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INTRODUCTION

In a rapidly cnanging world, the impetus of development accentuates existins
disparities. Thus, there is an ever widening gap between industrialized and '
developing countries, between developed and disadvantaged regions, between urban
areas - vhich polarize the efforts of the centres of decision, siphon off the’
greater share of available financial resources and, in their spectacular
transtormation, embody the results of progress - end rural areas - which, dclpito :
the improvements being made there and the expansion of distance-reducing -
comunication and information media, are still resigned to their fate, isolstid Ao
and stegnant. T

Avareness of this state of affairs has stimulated reflection on ways and
means of achieving integrated development. Indeed, industrialization and
agricultural modernization. socio-economic structural change and rural developmeat
may constitute complementary objectives in the planning of material and human -
resources. Such an approach would lead to & gradual reduction in inequalities ,
and an equitable redistribution of opportunities betweer the various groups. From =
this point of view, a particular effort would be necessery, particularly in respect
of rural areas and the people who live in and develop tiem: ‘The ultimate

eriterion by vhich any system will be judged is the extent to which it is prodweing R
educated and trained men and women in the numbers required and with the appropriate -

attitudes  skills and enterprise needed for the total process of a changing and
developing rural society.’ 1/

Does this mean that equality of access of rural women to education can
easily be achieved? Women's contribution to rural development and their right to
education seem to be widely recognized. There is, however, a gap between word and
deed which must be filled: ‘Women ... can be powerful agents for change in
agriculture. This enormous potential is being increasingly recognized but much
conservat;sm still bars the vay to equal educational opportunities for men and
women. 2

While examining UNESCO's report on the access of women to out- of school
education, at its fourteenth session (1960), the Commission on the Status of
Women noted that women in rural areas encountered particular difficulties. The
Comission therefore requested UNTSCO to submit to it, at a subsequent session, a
report on education for women in rural areas. 3/

To that end, the secretariat undertook a survey on the access of girls and
women to education in rural areas and submitted a report thereon to the Commission
on the Status of Women at its seventeenth session (1963).

P e e 4n ek ams e

1/ World Conference on Agricultural Zducation and Traini z, Copenhagen, 1970,
FAO UNESCO -ILO Report  RU/AET/70/Vol.I, p. 65.

2/ Ibid., p. 10k, .
3/ See Official Records of the Economic and Social Council , Thirtieth
Se591on, oqpplement Ho. 7 1E/3360) . resolution 10 (¥IV).

/oo
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The topicality of the problem of the education of girls and women in rural
aress, the interest the report aroused in the Commission on the Status of Women
and among non-governmental organizations, the Economic and Social Council's
concern to draw the attention of Member Stutes and of intergovermmental and
non- governmental international organizations to the question by its resolution
9€1 D (XXXVI) of 12 July 1963 led the UNFSCO secretariat to undertake, as a '
follow-up to the reports on the access of women to education it regularly submits
to the Commission on the Status of Women, 1/ a survey on the equality of access
of zirls and women to education in the context of rural development, the results
of wvhieh form the basis of this report. :

In order to determine the prevailing situation, a questionnairve (annex I) was

' gent to all States members and associate members of UNESCO.

By mid April 1972, T8 replies had been received from 72 member States and
six Non 8elf Governing Territories. 2/

- —

}_/ Access to out of school education, to primary, secondary and higher

education, to education of women in rural areas, to the teaching profession, to
technical and vocational education, to literacy and a study on co--education.

2/ () Hiember States

AFRICA: Algeria, Burundi, Cameroon, Dahomey, Gabvon, Ghana, :
Ivory Coust, Kenya, Liberia, Madagascar, Mali, Mauritania,
Niger, Nigeria, People s Republic of the Congo, Sierrsa
Leone, Sudan, United Republic of Tanzania.

AMERICA, NORTH: Barbados, Canada, Coste Rica, Cubas, Dominican Republic,
Cuatemala, “exico, Trinidad and Tobago, United States of
America.

AMERICA, SOUTH: Argentina, Brazil, Colombia, Paraguay Venezuela.

ASIA: Burma, Ceylon, Cyprus, India, /ndonesia, Iran, Iraq, Jepan,
Jordan Kuwait, Laos, lebanon, Republic of Korea,
Singapore, Syrian Arab Republic, Thailand, Turkey, Yemen.

RUROPL : Austria . Belgium, Bulgaria, Czechoslovakia, Denmark,
Federa) Republic of Germany, Finland, France, Greece,
Hungary, Italy, ilalta, Wetherlands K Horway, Poland, Spein,
Sweden, Switzerland, United Kingdom, Yugoslavia.

US3R: Union of Soviet Socialist Republics, Bvelorussian Soviet
Socialic* Republie.

(b) lcn -Self Governing Territories

Territories under United Kingdom administration:
AFRICA: St. Helena.
ALEPTCA, UCHTL . Virgin Islands.

AMERICA, SOUTH: Falkland Islands.

OCENIIA: Gilbert and Ellice [slands, British Sclomon Islands.
Tesritories under Frenco--British administration:
OCEANIA: New Hebrides. /...
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Twelve States and Territories 1/ replied tiat to a large extent the
questionnaire was not relevant to conditions in their country. 1In the case of
some of them (Barbados, Kuwait, Singapore, British Virgin Islands). the
distinction between urban and rural areas does not apply. In the case of others
(Denmark , Netherlands, Norway, United Kinzdom, New Hebrides), the questions are
not relevant to their level of development and to their rural development problens
in particular. Some of the negative replies (Barbados, Costa Rica, Denmark,
Netherlands , Yugoslavia) also stem from the fact that there is already considered
to be equality of access to <ducation for the population as a whole, without
distinction as to sex or plnace of residence. 2/ In addition, reference is made to
the lack of studies and statistical data relating to the access of girls to rural
educational establishments.

The present report is based mainly on the 66 detailed replies to the
questionnaire. All 78 countries were taken into consideration when compiling the
data used in the various statistical tables. -

In the first part, the report attempts to describe the characteristics of
rural areas 6 the size of their population and the reasons for and the scope and
impact oi the exodus from the countryside, particularly in so far as women are
concernecd.

Ther~ follows a description of the present situation (characteristics of
educatintal systems, opportunities and difficulties encountered) with respect to
the acccss to education of girls and women in rural areas.

Tle essential factors of rural development and the extent of women's role
in this process (activities engaged in and employment opportunities depending on
the lcvel of training) form the third part of the report.

t In conclusion the education of women for rural development, their place in
literacy and agricultural education and training programmes make it possible to
pid.* out certain features of the various countr.os policies for the advancement
of :®.+al women, as they appear from the replies received.

1/ Those countries whose names are underlined in the preceding foot-note.

2/ Some of these countries supply statistical data on their achievements in
. the field of education. Tn i{ts reply Barbados points out, inter alia, that the
degree of literacy in the country is from 90 to 98 per cent. The percentage of
girls attending primary and secondary schools is almost 50 per cent of the total

¥ pumber of children at sechool.

\]
.

, In Costa Rica s reply, achievements in rural education are illustrated by the
v %urricula of two types of establishment for the training of rural supervisory
staff,

In its reply Denmark touches on a special aspect of the consequences of
rural development on the elucational syrtem - as arricultural mechanization
nrccelerates the exodus from the courtryside a new need becomes apparent, namely,
the need to retrain the asgricultural populatinn for vork in the industrial sector.

/...
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I. RURAL AREAS

1. Definition of the rural area

The definition of the rural area varies from country to country and in some
countries it may even vary frcm one census to another. United Nations demographic
statistics show that international standardization in this field would be
extremely difficult.

All but a few of the countries which replied give their own definition, based
on one or more criteria.

The socio-economic criterion is the most widespread; it is used by 33
countries. 1/ Twelve of these 2/ characterize the rural areas simply by the method
of production and the predominance of agricuitural workers. The remaining 21
complete the description of the specific ecor'nic activities of r.ral populations
(agriculture, animal husbandry, fishing and sometimes crafts) by referring to other
factors, mostly demographic, 3/ but also administrative, cultural and geographical.

Some coun‘ries 4/ feel that rural areas can be characterized by the demogrsphic
criterion alone; others prefer to give a more complex definition. 1In all, 27 2/
countries refer to the demographic eriterion: 1low concentration of housing,
agglomerations of not more than a given number of inhabitants, the figure set as
the upper limit varying from country to country (10,000 in Syria, 5,000 in Cameroon,
the Sudan, India and Iran, 3,000 in Para:uay, 2,500 in the United States, 2,000 in
Argentina, 1,500 in Colombia, 1,000 in Ghana and Venezuela). ‘The reply of France
states: 'an aaministrative district is classified as rural when its principal
agglomeration has under 2,000 inhabitants or when, although there may be
2,000-5,070 inhabitants living in agglomerations in the district, its population
growth is lower than normal”. The Niger ton uses the rate of porulation growth
as a criterion.

auritanie, Guatemale, Burme, Ceylon, Cyprus, Jordan, Turkey enc Finland define
rurel ereas simoly on the tesis of ndministrative criterie; these criteria are also
taken into consideration, torether with other factors, in Laos, the Sulan and
Paraguay.

1/ Burundi, Cameroon, Dahomey, ‘Gabon, Kenya, Madagascar, Mali, Niger, Nigeria,
People's Republic of the Conpgo, Sierra Leone; Mexico, Trinidad and Tobago; Brazil,
Colnmbia; India, Indonesia, Iraq, Japan, Laos, Lebanon, Republie of Korea, Thailand;

Byelorussian SSR.
2/ Those underlined with a continuous line in foot-note 1.
3/ Those underlined with a dotted line in foot-note 1.
L/ Thos> underlined in the following foot-note.

5/ Cameroon, Gabon, Ghana, ¥enya, MNiger, People's Republic of the Congo, Suden;
Canada, Dominican Republic, United States; Argentina, Brazil, Colombia, Paraguay,
Venezuelsa; india, iran, Lebanon, Syrian Arab Republic; Austria, Czechoslovakia,
Federal Republic of Germany, France, Hungary, Poland, Sweden, Switzerland.

/oo
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Nigeria, the United Republic of Tanzania, Brazil, Paraguay and Thailand also
mention the shortage of health, social and cultural facilities as a characteristic
of rural ireas.

Buruadi, Brazil, Indonesia and Iraq point out that traditionalism is &
specific characteristic of rural populations.

Liveria regards as rural those areas which have not yet attained the level of
modern scciety; areas vhere illiteracy is still predominant; areas outside the
urban agilomerations. However, Yemen observes that there is no significafit
difference betveen rural areas and towns in that country.

Italy explains that administrative districts are classified as urban or rural
accordin;; to the following characteristics: "(a) working population, (b) level of

. education of all inhabitants over 1L years of age, (c) population of the main towmn
of the district and (d) infrastructure”.

Tndia's description of a rural area is an illustration of a definition that
takes several criteria into account:

"Rural areas are those areas where:
"(a) The density of population is under 1,000 per square mile;
"(b) The population of each unit of habitation is not more than 5,000;

“(c) Three qua»ters of the occupations of the working population are
agricultural; and

*(d) There are no newly founded industrial ureas, large housing settlements
or places of tourist importance which have been recently served with civie
amenities.”

As to the Falkland Islands, the Gilbert and Ellice Islands and the British

Solomon Islands (with the exception of the capital city), they are considered
entirely rural areas.

2. Size of rural populations

Although, given the diversity of their situations, the different countries'
definitions of a "rural uarea' are not strictly comparable, it is nevertheless
true that, according to the ectimates of the United Nations Population Division, 1/
62.5 per cent of the world's population lived in these ill-defined areas in 1970.

finnex II shows the most recent data - as far as they exist - on the number
and size of the rural population in each of the countries that replied to the
inquiry. Singapore, vhich is entirely urbanized according to its reply, is not
inecluded in the table.

= 1/ Unit.d Nations Monthly Bulletin of Statistics, November 1971, p. x&wvi.
/ooo
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The table below gives, on the basis of these data, a breakdown of countries
according to the size of their rural population. In half these cases the rural
population constitutes over 60 per cent ¢f the total population. It will be seen
that this breakdown illustrates the situstion in the various regions: in Africa
and South-Bast, Asia the rural population usually makes up over 80 per cent of the
population; in the Middle East, with the exception of Iraq, the rural population
constitutes 50 to 80 per cent of the popilation; in Buropean countries, with the
exception of the Federal Republic of Gernany and Yugoslavia, the rural population
constitutes less than 60 per cent of the populstion; the two most advenced .
countries of North America, Canada and the United States, are among the most
urbanized nations. As to the other countries of the Americas, both North and
South, in this respect they show a very wide range of situations which is not
entirely unrelated to the different demographic criteria adopted in each case.

1f, in eddition, ve examine the breakdown of the rural population according
to sex in annex IT, we see that, as a rvle, in the Americas snd Furope more men
than vomen stay in the countryside, vhereas in Africa and Asia men outnumber
 vomen in the towns and the women are frequently left to do the agricultural work.

3. The exodus “rom the countryside

(+) A_conseguence of econmmic develovment

In s number of countries the exodus from the countryside, which is a
universal and irreversible phenomenon, seems to be a natural consequence of
economic development. ‘

Thus, in the case of 25 countries 1/ which replied to the inquiry, the
migration cf people from the countryside to the towns does not seem to constitute
an obstacle to rural development. India states that, following the mechanization
of amisulture, the need for manpower in rural areas has lessened. For the same
reason and because of increased productivity, departure of people from the
countryside is considered quite natursl in the USSR. In Canada there is a two-vay
migration: towards the towns, on the one hand, and, on the other, towards the
rural areags vhere there is lumbering, mining and so on. Belgium considers that
"this exodus of rural population, by teking away surplus manpower from the
countryside, opens the wey for more harmonious development and even, in some
respects, for industrialization of agriculture".

1/ Burundi; Canada; Paraguay; Burma, Ceylon, Cyprus, India, Iran, Japan,
Turkey, Yemen; Austria, Belgium, Bulgaria, Federal Republic of Germany, Greece,
Hungary, Malta, Poland, Switzerland: USSR, Byelorussian SSR; St. Helena, Falkland
Islands, British Solomcn Islands.

,...
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Figure 1. Breakdown of countries according
to percentapge of rural population
NMumber of
countries
7
20
| I R
10
% of rural population
-39 Lo-59 60-79 80+
Table 1
Regiohal breakdown of countries according to percentage
of rural population (based on the table in annex II)
Percentage of rural population
Region Under 40 40-59 60-T9 80 and ovtrj_#
AFRICA Algeria Burundi
Cameroon Dal:omey
Gabon Kenya
Ghana Madagascar
People's Ra. Mali
putiic of Mauritania
tre Conpo Nigeria
Sudan
United Republic
of Tanzania i

/ooo
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Table 1 (continued)

Percentage of rural population

n;gion

Under L0 40-59 60-T9 80 and over
NORTH AMIRICA | Canada Cuba Costa Rica Barbados
: United States Mexico Dominican Trinided and
Republic Tobago
Cuatemala
SOUTH AMRICA | Argentina Brazil Paraguay
Venezuela Colombia
ASIA Javan Iran Cyprus Ceylon
.Iraq Kuwait India
Jordan Republic of Indonesia
Korea Laos
Syrian Arsd Thailand
Republic
Turkey !
EUROPE Belgium Austria Federal
France Bulgaria . Repudblic of
Malta Czechoslovakia Cermany
Netherlands Denmark : Yugoslavia
Sweden Finland

United Kingdom | Greece
(England and | Huneary
Wales) Ttaly

United Kingdom | Norwar
(Scotland) Polend

Spain

Svitzerland

United Kingdom
(Northern
Ireland)

SSR USSR
Byelorussian
SSR

OCEANIA British Solomon
Islands

/..0
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(b) Impagt on rural development

Thirty-seven of the replies 1/ mention the exodus of the rural population
towards the towns as a serious obstacle to »ural Jevelopment.

The countries that mention the impact of the exodus from the countryside on
their development note, on the one hand, its selective nature - it is gentgally
the best elements of the rural population who migrate - and, on the other, the
resulting labour shortage.

Selective exodus

"It is generally the most dynamic people who leave the rural areas"
(Cameroon); "the countryside is being stripped of able-bodied peonle” (Dlhenly);
"the st.ong and fairly educated form the bulk of migrants" (Sierra Leone):

"the young, particularly the better-educated, leave for the towns" (Indonesia);
:the sk%lled" (Thailand); "the young, including the most enterprising and capable”
France).

In all, 22 replies 2/ refer to that aspect of the exodus from the countryside.

This exodus sometimes results in demographic imbalances in the affected
areas: ‘unequal distribution of the population by age and sex" in the People's
Republic of the Congo; "masculine celibacy" in France owing to the departure of
the woren; changes in the distribution of the population by age in Czechoslovakia.

Thus the rural areas are deprived of people 'who could help promote
development” (Cameroon). Mali cmphasizes that the exodus takes avay "able-bodied
workers and this acts as a brake on economic growth and agricultural development”.
The Sudan emphasizes an important aspect of selective depopulation, "lack of
community leadership due to the drain of educated people who seek better wages
in towns". Guatemala points out thet those who leave "in search of better
prospects" and manage to obtain a p:.3ition are lost for rural development, since
they lose the very qualities which could be used for that development. It is the
ones witl: the most initiative who leave (United States).

Those who remain, generally the less educated (United States, Republic of
Korea), often the illiterate (Sudan), generally the oldest, have greater difficulty
in assuminz responsibility for the changes which are essential if rural areas are

1/ Cameroon, Dahcmey, Gabon, Ghana, Ivory Coast, Kenya, Liberia, Madagascar,
Mali, Mauriteaia, Niger Nizeria, People's Republic of the Congo, Sierra leone,
Sudan, United Republic of Tanzania; Dominican Republic, Guatemala, Mexico,

Trinidad end Tobago; Argentina, Brazil, Colombia, Venezuela; Inc¢onesia, Iraq,
Jorden, Lebaron, Republic of Kcrea, Syrian Arab Republic, Thailand; Czechoslovakia,
. Finland, France, Italy, Spain; Gilbert and Fllice Islands.

2/ Cameroon, Dshomey, Gabon, Mali, Nigeria, People's Republic of the Congo,
Sierra Leone, Sudan; Mexico, Trinzdad and Tobago, United States; Argentina,
Venezuela; Indonesia, Jordan, Republic of Korea, Thailand, Turkey; Finland, France,
Italy, Spain. /
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to evolve rapidly, since their ancestral habit> have & greater hold on them. They
"oare little about progress" (Dahomey) and they "do not care how uneconomically
their farms sre being run" (Kenya), Brazil points to another characteristic
problem for certain categories of people who remain in the countryside: "the
marginal state of those whose education is unsuited to their environment ,.. and
of those who return frustrated, having been unable to find employment in the
towns'. , .

v
Lavour shortage A
The labour shortage resulting from the exodus from the coﬁntryside often leads
to a drop in productivity; this is mentioned by 28 countries, ﬁf

Ghana observes that the exodus hinders the implementation of rural development
projects, The Sudan remarks that the drop in productivity in rural areas is due
to the migration of skilled workers. Mauritania holds the depopulation of the
countryside responsible for "the dislocation of economic plans" and Liberisa
attributes the food shortage to "the exodus and the refusal to work and improve

the soil".

Pinland states that the productive part of the population moves out,
resulting in inadequate exploitation of natural resources, unfavourable economic
development accompanied by increasing expenditure on social welfare,

Nigeria too mentions the many consequences of the exodus from the countryside:
"Commerce decreases, land is left fallow, homes deserted and left in ruins,
Attention is paid to places of denser population by both Government and private

Qnterprises."

Lebanon refers to another aspect of the economic imbalancet "the exodus from
the countryside empties the rural areas, and the secondary and especially the
tertiary sectors in the towns gain by it, The Syrian Arab Republic points out &
complementary aspect of the movement of rural labour, namely, the "flow of capital

and skills towards the towns",

Guatemala describes two kinds of internal migration taking place in that
country: "the major exodus" (from the high plateaux towards the coast) of
temporary workers who come and go periodically and the "minor exodus" (from the
countryside to the towns) of persons who settle in the towns; it is noted that, in
eddition to the problems the exodus causes for the people who remain in the
countryside, "the large groups of temporary workers are deprived of public services

owing to their constant coming and going".

