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ABSTRACT

In-service education for Adult Basic Education (ABE) teac“srs is a
relatively new development, and the teachers need to understand the
students' motivation in taking the courses. A brief review of the
literature shows that the majority of students attended classes for
reasons other than course content. Data gathered in Georgia to examine
the discrepancies between ABE students' goals and the teachers'
perceptions of these goals revealed significant differences. Teachers
gave f st ranking to a desire to learn, which students ranked third.
"To m: e my family proud of me" was ranked seventh by teachers and
fourti, by students; 'to get a better job" was ranked tenth by teachers
and fifth by students; and "to pass the high school test" was ranked
eighteenth by teachers and sixth by students. Some implications of
these differences are discussed, and it is conciuded that the teacher
needs to understand the students' motives in order to modify the program
so that the desired objectives will be reached.

ERIC DESCRIPTORS

To expand a bibl ography using ERIC, descriptors or search teras
are used. To use a descriptor: (1) Look up the descriptor in the
SUBJECT INDEX of monthly, semi-annual, or annual issue of Research in
Education (RIE). (2) Beneath the descriptors you will find ticle(s)
of documents. Decide which title(s) you wish to pursue. (3) Note the
"ED" number beside the title. (4) Look up the "ED" number in the
"DOCUMENT RESUME SECTION'" of the appropriate issue of RIE. With the
number you will find a summary of the document and often the document's
cost in microfiche and/or hardcopy. (S) Repeat the above procedure,
if desired, for other issues of RIE and for other descriptors. (6) For
information about how to order ERIC documents, turn to the back pages
of RIE. (7) Indexes and annotations of journal articles cun be found
in Current Index to Journals in Education by following the same pro-
cedure. Periodical articles cannot be secured through BRIC.
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In-service education for Adult Basic Education (ABE) teachers is a
relatively new development, characterized largely by short-term institutes
at the national, regional, and state levels. While there have been training
programs at these three levels, there are no existing in-service
training models for ABE teachers at the local level with specific emphasis
on factors related to adult participution in education.

ABE teachers need to un'~rstand the factors that immediately cause
disadvantaged adults to part cipate in educational experiences, and,
more specifically, they need to know how to organize and adjust loarning
experiences in view of the reasons that prompt participation.

Sheats and oiners found that "over two-thirds of these students
attended night classes for reasons other than course content. They
expected, for example, to make fricndsi to get away from the house, to
learn some kind of escape experience.''* Houle has observed that p’oplo
who participate in adult education do so for a variety of reasons.

After exploring the nature of participation, he concludes that three
orientations seemed to prevail: orientation toward (a) activities,
(b) goals, and (c) learning.

The activity-oriented person participated primarily because cdult
education was an event that was more acceptable than other alternatives
he had available to him. In other words, the adult student wanted
something to do, and adult education was available. For him, it may
have been a form of socializing. The goal-oriented participant was
enrolled in adult education primarily because he wanted to reach some
particular end which he saw as desirable, such as acquiring some
particular skill or intellectually mastering some subject area.
Participants who were learning oriented tended to see education as a
continuous process, as an end in itself.

Sheffield later refined the three basic orientations of Houle's
formulation into five ciasses that he termed "learning," '"desire for
sociability," "personal goals," "societal goals," and '"need fulfillment."
One of the research limitations of this approach is the difficulty of
placing a participant into one of these orientations. It is possible
that an adult participates in educational experiences with multiple
orientations, none of which necessarily predominates over the others.

Some areas of Ingham's study are similar to Sheffield's.‘ Inghan
investigated the reported "leisure satisfaction" of his respondents and
found four types, three of which appeared to be compatible with
Houle's three orientations. His study was conducted to test techniques
that would provide an efficient und objective measurement of the extent
to which adults engage in educative behavior and to test one possible

explanation of why some adults engage more extensively than others do
in educative activities.
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Verner and Booth state that adults are 1nTelled to seek fui: her
learning by their awareness of a need for knowledge or skills to

solve problems or by a desire to enhance their personal dovelopnont.s
While this awareness of educational needs may have led some adults to
participate in an educational activity, their motivation need not
necessarily be to learn. Participation in adult education may arise
from social needs unrelated to learning.

