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The Western States Small Schools Project (WSSSP)

developed the Career Selection Education (CSI) program to provide
students from small high schools in Arizona, Colorado, Nevada, New
Mexico, and Utah with: (1) knovledge about s&lf, broad occupational
groupings, the institution and dynamics of society which generate,
define, and lend meaning to occupation, and 3kills useful in a wide
variety of occupations and irtegrated with other areas of the
curriculum; (2) practice in career planning; and (3) training
opportunities for specific occupations. CSE was instituted in 13
project schools during 1965-66 and was operational as a WSSSP project
until August 31, 1968. This report presents: (1) opinions of
students, school administrators, Career Selectior Agents (CSA), and
community employers; (2) descriptions of the studeiats' home
environment, reading habits, and work, school, CSE, and coamunity
experiences; and (3) the evaluation of CSE's curriculum, the
administration, psychological tests and counseling effectiveness,
wvork experience, cost, value in career selection, and interest both
initia’ and in repeating the program. Separat: questionnaires were
developed for each respondent category (present and former students,
CSA's, school administrati~n, and community enployers), describing
the sclool program, and reporting the various test data relating to
both present and former students. All categories felt favorable
tovard the CSE program--its greatest strength was the benefits
derived; its greatest weakness (minimal) was that it was somewhat
boring and disorganized. (NQ)
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INTRODUCTION

The Western States Small Schools Project (WSSSP) is an independent
organization formed by five cooperating state educational agencies:
Arizona, Colorado, Nevada, New Mexico, and Utah. The WSSSP is committed
to the improvement of educational programs in small, rural communities
and is financed bv a combination of funds from the Ford Foundation,
the five stace apencies, the U.S- Office of Education and participating
school districts.

The WSSSP has sought to provide leadership for the development of
qualityv instructional programs that *are appropriate to the small school,
and in pursuit of this goal has identified many problems which restrict
the small school in its efforts, Early it found ample evidence that the
content of the rural school curriculum lagged far behind the needs of
the student. Careful studies (Zeisel, 1963, Iwamoto, 1963, Swanson, 1963)
had found this curriculum to be college oriented and generally lacking
in opportunities for occupational preparation. The need tor improved
career preparation in small high schools became apparent. The importance
of gonvrélizable vocational capabilities in a continually changing occu-
pational market, the need for some basis in expevience for career choices,
and the limited resources of small schools strongly recommended a curri-
culum in those schools which emphasized the development of capabilities
known to be useful in a wide variety of occupations and the provision of
at least exploratory experiences in occupationally relevant tasks. There-
fore, WSSSP developed a program designed to provide students in small high
school with vocational education with a curriculum based on this rationale.

This program,called Career Sclection Education (CSE), was to provide the

student with:




Knowledge about self.,

2. Information about broad occupationai groupings, families of
related jobs and individual jobs.

3. Basic knowledge about the institution and dynamics of society
which generate, define, and lend meaning to occupation,

4, Practice in career planning.

5. Knowledge and skills useful in a wide variety of occupations
and which are integrated deeply with other areas of the
curriculum.

6. Opportunities for training in entry skills for specific occupations,

To implement this curriculum, a variety of strategies were used,
including, the full utilization of community resources, imaginative
application of new educational technology, appropriate instructional
procedures, new kinds of instructional materials, and a new kind of staff
member, the Career Selection Agent (CSA), with major responsibility for
the program.

The Career Selection Education program was incorporated in a proposal
submitted to the Ford Foundation in April of 1965. The proposal was funded
by the Ford Foundation and the program instituted in thirteen préjecg
schools in the five states during the 1965-66 school year. The CSE projects

were operational as WSSSP projects until August 31, 1968 when the funding

period ended. Since that time the programs have been continued at local

district expense.




Purpose of Report

The purpose of this report is as follows:

L.

To report opinions of students, school administrators, Career
Selection Agents (CSA), and employers within the community.

To provide information describing those students participating

in the CSE program: information pertaining to the home environment,
work experiences, early experiences (other than work), reading habits,
school experiences, CSE program experiences, and community work
experience.

To evaluate the CSE program generally: the CSE curriculum, the

CSA and the administration of the program, psychological tests and
counseling effectiveness, work experiences within the community, cost
of the program, value of the program in making job choices, initial
interest and interest in repeating the program. Comments submitted
by respondents are also summarized.

To provide a basis for recommending changes in the CSE program and

to the development of the Integrated Carcer Development Curriculum

program,




Definition of Terms

CSA =~ Career Sclection Agent: A person within the participating high
school assuming primary responsibility for the program with the
school.

CSE Program - Career Selection Education Program: The program designed
to provide individualized programs of career selecticn and career
development,

Community Cooperating Employer: Employers within or near the community
who participated in the CSE program by providing meaningful work
orientation and on-the-job training for high school students.

Former Student: Students who are no longer in high school but who had
been involved in the progfam at one time or another while in school.

GATB - General Aptitude Test Battery: A battery of nine tests measuring
aptitudes in'the following areas: verbal aptitude, numerical
aptitude, spatial aptitude; form perception, clerical perception,
motor coordination, finger dexterity, manual dexterity, and general
learning ability.

Kuder Preference Record: An interest test providing a profile showing
relative interests in the following ten broad areas: outdoor,
mechanical, computational, scientific; persuasive, artistic,
literary, musical, social service, and clerical.

*Occupational Information Inventory: A questionnaire designed to measure
knowledge of wages, attitudes, temperaments, and interests of the
most frequently entered jobs (20 jobs for boys, 15 jobs for girls)
by non-college bound high schoc. students. The purpose of the
inventory is to aid in the counseling process by providing the CSA
information regarding the accuracy of a student's knowledge about
the jobs included in the inventory.

obye




Present Students: Students presently in high school and who at one time
or another participated in the program.

School Administrator: The principal in the high school.

*Skill Inventory: An instrument designed to measure a student's self-
perception of his skills related to the aptitude areas included in
the General Aptitude Test Battery. The purpose of the inventory is
to permit the Career Selection Agent (CSA) to compare the pupil's
self-perception of his aptitudes as measured by this inventory
with his aptitude scores obtained on the CATB.

WSSSP - Western States Small Schools Project: The project title under

which the CSE program is sponsored.

*These instruments were deVeloped‘specifically for the Western States
Small schools project. Information concerning them can be obtained by
writing to Western States Small Schools Project, 7 Utah State Board of
Education, 1670 University Club Building, 136 East South Temple, Salt

Lake City, Utah 84111




Orasanization of the Report

The report consists of four major sections, organized in the follow-

ing sequence: methodolopy, evaluative information, descriptive information,
and summary and conclusions,

The placement of two of these sections warrants special comment. A
ureat deal of descriptive information was obtained about the program and
the various categories of respondents. This information has been placed
in tabular form and is iargely self explanatory to the reader. The inform-
aticn is,in general, supplementary to the evaluative information obtained
about the program. For these two reasons the descriptive information scc-
tion has been placed behind the evaluation section. 1f the reader is not
familiar with the structure of the CSE program generally it may be to his
advantage to refer teo that part of the descriptive information section
concerned with oxporienceé in the CSE program. Such reference may assist
in understanding the CSE program, the characteristics of the program,
cipants, and in reviewing the evaluation section.

All of the results have been summarized in TABLES and FIGURES within
the text. In addition to the written text the reader is strongly encouraged
to carefully review the several TABLES and FIGURES as additional significant

information is contained therein.

its parti-



METHODOLOGY

Questionnaires served as the basis for the information contained
within this veport. All persons drectly concerned with the project
received a survey questionnaire to complete. “There were five different
categories of respondents., ‘These are:

l. Present Students

2. Former Students

3. Career Selection Agents (CSAs)

4. School Administration

5. Community Cooperating Employers

Thirteen schools were involved; namely, Bryce Valley, Cloudcroft,
De Beque, Escalante, Fredonia, Haxtun, Kanab, Meeker, Patagonia, Sahuarita,

Tonopah, Virgin Valley, and Weed.




Questionnaire Development

Separate questionnaires were developed for each of the five categories
of respondents. Aln addition, two other questionnaires, completed by the
(CSA, were prepared  Once describes the program in the school and the other
is a report of the various test data relating to the students, both present
and former.

All questionnaires were first prepared in draft form. The CSAs
at each of the schools were contacted personally and each questionnaire
was reviewed., Suggestions received from the CSAs were incorporated
into the appropriate questionnaire and the final questionnaire was
prepared for distribution.

Copies of the completed questionnaires are included as appendices
A - ¢ to this report.

A review of the questionnaires will reveal that attitudes were
sampled using a variety of questions within each questionnaire. 1In order
to compare the attitudes of the various categories of respondents several

of the questions in each of the different questionnaires are similar.




Distribution and Return of Questionnaires

All questionnaires were mailed to the CSAs at the various high
schools who administered or distributed them to the respondents. Instruc-

tions were provided as to the disposition of cach questionnaire. These

instructions are included as appendix (.

The number of questionnaires distributed and returned is summarized

in TABLE 1 which follows:




cOPY TWAILRBLE

pest
TABLE 1, Ouestionnaires Mailed and Returned
Conmunit y‘
High Carcer | School |[Cooperat-
Present Former |[Selection| Adminis- ing School Test
School Student | Student Agent trator |[Employer | Program Diata

Sent|Ret, [Sent R(%smmﬂ_sen Ret*Sent| Ret*|Sent] Retklsent] set .

Bryce Valley] 61 | 61 | 25 1 {1 - 1 - | - - 1 - | 86 -
Cloudcroft 12 12 {10 - 1 - 1 - - - L - 22 14
.De Beque 301 25 ({20 |13 1 - 1 - |- - 1 - 150 | 36
Escalante 17117128 (14 |1 - 1 - |~ - 1 - |45 -
Fredonia sol43)20 | 4 |1 |-} 1| -] = 1 |=-1{70] "
Haxtun 12} 11 |31 |20 {1 - 1 - |- - 1 - 143 -
Kanab 36 33 |34 - 1 - 1 - - - 1 - 70 6
Meeker 30 | 26 |12 2 11 - 1 -~ |- - 1 - 142 123
Patagonia

115 - |25 - 1 - 1 - - - 1 - |140 -
Sahuarita 75 - 0 - 1 - 1 - - - 1 - 75 -

Tonopah 30 ] 29 | 8 5 1 - 1 - |- - 1 - 138 15
Virgin

Valley 25 | 21 |40 - 1 - 1 - |- - 1 - |65 |20
Weed 10 3110 8 1 - 1 - 1= - 1 - 120 1
Undesig-

nated 1

TOTALS 503 280 |263 |68 13 |9 13 8 181} 75 13 | 9 1745|115
PERCENT

RETURNED - |56 - |26 | - {69 - | 62f a1 |~ fag !l | 1,

* Only totals returried are listed in each of these categoriecs sivee "
was deemed undesirable to identify responses or lack of 1cipines 1o
individual schools,




A roview of TARBLE 1 reveals that of the total number of questionnaires
mafled to the CSAs for administration to present students, only 567 were
returned. It should be noted, however, that two schools did no: return
any questionnaires and thus the large proportion of the non-responses resulted
from these two completely non-respondent blocks of the population. If the
percentage of returns were based on the number of schools that administered
and returned the questionnaires, the percentage of responses for the present
students is 89.4/. The number of questionnaires sent to each school was the
number indicatcd by cach school as being needed. 1t is not known whether the
number requested by the school represents that number actually nceded, or
whether it included one or more surplus questionnaires. To the extent that
the latter is true, the perceutage of returns indicated would be more con-
servative than what is reported above.

The question arises as to the amount and kind of non-response bias
that might exist in the data. The survey was intended to be a4 census
rother than a structured random sample. 1f the data can be considered
to be a census, then the data may be presented in narrative, and various
descriptive forms, indicating the actual naturec of the population. On
the other hand, if the data is a properly constructed sample then various
ctatistical techniques must be used to draw inferences about the nature
of the population, using the sample data as its basis. When such sampling
techniques are used to collect data, non-resjponses can have a significant
effect on the accuracy and reliability of the inference, if the non-
responses result from actual biases felt by the respondent toward the
survey. 1In the present study, the responses constitute a virtual census
except for the complete non-response of the two larger schools. It is

felt that the large proportion of non-responses resulting from
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these two schools returning ro information at all is less likely to have

resulted from some bias on the part of the respondents toward the survey
than might have been true if this same proportion of non-respondents had
been uniformily distributed throuchout all the schools.

The data was, therefore, treated as census data and the information
derived therefrom is presented in narrative and descriptive form. 1In
so far as the eleven reporting schools are concerned, the data is virtually
a census, and the report represents the information on these ecleven schools.
If it can be assumed that the other two (non-reporting) schools were not
significantly different from all the other schools with respect to the type
of CSE program offered, the characteristics of the present students involved
and the orientation of the CSAs and school administrators, then the informa-
tion presented in this report can be considered to be applicable to the entire
program. TIf this assumption does not hold, then the report applies only
to the eleven reporting schools.

The above reasoning cannot be applied to the non-responses in the
former student and community cooperating employers data. 1In these cases
the former students and employers could clect to either fill out the ques=
tionnaire and return it, or not, as they saw fit,. Again, a large block of
non-responses resulted from a complete lack of returns from former students
from five of the thirteen schools, but this time substantial non-responses
were alsolfound in tl.e schools from which returns were received. Ther«fore,
non-response bias may very well exist in the evaluation of the program by
the former students. Because there was no way to control, or determine to
what extent non-response was due to the inability of the CSAs to get the
questionnaires into the hands of former students, it is rot nossible to

evaluate the type, or significance, of any non-response bias that might




exist in the data. The sample of former students is not a statistically
random sample, and, therefore, inferential statistical processes cannot
justifiably be applied to the data., ‘The data is reported as received and
represents the perceptions and feelings about the program by those former
students who did complete and return the questionnaire. The same is true
of the Community Cooperating Employers,

In the case of the CSAs and school administrators, non-responses
could have some effect on the reliability of the information p' esented
because of thé very small size of the populations to begin with. Nine
of the thirteen CSAs returned their questionnaires as did eight of the
thirteen school administrators. Again, if the assumption of a fair dcgree
of uniformity in the various programs, and the orientations of the CSAs
and “he administrators, holds, then the raported information presents the
characteristics of the program as scen by these two groups in total.

If the assumption does not hold then the reported information represents
the feelings and attitudes of the eight or nine respondents who did
return their questionnaires,

Questionnaires requesting test data from the psychological instruments
used in counseling were not returned in adequate numbers to be of any use,
Only fiftcen percent were returned and, on most of these, the information
was incomplete, thus making any of the planned analyses impossible. It
would appear (that ce-ords of test data were not kept by the schools in

any organized manner.
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Limitations of Study

It should be noted that the evaluative information which follows is
judgmental in nature. That is, it relies almost entirely upon the opinions
and attitudes of the respondents. This report does not, then, evaluate the
CSE program by using a controlled study to measure the gains resulting
from experiences in the program. At the same time, however, it should be
recognized that attitudes and opinions are of considerable importance and
do constitutr ' meaningful aspect of an evaluation of such a program as
this.

Problems of non-response have been discussed in the previous section,
but a few more comments might be warranted. In a project of this type the
frame of reference needs to shift somewhat from the typical problems
resulting from questionnaire non-response. In determining the value of a

program such as the CSE program, one can place tonsiderable emphasis on

the responses of those who returned questionnaires. If the responses
are sufficieatly favorableto conclude that the benefits derived more
than offset the cost, then the value c¢f the program can be justified.
Such a conclusion could be justifled even if all of the non-respondents
were totally negative. Such, however, is highly unlikely in this case.
In fact, it could be argued that non-respondents are more likely to be
indifferent, as opposed to being strongly negative. In comparing the
responses of former students with the responses of present students to
certain questions, the consistency between the two gro.ps s striking.
Such agrgements would probably argue against significiunt distortion
because of non-response bias.,

1t will be noted that the present and former ctelont precticmne: @§

are quite lTonv,  the length is Hikely to have bad some ot loracs on fhe




non-response, primarily with the former students. 1n the case of the
present students, length would be less of a factor because the instrument
was administered during the school hours.

It is difficult to krow for certain how accurate the responses are;
however, after reviewing several of the questionnaires in their entirety
it is felt in zencral thet the responses are accurate. Perhaps the one
exception wouid be with some of the '"present students." A review of some
of their comments revealed that they dislike completing questionnaires.
While this in and ¢f itself does not mean inaccurate responses will be
given, it dues suggest that such is more likely in a controlled testing
situation where the student is "required'" to complete the questionnaire,
Accuracy with former students does not appear to be an issue. These
individuals would likely just fail to re¢spond rather than to take the time
and deliberately falsify their answers. In gencral, it is felt the in-
accuracy of response is not a problem. However, if such in fact existed,
it should be noted that the nature of the project would suggest that the
distortion would be in thz uegative direction; and the results obtained would
be conservative and would tend to reflect a less positive position than

actually is the case,
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Anulzsis

In reading the results of the survey the reader should be aware
of several points.

As discussed previously, it has been assumed that the subjects
surveyed represent a census rather than a sample. Therefore, descriptive
statistics have been used in reporting results, with the majority of
results being presented in terms of percentages and means.

I1f one compares the results summarized within this report with the
information requested in the various questionnaires it will be obvious
that not all of the ramifications of the information available has been
considered. However, hopefully the major and more obvious issues have
been treated.

In spite of the attempt to refine all questions prior to the actual
administration, some of the questions were subsequently shown to be
inadequate when considered in light of the responses obtained. The
responses to these questions have not been included in this report.

Tt will be noted th:t most of the attitudiral questions included
the alternative 'Not Applicable." 1In the analysis of such questions
those responding NA were eliminated from thé analysis of that question,
as were those who did not respond. Thus, only the responses of those who
felt qualified to make a judgment were used. As a result, when reviewing
the TABLES, the reader will recognize that the total number replying to the
different questions will vary.

It should also be noted that in some instances percentages do not
total to 100%. This is due to rounding.

Several of the items within the questionnaire required the respondent

to indicate whether he Strongly Agreed, Agreed, had No Opinion, Disagreed,
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or Strongly Disagreed with the statement. Tn the preparation of the
tigures a letter code representing the feeling-response have been used

rather than writing the words out. These are as follows:

SA Strongly Agree
A - Agree

NO

No Opinion
D - Disagree

SD

Strongly Disagree

Several of the tables have subparts (A, B, C, D, etc.). In referring
to a specific subpart in the text or in cross-referencing tables and figures,
a combination of the subpart designation together along with the table number

have been used. (Example: TABLE 30B refers to part B of TABLE 30.)
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EVALUATIVE INFORMATION

This scction of the report presents an evaluation of scveral aspects
of the CSE program. Areas covered include the CSE curriculum, the CSA and
administration ov the program, psychological tests and counseling
effectiveness, work experiences in the community, cost of the program,
the value of the program in making job choices, initial interest and

interest in rcpeating the program, a summary evaluation, and responses

to open-ended questions completed by the respondents.




CSE Curriculum

Evaluation of the Program

In general, the present and former student participants, and the CSAs
all feel that Field Trips, Work Experience, and Cucst Speakers are more
beneficial and interesting than arc such activities as Films and Film Strips,
Interviews, Records and Tapes, and Programmed Materials. The World of Work
course was considered only by CSAs but tended to fall between these two other
peneral classifications of activities. (Sece TABLES 2, 3, 4, and 5 for de-
tails, and TABLE 6 and 7 for the summary).

In looking at the evaluation of the specific activit{es of Field Trips,
Guest Speakers, and On-the-Job Experience the above observation is substantiated.
All of these activities were very much approved of by present and former
students, and were felt by the CSAs to be both bencficial and interesting. In
cach case there were very few individuals indicating any disagreement with the
statements reflecting the perceived merits of each of these activitics.

The former students ranked Guest Speakers substantially lower than did
the present students and the CSAs. However, it is possible they were recalling
Guest Speakers and Interviews as being somewhat the same, and they ranked in-
terviews higher and in the same general group as Ficld Trips and Work Experience.
Another possible explanation is that active participation in an activity such
as a field trip or a work experience stays with the participant longer than
passive participation as would be the case in a guest lecture. It is also
conceivable that as a function of program development there may have been

some difference in the "quality" of spcakers appearing before the two groups.




TABLE 2, Evaluation of the activities of the CSE program which were con-
sidered most beneficial by the CSAs by the frequency of the ranks assigned
to cach activity, (See TABLE 6)

Averag Ranks

Ranked Activities Rank 1 2 3 41 5 6 7 | NA
Field Trips 2,11 | 4 3 - 1 1 - - -
Work Experience 2,38 | 5 - 1 1|~ - 1 1
Cuest Speakers 2,67 | 2 2 3 1 1 - - -
World of Work Course 2,26 | 3 1 2 2 11 - - -
Films and Film Strips 3.78 | 2 - 2 1 |2 2 - -
Records and Tﬁpes 4,78 | - 2 1 - |2 2 2 -
Programmed Materials 4.86 | - 1 - 2 |1 2 1 2

TABLE 3, Evaluation of the activities in the CSE program which were cone~
sidered most beneficial by the present students by the frequency of

response to the following evaluations., (See TABLE 6)

Weighted Evaluation
Ranked Activities Average | Helped Helped ] Didn't Didn't
Value a Lot Some Help Have Expd
Work Experience 1,40 67 34 4 122
tuest Speakers 1.54 97 87 9 37
Interviews 1,61 71 70 11 70
Field Trips 1,65 64 78 11 74
Films and Film Strips 1,69 78 118 13 22
Sirmulated Experience 1.76 41 67 12 102
Programmed Materials 1.78 56 108 16 45
Records and Tapes 1.88 37 83 20 81




NOTI:

The weighted average value shown provides a measure of ranking the
various activities and gives some indication of the relative importance
of the activities. The weighted average figure was obtained by assigning
a value of 1, 2, 3, for the value terms. "Helped a Lot", "Helped Some",
"Didn't Help'" respectively, and then weighting these values by the number
of students responding to each measure of evaluation. To provide an
cxample=---the average value for "Work Experience' was calculated as

follows:

(L x 67) + (2 x34) + (3 x4) = 147 = 1.40

67 + 34 + 4 05

The ranking that resulted can be easily justified, but one must be a
bit careful in using the values as good measures of relative importance.
If the assumption that there is an equal interval of '"value" between the
three evaluative measures, then the ratios of the numbers have meaning--~if

*

this assumption does not hold, then the explicit ratios between the numbers

is not a reliable measure of relative value in the program.
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FABLE 4. Evaluation of the activities in the CSE program which were con-

sldered most beneficial by the former students by the frequency of response
to the following evaluations. (See TABLL 6)

Weighted Evaluation
Ranked Activities Average | Helped Helped | Didn't |Didn't

Value a Lot Some Help lHave Exp,
Work Experience 1,36 22 10 1 32 '
Field Trips 1,56 26 23 3 14
Interviews 1,60 21 25 2 18
Programmed Materials 1.67 24 29 5 8
Siyulated Experience 1,71 14 21 3 28
Guest Speakers _ 1,77 13 22 4 26
Films and Film Strips 1,80 15 41 3 7
Records and Tapes 2,02 7 19 8 31

TABLE 5. Evaluation of the ranking of activities in the CSE program
which were considered most interesting by the CSAs by frequency of the
ranks assigned to each activity. (See TABLE 7)

hverag Ranks

Ranked Activities Rank 1 213 4 5 6 71 NA
Field Trips 1,78 5 3 1]- - 1 - - -
Cuest Speakers 2.44 1 512 - 1 - - -
Work Experience 2,75 4 - 11 2 - - 1 1
World of Work Course 3.44 2 - 13 2 1 - 1 -
Films and Film Strips 3.89 1 1]1 2 3 1 - -
Records and Tapes 4,50 1 - |- 2 3 2 - 1
Programmed Materials 5.14 - - 11 1 2 2 1 2

22-




TARLE 6o Summary of ranking (TABLES 2.,

3., and 4,),
activities by various groups of respondents according to the average
perceived benefit, (The rankings were made by a forced ranking
system with 1 as the highest rank and 7 or 8 as the lowest,)

Ranking of

Average
Activity Ranking
By Career Selection Agents
Ficld wrips 2,11
Work FExperience 2,38
Guest Speakers 2,57
World of Work (lass 2,67
Films and Film Strips 3,78
Records and Tapes 4,78
Programmed Materials 4,86
By Present Students
Work Experience 1,40
(‘'uest Speakers 1.54
Interviews 1.62
Ficld Trips 1.65
Films and ¥Film Strips 1.69
Similated Experience 1,76
Progrimmed Materials 1.78
Records and Tapes 1.88
By Former Students

Work Experience 1.36
Field Trips 1.56
Tnterviews 1,60
Programmed Materials 1.67
Simulated Experience 1.74
Guest Spesgkers 1.77
Films and Film Strips 1,80
Records and Tapes 2,03




TABLE 7. Ranking of activities by the CSA s according to their

feelings of how interesting the activity was.

Rankings were made

by computing the average degree of interest shown.

Activity

Average
Ranking

Field Trips

Guest Speakers

Work Experience
World of Work Class
Films and Film Strips
Records and Tapes
Programmed Materials

1.78
2,44
2,75
3.44
3.89
4.50
5.14




Community Occupational Experience and Work Simulation

Both the present students and the former students were in agreement
(697 and 787 respectively) that on-the=-job experience was helpful in learn-
ing a skill, In add.tion 747 of the present students and 867% of the former
students cither agreed or strongly agreed that the experience was useful in
learning about an occupation, (see TABLE 8 and FIGURES 1 and 2).

It should be noted that the:s. are the feelings of the studente who parti-
cipated in this agtivity. There were a relatively large number of the total
students who indicated that this question was not applicable to them. If
this is interpreted to mean that they did not have any community work ex-
perience as part of the program, it follows that there were a large number
of students that did not have this experience. The proportions of students
who ¢«d not have work cexperience were about 397 of the present students,
and about 447 of the former .students. Because work cxpericence was ranked
so highly by thosce participating it would appear that this might be an area
that could stand improvement in the CSE program, The improvement would take
the form of making work experience available to a larger proportion of the
students in the program. while former students tended to approve of this
activity more strongly than the present students, both as a device for
learning a skill and as a pedagogical tool for learning about different
occupations, both groups responded positively to the experience.

The CSAs rauked Work Experience as second and third respectively as
far as benefit and interest were concerned (TABLE 6 and 7). At the same
time 627 of the CSAs feel that in subsequent years the number of different
occupations a student should be able to investigate should be increased
(see TABLE 9 and FIGURE 3). 1t would appear reasonable to include in this

additional effort increased attention to the community work experience




dimension of the program.

Work simulation was not ranked very high by either present or former
students (TABLE 6). 1t may be the case that if greater effort were made
to make the work simulation a closer approximation of a true work experi.
ence such an effort could increase the opportunity for more students to

participate in this kind of experience.
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TABLE 8. Responses to statements by present and former students
relative to occupational experience in the community,

Present| Former |
A. STATEMENT: Exploratary on-the-job N A | N s
experience was an effective means of
learning about a specific occupation. !
(See FIGURE 1) !
|
Strongly Agree 50 | 33 15 1 36
Agree 61 | 41 | 21 | 50
No Opinion 34 | 23 4 9
Disagree 3 2 2 5

Struagly Disagree 1 1 0 0

1491 100] 42 |100

B. STATEMENT: On-the=-job training in
the community helped me learn a useful
skill. (See FIGURE 2)

Strongly Agree 51 {37 | 15 | 40

Agree 44 | 32 14 | 38
No Opinion 37 | 27 6 | 16
Disagree 6 4 1 3

Strongly Disagree 1 0 1 3

139 100| 37 {100

TABLE 9. Feelings of the CSAs relative to increasing the number
of occupations a studert should investigate. (See FIGURE 3)

!
STATEMENT: Next year I would increase the N
number of different occupations a student
could investigate,
Strongly Agree 1 12
Agree 4 | 50
No Opinicn 2 25
Disagree 1 13
Strongly Disagree 0 0
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Present Students Former Students
% N =149 50 N= 42
50
4]

40 36

33
30

23
20
9

10 5
0 2 1 0

SA A NO D SD SA A NO D SD

FIGURE 1. Relative frequencies of responses by present and former
students to the statem ent,"Exploratory on-the-job expcrience was an

effective means of learning about a specific occupation.'" (see Table
8A)

Present Students Former Students
N =139 N= 37
% 40
40 37 38
32
30 2
20 16
10
4 3 3

0 1o I S |

SA A NO D SD SA A NO D sD

FIGURE 2. Relative frequencies of responses by present and former
students to the statement, '"On-the-job training in the community

helped
me leain a usefal skill. " (sece Table 813)

4
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FIGURE 3. Relative frequencies of responses by CSAs  to the state-
ment,""Next year [ would increasce the number of different occupations
a student could investigate.' (see Table 9)
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Field Trips

There is strong agreement that Field Trips were helpful in learning

about different occupations. Nincty-onc percent of the former students

cither agreed or strongly agreed in this regard. ‘the present students

were less emphatic with 797, but still nevertheless a substantial percen~

tage; only 37. disagreed to any degree. (see TABLE 10 and FIGURE & and 5).
When asked whether they felt that the program would be benefited by

more field trips both groups were not as strong in their agreement as they

were about them being helpful in the first place. Although it should be

pointed out that the percentage for both groups in favor of more field
trips is still substantial, 687, for fermer students and 707 for present
students. This might suggest to a limit~d degree that while students
agreed that field trips were helpful, there were some who felt there
was generally enough of such field trips incorporated in the program. This
attitude was particularly evident in the case of the former students who
were in strong agreement about the usefulness of field trips but were
generally in agreement (as opposed to strong agreement) that the program
would have been better with more field trips.