1/ Cameroon, Dahomey, Chana, Ivory Coast, Kenya, Liveria, Madagascar, Mali,
Mauritania, Nigeria, People's Republic of the Congo, Sierra Leone, Sudan,

United Republic of Tanzaniaj Dominican Republic, Mexico, Trinidad and Tobaro,
United States; Argentina, Colombiag Iraq, Republic ef Korea, Syrian Arab Rcrublic,
Thailandj Czechoslovakia, Finland, Spainj Gilbert and Ellice Islandse
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Other unfortunate consequences of the exodus from the countryside are
presented in some replies: France mentions "the transfor ution of certain rural
areas into ‘'dormitories! of industrial agglomerations",

Jordan deplores the fact that "people gent on schiolarshipe refuse to return
to serve in their villages although the terms of their scholarship contract
specify that clearly",

On the whole, the countries most affected by the exodus fromw the countryside
mention their anxiety at this phenomenon so fraught with consequences, In that
connexion the Ivory Coast's reply is significant: "The exodus is of disturbing
proportions: from 1960 to 1965, 17,000 persons migrated yearly from the

- countryside to the towns; from 1965 to 1970 the figure rose to 30,000 and in 1975
it will top 50,000, At this rate the 'rural di: .ricts! will soon be empty and

implementation of certain rural development operations may encounter serious
difficulties,"

(c) Behaviour of women

Extent of the exodus of women from the countryside

For the great majority of countries 1/ the exodus from the countryside does
not affect women more particularly than men, although women are just as mueh
involved as men,

In Madagascar, the United Republic of Tanzenia, the Dominican Republiec,
Trinidad and Tobago, the United States, France and Hungary more women than men
leave the rountryside,

In Czechoslovakia the situation is more complex, for there, in regions close
to the major centres of heavy industry, the number of men leaving the land is
higher than the number of women whereas in regions far from industrial-centres
the opposite is true, These migratory movements are therefore caused by different
forces: for men the force involved is the attraction of the industrial centres,
whereas for women it is the desire to flee the countryside,

1/ Burundi, Cameroon, Gabon, Ghana, Ivory Coast, Kenye, Liberis, Mali,
Mauritenia, Niger, Nigeria, Sierra Leone, Sudan; Canada, (luatemala, Mexicoj Brazil;
Burma, Ceylon, Cyprus, India, Indonesia, Iran, Iraq, Japan, Jordan, Laos, Lebanon,
Republic of Korea, Syrian Arsb Pepublic, Thailand, Turkey, Yemen; Austria, Belgium,
Bulgeria, Federal Republic of Cermeny, Finland, Greece, Italy, Malta, Poland,
Spain, Switzerland; USSR, Byelorussian SSR} Falkland Islands, Gilbert and Ellice
Islands, British Solomon Islands.
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Reasons_for the exodus of women from the countryside

There are many reasons why girls and women leave rural areas for the towns;
the most common being their low income or the lack of employment opportunities
vhich encourages them to leave in search of work. 1/ '

Industrial posts attract rural women in Bulgaria, Czechoslovakia end tie USSR,
The quest for non-agricultural employment is the reason underlying the trend in
Austria and Hungary. Teaching and public health posts lead Jordanian women to
leave the countryside. Among the rgasons for the exodus of women from the
countryside in the Federal Republic of Germany and Switzerland are the attractions
of regular working hours in the towns and week-end rest days,

The United States reply refers to the exodus from the countryside as a result
of lagbour market developments (decline in employment opportunities in agriculture
and light industry, merging of farms into larger units and simultsneous increase in
employment. opportunities in the towns),

Rural girls and women in Guatemala go to the towns to seek employment suited
to their qualifications: domestic work for the illiterate, commerce and industry
for those who know how to read and write (52 per cent of industrial workers in the
capital are migrants, according to an official survey), government services for
those whe manage to complete their training.

A special feature of the migration in Mali is the seasonal exodus which
occurs after the harvest and lasts for only a few months, The reasons given are

"Jow family income" and the need to earn enough "to buy better clothes and to pay
the family's taxes",

In several countries, the discomforts of the rural areas or the attraction of
urben comforts influences women in their decision to migrate. 2/ Spain's reply
refers to the lack of telephones, water and drainage in many cases. The
Syrian Arab Republic mentions the absence of cssential living conditionss water,
electricity, social services,

RSt ——

1/ Forty-six countries gave these reasons in their replies: Burundi,
Cameroon, Dahomey, Gabon, Ghana, Ivory Coast, Kenya, Liberia, Mali; Mauritania,
Niger, Nigeria, Sierra Leone, Sudan, United Republic of Tanzaniaj Caneda,
Guatemala, Mexicc, Trinidad and Tobago, United States; Argentina, Brazil, Colombia,
Venezuela; Cyprus, India, Indonesia, Iran, Japan, Jordan, Lebanon, Republic of Korea,
Syrian Arab Reputlic, Thailand, Turkey; Austris, Czechoclovakia, Federal Republic

of Germany, Finland, France ('low and uncertain income"), Greece, Hungary, Italy,
Spainj USSR; Gilbert and Ellice Islands.

2/ This applies to the countries that are underlined in the preceding foot-note
and to Madagascar, the People's Republic of the Congo, and Poland.
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It is not only the living conditions that are at fault in the countrysidej
working conditions are equally bad (according to Madagascar's reply, modern
equipment is lacking) end this is another reason why girls and women leave in
search »f more agreeable employment, 1/

A strong motive for rural girls to leave for the towns is the desire to obtain
an education: to study or become sn apprentice, thereby improving their chances
cf advancemert, Since rural areas are generally underprivileged with regard to
schooling, g rls wishing to improve their standards frequently have no alternative
but to emigrate, 2/ Austria states that girls wish to attain a higher level of
education that will enable them to have access to non-agricultural -employment.
In the Ivory Coast, 43,3 per cent of migrants want to learn a trade and
25,4 per cent want to study, Switzerland cites "the opportunity to improve one's
skills and make progress, which is open to all persons with a modicum of ambition
and character" among the major reasons for the exodus of women,

The lack of adequate social and cultural infrastructure and the restricted
leisure activities available in the countryside are additional reasons for girls
to leave for urban areas, 3/

The exodus of women from the countryside is often closely connected with that
of men, Women misrate to the towns to get married (Cameroon, Dahomey, Ghana,
Mauritania, People's Republic of the Congo; Canada, Trinidad and Tobago; India,
Iran, Japan; Austria, Czechoslovakia, Spainj USSR) or to follow their husbands
(Liveria, Mauritanie, United Republic of Tanzania, Guatemsls, Venezuela; India,
Iran, Iraq, Jordan, Turkey, Yemen; Greece, Gilbert and Ellice Islands) and
sometimes to escape them (Nigeria cites broken marriages as one of the reasons for
their leaving), and are consequently involved in the migratory movement of men,

Some replies give an inkling of the desire for happiness which prompts rural
women to emigrate to the towns: "the search for a better future" (Sierra Leone),
the hope to "live better" in the towns (Lebanon), "the desire of the villagers for
a bettcr life and the hope that it can be achieved in the towns" (Turkey), "a
taste for adventure" (Niger), "the need to escape" (Brazil), "a simple curiosity"
(venezuela).

1/ Gabon, Liberia, Madagascar, People's Republic of the Congoj Coloﬁbia; Japan,
Republic of Korea; Federal Republic of Germany, France, Italy, Malta, Poland, Spain.

2/ Cameroon, Dahomey, Ghana, Ivory Coast, Kenya, Nigeria, Sierra Leonej
Canada, Guatemala, Mexico, Trinidad and Tobago, United States; Argentina, Colombia,
Venezuela; Cyprus, India, Indonesia, Iran, Iraq, Jordan, Thailand; Czechoslovakia,
Greece, Switzerlandj; USSR, Byelorussian SSR.

3/ Cameroon, Ghane, Madagascar,, Sierra Leone; Dominican Republic; Argentinaj
Indones1a, Syrian Arab Republic; France, Italy, Poland, Spain; Falklard Islands.

/...
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Sometimes departure confirms a break with the traditional rural environment
and is e mark of the desire of young people for independence and freedom from
parental authority. 1/ The reply of the People's Republic of the Congo indicates
the importance of this aspect of the exodus of women from the countryside among
the motives peculiar to girls:

"(a) Work in fields and market gardens which tends to make girls age more
quickly.

(v) Bride-price is often high, reducing their chances of merrying young men
of their own generation.,

(c) Escape fro. taboo customs,
(d) Conflicts with the traditional environment, sorcery.
(e) Attraction of the towm",

The reply from Gabon gives a complete 1ist of the reasons why girls leave the
countryside:

C—

"(a) Living conditions are more agreeable in the towns than in the villeges.

3

.(b) Work is not so hard and is better paid (administration/commerce),
(c) Escape from the restraint of the family and tribal group (emancipation).

(It should be noted that married women are less likely to migrate to the
towns than unmarried girls and young womens)" 2/

The main reascns for the execdus ere:

"Mhe lack of intellectual and vocatiunal traeining suited to the
socinl and economic envivonment; the vacuum brought ebout by the
exoduc of young men of their own age cee''e .

1/ Gaton, Liberia, lligeria, People's Republic of the Conge; Brazil;
Indonesiaj lrance, Italy.

2/ This observation also appears in the reply from Comeroon,
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(d) Evolution of the phencmenon

Almost 11l the replics 1/ state that an increasc in bhe exodus from the
countrriide has been observed in recent years. Cyprus says that the increase hasg

been slisht and the exodus has been “confined to the poorest villages, especially
those on the hills™,

Fourteen of these countries 2/ support this statement with references to
surveys or censuscs; some even rive figures. For example, the population of the
capital of the Dominican Republie, which was less than 400,000 in 1954, had almost
doubled by 1971. The rural population of Colombia has diminished during the past
20 years by 2 good third (1951 = 60 per cent; 1971 = L0 per cent); in Turkey it
decreased r'rom T1.2 per cent in 1955 to 65.3 per cent in 1965; in France, from
LY per cent in 1954 to 3W.6 per cent in 1968: in Greece, from 68 per cent in 1940
to 58.4 per cent in 1961. Over 500,000 persons have left rural areas in
Czechoslovakia during the past 10 years.

Tne ited States makes a distinction within rural areas between agricultural
regions und non-agricultural regcions. Population movements are in one direction
only, but of two kinds: from agricultursl regions to non-agricultural rural
regions or towns and from non-agricultural rural recions to the towns. The number
of persous who moved between 1965 and 1969 is estimated at 1 million per year.

Some countries 3/ merely refer to the simultaneous increase of the urban
population and decline of the rural population.

Seven replies (Gabon, Liberia, Sudan, India, Japan, Republic of Korea, Malta)
refer to industrialization as a factor which accelerates the increase in the exodus
from the countryside. -

Five other countries (Burundi, Kenya, lligeria, People's Republic of the Congo,
Sierra Leone) consider that the improver:nt in school enrolmert, particularly
for pirls . has caused the movement away fr. . rural areas.

Cannda and the Federal Republic of Germusny refer to regional differences

which made it impossible to give an exact reply concerning the possible increase
in the exodus from the countryside. -

1/ Burundi, Camercon, Gabon, Ghana, Ivory Cons, Kenya, Liberia, Madagascer,
HMauritania, {liger, Nigeria, People's Republic of the Conpo, Sierra Leone, Sudan,
United Republic of Tanzanie; Dominican Republic, Juatemala, Mexico, Trinidad and

Tebaso, United States: Arcentina, Brazil, Colombia, Venezuela; Ceylon, Cyprus,

- oms swm e ——

Indiq, Indonesia, lran, Japan, Lebanon, Republic of orea, Syrian Aral Republic,

Thailand, Turkey, Yemen; Austria, Czechoslovekia, Finland, France, Greece, Italy,
Spain: Giibert and Ellice Islanes, British Solomon T: lands.

2/ Underlined with a continuous line in the precoding foot-note.

3/ Underlined with a dotted line in foot-note 1 above. N
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Only eirhit countries (iali, Burma, Iraq, Belgium, Bulgaria, Hungary,
Switzerland, Falkland Islands) state that they have not observed an increase in
the phenomenon. Iraq's reply states that this is due to the measures adopted
by the Government. Belgium's reply indicates that the moder.ization of the
countryside “has the effect of retainins more and more youny married couples

in places which are easy of access".

Figure 2 1/ shows the annual growth rates of the urban and rural population
in the countries which replied to the inquiry. The growth rates reflect the
increase resulting from the birth rate as well as that resulting from migration.
Obviously the latter is responsible for the differences dpetween urban and rural
areas.

. Rezional profiles are apperent in figure 2: the differences betveen urban
and rural populations are more marked in Africa, Asia and Europe but less evident
in the Americas, where there is.also the greatest variety of situations.

Growth rates in Europe show remarkable unity: those of urban populations
are moderate and very similar (exce~pt in Bulgaria and Yugoslavia), while rural
populations are on the decline even in absolute values (with the cxception of
Horway), since rates are nesative. There are also negative growth rates among
rural populations in the two most developed countries of North America, Canada and
the United States, as well es in Japan, Argentina, Cyprus and Trinidad and Tobago.

It is evident from the replies received that rural populations - which are'
in the majority in most countries - are feced with a complexity of problems
throughout the world. Changes in economic structures, harsh living conditions
in the countryside and the lack of adequate schools and social and cultural
facilities, all combine either to persuade women to follow men in a movement
which most countries consider an obstacle %o rural development or keep them in a
situation which, although accepted, is not nccessarily acceptable.

Vhat is the role of education in this context?

1/ Prepared on the basis of data contained in the United Nations Monthly
Bulletin of Statistics (November 1971) and of estimates and projections by the
United Mations Population Division. Since these estimates and projections are kept
under constant revision, the data cannot always be in agreement with those
contained in other United Nations publications.

Urban and rural populations are generelly determined according to the
definitions adopted by the different countries in their last censuses; the few
exceptions are noted in the Bulletin.

Figure 2 does not include Kuwait and ifalta, whose annual growth rates
diverre substantially from those of other countries: 9.5 and 8.0 for the
rural and urban populations of Kuwait; -0.3 and ~L4.8 for those of lialta.
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Firure 2

Annual srrowth rates of the urban and rural population
for the period lyTu-197Y
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Figure 2 {continued)

Annual grovth rates of the urban and rural vooulation
for the period 197C-1975
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II. EDUCATTON OF GIRLS AMND WOMEN IN RURAL AREAS

Education was for long regarded as the only means of overcoming difficulties
and creating conditions which would make it possible to rationalize the disparities
between rural and urban areas within the framework of over-all economic and social
development. 'The mediocre results obtainéd from various educational formulae

applied in rural areas has provoked thought about the matter and led to new
experiments.

1. Adaptation of the educational system to rural life

Under present circumstances, it is necessary to establish whether education is
tackling the special problems of rural areas and to what extent it is meeting the
needs of the people tied to the land.

(a) General educational curricula and introduction to rural activities

Thirty-five 1/ of the countries which replied to the questionnaire stated that
their general educational curricula included an introduction to rural activities,
vhereas 20 others 2/ did not. There was no information from the other 11 countries.

The subject-matter included in the introduction was fairly varied: most
frequently 3/ it consisted of aspects of agricultural education, sometimes
supplemented by practical work in gardening or animal husbandry in the achool
grounds.

Homecraft or home economics form part of the general education in 13
countries. 4/

1/ Burundi, Chena, Kenya, Liberia, Madagascar, Mali, Mauritania, Niger,
Nigeria, Sierra Leone, United Republic of Tanzania; Guatemala, Mexico, Trinidad
and Tobago, lnited States: Paraguay: Burma, Ceylon, Cyprus, India, Iran, Japan,
Laos, Republic of Korea, Thailand, Turkey: Finland, France, Poland, Switzerland;
USSR, Byelorussian 3SR; St. Helena, Cilbert and Ellice Islands, British Solomon
Islands.

2/ Cameroon, Ivory Coast, People's Republic of the Congo; Argentina,
Venezuela; Indonesia, Iraq, Lebanon, Syrian Arab Republic, Yemen; Austria, Belgium,

Czechoslovakia, Federal Republic of Germany, Creece, Hungary, Italy, Malta, Spain,
Sweden, '

3/ Burundi, Chana, Madagascar, lMauritania, Higer, Nigeria, Sierra Leone,
United Republic of Tanzania; Guatemals, {'exico, United States; Colombia, Paraguay;
Ceylon, Cyprus, India, Iran, Japan, Laos, Thailand, Turkey; Finland, Poland; USSR,
Byelorussian OER: St. Hel~na, Tiltert and Ellice Islands, British Solomon Islands.

4/ Burw.di, Liberia, Mauritania, Sierra L .1e; Guatemala, Trinidad and
Tobago, United States: Paraguay; Ceylon, Iran, Thailand; Poland, Switzerland.

fooo
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There is an introduction to the study of rural economy in the curricula of
the United States (where rural management is also taught), Trinidad and Tobago,
India and the Falkland Islands. This subject-matter is included in the curricula

of teachers' colleges for rural areas in Ghana. Forestry economics is optional in
Finland.

An introduction to handieraft techniques and sewing is included in the
general education in Ghana, Liberia, the Sudan, Trinidad and Tobago and Ceylon.

Health education and concepts of nutrition are taught in Burundi, the United
States, Guatemala, Trinidad and Tobago, Iran and Laos.

Recently, the general education curricula in Kenya have included an
introduction to rural activities; the formula is at the experimental stage.
Belgium's reply indicates that "the updated curricula now include options" on
topics providing an introduction to rural life.

In the USSR and the Byelorussian SSR, the practical manual work included in
polytechnic curricula provides a variety of options vhich make it possible to
adapt the content of this work to an introduction to rural life. ‘

In Poland, subjects su . as plant cultivation, animal husbandry and home
economics are dealt with from primary school onwards in courses of practical
vocational training.

The teaching of biology, genetics and rural crafts constitutes an introduction
to rural life in Mexican schools. In Japan, notions of agriculture and rural life
form part of the subject-matter of the “social studies™ included in the first-cycle
courses taken by secondary-school students. .

Politicel education in thé United Republic of Tanzania is thought to introduce
young people to rural activities. Social sciences are taught for this purpose in
Thailand. Out-of-school activities are devoted to this end in Burma.

Some replies (Colombia, the Republic of Korea, France) indicate that general
education in rural areas often makes use of examples from the area in question and
that it is the teacher's responsibility to adapt it as and when necessary.
Turkey's reply states that agricultural education is not as important in urban
schools as in rural schools, where it is provided with a practical bias within the
framework of the science and social science curricula.

(b) Curricula specifically intended to introduce girls to rural activities

The replies received to this question were extremely heterogeneous and hardly
permitted of comparison. Countries either referred to curricula in terms
of general education - and often replied that there were none specifically
intended for mirls (particularly the Republic of Korea, the Federal Republic
of Germany, Italy, the Falkiand Islands and the 8ritish Sclomon Islands) - or to
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.out-of-school activities (india, Iran, Greece), vocational training for women (iali,
People's Republic of the (ongo) or strictly to agricultural t.raining (France, l/
Laos, 2/ Poland 3/), -

Thirteen countries 4/ mentioned home economics and housecraft programmes.

Eleven other countries 5/ referred to various agricultural education programmes
vhich would introduce girls to rural activities. Thailand mentions visits t¢ the
fields to complete the pupils' rural training. In Japan, agricultural housecraft
is included in the curricula of advanced secondary schools (women's rural option).

Handicrafts ond various trades are taught to girls in Liberia, Kenya, Nigeria,
Guatemala, exico, Trinidad and Tobago, Colombia, Ceylon and th: Gilbert and Ellice
Islands, <Sewing is part of the curricula in Burundi, Ghana, Liberia, the Sudan
and the United Reputlic of Tanzania,

In Bulgaria, rural economics and econonic geography of the country introduce
girls to rural activities.