In the Johnstone study, participants were asked to tell in their6
own words how they first came to enroll in an adult education course.
A majority recalled some kind of occupational reason. About thirty-three
percent mentioned preparation for a new job, for the first job after
leaving school, for a new job to replace one already held, or for
vocational training encountered either upon entry into or discharge
from the armed forces. Another group, about 20 percent, mentioned
additional training in a line of work they had already entered. About
one participant in ten recalled some change in family status =hat
prompted his or her first ventures into continuing education. Tamily
expansion and the lessening of family responsibilities were given as
reasons about equally often. The main reasons people remembered for
first enrolling in courses, then, were preparation for new jobs, advance-
ment in present jobs, relationships with other people, and changes in
status or composition of their families.

Many of these studies did not refer to ABE students; huwever, it
can be assumed that disadvantaged adults would possess, in addition to
needs and drives unique to them, many of the same human drives that
prompt other adults to participate in an educational experiance.

gtudents’' Motives vs. Teachers' Assumptions

Too oiten discrepancies exist between ABE students' reasons for
participation in ABE classes and teachers' perceptions of these
reasons. Data gathered 19 middle Georgia revealed such differences
between these two groups.’ One can assume that the differences would
be equally sharp in any school system in which the teachers of ABE
classes are drawn primarily from the ranks of elementary and secondary
schools. The operational significance of such differences should be
incorporated into any in-service education program for ABE teachers.

Items that received the highest ranking by students in the
Georgia study are as follows:

Ranked 1. I want to make home better.
Ranked 2. I want to be a better citizen.
Ranked 3. I want to learn.

Ranked 4. I want to make my family proud of me.




Ranked 5. I want to get a better job.
Ranked 6. I wanted to pass the high school test.

Tecchers' rankings differed. A comparison of the two leads to suggestions
of practical steps that teachers can take to incorporate students'

motives into courses. In the following discussion of four of the

motives, students' ranking is indicated with the letter n§". teachers'
ranking, with ‘the letter "T".

To Learn (Ranking: SZSE T[l%. Students gave a lower ranking to
a general de.ire to iearn than the teachers did in the middle-Georgia
area. The significance of this gap lies in two different, but related,
factors in organizing or guiding learning experiences for any group of
disadvantaged adults.

That both teachers and students listed this causal agent among
the highest-ranking factors reveals that both groups perceivr; learning
as a major route to the achievement of other important life goals. The
students are in the classroom because they accept this fact. The
teachers have (and apparently in the middle-Georgia area they realize
it) a strong causal agent to help their efforts.

Taking advantage of an adult's motivation to learn could include
exposing him to the benafits of government, as well as to the duties
and responsibilities it engenders. Teachers could distribute informs-
tion on social security; Medicare; and local, county, and state health
and welfare agencies. These materials might be used as the basis for
reading and writing practice and for group discussion.

To Make My Family Proud of Me (Ranking: 8{43 T/7). The strength
of fanily ties and the infiuence of family attitudes and pressures are
revealed in the ranking students gave to this item. How does a teacher
respond to this force in shaping an educational experience? What

makes a family "proud" of one of its members? How does a teacher
translate this awareness into specific goals for the individual?

First, it is likely that any achievement that is specifically
recognized by the teacher of the school system will help. Passing
the General Educational Development (GED) test, winning a certificate
in any of various crafts or occupational skills, receiving special
citations from the school, the teacher, or one's classmates are all
tools that the ABE teacher has available to relate specific classroom
content and activities to motivational factors the individual has
already declared to be important to him.

Secondly, helping the student increase his ability to communicate
with other people may show up in the form of the student's improved
rolations with his family. Greater precision in the use of words;




increased sensitivity to the moods, needs, and interests of others,

with a consequent lessening of the emphasis the student places on his own
interests; awareness of specific steps that can be taken to knit the
family unit more closely together, such as offectively budgeting the
family income, regulevly planning some activities that most families

can do together, or providing for other family members to air their
problems, frustrations, hopes, and anxieties are activities and
accomplishments that can lead a student's family to be prout of him.