The CSAs had strong feelings that their programs needed more field
trips with greater variety. (see TABLE 11 and FICUR™ 6) They felt
equally as strong about the value of the field trips, and the World of

Work course in helping the students to understand occupations in the

world of work.
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TABLE 10. Responses to statements by present and former students
relative to ficld trips in the CSE curriculum, :

Prosoent | 'ormoer
A. STATEMENT: Field trips were helpful N o N .
in learning about different occupations. ’
(See FIGURE 4)

4

Strongly Agree 581 32 | 27!

Agree 84147 | 24 | 43
No Opinion 33] 18 5 9
Disagree 41 2 0 0
Strongly Disagree 3 1 0 0

182 | 100| 56 ;100

B. STATEMENT: The program would have been
better i{f we had taken more ficld trips to
study different occupational opportunities.
(See FIGURE 5)

Strongly Agree 75| 34 11 17
Agree 80| 36 | 33 | 51
No Opinion 441 20 13 20
Disagree 19 9 8 12
Strongly Disagrec 3 1 0 0

221 ] 100| 65 {100

TABLE 11. Responses by the CSA to a statement about field trips.
(Sce FIGURE 6)

™

STATEMENT: I think we need more field trips to N

a greater variety of places. "_"—+_'_'*
Strongly Agree 5 63
Agree 3 | 37
No Opinion 0 0
Disagree 0 0
Strongly Disagree 0 0
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Present Students Former Students

% N =182 N=56
50 47 48
43

40

32
30
20 18
10

9

0 I_Z_] 1 ] 0 0
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FIGURE 4. Relative frequencies of responses by present and former
students to the statement , '"Field trips were helpful in learning about
different occupations.' (See TABLE 10A)

Present Students Former Students
N =221 N=65
% 5]
SO
40 36
34
30
20 20
20 17
12
9 ——t—
10 ,.._h]
0 ! 0
SA A NO D SD SA A NO D SD

FIGURE 5. Relative frequencies of responses by present and former
students to the statement, ""The program would have been better if we

had taken more field trips to study different occupational opportunities, "
See TABLE 10B)
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FIGURE 6. Relative frequencies of responses by CSAs to the state-

ment, "I think we need more field trips to a greater variety of places. "
(See TABLE 11)




Guest Speakers

Present students, former students, and CSAs, in general) agree that
guest speakers were helpful in providing information about jobs., (see
TABLES 12 and 13, and FIGURES 7 and 8). Only 2% of the present students
and 47. of the former students felt that speakers werc not helpful while
847. of the present students and 73% of former students agreed or strongly
agreed that this activity was helpful. Of the CSAs, 877 felt that guest
speakers provided valuable information.

As was presented in a previous section, program activities were

ranked according to their perceived bencfit and interest (see TABLES 6 and
7). Guest speakers were ranked 3rd by the CSAs, 2nd by present students,
and 6th by former students. Rcasons for this disparity between present

and former students have been discussed previously. However, in spite of

a rank of six, former students were still in ggneral agreement that speakers

were valuable.




TABLE 12. Responses from present and former high school students
relative to the value of the guest speaker activity in the CSE pro-
gram. (Sce FIGURE 7)

Presoentf Pormoer
STATEMENT: The speakers I listened to N o, N »
were helpful in giving me information
I didn't have about various jobs.
i
Strongly Agrce 47 | 22 i 7 14
Agree 130 | 62 | 30 i 59
No Opinion 28 14 12 , 23
Disagree 3 | 1 2
Strongly Disagree 3 1<L 1 2
211 100! 51 1100
TABLE 13. The CSAs evaluation of guest speakers in the CSE
program, (See FIGURE 8)
STATEMENT: Guest speakers provide a valuable N
source of information about various jobs,
Strongly Agree 1 12
Agree 6 | 75
No Opinion 0 0
Disagree 1 13
Strongly Disagree 0 0
8 (100
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Present Students Former Students
= 221 N = 8]
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14 14
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FIGURE 7. Relative (requencies of responses by present and
former students to the statement, "The speakers I listened to
were helpful in giving me information I didn't have about various
jobs. (Sce¢ TABLE 12)
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FIGURF 8. Reclative frequencies of responscs hy CSAs  to the

statement, "Guest speakers provide a valuable source of infor-
mation about various jobs," (L. :ABLE 13)
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Interviews

As with other activities all threc groups (Present Students, Former
Students, and (5As) were in agrcement that interviews were helpful, The
distributions were about the same for present students and former students,
with 747 of the presen: students and 847 of the former students being
in agrcement or strong agreement that interviews "taught me things I
didn't know before" (see TABLE 14 and FIGURE 9). ALl of the CSAs agreed
that interviews were a good way for students to learn about an occupation
(see TABLE 15, and FIGURE 10),

In ranking of activities the "interviews" were ranked third by both
the present students and former studeints (see TABLES 3 and 4). Interviews
suggest a participative activity where the student can interact with the
interviewer in discussing various issues. Such interaction is probably a
factor contributing to the positive impression exhibited by the students

toward this activity,
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TABLE 14, Responses from present and former high school students

relative to the value of intervicws used in the CSE program. (See
FIGURE 9)
Proesont| Forme:
STATEMENT: The interviews I had with people N » N » 1
in different occupations taught me things - -
I didn't know before.
Strongly Agree 43 123 | 18 | 33
Agree 94 | 51 | 28 | 51
No Opinion 40 | 21 81 14
Disagree 9 5 0 0
Strongly Disagree 0 0 1 2
186 |100 | 595 1100

TABLE 15. The CSAs 1impression about the value of interviews in

the CSE program. (See FIGURE 10)

STATEMENT: Having interviews with people in
different occupations seemed to be a good way
for students to learn about an occupation.

Strongly Agree
Agree

No Opinion
Disagree

Strongly Disagree

N
0 0
7 {100
0 0
0 0
0 0
7 (100
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Present Students Former Students
N = 186 N = 55
o4 51 1
50 I_”"—
|
40 '
33
30 '
23 )
o
20
| 14
10 | 5
‘ | 2
0 ' i ] | Q L | gy
SA A NO D 8D SA A NO D SD

FIGURE Y, Relative frequencies of responses by present and
former students to the statement, "The interviews I had with

neople in different occupations taupht me things I didn't know

before," (See TABLE 14)
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20

1v
0 0 0 o0
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FIGURE 10, Relative frequencies of responses by CSAs to the
statement, "Haviug interviews with people in different occupations

seemed to be a good way for students to learn about an occupation, "
(See TABLE 15)
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World vof Work Class

All of the CSAs felt that the World of Work course was valuable to
students in broadening their understanding about the world of work (scc
TABLE 17 and FIGURE 12). About 807 of cach student group indicated agree-
ment that the course helped thewm become familiar with a vocation of their
interest (sec TABLE 16 and FIGURE 11). 1t will be noted that both the
degree and distribution of agreement characteristics between the present
students and the former students were consistently similar.

In the ranking of CSE activities, the World of Work course seemed to
fall in about the middle, between work experience, field trips and guest
speakers on one hand and those activities that were ranked ir the lower
half of the group of activities, i e., films and film strips, records and

tapes, and programmed materials (see TABLES 2 and 6).
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TABLY 16. Responses from present and former high school students

relative to the help given by the World of Work Qurse in the

CSE program. (See FIGURE 11)

Presont] Formoer
N 2 N A,

STATEMENT: The World of Work class helped
me become familiar with a vocation of my
interest,

Strongly Agree 61 28 13 | 24 |
Agree 116 | 52 | 31| 59
No Opinion 32 14 7 13
Disagree 9 4 2 4
Strongly Disagrce 4 2 0 0

222 |100 | 53 {100

TABYE 17, The CSAs impression as to the value
of the World of Work Course to the students.
(See FIGURE 12)

N %
STATEMENT: I think the World of Work class
was valuable to students in broadening
their understanding of the World of Work.
Strongly Agree 5 |63
Agree 3 137
No Opinion 0 0
Disagree 0 0
Strongly Disagree 0 0
8 100
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FIGURE 11. Relative frequencies of responses by present and
former students to the statement, '"The World of Work class
helped me become familiar with a vocation of my interest, "

(See TABLE 16)
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FIGURE 12. Relative frequencies of responses by CSAs to the
statement, "I think the World of Work class was valuable to stu-
dents in broadening their understanding of the World of Work. "
(See TABLE 17)




Reading and Study[ug

In evaluating the amount of (ime spent in reading and studying about
different occupations, 557 of the present students and 517, of the former
students felt that most of the time was spent in this kind o. effort. At
the same time a rather substantial part, 267. of present students, and 277
of the former students disagreed. This would reflect that some of the
programs relied heavily on such activities, while other programs had a
wreater variety of non~reading activities (see TABLE 18A and FIGURE 13).
In spite of the fact that slightly better than 50/ of both student groups
felt that most of the time was spent reading, they did not in general feel
that too much time was spent reading (see TABLE 188 and FIGURE 14). 1In
both groups there was disagreement in this regard. Thirty-two percent of
the present students, and 287 of the former students felt they did too
much reading and did not have enough other activities, while 437 of the
present students and %57 of the former students did not feel the reading
to be excessive. Reading and studying is apparently recognized by nearly
half of the students as a significant prerequisite for learning about
occupations. About 257, of the students in both groups expressed no opinion,

The importance of reading and studying seems to relate to the overall
ranking of the World of Work course by the CSAs in terms of bencfit derived
and interest displayed by the student (a ranking of 4th in a group of 7
reported activities), (see TABLES 2 and 6).

One additional point of significancc, aside from the issue of reading
and studying, is the fact that the distribution of the responses to the two
Statements in TABLE 18 relating to reading and studying varied from the

pattern frequently observed. As will be noted the response pattern tends




to ciuster in either the favorable or unfavorable direction. The pattern
of responses observed with respect to these two statements of the question-
naire would suggest that students read and consider the statements and
alternatives before responding, rather than just glancing down a list and

responding to all statements in the same manner.

A




TABLE 18. Responses from present and former high school students
relacive to the value of reading and studying about different
occupations,

Present | Former
A.  STATEMENT: Most of my time in the CSE N o N ” 1
program was spent reading and studying 1
about different occupations.

(See FIGURE 13)

Strongly Agree
Agree

No Opinion
Disagree

Strongly Disagree

B. STATEMENT: In my opinion we did oo
much reading and didn't have enough films,
field trips, speakers, interviews, etc.
(See FIGURE 14)

Strongly Agree

Agrce

No Opinion
isagree

Strongly Disagrce
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FIGURE 13. Reclative frequencies of responses by present and
former students to the statement, '""Most of my time in the CSE

program was spent reading and studying about different occupa-
tions." (See TABLE 18A)
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FIGURE 14, Relative frequencies of responses by present and
former students to the statement, 'In my opinion we did too
much reading and didn't have enough films, field trips, speakers,
interviews, etc.'" (See TABLE 18B)




CSA and Administration of Program

Some of the questions responded to by the various categories of respondents

were designed to evaluate the CSA and the administration of the CSE program,
For example, the present and former students were asked about the help received
from the CSA, and his sincerity and initiative demonstrated in performance of
his activities in the program,

The CSAs were asked questions designed to give some impression about
the help and support they received from the local school administration and
from the WSSSP central office. Also, the school administrators were asked
about their feelings toward the program, the Community Cooperating “mployers
were questioned about the help and support they received, and the CSAs com-
mented on the grade in which they felt the program should be started to be
most effective,

All categories of respondents were in general agrecement that the
program was well administred by those in positions of responsibility,

There was strony agreement by the present and former students that the
CSAs werc helpful and sincere in their efforts. Between 87% and 927 of both
student groups expressed themselves in the positive direction. (sec TABLE 19A
and FIGURES 15 and 16,. Though not strong, there appears, from a review of
TABLE 19B and FIGURE 16, to be a slight tendency for the preéent students to
question the sincerity of the CSAs. This observation stems from the fact that
the overall pattern of responses to this question shifts slightly in the neg-
ative direction when compared to the responses of the former students. In
addition, there are 7% of the present students who question the CSAs sincerity

as opposed to 57 of the former students. While the significance between these
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two percentages might be questioned, it does appcar noteworthy that four of the
7. of present students indicated strong disagreement with the notion that the
CSA had a sincere desire to help., At the same time none of the former students
responded to the same depree in the negative direction,

The question about the initiative of the CSA in starting the program
vrevealed that the former students were in much stronger agreement about the
CSAs initiatory role than the present students are. 'This is as one might
expect it to be because the present students would be inclined to see the
program as an on-going program, similar perhaps to other existing programs
in the curriculum. In other words, the prescnt students sce the CSA as a
perpetuater of an existing program rather than the initiator of a new prog-
ram. (sec TABLE 19C and FIGURE 17). On the other hand, the former students
were closer to the iniviation of this "new" program and likely witnessed the
activitv of the CSA in getting the program moving. As a result they might
be expected to feel that the CSA was instrumental in initiating the program,

The CSAs perceive their administrators as being generally supportive.
However, there was a fairly strong indication that the CSAs felt they nceded
mere time to adequately prepare occupational rescarch materials for use by
the students in the program. Perhaps this relates to the fact that the CSAs
usually carry other responsibilities in addition to their CSE work load.

A careful consideration of time limitations appears impovtant if the CSE
program is to be strengthened and improved. (see TABLE 20 and FIGURES 18,
19, and 20).

The CSAs all agree that their principals supported them in what they
were trying to do (TABLE 20C), and the principals all felt taat the CSAs
were capable people with the capacity for helping students in learning about
various work and career opportunities. Eighty-seven percent of the principals

indicated their intentions to provide increased support in the way of avail-
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able materials for the CSE program. The principals generally expressed an
interest in the program, although 637 indicated that their administrative
duties kept them from being as familiar with the program as they would have
liked. (sce TABLE 21 and FIGURES 21,22 and 23).

The CSAs by and large (87%) indicated a feeling of general well being,
and felt that they enjoyed their experiences and satisfactions reccived for
their participation in the program by helping students make more intelligent
carecr decisions. (sce TABLF 23 and FIGURE 26)

The majority (53%) of the Community Cooperating Employers felt they had
received adequate help from the CSAs; 26% felt they should have received more
help. The statement in this case was phrased in a negative context indicating
a dissatisfaction with the help received, and the replies were in general
disagreement with the implication that they had not reccived sufficient help
and cooperation. (sce TABLE 22A and FIGURE 24). Somewhat the same situation
existed in regard to the way the CSAs felt about the help they received from
the WSSSP central office in setting up the program. Although most indicated
they felt the help was adequate (627) there was still a sizcable proportion
(387) that cither had no opinion or disagreed that they had received all the
help they felt they could have used. (see TABLE 22B and FIGURLE 25).

The CSAs were asked to express their opinion as to the grade in which
they feel it best to start the CSE program. The CSAs differed in their
opinions, ranging from the 7th grade to the 1l1th grade. No one felt the
program should be reserved for initiation in the 12th grade. (sec TABLE 24

and FIGURE 27). It should not be inferred from this that no program should

be offered during the 12th grade, but only that the program should not begin

at that grade level. Although a question was not presented in this regard,




it would appear rather important that once started, the program should be
designed tn provide increasingly meaningful expericnce through all subsequent
grades, thus leading to realistic job choices upon the completion of the

student's high school experiences.
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TABLE 19. Responses by present and former students in evaluating
certain characteristics of the CSAs by replying to the following

statements.

T T - [eroscnt] former
A. STATEMENT: The CSA in my school was N | % | N | 4|
able to help me with information about
different occupations. (See FP'IGURE 15)

i
|
Strongly Agree 78 { 35 29% 45
Agree 117 7 521 30: 47
No Opinion 19 q 2 3
Disagree 6 3 3 5
Strongly Disagree 3 1 0 0
]
223 {100 | 64§ 100
B. STATEMENT : The CSA in my school had 5
a sincere desire to help us make better
career choices. (See FIGURE 16)
Strongly Agree 66 | 29. 23 36
Agree 112} 49 . 29 45
No Opinion 37 l16: 9 14
Disagree 6 3 3 5
Strongly Disagree 8 4 0 0
229 | 1001 64 100
fr
I
C. STATEMENT: The CSA was able to siart
a program in our school that we had never
had before. (See FIGURE 17)
Strongly Agree 41 | 201 26! 40
Agree 89 42 36 55
No Opinion 60 | 28 2 3
Disagree 16 8 1 2
Strongly Disagree 5 2 0 0
2111 100{ 65| 100
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FIGURE 15, Relativ ‘equency of responses by present and
former students to't tatement, "The CSA in my schoo was
able to help me with .u.urmation about different occupations, "
(See TAELE 19A)
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FIGURE 16, Rel.tive frequency of responses by prescnt and
former students to the statement, "The CSA in my school had
a sincere desire to> help me make a better carcer choice,"
(See TABLE 19B)
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FIGURE 17, Relative frequency of responses by present and
former students to the sv .ement, "The CSA was able to start
a program in our school that we had never had before.! (Sece
TABLE 14C)




TABLE 20. Evaluation of support received by the CSAs. from the
school administrators as evidenced by the following statements.

A. STATEMENT: For the most part, materials N i
are available to conduct a good CSE program
in my school. (See FIGURE 18)
Strongly Agree 3 37
Agree 4 50
No Opinion 0 0
Disagree 1 13
Strongly Disagree 0 0|
]
8 | 100
B, STATEMENT: 1 need more time to prepare
materials for students to use in their research
of specific occupations. (See FIGURE 19)
Strongly Agree 4 50
Agree 2 25
No Opinion 2 2
Disagree 0 0
Strongly Disagree 0 0
& | 100
Co STATEMENT¢ My principal has supported me
in most of the things I have tried to do. (See
FIGURE 20)
Strongly Agree 4 50
Agree 4 50
No Opinion 0 0
Disagree 0 0
Strongly Disagree 0 0
8 | 100
i

-y
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FIGURE 18, Relative frequencies of responses by the CSAs :
to the statement, "For the moest part, materials are available
to conduct a good CSE program in my school.'" (5ee TABLE
20A)
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FIGURE 19, Relative frequencies of responses by the csas
to the statement, "I need more time to prepare materials for
students to use in their research of specific occupations."
(See TABLE 20B)
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FIGURE 20. Relative frequencies of responses by the (CSAs  to
the statement, '"My principal has supported me in most of the
things I have tried to do.'" (See TABLE 20C)
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TABLE 21, The school administrators! teelings about the CSE
proyram as retlected by responses to the tollowing statements.,

vl
A.  STATEMENT: The CSA in my school has a good r__—ﬁ——"-
background for helping students learn about i
ditferent carcers., (See FIGURE 21) |
Strongly Agree 3 37
Agree 5 63
No Opinion 0 0
Disagree 0 0
Strongly Disagree 0 0
8 100
|
!
B. STATEMENT: I intend to increase materials
available to the CSA for conducting the CSE pro-
gram., (See FIGURE 22)
Strongly Agree 0 0
Agree 7 87
No Opinion 1 13
Disagree 0 0
Strongly Disagree 0 0
8 |[100 l
C. STATEMENT : My administrative duties kept
me from being familiar with the program as 1
would like to have been. (See FIGURE 23)
Strongly Agree 1 13
Agree 4 50
No Opinion 0 0
Disagree 3 37
Strongly Disagree 0 0
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FIGURE 21. Relative frequencies of responses by the School
Administrators to the statement. '""The CSA in my school has a

good background for helping students learn about different careers. "
(See TABLE 21A)
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FLOaURE 22, Relative frequencies of responses by the Swchool N
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FIGURE 23. Relative frequencies of responses by the School
Administrators to the statement, "My administrative dutics
kept me from being as familiar with the CSE program as I
would like to have been." (See TABLE 21C)
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TABLE 22. Evaluation of cooperating helpfulness as between some
component groups involved in the program.

EmFIfxﬁf'

A, STATEMENT: (Asked of the cooperating
community employers group)

I should have received more help from the
high school counselor (Carees Selection Agent),
(See FIGURE 24)

Strongly Agree 5 8

Agree 12 18

No Opinion 14 21

Disagree 25 37

Strongly Disagree 11 16

67 100

CSAs
B, STATEMENT: (Asked of the CSAs functioning N %

in the program)

The help received from the WSSSP central
office has been adequate in setting up the
CSE program. (See FIGURE 25)

Strongly Agree 1 12
Agree 4 50
No Opinion 1 13
Disagree 2 25
Strongly Disagreec 0 0

8 | 100
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FIGURE 24. Relative frequencies of responses by Community

Cooperating Employers to the statement, "I should have received
more help from the high school counselor (Career Selection
Agent)." (See TABLE 22A)
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FIGURE 25, Relative frequencies of responses by the CSAs.

to the statement, '"The help received from the WSsSSp central

office has been adequate in setting up the CSE program.' (See
TABLE 22B)




TABILE 23. Evaluation of the CSAs own feelings of accomplish-
ment in directing the CSE program, (See FIGURE 26)

J N %o
STATEMENT: The CSE program has been a good
experience for me because I feel I am helping
'students make more intelligent decisions,
Strongly Agree 3 37
Agree 4 50
No Opinion 0 0
Disagree 1 13
Strongly Disagree 0 0
8 100

S0 —

40 37
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20
13

10
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FIGURE 26. Relative frequencies of responses by the CSAs

the statement, ""The CSE program has been a good experience
for me because I feel I am helping students make more intelligent
decisions.'" (See TABLE 23)
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TABLE 24. Opinions of CSAS as to the grade level felt
best to start the CSE program, (See FIGURE 27)

. N V3
QUESTION: In your opinion, at what grade
'evel do you feel it best to start the CSE
program,
12th Grade 0 0
l11th Grade 3 314
10th Grade 2 22
9th Grade 2 22
8th Cirade 1 11
7th Grade 1 11
9 100
%
40 N =9 14
30
22 22
20
11 11
10
0 G .
7th 8th Yth 10th l1th 12th

Grade Grade Grade Grade Grade  Grade
FIGURE 27. Relative frequencies of responses by CSA s to the

question, "In your opinion, at which grade level do you feel it
best to start the CSE program.' (Sce TABLE 24)
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Psycholopical Tests and Counseling Effectiveness

Four instruments were available for use by the CSAs in counseling

students; namely, the Kuder Preference Record (interest), the General
Aptitude Test Battery (aptitude), the Skill Inventory, and the Occupat-
ional Information Inventory. (Refer to the Definition of Terms for an

explanation of these four instruments,)




The great majority of students, voth former and present, felt that
the ability and interest tests gave them information which helped them make
better job decisions, Sixty-eight per cent of the present students either
agreed or strongly agreed that the tests had given them information, while
757. of the former students made similar responses, TABLE 25, and FIGURE 28
summarize the responses of the students.

The CSAs were asked to indicate the degree to which the various
instruments were helpful in providing occupational counseling, The
responses are summarized in TABLE 26 and FIGURE 29, They were also asked
to rank the four instruments in terms of their usefulness, The average rank

for each instrument is shown in TABLE 27. The Kuder Preference Record and

the General Aptitude Test Battery are considered to be the most useful with

the two instrumentc (Skill Inventory and Occupational Information Inventory)
specifically developed for the WSSSP being much less useful., 1In regard to
the two latter instruments, however, it should be noted that there is a much
larger percentage who do not have opirions (TABLE 26 and FIGURE 29) than in
the case of the GATB and the Kuder. This may suggest that as people have
continued exposure to the instruments the perceived utility of the instru-

ments will increase., At the present time, however, there is greater mcer-

tainty regarding the value of these two instruments,




TABLFE 25. Responses by present and former students to a state-
ment reflecting the usclulness of tests in facilitating better job
decisions, (See FIGURE 28)

Present  Former
STATEMENT: The ability and interest tests N | % N | %
Lttook gave me information about myself
that helped me make better decisions
about different jobs,

Strongly Agree 44 | 201 14 ] 23
Apree 106 | 48 | 32 | s¢
No Opinion 57 | 26110 16
Disagree 11 5 6 10
Strongly Disagree 2 1 0 0

220 | 100] 62 |10}

N =220 N= 62
% 52
50 48 ‘
40
30 5

26 23
" 20
20 16
0 10
q
0 e 0,
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FIGURE 28, Relative frequency of responses to the statement,
"The ability and interest tests I took gave mie informat;on about
myself that elped me make better decisions about different
jobs," (See TABLC 25)
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TABLE 26. Responses by CSAs to statement concerning the helpful-
ness of the various Psychological Instruments in counseling stu=-
dents occupationally, (See FIGURE 29)

A, STATEMENT: The General Aptitude Test Battery N k
(GATB) was helpful to me in counseling students
occupationally.
Strongly Agree 2 33
Agree 2 33
No Opinion 1 7
Disagree 1l L7
Strongly Disagree 0 0
6 | 100
B. STATEMENT: The Kuder Preference Record was
helptul to me in counseling students occupationally.
Strongly Agree 0 L
Ag. ee 6 75
No Opinion 1 o
Disagree 1 L3
Strongly Disagree 0 0
8 | 100
C. STATEMENT: The WSSSP Occupational Information
Inventory was helpful to me in counseling students
occupationally,
Strongly Agree ¢ 0
Agree 2 29
No Opinion 3 43
Disagree 1 14
Strongly Disagree 1 14
7 100
D. STATEMENT: The WSSSP Skill Inventory was help-
ful to me in counseling students occupationally.
Strongly Agree 0 0
Agree 3 37
No Opinion 3 37
Disagree 1 13
Strongly Disag.ee 1 13
8 100
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FIGURE 2. Relative frequency of responses by CSAs to the
statement, "The was helpful to me in courseling
students occupationaliy." (Sec TABLE 26)

-RO




o

TABLE

Z21. Average Ranking of Psychological Instrumenc by (SAs

N - &

Psychological Instrument

Ave.age Ranking

Kuder Preference Record
General Aptitude Test Battery (GATB)
WSSSP Skill lnventory

WSSSP Occupational Information lnventory
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Work Experiences in Community

Supervislon Recelved

In general the evidence suggests that both the present and former
students were satisfied with the supervision they received while working
in the community, although the former students were more satisfied than
were the present students ¢{see TABLE 28 and FIGURE 30). The major differ-
cnce is largely attributable to the fact that 337 of the present students
expressed ''no opinion" when asked about the supervision received while
only 7/ of the former students made such responses.

With respect to feelings about the value of the on-the-job experience
the same pattern emerges, with a far greater percentage of the present
students expressing no opinion than was the case of the former student
(377. vs. 8%). Eighty=-two per cent of the former students and 567 of the
present students either agreed or strongly agreed that the on-the-job
experience was valuable. (see TABLE 29 and FIGURE 31).

Such a pattern might suggest fhat present students do not have an
adequate frame of reference through which to evaluate the adequacy of super-
vision or the value of the on-the=job training. Such would be less of a
problem for the former students, having had an opportunity to respond on
the basis of some limited experience.

By and large, the CS..5felt the Community Employers were helpful in
helping students learn specific skills, with 83% eithar agreeing or
strongly agreeing (see TABLE 30A and FIGURE 32). Only 177 had no opinion
and no one disagreed or strongly disagrec!:.

The CSAs were cvenly split, however, with respect to the adequacy of

the ti e spent by the Community Employers in tcaching the skills of the
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trade (sce TABLE 30B and FIGURE 33). Forty percent indicated that

more time should have been spent by the Emplnyers, and 407 cisagreed, 20%
had no opinion. This response would secm to indicate that while generally
satisfied with the work experience of the students, tnere is also some
improvement that could be made with some of the Employers in spending more

time teaching students the skills of the trade.

Cooperation of Community Employers

With respect to the cooperation received, the School Administrators
were unanimous i1 agreeing or strongly agreeing that the Community Employers
were willing to provide work experience for students (see TABLE 31l).

There may be some significance attached to the fact that 867 agreed
and only 14% strongly agreed, suggesting that while the CSE program was
endorsed by the work community it was not enthusiastically endorsed. This
fact may be partially reflected by the previcusly mentioned fact that a
substantial percentage of the CSAs felt that more time could have been
spent by the Community Employers providing training. It is reuzdily acknow-
ledged that the normal work environment does not include such orientation
and training activities, and in some cases the adjustments required may
require considerable modification of the work environment. 1In other
situatirns the modification required would be less demanding.

In gen~nral it should be emphasized that the program was endorsed and

implemented relatively successfully within the community.

Value of Community Work Experience
Students
All of the CSAs either agreed or strongly agreed that community work.

experience helped students decide which occupation to pursue after graduation




(TABLE 32A and FIGURE 34). They did not fecl to the same degree,

however, that this work experience helped them to make better occu-

pat ional and caveer decisions than dld those not having had this experience
(TABLE 328 and FIGURE 15)., Scventecn percent had no opinion in this regard,
while 837 felt the experience gave students an advantage; no one disagreed.
The evidence does, therctore, strongly suggest that the work experience is
beneficial to the student even though there is some slight reservations that
it appreciably helps students to make better choices.

There is even less agreement among the CSAs with respect to the degree
that on-the-job training taught the specific skills relating to the job.
Twenty-nine percent disagreed that the training received did teach such
skills; another 147 had no opinion. (sce TABLE 32C and FIGURE 36).

The lack of detail associated with some of the experiences might reflect
the inanplicability of some jobs for on-the-job experience within the con-
straints dictated by the CSE program, i.c, part time, short-term, znd non-
permanent. In addition, it is possible that the degree of dedication required
by some employers to make the experience maximally rewarding was lacking in
some instances.

FEmployers

On the surface it might appear that the contributions by the Community
Employcers were made primarily as a service to the community, and that there
would be limitcd benefits accruing to the employer. While this is truce
to some extent, there is strong evidence to indicate thal employers were bene-
fited to a considerable degree. Thirty-cight percent of the cmployers indicated
that the program was not financially beneficial to them while 47/ felt there
were some financial benefits; 157 had no opinion (TARLE 33A and FIGURIS 37).

Consistent with this general pattern, 477 of the employers indicated their




contribution was more of a service to the community rather than beneficial
to them, 387 disagreed, and 157 had no opinion (TABLE 338 and FIGURIE 38).