1/ Short courses: Three years - Aaricultural Apprenticeship Certificate
General girls option

Four years - Vocational Training Certificate (home
econonics and rural economy)
Option: agricultural and para-agricultural

agencies
Option: agricultural enterprices and rural
environment
long course; Five years ~ Agricultural Technician Certificate (home and

rural economics)

Ovtion: practical agricultural techniques
and home economics

Option: rural coumunities

Saort hirhe~ course: Hisher Agricultural Technician Certificate in
eoricultural economy and agricultural
techniques for women (training for wonen
acricultural and hore economics advisers).

2/ Curricula for training worien rural leaders in the ‘lome economics school at
Vientiane.

3/ In agricultural trainiug schools - based on the primary school curricula of
eight grades - subJects are taurht specifically In order to introduce girls to rural
dorestic wor'i: nractical and teechnical wor., home economics., cookinr and sewing,
maser 11l and caild health. ’

’ A ]
4/ Burundi, Caneroon, Ghona, Liberia, ilauritenia, Sudan; Guatemala,
Trinidad and Tobaro. Lolombia; Thailand, Turkey; Federal Republic of Germany,
ciltert und “1lice ’slandx.

5/ Burundi, Carmcroon, Kenya, ‘auritania, United Republic »f Tanzania,
fuatemala, ‘lekico, !Unrma, Cyprus, Byelorussian SSR: Gilbert and Ellice Islands.
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The reply of the Byelorussian SSR states that programmes of practical manual
vork adapted to the urban or rural milieu include special training for girls
in agricultural work, rural secrvices and other subjects.

The reply of the Federal Republic of Germany told of the experience Fained
with an egalitarian ccncept of school curricula: “io such programmes (specificaily
intended as an introduction to rural activities for girls) exist or are envisagzed.
In schools providing general education, boys and girls either already reccive
housecraft lessons or such lessons are envisared."

(c) Differences in the educational system between rural and urban ureas

Does the educational system in rural areas differ from that in urban areas
and, if so, what are the differences?

Most countries 1/ cons..ered that no basic difference was noticeabl: between
the educationa” systems in rural and urban schools. The People's Republic of the.
Congo found this fact regrettable: "The educational system in rural areas iz not
different from that in urban areas. This is one of the reasons vwhy our
educational system is inappropriate. Rural children receive a general education
similar to that given to town children. Attempts have nevertheless been made to

adapt education to rural life, but without much success; a new approach is now
being formulated."

Some replies g/ mentioned certain special features and inadequacies which
characterized rural schools, without, however, concluding that they reflected a
differcnce in system.

Thirteen countries 3/ stated that the system in rural arees differed from that
in urban areas, and gave some information in that connexion.
In the first place, structural differences were mentioned. According to the
replies, the one-teacher school is characteristic of the rural areas of Cameroon,
Guatemala (where most primary schools in rural areas have only one teacher to take
care of two, three, or even six classes), Turkey (where the "unified" class system
used in rural areas would appear to result from the lack of teachers), the Federal
Republic of Germany and Ttaly (where the "multiclass” school with a single teacher
teachin~ three or five elementary classes at the same time is frequent). 1In

—

1/ Burundi, Ghane, Ivory Coast, Madagascar, Mali, Mauritani:, iligeria,
People's Republic of the Congo, Sierra Leone, United Republic of vuozania: Trinided
and Tobago; Argentina, Brazil, Paraguay; Burma, Ceylon, Cyprus, Inicnesia, Japan,
Lebanon, Republic of Korea, Syrian Arab Republic, Yemen; Austria, Czechoslovakia,
Finland, France, Greece, Hungery, Malta, Spain; St. Helena, British Solomon
Islands.

2/ Cameroon, Kenya, Liberi.; Canada; Venezuela; India, Jordan; Belgium, Poland,
Sweden; USSR, Byelorussian SSR.

3/ Niger, Guatemala, Mexico, United States; Colombia; Iran, Iraq, Laos,

Thailand, Turkey; Federal Republic of Germany, Italy, Switzerland. /
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Sweden, sparsely nopulnted areas have schools designated as "type B", which have
one teacher frr twn or rnore classes. Schonls with only a few pupils and a small
nurther of +eachers are reported in certain rural areas of the USSR,

In Prl~nd, "apricultural education is snecific in rural areas. It is so

timed 2s t~ enable students to take part in procductive worik, especially during the
nerinds when spricultural work is done."

Some countries' replies to the questionnaire give precise information on the
educationnl system. For examnle, in rural areas the incomplete schools of Laos
and Colombin (avproximately 17,000 in the latter), the low density of the school
network and lack of schocls for backward children in the Federal Republic of
Germanv, the scarcity of secondary and vocationul schools in Switzerland, the
cenplete lack of secondary cstablishments in Laos - which did report the existence
»f rural comnmunity education centres - were indicative of a tasic structural

differcnce or at least of changes in the educational system on contact with the
rural envir~nment,

What is the content of the curricula offered?

Some countries note differences in the curricula between urdban and rural
schonls which, in mcst cases, 1/ rcflected the necessary adaptation to the
different surroundings.

Switzerland states that rural curriculs are adapted for teachers who were
less specialized than those in the towns. In the Bylorussian SSR, the only
curricula adapted to meet specific envirommental conditions are thoie which
invelve nractical manual work,

The United States reply emphasizes the effects of the differences in
curriculn content between urban and rural schools as far as individuals are
conesrned:

"The curricula cffered in the rural schools, particularly the small
schrols, are more limited in scope ... Urban schools offer students a
wider rarge =f subjects ... Programmes in rural schools frequently are not
1esiined to serve the needs of students in rural areas and to orepare them
for emrloyment in urban areas.

"The score of the rural hish school educational programme consists of
rre-emplnoyment training oredominantly in vocational agriculture and home
weonomies, although it has been shown that only one nut of 10 youths go
int" naricultural related occupationa."

There i3 therzfore a need to change the curricula to achieve a balance
hetween reneral educaticn and vocational training,

B T

1/ mim-r Mexico; Cole-biay Thailand; Turkev.
/ooo
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Fifteen countries i/ cirsider the qw.lity of education in rural schools
{nferior to that in urban schuols. Most of these countries 2/ mention the
inadequate qualifications of the teachers appointed to rural schools. The
Lactian reply states: "inndequate quality of the teaching staff in village
schhols which abscrb the majority of less qualified teachers'.

Iraq, Thailand and the Federal Republic of Germany also mention the scarecity
of teachers in their rural areas.

Nineteen replies 3/ mention inadequnte material facilities in rural schools:
ghaortage and bnd quelity of premises (Cameroon, Kenya, Niger, Colombin, Iraq),
inadequate buildings and equipment (Mexieon), insufficient educnational facilities
and materials (Liberin), lack of sanitation, water and light (Colombia, difficulty
in securine textbooks (Cameroon, Thailand), inadequate furniture (Colombia),
laboratories, libraries .and equipment generally which left much to be desired in
most nf these countries.

Canada notes n positive trend in this field: "In principle, there is no
difference. In practice, the quality of instruction and standard of facilities
need to be better in urban areas. The differences have been largely eliminated
over the last 20 years."

The Federal Republic of Germany also refers to efforts to improve the
gstanderd of education in rural arens.

2, Access of rural zirls and women to education

¥rom n number of replies it would appear that rural areas are both
quantitatively and aualitatively underprivileged in the field of education. What
remains to be ascertained is the extent to which the female population manages
to benefit from the opportunities offered by the school system or out-of=-school
education in the rural context as it is now defined.

(n) Illiteracy in rural areas

Irrespective of the over-all educational level of each country, literacy and
school attendance rates are still lower in rural than in urban areas.

E———— g —

1/ Cameroon, Kenya: Cnnadn, Guatemala, Mexico, United Stntes; Colombin;
India, Irna, Laog, Thailand, Turkey; Federal Republic of Germany, Switzerland;
USSR,

2/ The countries underlined in the precedins foot-note.

' 3/ Carcroon, ¥enya, Liverie, Uirer: Canada, Cuatemals, iexico, United States;
Colombia, Venczuela; India, Iraq, Jordan, Thailand, auricy; Fuderal Fepublic of
Cermany, Italy, Switzerland; USSR.
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Data on the illitcracy rate by sex in urban and rurql arcas were obtained cnly
for 15 countries, ani the relevant percentases were established for only 10 of
them (annex IIT), Sources are varied and the census year ranres from 1953 for
Ceylon to 1970 for Venezuela.

The differences in the over-all nercentage of illiterates between urban and
rural arcac are very marked: in India (1961) and Greece (1961) rural illiteracy
is proportionally twice that of urban illiteracy; the gap is even greater in
Cuatemala (196GL) Mexico (1960) and Bulmaria (1965) and above all in Costa Rics
(1963) and Venczucla (1970), where the percentage of illiteracy in rural areas is
three times higher than in urban areas; in the United States (1959, Japrun (19G0)
and Hun-are (1360), ¢ .. ifircnces between urb-n and rural areas is vreat but
the illiteracy ratc is low; in Cyprus (1960), on the other hand, the differences
between urban and rural arcas are less marked but the illiteracy rate is fairly
high,

In all cuses, with the excention of the United States, the female illiteracy
rate is hirher than the male and attains striking levels in rural areas: one
woman out of five is illiterate in rural areasz in Costa Rica and Bulpmaria; two
out of five ars {lliterate in Cyprus, Greece and Venezuela:; more than half of the
women in rural areas in "exico are illiterate; there are four illiterate women
for each literate one in the rural areas of Guatemala; the ratio is ninec to one
in the case of India. The number of illiterate women in the rural areas of Iran
(19€3) is 4,5 million, another characteristic figure.

Tlliteracy among rural women in particular is quite evident to educators in
many cases. Tuirty-eight 1/ of the countries which replied to the questionnaire
in fact congider that the number of illiterate women is much higher in rural areas
than in urban areas.

The other 28 countries are divided as follows: nine 2/ did not reply directly
to thig question; the Federal Renmublic of Germany and France consider that the
rroblem does not concern them. Careda, the United States, Belpgium, Sweden, the
USSR, the Byelorussian SSR and the Gilbert and Ellice Islands, state that their
illiteracy rates are nemligible; Austria, Bulparia, Japan and Switzerland state
that they 1o not have any illiteracy; Liberia, Yemer, Finland, Hungary, St. Helena
and the Falklard Islands consider that female illitcoracy is no mreater in rural
areas, )

——— w————— - ——————

1/ Burundi, Cameroon, Ghana, Ivory Coast, Kenya, “adagascar, Mali, Mauritania,
Micer, Mireria, Sierra Leone, Suldan, United Republie of Tanzania: Dominican
Rerublie, Suaetcerala, Mexico, Trinided and Tobaro: Argentina, Colomhia, Venezuela:
Lurra, Ceylon, Cynrus, Tndia, Indonesia, Iran, Iraq, Jordsn, Laos, Republic of
Korea, Syrian Arab R:nublic, Turkev; Czechoslovakia, Greece, Italy, Multa, Poland,
Snain.

2/ Algeria, Dahcmey, Gabon, People's Repunlic of the Congo; Brazil, Paracuay;
Lebanon, Thailand, Britis! Solomon Islands.
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A recent UNESCO study L/ pives infurmation on the extent of illiteracy amons
women in T8 countries. Tt states: "The usual causes of illiteracy are agrravated
in women tocause of their position in society. In the countries where it is
prevalent, it is, with rare excertions, considerably more widespread among women
than among men, and through a feedback effect further widens the fap between the
twu sexes ... . In all geographical regions, the percentage of illiteracy is
hirher amons women than among men, irrespective of the level of literacy vwhich
has been achieved ... . Thus, while the vercentage of illiteracy amons the whole
of the population is the principal index of the level of education in a country,
the relationship between the figures for each sex becomes an index of the equality
of opportunities offered to men and women."

(v) Oprortunities provided by the school system

Since the opportunities nrovided by the school system in rural areas are
penerally more limited i..un in towns, it would be helpful to know to what extent
women have achieved equal access to the different levels of education in such
areas.

A survey made by the UNESCO secretariat in 1963 revealed that the number of
countries where women are at & disadvantage as far as access to education in rural
areas is concerned increases steadily in rrovortion to the level of education in
question, from primary to hipher: "In conclusion, it is a seriocus initial
handicap in many countries to live in a rural area so far as access to the
different types of educaztion is concerned, but a rursl £irl nas even fewer chancas
of receivtna the education obtained by boys from rural areas or girls from urben
aress". 2

This is not, however, true in all countries, since the Czechoslovak reply
gtates: "The number of secondary schools is relatively higher in rural areas
than in rreat industrizl agglomerations and big towns. The proportion of rirls
attendine secordary schocl in the rural areas is relatively higher than that of
boys. The establishment of new universities and mutonomous faculties in the
chief towns of arricultural areas hes increased the interest of young pirls and
women in hisher education”.

A somewhat similar situation has been found to exist in Huneary, where the
data provided by that country (for 1970) show that the percentage of girls in the
total prirary and seccndary school enrolment ia 50.1 per cent in urban areas and
49.6 per cent in rural sreas. '

1/ Fquality of access of women to literacy. Ccmparative study.
(uvEsco, ED/MD/1k4, 31-8-1970).

2/ Access of pirls and women to education in rural areas. Comnarative study.
UNESCO, Zducational Studies and Dccuments Mo. 51, Paris, 196h, p. 2h,
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Tabl: 2, which shows the rercentasc of ~irls in primary cducation in certain
countries toth in urten and in rural arcas, has been prepared on the basis of more
recent information.

Table 2

Number of pirls, expressed as percentage of total primary
school enrolment in urban areas and rural areas 1/

Country Year Urban areus ' Rural areas
Algeria 1965 k2.9 30.3
Cuba 1965 k9.6 47.8
Dominican Republic 1965 52,1 47.9
Cuatemala 1969 k6.0 41.7
Colombia 1968 51.3 , 48.0
Parasuuy 1968 48.1 b5.6
Laos 1969 LY. 34,3

1/ On the basis of documentation provided in response to the questionnaire
in thc case of Laos and by the UNESCO Statistical Office for other countries.

It will be noted that in all cases the varticipation of women is more limited
in rural areas than in to'ms.

According to the reply from Jordan, in 1968-1969 rirls accounted for
L1.8 per cent of total school enrolment in towns as against 34.8 per cent in
rural areas.

However, to express the access of pgirls to education in terms of school
enrolment or proportion of enrolment gives only a vartial nicture of the scholastic
opportunities which are, in fact, offered to thenm.

Indeed, it is only at the various levels of exit {»m the school system and
in the lipght of the preceding schooling that one can ‘lctermine the extent to which
the various catepories of the porulation henefit eaquully from current educational
possibilities. A brief reriod of school attendanc~ with no follow-up cannot be
considered equivalent to an equal period in a completed educational cyele.

That is why data on the results achieved by th: school system, based on an
analysis of wastage (= repeaters + drop-outs) arcording to sex and residence would
enable us better to define the dearee of equality of access of sirls in rural
areas to education.
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(¢) Dron-outs and scholastic results in rural arcas

A large nunber of countries 1/ replied that the diop-out rate is hirher in
rural arecas than in urhan areas and that girls abandon their studies more
frequently than boys. Other countries feel they are only at'fected by one of the
above two rroblems; for exauple, Ghana, the United States, krazil, Farapuay,
Venezuela, India, Thailand and Czecnoslovakia report higher drop-out rates in
rural areas; the Ivory Coast, Colombia, the Federal Republic of Germany, Poland
and the Solomon Islands report higher drop-out rates among rirls than amons hoys.

For nine countries, 2/ the drop-out rate is not hiaher in rural rerions.

According to 12 replies received, 3/ pirls do not abandon their studies anv more
frequently than boys.

A recent UNESCO document 4/ has enabled us to determine for a few countries
the drop-out rate accordins to sex for urban and rural resjdence.

1/ Burundi, Camercon, Kenya, Liberia, Madagascar, Mali, Mauritania, Niger,
Migeria, Pccrle's Republic of the Congo, Sierra Leone, Sudun, United Republiec of
Tanzania: Dominican Republic, Cuatemala, Mexico {except for teacher-training
schools), Trinidad and Tobago; Argentina; Ceylon, Indonesia, Iran, Iraq, Jordan,
Laos, Lebanon, Republic of Korea, Syrian Arab Republic, Turkey, Yemen; Bulgaria,
Creece, Italy.

2/ Austria, Burma, Cyprus, Ivory Coast, Federal Republic of Germany, Finlend,
France, Sweden, Switzerland.

3/ Ghana; United States (where the percentamge of drop-outs is higher amonsg
boys althouzh rgirls tend to leave school at an earlier age); Venezuela; Burma,
Cyprus, Thailand; Austria, CZechoslovakia, Finland, France, Switzerland;

St. Helena.

4/ UNESCO: The Statistical Measurzment of Fducational Wastage. International
Conference on Fducation, XXXIInd Session, Geneva, 1970. ED/BIE/CONFINTED 32/See.l.
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Table 3
Number of lrop-outs by sex during the educational cycle
per 1,000 students in first year of primary education,
divided according to residence in urban or rural areas*
- Number of drop-outs
Country A Residence Total Boys Girls
Algeria Urban 570 568 601
Rural 690 635 790
Doninican Republic Urban 481 515 Lk
Rural 861 857 864
Guatemala _ Urban 504 k90 521
Rural 965 962 970
Colombia Urban 527 530 525
‘ Rural 963 960 966

* The basic data used to calculate the numbers of drop-outs refer to periods

of6different length for each country considered and were recorded between 1960 and
1967.

It will be noted that the drop-out rate is high, and that it reaches
catastrophic proportions in the rural areas of the Latin American countries. In
all cases, except in urban areas in the Dominican Republic and Colombia, the
* drop-out rate is higher among girls than among boys.

" It is clear, therefore, that for a given number of enrolments in first-year
courses, the educational prospects for boys are different from those for girls,
and those for urban students differ from those for rural students. Thus, from the
outset the expected school carecer of girls in rural areas is particularly limited.

Do the various types of out-of-school education succeed in ovcrcoming this
disadvantare?

(d) Oprortunities provided by out-of-school education

There is considerable diversity in the data submitted by countries concerning
the access of mirls and women to the various types of out-of-school educational
activities. It is often not possible to distinpuish whether the activities in
question cover rural areas only or whether the country is describing its over-all .
effort in the sphere of out-of-school education; whether the numbers refer solely
to rural women or to rll women participating in out-of-school activities or to all
persons participating in such activities; and, finally, whether the number of
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participants quoted refers to individuals or whether it represents the sum of all
gituendances at each trainin~ or infornation class.

As it is, therefore, impossible to estimaté lhe effort made on behalf of
rural vomen in respect of out-of-school activities, we shall attempt to 1i:t some
of the schemes described in the country reports.

Ghana's reply noted the enrolment of 511 students in the vocational training
institute for rural women, the fact that there were 2,540 participants in villages
vocational training centres, and the work carried out by the home economi cs
extension service, which affected 15,069 women during the year 1968-1969.

Courses (1-2 years) in handicrafts, sewing, home economics and other subjects
are being taken by 1,872 women in 17 agricultural apprenticeship centres in Mexico.
In addition, teams of extension workers orranize practical home economics courszes
in the villages for rural women.

The rural population in the Federal Republic of Germany is offered a wide
selection of out-of-school activities:

A number of activitics orcanized arocund primary schools and agricultural and
techinical schcols in rural arece;

The Youns: Farrmers' Or-anization arranpes various activities in which
250,000 younr people, of whcm 50 per cent are eirls, participate each vear;

There are also 53 Educational Institutes for Rural Adults which previde
1,000 courscs per year for 40,000 pecple, half of whor are worin;

The Associaticn of Fural Women has 11,551 local sections. In 1370 it
organized 3,230 conferences and 24,000 nectin s (practical courses, lectures,
round tarles, ete.) cn aspects of housekecping, health, dietetics, and so on.

The reply of the USSR lists several tynes of activities: specialist courses
on various subjects in the field of arricultural economics, specialized sections
of clubs and cultural centres with a larse number of wcmen particivants, conferences
and other methods of disseminating knowledge.

