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CHAPTER 1
ORGANI.  TION AND DEVELOPMENT OF THE STUDY

In January of 1973 the study, “Alternative Schools in Greater
Cleveland: A Descriptive Study.” was completed. This study and
its subsequent conclusions generated much comment and in-
terest on the part of the Greater Cleveland educational commun-
ity in general. and more specifically on the part of its sponsor,
The Martha Holden Jennings Foundation. As a result, Mr. George
B. Chapman, Jr.. Chairman of the Advisory Committee of the
lennings Foundation., felt it would be important to do a similar

-study in order to research and describe alternative programs
which were being conducted in Greater Cleveland public schools.
In addition to a description of these public school alternative pro-
grams, Mr. Chapman asked the project director to assess whether
they are meeting real needs and to make recommend.,tions as
to 4 role the Foundation should have vis-a-vis these programes.,

Scope and Limitations of the Study

A preliminary survey of existing alternative programs in Great-
er Cleveland public schools showed that because of numbers it
would be advisable to limit the study to public high schools. The
study considers alternative programs only in school systems
which provide program choices for students. The study’s major
focus is descriptive and focuses on what was happening a' the
time the study was done. It in no way attempts to evaluate the
programs. In those cases where the school system may have
done an evaluation of the program, this procedure and the re-
sults are reported. It was decided that long established pro-
grams such as those which take place in separate vocational high
schools would not be studied in-depth. The study does not pur-
port to be comprehensive, but considers only eight programs
selected by the Foundation. In addition, a survey was done of all
the school districts in Cuyahoga County, Ohio, to assess the ex-
istence of alternative programs which are not covered by this
study. The results of this survey may be found in Chapter 3. The
study does not consider modifications within existing tradition-
al programs such as mini-courses or electives.

The purposes of the study are:

1. To provide a description of alternative programs within

public high schools.

2. To compile a written history of these programs.

3. To provide information necessary {0 compare innovations
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in alternative schools within and without public school sys-
tems.

4. To collect and disseminate information about alternative
programs.

Each researcher followed much the same procedure and re-
ported the results in a uniform fashion so that the material can
be casily followed by the reader. The following questions were
cor.sidered by each researcher:

1. ‘Vhat are the program’s objectives?

2. How and why was the program initiated?

3. What are some pertinent data about the programs? (a)
statistical data; (b) student and personnel data; (c) financial
data; (d) descriptive data; (e) school’s own evaluation of
the program.

4. Is there a need for these programs within a public school?

5. |s there a role for foundations vis-a-vis these programs?

The results were then organized under the following chapter
headings:

Introduction and Background

Data

Program

Student and Teacher Interviews

School’s Self Evaluation, Problems and Impact

L

The full 800 page report is available at The Jennings Founda-
tion Offices, the Cleveland Public Library, and the John Carroll
University Library. The report is organized in sections which de-
scribe each of the eight programs studied in-depth. Preceding
this is Section | which gives the background, describes the pro-
cedures, gives an overview of public school alternatives national-
ly and those in Cleveland not included in the in-depth ctudy, and
contains conclusions and recommendations of the project direc-
tor.

Recently alternative schools emerged which are referred to
variously as schools without walls, mini schools, open schools,
leai ning centers, learning communities, free schools, street acad-
emies. and others. These schools have attracted much interest,
have received major foundation grants, and have been reported
extensively. In addition to this group of schools, there has alsc
emerged a movement toward establishing alternatives within
public school systems.

What is alternative secondary education? Educators like
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Mario Fantini, Ivan lllich, Alan Graubard, Dwight Allen, and Allan
Glatthorn regularly attempt to answer this question. Often there
is a debate between those who seek reform within the system
and those more radical persons who seek to reform the entire
system. The former affirm or accept public schooling as it is
now constituted; the latter question the very foundations of that
system. Two types of movements are clearly recognizable—~those
which occur within the public schools and those which occur
without. The focus of this report is clearly the former.

Mario Fantini has characterized public school alternatives as
:chools within schools, classroom alternatives, separate alterna-
tive public schools, systems of alternative schools, multi-cultural
schools, commur.ity schools, schools without walls, and skills
training schools.” Fantini has also stated that these programs
shoulc provide c'oice, be significantly different, involve the lo-
cal community, kave their own location, be non-exclusive, and
not be more exps:nsive than traditional programs.

Allan Glatthorn, at a recent “'Alternative Education Conference’’
of the Associated Public School Systems held in Cleveland, de-
lineated three tyvpes of alternatives for public schools. The first
which he called -chools are separate, different and have an auton-
omous budget. These range from the more radical free schools
to the more conservative schools such as the military academy
or career schools. Secondly are programs which are part of an
existing school’s instruction and budget. These are usually the-
matic in scope. Third are paths which exist for individual students
to enable then. to do something as an alternative away from the
school. These might include work, college, TV courses, or in-
dependent stidy.

Ivan tllich, the most radical of the reformers of the sixties, dis-
cusses the ‘eformation of the classroom within the existing -
school syste n; the creation and dispersal of free schools through-
out the society; and the transformation of all society into one
large classracin. This latter idea is characterized by his concept
of deschooling.

The 1973-74 Education Yearbook reports a rapid expansion of
the movement to establish non-traditional schools. These
schools are described as those in which grading systems and
schedules are not as important as in conventional settings. Stu-
dents identify and pursue their own learnig goals with teachers
serving a less directive role. The atmosphere is non-competitive
and supports the type of learning that is predicated upon indi-
vidual interest.

Considering these ideas and those which characterize the al-




ternative public school programs in Greater Cleveland, an ex-
aminer of alternative schools must formulate a distinctive defi-
nition for this study. To understand this definition, the alterna-
tives studied may be placed along a continuum. The continuum
would range from special programs which involve only a part of
the school day as Catalyst, to total programs which are schools
within a school. such as New School. These programs all provide
options for high school students. Each of the programs contains
elements sufficient to characterize it as an alternative based upon
current alternative literature.

The definition formulated for this study implies at least two
notions: choice and difference. Choice requires that rules and
practices of the institution permit choice to he made and that
someone be designated to make it. Choice implies that the per-
son by whom the choice is made has the oppartunity to do that
which was chosen. “Alternative’” means that there is more than
one thing available and that the alternatives available pivot about
a single concept, the educational experience of the student. Dif-
ference requires the ability to discern one program from an-
other. It implies that the distinctions are substantial as 10 the na-
ture of the thing to be done rather than merely its form. In other
words it is important to change the substance, not just the or-
ganization of the experience.

The following working definition of alternative public sec-
ondary school programs in Greater Cleveland seems useful:

An alternative program is an approved educational pro-
gram in which each eligible student is permitted to se-
lect and learn in an educational environment that is dis-
tinctly different from the usual learning environment.

CHAPTER 2

AN OVERVIEW OF PUBLIC SCHOOL ALTERNATIVE
PROGRAMS, NATIONALLY AND LOCALLY

The movement toward available public school alternatives on
the national level can be characterized as one of growth and pro-
liferation. One realization is apparent; alternative public schools
are rooting themselves decply into the mainstream of the edu-
cational system. During the past two years a national consortium
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on pubiic school educdtion alternatives has been established,
two national and a series of regional conferences have been
held on the subject of alternatives, a number of professional
associations have conducted workshops at national meetings
on alternatives, teacher education programs have been adapted,
major educational journals have included feature articles, and
the United States Office of Education has funded over 12 mil-
lion dollars for experimentation with alternatives. Today more
than sixty school districts are either operating or developing
alternative schools.

Carefully exainining the term alternative, one senses a real dif-
ticulty in making any generalizations about alternative public
high schools. for they are homegrown innovations to meet local
problems. Yet there are certain models of successful alterna-
tives which have been adapted by a number of school districts.
The school without walls model is one of them.

The Parkway Program in Philadelphia is the “‘granddaddy”" of
the school without walls concept. The program began in 1969
with 143 students and now enrolls 800, Its headquarters is in a
second-story |oft in downtown Philadelphia. The students are
selected through lotteries so that Parkway represents ¢he same
ethnic and economic mix as the entire district—approximately
6G". black and 40", white. The -tudent body is divided into 4
units, each having approximately 200 students, 10 teachers and
10 undergraduate interns. Each unit creates its own courses, so-
licits community resources and volunteers and holds a regu-
larly scheduled town meeting. Each unit is broken down into
tutorial groups of about 20 pupils, one teacher, and one intern.
The unit meets daily for about one hour to plan schedules,
have personal counseling and make up deficiencies in math
and reading. In all, Parkway offers over 250 courses and includes
%0 cooperating institutions. Students, as well as teachers, are
graded by wiritten evaluations of their work. “School” is the
city of Philadelphia and the life of the city often becomes the
curriculum  Students are expected to choose at least one “in-
stitutional offering.” a course or activity offered by one of the
scientific, business, cultural or journalistic institutic, s along the
Benjamin franklin Parkway. The emphasis is upon the student
becoming self-reliant, self defining and self directed: a respon-
sible individual and a worthwhile member of 2 dynamic social
group.

Metro. located in Chicago, is one of the first take offs on the
Parkway Program. It is an urban high school with a student
body diversified by race, social background and economic
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Jtatus It involves 350 students chosen from a city-wide lottery
and 22 full-time teachers.

Other programs similar to Parkway and Metro include the
School Without Walls in Washington, D.C., begun in March of
1970; the Newport Plan in Newport, California, begun in Febru-
ary of 1972 the School Without Walls begun in 1970 in New
Rochelle. New York: and Gateway High School, which was
established in New Orleans in February of 1971. The guiding
principle behind all of these schools is that school is not a
place but rather an activity—buildings are primarily head-
quarters for coordinating activities not for classrooms; and the
human and physical resources of the entire city are a major
resource for learning through direct student participation in the
life of the community. A close relationship between staff,
students, and community decision making (staff, parents, and
students) are also of top priority.

The school without walls concept of an alternative high school
is perhaps the most clearly Jefinable. Other alternative schools
classify themselves as schools within schools, community schools,
open schools and free schools, all having the same basic phil-
osophy of individualized, responsive and flexible education but
implementing this philosophy in various degrees and forms.

In general, the school within a school is a small, experimental
project, usually consisting of between 100 and 20 students with
primary innovations in the area of curriculum revision: courses
of flexible length, more diverse course offerings, course credit
for community projects, and a contractual method of evalua-
tion. The school's objective is to reach those students turned off
by the regular school environment through providing an un-
st-uctured. open environment, involving pupils in the planning
arid operation of the school and maintaining a high degree of
individualization.

Pioneer Two. located in Ann Arbor, Michigan, in an old ele-
mentary school building, is constituted as a school within a
school of Pioneer High School. The students (120) are selected by
lottery and are, by and large, intelligent, highly motivated and
disenchanted with traditional education. Faculty are volunteers
from Pioneer High School. The objective behind Pioneer Two is
a tight internal organization balancing a free-wheeling curricu-
lum. The basic structure consists of extended classrooms, indi-
vidualized schedules, teacher-counselors and forums. A forum
consists of 22 students and a teacher counselor, and its purpose
is 1o foster effective communication among heterogeneously
grouped students, act as a home base for the student, and design
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and carry out one project that benefits the school and one proj-
et that benetits the community. Grading is on a contractual
basis.

Ouk Park. Hlinois’ Experimental Program, operates as a school
within a school on a first-come, first-served basis, without regard
to grades or academic standing. Four rooms within the high
school are allotted to the program: in addition community re-
sources are utilized. There are 150 students in the program, 4 full-
time teachers and 4 part-time teachers. Credit for courses is de-
termined by a contractual agreement between the student, the
teacher, and the departme::t chairman in the appropriate cur-
ricular area. Middletown, Connecticut, has a simiar school with-
in a school consisting of 100 students. Other examples are The
Alternative School in Cubberly, pait of the Palo Alto system; The
Downtown Learning Center in Atlanta; and Great Neck, New
York, which cffers two alternatives: 1) a moderate school within
a school which meets in a corridor of the main high school and
keeps strictly to the curriculum requirements but allows students )
two days a week for independent study and 12quires an outside
service project, and 2) the Great Neck Village Schooul where stu-
dents design and evaluate their own program.

A variation on this theme is the St. Paul Open School, begun in
the fall of 1971 with 500 students from grade K through twelve.
Here the staff serves both as counselors and teachers. There are 17
teachers, seven part-time, and 20 teacher aids. With all the volun-
teers, St. Paul maintains a 1:3 teacher pupil ratio. There are no
grade levels. The school is organized into major learning areas
such as art, humanities, interests; a fifteen year old and an eleven
year may work together while a ten year old helps a six year old
to read. No one is forced to take any course, but students are ex-
pected to live up to the commitment they make when they sign
up for a subject. Additional courses are also available at nearby
high schools and universities, and work-study programs are
common.

Also emphasizing the non-graded approach and different
ages working together is the Louisville, Kentucky, Brown School
which opened in September of 1972. The 500 students range from
ages 8 threugh 16, 50% are black, 50% are white, and about 1/3 of
the student body is disadvantaged. The school features an open
physical plant, individualized study, student involvement in de-
cision making, a strong emphasis on the arts, and frequent utili-
zation of the city's commercial, civic and cultural resources,

A third school similar in concept to the St. Paul Open School
is the Minneapolis Free School initiated in the fall of 1971 to serve
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grades K-12, with about 150-200 students. Like the St. Paul Open
Schoo'. there are no required classes and no divisions according
to age. Emphasis is on student self-selection of curricular exper-
iences and the development of a positive self-concept. The
school is seeking an exception from the state compulsory at-
tendance regulation and curriculum regulations.

Minneapolis is one of several school districts which are com-
mitted to providing for and encouraging alternative public
schools on a large scale. In this respect it differs from many of
the smaller alternatives previously discussed. Minneapolis has
established a demonstration program in southeast Minneapolis.
The Free School is just one of the alternatives. Another is Mar-
shall University High School which services 1250 students, grades
7-12. On the 9-12 grade levei, courses are offered on an elective
basis, the parents approving the projected courses of study of
their children. Through offering individual directed study, inter-
disciplinary courses, single subject discipline courses and a vari-
ety of non schooling learning experiences, Marshall University
High School hopes 10 be able to answer the needs of those stu-
dents desiring a structured curriculum as well as those requiring
less direction.

Portland. Oregon. is also implementing alternatives on a
large scale. Portland adopted the plan proposed by several of
Harvard's School of Education doctoral students Using a hos-
pital analogy, they wanted to create a school which would serve
the instructionai needs of students, act as a pre-service and in-
service facility for the education of teachers, be a center of basic
and applied educational research and a developer of new cur-
riculum materials. The school opened in September of 1969.
1650 students were invulved, 80 teachers, 80 trainees and 30 para-
professionals. The school is broken down into seven teams—
each responsible for about 200 students. The essential element

‘of the instructional core is a non-graded general education

course. meeting 90 minutes each morning and the last half hour
of the afternoon. The students are required to attend this course
where they work on problems such as air and water pollution,
unemployment and welfare in an inter-disciplinary manner.
The philosophy is that it is important for the students to learn
the techniques of problem solving and of adjustments to chang.
The rest of thé day is for electives, independent study, and job-
related programs. The decision making structure of the school is
patterned after the United States government, with majority-
rule voting by students and faculty members.

Seattle is an example uf an urban district pledging itself to al-
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IToxt Provided by ERI

ternative public high schools in an attempt to stem the tide of an
ever-increasing rate of dropouts and disruption in its schools,
The district offers two general types of alternatives to its stu-
dents: dropout or dropout prevention programs and open, in-
novative schools. In all there are 13 programs which operate on
a full-time basis and 23 part-time reentry programs. While not
requiring attendance, Seattle boasts that its attendance rate has
improved significantly since the implementation of these pro-
grams.

Berkeley adds still another dimension with alternative public
schools involving 4000 elementary and secondary school students.
Twelve hundred high school students out ¢! a total enroliment
of three thousand are involved. Of top priority is the elimina-
tion of institutional racism and the achievement of basic aca-
demic skills. The school system is primarily known for its de-
velopment of the multicultural school and its empbhasis on hu-
man relations. Thus a school called Model A concentrates on ba-
sic skills. On Target is a school concerned with job awareness
experiences. School of the Arts is heavy on drama, music and
dance. Genesis, stressing humanization and personal contact, is a
free-flowing school for middle-class students turned off by im-
personalization and routine. Agora’s main objective is to teach
an appreciation of racial differences. The school has 120 pupils;
one quarter are white, black, Chicano and Asian. The students
are required to take four sections of the multicultural experience,
each from the perspective of one of the four racial groups and
taught by an instructor of that race. College Prep’s purpose is to
provide a firm structure and basic skills to those students who
have college ability but probably would not attend college with-
out extra help. Taught from an Afro-American orientation, it con-
centrates on imparting coliege survival skills: how to take tests,
use references, and study. Casa de la Raza, including grades K-12,
is a bilingual, Chicano-oriented open school with a great deal of
participation by the Chicano community in the programs of the
school. Finally, Black House serves a similar purpose for black stu-
dents: all the teachers are b'ack, and the courses are taught from
a black perspective, while still maintaining a fairly traditional
classroom style of schooling.

Larger cities such as Boston and New York have taken still other
approaches. In 1971, New York opened a dozen “mini-schools,”
each with 100-125 students to serve as New York’s alternative to
the massiveness of its public high schools. One such school,
Haaren High School, was reorganized into 14 mini schools, each
built around a single theme including such areas as creative
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arts. electronics and aviation as well as traditional academic and
vocational areas. Each of the mini-schools, while offering spe-
cial subjects in its field, also offers a core curriculum of English,
iathematics, and social studies.

The fall of 1971 also saw the opening of the Flexible Campus
program in Boston. The program involves all the Boston high
schools (a total enrollment of 19,728), each high school devel-
oping its own distinct proposal. Changes in curriculum have in-
cluded the development of mini courses, a guest lecture series,
a film series, tutoring programs, independent study, in-school in-
ternships and staff development workshops. Students also earn
credit through off-campus learning expericnces including uni-
versity courses, business internships, social-service internships,
cultural internships, governmental internships and tutoring in
elementary schools. Usually one half of the day is spent in aca-
demic studies leading to completion of requirements for gradu-
ation and/or entrance to universities, and one half of the day in
an off campus environment. in each school the coordinator and .
teachers are chosen by the principal of the scliool, and the stu-
dents are selected in a manner prescribed by eacn student coun-
cil. This team of coordinator, teachers and students then plans
the program, identifies community resources, implements the
program and assists in program evaluation.

The regional alternative differs from other models of alterna-
tive schools only in its basic organizational foundation. For ex-
ample, the Shanti School in central Connecticut serves six school
svstems. The policy making power fos this school lies in a some-
what more extended number of people than the other alterna-
tives previously discussed. The Shanti School Board consists of
one appointed representative from each participating Board of
Education, the executive director of the Capitol Region Educa-
tion Council, five students, five parents, and five members of the
community. Another example is the Alternatives Project in Penn-
sylvania which consists of two alternative high schools serving
six school systems. The regional alternative school is one way to
alleviate the problem of funding. In the Alternatives Project each
district that contributes either $10,000 or one staff member can
send 18 students to the nearest alternative.

The range and variation of alternative school structures is in-
deed great and includes many patterns. Problems have also been
diagnosed. These include inadequate planning and alienation
from the rest of the school district organization, lack of training
necessary to teach in an alternative school, discipline, a lack of
student involvement in the decision-making process, time need-
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ed for curriculum development, work overload, and lack of di-
rection needed by some pupils. Through their evaluations, these
schaols are attempting either to reach their goals through modi-
fication of their methods and/or re-evaluating the importance of
their goals.

By and large, the problems alternative schools have faced are
internal problems. It seems as though most alternative public
high schools have nct substantially increased per student expendi-
ture, not advocated any form of exclusivity, respected the rights
of all concerned parties, and advocated a process of change that
is democratic and that maximizes individual decision making.
Few complaints have been registered concerning funding, state
regulations, or college admittance. Some sct -l districts using
the school without walls concept have noted that their per-pupil
costs have decreased, due to low overh=ad costs and the high
number of volunteers. State regulations which encourage alter-
natives by allowing students occasionally to be absent presently
exist in Massachusetts and the state of Washington. Before im-
plementing their alternatives, many schools investigated the
need for grades for college admittance. It seems that most post
secondary institutions will accept alternative programs and grad-
ing practices. Most institutions want SAT scores and a description
of the student’s activities.

An Overview of Greater Cleveland Public School Alternative
Programs Not Included As Part Of The In-Depth Study

Following this overview of different, national alternative pro-
grams, a very brief description of Greater Cleveland programs
not included in the in-depth study follows. Cleveland Public
Schools initially submitted such material. Superintendents in
other school systems not included in the study were asked to
provide information as to the existence and description of alter-
native programs within their districts.

The following programs in existence in the Cleveland Public
Schools were submitted by the Assistant Superintendent of Con-
tinuing Education and Special Projects.

Max Hayes Programs

Max S. Hayes has four types of programs which, together,
constitute a specializing high school. The four programs are (a)
The All Day High School Vocational Program, (b) The Apprentice-
ship Program, (c) The Evening Adult Education Program, and (d)
The Technician Training Program.
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Horticulture Center Programs

The Cleveland Public Schools have four main categories of
Horticulture programs which include (a) Vocational Horticulture,
(b) Horticulture Equipment Operation and Repair, (c) Environ-
mental Management, and (d) Vocational Horticulture for Stu-
dents with Special Needs.

Jane Addams Vocational High School Programs

Jane Addams is an approved high school, granting a high
school diploma to girls who have met graduation requirements
as set by the Cleveland Board of Education and the Vocational
Training requirements according to the Ohio Plan of Trade and
Industrial Educatior:.

Addams offers ten vocational programs, listed below:

—
<1
3
o

. Commercial Foods

. Cosmetology

. Fashion Trades

. Distributive Education

. Legal Secretary

. Medical Secretary

. Introduction to Medical Courses

. Dental Assistants Training

. Practical Nursing Training Program
. Adult Education Classes

OWSO IO UI LW =
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Manpower Training Center Programs

The Manpower Training Center is a federally funded, multi-
faceted facility which is capable of handling programs under the
Manpower Development Training Act as well as the following:

A. Work Incentive (WIN).

B. Schools Neighborhood Youth Corps (SNYC).
C. National Alliance of Businessmen (NAB).

D. National Contracts.

This facility is also used by individuals referred by the Bureau of
Vocational Rehabilitation (BVR) as well as other funding agen-
cies. Any funding agency may purchase individual training pro-
grams or slots (a slot being one training position for a fifty-two
week period) and may prescribe the areas in which training wil!
take place.

12




Handicapped Programs at t: e Manpower Training Center

The Manpower Training Center also has programs for the han-
dicapped.

Maritime Services Program

The responsibilities of cuch a program were to include the
acquisition of a knowledge base and a ‘hands on’ experience
aboard a Coast Guard Cutter.

John Hay Annex Programs

This is a drop-out prevention program designed to seek out
and help those students that seem most likely to become drop-
outs. Students are guided into this program that (a) have a his-
tory of school failure, (b) show a lack of adjustment to the regu-
lar school setting, (c) have had very poor attendance records, and
(d) have, for all practical purposes, dropped out of school even
though they are still in attendance.

Once in the program, ihe student may select one of the fol-
lowing areas: (a) Machine Shop, (b) Building Maintenance, (c)
Vocational Drafting, (d) Electrical Automotives.

Other Public School Programs

In addition to the Cleveland Public Schools, of the remaining
twenty-five school districts contacted, nine responded. Of these
nine school districts, five indicated that they had no alternative
programs of the type described in the request. The other re-
sponses indicated programs such as the “Senior Project” of the
Orange School District. This is an elective for seniors during the
last four weeks of the school year. It may be an academic, voca-
tional, creative or social-service project. Lakewood School Dis-
trict indicated an independent study program where students
Mmay pursue both required and enrichment courses. Indepen-
dence School District indicated alternatives to nine week English
courses for juniors and seniors. East Cleveland School District
indicated that it is utilizing the Street Academy of the Urban
League, an alternative school described in the report on Alter-
native Schools.




CHAPTER 3

SUMMARIES OF ALTERNATIVE PROGRAMS
STUDIED IN-DEPTH

This chapter contains summaries or abstracts of all of the pro-
grams which have heen studied in-depth. These summaries are,
as their titles imply, merely short descriptive statements about
the program. They try to briefly answer some of the questions
posed about each school’s purposes, background, program, en-
rollment and financial data, students, evaluation and impact.
The complete report is available through The Martha Holden
Jennings Foundation.

Beachwood City Schools: Concept |
An Abstract

The Concept | learning program at Beachwood High School
was established at the beginning of the fall term 1971. A staff of
seven t ichers headed by Mr. Ron Naso was acquired, and 122
students were then recruited for the experimental program, now
in its third year.

The ultimate goal of the program is to make the student
an independent learner. Thus, emphasis should be
placed upon skills, which will enable him to pursue
learning without the help of the staff.
This is the second of nine principles governing the curriculum
and methodology of Concept | that resulted from the Faculty Re-
port of 1971-72. These philosophical objectives stated in 1971-72
still hold.

The program has been housed in the same area of the high
school since its beginning, but the available space has been J!-
tered as Concept | has developed. Walls have been eliminated
and areas originally designated for specific purposes have been
periodically changed. Carpeting, furniture and equipment have
been acquired as time has passed.

Although no particular amount of money was designated for
Concept | in its first year, the alternative was specifically provid-
ed for in the 1972-73 school year budget. As the program goes
into its third year, no teacher complains of a lack of materials,
facilities, or equipment.

At its onset 122 students were enrolled in the program. Most of
them were seniors. Such is also the case in the program’s third
year: seventy-seven ot 147 are seniors. The staff which is respon-
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sible for educating the Concept | pupils has grown slightly to
match the relatively small increase in enrollment. The 1973-74
school year has brought a new Instructional Leader, Mr. Les
Robinson, who heads a staff of nine teachers. Throughout the
three years of the program, student teachers and community
resource people have served to supplement the professional
faculty.

The courses of study in Concept | are based upon the needs

and desires of students and staff.
Concept lis . . . for students who wish to share in the re-
sponsibility of designing and implementing their own
curriculum. Each student with the help of an advisor de-
velops an academic program suited to his own interests
and needs.
It should be noted that some Concept | students take Concept I
(traditional program) classes which are not offered in the alter-
native, while others participate in Inter-Cept (combination ¢lass-
es of Concept | and Il pupils). Inter-Cept was eliminated in Janu-
ary of 1974,

Although individualization is the key to understanding the
Concept | method, instructors also utilize the small-group ap-
proach to teaching. Student evaluation is done on a monthly
basis and grades are optional, though most students choose to
have them. Credits are negotiated between student and teacher
when a final evaluation form is completed at the end of the
school year.

Certain problems have been noted in formal Concept | evalua-
tions. It is evident that certain transportation, space and com-
munication problems have been solved. Questions concerning
student evaluation procedures, credit assignment, enrollment
and class load imbalance are yet to be answered.

Attempts are being made to communicate the Concept | idea
to the Beachwood Community and the Greater Cleveland educa-
tional community, Speeches are made, relevant conferences and
meetings are attended, newsletters are mailed, and visitations
are made to other schools as observers are welcomed into Con-
cept |. Key persons interviewed for this study imply that they
hope and believe permanent status lies ahead for the experi-
mental venture,

Berea City Schools: The Roaring 100s
An Abstract

The Roaring 100’s, an alternative adopted as part of the pro-
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gram at Midpark High School in Berea, Ohio, was designed to
meet the needs of a group of students whose scholastic records
were far beneath the level at which they might be expected to
perform. Through a flexible attitude toward the content of the
courses taught, personalized instruction, and subjective evalua-
tion of the student's performance, the 100’s faculty hoped to in-
duce in these students a more positive attitude toward school, the
community, and themselves. Concurrently, they attempted to
provide the 100's students with a background in English, social
studies, math and science which would enable them to pro-
ceed toward graduation through one of the traditional programs
offered at Midpark.

The 100's program was adopted into Midpark’s curriculum in
the Fall of 1970, at which time the approximately 100 students
enrolled in the course were divided into four mutually exclusive
groups that remained together for the duration of the school
year. Each group studied English, math, social studies, and biolo-
gy under the direction of four teachers who also formed a
group which met monthly with a guidance counselor to discuss
problems within the program as well as the performance of in-
dividual students.

After its first year of existence, it was decided that the stu-
dents should be further placed into a group of students whose
behavior in class was particularly disruptive and a second group
who merely lacked the motivation to perform up to their poten-
tial. In its second year of existence, 100’s students were also per-
mitted to schedule courses other than those formerly men-
tioned, provided they maintained an adequate performance in
all of their classes.

When, in 1972, the Berea Board of Education decided to tight-
en the school budget, the small class size and extra time allotted
to 100’s teachers for preparing their classes became luxuries
which could no longer be sustained by Midpark’s budget. The
program, therefore, had to be formally eliminated, although
many of its techniques are currently used in classes for students
who are classified as slow learners,

Midpark’s efforts with the 100’s students, furthermore, has
created a concern throughout the Berea school system for pro-
viding alternatives for the underachieving student. Plans are,
therefore, underway to set up a new program to meet their spe-
cial needs and will involve cooperative efforts on behalf of Mid-
park and the two junior high schools from which it derives its
population. Drawing upon many of the ideas generated by the
Roaring 100's, planners are making expanded efforts to provide
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further alternatives and to individualize instruction for these stu-
dents.

Cleveland Heights-University Heights City Schools:
New School—An Abstract

The Cleveland Heights-University Heights Board of Education
has advocated flexible educational options for some time. In
1969, a program (Flex) was initiated in Heights High School which
allowed for more student involvement in the learning experi-
ences related to sorial studies, English, and later biology. Then,
a total environment was sought that would encompass all areas
of learning and offer the student a complete optional curricu-
lum. In September, 1973, this program, known as New School,
was offered to any Heights High student who wished to partici-
pate.

This three-year experimental program is divided into two
learning groups called Communities of Learners or COLS. Each
COL has approximately 150 students and its own staff of eight
teachers. A coordinator and four support staff members service
both COLS. The students and teachers of each COL work to-
gether to develop their own community plan of organization and
to design their own curriculum.

Even though each community develops its own unique set of
objectives and goals, the following are common to all of New
School: personalized involvement of the student in his education,
development of self-confidence, development of basic per-
sonal and academic skills, development of decision-making
ability, realization of the necessity to maintain contact with the
larger school community.

Each COL is split into small groups, called “homegroups,”
which consist of students and a faculty advisor. A homegroup
arrangement allows students and teachers to establish a closer
rapport, fulfills administrative requirements, and facilitates a
check on credits by having access to the student’s daily journal
of his learning experiences.

New School is located in a separate wing of Heights High
School. While most classes are held in New School, some cours-
es are taken in the traditional school because th2y can’t be of-
fered in the alternative program. Many learning experiences,
also, occur outside of New School and Heights High. New
School students are encouraged to use the entire community as a
classroom,

Within New School, classes may be taught by certificated
teachers, students, and resource personnel. Though classes
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emphasize skills in English, social studies, science, math, foreign
language, no attempt is made to label a course as such. The
learning program is multi-disciplinary, and credits are given ac-
cordingly. Students will be provided with a descriptive transcript
of their activities in New School.

Since the School Board felt that New School shouldn’t offer a
more expensive program than the traditional one, foundation
assistance was sought to cover additional expenses incurred in
beginning a new program. These extra funds cover the salary
of a coordinator and pay part of the costs incurred by the orien-
tation and evaluation.

Evaluation of New School occurs at several levels. Teachers are
evaluated by themselves, their students, and the administration.
A student’s performance is judged by his teacher, student
teacher, or resource person. Evaluation of the total New School
program, which is a state requirement, is currently being con-
ducted by Center for New Schools.

The Cleveland Public Schools: The Woodland Job Center
An Abstract

The Woodland Job Center, which has local, state and federal
support, represents the efforts of The Cleveland Board of Edu-
cation and The General Electric Comipany to reduce unemploy-
ment and curb the dropout rate in Cleveland’s inner-city. Studies
showed that in 1967, the school dropout rate was 4,000 annually,
and the unemployment figure was fifteen percent in the inner-
city opposed to three percent in Greater Cleveland.

In 1967 The General Electric Company donated to the Cleve-
land Board of Education a four and one-half acre building locat-
ed at 4966 Woodland Avenue. This was considered an ideal site
for the center because it was in the inner-city as well as being
close to major east-west thoroughfares and cross-town bus routes.
Following building preparation and program planning, three pro-
grams were implemented that were designed to provide basic
and remedial education, training in job skills, and job placement.
The objectives were to attract the eighteen to twenty-one year
old dropout who wanted to return to school on a part-time
basis, the sixteen to twenty-one year old who needed training
for immediate jot placement and the hard-core, inner city,
unemployed person needing job training and remedial educa-
tion. The three programs incorporated the efforts of job Oppor-
tunities in the Business Sector (JOBS), and National Alliance of
Businessmen (NAB), Job Training for New Workers and Work
Study.
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In its infancy, various local companies were to refer new em-
ployees to the center where they would be trained in those areas
required by their emplovers. Upon completion of training the
individuals would go to work in company plants. This plan had
the advantages of giving individuals immediate employment as
well as income during their training, but it unfortunately resulted
in persons being prepared only for one job with one company.
As a result, in 1979 the programs began to focus on the acquisi-
tion of skills possessing greater diversity of application,

The three original programs were expanded to include train-
ing in the areas of building maintenance including components
in carpentry, plumbing, electricity and auto mechanics, drapery
and power sewing, machine shop, clerical, medical assisting and
The General Education Diploma (G.E.D.). Programs to be imple-
mented in the near future include printing, automotive engine
machining, auto body repair, and diesel equipment maintenance
and repair.

The center is staffed by employees of The Cleveland Board of
Education. Each instructor is a master craftsman in his field,
possessing an average of approximately twelve years experience.
All programs are either one or two year courses requiring forty-
eight weeks of instruction per year with daily class sessions from
eight-thirty to three-thirty. Class ‘sizes are generally around fif-
teen permitting considerable individualized instruction as well as
much time for teacher observations of student progress.

The Center's trainees benefit from the experience of their
instructors in addition to counseling and preparation for the
G.E.D. examination. Upon leaving the center, at the completion
of their course, they should have obtained a saleable skill, a
high-school diploma and most importantly, a new attitude to-
wards themselves and others.

The Cleveland Public Schools: The Work-Study Program
An Abstract

The Work-Study Progiam of the Cleveland Public School Sys-
tem was established in April of 1962 as a result of a survey con-
ducted by the Cleveland Board of Education and the Cleveland
Welfare Federation. The survey began in November of 1961 to
delineate the problems confronting out-of-school youth be-
tween 16 and 21 years of age. The Work-Study Program was es-
tablished in response to the survey’s indication that such a pro-
gram was needed to serve the increasing number of unemployed
out-of-school youth.

The program was primarily designed to offer an alternative to
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obtdining a high school diploma, at the same time allowing stu-
dents to gain valuable work experience. There are presently 457
students enrolled in the program, and more than 900 students
have graduated from the Work-Study Program in its eleven year
history.

Tke program received federal funds through OEO, Title 11, from
November 1965 to February 1967. Title | funds supported thirty
percent of the program for an additional year, and since 1968 the:
Cler eland Board of Education has supported the program.

The Work-Study budger comes out of the general fund of the
Clevetand Board of Education; for 1973 the budget totaled
$161,403.00.

The Work-Study Program is located at 4966 Woodland Avenue
near the downtown area. The program has the use of the third
floor of a building which it shares with the Woodland Job Train-
ing Center.

The Work-Study Program is accredited as a part of the Cleve-
land Extension High School, and all eleven teachers involved in
the program are fully certified. Students in the Work-Study Pro-
gram take the same courses for high school graduation as would
any other student in the Cleveland Public School System. In addi-
tion, students may earn credit points for work experiences. Coun-
seling is designed to serve the student’s individual, educational,
vocational and personal needs.

There are no study halls, lunch periods, etc., and typically stu-
dents attend classes that are needed only for graduation. The re-
mainder of the student’s day is spent in part-time or “coopera-
tive” employment. Students are made responsible for their own
education and must also assume the responsibility tor perform-
ing satisfactorily in their work experiences. In most cases, stu-
dents receive wages which are comparable to others engaged in
the same type of employment and must typically progress satis-
factorily in their course work to avoid termination in their em-
ployment. Jobs are obtained through the Occupational Planning
Committee of the Cleveland Welfare Federation, now the Feder-
ation for Community Planning. Most students who complete the
Work-Study Program continue working for the same employers
that provided them with part-time work-study jobs.

Although there has been only one early attempt to evaluate
the program, most of the people connected with the program
feel that the program’s twelve year history is a sufficient evalua-
tion of success. The fact that over 900 students have received
high school diplomas that would not have resulted in conven-
tional programs is a further indication of success.
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The program’s single most critical problem for the past few
years has been finances. The program has suffered as a result of
budget cuts. particularly those related to books and other neces-
sary materials.

Mayfield City Schools: Early Graduation Program, A Prototype
An Abstract

Early Graduation is an alternative open to students at several
Cleveland High Schools. This study describes the program at
Mayfield High School as a prototype of the many programs that
exist. A listing of the other programs is available in the complete
report.

The early graduation program at Mayfield High School came
about as a response to a unique need of certain highly motivated
students. Most of the students who had petitioned for early
graduation were capable of leaving Mayfield High School intel-
lectually and emotionally. Some wished to begin college while
others wished a job or travel.