As a final point it should be noted that 877 of the employers felt that
the students were dependable; only 117 indicating that they were not. (sce
TABLE _3C and FIGURE 39). It would appear that in general students are
dependable, and do meet the requirements of the community work experience,
As onc might expect there are the few who do not let themselves become

involved.
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TABLE 28, Responses of present and former students relativ-
to satisfaction with supervision while working in the community,
(See FIGURE 30)

Present | Former

STATEMENT: I was satisfied with the supe:- N % | N o

vision I had while working in the commun-
ity as part of my CSE training,

Strongly Agrec 35 Sl 14 3
Apree 54 36121 44
No Opinion 45 33 3 7
Disagree 5 3 2 5
Strongly Disagree & 3 4 J)

148 99 | 44 1101

N = 148 N = 44
0 4
40 "
3 32

30

24
20

9
10 7 5
3 3

0 i 1
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FIGURE 30, Relative frequencies of responses by present and
former students to the statement, "I was satisficd wira the
supervision [ had while working in the conunanity as part of
my CSE training. " (See TABLE 28)
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TABLE 29, Responses of present and former students relative
to the helpfulness of the Community Cooperating Employer and
value of the on-the-job training. (See FIGURE 31)

Present | Former
STATEMENT:  Most of the time the Com- N %l N )
munity Cooperating Employer was help-
ful and made the on-the-job training a
valuable experience.

Strongly Agree 25 19312 32
Apree 49 | 37119 | 50
No Opirion 49 | 37 3 8
Disagrece 3 2 3 8
Strongly Disagrec 5 4 1 3

131} 99| 38 |1014

N = 131 N = 38
% 50
50
40 37 37
32
30
20 19
10 | 8 8
3

O 1 J “Z:L—A_l 1

DA A NO D SD SA A NO D Sh

FIGURE 31. Relative irequency of responses by present and
former siudents to the statement, "Most of the time the com -
munity Cooperating Employer was helpful and made the on-thoe-
Job traning a valuable expericnce." (See TARI - 29)
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TABLE 30. Responses by CSAs to statements concerning the role of the

Community Cooperating Employers in learning job skills,

A. STATEMENT: The Community Cooperating Employers have
been helpful in helping students learn specific skills.
(See FIGURE 32)

Strongly Agree 2 33 ¢
Agree 31 50
No Opinion 1] 17
Disagree 0 0 |
Strongly Disagree 0 0
|
' 6 | 100
B. STATEMENT: The Community Cooperating Employers should
have spent more time teaching the student the skills of
the trade. (Se2 FIGURE 33)
!
Strongly Agree 0 0 |
Agree 21 40
No Opinion 1 20 ;
Disagree 2 40 :
Strongly Disagree 0 0
51 100

e —
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FIGURE 32. Relative frequencies of responses by CSA s to the
statement, "The Community Cooperating Employers have been

helpful in helping students learn specific skills." (See TABLE
30 A)
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FIGURE 33, Relative frequencies of response by CSAS to the
statement, "The Community Cooperating Employers should have

spent more time teaching the student the skills of the trade,"
(See TABLE 30B)




TABLE 31. Responses of School Administrators relative to the will-
ingness of people within the community to provide work experience.

STATEMENT: People in the community are willing
to help provide work experiences for students,

Strongly Agree
Agree

No Opinion
Disagree

Strongly Disagree

\l]OOOO\r—‘




TABLIE 32,  Responses by CSAs to statement concerning the value of
work experiences in the community,

J : “'l
A. STATEMENT: Placing students in the work Community to ) *
learn about jobs helps them decide which occupation to |
pursue after they graduate. (See FIGURE 34) i
Strougly Agree 4 57
Agree 3 41
Disagrece 0 0
Strongly Disagree 0 0
7 {100
B. STATEMENT: Those students who spend time in the work
Community as part of the CSE program make better occupa-
tional and Carecer decisions than those who do not have
this experience. (See FIGURE 35)
Strongly Agree 2 33
Agree 3 50
No Opinion 1 17
Disagree 0 0
Strongly Disagree 0 0
6 | 100
C. STATEMENT: Students placed in the Community for on-
the-job training have learned the specific skills re-
lating to that job. (See FICURE 36)
Strongly Agree 2 29
Agree 2 29
No Opinion 1 14
Disagree 2 29
Strongly Disagree 0 0
71 101
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FIGURE 34, Relative frequency FIGURE 35. Relative frequency of
of responses by CSAs  to the responses by CSAs  to the statement,
statement, "Placing students in "Those students who spend time in
the werk community to learn the work community as part of the
about jobs helps them decide CSE program make better occupational
which occupation to pursuce after and career decisions than do those who
they graduate, " (See TABLE 32A) do not have this experience.'" (Sec

TABLE 32B)
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FIGURF 36. Relative frequency of responses by CSAs (o the
stat ment, "students placed in the community for on-the-job
training have learned the specific skills relating to that job,
(S¢ TABLE 32QC)
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TABLE 33. Responses by Community Cooperating Employers to state=
ments concerning the benefits derived by the employers.

T

A. STATEMENT: The program was not financially N T %

beneficial to me, (See FIGURE 37) )
Strongly Agree 8113
Agree 15 | 25~
No Opinion 9115
Disagree , 22 | 37
Strongly Disagree 61 10

60 |100 |

B, STATEMENT: H& contribution was more of a ser-

vice to the community rather than beneficial to me.

(See FIGURE 38)
Strongly Agree 91 14
Agree 22| 33
No Opinion 10 { 15
Disagree 19 | 29
Strongly Disagree 6 9

66 | 100

C. STATEMENT: The students I had in CSE were

dependable, (See FIGURE 39)
Strongly Agree 27 | 39
Agree , 33 | 48
No Opinion 1 1
Disagree . 5 7
Strongly Disagree 3 4
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FIGURE 37. Relative frequency

of responses by Community Coop-
erating Employers to the statement,
"The program was not financially
beneficial to me," (See TABLE 33A)
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FIGURE 38. Reclative frequency of
responses by Community Coopera-
ting Employers to the statement,
"My contribution was morc of a
service to the community rather

than beneficial to me." (Sce
TABLE 33B)
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FIGURE 39. Relative frequency of rcsponses by Community

Cooperating Employers to the statement, "The students [ had
in CSE were depcndable." (See TABLE 33C)
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Cost of the Program

Three questions were asked, two of the School Admihiptrators, and one
of the Community Cooperating Employers, witﬁ respect to the cost of the CSE
program, (see TABLE 34). The cost in terms of both time and money with
respect to the benefits received was considered by the School Administrators.
In no case did they indicate that the costs were too high for the benefits
derived. Of the eight administrators all eight either disagreed or strongly
disagreed with the statement that the cost in terms of money was too high,
and seven of the eight either disagreed or strongly disagreed with the state-
ment that the cost was too high in terms of time. 1In the latter case one
respondent had no opinion.

Along the same lines as cost, 927 of the Community Cooperating Employers
indicated that the CSE program was worth more than the inconvenience it caﬁsed
them. Seven percent had no opinion and only one percent (one person) indicated
he strongly disagreed.

All things considered, it is apparent that both the School Administrators
and the Community Cooperating Employers feel that benefits of the program

outweigh costs in terms of money, time and inconvenience.




BEST COPY AVAILABLE

TARLE T4, Respouses to statements concerning the benefits derfved
in relation to the various costs involved,

School Administrators MO
A, STATFMENT: The cost of the program in terms -
of money was too high for the benefits received.
Strongly Agree 0 0
Agree 0 0
No Opinion 0 0
Disagree 4| 50!
Strongly Disagree 4| 50 ,
8 |100
!
School Administrators
B, STATEMENT: The cost of the program in terms
of time was too high for the benefits received.
Strongly Agree 0 0
Agree 0
No Opinion 1 12
Disagree 21 25
Strongly Disagree 5] 63
-—qb——
8 |100
: [
Comm:nity Cooperating Employers
C. STATEMENT: All things considered the CSE program
was worth more thar the inconvenience it caused.
Strongly Agree 231 133
Agree 41| 59
No Opinion 5 7
Disagree 0 0
Strongly Disagree 1 1
70 {100




Value of Program in Making Job Choices

TABLE 35 presents the perceptions of present and former students as
to the value of the CSE program in helping them accomplish a variety of things
relevant to selecting ;"]ob. Factors such as applying for a job, making wise
choices, holding or keeping a job, determining what technical and special
skills are needed, and learning something about a lot of different occupations
are included. Since the present students had not had actual experience in
many of these areas they were requested to estimate how beneficial the pro-
gram would be., Of the present students there is only a limited percentage
(ranging from a low of 8% to a high of 13%) who anticipated they would receive
no benefit whatsoever in these areas. All others indicated they expected to
receive some or great benefit. Likewise, the percentage of former students
indicating they received no benefit is very small, ranging from a low of 2%
to a high of 157.. The 157 represented those who indicated the program didn't
help them hold or keep a job. While it cannot be substantiated, this percent-

age may reflect opinions of those former students who have held more than one

job since lcaving school.

It is clear from TABLE 36A and FIGURE 40 that both the present and former
students felt that their experiences in the CSE program helped them make more
sensible job choices. Eighty-one percent of the present students and 797 of
the former students responded in the positive direction. Only 5% of the pre-
snt students and 87 of the former students responded in the negative direction.
Both groups felt strongly enough about the value of the program (827 and 88%)
that they would recommend it to any student because of its value in helping

make career choices, (see TABLE 36B and Figure 41). In replying to this




latter statement the students were more emphatic for others than they were
with respect to themselves, as evidenced by the heavy increase in the
percentage of those who shifted from agree to strongly agree. 1In this
connection, the percentage of former students who expressed no opinion with
respect to themselves decreased markedly, while the percentage of students either
agreeing or strongly agreeing increased by roughly the same amount. The impli-
cations of this would seem to suggest that while.they themselves felt benefited
they also felt that others wou.a benefit even more than they did; thus, in
effect saying that they need th2 experience, but others need it even more than
they did.

While students felt they were helped to make sensible job choices there
is some evidcnce to indicate that the program was not as effective in pre-
senting sufficient coverage of jobs and information to encourage a person to
follow through with training in the area. While the percentage of those feel-
ing they were benefited is around 807. for both groups, (TABLE 36A and 36B)
percentage of present students learning enough about a job to want to train
in the arca was 457 and for the former student was 547, (sce TABLE 36C and FIGURE
42). What may be inferred here is that some students lcarn about certain jobs
they don't want to select, or perhaps they decide that they would rather
postpone taking a jcb until after receiving additional schooling. In_such
instances they would likely feel benefited in spite of not having found a
specific job to pur'sue. At the same time it is likely that several individuals
had jobs in mind, and while their intcntions didn't change their cxpericnces in
the CSE program reinforced their selection. This point is supported by
TABLE 36F and FIGURE 45, which indicates that only 417 of the present students,
and 247 of the former students agreed or strongly agreed that the program had

csused them to change their mind about the job they wanted to pursuc, while




33% of the present students and 53% of the former students indicated that
the CSE program did not change their minds. Also, in support of this is the
Eact that 717 of the former students felt the CSE program was helpfal in de-
ciding what to do (sce TABLE 36D and FICURE 41), but as indicatcd before, -
only 547 learned about a job through the CSE program in sufficicnt detail
8o they felt inclined to select it. While 547 is not as large as the total
indicating strong positive feclings for the program, it does, ncvertheluss,
constitute a sizcable percentage of the total group, and reflects that about
one out of every two former students was influenced by the CSE program in
deciding what to do after leaving high school.

The program was more effective with present students than former students
in causing them to change their mind about the occupation they wanted to
enter (417 as opposed to 247.), see TABLE 36F and FIGURE 45. The
students werc also asked to indicate the extent to which their top three job
choices changed during the time they were involved in the CSE program, and
then indicate the extent %o which the CSE program influenced this change. The
results are shown in Parts G and H of TABLE 36, and in FIGURES 46 and 47. Only
15% of the present students indicated that the program had absolutely no in-
fluence. The percentage for the former students indicating no influence was
25%. 1In comparing present with foimer students on an overall basis, the pre-
sent students were influenced to a greater degree than were the former students.
Fifty-cight percent of present students indicated .he program had either a fair
or considerable influence, while 47/ of the former students indicated a fair or ‘
considerable influence.

TABLE 36E, and FICURE 44, indicate quite cmphatically that in spite of
the value of the program, generally it did not help former students find

their first job after leaving high school. Only 227 indicated it helped whilec




497 indicated it didu't help. Twenty-cight percent had no opinion.

In general it would appear that the CSE program was helpful to the students.

In some cases thr expericnce provided them with information which helped them
sclect a specific job. At the same time there were some individuals who
apparently had ideas in mind before starting the CSE program, and who, in
fact did not change, but who were reinforced on their initial &ucihiou.

Tn spite of the perceived helpfulness of the program, 547 of the present
students and 517 of the former students (sce TARLE 37 and FIGURE 48) agreed
or strongly agrced that the CSE program nceds to do more than it is doing to
prepare students for the future. Fiftecn percent of the present students and
187, of the former students did not feel that the CSE program nced to do more.

Of the CSAs 627, (5) cither agreed or strongly agreed that classroom
activities involving films, speakers, special reports, etc., helped students
to make morc intclligent decisions (sce TABLE 38 an . FIGURE 49). oOne (137)
disagreced, however, and 2 (or 257.) had no opinion. This reflects a somewhat
less than complete endorsement of the value of such classroom activities in
making carcer decisions.

As a final point it should also be noted from TABLE 39 that all of the
school administrators cither agreed or strongly agreed that the CSE program

was valuablc in broadening the student's background about the world of work.
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TABLE 5. Perceptions ol present and former studeats ol the depree to
which they have been helped or in the future will be helped in certain

arcas by the CSE program,

BEST COPY AVAILABLE

Qucstion: Considering all of your expericnces in the CSE program, to
what c¢xtent do you feel you have been helped, or in the future will be

helped in the following arcas.

e *
Received | Received | Received
. v v ..q f0O Bene- Some Great
lo;al l“;dl fict at ally Benefit Benelit
Present Students N 1, N 1 N I 1
In applying for a job 229 99 § 24 1 10 L 110} 48 95] 4l
In making a wisce job choice 229 | 100 | 20 91110148 991 43
In holding or keeping a job 229 0o 1 271 121 99143 103} 45
In finding out what skills are
nceded to obtain a job 229 F 100 | 18 81 92140 | 119} 52
In learning the special skills
required tor the job most
interested in 228 99 | 28 | 12 | 110 |48 901 39
In finding out somcthing about a
lot - different occupations 229 1100 1 29} 13 ] 99143 | 101] 44
Former Students
In applying for a job 67 | 100 6 91 28 |42 331 49
In making a wise job choice 67 | 100 4 6| 38|57 251 17
In holding or keeping a job 67 {100 | 101 15§ 29 |43 28| 42
In finding out what skills are
nceded to obtain a job 66 101 1 21 38|58 271 41
In learning the special skills
required for the job most
intcrested in ' 67 99 711073 37155 231 34
In finding out something about
a lot of different occupa-
tions 67 | 100 3 4 | 32|48 32 48




TABLE 36. Responses to statements by present and former students per-
taining to the influence of the CSE program in making job choices.

Proesoeont] Forwer

A. STATFMENT: Because of my experience N ” N ”
in the CSE program, 1 can make morec scns- :
ible job choices. (Sce FIGURE 40)
Strongly Agree 46 | 20} 10 | 16
Agree 141 | 61] 40 | 63
No Opinion ' 33 14 8|13
Disagree 9 4 3 5
Strongly Disagrcee 1 1] 2 3

230 {100} 63 {100

B. STATEMENT: I would recommend the CSE
program to any student because of the value
in helping make carcer choices. (See FIGURE 41)

Strongly Agrece 85] 37|33 | 51
Agree 103 } 45| 24 | 37
No Opinion 31| 14] 4 6
Disagrec 6 3 1 2
Strongly Disagrce 4 2] 3 5

229 | 101} 65 |101

C. STATFMENT: Through the CSE program, I
have learned cnough about a specific occupa-
tion that I think I will follow through with
training -in that (this) area. (See FIGURE 42)

Strongly Agree 27| 12] ¢4 6
Agrec 75| 33| 30 | 48
No Opinion 89 39118 | 29
Disagree 251 11} 8 | 13
Strongly Disagrec 10 4 |2 3

226 | 991 62 | 99

D. STATEMENT : 1n looking back I believe that

tle CSE program was of bene€it to me in decid-

ing what to do after lcaving high school. (Sece
FIGURE 43)

Strongly Agrce - - 7 I
Agrec - - 10 ()
No Opinion - - 10 "
Disagree - - " 9
Strongly Disagree

t

ca— . -4

" . v ' !Hll
B
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TABLE 36, CONTINUED

Presoent) Former
E. STATEMENT: The CSE program helped me N ", N A,
find my first job after leaving high school.
(See FIGURE 44)
Strongly Agrece - - 5 9
Agree - - 7 113
No Opinion - = |15 | 28
Disagree - - |18 |34
Strongly Disagree - - 8 |15

F. STATEMENT: The CSE program has caused
me to change my mind about the occupation I
want (wanted) to enter. (See FIGURE 45)

Strongly Agree 21 ] 10} 3 5
Agree 68 | 31 {12 |19
No Opinion 57 | 26 |15 | 23
Disagree 49 | 22 125 |39
Strongly Disagree 23 | 11} 9 | 14

218 100 |64 [0OO

G. STATEMENT: If you have made any change in
your top three job choices, to what extent have
your experiences in the CSE program contributed
to this change. (See FIGURE 46)

The CSE program had absolutely no influence 3L 115} - -
The CSE program had a little influence 54 | 27} - -
The CSE program had a fair amount of influence | 52 | 26 | - -
The CSE program had considerable influence 65 | 32 | - -

202 {100 | - -

H. STATEMENT : If any of your choices above

are different from your choices before start-
ing the CSE program, to what extent did your
experience in the CSE program contribute to this
change? (See FIGURE 47)

The CSE program had absolutely no influence - - 13 125
The CSE program had a little influence - - |15 |28
The CSE program had a fair amount of influen.e | - - |16 |30
The CSE program had considerable influence - - 9 |17

- = |53 |1lo00




Present Students Former Students

71(5) N = 230 N = 63
63 \}3\3
6 6L o N
W
50
40
0
o .
14 16
13
10
|_4 2 3
. —
S\ A NO D SD S\ A NO D SD

FIGURE 40. R-:lative frequency of responses by former and present students
to the statement, "Because of my experiences, 1 can make more sensible job
choices." (See TABLE 36A)

Present Students Former Students
“ N = 229 N = 65
;) 51
45
10 .l?_ﬂ 37
30
20
14
10 6 .
"2_—*—23.: 2
h—* ]
SA A NO D SD SA A NO D )

FIGURE 41, Relative frequency of responses by former and present ctodent:
to the statement, "I would recommend the CSE program to any stodent hecaa e
of the value in helping make career choices,' (oo Pankl ity
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Present Students Former Students
N = 226 ' N = 62
50 48
40 39
33 29

30
20

12 11 13
10 4 6
- 1

SA A NO D SD SA A NO D SD
FICURE 42, Rclative frequency of responses by former and present students

to the statement, "Through the CSE program, I have learned cnough about a
specific occupation that I think I will follow through with training in
that (this) area, (See TABLE 36C)

60 60
50 N = 65
40
30
20
o] P
2 11
SA A NO D SD
FIGURE 43. Relative frequency of responses by former students to the statece-

ment, "In looking back I believe that the CSE program was of benefit to me
in deciding what t> do after leaving high school." (See TABLE 36D)




N =53

o’

40
34

30 28

20
13

10 9

L

SA A NO D SD

FIGURE 44. Relative frequency of responses by former students to the
statement, '"The CSE program helped me find my first job after leaving
high school. (See TABLE 36E)

Present Students Former Students
. N = 218 N = 64
40 39
30 L.
20, 23
22 19
20 - .
14
11
10
| 5
ol "SA A NO D SD SA A NO D SD

FIGURE 45. Relative frequency of responses by present and former students
to the statement, " The CSE program has caused me to change my mind ahout
the occupation 1 want (wanted) to enter." (Sec TABLE 36F)
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.40 a

. The CSE program had absolutely

32 no influence.
30 27 ‘_I
26 | b. The CSE program had a little
influence.
0 15 ¢. The CSE program had a fair amount
of influence.
10

d. The CSE program had considerable
influence,

a. b. c. d.

FIGURE 46, Relative frequency of responses by present students to the
question, "If you have made any change in your top three job choices,
to what cxtent have your experiences in the CSE program contributed to
this choice?" (Sece TABLE 36C)

N =53
Code::
= a, The CSE program had absolutcly
30 28 H'Q- no influence.
b. The CSE program had a little
20 influence.
10 c¢. The CSE program had a fair amount
of influence.
ol d. The CSE program had considcrable
a. b, ec. d. influence,

FIGURE 47. Relative frequency of responses by former students to the
question, "If any of your choices above are different from your choices
before starting the CSE program, to what extent did your experfcence in
the CSE program contribute to this change?'' (Sce TABLE 136M)




TABLE 37. Responses to questions concerning wdditional effort required
by high school in preparing students for the future. (See FIGURE 48)

Present| Formaor
STATEMENT: The CSE program in my high school N o, N o
should do more than it is already doing (did)
to prepare us for the future,

Strongly Agree 42 18|11 | 17
Agree 8l | 36} 22 | 34
No Opinion 73| 32120 | 31
Disagree 261 11| 8 | 13
Strongly Disagree 8 41 3 5

228J 101 | 64 {100

TABLE 38. Usefulness of classroom activitics in helping make intelli-
gent carcer decisions as viewed by cSAs. (Sec FIGURE 49)

STATEMENT: Those students who have cxkplored different ik
kinds of occupations in the classroom through films,
speaking, special reports, ete., have been able to make
intelligent carcer decisions., :

Strongly Agree 1 12
Agree 4 50
No Opinion 2 25
Disagree 1 13
Strongly Disagree 0 0

8 100




Present Students Former Students

N = 228 N = 64

40
36 i 34 .
30
20 L8 17
3
U 13
4 5
- ]
SA A NO D SD SA A N D SO

FIGURE 48, Rclative frequencics of responses by presunt.and former students
to the statement, "The CSE program in my high school should do more than it
is alrcady doing to prepare us for the future." (Sce TABLE 37)

| N =8
B 50
S0
40
0
3 25
20
12 13

10

0 0

SA A NO D SD

FIGURE 49. Relative frequencies of responses to the statement,'Those stu-
dents who have explored different kinds of occupations in the classroom
through films, speakers, special reports, ctc., have been ablc to make
more intelligent career decisions." (See TABLE 38)
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TABLE 39, Feclings of school administrators about the value of the

CSE program in broadening students' background about the "world of
work."

STATEMENT: I felt the CSE program was valuable for N
students ia broadening their background about the
world of work.

Strongly Agrece ' 6 75
Agrce 2 25
No Opinion - -
Disagree - -
Strongly Disagree - -

8 |100




In{ginl Interest and Intcerest in Repeating the Program

Reasons for Participation and Feelings about Subsequent Participation

Perhaps the most significant observation that can be made from TABLES 40
and 42, and FIGURES 50, 51, 53, and 54 is the strong indication that students
would participate again if given a choice. Of the former students 437
indicated they participated in the program as an elective and 257 indicated they
were required to participate, but when asked if they would voluntarily participate
another time 91% of the former students indicated they would either definitely
or probably do so again. Sixty-six percent of the present students indicated
they were required to participate in the program. When those required to
participate were asked.what they would do another time if given a choice 82%
indicated they would participate in the program,

In support of this are answers to another question related to the interest
they would show another time, (see TABLE 41 and FIGURE 52). Sixty-eight
percent of the present students and 91% of the former students indicated that
they either agreed or strongly agreed that they would manifest more interest.

It is significant that only 3% of the former students had no opinion while 227,

of the present students had no opinion. This would suggest that prcsent
students.are a little less certain as to the value of the program than are

former students. Such might be expected in view of the fact that former student's
have had occasion to better evaluate the value of the CSE experience,

In comparing the rcasons former students participated in the program with
those expressed by present students there is a rather marked difference. Only
257, (TABLE 40A) of thc former students indicated they were required to parti-
cipate compared with 66% (TABLE 42A) of the present students, Forty-three per-
cent of the former students, as opposed to 277 of the present students indicated

they took the coursc as an elective. In view of the consistency between present
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and former students on several other questions it seems a little surprising
to note this disparity. 1t is, of course, possible that the philosophy
within certain of the schools changed in the direction of requiring more
students to participate. At the samec time, however, it is possible that the
perceptions of the former students as to why they participated changed over

time as a function of their post high school experiences.

Contt.iuing the Program
The feelings by School Administrators, Carcer Sclection Agents, and
Community Cooperating Employers run strongly in favor of continuing the
program. A review of rABLE 43 and FIGURE 55 indicates that 1007. of the
School Administrators, 88/ of the Career Selection Agents, and 957. of the
Community Cooperating Employers either agree or strongly agree with the

conclusion that the program should be continued.
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TABLE 40. Recasons why former students participated in CSE propgram and
feelings about subsequent participation,

A. QUESTION: When in high school, why did you partici- N *,
pate in the CSE program? (See FIGURE 50)

I was required to participate in the program. 17| 25
I was not required to take the program, but I was
strongly encouraged. 22 ] 32
I was interested in the program and took it as an
elective. 29 | 43
68 | 100

B. QUESTION: Knowing what you do about the CSE program,
if you had it to do all over again, would you voluntarily
participate in the CSE program? (See FIGURE 51)

Definitely Yes 42| 62
Probably Yes 20| 29
Probably No 5 7
Definitely No 1 1

68| 99

TABLE 41. Responses of present and former students relative to interest
if program were repeated., (See FIGURE 52)

Presentf iformoer

STATEMENT: If I had it to do all over again, N % N X%
I would take more interest in the CSE program.

Strongly Agree 57 | 251 29| 45
Agree 99 | 43 ] 30146
No Opinion 51 ) 22 21 3
Disagree 12 5 21 3
Strongly Disagree 10 4 21 3

229 1 991 65]99

-101-




50
43 Code:

0 a. 1 was required to participate in

32 the program.
30 25 b. 1 was not required to participate

, in the program, but I was strongly
20 encouraged.
c. I was intcrested in the program
10 and took it as an electivce.
0 —
a. b. c.

FIGURE 50. Relative frequency of responses by former students to the
question, "When in high school, why did you participate in the CSE program?"
(See TABLE 40A)

70 N = 68
62 .
60
S0
40 Code:
a. Definitely ycs
30 29 b. Probably yes
c. Probably no
d. Definitely no
20
10 7
L h-_—--1==}_-===|..__..
a. Y c. d.

FIGURE 51, Relative frequeucy of responses by former students to the
question, "Knowing what you do about the CSE program, if you had it to do
all over again, would you participate in the CSE program?" (Sec TABLE 40B)

-102-




pgeT COPY AVAILABLE

Present Students Former Students
" N = 229 N = 65
50
46
43 43 ‘
40
30
25
22
20
10 5
4 3 3 3
SA A NO D SD SA A NO D SD

FIGURE 52. Rclative frequency of responses by former and present students
to the statement, "If I had it to do all over again, I would take more
interest in the CSE program." (Sce TABLE 41)




TABLE 42,

Reasons why present students participated in CSE program

and feelings about subscquent participation,

A. OUESTION: Why did you participate in the CSE N X
program? (Sec FIGURE 53)
I was required to participate in the program. 157 | 66
1 was not required to take the program, but I was
strongly encouraged. 17 7
I was intcrested in the program and took it as an
elective. _ 63 1 27
237 | 100
B. QUESTION: 1f you indicated in the previous question
that you were required to participate, how would you
feel another time if you had a choice now that you know
what it is all about? (See FIGURE 54) '
[ would not participate in the program, 351 18
I would participatc in the program. 162 | 82
197 | 100

Note:

The total number for the first question indicated
that e¢ipht individuals responded to more than once
alternative, The total number for the scecond
question indicates that approximately 23-40 per-
sons responded that should not have in light of
the nature of the question and its relationship
with the previous question.
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Code:
60 a. 1 was required to participate
in the program.
50 b. I was not required to take the
program, but I was. strongly
40 encouraged.
C. i was interested in the program
30 27 and took it as an clective,
20
10 7
0 *
a. b. C.

FIGURE 52, Reclative frequency of responses by former students to the
question, "Why did you participate in the CSE program?" (Scc TABLE 42A)

%0 N = 197
50 F_SZ._.
70
60
L)
40 Code:
, a., I would not participate in the
30 program,
b. I woyld participate in the

20 18 program,
10
0 A

a. b.