Jaran mentions, amodg other things, winter courscs for rural women (120 courses
and 8,900 students) and 2C0 seminars attractine 25,000 rarticipants (1n 1970) and
¢ aline with the same subject - improvements in home economics. In addition,
. 000 rural women were participatins in televised extension courses.

In its rerly, Turkey mentions the followine among out-of-schonl activities
whieh took place in 1970-1971:

iobile voecatii nol ccurser for rursl wes en, of seven ronths' duration
(1,547 courses with 36,800 participants);
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Handiecr .£t cours.s for rural wenen (2,417 courz.z with 35,000
partici- .nts):

Voeati- nul cours.s for weren, svensored bty the Jinistry of Rural [ ffairs
(01 courues with (,150 participants).

In Iran, wcmcn domestic economy teachers instruct rural women in cooking,
child care, hyriene, domestic management and scme handicrafts and teach
illiterate women to read and write. In 1969, 326 girls belonging to the Girls
Development Corps served in rural arcas, giving women courses in reading and
writine as well as in hyniene and domestic manarement.

Co-oneratives play an immortant role in Poland in connexion with out-of-
school activities. They provide numerous courses on home management, family care
and nutrition. Sewing courses and demonstrations are organized for vomen
(in 1969 there were 7,500 courses with 200,000 participants and 87,000
demonstrations which were seen bv 2.3 million women). There are also Advisory
Centre. giving information on balanced diet and hygiene. The Co-operative Women
Workers Sections, which exist within each co-operative and have as their members

the women who work there, also organize cultural activities: lectures, excursions,
thcatre visits, and so cn.

In its reply Czechoslovakia also stresses the importance attached to similar
cultural activities.

Judging from the replies received, 1/ it would seem that opportunities for

training and leisure activities, of vaurving capacity and scope, are open to a
certain number of rural women in other countries also.

3. Difficulties encountered by rural girls : .d women

To what extent are girls and women in rural areas able to take advantage of
the opportunities for education and traininm offered to them? The replies to the
questionnaire show that the livine conditions of women in rural areas limit their
access to education, lead to premature cessation of schooling and accelerate the
exodus of women from the countryside.

1/ Burunii, Cameroon, Gabon, Sudan; Dominican Republic, Guntemala, United
States: Venezuela; Cynrus, Jordan, Renublic of Korea, Syrian Arab Republic:
Czechoslovakia, Creece, Srain, Sweden; Byelorussian SSR; Gilbert and ilice
Islands.
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(a) Diffifculties limitins the access of rural rirls and women to education

~ Most countries )/ indicate that sccial and cultural factors are at the
origin of the difficulties encountered by rural sirls and women in seeking to
obtain an education. In the Peorle's Republic of the Conpgo, it is "tradition
which, more often than not, oblizes younz girls who have already been spoken
for to marry" and thus takes them away from school. In Liberia, family
responsibilities, comtined with lack of understanding on the part of the family,
prevent girls from continuing their studies. In India and Turkey, the need to
educate pirls is aprarently not evident. The reply from the Federal Republic of
Germany puts the blame on the "conservative attitude of parents", while that from
Ttaly mentions "insufficient cultural awareness on the vart of adults". In Ceylon
a change is taking place in the relative weight of the main factors hampering the
accesg of rural women to education: "The social and cultural factors are now
disappearing but the economic factors remain".

Indeed, economic factors (Ghana, Kenya, Jordan, Ceylon), and above all the
cost of education 2/ and work outside the school, 3/ often make access to
education difficult for girls and women in rural areas.

The shortagze of schools and of boardins-school places, mentioned in 33
replies, 4/ is obviously a major obstacle to the access of nirls to education
in rural areas. Yemen gives specisl emphasis to the lack of girls' schools and
of female primary school teachers, which is attributable to the fact that the
traditions and social constraints in that country do not encourage parents to
send girls to school.

1/ Cameroon, Gabon, Ghana, Ivory Coast, Liveria, Madazascar, Mali, Mauritanias,
Nigeria, People's Republic of the Congo, Sierra lLeone, Sudan, United Republic of
Tanzania; Dominican Republic, Guatemala,'exico, Trinidad and Tobago, United States;
Arpentina, Brazil, Colombia, Parapuay, Venezuela; Ceylon, Cyprus, India, Indonesia,
Iran, lraq, Jordan, Laos, Syrian Arab Republic, Turkey, Yemen; Austria, Federal
Republic of Germany, Greece, Italy, Switzerland; British Solomon Islands.

g/ Mentioned in the replies from the countries whose names are underlined in
the preceding foot-note; also npplies to Keny~, the ''{ ~¢r, Burna, Lebanon,
Thailand ans Spain.

3/ Almost all the countries included in foot-note 1 =n this pare
mentioned this obstacle; the exceptions wcrc the Ivory Censt, Medarnseur, Mull,
Sierra Lcone, Paraguay, Ceylon, Jordun, Yemen, Austria and Switzerland. Burundi,
Kenya, Lebanon, Hunrary and Spain should be added to the list.

g/ Burundi (which also mentions a shortare of teaching staff), Cameroon,
Cabon, Ghana, Ivory Coast, Madapgascar, Mali, Mauritania, Niger, People's Republie
of the Congo, Sierra Leone; Dominican Republis, Guatemala, Mexico; Argentina,
Colombja, Paraguay, Venezuela; Burma, lniia, Indonesia, Iran, Iraq, Laos,
Lebanon, Turkey, Yemen; Austria, Federal Republic of Germany, Italy, Poland,
Snain, Switzerland.
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Twentv-seven 2ountries 1/ alse mention 2 lack of information and ruidance
as influcencine the educational prosrects of rural pirls and women,

For 3k countries, g/ the often considerable distaince hetween the home and
the school, as well as the lack of adequate transport, further limit the access
of women in rural areas to edncation. The Sudan states that this is the main
obstacle in that couniry, hecause of the scattered distribution of the ponulation.,

Canada states that the existence of all the above ohstacles can be observed
in individual cases, *ut that no sinrle obstacle particularlv affects women
livint in rural areas. '

Similarly, Jaran, Belgium, “alta, the USSR (except as remurds the influence
of traditions in certain central Asian republics), the Bvelorussian SSR,
St. Helena and the Gilbert and Ellice Tslands state that, in principle, there
are no 1ifficulties particularly affectint the access to education of girls in
rural areas in their resnrctive countries.

(t) Reasons for drorv-outs

If, for manv rural rirls and women, access to education represents a hard-won
victory over the obstacles rlaced in their path towards schooling, the
continuation of their studies cnce besun is impeded by a whole host of
circumstances which often cause the premature cessation of the school career,

Ir many countries, lccal attitudes are often unfavourable to the education
of rural girls. These attitudes may varv from indifference [Gkana, Dominican
Republic, "lexico, Colomoia, Pararuay, Burma, India) and "inability of parents to
see the voint of rirla' sducation' (Niceria) to the opposition of or pressure from
parcnts, 3/ via the vriority autumatically accorded to the education of boys. U/

1/ The countries whose nam:s are underlined in the vreceding foct-note and
also Kenya, "ireria, the Sudan, Trinida? and Toharo, the Syrian Arab Republic and
Grecce.

2/ Purundi, Saton, ''adarsscar, “‘ali, “auritania, NMirer, Nimeria, Peonle's
Reuublic el th . Conrco, T“u'an, Lominican Reputlic, Guatemala, Mexico, Trinidad and
Tobaro, Arcentine, Lrazil, Colembia, Pararuav, Venczuels:; Burma, Ceylon, India,
Inienesia, Iran, Iraa lags, Lelarncn, Syrian Aralb Republic, Thailand, Turkey:
Austria, Peleral Sinutlic of Gormanv, Ttalv, Spain, OCwitzerland,

3/ Cmmercon, Tverv Coast, Literia, “‘auritenia, Miser, Pconle's Republie of
the Conco, Cierra Tecne (in rerions with Moslem norulation), Sudan: Guatemalas
Tran, Ireag, Jordan Laos, fernblie of ¥or.s, Svrian Arab Pepublie, Yemen: Spain.

4/ Carerocs, denya, SHicerda, People's kenulllic of the Conro; Trinidad and
Tors o Tau~, L tanon, Turtey (where "in the villares, ouly the education of
tove s coumidar U psecstary’). Craia,
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One may also discern in souc revlies tac convietion that there is sone sort of
incompatibility botween viuCLthn anl feripinity,  Thus, in Miceria, "the rapid
rhysical dcvelorrment of cirls” 15 one of the reasons Yor abandonines stulies: the
rerly from “alarascar refers to "tho vieissitudes of puberty” which have the same
consequences, while +h1* fror Italy sur~ests that one ot the main reasons for
dronnineg out is i "crisis of adolescence: unless Lruper supnort is provided,
rhysiclorical and rsycholo~ical d;vhlormert of adclescent ~irls leads to
wvithdrawal from the averare scheol"

"arpiacc often seals the fate of the ~irl student, who leaves her studies
incomnlete. 1/ Five Atrican countries (Ivory Coast, Liberia, ° 'ireria, People's
Republic of the Conrmo, Sierra Leone) anl the United States ulso refer to early
presnancies which lead ~irls to drop out from schcol.

Car : cont deseribed the many asvcets of the life of rural :7irls which
onstitute olstacles to the continuation of their stulies:

"(a) Difficult 7sycholcical conditions (there is a preponderance of nule
teachers):

"(%) Reluctance of" scme rurents to send their daushters to echaols with male
tceochers)

"(e) Airicultural work and hous: n0ld “resronsibilities;
"(d) Farlv rarrias:s;

"(¢) Insufficient ronev to senl all children o school the interests of
the rirle <o sucrivieod.”

The revly from _aos roters to 2 simi ilar situation:

"(a) Abacnes of any cehool in the villase offerine a comrlete educotional.
cyele

"(in) Pofusal of rarents to allow tirir dsuchters to continue their studies
in wnother villame:

*e) Priority civon te Tovs in clucation (rar nee! viocwneoint )
A}

(d) ' veran's rlaee is in the here !

———

L/ Car. roon, Ghana, lvery Coast, “orva, Liverie, *2)i, Mauritenia, Wirer,
ieria, P orle's Rerublie of the Couro, ! aicrra Loon-, Unite! Reoublic of
Tar.zania, Tustemala, Megicn, dpinitad ant Tobaro (c.one the Inting romalation),
Teade -1 mias g (ot e #00 wmnbloe fn not very v{Jrsrv.ad), kpyzil, Verezuela:®
Cvyvruz, Tndia, lnitoncsia, Trar, Irao, Jorna, ovrdar Arabt Popubliz, Yenen,
nulraria (in reavoect of ~ivls ia  rooic ~inorities), Czechso;ovaxla, Feleral
Renublic of Gornary.
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Economic factors and more cspecially entry into the working world,
somctimes participation in arricultural work, are at the source of the
standonment of their studies bv rural girls in many countries. 1/

Sometimes, especially when a girl is the eldest child in a large family, she
may be obliged to break off her studies in order to help wiili housewurk and to
care for her brothers and sisters. 2f

According to some replies, inadequacies in the school system are the reasons
vhy rirls in rural areas do not complete their studies. The lack of » satisfactory
educationnl infr.ctructurc ic mentioned by 'Mali, the Unitcd Republic of Tanzania,
the Pominienn Pevublie, the United States, Arrentinc, Irnq, Laos. Lehanon and
Yemen. The Sudan refers to "lack of follow-up of programmes". Brazil refers to
the school time-table as being ill-suited to the climate and to the predominant
economic activities. The reply from the United States strcsses that the
programmes are of no value because they are not adapted to real needs and do not
prevure pupils for employment. In its reply, Colombia cites the inadequacy of
the school system in rural areas and the lack of qualifications of a large .
proportion of rural teachers. Iran, too, mentions the lack of qualified teachers
as a major reason vhy rural girls become drop-outs. Mali, Msuritania, .rentina,
Brazil and Celc~bi~z refer to distance, reroteness frorm education centrcs and
transportaticn difficulties.

Migrations lead to abandonment of studies in Ghana, Liberia, Nigeria,
Guatemala and ' ,ailand.

Late school entry (Paraguay) or the age-limit imposed by school legislation
(Madapascar) sometimes prevents girls in rural areas from continuing their
studies. :

According to some replies, abandonment of studies by rural girls is due to
poor results (Chana, Mali) and lack of aptitude (India, Greece). Belgium's
reply on this voint mentions a number of reasons which 'vary according to region,
age, and family circumstances ... the major reason being, of course, that not
everyone is suited to study".

The dccuments sujplied by Colombia make it possible to establish the order
of importance of the various reasons for drop~out (without distinction by sex) in
urban and rural areas.

1/ Cameroon, Ivory Coast, Kenya, Liberia, Madayuscar, Nigeria, Sierra Leone,
Sudan; Dominican Republie, Mexico, United States; Argentina, Brazil, Paraguay,
Venezuela:; Burma, Ceylon, Cyprus, India, Indonesia, Tran, Iraq, Jordan, Lebanon,
Repudblic of Korca, Thailand; Czechoslovakia, Grecce, Ttaly, Spain.

2/ Burundi, Cameroon, 'auritania; 3u-tcrmnla, Trinidad and Tobar~o- Arpgentina,
Colombia; Burma, India, Indonesia, Reputlic of Korea, Syrian Arab Republie,
Turkey; Italy, Poland, Spain.
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Reasons for drop-out in decreasing order of importance among

residents of urban and rural areas in Colombia

Decreasing order of importance

Urban areas

Rural areas

n

(7S

-~ O W F

10

Change of residence

Limited interest of
parents

Illness

Distance

Work in home
Azricultural work

Roads in bad
condition

Schools in bad
condition

Work in industry

Animal husbandry

Change of residence

Limited interest of
parents

Tllness

Distance
Agricultural work
Work in home

Roads in bad
condition

Animal husbandry

Schools in bad
condition

Work in industry

Tt is apparent from this table that in Colombia the various reasons for
drar-out are more or less independent of specific living conditions in urvan or

rural areas.

Some replies associate abandonment of studies by girls in rural areas with

their uncertain prospects for advancement.

India replied th t "further education

renders the girls unsuitable for employment or labour". Accurding to the Niger,
"the small size of the feminine lalour market" is one of the reasons which lead
girls in rural areas to become drop-outs.

The reply from Austria states that abandonment of studies due to family
circumstances requiring the presence of the dauchter at home, marriage, etc.,
occurs only after completion of the nine years of compulsory education. The same
observation is made by Jupan (percentape of drop-outs nerligible and occurring
only at the senior secondary level) and by Sweden.
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IIT. RURAL DEVFLOPMEYT

Rural development, as part of a continuous process of over-all change in
rural ereas, mey vary in nature from country to country. The level of
industrialization, the weight of tradition, sccio-economic structures and even
freorranrhical character.stics ensure that rural conditions differ in each case.
Bince the problems which arise cannot therefore be exactly identical, the solutions
planred or slready apnlied take a wide variety of forms.

On the basis of the replies to the UNESCO secretariat's inauiry, we shall

deal in turn with the factors considered essential for rural development and with
the role of women in the rural development process,

1. Factors in rural development

Rural developrent projects are based on a set of co-ordinsted measures
designed to transform the basic aspects of rural life. Althoush the replies of
Canade (where development is planned at the rerional level and involves the
varallel develoyment of urban and rural areas), the United States, Austria and
Belmium provide no specific informetion on this part of the inquiry, most countries,
in prcviding details concerninm their armroach to rural development, gave a clear
indication of the factors which are accorded nriority, denmending on the particular
conditiong apd problems in each countrv.

Careroon renmlizd: "The economic and social develonment plan envisages the
harmenious developrent of the country based on all these factors" (i.e., the
factors essentinl for rural develorment referred to in tne secre’ ariat's
questinnnaire).

Other countries (Micerie, Cominican Perublic, Mexico, Arszentina, Colombia,
Syrian Areb Republic, Bulraria, Oreece and Italy) state that all the tasks listed
in the auestionnuire are considered immortunt to their development.

“ost conntrics 1/ consider the aupmentaiion of apricultursl production to be
the csseriial factor in rural develonment,

- iy w— o t—— - et

1/ Gabon, "hana, Ivory Coast, Kenye, Liberia, Madapascer, Mali, Nireria,
Feonle's Rerublic of the Conro, Sierra lLeone, United Republic of Tanzania®
Doriniean Fepublic, Guaterula, Mexico* Arrentina, Rrazil, Colorvia, Paraguay,
Venezuels: t'eylon, Cynrus, India, Iren, Iraa, Jordan, Laos, Lebanon, Syrian Ared
Rewublie, Thailnrnd, Turkev, Yeren: Pulparis, Greece, Italy, Poland; USSR,
Jvelorussiap CRR- 0%, Lelena, Cilbert end ¥1lice Islends, British Solomon lslands.
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The mechanization of arricultural work is rentioned in the replies of
Guatemala, the Rcrutlic of “srea and "olend. Tn the revlies of Czechuslovekia,
the USCR and the Byelorussian SSR, this undertakine is linked with increased
apricultural nrroductivity and the arrlication of scientific manapement methods.
India's rerly refers to the modernization of crons, and the Ivory Coast's revly
to the introduction of new crons,

The situntion in the British “olomon Islands calls for the exnansion of
cash-cron, as orposed to subsistence, farrine,

The importance of an arricultural credit syster is emphasized bv Colombia
and the People's Republic of the Conpo, which elso outlines the various kinds of
action reauired in a rational nlan for surrmenting agricultural production:

"(2) Orranization of an infrestructure of roads to facilitate the movement
of roods,

"(b) Orranization of the vonulation into cormunity rrours to vromote
inereased production., ’

‘“(e) Treininz... of rural sunervisors prades....
"(d) “rranization of consurers and domestic markets.
"(e) Probler of mavket n~ roods at home and abroad."

Kenva considers that the imnrovement of housine, the provision of water and
electricity and the cstablishment of health services, schools and roads are

necessnry for the develonrment of arricultursl production and the modernization of
rural life.

The roderrization of rurul life is referred to by almost all countries 1/
in eonjunction with the aurmentation of arricultural oroduction. Accordingly,
self-heln cormunity develorment projects are in preparation in Ghana, Liberia and
Indonesia. The need for substantial improverent of infrastructures is emphasized
by a nurber of countries, ircludinr the Federal Renublic of Cermeny and Brazil,
which menticns wnter-surply, eleetricity, roads, improved commercial links between
the areas of rroduction and their resvective industrial centres. Other aspects
snecifically mentijoned are: the importance of electrification (Kenya, Trinided
and Tobaro, Colorbia)s road construction (Kenya, Peorle's Republie of the Congo,
Colorbia, Foland): orranization of transwort ('irer, Colombia, Cyprus); improvement

————— .

1/ The countries listed in the precedins fool.note (with the excention
of Madneragerr, Ceylon, Lebanon, Thailend, Yemen) and also Dahomey, Mauritania,
the "irer, Irconesin, Jansn, the Renublic of Korea, the Federal Republic of
Gurmany, Fravce, funcorv, Train end Dreden,
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of health conditions (¥enya, Trinidad and Tobaro, Colombia, India, Poland);

transfarmation of social and enltural activities, recreational ovportunities
‘Turkey, Hunrary, Srain, Swcden). :

Thirty-four countries 1/ consider the trainine of qualified rural sunervisory
rrades to be one of the essential pre-conditions for rural develorment, The
People's Republic of the Conio and Switzerland rive a detailed descrintion of what
this process entails in their case, '"The technical, economic, social and
cultural training of rural supervisory prades capable of successfully performing
the tasks of disseminatine apricultural knowledee, maintainine eauivment and
transformine mental attitudes" (People's Republic of the Conro). "'The training of
even more hirhly qualified supervisory prades and farmers who can adept to a
constantly chanrins situation with means and methods which can ensure anpropriate
and competitive onroduction” (Switzerland). In the case of Trinidad and Tobago,
such trainine must be directed towards improvins the output of apgriculture and
the fishins industry, but must also promote co-operative activity.