Thus a definite need became apparent to the Administration
of Mayfield High School. Certain student: had been allowed to
graduate before the formal program was organized from 1971
through 1972, but they still received their diplomas with their
graduating class. Many bright and highly motivated students
were able to finish all of their required course work in three
years. Certain procedures were set up for these students which
included meeting certain requirements such as minimum grade
point average, cut-off dates for planning early graduation, and
approval by the parents, counselors and principal.

A formal program was finally developed and instituted for the
1973-74 school year. The informal program up to this point had
produced seven early graduates. Two students have applied to
the formal program. '

The administration and counselors of Mayfield High School
feel that holding back students who are ready to continue their
development and personal growth elsewhere is detrimental.
Due to the wide range of individual developmental growth rates,
some students are naturally going to mature much faster, allow-
ing them to cope in the adult world sooner than others of the
same age.

Parma City Schools: Education Through Inquiry
An Abstract

Education Through Inquiry (ETI), Parma School District’s al-

Q 21




ternative program for grades nine through twelve, began as a
pilot program in March, 1970. After rewriting goals and objectives
and after trying different methods and topics, planners compiled
syllabi for ETI. This alternative program is especially designed
for the unmotivated, potential dropout who may be having
difficulty passing English and/or social studies in the traditional
program.

Education Through Inquiry is a combined English and social
studies program. The inductive method is used in teaching the
ETI curriculum. One and one-half to two continuous hours are
allocated for ETI. A student enrolled in ETI earns two credits, one
for English and one for social studies. Two teachers, one English
and one social studies, are members of an ET| team.

The ETI program is functioniig within eight schools, three
senior highs and five junior highs. Approximately 200 students
are enrolled in this program with class sizes of approximately 25
to 30 students.

The goals of the ETI program encompass nine areas: Commun-
ication. Value Clarification, Thinking Skills, Occupational Goals,
Broadening Learning Experiences, Leisure Time Activities, Self-
Image, Class Deportment, Social Problems. Behavioral objectives
were written to expand each goal.

Since the program is innovative and an alternative to the regu-
lar program, the system of grading was altered to pass-fail. In-
stead of comparing students to their peers and instead of using
national standards for comparisons, it was decided to use a sys-
tem of pass-fail in September, 1970.

The funds for operating this program are allocated from the
school system's budget. From the information obtained there
was no evidence of monies received from other sources.

There are 22 staff members in all. A mixture of experienced
and non-experienced teachers can be found within this program.
When feasible the ETI teams include one male and one female
teacher. The teachers in the program either volunteered or were
asked to be participants. Two of the teachers had previous stu-
dent teaching experience in ETI.

ETI has been promoted to students through a description in
their course guide. Many students have learned of ETI through
their friends, counselors, or teachers.

An article about ETI has been written and published by two
former ETI teachers since the program began. A workshop for
educators where ETI was presented has also been a means of
spreading word of this alternative program in Parma.

During May and June, 1971, an extensive evaluation was made
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by many persons within and outside the ETI program. Many days
were spent in dialogue conferences with parents, administrators,
teachers, and students. The results of this study were reported,
and changes were made which are reflected in the current pro-
gram. These can be found in the complete report. |

Shaker City Schools: Catalyst
An Abstract

The Shaker Heights High School’s Community Council was in-
strumental in the creation of Catalyst. A grant of $16,610 funded
this work. Approximately half of the money came from local
tax funds and half came from The jennings Foundation. The
Community Council, composed of parents, students, teachers,
and administrators met bi-weekly during the 1971-72 school
year. Besides visiting schools and listening to a variety of out-
side educational speakers, the members discussed such topics
as present and future courses, grading and evaluation, and goals
in teaching and learning. They worked in four task groups. The
recommendation for Catalyst came from the ‘transition—school
without walls’ group. In March, 1972, the Board of Education ap-
proved Catalyst and the program commenced in September,
1972.

The purpose of Catalyst is to provide alterrat’v: educational
program opportunities for students who are dissatisfied with their
educational programs but who alone are unable to define or
design a program that will meet their needs. Although credit
can be given for a Catalyst project, Catalyst does not interfere
with or replace existing courses. Catalyst has a counseling ser-
vice which helps in finding a resource person and in design-
ing an independent learning project in the community. Re-
source persons agree to work with the student and to make an
evaluation of the learning experience. The community in-
cludes a wide area: social agencies, the school, the business
world, cultural, medical, or other educational institutions.

Located in a 20’ x 20' room in the high school, the space
used by Catalyst is subdivided into a staff office and a meeting
area. The office area is used by the two staff members for stu-
dent interviews and counseling. In the meeting area, student
seminars and other conferences take place.

Catalyst expenses during the 1972-73 year were $25,309. Local
tax funds were used to pay the salaries of five part-time staff
members. During the 1972 summer, continued planning costs
were approximately $1000. The 1973-74 budget is set at $14,500.
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This figure represents the salaries of two part-time staff mem-
bers and is derived from school taxes. Rarely are community
resource persons paid, and, when they are, this is the student’s
expense.

About 1700 students attend Shaker High. During 1972-73, ap-
proximately 81 students used Catalyst. In the fall of 1973, ap-
proximately 90 students were involved. Many more students
spend time talking with the staff than actually developing proj-
ects. Catalyst students range academically from able to poor
students, from students who like Shaker to others who are
‘tuined off.’ Twice as many seniors use the service as do under-
classmen; neaily equal numbers of males and females are in-
volved.

The Catalyst staff includes teachers with experience in coun-
seling. In addition to sharing the responsibilities of working with
students, they also report on the program to the school com-
munity. School guidance counselors refer studen’s who could
benefit by the program. ‘

Students may use Catalyst anytime during the year. In the ini-
tial interview, the student expresses his educational needs or
goals. Staff and student decide what kind, if any, Catalyst project
will satisfy these needs. After finding a sponsor, the student
writes up a contract which is signed by sponsor, Catalyst advisor,
parent and principal. A 1973-74 list of projects and sponsors
can be found in the complete study. The student keeps a log of
his activities. He discusses his experiences and problems with
staff and with Catalyst students in seminars. After a predeter-
mined number of hours, the student, sponsor and Catalyst ad-
visor evaluate the learning experience, and credit is decided
upon.

Staff, students, teachers, and administrators have informally
Jiscussed and evaluated the program. A more formal evalua-
tion is planned for 1974. Persons involved with Catalyst have
disseminated information about it. In addition, Catalyst staff and
the Shaker principal have explained Catalyst in workshops on
Alternative Education held in tne Greater Cleveland area.
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CHAPTER 4

CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS

At the request of The Martha Holden Jennings Foundation,
the project director formulated conclusions, discussed implica-
tions for further study, and submitted recommendations.

This descriptive study of alternative programs in public high
schools has shown definitely that there are different methods
and techniques being utilized in the Greater Cleveland area in
1974, and that alternatives are moving into the mainstream of
public education.

The study has shown that school districts, knowing that some
of their students seek and need alternative ways of learning
within their school systems, have seen fit to provide these alter-
natives. Some of the school districts are committed to meeting
these needs through provision of total alternative public school
programs open to any student in the system, whereas others
have programs that are an alternative part of the traditional pro-
gram and that serve a listinct population.

Questions Posed by the Foundation

At the outset of the study, The Martha Holden Jennings Foun-
dation posed two questions for the project director:

1. Are the alternative public school programs meeting real
needs within the school systems?

2. What should be the role of the Foundation vis-a-vis these
programs?

The project director feels very strongly that the programs are
meeting distinct needs within the public schools and that there is
a role for the Foundation to have vis-a-vis these programs,

Programs Meet Unmet Needs

It became very clear that those who are involved are committed
to the continuation and/or expansion of public school alterna-
tives. In a pluralistic society which recognizes the importance of
the existence of choice for its citizens, alternative public school
programs provide choice for students who have little or no choice
about attending a compulsory school system. These programs al-
low the student and parent a choice of a different program which
may provide the only way in which that student may be able to

25




remain in the public school setting. This is extremely important
for the student who cannot go outside the public school to obtain
needed choice and who cannot function in the traditional pro-
gram.

It seems that some students benefit from having a program
available that is limited in scope and purpose. This often means
a more personal setting wherein students may find a communi-
ty which is lacking in the large high school setting. This does not
mean that the large setting should be eliminated, but for those
who feel alienated in this setting a limited program can make
a difference. Most of the programs, especially Concept | and
New School, provide a small setting, with a few, sharply defined
objectives, and might be described as communities.

Programs Serve as a Catalyst

These programs seem to act as a catalyst to stimulate the
thinking of others in the school system who are not directly in-
volved in the program.

Though some of the programs seem to act as a catalyst for the
rest of the school system, interested readers must realize that
sometimes other staff members view these programs in nega-
tive ways. They do not support them and often use them for
placement of difficult, unwanted students. This study did not
deal with total school attitudes toward the alternative programs,
but this is an area that should be dealt with by those desiring to
formulate new alter..ative public school programs.

Programs Allow for Innovative Types of Learning

Most of the programs described provide alternative learning
environments and opportunities for the students. Learning takes
place in many different ways and settings. The Cleveland Public
School programs provide students an environment in which to
acquire needed skills. Alternative programs have shown the
value of experience to the student as learner. They have allowed
the student to experience the real world and real work as in
Catalyst or the Cleveland programs. The Mayfield Early Gradua-
tion Program has allowed students the freedom of early exit from
the system. Alternative programs have provided students with
oppurtunities to test out their interests in a real setting and to
work with community problems as the Parma ET| students do.
The programs have not rejected traditional learning interests of
students, and most of the programs allow students to learn in the
traditional mode as well. ETI, Berea Hundreds, Concept |, Cata-
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lyst and others are equally flexible. The basic learning skills are a
part of the alternative programs, in addition to focus on student
interest, experience, and input. Thus both students and teach-
ers play significant roles in developing the educational program.

Programs Provide Choice

It has been amply demonstrated that the programs involved
in this study provide much needed and wanted choice for public
school students. Whereas traditionally the student in a com-
pulsory school setting had little or no choice, there is now avail-
able an alternative. Students at Mayfield may choose a program
which is completely separate from the usual program, and stu-
dents at Shaker High School may choose to spend a part of their
school day engaged in alternative projects provided by Catalyst,

On t: « basis of the above conclusions, and the positive support
noted by those working with the programs, it is felt that these
programs are meeting real needs and should be continued and
expanded as alternatives in the public schools.

Implications For Further Study

Research studies answer many questions, but they also raise
further questions. As a result of this descriptive study, many
questions were raised in the mind of the project director that were
not intended to be answered by this study. Nonetheless these
questions should at sometime be considered. These implica-
tions are not necessarily being suggested as research areas for the
foundation to support, but rather as separate questions which
might be of interest to future researchers in alternative education.
A detailed discussion of these issues can be found in the com-
plete report.

CHAPTER 5
THE ROLE OF FOUNDATIONS

Direct foundation support of alternative public school pro-
grams is not as crucial as it is in the case of private alternative
schools, since public schools have a base of tax support. However,
this does not mean that foundation support is not indicated or
necessary. There are other roles that the foundation can and
should play vis-a-vis these programs. Following is a list of recom-
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nﬁendations of ways in which the project director feels the foun-
dation can play a unique role:

1. Fund Programs:

It is recommended that the foundaticn continue to fund as-
pects of these programs for which there are no budgeted public
monies. Often this money can be used as seed money to get
a program started as was done in the case of Catalyst. Monies
might also be provided for community councils or grass roots
groups to work with alternative programs in helping them get
started. Alternatives provide a way for community groups to get
totally involved in control of the educational process.

2, Continued Descriptive Studies:

It is recommended that descriptive studies be continued. It is
important to continue to build the alternative educational litera-
ture, in order to provide an historical record, material for oth-
ers to use as a resource and material for dissemination of infor-
mation tc other educators or to parents and students who may
want to avail themselves of these programs but have little or no
way of iearning about them.

3, Evaluation Studies:

it is recommended that requests for Foundation support for
evaluation of these programs be looked at carefully, considering
the stage of development of the program and the type of evalua-
tion proposed. Allan Slatthorn, one of the leaders of the alterna-
tive movement, made the specific recommendation that alter-
natives not be evaluated during their formative years, but rather
be allowed first to develop their programs fully. Glatthorn urged
that alternative schools be allowed to fumble or even to fail and
note their own problems and that a moratorium on evaluation of
programs be declared. There are fe.w instruments available to
measure the kinds of outcomes that are valued by alternative
schools. Traditional testing devices should not be used to evalu-
ate these types of programs. If the alternative is right for those in
it, then it is not necessary that it be compared to more traditional
programs. If an evaluation is projected, it should be based upon
the program’s own goals, as was the case with ETl in Parma, and
instruments should be used which will measure achievement.
New criteria and instruments need to be developed for alterna-
tive programs before valid evaluation can occur. -
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4. Support of Conferences:

It is recommended that the foundation continue to support
and facilitate dialogue among those interested, those who are ex-
ploring interest, and those who are involved in alternative edu-
cation. This may be done through conferences which serve the
positive function of arousing consciousness about alternatives.

3. Support of Workshops:

It is recommended that the foundation support efforts at
Teacher Training in the form of workshops on Alternative Edu-
cation in cooperation with school districts and/or universities, to
help teachers and prospective teachers develop their own ideas
on alternatives. These types of workshops would be predicated
on the assumption that often the most significant alternatives
emerge from grass roots groups and that these groups need sup-
port to develop their plans.

To facilitate the involvement of those in the exploratory
phases with those in the doing phases, a type of residency could
be developed. Residencies in alternative programs for teachers
and administrators who need to have actual experience in pro-
grams before trying to implement them could be supported.

6. Establishing a Clearinghouse:

It is recommended that the foundation establish (in coopera-
tion with a university and a local school district) a center or clear-
ing house of information as a resource for the Cleveland area for
persons working for change in schools to gain information and
support. In this center, current information, medid® resources,
workshops, and dialogue would be maintained and kept current
for use in the Cleveland community. It could also try to interpret
alternative programs to colleges and universities since interpre-
tation has been identified as a need by those in programs such
as New School.

7. Support of Students:

It is recommended that the foundation provide support for in-
dividual students to attend alternatives in other schools. This
could be done using the concept of the voucher plan or an
educational credit card. This was recommended last year for
alternative schools, but if inter-district cooperation could be ob-
tained, it would be feasible for public school alternatives as well.

Q
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8. Inter-District Alternative:

It is recommended that the foundation facilitate the formula-
tion of an inter-school systern, university model, cooperative al-
ternative program. The Pace Association had supported an inter-
district alternative school feasibility study among four public
school districts. This might be reevaluated in view of the current
study, or perhaps the districts might explore the possibility of co-
operative efforts in allowing students from one district access to
an alternative in another district which better meets their needs.

Summary

This study has demonstrated that alternative public school
programs in the Greater Cleveland area are important. They are
serving a diverse, pluralistic society. They tend to meet unmet
needs of particular groups, they seem to serve as a catalyst with-
in and outside the school system, they allow for innovative learn-
ing and teaching styles and creative learning environments, and
they provide choice for students who neec a different type of
program than that traditionally provided.

Several implications came to mind as a result of the study
which suggest areas for further research, though not neces-
sarily those which should be supported or given top priority by
the foundation. Following the conclusions and implications,
several recommendations were made as to the role of the foun-
dation vis-a-vis these programs. It should continue to support the
descriptive study of alternatives, keep evaluative research at a
minimum in the beginning phases of a program, provide seed
money to new programs to give them a start or fund aspects that
cannot be provided through public money, fund further research
on alternatives, sponsor conferences to disseminate information
about alternatives, support workshops on alternative education
in cooperation with school districts and/or universities, establish
a clearinghouse of information in the Greater Cleveland area as
a resource for use by those in the community who may wish to
keep current on alternatives, and foster inter-district coopera-
tion in establishing alternative programs.

As alternatives become available to the society in all aspects
of its existence, educational alternatives need support to con-
tinue to grow and foster the ideas and ideals of a pluralistic
democratic citizenry.
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ORCGANIZATIUN OF THE REPCRT

This report is set-up so that each section can stand alone
and be considered as an individual study. Each has its own Table
of Contents and footnotes, thourh each follows the same format as
far as oxganization of content is concerned, Section I contains the
introduction, explanation of the study, overview of alternative
schools both nationally and locally, an abstract of each of the pro-
grams, and the final recommendations of the project director, Thus
Section I may be considered an abstract of the entire report, bear-

ing in mind that much of the detail will be lost if only Section I

is consulted,
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CHAPTER 1

IHTRODUCTION

In January of 1973, the study "Alternatlve Schools in Greater
Cleveland: A Descriptive Study" was completed, This study and its
subsequent conclusions generated much commant and interest on the part
of the Greater Cleveland educational community in general, and more
specifically on the part of its sponsor, fhe Martha Holden Jennings
Foundation, As a result, Mr, Georze B, Chapman, Jr,, Chairman of the
Advisor; Committee of the Jennings Foundation, felt it would be im-
portant o do a similar study in order to research and describe alter-
native programs which were being conducted in Greater Cleveland public
schools, In addition to a description of these public school alternae-
tive programs, Mr., Chapman asked the project director io assess whether
they are meeting real needs and to make recommendations as to a role
The Foundat*lon should have vis-a-vis these programs,

Scope and Lim;tations of the Study

A preliminary survey of existing alternative programs in Greater
Cleveland public schools showed that because of numbers it would be
‘ d&;igable to 1imit the study to public high schools, The study only
considers alternative programs in school systems which provide choices
to students between programs. The study's major focus is desoriptive
and focuses on what wac happening at the time the study was done, It
in no way attempts to evaluat. the prosrams. In those cases where
the school s,stem ra; have done an evaluation of the program, this

procedure ard thn results are reported, It was decided that long




established wrosrams such as those which take place in separate vocational
hich schools would not te studied in-depth. The study does not pufport to
be comprehensive, but only considers eight pro-rams selscted by the founda-
tion, 1In addition, a survey was done of all the school districts in Cuya=
hosa County, Ohlo to assess the existence of alternative programs which are
not covered by this study, The results of this survey may bte found in
Chapter 3. The study does not consider modifications within existing
traditional programs such as mini-courses or electives,

The purposes of the study are:

1, To provide a description of alternative programs
within public high schools,

2. To compile a written history of these programs,

3. To provide information necessary to later compare
innovations in alternative schools within and without
pudblic school systems,

4, To collect and disseminats information about alternative
programs,

5, To make recommendations to the Foundation about its
possible involvement in alternative public school Prozrams,

Defiriitions of Alternatives in the Educational Literature

At the outset of this study, it was necessary to set certain raYae-
meters for the study in order to identify and choose the schools which would
make up the population of the study, Une of the hopes of the Project Direc-
tor was that a definition would emerge from the resedrch that could then
be stipulated for Alternative public school programs,

In order to stipulate this definition, it is fiwst necessary to

conslder some of the definitions already stated in the alternative educa-




tional 1literature, iloteworthy is the faot that bublic schools themselves
were orlcinally alternatives, They emerged in the early nineteenth cen-
tury as another form of schooliny for students .shose arents could afford
them the luxury of not working, Thus not only were they alternatives to
the then existing diverse forms of education, but they were alternatives
to child labor in the mills, apprenticeship systemsor wandering in the
streets, As the public school movement grew and was supported by com=
pulsory education laws, there also emerged attempts to change the system,
The progressive movement of the thirties was one of these early reform
movements which voiced many of its ideas through the writings of John
Dewey and the Eight Year Study,

More recently another group of reformers have reemphasized that
children leain as individuals and in different ways in & pluralistic
society, The soclety, the family, the peer group, the media and other
institutlons are responsible for education, as well as the school, During
the sixtles educators were reminded that schools had shortcomings and
limitations ;hich sometimes prevented them from achieving their goals
for all children,

Emerging from much of this was a group of Alternative Schools which
are refeired t§ varicusly as schools without walls, minl schools, open
schools, learning centers, learning communities, free schools, street
academles and various other ways including alternative schools, ‘Those
schools have attracted much Interest, have received major foundation grants
and have been rencrted about extensively, In addition to this group of
gchools, there has also emerced a movement toward establishing alternatives

within public school systenms,




To attest to the prowins interest in this movement, one can cile
evidence of the establishment of the iational Consortium for Options in
Public ducation sporsored by Indiana Unilversity, 7The consortium consists
of a group of public school systems, teacher training institutlons, educa-
tional organigations and individuals that are interested in the growing
alternative publie school movement, The consortium sponsors conferences

and publishes a newsletter, Chansing Schools, rapers, and a directory of

alternative public school programs, Interestingly enough, few of the
Clevelund prograns are listed in this directory, yet they meet the cri-
teria for inclusion,

In October of 1973, the Consortium sponsored an International
Convention on QOptions in Public Education. Attendees, numbering well ovex
one thousand, represented forty-four states and six other countries, and
consisted of students, teachers, administrators and university people,all
intorested in alternative prorrams, The consortium claims to have iden-
tified more than 750 secondary schools or programs in the U,S. which serve
about one-half million students, That represents only aboul 2,5/ of the

secoddéﬁy énrollnént iﬁ‘the country, but it also equals the entire secon-

dary aschool enrollment in the state of Indiana.
Toward a Definition

What 1s Alternative secondary education? Educators like Mario
Fantini, Ivan I1lich, Alan Graubard, Dwizht Allen and Allan Glatthorn
resularly attemdpt to answor this question, Often there is a dehate, and
this was evident at the conference in Uctober, between those who seek ree
Torn within the system and those more radical persons who seck to reforn

the erntire systems The forner affixm or accept public schooling as it is




now constituted; the latter question the very foundations of that systenm,
The latter would rrobatly te that group which initlally became involved
in the alternative ov free school movement, Thus two types of movements
are clearly reco,nizable=--those which occur within the public schools
and those whlch occur without, The focus of this report is clearly the
foruer,

vario Fantinl has neatly classified many of the efforts currently
beins made by teachers, parents, students and administrators in order to

--—- develop other ways of educatinz the pluralistic student body, Fantini

has characterized these as schools within schools, classroom alternatives,
separate alternative public schools, systens of alternatlve schools,multi-
cultural schools, comnunity schoois, schools without walls and skllls
training sc‘nools.l Detailed descriptions of these and other current pro-
grams may be found in Chapter 2, Fantini has also stated that these pro-
grams should ;rovide choice, be significantly different, involve the
local community, have their own location, be non-exclusive and not be more
expensive than traditional pro.zra.ms.2

Allan Glatthorn, at a recent "Alternative Bducation Conference" of
the Associatad Fublic School Systems held in Cleveland, delineated three
typos of alternatives for public schools, The first which he called
schools are separate, different and have an autonomous tudcet, These range
from the nore radical free schools to the more conservative schools such
as the military acadeay or career schools, Secondly are pwograms which are
part of an oxistin: school's instruction and bud.et. Ther? are usually
themaile in scope, Talrd are juths which exlst for individual students to

enable then to do somethin: as an alternative away from the school, These
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might iuclude work, college, TV courses or independent study.,
Ivan Illich, the most radical of the reformers of the sixties has
categorlzed alternatives into three troad categories, He dlscusses the re-
formation of the clascroom within the exlstins school system; the creatlion
and dispersal of free schools throughout the soclietys and the transformation
of all soclety into one large classroom, 7This latter idew is characterized

~ !
by his coiacept of deschoolin{_;.+

The 1973-74 #ducation Yearbook reports a rapld expansion of the move-

ment to establish nontraditional schools, These schools are described as
those in which grading systens and schedules are not as important, Students
identify and pursue their owm learning soals with teachers serving a less
directive role, The atmosphere is non-competitive and supports the type
of learning that 1s predicated upon individual interest.5

Having conslidexrcd the foregoing ideas and havinz studled the altere
native programs in greater Cleveland, a similar, yet somewhat different
definition will be formulated for this particular study, To understand
this definltlon, the alternatives studied can be placed along a continuun,
The continuum would range from speclal programs which involve only a paxt
of the school day as Catalyst, to total programs which are schools within
a school, such as ew School, These programs all provide optlons for
high school students, Sach of the prosrams contalns elements sufficlent
to characterize it as an alternative based upon the current alternative
literature,

Definltion of Alternatives
Because of time linitations, no exclusive or exhaustive stipula-

tive definitlon has baen atteinipleds “his would have necessltated years




of research and philosophical analysis of the type that educational philos-
ophers such as R, U, reters, Israel Scheffler and B, O. Smith undertake,
This is well beyond the scope of this research, thouzh certainly of great
value for future study, The ways "alternative" is currently uvsed micht
characterize it as a word of art, one that is dynamic, whose meanlng is
fluid and chanzin to reflect the chanzes in the movement, At one extreme
the participants in an altcrnative program could, at any time, do whatever
any of them wished, including nothing. At the other extreme there would be
agreement that no alternative was avallable to the student who sat cach

day in the same chair in the same room during the same hours to hear pro-
grammed lectures about subjects selected for the student by comeoune with
whom the student had no relationship,

The definition formulated for this study implies at least two
notionss choice and differerce, Choice requires that the rules and prac-
tices of the institution permit cholce to be made and that someone be
desiznated to make it, Cholce inplies that the person with respect to
which the cholce is made has the opportunity to do the thing that was
chosen, "Alternative" means that there is more than one thing availalle
and that the alternatives available pivot about a single concept, the
- educational experience of the student, Difference requires the ability to
discer. cue program from another, It implies that the distinctions are
sulstantisl as to the nature of the thing to be done rather than merely 1ts
form, In other words it is important to change the substance, not just the
orranisation of the experlence,

4nlanel.  cholee and differcnce on the fulerum of valld educational

experionce, the tollewins woriip- derinltion of alternative ruille secondary




school ;ro-xass in Greater Cleveland seems usetuls
An alternative pro ram 1s an aproved educational projram
in whlch each ell itle student is cernitted to select and
learn in an educational enviroument that l1s distinctly
differcnt from ihe usual learning environment,
Sertainly this definition 1s not exhaustive, It does not include
such elenents considured essentlal by many theorists asg student in-
volvement in covernance and curriculum designi equality of eliglbllity

amorx all studentsy cost not more than traditional prorrams; communlty

involvenment} or the inclusion of soclal puipose. It is not the purpose

hore to define alternatives so narrowly in order to restrict the inclusion

of programs, but rather to describe fully the programs which do exist s0
that they may serve as models for those desirous of trying to provide

choices for their students, Hopefully as these alternatives continue to
evolve and prefliferate, a nore significant definition wlll emerge which
will be more instiructive to students and to educators, Much research ree-
mains to be done in this area.'

Procedure

pre Sally H, Wertheim, Coordinator of Teacher BEducetion at John
Carroll University, Cleveland, Unlo was appointed as project director,
Dr, william », Hoffman, Assoclate rrofessor at John Carroll University,
served as project consultant, I, Wertheim spent the initial phases
developin; the proposal and jprocedure and recruiting the research teanm,
pr, Hoffman assisted Dr, Wertheim and worked Qirectly with the two re-
searchers who were responsible for the Clevelénd fublic School programs,
de also assiuted in the planring and meetincs with the researchers,

six Jraduate students and two post master students coapriced the




rescarch team. ‘'Iwo of these students had worked on the "Alternative Schools"

projcct and were exyerienced in this research, Lynda Kincaid and Judy
Neuser have Hasters Degrees and are certified teachers, Four of the other
six are also certified teachers, The other two researchers are graduate
students preparing to be school ysycholozists, The team all marticipated
in plannins sessions with the project director and consultant prior to
bezinnin; the research, Shayen George did the Work 3tudy program of the
Cleveland iublie Schools, &#laine Kazak studied the EZducation Through
Inquiry prozram of the Parma Clty Scheols, ILynda Xincaid did the Concept I
prozram of the deachwood City Schools, Suzanne Murray was responsible for
Catalyst of the Shaker Helghts Clty Schools, Judy Neuger studled New
School of the Cleveland Heights-Universiéy Heights City Schools, She was
assisted in this by Michael Zajdel, Willlam Stern did the One Hundreds pro-
gram of the 3erea City Schools, David Whittaker was responsible for the
Woodland Job Center prozram of the Cleveland City Schools, iilchael Zajdel
did the Zarly Craduation Program of the Mayfleld City School Distriot as a
prototype prozram,

Zach researcher followed much the same procedure and reported the
resvlts in a uniform fashion so that the material can be easily followed by
the reader, The following questlons were considered by each researcher:

l. What are the programis objectives?

2, How and why was the program initlated?

3+ What are some pertinent data about the prosrams?

(a) statistical data (b) student and personnel data (o)
financial data (d) descriptive data (e) vchool & own evaluation
of the prosram,




b,
Se

In there a need for these rorrams within a public school?

In there a role for foundations vis-vis-these procrams?

The results were then organized under the following chapter headings?

1,
24
3
b,
Se

Introduction and dacksround
Data

Prozram

Student and Teacher Interviews

school's Self Evaluation, Problems and Impact

The researchers followed much the sanme procedure, while allowing

for differences mandated by the type of program being considered, Each

researcher spent time observing the program to which he/she was assigned,

In order to do this, instruments which had been previously developed by

the team 6

were used to provide uniformity in outcome. Interviews with

key school personnel such as administrators, teachers, staff and students

were held., All available documents were studled, Any previous evaluations

already conducted by the school were used, but only in a descriptive way.

Meetings with staff or others involved in the program were attended,

Questionnaires were given to students and their results reported, Shadow

studies were done, when advisable, field trips were attended and any and all

activities that were available to the researcher were covered, whenever

possible,

In this way, it was hoped that an overall description of the

prozram would be obtained at the time the researcher was conducting the

study, It should be noted thal programs of these types often change and

that the desoriptions reported are as of a rarticular point in time,

Tne research consultants also served impertant furctions, Judle

ilose who is a posi btachelor student at John Carroll Uitveuusity and who has
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worked in alternative schools comnpiled the data for the overview chapter,
William Rosenfeld who has been very actlive in the Alternative School
movem;nt throush his association with CULC, The iiational Consortium on
Options in Public Zducation, and who is also one of the New School teachers
was very helpful 1ln a research consultant capacity and is responsible for
mogt of the material on a definition of alternative public schools,

The project director worked to coordinate the efforts of the research
team and was avallable to consult with the team. 35he also made the initial
contacts with the administrators responsible for the programs being studiea
and visited them with each researcher, except in the case of the Cleveland
Public Schools programs which were coordinated by Dr. William P, Hoffman,

Df. Wertheim then edited the repoftsﬁinto the final repért and made the
final recommendations to be fourd in Chapter 5,

Spscial thanks go to the faculty of John Carroll University, espec-
ially Dr, F, T, Huck and Dr, Patricia Kearney who helped in the recruitment
of the researchers, and to Dr, R, A, LeGrand, Chairman, who provided support,
and to the many school systems, their students, teachers, administrators,
and School 3oards without whose cooperation and assistance this study would
have been impossible, To the typist, krs, Rhoda Lefkof goes an especial
dedbt of cratitude, Mrs, Joan Johnson of the Jennings ?oundation helped
immeasureably to facilitate many of the details of the study, Nuch guidance,
counsel and advice was provided by ilr, lenry Doll, consultant to the Jennings
Foundation, lleedless to say the Martha ilolden Jemnings Foundation and jix,

Ceorge 2. Chzpman, Jr,, had the foresicht to make this study possible,
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CHAPTER 2
All OVERVIEW OF FUBLIC SCHOOL ALTERNAT1VES

The movement toward available public school alternatives on the
national leyel can be characterized as one of growth and proliferation,
Alternative public schools; where did they come from, what is their make-
up and where are they going? Is it a revolutionary period of educational
change or just another slogan or fad soon to be forgotten as another
takes its place? One realization is aprarent; aliernative public schools
are rooting themselves deeply into the educational system, According to
Bill Brownson, during the past two years a national consortium on educa-
tion alternatives has been established, two national and a series of
regional conferences have been held on the subject of alternatives, a
nunber of professional associations have conducted workshops at national
meetings on public alterhatives. teacher education programs have been
adapted, major educational journals have included feature articles on
alternatives and the United States Office of Education has funded over
12 million dollars for experimentation with alternatives.l Today more
than sixty school districts are either operating or developing alternative
schools,

There are historical antecedents for the public alternatives
movement, The civil rights movement of the 60's brought forth a newer
form of the community school; both an attempf at local community control
of schooling throush more effective use of political machinery and an

attempt to develop a human schouol, respondent to the needs of both the

13
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student and the community in which the resources and experiences of the
comaunity could be brought into the sphere of schooling, Prior to this
from ;he 1930's and still continuing has been the conmunity school of
the Flint, Michigan model,

The counterculture movement has also influenced the development
of public school alternatives, The countercul ture movement went out-
slde of the "repressive, authoritarian" public schools in order to
"sponsor alternative institutions that are free to develop new learning
environments that are personally liberating and geaxred to 1nd1v1dugl and
group lifestyles,"? Many memuers of the free school movement want no
rart of public school alternatives, fearing that their programs will
lose theilr effectiveness as they are coopted by the very system they are
seeking to change, However, educators evaluating their various options
look at the high mortality rate of free schools ana scek a more lasting
educational change agent, Thus while part of the inspiration for al-
ternative public schools may have come from the proliferation of free
schools, some observe that the incentive may have resulted from free
school fallures; those concerned with educational charge conceding that
the best hope for viable options is from within the system, not out-
side.3

The British open school concept has also been significant, Not
proposing as radical solutions ag the counter cul ture movement, open

schools still concentrate mrimarily on academic disoiplines while em=

more'natural, exporiential way'.“ In the United states, the movement has
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found great success in the develoment of the middle school, In
addition, at all levels of schooling, it is often implemented in the
form of an open classroom. In this form, it acts as an experiment
testing the feasibllity of alternaiives and/or as an introduction to
restructuring of the larger unit of the school itself,

The voucher plan, developed by Economist Milton Friedman and
Christopher Jencks, has influenced the develoment of the alternative
public school in that it applies the concept of a free market economy
to schooling, Two btasic ideas from the free enterprise system are
associated with voucher proposals: 1)competition among schools and/
or philosophies in the sale of educational services and 2)consumer
regulation of the educational product by selective purchasing of
educational services.5 Educational vouchérs developed primarily as
a result of the inability of low income parents to influence the type
of education their children received and to allow such parents to send
their children either to public, private, parochial or any new alter-
natlve school without extra cost, The United States Otrice of Zoonomic
Opportunity was als ' interestsd 1n'seeing what types of alternatives
developed in communities where parents had the opportunity to choose
schools for their children, Three school systems sponsoredmby‘the
Office of Economic Opportunity are currently studying the voucher plan:
Alum Rock, San Jose; San Francisco School Distriot and the Seattle
School District, as is New Hampshire,

Conourrent with the community school movement, the countor culture
movement, open schools and the voucher plani humanization was a‘*tempted
within the public schools, Team teachinz, modulax schéduiing. individ-

ualized programs, conpensatory education, new curriculum projeots
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stressing inquiry learning, programmed instructica and teaching machines
were all introduced with few real improvements as they soon were ab-
sorbed into the traditional educational petterns proviously existing.
The demand for accountability and a more personalized, individualized
form of schooling srew along with a greater sense of political efflcacy
on the part of the general public. As an answer to these demands, the
alternative publuc school has been devcloped.

What‘is the make up of these public alternative schools? Cone-
centrating on the alternative high school, what do they all have in
~common, Or rather what are the criteria necessary for a high school to
be included in the alternative high school category?

