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NARRATIVE REPORT

1. Introduction

In 1973-74, the Leadership Training Institute team (two full time pro-
fessionals) worked with directors and staffs of Title II-B Institutes for
experimental library training in such varie. areas as school 1ibrarianship,
service to isolated commnities, communi*, resources, public library services,
urban community colleges, adult education, public library ard community college
cooperation, communication skills, effecting change, etc.

The diversity of these programs necessitated a high degree of program
focus on the part of _TI in order to be a useful resource:

Site Visits and Technical Assistance;

Planning and Evaluation;

Documentation and Product Development;

Gathering Professional Opinion on the National Level;

To the degree that

-- Site visits improved institute communication,
modified programs, ‘

-- Planning and Evaluation meetings and the LTI handbook
cause improved process evaluation in federal and other
training programs,

-- the ERIC project and other papers prcvide useful data
for the profession,

-- LTI provided a forum for creative discussion and
decision making among library ‘leadership,

LTI will, in turn, be able to evaluate the impact of its program.

The Institute

The 1973-74 program year of the Leadership Training Institute was planned
to reinforce the impact and transferability of federal library/media training
programs through:

1. providing leadership training to Institute Directors and staffs,
and other key professional persornnel;

2. disseminating edited Title 1I-B institute reports through ERIC
and in short topical papers plus the development and distribution
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of package programs and instructional materials for use by
trainers;

3. providing technical assistance to Institute staffs through on-site
visits, Micro-Workshops, dissemination of reports, newsletters,
and other communications;

4. organizing, structuring and evaluating meetings of key educators,
representatives of national associations and other professionals,
to plan and coordinate strategies for change in library education.

LTI differs from other institutes for training in librarianship in that
it has no continuous acacemic program, no permanent instructional staff, and
no enrolled participants. Rather, LTI is responsible for a number of different
activities designed to identify and address library leadership training needs
as expressed by institute directors and faculty as well as by a broader group
of key library and media professions personnel, and the U.S. Office of Education.

The 1974 program focused on training needs in the areas of planning,
evaluation, general management, and communication. Assessing overall needs for
continuing education in the 1ibrary and media professions was the other major
concern. LTI has served as a natioral catalytic resource for leaders repre-
senting various types of libraries and related fields in order to improve the
quality and relevancy of library training at all levels.

II. Staff
A. Professional Staff
1) Project Director ap

Harold Goldstein, Ed.D. (Teachers College, Columbia University),
Dean and Professor, School of Library Science, Florida State
University. Dr. Goidstein has had more than 30 years of library
service and library education experience in the U.S. and abroad.
He committed 20% of his time to the project in FY 1973-74.

2) Director of Program Development and Training

Dorothy Anderson, MLS (University of Washington, 1960).
Experience: five years state agency, five years public, two
years academic, two years, ALA headquarters, two years teaching
library management and staff development, three years leadership
training. This director's responsibility was to manage the LTI
Washington office, direct program development and training, and
coordinate program activities. She planned and implemented
training activities, and worked with consultants, panels, groups
concerned with training needs, product development, and achieve-
ment of LTI objectives. She managed subcontractual activities
necessary for leadership assistance to instituce programs and
leadership planning forums. She provided liaison between USOE,
funded institutes, the profession, and leadership planning and
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aavisory croups. She supervised the Field Cocrginator, anrd
provided general assistance to funded institutes, prepared and
distributed reports and other materials.

3) Field Coordinator

Bene Durar:, MLS (Atlanta University, 1967). Two year: public,

two years academic, three years lcadership training experience.

The field coordinator was resporsible for site visits to on-qoing
funded institutes to facilitate communications with institute
directors. their staff/faculties, and participants. She reconmended
assistance to institute directors and the use of outside consuitants
when indicated. She was responsible for the editing of TiLlle II-B
reports for ERIC and conducted other research studies rclated to
training aids, dissemination reports, etc. Ms. Durant assisted
~ith other LTI activities in “he Washington office and reported

to the Program Coordinator.

4) Secretary - LTI Washington, D. C. office
Nancy Hines .

5) Secretary - LTI Florida State University office
Sheila Lutz

Part-time Consultant

Brooke L. Sheldon, MLS (Simmons College). Experience: nine

years public, iwo years special, five years state agency. Mrs.
Sheldon worked with the Program Coordinator and consultants in
planning and conducting specific training sessions. She wrote
evaluative reports of such sessions for distribution to partici-
pants and other concerned members of the profession. She assisted
in editing Title II-B reports for ERIC, prepared papers for use at
specific training sessions, and news items regarding specific
institutes. She visited two institutes, and worked closely with
one in planning and conducting sessions. She attended other
meetings as requested by the LTI director and program coordinator.

I11. Program Activities

A. ‘“providing leadership training to Institute Directors and
staffs and other key professional personnel . . . " **

1. Leadership Training Institute for Directors and Key
Faculty of Library Institutes: Skyline Inn, Washington,
D.C., August 1 - 3, 1973

New Directors and key staffs of eleven Title [I-8
Institutes met with LTI staff, consultants Barbara Conroy,

**Objectives, LTI proposal, 1974, p. _2 . A1l quoted objectives from
same citation.
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and Ken Eye, and USOE ofticials to discuss urobless of
institute management, the need for evaluation in the institute
process, and mediated reporting. This meeting, held in advance
of the academic year, enabled LTI staff to gather suggestions
for future meetings, and anticipate training needs of institute
staffs during the year.

In general, participants found the exchange of ideas
and advice with other participants, consultants, and staff;
observing and participating in the needs assessment and problem
solving process with the LTI staff team; evaluation concepts
and individual assistance very - €ul. A medfa presentation
on the preparation of mediated orts was considered least
useful. A full summary of these¢ evaluative comments may be

found in Appendix B.

2, Seminar for Evaluators of Library Institutes: Denver, Colorado,
October 4 - 5, 1973

Development of, and general agreement on, guidelines for
consistant evaluation of short and long term library institutes
was the primary purpose of this semin-- It was the first time
institute evaluators had been assemble to share expertise and
develop areas of agreement on the role of the evaluator. The
meeting was held in response to requests from the Bureau of
Libraries and Learning Resources as well as individual institute
directers. Mr. Frank Stevens, Program Director, explained
to the group the particular urgency in 1973-74 for some common
standards for training evaluation and consistency in ins.itutes
reporting for use not only for the Bureau of Libraries, but
also for dissemination to the profession.

Pr. Donald P. Ely, who conducted the seminar, presented
a paper on categories for evaluation to assist evaluators
of library projects in organizing and collecting useful data
for evaluation. Discussion of the Ely (and others) paper,
several case studies, a film prepared by s*tudents at Syracuse,
and other techniques were used to elicit group discussion. After
the session, Dr. Ely revised t'.e paper incorporating participant
input. A copy of "Areas of Exploration for Evaluators"”, a
participant 1ist and a detailed report of the meeting may be
found in Appendix B.

In response to stated needs, LTI's role emerged as a facilitator in
providing the opportunity for Institute Directors, >taffs, students, library
leaders to design their own 12arning experiences and informat{on exchanges,
Examples of this are the program meetings arranged for ALA Midwinter (Case
Western and Columbia), directors meetings and program meetings at the ALA

New York conference (including the opening general session), and program support
provided to REFORMA (an organrizatior designed to improve library service to

Soanish-speaking Americans) at both Midwinter and annua) conferences.
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P. “"Disseminating edited Title II-B Instituty ieports through [RIC
and in short topical papers plus the developnent and distribution
of package programs and inctructional materials for use by
trainers."

1. ERIC Prcject

During FY 73-74, the LTI undertook the systematic editing
of reports from Title II-B institutes for inclusion in ERIC.
For the first tine, this wealth of materials is available to
library educators, researcrers, and the profession. In addition
to the editing, LTI also produced a paper by Jdorothy Ryan McCarthy
on the "Impact of Library Training Institutes.”

One hundred and fifty (150) repcrts were edited and one
hundred and eighteen (118) were found useful for submission te
ERIC. These II-B institute reports were also used to compile
background data for use in LTI meetings, i.e., the field work
programs. The non-used reports were not in narrative form,
_ were incomplete, or their format was not suitable for repro-
duction.

2. The LTI Handbook, Planning and Evaluating Training Programs,
went into a second printing because of widespread demand from
varied segments of the profession. The handbook includes sec-
tions on the manageiment of training, setting goals, operational
and behavioral objectives; criteria for evaluation of training
programs; description: of evaluaticn programs currently in use;
and various techniques for improving on-going planning and
evaluation procedures in training. It is being used as a text by
some library schools an: institutes, and has been cited as an
authorative guide in its field.

3. The multimedia communications training program, Com-P’\C, was
field tested in more than twenty situations which included
library schools, state library agencies, and public and school
libraries. The Com-PAC proyram was designed to increase under-
standing of the communications process as it relates to librarians
and 1ibrary service. It includes a color film, video tapes, a
s1ide/tape, cassettes, and a 172-page guide. Data gathered through
the Com-PAC Analysis Profile, developed by LTI cvaluator Dr.
Donald Ely, are being used to determine the extent to which the
program is accomplishing what it was designed to do, and will
éuggest the audiences which may benefit most from its use in
Y 74-75.

4. Using Your Nation's Capital is an indexed guide cf 214 pages to
a sampling of media sources from government and non-government
organizations in the District of Cclumbia. Following national
distribution of the guide, requests have been received from over
the country for continuing distribution,




. Filmstrips*

“Building Bridges to the Future" -- Action Library
Philadelphia -- sound, color, 20 minutes

A major research project previously was undertaken in
the inner city of Philadelphia to determine reading and library
service needs among ethnic minorities, sponsored by USOE. This
filmstrip describes the Action Library and 1ts various services
to children and young adults, which resulted from the originﬁha"'
research project.

"Go People in Go Colleges" -- Learning Resource Centers
sournd, color, 20 minutes

Several students-a young police officer, a housewife, and
a student nurse-tell how their community colleges have helped
them become better learners and more useful workers through
the use of modern materials and machines for learning.

"A New Direction for Libraries" -- Corning, New York
sound, color, 20 minutes

How community information resources have been coordinated
through one agency, Corning Community College, tu serve all
segments of the community.

The filmstrips have been distributed to key 1ibrary agencies
throughout the country, and are available through the Association
for Educational Communications anc Technology at a nominal charge.**

6. Multimedia Training Kit -- "Helping People Cope -- Personalized
Library Services and Materials for the Culturally Different and
Poor" -- filmstrip, cassette, and 72-page user's manual.

Designed to give assistance to librarians and other library
workers in providing services to the disadvantaged. The kit
has been developed by Virginia Mathews, based on conferences
and studies previously funded under HEA, Title II-8. It will
be distributed through the American Library Association.

C. ". . . providing technical assistance to Institute staffs through
on-site visits, micro-workshops, dissemination of reports."
1. Site Visits
The highly successful site visit component of LTI was-

continued during 1973-74, and at least one visit was
made to each institute at Voorhees College (S.C.), Bronx

*Dis}ribu;}on expanded and continued **Distribution costs only
in 1973-74,




r~

!

Career Trainin, i'roject-Columbia University, Coahora Junior

Lelbeae 4ius. ), Indiana University, University of New Mexico,
Cnteersity «f Mrizona, Burlington County College (N.J.) and the
ntversity of Yashington. Two staff members participated o
«ynthesicers and resource consultants at a two-day seminay on
"Compunit. information Needs" at the University of Wisconsin

at Milwaukee in February. LTI staff also participated in a meeting of
adult educators, library educators, and public and state librarians
called by the Appaiachian Adult Education Center project to

review its programs and provide input to improve current activities,
materials, and suggest future directions. Staff also attended
sessions of the Nebraska "Empathetic Library Service" Institute
(Lincoln, Nebraska), and "Communication and Change" Institute

at Creen Bay, Wisconsin. A staff member participated in program
planning and lectured at the University of Alaska Institute.

This year all site visit reports were distributad to
directors and outside evaluators as an aid in improved process
evaluation. Copies of these reports may be found in Appendix D.

Micro-Workshops

A major value of LTI meetings has been the opportunity for the
exchange of information among institute directors and staff.
Constrairts of time und funds made it unfeasible to conduct
several national or regional meetings of these personnel. Micro-
workshops were set up to facilitate a limited program of exchanges
between institute staffs and students to improve training techni-
ques and to broaden learning opportunities. A typical micro-
workshop was a two-day visit to another HEA Title II-B institute
with similar program objectives. The visits included observing
classes, lectures, meeting with field work supervisors, visiting
sites. discussion with faculty/students, and reviews of instruc-
tional materials. The following institutes participated in LTI
micro-workshops: Arizona State University at the University of
New Mexico; Coahoma Junior College (Miss.) at Voorhees College
(S.C.), and Tuskegee Institute; Case Western Reserve University
at Columbia University; Bridgeport Public Library at Nebiaska
State Librarv, California State University (Fullerton) at Case
Western Reserve University and the University of Toledo. Copies
of reports from the micro-workshops are in Appendix D.

"Etcetera"

Fart of the technical assistance provided by LTI staff
included an exchange of "how-to" information among instituter
with similar objectives. An informal newsletter, "Etcetera”, was
an occasional vehicle used to provide news of other institutes.
A copy of this item is included in Appendix C.
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D. "Organizing and structuring meetings of key educators, representatives
of national assoriations to plan and coordinate strateqies for change
in litrarv education”

Two meet tias on "Training for Library Service in the 7G's"
explored the role. of library associations, library educators and
library administrators in planning coordinated training efforts. In
organizing these meetings, LTI acted as the facilitating agency to
solicit informed opinion, and distributed proceedings to participants.

1. "Traininq for Library Service in the 70's: The Role of
Library Associations" -- November 29 - 30, 1973,
Washington, D. C.

How can library leaders anticipate the social, political,
and technological forces bringing change to the profession in the
next five years and provide updated and appropriate continuing
education programs? What is the role of the library associations
in exchanging information, designing training programs, and
creating incentives?

These issues were identified and explored in depth at a
first-of-its-kind meeting of twenty national, regional, and
state library association executive directors.

Recommendations of the group in areas of Dynamic Information
Exchange, Program Design, Incentives, may be found in Appendix D.
A1l recommendations were made available to the Nationa’ Commission
of Continuing Education study team, who presented early findings
at the meeting.

2. "The Role of Library Educators and Administrators" -- April 29 - 30,
1974, Washington, D. C.

At this meeting, some representatives from the earlier
meeting along with library school deans, public and school 1ibrary
administrators and others, were brought together to: "review
the recormendations and consider the implications of the NCLIS
study on continuing education . . . present information on selected
new concepts, priorities, and products from current programs . . .
describe the separate and joint responsibilities of library
administrators and cducators in implementing non-traditional as
well as familiar approaches to continuing education . . . describe and
delineate potential patterns of interaction between library admini-
strators which will accomplish their joint goals. . . "

A full report of this meeting along with agenda and participant
1ist is found in Appendix D.
E. Evaluation

Dr. Donald P. Ely, the Institute's outside evaluator, attended
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meetingy tnroughout the year and consulted with staff at freguent
intervals,  As noted in the narrative report, he conducted the
weeting of Title II-B institute evaluators in Denver, Colorado
on Q(ctober & - &, 1973,

Comments to staff regarding activities in relation to objectives

were constant indicators of evaluation and redirection for staff
consideration.

His final report of his evaluation of LTI for the year is included
in Appendix f.

In summary, the year's activities resulted in a program specifically related
to the stated objectives given in the proposal for funding. The results reported
herein reflect the major thrusts and foci, while the daily routines of con-
sultation and information sharing are less obvious and more difficult, as well
as too nume-ous, to describe.
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June 4, 1974

Mr. Harold Goldstein
Leadership Training Institute
School of Library Science
Florida State University
Tallahassee, Florida 32306

Dear Mr. Goldstein:
We are very pleased to acknowledge the receipt of your
most generous gift of the filmstrip, "Building Bridges to

the Future" and its sound track. This will be a very valuable

tool for providing information on various services available
to the public.

Please accept the most sincere appreciation of the
Tulsa City-County Library System for this service.

Sincerely,
l .
Af/? S ://( G ATR

(Mrs.) Joan Flint
Chairman
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[ORT WORTH PUBLIC LIBRARY
Ninth and Throckmorton o Fort Worth, Texas © /61()7
817-335-478I

BEST COPY AVAILAR'F

May 30, 1974

Dr. Harold Goldstein, Dean
School of Library Science

The Florida State University
Tallahassee, Florida 32306

Dear Dr. Goldstein:

The filmstrip and recording, "Building Bridges to the Future,"
arrived this morning. Its arrival could not have been timed more
fortuitously: I am about to teach a course on public libraries
beginning next week. Ome unit will emphasize the new objectives
of public library service compared to the traditional. I sincerely
hope that the filmstrip medium will stimulate considerable dis-
cussion among the students,

As you can see, I am grateful to you not only for the materials
themselves but for the timing and the opportunity for immediate

use with a graduate class in librarianship.

Sincerely,

Wabel fircdusn

- “-,"f‘ ‘..‘. »

YIDV‘;. R
Mrs. T. C. Fischer g\_‘\:.:«
Director 'y

MJF:fs
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ODIRECTOR
408 STATE OFFICE BUILDING

Jackson, Mississippi

December 4, 1973

Dr. Harold Goldstein, Director
Leadership Training Institute

Florida State University - Tallahassee
Washington Office

201 Eye Street

Washington, D. C. 20024

Dear Dr. Goldstein:

I have received copies of Planning & Evaluating Library Trainin
Programs and Using Your Nation's Capital: An Indexed Guide to
Multimedia Resources. After a brief review of these materials,

I find them to be most informative, and I am certain that they will
be helpful to the work of the Commission.

Thank 7ou for your generosity and consideration in sending these
materials to us.

Sincerely,

%VJ‘”L :%"t-{

(Miss) Mary Love
Director

ML:kjg

ERIC

Full Tt Provided by ERIC.



becember 6, 1973

br. Harold Goldstein, Director
Leadership Training Institute
School of Library Science
Florida State University
Tallahassee, Florida 32306

Dear Dr. Goldstein,

Have finally gottcn our magazine off '".o bed'" and can breath a
little now and rcflect on the Institute in Washington. It was
really interesting to mc that on my desk when I returned was a
story by Rose Mary Magrill, of the University of Michigan, about
a survey they had done for Continuing Education for graduates of
the School of Library Science of the University of Michigan.

She referred to Elizabeth Stone and the work she was doing too.
We think that we will devote an entire issue of THE MICHIGAN
LIBRARIAN to the topic of Continuing Education. Would you be
interested in contributing?

Will certainly keep in touch with you and hope to see you at the
Midwinter meeting. Thanks again for inviting me, and for all the
gracious hospitality, and the excellent learning experience.

Sincerely,

« y | //\'
T YU SR & (i)

Frances Ii. Pletz (Mrs. H. E.¥
Executive Secretary

FP/cb

Michigan Library Association 226 W. Washienaw Lansing, Michigan 43933
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. SO TIINTSTIERN LIBRARY ASSOCLITION
1) PROMOTE ALL ISRARY INTERESTS IN THE SOUTHWEST AND MEXICO

PLEASE ADDRESS YOUR RtPLY 1O

December 3, 1973 Marion Mitchell
P.0. Box 36206
Alzlawn Station
Dallas, Texas 75235

Mr. Harold Geldsiein
Pirector

Leadership Training Institute
School of lit.ary Sciencs

43 Lidbrary

Florida State University
Tallahassee, Florida 32306

Dear Harold:

The seminar was terrifice-well organised, carefully presented,
intellectually stimulating.

Thank you for imviting me.
{ Sincerely,

W
Marion Mitchell

".o. P'J’." .
g;‘; | ' \": ,,'
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UNIVERSITY OF WASHINGTON LIBRARIES
SEATTLE, WASHINGTON 98195

December 7, 1973

Dr. Harold Goldstein

School of Library Science
Florida State University
Tallahassee, Florida 32306

Dear Harold:

Thank you for the materials sent as a service of the Leadership
Training Institute of Florida State. It looks most interesting,
and, as a matter of fact, I will be taking the Planning and Eval-
vating Library Training Programs Guide home to look at in relation-
ship to what is happening here in the planning process. I was also
interested in the multi-media resources guide, Using Your Natiom's
Capital.

Now that I am no longer on the publishing board I shall miss seeing
you as often as I have in the recent past, but perhaps there will
be other occasions to bring us together.

Sincerely,

—
Marion A. Milczewski
Director of Libraries

MAM:dm

[ IR
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THE STATE EDUCATION DEPARTMENT
ALBANY, NEW YORK 18224

BEST COPY AVAILABLE

ABSIBTAN: COMMIEST NILH FOR LIBRARMIGS

Dacember 6, 1973

Mr. Harold Goldstein

The Florida State University
Leadership Training Institute
School of Library Science

Tal 1ahassee, Florida 32306

Dear Harold,

As promised in my October 31 letter, 1 am enclosing copies of
a statement of comment from our staff concerning your recently pro-
duced filmstrip Building Bridges to the Future. My own reaction to
the filmstrip is positive. It is a good and absorbing kind of des-
cription of this joint effort in Philadelphia.

1 should like to take this opportunity to acknowledge with much
eppreciation receipt of “wo other publications which you were good

enough :to send me and which your Leadership Training Institute pro-
duced.

With best wishes.

Sincerely yours,

— %"
John A, Humphry
Asdistant issioner for Libraries
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UNIVERSITY OF CALIFORNIA, LOS ANGELES

BERKELEY * DAVIS * WRVINE * LUS ANGELES » RIVERSIDE ¢ SAN DIEGO * SAN FRANCISCO SANTA BARDARA * SANTA CRUZ

GHADUATE SCHOOL OF LIBRARY SERVICE m m" WRMB‘-E

LOS ANGELES, CALIFONNIA 90024

mr, Harold Gnldstein, Director
Leadership Training Institule
nl tye Street, S. u.
washington, D, C. 20026

Dear Mr, Goldstein:

Nean Horn has asked me to write and express our appreciation
for your gift of USING YOUR NATION'S CAPITAL: AN INDEXED GUIDE
TO MULTIMEDIA RESDURCES IN WASHINGTON, D. C., by Ann Gourley
Caffrey. This book will ba 8 valuable addition to the material
for several of our courses this year, especially with the
increased emphasis on media. Thank you so much.

Sincerely,

e _'\{ .\L “..\-«lp":‘f"\ -5
mre. Qosalie Higgs, Supervisor
Laboratnry Collection

January 9, 197




EMORY UNIVERSITY

ATLANTA, GEORGIA 30322 BEST COPY AVAMB‘.E

DIVISION OF LIBRARIANSMIP

June 21, 1974

Dr. Harold Goldstein
School of Library Science
Florida State University
Tallahassee, Florida 32306

Dear Dr. Goldstein:

We received your sound filmstrips Building Bridges to the Future
about a month ago, and more recently, Go Peogle in the _G_ o Colleges.

Dr. Lawson passed these items on to me as I teach h Media Services and
Media Production at Emory.

1 would like to thank you for sending these items to us . We've
cntered them in our collection and I have added them to my viewing
list for Media Services. I find them by and large well done and
useable for a variety of educational purposes. Our profession needs
more reporting along these lines and these formats.

Yours truly,

A laonid Yo

R. David Williams
Instructor
Media and Librarianship

RDW/sem

N



BEST COPY AVAILABLE
CITY OF SAN ANTONIO

Interdepartment Correspondence Sheet

o M;'. Sext_on'

gaoy F-Smith

COPIES TO: _ R L
sugJecT:  Evaluation of filmstrip

co—— - - —aes W e e~

- -

Date _..5.‘.2.4"7 4

The filmstrip “nqblacee in the Go Colleges" achieves its goal
of promoting awareness of the opportunities available through
increased use of modern media in community colleges. _

In its up-to-date presentation it shoulq stimulate interest

in further exploration by anyone considering academic programs,
either from the standpoint of student or instructor.

Tae visual portion is timely and presented effectively and audio
is clear with good voice gquality and diction.

In my opinion this sound filmstrip has significant educational
value and I would rate it “Very Gooad".

Thig;could be utilized for programming at Main or Branches
vhere equipment is available.

©

ERIC

Aruitoxt provided by Eic:
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SAN ANTONIO PUBLIC LIBRARY

203 8. ST, MAAY'S STREST SAN ANTONIO, TEXAS 78200

June 25, 1974 \
119/4
Dr. Harold Goldstein, WMOOL ¢ BRY SOTNCE
Director - Library Leadership Training SCH -ARY SCUTNCF
Institute

Florida State University
Tallahassee, Florida 32306

Dear Harold:

The enclosed evaluation on your film strip, “"Go people in the
Go Colleges"”, has been made by the head of our Art and Music
Department, Mrs. Fran Smith.

We have three fine Community Colleges in San Antonio, thus we
should be in a position to make exceptionally good use of the
material, '

1 hope that our paths may cross in New York at the American
Library Association Conference.

Sincerely f
I
Sexton,
Library Director
1S/tm
Enc.

ERIC

Full Tt Provided by ERIC.
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December 3, 1973

‘-,-\ ..‘o"/ i LI
Y ) . . -
’ .

Dr. Harold Goldstein,-Director e

Leadership Training Institute

School of Library Science ..

43 Library SCH“U‘, 2l ;'__45,’{;"“‘( S "'.NCE
Florida State University Ve
Tallahassece, Florida 32306

14/ 4

Dear Harold:

It seems quite in order to address you so informally since
indeed the meeting covered so much ground in such a short time that
I felt that I was among longtime friends.

As 1 have recalled the wide range of our deliberations and
the ambitious horizons described it was indeed fortunate that you as
ou:. leader could give just the right direction.

1 am anxious to explore more fully current and prospective
programs and projects designated as ''continuing education". The
prospect of sharing on a wide basis is indeed a challenging and
intriguing one.

Thank you again for making each of us feel so very much a
part of the meeting.

Sincerely yours,

) ‘}EML,"
saerre Hetherington

<



1HE UNIVERSITY OF THE STATE OF NEW YORK
THE STATE EDUCATION DEPARTMENT
ALBANY, NEW YORK 12224

rane e e aou A BEST COPY Avanpm ¢

December 6, 1973

Mv. Hareld Golds:ein

The Florida State University
Leadership lraining Institute
School of Library Science

Tal lahassee, Florida 32306

Dear Harotd,

As promised in my October 31 letter, 1 am enclosing copies of
a statement of comment from our staff concerning your recently pro-
duced filmstrip Building Bridges to the Future, My own reaction t>
the filmstrip is positive. It is a good and absorbing kind of des-
cription of this joint effort in Philadelphia.

I should like to take this opportunity to acknowledge with much
appreciation receipt of two other publications which you were good
enough to send me and which your Leadership Training Institute pro-
duced.

With hest wishes.

Sincerely vours,

4

\(" TLs Yty

|
: John A, Humphry
As9istant Copmissioner for Libraries
ene,




¢ omment trom the Professional Staff
0f the Division of Library Development
On the Sound Filmstrip
BUILDING BRIDGES TO THE FUTURE

Mgoeful. Interesting look at o specific program.  Sounds good-
but verv costly & noc casily duplicated.”

“"Format is distracting. Would be better as a movie 1 think."

"Children's librarian's tour chat is worst thing about the show.
Rest is excellent.” .

"would like to see a follow-up film on results that are obvious.
Sponsorship needed fuller idenfilication.”

"Relevance to changing times and the profession's attempt to meet
them. Sorry there was not more emphasis on cooperative effort
& community involvement."

“"Good presuentation of gq?d model program may raise questions that
coud require a knowledgfble moderetor. "

"Photography - good. Content so specific that it introduces only one
library and is only and introduction. Needs updating as new
developments happen.”

"fechnically, mwved too quickly, especiaiiy introductory part. Worth .
sceing, but could bLu better introducing children to the various
arcvas."

“"Constructive, positive look at what can be done and is veing done-.
Good example for other libraries. Prefer 16mm film."

"Fact-paced overview of a successful urban lilrary project that would
encourage discussion. Good color and photography. The narration of
the tour oy the children's librarian was not as well done a< it might
have been, but narration was generally carried through wll. 1 am
wondering why the sound was on phonorecord rather than casrette, "

"Perhaps the cheapest method of getting across a message to community
groups,"”
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SO TTINISTIRN LIBRIRY ANSSOC[NTI0ON

o "0y PROMOTE ALL LIBRARY INTERESTS IN THE SO THWEST AND AMEXICL

PLEASE ADDRESY YOUR REPLY TO

December 11U, 1973 Mrs. Marion Mitchell
P.0. Box 36206
Airlawn Station
. Dallas, Texas 75235

Ms. Dorothy J. Anderson

Associate Director for Program Coordinatior
Leadership Training Institute

201 "B)'e" strOQt, S. W

Roon V=742

Washington, D. C. 20024

Dear Dorothy:

The L.T.I. seninar was greate-well organized, thoughtfully prescented,
intellectually stimulating. It was a treat to b« there.