The majority of these countries 2/ feel that the training of rural suvervisory
grades must be accomplished by the creation of jJobs in rural areas. This factor
in develomment is also mentioned in the replies of Chana, Sierra Leone, Guatemala,
Ceylon, Cyprus, Japan, Turkey, the Federal Republic of Germany (in relation to
non-africultural jobs), Finland, Hunrsary and Sweden.

The effect on rural development of the expansion of non-apricultural sectors
is of prime importance for 24 countries. 3/ The project referred to in Sweden's
reply indicates that the establishment of industries tends to stimulate the labour
market and to facilitate social and cultural development. It is vlanned to set up
industrial centres at points which can serve as commercial and cultural centres
for the surroundins countryside,

1/ Burundi, Dahomey (whlch nlso mentions the further treining of existing rural
suvervisory rrades), Gabcn, Ivory Coast, Liberia, Madapasecar, Mali, Mauritania,
Miceria, Peonle's Renublic of the Conﬂo, Sudan: Dominican Rewnublic, Mexico,

Trinidad and Tobaro; Arsentina, Prazil, Colombia; Iran, Iraa (wh1ch is particularly
concerned with ways of encourarine qualified persons to settle in rural areas)
Lebanon, Renublic of Xorea, Syrian Arab Renublic, Thailand, Yemen: Bulsaria,
Czechoslovakia, Fresnce, Greece, Italy, Cpoin, Switzerlnnd; USSR, Byelerussian SOR;
Cilbert and Fllice Islands.

2/ Those which are underlined in the preceding foot-note.

3/ Gabon, Ghana, Ivory Coast, iligeria: Dominican Republie, Ma2xieo, Trinidad
and Tobaro: Arsentina, Colombin, Paracusy: Jordan, Luos, Syrian Arab Republie,
Thailand; Bulraria, Finland, France, Greece, Italy, Spain, Sweden® USCR,
Byelorussian SCR° Gilbert and Tllice Tslands.
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Tt is not felt that rural develorment can be achieved thrcugh economic action
alone. The improvement of the population's educational level is & recurrent theme
in countries' replies: most countries 1/ believe that rural duvelonment requires
an educational effort - literacy courses, rural education or tis development of
schooling - directed towards the inhabitants of those areas where chanre is planned.

Many countries 2/ indicate that the transformation of attitudes is an essential
factor in the rural develonment nrocess.

For Venezuela, the transformation of attitudes is linked to the need for
social Justice. The reform and improvement of land-tenure systems is referred to

in 2 number of replies: "a better distribution of land’ (Colombia); "find a
solution to the two major aprarian problems: the latifundia and the minifundia"
(Guatemala): 'the restructuring of farm holdinrs" (France): "the exchanre and

reorgenization of land holdings so as to make possible rational cultivation with
the aid of modern machinery and a reasonable yield over fairly large areas'
(Switzerland).

These expressions of concern reflect what is for such widely differing
countries the major current problem: "A plan in development has taught us, as
the Second Yorld Conmress 3/ vividly put it, that all break-through discoveries
towards high-yield capabilities of crops in order to avoid economic insignificance
must necessarily be contained by a realistic social and political land reform
system. Thus the quality of apricultural education and training is bound to be
sterile if it comes devoid of the principles and implications of hot questions in
the socio-political areas of tenure and agrarian reform based on social justice," 4/

1/ Burundi, Dahomey, Gebon, Ghana, Liveria, Madagascar, Mali, Nirer, Niperia,
Sudan, nited Republic of Tanzania: Dominican Republic, Guatemala, Mexico,
Trinidad and Tobago' Arpentina, Brazil, Colombia, Paraguay, Venezuela; India,
Iraq, Jordan, Laos, Lebanon, Syrian Arab Republic, Thailand, Yemen; Bulgaria,
Czechoslovakia, Federal Reoublic of Germany, Creece, Italy, Spain; Gilbert and
Ellice Islands.

2/ Those which are underlined in the precedins foot-note and also Mauritania,
the People's Republic of the Conro, Cyprus, the Republic of Korea, France, Hungary
and Switzerland.

3/ The Vorld Food Coneress, held »t The Hague in 1970.

L/ tiohamed A. Mour, "Zducation and Training: Key Factors in the Mobilization
of Yuman Resources for Economic and Social Progress in the Develonins ‘orld".
World Conference on Agricultural Education and Trainineg, Copenhapen, 1970,
RU:AET/T0, Vol. I, n. 137.
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The replies of the various countries bhear out the concent of the intepration
of rural Jdevelopment into an over-all process of change. A recent UMESCO document
on the subject 1/ onalyses the elements which =0 to make ur this concent.:

“Interrat=d rural develorment rests on the interdependence of all
developrent factors including not only agriculture and industry but also
infrastructures, transvort, trade, credit arrenrements, health, education
and culture, sports and leisure-time activities. The younp farmer will only
bte prepared to stay on the land if he sees not merely that his income is
rising as the means become available to increase production and obtain a good
price for his produce, but also that his villare offers ownortunities for
purchasine town products, for relaxation in the form of cultural activities
or sports, for medical care and further education, in short, for the
development of his nersonality in an environment which can expect to receive
the funds required for pradual renovation under various sunnlementary

investment programmes desisned to satisfy the legitimate aspirations of
rural youth."

2. The role of women in rural development
/
Wlomen in rural areas are particularly active and have a wide rangre of
resvonsibilities, ‘

ihether educated or uneducated and whether engared in gainful activity or
not, they play an important role in the development process of their countrv.
Their contribution to the develorment of their environment takes a variety of
torrs, raneine fror direct particination to indirect action.

Vlomen constitute a substantisl provortion of the economically active
ropulation, some of them working in the education and health sectors, s grester
number in hardicrafts and small business and the major vart in apriculture.

Hewever, the role of woren in rural develorment is not confined to their
iirect narticiration in economic activity.

.3 home-manasrers, they are resnonsible for imrrovine the conditions of
family life by introducine the necessurv chanres in nutritional habits and nyeiene,
therehy nreserving the nation's health assets.

fie household administrators, it is their task to “alance the farily budpet,
A task made particularly difficult by the fact that families are larre und fainful
eralovicent senroe.,

71 line with their cesronsibility for brineins un new rererations, they must
also nttent to the elucation of children in the family environrent and supervise
their sehnle-tic rrorress - a task which reanires excentional virilance on the part
ot dlliterae nothers,

- e e O

1/ Educztion and Develonment in a Rurel Fnvironment., En/uS/2hT, Paris,
W Tuly VT, v 17,
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As ruardians of tradition, they represent the means through which the changes
in ettitude ~nd bchaviour necessary for andaptation to the modern world can be
achieved. 'Productivity of workers in industry and purticularly in aericulture
often has a direct relationship with the mother of the family, who if literate is
able to introduce into the family's way of life new ways of thinking...". 1/

thich of wormen's wide rancse of activities revresent important contributions
to economic and social <levelorment? Are women sdequately equinped to vlay the
multirle development role wnich devolves upon them? The information submitted by
the various countries provides an answer to these questions and brinrs out the link
between the trainine whica women receive aud the emoloyment ovportunities offered
to them in rural arcas.

(a) Activities of rural women

The rreat majority of countries rerort that women varticirate in arricultural
worl, either by helpins their husbands (Guatemala, Venezuela) or by meking an
inderendent contribution in tneir own rirht: "women are at p--sent, the vrincipal
workers in sericulsure” {Japan): "in rural areas, woren are involved in all forms
of productive activity (apriculture, handicrafts)”" (¥eli)- "in larre-scale
arricultural nroduction, they verform the same activities as men, includinr
manarerial and technical work' (Czechoslovekia). Thirty-six countries 2/ (27 of
which ure situated in Africa and Asia) consider this to be an important
contribution to develonment.

uyitzerlend renlied: “Women in rural areas are coming increasinrly to pursue
activities similar to those of men because of the develonment of mechanization:
various kinds of tractor-drawn farmins machinery, elecetric milking-machines...

However, becnuse of household work and the supervision and education of children,
women renerally nerform work which does not take them too far away from the farm.,"

Indonesi» statos that women particiniie in all tvnes of prorrammes designed
to increase rural develorment. The reply of the Byelorussian SEF illustrates the
imvortant role of woren in all aspects of the rural life of the country:

60 per cent of the cpecinlists enpaped in production are female graduates of a
hirher or sceondarv-level techrical schcol® women constitute 70O ner cent of the
stoff of schools and cultural establishrents, one half of the elected members of
1ocnl courncils (Covietz), and so on.

e o 4ttt

1/ . i, Fhillips, Litcracy and Develornent, (Faris, UNESCO, 1970), o. Sh,

2/ Burundi, Careroon, Cabon, Cnana, Ivery Coast, Kenya, Liveria, Madagascar,
Mali, Mauritania, "icer, iliceria, People's Rerublic of the Conpo, Sierra Leone,
"ited Repubiic of Tanzanian: Mexico, Trinidad and Tobaro: Prazil, Colombia,
Buyrmn, Tyrrus, India, fndonesia, Iran, Iraa, Jaren, Jordan, Laos, Lehbanon, Syrian

~

arab cerablic, Turkey  buleuaria, Tuncary, slaltac UoCR, Pvelorussian 390,
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The activities of women as mothers and housewives, which consume much of
their enersy, are menticned by 21 countries, nine of which reserd them as an
essential contributon to dcvelopment., 1/ The difficult task of rural women is
deseribed in Brazil's renly: their activities include all those carried out by
men and in addition: crild care, nutrition, clothing (extendine at times from
spinnint and weaving to the making-up of garments), care of dorestic animals, and
80 on.

Accordine to the replies of some countries, women in rural areas often

perforr various kinds of handicraft work 2/ and discharge responsibilities in the
education 3/ or health L/ services.

Vomen's activities in the sphere of trade are mentioned by 13 countriea 5/
eirht of them African.

Some of the forms of female participation in rural development described in
the renlies are hipghly informative about the activities and vosition of women in
rural sreas in various countrics. Thus, women take part in social work (Sierra
Leone, Tndia, Japan, Federesl Republic of Germany), cultural activities (dancing
and singing in the United Republic of Tanzania and Trinidad and Tobago, library
management and the direction of cultural eroups in Poland, the USSR and the
Byelorussian SSR), relipious activities (Greece), "community life" (Madarascar),
community services {United States, Japan), Municival Councils (Bulgaria), trade
union and professional organ1zauions (Federal Republic of Germany), co-operatives
(Colombia, Bulparia, Poland), the administration and management of collective and
State farms (USSR, Byelorussian eSr) and the management and accounting of
agricultural enterprises (Czech.'-veiia, France, Italy).

According to the reply =+ .. +*  nine of the activities pursued by women
in rural areas reoresents u.: ‘m;uctant contribution to develomment.

1/ Cameroon, Sudan, Brazil, India, Indonesis, Laos, Lebanon, Greece, Malta.

2/ Ghana, ltiadarascar, Mali, Mauritania, Nigeria, Sudan: Guatemala, Mexico,
Twinidad and Tobago: Colombia, Paraguay, Venezuela; Ceylon, India, Iran, Iraq,
Turkey; Spain: Gilbert and Ellice Islands.

3/ Liberia, Pecple's Republic of the Conro, Sierra lLeone, United Republic of
Tanzania: Guatemala (women teachers "generally do no. belons to the community in
which they work"), United States: Arsentina‘: Laos, Lebanon, Republic of Korea;
Federal Rcpublic of Germany, France, Hungary, Poland: USGR, Byelorussian SSR.

L/ People's iepublic of the Congo, Sierra leore, “udan, United Republic of
Tanzania' United States:; Laos, Thailand; Bulparia, France, Puncary, Poland;
USSR, Byelorussian SSR.

5/ Dshomey, Gabon, Ghana, Mauritania, Mirer, Miperia, Peonle's Repudlic of
the Congo, Sierra Leone; Cuatemala, Trinidad and Tobaro: Colombia; France, Italy.

[oos
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(b) The education of wcmen and rural development

All countries consider that education of the women whose manifold activities
they describe is imperative for rural development.

lowever, to Jjudge fror the majority of the replies specificully referring to
this question, the type of education considered to be of primary importance for
rural development bears no relation to the diversity of activities pursued by
women.

Thus, domestic science is, in different forms of words, the type of education
most often cited. 1/ In some instances, the specific mention of some subjects
(hygiene, 2/ nutrition, 3/ child care, 4/ sewing, 5/) fills out the picture of
the kind of education regarded as essential for women in rural areas.

The access of rural women to general, primary and sometimes post-primary
education seems to be of priue importance in 16 countries. §/ At the same time,
mention is made in this connexion of the need to raise the level of general
education (USSR) and to improve rural education (Burma).

The need to train women teachers in rural areas is emphasized in the replies
of three countries: India, Indonesia and Yemen.

According to 1T replies, T/ priority should be given to the promotion of the
various types of out-of-schocl education, from literacy courses to continuing
education, to ensure the integration of women into rural development.

In this connexion, technical or vocational training is mentioned in
10 replies, §/ while the various kinds of agricultural training are mentioned in

1/ Cameroon, Dahomey, Kenya, Liberia, Madasascar, Mauritania, Niger, Nigeria,

Sudan; Guatemala; Paraguay, Venezuela; Ceylon, India, Iran, Irag, Laos, Lebanon,
Yemen; - Italy.

2/ Referred to bty the countrics which are underlined in the preceding
fcet=note.

3/ Dahcmey, Kenya, Madagascar; Laos, Yemen; Italy.
L/ Dahomey, Liberia; Ceylon, India, Iraq, Laos, Lebanon, Yemen.
5/ Liberia, Ceylon.

6/ Kenya; Guatemala, !lexico; Colombia; Burma, Ireq, Thailand, Yemen;
Czechoslovakia, Federal Republic of Qermany, France, Greece, Poland, Spain; USSR;
Gilbert and Ellice Islands.

1/ Burundi, Liberia, Madarascar, iligeria, Sudan; Guatemala; Venezuela; Burma,
Iraq, Jordan, Lebanon, Syrian Arab Republic, Yermen; Federal Republic of Germany,
Greece; USSR; Gilbert and Ellice Islands.

8/ Ghana, iligeria; Mexico, Trinidad and Tobazo:; Iran, Thailand; Czechoslovakia,
Federal Republic of Germany; USSR; Gilbert and Ellice Islands.

/000
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only 12 replies. 1/ France and Italy report cnecial training for the managenent
of asricultural enterprises.

Other countries favour different aspects of an education that is both general
and practical, but above ail adapted to the specific conditions of the rural
environment: '"Women should receive a practicai education. It is in this way that
their mentality changes, they become interested in the work being taught them and
become more productive" (Mali). Brazil's reply refers to an education which
develops a better capacity for understanding in women and enables them to
participate in problems of their enviroament. Japan emphasizes that know-how and
technical ideas must be taught with a view to improving the life of each family and
human relations in the local community.

The need to adapt the training of rural women to the particular features of
their environment, with a view to enabling them to play a broader part in economic
and social life as a means of attaining the objectives of rural development, is
brought out by the replies of other countries: Gabon, the Ivory Coast, the United
Republic of Tanzania, the Republic of Korea, Turkey.

Sierra Leone, the Federal Republic of Germany and Sweden believe that the
education of women in rural areas should not be considered in isolation from the
existing employm~=nt possibilities in such areas.

Almost all countries believe that the access of girls and women to education
in rural areas encouragés the exodus to the towns by setting in train two
migratory movements: the first takes place during the scnooling period, when
girls leave for the towns to enrcl in institutions which do not exist in rural
areas, and the second occurs when sraduates are looking for a job in keeping with
the trainin;; they have received.

These two trends are summarized in this way in the reply of Guatemala:
firstly, educational centres are situated in the towns, especially in the capital,
and, secondly, young women graduates find professional openings only in the towns,
especially in the capital. Sierra Leone states that most secondary schools are
situated in urban areas and thaut the jobs available to girls - secreturies,
typists, saleswomen = exist only in the towns.

The replies of various countries lay stress on one or another aspect of the
phenomenon. Thus, the Feople's Republic of the Congo notes that the second cycle
of the lycées providing general education, the colleges and lvcées providing
technical education, the Centre of Higher Educatior and even the agricultural
education section of the Lycée technioue are concentrated in urban areas. In
Ghana and ilali, it is technical and vocational education which attracts rural girls
to the towns: in the case of Austria, access to hirher education encourages the
2xodus to the university towng; in Japan access to the sccond cycle of secondury

L/ Kenya; Mexico, Trinidad and Twbarw; Arpentina, Coloubia; lran, Laos, Yerien;
France, Italy, [lalta. UUSR.
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education and to higher educaticu, and in Jordan nigher education and vocational
education, encourage the rural cxodus. liuncary's veply notes that the towns offer
zore possibilities of access to secondary, university and vocational education and

to special courses

In the USSR, "the possibility of actess to technical and higher education
offered to everyone is one of the mairn reasons for the exodus of girls to the
towns, where such education is concentrated. With the exception of special
agricultural education, all ctaer types of education encourage the excdus'. Other
countries also make a distinction between those types of education which encourage
the exodus and those which impede it. According to the reply of Mexico, the latter
category includes zchools in which training is given for agricultural occupations,

stocke-raising, handicrafts, and so on.

The replies of Argentina and the Republic of Korea state that the education
provided in rural sreas is not attuned to the needs of their inhabitants and
consequently leads tinose who receive education tu enigrate. Reference is made in
the reply of brazil to education that is not adapted to the realities of the

environmnent.

However, the main reason for the migratioa of girls from rural areas is that
such areas do not provide employment pessibilities and opportunities for applying
the knowledge acquired (Doninican Republic). In Zelgium, girls seek "Jobs that ere
in keeping with the education they have received; hence, they migrete to the
towns". The repiy of ligeria notes that thure are few possibilities of enployment
in rural areas, and that of Lebanon states that only the towns offer possibilities
of paid employuent for the educated woman.

ilost of the replies thus agree that the rural areas are underpriviléged from

the ooint of view of educational opportunities and availability of work, and at
the cune time indicate the multiple aspects of the problem of education for women

which all the countries consider essential to rural development.

(c) The employment of women in rural areas

Most of the countries 1/ replyims to the inquiry consider that rural wouen
with an educution dc in rzet pursue occupations corresponding to their
qualifications. [leven other countries 2/ feel that this is no%t tne case.

1/ Burundi, fenye, Liberia, ladasasear, Jirer, Jdigeria, Cierra Leone, Sudan,
United Reputlic of Tanzania, Gunatenmala; Colombiz, Venezuela; Ceylon, India,
Indonesia, Iran, Iraq, Jordan, Laos, Lebunon, Republic of Korea, Syrian Arab
Republic, Thailand, Turszey, Czechoslovakin: Federal Republic oi Germany, iHungary,
Spain, Switzerland; USSR, Byelorussian SSR; St. lelena; (ilbert and kllice lIslands,

2ritich Soloron 1

Tiands.

2/ Dahoney, Gubon, lfauritaniz, People's Republic of' the Congo; Brazil,

Pararuay, Cyprus, J:inan, France, Greece, Italy. €
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The, employrent possibilities orfered in rural areas to women who have uttended
& 5chool or completed their studies are varied and differ in scope from country
to country.

In the cuce of Paramuay ana Dahorey, employment possibilities are
non-existent: ".o opportunities arc open to women who have attendeu a school or
conpleted their studies in rural areas. GSuch women are oblized to move to the
urban centres" (Dahoumey).

According to Gabon, "apart from the openinrs offered by the civil service and
the private sector (conmerce, sometimes industry) in the main towns of
administrative districts, employnent possibilities for women who have coupleted
their studies are practi~ally non-existent'.

Two countries - Japan, where the employment opportunities offered to rural
wonien are reperted to te rather scanty, and Sweden, which states that it is more
difficult for women to find euployment - emphasize the need to change this
situation.

Ceylon states that ''for those who have received vocational training there is
no difficulty in findin- employment. For those who have received only a general
education, erployment opporiunities are not so bright'.

Cyprus and Thailand describe the employment possibilities offered to educated
women in rural areas as limited.