Choice is on the top of the list; bte it a list of common elements
or of necessary criteria, The Natlonal Consortium on Educational
Alternatives states that an alternative school "Must provide the
educational clienteie--the students and parents with a oholcej l.,e, the
community should have the freedom to choose between educatlonal optlons,
If there is no 'free choice,’the progwam would be little more than a
grouping device."6 Students therefore should be able to volunterily enrcll
in an alternative school as an option to the reguwlax high school program
available in their district., Many arguments can be made in favor of
choice; noting its consistency with psychology--appealing to variation
in learnins styles, with pedagogy--appealing to the legltimacy of &
variety of teachling styles, aind with owr political system=--appealing to
the maximizatian of consumer choice and the subcequent minimization of
conflict among interest groups, Competition is a prt of the American

ethos, part of the definltion of democracy. In addition, competition
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becomes very important as a means for self rcnewal through the supply
and demand concept,
Secondly, "the alternative school must have a program or

curriculum that 1s siznificantly different from the conventional oxr

regular program."7 Within the alternative public high school, there
should be an alternative approach to teaching and learning in core
subjects, rather than options only in the areas of enrichment or
elective courses, It should be a total programs not Just a short

class or a part of the school day, This usually involves & more com-
prehensive set of goals and objectives than conventionél programs
often 1ncluding some or all of the following: the improvement of
student's self concept, the develomment of individual talents and
uniqueness, as well as the skills and techniques of living and working
with others, the understanding and encouragement of cultural plurality
and diversity, 10 rework the idea of the school to an lmage of school as
an acceptable resource for learning and encouraging the bvelief that
learning is respectable and meaningful, the develorment.of nevg‘.teacher-
student roles in order that both learn to become part of a learning
comnunity, the development and availability of many different ine
struotional patterns, materials and course, and the understanding that
learning is not alwiays confined to a school bulilding nor is +the school
isolated from the comminity, In addition, grading procedures and age
divisions are often fundamentally changed or eliminated and there are
usually fewer rules or bureaucratic restraints on teachers or students,

- Thirdly, the alternative publiec high school "should involve the

local cornunity = parents and students « in the planning, develorment,
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8 One of the fundamental

operation and evaluation of the alternative,"
"¢lvens" of the alternative school movement is the belief in the ability
of the people--parents, teachers and students - to make their own educa-
tional decisions, Through community involvement two things occurs 1)

the community-school ties become closer and 2) those once critical of the
schools are now helping to create alternatives., Schoolmen maintain that
when alternatives are rooted in individual choice and develop out of the
cooperative concerns of parents, staff and studenég, they are likely to
be more lasting than those changes imposed by educators.9

Fourthly, the alternative school "should have a location, whethexr
in a separate building, a wing of a school, a community facility or a few
designated classrooms, so it can be 1dentifiedVgeographically from the
regular school program."lo This aids in emphasizing that this echool is
different, that it has its own staff, governmental structure, policies
and regulations, and limits the possibility that it will be coopted by
the policies of the regular school and fade away into the distant rast,

In addition, alternative public high schools are different from
other kinds of experimental programs, They represent more options for
the typical student,

Stemming from the very word alternative--one senses a real
difficulty in making any generalizations about altornative public high
schools, [For they are homegrown innovations to meet local problams, Yet
there are certain models of successful alternatives which have been

adapted by a number of school districts, The school without walls model

is one of then,
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The Faritway Program in Philadelphia 1s the "granddaddy" of the
school without walls concept., The program began in 1969 with 143 students
and now enrolls 800, Its headquarters is located in a second-story loft
in downtown Ihiladelphlia, The students are selected through lotteries
held in each of the school districts so that Parkway represents the
same ethnic and economic mix as the entire district - approximately 607
black and 407 white, The student body is divided into 4 units each
having approximately 200 students, 10 teachers and 10 undergraduate
interns, Bach unit creates its own courses, solicits community resources
and volunteers and holds a regularly scheduled town meeting, Each unit
1s broken down into tutorial groups of about 20 pupils, one teacher and
one intern, The unit meets dally for about one hour to plan schedules,
have personai counselling and make up deficiencies in math and reading,
In all.wrarkway offers over 250 courses and includes 90 cooperafing
institutions, There are no grade levels at Parkway, no ability groupings,
Students, as well as teachers are graded by written evaluations of their
work,>® “School" is the olty of Philadelphis and the 1ife of the oity
often becomes the curriculum, Students are expected to choose at least
one "institutional offering" a course or activity offered by one of the
scientific, business, cultural or journalistic institutions along the
BenJjamin Franklin Ihrkway.lz The emphasis is upon the student becoming
self-reliant, self defining and self directed; a responsible individual
and a worthwvhile member of a dynamic social group.13

Metro, located in Chiocago, was one of the first take offs on the
Paxikway Program, It is an urban high school with a student body aiversi-

fied by race, soclal tuckzround and economic status, It involves 350
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students chosen from a city wide lottery and 22 full time teachers., The
students select their own courses within road requirements, participate
in the evéluation and planning of individual courses, and in the making
and implementing of policies affecting the entire community, A five part
program oonsisting of learning units (9 week intensive course), individe
ual placements, independent study, counseling groups and interest groups
defines the various ortions at Metro,

Other programs similar to Parkway and Metro include the School
Without Walls in Washington, D, G, begun in March of 1970, the Newport
Plan in Newport, California begun in February of 1972, the School Without
Walls begun in 197C in New Rochelle, New York, and Gateway High School,
which was established in New Orleans in February of 1971, The guiding
principle behind all of these schools is that school is not a place but
rather an aot;vity--huildings are primarily headquarters for ooondinating
activities not for classrooms; and the human and physical resources of
the entire city are a major resource for learning through direct student
participation in the 1life of the community, A close relationship between
staff and students and community decision making (staff, parents, and
students) are also of top priority, Metro School has written a compre-
hensive 1list of outcome goals which can be taken as representative of the
majority-of the school without walls programs:

| pefully, when students leave Metxo théy will be able to:

1) learn and act independently

2) effectively employ basie skills of reading, writing, math and
problem solving

3) understand their own emotions and the emotions of others}
4) understand social processes and pressing social issues and
participate actively and eftectively in the political process

I}
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5) feel a pride in their own cultural bachground, coupled with an
understanding of and an ability to work productively with
students from different cultural backgrounds 14

6) continue to develop strong individual interests and aptitudes,

The school without walls concept of an alternative high school is
perhaps the most clearly definable, Other alternative schools classify
themselves as schools within schools, community schools, open schools and
free schools--all having the same btasic philosophy of individualized,
responsive and flexible education but implementing this philosophy in
various degrees and forms,

Pirneer Two, located in Ann Arbor, Michigan in an old elementary
school building, is constituted as a school within & school”Sf Ploneer
High SchqpleAThe.;;ﬁdéﬁﬁé (120)1§£Q‘$;l§5ted by lottery and are, by and
large, intelligent, highly motivated and disenchanted with traditional
education, Faculty are volunteers from Pioneer High School, The objective
behind Ploneer Two is a tight internal organlzation balancing a free
wheeling curriculum.15 The basic structure consists of extended classe-
rooms, individualized schedules, teacher-counselors and forums, A forum,
the cornerstone of the school, consists of 22 students and a teachex
counselor and its purpose is to foster effective communication among
heterogeneously grouped students; act as a home base for the student;
and design and carry out one project that benefits the school and one
project that benefits the community, Grading is on a contractual basis,

Cak Park, Illinois' Experimental Program operates as a school
within a school on a first come, first served basis, without regaxd to
gradea or academic standing, PFour rooms within the high school are

allotted to the program; in addition community resources are utilized,

There are 150 students in the program, & full time teachers and 4 part
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tine teachers, Credit for courses is determined by a contractual agree-
ment botween the student, the teacher, and the department chairman in the
appropriate curricular area, Middletown, Conneoticut has & similar school
within a school consisting of 100 students, The Alternative School in
Cubberly, part of the Imlo Alto California School System is another
example, So 1s the Downtown Learning Center in Atlanta, Along the same
line, Great Neck, New York offers two alternatives: 1) a moderate school
within a school which meets in a corrider of the maln high school. The
program is designed by the faculty, although students can suggest changes,
The school keeps strictly to the curriculum requirenents but allows students
two days a week for independent study and requires an outside servioe pro-
Jeot, Attendance is mandatory, 2) the Creat Neck Village School allows
students to design and evaluate their own program from scratch, Students
select their own instructors, evaluate their own program and suggest grades.l

In general, the school within a school is a small, experimental pro-
Jeot, usually consisting of between 100 and 200 students with the primary
innovations being in the area of curriculum revision: courses of flexible
length, more diverse course offerings, course credit for community projects
and a contractual method of evaluation, Thelir objeciive is to reach those
students turned off by the regular school environment through providing an
unstructured, open environment, involving pupils in the planning and opera-
tion of the school and meintaining a high degree of 4ndividualization,

A variation on this theme is the St, Paul Open School, begun in the
fall of 1971 with 500 students from grade K through twelve, Here the staff
gerves both as counselors and teachexrs, There are 17 teachers, seven of

whom are part time and 20 teacher aldes, Counting all the volunteers,
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St, Faul malintalns a 1:3 teacher pupil ratio, There are no grade levels,
The school'is organized into major learning areas such as art, humanities,
muslc-drama, math-science and industrial arts, Students follow thelr own
interests--"a fifteen year old and an eleven year old may find themselves
working side by side in the same science laboratory, or a ten year old may
be helping a six year old to read."l7 No one 1s forced to take any course,
but students are expooted to live up to the commitment they make when
they sign up for a subject, Additional courses are also available at
ﬁearby high schools and universities and work study programs are common,

Also emphasizing the non-graded approach and different ages working
together is the Loulsville, Kentuéky Brown School which opened in September
of 1972, The 500 students range from ages 8 through 16, 50% are black,
50% afe white and about 1/3 of the student body is disadvantaged, The
school features an open physical plant, individualized study, student in-
volvement in decision making, a strong emphasis on the arts and frequent
utilization of the city's commercial, civic and cultural resouroes.l

A third school similar “n concept to the St, Paul Open School is the
Minneapolis Free School initiated in the fall of 1971 to serve grades
K=12, The projected number of students for the fall of 1972 was 150-200,
Like the 5t. Paul Open School there are no required classes and no division
according to age, Emphasis is on student self selection of curricular ex-
periences and the development of a positive self concept, The school is
seeking an exception from the state compulsory attendance regulation and
curriculum regulations in hopes of conforming more closely to its philos-

ophy of the free school as being "a place'where people come because they

want to, not because schooling is required."lg
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Minneapolis is one of several school districts which is committed
to providing for and encouraging alternative public schools on a large
scale, In this respect it is different from many of the alternatives
previously discussed which take place primarily on a small, limited scale,
not involving more than several hundred students. Minneapolis has estab-
lished a demonstration program in southeast Minneapolis, an area which
is considered a heterogenous microcosm of the city, and ls offering a
number of educational options to the population - both on an elementary
and secondary level. The Free School is just one of the alternatives,
Another is Marshall University High School which services 1250 students,
grades 7-12, On the 9-12 grade level, courses are offered on an elective

basis, the parents approving the projected courses of study of their children

each year, Through offering individual direoted study, interdisciplinary
courses, single subject discipline courses and a variety of non schooling
learning experiences, Marshall University High School hopes to be able to
answer the needs of those students desiring a structured ocurriculum as well
as those requiring less direction.zo

Portland, Oregon is also implementing alternatives on a large
scale, Portland bought the plan proposed by several of Harvard's ~-100l
of Education doctoral students; a comprehensive and systematic attempt to
ereate & new kind of secondary school, Based on a hospital analogy, they
wanted to create a school which would serve the instructional needs of
students, act as a pre-service and in-service facility for the education
of teachers, be a centor of basic and applied educational research and a
developer of new curriculum materials.zl The school opsned in September

of 1969, 1650 students were involved, 80 teachers, 80 trainees and 30
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paraprofessionals, The school is broken down into seven teams - each
responsible for about 200 students, The essential element of the in-
structional core is a non graded general education course, meeting 90
ninutes each morning and the last half hour of the afternoon, The
students are required to attend this course where they work on problems
such as air and water pollution, unemployment and welfare ir. an inter-
disciplinary manner, The philosophy is that it is important for the
students to learn the techniqﬁes of problem solving and how to adjust to
ohange.22 The rest of the day is for electives, independent study, and
Job related programs, The decision making structure of the school is
patterned after the United States government, with majority rule voting
by students and faculty members, Involvement on the part of the students
in the government is strongly encouraged,

Seattle 18 an example of an urban district pledzing itself to
alternative public high schools in an attempt to stem the tide of an
ever increasing rate of dropouts and disruption in its schools. The
district offers two general types of alternatives to its students; drop-
out or dropout prevention programs and "open", "innovative" schools. In
all there are 13 programs which operate on a full time basis and 23 part-
time reentry programs., While not requiring attendance, Seattle boasts
that its attendance rate has improved significantly since the implemen-
tation of these pmograms.23

Berkeley adds still another dimension to the range of school
districts offering major innovations in pubtllic schools. There are 24
alternative public schools in Berkeley with a total of 4,000 elementary

and se¢condary school students involved in those alternatives, ‘Twelve
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hundred high school students out of a total enrollment of three thousand

24

are involved, According to Nathaniel Pugh, Jr,, assoclate director of

evaluation/assessment for the Berkeley Unified School District's Experi-
mental Schools Project, the alternative schools in Berkeley define
education "as a process for developing human potential in such a manner
as to ensure its survival in our ever-changing environment, the key words
velng process, human development,survival and changing environment."25
Of top priority is the elimination of institutional racism and the de-
livery of basic academic skills, The school system is primarily known

for its development of themulticultural school ahd its emphasis on human
relations, Thus & school called Model A concentrates on baslc skills, On
Target is a school concerned with job awareness expsriences, School of
the Arts is heavy on drama, music and dance, Genesis is a free flowing
school for middle class students turned off by impersonalization and rou-
tine stressing humanization and personal contact, Agora‘'s main objective
1s to teach an appreclation of racial differences, The school has 120
pupils, one quarter are white, black, chicano and Aslan, The students are
required to take four sections of the multicultural experience; each from
the perspective of one of the four raclial groups and taught by an in-
structor of that race, College Prep's purpose is to provide a fimm
structure and basic skllls to those students who have college ability but
probably wouldn't get there without extra help, Taught from an Afro-
American orientation, 1t concentrates on imparting college survival
skilla-=how to take tests, use references and study, Casa de la Raza,
including grades K-12, 18 a bilingual, Chicano oriented open school with

a great deal of participation by the Chicano community in the programs of
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the school, Finally, Black House serves a similar purpose for black
étudentsz all the teachers are black and the courses are taught from a
black perspective, while sﬁiil malntaining a falrly traditional classroom
style of schooling.26

larger citles such as Boston and lew York have taken still other
approacheé in providing alternatives, In 1971, New York City opened a
dozen "“mini-schools", each with 100-125 students to serve as iew York's
alternative to the massiveness of its public high schools, One such
school, Haaren High School, was reorganized into 14 mini schools, each
built around a single theme including such areas as creative arts, elec-
tronics and aviation as well as traditional academic and vocational areas.
Eachof -the mini-schools, while offering special subjects in.its field, also
offers a core curriculum of English, mathemé.tics. and soclal studies with
courses bullt around its central theme, John Bowne Prep School is an-
other example, this school organized by students and staff to provide an
alternative route to a diploma for students who have not been happy and
productive in the traditional school structure,

The fall of 1971 also saw the opening of the Flexible Campus

program in Boston., As & result of a 1970 decision by the lHassachusetts
State Board of Education, high schools wore permitted to gperate "open . . .
prozrans in which all students need not be rresent at all time."27 The
Frogram involves all the Boston high schools (a total enrollment of 19,728);
each high school developing its own distinct proposal, Changes in curric-
ulum have included the development of minicourses, guest lecture series,
film serles, tutoring mro;rams, independent study, in school intern-

ships and stail developnent wovkshoixs, otudents also earn credlt through
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of. campus learning experlences including university courses, business
1nternsh1ps,“socia1 service internships, cultural internships, govern=
mental interships anl tutoring in elementary schools, Usually one half
of the day 1s spent in academic studies towards completion of requirements
for graduation and/or entrance to universities and one half of the day in
an off campus environment, In each school the coordinator and teachexs
are chosen by the principal of the school and the students are selected
in a manner prescribed by each student council, This team of coordinator,
teachers and students then plans the program, identifies community re=-
sources, implements the program and assists in program evaluation.28
One last variation of the alternative public high school is that of
the regional alternative; differing from other models of alternative
schools only in its basic organizational foundation, For example, the
Shanti School in central Connecticut serves six school systems, The
policy making power for this school lies in a somewhat more extended number of
people than the other alternatives discussed, The Shanti School Board
consists of one appointed representative from each participating board of
education, the executlve di.cctor of the Capitol Region Bducation Council,
five students, five parents, and five members of the community.29 Another
example is the Alternatives FProject in PFennsylvania which consists of two
alternative high schools serving six school systems, The regional alter=
native school is one wéy to alleviate the provlem of funding, 1In the
Alternatives Project each distrlet that contridutes either $10,000 or
one staff member can send 18 students to the nearest alternative.Bo
The range and variation of alternative school structures is indeed

great, Ilacing a label on the sthools is impossible; this has merely

been an attempt to point out patterns which exist which make some schools
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more 8imilaxr than others, As the schoolq vary in structure, funoction and
content, they also vary in the types of problems that are encountered,
An alte?native school in Madison, Wisconsin cites its major problems as
belng inadequate planning and alienation from the rest of the school
district organization.31 Ploneer Two, located in Ann Arbor, found that its
staff was lacking in the training necessary to teach in an alternative
8chool and that discipline was a problenm, Negative situations were
allowed to continue because of inaction--decisive aotion was interpreted
as the atuse of authority and therefore no reprimands were made.32 One of
Metro’s major shortcomings was a lack of student involvement in the decision
making pmooess.33 John Adams in Portland found that the demand for a
creative and imaginative curriculum and learning tasks every year was
difficult to meet and that curriculum development was too time consuming,
Teachers at Adams complained of the work overload, Some students complained
.that teachers didn’t demand enough from them and that they weren't made to
attend classes regularly enmough, Adams found that the student who wanted
or needed explicit direction from teachers floundered.3u Through their
evaluations, these schools and others are undergoing changes, attempting
61ther to better achieve their goals through modification of their
methods and/or reevaluating the iuportance of their goals,

By and large, the problems, alternative schools have faced are
internal problems, It seems ac though most alternative public high
schools have follcwed Mario Fantini’s advice as to what makes up a good
reforn proposals: not substantially increasing per student expenditure,
not advocating any form of exclusivity,respecting the rights of all

concerned parties and advocating a yrocess of change that is democratie




30

and that maximizes individual decision makins.35 Few complaints have
been registered concerning funding, state regulations or college admittance,
Many alternative schools have managed to be financed through existing fund-
ing opportunities and by keeping within perpuplil costs as designated by the
traditional school, Some school districts which have implemented the
school without walls concept have stated that thelr per pupit ggsts have
decreased - due to low overhead costs and the high number of voluntesxrs,
State regulations which are encouraging to alternatives presently exist
in Massachusetts and the state of Washington, The amount of time students |
nust be in schools has decreased 1n Ma;sachusetts, allowing for community
involvement programs, In Washington,»schoolmen can determine the specific
course requirements; the state boaxrd pmetoribing only troad minimum pre-
requisites for graduation.36 Before implementing their alternatives,
many schools investigated the need for grades for admittance to oolleges
and universities, The result seems unanimous that pest secondary insti-
tutions will accept alternative programs as substitutes for conventional
ones and that letter grades ac such are not necessary, Most institutions
want SAT scores and & desdription of the students'activities, Some
alternative schools send a letter with the student's application explaining
the purpose of the sehool, its operation and an evaluation of the student's
work.a?
This has been an overview of different alternative structures
which are typical of the movement on & national level, The attempt to
desoribe this national altuation has not been exhaustive, but hopefully it
has been representative of the types and functions available throughout
the country, Greater Cleveland alternatives are part of this natlional

ploture as ensuing chapters will demonstrate,
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CHAPTER 3

A OVERVIEY OF GREATER CLEVELAKD PUBLIC SCHOOL ALTSRUATIVE
PROGRAMS NuD INCLUDED AS PART OF THE IN-DEPTH STUDY

9ince it was impossible for the current study to describe in
depth all the alternative public school programs in Greater Cleveland,“
;t was decided to provide for a very brief overview of other existing
prozrams, Cleveland Public Schools 1n1tia11& submitted sucii material,

1perintendents in other school systems not included in the study

were asked to provide information as to the.existence and descriptlon
of alternative programs within their distriocts. The letter'and form
used to obtain this material may be found on(the next two pages,

These programs are the subject of thls chapter.
Cleveland Public School Programs

The following programs in existence in the Cleveland Public
Schools were subnitted by the Assistant Superintendent of Continuing
Education and Special Projects,

The Cleveland Public Schools offer a total of nine programs
designed to provide educational alternatives for Cleveland students,
These programs prepare students for many diverse occupations 1ln the
job market, Despiie their diversity of objlectives, the feeling that
. students must be trained under real-life conditlions and perform at
& level necessary to meet industrial criteria nermeates all nine

pro:rams in one de-ree or other.

’
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November 19, 1973

Dear

The Martha Holden Jennings Foundation is currently
sponsoring a study of Alternative Programs in Public High
Schools -in the Greater Cleveland area under the Direction
of Dr. Sally Wertheim, Coordinator of Teacher Education at
John Carroll University. These programs are non~traditional
programs within high schools which allow the student a choice
from the traditional programs. They are not vocational
programs or innovative course selections such as mini-courses,
but are programs, in and of themselves, which the student
may choose as an alternative.

Even though the number of programs we are able to study
are limited, and have already been designated 1 hope you will
want to have a brief description of optional alternative
programs which are going on in your high schools included.
Therefore, I am asking your cooperation in completing the en-
closed envelope. If you have any questions, please feel free
to call her at John Carroll University at 491-4331.

We appreciate your cooperation in this matter and look
forward to hearing from you by December 5, 1973.

Sincerely,

George B. Chapman, Jr.
‘Chairman, Advisory Committee

GBC:j]

Q
E MC 700 NATIONAL CITY BANK BUILDING ¢ CLEVELAND, OHIO 44114 o PHONE 661-3810

IToxt Provided by ERI




ALTERNATIVE PROGRAMS
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Name of School System

Name & Title of

Person Completing form

Telephone Number

Briefly describe any programs you have which you consider offer
alternatives to vour high school students.

Please return this form in the enclosed envelope.

[ S —
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Industrial leaders, realizing a need for such programs, have do-
nated much of their time, equipment, material, and expertise to the
planniny and operation of these prosrams, It is common to find that
considerable amounts of equipment have been dorated by private concerns,

These programs have such tremendous scope that it is impossitle
for this study to thoroughly descrive them all. Considering this point,
it was decided that comprehensive descriptive studies would be done on
the Woodland Job Center and the Work-Study Programs with general over=
views of the followingy

A. Max 8, Hayes Vocational Hirh School,

B. Hortiiculture Center Programs,

C. Jane Addams Vocational High School.

D. Manpower Training Center,

E, Handicappred Prosrams at the Mannower Training
Center,

F, Maritime Services Program,

G. John Hay Annex Progranms,

Max layes Prorrams

et

Max 3., Hayes has four types of programs which, together, con-
stitute a specllializing hich school, The four programs which will be
descr.bed triefly are (a) The Vocational Hizh School Programs, (b) The
Apprenticeship rrosrans, (¢) The Evening Adult Education Program, and
(d) The Technician Training Program.

The All Day Hich School Vocational Preeram

This program is desisned to attract those young men with the
attitude and aptitudes, at the tenth grade level, that will enhancs thelir
success in their desired vocation, Althouch there is no formal college

prejarator. jro.ram, a number of students are accepted at community
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collees and universities,

In this program the students may make selections from seven
avallable arcas, After salection the student will spend half of his day
working in his skill area and the other half taking preseribed academic
courses, _This is a three year course and, upon graduation, the student
will be placed in an apprenticeship program or in thob.

The Aporenticeship Proeram

Individuals employed in various trades may be sent to Max S,
Hayqs by their employers, The emplorer must represent a qualified com-
rany in the areas of construction, machine or service trades,

The school offers apprenticeships in these areas with instruction
being provided by persons possessing a minimum of seven yeaxrs experience
in the field, Students receive a minimum of 144 hours of instruction
per year along with practical on-the-job training with their employers,

This combination of instruction and experience produces a Journeyman,

The Evening Adult #ducation Procram

The nizht school at Max 5, Hayes 1s a trade extension program in
which individuvals enroll in classes relafed to their employmentéNjéulle-
tins are always available including class offerings as well as time

schedules,

The Technicians Trairins Pro:ram
The Technician Sciiool of Cleveland, which is a two year college

level procram, is open to high school graduates, both male and female,
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who wlsh to prepare themselves for technical positions in business and

industry,

In ordur to qualify for this prosram an applicant must meet the

follwing requirements;

A,
B,

C.
D,
E,

Be a hlgh school zraduate,

Have a recommendatlion from his hish school
princiml,

Have satisfactory grades in math and science,

Be physically capable to handle selected prozrams,
Be accepted through formal application,

For any additional information concerning these programs, contact

Max S. Hayes Vocational School at 631-1528,

Hortlculture irosrams \\\\

The Cleveland ™yblic Schools have many programs that fall under

the heading of Hortlculture, There are programs ranging from the Tract

Garden, where students garden under supervision on individual plots of

land and for a small fee receive all supplies and equipment, to Voca-

tional Hortlculture where students will ultlmately spend fifteen hours

& week gaining on-the-job training and spending time in assigned locations

in the horticulture industry during the spring months,

The Cleveland Public Schools have four main categories of Voca=

tional Horticulture programs which include (a) Ornamental Horticulture,

(b) Horticulture Operation, (¢) Environmental Maragement, and (4) voca-

tional Hortlculture for students with Special Needs,

Urnamoqﬁal Horticulture

The prorram ls a three year course for selected hizh school

sophcnores, juniors and seniors, The prorram includes instruetion in
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technical aspects, laboratory experiences and occupational experie aces
as preparation for employment in the Horticulture indusiry,

ngticulture Equinment Opneration and Rerair

This program is desizned for eleventh and twelfth grade students
with the objective of preparing them for positions as operators and
mechanics of bulldozers, tractors, trenchers, sprayers, sod cutters,
mohers, and aerifiers including all appropriate accessories, Students .
will meet a total of twenty-two and one-half hours per week and receive
instruction in mrescribed areas necessary to gain entry level employment, .

Environmental Manarement

This program ls designed for those eleventh and twelfth grade
students interested in pursuing jobs in the fields of environmental manage-
ment and pollution control. This program prepares students for positions
as testing and treatment specialists, inspection and samplers, and lab
and fleld technicians,

Vocational Horticulture for Students with Special.needs

Individual) rogsrams are prepared 1h greenhouse work and landscape
maintenance, These prograns are desirned for those students who may have
difficulty in school, The main program thrust is job preparation with

special emphasis placed on building positive attitudes and work habits,

igge Addamns Voeational Hirh School

Jane Addams is an approved high school, granting a high school
diploma to individuals who have met gradustion requirements as set forth

b;- the Cleveland Board of zducation and the Vocational Education require-

ments accordir: to the (Chio flan for Vocational Education,
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Jane Addams offers ten vocational proasrams and the school record
indicates approximately ninety-eight percent placement, The following
pages will be devoted to descriptions of the various programs offered.

Commercial Foods

Students receive instruction in the preparation and serving of
foods for restaurants and cafeterias as well as in the supervision of
such operations and services, Students receive instruction in nutrition
theory, dining room service, and cake baking and decoratinz, Qualified
students mar be assigned to on-the-job training programs in the city
during thelr twelfth year,

Cosmetolozy

Students must receive fifteen-hundred hours of instrvstion with
appropriate time devoted to lecture, clinic, and practice. Upon coﬁple-
tion of the required hours students are eligible for the 3tate Board
Examination, Upon successful completion of the examinaticn the students
rec?ive their licenses which entltles them to work in eity or suburban
beauty salons,

Fashion Trades

Students receive instruction in basic dressmaking fundamentals
and related technolory. In the eleventh grade they receive training
on power machines and”are insifﬁéted in factory methods of garment
construclicn, In the twelfth rrade, students study fashion arts and
advanced dressmakine, Those who desire are assicned to a cooperative
(on-the=job) traininr pro.ram where the trade class time 1s spent on the

Job, Studonis recelve academic instructloa and job related technolony




in school,

Distgibutlve iducation

Eleventh grade pupils interested in distributive educatlon take
fashion merchandising courses in addition to their other academic
courses, Durlng the twelfth year, students are provided with on-the-
job training experience while completing their higsh school requirements,
Students spend mornings in the classroom and afternoons in occupations
involving selling, sales promotions, buying and store overations.

Lecal Secretary

This two yeaxr program is designed to prepare students for careers
in legal offices., They receive training in shorthand, typing and trans-
oription, Thelr training also includes an understanding and skill
developnent on the most commonly used offlce machines and legal termin-
ology., |

Medical Secretarv

This two year program is designed to mrepare students for
secretarial work in the medical fleld, Graduates will be equipped to
fill secretarial positions in almost any field because\the program pIoO=
vides in-depth trainin:s in the skill areas of transcripiion, typing and
shorthand, withlemphasis in medical terminolozy.

Introduction To dMedical Courses

This 1is a one year prozram designed to prepare students in
reneral laboratory techniques in rreparation for careers in latoratories

and related areas, This program 1s offered to twelfth grade students
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who have successfully completed blolosy and chenmlstry,

Dental Assistants Trainine

This nine and one half month course is offered to qualified high
school rraduates wishinz to assist dentists, Students receive rart of
the instruction at Case Western Reseorve Dental College, in Cleveland
dental clinics, and in officeslof rivate dontists, Upon completion of

the jrescribed rrozram, the students must take The State Board Examina-
tion,

Practical sursine Provram

This one year Frogram is desierned to prepare men and women, ages
seventeen to fifty<four, to assist doctors and nurses in the care of the
sic k, Eighteen weeks are spent in the Jane Addams laboratories and thirty

weeks in Cooperating hospitals, This program leads to The State Board
Examination, |

Adult Education Classes

The Adult Education courses are offered each semester and generally
attract 300 persons, Classes are availab)e in areas of education, phys=-

ical fitness ang many of the previously deseribed areas,

Manpower Traininz Center

The Manpower Training Center is g federally funded, U, s, Departe
ment of lLabor multi-faceted facility which is capable of handling nrograms
under the Manpower Develomment Trainings Act ag well as the following:

A+  York Incentive (W1, |
Bs  Schools jiet-hborhood Youth Corps (i5.iv@),

C. lational Alllarce of Buslinessmen (liAg),
D, lational Contracts,
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This facility 1s also used by indivlduals referred by the Bureau of
Vocational Rehabilitation (BVR) as well as other funding agencies, Any
funding arcnecy may purchase individual training programs or siots (a
slot being one training position for a fifty-two weok poriod) and
proseribe the areas in which training will take place,

The Manpower Tralning Center possesses great flexibility and
diversity, The center tries to accommodate any agency which can utilize
the facility and finance the training costs, Fossibilities of serving
the American Indians in the Cleveland area ure currently belng explored,

The Manpower Training Center is located at 2640 East 31 Street,
Cleveland, Ohio and 1s open Monday thru Friday, and evenlngs Monday
throuzh Thursday, For further information concerning the programs call
696-5440,

Handicapned Prorrams at the Manpower Traininz Center

The Manpower Trainiiy; Center is also utllized for preparing the
handicapved for the world of work., Funds for this program are from the
VEA of 1953 and the subsequent amendments of 1968, This act stipvliates
that fifteen percent of these funds must be used for the tralning of
the handicapped, The individuals that receive tralning at the Manpower
Training Center do o in a manner very cimilar to a work study program,

Tho ide: ir for those handicapped persons to be tested and
intervicwed at a2 end of the ninth grade to d termine ilheir irterests
and abilities, T?is is done so that a perconalized program may be

I

developed durins *he tenth srade whieh will pulde the student into the




most sultable area,
After determining the most sultable prosram the students will
spend one-half day at thelr home school for academic irstruction and
one-half day at the Manpower Traininz Center for ilnstructlon in their
desired skill,
— The only requirement for acceptance into this program is that
tn: student be physically handicapped. For any further 1nf6rmation,
contact the Manpower Training Center,

Maritime Services Prosranm

Recent surveys have shown that, because of low cost transporté-
tion fees, shinping is bvoominz all along the 26,000 miles of inland and
coastal waterways, As a result, Cleveland has annually handled over a
million tons of carzo since 1967, It is anticlipated thdt shipping will
continue to increase resulting in a lack of qualified workers because
the mresent system of hirinc will be inadequate to meet the demands of
shivping, world trade and recreation,

In view of the vrojected srowth a more eff'icient and productive
rrozram had to be devised for enhancing entry level competencies and
introduce students to this important transnortation area, The respOnsi-Ah
bllitles of such a prosram were to include the acquisition of a knowledre
base and a 'hands-on' experience aboard a former Coast Cuaxd dutter.

Thls mrosram was planned and set-up to be paxt of the oifering

found at the Max . ilayes Vocational ilizh dechool, the jro-ram serves the

-
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students on a city wide basis, For more information regarding this

proiram, contact the Max 3. Hayes Vocational High 3chool,

ohn Hay Annex Pro:rams

The John Hay Annex, located at 10600 Quincy Avenue, operates in
a bullding that was donated to the Cleveland Board of Bducatlon by the
National Malleable Corporation in 1971, This is a drop-out prevention
program designed to seek out and help those students that seem most
1ikely to become drop-outs, Students are gulded into this program that
(a) have a history of school failure, (b) show & lack of adjustment to
the regular school settinz, (¢) have had very poor attendance recbrds,
and (d) have, for all practical purposes, dropped out of school even
thoug? they are still 1in attendance.

An effort is made to identify these students at the nintg’grade
level so that they may be guided into the program as early as possible,
During the suidance period both student and parents ;re consulted in
order for the final decision to be made in the best interest of all con-
cerned. Once in the program, the student may select one of the following
areas
A, Machine Shop.
B, Building lMaintenance.
C. Vocational Drufting.

‘ D, [lectrical Automotives,

v
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This prosram can serve a maximum of elzhty male students with
four classes of twenty each, In an effort to make the programs more -
desirable, study halls were omitied and the school day was shortened one
hour and fifteen minutes, - Students are also pfovided with free trarspor=

tation and lunch. This was done to help eliminate as many poténtial
excuses as possible for not attending,

The average school day begins at eight-thirty, The students
spend four periods (three hours) in their selected shops with a lunch
break at eleven-thirty, The afternoon_ponsists of required academics
and related technology,

During the two and one-half years of its operation, the program
has helped many students obtain jobs and make adjustments that may have
been impossible otherwise., The administration tries to provide every
- -student with a job, very much the same as a work-study program. Every ‘
effort is made‘to match the job to the student's course of study, This
policy is continued until the student's graduation,

| For furthexr information concerning any one of these progzrams

call the John Hay Annex at 791-5474 or John Hay Hish School at 421-7700,
Other Public School Programs

In addition to the Cleveland Public Schools, of the remaining
twenty-five sochool districts contacted, niné res ponded., Of these nine
school dintrio£a, five lndlcated that they had no alternative rrorrams

of the t- pe deseribed in the request., The other responses indicated
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programs’ such as the "Senlor Project" of the Orange School District,
This an elective for senlors during the last four weeks of the school
year., It may be an academig, vocatlonal, creative oi soclal seryice
project, Lakewood School District indicated an independent study pro-
gram where students may pursue both required and enrichment courses,
Independencte School District indicated aiternatives to nine week

English courses for Juniors and senliors, fgast Cleveland School Distrioct
indicated that it 1s utilizing the Street Academy of the Urban League,

an alternatirre school describedvin the report on Alternative Schools,




CHAPTER &4

SUMMARLIES OF ALTERNATIVE PROGRAMS INCLUDZD
IN THE IN-DEPTH STUDY

This chapter contains summaries or abstracts of all of the

programs which have been studied in-depth, These summaries are, as

their titles imply, merely short descriptive statements about the
program, They do not give the detail, nor do they reflect the life

of the program or the kind of in-depth feeling which is obtained after
reading the thorough descriptive studies, They try to btriefly answer

some of the questions posed about esch school's purposes, background, program,

enrollment an® financial data, students, evaluation and impact,
The reader is urged to read each section by itself in order to

fully understand and appreclate the program being deasoribed, If this

1s not possible, the summaries will serve 1o abstract the contents of

the in-depth seotions, They should be read only with this understanding

in mind,

Beachwood City Schools: Concept I
An Abstract

Pre

The/dgéoept I learnin, program at Beachwood High School is based
upon a position paper which was rrepared by Mr, Walter Marks, Assistant
Principal of Beaohwood High 3c¢hool in 1971,
1lished

The alternative was estab-
at the beginning of the fall tern aiter summer meetings in which

details of the program were discussed, Even though some concerned admine

istrators and Board members questioned the immediate implementation of a

48
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program with very little time for Planning, the September 1971 starting
date was ultimately approved, A staff of seven teachers headed by Mr,
Ron Naso was acquired and 122 students were then reorulted for the ex-
perimental program, now in its third year,
The ultimate goal of the program is to make the student an

independent learner, Thus, emphasis should be placed upon

8kills which will enable him to pursue learning without the

help of the staff,
This 1s the second of nine rrinoiples governing the ocurriculum and

methodology of Concept I that resulted from the Faculty Report of

1971-72, It was determined by those initially involved that a concrete
statement of goals was necessary. These philosophical objectives were
stated in 1971-72 and still hold,

The program has been housed in the same area of the high school
since its beginning, but the available space has been altered as Cone
cept I has developed, Walls have been eliminated and areas originally
designated .'or specific purposes have been periodiocally changed, Car-
peting, furniture and equipment have been acquired as time has passed
in order tc supplement or replace those materials which were quickly
obtained at first, |

Although no particular amount of money was designated for Concept
Iin its first year, the alternative was specifically provided for in
the 1972-73 school year budget, As the program goes into its third
year, no teacher complains of a lack of materials, facilities, or
equipnent, Just as the Beachwood Community has always supporied its

8chools, 80 has the high school allotted an aprropriate amount of money

te




for Concept I,

At 1£s onset 122 students were enrolled in the program, ﬁést of
then were senlors, Such 1s also the case in the program's third year:
seventy-seven of 147 are seniors, The staff who is responsible for
" ednea.ting the Concept I puplls has grown slightly to match the relatively
small increase in enrollment, The 1973-74% school year has brought a new
Instructional Leader, Mr., Les Robinson, who heads a staff of nine teachers.
Throughout the three years of the program, student teachers and cdmmun;ty
resource people have served to supplement the professional faculty,

The courses of study in Concept I are based upon the needs and
desires of students and staff,

Concept I is , , , for students who wish to share in the

responsibility of designing and implementing their own

curriculum, Each student with the help of an advisor develops

an academic program sulted to his own interests and needs,
It should be noted that some Concept I students take Concept II (tra-
ditional program) classes which are not offered in the alternative,
while others participate in Inter-Cept (combination classes of Concept -
I and II pupils), Inter-Cept was eliminated in January of 1974,

Although individualization is the key to understanding the Concept

I method, instructors also utilize the small group approach to teaching,
Student evaluation is done on a monthly basis and grades are Optional,
though most students choose to have them, Creditz are negotiated be-
tween student and teacher when a final evaluation form is completed at
éﬁe end of the school year,

The administrators, teachsers and students express different views

of Concept I, Each group sees different strengths, weaknesses and
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problems, though no one feels that the alternative should be abolished,

Some ¢of the comments made to tbis researcher echo certain observations

‘made in formal written evaluations of Concept I, required of experi-

mental pducational programs by the State of Ohio, if state approval is
desired by the school sysiem....However, it should be noted that informal
and more frequent program evaluation also occurs in faoculty meetings
where current problems may be discussed openly,

Like other educatinnal endeavors, Concept I has had its difficul-
ties, It is evident that certain transportation, space and communication
problems have been solved, Questions concerning student evaluation proJ
cedures, oredit assignment, enrollment and class load imbalance are yet
to be answered, .