FIGURE 54. Relative frequency of responses by former students to the question,
"If you indicated in the previous question that you were required to partici-
pate, how would you feel another time if you had a choice now that you know
what it is all about?" (See TABLE 42B)
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TABLE 43,
(Sce FIGURE 55)

Feelings as to whether the CSE program should be continued,

A. STATEMENT: I would like to continue the progran o
next year.
School Administrator
Strongly Agree 6 75
Agree 2 25
No Opinion - -
Disagrec - -
Strongly Disagrce - -
8 | 100
B, STATEMENT: I would like to sec thc CSE program
continued next ycar. ' ‘
Carcer Sclection Agents
Strongly Agrcee S 63
Agree 2 25
No Opinion - -
Disagree - -
Strongly Disagree 1 12
8 | 100
C. STATEMENT : I would like to sec the program contin-
ued.
Community Cooperating Employer
Strongly Agree 37 51
Agree 32 44
No Opinion 2 3
Disagree - -
Strongly Disagree 1 1
72 99
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Summary Evaluation

In an effort to derive an overall attitudinal index toward the CSE
program, a technique was utilized whereby the respondent could evaluate

the CSE program, using secven pairs of bi-polar adjectives. These are as

follows:
Bad - Good
Worthless - Valuable
Unimportant - Important
Harmful - Beneficial
Boring - Interesting
Uninformative - Informative
Disorganized - Organized

To indicate this fceling about the program with respect to thesc

seven pairs of adjcctives the respondent pluiced a checkmark in one of

seven squares located between the two adjectives (see questionnaires

in appendices for illustration). Each of the seven squares was assigned

a numerical value from 1 to 7 where a one represented the‘negative direction
and a seven the positive direction. A person's score, or index, is the
average of the numbers assigned to the seven squares checked. Respondents
in all categories completed this item.

| In additfon to the overall attitudinal index just referred to there
were some attitudinal statements which allowed certain of the categorics of
respondents to indicate their general feeling toward the entirc program.
The first two parts of this section are concerned with an evaluation bascd
-on the attitudinal index. The third part presents a summary of the responses

to the general attitudinal statements.
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Comparison Between Five Categorics of Respondents

The average ratings for each of the seven palra of adjectives, and an
overall .ating for Present Students, Former Students, Career Selection Agents,
School Administrators, and Community Cooperating Employers are shown in

TABLE 44,




BEST COPY AVAILABLE

TABLE 44, Means of responses on a seveu=-point scale to bi-polar adjec-
tives describing aspects of the CSE programs and an overall mean for
present studeats, former students, career selection agents, school admin-
istrators, and community coopecrating cmployers,

. . . Carecr School Communit

MoPolur Adjectives | smioms | Stosens Sclection - iﬁ?.?ﬁ';‘:gz
(Scales Lecooooooonna- DN Imean| N [Mean] N IMean] N [Mean| N [Mean
Bad - Good 226 15.80] 65 |5.95| 8 |6.25] 8 16.50| 74 |6.28
Worthless - valuable 22515.83| 67 {6.07| 8 6.3:' 8 16.25] 74 [6.20
Unimportant - Ilmportant |22515.77] 67 {5.85] 8 |6.12] 8 [6.62] 73 [6.25
flarmtul - Benelicial 224 15.95] 67 16.07) 8 |6.37) 8 6.37} 72 [6.36
Boring - Intercsting 225 15.10]1 67 }5.52| 8 |5.871 8 [|5.62] 73 |o.11
Uninformative - Informa-

tive 226 |5.83] 67 |6,07] 8 |6.12] 8 |6.25] 77 |6.04
Disorganized - Orpanized [226 [5.32) 67 |5.18] 8 5.50] 8 |6,00] 74 |5.78
Overall _ - 15.66f - |5.82] - |6.09] - }6.23} - |6.15




Based on the scale of 1 to 7 it is apparent that all catcgories of

respondents felt favorable toward the program. Overall mean ratings

ranged from a low of 5.65 to a high of 6.23. A mcan value of 4 wou ld

indicate a ncutral feeling, whercas values below 4 would be in the

unfavorable direction, and values above a 4 are indicative of positive

or favorable reactions., While the overall values for all groups was in

the favorable direction there was a definite split between the students

(both present and former) and the other three categories of respondents

(Career Selection Agents, School Administrators, and Community Cooperating

Employers), with che ratings assigned by the students being the lower

of the twnr. The School Administrators had the highest mean rating,

followed by the Community Cooperating Employers, the Career Sclection

Agents, thic former students, and the present students, in that order.

It is rcadily apparent that thosc associated with the administration

of the program view the program more favorably than do the students.

0f the threc groups so associated the mean valuc of the Carcer Selection *

Agents 18 closcest to that of the students. Such might be cxpected, in

view of the rather close pursonal contact and communication the CSAs

have with the students. The other two groups do not have student contact

to the same degree as do the CSAs.

The fact that the CSAs have a frame of refereance closer to that of

the students than that of the other two categories of administrators is

supported by rank-order correlations of .85 between the ranking (based on

mean values) of the bi-polar adjectives describing aspects of the program

(see intercorrelation matrix in TABLE 45). The agreement between the

students and the other two administrative groups is considerably less, ranging

from .37 to .54. There, likewise, is little agreement between the CSAs and




the Schooli Adminlstralors,.as ovidenced by the corrclation of .53.

Lt would appear that there are some rather distinct differences between
the perceptions of the (SAs and the School Administrators. While the
Community Cooperating Fmploycers do noﬁ perceive the program in the same
mauncr as do the students, they do agree to a much greater extent with
both the CSAs and School Administrators (correlation of .79 and .72).
Former and present students have a high degree of agreement in the ranking
of the various dimensions. The correlation is .94,

While the ratirgs on all dimensions are favorable, some were more
favorable than others. Perhaps the most significant observation in this
regard is the fact that the two dimensions '"Boring - Interesting,' and
"Disorganized - Organized" generally received the lowest ratings. Both
werc ranked on the basis of mean scores as sixth or seventh. The only

.exception to this was in the case of the Community Cooperating Employers

who did not rank the "Boring =~ Interesting' dimension in the bottom two.

It was, however, ranked third from the bottom or number five. 1t is
interesting that the present students felt the program to be more boring

than did the former students, and the former students felt the program to

be more disorganized than boring. It is likely that the program over time and
with experience beccame more organized. At the same time it is not likely that
organization modifies to any great extent the intrinsic interest one may or
may not have in tﬁe subject matter.

The dimensions receiving the Eighest mean ratings by the students were
"Harmful - Beneficial,"” 'Worthless - Valuable," and "Uninformative -
Informative." A complete ranking of each dimension (based on mean valucs)

for cach of the five categories of respondents is shown in TABLE 46.
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TABLE 45. Intercorrclation matrix (Spearman Rank Order Correlation Coeffici-
ents) between the five categories of respondents based on the mean values
associated with the scven bi-polar adjectives describing aspects of the CSE

program,
Carcer School Community
Present Former Sclection Adminis- Cooperating
Students Students Agents trators Employers
Present
Students 1.00 .94 .85 43 .54
Former
Students 1.00 .85 .37 .46
Carcver
Selection 1.00 .53 .79
Agents
School
Adminis- 1.00 .72
trators
Conmunity
Couperating 1.00
Employers
ormul 1 6ED2
NOTE: Formula - r = —T_N(N 1)
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TABLE 40, Ranking of the varjous attitudinal dimensions pertaining to
the CSE program tor tive categories of respondents bascd on magnitude of
mean scale values.

Rank Dimension
Peesent Students
l Harmful Beneficial
2,5 Worthless Valuable
2,5 Uninformative Informative
4 Bad Good
5 Unimportant Important
6 Disorganized Organized
7 Boring Interesting
Former Students
2 Harmful Beneficial
2 lininformative Informative
2 Worthless Valuable
4 Bad Good
5 Unimportant Important
6 Boring Intercesting
7 Disorganized Organized
Carcer Sclection Apents
1.5 Harmful Beneficial
l.5 Worthless Valuable
3 Bad ood
4.5 Unimportant Important
4.5 Uninformative Informative
o Boring Intercsting
7 Disorganizcd Organized
School Administrators
1 Unimportant Important
2 Bad Good
3 Harmful Beneficial
4,5 Worthless . Valuable
4.5 Uninformative Informative
6 Disorganized Organized
7 Boring Interesting

Continued--
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TABLE 46, Continued

Rank Dimension
Community Cooperating Employer
1 Harmful Beneficial
2 Bad Good
3 Unimportant Important
4 Worthless Valuable
S Boring Interesting
6 Uninformative Informative
7 Disorganized Organized
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Comparison Between Sclected Subgroups

of Present Students

(n addition to the comparison between the five categoriaes of
respondents, several sub-groups among the present students were selected
for comparative purposes. The sub-groups were selected because it was
felt therc may be differences between the students in their attitude
toward the CSE program. There are undoubtedly several other meaning-
ful comparisons that could be made, but those included appecared to be
the most obvious. No comparisons between sub=-groups were made of
the former students, although, again, several comparisons might pcrhaps
have been meaningful.,

A total 65 13 comparisons were made. Sub-groups were derived by
dividing the present students on the basis of such variables as the
reasons for participating in the program, work status, sex, etc.

All of the sub-groups comparisons, the basis for forming the group,
the overall mean index for each sub-group, the difference between the
overall mean indices for cach comparison, and the TABLES in which the
detailed results are found are summarized in TABLE 47.

As mentioned previously, the present student responses are considcred
to be, and have been treated as, census data. Therefore, to the extent
that the instrument on which the attitudinal indices are based provided
reliable information, the differences between the sub-groups can be
considered "real" differences. As will be observed, some of the differences
are of rather small magnitude. 1In this respect it should be noted that
the range of individual student responses to the attitude scalc of 1

through 7 typically fell in the upper range of the scale. This resulted

in a range of responses which is much narrower than the original scalc.
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In addition, the computed indices on which thg differences are based
are means and, thus, are cven less variable and, therefore, fall in a
still narrower range. To illustrate, bascd upon the total present
student group (TABLE 44) the range of overall means was only 5.10 to
5.95. Thus, differences which appear ratlier small should be considered
in light of this fact, as they are likely to be more significant than

the magnitude would imply.
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By way of a general summary concerning the comparison between

sub-yuroups, certain comments can be made., It should be emphasized

that several of the observations are speculative only, Research should

he conducted to investinate the legitimacy of the obscrvations,

1.

4

* Scored higher means '"Valued the program higher."

As might be expected those students indicating that they were

encourayed to take the course, or took it as an elective,

+ had a higher mean score than did those that were required

to participate in the program.

Females had higher mean scores than did males.

Twelfth grade students had higher mean scores than did 10th

grade students. Such might be expected on the basis of the

fact that 12th grade students are likely to be more concerned
over their job future because of the immediacy of their gradua-
tion. Toenth grade students on the other hand still have time

for decisions and consequently do not become as involved with

the program.

Students whose fathers had a 10th grade or less education scored
higher* than those students whose father had completed one or
more years of college. 1t is conceivable that students whose
father completed one or more years of college view the program

as less valuable because of an existing intention for the student
to go on for additional training, while students whose fathers
have a 10th grade or less education are more oriented to the work
environment. A study m.iy be suggested in this regard to determine
the relationship hetweer the level of a father's education and

the student's aspirations.

\
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S.

Student's having three or fewer brothers and sisters score

higher on the average than do students having four or more
brothers and sisters. The raéionale behind this pattern is

not clrar,

Students who are working in.addition to going to school, and
students whose mothers are working outside of the home have
higher mean scores than students who &re not working and
students whose mothers are not working. This pattern might

be related to the place that work plays in student values.

In addition, this pattern might relate to a previous observa-
tion concerning the fact that students whose fathers have a 10th
grade or less education also have higher mean values. To the .

extent that education is related to income it may, as a rule,

be more necessary for both mother and student to work in order

to maintain the financial independence dcsired.

Two sub-group comparisons related to the experience of the students
in traveling to various states and the number of different
locations in which he (she) has lived. The pattern is not clear
in this situation, as those students receiving the higher mean
scores are those who have traveled in six or more states, and

those students who have only lived in one city, town, or townships.
Those receiving lower scores were thyse who had traveled to

five or less states, and those who had lived in two or more

cities, towns and townships. One might more reasonably expect

that a more consistent result would be wihere either high or low
scores would be achieved by students whose travel and living
experiences were considered broading, i.e. living in six or

more states, and two or more cities, towns, and townships. The




direction would be left open for discussion, but ic would appear
on the surface that they should be simjlar in outcome.)

8. A similar question is presented when considering the four
sub-group comparisons concerning reading experiences (both
early and current), and the availability of rcading material
with respect to the early reading experiences. The studeuts
who scored highest were thoze whose parents had read to them
when they were small at least twice a week. At the same time
students who had oi.ly one bookcase of books also scored high.
This is in contrast to the lower scores achieved by students
whose parents seldom or never read to them and also those
students who had access to several bookcases of information.
(The reason for this outcome was not clear. One might reasonably
expccﬁ that students who were read to intensively at an early
age and those having several bookcases full of books would
score in the same direction. The same wculd hold for the
other two alternatives i.e. no reading and one or less book-
cases.)

Two other sub-group comparisons concerns the current reading habits
of the present students. The same apparent lack of rationality exists in
these two situations. Those groups of students scoring high are those
who read four or more periodicals regularly but also do very little
reading of the newspapers. Those scoring low are those reading one or
less periodicals and those doing substantial reading of thc newspapers.

Besides a comparison of the overall mean values of thé var.ous
sub-group comparisons it is intercsting to note, from a review of‘the

tables pertaining to the comparisons, the various dimension receiving
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the lowest and highest mean values for ecach sub-group. Of the 26
sub-groups (13 comparisons) every group except three recorded the lowest
mean score as being on the'Boring - Interesting'dimension. The three
groups not indicating Boring as their lowest score indicated the
dimension of "Disorganization - Organization" as the problem, As

far as the highest mean score is concerned, of the 26 groups 20 of them
identified the "Harmful - Beneficial demension, four the "Bad - Good"

dimension, and two the "Worthless - Valuable" dimension.




Valuc of the Program

Changing contexts, present and former students wére asked the degree
to which their friends liked the CSE program. TABLE 6l1A and FIGURE 56
indicate that 597 of the present students and 67% of the former students
either agreed or strongly agreed that their fricnds liked the program.
Only 167 of the present students and 5% of the former stuﬁents felt that
their friends did not like. the program.

When asked how worthwhile the program was, 867 of the present
students and 89% of the former students agreed or strongly agreed
that the program was worthwhile, and only 6% of the present students
and 57% of the former students did not feel that to be the case.

(See TABLE 61B and FIGURE 57).

The Community Cooperating Employers reflected their feelings about
the value of the program by 787 either agreeing or strongly agreeing
that if job openings existed they would hire most of the students they
had temporarily employed. (See TABLE 62B and FIGURE 58). In addition,
927, telt that the program was beneficial to the students (TABLE 624,

and FIGURE 59).




TABLE 48. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of reasons

for participating in the program,

Program
Bi-Polar Adjectives R:;zf::: Encg:kgﬁegsor
(Scale: lecceccacaccaccccacaaa. 7) Elective
N Mean N Mean
Bad Good 144 | 5.62 77 6.22
Worthless Valuable 143 | 5,73 77 6.10
Unimportant Important 142 | 5.65 72 6.03
Harmful Beneficial 142 | 5.82 76 6.14
Boring Interesting 141 | 4.76 76 5.75
Uninformative Informative 144 }5.70 77 6.17
Disorganized ' Organized 147 | 5.24 77 5.71
Oveta].]. - 5050 - 6002

TABLE 49, A comparison of means of responses on seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of the extent

to which parents rcad to them as a child.

Bi-Polar Adjectives Twice a Very Seldom

Week or Never

(Scale: l-ececce- ceeccaccscanea?) .
N Mean N Mean
Bad Good 103 | 5.95 69 5.68
Worthless Valuable 103 | 5.98 69 5.72
Unimportant Important 103 | 5.93 69 5.65
Harmful Beneficial 103 | 6.14 70 5.79
Boring Interesting 102 | 5.31 69 5.09
Uninformative Informative 104 | 6,06 68 5.72
Disorganized Organized 103 | 5.53 69 5.39
Overall - 5.58




. TABLE 50, A comparison of means of responses on a scven-point scale to
bi-polar adjectives describing aspects of the CSE program, and an over-
all mean for two groups of present students split on the basis of the
number of hours the mother is employed outside of the home,

-9
Working

Bi-Polar Adjectives Not One or More

(Scale: leeecmccmmcacmcacmcans 7) Working Hours
Nﬁ _ Mean N Mean
Bad Good 136 5.65 95 6.03
Worthless Valuable 137 5.80 94 5.93
Unimportant Important - 131 | 5.56 9% 5.98
tlarmful Beneficicl 129 | 5.8% 93 6.01
Boring Interesting 134 | 5,07 95 95.26
Uninformative Informative 131 |5.73 9% 5.84
Disorganized Organized 131 | 5.36 9% 5.37
Overall - . 15,57 C - 5.77

TABLE 51, A compariscon of means of responses on a seven-point scale to
bi-polar adjectivesdescribing aspects of the CSE program and an overall
mean for two groups of present students split on basis of work status.

- Work Part
Bi-Polar Adjectives Do Not ‘ or

Work Full Time
(Scale: l----e-oc-- TomeetneenT 7 N Mean N Mean
Bad ‘ Good 115 | 5.70 115 | 5.96
Worthless Valuable 113 | 5.82 110 | 5.84
Unimportant Important 114 | 5.86 110 | 5.75
Harmful Beneficial 113 | 5.86 109 | 6.03
Boring Interesting 110 | 4.78 110 | 5.43
Uninformative Informative 110 | 5.77 111 | 5.93
Disorganized Organized 109 | 5.21 108 | 5.47
Overall : - 5.58 - 5.77




TABLE 52,

A comparison of mecans of responses on a scven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of grade.,

Bi-Polar Adjectives L0tk 12th

i Grade Grade

(Scale: lemcemmmccecancacaa. 7) S
N Mcan N Mean
¢ Bad Gouod 98 5.68 80 6.00
1 Worthless Valuable 98 5.88 79 h . 86
! Unimportant Important 98 5.73 78 5.9
i  Harmful Beneficial 97 6.03 79 .99
| Boring Interesting 98 4.71 79 5.48
i Uninformative Informative 98 5.84 79 5.84
i Disorganized Organized 99 5.33 78 5.19
} Overall - | 5.60 - | 5.76

TABLE 53. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program, and an over-
all mean for two groups of students split on the basis of how many books

were around the house when growing up.,

| Large Library Onc-uébEQJZE"
‘ Bi-Polar Adjectives Soveral a Ifew
| Bookcases Books
! Scale: ) T L L Y gy 7 s o e
L (Seale ) N Mcan N Mean
|
| Bad Good 98 | 5.86 122 { 5.79
| Worthless Valuable 96 5.78 127 | 5.90
| Unimportant Important 97 5.67 126 | 5.91
Harmful Beneficial 96 5.91 127 | 5.94
Boring Intercsting 98 5.04 126 | 5.19
Uninformative Informative 99 5.78 125 | 5,94
i Disorganized Organized 97 5.13 126 | 5.53
Cverall - 5,59 - U.;T.




TABLE 54. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of sex.

3i-Polar Adjectives Boys Girls

Scale: lee=cccccccacccccccacca.?
(Scale ) N Mean N Mean
Bad Good 113 | 5.66 111 | 5.97
Worthless Valuable 113 | 5.64 110 | 6.06
Unimportant Important 113 | 5.71 110 | 5.94
Harmful Beneficial 1 112 | 5.91 110 | 6.01
Boring Interesting 113 | 5.14 110 | 5.09
Uninformative Informative 111 | 5.85 111 | 5.87
Disorganized Organized 113 | 5.34 110 | 5.34
Overall - 5.61 - 5.76

TABLE 55. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of the highest

grade attended by father.

10th Grad 0 r
Bi-Polar Adjectives e\ Mool lese

Less or More
(Scale: 1--------------------7) T N Mean N Me.n
Bad Good 85 5.89 54 5.81
Worthless Valuable 84 5.93 54 5.89
Unimportant Important 84 5.86 54 5.74
Harmful Beneficial 83 5.92 54 5.98
Boring Interesting 84 5.19 54 4,89
Uninformative Informative 85 5.84 54 5.83
Disorganized Organized 84 5.46 54 4.98
OVetlll - 5073 - 5059
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TABLE 57. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of students split on the basis of number of

States in which students have lived or visited.

Bi-Polar Adjectives Five or Less Six or More

States States

(Scale: l=e=ccecaccaccacac.... 7

N Mean N Mcanr
Bad Good 130 | 5.69 96 5.98
Worthless Valuable 125 | 5.76 95 5.91
Unimportant Important 128 | 5.71 95 5.93
Harmful Beneficial 126 | 5.84 9 6.06
Boring Interesting 126 | 5.09 9% 5.10
Uninformative Informative 129 | 5.81 96 5.88
Disorganized Organized 124 | 5.41 93 5.40
Overall - 5.62 - 5.75

TABLE 56, A comparison of mecans of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of students split on the basis of number of magazincs

or periodicals read,

Bi-Polar Adjectives

One or Less

Four or Morc

Periodicals Periodicals

Scale: l-==eccacaacaccaccaca.. 7
(Sca ) N Mean N |Mecan
Bad Good 30 5.73 96 5.86
Worthless Valuable 30 5.73 96 5.91
Unimportant Important 30 5.97 97 5.80
Harmful Beneficial 30 6.00 96 5.97
Boring Interesting 30 4.70 96 5.27
Uninformative Informative 30 5.57 96 5.82
Disorganized Organized 30 5.13 96 5.09
Ovetall - 5055 5068




TABLE 58. A comparison of neans of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of extent of

newspaper reading.

a, b.
Bi-Polar Adjectives Substantial Little
Reading Reading
(Scale: lecscccccccocce- cencce 7)
N Mean N Mean
Bad Good 125 | 5.78 99 5.87
Worthless Valuable 125 | 5.82 98 5.88
Unimportant Important 125 | 5.71 98 5.94
Harmful Beneficial 124 | 5.93 98 5.97
Boring Interesting 125 | 5.06 99 5.18
Uninformative Informative 125 | 5.81 99 5.91
Disorganized Organized 126 | 5.33 98 5.39
Overall - 5.63 - 5.74

a. Read one or more newspapers thoroughly each day; read parts of a
newspaper each day; read parts of more than one newspaper each day.

b. Read a newspaper two or three times per week; seldom read a news-
paper; never read newspapers.

TABLE 59. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of present students split on the basis of the number
of brothers and sisters.

Bi-Polar Adjectives Three Four
or or
(Scale: leccccccace cccccacce=a]) Less More
N Mean N Mean
;r_

Bad Good 114 | 5.80 115 ]| 5,77
Worthless Valuable 113 | 5.90 114 | 5.75
Unimportant Important 114 | 5.78 114 | 5.70
Harmful Beneficial 113 | 6.08 113 | 5.72
Boring Interesting 116 | 5.11 118 | 5.07
Uninformative Informative 113 | 5.81 112 | 5.76
Disorganized Organized 114 | 5.25 112 | 5.35
Overall - |5.67 - | 5.58°

-130-




TABLE 60. A comparison of means of responses on a seven-point scale to
bi-polar adjectives describing aspects of the CSE program and an overall
mean for two groups of students split on the basis of number of different

cities, towns, or townships lived in since starting school.

Bi-Polar Adjectives One Two or
More

(Scale: l-eececceccecccccncona- 7
N Mean N Mcan
Bad Good 120 | 5.89 103 | 5.74
Worthless Valuable 117 | 5.94 102 | 5.75
Unimportant Important 121 | 5.86 101 | 5.75
Harmful Beneficial 114 | 6.03 100 | 5.88
Boring Interesting 122 | 5.06 103 | 5.23
Uninformative Informative 120 | 5.86 104 | 5.78
Disorganized Organized 122 | 5.48 101 5.29
Overall - 5.22 - 5.63

TABLE 61. Responses of present and former students to statcments reflect-

ing value of program generally,

Proescent] Formey
A, STATEMENT: Most of my friends in the N o, N .%'*
CSE program liked it. (See FIGURE 56) .
Strongly Agree 28| 12 2] 19
Agree 107 | 47| 30| 48
No Opinion 571 23| 18| 29
Disagrec 20 9 1 2
Strongly Disagree 16 7 2 3
228 | 98} 63| 101
B, STATEMENT: All things considered, 1 fecl
that the CSE program is a worthwhile program.
(See FIGURE 57)
Strongly Agree 8l | 35| 32{ 50
Agree 117 ] SL 245) 149
No Opinion 20 9 4 0
Disagree 6 3 7 4
Strongly Disagree 7 3 ! "
[ |(m§




BEST COPY AVAILABLE

Present Students . Former Students
N = 228 N = 63
50 47 . 48
40
30 29
23
20 19
. 12
10 C4 7
2 3

1] . 1 |

SA A NO D L)) SA A NO D SD

FIGURE 56. Relative frecquency of responses by present and former students

to the statement, "Most of my friends liked the CSE program." (Sce TABLE
60A)

. Present Students Former Students
60 N = 231 N = 64

31
S0 50

40 (39
35

30

20

3 3 3
2 T —

SA A NO D SD SA A NO D SD

FIGURE 57. Relative frequency of responses by present and former students
to the statement, "All things considered, 1 feel that the CSE program is a
worthwhile program." (See TABLE 60B)
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TABLE 62. Responscs to statements by the Community Cooperating Employcer
reflecting value of the program generally,

A. STATEMENT: The program was beneficial to the N x
student. (See FIGURE 58)

Strongly Agree 22 | 31

Agree b4 | 61

No Opinion 4 6

Disagrec 1 1

Strongly bisagrece 1} 1

72 | 100

B. STATEMENT : If I had job openings for the students
I had in the CSE program, 1 would hire most of them.
(Sec FIGURE 59)

Strongly Agree 131 20
Agrec 38| 58
No Opinion 91 1.4
Disagree 4 6
Strongly Disagree 1 2

65 | 100
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) A r-j1=é====é=lh—-_.
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FIGURE 58. Rcelative frequency of responses by Community Cooperating Employers
to the statement, '"The program was beneficial to the student.'" (Sce TABLE 61A)
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FIGURE 59. Relative frequency of responses by Community Cooperating Employers
to the statement, "If I had job openings for the students I had in the CSE
program, I would hire most of them." (See TABLE 61B)




Comments by Respondents

Comments werce solicited from all responuents. With the exception of the

present students, comments werc in responsc to three open-ended questions

pertaiaing to strengths of the program, weakness of the program, and

recommendations for improvement. Present students were not asked to recommend

improvements .

In addition, when completing the School Program Questionnaire, the

Career Selection Agents were requested to comment on (1) the problems

encountered in implementing the program, and (2) the cooperation received

from the community.

The comments submitted are summarized below. It should be noted that

most of the responses were multiple in nature and pertained to several

areas. The responses have been analyzed and the comments relative to the

various areas grouped according to content and appropriately labeled and

categorized. The response frequency to the various areas is aiso

presented.

Present Students
Curriculum:
(Response Frequency)
58
46
36
12

Strengths of CSE Program

(Comment Grouping)
field trips
speakers
films and film strips

tests (which were felt to give the person a better
understanding of himself and what he could do)

materials

interviews
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1
Individuals:

6

3

2

1

research paper

reports
discussions
convention

class

the teacher made the course interesting
the people who were interested in the program
the counselor was helpful

the people for whom they worked

On-the-Job Experience: _

36
27

Other:

gave the opportunity to learn about Jifferent jobs

provided ou-the-job training, chance for experience,
chance to work

provided learning about the practical side of the
working world

made them aware of job competition

gave opportunity to find out what they liked and
disliked about a job

gave a background of how to find a career and prepare
for 1it.

gave an opportunity to accept responsibility

gave an opportunity to learn how to get along with
people

gave a useful background in looking for and applying
for a job

provided experlence in chosen field, how to get into
it, what it was like

helped in making career decision
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Former Students
Curriculum:

20

11

Individuals:

6
1

"made you think"

provided opportunity‘to rcalize that the work
was something they could do i they had to

provided opportunity to learn something bonldos
school work

field trips

interviews

films

tests (being able to see skills and abilities)
projects, research paper

classwork

tools and supervision provided to work on
chosen projects

the counselor was helpful

the teacher was helpful

On-the-Job Experience:

3

1
1
Skills:

3

gave an opportunity to learn about the business world
and indicated the importance of an education when
looking for a job

"better than all of the written work in class"

"chance to work so I could decide on an occupation,
saved time in college, helped me to feel confident"

"opportunity to weld"

""chance to earn money and credit for class"

was helpful in learning what to do to get a job




Other:
3
3

the program brought in new materials the school needed
chance to find out information about different jobs

chance to learn if the work you liked best was needed
in the country

opportunity to find out about occupatioﬁ they were
interested in

gave an understanding of many skilled jobs

was a chance to explore different jobs and see
necessary skills

'made me think"
"helped me find a good career"

"class was like life = you get out of it what you
put in"

"class held my interest thoroughly...I now see I
wasn't mature enough to take advantage of the
opportunities offered"

3

3

Career Selection Agents

relating to the total involvement of the schools
relating to the excellent materials

relating to the insight given students to the world of
work

relating to 'the opportunity for young people to plan
for the future"

relating to the information on different jobs

relating to "students" learning to work for other
rather than his parents

relating to "finding the program more interesting than
other classwork'

relating to development of job attitudes and(for some)
"job skills"

relating to the use of local resources
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School Administrators

relating to the professional services brought into a
rural area

Students were introduced into the world of work

Counseling was felt to be more effective as a result
of the program

It was a 'practical, on-going program rated highly

by involved students who see it as relative and
realistic. Because it has meaning for students, it
keeps them interested in school. The program helps

to point out abilities and interests, as well as
indicating weaknesses in a way youth will accept.

They are then willing to work harder in other subiects
to overcome their weaknesses. It thus provides a
stimulus for study through recalistic goals "

The program provided for the non-college bound student

The program provided for both college ound and terminal
students

It created parent and community interest in further
education and a deeper interest in the general welfare
of schools

"The program broadens the student's background, giving
a broad spectrum of work., It promotes student awareness
of a need to plan his future "

"It provides resources in research jobs, guidance,
and a notcbook of information for outside use"

Community Cooperating Employer

13

10

The skills learned by students such as confidence,
ability tn get along with all types, meeting the
public, independence, responsibility, promptness,
obeying orders, office procedure, making change

The opportunities for multiple avenues of cxploration
which helped students (1) determine whether they

would like an actual field, (2) make decisions, and
(3) think about the future and professional ambitions

It demonstrated the value of practical expericnce in
helping students learn what might be expected in pre-
paring students for later training and in giving on-
the=job training




6 The experience showed students the reality of work,
that work is advantageous, and their insights were
gained "without too much grief"

5 - It resulted in a better counscling relationship between
student and teacher as the student recognized
individual interest, aptitudes and abilities

3 It was of special benefit to boys uninterested in
college, showing them rewards of skilled trades, and
teaching them things of greater interest than class-
room work.

