and waintein .
attention




7.

8.

16

Ability to attend when faced with increasing cnﬁpvtitlon
for teacher direction

(e.p., one-to-one, one-to-five, one-to-twenty-five)

Signs of distractibility under competition are:

1. general restlessness and fidgeting

2, turning around in seat or getting up and
moving away

3. talking out inappropriately or answering
impulsively for any other child

4, whispering, giggling, attempting to dis-
tract, 'touch another child

Ability to share materials
7

(i.e. ' The child is able to self-direct and delay grati-

fication ipn case of shortages or deliberately
scheduled use of materials,)

Signs of problems in this area are!

1. shoving, pushing, fighting

2. tattling :

3. destruction of material or product of peer and
peers or throwing down own materials

4, temper tantrum

Some of these skills are physical skills, We shall call them
"mastery of the body.'" These skills involve:

B.

1.

2.

3.

5.

Consistency in use'of preferred hand

Manual dexerity sufficient for effective handling of
pre-primers, readiness workbooks, etc.

(i.e., The child is able to coordinate two hands in
order to accomplish a simple task.)

Control of eve movement

(i.e., ocular-motor efficiency)

Localization in spatial field

(i.e., spatial constancy)

Ability to use tactile-kinesthetic

Linkages as a base for building strong imagery for
form and shape

(1.e. The child has movement -associated language
concepts - top, bottom, middle, over, under,
between, next, etc.) |
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C. Some of these skills are auditory processing skills., We

shatl call them "listening skiils."” (A listening skills
packape is atlso included in this resource kit,) . .

! C. 1. The ability to identify, localize, discriminate,
and recall nun-linguigg}c environmental sounds
C. 2. The ability to extend mastery of attention skills
to auditorv scanning

(e.g. The child can listen for a certain sound
or word or direction to match to the mem-
ory of that certain sound,)
\
C. 3. The ability to “ducode" or interpret recorded
verbal input and demunstrate recggpitiun ‘and under-

standing

\»
'-

C. 4, The ability to screen out cn@petfqg sounds.
\
(e.g. The child can listen to a tape with several
simultancous sounds,)

: C. 5. The ability to Yencode” or to sake the same sound as
heard
. (e.g. The child can hum the same note, repeat the

same nonsense word.)

C. 6. The ability to discriminate relativity in spoken sound

C. 7. The abhility to integrate a sound pattern heard with
one the child makes

. C. 8. Abf{lity Lo complete a sound sequence
(vocal sequencing)

C. 9. Ability to imitate word suunds and repeat sequences
of increasing lengths

C. 10. Abiligylto recognize similarities and differences in
the sounds of svllables and words

D. Some of thcseaskhlls are visual processing skills, We shall
call them "observer skills,”

D. 1. Ability to jdentify similaritics and difforcncesfjn:

a. tangible three-dimension objects ;xf
b, pictured representations of objects

c. flat-form (printed) shapes, letters, numerals

(i.e. The child extends mastery gained by manipulation.)




D.

D.

D.

b,

D.

2.

3.

S

8,

9.

/¥

Ability to recognize similarities and differences in”
letter groups {(word or non-meaninpful clusters of let- |
i(‘l’s ) .

-

Abglity Lo recall objects or flat-form printed pictures
or symbols when vne, two or three are consecutively re-
moved from a'sequential display N
Ability to recall a missing portion of a familiar picture
representation or symbolic drawing of a familiar object
or shape (imapery)

Ability to scan across a row of pictures or symbols and
match one or more specific items as in visual tracking
exercises (short-term memory)

Ability to scan picture or display and recall what was
seen {(longer term memory)

-

Abilitx;tn scan pictures to find one that illustrates a
meaningful word, phrase or sentence (visual-verbal associ-
ation)

» L

Ability to copy simple forms, letters and numerals (visual-
motor skill) (O + 4 )

(Visual-motor skills are assumcd by many people to be
associated with pre-reading skills,)

Ability to recall (encode) shapes (long-term imagery for
letter-like forms)

E. Some of these skills are language (communication) skills, We
shatl call them "telling skills,”

E.

E.

E.

E.

E,

1,

2,

3.

4,

S5,

Abhility to séy something about family

(name, relationships, home life)
S

Ab{lity to tell about some event of present and/or past
(i.e. The child demonstrates awareness of syntax in
regular conversation,)

Ability to tell about (interpret) a picture or picture

sequence (visual decoding)

Ability to tell the main‘kdea of a very short picture

book just by looking at it briefly

Ability to answer gquestions to demonstrate comprehension
of a very short story told te the child




‘;ﬁ

-

¥
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E. 6. Abii{gy to define words very simply

(1.e. The child is able (a) to describe objective by

- usage, sunsory features or spontancous assoct-

ation vomment (b) to make a simple classifica-
tion of several words .given in a group,) '

E. 7. Ability to ask questhns'to get help and infurmatinh

E. *8.- Ability to éive a simple direction

- -

O -

ot
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- A*iom 1i. THE CHILD NEEDS CERTAIN MAJOR INSICHTS (RULES OR GENERAL1ZA-
o TLUNS) BASIC TU THE PROCESS OF KEADING,

t

_ ) ", o0 \ A. Some {nsights relate to words,
- A. 1, Words are “"symbol-packs,"
(i.es Words are horizontally arranged clusters

. of forms. Each cluster or "symbol-pack"
B represents a meaning.)