Attempts are heing nade to communicate the Concept I idea to the
Beachwood Community and the greater (leveland eduscational community,
Speeches are made, relevant:conferencas and meetings are attended, news-
letters are sent out and visitations are made to other schools as ob-
servers are welcomed into Concept I, Thus dissemination of informatiem
about the progrom oscurs in var.ous ways, However, it is difficult to
assess the impact of the alternative,

Key persons interviewed for this study imply that they hope and
believe permanent status lies ahead for the experimental venture,

Various predictions of growth and change have bsen made, However, only
time will tell what specific alterations and expectations will direct the

future development of Concept I at Beachwood High School,
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Berea City Schools: The Roaring 100's
o An Abstract

The Roaring lOO'Q, an alternative adopted as part of the program
at Midpark High School in Berea, Ohio, was designed to meet the needs of
a group of students whose scholastic records were far beﬁeath the level
at which they might be expected to perform, Through a flexible attitude
toward the content of the courses taught, personalized instruction, and
subjective evaluation of the students' performance, the 100's faculty
“hoped to induce in these students a more pPositive attitude toward school,
ihe community, and themselves, Concurrently, they attempted to provide
the 100's students with a background in English, soclal studies, math
and science which would enah;e them to proceed towaxd graduation through
Aone of the traditional programs offered at Midpark,

The 100's program was adopted into Midpark's ourrioulum in the
Fall of 1970, at which time the approximately 100 students enrolled in
the course were divided into four mutually exclusive groups that re-
mained together for the duration of ﬁﬁe school year, Each group studied
English, math, soclal studies and blology under the direction of four
teachers who also formed a group which met monthly with a guidance
counselor to discuss problems within the program as well as the performe
ance of individual students, |

After its first year of existenc;: it was decided that the stu-
dents should be further placed into & group of students whose behavior

in oclass was marticularly disruptive and a second group who merely lacked

the motivation to perform up to their potential, In its second year of
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existence, 100's students were also permitted to schedule courses other
than thoée formerly mentioned, rrovided they malntained an adequate per-
f;;manoe in all of their classes,

When, in 1972, the Berea Board of Education decided to tighten
the school tudget, the small class size and extra time éllotted to 100's
teachers for preparing their classes became luxuries which could no
longer be sustalned by,Midpark;s tudget, The program, therefore, had to
be formally eliminated, although many of its techniques are currently
used in classes for students who are classifled as slow learners,

Midpark's efforts with the 100's students, furthermore, has
oreated a ooncern throughout the Berea school system for providing al-
ternatives for the underachieving student..Plans are, therefore, under-
way t0 set up a new program to meet their special needs and will 1nvolvéw
cooperative efforts on behalf of Midpark and the two junior high schools
from which it derives its population, Drawing upon many of the ideas
generated by the Roaring 100's, an expanded q%fort is being made to fur-
ther provide alternatives and individualize instruction for these stu-
éents.

The Cleveland Public Schoolss The Woodland .Job Centex
An Abstract
The Woodland Job Center, which has local, state and federal
support, represents the efforts of The Cleveland Board of Bduocation and
The General Electric Company to reduce unemployment and curd the drop=-

out rate in Cleveland's inner-city, Studies showed that in 1967, the

ot
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school dropout rate was 4,000 annually and the unemployment figure was
fifteen percent in the inner-city opposed to three percent in greater
Cleveland, As a result, the 1967 relief cost was $50,000,000 in
Cleveland, This represented a 506? inorease over the 1955 figure.
These statistics were so alarming to the community, ﬁusinessmen, and
educators that they joined forces and oreated The Woodland Job Training
Center, |

n 1967, The Genersl Hectric Company donated to the Cleveland
Board of Education, a four and one-half acre building located at 4966
Woodland Avenue, This was considered an ideal site for the center be-
cause 1t was in the inner-city as well as being close to major east-west
thoroughfares and oross town bus routes, Fﬁllowing building preparation
and fmqgram planning three pmograhsuwere implemented that were designed
to provide tasic and remedial education, training in job skills and Job
placement, The objectives werebto attract the elghteen to twenty-one
year old dropout who wanted £; return to school on a part-time tasis, the
sixteen to twenty-one year old who needed training for immediate job
placement and the hard-core, inner-city, unemployed persons needing job
training and remedial education, The three mrograns incorporated the
efforts of Job Opportunities in the Business Sector (JOBS) and National
Alllance of Businessmen (NAB), Job Training for New Workers and Work
Study.

In its infanoy, various local companies were to refer new employ-
ees to the center where they would be trained in those areas required by

thelr employers, Upon completion of training the individuals would go
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to work in company plants, This plan had the advantages of giving in-
dividuals immedlate employment as well as income during their training, -
but it unfortunately resulted in persons only being prepared for one -

Job with one company, As a result, in 1970, the programs began to focus
on the acquisition of skills possessing greater diversity of application,

The three original pmoérams were expanded to include training in
the areas of building maintenance (carpentry, plumbing, electricity),
auto mechanics, drapery and power sewing, machine shop, clerical, medical
assistants and The General Educatiun Diploma (G,E.D.), Progzrams to be
implemented in the near future include, printing, automotive engine
machining, auto body'repair, recreational vehicle maintenance and diesel
equipmeht maintenance and repalir,

The center is staffed by employees of The Cleveland Board of
Education, Each instructor is a master craftsman in his fleld, possess-
ing an average of approximately twelve years experience, All programs
are either one or two year courses requif%ng forty-eight weeks of in-
struction per year with daily class sessians from elght-thirty to three-
thirty., Class sizgs are generally around fifteen which permits consid-
erable individualized instruction as well as much time for teacher
observatlons of student progress,

The Center's trqinees benefit from the experience of their in-
structors in additlon to counseling and preparation for the G.E.D.
examination, Upon leaving the center, at the completion of their course,
they should have obtained a saleabls skill, a high school diploma and

most importantly, & new attitude towards themselves and others,




4

The Cleveland Public Sghoolss The Work-Study Prograi .
An Abstract

The Work-Study Program of the cleveland Public School System was
established in April of 1962 as a result of a survey conducted by the
Cleveland Boé.rd of Bducation and the Cleveland Welfare Federation, The
survey began in November of 1961 to delineate the problems confronting
out-of-school youth between 16 and 21 yeats of age, The Work-Study
Program was esta.bnshed in response to the survey's indication that such
& program was needed to sexrve the increasing number of unemployed out-
of -school youth,

B The program was primarily designed to serve by offering an al-
ternative to obtaining a high school diploma and at the same time allow-
ing students to gain valuable work experience, There are rresently 457
students enrolled in the program and more than 900 students have graduated
from the Work-sStudy Prosram in its eleven year history, ‘

The program received federal funds, through OEO, Title II from
November 1965 to February 1967. At that time, a out in Federal Funds
vas made and a subsequent proposal for funds was made through Title I,
ESEA, Title I funds supported thirty percent of the program for an
additional year, and since 1968, the Cleveland Board of Bducation has
supported the program,

The Work-study budget comes out of the general fund of the (Cleve-
land Board of Bducation; for 1973 the budget totaled $161,403,00,

The Work-Study Program is located at 4966 Woodland Avenue near ﬁhe

downtown area which contains a great ooncentration of drop-outs, The




BEST COPY AVAILABLE é

rrocran hos the use of the third floor of a tuildin: which it shares
with the Wocdland Job “raininz Center.

The Work-3tud: iro:ram is accredited as a part ol the Cleveland
Zxternsion Hi~h Jchoecl, and all eleven teachers involved in the oroIxr:im
are “ull; certified, Students in the Work-jtudy iro-ram take the
sane courses ror hi:h school gfraduation as.would any other student
in the Clevelard iublic school System, In addition, students na: earn
credit points {or work experiences, Ccunselin: is desi:ned to serve
the student's individual, educational, vocational and nersonal needs,

There are no study halls, lunch perioeds, fte., and tyvically
students ornl: attend classes that are neeged for sraduvation, The re-
mainder of the student's day is spent in part-time or "cooperative"
employment, Students are made resnonsibtle for their own education ard
must also asswie the responsibilis: for perfotmiﬁg satisractoril: in
thelr work experiences, 1In most cases, studeats receive wages whish
are comraratle to others ensared in the same type of enplo: ment and
‘must typicall: pro-ress satisractoril: in their course worx to avoid
termination 1r thelr eaployment, Jobs are obtained throu; h the
Lecurational ilannin: Comnittee of the Clevelaid Welfare Federation,
now the raderatlon for Communit; plannirg, and emplo:ers are usuall:
covperative, MNost studenis who comnleite the Wori-3iudy ro ranm coui-
tinue worklrn [or the same emrlo ers <hnat ;rovided thew with oart
tine wors=siud: jobs,

inere was a:n evaluation done in Uetover ot 1966 b the Division
O, decevarch, nost of the pecglelieel that the ~rc. rum's iwelve

vear histery 1s a susficlent evaluation of succces, .ne fact that
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over 900 students have received high school diplosis that would not
probably have done so is a further indication of success,

The program's single most critical problem for the past few
years has been finances, The program has suffered as a result of budget
outs, particularly those related to books and other necessary materials,
Most concerned with the program, however, are hopeful that in future
years they will be better financed, as long as they are serving a real
need in providing a realistic alternative to the out-of-school un-
enployed youth of Cleveland,

Cleveland Heights-Unlversity Heights City Schools:
New School - An Abstract

The Cleveland Heights-University Heights Board of Educatisn has
advocated flexible educational options for some time, In 1969 a program
was initlated in Heights High School which allowed for more student in-
volvement in the learning experiences related to social studies, English,
and later biology. Simultaneous involvement in both Flex Program and
traditional schooling, however, resulted in a number of frustrating ex-
periences for students and teachers, A total environment was sought
that would enconpass all areas of learning and offer the student a
complete optional curriculum, In September 1973 this program, known as
New School, was offered to any Heights High student who wished bo parti-
cimte,

This three year experimental program is divided into two learning

groups called Communities of learning or COLS., Each COL has approximately
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150 students and its own staff of eight teapchers, A co-ordinator and
four support staff service both COL3, The students and teachers of each
CCL work together to develop their own community plan of organization
and design their own curriculum,

Even though each community develops its own unique set of ob-
Jeotives and goals, the following are common to all of New Schooli
personalized involvement of the student in his education, development
of self confidence, develorment of basic personal and academic skills,
development of deéision makinz ability, realization of the relevance to
maintain contact with the larger school community.

Each COL is split into small groups, called "homegroups,"
which consist of students and a faculty advisor, A homegroup arrange-
ment allows for students and teachers to establish a closer rapport,
fulfills administrative requirements (e.g, absences, evaluations, etc.)
and facilitates a check on credits by having access to the student's
daily journal of his learning experiences,

New School is located in a separate wing of Haights High School
80 that it can be separated geographically from the traditlional sehool
rrogram, While most classes are held in New School, scme courses are
taken in the traditional school because they can’t be offered in the
alternative program, Many learning experiences, however, occur outside
of New School and Heights High, New School students are encouraged to
use the entire community as a classroom,

within New School classes may be taught by certificated teachers,

students and resource personnel, Though classes emphasize skills in
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English, social studies, soience, math, foreign language, no attempt is
made to ls ol a course as an English course, science course, etc, The
leacning rogram is multi-disciplinary and oredits are given accordingly,
Students, however, will be provided with a desoriptive transcript of
their activities in New School,

Since the School Board felt that New School shouldn't offer a
more expensive program than the traditional one,foundation assistance was
sought to cover additional expenses incurred in beginning a new program,
These extra funds cover the salary of a co-ordinator and ray part of the
costs incurred by the orientation and evaluation,

Bvaluation of New School osours at séveral levels, Teachers are
evaluated by themselves, theii students, an& the administration, A
student's performance is Judged by his teacher, student teacher or resource
person, Evaluation of the total New School program which 1s a state re-
quirement is currently being conduoted by Center for New Schools,

New School has been in existence only since September, Consequently,
it is a. new and evolving learning experience, This study hopes to desoribe
the realities involved in starting an alternative to treditional education,

Mayfield City Schools: Early Graduation Program, A Prototype
An Abstract

Early Graduation is an alternative open to students at several

Cleveland High Schools. This study has described the program at Mayfield

High School as a prototype of the many programs that exist,

The early graduatlon program at Mayfield High Sghuol came about
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as a response 0 the unique need of certain highly motivated students,
Most of the students who had petitioned for early graduation were capable
of leaving Mayfield High School intellectually and emotionally, Some
wished to begin college while others wished a job or travel,

Thus a definlte need bacame apparent to the Administration of
Mayfleld High School as pressure by students and parents began to mount,
Cortaln students had been allowed to graduate before the formal program
was organized from 1971 through 1972, but they still received their
diplomas with their graduating class. Many tright and highly motivated
students were able to finish all of their required course work in three
years and were definitely ready to depart, Certain procedures were set
up for these students which included meeting certain requirements such
as minimum grade point average, cut off dates for planning early grade
uation and approval by the parents, counselors and principal,

A formal program was finally developed and instituted for the
1973-74 school year, The informal program up to this point had produced
seven early graduates, Two students have applied to the formal program,

The Administration and counselors of Mayfield High School feel that
holding tack students who are ready to continue their development and per-
sonal gsowth elsewhere is detrimental, Due to the wide range of individual
developmental growth rates, some students are naturally going to mature
much faster, allowing them to cope in the adult world sooner than others

of the same age., Mayfield High School provides these students with the

opportunity they deserve,
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Parma City Schools: Education Through Inquiry
An Abstract

Bducation Through Inquiry (ETI), Parma School District's
altornative progfam for grades nine through twelve began as a pilot
Program in March, 1370, After rewriting goals and objectives and
after trying diifferent methods and topics, syllabi were compiled for
ETI, This alternative program is especially designed for the un-
motivated, potential dropout who may be having difficulty passing
Englisa and/or social studies in the traditional program but who
may be performing well in vocational courses.

Bducation Through Inquiry is a combined English and social
studies program, The inductive method is used in teaching the ETI
curriculum, One and one-half to two continuous hours is alloocated
for BTI. A student enrolled in ETI earns two credits, one for
English and one for social atudies® Two teachers, one English and
one soclal studies are members of an ETI teanm,

The ETI program is functloning within eight schools, three
senior highs and five junior highs, Approximately two hundred stu-
dents are enrolled in this program with class sizes of approximately
twenty-five to thirty students, |

The goals of the ETI program as adapted from six original

goals encompass nine areas:

1, Communication

2, Value Clarification

3. Thinking 3kills

k4, Occupational Goals

5. Broadening Learning Experiences
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6. Lleisure Time Activities
7. Self-Image
8., Class leportment
9. Soclial Problems
Béhavioral objectlves were written to expand each goal,

.Bince the program was innovative and an alternntive to the
regular program the system of grading was altered to pas.:=fail, In-
stead of comparing students to their neers and instead of using
national standards for comparisons, it was decided to use a system of
pass-fall in Septemﬁer. 1970,

Since ETI is an alternative program within Parma's secondary
schools, the funds for operating this program are allocated from the
school system's budget. From the information obtained there was no
evidence of monies received from other sources,

With regard to the msmbers of the ETI staff, there are twenty-
two in all, A mixture of expsrienced and non-experienced teachers can
be found within this program., When foasible the ETI teams include one
male and one female teacher, The teachers in the program either volun-
teered or were asked to be participants. Two of the teachers had pre-
vious student teaching experience in ETI,

ETI has been promoted to students through a description in their
course gulde, Many students have learned of ETI thrcugh thelr friends,
counselors or teachers,

An article about EII has been written and published by two

former ETI teachers since the program has begun, A workshop for educa-

tors where ETI wes presented has also besn a means of spreading word of




this alternative program in Farma to others,

During May and June, 1971 an extensive evaluation was made by
many persons within and outside the ETI program, Many days were spent
in dialogue conferences with parents, administrators, teachers and
students, The results of this study were reported and changes were
made which are reflected in the current progranm,

Shaker City Schoolss Catalyst
An Abstr-at

The Shaker Heights High School’s Community Council was instru-
mental in the creation of Catalyst, A grant of $16,610 fundea this-work.
Approximately half of the money came from local tax funds and half came
from The Jennings Foundation, The Comnunity Couneil, composed of parents,
students, teachers and administrators met Ei-#eekly during the 1971-72
school year, Besides visiting schools and listeniné.£o a variety of
outside educational speakers, the members discussed such topice as;
present and future courses, grading and evaluat.on and goals in teaching
and learning, They worked in four task groups, The recommendation for
Catalyst came from the 'transition-~-school without walls’ group, In
March, 1972, the Board of Bducation approved Catalyst and the program
commenced in September.il9?2.

The purpose of Catalyst 1s "to provide alterrative educational
program opportunitles for students who are dissatisfied with their educa-
tional program but who alone are unable to define or design a program

that will meet their needs, Although credit can be glven for a Catalyst .
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project, Catalyst does not interfere with or replace existing courses,
Catalyst involves a counseling service, Students receive help in

finding a resource person and in designing an independent learning
project in the community. Resource persons agree to work with the stu-
dent and to make an evaluation of the iearning experience, The community
includes a wide area: social agenclies, the school, the business world,
cultural, medical or other educational institutionms,

Located in a 20" x 20" room in the high school, the space used
by Catalyst is subdivided into a staff office and a meeting area, The
office area 1s used by the two staff members for student intervie.s and
counseling, Tn the meeting area, student seminars and other conferences
take place, -

Catalyst expenses during the 1972-73 year were $25,309, Local
tax funds were used to pay the salaries of five part-time staff members,
During the 1972 summer, continued planning costs were approximately
$1000, The 1973-74 budget is set at $14,500, This figure represents the
salaries of two part-time staff members and is derived from school taxes,
Rarely are community resource persons paid, and, when they are, this is
the student’s expense,

Avout 1700 students attend Shaker High, During 1972-73, approx-
imately 81 students used Catalyst, In the fall of 1973, approximately
90 students were involved, Many more students spend time talking with
the staff than actually develop projects, Catalyst students range
academically from able to poor students, from students who like Shaker

to others who are 'turned off’, Twice as many Seniors use the service
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as do underclassmen; nearly equal numbers of males and females are
involved,

The Catalyst staff are teachers with experience in counseling,

In addition to shariné the responsibllies of working with students, they
also report on the program to the school community, School guldance
counselors refer students who could benefit by the program,

Students may use Catalyst anytime during the year, 1In the initial
interview, the.student exrresses his educational needs or goals, Staff
and student decide what kind, if any, Catalyst project will satisfy
these needs, After finding a sponsor, the student writes up a contract
which is signed by sponsor, Catalyéﬁ advisor, parent and principal,

(A 1973-74 11ist of projects and sponsors can be found in the study), The
student keeps a log of his activities, He discusseg his experiences and
problems with staff and with Catalyst students in seminais, After a
predetermined number of hours, the student, sponsor and Catalyst advisor
evaluate the learning experience, and credit is decided upon,

Staff, students, teachers, and administrators have informally
discussed and evaluated the program, A more formal evaluation is planned
for 1974, Persons involved with Catalyst have disseminated information
about it, In addition, Catalyst staff and the Shaker mprincipal have ex-

plained Catalyst in workshops on Alternative Bducation held in the

Greater Cleveland area,
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CHAPTER 5
CONCLUSIONS, IMPLICATIONS AND RECOMME:DATIONS

It becomes the task of the project director to formulate con-
clusions, discuss implications for further study and submit recommen-
dations relevant to the findings of the study, Though the major focus
of this study has been descriptive, certain conclusions, implications
and recommendations are suggested by the data, The ideas herewith
presented result from the project director's analysis and evaluation
and do not necessarily constitute conclusions formulated by the re-

searchers or the sponsors of the study,
Conclusions

This descriptive study of alternative programs in public high
schools has shown definitely that there are different methods and
techniques being utilized in the greater Cleveland area in 1974, and
that students differ in learning styles, attitudes and aspirations,
Alternatives are not only for one group, be it radical or conservative,
but they are moving into the mainstream of public education, The
National Education Association in a recent task farce report on com-
pulsory educatlon concluded;

There 1s no question but that all Americans require education
but as soclet 's needs have come to Chan @ So rapldly there has
also come the rneed _or a much wider varlet. or aiteriatlves —or
securln ; the required equcatlion; and man. ot these allerrnatives

will need to LE -UrSUsL In Wa S otheT Lhan ihoce by which most
schools resently operate and are orranized,+

67
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There is recognition of the fact that traditional school environments
are being changed trom self contained classrooms to flexibly arranged
programs which include a variet; of learning environments, materials
and schedules, Schools serve a soclety that is no longer considered
monolithlic and is recognized as having diverse members with diverse
types of economic resources, community expectations and political
pressures, The study has looked at how public schools in both subur-
ban and urban settings are trying to meet the needs of a pluralistic
soclety,

The study has further shown that school districts, knowing
that some of thelr students seek and need alternative ways of learning
within their school systems, have seen fit to provide these., Some of
the school districts are committed to meeting thege ygeds through Pro-
vision of total alternative public school programs open to any student
in the system, whereas, others have programs that are an alternative
part of the traditional program and that serve a distinct population,
Some of the prozrams such as New School are in their beginning phases,
others such as the Berea One Hundreds Program have gone throuzh self-
study and have merged tack into the traditional school cur lculum,
Certain problems were noted by some involved in the programs. Often
these included limited funds and/or space, poor community or outside
staft support, staff and time limitations and screening. These pro-
blems were usually reallstically assessed by the staffs and solutions
are bein: souzht,

Another factor which became apparent from the study is the rela-

tionship of some of these alternative progsrams to the alternative schools




studied in 1972-73, Some of the persons interviewed for this study

were quick to point out the influence of one of the alternative schools
in helping them to conceptualize and formulate their prosrams., The
alternative school most diséussed was CULC which seems to effect the
prosram development of Catalyst, Corocept I and New School, This

suggests that the private alternative schcols have served and continue

to serve an important function vis-a-vis public schools and that further-
more, alternative public school programs can serve this same type of

function within thelr own and other systems,
Questlons Posed by the Foundation

At the outset of the study, the Martha Holden Jennirgs Foundation
posed two questions for the project director:

l, Are the alternative public school programs meeting
real needs within the cchool systems?

2, What should be the rols of the Foundation vis-a-vis
these programs?

The project director feels very strongly that the programs are
meeting distinct needs within the public schools and that there is a
role for the Foundation to have vis-a-vis these programs, The discussion
of question one will follow as part of the conclusions, Question two will

be discussed in the section entitled "Recommendations,."
Programs Meet Unmet Needs

In the Judgment of the project director, the alternative programs

are meeting real needs in the public schools. It became very clear, as
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a result of the study, that no matter what the current status or focus
of the programs, it appears that those who are involved in them are ocom-
mitted to the continuation and/or expansion of public school alterna-
tives, |

In a pluralistic society which recognizes the importance of the
existence of choice for its citizens, alternative public school prozrams
provide choice for students who have litile or no choice about atiending
a compulsnry school system, These programs allow the student and parent
a choice of a different program which may provide the only way in which
that student may be able to remain in the public school setting. This
is extremely important for the student who cannot go outside the public
school to obtain needed choice and who cannot function in the traditional
program,

It se2ms that some students benefit from having a program avail-
able that is limited in scope and purpose, This often means a more
personal settinb wherein students may find a oommunity which is lacking
in the large high school setting, This does not mean that the large
setting should be eliminated for this is often whay many students desire,
but for those who feel alienated 1u.this setting, & limited rrogram can
make a differerce, Mogt of the programs, especially Concept I and liew
Sehool, provide a small setting, with a few, sharply defined objectives,
They migh{ be described as communities, much as New School has called
their groups, "Communities of Learners." The size of these programs may
become one ot the important variables to which, one day, their success

may be attributed,
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These programs should be kept small in size and focus, even 1if
this mean; providing more than one alternative program within a school,
Going along with this type of thought, program goals should also be
limited to the type of praotical, achlevable ends which can be met
realistically within the limits of the program,rather than trying to

meet all student needs within one alternative program,
Programs Serve as a Catalyst

Another factor also seemed to be evident fromthe study, though
no documentation for this is available, These programs seem to act as
a catalyst to stimulate the thinking of others in the schoql system who
are not directly involved in the program, Though causuality is very
difficult to rrove, and was not intended to be shown by the results of
this study, nonetheless, the desoriptions of two of the programs lead to
speculation about thelr effects on the total school program, Though the
Berea One Hundreds program has been completely altered in format from
its beginnings, it is interesting to note that currently the Berea School
system is moving into providing many other alternatives for its students,
Beachwood's Concept I program seems to have been one of the influencing
factors in the creation of a new program called Intercept which combines
elements and staff of Concept I and the traditional Concept II program,

Though some of the programs seem to act as & ocatalyst for the
rest of the school system, it should also be cautioned that sometimes

other staff view these programs in negative ways, They do not support
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them and often use them for placement of difficult, unwanted students,
This study did not deal with total school attitudes toward the al-
ternative prosrams, but this is an area that should be dealt with by

those desiring to formulate new alternative public school programs, .
Programs Allow for Innovative Types of Learning

Most of the programs described provide alternative learning en-
vironments and opportunities for the students. Learning takes place
in many different ways and settings. The Cleveland Public School pro=-
grams provide students an environment in which to acquire needed skills,
Alternative programs have shown the value of experience to the student
as learner, They have allowed the student to experience the real world
and real work as in Catalyst or the Cleveland programs, The Mayfield
Barly Graduatlon Program has allowed students the freedom of early
exit from the system, They have provided the student with opportunities
to test out their interests in a real setting and to work with community
problems as the Parma ETI students do., The programs have not rejected
traditional learning interests of students and most of the programs
allow students to learn in the traditional mode as well., ETI, Berea
Hundreds, Concept I, Catalyst and others provide for this, The btasic
learning skills are a part of the alternative programs, in addition to
foocus on student interest, experience and input, Thus both students and

teachers play significant roles in developing the educational progranm,




Programs Provide Choice

It has been amply demonstrated that the programs-involved in this
study provide much needed and wanted cholce for public school students,
Whereas traditionally the student in a comprlsory school setting had
little or no cholce, there 1s now avallable some choice or alternative,
Students at Mayfleld may choose a program which is completely separate
from the usual rrogran and students at Shaker High School may choose to
spend a 1art of their school day engaged in alternative projects provided
by Cdtalyst. |

On the btasis of the above conclusions, and the'positive support
noted by those working with the programs, it 1s felt that these programs
are meeting real needs and should be continued and expanded as alterna-
tives in the public schools,

Implications
For Further 3Study

Research studies answer many questions, but they also raise fur-
ther questions, As a‘result of thls descriptive study, many questions
were raised in the mind of the project director that were not intended
to be answered by this study, Nonetheless these questions should at
sometime be considered., These implications are not necessarily being
suggested as research areas for the foundation to support, but rather as
separa‘e questlions which might be of 1nte£est to futur; researchers in

alternative education, A discussion of these issues follows:




(1) Detinition of Alternatives;

within publie schools, there is no choice of attendance since pudlic
eduoation is compulsory, Since each student must be engaged in some
school related activity for all of the school hours stipulated by the
State Legislature, options, by the very nature of the school structure
are limited. Thus the Question should be posed as to the degree to
which alternatives can exist within a compulsory school system,

(2) Choice ot the Program;

Implied in the theory of alternative education is the idea of
cholces--choices by students, parents, administrators, and the community,
In cases where these options are limited to certain elements of the
school population such as the slow learner, the drop-out, or the very
bright, then the idea of choige comes under question, Further anytime
adult permission is involved, whether it be that ot the counselor, the
teacher, & test or the parent, student options are agaln limited by the
respective biases ot the choosers, How the program is publicized effects
cholce, Do all people who are eligible have the opportunity to know
about the program?

(3) Structure and Content;

What dres open education mean? Does it mean open mind or open space
or open education or all of these? Certain students require a good deal
of structure, those in the military academies that Professor Glatthorn
cited do; yet do these tradtional structures preclude alternatives? He
would probably answer no, Rigid structure serves the needs of some alterna-

tives, while open structure is the best environment for others, And the
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question of course requirements is implicit here as well. Should there
be required courses? Must the prosram include essential or required
academic subjects? Should the alternative require a certain amount of
time spent on the part of the student, or can alternatives be a minimal
commitment or just another elective or short speclal prcject? Should
credit be given for experiences the student has anyway, or should these
be unique to the program? Is it the instructional technique such as

team teaching that qualifies the program to be an alternative, or is
there room for lecture, as well as innovative te&éhi@g“étyles? Does

the age of a program affect whether it can be obnsi&ered an alternatiye
or not? 1Is 1t just the Hawthorne effect that is responsible for success?
Do only experimental programs qualify as alternatives and once they be-
come institutlonalized, are they disqualifled? Answers to these questions
will have to be reserved until there has been more éxperience with the
mograms, Some of the programs described are several years old and might
help to provide some of these answers,

(4) Learning and Teaching Stylesi

More research in the areas of student learning styles and teacher
teachinz styles 1s indicated. If and when this information becomes
avalladle, it will provide the tasis for educational decisions in al=-
ternative prozrams, Alternative program decisions should focus on
trying to match learning and teaching styles when this information be=
comes avallable throuch diagnosis. Thus the unique vélue of these

programs and the uniqueness of the student they serve will be more

apparent,




(5) The Voucher Plani

bBxperimental use of the voucher system is in effect now and it has
many implicatlons for alternative programs, as well as traditional pro-
grams, If vouchers were supplied to individual parents or students,
would school systems accept students from other districts who wish to
become part of the alternative offered? Would the voucher system allow
for more experimentation with alternatives or cross-district coopegative
arrangements which could be easily funded using this resource?

(6) Program Leaderships

Is there any correlation between the development of an alternative
program and the type of leadership it has? Is continuity of leadership
an lmportant factor in the strength and longevity of a program or is a
charismatic, initiator type of leader needed to get a prosram started?
Both types of leaders worked in the different alternatives in Cleveland, -
Should leadership be authoritarian, demoocratic or, as in one of the h
programs, shared?

(7) Purpose in Alternative Procrams:

A look at the purposes of the prosrams seems t¢ indicate that most
reflect the school distriet's overriding philosophies of education as
they very well should, In some instances, some of the prozrams have more
emphasis on social purpose, where their intended effects are on the
society, rather than the individual, This seems to be so in the Education
Throuzh Inquiry and New School programs in additlion to others, In these
cases the student is dealinz with societal prodlems directly, Is it

Just the means which are different in alternative programs or should these
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prozrams have different ends in order to fully meet the needs of their
students and communities? Are the public school alternatives different
from alternative schools because their purposes reflect “hose of the
total school system rather than unique program purposes?

(8) Impartiality as a Value:

In juxtaposition to what has been considered throughout the study,
the question should be raised as to whether a public school, which was
created to provide equal opportunity for all, can and should be pro-
viding alternatives, These may be a philosophical conflict between
individualized or alternative treatment and impartiality, Standardiza-
tlon, often considered negatively because it leads to conformity, also
has the positive value ot impartiality, So while the standardization of
school programs tends to stifle creativity, fosters alienation for certain
individuals and blunts student motivation, it also allows for collective
decisions ziout fair play and holds in check personal prejudices, Those
who are reshaping the system thrcugl: the vehicle of the alternative must
ray- heed to the value of falrness, Thus the will to create a more just
soclety throuzh more genuine pluralism in the schools will require great
imazination and the will to alter very btasic beliefs and functions ot

school s, stems,
Recommendations To The Foundation

Direot foundation support of alternative public school programs
is not as crucial as it is in the case of private alternative schools,

since public schools have a base of tax support. However, this does not
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mean that Foundatlion support is not indicated or necessary, There are
other roles that The Foundation can and should play vis-a-vis these
programs, Following is a 1list of recommendatlons of ways in which the

mroject director feels The Foundation can play a unique role:

1, Fund Programss

It 1s recommended that The Foundation contlinue to fund aspects of
these proirams for which there are no budgeted public monies, Often
this money can be used as seed money to get a program started as was
done in the case of Catalyst, Monles might also be provided for
community councils or grass roots groups to work with alternative pro-
grams in helping them get started, Alternatives provide a way for
community groups to get totally involved in control of the educational
process,

2., Continue Descriptive Studies:

It is recommended that descriptive studies be continued, It is
important to continue to build the alternative educational literature,
in .order to provide an historical record, material for others to use as
a resource and material for dissemination of information to other educa-
tors or to parents and students who may want to avall themselves of
these programs but have litile or no way of finding out about them,

3. Evaluation Studies:

It is recommended that requests for Foundation sﬁpport for evalua-
tion of i‘hese programs be looked at carefully considering the stage of
\

development of the prosram and the type of evaluation proposed, Allan




Glatthorn, one of the leaders of the alternatlve movement, made the
specific reommendation that alternatives not be evaluated during thelr
formative years, but rather be allowed first to develop their programs

fully, Glatthorn urged that alternative schools be allowed to fumble

or even to fail ard note their own problems and that 2 moratorium on

evaluation of programs be declared, There are few instruments avallable
to measurs the kinds of outcomes that are valued by alternative schools,
Traditional testing devices should not be used to evaluate these types
of programs, If the alternative is right for those in it, then 1t is
not necess:..ry that it be compared to more traditional programs, If an
evaluation is projected, it should be based upon the prusram’s own goals,
as was the case with 2II in Parma, and instruments should be used which
will measure these. New criteria and instruments need to be developed
for alternative prosrams before valid evaluatlon can occur.

4, Support Conterencest

It is recommended that the Foundation continue to support and facil-
itate dialogue amnnz those interested, those who are exploring interest
and those who are involved in alternative education, This may be done
through conferences which serve the positive funetion ot arousing con-
sociousness about alternatives,

5. Support Workshopss

It is recommended that The Foundatlon support effotts at Teachex
Training in the form of workshops on Alternative iducatlon in coopera-
tion with school districts and/or universities, to help teachers and

prospective teachers develop thelr own ideas on alternatives., These
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types of workshops would be predicated on the assumption that often the
most siznificant alternatives emexrzge from grass roots groups and that
these groups need support to develop their plans,

To facilitate the involvement of those in the exploratory phases
with those in the doing phases, a type of residency could be develcped.
Residencles in alternative programs for teachers and administrators who
need to have actual experience in programs before trying to implement
them could be supported.

6, Establish a Clearinshouses

It is recommended that The Foundation establish (in cooperation with
a university and a local school district) a center or clearing house of
information as a resource for the Cleveland area for persons working for
chanze in schools to gain information and sﬁppdrt.. In ihis center,
current information, media, resources, workshops, and dialogue would be
maintained and kept current for use in the Cleveland community, It could
also try to interpret alternative programs to colleges and universities

since this has been identlfied as a need by those in programs such as

New School,

7. support Students:

It is recommended that The Foundation provide support for individual
students to attend alternatives in other schools. This could E? done
using the concept of the voucher plan or an educational credit card,
This was recommended last year for alternative schools, but if inter-
district cooperation could be obtained, it woild be feasible for public

school alternatives as well,




9, Inter-District Alternative:

It is recommended that The Fourdation facilitate the formulation of
an inter-school system university mcdel cooperative alternative program,
The Mace Assoclation had supported an inter-district alternative schooi
feasibility study among four public school districts, This might be re-
evaluated in view of the current study, or perhaps the districts might

explore the possibility of cooperative efforts in allowing students from

one district access to an alternative in another district which better

meets thelr rneeds.
SUMMARY

This study has demonstrated that alternative public school pro-

grams in the greater Cleveland area are important. They are serving a
diverse, pluralistic society. They terd to meet unmet needs of partic-
ular groups, the: seem t0 serve as a catalyst within and outside the
school system; they allow for innovative learning and teaching styles
and creative learnirg environments; and they provide choice for students
who need a different type of program than that traditionally provided.