The successful ABE teacher will, therefore, stross the factors
that lead to improved communication with one's family and that increase
the contribution that one can make to family stability and growth.
Important though external recognitions such as certificates and
diplomas may be they are of secondary importance to the basic
strengthening o: .amily ties.

To uet a Better Job (Ranking: $/S: T/10). It is diffi~ult to explain
the different rankings ussign y teachers and students t. this itea.
Since the population studied was predominantly female, teachers may
have assumed that better jobs were not available. For that reason,
teachers may have placed less importance on this item than students did.
If this is true, however, teachers should still make explicit their
reasons for not giving greater emphasis to the acquisition of those
attitudes and relationships that lead to success in the world of work.
It should be pointed out that the middle-Georgia ABE program is not
geared to vocational education, mor are most of the ABE programs
elsewhere (although there are significant exceptions). lence, teachers
may have reasoned that little attention should be given to the world
of work. Students, quite obviously, disagreed with this assessment,
and a major factor for making the ABE program relevant to the needs
and interests of the middle-Georgia students was overlooked or given
little .attention.

Short of teaching the skills required for a specific job, what
can teachers do to relate ABE more specifically to the hopes of their
students for a better job? Three approaches are suggested:

First, the importance of the skills taught for the purpose of
obtaining a better job can be emphasized repeatedly. Secondly, the need
to know how to get along with people in any business organization can
be stressed. Research in other areas has indicated that failure to
get along with people is more often the reason for losing & job
than inability to perform the specific skills associated with the job;
the tasks of one worker are so interrelated with those assigned to
another worker that cooperation and teamwork are essential in the
wodern business and industrial world. Pinally, the teacher can
emphasize the importance of habits such as punctuality and personal
cleanliness, as well as attitudes such as putting in a fair day's work
for a fair day's pay. Attitudes and habits of these types formed major




portions of the training program conducted by the Opportunities
Industrialization Center (0IC), a movement that originated in Philadelphia
with the Reverend Leon Sullivan and that has spread to many other cities
around the country.

To Pass the High School Test (Rankin!: 8/6; T/18). The relatively
low g of this item teachers may cate that teachers assumed
that it was useless to try to get a high school diploma late in life.
The largest percentage of people in the population studied in middle
Georgia is in the 41- to 45-year-old age bracket. Regardless of age
differences, students may simply have been seeking a second chance
after failing or forfeiting the first chance. It must be noted, however,
that the ABE program encompasses grades 0 through 8; it lays the ground
work for adults to pass a high school test. That teachers may not have
stressed the importance of passing a high school test was at variance
with the desires of the disadvantaged.

To prepare students to take a high school test, teachers can make
students test oriented. Diagnostic tests could be given, and placement
as a result of the test could be made in combination with informal
procedures such as personal data and educati~al and employment back-
ground of the students. The informaution ga.. ved could be used in helping
the ABE student set his goals, which, in turn, would be the basis for
evaluating his progress. It is important to teach the adult to allocate
his time wisely, reread questions, check computations, and be alert to
qualifying adjectives in test questions. If these skills are taught,
how to take a test becomes part of the student's curriculum.

The effec’ ‘'ve teacher will see that constant feedback is a natural
consequence of the testing situation for the student in the learning
process. The student will need this information for planning, to
reevaluate and revise his goals. The information obtained through
the use of tests should be an aid to the student and the teacher
in reaching the desired objectives. Such objectives may be improving
achievement in the skill areas, developing suitability for job place-
ment and job promotion, and increasing competency levels. When prepared
tests are administered, the student's objectives must still be in the
foreground in terms of what they can do to help the student learn more
about himself, his characteristics, and his potentialities.

The aforementioned considerations include some of the efforts that
teachers could make in classroom situations to teach students according
to their motives and needs. For all the ranked items, however, teachers
have a responsibility to the students. If they start with the causal
agents and concerns that the disadvantaged adult brings into the learning
situation and utilize carefully selected materials related to these
reasons to teach the basic skills, better students as well as a better
proyram will result. Good teachers will look for specific interests
and motives of their individual adult students--the real reasons they
are attending the learning group--and attempt to modify standard course
work accordingly.