- ST * As 2, WNords are also "sound-packs,”
\ -

W (i.e. Words are sequentially arranged speech
units that are spoken one after another
in a certain order. Change of order

7 changes meaning.
-
B. Some insights relate to letters,
- B, 1, A letter is a sign that stands for a sound,

(e.gey J = "j" and 8 = "ss-5-5")

B, 2. A letter has a name as well as a sound.

The name and the sound are not usually the same.

(e.g., S says '"ss-s-s" bul its name is "Ess";
W says "wuh' but its name i{s "double-you")

B. 3. Lletters have distinctive features that can be reccpg-
nized even in different print styles.

(e.g., Letters look different and special just as
children do, John has white freckled skin
and red hair; Billy has black satiny skin
and black hair. A has slanty lines and
comes to a8 point on top; S has a curved
line that has a round part in the top helf
and a round part in the bottom,)

B. 4, There are directional aspects of letters,

({.e. 1f printed in different orlentations, the
sounds of letters change, 1f N lies down,
it says Z, If small u stands on its head,
it says small n. An example of an ex-
tremely misleading inversion i{s £ and t,

B, S, The order of letters changes the meaning,

(Letters in "symbol-packs" (words) are in a special
order, If words are carefully examined, we can
tell {f they mean the same or not,)
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Axiom 111 THE CHILD NEEDS SOME VERY BASIC LANGUAGE AND MECHANICAL SKILLS
RELATED TO THE ANATOMY OF BOOKS AND OTHER READING MATERIALS,

A, Suvme concepts related to the anatomy of reading matter,

A. 1. A book has many parts

(i.e. A "book" has a "front" and a "back", a
"cover"” and "pages" in between, There
is a "top" and a “"bottom" and you have
to hold the book "up' the proper way
to see the pictures and words well,
You can "open' and "close a book and
“turn”" the pages,)

A, 2, There is an order to be followed in looking at a

({,e., When looking at a book, one looks first
4 to the left and then to the right, The
pages are arranged in g8 certain order and
they have certain signs (numbers) fo help
the reader find the page he wants.)

A, 3. VWords are separated from each other by spades.

A, 4, The flow of a sentence s a word by word order

from left to right across a_page and then back
to the beginning of the next line,

B, Some concepts relate to the contents of books,

R. 1. Pictures and books tell stories. The words are
talk written down,

B, 2. The sagds read by the storyteller are the same
ones eatt time he reads the same book, That is
why one can_find them again when one looks at the
book again.

B. 3. A book communicates happy, sad, funny, scary ideas,
Different storfes make the reader feel differentl




Axiew 1V THEL CHILD KEEDS TO CARE ABOUT READING.

When a child hus mstered the physical and mechanical skills
noeded and has developed the needed fnsights about the tasks
of rcading, he may be judged "ready.” Uhether he actually
learns to read, however, requives one very major additional
coupuonent - motivation, The readiness of the organism is
literally an acedemic question if the child is unable to let
hicself learn. ’

A. Sone behaviers are participation behaviors.

A, 1. Transfer of communication experiences related to
television

A, 2., Transfer of life experiences

{c.g. The child has observed traffic signs, such
as STOP and GO, and is able ro transfer their
meaning to the classroom.)

\__,)A. 3, Choice of participation in vocal-visual games

(e.g. The child joins in singing action games,
finger-play, impersonations,)

Bl Some behaviors ere self-directive behaviors.

\ B, 1. Pur29seful séeking of readinpg materials

B, 2. Pleasure in recognition of foniliar words

B. 3., Secking interpretation of print associated
with pictures

apow? !
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PART TWO
TEACHER'S WORKBUOK

INTRODUCTON

* In this Teachers' Workbook, suggestions are given for cer-
tain tasks which may help to diagnose the child's points of
veadiness. To encourape the best results, informality should
_be maintained in the classroom presentation of these- tasks.
"1t {5 well to remember in the use of the package that demands
on the Young .child should be reasonable in terms of his matur-
§tion and demonstrated gbilities,

The suggestvd activities, as well as similar ones, may also
be used to teach the nature of the task to thuse children who
appear. unready, This gives the package a dual role, that of
diagnosing needs and alsu that of prescribing instruction,
Since learning is achieved only when the student expericnces
success froguently enough to preserve a good self-image,

thoughtfulness is needed in making decisions about when to try.

the various tasks, how many to try and how often to try them,

r

!
.

L4
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Axiom 1 A CHILD MUST POSSFSS CERTAIN MASTERY SKILLS IN ORDEK
TO ENJOY LEARNING TO READ. HE 1S HIMSELF THE MAJOR
* : INSTRUMENT FOR LEARNING, .
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3

Directions: Have these shects readily available, Have activities well in mind,
Put child's name or initials in appropriate column to indicate re=-

A. lﬁt

A. b,
A, lc.
A.' 1d.

sponse,

Skill

Audi.ory awareness:

Visual awareness:

Tactile awareness:

Hgsc!e awareness:

1.

2,

2.

2.

Task

-

Immediate Delayed -
Response Response

When teachier calls child

by name or calls class to
“Look at me childreni' he
turns or vocally responds,

When a bell sounds, child
looks toward source or
COVEers ears. °

Wher teacher flashes light
or moves bright object
ncar the child*s face, he
responds,

When teacher or peer comes
near, the child will look
to see who it is or what
fs happening.