Several implications came to mind as a result of the study which
susgest areas for further research, thoush not necessarily those which
should be supported or ziven top priority by 7The Foundat}on. Following
the conclusions and implications, several recommendations were made as
to the role of The Foundation vis-a-vis these prosrams, It should
eontinue to support the descriptive study of alternatives, keep evalu-

ative research at a mimimum ir the be;inning phases of a pro-ram;
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prpvide seed money to new programs to give them a start or fund aspects
that cannot be provided throu:sh public money; fund further reseaxrch on
alternatives; sponsor conferences tc disseminate information about
alternatives; support workshors on alternative education in cooperation
with school districts and/or universities; establish a clearinghouse of
information in the greater Cleveland area as a resource for use by those
in the community who may wish to keep current on alternatives and;
foster inter-distriet cooperation in establishing alternative progranms.
As alternatives become available to the society in all aspects
of its existence, educational alternatives need support to continue to

grow and foster the ideas and ideals of a pluralistic democratic cltizenry,
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CIAPTER 1

INTRUDUCTION AND BACKGROU.ID

Education has always been“a priﬁéri'conéé;ﬁ iﬁ‘Aﬁeriééiuuﬁoﬁever,
although almost sveryone seems to agree that good schooling is essential
to the country and 1ts youth, there has been much disagreement concerning
how a good education is to be acquired, Throughout our history, educa-
tors have tried to improve upon traditional practices, methods, and ideas
which have existed since the beginnings of public school systems in the
United States, Some who have been concerned proposed that better schools
. would develop if existing programs were expanded with technliques such as
programmed learning, team teaching, and rémedial reading., However, more
recently, many have concluded that adding on to traditional ideas is not
the answer to providing better education, This is the reason that there
is a new and growing interest in alternatives to the traditional approach,
which has lead to the establishment of various experimental ventures
across the country, Just as public systems in other areas of the United
States do, Cleveland and suburban Cleveland high schools include a
variety of aliernative learning programs in an effort to provide a better
education in a non-traditional way,

Thls investigator's task was to write an in-depth description of
Concept I, the alternative program provided to students at Beachwood
High School, Various research techniques were utilized in order to ob-
tain the necessary information, Past and present administrators were
interviewed, as well as teachers and students, Teaching-learning situa-

tions were observed, and student questionnaires were distributed,
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Various written statements and program evaluations were surveyed in an
effort to find the facts necessary to answer the pivot qusstions of the
studys What are the purposes of the program? How and why did it come

into being? What has been its subsequent history? What program evalu-

ation procedures and statistical data exist? Does it appear that the
objectives are being met? What procedures have been established to
disseminate innovations to other schools?1

The administrators, faculty, and students who were questioned
and observed provided the researcher with data on the Beachwood alterna-
tive program, and the open school philosophy, Mrs, Rowena Hunt,
secretary, and a sighificant force within the program, also sexrved as
a source of information and insight into the operations of Concept I,
The alphabetical listing an? titles of those interviewed or mentioned
in the report, included in Appéndix A, may be a helpful reference for
the reader, It is hoped that the detailed description which follows this
brief introduction will provide an objective picture of one alternative
learning environment in a suburban Cleveland public high school,

Should a visitor interested in education walk into Beachwood High
School on Fairmount Boulevard, he would probably want to tour the unique
learning environment which exists on the east corridor of the south end
of the bullding, As he would come into the large open space, undoubtedly,
he would be intrigued by the learning activities and atmosphere surrounding
hin, The observer might find many students, or hardly any, dvpending upon
the time of day and the flexible plans made by staff and students for
learning experiences, If the visitor was one oriented to the traditional

classroom, he might not understand what is happening., Much time would
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have to te spent in viewing its operations before an observer could grasp
the philosophy and workingé’bf Concept I, Beachwood High School's alter-
native leaxrning program,

Basicallys

Concept I is , . o for students who wish to share in the
the responsibility of designing and implementing their.own
curriculum, sach student with the help of an advisor develops
an academic program suited to his own interests and needs,
Such programs might include individualized study in academic
disciplines, student-initiated intexrdisciplinary classroom
experiences, rroject - or problem-oriented studies, on-
campus college programs, community volunteer and work exper-
iences, and teacher-desigr.d classroom studies throughout the
school. Each student will have the opportunity to plan a

program bvased on %ny or all of these experiences and any others
he might develop,

The program is only one of a variety of "learning methods" available to
Beachwood High School students.,

That is, besides Concept I and Concept II, the traditional educs-
tional approach, Concept IV exists, This latter alternative ", , , is
designed to provide help for those students who learn in speolal ways."3
However, it enrolls a smaller number of students than does Concept I,
Considering the facts that some Concept IV pupils may have learning
disabilities, and a subtstantial number of its students are involved in
Concept II classes,u Concept I scems more appropriate for the purposes
of this particular study., Yet, Concept I must te seen in the Proper per-
spectives an alternative which was created to stand independently as one

cog in the wheel of Beachwood High School,

A Short History

The Concept I alternative learning program wus established at

Beachwood High School when a group of administrators, teachers, and
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students attempted to put into practice a theory presented in a position
raper written by MNr, Walter Marks in 1971, Dr, H, James Mahan,Beachwood
Assistant Superintendent of Curriculum, was introduced to Mr, Marks, in
the Department of Bducation at Ohio State University, Dr, lahan was
looking for a man with extensive background in ocurriculum development
and innovation; and Mr. Marks had the necessary qualifications, as well
as a strong interest in alternatives; Consequently, the latter gentle-

man was hired as Assistant Principal offBeachwood High School in early

July of 19?1.5 He brought with him the idea upon which Goncept I was
to be based, | |

On July 7, soon after acquiring his new position, Mr, Marks
called a meeting of other high school administrators, end Mr. Ron Naso,
the man wﬁo was to be the program's first Instructional isadexr. The
details of the original proposal were sketched and discussed, and the
ideca was accepted as a good one by all ooncegped.6 However, the question
was: when should Concept I be initiated?

It was concluded that one of three possidble starting dates would
have to be chosen: Septumber of 1971, January of 1972--second semester
of the 71-72 school year, or September of 1972, Mostly everyone agreed
that either second semester, or September of 1972 would be the best
cholce==oxcept Mr, Marks, He advocated the immediate implementation of
the program, Perhaps he felt that waiting would mean that compromises
might be made in his original ideas or, maybe he felt that he had a
mandate from those who had hired him to quickly get a vehicle for
curriculum innovation going.7 At any rate, with a little pressure from

ire Marks, the other involved Beachwood educators went along with starting




Concept I on September of 1971,

After that initlal acceptance, of course, it was still necessary
to obtain the approval of the five member Beachwood Board of Bducation,
Although the entire Bcard was enthusiastic and receptive to the theory
behind the alternatiQe, there were questions raised ooncerning budgeting
and the small amount of time to plan for a major program which was to

begin in less than two months, However, even though some felt that it

might be better to wait, on July 26, 1971, the Board of Education
approved the September 1971 beginning of Concept I by a vote of four to
one.8

The next step was to attempt to find a staff who cuuld operate
in a non-traditional educational atmosphere, Of course, Mr, Maxks,
along with Dr, Mahan, was the central force in hiring the first five
teachers, and one full-fime assistant who became a full-time instructor
second semester. Another full-time teacher was also galned second
semester when one of the twenty student teachers who served in Concept 1
that first year was hired, So 1% can be observed that the program was
staffed by seven full-time people in its first year. Mr, Ron Naso was
the teacher designated to oversee the operations, and perform administra-
t;ye dut;ps uithin Concept I--as Mr, Marks had to face Agsistant Principal
.'mresponsibilities for the entire high school when the 1971-72 school year
got under way, It was only two weeks before the first duy of olasses in
September of 1971 that this staff met, It should be noted that some of
the naibers were experienced Reachwood High School teachers.9

At that point in time, the only task remaining was to recruit

“an appropriate number of intsrested students in oxder to make the new
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program work, Newspaper publiclty, and letters to parents of high school

pupils got the messaze around. No limitations were sets no screening
occurred; no efforts were made to balance boy-girl enrollment or grade
levels, Any student, with the consent of his parents, could enter
Concept I; even some who did not decide they wanted to be involved until

after the beginning of the school year, When recruitment efforts ended,

the new program was responsible for educating 122 students via an alterng-

tive to the traditional schooling approaoh.lo

Fhilosophy

It was stated in a concise description of the philosophy and
operations of Concept I which resulted from the"Faculty Report of 1971-72:"

The ultimate goal of the program is to make the student an
independent learner, Thus, emphasis should be placed upon skills
which will enable him to pursue learning without the help of the
st&ffo

This 1s the second of nine principles governing the curriculum and
methodology of Concept I, The other aims which may be considered equally
inportant bases of the alternative, are the following:

The responsibility for the planning and execution of the
student's educational program must lie with the student., To
this end, the staff must encourage and aid the student in
developing those skills necessary to plan his educational
program and to pursue it effectively, FPrimary among these are
the skills of responsible decision making and the attitudes of
personal responsibility for fulfilling individual goals,

The student should be a oritical thinker willing and able to
question his world, to gather information in search of solutions,
and to analyze and synthesize ideas, -

Students should develop functional skills in communication
(speech and composition), computation, and information gathering.

The student should have a knowledge and the experience of
working with groups to the end that he gain knowledge of effective




group process, and that he be tolerant of and able to work
with differinz opinions and personalities, and that he realize
the responsibility of commitment to others,

Learning should not be viewed in unique and separate dis-
ciplines, but rather should be viewed as a whole relating to
the student’s needs and/or interests,

Tl.. .chool bullding and the classroom is but one of a number
of resources for learning in our world. Consequently, the student
should be encouraged to make use of any and all learning re-
sources available within the school and in the general community,

Evaluatlion, both personal and external, is necessary to the
growth and development of the student, It should be ongoing
rather than periodic and should be designed to aid the student in
determining further direction and scope for his learning,

The relationship between student and teacher must be one of
mutual respect and trust, It ic only through the free interchange
of ideas between people interested in learning that real learning
can take place, Qur program must provide an environment of openess
and freedom that will allow students to truly enjoy thelgursuit of
learning and to develop their own unique personalities,

It is stated that these objectives stem from a number of assumptions
which are specified in Appendix ¢, Both the assumptions and the goals
imply thats

The program itself is an attempt to develop within the
student a sense of responsibility for his own educational program
in the hopes that (1) self-directed learning will be more meaningful
and thus more effective, and that (2) the igudent will be better
able to make decisions regarding his life, '

Looking at this philosophy from another viewpoint, one may
observe that it is consistent with the general philosophy of Beachwood
Schools, a copy of which may be found in Appendix B, It states:

We belleve that our students should be prepared to cope with
an uncertain and unforeseeable future, Therefore our schools
should help them to develop the imagination, the desire, the self=-
discipline, and the self confidence to apply techniques for problem

solving in creative ways to the problems with which they are or
may be faced,l*
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It would seem that the goals of the entire school and each program with-
in it should reinforce one another, if student confusion is to be
avoided, Therefore, it can be noted that both the Beachwood and Concept
I statements reflect a concern with independence and gself-direction,
Although the Concept I principles were first declared in 197172,
it seens that ourrent staff members concur with the ideas which were
originally expressed, For instance, the present Instructional Leader
sees the key goals of the program as "independent learning and learning
responsibility for self."15 Program teachers, who were asked to express
their conceptions of the alternative's key aims, madc statements similar
to those of the administrator, Four instructors mentioned the develop-
ment of individual responsibility, and three stressed independent learning
at one's own pace, Only the two math teaéhers centered their discussions
of goals around the development of needed concepts and practical uses of
subject matter, However, even with their different view of objectives,
Mr, Hanzl and Mr. Hill also mentioned the individualized instruction and
pacing which was emphasized in the remarks of other staff members.l6
S0, in essence, the philosophical ideas expressed by the mesent faculty
reflect a belief stated in the 1971-72 Concept I descriptions
¢ o o that learning should take piace in a relaxed environment

that encourages a concern for learning, a mutal respect and

trust among students and staff, and a recognition that everyone

in the community 1s a unique human teing with his own interests,

his own personal timetable for learning, and his own set of

values, The task of Concept I is to provide an environment which

makes learning a natural and meaninsful growth experience, bound

not by the limits of a building or an 1nstit5%10n, but by the

the creativity and capacity of a human mind,

This would seem to be an appropriate educational aim, However,

a8 the program has developed, the goals have been studied and questioned,




A8 Mr, Ron Naso sald in the first Concept I faculty evaluative report:
o o o 88 with any position papor, the document is filled
cliches which lack practical substance , « , throughout the
program, students, teachers, administrators, and parenig
alike were unsure of exactly what Concept I stood for,
More recently, staff discusslons have been centered around the
implementatlon of the original principles, not the goals themselves.19

S0, it would seem that the basic philosophy stands,
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CHAPTER 2

DATA
Physical Flant and Facilities

Even though Concept I has been housed in the same area of the
high school since its beginnings, the available space has been altered
as the program has developed, In September of 1971 slx classrooms were
designated for Concept I use. On one slde of the hallway two movable
partitions which divided three classrooms were always kept open in order
to facilitate the open space education idea, On the other side of the
hall were the closed-off biology-chemistry rooms, and a two classroom
area with an open partition which was utilized as an all-purpose area--
for study, lounging, guest speakers, and T,V, watching of current events
programs, Although the open learning environment set-up remained the
same through the program's second year, the partition in the all-purpose
area was closed for the 1972-73 school year: one classroom was to be
used for léunging, while the other was designated as a quiet study center.l

It was in August of 1973 when more permanent alterations were made
in accordance with recommendations suggested by Mr, Ron Naso, the prograns
first Instructional Leader, and approved by Mr, Les Robinson, the mresent
administrator, It was decided that the solid walls dividing the open
learning environment from the corridor would be eliminated, as well as
the solid wall between the instruction area and a room which had accom-
modated school audio=visual equipment, On the other hand, a solid wall

would be constructed at the other end of the space in order to create a

11
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small storage room for Concept I materials, In other words, the open
learning environment section of the enclosure would include the space of

{

four classrooms and the hallway, minus the small storage room area.2

It was also decided that there would be no wall bullding or
elimination in the rooms on the other side of that space which had pre-
viously been a hall, The biology-chemistry rooms would remain the same;
and, the quiet study room would be converted into the Concept I office,
which had first been located on the corridor of traditlonal classrooms
in the same wing of the tuilding, That which was once the lounging
room would be divided in half by a row of lockefgc_one part would be used
for quiet study, and the other section would be utilized to store the
equipment which would be displaced when the audio-visual room was taken
over by Concept I.3

All of these plans envisioned by Ron aso became a reality, and
the environment in which the alternative program now functions is plotured
in Diagram No, 1, Although the physics-chemistry lab equipment at the
far end of the learning area is being used very little at the present
time, 1t is hoped that such will not be the case in the future., It is also
hoped that the audio-visual materials being stored in half of the quiet
study room can he removed to another part of the school bullding at some
time during the current school year.“

Carpeting, essential in an active learning area where people move
and act freely, was installed at two different times., The floors of the
two clascroom areas most utilized for learning, and the room whicu is
now the office, were covered at Christmas time of the 1971-72 school yeax,

The corridor space, and the room which was once for audio visual storage,
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were ccrpeted in September of 1973, just after the completion of the
physical alterations planned by Mr, Naso.5 The floors of the quiet
study room, science rooms and the space that will eventually be a physics
lab - project area are not covered,

The equipment, materlals, and furniture--not designated onthe
floor plan--which occupy the rooms just previously discussed, must also
be described in order to give the reader a true picture of Concept I
facilities, The office, serving as the }ub of activity, contains desks
for the administrator, and program secretary. It is also furnished with.
a long conference table, two study tables, a file cabinet, storage
cabinets, and shelves upon which teacher resource materials are stored,
The administrator and his secretary are both supplied with typewriters,
and there are also two machines on one of the study tables for teacher
or student use, Too, there are three telephones in the office; these
are frequently utilized by students and staff to organize field trips
and contact community peop&é significant in planning activities or pro-
viding 1nformation.6

The science rooms are neatly kept, and are adequately supplied
with equipment and materials, There is a desk for the teacher, labd
tables and facilitles, and long narrow tables against the walls of the
blology room, upon which are aquariums and plants being utilized in
learning experiences, The smaller room, desiznated as the chemistry lab,
is lined with built-in cupboards and drawers, as well as a sink, Fresently
an incutator contalining chicken eggs is set up in conjunction with a
genetics study., Both science rooms are well 1it, and the only problem

seens to be that more electricity could bo\uéed at timess electricity
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"centering" is needed.7

The open space, the largest learning area, is furnished with
desks for all the teachors, strategically placed throughout the room,
There are various large round and small square study tables, chairs,
a three-level student constructed platform near Mr, Gidich's desk, a
few shelves on the walls for storage of books and teacher materials,
and a few rathexr worn pileces of lounging-type couches for students,
There are also a ccuple of standing portable h&#ckboards. a standing
bulletin board outside the office door, a line of compartmentalized
cardboard boxes being utilized as student mailboxes, some small file
cablnets near teacher's desks, and a paperback book rack near s,
Hinmén's station, On the partial solid partitions which are piotured
in Diagram No, 1, are two colorful mural-type pilotures--painted directly
on the walls--which were done by Concept I students, Over one of these
pictures, near Mr, Gidich's desk, there is a glant slide rule, On the
opposite sides of these partlal walls are btulletin boards for posting
announcements.8 Too, on the far end of the large open space, there are
sinks, lab tables, and equipment which has recently been connected.9

The small enclosed room just behind this lab area contains builte
in cupboards for storage, and a built-in side board which is presently
being used for candlemaking, although it may also be utilized for other
speclal projects or experiments, The other small enclosed area--for
quiet study--is supplied with a couple of tables and a few chalrs, It
may observed that nelther of these small rooms is occupied frequently.lo

Because the program was so quickly implemented after the pre- |

sentation and acceptance of Concept I by the Feachwood Board of Bducation,
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the first furnishings, carpeting, and many materials were begred or
borrowed.11 However, soon after its lmplementation began, requisitions
were approved, and Concept I came into its own, Today the program has
its own operating budget., And, no teacher complains of an inability to
obtain any books or other needed materials, although some staff members
indicate a desire for more storage places in the open space.12 of
course, it must be recognized that certain facilities and audio-visual
equipment are shared with the other learning programs functioning
within Beachwood High School, and some students attend classes in other

parts of the building. However, generally, this narrative pictures the

physical environment in which Concept I operates.,
Financial Data

The financial picture of Concept I must be considered in order
to help the reader more clearly understand the progrands operations,
This is the second year in which there has been a specific Concept I
budget, although the program has existed for three years,
| As 1t was indicated in the "History"section of this report,
Concept I was quickly initiated just btefore the beginning of the 1971-
1972 school year, No particular amount of money was designated for
the experiment: materials, equipment, and furniture were borrowed from
other rarts of the bullding; and space in the high school was mace
avallable, There was no time for definite financial organization.13

However, as the program headed into its second year, money was
provided in the budget especially for Concept I, By the end of the

first year teachers were able to order materials which they felt were
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necessary, and plans to modify avallable space were being considered,
It seemed that the new program would not be refused any necessary
furds, In fact, at the conclusion of the 1971-1972 school year in his
evaluative report, hr, Ron iiaso wrote that, ", . . the availabllity of
funding cannot help but make us a stronger program w.th rerard to

4 If the previous administrator's

physical plant and equipment,”
observation was correct, it may imply that vetter financial organization
marked the second year of the Concept I money picture,

As the alternative goes 1nu5 its third year, no teacher complains
of a lack of materials, facilities, or equipment.l5 Just as the Beach-
wood Community has always supported its schools, so0 has the high school
allottcd an appropriate amount of money for Concept I, Ho requests for
teaching supplies or equipment have been denied, For example, the
program now has a mini-bus which was requested at the conclusion of the
first year, after it was observed that many small group fleld trips
were to be a large part of the program.lé Also, more recently, the
installation of an independent public address system in the open space
environment has teen planncd.17

Bach of the mejor lezrning programs in the high school (Concepts
I, II, and IV), 1s given a certain amount of money to spend in three
categories 1listed in the school's total operating tudget, As the data
in Table 1 shows, Concept I can spend: §1,000 in category B 4--for
classroom textbooks, $150 in category B S--for periodicals, and $6,5Q94fe
in category 3 6--for other educational supplies and equipment.18 Thus,
altogether the alternative program can use $7,650 of the $43,000 allotted

%> the entire school_for the designated categories, so, Concept I1s

\




TABLE 1 18

FINANCIAL DATA;

CONCEPT I IN PERSPECTIVE

Program B4 BS B 6 Total
Concept I $1,000 $ 150% $6, 500 $ 7,650
Concept II $6,000 $17,750%%  $17,000 $30,750
Concept IV _§ 500 $___100* 34,000 $ 4,600

$7,500 $18,000 $27, 500 $43, 000%%»

Key:s B4 - classroom textbooks (hard bound)
B 5 - library books and periodicals

B 6 - additional educational supplies
and materials

* Concept periodicals only,

** This figure includes all high school library books and
periodicals,

¥%* This figure is not the total operating btudget, It does not

include expenditures for heavy equipment, transportation,
utilities, ete,
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recaiving about eighteen percent of the total in order to educate approx-
imataly twenty percent of Beachwood High School's total enrollment, It
is necessary to consider the facts that all high school students share
physical education facilitlies, and the library,

As the administrative offices of the Beachwood Schools see it, no
matter what program a pupil is in, approximately $1,655 will be spent
on him this year. Since Concept I is not funded by any source other
than the local taxes which support the rest of the school system, the
amount of money spent on each pupil is the same as 1t is for students in
othex programs.19

Of course, the largest financlal investment of Concept I has not
yet been discussed--that of faculty salaries, It is indicated by the
salary schedules which are included in the appendix that wages hive been,
and will be, increasing., Using present Concept I staff education and
experience informatlon it can be estimated that over $92,000 will be spent
on teacher and adminlstrative salaries this year--not to mention the
program secretary's wages, Thus finance is viewed from another angle,
and its importance in the total picture of program operations cannot be
denied,

The present administrator of Concept I feels that the greater
financial organization which has accompanied the growth of the alternative
has been & benefit to the program, Mr, Robinson sees no funding or budget
problems in the immediate future,

Student Enrollment
As it has been pméviously indicated 122 students were enrolled in

Concept I in its first year, Because thore were no limitations set,
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screening, or efforts to balance sexe: or grade levels, this first
group of puplls was a skewed one, There were approximately twenty-
five Freshmen, twenty-eight Sophomores, twenty Juniors, and forty-nine
Senlors, MNr. Ron Naso, the program's first administrator, says that
the large Senlor enrollment was probtably due to the fact that these
older students were attracted to the greater freedom and personal
responsibility allowed in COQOept I, Also, Senlors kiew the experienced
Beachwood teachers who were involved, and some of fhese students were
drawn into the program because of the staff.zo

Even though a certain amount of imbalance was @pparent, there
was no effort made to adjust enrollment in 1972-73, Although the total
number of students increased to 140, again, the majority of them were

Seniors.21

Such 1s also the case in the program's third year, As it
has been in the past, screening does not ocour, although more restrict-
lons have been placed on Joining Concept I once the school year has
begun, This limitatlion is considered reasonable because present students
have had more time to gain a knowledge of what the program is all about
than the pioneer pupils of 1971,

One who wishes to enter Concept I may read about the idea in the
student handbook, or hear about it from his friends, teachers, or
guidance counselor. If he is a Freshman student, he may be introduced to
the program via a serles of orientation-typs speeches given to middle
school puplls during the spring of the year before they are to enter the
high school, At any rate, no matter how he may hear of Concept I, the

interested student applies for acceptance into the mogram, After being

interviewed by the Instructional Leader, the applicant's past school
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records are reviewed, Since parental consent is necessary, conferences
between the Instructional Leader and parents are then set up, After
this entire process has occurred, recommendations are made by the
program's director, However, even if it is recommended yhat the appli-
cant should not enter Concept I, the final decision rests with the
student and his parents, No one is denied the opportunity to enroll.22

In the 1973-74 school year, there are 147 enrolled students
divided into seven homeroomss fifteen are freshmen, sixteen are sophomores,
thirty-nine are juniors, and seventy-seven are seniors, It can be
observed that grade level imbalance has grown, However, even though one
type of inequity exists, it 1s interesting to note that the total number
of boys and girls in the program is about the sames there are seventy-six
boys and seventy-one girls.z3 '

Viewed from another perspective, Concept I enrolls approximately
207 of Beachwood High School's 727 Pupils, The alternative program
includes 7,2% of the Freshman class, 15,37 of the Sophomores, 14.4: of

2 s analysis, which is re-

the Juniors, and 357 of the Senior class,
inforced by data presented in Tables 2 and 3, on the following page,
further emphasizes the differences in grade level enrollment,

The Instructional Leader says that the pupils in the program are
representative of the 3sachwood High School student body., They range in
age from twelve to nineteen, and most of them are Jewish, The& come
from affluent homes, and are memlers of families which emphasize the
importance of education: most pupils aspire to attend college, Mr,
Robinson maintains that third and fourth year Concept I students might be

considered more mature and self-directed than the average.zs




Table 2

Grade 9
Grade 10
Grade 11
Grade 12

Table 3

Grade 9

Grade 10
Grade 11
Crade 12

ENROLLMENT DATA

Beachwood High School

Boys
104

92
108

130
W3k

Concept I
Boys
4
3
19
48
J

Girls
105

104

%
-0

393

Girls
11
11
20

7

Total
209

196
202
120
727

Total

15
16

39

147




Staff

The staff who 1s responsible for educating this representative
group has grown slightly, to match the relatively small increase in en-
rollment, As it has been indicated in the History section of this report,
the first year Concept I faculty was composed of seven full-time people,
Five teachers were hired, as well as a para-professional who became a
certified instructor in January of 1972, Also, a studesat teacher who
worked in the program from the Fall of 1971 was hired fulletime for the
second semester, At that time the director of the program also taught.26

In the second year of Concept I all of these instructars stayed,
and two more were added, one of them part-time, SQ, the faculty had been
expanded to include eight and a half teachers.27 Also it was decided
that it was necessary to add a full-time secretary to the staff, Pre-
viously, clerical tasks, record keeping, and other office duties had been
divided between two secretaries, part-time in the new pmogram. At the
start of the 1972-73 school year, Mr, Ron Naso was named Instructional
Leader, Although he had served as administrator during the previous year,
he was given no special title at that time.28

This year Mr, Naso, who has been promoted to Director of Pupil
Services, has been replaced by Mr, Les Robinson, Mr, Robinson, new to
Beachwood Schools, heads a staff of nine teachexrs: two of them teach
"Inter-Cept'math classss-~classes combining Conoept I and Concept II
students, and another teaches languages one half day in Concept I, Cone
sidering the facts that three people are shared, and Mr., Robinson doss

not teach, it may be observed that the program still involves approximately
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eight and a half teachers, Their names are listed, along with those

teaching In previous years in Appendix D, It can be seen that four of

the ins%ructors have stayed with the program since its beginning: Mr,

Hanzl, Ms, Hinman, Mr, Gidich, and Mr, Ragley, Mr, Dzeda and Ms,Tolin
are first year teachers with limited experience in other educational
settings, Ms., Rlbtar has had extensive training and educational ex-
perience, although this is her first year at Beachwood, Miss Comella, |
also a newcomer to COnoept I, 1s a very experienced teacher who has
sexved in Beachwood for six of the twenty-three years which she has
taught.29

Although teachers do not have a specified number of classes
assigned, each of them has a certain number of pupils in a varlety of
subjects, When each instructor was asked to estimate approximately how
many students he is dealing with in the courses offered, the responses
were as followss Miss Comella--40, Mr, Hanzl--76, Ms, Hinman--100,
Mr. Dzeda--34, Ms, Tolin--75-80, Ms, Ribar--70, Mr, Hill--56, Mz,
Ragley--126, and Mr, Gidich--80-100, Of course, these figures are sube
Ject to change throughout the year as some ocourses conclude and others
are created, Too, it must be considered that, while Miss Comella's
estinmate eliminates her Concept II classes, Mr, Hanzl's and Mr, Hill's
estimates do include their "Inter-Cept" groups, S0, although each
teacher, except for Miss Comella, counsels twenty to twenty-five Concept
I advisees, there is a certain amount of inequity in class loads.

Too, there is also another kind of faculty imbalance, Of the
nine people who are teaching, five of them have strong backgrounds in

humanities-type subject areass English, history, social studies, This
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observation should be made in spite of the fact that some of these
instructors are teaching subjects which are only slightly related to,
or outside of their major fields, There are only two math pesople who
are shared--even though another teacher with a humanities background is
teaching some math too, There is only one science instructor, although
a shared math teacher who is qualified hopes to start a physics progran,
And, there is only one part-time language teacher.3°

There are no teachers for subjects such as art, physlical educa=-
tion, or music, Thls means that students must go outside of the altern-
ative program to get certain background that Concept I cannot provide,
This leads to problems, since time of pupils in Concept I is controlle&
by Concept II schedule, That is, Concept I teachers must plan for in-
dividual and small group sessions that do not conflict with Concept II
classes in which thelr students are involved, Also because of program
conflicts, at times some pupils must pass up fleld trips, whichare so
much & part of the Concept I 1daa.31

Although there are no student teachers working in the program
at this time, it is probable that many will be before the end of the
school year, In fact, it is tentatively planned that an art teacher will
be serving, However, tpe Instructional Leader believes that student
teachers who are allowed to_}each in Concept I should be enthused about

32

the progran idea and the environment,”~ This is one quality that the
staff seems to have 1ln common, thelr enthusliastic belief in the alterna-
tive, even though their thoushts on achieving certain objectives may
differ,

Generally, faculty members were hired by following standard appli-

cation procedures, ‘[wo current members were added to Concept I after
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servirg as student teachers in the program, As has been previously
indicated, Mr, Marks, Concept I originator, had a large roll in re-
cruiting teachers in 1971-72, Applicanis may have also been interviewed
by other administrators, and Mr, Ron laso, who was the director for the
first two years.33 Last year, Concept I teachers had the opportunity to
interview candidates too, However, now, dnyone desiring to teach in the
alternative may speak to vhe Assistant Superintendent of Beachwood
Schools, Mr, James Sikler; or he will probably be interviewed by the
high school principal, Dr, James Payton, The applicant will definitely
be screened by the present Instructional Leader who says, in the future,
he would like %o see aspiring Concept I instructors trial teach in the
open environment before hiring them,

This, then, presents a picture of how the student enrollment and

.. ..faculty have evolved in Concept I, Mr, Robinson hopes that the future

may bring an increasing number of Freshmen and Sophomores, Limlitatlons

on the number of pupils have not been set, although screening is cuxrently
being discussed in staff meetings., The Instructional Leader also feels
that the faculty will continually change in order to meet student needs
and improve the program.




27

FOOTNOTES

7

-

Mr, Ron‘udé;, personal interview, October 22, 1973,

N

Mr, lLes Robinson, personal interview, October 18, 1973

b 5
Ibid, Ibid, Ibid,

=) S W

Based on observations made during a tour of the physical
plant, led by Mr, Les Robinson, Octover 18, 1973,

"Mr. Robert Ragley, personal interview, October 19, 1973

80bservations

9Robinson

loBased on obsexrvations made from October 18 - Novemdber 5, 1973,

11Ron Naso, "Faculty Report on Concept Is 1971-72" (Beachwood:
Bsachwood High School, 1972), p. 7. Mimeographed,

12Various Concept I teachers, personal interviews, October 19 -
November 5, 1973,

13Ron Naso "Faculty Report on Concept I1:1971~72" (Beachwoods
Beachwood High School, 1972), p. 7 Mimeographed,

14Ibid.

1500ncept I teacher, personal interview, October 19 - Nov, 5, 1973,
16Mr. Les Roblnson, personal interview, October 19, 1973,

17

lgﬁased on financial records and budget maintained in the principal's
office, Beachwood Hizh School, Novembexr 5, 1973,

19‘:3ased on information obtained from the offices of the Beachwood
Board of iducation, telephone interview, November 4, 1973,

ohased on statements made by Mr, Ron ilaso, personal interview,
Octoler 22, 1973,

211bid.

22Based on statements made by Mr, Les Robinson, personal interview,
October 19 ’ 1973 .




FOOTHOTES

23

pased on enrollment files at the Student Sexrvices Center,
Beachwood High School, October 23, 1973.

. L,' 8

2 Ibid, 25Robinson 26Naso 27Ib1d. 2 Ibid,

ngased on statements made by Concept I faculty, personal inter-
views, October 19 - iiovember 5, 1973.

3oIbid. 31Ibid. 72

H

Robinson 33Naso Robinson




CHAITER 3

PROGRAN

"The course of study in Concept I can be as broad or as limited

a8 the needs and the desires of its students and staff."1

This statement,
made by the Instructional Leader of the program in the first faculty evalu-
ative report, reflects the variety of curricular offerings which the staff
of the alternative has attempted to provide throughout the three years of

the existence of Concept I, As there is for Concept II pupils, there is

no student handbook with a definite listing of courses, This is becauses

Concept I 1s, , .for students who wish to share in the respon-
81bllity of desizning and implementing their own curriculum,
Each student with.the help of an advisor develops an academic
prozram suited to his own interests and needs, Such progzrams
might include indivualized study in academic disciplines,
student-initiated interdisciplinary classroom experiences,
project-or-problen-oriented studies, on-campus college programs,
community volunteer and work experiences, and teacher designed
classroom studies throughout the school, zach student will have
the opportunity to plan a procram based on agy or all of these
experiences and any others he might develop,

Thus, the curriculum changes with the interests, needs, and skills of the
students and teachers,
After Concept I had been in operation for its first year, Mr., Ron

Nuso wrote:

The heart of the. ., .prozram lies in the programs that the
studen:s desisn and elect to pursue, , .

Many students chose at the beginning of the year to pursue
courses of study very similar to those offered in the regular
progran, .umerous courses were offered--gn:lish, mathematics,
soclal studles, sclence, drana, dance, and art--on a regulax
seminar lasls, ‘The courses included numerous field experlences,

Q 29
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simulation activities, individualized instruction. . . The
major portion of the curriculum this year was geared to regular
class approaches by student choice,

There were real attempts to provide interdisciplinary programs
this year., Jome of these were most successful and proyided
interest, enjoyment, and learning in many disecipllnes.