Tour wine and cheege party was particularly nice. Thank you for letting
me bring Pearce Grove along. We both enjoyed it.

I hope the pictures will be along soon. Our NEWSLETTER is ready to go
to press and the editor wants to run at least two pictures. Please don't
worry about having to charge for the pictures--that's no problem! Any-

thing you can do to expedite their arrivinc here soon would be appreciat-
ed.

\51nceroly,
;;?;)74Ltt4rn¢t:zjéti?:;Z)Aﬂif
Marion Mitchell

Executive Secretary
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Center

for the Study of
Information and

Education
N

June 7, 1974

Priscilla Getsick

Library Services Specialist
Appalachian Adult Education Center
Morehead State University
Morehead, Kentucky 40351

Dear Priscilla:

Thank you for your cordial hospitality last Saturday. It was a
genuine pleasure to meet you and to share our values, interests,
and aspirations. You sai@ that you hadn't taught before. You
ought to seriously consider it. You did a superb job.

I was fortunate to see ComPAC used by such a capable person. In
fact, I am recommending to LTI that tL. recommend you to xun
ComPAC workshops when leaders are requested. You are obviously
well-acquainted with the concepts, potential uses and limitations
of TA - a vital element in handling such a progran.

On word of critique now that it's over. I'd recommend a more cir-
cular arrangement of the ¢-oup so that everyone sees everyone.
Also, to prevent the afterrcon "slump” I would suggest planning a
more active involvement ~ even to the point of having individuals
read the examples of transactions - or role play a variety of

transactions which would require use of the concepts communicated
earlier in the day.

It was a good session. Much credit goes to you for thorough nrep-
aration and an ability to adapt the materials at hand.

I hope our paths will cross again soon.

Cordially,

Donald P. Ely
Director

DPE/jb
cc: Ms. Dorothy J. Anderson V

Dictated by Donald P. Ely and transcribed in his absence.
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UNIVERSITY OF & ASKKFA PUESS

Sk
U S IVERSIEEY OF AL ANKA
- bouiBANES . ALALK N OV 01

October 16, 1973

Ms. Dorothy Anderson

Program Coordinator

Library Training Institute,
Room V742

201 Eye Street, SW

Washington, D. C. 20024

Dear Dorothy:

Planning for our upcoming institute is, I believe, coming along satisfactorily
as far as things like the brochure, mailing lists, applications, etc. are
concerned. Those things are just the preliminaries, of course, and I would
certainly feel a lot easier in my mind if it would be possible for one of the
L.T.I. siaff members to visit our institute location and give me some on-the-
spot advice. It seems wiser to me to discuss some of the planning and
evaluation details as well as some of the logistical problems, in our particular
institute, with L.T.I. personnel than to blunder through and make errors that
have already been made before!

Would it be possible for L.7.I. to fund a visit to the University of Alaska
Fairbanks campus of one of its staff members? I would be grateful indeed if
this would be possible.

Meeting and working with you at the institute in Washington was a real pleasure
and it was most kind and generous of you to invite the institute participants

to your home for wine and cheese. And it was an unexpected and pleasant surprise
to meet you again at the PNLA Conference in Portland. It would be great if you
could come to the 1974 PNLA Conference--in Fairbanks!

Sincerely yours,

Ted Agfey.

H. Theodore Ryberg
Director of Libraries

KTR/ba

A s momme e
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um THE UNIVERSITY OF WISCONSIN—MILWAUKEE / MILWAUKEE, WISCONSIN 54201

SCHOOL OF L IKRARY AND INFORMATION SCIENCE
Marietta hiouse, PO Bux 413 414.963-4207

October 3, 1973

Dr. Harold Goldstein

Nean, School of Library Science
41 Library T RNV
Florida State University

Tallahassee, Florida 32306

Here's the letter I promised during our telephone conversation last week regarding
the Seminar on Library Services in the Inner City. We propose to hold it here on
December 27, 28 and 29. (Thursday through Saturday morningg.

We would like the cooperation of the Leadership Training Institute as a co-sponsor
of the Seminar (no financial obligations). I am enciosing a draft outline of what
we propose for your comments and/or additions. This is a very tentative outline.
W= would appreciate your help in planning the Seminar itself and in selecting the
speakers (in addition to Dr. Laurence Sherrill and Mrs. Binnie Tate, formerly of
our Inner City Library Institute, Mr. James Rogers of the Cleveland Public Library,
and possibly one of our former students). Your suggestbns wuuid be most welcome.

The audience we would like to reach would be primarily people actually working in
urban library settings and library educators whose major interest lies in trying to
solve the various problems of urban library service. These participants (approx-
imately 100) would be assessed a small fee to cover administrative costs and lunches
for three days (320 - $25 does not seem exorbitant) in addition to paying for rooms
at the University dormitories or hotels and their own travel expenses. Speakers
would receive travel, lodging and an honorarium in exchange for a publishable paper.

Once again let me say that we would appreciate very much your suggestions.

Thank you.
Sincerely,
Vel
Ted Samore
Acting Director
TS;cbs

enc.
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August 20, 1973

Mrs. Dorothy Anderson

Program Coordinator
Leadership Training Institute
201 Eye Street S.Y.

Room V-742

washington, D.C. 20024

Dear Dorothy:

It's been a long time since Las Vegas, but I haven't forgotten
the hospitality your people provided for our Sunday afternoon
meeting with the RPC's. Those of us from the Bureau and the
RPO's are grateful for your generosity. We are looking forward

to seeing you here in Washington soon.

Sincerely,

At sl

EIizéLeth H. Hughey

Program Manager

. Library Services and Construction
Programs
Bureau of Libraries and Learning
Kesources

©

ERIC

Aruitoxt provided by Eic:



ALASKA

ARIZONA

CALIF.

CONN.

1LLINOIS

INSTITUTES FOR TRAINING IN LIBRARIANSHI?
FY 1973-74

Director

Theodore Ryberg

Director of Libraries
Elmer E. Rasmuson Library
University of Alaska
Fairbanks, Alaska 99701
907/479~-7224

Norman Higgins

Department of Educational Tech.
and Library Science

Arizona State University

Tempe, Arizona 85281

602/965-7191

Donald Dickinson

Graduate Library School, IGLT
University of Arizona

Tucson, Arizona 85721
602/885-3565

Patrick Sanchez

Division of Library Science
California State University
Fullerton, California 92631
714/870-2625

Elizabeth Long

Bridgeport Public Library

925 Broad Street

Bridgeport, Connecticut 06603
203/333-8551 X-401

Hiram Davis
Committee on Institutional
Cooperation

Library Science Doctoral Program

School of Library Science
University of Michigan
Ann Arbor, Michigan 48104
313/764-9376

Appendix 8-1
uctower a7, 1973

\ 1
o
"

Institute

"Developing public service
skills®
University of Alaska

“Training school library media
specialists"
Arizona State University

“Indian librarianship educatioa
program"
University of Arizona

"Mexican Americans preparing for
school library media specialis.s®
California State University

“Developing awareness of ccmnunity
resources"
Bridgeport Public Library

"Doctoral program for librarians
from minority groups and/or
disadvantaged backgrounds"
Northwestern University



Dircctor Institute
INDIANA Charles Hale . “Education for librarianship in
Graduate School of Library urban community colleges"
Science

Indiana University
Indiana Univers.ity

Bloomington, Indiana 47401

812/337-2848
KENTUCKY Ann Hayes "Developing public library services
Appalachian Adult Education to disadvantaged adults"
Center Morehead State University
uPO 1346

Morehead State University
Morehead, Kentucky 40351

606/784-9229

MASS . Paula Corman "Library techniques for improved
Learning Resources Center service to the disadvantaged”
2 Essex Street North Shore Community College

North Shore Community College
Beverly, Massachusetts 01915

617/927-4850

" MICHIGAN Marguerite Baechtold "School library media service for
School of Librarianship early childhood education"
West Michigan Avenue Western Michigan University

western Michigan University
Kalamazoo, Michigan 49001

616/3303-1688

MISS. McKinley C. Martin . “Library improvement through
Office of Continuing Education skill training" (LIST)
Coahoma Junior College Joahcima Junior College

Route 1, Box 616
Clarksdale, Mississippi 38614

601/627~1161
NEBRASKA John Schere (Asst. Director) "Empathetic library service"
Nebraska Library Commission Nebraska Library Commission

1420 P Street
Lincoln, Nebraska 68509
§402/471-2045




NoJo

Director

Shirley Adamovich

Merrimack Valley Branch
University of New Hampshire

501 South Porter Street
Manchester, New Hampshire 03103
603/669-5811

Lorenz Gude

Division of Learning Resources
Burlington County College '
Pembherton, New Jersey 08068
609/894-9311

Lotsee P. Smith

College of Education

Learning Materials Center
University of New Mexico
Albuquerque, New Mexico 87106
505/277-3004

Miriam Braverman

School of Library Service
Butler Library

Columbia University

New York, New York 10027
212/280-2288

James Megivern

New York City Board of Education
District 12

865 East Tremont Avenue

Bronx, New York 10460
212/731-8484

iary F. Bobinski

School of Information and
Library Studies

State University of New York
at Buffalo

Buffalo, New York 14214

716/633-7218

Institute

"Pre-professional cooperative
education librarianship"
University of New Hampshire

"Educational media technology
and library technical assistance"
Burlington County College

"Training school library aides"
University of New Mexico

"Training media specialists for
inner city public libraries"
Columbia University

"Institute for training of para-
professionals"”
New York City Board of Education

"Library service to the handi-

capped and institutionalized"

State University of New York
at Buffalo
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Alvin Goldwyn

School of Library Science

Case Western Reserve University
Cieve®and, Ohio 44106
216/5¢3-3500

Ciauie Green

Adminlistrative Librarian
Voorhees College

Denmarx, South Carolina 22042
803/793-3346

Jessie C. Smith

University Library

Fisk University

Nashville, Tennessee 37203
615/329-9111

Ralph Hollcway

Learning Resource Center
ifastfield College

3737 YNotley Drive
Yesquite, Texas 75149
214/746-3169

Margaret E. lMonroe
Library School

ilclen White ilall

00 North Pavk Street
Madison, Wisconsin 537906
G08/263-2916

i.xzanor E. Ahlers

schiool of Librarianship
tnaversity of Washington
, 33 Suzzallo Library
Scactle, Washington 98195
206/543-1794

Institute

*Traineeships in urban iibrary
service" . .
Case Western Reserve University

"Institutes to train vetcrans
fur AN degree in iibrary
science"

Voorhees College

*"Irternship in Black studies
librarianship"
Fisk University

“Implementing instructional
development through iearning
resource programs"

Eastfield College

"Interpersonal commurication,
adult services and change"
University of Wisconsin,

Madison

"School library media supervisor
competencies: a cyclic desian Tos
developaent”

University of Washington



Appendix B-]

L 'RDEKSHIP TRAININC INSTITUTE

Ahbry
for

MREC ORS AND KEY FACULTY OF :LIBRARY INSTITUES
funded under HEA Title [1-B FY 73-74

Skyline Inn
Washington, D.C.
August 1 - 3, 1973

AGENDA

Tuer lay evening

Optional social hour with st¢€f and participants in
LTl suite.

WEDNESD! ¥
August !
" Mornina  Jessce and Danesh
Welcome -- !larold Goldstein, LTI Director

The Year Ahcad: A view from "SOE
Richar.a ke'ys, Acting Associate Commissioncr, BLLR
Frank Ste'vns, Program Manager, lLibrary Training,

BLLR

e rview of mee!inug: Agenda input from particinants

Brooke Sheldon
Barbara Conroy

"LEARNING THi. INSTITUTE WAY"” -~ Guidelines for institute
manadement  ~-- anticipating the problems that
iratitute Jdirectors may face, and discussion.

Barbara Conroy, former hirector

Muti1cach Leadership Ne2twork
197°1=72

anch Ve eak
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ACINDA (cont.)

1: 75 afternoen

"WHY EVALUATE" -- The need and value of evaluation in
tlte institute process.

Ken Eye
Evaluation Center
Ohio State University

Reaction and Discussion: Participants, LTI Staif,
Consultants

c-§ PM Evening
LTI wine and Cheese Party -- Capitol Hill -- 324 9th st., S.!.

THURSDAY
August 2
§:350 Morning -- Cufdee and Dancsh (and/cev Aka Settzer - )
"DOING IT IN COLOR" -- mediated Institute reporting

AECT Staff: Dick Niebeck
Jim Wallington

Preview of LTI materials -- availability and uses
Dorothy Anderson

1:15 Afternoon

Work groups =-- Focusing or commdn interests (staff
available for assistance)
Eg. preparation of an evaluation plan
mediated reporting
other problems
agenda items

4-" PM Group meeting with Frank Stevens, USOE

5:30 Evening

Problem Solving Sessions, participant feedback with
Staff and Consultants (optional)
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AGENDA (cont.)

FRIDAY
August 3
§:30 Morning -- Coffce and Dancsh

Integrating guidelines, evaluation, and mediated
reporting into your own institute.

Barbara Conroy
Ken Eye

Noon Adjournment




Appendix B-2

SUMMARY OF EVALUATIVE COMMENTS ON
17T MFETING OF HFA TITLE 1I-B DIRECTORS AND STAFF
1973

Auqust 1-13,

Participants found
useful

Participants did not
£ind relevant or useful

-~ -

Making contact witnh others with
mutual problems, interests, etc.

Helping me to think through
the planning, problem solving
process

Developing trust in the LTI
staff as a support and
resource

Process sessions where we
looked at what happened

My own observations of
interactions among LTI staff
members and also their ways
of dealing with participant
needs

Individual consultation with
staff and participants

Chance to meet and talk with
Frank Stevens and other OE
people

The methodology employed

(and the variance apparent)
was useful to me regarding
the structuring or at least
formulaticn of my institute

The "team work" visibly
apparent, most assuredly
demands a "concerted effort"
in institute planning and
process

Unit on mediated reports not made
relevant enough

Could have used more information
on procedures for recruiting

Thursday afternoon format not
effective ~- purpose unclear

Evaluation discussion somehow
did not reach me, though Ken
obviously tried and so did I

AECT presentation was keyed to
structured school situation so
much that content got in the way
of the media

Media (1I'm well aware of and
experienced in mediated reports)

1 would have preferred wore of

a "cookbook" style for the first
couple of days follcowed by the
kind of activity we had the first
morning. Also would like to have
had opportunity to read reports
from past institutes

The media show -- was expecting
a more innovative approach --
not same old stuff and put downs

Time spent on questions, answers,
and comments which were not rele cant
to my felt needs



artacipants found
useful

Participants did not
find relevant or usefui

The "individual input" com-
ponent of each dzy's agenda
and the "genuine concern" for
said input will be comnstantly
on my mind in my planning
with Institute staff, In-
structional staff and most
importantly with participants

Identification of persons who
can serve as resource people
in the future

Stimulation to think about
various aspects of the
program we wiil work on

Best content for me in the
program was Ken Eye's pre-
sentation and discussion on
evaluation

Session with Frank Stevens
was helpful

Talking with other planners

Seeing the LTI etaff and
consultants develop towards
teamwork

Clarifying evaluation and
my roles and goals

Gaining self-perspective

Ideas and advice received
from staff and participants
relating to institute
prograums

Instruction on techniques;
use of media related itens
in program, reports, and
other communication formats

Program objectives not clearly
defined

Mediated reporting session less
than helpful

“Evaluation" discussion too
deep for me

Most other institutes seemed
far away from mine in style
and purpose

Comrents and consistent
interruptions from one or twd
participants who want to tell
what I do in my institute (you
can't control this usually,

I just find it annoying)

Comments and elaboration by
staff members on internal staff
problems

Evaluation -- have background

Mediated reporting -- no
equipment

Emphasis on planning (If it
hasn't been done, it is too late)

It 18 unavoidable that information
relevant to long-term Institutes
be provided that is more or less
irrelevant to short-term Institutes

Thursday morning AV session

Brevity of time provided for
work groups on individual program

Mediated reporting -- interesting,
but less than other parts of
program



Participants found
useful

Participants did not
find relevant or useful

Concept of evaluation

Mechanics of federal program
operation

Identification of LTI staff
competencier

Helpful exchange on re-
cruiting

Insights on evaluation

Talking with other directors
generally and specifically

The presentation by AECT
(mediated reporting) was
a highlight

"How to's'" from Frank
Stevens '

Parties and informal seeking
out of information from

people

Friday morning -- presen-
tation on evaluation

Knowing that LTI is available
to help find information

Contacts with other directors

Cuidance in setting the over-
all climate of the Institute

Assistance in evaluaticu pro-
cedures; identifying content

Specific details from meeting
with Frank Stevens

Accent on process rather than
product evaluation

Transactional analysis moael
in film (unclear to many)
caused some confusion

Thursday afternoon useless!

Much of the abstractions in the
evaluation component

Thae over-euphasis on the
emotionalism we were supposed to
be experiencing

AV component was needed, but was
delivered in such a manner as to
be unrelated to the program
(meeting) objectives



Participants found
useful

Realization of common problems
confronted by all

Encouraging awareness of
alternatives, and flexibility
in using them

To reach a decision that a
definite plan of attack was
necessary from the beginning
to avoid discovering the
needs too late

Evaluation model

Practical application of a
different learning style

(stress situation)
personally useful

Ways of relating, or studying
overall relationships between
needs and activities

Structure analyzing -- both of
LTI session and our institute
project (theoretical on latter)

Directive and specific adminis-
trative and educational techniques

Individual help by consultants

Discussions with other partici-
pants; using them as resources

Evaluation in terms of modifying
program processes and/or goals

Materials obtained from the
participants

CONCLUSIONS

Your own conclusions are the
most authentic, but as a group it
looks like you felt the following
to be most useful:

1. the exchange of ideas and advice
with other participants, con-
sultants and staff;

2. observing and participating in
the needs assessing and problem
solving process with the LTI
staff team;

3. evaluation concepts and in-
dividual assistance.

media presentation considered least
useful by most people
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Appendix r-:.
rroeas 0f HxpLorot oo for Bvaluators®
Evaluaticn of ti. filtorory troanir; ‘nstitutes showld be tho, o
as a process which Lejine 4t tue riazt of the program and continues

throughout its operation. The purjose of Lhe continuing process (sone-
times called “formative" evaluation) 1is to provide opportunities for
improvement of the institute ducaie: 1.z operation. The evaluator thus
becomes a resource person rather thhn a judge. Early involvement of tno
evaluator is necessary to make the process work. The director and eval-
uator should agree upon the nature of the evaluation, the expectations in
regard to the content and timing of the evaluations and the manmer in

which continuing communication can be insured.

The categories for cvaluation which follow should assist evaluators
of library training projects in crganizing and collecting useful data
during the course of the institute. Even though the events are listed
in a linear fashion, they are rot intended to ke used in a linear manner.
Rather, the procedures identify prominent events in the evaluation pro-
cess which will be attended to as they become appropriate. The evaluation
should be multi-faceted and thus calis for flexibility in the evaluater
to step back from the situatisn to sce the broader perspective. The
process requires skill in recognizing what is important to the progran

and an ability to record and report these events accurately.

* These areas were adapted from a paper on evaluation prepared for the
Center for the Study of Information and Education, Syracuse University, ty
Arden Grotelueschen w'.°. major credit to Robert Stake. The categories were
presented by Donald * ¥i1:. LTI Consultant, and then modified and expanded
by participants in an z.aiuation workshop sponsored by the LEADERSHIP
TRAINING INSTITUTE established by a grant from the Bureau of Libraries and
Learning Resources of the U.S. Office of Educatici.




Lach category shouid be considered as a separate item in a file.
Informition to be entered in each of the file categories will be built
up curulatively. That i3, it will be ccllected continuously over the
duration of the progyram. For this reascn some of the file categories

will be in continuous use, others only at specific times.

Program Description
1. General description of the program incorporating perspectives on:

a. Special features and uniqueness of the program

b. Relationships to the on-going academic program of the
institution and to other organizations and agencies

c. Participant characteristics

d. Financial arrangements

e. Locale of the training program, e.q., fecilities;
community; administrative placemen. within the institution

f. Resources available (hooks, films, tapes, community
resources)

g. Staffing, utilization of personnel, governance

h. Substantive elements of the program

i. Methodologies employed

(). Impressions and general patterns of program operation)

2. 1Identification of explicitly stated goals or objectives of the
program. Needs assessment information related to proposal pre-
paration; and other elements of the preplanning process.

3. Identification of program status. (Description of how the
institute is experienced at varying times, how it changes, and
what features become more or less important. Why the changes
have occurred and the consequences of the changes.)

Audience Identification

This category is concerned with the audiences served by the evalua-~

tion.

l. 1Identification of groups associated with the program. (A list
. of all those groups or individuals who might make claims for
evaluation of the program should be made.)

2. Audience description. (Set down the expectations held by the
audience about the program, the criteria they will use in
judging it, the standards they will apply, the indicators
they prefer and the value perspectives they brina.)




3. Decterniration of the extent to which the evaluator will provide
information to the participants or will provide assistance to
the director in developing an internal evaluation process for
the participants.

Evaluation Design

The evaluation design, unlike the other categories, 'is an instru-
mental category; that is, the information collected mostly for specific
evaluation purposes.

l. 1Identify the issuet to be addressed by the evaluation. (Issues
might deal with what has been done, what is being done, or what
might be done.)

2. Generate "lines of solution”". (A description of the data re-
quired to meet the needs of the defined audiences is essential.
Examples of data might be statistical information, descriptive
statements, a measure of objectives attained, or reports of
conversations with participants.)

3. Select data sources which are sufficiently representative so
generalizations can be derived with some confidence.

Data Collection

Techniques for gathering data from people associated with one program
include questionnaires and opinionnaires, interviews, observation schedules,
active participation reports, historical inquiry, standardized testing,
rating scales, behavior analyses, checklists, attitude scales, and inter-
action analyses.

The evaluator should assess program antecedents, transactions and

outcomes.

Evaluator Interpretation of Results

This phase amounts to reflection upon the data and interpretation

in light of audience needs, the specific developments within the evalua-




tion effort and changed or changing emphases. Recommendations should

ston from these interpretations.

Preparation and Transmission of Information

1. Sift the interpretative reports; match issues to audiences;
select information for transmission.

2. Develop formats appropriate to the audiences defined*
3. Assemble formal reports on the entire evaluation.

4. Distribute documeni.: on time and following an agreed upon
protocol. .

* One format for a final report (Buggested by a group of participants
in the LTI Evaluators Seminar) could incorporate the above categories.
It 1s presented here for consideration, but without endorsement:

1. Purposes and parameters of the evaluation

2. Description of the institute

3. Types of data and validation of data

4. Conclusions, recommendations and extrapolations




Appendix B-4

kenort. on the lem. nar
for LEvaluation of Library Tastitutes
Octover 4-5, 1973
Denver, .Colorado

"I accept the concept of the helping role of the
evaluator, but if there is too much involvement with
the process, who will audit the evaluator?" . . .
“under limited budgets, how can we possibly do process
evaluation . . . follow-up evaluation? . . . Are there.
standards for library training institutes?"

These are some of the pertinent and partially
unresolved questions raised by a highly skilled group
of evaluators (representing a variety of disciplines)
who met to participate in a program reflecting the
following concerns and objectives:

l. development of, and general agreement on,
guidelines for consistent evaluation of short
and long term library institutes;

2. increased- understanding of the role of the
institute evaluator in providing useful infor-
mation to institutes, the profession, and to
the Office of Education in tne 1973-74 reports
(as compared with 1972-73 reports);

3. evaluators who attend this meeting will be
active in process evaluation of current institutes;

4. evaluators who attend this meeting will (as
budgets permit) be active in post-institute
or follow-up evaluation.

As Harold Goldstein, Director of the Leadership
Training Institute, pointed out in opening remarks, a
major focus of the training activity provided by the
LTI during the past year has been directed towards the
strengthening of institute planning and evaluation,
but this meeting was the first time institute evaluators
were assembled to share expertise, and develop areas oi
agreement on the role of the evaluator.



the weeting was nheld in rospouaee tu reguests {row
the Bureau of Libraries ahu .earbiue, esources and
individual institute directors. FPFrank Stevens, Director,
Title II-H, cxplained to the group Lhe particular
urgency in 1973-74 for some cormmon standards for training
evaluation and consistency in institute reporting, for
use not only by the Bureau of Libraries, but for
dissemination to the profession.

The Seminar was conducted by Dr. Donald P. Ely,
Director of the Center for the Study of Information
and Education, Syracuse University. Dr. Ely, stressing
his role as a resource person, rather than expert, said
"evaluation is a practical real-life activity =-- no
one formula will work in every situation . . . hope your
tolerance for ambiguity will increase." Dr. Ely
presented a paper on categories for evaluation to assist
evaluators of library projects in organizing and col-
lecting useful data for evaluation. The paper was
used as a starting point for discussion in meeting
objective number 1, development of guidelines. Utilizing
case studies (evaluation reports from several previous
institutes) participants were asked to examine these
reports in the light of the "“suggested categories"
to test the validity of the categories as a useful
structure for approaching institute evaluation.

The participants then made suggestions for ex-
pansion and modification of the categories, and the
group asked Dr. Ely to synthesize the comments and
incorporate them into a new document. (See attached
"Areas of Exploration for Evaluators".)

Discussion of the Ely paper, the case studies;
a film prepared by students at Syracuse; and other
tachniques were used to elicit group discussion and
(i1, some cases) consensus on the following points:
2+ The need to identify (with the director)
the audiences for the evaluation. Every
institute evaluation has at least four groups
who need the information: Director, staff,
participants, USOE, LTI, etc. Separate reports,
however, are not always practical or necessary.



7.

what data is necded to ncet various needs of
audiences?

a. descriptive information to include ante~
cedent conditions (before), transactions
(during), and outcomes (end);

b. judgcmental == include any available standaras ==
absolute and relutive.
Source o data =-- staff, director, particip.its,
others at university, field work supervisors.
Yethods for getting data -- interviews, airlcol
observations, unobtrusive mcasures, accideats,
evaluate materials used, otiecr products.

The evaluators program description should
reflect his perception of whac the program is
all about. (not recessarily what the proposai
states) It should look at the program with
fresh eyes, new insights. Often proposals/
programs are changed. Your first question to
the director should be: Are you revamping in
any way from the original objectives?

Look for alteranative methods (should have beca
defined, stated in planning stages) when aspocts
of program are aot working.

Frank Stevers, Title II-B Program Manager, wi.l
communicate with Institute Directors suggesting
early negotiation between thie director ana
evaluator as to contract arrangements, evaluacor's
role in program, working relationships, etc.

Since budgets/time are limited, evaluators

are advised not to attempt to cover everytaing.

Focus on priority areas as agreed with Imstituic
Director and/or key staff members. Utili:zc

the LTI (ie. field coordinator site visits) ior

additional information.

To help retain objectivity when involved io
formative evaluation, utilize committces, tic
second part of the evaluation team (if it ¢xi..s),
OE staff, LTI and Regional Program OZficers.



8. In providin: data, uue a roprosentative sapic,
Avoid statuaents like: "Some participants
Sq.lid . . . "

9. As a beginning, each institute evaluator should
have copies of the following documents:

a. Federal guidelines, FY 73-74
b. original institute proposal

c. Plan of operation plus any subsequeat
modifications

Excerpts from Ely's Almanac . . . informal notcs on
"The Human Side of mvaluation" (see agenda)

"No matter how objective one may try to e,
evaluation is always subjective, becausc peopic uaic
involved . . . one is dealing with ego involvement,
anxieties, vested interests . . . evaluator needs to
establish rapport early with the director (a two-way
process) . . . present yourself and your biases to
director, staff and students . . . even tension
(difference in perceptions) can be creative. Procced
on basis of clear agreement betwecen you and director . . .
on priorities for evaluation considering constraints of
time and money . . . how you will spend your tine.

We can't evaluate everything. Get involved early as
part of institute team (rather than as outside judge;.
Meet the people you'll be gathering data from . . .
sometimes an evaluator can be useful as liaison between
director and students if there are gaps in internal
comnunications . . . see vourself as an advocate . . .
raise questions . . . provide feedback. . . Documcnt
your efforts -~ tape record (with permission); film,
photos; ask for copies of matcrials used . . .
communicate often . . . notify of visits in auvance . . .
tell the director who you're talking with in gathering
information . . . provide alternatives . . . NOt answers .« . .
let the director make decisions . . . don't be afraid tu
admit your fallability . . . be a resource, not a judge."