When teacher touches child's
back or taps his shoulder,
he responds,

_When teacher presents two

similar items with cor*rast-
ing textures, child r.:ponds
with recognftion of differ-

ence,

The child allows the teacher
to pattern his arm movement

in making a circle in the air,

In walking a line or walking
board, child attempts to

regain balance when he appears

to lose {it,



A,

A,

A,

Skill
2a., Auditory attention span: 1.
2.
b, Visual attention span: l.
2.
2¢. Tactile attention span:
2d, Attention to muscle move- .

ment:

2

Immediate Delayed

Task Response Response

The child can respond
when the teacher directs
a group to listen for
each one's name and

stand when he hears his
own, 'Yellow, blue,
Tommy, red, orange, Nancy
grey » RTEEN, B)’TU". . 0"

When 8 new song {s pre-
sented, the child listens

to the whole presentation. __
In an activity like pup-
petry, the child looks at

‘& puppet being manipulated

and keeps looking as the
puppet completes a module
of activity such as greet-
ing and shaking hands

When a filmstrip is pro-
jected, the child continues
observing until the final
frame,.

Given a four~sided geo-

metric stencil to touch,

the child is able to finger-

tip trace all sides and

corners in proper pio-

gression until the entire

inside perimeter has been ’
explored,

When presented with an ob-
ject to retrieve from a

position slightly higher

than his easy reach, the '
child is able to extend *
reach by stretching and/or .
standing on tiptoe,
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. Immediate Doldyed
Skill Task e “R&Spﬂhgu Rps_p‘)ns(?

.

~ .

A. 3a. Unisensory recall: 1. Auditory alone

{a) "say 'zim-zam-zap',"

(b) "Say 'l went to the
store to buy candy,*®

2. Visual alone

(a) Given a row of objects,
one of which is the
item to be found, a
child can point to the
matching item among
four choices.

(b) Given a printed word
card (lunch), a child
v can discriminate the
identical word from a
jumble of three other
word cards (girl, boy,
lunch).

A. 3b. Bisensory recall: 1. . Visual-verbal: shown a page
from a mail order catalogue
or a childrents dictionary,
the child is able to follow
verbal directions such as
“point to the TV,"

2. Visual-tactile: shown a
plate with an apple, a
banana and an orange, the
child feels in a bag for
one of these fruits, iden-
tifies it by touch, points

\ to the matching fruit on
the plate,




A,

A,

A,

A.

A

l‘ao

4b,

Sa.

5b.

skill

Abilitx;}u recall ten
minttes later:

Ability to recall one
hour later:

Abilitﬁ\tn recall next

day:

Responding to a change

uf activity:

Responding to a change
of pattern:

Immediate. Delayed

Task Response

Response

After a discrimination
lesson, the teacher asks,
"1s this the square or the
triangle?"

"Which story did I read
this morning?”

If weekly assignments are
made for classroom duties,
teacher asks, "Whose turn
is it to give out. the
crayons,"

When the teacher gives
warning of an impending
shift, the child i{s able
to comply., "Finish your
pictures now, children;
we will be having music
very soon,'

When the teacher announces
a shift in procedure from
what has been a usual class-
room practice, the child

is able to comply.

(1) *"Mrs. Shipley is not
coming to do music
with us today. In=-
stead we will be
watching a film."

or

(2) "lInstead of coloring
with crayons, we will
be trying out our new
marking pens." '



s

A,

A.

A.

A.

6a.

6b,

8.

7b.

7¢c.

Skill

Screening out potentially
distracting cvents ropu-
larly observed in every
classroum: !

Screening vut potentially
distracting materials:

Ability to attend on a

one-to-one basis: -

Ability to attend con a

one~to-five basis:

Ability to attend on a

one-to-twenty-five

basis:

RS

Task

Given a nuisy activity

in the room next door,

in the hall, in the desk
group nearby, the child
is able to ignore puten-
tially impingeing sound,
motion and sight dise
tractions and focus upon
what his teacher or group
is involved with,

Presented with center of
activity (play store) and

directed to a single task,

the child is able to con-
centrate on that task
without becoming unduly
pre-occupied with tempor-
arily extraneous objects,

When given undivided at-
tention of teacher or
paraprofessional, a child
is able to continue to
work along for an age-
appropriate span of time.

When sharing the attention

of a teacher or parapro-
fessional with four other

children, the child is not

unduly distracted or

dependent but is able to
wait his turn or act uni-
formly with the group for

immediate Delayed

Response

Response

an age-appropriate and task-

appropriate time span,

When ‘a full class or combin-
ation of groups of children

s under the instruction
of a single leading adult,
the child {s able to par-
ticipate.



A,

A,

Ha.,

8b,

Skill

Waiting turns:

Working side-byveside

with peers:

1,

2.

i,

2.

3.

30

Task

Child is able to tolerate
delay In using a painting
easel,

Child i{s able to tolerate
delay in use of a rotating
set of three manipulative
tO)’So

Child who is given one half
of a set of construction
materials like blocks or
"Lincoln Logs" is able to
work alone or with another
child who has the other
half,

Given a portion of a mural
to work on, child is able
to stay on his own side or
portion,

Given a limited number of
paint colors and brushes,
child is able to alternate
with another child or chil-
dren in their use,

In a group of six children
who have learned to play

at lotto game, the child

is able to continue to play,
taking turns and observing
the rules.

Immediate
Response

Delayed

Response



lmmediate Delayed
Skill Task - Response Response

B, la. Automatic reach: When a teacher asks for
' object, child grasps it
and extends it to teacher
. in dominant hand.

B, 1b, Use of tool: When given scissors, child
accepts with dominant hand
and attempts to cut using

. t.hat. hando O, —————
B, lc. Use in writing or When given pencil, child does
drawing: . copying or name-writing using

dominant hand.