Considering the courses avallable during the investigation period
for this report, in the program's third year, it would seem that more
specialized and unconventional offerings are now made upon request, The
various teachers interviewed were asked to name the subjects they were
teaching, Courses such as anthropology, architecture, zoology, blo-
chenistry, law, philosophy of the Bible, group dynamics, mass media,
psychology and journalism were some of the subjects mentioned, besides the
more conmon English, math, and social studies offerings, It is implied
that this curriculum has evolved on the basis of student need and interest.
The present cources will exist for as long as the needs exist: then they
will be eliminated or replaced by other offerings.u It should be noted
that this year a Concept I pupll may also participate in "Inter-Cept",
which

. + .enables a student to elect specific studles in any of nine
areas recardless of the student's teing baslically Concept Cne,
Concept wo or four, Inter-Copt provides a place where students
from differeni programs can neet in a common learning situation
while at the sane t%me preserving the essentlal differences of
the major concepts,

However, the curricular rhilosophy upon which the program was
ori;zinally founded describes its current operational basiss

In general, curriculum consists of learning experiences that
include student and teacher organizel classes with scheduled
meetin: times, independent study projects in a sinzle discipline
or in a coabination of diceiplines, learning experiences in work
or volunteer areas, and class exjeriences in local uulvercitles
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and other educational institutions, A student may develop pro-rams
that include any number of these activities, iWhat he chooses is
his decision and the flnal prosram varies with the nature of the
individual, Academically, it is our belief that students will develop
a proccam with relevance to them that will allow them to acquire tasie
}earning gkills and an approclation for the positive experience of
iearning,
Descriptions of an individual Concept I student and teacher may help the
reader to more clearly understand curriculum organization and the workings
of the program,

Jane Doe is a tenth grade student who hopes to earn all of the
crédits necessary for graduation in three years, she is taking some subjects
- for partial credit, and others for whole credit, She will be talking and
negotiating with‘her teachers as the school year progresses in order to
determine exactly what standaxd Beachwood High School requirement each course
meets, and how much credit should be given,

Like many other Concept I students, Jane must share her time with
Concept Iinélassesa she wants to take musical theater and cholir, nelther of
which are offered in the alternative program., She also wants to rarticipate
in a special rrench prosram which will allow her to travel to France later
in the school year, This means that some of her time has to be spsnt in a
Concept IT classroom, ievertheless, hex indivlidual estudent needs, interests,
deslsn and varlety are apparent in Jane's schedule,

At the time of this investiqation Jane was enrolled in: nusical theae
ter, choir, Latin, geometry, anthropolo:y, blology, psychology, creatlive
wrlting, Cleveland History, AmericanCanadian Governnent, and tap., She was
also doln: sone field work for “our hours one day a week at Hirhland View

dospital,  Of course, all subjects do not require dally neetingss some are

comlucted as independent study, and some only ncet once or twice per week,
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More specifically, for example, Jane has zeometry every day, Latln and
psycholozy twice a week, and creative writing once a week, ohe goes on
field trips and periodically discusses outside readincs with her teacher
for Cleveland History,

If Jane had been enrolled in the traditional high school prosram,
hor time would be controlled by a standard bell schedule; and, consequently,
her number of courses would be curtailed, Thus, it would be difficult for
her to eart, all of her credits in three years,

The student said that no two school days are ever alike for her,

On the particular diay of this investigator's interview, Jane had Just |
attended her Concept classes from 8:00 through 9:40, She then came into
the Concept I area in order to discuss a planned field txip with bix, Ragley
for about fifteen minutes. After trying to arrange a meeting for peychology
with Ms. Tolin, at 10330 the pupll headed toward the dance room for tap un-
$11 11315, IFollowing lunch, from 123100 until 1330, she attended her special
French class, Then she returned to the Concept I areas for psychology at
1130 and geometry at 2100, Jane left Beachwood High Sbhool at about 3100,

_ The student's schedule seems to be as varied as those of her Cone
cept I teachers, An observer would have a difficult tine describing a
teacher's typlcal day; however, a specific description of one instructor's
day may bring to light the teacher's role in the operations of the alterna=-
tive program,

On October 22, 1973 Mr, J{agley, Concept I sclence teacher, walked

into seachwood Hizh Scheol at 7130 to meet with four students for a few

minutes about 1ab procedures in which they were involved, At 8:00 the
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teacher went to the staff meeting whilch occurs every mdining at that timej
and, by 2130 Mr, Ragley was free to proceed with the other business of the
day., h

From 8330 to 9430 he went into the lab in order to check out and
set up equiment, while a free flow of students was going in and out of
the sclence rooms, It was also during this hour that the teacher dld some
important telephoning, which is significant in the wurkings of Concept I,
Five calls were made in order to-set up “Project Breakout," a speclal .,
series of trips for Halloween week; and four other calls were made con-
cerning field work in which some of Mx», Regley's students were involved,
At 9130 the teacher met with four biology students working on dietary
studies, six zoolozgy students studyinz the kidney, two small chemistry
groups doing a orystallization experiment, and a group of embryology stu-
dents having a problem with an incubator, Qquestlons were answered and
equipnent was readied before 9150 when an upset advisee ngeding advice
concerninz a history course came to ilr, Ragley for a short conference, 3By
10:00 the teacher was on the telephone again trylng to line up a guest
speaker on U,F,0,'s, & current student intexrest, He made the call before
his freshman biology lab, which was in the process of dlssecting a sheep
eye, [rom 10:50 until 11415, as he does twice every week, Mr., Ragley
teamed up with s, Tolin to teach an anthropolc;y class, Before going to
lunch at 11330, the teacher had time to meet with another advisee con-
cerning collese choice,

Upon returning from lunch at 12100, the teacher made a couple of
parent phone calls before meeting with another chemisiry group from 12130

until 1100, After that time perlod there was a wide open lab wherein
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seven different experiments were being done at once, Also, some Concept %}

students needing help came in to speak to My, Ragley, After another ;nd’

e

-
-

cutator breakdown and repair, the teacher went into the office at about
1:30 to follow up on phone calls concerning student fleld experiences, At
2115 on the day in question there was a special 3eachwood High School
faculty meeting yhich was to last until 4:00, Usually the school day lasts
until about 3:00, and teachers are expected to stay until about 3130, At
any rate, Mr, Ragley's day may serve to give the reader lnsight into the
workings of Concept I,

--Another more specific description which may further enlighten the
reader is that of the educational methods which are utilized in the alterna-
tive program, Zach teacher has his own way of expressing 1lts however, it
would seem that the key to understanding how Concept I works is individu-
alization, In separate interviews conducted for this report, every in=
structor responded to the question of methods with that term, The ocourses
are designed to meet individual needs and intexrests which have been
designated Ly the students., Of course, a variety of approaches may be
utilized in order to enhance the individualization around which the program
centers, Some teachers may use mini-lectures, research assignments, and
discussion; while others may find field‘trips. field work, or outside
resource people to be the best methods for a perticular pupil or group,
Somatimes a book or prozrammed instruction kit may be enough to motivate a
student, There are aiso filmatrips, records, and movies available in order
t0 meet the needs that may arise.7

frequently course work is approached by an indivldual teacher and

student, For example, s, Conolla neets all of her Concept I foreipn
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lanzua-e pupils on a one to ona basis, JShe can more quickly and easily
determine the strencths and weaknesses of one student who is not lost in

a crowd with twenty others in a classroom, After the pupil has learned some
of the lanzuage, ls, Comella speaks directly to the individual in the for-
eign tonsue and can clearly see understanding or the lack of 1t.8 Qther
teachers use this individual approach with independent study, creative
writing, soclal studles, psychology--whenever~itvséems appropriate,

There 1s also some grouéwwork zoing on in Concept I, At the time of
this investigation, kr., Nzeda was conducting a series of open seminars under
'the direction of an outside rcsource person who was well versed in law, -Ten
students attended the first meeting in which a backzround of law was eiven
and some basic course rules were made clear; ¥r. Dzeda acted as a llalson
between the students and the guest, The toacher asked questions and made
comments as the lawyer's nini-lecture progressed, Although some pupils
seemed intevested while others looked bored, eleven students attended the
second session and more intorest was generated in a discussion of traffic
laws.9

This more traditional lecture-discussion method is also belng used
1h anthropolosy, And, though it may not plque every group membar's interest
all the time, the teachers indicate that individuals may have conferences
to supplement the group sessions, So, program individualization remains
of wime importance, lore recently there has been experimentation with
group work involvins all Concept I students, Since the staff has been

questioning the ;rozram’s objectives and direction, the teachers have been

tryins new ap;roaches to providing pupils with tasic skille . knowledge.lo
e ————

\
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Anolher topic of ihtﬁrest which should ba considered along with the

operations of Concept I is the mothod of student evaluation, Teachers may
evaluate in conferences, on parers or projects assignod, or throuch tests,
Grades are given upon student request, but it would sesm that the importance -
of the letter grade is minimized.ll Bven thouch each instructor has his own
system, all teachers must write formal evaluations at certain times, The
standard forms which are utilized are included in Appendices E and F,
Space for various kinds of comments ls provided, The monthly evaluation,
which does not call for any grade, is given to the student's advisor, who
may call for a-conference if work is unsatisfactory, The final evaluation
form calls for a leiter grade and also indicates the amount of credit the
student earned in a particular course,

Credits are discussed between student and teachexr, Since so many
studies and courses begin and end within a semester, many partial credits
nust be given, Students must negotlate and plan so that they meet the
standard Beacnwood High School requirements for graduation: seventeen and
one-half creditse-~eizht semesters of English, six semestiers of social
studles, one year of science, one year of math, eight nine=-week courses in
physical education, one semester of health, two majors and two minors.12
It is indicated that falrness in credit man.pulation has been a concern of
those in Concept I since.the buginning of the program, However, until a
better system is dovised, the present method must sui‘fioe.13

It is hoped that this description of the prorram's curriculum and

workings will help the reader to see more clearly how the Concept I philose

ophy operates in practice,
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CHAPTER 4

STUDZNT AiD TEACHER INTERVIEV3

Assistant Superintendent of Curxicwlum for 3eachwood Schools,
Mr,James Sikler, who was previously principal of the high school, sees
Concept I as ", « . & viable alternative with limitless potential for
growing in which the student must be self—dirécted and the teacher must
be capable of detexrmining the 'drifter'."l

Expanding upon iMr, Sikler's idea, and more specifically ex-
pressing his view, Dr, James Payton, current high school prinecipal, says
that Concept I 1si

« « + One of several choices (at Beaéhwood) of a way to learn,

It attracts students and staff who like to be able to rearrange

priorities as they see fit, . .Students and staff with similar

interests and 1life styles zet together and pursue learning, They

have the opportunity to immersezthemselves without the pressure

of an institutional atmosphore,
Other comments made by the principal suggest that he feels student free-.
dom and staff turnover have weakened the "stabllity and solldarity" of
the alternative, Therefore, alterations and improvements must be made.3

Like Dr, Inyton, Mr. Les Robinson, current Concept I Instru.,ional
leader, implies that the procram has 1ts shortcomings in that some of its
determined objectlves are not being met, However, ~'ith all of its problems,
sone of which are explored in Chapter 5 of this report, Mr., Robinson

apparently feeols that the advantares of Concept I outweizh its weaknesses:

The prosran cives students the opportunity for field work and
outslde experlences workin: in the coummunity. . « Kids can follow
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their interests and develop as individuals, 32oth kids and teachers
can follow their ima:lnations vecause of the flexibllity of Concept I,

The faculty mambers also emphasize the alternative's strengths,
Among other things: the close advisor-advisee relationship, student planning,
wide course selection, internse staff involvement, field work, openness,
and individualization are considered to te Concebt I advantages by current
teachers, Althoush it would seem that the faculty 1s committed to the prozram
philosophy, all staff members see a need for some changes: two desire a re-
consideration of objectives, one wants to alter the implementation of the
program, four want Concept I to sever all connections with Concept II clgas-
rooms, one wants to remedy student "non-comnitment," an@ one otserves that
- many alteratlons must naturally occur with program develogment.s S0,
teachers imply that they have faith in the alternative;;put, they seem to
echo the views of first-year Concept I faculty: | |

o o o the program will continue to be suvceessful so long

as it contlnues to experiment with newélearning methods and
constantly evaluates what it is doing,

Of course, student views of Concept I are also amon? those re-
actions which should be considered in an inspection of attitudes, Answers
to certaln questions on a questicnnaire, and informal comments made in
interviews of selected students, senerally indicate suppoxt of the procram
by the enrolled pupils who responded, The questlionnalire, issued to all 147
students and included ir Appendix G, was returned by forty-six pupils:
sixteen girls and thirty boys,

A question which may be.considered sigznificant is one that asks if

the student likes the program well enouch to recommend it to his friends,

(nly three of the toxty six respondents answered nezatively, Similarly,
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only a few cave unconpllneniary comnents when asked why they elected Cone

cept I, Mozl puoils sald that they llzed the freedon, independence, or
- flexibility offered by the rlternative, A few indicated that they emrolled

in order to exreriment, OCnly one said he 1iked the fact that he could

“soclalize" more in Concept I, while arother implied he wanted to avoid
having to take a full load of classes in Concept II when he o1ly needed a
couple of credits,

Responses to other questions which may imply a positive attitude
toward the progran on the part of enrolled students are those indicating
pupil involvement and freedoa, For example: only five students felt that
thoy did not have a volce in determining progran procedures; all except
three said they were free to choose teachers they wanted; and only one
indicated that his program was foreed upon him, while other pupile stated
that they, independently or with the help of a teacher, desizned their own
scnedules,

Of course, it nust be’recOgnized that only thirty-one percent of
the questlonnalnes were returned, However, if the general feellngs implied
by the results can be considered indicative of Concept I student attitudes,
it would seem that involved pupils support the program, Yositive feelings
were also apyerent in informal student interviews; btut, conversation brought
to 1izht Conecept I shortconinis from the pupil's point of view, Some felt
that the alternative needs more teachers, while others wanted more unity,
One sugzested nore croup work, while another wanted to see nore planning of
new and different things, The elimination of crading altosether was among

other student recommendations, o, just as the faculty feels that certain
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prodblens exlst, so do sone stndonts.7
Althouth those closely concoerned who wers questlioned in the in-

vestiration for this report recosnize shortcoain~s in concept I, no one
seems to feel that the projram should be abolished, Reactions indicate
that improvement based on concrete roccommendations are desired, Currently
exprossed feelings tond to reflect summary observations of Dr. H, James
Mahan in his 1972473 evaluative report:
The Concept I prozram has been a successful approach for
many students, This fact 1s based on the comments and reactions
of staff, students, and parents, The continued and expanded

success of the program will, in part, depeBd on the reflection
and follow throuzh of the recomnendations,

lstatement by lic, James Sikler,personal interview, October 25, 1973,
2 .

Statements by Dr, James Iayton, personal interview, Cetober 30, 1973.
I,
4

Statements by Mr. Les Robinson, personal interview, Nov. 1, 1973,

Based on statements made by Concept I teachers, personal interviews,
October 19, 1973« .ovember 5, 1973.

6Ron i.as0, "raculty Report on Concept I: 1071-1972" (Beachwood.s
Beachwood Hish Jchool, 1973), Conclusion, (Nimeographed),

?Based on stateaents made by Concept I stulents, personal interviews,
October 23, 1973 and CUctoter 24, 1973, :

8
Dr. He Janes iiahan, "1972-73 Zvaluation of Concept I" (Zeachwoods
beachwood H{igh sehool, 1973), p. 25. (iilmeozraphed),




CHAYTER 5

SCHOOL'S S4LF EVALUATIVN, FROSLENS ASD INPACT

Evaluatlon can be an important part of any educational progran,
Through evaluation of the various aspects of the workings of a iwrogram,
knowledge of its effectiveness and impact éan be gained, With the in-
formation that 1s obtained, corrections and improvement can be made in
order to strengthen existing practices and operations, In fact, in the
State of Chlo, 1t is necessary for any experimental educational prograh
striving for permanent status after a three year trial to conduct annusl
eva.luations.1

In the first year of Concept I, the Beachwood Schools decided

to pay the Ohlo State Zvaluation Center to study the new alternative., The

resulting 100 page report was entitled An Attitudinal Survey of the J'aculty,

Students, and Parents of Students Participating in Concept I Prosram During
the Academic Year 1971-1972, The paper included a short program descrip-

tion, and an overview of research procedures; but, the vulk of the study re-
ported survey results.2 R
3aslcally, the investigator wanted to assess attitudes toward pro-
gram 6bjectives and operations, in addition to determining Ccncept I
strengths and weaknesses. In order to answer his pivot questions, the re=-
searcher presented the same, rather extensive, questionnaire to faculty,
students, and parents concerned with the alternative, Questiocns on the

foras which were sent out related to each ol the major assessment areus

previously mentloned,




43

All but one of the faculpy members returned the questlonnaire; 574
of the students returied ity and, 51.5 of the marents returned it, otatis-
‘tical results cousiderins each question in each major assessmnent area were
reported in separate sections of the paper, and general conclusions wexe
reached concerning each group's attitudes, Then, the.investigator broucht
opinions of all three questioned groups together in a comparative analysis,

Finally, a sumrary was presented, and recommendations were made, It
is now apparent that some of the sugcestions were recognizéd by Concept I
staff, For example; speciflc program objectives have been written and dis-
cussed by faculty; efforts have been made to imyrove communication via a
student mailbox systems and, the staff has been increased, 50, perhaps the
Chlo State University evaluation led to some changes in Concept I,'thouah
its direct effact is difficult to assess,

However, it was not the only report which was written at the con-
cluslor of the alternative's first year, ir. Ron 1880, the first Instruc-
tional Leader of the srozran, also mresented an analysis after consulting
with the other Concept I teachers, His fourteen pape baper, which is ene
titled "faculty leport on Concept I 1971-1¢72," is ineluded in Appendix i
of this mper, It may be censidered a more subjective view of the experi-'l
ment, since the avthor and his consultants were so creatly involved in the
prosram, The staténqnts, criticismns, and recommendations made were not based
upon any formal research instrumonts or techniques such as those used by the
University Avaluation venter, It is implied that the "Faculty Roport" was
founded upon what happened in Concept I that first yoar, faculty-student-
pareni discussion of 1t, and the findin;s of chio Jtato.3

After ireseniin: a short history of the Irogran, ir, .aso expressed,
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", . o What we belleve is and oucht to te the philosophical basis for the
comin: year in Concept I."u e sat down nine objectives, and justified
the inclusion of each one by - nting out difficultles, successes, and
fallures which had Leen encountered durlng the school year, Also, with thg
discussion of each objective, some specific reconmendations were made con- i
cerning how it was to be attained.5
This section of ir. !aso's report led to a more concise statement of
the Concept I philosophy which was prepared for presentation at the beginning
of the 1972-1973 school year. The shorter statement, also included in
Appendix I, may be considered an outcome of the evaluation process., Since
student evaluation methods have been altered in accordance with report sué-
| gestions, and a "mini-tus" has been added to alleviate the transportation
problem, apparently, certain "Faculty'Repori" recomnendations have been
followed, So it would seem that this evaluation, like Chio State's analysis
had some impact on Concept I, Although the program philosophy could pro-
bably be considered the major contribution of the "raculty Report," the
analysis also included an overview of the physical plant, transportation,
enrollment, curriculum,:éttendance, communication and other relevant topics,
Durinz the second year of Concept I, Dr, H. Janmes liahan, Assistant
Superintendent of Zeachwood 3chools, conducted an evaluation, A copy of
his forty page report can be found in Appendix J of this report, Dr, liahan
utilized observacion, taped interviews, and questionnaires as his research
tools, After introducing the program in a short reface, the researcher
briefly described his investigation methods before extensively resenting
the results of his work.6

In order to describe his findings, each Concept I objective that
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had been set up in Hr, ilaso's carlier report was restated, and following

the restatement, each question pertaining to that goal on a questionnaire,
or in an interview, was repsated, Kesponses were reported via percentages
of the people questiored who made a certain listed response, Therefora,
concensus of opiniun can be quickly determined by a reéder. Aftqglpqyer;ﬁg
attitudes concerning all of the objectives, the researcher continued with

a description of hls findings on thg workings of the mroszram in the same
statistical fashion, Then, a series of recommendations was made, preceeding
some final remarks and a éummary. Just as the Ohio State University Study
had been submitted to the State Department or.Education, 80 was this 1972-73

Evaluation of Concept I,

This year evaluation responsibilitles will bve asswned by ifr, James

- 3ikler, once principal of the high school, who is now the Assistant Super-

intendent of Ieachwood Schools.? His investigation had not yet been initiated
when ‘vils report was written,

Just as formal evaluation techniques have been used to arnsess all of
Concept I, so are they used to judge an importint part of it--the faculty,
Each teacher is olmerved by the Instructional Leader who writes a formal
statement concerning the teaching skill. exhibited, The general format of
the evaluation is the same one used by the entire high school,

It evaluates sillls, strengths, weaknesses, and goals for teaching
improvenent, irst year.tcachers, especlally,ray be assessed in light of
objectives they have formulated for themselves at the beginning of the
school year, Comnents are reviewed and discussed by the Instructlonal Leader
and the teacher involved, It should also be noted that the Instructional
Leadex ls evaluated by the jrineiral of the hish school in the li-ht of

)
J

initlelly stated 5oalsf
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Thus, it would seem that developd formal evaluation processes exist
in Concept I, ‘However, it is apparent that informal evaluation of the pro-
gram occurs too,

For example, many of the faculty meetings obsexrved by this inves-
tizator centered around an assessment of Concept I goals and operations,
Altho 5h seneral discussion may be considered informal, its importance to
staf” members cannot be ignored: one third year teacher so questioned the
direction of the program chat he typed and distributed his "Froposal for
Revision" to the entire staff, Following this meeting, the Instructional
Leader created a list of topics to guide subsequent discussion of the im=-.
portant issues, which are included in Appendix L. Although the substance
| of some of these meetinzs is not descritved hexe, they are mentioned in order
to show that other, less formal types of evaluation are occurring and may
have impact on theaalternative program.9 At any rate, various types of in-

formal and formal assessment occur,
Frobvlems

Just as many other educational endeavors have had their difficulties
throuchout educational history, so has Concept I had its mroblems, There
is evidence “hat some of these 1roblems have been solved, while answers
to other>1ssues in question are yet to be found,

For example, in the pro-ram's first year there was a transportation
difficulty. 3ince so nuch of the alternative's activity centered around
fleld tri;s for ~woups of varlous sizes, tuses were nceded, However, it wos

financinlly injrecticnl to schedile a larce -eachwood school tus for an oXe

rericnes involvin only el hi on ten supile,  student deivin: was discours od
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because of responslbility and 11ability in case of accident, As field
trips continue to bto siznificant in Concept I, a mini-bus has been
acquired in\oxrder to accommodate sanll croups, and a teacher is licensed
to drive itf 30, for all practica%}ggrposos, a dlfflculty has been elin-
1nated:1° -
Ahother probleq}was solved when more space was given to the onen
' environmenf while the physical plart was altered with the removal of walls,
These chanies were made on the recommendation of Conocept I leaders; and,
“the apparent faculty-student satisfaction with the present environment

indicates that impeding spatial problems no longer exist.ll

In addition to the previously described efforts, attempts have
also been'made to remedy other 1lls diacnosed as such by progranm partici-
rants, For exanples first year evaluative reports by Chio State Unlversity
and Concent T faéulty called for better communication, ihen the prozranm
began, notification of ccurses and class times was glvon at the beginning
of the weeck in a Monday general meeting or in every day morninz announcee
ments, hotices wers aléo placed on a bulletin board, iHowever, since many
students were aot requlred to be in school at the times announcements wvere
made or posted, it was indicated that a communication tap existed, 1In fact,
eventually the reneral ne2eting, the larceat get=together of Concept I pupils,

12 This meant that the bulletin board, and poorly attended

vas eliminated,
morning announcenents bLecame the [2imary course information sources, Appare-
ently, those 1n Concept I did not consider the post nd eall methods of
commumication as the nost efficlent ones, At any rate, they hove recantly

catteanted to alter the situatlon Yy dostalling ludividesl student mailooxes

created ol ol commartuentillze) eardvorzd Loxes, Also it e planned
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that a public address system for Concept I ouly will Le installed this
school year, The addition 1s made as an attempt to solve the problem of
puplls not being able to hear the morning announcements, which are re=
sently called oul by the adwinistrator and staff members whose voices are,
nany times, overshadowed by pupill conversation, There has also been a
recent attempt to Improve Concept I parent communication with plans for
.the publication of a periodic newsletter written by the Instructional
Leader.13 50, indications are that concerned prozram leaders are trying
to make sugzested alterations,

Student evaluation pmocgdures and credit assignment are other areas
in which changes have been made in an effort to avold rwroblens, After an
attenpt to utillze a modified contract system for evaluation purposes
falled in the first year of Concept I, teachers had to resort to single
year-end grades and credit negotiation.lu Although written forms, letter
grades, and credit negotiation have always existed, dissatisfaction y}}p'
various aspeots of all of them has always teen apparent, In fact, qvalu-
ation was a primary consideration in a Concept I faculty workshop which
occurred the swaner after the program's first year, Some of those ine
volved advocated the elimination of letter grades, Others thought %hat
botter record keeplns mlght be an ald in the evaluation process, Theree
fore, this ycar each student has a folder on file containing his own written

15 Discussions of evaluation and credit

objectives and evaluntive reports,
continue in current Concept I staff muetinzs as the faculty attempts to
find what all menbers will consider a colutlon to tha rroblem of fairly

Judcing student aoconplishucnt,
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yhilo 1t is inmplied that many challenges have been faced and some
difficulties have leen remedied, it is ulso suggested'that other rroblems
are yet to be so%yed: Tne nrincipal says that he would llke to see a more
{air btalance of class londs aiong teachers, oDoth the past and present
Instructional Leadcrsrwould 1i%e to see an increase in the dwindling fresh-
man and sophomore Concept I enrollment, Most of the staff wants to elim=-
inate the integration of Concept I and Concept II programs because teachers
feel that Concept II schedules control Concept I student's time, It seems
that every involved participant sees different problems, or the same
difficulties in a different light. And{ eQeryone concerned has his own
1deas concerninc solutions, Ierhaps this in itself may he considered a
problem, |

Impact

Attenpts are being made to communicate the Concept I idea to both
the Seachwood Community end the greater Cleveland educational community.
Dissenination of information about the program occurs in various ways.

The alternative originated in the summex of 1971 and, therefore,
had not been putlicized that spring in the high school. 80, conversation,
lettexrs to p?rents, and & few 106al newspapel articles spread the word of
the new approach to learning which was to begin in the fall semester.16
However, after inltial contacts were made, apparently, continued communica=
tion parents wac pOOT. s0th the Ohlo State first-yeaX evaluative report,
and phe "Faculty Report on Coneept It 1971-72" called for better communica-

tion, oy 'aso wroted

e cornunleations with jarents were mininal, counisting of |
a oinrle written cvalunatlon at scuesters, conferences with
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indlvidual parants upon request, and four gonoral jaront meetinss
concerning prorress of the prozram, o o The rrozram has cone undf$
quite le;itimato critilcism tecause of the lack of coamunication,

After the procram's second year, a similar criticism was made by Dr. H,
James liahan in his "1972-73 IZvaluation of Concent I";
Farents continue to wani more information about the activities
and program of Concept I, hile the larre majority indieates

they understand the objectives and the intent of Concept I, many

feel a communication rap, This factor was often stated in the

comments by Iarents.13

Therefore, in the third year of the existence of Concept I, épparently,
there has been an attempt to remedy the situation in the manner recommended
by Or, lahang
newsletters, flycrs, perlodle phone conferences, meetings in
rarents homeg, arnd written reports would serve to better 1nfarm‘ 9
parents of the overall jrosress and activities of their young acults,
The precent Instructional Leader has planned to send oud newsletters period-
lcally during 1973-74, A copy of his first effort is included in A;uwndik
He This method of comufilcation is used in addition to parent conforences,
telephone calls, and open houses.zo
However, besldes demonstrating a certain amovnt of concern with
disseminatln: infexmation to people in the eachwood Community, it 1s in-
dicated that Concept I leaders desire to sprerd the word about the alterna-
tive-throu hout the educaticanl counmnity, i#or exanples within the Seachwood
dcnool Systen, Concent I alony with the other high school learninz nrocrams,
sendy.a remesentative to the niddle school in order to inforn arospective
enrollees ahout the open environment they may choose to experience, hile
Fro ran o;ﬁrmtions are related to fulure studerts, deseri;tiors are also
ddonoeninated to niddle schoo! stalf arzd adniniztratlon vho ave llstnuinc.ZI

ihony dnterencnonl spcte. cenonlestion oceurs,
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'hqually, 1 not mere, i:rortant is the sharl:r; of information cone
cernin~ Qonecest I with schools in surroundin: areas. For exanples in order
to opread the word of the exist§903 of Concept I to outside educators, and
also to ohtain ideas from othars involved in alternative education, the
procram leaders and staff have made Planned visitations to experiments such
a8 CULC and the alternative ln the Cleveland Helsnts Ryblic Schools, The
present Instructlonal Leader implies that it is hoped that similar visits
can Le made in the future where jdecas and Philosophical views can be exe
changed. Lr. Roblnson seems to advocate this tyre of communication, which
is similar to that he experienced during the conference on Cptions in Edca-
tion'wﬁich included representatives from several area alternative programs
on (ctober 4, 5, and 6 of 1973, 1In addition to telling others about Concept
I at thesé meetinss, ilr, Robinson has also spoken to the Cleveland ares
Bnglish Assoclatlon avout it, He says that he, his staff, and students
have teen receptive to visitors who have cone to observe from Shaker Helghts,
Cleveland Conmunity Collese, Weste s Reserve University, John Carroll Univer-
sity dnd elsewhere, Also, since the boginring ¢f the prosram, even befors
the present Instructioﬁ&l Leader assumed his position, many student teachers
have been permitted to work in the altcrnntive.22 50, it would seenm that
talks and conferences anong educators, as well as an opsn door zollecy have
allowed for the dissemination of information atout Concept I to those who
may be interested,

As for the inmpact that this information has had upon other institu-
tlons, alternatives, or educators--who can say? .o one has supplied this

investicator with ony concrets evidence that ideas within the phillesophy




or opcrations of the leaciwood alternative have dlrectly influenced other
educational endcavors, Huwever, Nr, Robinéon indicates that since he has
becorme Instructional Leader, he has discovered that many people have heaxrd
about the unique Concept I :pproach, 5o, in accordance with his observae
tions, it may be said that ihe prozram has made an impression, even if it
cannot be proven as a force of change in the Cleveland educational pleture,
Cné may see the techniques of information dissemination which have been
utilized as communication efforts which have served t§ promote better public
and educational relations,

Future

What about the future of Concept I?
I recommend that the oard of Slucation of Beachwood, Ohlo and

e State Zoard of iducation would grant this progran continued

developmental status for the cominz school yoar 1973-74 with the

projection that the prosram bg_granted permanent status, contingent

on yearly prosram evaluation, 3
If this reccmnendation made by Dr, H. James Mahan in last year's evalua-
tive study is followed, the program will receive the state recognition
and approval which is presently being sought., In accordance with his
statement, all of those key people who were interviewed for this report
imply that they hope and believe that this permanent status lles ahead,
Even thourh each adminisirator, teacher, and student who was questioned
mentioned different problens and shortcoainss, no one foresaw the death of
Concept I, At any rate, it scems that everyone from the Superintendent and
Assistant Superinteandent of Zurriculum, to the Hish school Princiml, the

Instructional Leader, and izculty meabers, prediet crowth and various

chanuzes In the alternative, lowever, oaly tisme will tell what specifiec




BEST COPY AVAILABLE 53

alterations and exjectations will direet the future develomment of Concept

I at reachwood !ijh ehool,

lﬁased on statements made by lir, Robert L, Holloway, personal
interview, Uctober 25, 1973,

2Dr. Darrell X, Root, "An Attitudinal Survey of the raculty, Students,
and Tarents of Students iartleirating in Coneept I Prozram burins the
Acadenic Year 1971-1972" (report submitted to the ueachwood roard of iduca=
tion, Ohio itate gvaluation Center, 1972),

3Ron 480, "Faculty Report on Concept Is 1971-1972" (Beachwood:
Beachwood High Sehool, 1972), preface, (liimeographod),

’ uIt must be remembered that the only concrets statement which had teen
- made pwrevlious to this was the original goneral proposal of lir. Walter iarks,
Coneiderin: the g ulck Initiation of the program, there was little time to

write down explidit objections,

5ﬁaso, e 1-6,
6Dr. He James liahan, "1972-73 Svaluation of Concept I" (Beachwood:
Beachwood High School, 1973), p. 1, (rimeographed),

?aased on statements made by Mr, Les Robinson, personal interview,
ilovember 5, 1973,

8

9The tecacher's proposal and the Instructlonal Leader's meeting agenda
are included in Appendices ¥ and L,
10
fased on statemenis made by Mr, Les Robinson, personal interview,
October 19, 1973.

11
Ibid,

12
msed 01 owtenents made by Fr. Ron ilaso, personal interviewy (ctober

22, 1973,

Ibid,, October 26, 1973,

LBHOhinSOn, lioventer 1, 1973,

!
W aon n80, "iaculty urort un Coagept Ir 1971-1972" (reachwoods
seachwood ! 1 school, 1 ,3,, e h=5¢ (nimeo vaphed),
.
'Jn'obln;zon, wetolas 1), 1273,
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17
Jased on statements made Ly rr, lon #2580, personal interview,
Cetower 22, 1973,
7. . : “
Ron Laso, “iaculty deport oa Concept Is 1971-72" (Zeachwoed s
seachwoal iich Jchool, 1972), 2 10, (Himcographed).
1')
Dre s Cames ahan, "1972-73 svaluation of Concept I" (_leachwood;
seachwood Hish Sehool, 1973), p, S, (Limeorraphed),
19
Ivid,, p. 22,
20
-ased on statements made by Nr, Les Hobinson, personal interview,
October 26, 19?3 ¢

211bid. 221b1d.

23, James iahan, "1972-73 ivaluation of Concept I" (zeachwood;

feachwood :iirh sehool, 1973), »v 25, (iimeographed),
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a8, Jane Doe , , , 4 o . « Tenth grade student
Ms, ;ary Cowella o , 4 , , Teacher of foreign language
ore druce zedas o o o 4 , Teacher of social studies, humnanities
Lo ratt Galeano o o 4 . o Instructional Leader of Concapt IV
Nre David Gidich « + + 4 , Tencher of social studies, humanities
Hre Alan danzl. . 4 4 , , Teacher of mathematles
dre 3ruee i1, , o 4 , .. ‘Ceacher of mathematics, physics
Mse Judy Hinmmn, , o ., ., ., Teacher of English, hunanities
¥r. pobert L, iolloway, ,, Superintendent of Peachwood Fublie Schools
N3, Howena iuant, , , , , , Concept I secretary
Deo iy James [inhan , , , , Assistant Superiﬁzgﬁdent (Formex)
dr, John Doe + 4 + +» o ..IWelfth srade student
Mo dalter Narx , , , , , Former Assictant Irineipal of seachwood Hirh School
4Cs ROn [iasOs 4 4 4 4 4 o Director of fupll Services, Seachwood dieh School
Dry James inyton, , , , . rrincipal of “eachwood High 3chool
Nr. iobert fagley , o . . ‘Peacher of sclence
Ese Wary Sy Rir , , ,, Teacher of mocial studies, humanities
are Les Rotinson, , , ., Instructional Leader of Concept I

My James  Sikler, , , ,. Assistint superinteadent of Curriculun

MS. Debtle Tolln, , , , , ‘macher of social studies , humanities
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BEACHNOOD CYTY SCHOLS
PHILOSOPHY OF LDUCATION

STATEMENT

The process vhich ve eall education commences at birth, is part of a1}
huran exparience, ond continuen throughour 14fe, As the elected body
in this commnity viich 18 Yeaally recponsible for the public school
portion of the cducational precess, th2 Reachwood Board of Education
subscribes to the following philosophys

We rcecopnize that each student differs from all others in his personal
vhavacteristics as well as the way in which he develops, We also
recoznize that cach child miy differ preatly in his own physical,
intellectual, social and emotional grotith and the rates at which he
develops these aspects of his total sclf, In erder to respond fullv
to cach student as an individual w2 must provide the opportunity and
the means in our eduentional program for him to learn and develop at
hls own rate and in his own way, ’

We belicve that all children are nnturally curious and that they enijoy
thinking and 1carning, We also believe that learning which is soupht
by the child because of his curiosity is the kind most likely to be
retained and vsed in ways that have meaning and purpose for him,
Therefore we must provide an atmosphere in which each child's natuyral
curiosity is aroused and stimulated,

We believe that the educational process should free the creative ener
pies of the teacher and that this can bast be achieved when attitudes
of flexibility and opcn-mindedness toward educational innovation are
maintaincd, Therefore each teacher must have sufficient freedom to
he creative and must bhe enccuraged and helped to devolop new and/or
improved metheds and techniques for helping each student to learn
effoctively,

He believe each learner must have the freedom to question and must be
encouraged to enpage in indcpendent and reflective and eritical think=
ing and to stand by his honest convictions, The student should have
the opportunity to excreise his independent judgment by miking decis~
ions about his education as well as by taking an active part {n the
development of his ccucationa) program,

We believe that the preoper climate for a cormunity of learning is one
in which there exists among and hetween students, staff members,
parcnts, and others a recognition of and mutual respect for the riphts,

dignity, and worth of all persons, Therefore our schools should geek
to create such a clirate,

He believe esch stucint should acquire and develop the necessary skills
of coanunicatiun and corputation, He aloo believe that cach student
should aeqive end develeop the ability to reason, to make decisions and
value Judseente, and to.gea the roelationzhip betweon what he i learning
and the vorld cutsida the tchool, In addition cach student should be
helped to find and explore aveaues for creative self fulfillment, to
dovelop a snence of responsibiiity for nis own actions, and to accept his
respensibliitics as a merdsr of a freo tociety, Therefore o school
programs sheuld b2 planned to achiceve thune poals,
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We helieve that each {ndividunl should understand himself and his vetation-
ship to a complex world and that he should be able to extend himself to
others with whom he is interrelated and Interdependent . Therefore ouyr
schools should provide mesningful opportunities for eacl student to taeoame
fequainted through rersonal expeciences with a broader sepment of socioty
than is available within our own comuunity, :

Our socioty continucs to prosent new problems and challenpes, We believe
that our studentsd should be prepared to cope with an uncertain and unforee
seeable future, Therefore our scliools should help them to davelop the
imagination, the desgire, the solf disciplin2, and thae 8elf confidence to

apply techniques for problem solving in creative ways to the problems
with which they are or may ba faced,

If we act on the beliefs outlined in this philosophy, it is our hope that we
can foster within cach student a growing desire to continue an active quest
for lcarning throughout hig lifetime,

II.  REASONS

The Beachwood Philosophy of Education is to be used in ing fbllowing wayss

A. To provide for the Board of Education, administration, faculty and
students a clear sense of direction to guide them in theip tasks of

developing and improving the entire Program of the Beachwood school |
system, . :

C. To.give residents and prospcctive residonts a basis for determining
whether or not they are in accord with the aims of the system,

D. To be a part of the working portfblio of ebery staff member and to be
the subject for annual review during an in-service training period,

E. _To be used to evaluate the schoo) program since no evaluation can proper=~

ly be made without taking into account the philosophy on which it is
basad, .

III. RESPONSIBILITY FOR IMPLEMENTATION

A. It is the responsibility of the Board of Cducation to review and/or to
initiate and adopt. policy statements necessary for the implementation
of this philosophy consistent with the laws of the State of Ohio and
the repulations or the State Board of Education, and to interpret this
philosophy and othop Board policies to tho comaunity so that the taye
payers will understand what the schools are attempting to do and what
tax support is required to do it,

B, It is the responsibility of the Superintoendent of Schools to implement

this philosophy within the system by organizing and developing the staff,
curriculuin, and methods for carryiug it out, '

o~
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C. It is the vesponsibility of the administrative staff to implement this.
philosephy in each school by wurking with teachers to provide them with
the feeilities, miterials, and puldance needed to bring the philesophy
to life within the clascrocn, : -

D, It is the responsibllity of the teaching staff to know and understand
-this phllosephy and the relatcd policiea of the ochool system and to
assure thelr sound implczantation in tha classroom, It is also the
responsibility of the teaching sntaff to continue to grow and develop
professionally consistent with this philosophy,

E. It is the joint rosponsibility of the Board of Education, the Superin-
tendent, and the adalnistrative staff to provide in-scrvice training
for the teaching staff consistent with this philosophys to advise
Beachuood teachers of opportunitics outside the Beachwocd system for
the kinds of professional grouth and developmant which will enable
them to carry out this philosophy bettery and to encourage teachers
in every way possible to take advantnge of growth npportunities both
for their own benefit and that of the students, R

This philosophy requircs the Board of Education to develop and encourage

uge of channels for corrunication among students, staff, administration,

and the cemmunity. It further requires that the Board seck participation
in development of the cystem and its policies go that students, faculty,
adninistration, Board, ond cemmunity, all of whom are involved, recopnize
thelr roles and aSsume their respongibilities for improving the education-

al process.
First Readings October 11, 1971
Second Reading: November 29, 1971

Adoptedt December 27, 1971

LX)
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Appandix C

BASIC ASSUMITIONS ADCUT THE EDUCATIV.AL ENTERPRISEZ ALD ABOUT
: BEACHWOUD 5 TUDERTS

That Beachwood High School students are mature, capable and
intelligent enough to assist in determining how they learn
VLest,

That Deachwood. High School students and faculty share the atiitude
that individual development ls the prime reason for the existence
of .he educational entcrprise, '

That students and faculty can set and accomplish goals and

~objectives together, and Lf this 1s done greater learning for

both will occur,

That all students are not adequately served by one eirriculun
at Beachwood High 3chool,

That because we are all different we learn best Ly varied
teaching techniques,

That educators have not discoverod the best method of instruction
Tor all studenis,

That we all share a belief In the concept of cognitive and
affective learning belng equally laportant and interwoven,

That we can all accept the notion that a totally structured
curriculunm 1s not necessarily the best or only acceptable program
for Beachwood High School,

That creativity, flexibility, and change are useful ideas which
requlre oponuss of mind,
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raculty and Staff of Concept I

19711972 1972-1973

Mrs Ron jaso, Head of Staff Mr. Ron iiaso, Instructional
Leadex
Mr, David Gidich M8, Rowena Hunt, Secretary .
Mr, Alan Hanzl
Ms, Judy Hiniian M8, Barbara 3yers
Ms, Susan ilacDonald Mr, David Gidich
drs Robert Racley Mr, Alan Hanzl
Dr, Alan Strelzoff Ms, Judy Hinman

Hs, Susan ijacDonald

lirs Robert Ragley

Dr. Alan Strelsoff

Ms. Laura Swain, part-time

19731074

Mr. Les Robinson, Instructional Leader
Ms, Rowena Hunt, Secretary

Ms. Mary Comella, part-time

Mr, Bruce Dzeda

Mr, David Gidich

hre Alan Hanzl, Concept I-Inter-Cept
Mr, Bruce 4ill, Concept I-Inter-Cept
Ms, Judy tinman

Mr, Robert Rapley

Ms, Mary Cay Ribar

Ms, Debble Tolin
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STUDENT QUESTIONNAIRE 63
Male Female
Age
Gmde__l_-~
Were you born In Cleveland? Yes No
If not, where?
Do you live with your parents? Yes -~ No

If not, with whom?

eo you like this progrem well enough to recommend It to your friends?
-1 No

How long have you paiticlpated In the program?