Ve ca oy oadeseanked another iwotliay, == to une
cacih ether as resources. This may not e practical or
possible on a national basis but might be more casily
worked out in small groups of similar types of institutus
or on a regional basis.

Training Director's note: Those evaluators prescnt
represented a highly diverse range of traininqg progriue
differing in length, subject matter, and level of train-
ing. Five participants said they would have welcomed a
structured time to talk in small groups according to
institute type. If another meeting is planned, thesc
comments, along with any other suggestions forthcoming

from evaluators, directors, or staffs, will be con-
sidered.
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LI.AbLaLLLE TRAINING INSTITUTLE
Lueminar for bBvaluators of Library Institutes

Denver, Colorado
October 4-5, 1973

PARTICIPANT LIST

Evaluator

Melvin Allerhand

REM Associates

4032 Mayfield Road
Cleveland, Ohio 44124
216/381-6633

Bruce Chadwick
Department of Sociology
Brigham Young University
Provo, Utah 84602
801/373-1211 X-2036

Margaret Chisholm

Colleqge of Library and
Information Services

University of Maryland

College Park, Maryland 24702

301/454-3016

Fugene Emory

Psycholoqy Department
University of Florida
Gainsville, Florida 324601
904/373-8320

Jo Ellen Flagg, Librarian

FPorest Park Community College

5600 Oakland Avenue

St. Louis, Missouri 63110

314/644-3300 Xx-337 ,

Olivia Frost

Olivia Frost Community Research
Service, Inc.

1550 York Avenue

New York, New York 10021

212/UN1-5815

Institute being evaluated

Case Western Rescrve University
Cleveland, Ohio
Director: Alvin Goldwyn

University of Arizona
Tucson, Arizona
Director: Donald Dickinson

Arizona State University
Tempe, Arizona
Director: Norman Higgins

Board of Education, City of
JNew York

New York, New York

Director: James Megivern

Indiana University
Bloomington, Indiana
Director: Charles Hale

Columbia University
New York, New York
Director: Miriam Braverran



Evaluator

Margaret Leibowitz
Alaska State Library
Pouch G, State Capitol
Juneau, Alaska 99801
907/586-5242

James Marcin

Voorhees College

Box 27

Denmark, South Carolina 29042
803/793-3346

Wesley Meierhenry

105 Henzlik Hall
University of Nebraska
Lincoln, Nebraska 68508
402/472-2868

Bill Nealy

1020 Loring Road
Apartment D
Columbus, Ohio43229
614/422-0871

Beverly Rawles

Appalachian Adult Education
Center

Morehead State University

Morehead, Kentucky 40351

606/784-9229

Frank Sanchez

Montal Educational Association
601 South Brand Boulevard

San Fernando, California 91340
213/361~-7309

Joseph Stauss
Department of Sociology
University of Arizona
Tucson, Arizona 85721
602/884~-1883 X=-3532

Institute being evaluated

University of Alaska
Colleae, Alaska
Director: Theodore Ryberg

Voorhees College
Cenmark, South Carolina
Director: Claude Green

Nebraska Public Libxrary
Commigsion

Lincoln, Nebraska

Asst. Director: John Schere

Coahoma Junior College
Clarkesdale, Mississippi
Director: McKinley Martin

Morehead State University
Morehead, Kentucky
Director: Ann Hayes

California State University
Fullerton, California
Director: Patrick Sanchez

University of Arizona
Tucson, Arizona
Director: Donald Dickinson



Evaiuator

Gerald Torkelson

408 Miller Hall
University of Washington
Seattle, Washington 98105
206/543-1877

David Warren

Research and Cultural Studies
Development Section

Institute of American Indian Arts
Bureau of Indian Affairs
Cerrillos Road

Santa Fe, New Mexico 87501
505/982-3801 X-486

Douglas Zweizig
Department of Library and
Information Services

1905 Upton Avenue
University of Toledo
Toledo, Ohio 43607
419/537-2803

CONSULTANT

Institute being evaluautoea

University of Washington
Seattle, Washington
Director: Eleanor Anhlers

University of New Mexico
Albuquerque, New Mexico
Director: Lotsee Smith

University of Wisconsin
Madison, Wisconsin
Director: Margaret Monroe

Donald P. Ely (Center for the Study of Information and Education)

70. Hamilton Parkway
Dewitt, New York 13214
315/476~-5541 X-2153

* unable to attend
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Teadlarehic Trainira Institute Site Visit Report

"Inszitute to train Veterans for A.A. deqree
L. Library Science"

veorhees College -- Denmark, South Carolina
October 23-2%, 1973

PRORLEM:
The returning veteran faces two major problems:

1) readjustment to civilian life
2) empioyment

These problems, along with the demand for trained
library paraprofessionals and the need for improving
library services in cclleges and communities, provided
the rationale for this institute.

PEOPLE:

From approximately 45 applicants, 20 Black veterans
were selected for training. Recruitment was conducted
with the aid of librarians from the Triangle Association
of Colleges of South Carolina and Georgia, a consortium
of six private, predominantly Black coeducational
institutions. Each applicant was interviewed by Claude
Green, institute director, in order to determine their
interest in, and eligibility for, the institute. All
of the studénts are high school 'graduatez and meet both
colleage and institute entrance requirements. Some
have had previous college training, but most are first
time colleae students. Of the 20 students enrolled,
there are 19 males and 1 female. The female was formerly
a psychiatric aide in the wWomen's Army Corps and is
now married and the mother of a 2 month old daughter.

(I was especially interested in meeting her because 1
tend to equate "veieran" with "male"!)

Another interesting student is a man who has lost
ar 2rm and is wearing a prosthesis. He, along with the
other students, is learning to type. There is another
disabled vetr ran in the institute, but I did not have
a chance to meet him. For additional information on the
students, see attachecd Opening Day Repoxt.
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PLAN:

The instructional plan is the basic 2 year library
science A.A. degree curriculur with one exception =--
specially designed courses for veterans entitled
Psv;holoqy, Careers and Interpersonal Relationships.
"These courses are desianed to deal with those veterans
who will be encountering adjustment problems «s they
seek to reestablish themselves in civilian life.
Moreovar, these courses should have some bearing on
any veterar who has had to operate under strict or
rigid discipline. These courses are concerned with
t reatment through the problem solving techniques on
adjustment and should have a great deal to do with the
success or failure of veterans involved in the course.”
Ccrnelius Peoples, Dean of Students at Voorheces,
designed and teaches the courses. His experience as
A veteran, a counselor, a2nd as Dean of Students makes
him especially qualified for this position.

In the Seminar, lecturers and consultants in the
field of librarianship as well as campus leaders and
administrators, address the students and answer pertinent
questions. During my visit the Seminar speaker was
Hillis Davis, Director of the Cooperative College
Library Center in Atlanta, Georgia. 1In the question-
answer period following his talk, Mr. Davis was be-
sieqged with questions covering a kroad ranae of topics --
from a detailed description of a computer terninal to
a plea for help in finding a job in Atlanta.

A field work component is planned for the last
cemester of the second year. Students will work in
¢ither college or school libraries, under the super-
vision of a trained librarian.

Thus far, the institute is following the original
plan of operation with no major modifications.

PERCEPTIONS :

In talking with Claude Green and his statf, the
consensus is that the students show an interest in their
work, and, for the most part, are acadenmicaliv jrepared
for colleue level training,



Instru-tor: (Cornelius Peoples) There are 3 or 4
ser:ous readjustment problems; others have
made a smooth transition from military to
civilian to campus life.

-- (veterans) "more mature than regular
students"”

-- students show no hesitation in explaining
their problems to faculty members

-- problems are of an individual nature;
no problem with the group as a whole

Studenc: (disabled veteran) not really interested
in library work but feels he is a much better
student now (had previous college training)

-~ "overall outlook on life has ckanged”
feels he is more adaptable as a result
of his military experience

-Student: Foundations course and Library Techniques
course tend to overlap.

RESULTS:

In speaking of results, attitudinal chances are
as important as, if not more so than, good grades and/
or the attainment of a degree. Several of these students
were in a state of limbo prior to entering the institute --
idle, unemployed, no definite plans for the future.
Now, many of these students are interested in careers
and high incomes, and have exhibited an interest in
furthering their education beyond the A.A. degree.
The institute director plans to work closely with these
students and their prospective major advisors in planning
a sequence of courses leading to the B.A. degree.

All students who successfully complete the institute
will receive an A.A. degree in Library Science »nd will
be eligible for employment as trained library para-
professionals.



RECOMMONDATIONS @

students are paying for rooms on campus even
though they live off campus. They have been told that
it 1s "government policy™ for institute students to
pay for on-campus housing. The gtudents as a group,
as well as Mr. Peoples, voiced concern over this.
I intend to discuss this with Frank Stevens and/or
the appropriate person in the Office of Lducation for
further clarification. The students need to know why
they are required to pay this fee, if in fact they
must continue to pay it.

Bené L. Durant
Field Coordinator
Leadership Training Institute
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Leadership Trairing Institute Site Visit
Information Report
District #12, Board of Education, City of New York
"Institute for training of paraprofessionals"

PROBLEM:

District 12 (South Bronx) is an impoverished area
characterized by high crime, heavy drug use, and in-~
adequate facilities. Consequently, the quality of
education is adversely affected. This Institute is
designed to help improve the quality of education by
training paraprofessionals in library skills.

PEOPLE:

This Institute is a continuation of a Plan "B"
Public Service Careers Program which was begun in 1970.
The PSC Program was an interagency program funded by
the U.S. Department of Labor, Manpower Administration
and administered and monitored by the U.S. Office of
Education, Bureau of Libraries and Learning Resources.
For additional information on the PSC program, see
attachment.

Forty female students are currently enrolled.
Unfortunately, only about twelve of these have been
in the program since its inception. Others have entered
at various times in the past 3 years and some had dropped
out and have now returned. Under the PSC guidelines,
students had to be already employed as paraprofessionals
in the District schools and had to be certified as
below poverty level. All of them are employed as
Educational Assistants and are certified by the local

Manpower Agency. (Approximate annual family income:
$3,000.)

The initial recruiting in 1970 was conducted by
Mrs. Veazy, former Director, through contacts with
District school principals.

Their ages range from 23 to 61 with the majority
of them over 30; most are married and have several
dependent children. The ethnic composition is Black,
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white, an: Puerco Rican, with the majority of them
Black. fvhe ™roning Day Report has yet to be submitted,
therefore specific details on the students are not
available at this time.)

PLAN:

PSC quidelines provided for part time counseling

and instruction leading to the A.A. degree and the

LTA certificate. Students are released from work one

day a week to take LTA classes at the District 12

Community Education Center. In addition, college coursc<s

(A.A.) are taught at Bronx Community College at night.

Because of the part time nature of the plan, students

only average six credits a semester. Six of the students

have been selected to pursue their college work at

Pace College rather than Bronx Community for the following

reasons:

1. "to take advantage of the unique program and facilities
recently set up there as the Board of Education's
Audio-Visual Training Center:

2. to have one representative from each group who will
thus be able to provide a full picture to the other
enrollees of the activities, services, advantages,
and training available in this program, thereby
opening the door to a wealth of practical infor-
mation for all:

3. to enable the six who are in a position to under-
take the greater burdens of this plan (especially
travel from the Bronx to lower Manhaitan two after-
noons and all iay Saturday each week) to acquare
their college credits at a more rapid pace then is
possible otherwise."

Ms. Judith Hodges, Institute Counselor, and Mr.
Joseph Bacote, Counselor at Bronx Community College,
both work closely with the students in solving personal,
as well as academic, problems. s

s

MODIFICATIONS:

The original HEA Title II-B proposal provided
for non-credit workshops on Library Skills and
Counseling to be offered at the Center by Dr. Megivern
(Library Skills) and Ms. Hodges (Counseling). In lieu
of the workshops, Assistant Dean Patricia Breivik, of



the Graduate School of Library and Information Science
at Pratt Institute, has agreed to send two of her
faculty members to the Center to teach LTA credit
courses. The students are presently enrolled in two
such courses: iIntroduction to Library Services, and
Introduction to Audio-Visual Services.

Dr. Megivern, Institute Director, is currently
negotiating with Bronx Community College to accept
the 15 LTA credits from Pratt Institute.

PERCEPTIONS :

Director: -- He views the Institute as a "salvage

operation"

-= Has had to deal with budget, and other,
problems left by the former Director

-~ Functioning within the bureaucratic
structure of the Board of Education has
been the biggest problem.

-- Support and cooperation from Pratt
Institute is excellent.

Counselor: Ms. Hodges gave me examples of the many
frustrations and hardships -- personal,
familial, medical, financial, and otherwise --
facing the students. They are too con-
fidential to relate here but they illustrate
and emphasize the fact that these students
are really earning their degrees.

(I met one student who had broken he- foot
and was on crutches. She not only has to
climb steep stairs to get to her class at
the Center, bur she also climbs two flights
of stairs to her class at Bronx Community
college. When I asked her if that was hard
on her, she replied, "Yes, but I don't
want to miss my classes.")

Pratt
Instructor: -- students have tremendous amount of self-
respect
~=- "highly motivated group"




e 4y,

Stwicnts: -~ Although they liked the workshops and
- learned from them, they prefer the
library courses (workshops -- non-credit;
courses -- 3 hours credit).

-- Dr. Megivern, Ms. Hodges, and the two
instructors from Pratt are all extremely
helpful people.

-- Support services (child care and trans-
portation) are a BIG help.

RESULTS:

1. Three students completed their GED while enrolled
in the Institute.

2. Two students have left the Institute in order to
pursue full time college work.

3. Salaries are raised commensurate with the number of
credits earned. Students who Lave earned 15 credits
have received raises.

4. Upon completion of the A.A. degree, students will
have the title Educational Associate with the
comrer.surate raise in salary.

5. The six students in the Pace program will be qualilied
for certification by the Board of Education for their
new career title Audin-Visual Equipment Operator
Trainee.

RECOMMENDATIONS :
Director

Pr~posal should have contained a stronger commitment
from the school principals to place these students in
the libraries. Very few work in libraries -- most are
classroom assistants. There also should have been a
stronger commitment from the District concerning students
release time to attend classes.

Bené L. Durant
Field Coordinator
Leadership Training Institute
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PUBLIC SERVICE CAREERS PROGRAM

Library Training

The Office of Education, Bureau of Libraries and Learning Resources,
Library Training and Resources Branch is'the coordination center of 36
month innovative litrary technical assistants (LTA) tru.ining program
funded by the U.S. Department of Labor, Manpower Administration.
Innovative in concept and in Federal agency interaction, the PUBLIC
SERVICE CAREERS PROGRAM is designed to promote permanent employment and
job position upgrading for disadvantaged persons, and to overcome
individual, institutional, and environmental barriers vhich now prevent
the most effective and efficient use of human resoruces in public service.
The PSC Program assists public personnel in increase capabilities for
structuring merit systems to meet program goals and needs.

Four different approaches or plans have been established in order
to achieve the objecrives of the PUBLIC SERVICE CAREERS PROGRAM:

Plan "A" - Employment and upgrading in state, county, and local
governments.

PLAN “B" - Employment and upgrading in agencies receiving Federal
grants-in-aid.

Plan.“C" - New Careers in Human Service.

Plan "D" - Employment and upgrading in the Federal Service.
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Another distinct facet of the overall PSC Program is the status of
each participant as either an ENTRY or an UPGRADE-1evel enrollce. AN
ENTRY-1evel persons must be certificd as being disadvantaged; whereas
UPGRADE-1evel enrollees are those persons (not requiring certification)
employed by the sponsor at the time the contract is signed.

Approxirately $600,000 has been awarded to the Office of Education
for implementing its Plan "B" library training projects at:

lew York City Board of Education 40 Entry
Brooklyn. Hew York

St. Louis Public Library 12 Entry
St. Louis, Missouri 23 Upgrade
Coahora Junior College 12 Entry
Clarksdalc, Miss.ssippi 6 Upgrade
Florida A & M University 20 Entry

Tallahassee, Florida

Community Development Board 10-15 Entry
Living and Learning Library
Avon Park, Florida

University of fiorth Florida 6 Entry
Jacksonville, Florida 12 Upgrade
Monroe County Library System 6 Entry
Rochester, ilew York 8 Upgrade

At each location, salaries of the project staff; education and
training fees; child care, and transportation of the‘enrollees; release
time; and miscellaneous medical and dental fees; materials ard supplies are
budgeted in each grant award; with training accomplished through a nearby
junior community college and/o* through in-service workshops conducted
by the institution staff. In addition, the Library Resources Branch
employee or National Grant Agency employee acts as coordinator, traveling
monitor, and liaison with the Department of Labor personrel in reporting

progresses and problems of each project.
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The Projects

The PUBLIC SERVICE CAREERS project as the Bronx, New York
City is administered through the decentralized District #12
Community School Board of the New York City Board of Education.
Since September, 1970, forty ENTRY-level participants have bteen
involved in course work at Bronx Communify College, in weekly counseling
and library skills workshop sessions, and in on-the-job 1ibrary
training in public schools and facilities within District #12.

The St. Louis Public Library of St. Louis, Missouri is the
site of the second Office of Education PSC Project which enrollees
both entry and upgrade-level participants in the library training
curriculum at Florissant Valley Community College, with on-the-job
training in various departments and brarches of the St. Louis Public
Library.

In Missouri, as in New York, PSC enrollees express satisfaction
and achievement in relevant job skills as their training correlates
with specific tasks in library operation, Upon completion of training,
the enrollees shall be assisting librarians in various tasks for a more
total expansion of individual and conmunity library services.

In the fall of 1972 we were able to fund five additional projects
directed toward training and upgrading enrollees in the Library field.

The Coahoma Junior College project located in Clarksdale, Mississippi is
designed to educate and employ approximately 18 library paraprofessionals
Por Para-Media Specialists to work in public and school libraries,
Coninunity Action Agencies and hospitals. The education and counseling

ce porcnt provides:

ERIC
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(1) Training for persons who are unemployed or underemployed;

(2) Train manpowers for cooperating agencies and institutions and;

(3) Carecr rebility pattern to increase training capacity and

individual usefulness.

The Community Cevelopment Board Inc. Project is located at the
Living and Learning Library Center of Frostproof, Florida, a unique
library for migrant workers both Blacks and Chicanos. Thé program is
designed to train seven unskilled and previously unemployed disadvantaged
enrollees in library skills. The training component provides the
necessary skills for the enroliees to perform duties as library aides
at the Living and Learning Library Center.

The Florida A and M University Project located in Tallahassee,
Florida is desigred to educate and employ twnety library paraprofessionals.
The project trains economically disadvantaged library employees of local
School Districts and the university in library skills and other necessary
cour - which will insure job advancement. The education and counseling
components are devoted to job placement, upgrade training (courses for
credit or graduate equivalence) and on the job training.

The Monroe County Library Systems Project located in Rochester, New
York is designed to train 14 paraprofessionals in library skills. Emphasis
are placed on recruitment and training of the underemployed minority person
with additional attention given to the recently discharged veteran. Within
the project design is provisions for scheduled enteracticn with other local
government agencies to investigate the relevance of Civil Service
examinations for particular positions, and to facilitate interagency

transfer, training and upgrading of as many persons as possible.
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' The University of Horth Florida Project located in Jacksonville,
Florida is desigred to train 18 enrollees in library skills. The
prograr: preposes to of fer an experinental venture in curviculum develop-

ment for Tikbrery educetion.  This is a two part venture, placing emphasis

FYVY

H on training persons interested in librarianship as a profession and
upgrading the skiils of the ;araprofessionals who are working with
librarians. The Public Service Careers Project will have a cefinite
impact on the co:munity, the school system, the University and most

important, thc library profession.

The Future

During the current period of “fiscal constraints”, Federal programs
have been operating with an unknown funding future. The area of employ-
; ment in the public services lost needed impetus when the ranpower Bill
of 1971 was vetoed during December, 1970.
The future of the PUBLIC SERVICE CAREERS PROGRAM depends upon the

LY Wiy Ve SR

Department of Labor budget; but most importantly, the 1ibrary training
Plan “B" projects (ongoing and proposed) depend upon a sponsor guarantee-
; ing employment for all enrollees during the following program training.
It may be hoped, as libraries realize the potential of trained
‘ library paraprofessionals that total library service to communities
and recongition of the paraprofessional may be accomplished 1o the benefit

of all Americans.
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Leadership Training Institute
Site Visit Report
Columbia University - School of Library Service
*"Training Mecdia Specialists
for Inner-City Public Libraries"®

PROBLEM:

The problem is best stated by Miriam Braverman,
Institute Director: "The great potential for the use
of media as an information tool exists in the inner-
city. Visual and audio communications, provided by
media experts in public libraries, can be crucial in
bridging the information gap which exists between
inner-city social and educational programs and the people.
The inner-city is visually and orally oriented. The
public libraries, with branches located in the areas,
and as institutions committed to service, are in a
unique position to respond to the information needs of
the communities. Personnel trained in the media is
sorely needed in public libraries to set up the necessary
linkages between the people and agencies in the
communities.”

PEOPLE:

The original proposal provided for twenty students
from a nationwide selection. Budget cuts reduced the
total number to fifteen. By transferring funds within
the existing budget, a sixteenth student was added.

They were recruited by Geraldine Clark, Assistant
Director of the Bureau of Libraries, New York City

Board of Education, through her contacts with librarians
and from recruiting trips. Through her efforts, ninety-
nine applications ware submitted, forty-one people

were interviewed and sixteen students were selexted.
There are eight men and eight women; most are single

and only a few have dependents; their ages range from

22 -~ 30. The ethnic composition is twelve Black,

Three white, and one Paerto Rican. Five have had
previous experience in working in libraries. Time
constraints prevented a broad nationwide recruitment
effort, hence eleven of them are from New York City.

For more detailed information on the students, see
attached Opening Day Report.




PLAN:

The plan of this Institute is a direct result ot
a one Year planning grant from the Bureau of Libraries.
The planning grant (1972-73) was awarded for the purpose
of designing a special curriculum for the training of
media librarians for service in inner-city public
libraries. The core course of the Institute is the
Community Information Seminar, taugbht hy Major Owens,
Commissioner of New York City's Community Development
Agency, and part time Institute instructor. The seminar
is designed to assist the students in achieving a
thorough understanding in three basic areas:

1. "Knowledge of the sources of vital information
needed by inner-city residents and the skills nec-
essary to establish linkages with such sources:;

2. Knowledge of how to match the message with the
appropriate medium so that information which is use-
ful is also dramatically presented and easily under-
stood by inner-city residents;

3. Skills in assisting inner-city residents in the
utilization of all media to communicate their
responses and information needs."

Institute staff, as well as students, attend the
Seminar. While I was on site, both outside evaluators,
Ms. Evelyn Geller and Dr. Olivia Frost, were in attendance
at the Seminar. :

The other special Institute course is the media
course taught by Dr. George Stoney of the New York
University Alternate Media Center. He and his staff
are teaching the students photography, slide and video
taping, and how these may be used for informational
purposes in the inner-city. Some of the Seminar sessions
have been videotaped and are used by students in re-
viewing for exams.

All other courses are regular Library School or
University courses; students are encouraged to select
courses from a broad range of electives.



Students assist in curriculum planning. They are
currently working on plans for the field work component
which will begin in the Spring semester.

A unique feature is that each student will take
a "personal/professional” trip to a library or community
information center of his/her choice.

MODIFICATIONS:

The basic instructional plan is being implemented
with no major modifications. The only change is in
the position of Director. Ms. Jean Coleman was
scheduled to direct the Institute and counsel the
students but has left the University to take a job
at ALA. Mrs. Miriam Braverman, the director of the
planning phase, is now also directing this phase of
the Institute.

PERCEPTIONS:

Director: -- The School of Library Service and Columbia
University have been very cooperative =--
two of the students lack bachelors degrees,
but there was no problem in admitting them
to the University.

-- Wishes there were more Spanish-speaking
students ~-- only one Puerto Rican student
in Institute;

-~ Students lack cohesiveness; feels Ms.
Coleman would have been helpful in pulling
them together as a group:

-- Pleased with the individual characteristics
of the students -- background, experiences,
and intelligence are superior;

-- "Fantastic" recruiting job done by Geraldine
Clark (late notification of funding from
the Office of Education; only a week and a
half to recruit).

Students: (While on site, my time with the students was
limited. One of the students was in Washington
recently and I had a long talk with him. The
following perceptions are derived from both
the conversation and the visit.)




-- The majority of the students are community,
rather than library, oriented -- view
Institute as "a means to an end";

-- The Seminar and the media course show
evidence of planning and arc related tv
inner-city service:; the library courses,
however, have no relevance to inner-city
problems or services:;

-- Library courses are"too traditional and
dull" (see above):;

-- Anticipate future employment with mixed
emotions -- eager and enthusiastic to
effect change but leery of the political,
financial, and bureaucratic constraints;

-- Some would have preferred that all courses
be separate Institute courses ~-- "too
scattered” around the University:

-- Present a united front in matters relating
to the Institute and the curriculum, but
they each have many and varied outside
interests.

RESULTS:

Students who successfully complete the Institute
(Summer, 1974) will earn a Masters degree in Library
Service.

The Seminar will be incorporated into the regqular
Library School curriculum.

RECOMMENDATIONS :

Students: Library courses should be revised and made
more relevant to service in inner-city public
libraries.

Bené L. Durant
Field Coordinator
Leadership Training Institute
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Leadership Trainina Institute
Site Visit Report
"Library Improvement and Skill Trainina (LIST)"
Coahoma Junior College
Clarksdale, Mississippi

PROBLEM:

In the words of the Director, Dr. McKinley Martin,
“Coahoma Junior College is located in the Mississippi
Delta. This area has been historically characterized
by racial prejudice; outmigration of its youth,
plantation type control of all agencies and institutions:
hard working poorly paid Black people; high percent
of women heads of house: an ill~proportionate percentage
of underemployment and unemployment resulting in a high
number of welfare and related types of dependencies;
submarginal education system; and generally lack of
hope for the masses of its Black citizens."

"The local school systems have been so impoverished
that most of the elementary schools were without any
type of organized library. They had neither the funds
nor the trained talent to set up libraries with any
degree of sophistication. Therefore, this institute
will have a dual role of assisting and providing
hope for individuals while simultaneously providing
hope for an impoverished area."

PEOPLE:

The plan of operation provided for eighteen women
students who were either unemployed or underemployed.
The current enrollment is twenty-one Black under-
employed women ranging in age from 23 to 52. They are
all employed in either the school systems of the four
counties which the junior college serves, or local
Head Start programs. All the participants possess
either a high school diploma or a GED certificate, but
neither is an entrance requirement. Some have had
previous college training and are classified as either
advanced freshmen or sophomores, but the majority of
them are at the beginning freshman level. Most are
married and have several dependent children. They were



recruited by the Director through contacts with local
school principals and Head Start officials. For
additional information on the students, see attached
Opening Day Report.

PLAN:

This instructional program was first implemented
at Coahoma in 1972 under the Public Service Careers
Proaram. The PSC program was a cooperative effort
between the U.S. Department of Labor (funding) and the
U.S. Office of Education (administration and monitoring)
to train and upgrade employed library paraprofessionals
on a part-time work release basis. Fifteen Black
women successfully completed that program. Based on the
success of the PSC program and the still unmet need for
more trained library technicians, funding was received
from HEA Title II-B to continue training. Although
three of the current students were enrolled in the PSC
program, this is not a continuation of that program.

Students attend classes on a part-time work release
basis. Classes are from 2:00 p.m. to 9:00 p.m. Monday
through Thureday with no classes on Friday. Coahoma is
on the quarter system; students can earn 18 hours per
quarter (6 hours Skills Training and 12 hours General
Fducation courses). Because of the emphasis on skills
(typinag, processing, clerical, etc.) and the fact that
they are employed, skills training begins in the first
quarter and typing classes are required each semester.
There are no classes in cataloging or reference. (Note:
other A.A. level training programs have taught reference
and catologing. Within the library profession there is
a major controversy concerning the suitability of teaching
these courses to technicians.)

An internshiv is planned for the Winter and Spring
quarters. Individual plans will be worked out for each
student and they will receive three hours credit per
quarter. :

Three one-day library related workshops are scheduled
during the year. While on site I attended, and partici-
pated in, a workshop on "Inter-Group Relations for




Library Technician Trainecs and Traincrs,

TThey ingtitute

outside evaluator, consultants in Adult Education, and
institute staff and students were in attendance.