2 It gave the aid to the businessman, giving him part-
time help and a chance for recruitment.

2 It gave the aid to the schools, giving them contacts
with business and government, promoting cooperation
between school and agencies

1 It gave the benefit to those who are ambitious

Summary

There were some strengths of the program which were mentioned by every
group. Most prevelant was the value of the experience in providing a
background of information which would help the student make future decisions about
the type of work he would like to do, and how to find a job. Another widely
mentioned strength was the insight the student gained about the reality of the
working world. Other advantages noted by more than one group were the enrich-
ment of the school's resources by the new materials brought in by the program,

and the increased interaction between the schools and the community.
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Present Students

Curriculum:
(Responses Frequency)
15

9.

Weaknesses of the CSE Program

(Comment Grouping)

not enough field trips or no field trips

classroom work (reading out of a book)

vesearch done out of area of interest

time consuming part: reading, taking notes, making
reports, writing during film
so couldn't watch

not enough speakers and interviews

not enough material on occupation when needed

public speaking (reports, talking on tapes)

career games

film strips (boring, out of date)

films out.ated

not enough films about different occupations - should
be about small towns as well as cities

research paper

not enough time for research

study booklet

too many forms and tests

keeping notebook

math courses

too much emphasis on retail occupations

too much busy work (reading, books)

too much research per weck




not enough help on choice of college and jobs

lectures
no chance to use reader-printer
income tax class

questions in PQRST demanded too much detail

On-the-job Experience:

2
2

Other:

sometimes nothing to do at job

not enough time on job

not enough jobs for girls

working at things that did not pertain to job chosen
too much inside work - not getting out of office
"machinery end of things"

no consideration of credit for person with summer
job or rart-time job

interesting jobs not available in my community

not well organized

comments indicated the student already had his goals
established and received little help from the program

comments suggested the students felt coerced into a
career choice

complaints from students about those who "acted up' on
field trips

"kids took course just to get out of other classes"

principals lacked knowledge of the program
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Former Students

Curriculum:
8 time-consuming job reports, rcscarch paper
- "rescarching an area I was unintercstod in"
- "waste of time learning | wouldn't be a
successful " "
5 not enough field trips
5 not enouéh films
4 not enough classes
4 not enough on-the-job training
4 class work
3 speakers dull
1 not enough materials to read
1 classes too large
1 not enough interviews (need speakers for small areas)
1 not enough outlined to do
1 not enough individual help
1 busy work
1 too many tests - never learned results
1 not enough time to explore two or three jobs
1 no emphasis on learning about many jobs
1 grading system

On-the-job Experience:

3 not enough jobs to choose from

2 cmployers did not give trainec experience

1 no money for work

1 student should be allowed to work at the job he has

ability and interest for

1 not enough supervision




Other:

12 program unorganized (just new)
= "hut now two years later the program is well
1 thought of"
1 required nature of class - should be elective
1 fellow classmates immature, didn't recognize the

world outside the community

1 "pushed into the class and college I didn't like"

Carcer Selection Asent

4 There is a need for better public relations to
explain the program to the community. Communications
between offices was inadequate. Patrons were uninformed.
It was hard to procure evaluations.

3 There¢ was not enough time to work with students

3 There was great complaint of the distance to resources
for vocational training

2 Some students "viewed the program for the lower IQ
student"

1 CSA has too many other academic obligations to give
time to the program

1 The program is too individualized schoolwise and needs
a central core curriculum

1 "Varying students schedules made group meetings difficule”

1 Some students misused the program to fill up schedules.
Other students "failed to show up for jobs until check
visits."

School Administrators

3 The greatest problem was the lack of job opportunities
in a small commuaity

1 Small communities are not close enough to big cities to
transport students for jobs or field trips

1 There was a lack of materials - available films on
jobs were obsolete
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1 There was difficulty in obtaining community understand-~
ing and backing

1 Employers did not provide challenging jobs for interested
students
1 There were problems of scheduling time for class and

on-the-job experience

1 There was difficulty in giving adequate follow-up for
' on-the-job experience
1 Loss of trained personnel to higher paying positions
hampered the program
1 There were too many people involved in handling records
1 Students talked their way into the program to get away

from school, thereby misusing the program

Community Cooperating Employer

5 time periods with students too short; "more than &
brief exposure to a job is necessary"

3 not enough student level jobs in a small community
3 shortage of interested students - (One suggested that

most students were uninterested in the retail oxperience
available in a small community)

3 ' more advance information needed before a student works
3 lack of supervision of working students
2 better screening necessary - "more evaluation of what

the student can and cannot do"

2 "student docs not take his job seriously," lack of
knowledge of proper care of equipment

2 allows students to spend too much time out of school -
used the experience as an outing

2 complaints about other employers who (1) allow students
privileges not accorded repular cmployces, and (?) com-
plain about students but give high marks to keep in sooml

graces of faculty advisor

2 not enough students in the program
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1 "ot enough coordination between school and dealer"
1 "public acceptance of skill jobs in the community
too low"
Summar
A problem which was mentioned by every group except the CSA was the
lack of job opportunities in a small community, Such a situation illustrates
rather markedly the importance of some orientation program. This is not
an internal weakness of the program, however. One weakness was felt to be
in the difficulty of scheduling a long enough period of time for on-the-
job experience. The CSAs weré the only ones who felt that communications
and public relations were real problems. The Community Cooperating
Employers did not indicate this. This might suggest that the Community
Cooperating Employers wanted to be left alone, while the CSAs felt the need

for maintaining expensive contact.
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Problems Encountered in Implementing the CSE Program

Nine administrators indicated the problems they encountered in implement-
ing the Career Selection Education program, Twelve problems were cited,
lack of time in school program
insufficient time to work with students
lack of time-blocks for visits, training, and CSE classes

lack of time for field trips (mentioned by 3)

lack of time to coordinate community training
failure to some students to show up on scheduled time
distance to centers

lack of funds for field trips (mentioned by 2)

getting the GATB administered and scored
not enough higher skilled vocations (in the area) to explore
lack of knowledge of the program on part of new schoolboard members

lack of energy

It will be noted from the above that lack of time seemed to be the great-
est problem. Because of the experimental nature of the program it is likely
that no special allowanceswere made for the demands of the program. Consequently
the responsibilities associated with administering the program were ftacked on“

to existing responsibilities,
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Cooperation Received From the Community

Eight respondents assessed the cooperation they received from the

community in establishing the program as follows:

6 '"excellent"
2 'very good"
One respondent mentioned the need for orienting patrons of businesses
where a student was employed. Another regretted the limited resources

available for part-time employment of students in a small community.
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Former Students

Suggestions for Improvement

(Responses Frequency)

30

increased program by: more field trips (15)

-more materials (5)

-more varied speeches, incorporate
help from professional branches
of the service, vocational and
trade schools (4)

-more on-the-jcb training, (try
several jobs before working on
onc for any length of time) (3)

-more time on the job (1)

-more research on training schools
and colleges (1)

-more time to find out about jobs (1)
more planning and better organization in ficld trips,
programs (trips need to be organized not to scc plant
but to learn jobs)

better community cooperation

better division groups so that the more mature can take
advantage of the class

more funds from the government

more concentration on students not going to college
better orientation: ("tell students that college isn't
so hard - you seem to be scaring them')

better explanation: '"explain how ¢ ortant it is to
know what you want to do"

better survey of students'interests
better selection of career oriented classes ir. high schonl

more program electives, (credit should be given)
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1 better discipline "make kids work at jobs instead of

goofing"

1 more strict on quality of papers to be done

] carlier start of program (when studeats are younper)

1 more time to study in class

1 more time in CSE clasg each day

1 more in-depth study of occupations

1 more help to students in their particular field of
interest

1 more encouragement in the program by teachers

1 more study of program opportunities "don't expect

students to have an occupation clearly in mind"

1 more explanation of costs and years involved in
training

Career Selection Agent

3 recommendations for training of CSAs: (1) more meetings
of CSAs (2) preparation of CSAs for wise use of tests
by WSSSP, and (3) an annual conference of CSAs to discuss
problems or strengths

2 improving communications by: (1) developing a good
public relations prugram, and (2) "better communication
between CSAs and WSSSP States Directors"

2 providing more time for CSE classes

1 providing '"more material for the individual'

1 ‘ "{avolving of more girls"

1 making better selection of students

1 making more funds available to provide more time with
students

School Administrators

2 provide more equipment - in areas other than woodworking
- extension of microfiche cards
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1 broaden the program tu include more students

1 work with college counseling services
1 use training centers to better advantage
1 organize more systematic supervision by the Career

Selection Agents

1 allow the CSA more time o visit students on the job

1 implement the program without taking time from regularly
scheduled classes

1 increase training for CSAs

1 expand the CSA workshop

1 release time from school for work experience

Community Cooperating Employers

Ways to improve the Career Selection Education program were suggested in
28 replies. Four said that ti..are was no need for improvement, and one indicated

that he did not have enough knowledge about the program to comment.

7 involve more students in the program

5 allow more job opportunities in order for each
: student to have a variety of experience

3 ' devise a more realistic evaluation system than grading
(perhaps a daily report sheet to the instructor on what
was learned or a paper at the end of the experience)

2 give help to organizations in methods of teaching
students; furnish employers with a list of subjects
being taught each month

2 make students aware of responsibility to employers
("impress students with an obligation to perform
orderly and proficieutly")

2 screen students more carefully, (choose only studeats
expressing a strong desire to learn of the organization")




1 establish a closer relationship hetween school and
State Employment Scrvice

L use a small salary as an incentive for boys who are
good workers

1 increase resource materials in the field

Summary

Suggestions for improvement correlated by group with the weaknesses
perceived by that group. The most noticeable trend was the suggestion to
increase the program with '"more" of everything, i.e., time, participants,
training, field trips, etc. There was definite agrecment between School
Adwinistrators and Career Selection Agents that the training program and

workshop for the CSAs be expanded.
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DESCRIPTIVE INFORMATION

This section is devoted to reporting the findings of the survey
relative to the general background of the respondents. A good deal of
background information on the student respondents was collected by the
questionnaire., Most of it is self explanatory, but different parts of
it will be interesting and useful to different people. All of this
information has been tabulated and is presented in this section so that
it may be used as needed. The results pretty well conform to what one
might expect of students and former students going to school in rela-
tively small rural communities. Typical of some facts brought out by
the survey are:

Most of the students were living at home or lived there during
their high schcol period,

About an equal number of boys and girls were enrolled in the CSE
program,

The CSE program has been active for only the past few years and
most of the former high school students who participated in the program did
complete their high school program.

Most of the mothers in the families do not work and most families
have income under $9000,

About one-half of the students worked part-iime during the sch061
year and about half of them worked full time during the summer. Most of
the students worked for someone other than their own fathers. Those who did

work for their fathers generally did not receive regular wages but received

what money they needed.




Sixty percent of the former high school students who were working

said they would not be contented to stay in their present job position

for the next five years,

After graduation about 50% of those who did look for work

indicated that they looked for Jobs in their own home community.

Most of the student respondents had qQuite wide and varied life

experiences.

Seventy-one percent of the students who went on to school after

completing high school went on to college while the other 297, went to

a trade school.

The average number of children per family, including the respondents

to the questionnaires, was 4.73.

About 407 of both the present high school students and the former

high school students' fathers reported the highest grade attended in

high school as being the llth grade or less.

About 247 of the present higyh school students and 31% of the former

students' mothers finished only the 1lth grade or less. Eleven percent

of the present students and 7% of the former students' fathers finished

4 years of college or more. Fourteen percent of the present students

and 3% of the former students' mothers finished four years of college

or more,

Most of the respondents (about 72%) felt that their formal high

school experience in training them for their future was weak, if not

inadequate, in some areas.

There is one comment that might be of interest concerning evidence

of internal validity of the questionnaire. One might note the very high

degree of similarity in the relative frequency-distributions of the




answers between the present students and the former students. One might
expect similarity because the program is not old and the former students
are only two or three years ahead of the present seniors. The fact that
the similarity comes through so strongly in the questionnaires indicates
that the students answered these questions about their backgrounds
truthfully and with due consideration. If they did this in the background
section, then we might assume that they answered the questions put to

them in the sections where the evaluation of the program was requested

in the same considerate manner.




General Information

TABLE 63. Genecral descriptive information pertaining to present students.

N %,
A, Sex:

Male 151 | 54
Female 127 | 46
278 | 100

B. Living at home:
Yes 268 | 96
No ’ 10 4
278 | 100

C. Class or grade:
9th 1 0
10th 127 | 46
11th 67| 24
12th 83| 30
278 | 100
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TABLE 64. General descriptive information pertaining to former students,

N %,
A, Sex:
Male 40 | 60
Female 27 | 40
67 {100
B. Presently living:
At home with parents 17| 26
Not at home, but in same town or community 3 5
In & community within 50 miles of parents 71 11
In a community more than 50 miles away but
still within the same state 26 | 40
In another gtate 12| 18
67 1 100
C. Highest grade of high school completed:

" 10th 2 3
11th 2 3
12th 631 9

67| 100

, D. Graduated from high school:

Yes 66 | 96
No 3 4

69| 100

E. Year last attended high school:

1964 1 1
1965 1 1
1966 32| 47
1967 34| 51

68| 100
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TABLE 65.

General descriptive information pertaining to

Career Selection

-158-

Agents.
N X
A. Scx:
Male 8| 89
Female 1} 11
9 1100
B. Number of years teaching:
1-5 4 | 45
6-10 3} 33
11-15 1] 11
31-35 1| 11
9 1100
C. Length of time as a CSA:
Less than a year 1| 11
1-2 ycars 3| 33
2-3 years 5| 56
91100
1 D. Undergraduate major in college:
Busincss 2| 22*%
Counseling and Guidance 1] 11
English ‘ 2| 22
Industrial Arts 1] 11
Mathematics 1] 11
Social Sciences 1] 11
Vocational Agriculture 21 22
Science 1| 11
Secondary Education 1] 11
E. Undergraduate minor in college:
Animal Husbandry 1| 114
Biology 1} 11
Economics 11 11
English 3] 33
Music 1] 11
Physical Science 1] 11
Psychology 1] 11
Social Sciences 1] 11
Speech 1] 11
11} 121
Continued-~




TABLE 65., Continued

N %,
F. Areas in which currently teaching:
Business 2 -
Counseling and Guidance 6 -
English 2 -
Home Economics 1 -
Industrial Arts 1 -
Vocational Agriculture 1 -
Employment Preparation 1 -
(Administration) 1 -
(Library) 1 -
G. Quarter credit hours of counseling and
guidance taken:
None 11 11
1-3 2] 22
4-6 1] 11
19 or above 51 56
9 |100
H. Hours per week typically spent in CSE
related activities:
0-5 1] 11
6-10 2| 22
11-15 4| 45
26 or more 2| 22
9 | 100
I. Hours principal has formally allowed to
perform CSE related activities:
0-5 21 22
. 6-10 1] 11
11-15 3| 34
16-20 1] 11
26 or more 2| 22
9 1100

Average age of CSAs: 38 2/3 years, rangc from 25-57.
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TABLE 66. Information pertaining to the home situation of present and
former students,

Present] Former *
Ao lours cach weck mothers cmployed omtside N o, N A
of home while in high school: i

None 155 551 41, 63
1-10 23 8 5 8
11-20 20 7 4 6
21-40 531 19¢ 10y 15
41 or more ‘ 25 9 5 8

276 | 98| 65| 100

B. Best cstimate of parent's combined annual

income:

Less than $3,000 13 5: 5 7
$3,000 - $6,000 7541 27 16] 23
$6,000 - $9,000 68| 25 20| 29
$9,000 - $12,000 39| 11 5| 7
$12,000 - $15,000 23| &: 6| 9
Over $15,000 5 2, 2 3
Absolutely no idea 50| 19¢ 16} 23

274 {1001 70| 101

C. Surety of amount of income checked (above):

Very sure 59 | 24| 21} 38
Pretty sure but not absolutely !

certain 80| 32 19| 35
Not sure but thinks that is

about it 111 | 44} 151 27

250 | 100 | 551 100

D, Number of bruthers and sisters:

None 11 4 1 1
One 23 8 41 13
Two 49 1 181 13| 18
Three 53 19¢{ 20| 28
Four 531 19| 11} 15
Five 20 7 2 3
Six 25 9 3 4
Seven 17 6 9| 13
Eight or more 27 ] 10 3 4

Assuming the last item to be closed, the 278 |100| T71{ 99

average number of children per family, count-
ing the respondent, is 4.73.

Continued-~
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TABLE 66, Continued

E. Highest grade attended by father:

Less than 8th grade
8th grade

9th grade

10th grade

l1th grade

12th grade

1 year of college

< years of college
3 years of college
4 years of college
More than 4 years of college

Prescent

Formor

N

%

N

%

17
47
13
20
16
92
18
11

5
11
19

[

w
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269 | 99| 65| 101
F. Highest grade attended by mother:

Less than 8th grade 4 1 - -
8th grade 25 8 7] 11
9th grade 5 2 2 3
10th grade 14 5 4 6
11th grade 23 8 71 11
12th grade 122 } 45| 35| 5S4
1 year of college 19 7 4 6
2 years of college 19 7 3 5
3 years of college 5 2 1 2
4 years of college 23 8 -
More than 4 years of college 16 6 2 3

w

273

O
O

(=)
w
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Work Expuriences

TABLE 67. Information pertaining to work expericnces of present students,

A. Present work status: N | %
-1
Do not work 142 | 52
Work full time (40 hours or more a week) 8 3
Work part time (less than 40 hours per
week) 125 | 45
275 1100

B. Prescent employer:

Father 61 39
Self-cmployed 2 1
Other 92 | 60

155 | 100

C. Wages received, if employed by father:

Receive no money 16 | 18
Receive only what money is needed 56 | 64
Receive a regular wage 16 18

88 | 100

D. Work status during previous summer:

Did not work 59 | 22
Worked full time 127 | 46
Worked part time 87 | 32

273 | 100

E. Employer during the summer:

Father 51 23
Self-cmployed 6 3
Other 165 | 74

222 | 100

F. Wages received during summer, if employed by father:

Received no money 81| 10
Received only what money was needed 46 | 57
Received a regular wage 27 | 133

81 | 100
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TABLE 68. Information pertaining to work experiences of former students.

A. Employed during last yeur of high school: N ! %
| 1
Did not work 28 | 42
Worked full time (40 hours or more a week) 1 2
Worked part time (less than 40 hours a
week) 37| 56
66 | 160

B. Employer during last year of high school:

Father 19] 41
Self-employed 1 2
Other 26 { 57

46 | 100

C. Wages received, if employed by father, durihg last
year of high school:

Received no money 6| 26
Received only what money was needed 14] 61
Received a regular wage 31 13
231 100
q

D. Pursuit immediately after leaving higzh school:

Went on for further education or training 35 51

Tried to find a permanent job 131 20
Tried to find a temporary job 201 29
68| 100

E. Looked for a permanent job:

In the same community 14 50
In a comnunity within 50 miles 61 21
In a coimmunity more than 50 miles away

but in the same ;tate ' o) M
In anothe¢r state 2 8

——— s g - - s -

28 oy
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TABLE 68, Continued

-164-

F. Type of permanent job looked for: N %
Any job that sounded good and would ‘
pay well 91 33
Specific, previously thought of job 18 | 67
27 | 100
G. Number of full time jobs held since leaving |
high school: i
NAane 21 | 32 |
m2 22 | 34
Two 13| 20
Three 4 6
Four 2 3
Five - -
Six or more 3 5
66 | 100
H. Number of part time jobs held since leaving
high school:
Noie 21| 33
One 191 30
Two 19| 30
Three 3 5
Four 1 1
Five - -
Six or more 1 1
64 | 100
I. Present work status:
Employed full time 27| 41
Employed part time 3 4
Unemp loyed 71 10
Student uncmployed 221 32
Student employed 9{ 13
681 100
Continued--




TABLE 68, Continued

J. Location of present job:

In the same community as high school
attended

In a community within 50 miles

In a community more than 50 miles away
but still in the same state

In Another state

K. Number contented to stay with present job for next
five years:

Yes
No




TABLE 69. Information pertaining to early experiences (other than work)
of present and former students.

Present] Former I

*A, Tasks the respondent has performed or N % N %
assisted in performing during lifetime: 7]
Electrical wiri:g 8| 30| 23| 34
Plumbing 671 241 15| 22
Furniture repairing 80| 29| 17| 25
Painting 197 ] 70} 43! 63
Carpentry 116 | 41| 28| 41
Cement work 107 | 38} 28] 41
Plastering 40| 14 4 6
Paper hanging 38 14 9| 13
Landscaping 781 28| 11| 16
Repair a car 115 | 41}f 39} 57
Library work 711 25 9] 13
Dishwashing 207 | 7241 35| 51
Serving as hospital volunteer 13 5 2 3
Filing (records, etc.) 50| 18| 17] 25
Typing 131 ] 47| 31] 46
Camp counseling 2 7 4 6
Cooking 177} 63| 34| 50
Recreatior work 771 27| 18] 2¢

B. Car ownership or accessibility:

Own a car 44 16| 31 |*%46
Do not own a car but hav: access

to one nearly any time 83| 301 18] 26
Do not own & car but can use one

occasionally upon request 791 29 71 10
Do not have access to a car but

have a driver's license 3 1 8| 12

Do not have access to a car
because of no driver's license { 65| 24 4 6

274 1100 o8] 100

C. Number of different cities, towns, or
townships resided in betwcen the time of
beginning school and leaving school or the
present time:

1 15 55| 32| 48
2 371 21} 19| 28
3-5 51 191 12 18
5-10 11 4 2 3
More than 10 3 1 2 3

273 100} 7] 100

Continued--
* An.wered as many as applied.

#* The question pertaining to car ownership or accessibility on the
former student questionnaire did not distinguish becween current
car ownership and ownership while in high school; consequently, it
is assumed the responses of former students reflects the currcent
situation.
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TABLE 69, Continued

Pres¢nt Formor
D. Number of the 50 United States resided N % N ?
in or visited: 1

Only the one in which I now

live 19 7 4 6
2to5 120 | 43 22| 34
5 to 10 86| 311 21, 33
10 to 25 41 . 15} 12] 19
25 to 50 11 4 5 8

277 1 100] 64| 100

E. Source of spending money while in high

school:
Allowance from parents 311 11| 13 20
Own earnings 721 261 19| 29
Partly allowance, partly
earnings 165| 60| 33| 50
Other sources 7 3 1 2
Had no spcnding money 1 - - -

276 | 100| 66] 101

F. Amount of independence parents allowed
while in high school:

Quite restrictive 23 8 10 15

Abont as much as piers 112} 41| 26! 39
Quite lenient 791 29| 21( 31
As much as was desired 571 21 81 12
Practically nune 5 2 2 3

276 1 101 | 67| 100

*G. Activities participated in up until the
present time or by the time the respondent
had left high school:

Baby sit 2431 87) 36| 53
Bake a cake 225 | 81| 39| 57
Build and finish some furniture [128 | 46| 31 46
Build and operate a piece of

machinery 81 ] 29| 19| 28
Build a small radio 28 10 8| 12
Change a tire 2181 78| 58! 85
Choose my own clothes 270 | 97} 64 94
Dance 2621 94| 63| 93

Drive a car 267 96 63 93

’

Continued--~

* Answered as many as applied.




TABLE 69, Continued

Present
" G. Continued=-- N %

Exhibit something which you

made 222 | 80
Go along on an overnight trip

to a strange city 278 | 100
Handle a sailboat in a breeze 9 3
Have a full-time job 112 | 40
Have a part-time job 218 | 78
Have a social security number 243 | 47
Have my own checking account 44 | 16
Have my own savings account 177 | 63
Iron a shirt 248 | 89
Make a dress 125 | 45
Make a long distance phone call [231 | 83
Make minor house repairs 207 | 74
Mend a sock 144 | 52
Mend the cord on an electrical

appliance 160 | 57
Operate a trac:cor, bulldozer,

or similar machine le4 | 59
Paint or paper a room 222 ¢ 80
Play tennis or golf 173 | 62
Prepare a complete meal 219 | 78
Swim 251 | 90
Take a share of responsibility

for running the home 212 | 76
Take complete care of a garden 86 | 31
Use a shotgun or .22 calib.r

or larger riflc 220} 79
Water ski 9% | 34
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Reading Habits

TABLE 70. Information pertaining to reading habits of present and
former students.

Present| Formor
A. Number of times an evening is (was) N A, N ”,
spent reading while going to high school: 1

Practically never 341 12 8] 12
Rarely 431 16| 10| 15
Occasionally 98 | 35| 24| 35
Frequently 68| 25| 17| 25
Whenever there's a chance 34| 12 9] 13

277 | 100]| 68} 100

B. Estimate of books around the house while
Growing up:

A large library 9 3 4 o
Several bookcases full 1151 42] 20] 30
One bookcase full 112 ] 40] 23] 34
A few books 41 15 201 30

2771 100} 67| 100

C. Number of magazines read while attending
high school:

0 13 5 12 18
| 21 8 8| 12
2 or 3 129 47| 31| 46
4 or 6 85] 31 10 15
7 or more 29 10 6 9

277 101| 67| 100

D. Extent to which newspapers read while
going to school:

Read one or more newspapers

thoroughly ecach day 13 5 6 9
Read parts of one newspaper

each day 116 § 42 27| 40
Read pa:cs of more than cne

newspaper cach day 16 6 6 9
Read a newspaper two or threc

times per week 52| 19 71 10
Seldom read a newspaper 67 241 19 28
Never read newspapers 10 4 3 4

1001 68( 100

-=Continucd




TABLE 70, Continucd

NEIJ'”‘"'( FFormoer
* E. Parts of the newspaper read regularly N % N A
while attending high school: )
Editorials 571 20 17| 25
Features 103} 371 26{ 39
Financial page 7 2 1 1
News 1701 61} 51 76
Syndicated columns 51 18] 11| 16
The funnies 203} 721 SO| 75
The sports page 154 ¢ 551 37| 55
Want ads 64 | 23| 23] 34
Something else 471 171 15| 22
Did not read a paper 15 5 4 6
F. Number of times the parents read to the
respondent as a child: '
At lcast twice a week 131 47| 30| 45
Once a weeck or less 59| 22| 15| 22
Very seldom or ncver 801 30; 22| 33
2701 99| 67| 100

* Answered as many as applied,
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School Experiences

TABLE 71. Information pertaining to school experiences of present and
former students.,

Present| Formoer

A. Adequacy of high school preparation for N o, N A,

the future: 1
Very adequatc 381 14 9] 13
Weak in certain areas 179 | 65| 42| 63
Very inadequate 19 7 5 8
Unable to answer 30] 4] 11} 16

274 | 100| 67| 100

B. Evaluation of ability to learn in compari-
son with members of same sex:

Advance much more rapidly than

most 12 4 3 5
Advance just a little faster

than most 471 171 16| 24
About the same as most 170 63| 40| 61
Progress. just a 1little slower

than most 41] 15 71 10
Progress much slower than most 2 1l - -

2721100] 66} 100

C. Easiest type of high school courses:

Physical science, chemistry,

physics 11 4 3 4
Natural science, biology,

zoology 55| 21 4 6
Histroy, economics, civics 61| 23] 10f 15|
Commercial courses, bookkeeping,

typing 481 18] 13] 19
Shop courses : 63| 24] 33} 49
Mathematics 301 10 5 7

268 | 100} 68] 100

D. Jos: difficult type of high school ccurse:

Physical science, chemistry,

physics3 351 13} 141 20
Natural science, biology,

-zoology 341 12 5 7
History, economics, civics 55| 20| 24} 35
Commercial courses, bookkeep-~

ing, typing 7 3 2 3
Shop courses 5 2 - -
Mathematics 138 50| 24 35

274 100 69 100

v--(jont inued




TABLE 71., Continucd

Present] Former

E. Number currently attending school: N <%, N %
Yes -1 -1 3s] s1
NO - - 33 49

- -1 68, 100

F. Type of school presently attending:

Trade or vocational school - -1 10| 29
College or university - -| 25 71

- - 35| 100

G. Number of years of schooling beyond high
school desired:

None - - 8] 13
One - - 7 11
Two - - 16 26
Three - - 0 0
Four - -1 24| 39
Five - - 2 3
Six - - 2 3
Seven - - 2 3
Eight or more - - 1 2

- -] 62| 100
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gEST COPY AUNLABLE

TABLE 72, Courses taken by present and former students and an indication
of whether courses were required or taken as electives.

P:esent Former

*A. Required or elective high school Required| Elective |Required | Elective
courses taken: N[ %INIx 8T INT =
Auto mechanics L} 4] 24|96 1] 7]113] 93
Bookkeeping 31 9] 30]91] 5|19 ]21] 81
Business 6 122] 21178 1|14 | 6] 86
Business math 7135] 13]65] 6]40 | 9| 60
Carpentry 13 1351 24|65 | 215 |11] 85
Distributive education 1] 4}22|196| 0l 0o} 6[100
Drafting 43 145) 5255 3|20 |12 80
Electricity or electronics 4 117] 20|83 | 2|25 | 6| 75
Home economics (sewing, cooking) |51 |46} 60]54 | 1452 | 13| 48
Office machines 0] Of so00| ofo 21100
Office practices 1] 4] 23|96 ofo0 3100
Plumbing 0] 0 2[100] olo 1100

‘ Shorthand 9 23] 30|77 | 2|15 [11] 85
Typing 44 126 |127174 | 22138 |36 62
Vocational agriculture | 3]135/97| 418 | 18] 82
Welding 6 {17 29|83 | 3|21 |11 79

* Answered as many as applied,
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CSE Program Expericnces

TABLE 73. Information pertaining to CSE program cxperiences by present
and former students.