B, 2a. Finger-tip tracing: When given a sandpaper letter,
child can hold letter in one
hand and trace outline with
fingertip of dominant hand.

B. 2b, Turning pages: When given a child's book,
. child cen hold book with left

hand and turn pages with right
efficiently enough so that
page is not torn nor dropped.

B, 2c. Cutting out pictures: When given a mapazine picture
with a crayoned outline of oval
or square section, child is
able to manipulate scissors,
holding page with sub-dominant
hand and scissors with the

“ dominant hand.

Y B. 2d, Marking pictures: When given page with several
) print forms on it, child is able
to hold crayon in dominant hand
and make mark (slash, underline,
circle, cross) while holding
page steady with the other.

i | V4
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E Satisfactory Unsatisfactory
Skill Task Respunse Response
8., 3a. Ability to move eyves When teacher presents a row of
ACYOSS A row of ob- objects or pictures on a 7
jects or-pictures printed page, the child moves fffg
efficiently: his eyes efficliently so that they N

can track across the row, back to
the beginning of a second row and
across Lhat row from left to

right, — ——
B.  3b. Ability to focus ef- When teacher asks child to look
ficiently when look- at letter or shape on chalkboard
inp at chalkboard (far and then check to find one on the
point) and shifting paper on his desk, he is able to
gaze to table (near focus on far point and efficiently
point): re~-focus on near point,

-

(far point = more than
4 ft away; near point <
12 to 16 inches)

B, 4, bility to lo o 1. When teacher asks a child
vertical plane, diagonal to point to the top of a
nd horizontal plane ladder or to the bottom, to
demonstrating spatial a middle shelf, to a point
constancy: above a chalk box or below (t;

to stand in front of another
child or next to him, the

child is able to localize Y
these positions in space. |

2. Shown a8 large printed pic-
ture on an easel, the
child is able to point to

- - top, right side, left side
and similar positions.

3. On ptinted matéTdals, the
child can demonstrate top
- (away from his body), bottom 7
(toward his body)y right
sidé of page, left side of
page, etc.




B.

S5a.

5b.

Skill

Touch « movement method 1.
for learning form and
letter discrimination:

(to help teacher select
an approprinte form dis-
criminating method for
teaching letters and num-
bers)

2,

l.arge - body movement 1.
method for learning
spatfal concept mean-

ings:

(to help teacher select
appropriaté method for
teaching geﬁeraliza-
tion of spatial con- 2.
cept words. Some
children respond best
to moving themselves
through space; some
respond best to moving
objects,)

Satisfactory Unsatisfactory.

Task Response Response

Teacher presents tactile
letters a and m asking child
to trace sandpaper or other
three dimensional letters
with finger, and then to
attempt to make lctter,

The teacher rccords the number
of trials necessary to repro-
duce form satisfactorily.
Teacher presents h and z by

trace - copy method of hav-

ing child pencil over letter,

then draw letter while check-

ing with printed form, The
teacher records the number

of trials necessary to re-

produce the form satisfact- p
orily.

Teacher sets up obstacle
course to teach children,
by whole body movement,
meanings of over, under,
next, to, between, etc,
Teacher records number of
trials,

Teachers sets up table top
manipulation game with doll
figure and doll furniture to
demonstrate similar concepts.
Teacher records number of
trials.



C.

G,

c.

c.

C.

- c.

Ski 11

1a. ldentification:

1b, Localization:

lc, Discrimination of
relative sounds:

l1de Recall of none
- linguistic sound

Sequence:

2. Abflity to extend
mastery of attention
skills to auditory

scanning:

3, Ability to "decode"

or interpret re-
corded verbal input

and demonstrate
recognition and
understandingp:

Satisfactory
Task Response

From tape-recorder or "1live" sound
created behind & screen, the child
should identify four out of the
following five environmental s6unds:

l. door closing

2., hands clapping :
3. clock or metronome tickin
4, drum beating

3. typewriter clicking

When two children on different
sides of the room hold two identical
music boxes, a third child should
be able to point to the one that

is playing. .
The child should be able to tden-

tify which of three piano notes

is: ‘

i. same or different
2. higher or lower
3. 1louder or softer

The child can imitate the teacher
{n making sounds in increasing
series such as: '

1. hand clap

2., hand clap plus foot stamp

3. hand clap plus foot stamp
plus cough

The child is asked to drop a bead
into a box every time he hears a
specific word in a story,

}
The child is asked to listen to
the recorded voice of a class-
mate, He identifies the voice.
When the teacher asks him to do
what the voice tells him to do,
he can decide and do it. (Voice
says "Clap your hands,")

Unsatisfactory
Response



C.

C.

C.

C.

C.

4

5.7

7,

8.

9.

Skill

Abi Lit\' to sCreen
out/ compelling
sounds$

Ability to "encode"
or to make the same
sound as heard:

Ability tu discrimin-
ate relativity in
spoken sounds

Ability toeintegrate
a sound pattern heard
with onc the child
makes:

Abili{x to.complete a
sound sequence {(vocal
sequencing)t

t

Abtlltx to imitate
word sounds and te-

peat sequences of in-
creasing lengths:

Satisfaclory
Task Response

In listening to a tape of
John talkingwhile Mary is
singing and Fred is count-
{ng, the child can repeat
what John has said,

The child is asked to sing
the identical note sung by
the teacher, to repeat the
identical nonsense word,

to repeat the identical
telephone number,

The child listens to re-
corded pairs of voices
speaking the same words
and is abte to select the
voice that is more or less
angrv, frightened, silly,
loud.