How d'd you hear about this program?

Guldance Counseior
Teachers In program

- Friends

Outelde program
Other (list)

Why did you elect this program?

Do the students have a volce In determining pregram procedures?
Yos No

Indicate In which extra curricular activities you participute.

In which activities within the program do you participate?

2.

3.
4,
3.

Do you have a cholce of your teachers? Yes No

Was your "course" schedulo desligned by _ e
A.  You

8. Teschor____
C. Yobu and your toacher
O. 1f nono of tho above plcase explain

Va1t




13.

Are your teachers Interested In you?
A. Most are
8. Some are
C. Fev are
D. Nono are

16. What are you Intorested In learning in the program?
17. Wil you be able to do this learning at thls school?
Yos No If not, why?
l?. Does thls program make schoo| more desirable for you?
19. 0o you evor cut? Never Somat|mos Often____
<0. Neme 3 things that are dlfferent asbout this program than the program you
attended before. ’
1.
2.
3
21. Do you plan on completing high school? Yes No
22. What do you plan to do after high school?
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FACULTY REPORT ON CONEPT |

1971 - 1972

Writtn by Ron Noso

ef tor consultation with

David Gidich
Alan anzl
Judy inman
Suve -cpanald
Beb R alay
tlun  trelzoff
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The following report concerning (aicept + §s a ~esult of numerous
meetings held by the stuff with stutaats, parents, ond rdministrators {n
an effert to duterming tia buccesydst m o feilurns of Concapt | during
this initiel year and to vrrfve gt reconmerdations for japrovements in the
proaram for tho coming your. that §altews io en ¢tempt to look constructivmly
at what hes occurced sincu thn fnceplinn ol ths program lost July,

It is f{mportant to rotcat the outaat thel the ¢ vtire staff feals stroqnly
that the Concept | proaram has beun duccesstyl this year under the trvinn
circumstances of an injtinl year in which e4uff oo students o) ike were
feeling thuir way, Al) stoff mewbors ‘ook roruwarc enthusjestically to the
second year of tho procrom with tha knuuledna and wperience of the fipst
year behind thom usnd with tha mudificationt to the program herein
recommended,

We believe thot the qrowth of stidants :n Concent | bath academically
and nmotionally has bacn of gacunh rar:t tr contirue this alternative in
Beachwood educatinn for e tigond yoi © n an exparinunts) basf{s, Jhe
attitudinal survay from Ghio Stota, the svnluatior report from the students,
the raesult:e. of thz Tape pre- and post.teating, ant the commnants from ataff,
parents, and studoents rlike, wa balinva, suppoart s in oyp fosling,
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Tha Concapt | neogram Lhin yop pone ot of . one hundped nnd twent,y
studants {n nrades njnn theon oy tadvn, i Juin:d thn proqgram on f veluntary
basiy, The PEOGEm was boue ! jn e tacas of Lhe sonth wing of the
building and wag stalled by «oonn Pyl time sttt dombeps nnd same teenty
student tuachars from acen Wi ies vag sovved Lhe proqram durinn the
courso of the year,

Tho program was bnged NN the pouition Paner pre ared tor the boapg ot
education by mr, Ladtor vl o, thoen tosdatoat prineipal of the high schoot,
A copy of that docuaant §3 ceni fned in the appendix of this report. Perhaps
the ma jor problems exper{innnug in thia virut yuar of oparation beagin with -
the position paper end ity Leplomsntation, This orininal dogumant DORSABANA
a8 cogency for those who Laliove strongiv chat our .ghool- must provide 4ltepe
natives in aducatioa for the oiidomi. qut‘xs with say position naper, the '
document s fFillod with ¢):eniy Bhich Yask rocties] substunce, Coupled with
this, at times, nobuloys COSL L wire ©oaft und student: who wagarly
anticipnted the ecucation: | wivincure, but who biud nin idea off wheee that
adventure would lered op how it vould be full'{iled, 1n short,‘throughnut the
program, studunts, teachers, uininictreburs., und pirents elike were uynsupe of
exactly whnt foncept I atood for, This luck of de "initiveness cousnd innune
erable peatlsms {n thy early coorction of (poe proqr m, problems in defining
curriculun, esteablishing timg canmjitiments, and conmunicrting with Students,
staff, and parents,

This lack of dafingt{vengoss nlBo Nz core very rositive qualities, hawever,
First, because vigid guidelines vope rob v {Inbla, stnfl and students truly
had to work togothor to dafine thoir pProgram along lines suitable to Yoth
groups, It was i{n cusengu a dunaeretic Lecinning, Second, tho strugale to

develop & progrem foreud tloudenis and ctafi alike o test what they really

belirved about 8ducation unrid, f {hn teats appuiored to fail, to make ading’  nte

to those boliefs and principlea,  Thiee, because traditiong) #ducations)
strictures weroe umjved by the erearfanng:] status, atudeats and staft wor

able to extend the linitg of rlusatinns altsvnatises, ot times to tLhe breaking
point, All of thrugee the denneruey, the slruggle. wnd tha oxperimentation -
have made oyr progrem stroager,

Now, at the end of thy Yours ul na o 34aFF con come clanar to stoting what
we balieve i{s ond ousht to ba thn philcaopbicol basiy for the coning vene in
Concapt 1. e are cunrg that tha enagrq Year's ooy {ence may well chanege
our thinlting, esnd ti.t - B3 IL st to be,  Buk for now the principles that
follow ere in tho Contemporary verresglar "where our hwads ape at,”

l¢ The responsibility fap tiq planr ing and execut{on of tha student e«
educational rreerer et 1o with Lhe studert, 1n thig end, the
staff myst entourane rng pid (L ataent e urvrlaping those
skills necerunry to pion hig cdvestional progran and to pursue
it effectively, Priary wrony thear aen th Skills of responnible
decisionemal:ing und 4 vttitades of parsnna} rechonsinil ity
for Fulfilling Indivigarl acols,

This {8 the Fundamente] atubonenr ot the nlilosoph - of the proqrom, Al othep
aspecty of the Proagr.m are ofith g eirnrctr s of th g frinciple op fincondspy
to ity tmplicit in th. Sleaber nt are tog raAfnr poitiong (1) Ultimately,
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the studant will cocida the conling, the eothkad, andd the timing of his
educntiony (2) thay prraney (o of tu prbessinnn stntf will e that of
advisor and facilitator in oc-loing tie ctudnt to ulf {1l his proaram,

't is in thin fivst priocip): that we focl the slternetive in Aenchwoord
education exists, [n Coneapl | the sbudont is oentaursged Lo be o respontitly,
selferaliant, decision~wiking loarne,  Que expericnce this year hes showen us
that studonts in it prone rpretieat @ Spectrum an their ubility to olan

and pursve their learning wetivities.  Seoe have beon almost sutonomoos in this
area, while others have daopracad usany their edvisers rnd instructors in

varying deorees to nive thun divoeclion in thair learnings,  We feel stronnly
that as advisors o snould puierg.s Folp in ploannine progeamg, but shonld at the
same time push the studwnt Lo tsky hs oun decisions., True regsponsibiljty .- -
lies in accepting tha revirds nnd con ornrrnes of Jdocisiang that o person
makes, not in fulfilling ¢~ nices Coteratond by ethoes, e feal stronely
enounh about the noed Tor ctoden® roseensitility Lt we are chanaing the
traditional role of corfifie. sueif wuch tiat Gi:» wimery role is that of
advisor and facilitutor ruthor tiv.a that of instrustor,

2. The ultimate qoel of tha proarat i to mike the ctudent an
independant lunrner,  rihas, caghseis shoule ba pliced uoon
skills which will sachlc him to pursag loarning without the
hely of the staff,

We are deerly concarnor that tihe otudert be ucquaintod with the process nf
learning irn addition tc tha content of lvarning,  involved in this procrss js
the ability to define pronleag, o eqak copropriate quastions, to know the
pussibln resourcon for goining inforaat fon and how fo use those resources
effactivaly, to draw porddblo conaluiicrnt end cavelop new questions, we are
interestod in helping the student to 3eozm how Lo lenen,  The content of
learning it an indfvidiul coqnerns each ebudont ce s dzteeminn what informat .on
he would like to ncyuire. Tha proczeus of Jugrnine uaems Lo us to be a
univareal concern,

3. The student should Lo o eritics thirker willing and able to
question his world, tn aatinsr {(nformation ja search of solutions,
end to anolyze snd synlt olee {dons, :

The area of critical ti-fnking ko beon of ©ume cororn ‘o us Lthis year,

Becausn of the freodam that t1. atueanty miepg qiven to parsun, or not tn
pursue, areas of their cducsiion, tiare veae gitur ions in which rinorous
pursuit of knowladgn that d-voleay coftjry thinkig was avoided, Many
studonts were willing tn Ll iyt iane. 6 off the top of their heads, but
avoided the rigor of rransrching, quasticning, aroing, and writinn, we
emphasize thn nend for this vigar fo tho porsuit ¢f Yasrning snd will ercomane
students in this dirvecticn throush their controct committrents,

4. Students shoald duvalsn functional siille o comrgnjcation
(speach and companitivn), covnurtalicn, and inforeation
gathering,

Daspite the experimenierl astoae, of tnie progran, va glill beliove that the
old skills of Yreadin, weiting ond 1 ittact:e® pre neugnary tu dovelon
acudemically snd socially, ' : ¢ neh end sanet (vorlaok the colloqge

LN
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orientation of thr v fority of oor ctuonnty, and w- rRCoNnize the damanags
of collegn entrance examin tions, Gacenss of this. we stronnly encournne
studunts to davalop thaire uliills {n thoeso nress oo dlagnostic indicalors ahou
thai such dovelopoont §+ nocusiney, For thisz year. achjovement testinn nod
rasults from tha colluna enlrineh oxnminetions indicate that our students hayn

not been clighted in thase arcas,

9 The studont should have o kinowledno wnd the experience of
working with groups to the end that 'a gain knuvledge of
affective orcup procuns, that he be toleran. of and rbla
to work with divfaring eninions and ~ersonalitios, and
that he realize the rasponsibiltiy ¢ commi.tment to others,

The area of group involvamant wus of concern . ur thia year, Because the
keynote for the entiru peoqram v.g jnd:videalism, oue atudents tended to

avoid most group euporioncas to tira point 1hat marv of those exoerisnces
failed or were very thort-livad, fneny stuoents weald meke comnittments to the
group, but felt little rosponsitility to follow ttrough those committmants,
This lack of responaioility caused particulae concarn whan it resulted in
hurting students who neodad and wantnd groun axper iences. Ko believe stron-ly
that our socisty noads individuals sble to “tund ¢n their own for what they
balisve, but we sluo feul thot a stronn soc ioty denends upon the gbility of
diverse prople to work tonether fn culving tha preilems of that socinty, 4o
should attempt to reflect thet working togethar wizhin egp arogram by encouragir gy
group learring ectivitius and danane inn fo* loa-thrqugh on commitiments made ¢t
those qroups, we anticipato thot thn criteria for group .- involvemant will h»

. developed by the mambars aof Lhy grovn fhamealves mad thet the ddvisors will
éncourage tha studants to lfves up te thosg regpons ibilit {as,

6. Learning should not ba vi: o fn univjue anc separate disciplines,
but rather should ba viewed #1 n whale ralesing to the student's
needs and/or inlurosta, -

We 8an the need to develop proorans wh.ch ere idtﬁrdiscjpltnary in nature in
that thoy combina vartoys sub jact areen in thaeir farsuit, The interdiscinlinary
approach has the edvontags: o roidno lrarning relevant to what the student i=e
interested {n and alloning tha wiudent Lo o0 the relationship bet:sen various
8ub jact matters, Thic rolovines gped eelntionzhip {s essentisl to cur qQoaly

in the Concept [ proarrm. This prafoyesr vy have mot with limited success in
establishing interdirciplinary menrams, Wy encoursne teachers and students to
vavelnp programs that i1l includy varisus edsciplines in their studies, we
8180 see tho poosibilit of team Leech no in gonn pro jects to relste suh inct
matter, We roalize from this yearts avporfanee that seme skills arras have

to be isolated {n orcer to te effocliive, bt our omphasia should be on multie
disciplined and Intrrdisciplinod oxrar:encen,

7. Tha school building and tho ¢ latirona is bt one of a number of
resourcos for leceni;mg in oyr wopld. Conse Juently, the student
should be enrcuurrnad to ke oty of any anc al) loarning resources
availsblo within the scheo) and {n 'he qencral cemmungity,

Bacause of tha use of profasgional ctaff tinrg fop Wvisory roles, {t is necrssary

o
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from & timerenvailabla atendnatnt Lhet the studont 'PArN L0 Ut PR e
lnarning othbar than the {avtvictor,  Tho cenourcen tomedigloly avnilable e
nanys profonaional statf, tudont tenchars, teache a jn the regulne NEOOEr i,
prople in the co munity, libveries, prefeasionsls, other atudeats, calleges
and unjvarsites nd thoiv staffa,  The student shoold be made aware of Lheyp
availability and oncouriqud to usa thew,

We also believe that tha student shoule be encournned to make use of the
community in pursuing his educntion, This year wa have experirnced qreat
succass with students workiing in the Cleveland arey, Our only disappointment
in this community placemont wes that it vas limite.! in {ts quantity. we are
beqinning tha davelopment of plecouent oppra tunite: thraugh our own community
rasource personnel, through P, A,C.F,. ond Lthruugh ur own contacts as teachers,
The responsinility end raluvancy hat pccompanias cemmunity involvement cannot
be surpassed in aevaloping raturily niong our students, We think highly of
what occurrad this year; we need only ta B¥puiid ou - axXternal sctivitirs tor
naxt year,

8. Etvaluation, both personal and ertermal, is wcassary to the
growth and dovelopmant of the student, 1t <hould be ongoing
rathar than periodic nnd should ba vesignod to afd the student
in determining furthsr direction unc scope ‘or his learning,

In our discussions ubot't the orogrer for next yoar, we continunlly roanmed {
return to the vary difficult nreblae of previding neaniraful and onaoing
avaluation, This suoms to us @ vory ecsontial corierstene of the entive pronrae
and as yat no onc aeem: to have o det'fnitive appreach to the problem, indered,
es all evaluations of our prearam will atte st, the ovaluition of students an
the communication of thin avalustior wea tha waake 3t aspact of our nroarar,

This year we gave letter gracas at the end of the yois rrimarily because off the
coacarns we had about (ollugy admission, (1t shot ld be noted that as o st~if
we faal thet lettar orcccs are not §n Feeprng witt the anals of oup proaram, )
In addition tu tha latter qrades, wech aturvnt recaived a series of writien
evaluntions in the fubjicet c2nca for which he rece jved credit, These written
evaluations commentad con wveadanie ord nttitudinal strenqgths, Throughout the
year, evaluation was limited o mnardutal comments on the student's wark,
comments which ware kert on file ond mada avatilabhle tn parents upon penpest,
There were no reports ront Fume on ¢ rooular bnsis, 1n the case of senjors,
weitten evaluatione vero sent to collen2a at tho and of each fomaster, (veral),
we feal that the ovaluation system is still quite unsatisfectory,

»

The major difficulty in providing rn ndequrte avalustion system in the
program {8 {n doturmining whit is to be evaluated. At the beginring nf the
year, we made attenpts to e a modified contract dysten in which the studeAt
listed his learning obectives und {hs moethads by shich he would fFulfill thesq
abjectives, 1t was hoped at that tiug that ovalurtion could bie based on the
fulfillmant of tho leorning oo jictivas.  The modif ied centract system devaloned
difficulties,howevar, bhocause studer ta opti | to ctinge their nbjectives and
strateaies end terchors wepe not diligent -9 follewing throuagh on the panet
work, As the contract systom dissolved, tha bacie fop rvaslustion hecame 1easn
objrctive and moro sub juct:va, iy the ond of the vonr the facilitaines wepe
faced with a moat difficult taui: of 1dgning & siagle latter qrade which
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ropeesentad an antive your'y wack in o Qiven subjoct,  1ach atudent wos
kel to subnit a deccriolion o his work and the arnde which he foed) hye
should rocuivo in tho “Subieet nroa,  This was than mabehed with the tegetnee?.
oveluation and dif Furoncey viare 'neqatiatec.n g cay tha loeast, the Sy sl g
was troublouomn,

The demisae ol thn contract ayutem hat {wo 1+ *har nemtive sjdoe aftpets L pet,
s wn strugnlnd to dotermine nn Intalligant mnthod For eveluating the <tydent,
we found it diifficult to communicate with tha parents in ony meaningfuyl vav,
Second, as thu contracts borsgma rore and wore. underined, studaents werr ahile

to qo for long poriods of time without raeceiving any evaluative feadback,

During our workshop, tir arcvived at rrcommendations that we are jn hoprs. will
allaviate tha evaluation proolem., Those recomm. netions follow,

l. Concept I students will be required to narn sevonteen and one=half crecita
for qraduntion, Thase credits will e earnad by f J1filling written anrcemants
with instructors., Thuua aqroements will list lear ving oh jact ives, strategicrs,
end tangible evidences of fulfillmont, Croedit will be qrantaed upon successful
completion of the written cgreemant,  The mdvantec of this mathod is to qive
all concernad a bnsis fop avaluation,

The choica of content for thess saventeen #nd onu-half cradits will be oren

to the student within the following lirits; The s%udent must give evidrnes

of having completed work sufficient to fultill the minimal state requirements
for greduation, The minimal quentitst-ve 1rquirenonts ara as follows: 3 unita
of English; 2 unite of sacirl studies (ong unit must be american history and
government); 1 unit of scionecas 1 urit of mathemat icst end 1 unit of health
and physicel educatidn. The listinn of the requirnments {n distinct sub ject
areas is not mcant to fmnly that they rust he stucied as distinct sub jects,
Indeed, we encournge thn Fulfillucnt of these raquirements in Interdisciplj wey
projects. (N.G. No mure than tuo unit: of rhysicel education can applied
toward graduati-n,)

The right of groduation is based upon fuccesaful completion of these unjts and
the approval of the Concept [ staff,

The time scquence for 1hg eurning of those units js up to the individual
student., 1t io pnssible thit ho would sarr only one unit of credit {n a afven
school year and than eorn ecvan unita of credit tha following year., 1t is also
possible that given written tqrashents may carry over from one acadomic yePar

to the next,

2, Students will be given tha option of bring evalueted by letter qrades or

by a credit/ no credit Sytitea,  Thin choiee sheoule be made at the beginning

of tha year and fur this yeir, at lece, the option myst apply to all credita
earnud, ({.0., 8 studont coannt toko tua gaoursns £ s letter grades and twe (ap
credit only)s In eithor cota, 8 weitten evi1lustica will be part of the evalunt on
procass, '

3. Students must went wilh their ncvinrs aach we ak, The advisors arp
responsible for keeping abrcast of the gstutent's rronrers fn his work and for
the reporting oi that Progreds to tha parents upor request, Ihe .edvisor is

not nncessorily the ceveluator, but te s responsil le for fmsuring that perindic
evaluation is teking pluce,
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4. Parents will bo fnvited to anall aroup maetings Lthroughout the ynapr ot
which studunt progross wuy boodiscuaund,  Tha pire-top of Lhe prougram will
be responsible for thy schaduling of these montino i,

e Written stetemanty recarding student progrous will ba nvailable to the
parant upon roqunst, The particulur studant.'s ndvisor will he responsible
for preparing such atatemuents,

6. The evaluntions ot tho com~letion of the writtan sareemant will include
8tatemants by tha instructor or Facilitotor and by the student, 1In each ense
these avaluations should be dngcriptive in nature, indicating what the student

has accomplished, Qualitiotjive ovaluatione should be made while the projact
is in progress,

7. Fech year the student chould recaive a weitten evaluation from his
advisor concerning gencral prigrous in the nrogram., A similaer evaluation
should be supplied by tha studont,

8, Copies of all evalustions will ba kept nn file and will be available to
students and paronts upon request,

Overriding any policies that muy be wtubliohed is the naceasity that students
meet with instructors and advisors on o weekly basis for constructive feadback
regarding their work,

9. The relationship betweon studont and teache~ must be one of
mutual respect and trust, It {r onlv throungh the free inter=
change of {deas bolween poopla intorrated in loarning that
real learning con take pluce. (ur program nust provide an
environment of opunnses und fraedan that witl allow studants
to truly enjoy the pursuit of learning and to davelop their
own unique porsonalities,

We feel that the affective cspects of bur program have been most successfuyl,
We make no apologive for tryang to make 8chooling wn en joyable process, |t
oppoars after the first your that mest of eor Studints enjoy coming to schonl,
They have been allowed to duvelop st {ndividuals, Parents have teconnized
this happiness and develormant end have hoeartily e proved of the program
becouse of this rocognition, Qur goanl {8 {n provi e an anvironment that
will ellow the student to devalop at his paca bott intellectually and
emotionally, Wwe hops to Guvalop good students, trae, but more importantly
we hope to oid in tha daveloprmant of nood human be inga, confident of their
own abilitios, enjoyine tha pursuit of knowlodge, ind atile to work with
other pooplo,
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In addition to the matters of concern rogarding pt i lasophy and policv, thore
arn nthap ateas of tha oroaran. warthy of discussicy in Lhis roepert,  Some ot
. thase preas havo boon el ludad Lo in oarlier discus ioos,

physical Plant

this year the pronram was houted in  jve roeoms of he high school, three ¢
which wnra used for cleascoon:, ona a a arofal ¢ ater, nd one as 3 nrowe
rnom, Tha 8space iwvailenle was osnazaliy aocquate shon 21 averaasr numbier i
students wera {n nttencance, Howaver, whor movier or deace classes or sonscal
proarama w ra being preiented, tha eomce we inadruvate, Ihrnunh:nnt the vear,
atudrnts cenplainied nf 2 lack of quial spar-,  Thr voome thamselves were
rquipped ard decovated in "carly hariereedi " as Quiprant was scronnoed from
other builci s and othar arnas of tha higt school. (araeting, furnituyre, and
the maint on the walls was supplisd iy the tudents, Naturally, equipmon: ench
as wn had cid not hold up, sm! wn he ! 1oal 1iffice Lty ke ping the aren
orasentable., Teachars did noi have iff ice pace rcessey for their worb,

we freel that the momine year will st w muct improvmant in the physical pla-t,
Already requisitinng heve boer apprcvet the'. will apgraey student ard teahep
facilitiee and arranganants have beer rade 'o make availible twn advitiona!
roomas (an additioral science erea anl ¢ gat@rol pL -pose ~onm) to ease the

space problems, pll teachers will bave oftice spa:e fort counsalinn ard atv sars
activities,

Recaute the progrim becsn so rapidly lrst r.mmar, ‘he aticetinrnal eouipm-~nt
availnble uas basically that lorrowed from “he raec 1lac r-~ogram, The wait no

time on orcars inhibited the rossibilitfes f innr 'ative programminn perticnlac!y
in sciance, an arra which depends or ecuipnnt to 'acilitate its individualicec
progrnm, 1his coring ysar movey has bran providec in the budaet for toncint |
matar als, and teschert have hean at'e to +rder mr eriivly in keepinn with their
progrims, The yoar of alanning and Lhe avr 'labili.y of Yunding cannnt hole but
make us a ttronger proccam with rege~d to f“ysical plant and squipmnnt,

Traniportation

A program such as ours that mukes ut» +f Lk quneral camnunity for ity ~taraticns!
activities necessarily nnads transptrti tior commit'mante that ao heyne ! Lae g
needs of tha classroom tencher, Triasporta!ion fo© qrnuis large and amall is
neednd on almost o daily basis, We vere fertunatr this vear to have laras

qroup transportetion (twanty or more studsirts) on 1 fairly renular basjis i her
throuah local bussing cr through public trensporie.fon, Our major problea apeq
jn transportation was with the small e grouwns end 'ndividuala makinn use of

the cemmunjty, Whon 8ix students neadid te be ane whare in the community, L
simplv wns 7ot feasible to orcer a fap!y-pe=senaar bus. Consrquentty, we w nt
to antomobiles driven ty studrats ari/ie tr chers, a matnod that criraed - arinus
problems of liability and toarher avai abil.ty to 'he r¢ it of the proacnm.

To alleviate this problem we rake ths t19llc .ina rf :ommeniations, Firat o’ all,
wa are axploring with the parents ¢ tha proaram {a poarsibility of settian un
a transportation pool, Seconr, wa twcimmer | that .he Acrd provide an riht =

to tenepassenger vehicla for 18e in the prracam,
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Cncollmant in the Progrim ol
An an altarnative proqrim tn thn Aenchwood chools Conerpt 1 8 avai labh e
to all students on o voluntary basis, Fach studen most present an ol ientjoe
form aiqgned by him and nis parenis, (§t i8 viptua) y {mpereativa that the agpient
and parent  bn Auen tha' Concept [ .9 cigh' for tim student,) lo this pont
wn have not excludod sne stuodent froe the peagram Cor rensons of qualitieat i w,
Bocausae we havo many nl'ernatives in tha Be 'chwood schoo's, tha atal'f LR VAT
the right to advise stulents and parenta that they minht bn batter servae {n
other programs, Howeve-, the final (ecisio’. for prticipation in the oncept
program regts with the .arent and student,

This past year, students had the opt on of ‘naving the p:onram at semester hrask,
In soma {nstances, recounondation of this n.ture w8 mad: to the sturent e
parent hy the staff, [n no instance was a ~tudent remev:d from Concrpt 1 he
ataff cdecis:on,

Aecause stai'fing of the program {s hi-sed upon appl catio for enrollment mnde
in April, s'udants who ruke applicat.on aft-r the -egula sinneup dates muy
be denied amigsicvn bacwse of lack of “pacn, Adm 3sion to tha proaram at
ssmastars {1 also governod by availatle opsnings i+ the -'roqranm,

. Throughout the year we have been ask:d to e tablis  crit: ria by which narents
may determine if their child should Yw in tha proa-em, ‘wt experience with the
students this year hos not reveslod -ny clerrecut riterin for enrollment,

At this point, we have 1w basis upon which to estaiilish « scrasnina procrss,
The staff i: angagud in discussion arVuwheth ¢ or not there shoyld ever be

screening process for the program, ‘'ha grerrtest sueport for sereening snamn
to coma fron tha studants themselves.
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Curriculum . 25

- The heart of the Concapt | program lies in the neroarams that the atuydent-

desiagn and alect to purdur, Thia yanr a number di‘'ferant anpronches wepn
chosen by the studanta nnd off'ered bv the ¢taff,

mony students chouse ot the beninning of the yesr t: pursue courses ot studv
vary similar to thoso offaved in the requler progr - 'm,  Numarous courses w.pe
offernd-fnglish, matharatics, cocial studic¢'., sciece, drama, dance, nnd
art-on a regular gaminar busiti, The course . {ncludnd numerous firld
experiances, simulation activities, indivicualized instruction, At time«
during tha year there was concern that stue nts we ‘e not reoceiving instruction
in the basics, whataver that term miibt impily, Th+ major portion of the
curriculum this yaar was qaured to rogular rlass asproaches ny student chnice,

fhere were real sttempts to provide interdiseciplinity oragrams this year,
Some of these were most successful ad provided interest, enjoyment, and
learning in many diaciplines,

A number of students p.cesupd thoir studies nuteide of thi school working

with schonols and ngencies throughout the cormmunity. Soma of these pecole
worked antively in these programd, whila vthers sr 'nt only a day per weel

at thesoc activitirs, The activities irclur~d stuc:nt teaching, an apprenticre
ship with thn Regional bflanning Comeist fon, an aic: at tn Natural musoum of
History among others,

At times during the yeer, the studsnte than-elves levelnaad and administrprd
courses for other students, e are in hope: that wtivities such aa thess
will ba increased this yesar. Cxamplas of t{haoe ar .ivitins ware the dramn
productiont such #8 lleet Side Story, studirs in sc :ialisn and yoga, leusons
in quitar,

Wa ware able to offer tutorial programs. on 1 one-t reone oasis where the ner
arosn, particularly in cdses whore studentr had di“ficu'ty with skills arens,
The tutorial approach fnvolved intrustors, student -teachars, and older
students in the program,

many studeris purnund ¢ variety of tonlent nattect on ar {ndependunt hasis,
meeting with staff mamt-ers from time €0 tire to keap then abreast of their
activitios, The nxtrene of this appronch ‘nvolver a student who pursued 8
researchad study nf the .tudaic faith fop tie ontira yaar, His work took him
to various libraries ard achools {n tho corwunity, Rocense he could recoive
vary Jittle diroct halp from our stoff. he apent vary little time ot
Beachwood,

i1n addition to thn above offerings, thiere apre nunirous outside spenkers an
gencral ficld experiunces opon to @'l tudeqte,

The course of atudy in tho Concept 1 cun be as breyd o a8 limited ns the
needs and the desires ¢f {ts studonta and :taff,
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Attondance

The policy on attundence For the progrem Lhig vear was that the atudant we
axpectod to be {n schocl unlusn the denands of his particular proqram took

him nlsnwharn, |n assenca, the attendance “olicy was a voluntary one with na
daily attendanen baing taken, Students were not required to attend m)anaeg

at any time during the year, The respengs Lo dailvy attendance in tha huildinn
was plensantly surpriaing during the Firat {x months of the proaram, All nyt

8 handful of studnnts wapa frirly consister!. {n recorting to the pragram,

Closs attendancn was hizhly irreqular, however, ant provaked problems, ,
particulerly in qroup situationg, During the fina: nine weeks reqular attrendance
at school became g ma jot problem, The axceilent wrather and the end ot the

ynar combined to fiarve 18 g temptatinn to miny atu ‘onts (n the proqaram, e

are not hapoy with tha sverall effocte of tne voly tary 1ttendance policy.

but at the 3ame Tine we are not reads or witling t abanfon such a nolicy,
Rather, we have {rstitutod cortain modifice'ions {1 oyp rogram which will demand
attendance st certain timas of the wrek end ancour iqe it strongly at nthers,

These modifications include: (1) Qur attendance philosopay publicly stated &
that the student should be §n school 8t all times, xcept those during which he
i8 working nn his programs eleawhere: (2) .tudent. myst be in attendance fp
commurication moelings 4agld overy Nondesv mo-ning a 8415 (3) Studants m)s
meet with their advisors gt least onse 4 werk fop . minivum of thirty minyt s,
(4) The cruditecontract System in tha 3ect.on on ‘valua'fon will have buil -in
eriteria establishad by students and instru tors which cmild wall inzlude
attendance requirements,

We would 1i{<e to contime the volunt ipy attnndnnce, system with the abovere
mentioned modifications of the progr:m, ‘

Communicatinn with pare-ts

The task of communicating with parents of siudants {n tha progrem fell ypon

the Director of the Frogram, who alsn saprve.t ag & fulletims member of the
instructionil staff, The comnynicat .on: with parents were minimal, consi{atin-
of a single written gvaivation at seresters, conferences with individual parent.
upon reques:, and four neners] paren! miatinns concerning progress of the.
program., The basic resnon for the 1 .ck of naront communication wes g lack of
time on the part of hoth the Lirector and ths staft, The program has comn undar
quite lugitimate criticism because ol the lnck of communjcation,

Our recomnendations to rectify this : {tuatinrn apre rg fol'owss (1) The position
of Director should Lu g fFulletime por ition,n that he can have tima to {nsure

that parents have adequite informatinn tonc:tning ‘he program, (2) rach advisop
will be responsible fop reporting to tha parants of his rdvisaes through

written or vral statemant, (3) 1n vcearda e wit) the 'hio State recommendat {ons,
an advisory board of parents, studenty, teachers, end adr-{nistrators be
establinhod with ony 8pecific vurpos: bairg tha devalopm: nt of more adequate
communication procndures, e fuel thot thesa recor nondat jons coupled with morg
8pecific information about the proyeem Lo Communici te w41l help Lo mase tha
communications problems that w, have benn hnving,
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Intaqretion of tunucpt t with tho Reqular Sorhaol Progream 77

1f Concopt 1 §s to ba tacconuful as an slternative in Hanchwoad education,

it must be seen s ju.t an altevnativo, not a8 an - litist progrem or o “seecial®
program, Thia yuar Concopt I axparicncod tome dif' iculty in boing part ot

the total schoal, Boiny ssperatad physten) ly in ona wnd of the bullding and
oporating under o diffacont vot of rnles quite naturally esteblished a rivalry
batwacn the Concopt [ und Curcant Il progre«s, Ad'ed to the differences eraong
tha studonts wns a split among the faculiy., Meny -aculte members in the requler
progrem were roluctant to wccopt Contept 1 a8 a visble program eithor because
thay opposed it philosonhically or bncause Lhey dit not understand it, Their
reluctance was comnunicated to the shucwnts in Con:ept | and the staff, To be
brief, the divisiveness among the staff served onl: to inhibit both programs
and to lower morale in the building, (It nust be oted that the ma jority of
the school staff was synpathatic to »ur preolems asd cooperated with our
students and staff when collod upon to do so, The obove commants are not meant
to imply that the staff as a whole {3 cpporerd to Concept 1.)