Present| Formor
A, Number of occupations extensively N o, N ,
researched in a World of Work course: 1

Haven't taken a World of

Work course 18 8] 20 30
None 10 4 5 8
ltob 159 | 68| 31| 47
6 to 10 40} 17 8] 12
11 to 15 4 2 2 3
16 to 20 2 1 0 0
21 to 25 0 0 0 0
26 to 30 0 0 0 0
31 or more 0 0 0 0

233 ] 100| 66| 100

B.' Number who have had community work
experience or on-the-job training in
connection with the CSE project.

Yes 86| 37| 31| 48
No 148 63} 33} 52

234 | 100| 64| 100
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TABLE 74,

related activitices.

BEST COPY AVAILABLE

Involvement of present and former students in various CSE

Ficld

Number Programmed! Records Simulat01
of Trips Speakers Films | Material] Tapes xper
Activities N pA N 7 N 7. N yA N A N YA
PRESENT STUDENTS - 10th GRADE
None 64 34 24 121 15 8 33 18 63 34 96] 54
1 or 2 90 | 48] 45| 23] 15 8] 70 38| 52| 28] o4] 36
Jor 4 31 16 21 11} 20 10 17 9 23 13 13 8
5 to 10 4 2 43 221 77 40 23 12 15 8 2 1
11 or more 0 0 66 | 34| 43| 23§ 32 17 2 1
21 to 30 0 0
31 or more 0 0
189 ] 100 | 193§ 100:193 [100 | 186 | 100] 185] 100l 177] 100
PRESENT STUDENTS - 11lth GRADE
None 36| 34] 30] 28 2%""19" 3. | 32| s8] 54| e4] 60
1l or 2 56 52 39 351 25 23 32 30 24 22 26] 25
3 or 4 11 10} 24} 22| 7 61 20} 19| 14 13 12] 11
5 to 10 3 3 13| 12] 37 | 35 121 11 7 6 2 2
11 or more 1 1 19 17 8 8 5 5 2 2
21 to 30 |* 0 0
31 or more 0 0

107

100

109

100

109

100

106

100

108

100

100

PRESENT STUDENTS - 12th GRADE

None 24 29 16 19§ 12 14 29 | 35] 43 53] 48] 59
1 or 2 34 | 41 251 29| 24 29§ 28] 34| 281 351 24| 30
Jor 4 11 13 21 25)] 23 | 28 14 18 4 Y 6 7
5 to 10 13 16 21 251 22 | 27 6 7 5 6 I 4

11 to 20 2 2

21 to 30 |* 0 0

31 or more 0 0
831100 85] 100] 83 J10o0 | 82100} 1] 100l sil100

FORMER STUDENTS

None 16 | 25 14 21y 7 11 5 8| 32 54 281 47
1l or 2 16 251 29 45] 2 3 7 12 8 14 231 19
Jor 4 26 | 42 191 291 18 | 28] 23} 139 151 25 71 12
5 to 10 5 8 3 5] 24 38 1 13} 22 4 7 1 2
11 or more 0 0 0 0of 13 20 11 19 0 0 0 0
63 100 ] 65] 100} 64 |[100 591100} 51 100 991 100

* Applies only to the number of speakers




TABLE 75. Information pertaining to the CSE program in the school.

A, Grades involved in the CSE program: N %
9th 2 8
10th 6| 24
11th 8] 32
12th 91 36
25| 100
B. Relatiénship between the CSE program being a
meaningful experience and the location of the school:
Excellent 1] 11
Good 3| 34
Fair 41 44
Poor 17 11
9! 100
C. Number of times a World of Work course is included
in CSE program:
Yes 91 100
No - -
9} 100
D. Number of students taken out into the community
to learn a specific trade since the beginning of the
CSE program:
None 31 33
1 to3 0 0
4 to 6 ° 1] 11
7to9 0 0
10 to 12 1] 11
13 to 15 0 0
16 or more 41 45
91 100

-=-Cont inued
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TABLE 75., Continucd

|
;|
E. Number of students who have spent at least part Nk
of one day in the community exploring one or more
occupations since the beginning of the CSE program:
None 1 11
l1tob 1§ 11
6 to 10 0 0
11 to 15 1| 11
16 to 20 0 0
21 to 25 0 0
26 to 30 1{ 11
31 to 35 11 11
36 or more 4 45
9 {100
F. Average number of people in different occupations
interviewed by the students during school year:
None 1 11
l1 to 3 41 45
4 to 6 2] 22
7to9 1] 11
10 to 12 1] 11
13 or more 0 0
9100
G. The World of Work class is taught:
Full year, daily 41 45
Onc semester, daily 11 11
Full year, alternating days 1 11
Six=wecek period 0 0
Not taught 0 0
12-group sessions, with
seniors 1 11
About 15 classes a year 1 11
Full year, once a week 1{ 11
9] 100
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TABLE 76. A comparison of two previous yecars with respect to the
number of rfield trips, guest speakers, and films and film strips.

67-68 66-617

A. Estimation of number of ficld trips taken N A. N ]
taken in 1967-68, 1966-67:

None None 0 0 0 0
lor 2 41 44 31 33
Jor b 31 34 5| 56
5 to 9 2| 22 1 11
10 or more 0 0 0 0

9| 100 9| 100

B. Number of guest speakers who have
spoken in 1967-68, 1966-67

None 0 0 0 0
1l or 2 21 22 2| 22
J3or4 21 22 31 33
5 to9 4| 45 4| 45
10 or more 1] 11 0 0
91100 9| 100
C. Number of filmstrips shown about
different occupations in 1967-68, 1966-67:
None 0 0 0 0
1l or 2 3¢ 33 2] 22
Jord 0 0 1} 11
5 to 9 1{ 11 2| 22
10 or more 5| 56 4{ 45

9| 100 9 100

-178-




Comnunity Cooperating Employer Information

TABLE 77. Information pertaining to work experience in the community
as part of the CSE program reported by community cooperating employers,

A, The typc of businesscs and organizations
participating:

p—t

Auto repair
Beauty operator
Bookkeeping
Bus garage
Carpenter
Construction
Custodian, Janitor
Dentistry
Electrician
Farming
Fish and Game service
Food services
Government office
Hospital
Lumbering

'~ Mechanic shop
Office work
Pharmacy
Plumbing
Post Office
Printing
Ranching
Resort owner
Retail store
School
Service station
Telephone company
Retail service

p—

—
FNUVMEHENODO=MOOORNOOCWAARWOONMENNMSMNDOWD

——
NONWOOMMOOOOMmOWOROWOON M = NN ~ O & -

gt
—

B. Number of employees in the organization:

1-8 40| 67
9-16 5 8
17=24 71 11
25-32 6 9
Over 32 3 5
 —

611 100

a=Conl inued
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TABLE 77., Continued

Co  Number ol students worked with under CSE sponsor= _Et___z;
ship: i
Nonc 1 1
1-2 52| 72
3-4 17| 23
5-6 1 1
7-10 2 3
11-20 0 0
21-30 0 0
31 or more 0 0
73 | 100
D. Number of students having the same experience 1if
the employee worked with more than one:
Yes 36 70
No 141 28
Not applicable 1 2
51 100
E. Total hours typically spent in the working place
by thc student as part of the program:
Under 25 71 11
25-74 21| 33
25-124 151 24
125-174 11 17
175-224% 71 11
225-274 0 0
275-324 0 0
325-374 1 2
375-424 1 2
631 100
F. Indication of the students receiving wages ler
services rendered during school hours under CSE program:
Yes 22 30
No 501 09
Not applicable 1 1
741 100

~eCont inued
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TABLE 77,, Continued

G. Indication of whether or not sutdents hired by
participating employer as a direct result of the CSE
experience with the cmployer:

Pp——

€ X'

Yes 18| 30
No 40| 67
Not applicable 2 3
60 | 100
H. Nature of the students' work expericnces:

Exploratory 27| 36
Specific skill training 391 52

Some students exploratory,
others specific skill training 8] 11
Not applicable 1 1
75| 100
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SUMMARY AND CONCLUS IONS

A significant problem in small and predominantly rural high
schools it preparing students more adequately for success in the world
of work. The solution to this problem argues for a curriculum or program
within such schools designed to provide students with occupationally
relevant experiences. Thirteen small high schools in five western states
have conducted such a program under the direction of the '"Western States
Small Schools Proicct.”

The purposc of ihis report is to evaluate the program and to
provide descriptive information pertaining to the CSE program generally
and the individuals closely associated with the program.

Questionnaires were prepared and mailed to five categories of
respondents which are as follows: Present Studen;s, Former Students,
Carecr Selection Agents, School Administrators, and Community Cooperating
Emp loyers.

Within the limitations outlined in the methodology section, the
conclusions in the following areas scem justificd:

CSE Curriculum

Students were exposed to a variety of expericences as part of the
CSE curriculum. Experiences generally included field trips, work
experience, guest speakers, films and filmstrips, interviews, records
and tapes, and programmed materials.

The experiences that, in general, received the most favorable
indorscment were ficld trips, work experiences, and puest speakers,
Films and filmstrips, interviews, rccords and tapes, and programmed
materials, while considered helpful were not considered as valuable
as those previously mentioned. The value of the World of Work class

was indicated as falling between these two groups.
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LSA _and Administration of the Program

All categorics of respondents were in genceral agreement that the
program was well administered by those in positions ol responsibility.,
The CSAs were considered to be helpful, sincere, and capablc¢ in their
cfforts. At the same time, the CSAs enjoyed their experiences and the
satisfactioﬁ received from their involvement in helping students make
more intelligent career decisions. With respect to resources, CSAs
felt the need for morc time to prepare materials; and the School Adminis-
trators generally indicated that additional support by way of materials
would be provided.

While the Community Cooperating Employers felt they reccived
adequate heip from the CSAs, there was substantial indication that
more help would have been profitable. The CSAs made the :ame indication
with regard to the help they received from the WSSSP central office.

In regard to the question of when students should start the program,
all CSAs felt that the program should start before the 12th grade,
although there was not agreement as to what grade would be best for
beginning the programs. Opinions vacied from the 7th to the llth
grade,

Psychological Tests and Counseling Effectiveness

Of the four instruments used, the CSAs felt most favorable towards
the GATB and the Kuder Preference Record. There was less certainty felt
about the usefulness of the two instruments developed specifically for
the CSE program. This is likely due in part to the newness of these
instruments and the lack of extensive data relative to them.

The majority of both present and former students felt that the
ability and interest tests provided information which helped them wake

better job decisions.
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Work Expericences in Comnunity and Cost of the Program

Respondents gencrally were satisfied with the work cxperiences in
the community and the supervision received, althoupgh about half of the
CSAs felt that the Commumity Cooperating Employers should have spent
more time in teaching trade skills, There was complete agrecement
between School Administrators that the Community Cooperating Employers
were cooperative in providing work experiences, though there was indication
that the students felt that the expericnces were a little too 'retail"
oricnted. While the evidence strongly supports work cxperience as
being beneficial, there was some slight reservation expressed that
it appreciably hclped students to make better choices.

With respect to the cost of the program, it was felt by the CSAs
and School Administrators that the benefits far outweighed the cost,
both in terms of time and money, Aoout half of the Community Cooperating
Employers felt that there were some financial benefits zccruing to them.
Students were regarded as dependable in their work experience.

Value in Making Job Choices

Students gencrally felt that the program was, or would be, valuable
in helping them accomplish a variety of things relevant to selecting a
job such as, learning about several onccupations, applying for a job,
making wise choices, holding or keceping a job, and determining what
technical and special skills are needed for specific jobs. Both student
groups fclt strongly cnough about the program to recommend it to other
students,

While students felt they were helped to make sensible job choices,
there [s some evidence to indicate that the program was not as effective
in presenting a sufficient coverage of jobs to encourage a person to

follow through with training in a specific area. The program was also
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not as effective in causing students to change their minds about the
job they wanted to pursue. They did feel that the program was helpful
in deciding what to do. It, therefore, appears that while a substantial
proportion did change their mind about their job choice, there was also
& sizable proportion who solidified their job plans. With respect to
those students who were influenced, present students were more susceptable
to change than were former students,

In spite of the perceived helpfulness of the program, students
generally felt that the program should do more than it is presently
doing.

Initial Interest and Intcrest in Repeating the Program

A rather strong endorsement of the program results from the
strong indication that students would voluntarily participate another
time, in spite of the fact that a substantial proportion of the students
involved wer: required to take the program. Students, particularly the
former students, indicated that they would take more interest in the
program if participating in it a second time. Perhaps this reflects
that the value of the program is realized more after leaving high school
and entering into the work environment. There is strong support for
continuing the program.

Summary Evaluation

Ou the basis of an overall attitudinal index computed for each of
the five groups of respondents, it is apparent that all categories felt
favorable toward the program. The two student groups, however, did not
feel quite as favorable as did the non-student groups. Of the non-
student respondents, the CSA8 were in closeé agreement with the students

than were the other two non-student groups.
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The greatest strength of the program appears to be the feelings

of bencfits derived, The greatest weakness, though not excessive,
appcars to be that the program is somewhat boring and disorganized.
Scveral comparisons betwecn overall attitudes of sub-groups of
present students were made. The major observations indicated that students
who took the program as an e¢._ective felt more favorable toward it than
did those required to take the program; that students whosce parents read
to them twice a week felt more favorable than do students whose parents
seldom or never read to them; that students whosc mother worked out-
side the home felt more favorable than did students whose mother did
not work outside the home; that students who worked full or part time
felt more favorable than did students who did not work; that l2th grade
students felt more favorable than did 10th grade students; that students
who had just a few books around the house felt more favorable than did
students who had a large library around the house; and that females felt
more favorable toward the program than did males. Students generally
felt that their friends liked the program.
The Community Cooperating Employers felt the program to be beneficial
and in general indicated they would be willing to hire those students
who participated with them fa the program if job openings existed.,

Comments by Respondents

There were some strengths of the program which were mentioned by
all categories of respondents. Most prevelant was the value of the
expericnce in providing a background of information which would help
the student make futurc decisions about the type of work he would like
to do, and how to find a job. Another widely mentioned strength was the
insight the student gained about the reality of the working world. Other

advantages ncted by more than one group were the enrichment of the school's
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resources by the ncew materials brought in by the program, and the
increased interaction between the schools and the community,

With respect to weaknesses one problem mentioned by every proup except
the CSAs was the lack of job opportunities in small communities. Such
a situation illustrates rather markedly the importance of some orientation
and assistance program. This is not an internal weakness of the program
however. The difficulty in scheduling a long cnough period of time for
on-the- job expericnce was mentioned as a weakness. The CSAs were the
only ones who felt that communicatfons and public relations were real
problems. The Community Cooperating Employers did not indicate this.

From an administrative point of view, the school administrators
identified the problem of time as being most crucial. Because of the
experimental nature of the program, it is likely that no special
allowances were made by the schools for the demands of the program,
Consequently, the responsibilities associated with administering the
program were ''tacked on' to existing responsibilities.

In general the cooperation received from the community was considered
excellent.

Suggestions for improvement correlated by group with the weaknesses
perceived by that group. The most noticeable trend was the suggestion to
increase the program with "more" of everything; i.e. time, participants,
training, field trips, etc. There was definite agreement hetween School

Administrators and CSAs that the training program and workshop for the

CSAs be expanded.
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APPENDIX A

Present High School Questionnaire




PRESENT HIGH! SCHOOL STUUENT QUESTIANNAIRE

INSTRUCTIONS: Followine are some questions concerning yourself and your participa-
tion in the Career Selection Education (CSE) program. Your cooperation in
respondinn accurately to the questions will be greatly appreciated. Your

answers will help us cvaluate and improve the CSE program. Remember, accuracy

i~ very important. The questionnaire calls for your name, but in no way will
your name be 2ssociated with your answers. Your name is only necessary so

your scores on the aptitude and interest tests can be matched with your answers
to this qucstionmaire. After the match has been maae your name will be dis-

regarded. It will not be recorded anywhere so you can be ccmpletely honest in
your answers.

Now, proceed to answer this questionnaire as accurately as you can. When you
are finished place your questionnaire in the ¢.velope provided, seal it, and
Rive it to the person in charge. le will mail all envelopes to the Utah State
Board of Education where this questiornaire will be matched with your test
scores, and the answers to all questionnaires analyzed.

THANK YOU VERY M"MUCH

SECTION I:  HISTORICAL INFORMATION

Name (please print)

Last First {iddle Initial

Are you living at home (check one) yes no
Class or grade (check one)

(1) _____ 8th
(2) 9th

(3) 10th
(4) _____ 11th
(5) 12th

High School (Check one)

(01) Bryce Valley
(02)

Cloud Craft

(03) _ Mecker
(09) Patagonia Union

(03) Debeque (10) Saharita

(04) Escalante (11) Tonopah

(05) ——___ Frecdonia (12) Virgin Valley
(0€) Haxtun (13) Heed

o7 Kanab



6.

7.

8.

9.

10.

Sex (1) male (2) female

For each of the followinp arades place a check mark in the space provided
if you were in the CSE program whiile in that grade

Yes, I was in
the_prqggam

8th grade
9th grade
10th grade
11th grade
12th grade

lHow many hours each week 18 your mother employed outside of the home (check
00n)

(1) _____ none

(2) l1-10

(3) 11 - 20

(4) 21 - 40

(5) 41 or above

What is your father's occupation (please print)

Your best estimate of your parents' combined annual income (check one)

(1) ____ less than $3,000

(2) from $3,000 to $6,000
(3) from $6,000 to $9,000
(4) From $9,000 to $12,000
(5) From $12,000 to $15,000
(6) over $15,000

(7) I just have absolutely no idea
How sure are you of the amount of income just checked (check one)
(1) _____ very sure
(2) pretty sure but not absolutely certain
) not sure but I think that's about it

Low mrity brothers and sisters do you have (check one)

(1) none
(2) ____ one
(3) _____ two
(4) three
(5) four
(6) ____ five
(7) _____ six
(8) seven

(9) eight or nore




11.

12.

13.

14.

15.

16,

What is the highest grade attended by your father (check one)

(01) less than 8th grade
(02) 8th prade

(03) ___ 9th grade

(04) 10th prade

(05) 1ith grade

(06) __ 12th grade

07) 1 year of college

(08) 2 years of collepe
(09) 3 years of collepe
(10) 4 years of college
(11) morc than 4 years of college

What 1s'the highest grade attended by your mother (check one)

(01) less than 8th grade
(02) 6th prade

(03) 9th grade

(04) _____ 10th grade

(05) 11th grade

(n6) 12th grade

(07) 1 year of college
(08) 2 years of college
(09) 3 years of collese
(10) 4 years of collepe
(11) more than 4 years of college

Your present work status, while in school (check one)

(1) do not work
(2) work full time (40 hours or more each week)
(3) work part time (less than 40 hours each week)

If you are working either part or full time for whom do you work (check one)
(1) father
(2) self employed

(3) other

If you work for your father to what extent do you get paid for your time
(check one)

(1) receive no money
(2) receive only what money you need
(3) receive a regular wage

Your work status during last summer when school wasn't in session (check one)

(1) ___ did not work
(2) worked full time (40 hours or more each week)
(3) worked part time (less than 40 hours each week)




17.

18.

19.

20.

21.

— Painting

If you worked either part or full time last summer for whom did you work
(check one) :

(1) ___ father
(2) ____ self employed
(3) ____ other

If you worked for your father last summer to what extent did you get paid
for your time (check one)

(1) received no money

(2) received only what money you needed
(3) received a regular wage.

Which of the following have you done, or helped do during your life (check
as many as apply)

___ Repair a car

Electrical wiring Library work
Plumbing
Furniturz repairing Dishwashing

Serving as hospital volunteer

Carpentry Filing (records, etc.)
Cement work Typing

Plastering Camp counseling

Paper hanging Cooking

Landscaping Recreation work

Car ownership or accessability (check one)

(1) I own my own car
(2) I do not own a car but I have access to one nearly any time I want

(3) I do not own a car but can use one occasionally if I ask
(4) I do not have access to a car even though I have a driver's license
(5) I do not have access to a car because I don't have a driver's

license

In how miny different cities, towns, or townships have you lived since you
startcd school (check one)

(5)

roarce than 10

(1) 1

(2) 2

(&) 3-5
(4) ____5-10




22.

23.

24,

25.

26.

27.

How many of the 50 linited States have you visited or lived in (check one)

(1) _ __ cnly che one in which I now live

(2) 2 to 5

() 5 to 10
(4) 10 to ?5
(5) 25 to 50

Where did most of youi spending money come from during the years you were
in high school (check one)

(1) Allowance from parents
(2) Own earnings

(3) lPartly aliowance, partly earnings
(4) ____ Other scurces
(5) Had ‘1o spending money

How much independence do you feel your parents gave you during high school
(check one)

(1) Quite restriccive

(2) About as much as the rest of your friends
(3) Quite lenieat

(4) As nech as you wanted

(5) Practically none.

About how often do you spend ar. evening at homc sitting around and reading
(c! eck one)

(1) Practically never

(2) __ _ Rarely

(3) Occasionally

(4) Frequently

(5) _ Wheoraves you have a chance

When you were groving up, about how many books were around the house
(check one)

(1) _____ A large library

(2) Several bookcases full
(3) One bookcase full

(4) ___ A few books

How many different magazines and periodicals do you read (check one)

(1) 0

(2) 1

(3): 2or 3
(4) ___ _borb
(5) 7 or moie



28. To what extent do you read daily newspapers (check one)

(1) Read one or more newspapers thoroughly each day.
(2) Read parts of a newspaper each day.

(3) Read parts of more than one newspaper each day.
(4) Read a newspaper two or three times per week.

(5) Seldom read a newspaper.
(6) Never read newspapers.

29, What parts of the newspaper do you read regularly (check as many as apply)

Editorials The funnies

Features The sports page
Financial page Vant ads

News Something else
Syndicated columns Did not read a paper

30. When you were a child, how often did your parents read to you (check one)

(1) AT least twice a week.
(2) Once a week or less.
(3) Very seldom or never.

31. How do you feel concerning the adequacy of your high school preparation for
your future (check one)

(1) Very adequate

(2) Weak in certain areas
(3) Very inadequate

(4) Unable to answer

32. How do you compare yourself with others of your own sex in your ability to
learn (check one)

(1) Advance much more rapidly than most

(2) Advance just a little faster than most
(3) ____ About the same as most

(4) Progress just a little slower than most
(5) Progress much slower than most

33. Which type of yéut high school courses was easiest (check one)

(1) Physical science, chemistry, physics
(2) Natural science, biology, zoology

(3) History, economics, civics

(4) Commercial courses, bookkeeping, typing
(5) Shop courses

(6) Mathematics




34. Which type of your high school courscs was the most difficult (check one)

(1) _____ Physical science, chemistry, physics
(2) _____ Natural scleance, blology, zoology

3) _ History, cconomics, civics

(4) Commerzial courses, bookkeeping, typing
(5) ____ shop courses

(6) _ Mathematics

35. How many of thc following have you done (check as many as apply)

Bake a cake

Paby sit

Build and finish some furniture

Build &nd operate a pilece of machinery

Build a small radio

Change a tire

Choose my own clothes

Dance

Drive a car

IExhibit something which you made

Go along on an overnight trip to a strange city
andle a sailboat in a brecze

Have a full-time job

Have a part-time job

Have a Social Security Number

Have my own cheZking account

Have ny own savings account

Iron a shirt

ake a dress

Make a long-distance phone call

Make minor house repairs

Mend a sock

Mend the cord on iaelectrical appliance
Operate a tractor, bulldozer, or similar machine
Faint or paper a room

Play tonnis or golf

Preparc a complete meal

Cwim

Take a share of responsibility for running the home
Take complete care of a garden

Use a shotgun or .22 caliber or larger rifle
Water ski
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36.

37.

38.

How have you reacted to the opportunities you have had in the CSE program
(check one)

(1) You have taken advantage of cvery opportunity

(2) You have generally tried to take advantage of every opportunity
(3) You have taken advantage of some opportunities, but not of others
(4) You have not had tuo many opportunities, but have taken advantage

of the ones you have had
(5) You have not taken advantage of any opportunities presented

Think back before you started the CSE program and list the three top job
choices you had at that iime

1st choice

2nd choice

3rd choice

What are your three top choices now

1st choice

2nd choice

3rd choice

\
‘39. _ Looking at the two previous questions, to what exteént is there a difference

40.

41.

between your choices now and your choices before starting the CSE program
(check one)

(1) there has been no chauge
(2) one is different

(3) two are different

(4) all three are different

If you have made any change in your top three job choices to what extent
have your experiences in the CSC program contributed to this change (check one)

(1) the CSE program had absolutely no influence
(2) the CSE program had a little influence

(3) the CSE piogram had a fair amount of influence
(4) the CSE program had considerable influence

Why did you participate in the CSE program (check one)

(1) I was required %o participate in the program
(2) 1 was not required to take the program, but I was strongly
encouraged

(3) I was interccted in the program and took it as an elective




42. 1f you indicated in the previous question that you were required to
participate, how would you fecl another time if you had a choice now that
you know what it is all abecut (check one)

(1) I would not participate in the program
(2) I would participate in the program

SECTION 1I. EXPERIENCLS IN CSE PROGRAM

INSTRUCTIONS: To answer the questions in this section you are to remember the

best you can those ~xperiences you have had or are having as a participant in
the CSE prograa.

l. For each of grades (10, 11, and 12) you have been in indicate the number
of field trips, speakers, films and filmstrips, pregrammed materials, records
and tapes, and simulated experiences you have had concerning your job
decisions. If you cc-'t remerber exactly make the best estimate you can.
Do not bother with those grades You haven't been in.

10th GRADE
Field Tri:s Speakers Films and Filmstrips
(check one) , (check one) (check one)
(1) none (1) none (1) none
(2) 1l or 2 (2) 1lor 2 (2) lor 2
(3) Jor 4 (3) Jor 4 (3) Jor 4
(4) 5 to 10 (4) 5to9 (4) 5 to 10
(5) 11 or more (3) 10 to 20 (5) 11 or more
(6) 21 to 30
(7) 31 or more
Proprammed Materials Records and Tapes Simulated Fxperiences
i.e Selecting a Career, i.e. Career Rames,
etc. (check one) {check one) organizing industry, etc.
' (check one)
(1) none (1) none
(2) 1 or 2 (2) ____lor?2 (1) none
(3) Jor 4 (3) 3or 4 (2) 1or2
(4) 5 to 10 (4) _____ 5 to 10 (3) 3 or 4
(5) 11 or more _ (5) 11 or more (4) 5 to 10

(5) 11 or more




Field Trips
(check onc)

(1) none

(2) lor 2

(3) Jor 4

4 5 to 10
(5) 11 or rore

Programmed Mcterials
i.e. Selecting a2 Career,
etc. (check one)

11th GRADE

Speakers
(check one)

(1) _ aone

(2) 1 or2
&) I 1
(4) _5¢t0 10

(5) __ 11 to 20
(6) _____ 21 to 30
(7) . 31 ov wore

Records and Tapus
(check ouc)

(1) none

(2) 1 or 2

(3) Jor 4

(4) ___ 5to 10
(5) 11 or more

Field Trips
(check one)

(1) none

(2) lor 2

(3) . Jor 4

(4) 5 to 10
(5) 11 or more

Pregranmed Materials
i.e. Selecting a Career, etc.

(check one)

(1) none

(2) lor 2

(3) Jor 4

(4) 5 to 10
(5) 11 or rore

12th GRADE

Speakers
(check one)

(1) ____ none

(2) 1 or 2

(3) 30r 4

(4) ____ 5tol0
(5) ___ 11 to 20
(5) 21 to 30
(7) 31 or more

Records and Tapes
(check one)

(1) none

(2) 1l or 2

(3) Jor 4
() 5to 10
(5) 11 or more

(1) _____ none

(2) ______lor2

3) = Jor 4

() _____5to10
(5) 11 or more

Films aud Filristrips

(check cae)

(1) none

(2) 1 or 2

(3) ___3dork

(4) 5 to 10
(5) _____ 11 oc more

Simulated Experiences

i.e. Carccr ganmes,

organizing irlustry, etc.
(ctinck one)

(1) __ _ _nwnone

(2) lor2

3) ___dor 4

(4) ____5to 10
(9) _____ 11 or more

Films and Filmstrips
(check one)

(1) nonc

(2) l or 2

(3) _____3orkd

(4) 5 to 10
(5) 11 or more

Simulated Experiences

i.e. Carecr pgames,

organizine industry, etc.
(check on:)

(1) _____none
(2) ___ _lor?2
(3) Jor 4

(4) ____ 5to 10
(5) 11 or more
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3.
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In your World of Work Course, on how many occupations did you do extensive
research (check one) NOTE: The World of Work course is sometimes called
"Vocational Exploration, "Occupations Investigations," "Career Selection,"
etc.

(1) I haven't taken a World of Work Course

(2) none

(3) ___ 1w
(4) ____ _6tolo
(5) 11 to 15
(6) 16 - 20
(7) 21 - 25
(8) 26 - 30
9) 31 or more

Have you had any community work experience or on-~the-job training in
connection with the CSE project (check one)

(1) yes
(2) no

(If "yes" complete the following questions, if "no" g0 on to question
number 4)

What jobs did you work at (check as many as appropriate and indicate the
total number of days and the average number of hours worked per day)

BOYS ONLY
Total Number Average Number
of days of hours per da-
Auto Mechanic's Helper days hours
Bookkeeper days hou:s
Carpenter days hours
Custodian, Janitor days houre
Drill Fress Operator days hours
Electrician days hours
Farm Hand - General days hcurs
Fish and Came Warden days hours
Fork 1ift Truck Operator days — ___ _ hours
Fry Cook days —— hours
General Office Clerk days hours
Kitchen Helper - Dishwasher days hours
Mail Clerk days hours
Painter - Decorator days hours
Sales Clerk days hours
Service Station Attendant days hours
Stock Clerk days hours
Television Service and Repair days hours

Truck Driver days hours
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Ward Attendant days hours
Draftsman days hours
Printing days hours
Plumbing days hours
Other (please indicate)
days hours
e _ days __ hour=
days hours
- GIRLS ONLY -
Total Number Average Numbe:y
of days of hours per day
Beauty Opeiator days hours
Bookkeeper : days hours
Business Machine Operator days hours
Cook days hours
Dental Assistant ] days hours
_ File Clerk days hours
General Office Clerk tays hours
Maid - Housekeeper (cabin maid) days hours
Nurse's Aide (Candy Striper) _days _ hours
Printing days hours
Sales Clerk . days hours
Serving Machine Operator days hours
Stenographer days hours
ielephone Operator — ___ days hours
Typist days bours
Waitress days hours
Other (please indicate)
days hour=
- days hours

days ___*_ hours
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4. Review the following list of high school classes and place a check mark
by those vou have taken or are taking (check as many as apply). Then go
back and for eaci: one you have checked indicate with a checkmark in the
appropriate column whether it was a required course or an elective.