The replies of the Republic of Korea, which refers to growing opportunities
for educated women to participate in rural development, and Malta, which states
that women in rural areas have the same employment possibiliti~s as women in the
towns, paint a brichter picture of the employment prospects of rural women. Two
other replies, those of the USSR and the DByelorussian SSR, note that in those
countries there is "no obstacle to the e.1loyment of women' in the varifuT™®iclds
of rural activity.

The reply of the Peuple‘s Republic of ti.. Con;:o describes the situation in
detail: "lomen who have completed their studies (certificat d'@tudes
primsires - brevet d'études du premier desré) ulmost inveriably emigrate to urban
centres in search of employment. Female workers in hospi.:l centres and rural
schools are state cumployees and not always natives ot the region. Less well-educated
wowen have no chance of obtainins paid employment.”

The reply of liexico brings out a similar distinction: women who have
completed their studies in teacher-training or acricultural training schools are
able to use their qualifications in the rural environrent, but ti.is is not the case
for women educated in the other vocational fields.

/ooo
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In most countries 1/ the teaching profession is the main =curce of employment
for educated wouen in rural areas.

Thirty-two countries ¢/ stated that woren in rural areuas were cmployed by
health services.

Fifteen countries 3/ reported that the skills of educated women were used in
rural community leadership and agricultural organizations.

Five countrizs U/ stated thet women were employed us specialists (agronomists,
zootechnicians) in agricultural develorment. Seven other countries 5/ employ women
in the processing of agricultural products or in industries established in rural
areas.

tleven countries 6/ reported that rural women were ezuployed in the social
services and eight countries 7/ stated that they were employed in the civil service.

In the Sudan, India and Iraq, handicrafts provide openings for educated women
in rural areas.

In certain countries, some rural women who have attended a school go into
business (Gabon, Ghana, Mexicoc, Colombia, France), or become secretaries

1/ Burundi, Camercon, Ghana, Liberia, Madagascar, Mali, Mauritania, Niger,
iiigceria, Sierra Leone, Cudan, United Republic of Tanzania; Dominican Republic,
Guatemala, Mexico, Trinidaud and Tobago, United States; Colombia, Venezuela; Burma,
India, Indonesia, Iran, Iraj, Jordan, Laos, Lebanon, Syrian Arab Republic, Thailand,
Turkey; Bulgaria, Federal Republie of Germany, Greece, Hungary, Spain, Switzerland;
Gilbert and Ellice Islands, British Solomon Islands.

2/ The countries listed in the preceding foot-note, with the exception of the
Dominican Republic, Guatemaia, Burma, Iraq, the Syrian Arab Republic, Spain and
Switzerland and the addition of Pcland.

3/ Cameroon, Kenya, Madagascar, Mauritania, United Republic of Tanzania;
Guatemala (bilingual women community leaderc (animatrices) who are natives of the
area in which they work); Venezuela; Burma (co-operatives), India, Iran, Laos;
Federal Republic of Germany, France (co-operatives and chambers of agriculture),
Poland (rural co-operatives and agricultural or rural housewives' groups); Gilbert
and Ellice Islands (co-operatives).

L/ Venezuela; Bulgaria, Czechosloveskia, Spain, Switzerland.

2/ Mali, iligeria, Trinidad and Toba v, United States, Durma, Federal Republic
of Germany, France.

6/ Burundi, Kenya, ilauritania, Sierra Leone, United Republic of Tanzania;
United States; Colorbia; India; Federal Republic of Germany, Hungary; Gilbert and
Ellice Islands.

1/ Burundi, Gabon, United Republic of Tunzanin; Colowbia; Burma, Thailand;
Czechoslovakia, lungary.
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(ilauritania, Mexico, Trinidad unl Tobaso). In tne United States, some becore
suleswormen or waltresses,

In Poland, a numbter ol educiated women are employed by cultural centres in
rural areas (libraries, institutes, readingerooms and club-cafés) and by post
offices.

In Greecc, wormen in rural areas who have attended a school or ccrpleted their
studies can find emnployrent ac dressmakers and hairdressers; there are also a
nuuber of openin-s in the education and liealth services.

So:+= of the replies nive details about the employment opportunities offered
to women in rural areas which are not exploited by them for lack of training.

Thus, tiere are openrings in the medical and social services in Camercon,
Mauritunie, Mexico, India, Jordan and Italy, in the education serviees in
Careroon, Mauritania, .'iseria, Zrazil, India, Jordan, Lebanon (for domestic
science) and Ttaly, and in rural comunity leadership in Cameroon, Arientina,
Indonesia and Lebanon.

In France, the tourist services provide opportunities of which rural women
fail to take sufficient advante-e.

Two africun countries and three Asian countries believe that properly trained
rural woumen could wake @ valuable contribution in the handicrafts field. 1/

Thailand and Czechoslovakic state thut rural women fail to take sufficient
advantase oI specialized jobs in agriculture, snimal husbendry and light industry.

In this counnexion, Burra cites posts in rural industry, Mexico employment in
business and Indonesia the onportunities offered in various arricultural sectors
and in eccnonic nanaenent,

Italy lists the eriloymnent opportunities which rural wonen sometimes fail to
taie up because they lack the proper training: "liealth assistants and
physiotherapicts, nursery-school tewchers; psycho-pedagogicul fanily cdvisers;
social werkers; eccnotic advisers.”

Guaterula and tio. fepuilic of Koreu express regret at the lack ot training
mons rur.l woren,

A nerber of countrice g/ ove 9 neczutive answer to the auestion on this point
in the UnZBCO secrotariat's questionnaire.  liowever, it is not easy to tell (except
ia the case o Lahorey) whetier such replics sheuld e interereted us referring to
a dzck of tueal.igt won: wWiren in rurnl wr:as or the nonee.istence of employment
opportunities,

1/ vatun ('!n the hundicrafts fieli - sewing, basket-making, potieryv, etc. -
thnre are sacrutlve profecclonal cpportunities which women fuil to take up for lack
of truinin; und informaticn”), liger; Irun, Jordan, Syrian Arab Republic.

- - 1 ery X . . . . .
. gj Cahoney ("There are no opportunities tor women in rural urets. Moreover,
trainin:g ic lacking”)y Venosiolay Ceylon, Cypras, Irag.

!
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IV, TDUCATION FOR RURSL PEVOLOFHERT

Bural develomment is closcly linked to the development of education in the
arcas concerned for it is throu-h the acticn of +4en =nd women, uction which is
all the more effective if the en and worien in question hnve received adequate
trainin~ that tronsfornations can be mnde. lowever, os was recently mede cleer
by re~ional studies prepared for the 'lorld Confcrence on /f~ricultural Lduec~tion
aad Trainin-, teachin: an¢ trainips systems ~re in nany cases not adapted to the
r:1l needs of development inrdcel. they have ulso fallen behind in relation to
the primery needs of the entire development vrocess. 1/ It thus scems to be
vitally ncecessary to rethink education in the context of develorment.

fowever, core should be tnken not to attribute macic vowers to ecucation,
which is onlv ome element in a corwlex system. Develonnent nroblems will not be
solved by education alene, since it is only one of the factors rakin~ for
chirnces in the environment  To be effective, its sction presupposes thnt
aducation is inte -rated in devclorrmant, and needs to be accompaniec in “ractice
by a wholc serics of reasurss ... tiscal reform and incores roiicy, arrarian
reform the nrovision of the bLezi~ cauirmeat for a roed sysbem, ete. 2

In the context of _ounlity of =2ccuss of wonen te education, the inquiry by
the LS00 secrctariot reveals hov uonen utilize the eduention2l facilities
d4nieh are directlv related to rural dcvelosment, nauely, functionul literaey
pro. rarmes -and the various tyvres of .~ricultural education and trainin~. Tt 2lso
shows the various sewdgtres toier bo eountries with a view to interatin - vcren in
rural nveas in develorment.

1. Tunctional lit¢raey traininc

Livcraey pro-rarmes «re in -ro<ress i: many countries and ocre often directed
ot rurel areas  .sequate frcilities are beins provided. Thirty-ei-ht renlics 3/
mention the various anthoritics resvorsible at the loeal rerionnl or national
1:v:1 for litera2ev vro ra-es cr cmpai sne in rural arcas.

1/ FO-TMESCH 110 Parcet PU/CTT/T0. vol. I.

2/ Pduc~tior 2nd Tevilormeat itn v Tarol Inviropmont (Pn/US/2LT), oL 12,

3/ 1-eria, Durunail  Ceamerocs  Gaborn Ghana, Ivory Coast, Kenva . Liberia
adn rgecp, nli, cicer Tiecrin, Teople’s Tepublie or th: Conco Sierrz Leono
it veeatlic of Tan7anin Dominiean Pevublie, Guatemsls, “‘exico, Urited States:
Arcentine  Spazil, Onle Mis Papa cpew | Voeneznela Surma Cevlon, Cvorus Trdonesin,
iy ) Lo M LR TS S AR TRS% SRR S RS A v Yo, Tt or, LR AR TR
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Thirty ccuntrics 1/ renlicd that their prorcramnes provided for functional
literacy orojects.

"Functional literacv work should be taken to me~n any literacy operation
corceived as a comnonent of economic and socinl development projects.

It is distin-uished fron so-called traditional literacy work by the fact
that it is no lon~er an isolated or distinct ormeration - let alone an end in
itself - but makes it possible to treat the illiterate as an individual in a
rroup context, in relation to a 7iven environment and with a view to development.
By its nnture, a functionnl literacy prosramme is related to precise collective
and individual needs: it is mnade to measure , differentiated accordins to the
environment and to svecific economic and social objectives. 2/

The approach in functional literacy trainins is selective and intensive,
inte-ratins the educational effort into a development project.

llost of the countries mentioncd above had expressed the desire to varticipate
in the Experirmental Vorld Literacy Prosramme initiated by the UNISCO Ceneral
Conference in 19CL, which included a number of functional literacy projects that
were rradually put into oractice startins in 1967.

Thirteen major pilot projects includinr several suborojects, as well as a
number of micro-experirents, are currently beins carried out under this proagramme
in various countries. iline of the projects and three »xperiments involve
couucries which submitted reolies for inclusion in the vresent report. 3/ From
the develooment airs for each oroject and the people benefited, one can
appreciate the imnortance of the nlace occupied by rural regions and population
in this fro-ramme,

In 7 recent UNISCO document, 4/ reviewin- the present situation of the
Exrerimental Yorld Literacy Prorramme, we note that a tunctional literacy project
has Just been initinsted in the ‘liser, in the rice- ‘rowvin~ area of Tillabery.
which will involve 15,000 farmers. Accordin~ *o the reply from the Niger, this
rroject +ill be combined with the establishmen. of credit and co-operation
institutions.

. e a am ane. @ e

1/ Ilverin, Gabon (planned), Chana (ni-aned), Kenya, Liberia, Madarascar,
“ali, “curitania, Ji-er, [fi-eria, People'’s hepublic of the Conro, Sudan, United
Republic of Tanzaniz; Dorinican Republic (planned), Guatemala, Mexico: Lrazil,
Para-uny, Venezuelo: Turnna, Ceylon, Cynrus Iran, Iraq, Laos, Republic of Korea,
Syrien Arcb . orublie Thailand Turkey; 'alta.

2/ Functional lLiteracy. Yhy and Mow (Paris, UYESCO, 1070), p. 9.

3/ flrerin, ‘lad2 ‘asecar, i'ali Sudan, United Republic of Tanzanis, Venezuela,
Tndi , Tren, Syrinn Arab Nepublic* Alreria (lireria, Rrazil.

g/ “xrerimental '‘orld Literacy Prosramme, nrocress made and present
situation, Paris, & July 1971, ID-T1/COi'F.L3/k.
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The same document states that functional literacy components are includec
in a-ricultural and rural develowment projects in Kenya =nd Guatemala and that
similar projects vroposed by plannin~ missions and drawn up with the Covernments
of Gabon and Iraq are now only eswailtin-; the necessary financine.

Some of the renlics to the auestionnaire ~ive additional details on the
status of prujecets or their objlectives.

In the Pecple's Republic of the Conro, the functional literacy prosramnes
have not yct been developed to the noint where they can provide teachin-
inte~rated in the countrv's . conomic and -ocial developuent plan. In enterprises
which alrcady rovide literacy trainin-, the pro~rammes are desizned to improve
outoput.

Laos states that it hac pro.rarmes desivned to mive profescional and
technical trainin: to farmers for extractins the -reatest benefit {rom their land
by the iuntroduction of the double-crerpins” system based on irripation.

Prosramme content stre.ses the development of a~riculture and husbandry. the
or rarization of procuction, and health and rutritional nroblems.

In the United Republic of Tanzanin, where airiculture is revarded as the
basis of develonront and litcracy trainine for adults is ~iven priority in efforts
to broaden cducation, the chjcctives of functional literaey work extend beyond
the bounds of the projects themszlves the purposc of functional literacy work is
to enable the country to implement its poliey of independence and to help the
reonle to live better.

Given the current stute of our documentation, we cannot tell to vhat extent
voren ¥ v £it from these nrojects. However, one may assume that they are
affected bt the pro-ramies aimed at acricultural workors.

In answer to the questionnaire from the UNESCO secretarist askine wvhether
there were any literacy prosramaes intended solely for women, 12 countries 1/
renlied in the aftirmative and 29 nther countries 2/ in the nerative. There is,
however, 2 lach of details nbout th?sc nro-trammes.

It is none the less true that the knowledre acquired by women who have
received literncy traininge in mixed or special classes has an iafluence on the
comnunity. .Low attitudes are created, since some of the conditions necessary for
rural developrent are brou~ut torzther in this way. Literacy can chanse the
whole work nrocedure nand nsycholo«y of the farmer as rerards the use of nevw
techniques, innovations, savine, us2 of credit, ete., 1t can also freatly help

1/ Kenyn, !'adarascar, *12li, li~er, "ireria, Sudan: Guatemala; Burma, Iraq,
“urkey, Yenen: ilta.

g/ Liveria, “inuritania, foorlete Republic of the Conro, ci=rra Leone, U.:ted
Renublic of Tanzania, Dominican Republic, 'lexico, United States; Arcentina,
Brazil, Colombis, Pararuay, Venezuela® Ceylon, Cynrus, Indonesia, Iran, Japan,

Jordan, Luous, lLebanon, Republic of Korea, 3yrian Arab Republic, Thailand;
Czechoslovekin, Finland, Oreece, Italy: 5t. lielena.
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the vorian ir hor hooe 11 these values bhowever ttached to literacy usually
only corme into operation wihen tiv. other factors which nlay a key role in
cevelopnent are also there el -, it is useless for a farmer to be credit-ninded
unless therc arce ceredit institutions | or to be ecapable of exercisine tenancy
ri-hts if there has not becn lan’® reform or to know how to plant newv seed unless ‘
it is available for purcnaisc. 1/
fmon -~ the other tactors in rural develonrment . particular importance has been
attached to arricultural education z2nd trainin-,

2. f-ericultural education and trainin-

(n) The rresent_situation

The tirst Yorld Conference on Arriculturzl du~otion and Traininc, which met
at Covenhu 'en in the sumrmer of 1970 was the occasion for o particularly valuable
excharnre of 2xvericncs on the nroblems viieh arise in this field.

Firticular stress was laid on the imrortance of a-ricultursl education as
one of the conditions for the develcrment of rural communities. The need to
adant education at 2ll lcevels to the requirenments of rural development as part of
2 reneral reforrm of education was cmphasized and discussed in its most important
aspecets.,

f-ricultural education must cense to be the ncor relation of . ducation
ns 2 wicle. To do so it must erer-e from its isolation. Instead of ~oin-
ser r-te wars, know.n~ nothinr of one another, reneral cducation and
technieal a-sricultural edueation must drav closer torether and lend each
cther surmport ot evary level. (nd a-ricultural educuation must have a share
in the rreay sovzr.ont for the reveneration of education as a vhole which is
“t brasent develonin~ aliost sveryiherz in the world. Of all branches of
clucation, it 15 the one with nost to rain from this movement - althou~h the
day wav well core vhen it will have nost to contribute to it., TFor, in snite
of its ccmolexitv. the reneral trend of this novement of re-eneration is
already clear: it is the buildins of a new educational strueture combininz
in » sin le oyste the new farrs of seheol snd university reneral and
teehnienl cducation and activities concerned with oceupntional refresher
trainin, intellectunt imrrovement and the rremotion of cultural pursuits in
suen 1 wav e to casure that 21l have foir omwportunities of 1ife-lon:-
eduentinn, This, as I sce it is the vore or less immediste future of
~ducntion. ‘nd this i3 nlso, 1 =t sure, tho r~rent chanee for the rurel
vorld, whiclh con Lo rouscd froo (ts starnition, rescusd from the ne~lect i
viiich it hao lain, and liberated from the ‘h-elles  that restrain it only

oo geation ol this tore, s 2/
&/ 700 Phi dire Literner and Devilorrent (Paris, (WESCO, 1970), p. 51.
2/ teud mten oeninc wudress ‘orld Conference on ftricultural Pducatinn

ond “reiniv o, ibid. o vol. I
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'mile they did not overlook the nro-ress and the efforts made in the sphere
of arricultural cducation, the sveakers stressed the .rave inadequacies in this
field and the rreat nrount of work which countries would have to carry out to make
the best use of human resources in rural rerions and to adapt education to
develooment and ensure the prorress of the rural community.

. In eddition. the reports submitted to the Conference on the questions
relatin: to the various levels of arricultural cducation and traininz, tocether
with the recional studies. mnde it nossible to identify the various forms taken by
those questions in several countries as & result of their snecific conditions and
needs as well as the inequality of their resources.

It is true that the nced was reco-nized for a different anproach by each
country and for avpropriate solutions. Iowever, the Conference brought out the
main points of concern and the trends -thich are emersins in dealinm with the
inadequacies noted: vocational training for asricultural workers, pre-vocational
trainine for youn- pcople at the primarv cnd secondary school level, training of
tcachers and nrofessional staff, a~ricultural extension services and rural
anynasion , creation of snecialized bodies to promote education in the lirht of
devclopment necds  extension and liversification of post--secondary end hirher
arricultural education, the foundin~ of institutions to undertake the intenrated
furctions of education research and »rovision of extension services, are all
conls which the countries participetine in the Conference set themselves.

e need for efforts specinlly directcd at promotins the training of country
women became particularly evident ‘urins tie discussions at the Conference.
Srecialist studies had already alerted int.rnational development bodies to this
problem some years o-o' ... ~iven the rcle of women in asricultural operations,
it is alao essential that they should be iven an education bearing uron the
problems of rural develonment anc be fully awakened to the important part which
they can vlav in that develommernt . 1/

'lc shall atternt to determine, as far as possible, the extent of the
sarticiretion by rirls and woren in education and arricultural training, as
revealed by the replies received from countries and by our own supplementary
doecurentation.

(v) Participation of women

“here were only 30 replics 2/ which aupplied concrete data on the access of
~irls and womzn to a~ricultural education, althouth thusv data are neither
comnlete nor comparable.

P e

1/ L. 'falassis, Tcononic Develomment and the Prosrarmine of Rural Cducation
(Paris, UIIESCO, 19876).

2/ Cameroon. Chana, {'ali, “auritania: Cuatemala, Mexico, United States;
Cays sucy . Venezocola Tran, Irao, Jan, Jordan Republic of Koren, Turkey, Yemen;
Belmium, Czechoslovalia, Federal Republic of Germany, France, Greece, Hungary,
moland . Cpain, Switzerland, USSR, Byelorussian 53R, S5t. Helenn, rilbert ond Lllice
Tslands, Pritich Solomon Islands.
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Five of the alove repli - briefly outline @ nepative picture: Jordan and Yemen
replied that they did not provide apricultural education and ilauritania that "“there
is no agricultural education tor girls'; Guatemala stated that there was no
participation by ~irls and women in agricultural education; Paraguay said that,
althiourh there was no legal barrier to the access of women to agricultural
education, there was no establishnent capable of accepting them at the primary or
secondary level.

Inrormation taken from UIIESCO documents revealed the place occupied by women
in asricultural education at various levels in a number of countries.