The child can clap the sylle-

ables in his own name as

he hears it pronounced, .
{(Mar-jo-rie, E-liz-a-beth) |
The child is asked to give

the missing sound in the

following sequences:

a. “t,2,1,2,1, 2"

b. "Smokey the Bear,"
"Smokey the Bear,"
"Smokey the 7 *

¢, "Jack and Jill went
up the _? "

The child i{s asked to imitate:

a. "you - me - we - they"

b. *one - two - five -
seven'

c. "Please pass the meat and
peas."

d. "“School starts in September
of each year and Halloween !
comes in October.”

phae—tt——

!

Unsatisfactory
Response
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Satisfactory Unsatisfactory

Skill Task Response Response

C.

D,

D.

D,

10,

la.

Ib,

lc.

2a.

2b,

Ability to recognise
similaritics and dif-
ferences dn the sounus
of syllables and words:

Tangible three dimen-
sional objects:

Picturcd representa~
tions of objects:

Flat form (printed)
shapes:

Similarities in words:

Similarities in letter

clusters:

The child is asked to {n-
dicate which of paired
words sound the same or
different in such tests

items as:
coats coax
him hem
oil all

Civen a box partitioned
into three sections with

a differcnt coin glued

to .each section, the

child is able to sort

five pennies, five nickels,
and five dimes into sec-
tions,

Given identified sets of
pictures of frult (e.g.,
four apples, four pears,
four bananas), the child is
able to sort them from a
mixture into piles.

Given identical sets of four
geometric forms (triangles),
four letters (H) and four
numerals (8), the child is
able to sort them into piles,

" Given a patk of five pairs

of color word cards, the
child is adble to sort them
into pairs (e.g., blue, yellow,
green, ved, orange),
Given a pack of five pairs

of nonsense letter clusters,

the child i{s able to sort —_
them into pairs (e.g., opo,
141, paf, Bru, eebl),



b
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' i ' Satisfactory Unsatisfactory
Skill Task - Respunse Response
D, 3a. Kecall of sequent inl The hild {5 shown a row of ‘
~vbjects: five objects familiarly found -

in the classroom (e.g. scissors,

eraser, stapler, pen, blocks).
when the row of objects is
covered and one of the nbjects

Ca removed, the child can recall '
what .is missing. When two or
three ovbjects are taken, the
child can recall at least two.

D. 3b, Order of vbiect re- When three objects are placed
called: " in a row and one moved in ex-

change with its neighbor,
the child can so indicate and
replace in original order,

p, 4. Recall of missing por-  A&. Shown a line drawing of
tion of a picture: a fara with the muuth: .
missing, the child can ’
indicate that the mouth
is missing.

b, Shown a line drawing of
a perbil in.a treadmill
over a table and cage-
base, the child can in-
dicate that the cage iS

missing. ——— ———
D. 5. Ability to match by In a single row of folr or

scanning: “ five pictures, one is indi-
. cated as the standard to be
searched for among three or
four options. The child
is able to find the one that
is the same.

D, 6., Scan= picture: The child is asked to ‘look
. carefully at a picture (e.g+y
‘ a picture of a store window)
and is asked to recall at .
least three items after the 2
picture is hidden for ten ’
seconds.

.
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Satisfactory Unsatisfactory
Skill Task Response Response

bD. 7. Find an fllustration: o, The child is given a pre-
: selected book or magazine
and asked to find a picture

T , - of a mother shupping for
E * food.
D, B8, Copy forms: a, the teacher draws a set

of four forms 6" high in
S a row on the chalkboard
[ (O+4 + ), The child

: is given a piece of plain
white paper (84 x 11) -
and asked to copy these
designs across the top of
the page. The child must
make the circle and the
triangle and arrow recog-
nizably,

b, Given a strip of paper
with child's name written
on {t, the child is abdie
to copy the letters recog-
nizabl){.

¢, Given a strip of paper with
: the numerals in the current
year, the child is able to
copy the numerals recogniz-
abl)’.
D. 9. Epcode a square: The child is asked to draw a
' square from memory.
E. 1. Tell about family: The child (s able to reply with
at least one simple statement
in answer to such inquiries as:

a8, "Tell me about the place
where you live.," )

b, "Tell me something about
your baby sister.,"

¢, "What do you like to do
when you are home?".

‘ Beg
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.
, Satisfactory Unsatisfactory
skill Task Respunse Response
Ee 2. Tell aboul present o1 A, Wheny inFu- process of
pastl event: an activity, the child is :

asked to tell what he is
doing, he may be expected
to reply, with the "ing"
ending (e.p, "1'm sweep-
ing the floor”" or "just
playing').

B. When an activity is com-
pleted and the child is
asked what he did, he is
able to reply in the past .
tense (e.g., "1 swept up”
or "stacked the blocks"),

E. 3. Tell about pictures: a, Given a simple action pic-
ture (v.x., a4 boy on a
bicycle), the child can !
tell a simple fact about
the action.

b. Given a set of two pic-
tures (e.g., mother puts
cake in oven, smoke comes
out of oven, mnther opens
door, looking worried),

¢ child can interpret what

" happencd,

E. 4. Tell abvout a book: Given a book (like Gingerbread
i Man or Cat _in the Hat), the
R child can scan it and answer
simply to "what is this bopk
about?" (e.g., "About a
funny cat'").