(1) (2)
Required Elective

Auto Mechanics

Bookkeeping

Business

Business Math

Carpentry

Distributive Education
Drafting

Electricity or Electronics
Home Economics (sewing, cooking, etc.)
Office Machines

Office practices

Plumbing

Shor thand

Typing

Vocational Agriculture
Welding

Others (please list)

HTHTHTTTT
LT

LTI
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SECTION III. FEELINGS ABOUT CSE PROGRAM

I. Following are some statements about some of your experiences in the CSE program.
You are to read each statement carefully and then determine the extent to which
you agree or disagree with the statement by circling the appropriate letters.

SA = Strongly agree

A = Agree

NO = No Opinion

D = bisagrec

SD = Strongly Disagree

If the statement concerns some aspect of the program you have not had any
experience with circle the letters NA. NA means that the statement is Not
Applicable to you since you haven't had any experience at all in that regard.




10.

11.

12.

13.

14,

The World ot Work class helped me become SA
familiar with a vocation of my interest.

(World of Work class is sometimes called

"VYocational Explorations,” '"Occupations
Investigations," "Career Selection,” etc.)

Field trips werc helpful in learning about SA
different occupations.

On-the-job training in the Community SA
helped me learn a useful skill.

Exploratory un-the-~job experience was an SA
effective m2ans of learuing about a specific
occupation.

The CSA in my school was able to help me with SA
information about different occupations.

I would recommend the CSE program to any student SA
because of the value in helping make career choices.

The ability and interest tests I took gave SA
me information about myself that helped me
make better decisions about different jobs.

Most of my time in the CSE ;‘vrngram was spent SA
readin} and studying about different occupations.

The program would have beern better if we SA
had taken more field trips to study different
occupational oppor :unities.

Most of my friends in the CSE program liked SA
itc.
The CSA in my school had a sincere desire SA

to help vs make better career choices.

because of ny expericnces in the CSE program SA
I can make more sensible job choices.

The interviews I had with people in different SA
occupations tiaught me things I didn't know
before.

The speakers I listened to were helpful SA
in giving e Information I didn't have
about various jobs.

NO

NO

NO

SD

SD

SD

SD

SD

SD

SD

sSD

§D

SD

SD

sh

8D

14

NA

NA




II.

15. The CSE program has caused me to change SA A NO D SD NA
my mind about the occupatlion I want te enter.

16. Through the CSE program I have learned enough SA A NO D SO NA
about 2 specific occupatlon that 1 think 1
will follow through with training in this field.

17. 1 was satisfiod with the supervision I had SA A NO D SD NA
while working in the community as part of
my CSE training.

18. Most of the time the community cooperating SA A NO D SD NA
employer was helpful and nade the on-the-job
training a valuable experience.

19. The CSA was able to start a program in our SA A NO D SD NA
school that we had never had before.

20. In my opinion we did too much reading and SA A NO D SD NA
didn't have enough films, field tiips,
speakers, interviews, etc.

21. All things considered I feel that the CSE SA A NO D SD NA
program is a worcth while program.

22. If I had it to do over again I would take SA A NO D SD NA
more interest in the CSE program.

23. The CSE program in my high school should do SA A NO D SD NA
more than it is already doing to prepare
us for the future.

Compare your knowledge about the World of Work now with your knowledge before
starting the CSE program. Then for each activity which follows indicate the
extent to which it helped your knowledge. Tf you haven't had the experience
place a check mark in the last column. Che:zk one for each answer. (

(1) (2) (3) Didn't have
Didn't help Helped Some Melped a lot experience

24. On-the-job training
25. Fleld trips

26. Films and Filmstrips
27. Interviews

28. Guest Speakers

29. Programmed materials

30. Simulated experiences

31. Records and Tapes
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Considering all of your experiences in the CSE program to what extent do
you feel you have been helped, or in the future will be helped in the
following areas.

32.
33.
34.
35.

36.

37.

38.

(1) (2) (3)
Received no Received Received
benefit at some Great
all bepefit benefit
In aﬁplying for a job (check one)
In making a wise job choice (check one) .

In holding or keeping a job (check one)

In finding out what skills are necded
to obtain a job (check one)

In learning the special skills required
for the job most interested in
(check one)

In finding out something about a lot
of different occupations (check one)

Listed below are words to describe your feelings about the CSE program.
Indicatce your feeling by placing ‘a check mark in one of the seven squires
anywherec.along the linc betwedn cach pair of wo:ds. For instance, if you
feel that the CSE program is more good than bad then your check mark will
be placed in a box closer to the word good. The better you feel about the
program the closer to good your check mark will be placed. If the progran
is more bad than good then the check will be placed in a box toward the
word bad. When you are finished you should have made seven (7) check
marks, oqg»between each pair of words. Do not spend too much time on any
one pair. It is your first impression that is wanted.

In my opinion the CSE program is:

A D o
worthiess 4+ FH_F{F-{+- veluable
unimportant ~{_J4__F4{ F{__F{_ F{_F{_}- Important

Harmful -{_F{_F{ _F{ F{ F{ _F{_}- Beneficial
Boring -{__}F{ F{ F{ F{ F{_ - F- Interesting
Uninformative -{_F_F{ _F{_F{_ F{_F{_}- informative

visorganized ~{__}{ F{_F{ F{ F{ F{_}- Organized
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The following two questions will allow you to write down some of the things you
liked best and liked least about the CSE program. Remember that any information
you provide will help considerably in making the program better.

39. The thing(s) I 1liked best about the program was (were):

40. The thing(s) I like least about the program was (were):




APPENDIX B

Former High School Questionnaire




FORMER HIGIl SCIOOL STUDENT QULSTIONNAIRE

INSTRUCTIONS: Following are some questions concerning yourself and your part-
ticipation in the Career Selcction Education program while in high school.

Your cooperation in responding accurately to the questions will be greatly
appreciated. Your answers will help us evaluate and improve the CSE program.
Rcmember, accuracy 1, very important. The questionnaire calls for your name,
but in no way will your name be associated with your answers. Your name
le only necessary so your scores on the aptitude and interest tests can
be matched with your answers tu this questionnaire. After the match has
been made your name will be disregarded. It will not be recorded anyvhere
80 you can be completely honest in your answers. Now, proceed to answer
this questionnaire as accurately as you can. When you are finished,place

your questionnaire in the envelope provided, seal it, and mail it directly
to

Mr. Rowan C. Stutz, Coordinator
Western States Small Schools Project
Utah State Board of Education

1300 University Club Building

136 East South Temple

Salt Lake City, Utah 84111

This questionnaire will then be matched with your test scores, and the answers
to all questionnaires analyzed.

Thank you very much
Name (please print)

Last First Middle Initial

4

SECTION I: HISTORICAL INFORMATION
1. Where are you presently living (check one)

(1) at home with my parents
(2) not at home but in the same town or community
(3) in a community within 50 miles of my home

(4) in a community more than 50 miles away but still within the same

state
(5) in another state
2. Your sex (1) male (2) female

3. High School attended (check one)

(01) Bryce Valley \J8) Meeker

(02) Cloud Craft (09) Patagonia Union
(03) Debeque (10) Saharita

(04) Escalante (11) Tonopah

(05) Fredonia (12) Virgin Valley

(07)

Kaneb

(06) Haxtun (13) Weed




IO.

5.

6.

7.

10.

11.

In which classes or grades did you participate in the CSE program
(check all that apply)

9th

10th
11th
12th

i

Highest grade of high school you have completed (check one)

(1) 9¢h grade
(2) _____ 10th grade
(3) _____ 11th grade
(4) 12th grade

Did you graduate from high school (check one)

(1) yes
(2) no

Year you last attended high school (check one)

(1) 1964
(2) 1965
(3) 1966
(4) 1967
(5) ____ 1968

What is your work status now? Are you (check one)

(1) employed full time (40 hours or more per week)
(2) employed part time (less than 40 hours per week)
(3) unemployed

(4) student, unemployed

(5) student, employed

If employed, what is your present job (please print)

Would you be contented to stay in your present job for the next 5 years
(check one)

(1) ____yes
(2) no

Immediately after leaving high school did you (check one)
(1) go on for further education or training

(2) try to find a permanent job
(3) try to find a temporary job




12.

13.

14.

13.

4,

17.

18.

If after leaving high school your decision was to find a permanent jodb
vhere did you first look (check one)

(1) ____ in the same community

(2) in a community within 50 miles

(3) in a community more than 50 miles saway but still within the same
state

(6) in another state

If after l-caving high school your decision was to find a permaneat job
did you (check one)

(1) Just try to find any job that sounded good and would pay well
(2) try to find a specific kind of job, one that you had in mind

If you nov have a job where is it located with respect to where you wvent
to high school (check one)

(1) in the same community

(2) in a community within 50 miles

(3) in a cosmunity more than 50 miles away but still within the same
state

(4) in another state

Hov many ful]l time jobs have you had since leaving high school (check ome)

(1) none (3) ____ four
(2) one (6) five
) ___ two (7) ____ six or more

(4) ____ three

How many part time jobs have you had since leaving high school (check one)

(1) ____ none ' (5) _____ four
(2) ___one (6) five
(3) ___ two (7 six or more

(4) ____ three
Are you attending school now (check one)

(1) ____ yes
() ____no

If you are a student attending school, are you attending (check one)

(1) & trade or vocational school
(2) 8 college or university




19. How many years of schooling beyond high school would you like to have (check

one)

(1) none (6) five

(2) one (7) six

(3) two (8) _____ seven

(4) three (9) eight or more
(5) four

20. While attending high school your last year did you ever have a job
(check one)

(1) no
(2) yes, I had a full time job (40 hours or more a week)
(3) yes, I had a part time job (less “han 40 hours a week)

21. 1f you worked either part or full time during your last year inm high
school for whom did you work (check one)

(1) father
(2) ____ self employed
(3) other

22. 1f you worked for your father during your last year in high school to
what extent did you get paid for your time (check one)

(1) received no money
(2) received only what money you needed
3) received a regular wage

23. Which of the following have you done, or helped do during your life
(check as many as apply)

Electrical wiring Repair a car

Plumbing ‘ Library work

Furniture repairing Dishwashing

Painting Serving as hospital volunteer
Carpentry Filing (records, etc.)

Cement work Typing

Plastering Camp Counseling

Paper hanging Cooking

Landscaping Recreation work

24. While you were in high school how many hours each week was your mother
employed outside of the home (cireck one)

(1) none

(2) 1-10

(3) 11 - 20
(4) 21 - 40
(5) _____ 41 or more




25‘

26.

27.

28.

29.

30.

What is (was) your father's occupation (please prin;)

Your best estimate of your parents' combined annual income (check one)

(1) less than $3,000

(2) from $3,000 to $6,000

(3) from $6,000 to $9,000

(4) from $9,000 to $12,000
(5) from $12,000 to 15,000
(6) _____ over $15,000

(7) I have no idea

How sure are you of the amount of income just checked (check one)
(1) ____ very sure

(2) pretty sure but not absolutely certain

(3) not sure but I think that's about it

How many brothers and sisters do you have (check one)

(1) none
(2) _____ one
(3) ____ two
(4) ______ three
(5) _____ four
(€) five
(7) six
(8) seven

) eight or more

What is the highest grade attended by your father (check one)

(01) less than 8th grade 07) 1 year of college
(02) 8th grade (08) 2 years of college
(n3) 9th grade (09) 3 years of college
{04) 10th grade (10) 4 years of college
(05) 1l1lth grade (11) more than 4 years of
(06) 12th grade college

What is the highest grade attended by your mother (check one)

(01) less than 8th grade (07) 1 year of college
(02) 8th grade (08) ____ 2 years of college
(03) 9th grade (09) 3 years of college
(04) 10th grade (10) 4 years of college
(05) '11th grade (11) more than 4 years of

(06) 12th grade college



31.

32.

33.

6

During high school about how often did you spend an evening at home sitting
around and reading (check one)

(1) Practically never

(2) ___ Rarely

(3) _ Occasionally

(4) Friquently

(5) Wheaever you had a charce.

Whicn you were growing up, about how many books were around the house
(check one)

(1) a laige library

2) scveral bookcases full
(3) one bookcase full

(4) a few books

How mauy Jdiffercnc magazines and periodicals did you read regularly while
in high school (check one)

(1) 0
) _____1
(3) 2 or
(4) 4 oy
(5) 7 or more

3
”
0

34.To what extent did you read daily newspapers while in high school (check one)

35.

36.

(1) Read one or more newspapers thoroughly each day
(2) Read parts of one newspaper each day

(3) Rcad parts of more than one newspaper each day
(4) Read a newspaper two or three times per week
(5) Seldom read a newspaper

(6) Never read newspapers

What pacts of the newspaper did you read regularly while in high school
(check as many as apply)

Editorials The funnies

Features The sports page
__ __ Financial page want ads

News Something else

Syndicated columns Did not read a paper

when you were a child, how often did your parents read to you (check one)
(1) At least twice a week

(2) Oncc o veek or less
(3) Vary seldom or never



37.

38.

39.

40.

41.

Car ownership or accessability (check one)

(1) I own my own car
(2) 1 do not own a car but I have access to one nearly any time 1

want
(3) 1 do not own a car but can use one occasionally if I ask
(4) 1 do noc have access to a car even though I have a driver's license
(5) I do not have access to a car because I don't have a driver's license

In how many different cities, towns, or townships have you lived between
the time you started school and the time when you left high school (check
one)

(1) 1
(2) ___2
(3) 3-5

(4) 5-10
(5) more than 10

How many of the 50 United States have you visited or lived in (check one)

(1) only the one in which I now live
(2) 2to5

3) _____6tolo

() _____ 11 to 25

(5) 25 to SO

Where did most of your spending money come from during the years you were
in high school (check one)

(1) Allowance from parents

(2) Own earnings

(3) Partly allowance, partly earnings
(4) Other sources ,

(5) Had no spending money

.Howz much indepcndence do you feel your parents gave you during high

school (check one)

(1) Quite restrictive

(2) About as much as the rest of your friends
(3) Quite lenient

() A3 much as you wanted

(5) Practically none




42.

43.

44.

45.

46.

How do you feel concerning the adequacy of your high school preparation
for your future (check one)

(1) Very adequate

(2) Weak in certaiu areas
(3) Very inadequate

(4) Unable to answer

How do you compare with others of your own sex in your ability to learn
(check one)

(1) Advance much more rapidly than most

(2) Advance just a little faster than most
3) About the same as most

(4) Progress just a little slower than most
(5) Progress much slower than most

Which type of your high school courses was easiest (check one)

(1) Physical science, chemistry, physics
(2) Natural science, biology, 2oology

(3) History, economics, civics

(4) Commer~ial courses, bookkeeping, typing
(5) Shop courses or Home Economics

(6) Mathematics

Which type of your high school courses was the most difficult (check one)

(1) Physical science, chemistry, physics
(2) Natural science, biology, zoology

(3) History, economics, civics
(%) Commercial courses, bookkeeping, typing
(5) Shop courses or Home Economics

(6) Mathematics

How many of the following had you done by the time you left high school
(check as many as apply)

Baby sit

Bake a cake

Build and finish some furniture
Build and operate a piece of machinery

Build a small radio

Change a tire

Choose my own clothes

Dance

Drive a car

Exhibit something which you made

Go along on an overnight trip to a strange city
Mandle 2 sailboat in a breezer
Have a full-tire job

llave 4 part-time job
(continucd on next page)

LT




47.

48.

49.

Have a Social Security Number

Have my own checking account

Have my own savings account

Iron a shirt

Make a dress

Make a long-distance phone call

Make minor house repairs

Mend a sock

Mend the cord oa an electrical appliance
Operate a tractor, bulldozer, or similar machine
Paint or paper a room

Play tennis or golf

Prepare a complete meal

Swim

Take @ share of responsibility for running the hcme
Take complete care of a garden

Use a shotgun or .22 caliber or larger rifle
Water ski

How did you react to the opportunities in the CSE program you had (ch.-«
one)

(1) _ You took advantage of every opportunity

(2) You generally tried to take advantage of any opportunity

(3 You took advantage of some and not of others ,

(4) You didn't have too many opportunities, but you took advantage
of the ones you had

(5) You didn't take sdvantage of any of the opportunities prescnte:

What jobs would you like to be working at if you had your choice (List
in order of preference)

1st choice
2nd choice

3rd choice

To what extent are the jobs you just listed different from your choices
before starting the CSE program (check one)

(1) there has been no change
(2) — one is different

(3) two are different

(4) _____ all three are different

If any of your choices 1isted above are different from your choices before
starting the CSE program to what extent did your experiences in the CSE
program contribute to this change (check one)

1) the CSE program had absolutely no influence

(2) The CSE program had a little influence

(3) the CSE program had a fair amount of influence
(4) the CSE program had considerable influence
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51. Whcu in high school, why did you participate in the CSE program (check one)

(1) I was required to participate in the program
(2) I was wot required to take the program, but I was strongly
encouraged

(3) 1 was intercsted in the program and took it as an elective

52. Knowing what you do about the CSE program, if you had to do it all over
again would you voluntarily parcticipate in the CSE program (check one)

(1) definitely yes
(2) ____ probably yes
(3) probably no
(4) definitely no

SECTION II. EXPERIENCES IM CSE PROGRAM

INSTRUCTIONS: To answer the quastions in this section you are to remember the
best you can those experiences you had as a participant in the CSE program.

1. While a participant in the CSE program in High School how many field trips,
speakers, filns and filmstrips, programmed materials, records and tapes,
and simulated experiences did you have.

Field Trips Speakers Pilms and Filmstrips

~ (check one) (check one) (check one)

(1) none (1) none (1) none

(2) 1or 2 (2) 1 or 2 (2) 1or 2

(3) Jor 4 (3) Jor 4 (3) ____3or 4

(4) 5 to 10 (4) 5 to 10 4) 5 to 10

(5) 11 or more (5) 11 or more (5) 11 or more

Programmed Material Simulated Experiences

i.e. Selecting a Career Records and Tapes i.e. Career games,

etc. (check one) (check one) Organizing Industry, etc.
(check one).

(1) none (1) none )

(2) _lor 2 (2) 1l or 2 (1) none

(3) Jor 4 (3) Jor 4 (2) lor 2

(4) 5 to 10 (4) 5 to 10 (3) Jor 4

(5) 11 or more (5) 11 or more (4) 5 to 10

(5) 11 or more




2,

3.

11

In your World of Work Course, on how wmany occupations did you do extensive
research (check one) NOTE: The World of Work course is sometimes called
"Vocational Exploration, “Occupations Investigations," "Career Selection,”
etc.

(1) . I haven't taken a World of Work Course
(2) none
(3) _ ltob

(4) _____ 6 tol0
(5) 11 to 15
(6) 16 - 20
(7 21 - 25
(8) 26 - 30
9) 31 or more

Have you had any community work experience or on-the-jcb training in
connection with the CSE project (check one)

1) yes
(2) no

(If "yes" complcte the following questions, if "no" go on to question
number 4)

What jobs did you work at (check as many as appropriate and indicate the
total number of days end the average number of hours worked per day)

BOYS ONLY
Total Number Average Number
of days of hours per day
Auto Mechanic's Helper days hours
Bookkeeper days hours
Carpenter days hours
Custodian, Janitor days hours
Drill Press Operator ____ days hours
Electrician days liours
Farm Hand - General days hours
Fish and Game Warden days hcurs
Fork 1ift Truck Operator days hours
Fry Cook days ——__ hours
General Office Clerk days hours
Kitchen Helper - Dishwasher days hours
Mail Clerk days hours
. Painter - Decorator days hours
Sales Clerk days hours
Service Station Attendant days hours
Stock Clerk days hours
Television Service and Repair days hours

Truck Driver days hours




Ward Attendant

Draf tsmai.

Printing

Plumbing

Other (please indicate)

- —————
—————pan
o .
————————
et

- o g m——

- GIRLS ONLY -

Beauty Operator
Bookkeeper
Business Machine Operator
Cook

Dental Assistant

File Clerk

General Office Clerk

i

|

Maid - Housekeeper (cabin maid)
Nurse's Aide (Candy Strip::.)

Printing
Sales Clerk
Serving Machine Operator
—_ Stenograph :r
Telephone Operator
Typist
Waitress
Other (please indicate)

1111

Total Number

days
days

days
days

days

days

days

__of days
days
days
days
days
days
days
days
days
days
days
days
days
days

days

days

days

days
days

days

hours
hours
hours
hours

1]

iours
hour .

hours

Average Numbe:
of hours per duy

——___ hours
houre
hours
hours
hours
hours
houre
hours
hours
hours
houry
liours
hours
kours
hours
houre

T

houre

hhours

houre




4. Revie: the following list of high school :lasses and place a check mark
by those you took in hiph school (check as many as apply). Then go back
and for each one you have checked indicate whether the course was requirced
or was an electlve by placing a check mark in the appropriate column.

(1) (2)
Required Elective

Auto Mechanics
Bcokkeeping

Business

Business Math

Carpentry

. Distributive Education
Drafting

Electricity or Electronics
Howe Economics (sewing, cooking, etc.)
Office Machines

Office practice

Plumbing

Shorthand

Typing

Vocational Agriculture
Welding

Others (plcase list)

1T

1]

i

U T
L THH T

SECTION III. FEELINGS ABOUT CSE PROGRAM

1. Following are some statements about some of your experiences in the CSE
program.  You are to read each statement carefully and then determine the
extent to which you agree or disagree with the statement by circling the
appropriatce letters. .

SA = Strongly agree

A = Agree

NO = No Opinion

D = Disagree

SD = Stronply Disagree

If the statement concerns some aspect of the program you have not had any
experience with circle the letters NA. NA means that the statement is
Not Applicable to you since you haven't had any experience at all in that

regard.




1.

2.

3.

10.

11.

12,

13.

14.

The World of Work class helped me become SA
familiar with a vocation of my intercst.
(World of Work class is sometimes called
"Wocational Fxplorations," "Occupations

Investigations,'" "Carcer Selcction," etc.)

Field trips were helpful in learning about SA
different occupations.

On-the=job training in the Cormmunity SA
helped me learn a usecful sgkill.

Exploratory on-the-job expericnce was an SA

effective means of learnirg about a specific
occupation.

The CSA in my schooi was able to help me with SA
information about different occupations.

I would recommend the CSE program to any student SA
because of the value in helping make career choices.

The ability and interest tests I took gave SA
me information about myself that helped me
make better decisions about different jobs.

Most of my time in the CSE ; rogram was spent SA
reading and studying about different occupations.

The program would have been better if we SA
had taken more field trips to study different
occupational oppor.unities.

Most of my friends in the CSE program liked SA
it. .
The CSA in my school had a sincere desire SA

to help v3 make better career choices.

Because of my experiences in the CSE program SA
I can make more sensible job choices.

The interviews I had with people in different SA
occupations taught ma thinge 1 didn't know
before.

The speakers I listened to were helpful SA
in giving m~ ianformation T didn't have
about various jovus.

NO

NO

NO

NO

NO

NO

NO

NO

- NO

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD




15.

16'

17.

18.

19'

20.

21.

22.

23.

24,

Tha CSE progrcm caused me to change my mind SA A NO D SD NA
about the occupation I wanted to enter.

Theoough the CSE program I learned enough about SA A NO D SD NA
a specific ccecupation so that I wanted to
follow through with training in that field.

I was satisficd with the supervision I had SA A NO D SD NA
while wrrkiug in the community as part of
my CS¥ training.

Most ¢f tle tie the ccomiunity cooperating SA A NO D SD NA
ciployer was telnful and made the on-the-
job trvaiaiug a veluable experieace.

Th2 ¢OA was cble to start a program in our SA A 'NO D SD NA
schocl that we had never had before.

In my opinioa vie did too much reading and SA A NO D SD NA
didn't hcve encugh films, field trips,
speakrrs, inteirvicws, cte.

All cthirs consideored 1 feel that the CSE SA A NO D SD NA
progruna wos a worth while program.

2f 1 hid it to do over again I would take SA A N D SD NA
more interest in the CSE program.

she CSE proszram in my high school should do SA A NO D SD NA
nore than it d:: <y pooprre us
for the futura,

In looking back I belicse that the CSE SA A NO D SD NA
iiopiam was of benefit to me in deciding
Wit o ao after leaving high school.

/hc C 3T program helped me find my 1lst job SA\ A NO D SD NA
et 2wving high school.
Cumpsve your knowledsa about the World of Work after your experiences in the
C°E wrogrom with your knowledge before starting. Then for each activity
which follows iundiczate the extent to which it helped your knowledge. 1If
you dfdn't lLave the experience place a check mark in the last columm.

{0 %o e~ ¢’ L2k rark for cach activity) 4)

(1) (2) 3 Didn't have
Didn't help Helped some Helped a_ lot experience _

On-the~jeb training
Field trips

Films orv filuctrips
Interviews

Guest speakers
Progrommed materials
Simulated expcriences
Records and Tapes

AT
[T
T
T




I1I.

34.
35.
36.
37.
8.

39.

BEST COPY AVRILABLE 16

Considering all of your experiences in the CSE program to what extent
do you feel you have been helped, or in the future will be helped! in
the following activities. (dake onc check mark for each activity)

1) (2) (3)
Received no Received Received
benefit at some Great

all benefit benefit

In applying for a job

In making a wise job choice

In holding or keeping a job

In finding out what skills are nceded

In learning the special skills required
for the job most interested in -

In finding out something about a lot
of different occupations

IV. 40. Listed below are words to describe your feelings about the CSE program.

Indicate your feeling by placing a check mark in one of the seven squares
anywhere along the line between each pair of words. For instance, 1if you
feel that the CSE program is more good than bad then your check mark will
be placed in & box closer to the word good. The better you feel about the
program the closer to good your check mark will be placed. If the program
1s more bad than good then the check will be placed in a box toward the
wotd bad. When you are finished you should have made seven (7) check
marks, one between each pair of words. Do not spend too much time on any
one pair. It is your first impression that is wanted.

In my opinion the CSE program is:

T O e O B W e O O s P
Worthless ={_}{_ F{_ F{ F{~ F{ _F4_}- valuable
Uainportant =4 +{ F{ F{" F{ F4 F{ F- Important
Harmful ={_F{ F{ F{ F{_F{ }{ }- Beneficial
Boring -} F{_ F{ _F{ F{ F{ }- Interesting
Uninformative -{__F{_ F{ F{ J-{ {4 _F}- Informative

Disorganized -4 |4 F{  F{ 4 F{_}{ - organized
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V. The following three questions will allow you to write down some of the things
you liked best and liked lcast about the CSE program. Remember that any
infornation you provide will help considerably in making the program better.

41. The thing(s) I liked best about the program was (were):

42. The thing(s) I like least about the program was (were):

3. Nz.o tiat I an uo longer in high school, I can see that the CSE program
could be imnroved by:




APPENDIX C

Career Selection Agent Questionnaire




Answers to the following questions will be
We know your time is valuable,
are highly important in this evaluation.
your careful consideration and respons
accurate as you possibl, can in answer

program.

t2 meaningless.

) ¢
(CO]. . 6-7)

(Col. 8) 2.
(Col. 9-10) 3.
(Col, 11) 4.

(Col. 12) 5.

(Col. 13-14) 6.

CAREER SELECTION AGENT QUESTIONNAIRE

(01) Bryce Valley

(02) Cloud Craft

(03) Deteque

(04) Escalante

(05) Fredoni,

(06) Haxtun

(07) Kanab

(08) Meecker

Your sex (check one) (1)

Your age (in years)

Number of years teaching (check one)

1)y ___1-5

(2) 6 - 10
(3) 11 - 15
(4) 16 - 20
(5) 21 - 25
(6) 26 - 30
(7) 31 -35
(8) 36 - 40
(9) 41 - 45

(09)
(10)
(11)
(12)
(13)

mal

S ——

extremely valuable in asscssing the CSE
but at the same time we also k

We would, therefore, greatly appreciate
c to the questions that follow.
Ing these questions, otherwise the results will

now your opinj:c.aas

Please be as

1. High School at which you work (check one)

Patagonia Union
Saharita
Tonopah

Virgin Valley
Weed

T

(2) femalc

How long have you been a CSA .(check one)

(1) less than a year
(2) 1 - 2 years
(3) 2 - 3 years

Waat was your undergraduate major in college

(01) Art

(02) Business

(03) Counseling and Cuidance
(04) Euglish

(05) Home Econonics

(06) Industrial Arts

(07) Languages

(check one)

(08) Mathematics
(09) Music
(10) Physical Educat! :;

(11) Social Sciences

(12) Speech

(13) Vocational
Agriculture

(14) Other (plcase
indicate)




(Col. 15-16)

{Col. 17-32)

(C-1. 33)

(Col. 34)

7.

E.

9.

10.