There is a particular lack of documentation concerning the elementary level of
agricultural training, which sometimes coincides with adult education. None the
less, we found 80 vomen among a total of 200 persons in schools of agriculture in
Ceylon in 1968/C9, while there were none in similar institutions in Burma, which
in 1968/60 had 40O students, or in Iran and Thailand, which in 1969/70 had 150 and
99 students resnectively. l/

The reply from !ali indicates that the task of women's agricultural training in
the villames is entrusted to Practical Orientation Centres (COPs), which provide two
years of instruction after the Dipldme d'Ftudes Fondementales. A project for the
establishment of 30 COPs in five years (1969-1973) is currently being implemented
with the assistance of the TLO and UNESCO. Women teachers for the COPs are trained
at tae teacher-training school for women's technical education (Ecole lormale
d'tnseisnement Technique Féminin) (four years of study).

Poland stated: “There are at present in Poland approximately 2,000 agricultural
training schools with a total of 67,297 pupils, of whom 50,000 are women. These
schools provide u iwo-year coursz., They are open to young people who live in the
i~mediate vicinitv and assi<t to a larpge extent in keeping young people in the rural
environment: they also play an important role in improving agricultural working
methods. Graduates of these establishments can continue their studies in
arricultural secondary schools or in general high schools for werkers.'

The United States replied thas the proportion of women in agricultural education
was minirmal: 0.7 per cent of the total number of students in 1969. We have,
however, no dctails on the level of education to which these figures refer.

“ith re~ard to secondary agricultural education, we have been able to assemble
n certain amount of iaformation in annex V, from which it can be seen that the
number ¢f girl students is limited except in zome European countries (Austria,
Belrium, Czechoslovikhia, France - vhere there is a striking difference between the
number of female students in agricultural colléres and lycées - Hungary, Sweden,
Yurn:lavia) and the USSR. In addition, it czn be seen that Costa Rica has
extromely high levels of female participation, the interpretation of which would

roquire a more detailed analysis.

Iraq replied that ‘‘althouph agricultural education has been made accessible to
uoth sexes, firls and women do noi. enter arricultural secondary schools'.

In Poland there are mixed agricultural secondary cschools with boarding
facilities. They are mainly situated in large rural centres and provide educaticn
at a level equivalent to that of secondary education,

1/ For all four countries, see Apricultursl Zducation in Asia (Paris, UNESCO,

/oo
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Javan'‘s re;ly, which provides data for the vear 1070/71, indicatcs that
64,030 rirls were attendines 79 senior secondary arricultural schools- on the
other hand, there were only 24l puvils in the six arricultural trainines courses
for mirls and 1,048 =irls at the 53 farms used for the practical tra‘uin~ of
youn: rural workers.

Cameroon quoted a fizure of 11 irls out of an over all total of . nupils

in all types of apricultural trainin7, includine higher--level trainine, 2
1970/71.

The Federal Republic of Germany provided separate statistics for different
types of arricultural education received by women. The percentaszes of women
students ran~ed from 1 ver cent (asriculture, viticulture,K pis farmine) to
100 per cent (plant vrotection aides) in student bodies of varying size and
probably, for trainin~ at different levels. As the total numbers of students of
arriculture are not mentioned in the reply it is impossible to see to vhat extent
equality of access of women to this tyne of education has been achievcd.

In any event, secondary asricultural cducation is only a very small part of
the total secondary technical education effort in all the countries for which we
have comparative fifures (annex V), the exception a7ain beins; Costa Rica.

In the revort of the Chief Rapporteur to the Copenharen Conference ;/ we
read: "Most systems of technical and professional training have failed to
ap-reciate the importance of the social, economic and cultural implications of
chan~e in rural societies and institutional structures. N s~rave deficiency in
both a-ricultural education systems as well as in the rural services of many
countries is that iittle, if any, account has so far bccn taken of the place and
potential of rural women in the vhole process of develonment. '

Very little information was ~iven in the replies reoceived with regard to
numbers of students by sex in hjirher arricultural ccucational establishments.

Pararuay, without indicatinr the year, quoted a firure of 18 wonen as
arainst 204 men in the School of /sronomy.

In its reply, France nentioned that in 1970 the percentares of girls in
short-term and lone-term hirher arricultural education were 7.5 and
12 respectively.

The reply from the Federal Republic of Germany provided, as in the case of
aricultural secondary schools. fi-ures end nrercentares rclating to the
rarticipation of women in various sections or types of hisher asricultural
education in 1970: 1b women, representing 1 ver cent of the total number of
students in the 13 schools for arricultural en~ineers 6.7 ner cent of women
amon~ the students of arriculture at university level.

S et tinnen.

1/ ‘lorld Conference, ibid., vol. I.
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Irag stated that there were 2T ;:irls at the Agricultural Collese of the
University of Baghdad and three zirls at the Agricultural and Veterinary College
of the University of ilosul.

Nevertheless, we were able to establish for most countries the proportion of
cirls in the entire student body and among agricultural students, as well as the
proportion of agricultural students in the total number of students (annex VI). 1/

Firure 3 and table 5 show the breakdown of countries according to percentage of
Zirls arong agricultural students, on the basis of the data in annex VI.

The country with the highest percentage of women among agricultural students
is Bulpmaria with 46.7 per cent, it is followed by Finland (39.0 per cent), Poland
(38.3 per cent), the USSR (27.4 per cent) and Czechoslovakia (26.8 per cent): the
rext six countries in decreasing order of female particivation, Cuba, Thailand,
fugoslavia, the Federal Republic of Germany, Hungary ard the Deminiezn Republic,
have one female student for every four male students in higher agricultural
education.

From the data in annex VI we may note the limited nature of participation by
g€irls in higher agricultural education and the fact that this low participation
seems to be relatively independent of the level of development of the countries
Concerned.

The commission which studied higher agricultural education for the World
Conference at Copenhagen sought to alert the participants to the consequences of
this failure to ulilize the potential represcnted by women: It was unanimously
srreed that vomen play s key role in rural development, and the fact that female
education hau received scant attention in agricultural education systems wes
deprecated. Some universities had dev-~loped courses in home econorics, but much
creater attention muct bte given to the trainineg of women who will be employed in
the extension work, cormunity Cevelopment work, the processing industries,
administration, nutrition and home cconomics, and in teaching. The Commission
recngnized that a vast reservoir of untapped talent existed in the female
nopulation of develeping countries arnd that agricultural education must play a
leading part in the release of this potential if women were to play a full role
in rural development,. 5.’_/ '

1/ lhoease sfrizap countries which do not report anhy students in higher
agricultural education are served by rersional establishments in neighbouring
countries.

2/  Op. cit., vol. I.
/...
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Figure 3. DBreakdown of countries according to percentage
of girls among agricultural students
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Table 5
Regional breakdown of countries nccordinz to percentage
of mirls_amons avricultural students
Percentage of girls
Region
0=l 5-9% 10-15% 15-207 20% and over
AFRICA Burundi Ghana Algeria
Cameroon Nigeria *tadagascar
Liberia
Mali
Sierra Leone
Sudan
AMERICA, Costa Rica Canada Trinidad Cuba
NORTH Guatemala and Tobago Dominican
Mexico Republic
AERICA, Colombia Brazil Argentina
SOUTH ) Venezuela Paraguay
i Cyprus Iran Burma Indonesia Thailand
India Japan Ceylon
Iraq Lebanon
Jordan Republic
of Korea
Syrian Arab
Republic
Turkey
EUROPE Belgium Denmark Austria Netherlands Bulgaria
Creece ilorway United Sweden Czechoslovakia
Italy Switzerland Kinrgdom United Federal
Spain (Northern - Kingdom Republic of
Ireland) (Ensland Germany
United and Wales) Finland
Kingdom Hungary
(Scotland) Poland
Yugoslavia
USSR USSR
/o X
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3. Policies for the advancement of wonen
Swaroness of Lhe condition of rural women in relation to their econtribution to

develorment nns vrompted various countries to take concrete measures both to
promote the access of rirls and women in rural areas to education and to facilitate
the integration of thnt cducation into the rural development process.

(a) lteasures taken to facilitate the access of mirls and women to education
in _rural areas

A number of countries 1/ replied that sirls in rural areas had equal access to

education and that, as a result, there was no need for special measures to be taken
in this rerard:

"it the institutional level there are no de facto or de jure barriers to
the admiscion of women to education" (People's Republic of the Congo).

"The law concernine general organization of education in Cabon
(No. 16/66 of 9 Aupust 196€) provides in article U4 that ‘equality of
opportunity for both sexes ... shall be guaranteed by the State'. This
provision of the law is applied s*rictly throughout the country, and
edurational establishments admit non-boarding pupils of both sexes without
distinction' (Gabon). “The facilities available are open to country girls
and women as they are to their urban counterparts" (United Republic of
Tan:aniz). ‘'‘The same opportunities for boys a3 for girls" (Indonesia).
"lo special measures for country rirls”’ (Japan). According to the reply
from Hunrary, such measures are not necessary in that country.

The reply from Switzerland states that "in rural areas, girls are
increasinsly treated on an equal footing with beys. In central Switzerland,
for example, they are admitted as day pupils to Catholic establishments
which have heretofore been reserved for boys". Poland draws attention to
“the creation of a network of eirht-year primary schools open to all
chilaren; full irplementation of the obliration to provide education through
the creation of 2 system of special schools for retarded and disabled
students and of schools for workers; the introduction of individual teaching
in the pupil's home, financed by the State'.

Several of these countries stressed that schoolins is compulsory, whicn
equalizes opportunitics as between sexes and regions.

fecording to the replies from the USSR and the Byelorussian SSR, equality is
ensured also tv a number of measures adopted in those countries, such as free
education, the loardinm-school network, the scholarship system and the facilities
accorded to rirls of the various local nationalities for admission to the
university and to young persons studying by correspondence (supplementary paid
vacations, reduced-rate travel), and by the transport and refreshment facilities
provided for purils in rural schools.

1/ Purunii, Zamerocon, Gabon, Tircria, Peorle's Fenublie of the Congo, Sudan,
United Republic of Tanzania; Canada, Guatemala; Argentina, Paraguay, Venezuela;
Indonesia, Japan, Laos., Syrian Arab Republic, Thailand, Turkey; Austria, Belgium,
Czechoslovakia, Greece, Hungary, !lalta, Poland, Switzerland; USSR, Byelorussian
SSR, St. Helena, Gilbert and Fllice Islands.

[eoa
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The expansion of the school netvork 1/ and oarticularly of ~irls boardin®
schools 2/ has facilitated the access of irls to education in rural areas in
some countries. Gabon states that there are all-~irl bYoardin: schools in the
larre urban centres and in some of the main resional torms but thet their numbers
are insufficient.

The scholarship system is used to orouocte the education of country sirls in
India (where school uniforms, canteen services anc books are also nrovided free)
and in France ('larser acholarsths for youn< people from rural renewal arees ).
France has alsc expanded its school bus service.

Some countries 3/ or~anize various tvnes of socio-cultural an1matxon, social
centres and literacy courses for country women.

In Liberia, the United States., Iraq, fustria, France and Sweden, ~reat
importance is attached to the dicserination of information on the career
opportunities open to rirls from rural areas.

In Vireria and the Federal Revublic of Germany, a special effort is directed
at parents in rural areas, in the case of the former to persuade them to send
their dauchters to school, and in the case of the latter to improve their
relations with the school. Campaisns to promote female school attendance’ are
carried out in Mauritania and Ghana.

The problem of the lack of teechins staff, esvecially female staff, in rural
areas has attracted the attention of the authorities in some countries. In
Guatemala, for example, when two posts are available in & rural school an attempt
is made to appoint one man and one woman, in India, female teachers have been
employed in larcer numbers and mcasures have becen taken to provide then with
housin and a special allowance material incentives for female teachers workinz
in rural areas have been develovned in Jordan. Similar measures are mentioned in
the reply fron the Byelorussian SSR. Two other countries - i‘exico and Trinidad
and Tobaso - also stress the need tc rceruit ond train the necessary teachins
staff for rural schools.

Some countries have taken le~islotive measures or have created bodies or
inu.itutions to promote the access of woren to education, but they do not always
specify in their replies the extent to which these measures affect country wvomen.

Burundi refers to the establishment of an official devartment for out-of-
school education for women and of an office for hore ccononies and social education.

————

1/ Cameroon, Gabon, Ghana, Kenya (nlan to construct ~irls' boardin~ schools
in rural areas), ilauritania, i'irer, oudan ilexieco Durma, Cynrus, Indin, Iren,
Irag, Jordan, Laos, Lebanon, Turkey Bul:-aria, France, Italy, Poland: USSP .
Byelorussian SSR.

2/ In the countries underlined in the precedin* foot-note.
3/ Burundi, Ghana, Ivory Coast, Liberie, “i-er: Tran, Iraq- Greece, Italy.

' /.o
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India meptions a caunaisn carriod on by the “ationnl Council for the
“dueation of ‘loren as well as a nroject in that field which is now under study.

Switzerland renlies that the followinr measures have been taken:

‘Introducticn of vocational examinations in the various sectors of
ectivity of countrv.women.

‘Creation of a (irls' Tducation Conmission by the Conference of
Cantonal Directors of Tducation. This Com:ission has studied ways of
affordin~ -irls the same educational onnorturities as boys.

At the local level: the encctrent of cantonal laws to nernit the
imnlenentntion of ressures envisa-ed or decided upon at the national level.

The plan adopted by the Govermrant of the tirelorussian SSR for 1271 nrovides
for the allocation of increased material means and the construction of school
buildinrs and weli equinped laboraterics for rural schools.

Some countries have taken sreci~l mensures to facilitate the access of
country ~irls to cducation. Thus, in “enyo, the standards for admission to
csecondary schools are lover for —irls than for bovs, in the Sudan efforts are
bein - rade to accelerate tie school enroluent of -irls to bring it up to that of
bhoys - in Chana  the establisbhrient of trainine centros for country rirls is one of
the measures zdorted to encouraze rural female education in that country in
Venezuela, ~irls frcm a rursal environment ure bein~ siven priority in admission
to the schools for domestic econcmy demonstrators - Poland mentions the creation
of a sufficient number of vlaces in nost.-primarv schools for all nunils 10
comrlete the ei-ht- year nriiiary schccl course . the introduction, in some rerions,
of compulsory vor~*+iczal educntion the creation in the rural centres . of
branches of sc¢h0ols of o-riculture and of ~oneral and vocational secondary
schnols for adults .

(b) “leasurcs takcn to facilitate the inte-ration of the education of
countrv ~irls and women in the rural dovelcepmeant crocess

Forty-one countric: 1/ rrovide infornstion on this point. 1"t other
renlies &/ state that no neosures have been taken in this rerard or that none
were neccssary.

l/ Wyrundi , Camercon, Duhorey fGabon, Gnana, Ivory Coast, venva, Liberia.
wli auritania. lieer, Mieceria, Slcrra Leecne, Sudan, United Fopublic of
apzaprin exico, Trinjitnd and Tebtco, United States: Ar-;entine, hranil  Duraa,
C>;lon . Indin, Indenesia, Iran, Iraa, Joridar, L.cs, Lebunon, Topublie of K.ren,
typion ‘rab icwublie, Thailanc, Turkev Federal Renublic of “ermanv, France,
nracee, Itely, Spaine 1AS? Pyeloruseizn TBR - Gilbert and Pllice Islrnds.

v

~f oCole Lin, Couracuer, Venezn ot JTeren Tulonrin Tunoeare Fallant Tolonds
Britizi Coleiien Islends,

[oos
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Some countries are rakin- efforts aime: at adantin~ the elucation they
provide to the realities of rural life.

The renly from Cemeroon rentions reforus of primary education curricula an®
the develomment of domestic science trainin;'; various courses in douestic
economy, houselicerinm or hyr~iene have becn introduced into school curricula in
liceria, the Sudan, Brazil and India‘ in Gabon. 'the national educational system
nas created, at the primary school level, domestic science centres and varallel
vith the first staze of secondary education. domestic science schools”: the
reneral -ducation curricula in Cierra Leorc ineclnde initiatiou courses in rural
activities the reoly from Jordan mentions tiie establishment of a Vocational
Trainins Tnstitute for Yomen: the United States mentions vocational refresher
courses for women: the revly from Ceylon speaks of courses in agriculture and
animal husbandry.

The reoly fron Ghana mentions an azricultural and domestic ecunomy extension
procrarrie and the development of technical and vocational education; measures
such as the trainins of ~irls in sfriculture and child carc and the inplementation
of education and vocational -uidance pro-~ranmes for country :irls are enviseged
accordins to the replv from Liberia, the ovening of "a dom~stic science and
commercial school” and 'projects for the traininz of female rural supervisory
srades’’ are under study in ‘auritania. In Lebanon, "a vroject for the
establishment of a trainine ceutre for rurasl domestic aides and rural home
helvers" is in nrevarationm.

In a nurber of renlies, reference is made to various tyves of out-.of-8chool
education and of rural animation:

The or:anization of Social Centres in 3urundi: the recent establishment of
Rursl firle' Clubs in Dahomey; the settins up in everv large village in Gabon of
‘lomen’s Centres which provide elementary socio-economic and cultural training:
the activities of the ‘fetional Orgonization for 'lomen in the United Republic of
Tanzania; activities to ororote community ?'2veloprient uncd young women's
attendance at the new technological educatinn centres in !lexico; the creation of
villasr libraries and readins centres in Burra:; the establishment of social
centres providin~ information and suidance to country women in Iraq:; development
of the Girls’ Education Corns in Iran the activities of female rural advisers in
Laos. literacy prorrammes in the linite” Reoublic of Tanza:ia, Iraq, Jordan and
Thailand; rural centres in Spain, zroums for acricultural extension activities in
France, training in handicrafts riven to vomen in the Sudan and Ceylon. The
irer and Greece also mention the participation of country women in out of--school
educational procrammes. The Federal Republic of Germany sives financial support
to women's orcanizations and to the Pural Youth Nreanizations. The USSR is
prouotins the narticipa*tion of countrs woren in social activities by increasing
the number of care centres for nre--schocol children.

Some renlies provide nrecise details on the efforts beine made to interrate
country rirls and women in the develomment - ~cess:

/oo.
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The Ivory Coast has established a !lational Office of Rural Advancement:
Kenya has drawn up rural c¢evelopment projects applyinm equally to men and women:
the Republic of Korea mentions educational measures adopted by the orientation
services of the Rural Development Office; accordine to the reply from Turkey,
Jut-of-school courses of varying types have been adapted to the particular
requirements of rural communities; the task as defined in the reply from Mali is
"to interrate women and firls in the rural development process throush social
orsanizations of an educational character".

uatemala lists several prosrammes desisgned to integrate ~irls znd women into
the rural development process; the Federal Pepublic of Germany mentions the
financing of seminars for women on rural development, and Poland refers to the
recent creation of an Institute for Rural Development and Agriculture whose aim

is to co~-ordinate research into the social transformations occurring in the rural
environment. ‘

/.000
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CONCLUSION

The inquiry by the UNTSCO secretariat has produced a good deal of information
on thc access of girls an. women to education in the context of rural development,

The rural condition is generally seen, by both men and women, as an inferior
status which weighs on their existence and on that of their children, whether in
the developing or the industrialized countries: "Here it is a drudgery and toil
increasingly carried out through cyberneties, computers and the machine. There it

is still the age-old lonz daily toil carried ocut by the muscles of man and upon the
back of his woman'. 1/

Faced with such disadvantages, the rural population often chooses flight as
the solution to its problems. Thus, the most dynamic among the rural inhabitants
turn towards the towns in an ever-growing migration which deprives the regions
concerned of their best pcovle and hampers the progress of the rural development
which would tend to reduce the existing inequalities.

Women, who do not enjoy the same advantages in the field of education as men,
are the victims in rural areas of twofold discrimination - de facto discrimination,
since so far as proclaimed orinciples or legislative provisions are concerned there
are no obstacles to equality of access to education, either as between the sexes or
as between groups. There is more illiteracy, access to education is more limited,
drop-outs are more frejuent and the opportunities nrovided by out-of-school
education programmes are more difficult to utilize in the case of rural women than
in the case of rural men or town-Zwellers.