E. 5, 7Tell what was told in The chil& is told a short
a story: story and asked to tell {t

back (e.g., "John and Jimmy had
a fight, John said his brother
turned off his favorite TV show
and switched to his own favor-
ite. Mother stopped the fight,
She switched to her own favorite
program because the boys weren't
sharing'").
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Satisfacfory Unsatisfactory -
Skill Task Respunse Response
E. 6, Tell what somnthing {a) The child {s shown an «b-
means; ject such as scissors and

asked, "What {s this?*
Tell me all about it" The
child can name {t and nake
some comments (c.ge, "You
can cut with it, 1lts sharp,
You could dut yourself with
1t.ﬂ \
\
(b) Child is told, "Listen to

' these words, Une of them
doesn't belong: ‘'apple,
banana, car, orange.' \Which
one doesn't belong? Why not?"
Similarly, child is told to
listen to action words, one
of which is out of place:
"walking, running, hopping,
slceping, skating.' In each
case, the child is able to
detect the inappropriate
word,

E. 7. Ask for help or informa- (a) When child needs assistance
tion: (shoe laces to be tied, pen-
cil to be sharpened), he
verbally requests this of
teacher, aide, or peer.

(b) In a puessing game, he is
able to ask simple questions . }
like "1s it red? 1Is {t here? f
Can you play with {t?*

E. 8. Tell to give help or (a) When asked to tell a peer where
’ information: some person or material {s,
the child can answer (e.g.,
"in my desk" "in the hall,™)

(b) When asked questions, as in
a puessing game, the child
can give hints,

{c) When asked to describe how"
an art product is made, the
child can give a simple di-
rect{on to help a peer,
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THE CHILD NEEDS CERTALN MAJOR INSIGHTS (RULES OR GENERALI-

Axiom 11
ZATIONS) BASIC 10 THE PROCESS OF READING.




A,

A.

B.

B.

i.

2,

1.

2.

Skill

Demunstrating under-
standin;y of the mean-

ing in written or ’

printed words:

Dedonstrating under-
gstanding of speech units

and meaning:

Demonstrating sound
associated with letter
form:

Demonstrating knowledge
that letter's sound and
letter's name are not
usuglly the same:

AR

: Sattsfactory"
Task - Response
/ -

A. The child is shown
three name cards. He
is able to look at
each card and give it
to the person {t repre-~
sents,

B. The child is given a pack
of three classroom labels
such as desk, window,
chalkboard. He is able
to place the card at the
appropriate location,

A, Child is asked to explain
two statements that
sound almost the same:

"No one's here."
“No one hears,"

B. Child is asked if "Bat-
Man'" {s the same as '‘man-
bat."

C. Child is asked i{f "You
will go home'" is the same
as "Will you go home?"

The child is shown the print
form of the letter J. When
told the form means the
sound "§" the child can say
"j". Given the choice of J
and S, the child is shown §
and does not respond "j",
shown J, the child responds

Hjﬂ.

The child is shown tre print
form of B. Asked its name,
he says ''Bee"; asked its
sound, he says *buh”, Re-
peat with S, W, T,

[

Unsatisfactory
Response '



Skill

3a8. Demonstrating knowledge

that letters can be
;gcognizod one from

another:

Demonstrating recognition
of distinctive features
of letters in- various

- print styles:

Demonstrating knowledpge
of directional aspects of
letters:

Demonstrating that order
of letters changes mean-

ings:

a"’lz

Settsfactbry
~ Response

-

Task

The child is given a set
of alphabet cards. He is
able to match each one
from A to Z to another
identical set spread out
across a table,

The child is given a set
of eight alphabet cards
(b, c,.e, hy my p, 8, ¥)o
He is able to match these
to eight other alphabet
cards in a different print
styhh

The child is given a pack
of letters containing fre-
quently misperceived pairs
of letters to match up.
They include two b's, two
d's, two f's, two t's, two
u*s, two n's, two N's, two
Z's, The child is able to
match six sets success~
fully,

The child is given four

sets (four per set) of word
cards (Jane, Ajax, Zip‘<Biz).
The child is able to sort
the sixteen word catdx/r
properly.

Unsat{sfactory
Response



Axiom III

44

THE CHILD NEEDS SOME VERY BASIC LANGUAGE AND MECHANICAL
SKILLS RELATED TO THE ANATOMY OF BOOKS AND OTHER READ-
ING MATERIALS, )

b

T



A, -

A.

A,

1.

V.

3.

Skill

Demonstrating knowledye
of parts of books: .

Demonstrating knowledge
of the order of looking
at a book:!

Demonstrating under-
standing of word spacing

sgacing:

A

Satisfactory
Task Response

The child is able to iden-
tify properly the parts when
asked to:

a) “Open the book,"

b) "Turn the pages to a
picture you like,”

¢) *"Hold up the book and
show me the picture."
(demonstrating knowledge
of orientation needed
for a peer to see cox-
rectly)

d) "Close the book,"

e) *Now show me the front of
the book, the back of the
book, the cover, the
pages."

With the opened to a page
that begins a story on the
left side, the child is asked
to show the teacher or a
younger child how to look at
a book.

a) ‘Where does the story begin?"
(The child is also to in-
dicate the left-hond
page.)

b) "Now where will you look
next?" ‘
(The child look down the
page and points to the
next page, the top por-
tion,) u

¢) "Show me where the page
numbers are,"

(The child i{s able to in-
dicate.)