Unfortunately, if teachers' assumptions about the reasons behind
enrollment do not coincide with the students' reasons, the basic
causes for their enrollment are overlooked, and teachers' efforts
to provide gratification are without benefit to the students.

While an understanding of common adult motives forms a preliminary
basis for satisfactory instruction, teachers seriously interested in
adult motivation must review the specific reasons of each individual
in the class if immediate success is to be achioved for each particular
student and his objectives. Success can only be achieved after interaction
and discussion with students in order to modify standard lessons where
necessary. Such interaction also helps ensure that each student
understands the pertinent relationships between the lesson and his own
life, as well as the teacher's interest in him.

Summary

The ABE teacher, working together with the student, must adapt
the standard program so that it becomes the vehicle through which
motives can be maintained until the objectives are achieved. If the
teacher lacks an understanding of these basic needs and causal agents,
inefficient learning, boredom, and a feeling that the activity has no
perscnal relevance prevail. An understanding of the motives and
appropriate modifications of the program should bring interest,
vitality, and continued participation. ‘
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ABOUT ERIC

The Educational Resources Informatica Center (ERIC) forms a nation-
wide information system esiublished by the U.S. Office of Bducation,
designed to serve and advance American education. Its basic objective is
to provide ideas and informstion on significant current documents (e.8.,
research reports, articles, thecretical papers, program descriptions,
published and unpublished conference papers, newsletters, and curriculum
guides or studies) snd to publicize the availability of such documents.
Central ERIC is the term given tc the function of the U.S. Office of Bdu-
cation, which provides policy, coordination, training funds, and general
services to the clearinghouses in the information systea. Bach clear-
inghouse focuses its activities on a separate subject-matter ares; acquires,
evaluates, abstracts, and indexes documents; processes many signi ficant
documents into the ERIC system; and publicizes available ideas and infor-
mation to the education community through its own piblications, those of
Central ERIC, and other educational media.

TEACHER EDUCATION AND ERIC

The ERIC Clearinghouse on Teacher Bducation, established June 20,
1968, is spons:red by three professionsl groups--the American Association
of Colleges for Teacher Education (fiscal agent); the Associcrtion of
Teacher Educators; and Instruction and Professional Development, National
Education Association. It is located at One Dupont Circle, Washiagton,
D.C. 20036.

SCOPE OF CLEARINGHOUSE ACTIVITIES

Users of this guide are encouraged to send to the ERIC Clearinghouse
on Teacher Education documents related to its scope, a statement of which
follows:

The Clearinghouse is responsible for research reports, curriculum
descriptions, theoretical papers, addresses, and other mterials
relative to the preparation of school persomnel (nursery, elemen=
tary, secondary, and supporting school psrsonnel); the preparation
and development of teacher educators; the profession of teaching;
and the fields of health, physical education, and recreation. The
scope includes the preparation and ocontinuing develogment of all
instructional personnel, their functions and roles. While the
major interest of the Clearinghoutie is professional preparation
and practice in America, it also is interested in international
aspects of the field.

The scope also guides the Clearinghouse's Advisory and Policy Council
and staff in decision making relative to the commissioning of monographs,
bibliographies, and directories. The scope is a flexible guide in the
idea and information needs of those concorned with pre- and in-service
preparation of school personnel and the profession of teaching.




FURTHER RESEARCH

You may do further research on this topic by checking issues of
Research in Bducation (RIE) and Current Index to Journals in Education
. poth RiIE and CIJE use the same descriptors (index terms).

Documents in RIE are listed in blocks according to the clearinghouse
code letters which processed them, beginning with the ERIC Clearinghouse
on Career Bducation (CE) and ending with the ERIC Clearinghouse on the
Pisadvantaged (UD). The clearinghouse code letters, which are listed at
the beginning of RIE, appear opposite the ED number at the beginning of
each entry. "SP" (School Personnel) designates documents processed by
the ERIC Clearinghouse on Teacher Education. ror readers uncertain

how to use ERIC capabilities effectively, we recommend How To Comduct

a Search Through ERIC, ED 036 499, microfiche $.75; hardcopy $1.35.

It 1s available from the ERIC Document Reproduction Service, P. 0.

Box 190, Arlington, Virginia 22210.
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