The institute is following the original plan of
overation with no modifications.

PEPCEPTIONS:

Director:

Academic
Dean:

Coach

Counselor:

Students:

He sees the institute as a model for the state;
this is the only Library Technical Assistant
training site in Mississippi; has held
planning meetings with the Academic Dean in
order to incorporate this program into the
established junior collece curriculum; plans
to ao into degree program next year.

Lends full support to the institute and is
workina closely with the Director to get
library technician training established as
a degree program; also would like to see
Coahoma Junior College become the LTA
training site in the state. -

Currently conducting employment survey
throughout the state; survey is not yet
completed but initial response has been
favorable; jobs are, or will be, available.

The students, though not very vocal, were
unanimous in their praise of the academic
program, the faculty, and the Director.
Despite the hardships of time and travel

(one student drives 76 miles each way to and
from the college) and the many roles they have
to play each day (wife, mother, employee,
student) they are faring well.

One student said she was getting "education

at a discount price."



RESULTS ¢

An interesting feature of this institute is that
the Director has taken into consideration the probability
of zero federal funding to continue the second year of
the proqgram. The program is so designed that at the end
of one year students can earn an LTA certificate and will
be qualified library technicians even though they do not
possess the two year degree.

PECOMMENDATIONS :

There were no recommendations made by students,
faculty, Director, or LTI staff.

Bené L. Durant
Field Coordinator
Leadership Training Institute



Appendix C-1

Leadership Trainina Institute
Site Visit Report
Education of Librarianship
in Urban Community Colleges
Indiana University, Bloomington, Indiana
Site Visit Dates - January 29-31, 1974

PROBLEM:

Dr. Shirley Edsall, author of this institute prec-
posal, surveyed 428 community college librarians, with
324 usable returns received (75.7%). Dr. Edsall found
the following data:

"A majority of the community college librarians
expressed a need for special knowledge, in addition to
that required of other academic librarians, in the
areas of the history and philosophy of the community
college, the variety of its occupational and transfer
programs, and the diversity of the student body it
serves. In other particular fields of education they
mentioned curriculum development, educational psychology,
adult education, vocational education, and educational
technology. Library schools should assume the respon-
sibility of making this special knowledge available to
present and future students by means of a special
course or seminar relative to the unique features of
community education and the library service required
to meet the needs of this educational venture. Over
902 of the librarians suggested that special knowledge,
competencies, and attitudes are needed for community
college librarianship.”

with this stated need, the institute was funded
focusing on a nationwide selection of ethnic minorities
interested in becoming community colleqe librarians.

PEOPLE:

Due to the late notification of fundina, recruit-
ment posed a serious, though not insurmountable, problem.
From telephone calls made to librarians throuahout the
country, ads in national newspapers qeared to snecific
ethnic qroups, and contacts with applicants for the
teaular eraduate library proaram, 38 applications
wiere received.  These applications were then reviewed



by © committee consisting of the Institute Director,
the Associate Dean of the Library School, and three
members of the Library School faculty in order to
select eighteen students.

The forecign language requirement was waived for
all institute students, but in all other areas they
met standard University entrance requirements.

The ethnic composition is thirteen Blacks, four
Mexican-Americans, and one South 2merican. There are
eleven women and seven men with their ages ranging
from 22 to 43; six of them are married and five of them
have dependent children. They represent nine states
and the District of Columbia. For additional informa-
tion, see attached Opening Day Report.

PLAN:

The original proposal was written by Dr. Shirley
Edsall, who has since left the University to accept
other employment. The new Director, Charles Hale, is
basically following the original proposal with a few
modi fications. It is a Masters degree program con-
sisting of one academic year and two summer sessions.
The institute is using the interdisciplinary approach
with students taking electives from the Department of
Higher Education as well as the School of Library
Science. They are enrolled in regularly scheduled
courses at the University with the Seminar being the
only separate institute course. It is designed largely
to deal with the special features and problems of a
community college and the learning resource center in
the college. This is accomplished through field trips,
quest speakers and lecturers, and group discussions.
Each summer session will consist of the seminar and an
elective. The Director taught the Seminar in the first
semester, is currently counseling the students, and
will again teach the seminar in both summer sessions.
Due to the fact that there are no community colleges
near the University, there is no practicum or field
work component in this institute.



!
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MODIPICATIONS:

The summer sessions, as oriqinally planned, con-
csisted ! a six hour seminar. From student input and
conferences with the outside cvaluator, it has been
changed to a three hour problem solving format.

The program objectives have been more clearly

defined and delineated by the students and the new
director.

PERCEPTIONS:

Director: Institute has had positive impact on the
Graduate Library School

1. more concern for materials for minorities;

2. new foundations course on community college
librarianship will be incorporated into the
reqular Masters curriculum;

3. interaction of institute students with the
faculty and reqular Masters students;

4. a new awareness of people relatina to each
other and responding to needs.

Facult
Member: Students in the institute have broucht a

variety of experiences and backagrounds to
Indiana University.

From formal and informal discussions with other
faculty members, the Dean, and the Associate Dean, it
was obvious that the institute is receivina full support
from the Graduate Library School. Those faculty members
who had taught institute students, with one exception,
found them to be highly capable and welcomed the
opportunity of having them in their classes.

I had the same general impression after talkina
with two members of the Advisory Committee, one of
whom had also taught the students. They follow the
students progress closely and are committed to assist-
ing in their successful completion of the institute.



Students: The usual student complaints were aired:
"Not enough money": "1 was told too little
about the proaqram in the beqinninq"; "Noti-
fication about acceptance came too late."
But they conceded that these were minor in-
conveniences. The major complaint from the
majority of the students was the format and
the method of instruction of the current
seminar. They feel the present instructor
is not as well prepared or as knowledgeable
as Mr. Hale (taught first semester) and that
the material they are receiving is extraneous
to basic library skills such as acquisitions.
They want more bacic, practical, material.

They felt they learned more from Mr.
Hale and several expressed a desire for him
to take over the course the remainder of
this semester. Others said the instructor is
not the problem, it's the format; it's too
loosely structured and needs to be revised
and given more substance. At any rate, there
is much dissatisfaction with the Seminar as
it is presently taught. Another comment,
though not as frequent, was the lack of
opportunity for field work or some type of
practical work experience as part of the
instructional program.

On the positive side, the students have no
reqrets from entering the institute; they are
realizing personal, as well as professional,
goals; feel no sense of isolation within the
Library School or the University: and have
good rapport with the director. They appre-

ciate his genuine concern for them as indivi-
duals.

I might add that the Afro-American Affairs Depart-
ment of the University and its many services, both
academic and social, has played a major role in helpinqg
Black students adjust to a large Midwestern university.
The Vice-Chancellor for Afro-American Affairs is a
member of the Institute Advisory Committee and his
personal concern for the students' general well-being
was clearly evident.




! PESULTS S

Approximately one third of the students earncd
4.00 averaqges (on a 4.00 scale) for the first scmester.

students are compiling several bibliographies on
occupational /career materials for use in community
colleges.

Initial job contacts have yielded approximately
102 positive response. Resvmés of all students were
taken to the job registry at ALA Midwinter and over
a thousand letters of inquiry have been mailed.

Students who successfully complete the Institute
will earn an MLS degree and will be qualified for
employment in community collece libraries.

RECOMMENDATIONS:

The Seminar, which is the focal point of the
Institute, needs to be restructured. T discussed this
with the Director and selected members of the Library
School faculty. They in turn, with input from the
students and possibly the outside evaluator, will modify
this semester's course and revamp the course for the
summey session.

Bené L. Durant
Field Coordinator

Leadership Training Institute
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ieeadership Trainire Institute Site Visit Report
“I'raining Library Aides in Pueblo Indian Schools”
University of New Mexico = Albuquerque, New Mexico
Sitc Visit Dates: February 25-26, 1974

PROBLEM:

It is a sad historical fact that the Bureau of
Indian Affairs day schools in the Pueblos (reserva-
tions) have lacked adequate libraries and library
services. This is due in part to the lack of trained
library personnel. College level educational oppor-
tunities for Pueblo residents have been limited due
to the low level of previous education, aeoqraphic
isolation, economic, and other prohibitive factors.
(See attached descriptions of four Pueblos.) This
institute is designed to help alleviate this problem
by providinag on-site library-media training to eight
Indians.

PEOPLE:

The students selected for this institute are
employed as teacher aides in the BIA schools. 1In
addition, they have all completed or are currently
enrolled in general education courses and/or electives
through the University Extension Division. They are
women ranging in age from 19 to 60:; only one is single -
the others are married and have dependent children.

(See attached opening day report.)

PLAN:

The eight Pueblos represented are geographically
divided into the Northern and Southern Agencies (four
aides each) of the BIA. Classes for students in the
Northern Pueblos are taught at each school on a rotating
basis. Part of each class period is spent in cata-
loging and classifying the collection at that parti-
cular school. The instructor, Janet Naumer, and the
students saare in this activity which has a two fold
effect -- it serves as a practical learning experience
and also expedites time in the processing and acces-
sibility of library materials. Students from the
Southern Pueblos are taught on Saturdays (also by



Ms. Maumer) at the University in Albuquerque. 1In
addition to her formal teaching duties (two courses

per semester) Ms. Naumer also spends time during the
week at the schools with each student. In this ca-
pacity she gives individualized instruction, helps

in organizing the library, and when necessary, con-
ferring with the principal. The library-media training
consists of nine credit hours each for the spring

and fall semester and six for the summer session, for

a total cf 24 credit hours.

MODIFICATIONS:

During the past fall semester classes were held
once a week. Due to the energy crisis and the dis-
tance to be traveled by the students and Ms. Naumer,
classes are now held every other week for one full
day instead of a half day.

Ms. Naumer will not be available For the summer
session. It is crucial that a new instructor with
her expertise be hired to complete this phase of the
training.

PERCEPTIONS:

Director: (Lotsee Smith) Major concern is the lack
of professional supervision for the stu-
dents after the institute is completed.
although their training is for library
aides, they will function as librarians.

Instructor: (Janet Naumer) Main problem is ccoperation
from the Pueblo school principals in
supplying necessary equipment. and materi-
als to support the training program and
the school library. '

-=- Use of a University car would have been
helpful but it has to be returned to the
campus each night. (Ms. Naumer uses her
own car.)

-- Studerits, on the whole, are doing a



aood job =- both in their course work
and in organizing their libraries.

Students: Most of the student comments were support-
: ive of the institute in general, the in-
structor, and the director. There were
a few specific comments, howcver:

Several of the students from the Southern
Pueblos expressed a desire to attend
classes at their Pueblos (like students

in the Northern Pueblos) instead of at

the University. They don't particularly
like having to give up their Saturdays

since they all have family responsibilities.
Also, by meeting at the Pueblos, they can
help each other in problem solvina.

Another comment was that Ms. Naumer is
"spreading herself too thin" -- the time
she spends on site often is not long
enough to accomplish very much.

LTI Field Coordinator:

All of the students I met were interesting
people but one in particular is especially
noteworthy. She is 60 years old. After

I observed her in class, talked with her,

and briefly visited her library, her interest,
enthusiasm, energy, and creativity belied her
chrorological years. She was really a joy

" to behold!

RESULTS:

1. Students are already organizing library-media
collections in their schools and are providing
related services.

2. In some Pueblos, community libraries are being
developed. Some already exist; others are in
the planning stages.



3. Students who complete the training will have earned
the AA degree (all crecdits are transferable to a
BA degree).

4. Upon completion of the degree, students will be
eligible for state certification.

RECOMMENDATIONS :

Instructor:

Director:

If on-site training programs like this

are to continue, a media van equipped with
all the necessary reference and teaching
materials, would be useful. Although the
University gives full support to the
institute in theory, in fact there are
many problems with the use of University
equipment for on-site training.

Like the University, the BIA lends support
to the institute, but that varies widely
among the individuals involved. Within

the organizational structure of the BIA
there is no library specialist. There
should be such a person at either the
national or agency level with full respon-
gsibility and authority for the organization
of libraries in the Pueblo schools.

Bené L. Durant
Field Coordinator
Leadership Training Institute
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Leadership Training Institute Site Visit Report
"Indian Craduate Librarianship Institute”
University of Arizona - Tucson, Arizona
Site Visit Dates - February 28 - March 1, 1974

PRPOBLEM:

The best problem statement comes from Velma
Rumley, a Navajo enrolled in this institute. The
following is excerpted from a paper she wrote for a
class in Library Service to Ethnic Minorities:

"My feelings about libraries in the past tend
to be more negative than favorable. My experiences
with libraries make me think of them as forboding,
unfriendly places that charge for the least delay in
book returns. A feeble attempt at having bookmobile
service on the reservation fell througih, since it spent
more time in the mud than it did giving service. 1
say this with frustration and resentment. I am frus-
trated because I have been one of the fortunate few
who has been exposed to a new breed of librarians and
I wonder how lonag it will take my people back on the
reservation to have this experience. I resent the
fact that my people have not been turned on to the li-
brary world and its many benefits."”

PEOPLE:

Thirteen Indian students are currently enrolled
in this one year masters level institute. Eight of
them entered the program in September; the other five
in January. At least two of the students possess
masters degrees. There are seven females and six
males with ages ranging from 22 to 40. Al but two
of the students are married and most of these have
several dependent children. They represent the
following states: Arizona (5), California (2), and
one each from Mississippi, Utah, Oklahoma, New Mexico,
Colorado, and South Dakota. Recruitment was a some-
what harried affair due to the late notification of
funding and the paucity of Indians with the interests
and qualifications for graduate study in librarianship.



MODIFICATIONS:

The original proposal provided for fifteen
students: twelve to receive undergraduate instruction
and three to receive graduate instruction. Also the
institute was to cover a two year period. Now the
institute is a one year graduate program with thirteen
instead of fifteen students.

PLAN:

In addition to regularly scheduled courses in the
Graduate Library School and electives, students are
enrolled in three separate specialized courses: ad-
ministration of a Cultural Center, Social Science
Information for Indian Communities, and "Museology"” .

I sat in on the first two classes but was not able to
observe the course in "Museoloay". It is a course in
museum techniques (Indian emphasis) cataloging and
classifying of artifacts. Each course is evaluated at
mid-term in order to modify or re-structure. Students
contributed in planning and scheduling courses for cthe
second semester. Most are carrying a full course load
of 15-16 semester hours. The field work comporent will
be implemented in the summer session. Students will
work in different types of libraries serving Indians.
They are not restricted to the Tucson area; some plan
to return to their home sites for the field work ex-
perience. In all cases, the on-site supervisor will
maintain communication with the institute director or
appropriate faculty member. Field woil~s six credit
hours and will be graded "pass/fail".

when the need arises, informal rap sessions are
held with students and faculty.

PERCEPTIONS:

Students: -- more support from Dickinson is needed
(his role in the institute is strictly
administrative)

-- would prefer to have an Indian instructor
(the secretary is the only Indian staff
member)
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-=- no concantrated eftort from institute nor
Graduate Library School in locatina jobs:
"job outlook is bleak"; students are look-
ing for jobs on their own

-=- "Courses too hard; stipends too low"

At the time of my visit the low stipends were the
most immediate problem. Since that time, Frank Stevens,
Program Director, USOE, has approved budget changes
which provide increased stipends to those students with
past library experience. Unfortunately two of the men
with large families (one of whom regularly gives blood
to receive money) were among those who did not qualify
for an increase.

In summary, the students comments were: We need
"money now and jobs in the future."

Director: (Dr. Donald Dickinson) Many students had
severe academic problems the first semester
resulting in a number of E's (Failure), I's
(Incomplete) and C's. The courses were
Cataloging and Reference which we "e taught
by regular GLS faculty members. Although
tutoring sessions were made available to the
students last semester, very few of them took
advantage of this service.

Ms. Deas Campbell, institute instructor, is
presently tutoring students and conferring
with faculty members on the necessary re-
quirements to make up the Incompletes.

-~ attributes the academic problems to the
"rush" recruiting job necessitated by the
late notification of funding; had there
Leen more time it might have been possible
to recruit a higher calibre of student

-= A case to illustrate that point is the
five students who entered in January.
Thus far. they have had no academic dif-
ficulties and seem to be better prepared



for graduate study. (Two of these have
carnced masters deqrees.)

-- Starting to make inquiries about employ-
ment possibilities.

RESULTS ¢

Students who successfully complete the institute
will have earned an MLS degree. (The Graduate School
of Library Science was recently accredited by the
American Library Association.) The five new students
will have federal support through December 1974.

These thirteen students will increase the small
number of Indian librarians and add another much needed
dimension and point of view to the profession.

RECOMMENDATIONS :
Student: The planners should find out about living

costs, housina, schoolina for children, and
other practical aspects of living in advance.

Bené L. Durant
Field Coordinator
Leadership Training Institute
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Leader shap traaning Institute Site Visit Report
Fducational Media Technacian Institute
Rurlington County Colleqgqe - Pemberton, New Jersey
Site Visit Dates: March 12-13, 1974

This report will depart from the usunal format
because this was a return trip to this institute. Basic
background information was gathered and reported last
year (see attached report).

In this visit I had only two main questions:
"What did you learn from last year's institute experi-
ence? Based on what you learned, what changes and
modifications have been made this year?"

At the time of my visit last year (April 10-12,
1973, second semester) it was already apparent to Mr.
Gude and Mr. Thomas that the most immediate need was
for a full time counselor, preferably an ex-offender,
who would be uniquely qualified to deal with the special
counseling needs of the corrections-related students and
to also serve as a positive role model for these students.
This need has been met in the person of Mr. James Meyers
who was hired in July for the second and last year of
this institute. He and Mr. Gude both counsel students
but Mr. Meyers main areas of responsibility are the non-
academic problems such as negotiating with parole
officers and correctional authorities, helpina to
secure local housing and veteran benefits, transportation,
and generally assisting the students in adjusting to
the transition from their previous life styles of urban
life, drugs, crime, and incarceration to a small rural
college environment.

It was also apparent last year that this institute
would probably have a high drop-out rate due to the
following factors:

l. with only a few exceptions, most of them have had
no previous positive educational experience and con-
.sequently place little value on education in aeneral
and the institute in particular.

2. They were selected for this institute rather than
applying to it because they were among a small number
o% incarcerated men leaally eligible for the proagram.




3. The limited scope of the institute (EHducational
Media Technology) and the job market == most of them
"have often earned substantially more money, leqgally
as well as illegally, than they can expect to re-
ceive as a library or media paraprofessional”
(Lorenz Gude).

4. Students who entered the program as inmates and were later
paroled encountered a host of other problems:

a. most returned to their home sites (Camden,
Trenton, and other neighboring cities) and trans-
portation to the campus became time consumina and
difficult -- some students lacked cars or rides
to the campus:

b. the temptations in their home environments to
return to drug use and crime;

c. family problems -- some are married and have
dependent children to support, others are es-
tranged from their wives and families and have
neither moral nor financial support from them.

Through extensive personal and academic counseling
and enrollment in college developmental classes, students
have been sufficiently oriented to an academic en-
vironment and many are motivated enough to at least try
to "stick it out”, even though their interests may be
in areas other than educational media technology. Some
of the special problems of the new parolees have been
alleviated by locating housing near the campus. This
has had the two fold effect of drastically reducina the
transportation problem and lessening the odds of re-
turning to drugs and crime by placing them in a new
semi-rural environment. This was not easily accomplished,
however; many had to receive permission from their
parole officers to transfer jurisdiction to Bordentown.
This often involved many phone calls, letters, and a lot
of time and energy before the transfers were finally
Vo approved.

Despite these efforts there has still been a high
drop-out rate. The institute is to train fourteen
students. At all times there have been fourteen students




enrolled -~ as students dropped out, tlunked out , werce
asked to leave, others were added. Approximately four
of the corrections-related students from last year are
still enrolled. Of these, one is interested in photo-
journalism and has had an article published in a national
magazine. Another is making plans to continue study
towards a bachelors deqgree.

1t is still too early to tell whether any of them
will actually be employed as educational media techni-
cians, but they realize that they are acquiring market-
able skills that give them an alternative to the way
of life that caused them to be previously incarcerated.
Also, employment as technicians can be a stepping stone
to another career, or to help finance further education.
At any rate, the main objective for the corrections-
related students is "that as a consequence of their
involvement with the program they will find some viable
alternative to the way of life that has put them in
jail in the past." (Lorenz Gude)

The highlight of this trip was a visit to Bordentown
Reformatory. I was only allowed to see the educational
areas of the prison -- the Right to Read program, the
college level classes taught by instructors from
Burlington County College, and the library. Needless
to say, this was a very educational experience for me.
I met inmates who had completed college degrees whil~
incarcerated, other who had either learned to read or
increased their reading levels through the Right to
Read program, and some who tutor their fellow inmates.
The most remarkable part of these facilities was the
library. I wus taken to the prison by two men who had
been previously incarcerated there. They pointed nut
the vast changes in the collection since they had left.
Part of the collection is to support the educational
program, there is a separate law collection, and the
remainder is recreational reading. It was in this area
that the changes were noted. Books, periodicals, and
newspapers reflect the interests of the largely Black
prison population. Censorship is at a minimum -~ many
of the books reflect radical political thought and
ideology.




In summary, this institute may or may not produce
fourteen educational media technicians, but what it has
done is make an attempt at reducing the recidivism rate
in New Jersey by providing the opportunity and support
for a new way of life for a small number of inmates
and parolees. To this end this institute is meeting
its objectives.

Bené L. Durant
Field Coordinator
Leadership Training Institute
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Personal notes from Milwaukee meetina, February 21-22, 1974
(Definina Community Information Needs and Designing Library
Training Proarams to Meet These Needs)

Dorothy J. Anderson

l. Librarians should look at the library in the life of the
user, rather than the user in the life of the Iibrary.

2. If librarians are to be change agents, they must work
through community opinion leaders (for credibility).

3. The librarian as "street artist" -- living, feeling,
hearing, and to some extent experiencing both the hopes,
and survival, and “information for 1iving needs of the
economically impoverished.

4. The librarian as "street artist” must be flexible, coura-
geous, tough, independent.

5. He must be where the community is -~ meetings, clubs,
churches, hang-outs.

6. The librarian, or library institution, must assume respon-
sibility for the lack of response on the part of the
community.

7. We have come and gone, impelled by some brief liberal
instinct and federal funds, leaving a legacy of depen-
dency and despair.

8. The poor have constant suspicion-producing contact with
many government institutions, and are accustomed to getting
shortchanged and hearing hollow promises.

9. Remember that poor neighborhoods have their leaders,
their value systems, their pride of community.

10. Society has recently regressed in its application of in-
terest and money to the problems of the poor.

ll. Deliverina information needs must be preceded by a sys-
tematic gathering of available data -- statistics, studies,
figures, a community profile on unemployment, housing,

future projections -- before plunging into the scene as a
provider of services.




12. Cuestion raised: whom are we serving -- ourselves or
others? Suaacstion: We can't know other's needs until
we know our own,

13. If community residents RCALLY define their own informa-
tion needs and if librarians really listen and become
willing to provide this information, there is an un-
spoken fear that we might be used or reacarded as servants
of the people. - In contrast to our present roles as
teachers, missionaries and enlighteners, which bring us
warm good feelings, self-esteem, even though our programs
are ineffective.

- 14. Information is pclitical.
Information molds minds.
Information is used to suppress and oppress.
Information CAN be used to free people. The realities of
the relationship between politics and information is
ignored in library schools.

15. All librarians will not be change agents. But all should
be exposed to political significance of information.

16. Why discues training at all unless we face facts of
oppression and manipulation.

17. These are not radical ideas. They are the heart of ALA
library standards which we ignore at our peril.

18. Terms like "outreach program", "target gqroup”, "special
Clientele", etc., are fads. 1It's PEOPLE service we're
after. All people. (Whoever needs what we can provide.)

19. Planning with people -- what they define as neads.

20. If public libraries can't and won't use our araduates,
we'il send our graduates to agencies who will. 1If public
libraries aren't producing services, let them die. 1If

library schools won't train for service to all, let them
die.

21. Other agencies are just as bureaucratic (or more) than
L libraries. Better stick with the ship. All educational
institutions and social agencies become cumbersome and
sel f-serving eventually.

Note of Optimism: Any agency requiring an information specialist
can use our graduates ~-- try them all. The object -- to
link with the people who are reaching for knowledge.




Q2.

23.

24.

25.

26.

27.

Fear that new notworking priorities of ALA and National
Commission agauin exclude the poor and "underestimated”.

It secems that hospitals are in the business to serve
doctors;: schools to serve teachers: libraries to serve
Tibrarians. Who will give time and money to serve the

Eeogie.

On Field Work -- Students need opportunity to sift choices ~-
experience frustrations -- encounter red tape, indifference,
apathy, hostility -- learn the games -- survival mechan-

isms and techniques and the hostile challenge that dis-
quises the need for a way out of oppression and circles

of defeat, despair, pessimism.

Since the demise of the Poverty Proqram, the residue in
communities has been indigenous leadership -- self-styled,
supported, and directed proarams for neighborhood people.
Talking, thinkina, believina, and a few are still DOING.

It is up to the city librarian to inform the library
board of community realities and needs, press for budget
and priority activities, demonstrate to board the flavor
of the community by use of video, open board meetings

to the public. et.

Fntrenched library systems and library education programs
are "running scared." They have nothing to show ~- funds
reduced. lNow is the time to let them save themselves by
serving people -- by at last servinag people, they could
preserve their own institutions.

Advocate Counselira Model - ‘.:a-.\e«lul (b.‘ Mike Bro V"‘"\ - Uw M

Community selects interns.

Rend regqulations on academic deqgrees.

Pesearch =-- key tn documenting (backing) political stiat-
egies.
To assert control over one's own life, by knowing con-

sequences nf his or others actions (under the law).



5. Society now has primary value on passive behavior by low
income groups =-- keeps them powerless.
Steps in Advocate Counseling

1. Counselor emphasizes accurate information -- expand options --
educational phase;

2. Force choice content -- "make a choice or choices will be
made for you";

3. counselor as facilitator (helps client make decision):

4. develop toacether an affirmative format -- working FOR
sometaing, rather than against -- emphasis on education
and information rather than confrontation;

5. consolidates decision -- client tells his family, etc.;

6. implementation -- planning strategy to deal with institu-
tion;

a. put everything in writing -- make copies,

b. file everything in chronological file,

c. send all mail certified -- return receipt requested,
d. counselor never does actual advocating,

e. if client can't write, get family help -- reinforce
writing and readina skills,

f. client learns techniques of being affirmatively
assertive,

g. client should be able to practice advocacy on his own,

h. client becomes independent,

i. client maximizes self control and minimizes ‘other”
control.




: BEST COPY AVARABLE

ruvecat. Jounroline == General
1. Lovelosra: pesitave assertive behavior is the Keeys

2. Notihina builds trust like ACCURATE information (dated) .
(:ote when it will be revised and signed.)

3. In merns the counselor uses understandable landguace, may
paraphrase, Lut cites primary source.

4. Knowledge as 1 means of prevention of frustration, apathy,
ete.

5. To help people, be effectively assertive -- you have to
know the law.

6. Indigenous clients have more enerqgy and ccnfidence as
they become more assertive -- hecome leaders in the
community.

7. This program is working because it is NOT generating
dependence.

8. Paper will be available -~ write to Milwaukee ¢/o0 Mike
Brophy.

Library training programs for American Indians must focus on
the training of local people for Tocal jobs in non-degree
programs or paraprofessional programs.

It is not feasible to expect small isolated groups or tribes
of Indians to be able to attract or support the services of
a (MLS) professional librarian, yet library services are
almost non-existent.
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Report on Micro-Workshop
Sponsored by Leadership Training Institute,
Florida State University

Participants: California State Univorsity, Fullexrton
Case Western Reserve University
University of Toledo

Prepared by: Patrick S. Sancheg, Director
Graduvate Institute for Mexican Americans
California State University, Fullerton

Submitted to: Ms. Dorthy Anderson
Program Coordinator

June 1974




P\ItESe H

The purpose of the Micro-Workshops with Case Western Reserve
University and the University of Toledo was to examine the alternatives
for training librarians to serve the minority ccnmunities in the large
urban areas. This included an examination of how students were able
to function in an intern program designed to operate within the community.

The workshop also gave us the opportunity to share our experiences
gained during the past year. Length of program, curriculum, intexrnships.
etcetera were areas of greatest concern to all of us. ‘ |

Progran: Cleveland, Case Western Reserve

Our meeting at Case Western Reserve on May 29 and 30, lost scume
effectivensss due to graduation of students and the closure of the
campus. However, through the efforts of Al Goldwyn and members of his
staff we were adble to accomplish a great deal.