The data and documentation furnished bty the countries which replied to the
inquiry point to the need for a special effort to deal with this situation.

The task of eliminating the obstacles which restrict the access of women to
educatior. and which are ageravated by living and working conditions in the
agricultural environment is thusz linked with the duty to remedy the inadequacies
of education in rural areas. This twofold objective should be a feature of the
rural development projects of the various countries, and those projects should be
envisaged not merely as a means oi increasing production but as an aggregate of
cconomic, social and cultural transformations.

While the educational needs of the rural population are recognized and
specified quantitatively, the problem of adapting the education envisaged to the
context of rural develcpment is particularly acute.

A coherent strategy for edu~ational planning might envisage a new balance

between general cilucation, technical and vocational training and the various Kkinds
of out-of-schoc] =ducation, within the framework of a rolyvalent, flexible and open

1/ World Conference, ibid., vol. I.

/oo.
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system uffording multiple options that are easiiv accessible to all sectors of the
population. Tt is in such a context that the .ulution to the problew of the
training of rural women cculd be found.

In the meantime, under-nutilized human resources, in particular those
constituted by the female population in rural areas, are still being neglected and,

consequently, .ir+ emediably wasted. The present inquiry confirms this state of
affairs,

Since the contribution of women to rural development is generally recognized
as important and the need for qualified professional staff in rural areas for the
purposes of the socio-economic changes already undertaken or planned is widely
apparent, it is astonishing to see in the replies to the questionnaire received by
the secretariat that the types of training envisaged for rural women are related
. above all to their image as wives and mothers and far less to their role in the
processes of production. Indeed, the extent to which girls and women participate
in agricultural education and training is, in most countries, alarmingly low and
is, moreover, rarely assessed, since studies on the subject generally pass over in
silence the role of women in this type of cducation.

It is to be hoped that this contradiction, which has already been revealed by
the work of the World Conference on Agricultural Education and Training at
Copenhagen, will give rise in thec various countries and in international
organizations to concrete, special measures desipned to afford rural wvomen the same
opportunity for education and advancement as their male counterparts.
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AWNEX T

Questionnaire on the access of girls and women to education
in the context of rural development

I. GENERAL

1. What is the current definition in your country of the notion of "rural
regions”’? On what criteria was this definition established, for example,
demosraphic, administrative, social, economic, other ...

2. Does the flight of the r..al ponulation towards the towns constitute a serious
obstacle to rural development in your country? If so, please state why it
represents an impediment to rural development. Are more women than men
involved in this exodus? Please state the reasons why girls and women leave
the ccuntry for the towns. UWhat are the main reasons for this exodus?

Have you noticed an increase in the flight from the countryside during
recent years? Please give details.

(V)
L]

Do you believe that the town-ward flight of women from the country areas is
encouraged or impeded by “he access of girls and women to education?

1s this exodus encouraged or discouraged by the access of girls and women
to certain types of education? Please state which types of education.

I1. EDUCATION

L, Please supply, if available, the most recent data on the access of girls and
women to the various stages and types of education in rural areas (number
of educaiional establishments and distribution of pupils).

Se Please supply the most recent data available on the access of pir'c and women
to the various types of out-of-schoc) educational activities i1 rural areas
(number and distribution of courses or groups and of participants for each
type of activity 1/).

6. Please give the most recent data concerning the access of girls and woemen to
agricultural education (number of establishments, educational level on
aduission, lensth of studies, number and d’stribution of students).

7. Is the number of illiterate weren much higher in rural areas than in urban

areas? (Please attach any reports or studies carried out in your country
on this subject.)

s

1, “xamples of types of activity: connunity leadership, literacy courses,
intensive vocational trainins c-rses, cultural centres, co-operatives, etc.

/...
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ihat are the literacy servic=2s responsible for the literacy prosrammes
or campaigns in rural areas (a) at loeal level, (b) at regional level,
(c) at national level? Do the li:eracy prorrammes provide for

functionai literacy projects? Please describe the functional literacy

programmes of your country. Are there any literacy programmes intended
solely for women?

State the reasons for drop--outs by girls in rural areas. What are the
principal reasons for such drop.-outs? Are drop-out cases more frequent
in rural areas than in urban areas? Do girls drop out of school more
frequently than boys?

Is the educational system of the rural areas different from that of the
urban areas? If so, please state if these differences relate to the
structure of schoolir, tlie content of the curricula, the quality of the
teaching provided, material facilities (please give details).

Lo the general cducation curricula include an introduction to rural
activities? ihat are the subjects taught for this purpose? What
arc the programmes specifically intended as an introduction to
rural activities for girls?

Among the difficulties which country girls ani women may encounter in
getting education, please indicate those which affect women in particular:
lack of schools and boardins facilities, cost of studies, distances,

work outside the school, social and cultural factors, lack of information
and guidance, other factors. Please list those you consider to be the
most important.

Please state the measures taken to facilitate the access of country girls
and vomen to education ‘a) at nutional level, (b) at lcecal level.

DEVLLOPMENT

What are the factors considered essential for rural development in your
country? (e.g.: augmentation of agricultural production, modernization
of cural life, creation of new jobs in rural areas, training of qualified
rural supervicory grades, literacy training, rural education, expansion
»f school enrolments, transformation of social and cultural attitudes,
expansion of non-agricultural sectors, etc.)

Do you consider the education of women as imperative for rural development?
Uhich type of women's education is in your view of primary importance

for rural development? Please state the measures taken to facilitate the
intesration of mirls‘' and women's education with the proc..ses of rural
development.

[oos
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Please state the different activities, productive or otherwise, pursued
by women in rural areas. List those which represent important
contributions to economic and social development.

Please indicate the employment possibilities in rural areas offered to
women who have attended a school or completed their studies. Do these
women in fact, pursue occupations corresponding to their qualifications?
Please indicate also the employment opportunities offered to women

in rural areas which are not exploited by them for lack of proper
training. :

DOCU:{ENTATION

Please cite (titles, references, bibliography) the studies or inquiries
carried out on the education of women in the context of rural development
and, if possible, provide the secretariat of UNESCO with two copies of
each report or publication

/cco
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ANNEX V

Some statistical data shoving the number of girls receiving secondury
vocational education and ettending secondary sgricultural schools
(earolments and proportions)

Proportion of pupils
receiving agricul-
turel education to

total aumber of
Total number of pupils Pupils attending second- pupils receiving
receiving secondary ary agricultural secondary vocational
voc . i mal education schools educetion
— ¥ T
Country Year )/ Total Female female Totel Female female Total Pemale
AFRICA
Algerie 1965 3h,685 9,131 28.1 3,076 - - 8.9 -
Ghana 1965 14,950 3,3%9 22.5% 11 b 9.1 0.3 0.1
Madagascar 1965 7,364 178 22 12.h 2.k
Mali 1965 1,47 195 13.8 159 - - 11.2 -
Mauriteanis 1964 197 13 6.6 1 - - 3.5 -
Niger 1965 1153 32 1.3 82 - - 18.6 -
Nigerie 1965 22,610 3,969 11.5 vee ves ces vee
AMERICA, NORTH
Sarbados 1966 2,362 1,29 54.8 ces ves ver ves
Costa Rica 1968 6,518 2,014 31.0 3,730 2,0b 6.7 57.2 100,0
Cuba 1968 46,962 13,699 2.2 3,668 b3 11.9 7.8 3.2
Daminican Repudlic 1966 1,81 861 k7.0 119 - - 6.5 -
Guatemale 1968 10,265 3,995 38.9 ces ves ces ses ‘e
Trinided and
Todago 1967 3,867 2,582 66.9 - - - - -
AMERICA, SOUTH '
Argentine 1968 k85,728 213,748 bk ,0 3,611 9k 10,9 0.7 0.2
Brazil 1968 sh2,b18 162,400 33.6 18,222 2,000 11.0 3.4 1.1
Colombdie 1968 127,02 19,160 62.1 7,930 1,268 16.0 6.2 1.6
Venesuels 2/ 1968 127,347 62,348 48.9 2,03 130 6.4 1.6 0.2
ASIA
Surma 1968 bylhb ves 598 - - 14,4 -
Ceylon 1968 oee 25 - - vee -
Cyprus 3/ 1965 3,807 k62 12.1 233 - - 6.2 -
Indie 196k 480,183 91,026 20.7 17,749 M 1.4 k0 0.3
Iran 1968 19,059 3,701 19.4 2,249 - - 1.8 -
Ireq 1965 1,626 3,797 9.8 1,896 - - 2k.9 -
Japan 1968 1,892,48; 187,062 8.6 91,506 §/ 22,068 ak.1 .8 2.8
Jordan 1965 3,267 253 1.7 m - - 8.3 -
Repudlic of Kores 1767 203,997 52,263 25.6 52,189 b/ 4,163 1.9 25.6 1.9
Syrian Ared
Republic 1965 8,206 1,082 13.2 25 - - 3.3 -
Thailand 1969 ‘o ‘es Va7 510 12,4 ces see
Turkey 1965 133,750 39,292 29.h b, 320 511 11.8 3.2 1.3
Yoemen 1963 L} - - '} - - 100.0 -

,CCC
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Proportion of pupils
receiving agricul-
tural education to
total number of

Total number of pupils Pupils attending second- pupils receiving
receiving secondary ary agricultural secondary vocational
vocational education schools education

Country Year 1/ Total Fenale tczalo Total Fenale tc:;lo Total Fesale
EUROPE
Austria 1965 213,854 82,608 8.6 26,312 11,559 43.8 12,3 14,0
Belgium 1366 352,293 165,209 k6.9 14,903 6/ 8,15 53.8 b2 §8
Bulgarin 7/ 1765 261,22 100,027 38.3 30,207 ‘e Ve 11.6 see
Tzechoslovakia 9/ 1965 267,351 139,91 8.7 Lk,380 20,163 5.4 15.4 1k, b
Finland 1365 15,823 28,922 8.1 h,915 892 18.1 6.5 3.1
France 1969
Lycées . ces cee 16,667 1,523 9.1 ves .ss
Colleges ‘e ceo cee 10,970 6,314 57.6 . cos
Greece 1765 81 ,2ub 13,611 17.0 607 1 1.1 0.7 0.0%
ilungary 1970 ces cee cee 31,992 11,450 35.8 - ‘ee
Jietherlands 1965 554,647 232,116 k2.0 37,125 1,k07 3.8 6.7 0.6
darvay 1965 65,029 24,252 3.4 7,430 8/ 132 L.b 11.5 1.4
Sveden 1965 234,701 116,k29 k9.6 6,339 3,081 L8.6 2.7 2.6
Yugoslavia 1955 k29,076 163,524 8.1 16,163 5,066 31.3 3.8 31
J3SK
USSR 7/ 1965 3,b19,700 1,605,700 L6.9 584,900 211,500 36.2 17.1 13,2
3curceg: Development and trenis in the expansion of education in Latin America and the Caridbbean,
T 8 el T e Rorbetos oyin leer Tube GustomaTerToialaes and Tobago,
Arzentina, Brazil, Colembia and Venezuela
Agricultural education in Asia (Paris, UNESCH, 1971) for Burma, Ceylon, Iran Japan, Republic of Korea,
Thailand
Replies to questionnaire for Belgium, Prance and Hungary
World Survey of Education, V, (Paris, UNESCO. 1971) for other countries
UNESS) Ctatigtiral Yearbook, 1970,
- Yagnitule r11 or negligidble
vee vata not available
1/ Academic year deginning in the calendar year iniicated.
2/ Includine evening courses.
3/ Mot including Turkish schools.
L/ 1neluding enrolments in forestry and fishery schools.
5/ Including deta on forestry and fishery schools.
6/ These data include enrolments in schoois of agronomy, horticuiture and forestry and students of esriculiural

home economics.

e 1 >
N

Including evening courses for workers.

Including evening and correspondence courses.
Ineluding students at {ishery schools.
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ANNEX V1

Nusber of agricultural 1/ students in the total numbar of third-level students,

by sex (enrolments and proportions)

Proportion of
agricultural
students to total
number of third-
Total number ol studeats Agricultural students level students
— ¥ T
Country Year ¢/ Total Female female Total Female female Total Fenale
AFRICA
Algeria 1968 10,681 2,398 22.h 87 10 n.s 0.8 0,4
burundi 1968 361 aQ 6.4 17 - - b7 -
Cameroon 1968 1,899 103 Sk 69 2 2.9 3.6 1.9
Dahomey 1967 115 1 0.9 - - - - -
Gabon 1968 ic 24 80.0
Glans 3/ 1967 5,134 69 9.1 296 19 6.4 5.8 k.0
Ivory Coast 1968 2,943 L28 1k.5 - - - - -
Kenys 4/ 1968 1,878 189 10.1
iLiveria 1967 1,083 201 18.5 130 2 1.5 12.0 1.0
Madegascar 1908 3,629¢ 1,274 35.1¢ 137 20 1k.6 3.8¢ 1.6¢
Mali 1968 b20 k6 10.9 19 - - 18.8 -
Nigeria 1968 9,115 1,39 1k.3 685 uo 5.8 1.0 2.9
People's Republic
of <he Congo 1968 1,485 13 b.9 - - - - -
Sierra Leone 1968 837 153 18.3 68 1 1.5 8.1 0.6
Sudan 1966 8,133 176 8.9 418 18 b.3 b8 2.3
tticted Repudlic of .
Tanzania 53/ 1968 1,410 26 1.8
AMERICA, NORTH
Bardados 6/ 1968 385 19
Canads 3/ 1968 37h,194 132,600
Costa hica 7/ 1968 11,kk9 b,788
Cubs 1968 30,311 13,360
Dominican Republic 1901 L, 086 999
1968 15,757 oes
Guatemsls 1969 13,743 2,55
Mexico 3/ 1969 188,011 36,774
Trinidad amd Tobago 3/ 1968 1,267 289
AMERICA, SOUTH
Argentina 1969 271,406 114,033
razil 1965 155,781 k7,511
1967 212,882
Colombia 1969 76,034 18,666
Paraguay 1959 3,051 9Lko
1968 713
Venesuela 176k k1,372 13,770
1967 58,747 20,288
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ANNEX VI (continued)
Proportion of
agricultural
students to total
number of third-
Total number ~f students Agricultural students level students
Country Year 2/ Total Female r;:;lo Total ~ Female ;:z;lo Total Pemale
ASIA
Burma 1965 22,399 1,182 32.1 520 61 1.7 2.3 0.8
Ceylon 3/ 1965 14,816 b, 754 32.1 9k 13 13.8 0.6 0.3
1966 1k,k22 ves ves 153 ves v 1.1 ves
Cyprus 1968 Lké 226 50.7 26 - - 5.8 -
India 9/ 1965 1,054,273 224,290 21.3 29,943 1713 0.6 2.8 0.1
[ndonesis 3/ 1967 119,039 29,880 25.1 5,499 898 16.3 b6 3.0
Lran 1968 58,194 15,070 25.9 2,475 246 9.9 b2 1.6
Irae 1967 35,31 8,308 3.5 1,232 X 2.4 9 0.4
Japan 1968 1,526,764 438,510 28.17 $1,1%9 2,740 5.3 3.3 0.6
Jordan 10/ 1968 L,om 1,006 25.6 4] - - 0.7 -
Republic of Korea 1968 166,918 43,505 26.1 13,26 1,076 8.0 8.0 2.9
Kuwait 1968 1,320 611 k6.3 - - - - -
laos 1968 5L2 78 1k b - - - - -
Lebanon 1968 33,587 7,208 .5 27 17 1.8 0.6 0.2
Singapore 1968 12,L47 3,939 3.6 - - - - -
Syrian Arab Repudlic 1968 35,005 5.932 16.9 829 b 5.3 2.4 0.7
Theiland 1968 37,141 16,359 kb0 2,681 602 22.5 7.2 3.7
Turkey 1968 143,279 26,187 18.7 b,118 m 9.2 2.9 1.h
WUROPE
Austria 3/ 1968 k9,551 12,005 2k.2 1,674 17 10.4 3.4 1.h
Belgium 3/ 1967 59,172 15,420 26.0 2,106 93 b 3.5 0.6
Bulgaria 11/ 1968 90,02k 43,199 48.0 5,965 2,786 46.7 6.6 6.4
Csechoslovakis 198 103,595 b1k 39.7 11,983 3,213 26.8 1.6 7.8
Denmark 1966 k9,707 17,182 35.8 1,207 19 9.5 2.5 0.7
Federal Republic of
Germany 1968 k20,904 115,165 26.7 6,576 1, 20.8 1.5 1.2
Finland 1965 38,408 18,850 k9.1 1,054 b1l 39.0 .9 2.2
1968 5k ,886 1,384 2.5
France 1965 473,823 12/ ... b,126 0.9
Greece 1967 73,438 23,902 32.5 3,901 k58 1.7 5.3 1.9
Huagary 1968 52,061 23,266 bk, 7 6,868 1,375 20.0 13.2 5.9
1taly 1968 b15,649 159,499 38.b 6,313 223 3.5 1.5 0.1
Malts 13/ 1967 1,512 470 141 - - - - -
Netherlands 3/ 147 17,896 14,406 18.5 3,239 (1) 15.2 b2 3.b
Norvey 3/ 1964 2k,115 6,21k 25.8 cha 51 1.9 2.1 0.8
Poland 11/ 1968 305,561  12k,324 b7 30,696 11,763 38.3 10.0 9.5
Spain 1968 173,255 k3,239 2k.3 L1787 123 2.6 2.1 0.3
Sveden 16/ 1963 113,874 k3,737 36.8 1,131 192 17.0 0.9 0.k

Switzerland 1965 o 32,921 6,526 19.8 306 bk 5.5 2.k 0.7
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ANNEX I (continued
Proportion of
agricultureal
students to total
aumder of thirde
Total number of students Agricultural students level students
¥ E 4
Country Year 2/ Total Female female Total Fenmale female Total Female
United Kingdom
England and Wales 1967 329,962 127,569 8.7 3,k72 595 17.1 1.0 0.5
Northern Ireland 1968 13,331 14/ b,784 24/ 35.9 230 2 10. 4 1.7 0.5
Secotland 3/ 15/ 1967 32,092 10,057 1.3 920 118 12.8 2.9 1.2
Yugoslavia 1968 231, bbb 88,380 38.2 12,580 2,663 21.2 S.h 3.0
USSR
USSR 11/ 1968 b, 469,705 2,091,400 46.8 h27,992  11/,200 7., 9.6 5.6
Sources: UNESCO Statistical Yearbook (1970) and Develo trends i expansion of edyea i
Latin America and the Caribbean, statistiesl Eu, 5%ﬁ§mh5ibn. 1971
NOTES

= Magnitude nil or negligidle
«ss Data not availadble
*  provisional or estimated data

1/ Accordine to the classification used by UNESCO, "sgriculture” includes the followving rields of study: agronemy,
dairying, fisheries, forestry, horticulture, rural science, veterinary medicine and sisilar subjects.

2/ icademic year beginning in the calendar year indicated.
3/ Universities and degree-granting institutions only.

4/ University College of Nairobi only.

2/ University College of Car-es-Salasa only.

§/’ Data refer to the University College of Cove Hill,

i Incl}.\:’l‘iu sultiple counting of students enrolled in more than one field of study; actual total earolment is
11,384,

8/ Data refer to St. Augustine College.

9/ Revised series. Not including intermediate and pre-university courses.
10/ Data refer to east bank only.

1}/ 1Including even'ng and correspondence courses.

12/ rigure comprises 413,756 enrolled in public universities and 60,067 in the grandes Egoles and higher
professionsl schools. Includes sultiple counting of students egrolled in more than one rield of study.

1)/ Including multiple counting of students enrolled in more than one field of study; actual enrolment is 1,h%9.
14/ 1Inclu ‘ag 2,032 (192 female) students enrolled in part-time vocational courses.
13/ PMull-tiae students only.

46/ Including sultiple counting of students enrolled in more than one field of study; actual enrolment is 113,610
(k2,471 female).