The teacher writes a short
sentence on the chalkboard,
The c¢hild is able to bracket
each word with his hands,

Unsatisfactory
Respnnse



Skill

A. 4, Demonstrating under-
standinpg of the flow

of sentences:

B. 1. Demonstrating knowledge

of stories in books:

Demonstrating knowledge
of story form as com-
munication record:

B, 2,

B, 3. Demonstrating knowledpe
of mood setting of

stories:

Al

Satisfactory

Task R: sponse

The teacher asks the child

the pretend to write a story
as she dictates. On lines
drawn on the chalkboard, the
child {s able to scribble

in pseudo-words from left

to write and then back to

the beginning of the next line
and so forth,*

The child tells the parts of A

a story from pictures in a
book .

¥

The child supplies familiar
words in a well-liked part of
the storv when he listens to
the teacher read it aloud,

The child dramatizes the emo-
tion portrayed by a character
in the story.

*from Developing Children's Perceptual Skills {n Reading - Lydfa Duggins

(witton, Conneccticut:

Mcdiax, 1968),

T e

A

-

Unsatlsfactoif‘

Response
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Axfom IV THE CHILD NEEDS TO CARE ABOUT READING,




4
\ Satisfactory Unsatisfactory
Skill N Task Response Response
‘A 1. Transfer of communica- ° The child shows recoghl-
tion expericnces re- tion frequently seen and
lated to television: . ard events oun television,
a) \ Shown frequently ad-

b) When frequently said

. phrasel are repeated

¢ in the ¢lassroom, the
child is able to join
in Chorallyo (EoSa
"Try tt, you'll like

it,")

A, 2, Transfer of 1ife exper- The child is asked to move
iences: around the classroom. When
the "policeman" raises the
STOP sign, child is to stop
moving, only to continue
when the GO sign is raised.

A, 3. Choice of participation When action game is announced,

in vocal-visual games: child willingly joins and
-« actively participates,
B, 1. Purposeful seeking of When given free choice of
reading materials:’ classroom materi{als, child

most frequently chooses a book,

magazine or picture file.

B, 2. Pleasure in recognition The child shows pleasure in

of familiar words: recognition of his name in

print by overt smile, and/or
continues to seek for his
nzme in an array of type-faces
and names in differing colors
and sizes, '

B. 3., Seeking interpretation The c¢hild frequently comes to
of print associated with teacher, parent, paraprofes-
pictures: sional, tutor, peer and asks:

"What's this? What is this
word? What does this say?"




‘ 4(7
TEACHER DIRECTIONS

Now that vou have PAKLD WO, you have gained Insight into many necds
- Ve

of many youngsters {n your class,

Of course, your ubéorvations of the children with whom you are work-
ing have not wafted for the packaged materlai. You have reached many
decisions and cgrried vut daily activities long before you reached s des-
cription of a particular task {n the gackage. Very likely you héve per-
scnal contributions to add to the value of the package.

On the page following, please write tasks which you have found helpful

which were not previcusly included. This sheet should be kept with the

package materials when you have completed {t,



Axiom

TEACHER CONTRIBUTIONS

Skill Item

B, 1b

ey

Task

When given ball,
the child accepts
with dominant
hand and attempts
to throw with
that hand.
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PART THREE

INVENTORIES OF READINESS SKILLS
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INVENTORIES OF READINESS SKILLS

On the next pages are prepared inventories of readiness skills cov-
ering Axioms {n the Skills Outline. Select a child whom you arc tea;h- )
“ing and, during your own class day, inventory his mastery of skills,
Use the tasks described in the Teacher's Workbook, or others, to test
his proficiency.

As you are analyzing his necds, plan activities for the child which
will help extend and expand his ability. These activities may include

other children with like needs.




Pupil'*s Name

INVENTURY OF READINESS SKILLS

Axiom 1

1

Immediate or Sat-

isfactory Response

A. Mastery of self

l.

2.

3,

4.

5.

6.

7.

Avareness
a., Auditory
b, Visual
c. Tactile
d. Muscle
Attention
a, Auditory
b. Visual
¢, Tactile
d. Muscle

Recall (short term)
a. Unisensory

" b, Bisensory

Recall (long term)
a. Ten minutes

b. One hour

c. One day

Ability to change
a. Actiyity
b, Pattern

Ability to screén ex-
traneous

a. Sounds
b, Sights
Ce Motion

Ability to attend

a, In one-to-one
teacher-pupil
ratio

b. In one-to-five
teacher-pupil
ratio

¢, In one-to-twenty-
five teacher=pupil
ratio

[T T T

]

Delayed or Unsat-

isfactory Response

[T T T T

il



B.

c.

8.

EH

Immedfate or Sat-
isfactory Response

Ability to chare
materials

a. Waiting turns

b. Working with peer

|

Mastery of the body

1o

2.

4.

S.

Consistency -{n use of

preferred hand

a. Automatic reach

b. Use of tool

¢, Use in writing or .
drawing

Manual dexterity

a. Finger-tip tracing

b. Turning pages

c. Cutting out pic=-
tures

d. Marking pictures

IIH ]

Control of eye movement
a. Ability to move eyes
across row of ob-

jects
b, Ability to focus
(near-£far)

Localization in spatial
field

]

Ability to use tactile-

kinesthetic linkages

a. Touch-movement
method

b, Large-body move-
ment

a

Listening Skills

1,

2,

3.

Ability to discriminate, etc.

a. ldentification

b, Localization .

c. -Discrimination of
relative sounds

d. Recall of non-
linguistic sound
sequence

Abil{ty to do auditory
scanning

NN

Ability to decode

/
L]

Delayed or Unsat-
isfactory Response

INIE

|

N



D.