Visitation to the library involved in the Case Western Resarve
Program gave us the opportunity to consider developing an intern
program where a total library program operation is developed, operated
and manned by students. The practical experience was good but the
academics were considered lengthy. Students felt that two years was
far too long, considering that students in the regular Library Science
Program were able to complete their studies and find placement in one Yyear.
However, their practical experience was far better than others. It was
also felt that the academic preparation did not seem to fit the practical
as well as it should have. One must remember however that this was based

on the opinion of only one student that we were able to interview.

-]~




In our discussions with the Director and Staff T had the feeling
that a great deal of restrictions and ).mitations were placed on the
Program by the Institution. The )-n:k of contrcl over their own funds
seemed to impare the program.

While the internship was the strong point of the program, we
were also made aware of the difficulty of the Staff to opnrate the
program as effectively as they had anticipated. This was > fault of
the Institute but that of the library system and its meth:cas of financing
its branch libraries.

An example of “his problem was brought into clearer focus during
our visit to the latino Library branch housed in the basement of a
branch library in Cleveland's Spanish community.

The Staff was composed of one Spanish Speaking para-professional
position. Because this person had no other assistance he was unable to
leave the library to make contact with the community. There was also
no one available "upstairs" in the library that could speak Spanish to
direct the community people to the collection "downstairs®.

The experience that was provided through this Micro-Workshop in
Cleveland made us more aware of what must be done to be more effective
in serving the minority communities in our large urban areas. It also
has reinforced my belief that greater contact and communication between
special library education programs is necessary to insure each program
success and support.

Program: Toledo, University of Toledo

Our meeting with Staff and students at Toledo on May 30 and 31

was quite productive.




Their non-conventional approach to the traditional work-study
program was ot great interest to our students.

Our meeting with Miles Martin, his faculty and students on
Thursday afterncon was for the purpose of orientation to each program.
Goals and objectives of our program were discussed in terms of organi-
zational structure, curriculum, and field work or intern programs.

This was followed by visitation to two agencies to observe students
involved in intern work.

On Thursday evening we joined the students and Staff at Toledo in
an informal seminar at which time student progress and problems in the
intern setting were discussed. A great deal of open discussion
between our students and the Toledo students took place.

Friday morning was spent visiting the Guadalupe Center Project
in Toledo's Chicano section. Here we were able to discuss the
possil.iity of a cooperative program with University of Toledo,
California State Unviersity, Fullerton and the Toledo Chicano
community. This project is now being considered for implementation.

The Toledo program had several aspects which we at Fullerton have
considered for some time. This Micro Workshop enabled us to critically
observe these alternatives for possible implementation into our own
program:

a) Student volunteer work at an "alien" agency gives students

an excellent perspective of areas generally not included in
the library professional field.

b) Salaried jobs in "other" social agencies normally not included

in the profession but in need of an information system.
Salaried intern positions with possible future full time

employment.



¢) Total development of alternative information neced: for the
communitiecs through social agencies.

d)  More purposeful related academics to community needs.

The value of these micro-workshops cannot be measured in the
traditional sense. Tt has given us the opportunity to observe
alternatives to serve our minority communities which have been neglected
through the traditional approach of library service.

There is a greacer need now to support and continue programs which
do orfer alternatives to the people in this country which are literally
ommitted from information services.

We can only hope that organizations and programs such as Leadership
Training Institute can continue to support such activities as Micro-
Workshops to aid in the elimination of these problems that exist in the

library profession.

Sincerely,
Q’/a?:wé./ ik
" PATRICK S. SANCHEZ

Director, Graduate Institute
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Report on Micro-Workshop

CWRU at Columbia

April 18,19,20 1974

On Thursday, April 18, 197; three students and two faculcy
members® of the CWRU Title II-B Instit - went to New York to
share a special three-day seminar seris with the Columbia lnstitute.
The attached program describes the topics discussed and the media-
presentations viewed.

The CWRU visitors were extremely interested in participating
jn discussions about advocacy and about the .brary and politics
since thesc were issues that had been covgred in the CWRU Urban
Library Service Scminar. We were anxious to hear comments from
apother perspective and compare our thinking with the vieuws of
people from other parts of the country. The CWRU group was also
interested in the discussions and presentations of media because
it had had less extensive experience with non-print media and
wished to learn more about its potemtial.

The visit was very successful iu allowing the individual .
visitors to follow ihrough on their interests. (See questiomnaires
atcached). Three people felt the persomal studemt-to-studemt or
ﬁaculty-to-facuity'wgfé ;Séizhelpful in learning what they wanted
to know; two thought the formal seminar sessions most important.
Of the seminar sessions, two thought Biunie Tate's discussion on
politics was the most important; two found Mike Brophy om advocacy

counselling most valuable, and one thought Don Robert's presenta-

#Those attending were: Alvin J. Gzldwyn, Director; Rae Rohfeld,
Associate Director; Rebecce Cooper, Jacqueline Wagmer, and
Ronald Walter.
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tion on the use of wedia and the students media presentations were
the most helpful. Everyone discovered new ways of working with
non-print material.

In the arca of library cducation, it was usecful to discover
that Columbia had the same kinds of problems with ficld work
arrangements that CWRU had: communications difficulties with
libraries and some resistance on .the part of library supervisors.
Actual visits to [icld sites could not be arranged because of the
seninar schedule, but these were replaced by the Columbia student's
videotape presentations which were commmity surveys of their
field work areas.

Upon the group's return, a session of the Urban Library Service
Seminar was devoted to a discussion of the learming that took place
io New York, so that the entire Institute derived at least some
benefit. Discussion has also tgkem place with otheixgaguity and
students covering parts =f the N.Y. program which were of parti-
cular iaterest to thecm.

This micro-workshop wa: an extvemely rewarding experience and
is the kind of opportunity for lcarning which should be encouraged.
It allows people to set their own educational objectives and to lo-
cate situations in which to achieve them. This makes for effective

and rewarding learning experiences.
’
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DOCUMENTATION

.emoent Grant

Institute for Training in librarianship under Title II-B
Higher Education Act of 1965 es amended.

"Developing Awareness of Community Resources"

April 16, 197k

Bridgeport Public Library Classroom

9 -12 DACRI 1

June Csoltko, Assistant Project Director

Gladys Croom
Harriette Brown June Csoltko Tom Sargent
Bernadette Baldino Janice B. Fodero Mary-Ann Skopp
Alrena Buttery Kathy Gleason Janet Toplansky
Brenda Claflin Marjory Harkins Anne Walsh
Gladys Croom James Matheny lois Weatherbee
Fhyllis Cummings B. Paul Jones Doris Naedele
Jennie Hargrove Les Kogzerowitz (At Nebraska
Institute)

Review and Evaluation of DACRI I

(1) Announcements
2) Discussion in smaller groups
3) Summary

June Csoltko announced that Mr. Denis lorenz is working on &
grant for personnel and money %~ compile an information
directory.

Also we can expect to read something about DACRI in the Wilsom
Library Rilletin, at this time ve don't lmov wvhich issue.

June opened the session by giving her perscnsal ewaluation of
the program. She enjoyed the experience and feels she will

be better able to evaluate the effects of the progrem in the
future.

Tom Sargent, Resource person and Brenda Claflim, project
evaluator gave their evaluations of the progren.

We were divided into two groups. Each group was assigned &
participant moderator and & reporter. Each individual vas given
time to express his or her feelings about participating in the
program.

After a meaningful discussion by the two groups, & summary vas
presented by each moderator.




FROCESS
COMMENT :

BEST COPY Avanrs: ¢

Alrena Buttery, moderator for one of the groups, summerized
her group's discussion. They felt DACRI has brought the
staff closer together. The tours were interesting and
communicatic:. between the directors of the various agencics
and DACRI war good.

Some pembers felt that the sessiun on commupications did the
most for thex.

Others found the video-taping experience an opportunity which
would nct have been possible had it not been for DACRI.

The Hartford ‘:eting was considered the highlight of the pro-
gram by the pecple who were privil::'d to _o.

Everyone in this group want ‘¢ work DACRI ipitiuted with
the agencies to continue. Most of us would also like to
visit other libraries and share our experiences vith thenm.

Marjory Herkins, moderator of the second group, sumarized
her groups' feelings, "We have experienced greater under-
standing of one another. We have learned to develop our skills
in commmicating with each other. We should try to develop
these skills further and apply them to our dsily lives."

We all agreed that we have been affected by our involvement

in DACRI, and hope that the commmnity will feel the effects of
ow involvement.. Everyone agreed that this particular meet-
ing was exceptionally meaningful to us.

After returning to our general group there was & final
summarizaetion of both sides and it was interesting to note
that most of us agreed on the same things.

It was generally agreed that:
l. Relations between staff members improved since DACRI.
2. ‘'le learned tc comminicate and to celebrate ourselves.
3. The tours were a great learning experience, it was
good lor us as well as the community.
4. DACRI SHOUID CONTINUE'!

There is still strong feeling about the lack of commmnication
between the .dministration and the staff.

This Documentor considers the whole DACRI experience the
greatest and most satisfying happening in my entire library
vork.

I've enjoyed the w-rmth that it has projected from one member
to another and 7 've learned wore about sowe of our inner
feelings about ourselves and each other. 1i.e. Our llikes,
dislikes, prejudices etc.

It is my hope that the DACRI concept will not die.
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o LULEITTALION

Nnvernerent Grent

institute for Training in Librarianship under Title 1I-B or
i) her Edueation Act of 1965 amended

"Woeue Lopine Awnrenci: of Community Resources "

Juat have we lvarned, what would we like to nee huppen.

April 13, L)%

Holiday Inn, Columbus, Nebraska
1 - '-H30 pam.

Elizabeth Long

Rosetta Edwards Doris Naedelc
Part time: Rene Durant of IT1

Ceil Smith
Elizabetl: Loug

Invited Nebraska participants and staff from Empathetic Library
Service Institute.

View DACRI video tape
Share DACRI with Nebreska people
Jdentify learnings from DACRI components.

DACRI tape was viewed for component review, Nebreska sharing,
and Rene's information. Each component was discussed in turnm,
with participants stating learnings and assuming & listening
attitude when not speaking unless someone needed help in

phrasing. A

LEARNINGS --TOURS

Learned there is a difference in quality of agency services
glven to mincrity community compared to oversll commnity.
learned to look at user and staff view of agency.

learned that somevhere in the city are resources of inforration
availeble that the library doesn't lnow about.

Learned that serving the disadvantaged involves politics.
Became sware of sarvices available that 1 didn't know about.

«=MINI -COURSES

learned thet a lecturers expertise is not a guarantee of learn~
ing nor that he will lecture on the announced topic.

Learned empathy and that a person must feel self-worth.
Re-learned that political structure is not good - government
does not consider those they govern as human beings but as
statistics.

Learped that if minority cultures do not join mainstream of
Bridgeport culture on their own, they'll never Jjoin it.

«~COMMUNICATIONS ~ with people

Gained self-worth, awareness and tolerance: I'm me!
Gained insight end understanding of other's personalities.
learned that commnication skills can break down barriers.
Learned that trust level can be raised within a group.
learned that changes are possible within a systea and/or a
commnity through group power.
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«-=COMMUNICATIONS - video

learned it's a fascinating, fantastic tool with potentialities'
in training, teaching, self-analysis.

WHAT WE'D LIKE TO HAVE HALPEN - "I would like....

NEXT STEPS:

MAJOR FLOBLEMS

tu have the opportunity for more .ibrary training courses.

to take a course in self avareness or group dynamics with small
group.

to develop a plen which would keep alive the climate generated
by DACRI.

to see the branches become & department c¢i Burroughs instead of
an after thought.

to bave power in Jdecision making, opportunity for independent
action.

to see more pride in Jjobs, more thank you's from the office,
more reward opportunities.

library to be more community involved - staff representation in
commnity involvenent.

Meshing these ideas with ideas that were voiced in Bridgeport
DACRI sessions on April 16.

Further evaluation in May.

Planning vhat can happen, and hovw to do it.

SURING MEETING: Each person used her best process and commnication skills.

The meeting was exciting.

EVALUATION OF MY

PARTICIPATICY:

leadership of this training session was my best to date.



Appendix C-3
DOCUMENTATION
TITIZ® Government Grent
Irotitute for Training in Librerianship under Title 1I-B of
Hizher Education Act of 1965 amended
'jnve loping Awareness of Community Resources”

DATE : April 15 - 12, 17k
leadesship Training Institute sponsored visit of DACRI to
Nebrasks Empathetic Library Service Institute, gession IIX

PROJECT DIRECTOR'S
DOCUMENTATION Elizabeth Long

ATTENDING : Elizabeth Long, Doris Na~dele, Ceil Smith, Rosetta Edvards, of DACRI
Nebraska Institute Participants and staff and Eveluators, Rene
Durant of LTI.

PURPOSE OF

SESSION: Purpose of DACRI Project Director differed from that of NEISI
participants and DACRI participants. Project Director's pur-
pose wns to learn a different approach to interpersonal skills
in order tc facilitate the follow-up phase of DACRI. Also to
share and discuss common institute componenis: weaknesses,
strengths, and problem solving methods with Nebraska director
and staff, before evaluating DACRI. Project Director planned
to observe Institute participation and staff meetings. DACRI
vas to share its Institute by verbal and video synopsis.

METHODOLOGY
USED ¢
Tues. Project Director lunched with Neb. participants, met Nancy

Wiederspan, editor, OVERTONES, project publicity newsletter.
Beth was briefly introduced at afterncon session. It was
stated that there would be a time to hear more about DACRI.
Beth observed Elmer Miller's core group discussion and the
feedback cession. The evening was spent with DACRI partici-
pents, a NELSI participent, and larry Allen, 7% cvaluator -
talk included leadership styles and evaluation.

Wed. Project Director observed morning sessions: “Looking again at
Commnity Resources" and "Evaluation and Emphathetic Library
Service". She attended Trading Post - "Working through the
Evaluatior Process" with two different NELSI groups, then
spoke several moments with Robert Mohlman about the evaluation
he was preparing. She attended the feedback session. That
evening, Beth interrupted and joined a closed meeting of
Nebraska Institute staff and their evaluators.

Thurs. Projector Director attended "Understanding the Special Needs of
the Physically Limited" and a session on "Unmet Needs of City
librerian Institute Participants."” At 1:00 the DACRI video tape
vas scheduled for sharing. Viewers were Rene Durant of LII and
DACRI people. A . “RI evaluation of DACFI "What Have Ve Iearned,
What Would We Like to Sce Happen" subsequently lasted until
4:30. (See separate documentation). Evening beuquet companions
for Institute Diplome Awerds vere Jane Geske, Nebraska Iibrary




PROCESS
COMMENTS ¢

-:..‘

Couaude 10 o U, lebraska Particujanis and larrey Allen,

Cwduator. e room sorializing with Kene Durant, LTI, John
Schere, Nebrruika Director, Rod Wagner, Administrative Assictant,
wau focused uvn jersonel, not Institute intercsts.

Nebraska participants were welcoming and sharing with DACRI
people. DACRL people really practiced commnication and listen-
ing skills at the Institute. They learned what was going on,
asked why, identified "Parent, Child, end Adult" commnications,
vere honest and open, and shared decision making. Nebraska
staff made decisions without involving participents (almost to
the point of non-empathy). Commnication among their peers

was: "Adult to Adult"; communication with their participants

was "Parent to Child"; relationships with DACRI people were
friendly but non-communicative. Nebraska Staff and Nebraska
Evaluators appreared to have basic opinion difference about

the role of an evaluator. Because Nebraska operation style
differed from DACRI, DACRI people concentrated on communications
skills more cohesively than they would have if NELSI's style
had been participative.

FRQJECT LXRECTORS

EVALUATION:

Iearned evaluation planning techniques to use in the follow=-up
DACRI phase. Observed interpersonal skills of varying degrees,
but found skills presented only to one base group, which Ceil
Smith observed. DACRI Institute sharing occured with. Nebraska
participants. I was unmable to discuss problem-solving or
strengths and weaknesses with Nebraska staff, although these
were apparent through observation. Nebreska staff did not
appear interested in DACRI video. My purpose was achieved

by different methods than specified in micro-workshop proposal.
The experience showed that DACRI people are competant, made
each of us ask why one has to go away to realize it.
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INFORMAL, IRREGULAR NEWSNOTeS FROME 44 A

Would You Beldeve « .« . g;

that HEA Title II-B Institute participants .nciude:

-- a femalr veteran (Voorhees)

———— a {ree-lance journalist (Columbia)

-- two enerpetic 60-year-olds (New Mexico and Bronx, New York)

D a professional dancer (Indiana)

~-= a straigat-A student who is a former correctional institucioa intate
(Buriington)

-——- a TV/radio actor/producer (Columbia)

-- a married couple (Case Western keserve)

a published photo=journalist wio is « " cacuate
of 18 years in correctional imstitutious
(Burlington)

o MARCH 1974
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Qg’unia letter is an example of
"client response” from the 1973
annual report of the Appalachian
Adult Education Center,

Septemben 7, 1973

Dean Mu. Wau,

Figst 1T want to sau iou
weuld save fo 0e (i omy saces to
wndens tand how T el t abowt my
not having an cducation. As d{eong
as 1 can nememben 1 always wanted
to be a nwise on & vete i,
Ceming from a below average <n-
come family, as 1 got cdde 1
knew thds was next to impossibde.
The Sccond Wordd Wan was on and
my mothen and 1 moved Lo Colwnbus,
Ohio because she had a feb. Liv-
ing in a Large city cost so much
mone than sue axpected, and 1
saw hen wonry as to how she was
godng to make ends meet. At 84x-
teen 1 quit school (1 did't Lcke
4* in a Lange scheel) and wend
t) wonk witn hen, at the same
jactory, and making the same pay.
we had it made.

New, fevty-84ix veass old
and bedng teld fon the fiast
time (n my Life that T cannct
have a job because of ne nigh
school diplioma made me nuti,
an?rcy, disgusted, blue and 1 fedd
ke a penny waiting 4ot change.
1 knew 1 had to do sometining,
but what?

1 nad nvard about Adult
Basic tducation, but 1 thcught
it would be a veeaticnal type
thaining 50 1 went to Piketon
High Sc.?wol to see you about

page Geo

gettang i seme kand of frao o,
Vou Saqages tod Adudd Basde adneatoen
and (").'(lcl(h'\'d f Lo ", ad 1w
nodded e e prearame 1 had Some-
thing to Cook fouvand te sdnce 1
knew 1 cewld work towarnd my G.E.D,
cquivaleneu. 1 felt good becawse 1
knaw 1 would do something Lo help
myself towarnd a fob.

My family and cfosen griondsd
neticed a change <n me, They sadd
it was fov tie betten and to keep £
up. The mene 1 was «n the pregtam
the mone 1 want te Lean, T was
Cow n Math and Tagdish and 1 was
a veay slow neader, 1 was sucn a
alow neaden, that 1 had neven xead
a complete book <nmy Ccfe. My
Tnstaructon ask me one day <f 1
would &ike. to nead a getiic mysfeny
book. She tofd me the mene 1 head
the fasten 1 would be able te¢ nead.
To my surpnise, 1 found the book
internesting and now 1 can nead a book
in one on o evenings. T became
deteamined to get ahead tn Life. 1
want to do something comstructive with
my Life. 1 want to help pcople and
2ike the Hanes commercial on tele-
vision, "Gee, 1 feel goed all over.”

My {nstructon, Mra. Cutfdp, has
tokd me time and time again that 1
have the abildity but 1 lack scdf-
confidence 4n my seif. T Adult
Basie Education 1 gainced confddence
and took by G.E.D. Teat and passed &%,
(May 9, 1973) 1 have nwe takea the
LPN entrance cvamination and passed
it also. 1 wilk begin my tradning
Septemben 19, 1973, 1 hacw § wilt
niwe to work hand, but 1 «il€ make
Lo T4 1 can be (n Gie Geckdy pen-
centile at the top cof my edass T can
go fon RN, 1§ (t had not been fon
the Adult Basdc Education classes
and the people that nun the proghram,
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B wen den’d expeat o, bud Lk
gew and alt Giode wae mde 8
puss{ble forn me Lo Jo waalt T ey,

1 want to hedp people ad acd vj you
have helped me.

Sincenely,

Verua Mon Eiomeny
Pideton, OH

A fow weeks ago an  LTT stuff
menber participated in a meeting
of adult educators, library cduca-
tors, public and state iibrarians,
called by the MEC to review its
programs and provide input to im=
prove current activities, materials,
and suggest future directioms.

The Adult Educatioun (Center,
Morehead State University, Kentucky,
currently has underway 104 demon=
stration projects, has trained more
than 3,000 Adult Basic Cducation
teachers and while the focal point
{1 eastern Kentucky, projects are
conducted throughout Appalachia, and
the effect on the efficieacy and
quality of adult education prograns
is national (even internatiomall)
in scope.

We learned about the Aduit
Basic Education projects, the Right
to Read Centers, the Home Study
programs, looked at the materials
being produced by the Center (ABE~
Public Library Student Orientation

G TOPY LIS

Pag¢ ey

xit, sample apenda Tor o two v
vlatiaay, e il 1O en AR
l'“)l‘dll'y servicen to diisiadvan eedd
adults, communily peney veietoad
handbook, etc.).

Ann layes, who is Evaluation
$necialist and Chief Investigator
for the Library Project, presented
an overview of the wodel lor (rain=
fng in Public Library Services
which ifucluded a step=by=step plan
for introduciug such cooperative
activity in a state/local libvary.
Forty public library ataffs In four
states (Alabama, Kentucky, Souti
Carolina and West Virpinia) are
now reviewing thi:x trainiang. The
model places preat emphasis on
involvement of library boavds in
the decision-makin; process.

Other highlights of the meetings
a chance to previcw sepments ol an
exciting new ETU series desipned to
provide classwork necessary for
passing the G.E.D. (Gemeral Fduca-=
Lional Development, or High School
Fquivalency) test; meet Adult Basic
Fducation teachers who are taen-
selves araduates of am ABL propram;
roview the evaluation process heing
used, the emphasils on "process"
avaluation, so apparent in the way
tlis meeting was structurcd ior
maxismum input from the advizory
group, and other pavticipauts.

The entlre project i =0 vo.s
slex it is not failr to atteapt Lo
do justice to it via the pown ictier.
Suifice it to say that anyonc wio
has a serious concern wiih iwrroviung
public library services to tie
under-educated should take a very
close look at the work of the
Appalachian Adult Education Center.

- B.C.S.
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That more and more institutes are
petting down to tackling basic
problems of communications. At
the Fupathetie Library Services
Institute, run by the Nebraska i.i-
brary Commi:xsion, the concept of
“"Active Listeniug" was presented.
In order to actively listen, one
must discard the following
"Dirty Dozen":

1. Crdening, dinecidaa, commandiny

2. Warwning, thacadening, promising

3. Moral<sing, preachdng, snoudds
and ouyghts

4. Advisdng, géving solutions on
suggestaons

5. Teaciuang, €ecturing, giving
Ceqeeal angranenis

6. Judyding, eriticizing, dis-
agreedng, oOlaming

7. Pracsiny, agreeding

§. Name-calling, Labeting, 8teneco-
typing

9. Intenpreting, analyzing, diag-
ned ng

10. Reasswning, Sympathizing, con-
soling, duppcriding

11. Prebding, questiondrg, dnten-
'u"g.:(‘,.(.olg

12. W{thdravdina, distracting,
satcasm, numeting

The Institute at (e
Bridgeport (Connecticut) Pubiic
Library, "Develiopiny Awireness of
Community Resourcus', is also con-
cerned with "listening" as an
essential part of comumunilcation,
Participants are iindiuy wavs to
deal with feelings, relate to
others, and break out of patterns
that cause one to stop listening
and stop ccamunicating.

Py grak

At the receat hlwankee weet -
ing devoted to “Definin;: Commmity
Information Needs and Desipning
Library Training Programs to Meet
These Needs", LTI staff learuned
about a fascinating prolect called
Advocate Counseling, conducted by
ex-police officer Mike Brophy.

Mike left the police department
vecause he felt caught between a
"legal system that is corvupt and
a penal system that is barbaric."
lle has now developed a properam at
U.W.M. which assists students (two
year interns selected by the
community) to assert contvol over
their own lives thromgh accuraie
information., The cuounselor nelps
the "client" (student) develop a
strategy for personal . oclsicn-
making which maximizes self-control
and minimizes "other" coutrel.

Mike says "the program works bucause
it is not gemeratiny dependence or
vassivity"-- but develops positive
assertive behavior in people who
have felt powerless when up against
the "systenm".

- DoJoAa
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T'M WORRIED AGCUT MY FSIGHT WITH
THE LIBRARY = WHENEVER 17's ONE
MAN AGAINST AN WNIT\TUTION,
THERAE'S ALWAYS A VENDENGCY
FOR THE INSTITUTION TO WIN,
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Spesking of CommuliCucitu =—
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LTE was now distributed fidteen copies of
Coi=PAC, tihe new training program “de-
signed to aelp increase understanding of
the communications process as It relutes to
library training and library service."

The complete packape includes a 172-page
(nide, slide/tape presentation, a 16 wm
color {ilm, video tape and transpavincies.
You can conduct a one, two, or three-

day worksiop, using these materials in
various combinations to flt your goals,
time and participants needs.

Let us know (202/554-1238) if you'd like
to reserve Com-PAC for your use.




i theary Service
te tthire Minorities:
An Indiar Viewpoint

Yellow Wolf of the Nez Perces
once said, "The whites told only
one side. Told it to please them-
selves. Told much that is not true.
Cnly his own best deeds, only the
worst deeds of the Indians, has the

white man told."

I feel that this is the single,
most relevant quote in our study of
the Indians. Books are wecapons
that can be used to protect or to
deaden. In the case of depicting
Indian history, books have been
used to injure and kill the spirit,
life wavs, and heart of the Indian.
It is very disheartening to have
to go through school, leaming
about your own people as savages
and rencgades. What I live and
what I read are two completely
different things; many written
"scholarly works" left me with a
negative self image. I grew up
knowing the way of the Navajo, but
like many other tribes, the once
proud Navajo heritage becam: ex-
ploited. This only served to in-
crease personal inner turmoil,

The history of the good ole
u.s.a. is given the glorious
picture of an emerging young coun-
try holding good promises to all.
As Hagen states, '"Where cultural
values conflicted. the superiority
of the Bible, the primer, and the
plow were never questioned by the
whites and no attempt was made to
compromise with Indian tradition.
The Indians thus seem nothing
more than sand in the smoothly
oiled gears of American Progress."

Dee Brown's Bury My Heart At

Py A

Wounded HKive pave the prucsor  sode
of the Tudicams' fight for sawiveval
and the whiteman's greed tor laad,

Although this book mav seem hloody,
it filled in the gaps in American
history people just seem to con~-
veniently overlook.

Many young people have pgone
through an educational process de~
signed to acculturate our Indianness
enough to disappear in the white
world. We were given negative
feeling about our culture, our
langnage, our history. We were
termed "culturally deprived.”

Today, we laugh at this luibel,
because we have a rich culture

that is still very much alive and

in use. The emphasis is now on bi-
lingual/bicultural education for
our Indian youth. People who are
knowledgeable in the old way: are
sought to preserve traditions and

to instill in our youth a sense of
Indian pride and self~identity.

Yet, there are feelinpgs of hate,

of frustration, of helplessness, of
lost identity among the Indian pop-
ulation. This is where the librarian
can help bridge the gaps between two
worlds. Indian people need informa-
tion but even more so, they necd to
know just how much libraries of
today can help.

My feelings about libraries in
the past tend to be more newiitive
than favorable. My experiences with
libraries make me think of them as
forboding, unfriendly places that
charge for the least delav in boeok
returns. A feecble attempt at having
bookmobile service on the reservation
fell through, since it spent more
time in the mud than it did giving
service. I say this with frustration
and resentment. I am frustrated
because I have been one of the
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Lo i wed brecd of L0 Cadtuas vau i
Wwoicer oW Jong it will take e
people back oa the reservatioa to
have this expericnce. 1 cenent tae
fact that my people have uot been
turned on to tace library world aad
its may benetits. 18's o saane
that we could uot et an Indiaa
libravian to speak Lo the clans.

Dur ing vur study, we iouad
that titcve is uot a waole 1ot of
goml dtudian material but with tae
society boeconing wmore consciouw,s of
its minorities, we way have wore of
a seloctlon trom which to vchioose.
Because most ldians have poue
throuph a middie ¢livin educationns
svgtem, L feel that we should be
allowed to aave culturally and
historically biased material (oor
our side, of course). Newspapers
like Akwesvine hoten and the
Havajo Tines: mag.e ines like tiwe
ookl Ll T hm- and refereace boolen
like the lngyclopodi1 of the
American Indian are good sources
from which to get a decent, rele-
vant Indlan colilection. Indians
need Lo sece strong, positive
figures in the literature; figures
representing success.