Wiat wes your undergraduate minor in college

(01) Art (09)
(02) Business (10)
(03) Counseling and Guidance (11)
(04) __  English (12)
(05) _____ Home Ecomnomics (13)
(06) ____ Industrial Arts

(07) Languages (14)
(08) Mathematics

In whit are:s are you currently teaching

(check all applicable

(check one)

Music ,
Physical Educati
Social Sciences
Speech
Vocational
Agriculture
Other (please
indicat?)

ol 17) At
(.32 333 T Tusiness
(Col 17) Courseling and Guidance
(Co”. 20) Euglish
(Cul 21) Home Economics
(Col 22) industrial Arts
(Col 23) Languages
(Col 2¢) Mathomatics
(Col 25) Music
(1 267 ____ Physical Education
(Col 27) Social Sciences
(Col 25 Speech
(Cal 29) Vocational Agriculture
Other (please indicate)
(Col >0)
("ol 31)
(Col 32)
Exu -ouy qLartgr credit hours of counseling and guidance

Sreveny have you had  (check one)
(1) _ none

(2) _____1-3

(3) ‘___'_ll - L

4) ____7-12

(5) __ 13 -18

(6 _____ 19 or above

it wan, honrs per weekk do you typically spend in CSE

rclated activities (check one)

(1) ____0-5

(2) __ _6-10
(3 11-15
(4) 16 - 20
() 21 - 25
(6) _ 20 or more




(Col. 35) 11.

(Col. 36) 12.

(Col. 37-43) 13,

3

How many hours has your principal formally allowed you to
perform CSE related activities  (check one)

(1) 0-5
(2) 6 - 10
(3) 11 - 15

- (4) 16 - 20

(5) 21 - 25
(6) 26 or more

In your opinion, at what grade level do you feel it best to
start the CSE program (check one)

(1) 12th grode
(2) 11th g . 'e
(3) _____ 1Cth grede
() 9th grade
(5) 8th grade
Cllier (please identify)

Folloving is a 1ist of activities which constitute the major
part of many CSE programs. Please read them through and
then rank them from 1 to 7 on the basis of how beneficial
they are to the students generally (where 1 is the most
beneficial and 7 1s the least beneficial). The rank you
assign (1,2,3,4,5,6, or 7) a given activity can be written
in the space to the left of the activity. If you have not
had any experience with one or more of the activities, place
a N/A in the space(s) and rank the others.

(Col 37) Guest specakers

(Col 38) Films and Filmstrips

(Col 39) Field Trips

(Col 40) Records and tapes

(Col 41) Programmed materials

(Col 42) __  #Horld of Work Course

(Col 43) Work experience in the community

*World of tork course is sometimes called "Vocational

Exploration," "Occupations Investigations," "Carcer
Selectious," oLc.
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(Col. 44-50) 14. Now, for the same list of activities as appeared in the
previous question rank the activities in order of their
interest to the z:tudents generally (where 1 is the most,
interesting and 7 is the least interesting). Place your
rank in the space to the left of the activity. As before,
Place an N/A in the space if you are not qualified to rank
that one activity, and then proceed to rank those that remaia.

(col 44) Guest speakers

(col 45) Films and Filmstrips

(col 46) Field trips

(col 47) Records and tapes

(col 48) Programmed materials

(col 49) World of Work course

(col 50) Woik experience in the community

|

II. This next series of questions will enable you to exprcss your feelings about
various aspects of the CSE program. You are to read each statement and then
irdicate how you fecl sbout the statement by circling the appropriate lettecc.

SA = Strongly Agree

A = Agrce

NO = No Opinion

D = Dicagree

SD = Strougly Disagree

If you can't make a Judgment on a statement because of not having had any
viperience in that regard circle NA which means not applicable,

(Col. 51) 15. 1 think the World of Work class SA A NO D SD NA
(sometimes referred to as
"Vocat {onal Explorations,"”
“Occupations Investisatlons,"
“Career Selcction," etc.) was
valuable to students in broad-
enfag their understanding of
the World of Work.

(Col. 52) 16. I think we nend more field SA A NO D SD NA
trips to a greater varicty of
places.

(Col. 53) 17. Placing students in the work - SA A NO D D NA

cormunity to learn about jobs
helps them decide which occupation
to pursuc after they eraduate.




(Col.

54)

(Col 55)

(Col.

(Col.

(Col.
(Col.

(Col.

(Col.

(Col.

(Col.

56)

57)

58)

59)

60)

61)

62)

63)

18.

20.

21.

22,

23.

24,

25.

26.

27.

Students riaced in the community SA A NO D SD
for on-the-job training have

learned the specific skills relating

to that job.

Having interviews with people SA A NO D SD
in ditferent occupations seemed

to be a gucd way for students to

learn about an occupation.

Guest speakers provide a valuable SA A NO D SD
source of information about
various jobs.

The CTE program has been a good SA A N D SD
experience for me because 1

feel I am helping students make

more intelligent career decisions.

My principal has supported me in SA A N D SD
most of the things I have tried

to do.

I need more time to prepare materials

for students to use in their SA\ A NO D SD
research of specific occupations.
For the most part, materials SA A NO D SD
are available to conduct a good
CSE program in my school.

The Community Cooperating SA A NO D SO
Employers have been helpful in

helping students learn specific

skills.

Those students who have explored S, A NO D SD
different kinds of occupations

in the classroom thru films,

speakers, special reports, etc.,

have been able to make more

intelligent carecer decisions.

SA A NO D SD

Those students who spend time

in the work community as part of
the CSE program make better
occupational and carecr decisions
than do thosc who do not have
this experience

W

NA

NA

NA

NA




(Col.

(Col.

(Col.

(Col.

(Col.

(Col.

(Col.

(Col.

I11

(Col.

64)

65)

66)

67)
68)
69)
70)

1)

72)

28.

29.

30.

3l.
2.
33.
34.

35.

36.

The Community Cooperating SA A NO D 8D NA
Employer should have spent more

time teaching the student the

skills of the trade.

The help received from the WSSSP SA A NO D SD NA
central office has been adequate
in setting up the CSE program.

I would like to see the CSE SA.A NO D SD NA
program contirued next year.

Next year I would increase SA A NO D SD NA
the number of different occupations
a student could investigate.

The WSSSP gkill inventory was SA A NO D SD NA
helpful to me in counseling
students occupationally.

The WSSSP Occupational Information SA A NO D SD NA
Inventory was helpful to me in
counscling students occupationally.

The Kuder Prcference Record SA A NO D SD NA
was helpful to me in counseling
students occupationally,

The GATB (General Aptitude Test SA A NO D SD NA
Battery) was helpful to me in
counscling students occupationally,

Rank from 1 to 4 the following instruments in terms of how
useful they have been to you. (where 1 means the most help)

Kuder
WSSSP Skill Inventory
WSSSP Occupational Information Inventory

———
——
A ————
—




Iv

(Col. 73-79) 37. Listed below are words to describe your feelings about the
CSE program. 1Indicatc how you feel by placing a check mark
in onc of the scven squares anywhere along the line betw.en
each pair of words. Do not spcnd too much time on any one
pair. It is your first impression that is wanted. When you
are finished you should have made seven (7) check marks,
one between each pair of words.

In my opinion the CSE program 1is:

1 2 3 4 5 6 7
(Col. 73) Bad - F-__F F4 F{ F__Fi_F- Good

(Col. 74) Worthless = Fo * b4 F{_ F F{ - valuable
(Col. 75)  Unimportant ~{ - F{ - F4i 1} +{_ }-1mportant
(Col. 76) Harmful = b L4 b S F{ F{ - Beneficial
(Col. 77) Boring -k _}-{ F F{ }4{_F{_}- Interesting
(Col. 78) uninformative —[ L I F{ +{ F{ - Informative
(Col. 79) Disorganized -{ |- k1 bk H__F T F{TF- organized

V. The nct three questions are open ended and allow you to express in scne
detril other feelings you have about the program. Please feel free to mahkn
your comaents. They will be most helpful.

38. The weaknesses of the CSF. progran s,e




39. The strengths of the CSE program are:

40. Ways by which the CSE program could be improved are:
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SCROCI. PROGRAM QUESTIONNAIRE
(to be completed by CSA)

Pleage be accurate in your responses

(Col., 6-7)

(Col. 8-11)

(Col. 12-14)

(Col. 15)

(Col. 16)

(Col. 17)

1.

2.

3.

4.

High School at which you work (check one)

(01) ____ Bryce vValley (09) Patagonia Union
(02) Cloud Craft (10) Saharita

(03) Debeque (11) Tonopah

(04) Escalante (12) Virgin Valley
(C3) _____ Frudonia (13) Weed

(06) Haxtun

(07) Kanab ]

()] Hoekow

Grades involvad in CSE progrem (check all that apply)

(col. 8) __ yrade 9

(col.. 9) grade 10
(col. 10) arade 11
(col. 11) grade 12

Approxinate number of students in ycur schoo). participating
in CSE

Would you consider your school's location with respect to

providing meaningful expcrience in your CSE program as being
(check one)

(1) __ __ excellent
(2) good
(3) __ _ feir
(4) poor

Does your CSE nicgram include a World of Work course (sometimes
referced to as "Vocutional Explorations "Occupations
Investipations," "carcer selection," etc.) (check one)

(1) yes
(2) no

About how many fleld trips have hcen taken this year,
1967-63 school ycar (check one)

(1) none

(2) ___lor2
(3) Jor d
(4) 5to9

—————
S ampn———
—————

(5) 10 or more




(Col. 18)

(Col. 19)

(Col. 20)

(Col. 21)

(Col. 22)

(Col. 23)

7.

10.

11.

12.

About how many field trips did you take last year, 1966-67
school year (check one)

(1) none

(2) lor 2

(3) Jor 4

(4) 5to9

(5) 10 or more.

How many Buest speakers have spoken this year, 1967-68 school
year (check one)

(1) none

(2) lor 2

(3) Jor 4

(4) 5to9

(5) 10 or more

How many guest speakers did you have last year, 1966-67
school year (check one)

(1) none

(2) lor 2
(3) Jor 4
(4) Sto9

(5) 10 or more

How many films or filmstrips about different occupations
have been shown this year, 1967-68 school year (check one)

(1) none

(2) . lor2

(3) Jor 4

(4) 5 to 9

(5) 10 or more

How many films or filmstrips about different occupations
were shown last year, 1966-67 school year (check one)

(1) none

(2) lor 2

(3) Jor 4

(4) 5to9

(5) 10 or more

Since the CSE program started, how many students have been
taken out in the community to learn a specific trade? (check one)

(1) ____ none
(2) 1-3
3) ____4-56
(4) 7-9
(5) 10 - 12
(6) 13 - 15

(7)

16 or more




3

(Col. 24) 13. Since starting the CSE program how many students have spent

at least part of one day in the community exploring one or
more occupations? (check one)

(1) none
(2) 1-5
(3) 6 - 10
(4) 11 - 15
(5) 16 - 20
(6) 21 -25
(7) 26 - 30
(8) 31 - 35
(9) 36 or more
(Col. 25) 14. How many people in different occupations will the typical
student personally interview during this school yea® (check one)
(1) none
(2) 1-3
(3) 4 -6
(4) 7-9
(5) 10 - 12

(6) 13 or more

(Col. 26) 15. The World of Work class is taught (check one)

note: the World of Work class is sometimes called "Vocational
Exploration," "Occupations Invesrigations," "Career Selections,"

etc.

(1) full year daily

(2) one semester daily

(3) all year alternating days
(4) 6 week period

(5) not taught A

(6) other (please specify)

16. What problems have been encountered in implementing the
CSE program? (please describe)

17. What kind of cooperation was received from the community?
(please describe)




APPENDIX E

School Administrator Questionnaire




SCHOOL ADMINISTRATOR QUESTIONNALRE

Answers to the following questions will be extremely valuable in assessing the

CSE program, We know your time is valuable,but at the same time we also know

your opinions are highly important in this evaluation. We would, therefore, greatly
appreciate your careful consideration and response to the questions that follow.
Please be as accurate as you possibly can in answering these questions, otherwise
the results will be meaningless. Do not place your name on the questionnaire.
Responges are to be anonynous. When you have finished please mail directly to

Mr. Rowan C. Stutz, Coordinator
Western States Small Schools Project
Utah State Board of Fducation

1300 University Club Building

135 East South Temple

Salt Lake City, Utah 84111

Your immediate consideration of this questionnaire is requested.

Thank you very much.

I. The next nine questions will enable you to express your feelings sbout various
aspects of the CSE program. You are to read each statement and then indicate
how you feel about the statement L'y circling the appropriate letters, where

SA = Strongly Agree

A = Agree

NO = No Opinion

D = Disagree

SD = Strongly Disagree

If you can't make a Judgment on a statement because of not having had any
experience in that regard circle NA which means not applicable.

(Col. 6) 1. I felt the CSE program was S8A A NO D 8D NA
valuable for students in
broadening their background
about the World of Work.

(Col. 7) 2. The cost of the program in SA A NO D 8D NA
terns of money was too high
for the benefits received.

(Col. 8) 3. I would like to continue the SA A N D 8D NA
program next year.

(Col. 9) 4. The CSA in my school has a SA A NO D SD NA
good background for helping
students learn about different

careers,




BEST COPY AVRILABLE

(Col. 10) 5. Students need more help in SA A NO D SD NA
rural communities in career
selection than they do in
urban areas.

(Col. 11) 6. I intend to increase the materials 3A A NO D SD NA
avallable to the CSA for conducting
the CSE program.

(Col. 12) 7. People in the community are SA A NO D sh NA
willing to help provide woil

experiences for students.

(Col. 13) 8. My administrative duties kept SA A Y0 D SO N\
me from being as familiar with
the program as I would like to
have been.

(Col. 14) 9. The cost of the program in SA A NO D $D NA
terms of time was tOO high for
the benefits received.

II. 10. Listed below are words to dezeribe your feelings about the
CSE program. Indicate how you feel by placing a check mark
in one of the seven squares anywhere alonz the line between
each pair of words. Do not spend too much time on any one
pair. 1t is your first impression that is wanted. When you
are finished you should have mzie geaven(7) check marks, one
between each pair of words.

In my opinion the CSE propgram is:

1 2 3 4 5 6 7
(Col. 15) Bad -} P L F{ F{_F{_+- Gocd

(Col. 16) Worthless - r+ {4 }{ _F{ _}4{_ F- Valusble
(Col. 17) Unimportant =4 4= pr{ +4 }+4 F{ 4 - Important
(Col. 18) Harmful -} {3 F{ - F{F- Beneficial
(Col. 19) Bordng ~4_t4_ W+ b{_F{_ F{ - Interesting

(Col. 20) Uninformative -4 4 o FDDDD- Informative
(Col. 21) Disorganized 4:]—-[—_—_}--{____}--{_}1 F4{__}+4__- organized




III. The next three questions are open-ended and allow you to express in some
detail other feelings you have about the program. Please give us the benefit
of your comments. They will be most helpful.

11. The weaknesses of the CSE program are:

12. The strengths of the CSE program are:

13. Ways by which the CSE program could be improved are:




APPENDIX F

Community Cooperation Employer
Questionnaire




BEST COPY AVAILABLE

CO™™™MUNITY COOPERATING EMPLOYER QUESTIONNAIRE

Tolleviag ave some questions, the answers to which will help us evaluate the

career guidarce program spuasored by your local high school. This program is
termally knosn as the C8reer Selection Education, or CSE, program. Your
participation in this program is greatly appreciated. We know your time is

husy, but ac the came tirce vo Lknow that only by having these answers can we evaluate
pnd improve the prugcam. Thurefore, your careful consideration and response

i@ rhe questinn that follow would be appreciated. Do not place your name on

the qu:stionaairc. Responses 8r~ to cremain anonymous. When you have finished
please place your questionurire in an envelope and mail directly to

Mc. Rowan C. Stutz, Coordinator
Ulestern States Small Schools Project
Utah State PRoard of Education

130 University Club Building

136 Fost South Temple

Salt L-.ke City, Utah 84111

Tour immediate consideration oi this questionnaire is requested. Thank you very
auch,

L. 1. The nature (or t“ype of your organization or business
(cheek s many as apply)
(col. °) ____ Auto repair
eol. 7) _  RBeauty Operator
\col. 8, _ __  Bookkeeping
{col. 9) _ ___ Bus garage
{col. 10) Carpenter
{col. 11) Construction
(col. 1?) Custodian, Janitor
(col. 13) Dentistry
{col. 14 _ _ Eleectrician
‘eol, 1b)y _  Farming
(eol. 16; __ Fish and Game service
{co2. 7" Food Services
{col. !+ _  Government Office
‘¢ol. 1v) ____ Hospital
.eul, 26) ___ Lumbering
{eol. 21, __ Mechanic shop
@ol 22) _ __ Office Work:
(col. 23) Pharmacy
(Col. 24+ _  Plumbing
(col. 25) Post Office
(col. 26) Printing
(¢eol. 27) Ranching
(cul. 28)  Resort Owner

(co). 26) _ __ Retall stc.e




(Col.

(Col.

(Col.

(Col.

(Col.

(Col.

(Col.

36-38)

39)

40)

41-42)

43)

44)

45)

3.

5.

6.

7.

2

{(col. 30) School
(col. 31) Service Station
(col. 32) Telaephone Company

Other (please list)
(col. 33)
(col. 34)
(col. 35)

Number of employees in your organization

How many students have you had under CSE sponsorship (check one)

(1) 1-2
2 " 3-4
3) ____5-6
(4) 7-10
(5) 11 -20
(6) ____21-130

If you had more than one student did all of them have the
same experience?

(1) yes
(2) no

How many total hours did the typical student spend in your
establishment as nart of the program

Did the CSE students receive pay for services
school hours? (check one)

(1) yes
(2) no

rendered during

Have you hired any students for part or full time work as a
direct result of their CSE experience with you.

(1) yes
(2) no

What was the nature of the students' experiences?
(1)
(2)
(3)

(check one)

Exploratory (to learn about the job and not the

skills associated with the job)

Specific skill training (to learn the skills
associated with doing the job)
Some students were given exploratory experiences
only, but others were given specific skill
training




1I.

{Col. 46)

(Col. 47)

(Col. 48)

(Col. 49)

(Col. 50)

(Col. 51)

(Col. 52)

I1I. Following are some statements which will enable you to ¢
about various aspects of the CSE program. You
and then indicate how you feel about the stat

lettetg.

If you can't make a Judgement on a statement
experience in that regard circle NA which mea

(Col. 53)

(Col. 54)

10.

11.

Lot COPY RVAILABLE

3

9. Listed below arc words to describe your feelings about the
CSE program. Indicate how you feel by placing a check mark
in one of the seven squares anywhere along the line between
each pair of words. Do not spend too much time on any one

pair. It is your first impression that is wanted.

are finished you should have made seven (7) marks,
each pair of words.

In my opinion the CSE program is:

Bad -LH_?}-S W W W
Worthless -4 4 4 F{ F{ }{ i }-
Unimporeant = _of b+ } o F L}
Hareful o b TR
Boring =4} p4_ k4 ] P -

..Uninformative "G‘DD‘L_F‘L}'LJD-

When you

one between

Good
Valuable
Important
Beneficial
Interesting

Informative

Disorganized --]_j—-[__]--L_]--D—-D--D—D— Organized

SA- = Strongly Agree

A = Agree

NO = No Opinion

D = Disagrae
SD = Strongly Disagree

because of not having
ns not applicable.

The students I had in CSE SA A NO D SD
were dependable.
All things considered the CSE SA A N D $SD
program was worth more than
the inconvenience it caused.

Xpress your feelings
are to read each statement

ement by circling the appropriate

had any

NA

NA




(Col. S5) 12. I should have had more help S\ A NO D S NA
from+:~ High School Covaselor
(Career Selection Asent)

(Col. 56) 13. If I had job openings for the SA A N D SD NA
students I had in the CSE
program I would hire most of
them.

(Col. 57) l4. The program was benefical to SA A NO D 3D NA
the student.

(Col. 58) 15. The program was not financially SA A NO D SD NA
benefical to me.

(Col. 59) 16. My contribution was more of SA A N D SD NA
a service to the community
rather than beneficial to me.

(Col. 60) 17. I would like to see the SA A N D SD NA
program co:tinued

IV. The next three questions are open ended and allow you to express in some
detail other feelings you have about the program. Please feel free to make
your comments. They will be most beneficial.

18. The weaknesses of the CSE program are:




19. The strengths of the CSE program are:

20,

Ways by which the CSE program could be improved are:

Py
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Student Test Data




BEST COPY AVAILABLE

: (check one)
Name Presently a student

School . Formerly a student

SECTION IV. STUDENT TEST DATA
TO_BE C.MPLEVED BY THE CSA

1. Grade in World of Work class (check one)

]

IO w e

2, Overall Grade Point Average
3. WSSSP Skill Inventory

lst Administration (pretest)

Date taken

day month year

G vV N S P Q K F M

ST Raw Score

SI Decile

2nd Administration (post-test)

Date taken

day month year

G Vv N S P Q K F 1

S1 Raw Score

SI Decile

DIFFERENCE (Subtract 1st Administration raw score from 2nd Administration raw
score, use negative signs if necessary)

G v N S P Q K F M

lﬁiffercnce | T I ] | ] i i 1

4. GENERAL APTITUDE TEST BATTERY (CATB)

lst Administration (pretest)

Date Taken

day month ] year




PRI 2
B G ' N S P Q K P M
|GATB Raw Score | X
[CATB Decile é
2nd Administration (post-test)
Date taken
day month year

GATB Law Score
GATB Decile

DIFFERENCE (Subtract lst Administration raw score from 2nd Administration raw
score, usc nepative signs if necessary.)

G v N S P Q K P M
[Difference 1 ] 1 | | | 1 N 1 -

5. KUDER PREFERENCE RECORD

Date of 1lst administration (pretest):

day month year

Date of 2nd administration (post-test):

day month year

lst Administration ' 2nd Administration Differencn
Pretest Post~test

Raw | Percentile Raw Percentile Raw

Mechanical

Computational

Scientific

Persuasive

Artistic

Literary
Musical

Social Service

Clerical

NOTE: To obtain difference subtract 1lst Administration raw score from 2nd
Administration raw score, use negative signs if necassary.




WSSSP OCCUPATIONAL INFORMATION INVENTORY

Date of 1lst administration (pretest):

Date of 2nd administration (post-test):

BOYS

Auto Mechanic's Helper
Bookkeeper

Carpenter

Custodian, Janitor

Drill Press Operator
Electrician

Farm land - General

Fish and Game Warden

Fork Lift Truck Operator
Fry Cook

General Office Clerk
Kitchen lelper - Dishwasher
Mail Clerk

Painter - Decorator

Sales Clerk

Service Station Attendant
Stock Clerk

Television Service and Repair

Triuck Driver
Ward Attendant

Wages

Aptitudes
Temperaments
Interests
Occupation Scores

Number Over
Number Under

DEST COPY AVAILABLE

d

ay

month year

day

month year

OQCCUPATION SCORES

lat Administration

(Pretest)

2nd AdminiQttation

(Post-test)

- ce———

447

7 -

—f - ke

) U

T T

o—— s oin

' 1st Admi;istration

(Pretest)

MAJOR QUBGCORBS

2nd Administratton

(Post-test)

|
-~

y

5

i

]
—
o
-

t

[]

"

i

e

A




GIRLS

Beauty Operator
Bookkeeper

Business Machine Operator
Cook

Dental Assistant

File Clerk

General Office Clerk
Maid - Housckeeper
Nurse Aid

Sales Clerk

Sewing Machine Operator
Stenographer

Telephone Operator
Typist

Waitress

Wages

Aptitudes
Temperaments
Interests
Occupativn Scores

Number Ovnf
Number Under

st COPY IALIBLE ¢

OCCUPATION SCORES

pibt Administration
(Pretest)

2nd Aduministration
(Post-test)

MAJOR SUBSCORES

!lst Administration ! 2nd Administration
. (Pretest) (Post-test)

|
i

I\
)




APPENDIX H

Instructions to Career Selection
Agents Regarding Questionnaires




March 27, 1968

TO0: Career Selection Agents of
Career Selection Education Project Schools

FROM: Rowan C, Stutz, WSSSP Coordinator

SUBJECT: Instructions to Career Selection Agents Regarding Questionnaires

We have sent to you under separate cover seven different questionnaires,
You should take a few minutes to scan each of them, and in particular read the
instructions on each. If this is done you will be in a better position to
answer che questions that might arise from the respondent. In addition, you
will be better prepared to insure that the questionnaires are completed
as accurately and efficiently as possible. It is probably obvious, but perhaps
it would be well, to emphasize that the success of the entire evaluation process
heavily depends on you at this point. We must obtain the information requested,
and your cooperation is critical if this is to be accomplished. We need to have
all data in by April 30, so you will need to begin gathering the data now.

The seven questionnaires are described below. Any expense involved in
conducting these surveys is reimbursable from WSSSP funds,

The Present High School Student Questionnaire

This questionnaire 1s to be given to all students currently attendin
our high school who have participated at one time or other in the career selection
education program. They do not have to be involved in the program at the present
time, The questionnaire should require about one hour for the average student
to complete. It would be best to have the students answer the questionnaires
in a single one~hour period rather than two or more short sessions, Do not
expect the student to complete the questionnaire on his own time (outside of
school), Such a procedure is generally unsuccessful,

It will be necessary for you to provide each student a plain emvelope
into which he can insert the completed questionnaire., The envelope should be
sealed by the students and then returned to you (or the person administering
the questionnaire), It is highly important that such a procedure be followed,
The student's responses must be kept anonymous to those that know and have worked
directly with them in the CSE program. This will encourage the students to
respond more accurately, All of the sealed envelopes ghould be sent to Rowan Stutz,
Coordinator, Western States Small Schools Project, Suite 1300, University Club
Bullding, Salt Lake City, Utah 84111,

As a final point it should be emphasized again that all students in the
high school be surveyed who at one time or other have been in the program. If
we don't get them all, then there is the real danger of non-response bias in the
results,

The Former High School Questionnaire

This questionnaire 1s to be completed by all students who are no longer
attending the high school, but who at one time or other participated in the CSE

Q




.2-

program, In many cases you will be able to make personal contact with these
former students and get them to complete the questionnaire., In other instances
you may have to mail them the questionnaire to be completed. If you mail the
auestionnaire, a personal note to them from you encouraging them to complete

the questionnaire is very important., If we don't have your personal touch in

the distribution of these questionnaires, it is highly likely that the percentage
of responses will be very low. The attached letter can be used if desired,

or modified, 1f you see fit.

You will note that thc students are to return the questionnaires directly
to Rowan Stutz, Therefore, it will be necessary to give them a self-addressed
envelope (preferably a long brown one) containing the necessary postage which
will be $.24 per questionnaire., We realize this is a little expensive but it
is the price that has to be paid in order to obtain the information needed.

In order that we can follow up on those not responding, it will be
necessary for you to send Rowan Stutz a list of names and addresses of those
students involved.

Community Cooperative Employer Questionnaire

This questionnaire is to be completed by all those citizens in the
community who work with you in the CSE program. The instructions on this
questionnaire are self-explanatory. However, it is extremely important that
these people receive a personal contact from you when you give them the question-
naire. If possible, deliver it to them personally., If this is not feasible,
then be sure to at least call them on the telephone and explain what you are
doing, and that the questionnaire is being sent to them for completion., It is
important that they understand the purpose of the questionnaire and its relationship
with the work they have been doing with you in the CSE program. In writing this
questionnaire, it has been assumed that these people are somewhat familiar with
the terminology we are using. Please read all this questionnaire rather closely
80 you can identify those terms and concepts with which they might be familiar,
and explain these to them.

It will be noted that these people are to return the questionnaire directly
to Rowan Stutz, therefore they will need to be provided a stamped envelope
addressed to Rowan Stutz.

Since you will have personal contact with these individuals, a cover letter
to the questionnaire will not be necessary.

Be sure to encourage them to complete the questionnaire soon. Obtain a
commitment, if possible, from them as to when they will mail the questionnaire,
and then call back and see 1if they have done so. Impress on them the importance
of this information, Please send us the number of persons you expect to complete
the questionnaire,

School Administrator Questionnaire

This questionnaire is to be completed by the principal of the school.
The instructions are self=-explanatory. However, you should deliver the questione
naire to the principal yourself and ask him to complete and mail it directly to
Rowan Stutz, We are assuming that it will not be necessary in this case for
you to provide the stamped, addressed envelope., Then, after a reasonable period
of time, check with him to see if he has mailed the questionnaire. Impress upon
him the importance of this information.




The School Propxram Questionnai;g

This questionnaire is to be completed by you, the high school CSA,

Career Selection Agent Questionnaire

This questionnaire 18 to be completed by you, the high school CSA,

Section Ivh; Student Test Data

These questionnaires are to be completed by you, the high school CSA.,
There should be one of these completed on every student that has ever participated
in the CSE program, This includes those currently in school participating in
the program, those currently in school not participating in the program, and
those who are no longer in school but who did participate in the program while
in high school. The information called for on this questionnaire can be obtained
from personnel records that have been maintained on these students, If you

don't have all of the information called for, complete the questionnaire as
best you can,

We realize this is a rather large job and sincerely appreciate your
cooperation in helping us obtain the data. We would again emphasize the
importance of this evaluation, The results can have far-reaching effects on

future endeavors in this area., Your early consideration is requested., We
need all the information by April 30,




Dear (student's name)

As you know we have been offering a program in the high school to
help students learn more about various jobs and the opportunities
for employment. You will remember that you participated in the
program when you were in high school,

Now we are in the process of evaluating the program and we need your
help. I am enclosing a questionnaire that will help us accomplish
our objective, Would you please complete it, put it in the enclosed
envelope, and drop it in the mail,

It really isn't as long as it looks, and I think you will find it
quite easy and very interesting,

We need this information immediately, so will you please sit down
right now, or sometime today, and complete and mail this questionnaire.

Thank you very much,

Sincerely,