4.

6.

7.

8.

9.

10,

_ <~

Immediate or Sat-
isfactory Response

Ability to screen
out competing sounds

Ability to encode

Ability to discrimin-
ate relativity

Ability to integrate
a sound pattern

Ability to complete
a sound sequence

Ability to imitate .
word sounds

Ability to recognize
sound similarities and
differences

Observer Skills

| 8

2.

3.

de

Ability to identify

similarities and

differences

a. Tangible three-
dimensional objects

b, Pictured representa-
tions of objects

¢, Flat-form (printed)
shapes

Abjlity to recognize

similarities and dif-

ferences in letter

groups

a. Similarities in words

b. Similarities §n letter
clusters

Ability to recall removed

objects

a. Recall of sequential
objects

b, Order of objects re-
called T

\ —

Ability to recall missing
portion of picture '

Ability to match by scan-
ning

Delayed or Unsat-
isfactory Response

I

T



E.

6,

7.

8.

9.

Ability fo scan
and recall what
was seen

Ability to scan
pictures to find
an fllustration

Ability to copy
simple forms

Ability to encode
shapes

Telling Skills

1.

2.
3,
b,
3.
6.

7.

8.

Tell about family

Tell about present
or past event

Tell about pictures
Tell about a book

Tell what was told
in a story

Tell what something
means

Ask for help or
{nformation

Tell to give help or
information

3¢

Immediate or Sat-
isfactory Response

Delayed or Unsat-
isfactory Response
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INVENTORY OF READINESS SKILLS

Axiom 11
Pupil®’s Name
Immediate or Sat- Delayed or Unsat-
{sfactory Response isfactory Response

e

A. Insights releted to
words
1. Understanding of
words as meaning

2. Understanding of
speech units and
meaning

B. Insights related to
letters
1. Demonstrating sound
associated with letter
form

2. Demonstrating knowledge
that letter's sound
and name are not usually
the same

3. Recognizing that letters
have distinctive fea-~
tures
a. Recognizing letters
one from another

b. Recognizing letters
in various print
styles

4, Recognizing directional
‘aspects of letters

S. Recognizing that order
of letters changes mean-
ing




Pupil's Name

A,

S

INVENTORY OF READINESS SKILLS
Axionm I11

Immediate of Sat-
isfactory Response

Concepts related to
anatomy of reading
matter

1. Parts of a book

2, Order of looking
at a book

3. Word spacing
4, Flow of sentences

Concepts related to

contents of books

1. Pictures and books’
tell stories

2. Words in books are
the same every time
story is read

3. Book communicates
different ideas

Delayed or Unsat-
isfactory Response



- — — E N . Y R . e . ] L. ] L NN L, P Lca ] . L = m

e = SRS

INVENTORY OF READINESS SKILLS

Axiom 1V

! Pupil's Name
Immed{ate or Sat- Delayed or Unsat-
isfactory Response isfactory Response

A, Participation be-
haviors
1. Transfer of ex-
periences related
to television

2. Transfer of life
experiences

3. Choice of partici-
pation in vocal-
visual games

B. Self-directive behaviors
: 1. Purposeful seeking
: of reading materisl

2, Pleasure in recognition
of famili{ar words

3. Seeking interpretation
of print associated
with pictures




AT \
TEACHER DIRECTIONS

You now have a completed checklist for at least one member of your
class which indicates his strengths and weaknesses, You have been carry-

{ing out a prescriptive program, and you have been reassessing the child's
?

needs at frequent check-points.

For information on constructing a class proftle'on reading readiness,

conéult Package V entitled Classroom Management. Such a profile will be
helpful to ydu {h making decisions about grouping and {nstructional needs.
Add your contributions to the Teacher_Contribucién List following
PART TWO. Although some activities may appear obvious to you, other -
teachers may find them valuable, therefore the sheet should be kept with

the package materials.



You have reached a check-point for reassessing pupil growth, 1f

you have an aide, instruct her in the technique of diagnosis and inven-
tory. élan together fgr needed reinforcement of skills.

Involve the child‘s parent when possible. Many tasks are fun_to
do at home, Some parenté enjoy learning the techniques aﬁd acquiring
new insights f{nto the child's growth.

Keep a list of other people who can participate in the inventory

for your school district. Do nut overlook senior citizens, future teach-

ers, retirees, college student volunteers, and perhaps your administrator!

f-'-'\-
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SUCCESSFUL INVOLVEMENT OF PARTICIPANTS IN

DIAGNOSING READINESS

School District:

Teacher's Name Other Participants ~ Task Accomplished

Mary Smith Sammy's mother Sammy became con-

sistent in using
his preferred hand,
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b\
BOOK PROGRAM INVENTORY
At this time you should make a survey of your school's reading pro-
gram, using the inventory below. 1f you see a weakness in your own book
program, plan positive action to strengthen {t, Plan new activities
which involve your children with books. Add to the inventory items which

you include in your program that are not listed.

es No
l, Our ‘room has a comfortable, attractive
reading area. —_—

2, Colorful, interesting books are plentiful
in this area.

|
|

3. '"Reading" materials are abundantly used in
room,

tables

charts

directions

maps and guides

children’s magazines and newspapers
cartoons

picture stories

puzzles

flannel board

puppets

NERRRNEEE
EERRRRRRN

4, We have a regular library visit,

l "

5. Our ch!ﬁdren may take out books,

6. We have visited the town library.

|
|

7. We share our own books.

8. We write our own books.

|
f

: !
9. VWe have met an author.