One of the greatest contr.-
butlions a library can make to .
IndL.an communicy would be in tae
use of noa=bhoox materials, le.ning
strongly tovaru AudioVisuai wa-
terials. decanse Navajo, as weil
as other Native lanpuages, Is stial
written in textbooks and hecause
many Native Amncricans have yed ©o
learn to read either Navajo or
Englisiy, it would be bemeflciuli to
reach the general Indian public
through AV materiais.

BEST COPY AvAiAmE
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T e al Tadlan and 1w prond
of my culture rich heritage. |
iave lived the wav of the Navajo
but by reading tury My learvt At
Wouwiad Knee, The Now lmllan-
Cuiiter Died _t'm- Your Sins, .md by

velug exposed to refereace materials,
t have renewed pride in being a
Native Anerican. Vine Deloria savs,
"One reason U wanted to write it
(Gunter Med Yor Youwr_5ins) was to
rabue some issues for younper

Indians which taey nave not becan
raising for themolves," it wade

me think and T sope [t helped -
Indians think tn a differeat lipht.
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In case you missed it --cecee- Q

The media presentatica by vraduating students in the Columbia and
Case Western Reserve Institutes at the ALA Midwinter meeting in Chicapo was
an exciting informative experience. Both presentations were student pro-
duced and focused on their training and experiences in inner-city library
services. The Case presentation specifically focused on their current unique
f{eld work experience in which the institute students Lave "taken over" and
are operating a bhranch ¢f the Cleveland Public Library! As I glanced around
the patked room of invited library administrators (prospective employers)
their rapt attention and pleased expressions were a tribute to the students,
directors, and stafis of these institutes =-- but especially to the students

who are ready to tackle the problems of urban library services with knowl=-
edge, technology, and soul.

For further information about the presentation and copies of
student resumés, please contact:

Mrs. Miriam Braverman, Director Mr. Alvin Goldwyn, Director
Community Media Librarian Program Urban Library Service Program
Columbia University School of Library Science
School of Library Service Case Western Reserve University
516 Butler Library Cleveland, Ohio 44106

New York, New York 10027

d BoLoDo

D Note to Institute Directors (HEA Title I1-B)
There is still time to apply for an LTI~

spongored Micro-Workshop (new deadline,
April 15, 1974). Call us for details.

COCO QOCUGCOCLOLOOOLONOHOO OO

Leadershdp Training Institude Hanold Goldstein, Dinecton

(Feonida State Univensity) Doncthy J. Andenson, Program Coondinaton
201 "Eye" Stneet, S.W. Bené L. Durant, Field Coondinaton

Room V-742 Brnooke E. Sheldon, Training Directon
Washington, D.C. 20024

202/554-1238
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Appendix 0-1

R\ THE FILORIDA STATE UNIVERSITY TALLAHASSKK 12306

LEADERSHIE FRAINING INSTIVUTE, SCHOOL OF § IBRARY SUIENCE
(Funded by the Bureau of Libraries & Learing Resources, USOE)

TRAINING FOR LIBRARY SERVICE IN THE 70's
THE PorLe ofF LIBRARY ASSOCIATIONS

LEADERSHIP TRAINING INSTITUTE SEMINAR
November 29 - 30, 1973

PROCEEDINGS

How can library leaders anticipate the social, political,
and technological forces bringing change to the profession in
the next five years and provide updated and appropriate con-
tinuing education programs? What is the role of the library
associations in exchanging information, designing training
programs, and creating incentives?

These issues were identified and explored in depth at
a first-of-its-kind meeting of twenty nationai, regional,
and state Library Associction Executive Directors held in
washington, D.C., November 29 and 30, 1973.

Sponsored by the Leadership Training Institute (HEA
Title II-B), Florida State University, in response to requests
from association leaders, the aroup was charaed with:

1. Sharing information on current concerns, activities,
and research:

2. Isolating common priorities for the future, and be-
ginning development of continuing channels of
communication:

3. Drafting policy/action statements on the role of the
associations for consideration and implementation by
association memberships.



The need for Association Executives ta rrovide input
for a Mational Plar for c¢ontinuing education was clearly
evident in view of the extensive work being done by the
Study Committce of the Association of American Library
Schools on its role in continuing education and in view of
the National Commission on Libraries and Information Science
cont inuing education study now being conducted at Catholic
University. (see summary, attached) Both Dr. Elizabeth
Stone, Director of the NCLIS study and Chairman of the AALS
study committee, and Dr. Ruth Patrick, Assistant Director
«+f the NCLIS project, participated in the meeting.

An opening dialogue between Dr. Harold Goldstein,
Director of the Leadership Training Institute, and Dr.
Peggy Sullivan, Director of the Office of Library Personne!
Resources, American Library Association, threw out some
fundamental questions for group consideration, i.e., How
do we get people into the process of continuing education?
Wwhat makes it useful to the individual? Is job relatedness
enough, or are incentives neéded?

This dialogue, combined with group discussion, and sub-
sequent three minute presentations by each of the participants
(see summary of presentations, attached) reflected deep
concern for both the coordination and support of library
training.

In summarizing the presentations and discussion, Dr.
Don Fly, LTI Evaluator/Facilitator, noted the group's spirit
of optimism; that much is being done, but it is uncoordinated
and this is a matte: of national concern. He observed that
the professional associations are active in continuing educa-
tion, including a whole spectrum from annual convention
programs to rather sophisticated plans, but efforts are
spasmodic. Responses to continuing education opportunities
has been enthusiastic. Needs analyses have been done in
several areas. More could be done. Training emphasis is
on the new rather than on improvement of current skills.
Some states have made excellent headway in provision of
rewards and incentives. There is little evidence of formal
relationships between professional associations, continuing
education activity, and the library schools.

Having summarized the discussion, Dr. Ely then pin-
pointed the issues as follows:



1. Continuinag education is perceived to he the traininag
priority. 1s it What else has been (or ought to
be) considered?

2. what can associations do to create incentive systems?

3. who should initiate continuing education programs?
Who should operate them?
Who should evaluate them?

4. What are the agreed upon priority needs of library
professionals? 1Is there evidence of congruence from
state to state?

5. Is national coordination for continuing education
needed? Dlesirable? Feasible? Who should do it?
what are roles of state, regional, and special
associations?

6. Is it possible to look at continuing education needs
in terms of competencies to be acquired rather than
courses, hours of effort, time in residence?

7. what are the social, political, and technological
forces which are bringing about changes which impinge
on the role of professional librarians? How can these
be monitored?

8. What can be done to obtain information, exchange
information, make available spetific training materials?

9. How can change be brought about? What conditions
facilitate change?
From this spectrum of issues, the group elected to ex-
plore in depth the following continuing education priorities:
1. Dynamic Information Exchange
2. Program Design
3. Incentives
Each participant chose one of the three areas, and three

group leadere were assigned. Following is the summary of
the reports from the group leaders:
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Exgamiv Iinforr :tion Exchangg
Mr. Dick Wilt, Catholic Library Association =~ Group leader

This arouvr addressed itself to the question of what
needs 1 [Jynamic) Information Fxchange should be expected to
fulfill. 1In planning for a centralized agency and/or clearing-
house, it would be well to look at the already functioninqg
mechanisms of other professional associations, e.q., American
Association of Association Fxecutives, Law, Architects, etc.

1. The arcup cutlined major content and functions of the
proposed Information Exchange as follows:

a. Roster of continuing education proarams:

b. Evaluation of proarams;

c. Distribution of human and material resources:

d. Assessment and determination of anticipated needs for
additicnal programs;

e. Promotion and publicity of programs.

2. Who we:ld administer the exchange? After consideration of
federal government, ALA, academic, and commercial agencies,
the group favored a private non-profit corporation funded
initially through a grant, but also charqing membership
dues, and "use" fees from members.

3. Who would belony? National, regicnal, state associations;
Library systems;
State Libraries:
"Friends" groups:
MAllied associations.

4. The rclationship of the members to the exchange would be
that of:

a. Consumers of information:
b. Distribution of information to own members;
c. Feeder to the exchanace.




GRrOUP 2

Prcgram Design
Dr. Irene Hoadley, rep. Ohio Library Association =- Group leader

This group explored the elements essential to the design
of effective continuing education programs. These elements
were seen as:

). Assessment of Needs

-~ can be determined by survey. administrative decision, etc.
(If survey is used, develop at the national level, use
at lower levels)

-- consider current needs; future needs
(If future needs, act as an agent of change)

2. Implementation -- development

-- all programs should be aimed at a particular level
-- topics help determine level and format
- Possible formats:

Conferences Informal, individual exchange
Packaged prcgrams College without walls
Workshops Cable TV

institutes Professional exchange

Building Block Prograius

3. Sources of Exgertise

Members Library School personnel
Outside consultants Academic resources

4. Evaluation

-~ participant follow-up
~-=- gelf-evaluation
-=- outside evaluation




Y. Coordination®

This qroup felt that a sinale agency should be qiven
teoponsibility for consolidatina and coordinating con-
tinuing education efforts and rcecommended that ALA be
iven a chance to assume this role, but if this was not
feasible, that the National Commission of Libraries and
Information Science be requested to consider the respon-
sibility or recommend a suitable agency.

GPOUF 3

Incentives -- motivation
Mrs. Marion Mitchell, Southwestern Library Association == Group
leader

This aroup called for different kinds of incentives at
different levels beyond the basic MLS. It was suqgested that
library associations:

1. Encourage educators to give credit and recognition for
relevant in-the-field activities, for informal education
projects. Press for more institutes (courses) for credit
that can be taken to consumers, and show educators the
number of potential consumers for short term credit courses.

2. Sponsor state and regional awards (recognition for
accomplishments) which might be carried to the national
level. Certificates of recognition for attendance and
participation in continui»g education activities ("something
to show the boss") could be awarded. Urge library systems
to set up merit increases, and reward systems with such
programs.

* Note: that Group 1 (Dynamic Information Exchange) recommended
that the coordinating agency be a "private non-profit corpora-
tion" primarily supported by members. Group 2, in its con-
sideration of Program Design, suggested ALA or NCLIS as suitanle
coordinating agencies. In discussion following the small group
presentations, the entire group aqreed to await the soon-to-be
released final results of the Continuing Education study beinaqa
done at Catholic University under the auspices of NCLIS.
Preliminary data from that study suggest that continuinqg ed-
ucation should be coordinated at the national level, and final
data will include recommendations of a suitable agency to
handle the job.




3. Provide incentives for those who produce programs and
allow them to be shared cooperatively.

4. Encourage employing institutions to cocperate in, sponsor,
and support employee participation in training activities.

5. Ask library schools to encourage graduates to inquire of
potential employees about opportunities for continuing
education. (Note: Subsequent discussions on incentives
noted the need for library administrators to provide new
opportunities for people who have acquired new skills throuqh
continuina education. Such job enrichment and increased
challenge can be a greater incentive to some individual
than salary increase or title change, etc.)

The deliberative efforts of the three groups were dis-
cussed at length at the final monring session, and it was
agreed that while the sense of urgency was great, it would
not be advisable to take immediate action in areas such as
national coordination before review of the findings of the
NCLIS/CU study, which will be available about February, 1974.

For the interim period, Don Ely and the group made the
following action recommendations:

1. Each professional association (if there is no existing
mechanism) should appoint an individual to chair a committee
or section on continuina education.

2. The first charge to this committee should be to review the
products of this meeting.

3. rhe committee should review the NCLIS - Stone report to
determine its relationship to a national plan and coordi-
nate with the recommendations of this meeting. We should
press for a national plan, probably through ALA as the
focal point.

And, (n the £ight of the NCLIS study/repent . . . work toqethen (o

4. Develop an information center or information handling
system for continuing education. (Emphasize self-
instructional modules/remote units.)




4, :evelop a needs analysis instrument for membership being
served.  This should be in relation to national needs,
i.c., develop and test a national instrument. (Elizabeth
Stune has collected survey instruments used in other
disciplines as well as librarianship.)

6. Lobby for a coordinated recognition system (probably
throuch ALA): credit for work accomplished, remembering
that the hallmark of a profession is self-control of
its training.

7. Implementation should be carried out usina a variety of
approaches (topic determines format) with a wide spectrum
ot resources. There is no "one way."

Before the meeting concluded, the State Association
Directors invited LTI staff to send a representative to their
meeting at ALA midwinter. LTI was also urged to disseminate
the products of this meeting to concerned professional groups,
in particular Library School Deans, library administrators,
etc. Participants asked LTI to send photographs taken at the
meeting for use in their respective Association publications.

Previously prepared reports by association executives
as presented in the meeting were collected by staff for
distribution with these proceedings. Participants pointed
out that the "assignment of preparing a presentation on the
interests and activities of their associations in the areas
of continuing education and training" provided an incentive
to examine and assess the current situation in their regions
or states.

The meeting adjourned with an affirmation of the groupn's
sense of solidarity and urgency concerning improved trainina,
and continuing education for librarians in the 70's.



LEADERSHTP TRAINING INSTITUTH

Sseminar
Training for Library Service in the 70's
The Role of lLibrary Assouciations

Channel Inn
650 Water Street, S.W.
Washington, D.C. 20024
phone: 202/554-2400
November 29. 30, 1973

FINAL REVISED AGENDA

Wednesday evening, November 28th
8 - 10:30 optional social hour with staff and

participants in LTI Suite
(Harold Goldstein's room)

Thursday, November 29th
8:30 a.m. Coffee
9:00 Weleome and Introduetiond
Harold Goldstein, Director
Leadership Training Institute

9

10 Opening Remanks
Harold Goldstein
Dick Hays, Acting Associate Commissioner
BLLR/USOCE
Frank Stevens, Program Manager, Library
Training
BLLR/USOE

9

30 Dialogue: Peggy Sullivan, ALA, and Harold
Goldstein

, What atre the problem: in taaindng {cn {ibtany

senvices On the 70's?  (What thadining (8

nequined fon new senvices?)




) Sroup discussion
Tin véew of dimindshing Federal suppent fen
fibrary thadning proghams, what alternatsive
means cof suppornt ane available and what ne-
sponsibilitces must the Associalicns assume?

10:30 Break
10:45 Participant presentations: What's being
done now?

Participancs describe current interests
and activities associated with training,
continuing education, etc. - three
minutes each

12:00 aoon LUNCH

1:30 p.m. Curnent Resdeanch -- A nepont on the NCITIS/CU
Continuing Education Study
Ruth Patrick
Cathclic University

2:00 What tces .4 all togethen?
Group discussion to identify major
training priorities for coordinated
action.
2:45 Break
3:00 Development of dragt statements on asscciaticns’
nole (n addnessing training prionities Ldents f<ed
above.
Small work groups will draft state-
ments for review, consideration and
possible implementation by respective
associations.
4:00 Summary
4:30 Adjourn
Thursday Evening
6 - 8 LTI wine and cheese party:

324 9th Street, S.E.
Washington, D.C. 20003




8:30 a.it.

9 - 11

11:00

11:45

12:00 noon

Friday. November 30th

Cof fee

Group representatives present statements

on the Associations' role in meeting needs

in priority training areas, with specific
consideration being given to. types of
information and perspectives which could

be meaningfully shared with those directly
engaged in library training -- Deans of
library schools, library scheel faculty, etc.

Synthesis: Ways Assocdations, individuwly and
jodntly, can take action NOW on problems discussed
henre.

Summary and cloding remanks
Harold Goldstein and staff

Adjournment
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Attachment 4

Summary of Participant Presentations

American Library Association

Robert Wedgeworth, Executive Director
(represented by Peggy Sullivan, Director, Office of Library
Personnel Resources)
Robert Wedgeworth prepared the following presentation.

Robert Wedgeworth is very much interested in conveying
the idea that continuing education as cther areas should
evolve from perceptions of need. That these perceptions of
needs should emerge from identification of prcblem areas
which we presently face or which we can project that we will
be facing within the near future. Three problem areas which
he would consider to be priority for the next five to ten
years would be the areas of management and financial control,
staff development, and the utilization of technology. He
thinks it is fair to project that over the next five years
we can expect little change in the environment of libraries
with respect to increasing costs and stabilized or decreasing
incomes. Within this environment a premium is placed upon
the ability of librarians to control budgets and to do finan-
cial planning in such a manner as to maximize the reeources
available to meet Aemands ~n the services of the libraries
they administer. Tnese talents have not been developed to the
extent that they will be needed in the five years ahead of
us.

In the second area, that of staff development, we have
seen a rather dramatic shift in the interests on the part of
the profession to focus on the problems of the individual
practitioner as distinct from those problems of libraries as
organizations. These interests manifest themselves in the
concepts of shared decision-making, participatory management
and the like. On a very basic level, our experience here at
ALA demonstrates to us that many library administrators lack
basic information and guidance as to what constitutes fair
and equitable treatment of staff in various circumstances.
On the other hand, many staff members dcvelop unrealistic
expectations as to what information should be shared with
the staff at large and what kinds of decisions should be
shared with the staff at large. Since these concepts are at
variance with the kind of management training which most
librariangs received in library school, there will obviously



American Library Asgggjg&ion (cont.)

be a nced for further study and training in management skills.
These developments place a great deal of pressure on library
administrators specifically because this is our topic and

not because these pressures are coming to library manaaers
alone. This climate exists across the board in management
circles of all kinds of enterprises.

The need to update our knowledge about technological
developments is a continuing one. This has been a traditional
role for continuing education and we foresee that this is
likely to be one that will be of importance in the future.

The technological innovations that we might project are not
necessarily extremely sophisticated ones such as computer
applications but may be ones that relate to the reproduction
of materials on more complicated equipment than the tradi-
tional Xerox. Certainly the advent of cable TV will affect
the lives of many librarians just to mention a couple of
technological innovations that face us. In a broader general
area we can expect that there will be an increasing need to
focus our definition of user services upon identifiable client
groups based upon some kind of study or survey previously
done. Detailed knowledge as to how to carry out such surveys
or studies as well as how to extract from the results that
information which is important in defining the use of services
is a skill which will be increasingly in demand.

These are just a few problem areas which we can aqree
will be facing us in the near future. The importance of them
for continuing education is that we come to some agreement
as to what are the priority areas of need and in turn develonr
our concepts of continuing education based on those needs
regardless as to whether the continuing education programs
are conducted in classrooms, workshops, seminars, or by
cassette.



Association of Research Libraries
Stephen McCarthy, Executlive Director

The ARL is an organization of institutions, not in-
dividuals, and thus the focus of the organization is on the
institution. However, since institutions function turough
individuals, the ARL is concerned about personnel and staff
development. In the ARL this activity falls within the scope

of the management office. This concern is expressed in two
ways:

1. Stimulating the library organization to enhance opportunities
for career development of staff members, and improvement of
library services:;

2. Developing programs, modules, and guides for "home" or
"in-house" study and use, designed to improve the individual,
his performance on the job and the services of the library.

In working towards these objectives the ARL has enqgaged
in the following activities:

l. studies and surveys

2. publications

3. preparation of program materials and quides

4. initiating and conducting experimental programs
5. training sessions for team leaders

6. visits to participating libraries

7. workshops

8. program elements presented at semi-annual meetings



California Library Association
Stefan B. Moses, Executive Director

I. There is a concern for qualifications for certain
positions or for promotions. Examples are:

Need to re-examine the present County Librarian

Certification program and the new Personnel Plan
issued by the California State University and

Colleges which would .equire a second Master's

gegree for promotion to middle and upper librarian
evels.

II. CLA's role in continuing 2ducaticn:

During the past conference, we provided three pre-
conferences: The Effective Woman Executive (two
days); Continuing Education for Library Trustees
(1'1/2) ; and a Pre-conference on "Teaching the
Library" presented by the CLA Reference Librarians
Chapter.

Excellent written materials were prepared for each
of these programs.

III. Future plans include (1) a continuing program of
pre-conferences; (2) development of mid-year
programs of one to two days on gspecific topics:;
and (3) further use and implementation of state-
ments on professional standards prepared by our
Professional Standards Committee, which suggests
that time and funds be made available on a regqular
and equitable basis so that library staff members
may attend conferences and other training sessions.

In my estimation, the trend is away from the
"jnformal” workshop that has been commonly on the scene
in library sessions over the past years. Librarians are
more sophisticated, more critical and more specific in
recognizing their needs, wants and goals insofar as any
educational experiences are concerned.




Catholic Library Association
M. Richard Wilt, Executive Director

One of our goals: betterment of libraries and librarians
through information, education, publications, and cooperation.

CLA has been affected by:

1. changes in the Church following Vatican II,
2. changes within the library profession.

Changes:

1. Decline in the number of Catholic schools;

2. Increase in public librarians in membership;

3. Increase in number of professionals in membership;

4. Growth of Religious Education Centers replacing;
formal academic institutions.

Continuing Education Projects:

1. Funded a chapter coordinator position to visit U.S.
chapters to assess needs of members.

2. Joining with U.S. Catholic Conference to identify religious
education center concept.

3. Cooperating with Natioral Catholic Educational Association
in planning joint convention in 1975.

4. Developing themes for CLA monthly journal, The Catholic

Library world to provide concentrated coverage to major
education concerns.

5. Negotiating for an incentive program f. ' attendees at
national convention.




Illinois Library Associaticon
James A. llarvey, Executive Secrotary

Prior to 1972, continuing education for librarianship was
the underlying rationale for the bulk of the Illinois Library
Association's programs -- its conferences, publications,
workshops, and other activities. However, it was not until
this year that the intearal role of continuing education was
formally recognized. In January, an ad hoc committee on
Continuing Education for Librarianship was created, with the
responsibility for research and program development for the
Association in this area. The Committee was appointed as ad
hoc for five years at which time a decision will be made on
whether to establish it as a Standing Committee of the
Association.

From its inception, the Committee has had basic and healthy
division between advocates of formal and informal continuing
education. The Committee has been very active this past year.
Its major accomplishments have been the compilation of a list
of sources pertaini~- '~ continuing education for librarian-
ship, the developmei... of an extensive survey project, and the
organization of a series of workshops with the theme: "The
City as a Resource.” The Committee's survey will identify
subject area preferences of Illinois librarians for continuing
education activities; and it will attempt to identify the
best source for particular continuing education projects: the
state association; the state library; the formal educational
structure; or other sources. The Committee is currently
seeking funding for the survey, which will be conducted by
Allen Knox of the Universaity of Illinois.

The Committee also cosponsored a conference program on
librarians in the legislative process.

In addition to the Continuing Education Committee's
projects, the Association also revised its scholarship progranm
in 1973 to take into consideration the changes in the library
job market. In 1974, ILA will offer two continuing education
grants of $1,000.00 each, rather than its usual scholarships
for library school students. Tr» grants are available to
anyone employed in a library in Illinois. The applicant must
submit a creative project proposal, to be judged by our
Recruitment/Scholarship Committee, designed for furtherance of
his or her career aspirations. Poster/applications were
recently distributed throuchout the state.



Illinois Library Association (cont.)

ILA also plans to develep its entire 1974 Annual (on-
ference around a theme related to continuing education.
Our currant president has designated continuing education as
an JLA priority for 1974. Her emphasis for conference
programming is intended to focus on personal development
through self-analysis and evaluation.

As part of our 1974 program, the Association is .planning
‘sorkshops on library automation, audiovisual materials and
equipment, hospital and institutional library services,
children'’s librarianship, public library standards implementa-
tion, and intellectual freedom. Each of these is considered
a means of pursuing our continuing education priority.

The ILA Office has been requested to serve as a clear-~
inghouse and/or repository for information about financial
assiatance and continuing education opportunities -- formal
and informal -- for librarians in Tllinois. While I am not
certain this can be achieved during 1974, I hope to be able
to do so within the next two years.

Sectional meetings with focus on new concerns or refocus
on old concerns are also planned for 1974. The past year
was one of the most active for ILA's various Sections, with
our college librarians presenting a program on cooperation
with other kinds of libraries; our trustees presenting a
program with emphasis on the trustee's role in the legislative
process, and our children's librarians helping to sponsor a
class at Rosary College.



Michigar. [:i: :° hs. ot ion
Frances H. TI~tz,

Tvecutive “ecretary

The technique of "brainpickina" past, present, and future
presidents of the MLA was used to arrive at a representative
story of the Michigan Library Association.

There is concern with identification =-- Michiqgan Library
Association members need to decide whether the Association
exists to provide an arena in which members are to enhance
the interests of individual libraries, and the local govern-
ments which support them, or whether it exists to provide
an arena in which members can make a contribution to all
residents of the state.

In the hope that the Association exists for the latter
reason, what kind of programs should the Association undertake
on a state, regional, and national level.

We participated in a regional library conference in
1971, and plans are underway for another state conference in
October of 1975, in Detroit. In these, and in state conferences,
a conscious effort was made to offer continuing education
programs with a view to maior needs of all librarians. But
interestingly enough, when a subject was not labeled "school ,"”
"academic,” or "public," the librarians felt there was nothing
in the program for them.

Our reports indicated that the Association needs to train
librarians in terms of larger units of service -- Regionalism,
inter-library cooperation, and eventual consolidation into
community service libraries. NCLIS indicates that network
bibliographic data base will be important to the profession
in the next several years. Statewide development and coordi-
nation of network programs will be necessary. Therefore,
associations need to give guidance, counsel, direction, and
leadership in statewide networks, eventually leading to pro-
grams for regional associations and services that transcend
state boundary lines. There is need for consolidation of
efforts for wiser use of library support funds. Associations
and association executives need to be the guiding force that
makes librarians get out of their local rut =-- that makes them
talk, not just to other librarians, i.e., publie, school,
academic. And above all, we need to help librarians talk and
listen to other people, instead of always talking to each other.
If we could perform one service for them in the next five years,
it would be to help them think beyond their parochialism --
to the wider plateau of cooperation.



Mountain Plains Library Association
Daniel A. Seaqer, Executive Cecretary

MPLA is a reagional organization involvina a concerned
membership from eight states. Much concern is with improve-
ment of library services, bettering of collections, and raising
the status of librarians and libraries. Continuing education
is a recognized need, not only for patrons (every library is
involved in this!) but also for library personnel. This
was one concern that was voiced at the Peaceful Valley
Conference last May, 17273, in which we were seeking new
directions which we might take as an association.

Presently, we are working with the Federation of Rocky
Mountain States (Denver office) on a proposal for participation
in the communications Satellite as a vehicle for promotion
of libraries and learning. Perhaps we can include library
training programs. We should and do use the MPL, quarterly
to advertise institute seminars and workshops in the reaion
(and outside, if possible). Workshops have been a part of
annual conferences, together with other learning situations
that take place in almost all conventions, including so-
called bull sessions that take place in exhibitor's hos-
pitality suites and coffee shops.

We lonag ago justified our existence as a regional
association. What we are now seeking are ideas and ways to
accomplish more and in better ways. Perhaps we should
discontinue spending funds on scholarships and other things,
and instead put more into, say, continuing education and
research. We are not sure. But we do know that we need
a broader income base. We have expertise, talent, ability
in our midst, but we can bring in what we don't have at
some cost. I want to hear from you in regard to your fund
raising projects and sources of income other than dues.
Help!



Ohio Library Association
Chapman Parsons, Executive Director
(represented by Irene Hoadley, Past President)

Over the past several years the rcle of the Ohio Library
Association in continuing education has been one of leadership
and consultation. Since 1969 OLA has cooperated with the
State Library of Ohio in sponsoring a series of management
workshops. At a somewhat lower level, OLA has conducted
in-service training workshops for both professionals and non-
professionals covering a wide range of topics. These are
both individually conducted staff development workshops and
pre- and post-conference programs. We have also worked with
other associations in fostering staff development opportunities
in Ohio and in the midwest.

As to priorities of OLA, these have been clearly laid
out in our Long Range Goals adopted by OLA this past year.
These objectives express the aspirations of OLA for the career
development of our members and for the satisfaction of the
needs and interests of Ohio citizens through effective library
service. Goal No. 3 specifically states:

To assure a membership informed concerning Association
policies and programs through publications, statements,
workshops and conferences in order to d-velop more fully
the potential of members both in their Association
activities and in their working environment.

Although much has been done, a lot remains undone. For
this year, 1973-74, there are already four staff development
workshops planned. They cover the topics of financial man-
agement, personnel development, intellectual freedom and
media selection. Perhaps our goals have been modest, but it
has bgen felt that that quality rather than quantity was
our aim.