Because we are "the new kids on the srleck," it seens incumbent that we in
Concapt [ work to prove oursslves and cur progrems to others and to work Lo
{nvolve teachers and students from Concopt i1 in Coincept | activities and
viceeversa, We have made modificatione in (up proiram ta help in the intearaticn
of the two programs, Contrary to lust year's poli:y, students in Concept 1|

may enroll tn Concopt Il cluvsus where circumstances seen to dictate its
feasibiility, Some of cur students myy well be teking physice, dreme, or
American government in tho peqular peocram, In aciitior, a number of proar s
in the echcol for this coming ycar have barn set vy with the partirnipation of
Concept 1 end Conuept 11 students in mind, Physicil education, unified arts,
and music acts are axsnpies of such nrograms, AS a result of tne Concept |
exparienge this ynar, school rules for Concept [I students mey wall be mooified
to more closely simulute those of Concept [+ Finally,it is our hope that in
faculty meetings we cern help to effect greater understanding of our proqram and
ite qonls,

Guidance Services

one outgrovth of the sepsrution of the Concapt 1 and Concept 11 programs wee

a reduction in guidance services to the students in Concapt 1. This reduction
was primarily the foull of the students in Concept 1 as thay chose to take
thoir problems to teachors in the program rather than te their quidance
counselors, Congequently, we had tha unfortunate situation of many students
baing unsure of who their counselor war, These sene counselors ere raspongible
for preparing statements for colloges #nd universjties, :

We feol vary strongly that the nature of the Concent 1 progrom demendn that
the advisorsssave in the rolu of porsonal counselcrs for our students and that
the Dircctcr of tha pregram by responsible For off icial documents and colleqe
and voceticnal counsoling for the studanis within the program, 1n such
copacity, the sarvices und tucilities of the quidence desartmont will be
availuble to tho Dircctor es he nerds to call upcn ther,
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Studunt Gonrenent o oo

The origicol workhps poone Jop Cereend 1ot lod for the atusonta? having

oqual voico uibh Bl el S elcire elicy @ mieioma,  Tan vehiels by which
this vas Lo Lo b~ 0 oo Shoe wlleijon o0« ctodont vo-diractor ot the
program, Tio gtud.: . vaucsd Ge o rent o cocdieoctr, chogaring inatead o
committoe of oix uwh oo Lo Linlo n dor el preerow palictea,  The
original counittue o ooy oo seoeenaib g fev tha avsdunt ton dacumant, serveg
for some theue montis <rid @ 0 oomrsooen by woranllr arcup of four students,
The attenpis to huelp Oovniol masiny ay acsoihbae waa Inragaly unsucarasfyl

For many reosong, 0 arla okt SN0 qtedonds csmoood il cloct o cinale
co~director for the c:.imy voor, :

With reqard to the o o) prspons3ilisy Foo tho peration of Lhn program and
tha penoral heousokeapirs duti-r, tho sovdenrs, sy who'a, ployed o sinimal
role, This is not to @y BF.% Sho sopconts did nehhing to cid tho cperation
of the progeum, (a ths contiacy, Lo rrcecan veg wall sepved by individual
students willing to give of thair tine to ingprove “he prungram.  We nope that
more of the regpensibilic, o= “h- plveicsl curation off tha proaram can be
assumed by the studunt body Lhrouoh incorus-cd ind viduals and appointerd

commj ttoes, :

Pre=- and Post-Tusting

The testirg progren u=cs Ly the Cunuipst 1 pregeim this yrar vas the Teat eof
2P Lun? 2, Thiu is the 9ema ynat that in
oivan to all Baachmusd funlurt 89 8 nancenl woating vehicle, Tha tests wees
administored, scorud, vnd perzontiliosd 'n et aad gnain in Juna, The
testing was to serva iue mirpoacs, dispazais of st-engths cno veeknrases pang
maasuraaent of ashie: auend, 5 o divoposiic inate mant, thn test was usoed
as it pointed up daficieszios {n sl:2ldle armiae such as teadinn comprehengion
or mathumatical skilli, Un Feal 4000 ir) tosta ars not rerlly adequate as
@ diaonostic instrunco. basguess thy do oant noesure qualitias that we hope
to develop in our stucsra:s,

A8 a reasurs of uchiewcm=nt, Zhg Gosbe are etinetly {nconclusive, A8 a
positive point, tha riselio oF She Yaste w0 this debe tadicate that Lhe
decidud majarity of our abuatoatz b cdviseed in wcsdemic achievemant durinn
the yeasr, even thouni oui cuzrizeive vae a-s goured to the content of the teets,
The tests seum {ncencibisivi, vwravar, =osey ¢ the ~osulla of indfviduals acen
to have little covrzlalio= wilq %be vesir <he studs s wos dotinn, For nvomp e,
some students chowed devmriic fnnccazes in Lhafr % i4ence scopes evan Lhoubhb
they shoved no uvidencs of vielae warcieo ir any c:w rol)ited to scicnce. 09
the othor hand, soms wisands whe vojorcg i9 g pur-iculace subicet area have
shown deranses {n thiiis “:ug <naia., teerni-es not congjstent with ouyr
observatiors, At til: ~oing, o) e Litole moeit .0 the testing proagrom as jt
is constitobled, e ure mow 1oaing (nte othor vehiclus For dingnost {c
testing,
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Student Teachors

This yonr Concopt I was forlmute Lo huvo the sery nes ol aqe twenty sto oy
teachors, Many of Lhes: atuwat teachors v ra hig! ly nu. erasful in deve leginn
a meaningful teachlng ralaticnship with stu ants, « ven though thay di apt

work with us on a fulletiny basin, ¢ tyjant teachn: o worl ad with cortifjed
staff in copacitiva of instructors, counnal es, ano eval.ators, There iy

no  question thot o strang student-tracher “rogram can mi-ke tha Caoncepl |
program stronger, Tho urcounce of mops adu't staf in ar individusljzed
program alloua for aren“nr availability of arsonn 1 to 'he students, Hoveves,
the student teacher progvam as it is prasontly con titut d is not witheut

its problums, Firet of all, beoause Conespl I i8 : new wroqrav, thepre needs
to be a strong orisntat on program for student toachers .0 the qoals and
mechanics 0” our proqran, Thece shonld ols» be a . arafu: secresning onrocess tn
insure that tha student-teachar wont. Lo and shoul ba i:wolved in the

Concept [ program. Finally, bocause of the difficrlties of ranid turnrver
caused by the quurter svstem in univirsitie ., atter pts swould be mage to
attract stuient teacher: from univer itics ‘n_tha - emest.r system, Such schuole
more closelv coincide w:th cur schooi ecalen lar,

The Roles of Certifjed S.taff

During -the course of the year, it hy b .cor clear to us that nur tradition:)
role within tha school is rapidly chinging nd expending. For many veaprs we-
were used tn our role of instructor «nd gl) that tlat en'ailed in terms of
course desinn, lesaon pleanning, ard vra-ling., Inderd, at the outset of this |
initial year, most of u: contfnued irr oir rle of -astru-tor, However, it
becomes mor: and more ¢ mar that if foncapt | 48 & Fulf: 11 {ts goal of sturant
rasponaibility, thon we must bagin ti s1a onrselve: {n d.ffecent rolrs whick
will of'ten suparcede the yola f insteuctor., The rost irportant role for the
staff membes is th:t of sdvigor, a r-le which call: for 'he staff member tn
work with the studsat in halping him to des:on his proar.ms and to parfect the
strateging for Lhuir completion, Clisely a.sociati d wit) the advisor role is
that of facilitotor, & 10le which calls for the stiFf menber to make easjar

the student: ' strateqia: for lnarninu, The staff 1 ombor as instructor je still
8 vory nascet:Sary rile in Lha program, bat t ne comrittments domand that the
time given ihis role be roduced., The g-aff momber is of necessity an evaluator,
particularl: ae he help: the studant to undrerotand the strengths and
_weaknasses of his work, Finnlly, bersuie of the closensts of tha program, the
day=to-day “elationchip Letweon student end steff, thn siaff membor must
naturally a'isumg the rnle of esunaal v, holaing stidonts to work throunh the
personal prieblens of acnunmic, socfa‘, wnd rmotiom 1 devrlopment, fibviously,
it 1s not pnssible te sepurate thave rolus nto nes t 11t! 1o compartmentsn,
assigning specific sreunts of time t¢ e1ch 8y 51 Ffice it Lo say that Lhe
ataff membor is at once advisae, fue-litator, fnstryctor. avaluator, and
counselur,  Eneor,wosinn all of those pales i8 the nesic attitudes th-t staff and
students can work toycthor st a1l timgs with mutua. resp ct and friandship,
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CouCLLUn TN
This repart has attampicd to diusils tha Prencnagt 1 pranrw aa it has
developed this yeor sre %y avenont the plors sind rcom.erdetions that
we have for tha com'.~c veus, Tanbipii jp 4nhe oot is ki belief we
have that Concopt [ i+ wida o asod wlart g Cis iaftie) yoeEr and the
conficence that thz ~coar will pan nio v Lu fuc-eesful so Jong as it
continues to exparisnn: wiva noy ~a3rrning methods and conttantly evaluates
what it {8 doing.

The staff has made coenanzadat cgan recoedivn {npcovanents in the physical
aspects of thn preguvum, vesaamnntn.;on:. thi-iv tha rdminintration has been
co-oparative in fulfilling, L@ Rhve a)co mnda recommandctions that will
begin to astablish r steuctiuse u’%e. o tha program, Wu fusl that the
recommendations mads pra fop v britormant of tha program, particularly
with respect to ovelisifon 1 eorcaunicybion,  However, we recognize that
the danger axists that s wy sonesh for structures within the program,we
can ovarlook the reel puppnys for por existonce «- the edication of the
individual student. s polizien eo: irplomented jthay must be constantly
re-svaluated to be curtain e’ stoy ore sarving the bust interests of
the students,




AL DIX I | S
Ql

QXCEPT T = BEACHWOOD HICGH SCINOL
Concept T was instituted at Beachwood High School to provide an altermatave in

wlucation to the standard school program, ‘Ihe program operates under a nunber of

Lasic assunptions about the educational enterprise and about Beaclwood studonts,
‘These assunptions ares:

l. That Beachwood High School students are miture, capable and intelligent
enough to assist in determining how they learn best.,

2. That Beachwood High School students ard faculty shoarce the astiicwde that
individual development is the prime recson for the wxistease of i
educaticnal enterprise.

3. That students and faculty can set and accorplish goals and objoctives -
togedher, ard if this is done greater learning for bLoth will occur.

4. ‘lhat all students are not adequately served by one curriculum at
Buachwood High School.

5. 1hat because we are all different we learn best by varied teachina
techniques.

6. That eduwcators have not discovered the best method of instruction for
all students.

7. ‘'lhat we all share a belief in the concept of cognitive and affective
learning being equally important and interwoven.

8. That we can all accept the notion that a totally structured curriculum
is not necessarily the best or only acceptable program for B.H.S.

- 9. That creativity, flexibility, and changye are useful ideas which require
openness of mind, .

Ihe program itself is an attempt to develop within the student a sense of
responsibility for his own educational program in the hopes that (1) self-directed
learning will be more meaningful and thus more effective, and that (2) the student
will ba better able to make cecisions regarding his life.

At the same time the program encourages the cdnccp.t that learning is a procesy
which occurs not only within the school, but also in the conmunity. Students in
developing their programs can benefit from learning experiences offered within tie
school and in the immediate Cleveland community.

The actual direction of the progrem grows from nine principles which govern

the curriculum, methoiology and policy. These jrinciples arcs




2.

1. ‘'the respansibility for the planning ar:d executic of the student 's
alucaticnal pms rom must lie with tie sttaent, G0 ghis ond, the
staft rast encourcae and aid the stulonl in developing thse SR1lls ‘
neCessay to pluan hig educationil ProGiam and to pursun it effectively,
Primary @oNg these are the skills of resuonsible aacision making and
the attitwios of rsonal responsibility for fulfilling individual coals,

2, 1The ultimate goal of the program is to make the stwdent an independent
learner. anug, ewhasis should be placad wpon skills which will cnable
him to pursue icaning without the help of the stafr,

3. 1The stulent Sioald o a criticdl thirkg:: WekLABC can L nie e e

‘e Q‘ -~ oy
“oas e b g by

his world, to gatr infoomaticn an searsn ofF BOLNLLZAS, LG o CWnily2e
rand synthtiosize ideas,

4. Stuwduts siould develop functicnal skills in communication (spoech and
' campsa tion) , corputation, and informiticn gathering,

2+ The student should have a knowledie and the experiecnce of working with
groups Lo the end that he gain knowladge of effective group process,
that he be tolurant of and able to work with differing opinions and
parsonalities, and that he realize the responsibility of commitmant to
others.

6. Learning should not be viewad in uwicgue and separate disciplines, but
rather siould be viewed as g whole relating to the student's needs and/or
interests,

7. The school building and the classroom is but one of a nunber of resources
* for learning in our world. Conscquently, the student should be encouraged
to make use of any axd all leaming resources available within the
school and in the quneral caummity. :

8. Evaluation, bLoth personal and external, is hecessary to the growth and
dewvelopent of the student. It should be ongoing rathor than periodic
and should be designed to aid the student in determining further direction
and scope for hig learning, :

9. The relationshiy between student and teacher must be one of mutual respect
andd trust, It ig only through the free interchange of ideas between
beople interestixi in learning that real lesrning can take place. Our
program must provide an environnent of Op~wmiess and froedom that will allow
studcnts to truly enjoy the pursuit of leaming and to develop their own
uique personalitios,

The actual opuration of the program varies according to the individual stuient.

The following are basic mechanics within the program;

First of all, the students and staff have a general meeting on Monday mornings

at whicn announcaments and policy decisions can be mice.  In addition to this

meeting, stulents peot once a weex with their advisors to discuss progqravs, ovaluate

e —



3.
3

progress and map plans for ncw programs.  ‘The advisor-advisce relationship is
central to the operation of the program in that it provides for ongoing evaluation
and contact for each student,

In genevcl, curriculum consists of learning expericnces that include student
and teacher organized classes with scheduled meeting times, independent study projects
in a single discipline or in a combination of disciplines, icamning expericnces in
work or volunteer areas, and class experiences in local wiversities and other
educational institutions. A student may develop programs that include any number
of these activities. What he cooses is his decision and the final program varies
with the nature of the individual. Acidemically, it is our belief that students
will develop a program with relevance to them that will allow them to acquire basic
learning skills and an appreciation for the positive experience of learning,” *

Students are given wide latitude in the use of their time. Same days \they |
will be in school for the entire day, some for part of the day, others not at all.
The actual attendance at school is based upon the demands of the student's program,

bmphasis is placed upon individualization of program. We encourage students
to work at their own rate. Consequently, the student who is interested and able
can push ahead and not be held back by others. The lesser preparcd student is able
to digest his learning comfortably and according to his own timetable.

Individual student evaluation and feed back takes a muber of forms. (1) students .
receive pericdic evaluations on quality and depth of effort; (2) students meet with
advisor to reviow progress and comrent on evaluations. Throughout the year no grade
reports are given to students'. The end-of-year evaluation consists of a student
self-evaluation and teacher evaluation, a letter grade, and a written duscription
of his work. Students also have the option of working on a credit/no credit basis,

These are the backgrounds, the assurptions and the objectives, and some of the
mxchanics of an alternative educational program. A description of this sort cannot

touch won the "heart" of the Concept I program, the affective dimension of a stulent's

Q
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lif¢. We belicve that learning should take plice in a relaxed enviromwnt that
mﬁ;éumgcs a oconcern f;ar learning, a mutual respect and trust among students and
staff, and a recognition that everyone in the comunity is a unique human being
with his own interests, his own personal timetable for learming, and his own sat
of values. The task of Concept I is to provide an environment which makes learning
a natural and meaningful Jrowth experiace, bouwsd not by the linits of a building or
an instituticn, but only by the creativity and coasity of a huwven mind,

Working two days a week with pre-schoolers in a Head Start program, a Thanks-
giving "fest" for 120 students prepured by students, a Political Science course at
CWRU, physics stulents working on a project in bridge building, a chess game, a |
group of students earning the funds for a visit to Greenfield Village in Michigan,

a stulent exchange with another school to exchange views on education, a ski trip,
a seminar on Thanatology, a student working on his own radio show, a holiday party
for uwnderprivileged kids, an individualized class in Geometry, a guitar jam session,
a seminar in Population and Its Problems, an advisor eating lunch with his students,
a production of The Wizard of Oz -- these experiences are just part of the environ-

ment of Concept I, an environment in which people work with and learn from people.
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CONCIPT I EVALUATION

PREFACE

The Concept. I program of the Beachwood High School in Beachwood,
Ohio has for the last two years allowed students and teachers to mutually
develop their own cducational program. The basic objective of the approach
is to bring the student into the planning process and then to give him the
responsibility for carrying out his joint plans. The focus of such planning
is to involve studonts not only in interactions with staff and students at
the school, but also in activities in the greater Cleveland area.

Because of the student involvement in planning, more flexible
approaches to curriculum, time schediles, and staffing must be in effect.
The curricular offorings are available but their development must be flexible
for the needs and interests of individual students., Staff has found that
without the mandatory attendance requirement students immediataly evaluate
the tenor of various programs. If a particular program is good, students
flock in as often as they can attend. The opposite is also true., Students
are aware of the requirements for graduation and needs for future plans and
have contracted for credit in suitable course offerings to meet those needs.
Again, the involvement in the planning allows students to show and develop
proficiency in areas of study in many ways.

--The time schedule for students demands that students meet with their
advisor once each week and further that they come together for a general
meeting on weekly intervals. This time requirement allows for the much needed
planning element and the follow through with those plans.

The staff has a dual role, that of advising as well as instructing,
interacting, and facilitating. Throughout this last year emphasis has been
Placed on the devclopment of advising students. External consultants have
baen brought in to assist in staff development programs focusihg on advisor
roles and techniques. The staff has also attempted a variety of methods
from voluntary sign-up by students to assignment of advisors. The result has
been the recognition that a full and diverse array of methods attract
individuals to a commitment toward education,




EVALUATION o7

Through observations, taped intcrviews, and questionnaires, the
attitudes and achicvement of students involved in Concept I was assessed,
This report iu intended to delincate those results as well as propose
rocommandations for the coming year. The content of the evaluation rested
with the objectives developed by staff, student, and parents during the
summer of 1972. Thesa objcctives are a part of the descriptive statement
(see Appendix I). Eighty three out of one hundrad and forty students and
eighty three parents responded to the questionnaire. All staff involved
with Concept I was interviewed.

OBJECTIVE I

The responsibility for the planning and execution of the
student's educational program must lie with the student.

To this end, the staff must encourage and aid the student
in developing those skills necessary to plan his education-
al program and to pursue it effectively. Primary among
these are the skills of responsible decision making and the
attitudes of personal responsibility for fulfilling indiv-
idual goals.

Student Responses (see Appendix II - Student Questionnaire)

I have taken the overall responsibility for planning my
educational program.

61.4% Greatly 0.0% Little
38.6% Somewhat 0,0% Not at all

My advisor has assisted me in making plans for my educational
program.

21.7% Greatly

. 44.6% Somewhat
27.7% Little
6.0% Not at all

My advisor has hindered many of iy plans which I wanted to
pursue this year,

4.8% Greatly

8.4% somcewhat

10,0% Limited

75.5% Not at all
1.23% bid not answer




I meot with my advisor for purposes of planning, advising,
counsicling an average of:

14.5% Twice a weak
26.5% Onca.a weak
31.3% Twice a month
25.3% Once a month
2.4% Did not answelr

¢

I needed additional help from my advisor in planning my prbgram.

4.8% Greatly
30.1% Somewhat
27.7% Limited
37.3% Not at all

My relationship with my advisor over the last year has been
(chack one or more): :

66.3% Helpful
16.9% Minimal
33.7% Enthusiastic
75.9% Friendly
4.8% Hindering
39.8% Intellectual
27.7% Inspiring
7.2% Negative
27.7% Creative

The series of questions dealt with the ‘degree of responsihility
taken by thc student and the assistance which advisors provided
for students. The general attitude of students toward their
advisor was positive. For some, additional help was wanted but
the majority indicated direct, helpful, stimulating, and friendly
relationships with their advisor.

For those students who had been enrolled in the program for two
years, a gencral attitude of greater involvement in planning
prevailed. The dependance on advisory relationships shifted to
an interactive and, to some extent, challenging dialogue.




Staff kesponses (sce Appendix III - Interviow Schedule for Etaf[l)

Describe your role as advisor within Concopt 1 - discuss
strengths and weaknosscs as you paerceive them.

Deticribe your role as an instructor within Concept I -
discuss strengths and weaknesses as you parceive them,

Are students diroctly involved in planning and exXecuting
their educational programe? In what ways could this objactive
be enhanced?

The staff expressed real concerns as to the students who did
not become involved in the ongoing educational process within
Concept I. For some staff, they felt inequity in advisee
louds and indicated that other staff should take a more active
and aggressive role with students. To the staff in general
the advisor role continued to be & priority concern and they

expressed need for greater involvement with the students' total
milieu, )

The dual role of staff was berceived as closely related.
Students who were closely and positively involved with staff

in instructor rolesg often wanted the same astaff member asg an
advisor,

Parent Responses (see Appendix IV -~ Parent Questionnaire)

I understand the overall intent of the Concept I program.

59 «0% Greatly

31.3% Somewhat

4.8% Limited

1.2% Not at all

3.6% Not sufficient information

I feel a ~lose communication link with the school and the
instructo.s of Concept 1,

16.9% Greatly

38.6% Somewhat

22.9% Limited

20.5% Not at all
l.4% Did not answer

The information meetings about Concept I have been sufficient

for me to gain a good understanding of the approaches used in
Concept I,

. 38,6% Greatly
/ 34.8% Somewhat
13.3% Limited
3.6% Not at all
9.6% Did not answar




/’Eh my opinion, my son/daughtor has been involved in the 20
Planning of his/hey educational program,

71.1% Greatly

19.3% Somewhat

4.8% Limited

2.4% Not at all
2.4% Did not answer

The advisor for my son/daughter understands him/her and has

been helpful in Planning educational activities of hig/her
choice.

42.2% Greatly
26.5% Somewhat
14.5% Limited
9.6% Not at all
7.2% Did not answer

Parents continue to want more information about the activities
and program of Concept I. wWhile the large majority indicates
they understand the objectives and the intent of Concupt I,

many feel a commiinication gap. This factor was often stated
in the comments by parents,

The overall tenor of parental responses was supportive and
hoped for continuance of the program as an alternative in the
Beachwood High School. The concerns of parents focused on the
need for greater follow through for those students who appeared
to be floundering. The communication need becama apparent when
such a situation existed and the real concern of the parent came
to the surface. Rather than general meetings, parents suggested
that direct communication links be established between the
advisors and the parents. This personalized approach would
8erve to alleviate many fears.




OBJECTIVE 11X

The ultimate goal of the program is to make the etudont an
independent learner, Thus, cmphasis should be placed upon
s8kills which will enable him to pursue learning without the
help of the staff,

Student Rusponses

At the beginning of the school year, I congidered myself
having the ability to learn independently.

49.4% Greatly

41.0% Somewhat
7.2% Linited
1.2% Not at all
1.2% Did not answer

During this year, I have been involved in activities which
helped me gain an independence for learning.

48,2% Greatly

39.8% Somewhat

10.8% Limited

"1.2% Did not answer

Most students definitely stated their independence. They
commented that their ability to work alone was enhanced and

that they found education in such a way was more profit:ble

and enjoyable. In this manner the positive response indicated
that involved students want to and can pursue a diverse education-
al program, .

staff Responsecs

Are students able to he independent learners and critical thinkers?

(Do they have the appropriate skills?) In what ways could these
objectives be enhanced?

The staff comments centered on the diversity of students and

their needs as they gain independence in learning. 1t was

evident that some students required greater dircction from the
staff but that the witinate goal was to establish that joint
working relationship between the student and the instructor.

Some real problems in working toward this jideal were the time
requirement for some students, the recognition of when the student
has made rcal indcpendent proyress, and the techniques of imparting
the skills of independent working to students who nced them.




Thosie of the stuflf, who had been with the program over a two-
Yoear period, found that they were more confident and competant
in dealing with the independence issuc. As staff changes
within Concept I this nced must be met by providing staff
development programs.

Parcent Responses

OBJECTIVE

This section was combincd with the first objectiva, The comments
by parents indicated general positive reaction for the basic
tenet of independence for learning. Their concern was the follow

through and tha development of a caring relationship between
students and staff.

IIL

The student should be a critical thinker willing and able to
question his world, to gather information in search of
solutions, and to analyze and synthesize ideas.

Studant Responses

During the Year I have been involved in activities which helped

me identify a variety of problems and determine differences
and similarities among them.

26.5% Greatly
54.2% Somawhat
15.7% Little
3.6% Did not answer

In the process of considering various problems, I have found
ways to gather and use information and to arrive at alternative
solutions to these problems,

22.9% Greatly
54.2% Soimewhat
18.,1% Limited
1.2% Not at all
3.6% Did not answer

The comments and zesvonces of students indicated that this aspect
of their education was often learned clsewhere. Since the
question dealt only with Ccncept I, the responses did not indicate
the origin of learning the skills of problen solving and critical
thinking. To some extent there was a tenor that this aspect
often was attractive to the student cnrolling in Concept I.

That student then often possessed these skills and thus turned

to other points of intercsc.

P




In cowparing the responses of those students enrolled in
the progyram for two Years with the one year enrollee, no
appreciable difference could bo found.,

Staff Rcsponsgg

Arc students able to be independent learners and critical
thinkers? (Do they have the appropriate skills?) In what
ways could these objectives be enhanced?

The staff, in responding to this qQuestion, felt greater

need for students to oxhibit the skills of critical thinking
and problem solving. The level of sophistication of these
skillg was often average and did nhot meet staff expectation,
The staff again responded to thae differences exhibited by
8tudents and indicated that when a student really was
involved in an interesting pProject (to him) that the skill
level increased appreciably.

Pareht”RésEonses

No parent response was solicited on this objective,

OBJECTIVE IV i

Students should develop functional 8kills in communication
(speech and composition), computation, and information
gathering.

Student Responses

Within the Concept I program I have been helped to express
opinion and bhack it up with facts and logic.

&. In speaking: 34,9% Greatly
44.6% Somewhat
15, 7% Limited
4.8% Not at all

b. In writing: 2g.5% Greatly
43.4% Somewhat
26.5% Limited
2.4% Not at all
1.2% Did not answgr
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This yca: my ability to creatively express an idea or an M
expericnce has increasod,

a. In spuaking: 21,73 Greatly
57.8% Somewhat
13.3% Limited
7.2% Not at all

b, In writing: 29,7% Greatly
54.2% Somewhat
16.9% Limited
4.8% Not at all
2.4% Did not answer

My instructors aad advisor werc able to determine my communie
cation skills level (writing, reading and speaking abilities)
and to help me plan activities which would sharpen these
skills,

14.5% Greatly

48.2% Somewhat

20.5% Limited

14.5% Not at all
2.3% Did not answer

I have been able to receive the math skills and courses
which I planned at the beginning of the year,

34.9% Greatly

25.3% Somewhat

4.8% Limited

13.3% Not at all
19.3% Not applicable
2.4% Did not answer

1 have used the computer terminal as a part of my math and
science activities.

3.6% Greatly
12.0% Somewhat
18.1% Limited
66.3% Not at all

The individual approaches to mathematics have allowed me to
gain a real competence in the courses which I pursued.

20.5% Greatly
26.5% Somewhat
©13.3% Limited
13.3% Not at all
25.3% Not applicable n
1.2%4 bid not answer




I have casy access to an instructor in math if I encounter

problems or have questions.

36.1% Greatly

24.1% Somewhat

13.3% Limited

16.9% Not at all
9.6% Did not answer

I have been able to obtain the activities which I planned in
social studies.

45.8% Greatly

22.9% Somewhat

15.7% Limited

4.8% Not at all
10.8% Not applicable

I have easy access to an instructor in social studies when
I need help.

38.6% Greatly

32.5% Somewhat
12.0% Limited

4.8% Not at all
12.0% Not applicable

I have been able to pursﬁé those science activities which I
planned. :

42.2% Greatly

19.3% Somewhat

14.5% Limited

6.0% Not at all -
15.6% Not applicable
2.4% Did not answer

I have easy access to a science instructor when I need
assistance.

4904% Greatly

20.5% Somewhat .
1008% Liﬂ\ited - "
2.4% Not at all

14.5% Not applicable

2.4% Did not answer

The progress of the skillc of students was evident in their
positive responses and comments. The performance of students
on achievement tests also reinforced this fact. Concept I
students, over the last two years, have maintained their
Previous progress and have continucd to gcore well on the




Scholastic Aptitude Tests for college entrance. As of May
1973 fifty~two of the fifty-four seniors in Concept I had
becn accepted into colleges, '

Students displayed some concern of being able to gain access
to their instructors. The comments of students showed that
many problems could have keen helped by a quick response or a
more individualized program provided for a student.

¢
Staff Regponses

Are students gaining and extending their skills of communication,
compucation, and group pProcess? 1In what ways could these
‘objectives be enhanced?

The staff indicated a need to review some of the basic skills,
It was evident, that as the skills were being used, there was:
heed for either reteaching or review. The writing and math
8kills were predominent in the minds of the teachers. An
eéxpressed priority of staff for the coming year was that
students would be encouraged to .express their ideas (and
reports) in writing.

Parent Reeggnses

!

My son/daughter has sharpened his/her writing and speaking
8kills this year.

27.7% Greatly

30.2% Somewhat

20.5% Limited

14.4% Not at all
7.2% Did not answer

Parents responded in a mixed way), stating concern for the
Progress of their young adults to minimal growth in the
communication skills. The percentages beaxr this mixed
reaction to the emphasis of the communication skills.

OBJECTIVE V

The student should have a knowledge and the experience of
working with groups to the end that he gain knowledge of
effective group process, that he be tolerant of and able to
work with differing opinions and personalitics, and that he
realize the responsibility of commitment to others.

”
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Student and staff Responsoes

- —— -

I have worked with small

groups of students in the pursuit of
my educational program.

39.8% Much of the time (75-100%)
26.5% Some of the time (25-75%)

26.5% Limited amount .of time (5-25%)
7.2% Not at all

Becausec of the different approaches to education in Concept I,
I have a better understand

ing of ways to effectively function
in a group.

32.5% Greatly
33.0% Somewhat

3.6% Limited

9.6% Not at all
1.2% Did not answer

Many of the activities of Concept I occurred within the context
of small groups. It was evident, however, in the comments of
students and staff that they were afforded the opportunity to

work independently. The attitudes of working with other students
is detailed in the comments of Objective IX.

OBJECTIVE V1

Learning should not be viewed in uni
but rather should be viewed as a
needs and/or interests.

que and separate disciplines,
whole relating to the student's

Student Responses

In my program this year, I have been involved in activities
stressing interdisciplinary approaches,

4.8% Entirely
33.7% Mostly .
21l.7% About half
28.9% Slightly

6.0% Not at all

4.8% Did not answer

The instructors whom I have
their courses to allow me to
program,

had in Concept I have individualized
pursuc my personal educational

44.6% Greatly
43.4% Somewhat

4
4% Limited

2% Not at all

«4% Did not answer

[ ]
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I have been able to arrange other courses which I wanted
to complete my educational program. an

55.4% Greatly

33.7% sSomewhat
7.2% Limited

2.4% Not at all -
1.2% Did not answer

8tudents have been able to arrange the educational programs

they have wantcd. The interdisciplinary aspects have often

been emphasized through the particular project in which they

have been involved, Examples of this are the population

study, the life styles program, and the school on wheels

project. : o i

Those students who had been in the program for two years
had similar responses to those first year students. This
aspect of Concept I is pervasive in the programs which are
planned and implemented.,

Staff Responses

Has there been the development of interdisciplinary.approaches
to subject area? In what ways could this objective be extended?

In discussing this objective with staff, the evaluator was

aware of the many diverse opportunities which were available - ————n
to students. The concexn of the staff was-that adecuate tims be

available to interact with students in such a way that other

avenues were pointed out. Some of the staff felt that some of

the interdisciplinary thrust of the first year was blunted during

the second year. The priority of advisory relationships was more

pressing and thus the attendant joint curriculum planning for

larger gegments of Concept I were not as evident. The focus was

more on individual projects

Parecnt Responses

My son/daughter has been challenged by the variety of alternatives
within the Concept I program.

41.0% Greatly

28.9% Somewhat

12,.0% Limited

i4.5% ot at all
3.6% Did ot answer

iue majority of parents felt that alternatives werce .:uie available to

their young adulty within the Concept T program. Many commented
that particular courses such as the bopulation study were exciting
and hoped that giwilar projects could be investigated and pursued.

13




OBJECYIVE VII

The school building and the classroom are but two of a
nunber of resources for learning in our world. Conscquently,
the student should be encouraged to make use of any and all
learning resources available within the school and in the
general community.,

Student Respbnseg

I have been involved in educational activities off the
Beachwood High School campus as part of my Concept I experiencs.

34.9% Greatly

37.3% Somewvhat

13.3% Limited

13.3% Not at all
1.2% Did not answer

I was able to become involved in the outside activities which
I wanted for my educatioril plans.

42.2% Greatly
28.9% Somewhat
18.1% Liwnited
6.0% Not at all

I have attended the lectures and discussions of outside
resouxce people within Concept I.

7.2% Greatly
43.4% Somewhat
36.1% Limited
12.0% Not at all U
1.2% Did not answsr

I have used the contents of the discussions with these outside
speakors as a part of my overall planned educational program.

7.2% Greatly
19.3% Somewhat
44.6% Limited
28.9% Not at all

I used to set up my educational activities
off the campus. (sheck one or more)

44.6% My pcroonal contacts
24.1% My advisor
37.3% One of my Concept I instructors
7.2% Concept I director
30.1% Fellow students
9.6% Other (please indicate0

14




Off campus rasources remain a vital part of the Concept I 100
program, Htudents said that transportaticn to these

resources, though somewhat botter thisg year, continued to

present a problem. The manner by which these resources

were initially obtained was most often through personal

contacts or through his fellow students. The involvament

of external resources within tho Concept I environment has

been limited., T

Staff Responses

Have students and tcachers used rcsources external to the
school for the development of cducational programs? In
what way and how could this objective be extended?

Two problems were expressed by tha staff as hampering external
involvement of students; the arrangement and follow through
with students in the actual situation, and transportation.
Those of the staff who have pushed for such involvement have
found that agencies are willing to take students but there is
& constant need for communication with these contact people.
within the agency.

Parent Responsecs

My son/daughter has been involved in sducational activitins
outside the school as a part of hig/her Concept I experience.

45.8% Greatly

25.3% Somewhat

15.7% Limited

12.0% Not at all
1.2% Did not answer

OBJECTIVE VIII

Evaluation, both personal and external, is necessary to the
growth and development of the student. It should be ongoing
rather than periodic «nd should be designed to aid the student
in determining further direction and scope for his learning.

Student Responses

I intend to have my final evaluation of courses with:

63.9% Crades
31.3% Credit/tlon-credit
4.8% Did not answor




1 undorstand the progross which I have made in my cducational
proyram this year.

45.8% Groatly

43.4% Somewhat
8.4% Limited
2,4% Not at all

Reflecting on this year I would have been successful
within the Concept 1I program.

13,3% More

26.5% As

54.2% Less

6.0% Did not answer

From my parents point of view, I would have been successful
in the Concept II program.

33.7% More

33.7% As

24.1% Less

8.4% Did not answer

The self-evaluation of students indicated that grades for
activities and courses continue to be selected. Those students
who have heen in the program for two years indicated an even
stronger preference for grades. Comments by students indicate
that grades are the most .ppropriate means, at this point, for
indicating progress. This approach, coupled with a more frequent

descriptive accounting of progress, appears to be a very desirable
alternative.

Students have a strong preference for remaining within Concept 1
(see fact section) and feel that they have been more successful
“within Concept I than in Concept II (the more structured approach
to education within the high school). In looking at and under-;
standing the progress they have made, twe-year students feel moze
strongly then first year participants that they have a-better

grasp of where they are and what they have done.

Staff Responses

llave students gained methods and attitudes of self-evaluation?
In what ways can this objcctive be extended? '

The staff stated that grades and the credit rating systems
continued to be the priority problem of Concept I. For
students to requust evaluations by grade denagrates the self-
evaluation aspcct of the program. The problem of negotiating

10
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102
fo# credit does not allow the student and instructor to develop
an interactive relationship and does not pormit the student
to cstablirh divergent proposals,  The suggestion by the gtarf
that block credit be established is an alternative which should
ba established. This approach would take the focus off credit
and place it on the Jearning which occurs by both the student
and the instructor.

Parent Responses

OBJECTIVE

The overall Concept I experience for my son/daughter has been
educationally beneficial.

41.0% Greatly

31.3% Somewhat

13.3% Limited

10.8% Not at all
3.6% Did not answer

Parents feel that the program has been beneficial to their
children but continue to want increaced information as to

their progress., Communication links, which have been discussed
previously, need to be established between the advisor/
instructor and the parents. If this is accomplished many

of the parental concerns will be alleviated.

IX

The relationship between student and teacher must be one of
mutual respect and trust. It is only through the free inter-
change of ideas between paople interested in learning that
real learning can take place. Our program must provide an
environment of openness and freedom that will allow students
to truly enjoy the pursuit of learning and to develop their
own unique personalities.

Student Responses

I have a baetter understanding of people because of the
Concept I experiencas.

a, Of those diffescnt from met b. 0Of those similar to me:
34.9% Graatly 38.6% Greatly
38.6% Somewhat 39, 8% Somewhat
14.5% Limited 12.0% Limited
8.4% Not at all 6.0% Not at all
3.6% Did not answur 3.6% Did not answer
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¢c. Of older studentsis d. Of younger studentss 103

27.7% Groatly 20,0% Groatly
30,1% Somewhat 36.1% Somuewhat
13,3% Limited 27.7% Limited
14.5% Not at all 9.6% Not at all
14.4% bid not anawer 6.0% Did not answor
e. Of my instructors: f. Of adults:
44.4% Greatly 27.7% Greatly
46.0% Somewhat ' 4).0% Somewhat
7.2% Limited, 20.5% Limited
1.2% Not at all 6.0% Not at all
" 2% Did not answer 4,8% Did not answer

Interactions among students and staff were diverse and occurred
quite often. Comments by students indicated a high trust level
existed betwaen adults and students directly involved with
Concept I and that thig factor was an integral part of the

total program. Somo students guestioned the inclusion of ninth
and tenth grade students who were not serious about the program.
To a large extent participating students were involved with
older and younder peers as wall as adults on the staff and
adults external to the school. The relationships were generally

reported as positive and that these interactions should be
expanded in the coming year.

Those students who were in the program for two years felt a
closer relationship with the instructors of Concept I. The
other interactions with different and similar students were
similar %o the reésponses of the first year students.

staff Responses

Raspond to Objective IX and indicate your reactions to the
degree of trust and perscnalization which is contained within
Concept I.

The staff also felt that tils component was the most positive
aspect of Concept I. Each staff member recounted instances
of becoming acquainted and of getting closely involved with
students. This association is one of trust and is the giant
step to obtaining the ideal advisory relationship. It is
impcrative that all students cnrolled within Concept I have
this type of asgociaticn with a staff member or other adult
as well as his pecrs. This opening then allows for the
establishment of real scii learning approaches.

18




Parent Rouiponsos

Bacause of the Concept I expoericnce, my son/daughter has
improved in his/her understanding of people.

a.

Ce

d.

Of those difforent from him/her:
31.3% Greatly
36.1% Somowhat
12.0% Limited
13.3% Not at all
7.2% Did not answer

Of those similar to him/her:
25.5% Greatly
45.6% Somewhat
13.3% Limited
8.4% Not at all
7.2% Did not answer

Of those older than he/she:
27.7% Greatly
31.3% Somewhat
14.4% Limited
16.9% Not at all
9.6% Did not answer

Of those younger than he/she:
25.3% Greatly
34.9% Somewhat
19.3% Limited
12.0% Not at all
8.4% Did not answer

Parents, in general, felt an improvement by their child in

attitude and understanding of others.

Their comments also

reflected the positive interactions which they observed in

their children.

To somc parents their concern was not with

interactions among pcople but with the need for grevater

emphasis on learning.

There must be a continued blending

and parents must become increasingly aware of the vital
link between learning and sharing with others. This
cooperative approach will hopefully lead to the accomplishe-
ment of this tenet.
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FACTS

During the 1472-73 school year 140 students wore enrolled in

Concept I. Of the 83 students responding to the questionnaire, 45 wero
completing their first yoar and 38 wore in the second year of Conccpt I,

The cfforts of evight staff membors, a para-professional, and a secretary
were coordinated by an Tnstructional Leader, The oxrganizational approach
of the high school was to promote autonomous alterna