Pennsylvania Librury Association
Nancy L. Blundon, Fxecutive Secretary

PLA works cooperatively with, but independent of, the
Pennsylvania State Library on programs. In a 1970 needs
assessment, Ponnsylvania Librarians expressed need for
continuing education in management, library and the community,
non-print and educational media, public relations, financina,
program budgeting, communication, group process, and inter-
library cooperation.

.They wanted basic refresher courses in reference and
building collections; programs involving city officials:
expressed a need to learn how to get more money from local
governments and how to "recognize and use effective political
blackmail." They wanted professional meetings planned in
cooperation with other disciplines i.e., socioloay, business,
education. Wanted library administrators to allow time and
expenses for participation in continuing education programs.
A strong need was noted for those over 50 whose formal educa-
tion was out of date.

PLA holds large ducational meetings annually on state
and regional levels as well as smaller geographic chapter
and division meetings throughout the year often bringing
larger program content down to grass roots.

As a follow-up to the 1970 survey, a threce-day workshop
entitled "New School for Librarians" was conducted by a
management training group.

This year PLA's scholarship program was expanded from
a single $1500 grant for study at the Masters level to includle
five $100 grants offered to members for formal course work
or institutes.

PLA helps promote new prodarams in continuina education
at Drexe) and the University of Pittsburgh, State Library
has in-secvice training and certification proagrams for public
librarians These programs are well reccived but there is
current fund shortage, and PLA is considering cooperative
activity.

PLA bas a leadership training workshop each year to
orient new board members. This two-day meeting was the focal
point for ALA's initial leagislative workshop this year.



Pennsylvania Library Associat:oa (cont.)

At the recommendation of the PLA, the Governor's
Advisory Councii established a committee to develop a com-
prehensive master plan to Pennsylvania libraries which is
now in the "hearinas" stage. One of its major recommendations
is that a Pennsylvania Council on Library Fducation be es-.
tablished. This council would be composed of representativer
from library education prouarams of all levels, from professional
associations, state agencies ind from professional librarians
in the state. The proposed Council would be charged with
advising state officials on the approval of new proqgrams,
the expansion of existing programs, the elimination of _
marginal programs, the development of a plan for improving
opportunities for library education throughout the Common-
wealth and with making recommendations on appropriate cer-
tification procedures for library personnel. Undergraduate
Library media programs which do not receive state program
approval by their second evaluation visit would be discontinued.
Library education programs at the masters level would be
limited to those which have achieved or are committed to
to achieving accreditation by ALA and any not accredited by
1980 would be discontinued. Pennsylvania is striving for the
development of a coordinated statewide system of library
education at all levels including continuing education for
library professional and supportive staff.

PLA is currently studying the Technical Assistants
programs in the state. Several programs have been terminated
and many personnel officers and directors believe it is more
economical to train and individual to the library system and
they are unwilling to add a job classification schedule for
technicians.

The American Society of Association Executive's recent
survey entitled MANAGING ASSOCIATION IN THE 1980's confirms
what we all know that government relations will and must qrow
substantially; that educational activities will qrow and thes~
may require long-term corntracts with specialists and con-
sultants -- an area where we are all very weak; and that
association programs should probably take on the building-
block concept and lead to some form of continuing education
certification -- this certainly could raise the professiona.
standards and improve practices while givina special recocnit on
to those who participate in voluntary certification programs.



Southwestern 1:brary Association
Marion Mitchel], Executive Tcecrotary

At the present time the SLICH Project of SWIA is involved
in two major projects:

1. Plannina a six state reuvional hiblioaraphic net-
work ~-- working toward the development of a systeratic
regional plan for increasing and stimulating the
sharing of library resources, services and exvertise
among all types of libraries in the six SWLA states
including an analysis of legal aspects of interstate
networks.

2. Continuing Fducation for Library Staffs in the
Southwest -- the CELS Project.
This project is funded by the six state library agencies
and is a direct outgrowth of the "fix Flaas" meet inaq.

A carefully prepared survey of continuing education
needs and offerings in the six SWLA states was completed by
the project director, Allie Reth Martin, in early soring,
1973. Mrs. Martin's study was designed to determine the pat-
terns of existing continuing education activities, to identify
the major verceived needs, and to develop a practical program
to meet regional needs. The study was made in three parts:
Part l. a survey questionnaire based on an instrument decveloned
by Elizabeth Stone in her study of continuina educatior in the
Association of American Library Schools:; Part 2, a strateay
meeting of the SLICE Advisory Council, representatives of
graduate librery schools in the six SWLA states, and the CELS
Project consultants. This meetina was concerned with reqgional
rlanning as a follow=up to the cnllection of data by the
questionnaire. It reviewed the information collected and
began work on recommendations for the final CELS Report:
Part 3. the review and critiaue of the plar. Mrs. Martin's
first draft was distributed to twenty-fou: reviewers whose
candid and substantive reolies were a valuable addition to
the Report. OQuoting the Pevort:

"The nrincipal recommendation of this study is that the
Southwestern Library Association assume the resmonsi-
bility for develonina a meaningful and viable continu-
ina education program for the library community in the
Southwest cooperatively with state, regional and nation-
al ygroums, library schools, employina institutions and
individuals.”



Soathwestern library Association (cont.)

AsS Mrs. Martin stresses in the study, cach facet of
librarianship ~~- state libraries, national agencies, likrary
schools, state associations, individual libraries and in-
dividual persons -- has its responsibility to continuino
education in the field.

"The reqional association, SWLA, provides the loaical
vehicle for maximizina these contributions and minimi-
zing the barriers inherent in each. Tt can assumec the
central role and incorporate the best of all suaqested
alternatives and agency efforts.”

On October 5, 1973, the Executive Board of SWLA accepted
the recommendations of the CELS Report and voted initial
funding of $1000 to fund the expenses of the CELS Advisoiy
Group in preparing a specific plan for implementation. The
plan is scheduled for SWLA Board review in early sprinqg, 1974.
The plan will include multiple sources of funding the necessary
continuind education act'rities in the region and will involve
the graduate library shcool's participation and a SWLA staff
member responsible for coordination and implementation. Tt is
planned that this coordinator will work colsely with the
SLICE Office and the SWLA Executive Secretary.

The first product of the SBLICE-CELS Project is an AV
packet on "Library Service for Shut-Ins Through Volunteer
Help" produced by John Hinkle, Outreach Consultatn, Oklahoma
Department of Libraries. It consists of a two-part color
film strip (or 35 mm slider) with accompanying tape cassette
and hand-outs. Part 1 is directed to library trustees showinc
the need and justification to reach shut-ins and the worth
of using volunteers in this task. Part 2 is an Orientation
for volunteers. An information packet of written materials
is included.

A SWLA preconference institute on cataloging nonprint
media is scheduled for October, 1974. The program of the
institute will be made available as an AV packet. Other
Task Forces and Interest Groups producing proarams for the
1974 SWLA Biennial Conference are being asked to make an
effort to package their proarams for use in workshops and
other learnina situations. Additionally, several other
continuing education packages are being planned to prepare



Southwestern Libiary Association (cont.)
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library staffs in the Southwest for automat ion and networkaineg,
As the CFELS Report is implemented, priority needs will be
igentified and linked with those with expertise in the field.
More continuing education materials will be prevared and
packaged in ways adantable to all types and sizes of libraries.
The content of these continuina education materials will be
graduated in difficulty in the various subject areas enablinq
entry into the learning experience at the level suitable to
needs. The presentation of continuing education materials
will be developed into formats best suited to their nature --
workshops, individual learning packages, video tanes, etc.

An appropriate reward system will be devised. The role of
certification will be considered. A mechanism for continucus
evaluation will be set up as well as a mechanism for meshina
the regional program with developing anational proqgrams and
activities of other reaions concerned with continuing education.

The Organization of SWLA brings toaether on its Executive
Board the presidents of all the state associations in the
region. The SLICF Advisory Council brings together the state
librarians; the prcsidents-elect of the state associations:
the SWLA president, president-elect, and immediate past
president; the SLICE Office Director:; and selected consultants
to the Council. The CELS Advisory Group provides a means for
participation of Library Educators.

This Board and Council enable r2gional representation in
the widest sense -- wide representation in types of library
as well as in qeoaraphic spread. ThLe Southwest is a vast
geoaraphic area, thinly nopulated in comparison with many
parts of the countiy. It has a diversity of neorle and nceds,
of course, but it also has many common problems -- distances,
population isolation, paucity of accredited library schonnls
and their concentration in a few states. SWLA is a viaoroucs
common denominator to aid in the solution of the problem
of cnntinuing education.

We feel the bluprint is completed. It is time for actioen.
We nerd a clearinahouse for onroarams now available.

Ve need for the nationil association to provide a vehicic
for articulation and communication between reaional
associations.

It is time to consider money.



Southwestern Lilivar, Anoclat e eont )

Continuing education 1s a responsibilite o the nrotessiern
as a whole. It cannot be funded solely Ly a dues increasce
of the professional association although individual members
must realize theri responsibility and committment to con-
tinuing education. Fiscal resronsibility for continuing
educaticn rests on all involved -- educators, state associa-
tions, national agencies, individual libraries.

What is the role of the federal government in the
support of libraries? The lack of LSCA Title ITT funds
(inter-library cooperatinn) is having a disruptive effect
on SWLA-SLICE projects. In the face of the massive problems
besieging libraries today, isn’'t inter-library cooperation
egssential if we are to be able to cope with these prohlems?®

The regional association is uniquely situated to meet
the needs of cooparative library programs within the reqgion.
Continuing education takes high priority. The reaional
association is also the most efficient way to receive and
convey funds to support these programs. It is time for us to
realize that the regional association is a viable unit for
contributing to library development in a region. The librarians
in the Southwest believe that continuing education and library
development qo hand in hand. :




Texas Library Association
Jerre Hetherinqgton, Executive Secretary

Thank you for the invitation and opportunity to partici-
pate in this meeting to discuss the role of Library Associations
in Training for Library Service in the 70's. The assiqgnment
provided the incentive to examine and assess the current
situation in Texas.

We found many projects involving many librarians. These
activities were as unrelated as they are varied. No central
file or directory exisits. It appears that the first problem
we will face is how to bring together practising librarians
and the opportunities for self-devrelopment and advance
training.

What is or what should be the role of the association?
Presently we can say:

l. Our Association reaches 65~70% of the membership through
the annual spring conference. The program includes
not only general sessions but from 8-12 tutorials
or seminars. Exhibits a2re well-attended and provide
an arena for new materials and media. Plans to secure
in-service credit for teacher=librarians who attend
the meetings are underway.

2. Fall district meetings with workshop flavor attract
about 50% of our mambers. There are 10 districts
arranged on a geographic basis. Many non-~members
attend these meetings also. Most are one-day meetings
but there is a trend toward 2-day sessions.

3. Two of the TLA Standing Committees ~- Legislative
and Intellectual Freedom -~ are involved in pre-
senting model workshops. Hopefully, these will lead
to numerous area workshops.

Thre Handbook produced by the Intellectual Freedom
Committee has been widely distributed and well
received. The first printing was free to members.
Copies are now for sale for 50¢% each.

A Legislative Handbook will be available shortly.

4. The TLA committee for Continuing Education is a sub-
committee of the Library Development Committee.

At this time the emphasis for the sub-committee is the
study of the CELS Project (Southwestern Library
Association) as it relates to the member states.

5. The Recruitment Committee has produced a slide pre-

sentation. This may be borrowed from the TLA Office.




Texas Library Association (cont.)

Special Librarians are presenting a series of continuing
education programs for "practisinu librarians”. Certificates
of attendance are available.

Several school districts offer 7-hour mini-seminars.
Librarians whc attend are giver. bonus time off.

The School Libraries Division of TLA is cooperatina with
the Regional Education Service Centers to present area work=-
shops for in-service credit.

The Association has a Foundation for Scholarshin and
Research. Coincidentally, the Scholarship Selections Committee
requested permission to use a part of the funds available for
grants to working librarinas and the TLA Council directed that
the emphasis be shifted from scholarship to research projects.

A new Fund labeled ID for Ideas Development will be usec
to stage a media fair during the '74 Conference.

Time does not permit ever the mention of the count less
in-service and staff-oriented opportunities.

Let us return to the problem we face in bringing toagether
the individual member and the available or potential opportunities.
whatever plan(s) we choose must include:

1. Thue support or "blessing" of the library schools.
2. A built-in incentive for the individual i.e., salarv

increase, time off, peer recognition, and sc or.

As a corollary there must be an incentive for the aut.aor
of the program or project to share it with others.

Just as librarians wiil be called upon to be accountatle
to the public they seek tc serve, library associations mus:
be accountable to their members by coordinating existing
programs and developing new ones. The role of the library
profession is even broader since it must be accountable to
both the public users and the working librarians.

As the lib.ary worl: has imploded with technolo-v
mation, and all the rest librarians will have to rush o
catch uo.

* NOTE: The report by the New York Library Associaticn hay =t
yet been received by LTI and therefore cannot be ircl:dc -
this mailing.
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A_Report on the Continuing library and_Information “cience Education Project
sponsored by NCLI:, November 9, 19/3% presented by Dr, Ruth Patrick
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TABLE I. GROUPS PARTICIPATING IN GUESTIONNAIRE SURVEY

NUMBER IN NUMBE® 1N |

GROUP NA T UNIVIE.RSE SANTPLLE, .

—— -._._..n....__.ﬁ_..i — e - . o
1. Accsad L Libeory Setools i 31 51"
2. Unaccre ited Library Uchouds | 250 (?) 20
3. mntioaal rawrary avsccinddenag 2% as*
Ao Negonsl Labhey assoeiationg | v 7!
5. Stuln Library Azsocintions 51 51"
G. ctate Library Agcncices 51 51*
7. National Librarics 3 3*

8. Academic Librarices ) 12 '

9, Public librarics ) 21,000 (?) 13 :

10. Schoo! Libraries ) 13 g

11. Special T.ibraries ) 12 _}

Total 271 g

* Number in Sample cquals Number in Universe. 1

A~ ol foday, 5t percent of the questionnaires have heen received. Our intention 44
{o complete t"n tabulation ond analysis of the questionnaive data By December 14,
in time for ihe second Advisory Board meeting. We she have already bogun 10
analysis of the Iast rquestion, an open=cnded one==you may remember it, ontiti'od
" Your idens anel proposials for action” We asked three simpie questions: (1) Vat
do you think is nceded ™ (2) How do vou think it ean best be provided for 2 an!

(3) Who do yeu think shou'd do it? I'Il report on the answer to this question :fice
discussing the other two rurvev instruments,

The second survy instrument was the interview. We have interviewed or plan tn

intorviow, cither in person or hy telephong, ot least
fifty educators, admini=traiors, working professionals, rescarch woskers
ard noted authorities in (he area of continuine cducation (either in libyary
ecicuce or in othei disecinlines). Participants were sclecte] who, through
their writings, profrcsinna! ascociations arl reputations, rive eviden~e that

they can provide informed oninions and comments on the subject of cantinuing
educaticn,

AR of today, 54 persons have responded that they would he witling to be interviewed, and
A5 (T0 percent) of these inferview have heen comndieted,
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hrvg cut the propresu of the project, additional names of persons to
Intrrview have bheen suggented by Advisory Board members, by persons
interviewed, by persont interersted in the Project and by our reading of
the literature. We initially proposed interviewing 50+ persons; we
anticipate no prohlem in reaching that number. But, we wonld like to
interview as many pecple as are recommended to us, to the extent that
(1) the project funds and schedule will allow, and (2) we feel we will
obtain beneficial data from interviewing them.

SR . LU i L ae IFAPONLES TO INTERVIEVW id""-.l'[',S'l'S
(s of Jovember 23, 1977)

LR CENT OF
| I NUMBIR TOTAL MAILR G
. - - — - o]
1. Teguests filed) 6} | 1007,
20 iteapor: 5 Meccived: 5t = 84
Wiltline to Participate 53
Ureitling to Darticipate 1 .
3. Ty Senueneo 11 %
Ay Teoreq o (70°5 of the originl
I i--vs ¢ onducterl 35 e;'timtxte of 50 i1ter~
vicws)

The third sorved jnstroment is a mini-charette .

© A e A e e

ssam b

e tarm "chavotte” imnlica the ereation of » "rlimate of creative
comimgtina® in ~which it rorts of idcas are freely tested in an informnt
stmngphere. A tvpieal ehavette i nn intepalve dayv ond nict offort of
ek or Mominlereth, The term “rrini-charette’ ls uged aere to
sussest one or more davtime or evenir, sessions.

"Chavatte" ig a term borrowed from architecturnal and art usace, Literally it
manca "ohaiot” or a "Mittl2 cart. ™ The little ravts were used by art stuc'ents to
car; their paintings to Paris. As they moved along the comntry roads, the farmer,
"2 butcher, the baker., the washwoman and everyone else would suggest improve-
rments -- a little more redl here, a little less sreen there. In other words, everyone
rot into the act. In architecture, the torm has been annlied to a marsthon desizn e
cossion 1o chariot concept implying the speed of wheel- in a pace) of aechiteetnenl
tram8 o arved with Anichingg a project by eettine eversone info fhe hminetereoeg
proees:s,

Toteo charottes are helng used Increasinely to open projects ag well as to gt on
finishing touches. In cducntion, the charette is being used to dexizin and implearnt
fnnovations involvins a vide eross section of the commurity.
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The Project tnar et toinclude a “intecharette’’ techintque inorder
o utilive Yo vty Continuan g abreey Fuucation Netwert (CLEN) alveaay

cohye v o e afforts ~f the Agsociation of Arserican Library e’ N
NG . . e o Taeation,
LT EN i o
" e TSR EICIRY ) ST AU £ L Lot i e 1
an jnform : e dU s ecr ontly ceng v el ThG e
frown the foly »ones o W

-

Ao slom:ore of s Standing Comaittee on Continuing, Library Educntion,
fascciatica of american Libravy Schoois; 1872 to date.

B. A Renresontative from each ALA Accredited Library School: 1973.

C. Renresentatives of Departments and Schools of Library Science,
which are not Members of the Association of American Library
Schools: 1273 (still in the process of formation).

D. A Representative {rom cach of the Major National Library
Aasseciations.

E. Cou-cil of National Libraiy Associations - Task Force on Education

F. [Indivitaal Librarians Concerned with Continning Library Fducation
Whn are sfembvers ot the Network.

G. Rcepresentatives of Sate and Rerional Library Asseciations
(in process of (ormntion).

H. Renvesentatives of ttate Libraries (in process of formation).

An invitation tn participate in 2 mini=charette, along with inctructions ondd a reporiin:
form was mnailed to members of the Clen, Each member is asked to get tngether wit'h:
others intcrested in CIF both within librarianship and in otheor profession:-—mem =
of library staffs, students, trustces, teacher, business men, educatora-- ‘n exnlore
jdeas for improving acress to CF,

Our inteneded cut-off datc wa-: December ) hut if anv of vou here are interested in
experimenting with this novet technique, we have ] copics of the inini-chnrntte
package here, and we would be delighted to you have  join us in this venture, To

)¢ honest, we really have heen surprised at the enth:usiastia comments v have heen
recicving on thec min-charctte. It seems to Lic gettine more people involved in thinking
about how all the relevont groups--library schiols, assovin‘ion, libravie:s, ol
individual librarians-~ ecan hest contribute to ¢E programs for the profession,
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One imnovative approach to the mini-charette exercise was conducted in
the State of Wisconsin by Muriel Fuller, Chairman, Department of Communi-
cation Arts, University of Wisconsin Extension. Her group used the
University Extension's Educational Telephone Network which has listening
locations around the state and tvo-way communication. They invited about
25 people from the Wisconsin Library Association -- Education Committee;
Division, Section and association officere; library educators and
librarians; as well as professionals from other fields. Dr. Stone and
Dr. Patrick alsec participated in this exercise via telephone from
Catholic University. .

. e er— . ———— T ———— . e

™~ o — :
These then briefly are our survey instruments,

Initiation of Data Analysis and Integration

The Projcct team has begun the analysis and integration of data from the question-
oaires and interviews. Although not all the data have been collected and

enalyzed, certain patterna are emerging. A most lmportant emergence is the
emphasis on the urgency of continuing cducation as a vital issue facing the library
profession. Also, there appears to be a major consensus regarding (1) the
requirements that a nationwide plan for continuing library and information eoclence
education would necd in order to ensure success, and (2) the functions that need
to be enveloped by any natlounal plan for contintting educat.on.

The major requirements eraphasized are:

1. All relevant groups -~ individuals, library schocls, state library agenoles,
library associations (state, regional, natlonnl), employing libraries ~-
should share In the planning, responsibilliy, finzncial support, and
implementation of any plan for continuing educatlion.

2. Gutdelines should be developed to suggest possible ro'es for each of the
above groups.

3. Organization is needed at the natlona! level to ut!!ize existing, c~*inving
education resources ~- people, as well as programs ~-- and to initiate

the development and implementation of ne'w resources.

4. Although programming for continuing library education should be nationlly
coordinated, it may be developed and should be made available on a regional
and Jocal selective basis.

8. A plan for continuing education should fncorporate such coneepts ns:

-= the use of systems design

-~ the behavioral approach to lenrning

== conditlons necessary for adult learnicg

-« the use of learning needs ac a busls for programming
== the use of multi-media and communication techanology
== principles of instructional technology
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R Aay plin should have a <tructure that will meet the fndividualized erire s
~f pra‘ titioners for continning education proframs, :uch as diversity,
quality. continuity, convericnce, accessibility, and porgonal satisfees -

7. Participation at the rrass voots lovel is vital.,
The major functions emy-hasized are:

le DNeods asscssment

2. Detericiuation of priovitles

3. ldeatification, acquisition and exchange of continuing education
resous oS,

4. Freqram, nroducts and service development

5. Evaluation of programs, products and services

6. Distributinn and disscmination

7. Rescarrhin areas of continuing education anc professional prowth,
utiltzing onvoing research in other disciplines

8. Identification of critical issues such ag certification, the continnine
educatton vnit, and recognition and award system; and the development
of guidalines on these issues

Once all the data have been collected, andlyzed and tnteprated, the Proaject
team, in coniunction with the Advisory Board, will hepin (o construcs an!
then ev~'i‘e models for continuing library and information sclence ciue ating
that wil! meot the stated requiroments and design sproifications. Atan,
consideration will be given to possible funding alternatives. These - lols
vill form the basis for th2 final recommendations tha~ wiil he presered 49
th2 Nation' Commission upon completion cf the projeot,

' “LATION PETWEEN THE CE PROJECT AND TINIA SEMTAR

The aggenda item that follows this presentation s to he a discussion to jdentify e
mafor training prioritics fOf coordinated action. T the guaestionnairve, ﬂ.\(! “""“ ";“* i
have keen as'-ed to identify t:lclntinuing education needs they thougth were efthe v paf @~
met or are lcing met poorly currently, and (2) the specifie content aren: ol + 15 “hnss

felt have thc highest priority over the next three to five vears o Althoug's the o
answers to these questions have not vet been tohulated vet, we ave geldine o3 dinatinn o
of what these areas might he on the basis of our infervinws, and efhers s condue ol
by Dr. Stone: These t:9 areas are (1) Management. skills, and (2) How g """f""- e ‘
and apply what's new in the fiedd, for example, av, automation, commusi 5 m . ahelogry

Another question we ask that should provide valnahel design data is, for o rankineg of
target groups in order of the priority for CE  the respondent thinks "o
rociove on a nationside hasis aver the nest 3=5 vears, ‘Phese prouns - -
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The second major aggenda ftem is the associations' role in ad.ressing teaini v pric
fiat have beoa identifed. Part of our task is to explore what the library assecin'i. .
hove been doing shout CE«- and atso 1o look at what other professional a=eo. i

have accormplished to sect what we might learn from them.

Ve are lacovering that tho brary associations are toking a vital and active inter
this issue, and @ some thing: have been accomplished and set into motionn that -
thought we should inform you about. '

The Association of American Library Schools has prepared a report on the role
of AAls in'CE, This report discusses: '

1. Tasfe questions that must he answered in the aread of CLE

2, Obhfectives and criteria of CLE

e Possgible ways these eriteria might ho met.
A rocond tmportant sept is that AAls has prepared a position paper on CLE a1t
submitted this paper to membors of the Counefl of National Lihrary Asseenai’ anvs
To date, this paper has been aceepted in principle by SLA and MLA,  Tia-./ o e
this paper for you, il you carc to pick them up at the end of this present

Tt apnoars them that the efforts of there other Hbrary nasociations are ene
rominar where other associations are attempting to define their roles o
¢lforts of oll the relavant froups ean he corrdinated fo nchic so maKimem efin -

A few br'~f words abont the work heing donc ' v other pra’essions, Dr, - v b
racently completed a reviev: for ERie, CLE 3 viewd in relation to of! -
cantinviiz nrefessional cdvention movements. Thia v o an prosent:: =ane <
rotod foe panoei: tlons, cmplovings fnatiutiona, ool sebools, et have beeea

the eraturg, 1 have copres of tha Swmmary Chapter of it report 48 - an e

M conluston, #* =ancara that the charg: of our project iz pueatleding the ofiope! 0

libvury assoctation:  and the planners of this seminar. Hopefully, throuat o v -

colleetion and an dvais, Bosed on the idens and informcitlon we = hindndmygr e a0 B

proupy coneeraod with €5 s Wil be abde o cocommend ! th -+ o naienbon o e
o will bes supported hy all the groups wo hava attempled to jnvoly e s plaape




Ptanning/descusscer netes prepared by Brooke Sheldon, LTI

Some Qggervations on the Role of the Professional

Associations in Continuing Education for Librarians

and Information Sgecialists

"Not only is everyone somewhat out of date, but
not enough good new library ideas are being produced.
Much of librarianship produces good ideas laboriously,
and then it treats them with bureaucratic complexity,
complacency, and inflexibility. Better ideas are needed
for continuing education, and better problem solutions
must be derived through orqanized or private brain-
storming or experimentation."”

This commentary on the state of the art in li-
brarianship was made in 1971, and as we rapidly approach
1974, the situation is about the same, complicated by
a chanae in federal policy which would appear to elim-
inate, at least ascategorical grants, the major source
of funding for continuing education.

The resvonsipility of the professional association
to create a structure that will provide for the pro-
fessional development of its membership is well
established and documented and it would be redundant
here to cite houle, McGlothlin, Stone, Hiatt and others
in this regard; to examine the objectives and policies
of our organizations, and to look at other professional
organizations to note the depth of their involvement in
continuing education. We can assume that this respon-
sibility is accepted by association boards, and our
purposc here is to address ourselves to the constraints
and problems with a "vision that sees the possibilities

ljarvey, John F. and Lambert, Bettina; "The Educational
Third Dimension: 1! Programs for Continuing Library
Education"; Library Trends, 20:146, July, 1971.




of the future in the difficulties of the present. "2

But, recognizing that any decisions made by
executives of professional associations are only useful
insofar as they relate to individual members' perceived
needs, and perceived role of the association in ful-
filling them, we lc.ked for some up-to-date data on
what librarians are looking for in improving compe-
tencies, from their associations.

The most recent published data specifically
related to the association role was located in the
Stone study Factors Related to the Professional Devel-
opment of Librarians (1989) in whicn 806 working
IiErarians were asked to make action recommendations
("wayout ideas as well as those which seem practical
for present conditions") to the following seven groups:
library administrators, professional library associations,
graduate library schools, library planners in the U.S.
Office of Education, state library agencies, publishers
of library literature, and individual librarians.

160 recommendations (the second largest following

administrators) were directed to the professional
associations.

The biggest concern was with --

UPGRADING OF CONTENT OF PROFESSIONAL MEETINGS
THROUGH FOLLOWUP REINFORCEMENT, INTERDISCIPLINARY
APPROACK THROUGH AFFILIATIONS WITH OTHER PRO-
FESSIONAL ASSOCIATIONS:

USING CREATIVE WAYS TO KEEP THE PROFESSION UP TO
DATE ON CHANGE . . . ACTIVITIES EVALUATED REGU-
LARLY (BY MEMBERSHIP) TO UPGRADE CONTENT . . .
BROADER MEMPERSHIP INVOLVEMENT . . . REDISTRIBUTE
GOOD PROGRAMS TO SMALLER, MORE ISOLATED AREAS;

TWO LEVEL PROGRAMS WITHIN ASSOCIATIONS SO THAT AT
EVERY MEETING MEMBERS COULD BE CHALLENGED AT BOTH
PROFESSIONAL AND SUBPROFESSIONAL LEVELS;

2McGlothlin, William J.; "Continuing Education in the
Professions"; speech given at the AALS Conference,
January 22, 1972, and printed in The Journal of
Bducation for Librarianship, Summer, 1972, p. 15.




COOPEPATLE WITH LIBRARY SCHOOLS o o o PATSE FUNDS
FOR INDIVIDUAL MEMBERS ') ENGAGE IN RESEARCH . . .
DO RESEARCH:

TOO MANY ASSOCIATIONS . . . EXECUTIVL COUNCILS OF
ALL LIBRARY ORGANIZATIONS SHOULD CONCENTRATE ON
COORDINATION, 3

None of these suggestions are revolutionary, and
perhaps a similar questionnaire would elicit a very
different response in 1973. Perhaps more recent
membership input from each of the half dozen organizations
represented at this meeting would present a different
shopping list (if so, we need to share this information).

The associations represented here do work in
isolation to some degree, and if we are to plan, to
coordinate, we must begin by finding out, in the
current phrase, where we are coming from.

Is it possible for this leadership group to find
areas of agreement on:

1. What new services are required to meet changing
needs in continuing educaticn?

2. what new directions in training are the associations
prepared to take?

3. Who does what? Can we accept or even assign areas
of responsibility?

4. Is there a way of;xing it all together -- coordinating
efforts so that there is continuum of EDUCATIONAL
OFFERINGS (in and out of field) that individuals may
tap and relate to specific educational objectives.

3stone, Elizabeth; Professional Development of Li-
brarians; Metuchen, N.J., Scarecrow, 1969,




5. And if so_(or if not) -- what are the implications
for, and can we reach general agreement on, and
make specific recommendations as to the Associations'
role in a National Plan for continuing education
(now being assembled by NCLIS).
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THE FLORIDA STATE UNIVER_.SITY TALLAHASSEE 32306

LEADERSHIP TRAINING INSTITUTE, SCHOOL OF LIBRARY SCIENCE
(Funded by the Bureau of Libraties & Leaming Resources, USOE)

TRAINING FOR LIBRARY SERVICE IN THE 70's
THe RoLe oF LiBRARY EDUCATORS AND ADMINISTRATORS

LEADERSHIP TRAINING INSTITUTE SEMINAR
April 29-30, 1974

PROCEELINGS

At a meeting of library educators and administra-
tors held in Washington, D.C., April 29 and 30, 1974,
the group agreed that continuing education for all 1li-~-
brary and information science persomnel is vital to the
provision of effective service. The concept of nation-
wide planning fus continuing education was endorsed
along with major recommendations contained in the
final draft of the Catholic University Study on con-
tinuing education recently completed for NCLIS.

Sponsored by the Leadership Training Institute
(HEA Title II-B), Florida State University, the invita-
tional meeting followed an earlier LTI seminar for
Library Association Executives focused on the role of
the professional library association in continuing
education.

Representatives from the earlier meeting along
with library school deans, public and school library
administrators, and other distinguished members of
the profession were brought together to: "review the
recommendations and cunsider the implications of the
NCLIS study on continuing education . . . present
information on selected new concepts, priorities and
products from current programs . . . describe the




separate and joint responsibi’ities of library ad-
ministrators and educators in implementing non-tradi-
tional as well as familiar approaches to continuing
education . . . describe and delineate potential
patterns of interaction between library administrators
which will accomplish their joint goals . . . "

As background for the discussion, Harold Coldstein
moderated a panel composed of Kathleen Molz, Research
Associate, University of Houston, Howard Hitchens,
Director, AECT, Joshua Smith, Executive Director, ASIS,
and Rod Swartz, Deputy Director, NCLIS, which tossed out
a potpourri of the current issues in education both
global and narrow including the following:

(Molz)

"f have found no professional group that is happy
with their professional education . . . we need more
paraprofessionals . . . the field seems to be sponsoring
two entirely different sets of training programs, one
of which has no knowledge or relationship to the other . . .
administrators tell me that usually the person who is
below the middle management level has most need for
continuing education . . . I don't think educators in
this country really deep down feel that society values
what they're doing. And in a country that doesn't really
value education, the problems are much bigger than the
problems that we usually talk about.”

(Hitchens)

"tn direct response to the paraprofessional area
we feel there should be differentiated staffing
(that's just a conundrum) but it is possible to so
arrange human work that there are some things that
are done by some people and other things that are done
by other people, and we have to reexamine in these
days the way in which we assemble the tasks that one
person does; whether he's called a professional, a
paraprofessional or whatever . . . you'll have more
electronic manipulation of information but I don't
think the actuality is anywhere near what the enthu-
:1asts had led us to believe it would be by this point

n time . . . "




(Smith)

"1 think it's the delivery of information to meet
the needs of the people that we neqlect very seriously.
20% of the national income goes for information products
and services -- that's over 160 billion dollars a year . . .
I don't think the "library" is important . . . I think
information is important . . . so I hope that in these
two days that we talk about our roles as information

rofessionals and forget the labels o: librarian or

information scientist or educational technologies.
It doesn't matter what you label yourself . . . until
the marketplace recognizes us as information professionals,
I think we're going to suffer."

(Swartz)

"This hands~off attitude that we have with tech-
nology is a rather frightening phenomenon . . . our lack
of new management techniques dealing with human relation-
ships on the job . . . our lack of ability to indicate
the information needs of the people we serve . . . the
lack of interrelationship between library administrators
and library school faculty . . . each one saying to the
other 'You're wrong and we're right' . . . there needs
to be better interchange in analyzing the needs, of
not only beginning library school people, but also of people
already working in the field. The Stone study pointed
out that people still regard their professional associa-
tions as one of the main focal points of continuing
education. Yet, I find these associations, with a few
exceptions, not adopting new continuing education tech-
nigques . . . while the traditional accreditation pro-
cess may work toward the improvement of beginning li-
brary education, it's my feeling that it works against
continuing education . . . "

In summarizing the panel discussion, Harold
Goldstein, LTI Director, challenged the group and
reemphasized a concern expressed by panel members.
"what are you going to do about it when you go back,
having contributed so beautifully this morning?"



A staff presentation on selected trends and practices
in Title IT-R institutes and 'mplications for library
education focused discussion on the field work experience.
(see attached diagram)

Dr. Don Ely, LTI evaluator/facilitator, summarized
the morning session and pointed out observed conver-
gencies and diverqencies between the ideas and viewpoints
presented:

Convergencies:

1. It was a good first step to bring this group together,

2. There is a sense of urgency, coupled with a sense of
impotence,

3. The group must develop procedures for determining
information needs -- of professionals and of the public
being served,

4. We must emphasize the human relationship dimension
which is an important part of the information professional,

5. We must build on successes: what are they.

Divergencies:

1. Where must the impetus for change begin? (schools
say that field must request new kinds of people;
field says new kinds of people not available),

2. How can field work be made beneficial to student
and agency?

Breakthroughs:

1. New types of integrated field work:
2. Some continuing education in associations;

3. Emerging unity of information professionals (L.S.,
I.S., and E.T.);

4. Syracuse University's program to prepare professionals
to work in problem-solving and decision making situ-
ations, not jobs per se.



Issues:

1.

2.

10.

11.

1.
2.
3.

what are promising areas of rapprochemeant between
library schools and the field?

How can library school faculty be put in closer
touch with reality -- e.qg.: a PhD. requirement for
a person with no library experience?

What strategies for change can we propose here,
now!

How can we prepare people to deal with people?

How can we prepare people to deal with technology and
the fear of involvement with equipment and materials?

Wwhat can we learn (and derive) from other professions?
What is the role of field work (internship) in pro-
fessional education, in respect of closer relations
between libraries and library schools?

What competencies ought to be demonstrated by
information professionals? How can these be determined?

What quality control of education can be developed
througk certification, accreditation, and other
standards?

How can more and different types of people be brought
into the information professions?

How can the image of the information profession be
enhanced?

Two groups were formed to discuss these items:
What are the problems?
what do we need to know before we act?

wWhat can be derived from the CU/NCLIS report?



e two groups, Library lducators and Library
Admiristr.tors, caucused soparately and brought back
the tollowing points to the entire group. Dr. Ely
syntl.csized the group's opinion and made some general
observations.

Library Administrators Group's Points:

1. Administrators have responsibility for staff de-
velopment, and they should reorganize their con-
cepts of staff needs:

2. Little communication between administrators and
library educators exists, and more incentives arc
needed for setting a climate for improved staff
development:

3. We must move from local state regional national
levels of concern, with different priorities at these
levels for different personnel groups:;.

4. Some continuing education needs can be met by dis-
ciplines other than library science;

S. The Illinois State lLibrary will seek $50,000 from six

states to develop a National Center for Continuing
Education.

Library Educators Group's Points:

1. Are we sufficiently aware of motivation / incentives
on the job? Who pays? Who is paid? What happens?

2. There is need for better communication between
administrators and library educators to encompass
a real plan for exchange of personnel between
libraries and library education;

3. Other programs from other disciplines which can
contribute should be made available and disseminated:

4. We should implement CU/NCLIS recommendations on
continuing education;

5. Is the profession ready for a national plan for
continuing education?




6. Ts there a market, actually, for continuing edu-a-
tion?

7. Reportcd needs, as presented, are not always picked
up by respective authorities.

General observations which resulted from these
points are:

1. Current efforts of continuing education are
eclectic and opportunistic:

2. The field is anxious for action, although uncertain
as to vrocedures;

3. There is a rapprochement emerging in this qgroup:;

4. Some useful case studies were reported, and we may
need more of them to encourage greater activity:

5. There is need for improved dissemination; (What
of fered and where?)

6. We should consider alternative ways to continuing
education other than courses and formal offerings;

7. There was adreement. on a need for in-service
training;

8. A problem exists about information delivery to
people where they are: Why commute when you can
communicate?

9. what are concerns involving the avoidance of library
schools for promoting continuing professional
education?

10. Who can do what best: design information modules,
do formal courses, supervise and direct teachers,
etc.?




Followina the aeneral discussion, Rod Swart:
broujht the qroup up to date on the National Commigsion's
study on cantinuina Pducation and said, in part:

"the National Commission does not see itself as
an administrator in continuing education -- simply
as a catalyst, recognizing the need, perhaps being able
to do something as regards a report with perhaps some
follow-up to the report so that we can begin to have
some coordination at a national level. The target
audiences for the report were professionals, para-
professionals, support staff, and trustees of the
nation's libraries and information centers.

There were two parts to the charge of the in-
vestigation. One was to describe the current con-
tinuing education efforts of library schools, library
associations, national and state agencies, and in-
dividual libraries, with a view towards recommending
ways to reduce duplicate efforts, coordinate current
activities, provide more cost-effective programs, and
build new programs. At the same time, a second antic-
ipated result was a program aimed at developing a
partnership incorporating all the major resonrces
available to the information profession.

In filling the first objective, Dr. Stone used
three devices. One was a questionnaire. 270 ques-
tionnaires were distributed to a sample made up of the
members of the library community, teachers and prati-
tioners. A 70% response was recorded, which is I
think very sond for this kind of a questionnaire.

Secondly, the researchers developed a series of
telephone and personal interviews with educators, ad-
ministrators, researchers, working professionals, and
authorities.

And, finally, they used a device, which Betty
Stone can expound on, called a mini-charette, which 1
have never heard of before: group dynamic sessions in
which they took a particular aspect of the problem
and discussed it in a manner somewhat similar to what
we're doing today.




The second objective, constructing a national
plan for continuing education, was approached through
the work of the project team with the advice of an
advisory committee, constituted from the various
professional associations such as ASIS, ALA, SLA, etc.
The proqram design specifications included some specific
charqges.

One charge was that continuing education should
focus on the improvement of clientele service. Secondly,
that all library information science personnel should
have equal opportunity to continue their lifetimes of
learning toward enhancing their total job competence
and that it should touch on all relevant groups.

These groups -- individual library, library and infor-
mation science personnel, library trustees employing
libraries, libraries, library schools, etc. -- should
have the opportunity to share in the planning, the
programming, the funding, the implementation, and the
evaluative process. While there may be coordination
at the national level, the products developed should
be available at the local, regional, and state level.

Processes that we felt should be developed should
assess the needs of personnel in libraries and infor-
mation centers on an ongoing basis. Secondly, the pro-
gram should provide as wide an array of opportunities
as possible, while concentrating resources on high pri-
ority needs common to a large number of library and
information science personnel. Thirdly, encourage
awareness, interest, evaluation, and adoption by using
both mass media and interpersonal communication channels.
And finally, monitor continuing education products and
solicit feedback to assess quality.

There were several other issues and needs identi-
fied in the assessment of present continuing education
practices which I'd like to touch on very briefly, and
then let Betty describe the national program that is
recommended.

One was the whole business of a comprehensive,
universal, accepted definition of continuing education,
which does not exist at this point, and which is
discussed in some detail.

Another factor is the problem of influencing the
design of a national system for continuing education.
These were carefully considered -- the pros and cons of
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developing such a national program -- is it really
feasible to Jdo such a thing? The continuing education
content needs for library and information science
personnel were identified. These needs, ranked in the
order of priority, are:

a. updating of professional knowledage;
b. management techniques;

c. human relations;

d. technology:

e. non-print material.

Different forms and techniques for provision of
education were studied. On the basis of the survey
results and the study team investigation, the most
effective current modes are:

l. workshops;
2. institutes;
3. participation in professional meetings.

The least effective were provisional materials for
home study and correspondence courses.

As a result of this investigation, a number of
design improvements are suggested in the study in the
areas of modes and methods of continuing education.

I think one of the interesting things that the study

did was to look for prototypes in other professions

and other disciplines. For example, the study team
looked at five prototypes, including a lifetime learning
plan for physicians, the National Center on Educational
Media Materials for the Handicagped, the Education
Commission of the States, the National Legislative
Network of Libraries of the American Library Association,
and the Technological Information Exchange, which is
part of Public Technology, Inc. In addition, the pro-
fessions of engineering, architecture, banking, and
education were examined, to identify trends and concepts
which had the most potential for application to the
information field. Several of these included the
differentiated professional role concept, the increased
emphasis on specialized competencies, the use of dues

in professional associations to support professional
development activities, the teacher renewal concept,
serving all levels of library and information science
personnel, and having librarians become skilled in

ways and means of showing accountability for the steward-
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ship of resources assigned to them. bPetty wiil expond
on their recommendations for a continuing library c-la-
catinn network and exchange. Betty mct with the
Ccranissior last weel in San Antonio to give an oral
report to the Commission, and the Commission will
discuss and make their decision on the implementation
of the r1eport. So what vou're secina is a summary of
the final draft of the report.”

Dr. Elizabeth Stone then presented o rationale
for *he propoesed "Continuing Library Plucatior Network
and rxchanace", CLENF. The model provided for an con-
lary~d role on the part of state library aaencics and
state library associations. Dr. Stone said, in part:

"one ~f the things that we found people in the
field thought was most important is that something
like this should not be imposed upon them, much as we
may rced it. It should be developed at the grass-
roots level. And so, what we are calling this, at
least in the proposal, is the Continuing Library
Education Network and Exchange. Some of you already
remember the Network or know what this is. This is
a movement that started within the Association of
American Library Schools to try to make continuing
education bezome more important, and to open up lines
of commurication between those people whe are already
involved in it.

First T would like to describe the network which
in this propesal is built on what is already there but
it is enlaraed and somewhat more structured. The iir.t
part of this network is what we call an Assembly. We
found that ir our interviews that 42¢ of the pcople
thought there should be a major input at the state
level, for a nurber of reasons. Number cne is the
new federalism and what it has to say about revenue
shkarinag. ~Another is the fact that many states, as you
well know, are having mandatory laws about preofessional
education. Also it's really only at the state level
that vou et ecverybody who is in the library and



-12=-

information science field, 1n other words some ot u:
may belona to ALA, some may belong to AS1S, sule way
belong te everything, but the states include every-
body, and so this was another reason people thought
this was an important emphasis. We recommend in the
study that each state get itself organized, or have a
continuing education counsel, or committee, for long
ranae vlanning, to organize work in that state.

We frund an interesting example in a publication
abou' two months ago in the Journal of Education for
Nursin: for a plan in that profession which called for
Yocal ~ommiitees to be aware of what is going on in
continuing education. What the people in our survey
said was they thought that at the local level you
should not only have the personnel in the libraries
but vou should have people from other professions,
you should have people from city offices and county
offices. 1In other words, it is recommended, though
it is not necessary as a part of the overall structure,
that at each local level there be a committee to assess
needs, and that these in turn, would be communicated
to this long range state planning committee at the
state level.

Also in this assembly, there would be represen-
tatives from the various groups identified in the
study that are concerned about continuing education.
And each state would send a group of people annually
to the assembly, or semi-annually.

The assembly would elect a steering committee.
This steering committee would have responsibility for
then deciding what the key priorities were in continuing
education for library and information sciences. They
would sugnest major policies and policy alternatives;
they would provide a means for ongoing communication
between the states and their continuing education
effort. There would be representation from the araduate
library schools, from the non-accredited proqrams,
the state associations, national associations, and
from all the different twelve groups that we have
jdentified that have an interest and concern for
continuina education.

But we all know that big groups like this don't
accomplish all that they might wish to, and so there
would be an administrative board. This board would
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meet at least twice a year, perhaps oftener, to
establislk policy guidelines. They would authoricu
studies and research, they would identify problems
for the central staff to engage in, and they would
make recommendations for improvement in continuina
education.

The other side is the exchange part. We en-
vision four major processes we thought would need to
be goina on in order to meet the needs that were
identified.

First was continuous needs assessment. I would
say that the one thing that people emphasized the
most was this. It is suggested that in each locality
at the grass-roots level this is the process that
will be goina on continuously.

While each individual has the responsibility for
his continuing education, many of us need a little
bit of help and guidance along the line. The use of
linkage agents who have some speciality in continuing
education could help the individual practitioner in
his life-long learning. One of the processes we had
in mind was program and resource development, and
another one is the exchange of materials. The present
continuing education efforts, even though they may be
great in themselves, mainly meet the need of the
individual learner. We think this is a primary reason
why we do need some nation-wide plan, because we don't
think the individual groups can put all this together
for maximum effectiveness for the individual learncrs.”

The proposed organizational structure of a national
program for continuing education was a subicct of
major discussion during all of the conference.




Saophonse iedda, President of COSLA (Chief Ot er e
of State library Agencices) offered to take the CLILE
proposal te the Col A group and ask a number (5) of
et ate likrary agencies to join together in using LSCA

Title IIl money to initiate the network.

Wwhile applauding Trezza's call for immediate action,
several pecople expressed the fear that it may be dangerous
to move too quickly, possibly "buying" a plan whici few
people have had a chance to read and discuss. The
group took two main positions: 1l."This plan sounds
great, it's the best we have -- let's act to get things
going." 2."We haven't read the whole NCLIS report;

CLENE is just one alternative -~ if we try to build too
fast, the program may fail or only address fragments of
the total problem. Let's wait."”

The discussion was not pro or con CONTINUING
ENUCATION per se; rather,it was whether or not to
push, adopt and immediately begin to implement this
particular model, CLENE.

Finally, Rod Swartz, in restating the Commission's
view, said that the first choice for financing CLENFE
would be broad-based foundation support (perhaps a
three year commitment) to get the overall proaram
started strongly. He felt this could be democratically
supported by the library profession at all levels and
would have createst impact.

A se cond choice would be some combination of
foundation grant and (perhaps matching) state support.
Betty Stone reminded the group that someone (or some
initial leadership) had to exist to go to foundations
for suppcrt.

Pod Swartz pointed out that the Commission cannot
legally implement its study but can make it available
so that the profession can implement it.

[Fditor's note: Mr. Trezza did present the information
relating to CLENE at a COSLA meetinc on May 3, 1974.

The COSLE members were responsive to Mr. Trezza's
position that this is an opportunity for state library
agencies to initiate leadership in the field of con-
tinuing education, and to ensure that they will continue
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Coohay poogeny ccLisndibilities in o an emeraing Cield.
With wory l.es e time to study or discuss the avoposat,
the states of Wiscensin, Pennsylvania and Mississippi
actually pledged the monies. Trezza asked each of

the Chief Officers to evaluate the proposal and to
indicate the extent of commitment to it, with or with-
out funds, and indicated that NCLIS would hold a
meeting in the fall to discuss fundina, oraanization
and program development.]

A major frustration of this group, and a concern
expressed by Dick Hays, Acting Director of the Division
of Library Proarams, USOE, as he welcomed the group
was the need to "kindle some fires, bring people to-
gether so that they themselves can write the agenda
for what ought to be done in the area of library
education." The same "sense of urgency" that Don Fly
found in the earlier reeting of the Professional
Association Fxecutive Nirectors, he found here. He
found a wide range of intent with implications for
both local and statewide impact. Perhaps no single
one of these actions will effect the global changes in
the profession with which this leadership group is
concerned; but the opportunity for a few library school
deans and library administrators to initiate a dialogq,
explore the issues, and at least agree that continuing
education is a vital and mutual responsibility is
possibly a milestone.
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CYSTHETLS

bon kly

Accompl ishments:

A unanimous agreement that continuing education for
all library and information science versonnel is vital
to the effective service of library and information
science agencies.

Also, the group supported the concept of nationwide
planning and agreed to endorse CLENE.

Agrecments:

1. This conference was a useful vehicle for discussion
of issues regarding continuing education;

2. The draft of the CU/NCLIS rep»>rt on continuing
oducation offers a useful resource for future
pianning:;

3. The CU/NCLIS report, once approved by the Commission,
needs to be widely disseminated and plans for im-
plementation should be developed:

4. There is a need for an information exchange =-- who
is doing what and how well? -- resources, modules,
packages, ctc., currently available;

§. There will have to be substantiail changes in the
attitudes and behaviors of all personncl who weuld
be noteritially involved in the continuing education
process;

6. There ire useful case studies (models) of c¢ontinuine
education currently available but many mor« need to
be explored and implemented;

7. The group voiced its gratitude and admiration for
Al Trezza's action plan;

8. Cooveration between library schools and library
- agencies for continuing education is one of the
most promising routes to move ahead.




10.

Bl CUPY RNALLADLL

IYRIRE AR (Mot neecesssat e by Sisadareersnt o)

Flanning for continuing educat ion should evolve from
the grass-roots up, rather than the other way
around;

Uncertainty of where libraries will be 5-10 years
from now reflects the need to plan for "futures" --
known and assumed;

Competencies required may not be universally
accepted -- how to deal with this problem of chanqge;

tninformed support of the CU/NCLIS report may lend
to inappropriate implementation; by the same token,
stalling may lead to atrophy:

who needs to endorse the CU/NCLIS report and how
will this be sought?

What are the prinrities?

Vvariations exict amona the states in planning for
continuing education, and not all are able to
participate in nationwide planning in the samc way;

Alternatives need to be considered, but mijht not
be;

Incentives arc essential for all who participate
in the continuing education process -- what are
they to be and which ones are appropriate for
which group?

The Continuina Education Unit (CEU) of credit
appears to be a viable vehicle for rewards to
continuing education participants, but the nature
of the CEU in library and information science 1is
unclear.
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AGFNDA

oo aliip Training Institute Seminar
Training tor Library Service in the 70°'s
The Role of Library Educators and Administrators

Sunday, April 28

8-11 p.m, Optional social hour -~ LTI Suite (liara!d
Goldstein's room)

Monday, April 29

B:15 a.m. Coffee

8-30-8:45  (pendng Remanks
Harold Goldstein, Director
Leadership Training Institutc

Ledceme
Dick Hays, Acting Director
bivision of Library Proarams

8:45~-9 Intseductcons

9-9:4% Chiangng pattenns (n Ecbrary tracning ad
coentinudng cducaticn
Panel: Howard Hitchens
Kathleen Molz
Josh Smith
Rod Swartz
Harold Goldstein, moderator

9:45-10:15 Oveqvaoe of sefected trends and pracidecs i o
HEA Tetle T1-8 Institute Preatam: Tmpércations $o
{cbzae Educ~tien
LTI staff

10:15-10:30 Coffee
10:30~:1 Revent ¢n the NCITS Studu on Cont ovudia Lduca! e

secemmerdations and (mpleeatocns
Pod Swartz, Acting Director, MNCLIS
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1.-.i:45 Coald ™ Lo G s ard e ngeee ety B B0 Y 0
(s and what cujht te be
Group discussion
Moderator: Don Ely, Director
center for the Study of Inforratio
and Education

11:45-1:15 LUNCH

1:15-1:30 befinina separate roles =- «qroun Hraed: -
“.m.

1:10-2:30  The sede of Libran Admnds fntteny or faeced oo
copgemend g Cor Oty CAUCAL Lo PR
Library Administrators caucut

Tae ~cobe ¢k Libratw Educaters n qaeelet oy
(mpoement dng centinuang educaten preqtams
Library Educators caucus

2:30-2:15 Group reports
3.15-3:30 Coffee
3:30-+ Group discussion

4-4:30 Synthesis and feedback

G:W0=-8:30 wioe and Creese vexty

Tuesday, April 30

8:15 a.m. Coffee

8:30-9:30 camniens to cocperatien beteecr educalony ot
admivcstratens
Group discussion
Moderator: Don Elvy
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9:30-10:15 Huow can Libraty [ducatons and Adminds tratons sep-
arately on jeintéy meve toward <mplementing ne-
commendatécnd of curtent 8tudies on practices?

10:15-10:30 Coffee

10:30-11:45 What must be dene VOW ¢n Cibrane aaenecdes oen Cibrave
sencels te tecl up for dnevitable changes n edu-
cateenal pattens?

11:45-1:15 LUNCH
1:15-2:15 Jeand Actaon et c{fective conf inning educatec
r.m.  pregtams; aatierat, state, and €ccal

(two simultaneous qroups of Loth
ceducators and administrators)

2:15-3:30 Recommendaticns for immediate action
Group reports

3:30-4 Synthesis
Don Ely

4:00 ADJOURN
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training for Library Service in the 70's

The Pole of Library Educators and Administrators

April 2$-30, 1974

PARTICIPANT LIST

Susanna Alexander

Associate State Librarian
State Library

308 ilast High Street
Jefferson City, Missouri 65101

Lawrence A. Allen, Dean
Collene of Library Science
University of Kentucky
Lexinaton, Kentucky 40506

Edwin P. Beckerman, Director

Free Public Library of Woodbridge
800 Rahway Avenue

Woodbridge, New Jersey 07095

Nancy L. Blundon, Executive Secretary
Pennsylvania Library Association

200 South Craig Street

Pittsburgh, Pennsylvania 15213

Martha Boaz, Dean

School of Library Science
University Park

University of Southern California
1,08 Anaeles, California 90007

varqaret Chisholm, Dean

achor! of Library and Information Services
University of Maryland

Colle -~ Park, Maryland 20742



BEST COPY AVAR.w: :

v ald b, 'oos, Director
Sehoc]l of Library Science
Loursianag State University
Baton Rouge, Louisiana 70803

Bernarl Franckowiak, School Library Supervisor
Wisconsin State Department of Public Instruction
126 Laanadon Street

Madiscon, Wisconsin 53702

Marocaret Knox Goggin, Dean
Graduate School of Librarianship
University of Denver

Denver, Colorado 80210

Howard Hitchens, Director

Association for Educational Communications and Technoloqy
1201 15th Street, N.W.

washington, D.C. 20036

Kathleen Molz
700 7th Street, S.W.
washington, D.C. 20024

Henry C. Shearouse, Jr., Chief Librarian
Denver Public Library

1357 Broadway

Denver, Colorado 80203

Joshua Smith, Executive Director
American Society for Information Science
1155 16th Street, N.W., Suite 210
Washinaton, D.C. 20036

Elizabath Stone, Chairman
Department of Library Science
Cathrlic University of America
Washinaton, D.C. 20017

Pega's sSullivan, Director

nDffice of Library Personnel Resources
hAmeri~an Library Association

3¢ ras: Huron Street

Chi-aago, lllinois 60611



Rod swartz, beputy Director

Hat iona ]l Cormission on Libraries and Information Science
1717 F Street, N.W., Suite 601

Washinaton, D.C. 20036

MAlphonse F. Trezza, Director
Il1linois State Library
Centennial Buildinag
Springfield, Illinois 62706

ponald P. Ely, Director (LTI Evaluator/Facilitator)
Center for the Study of Information and Education
Syracuse University

Syracuse, New York 13210

USOF Representatives

Dick Hays, Acting Director Elizabeth Hughey
tivision of Library Programs Paul Janaske

Arthur Kirschenbaum
Frank Stevens, Program Director Mary Helen Mahar

Library Education and Postsecondary
Resources Unit
Division of Library Programs

LTI Staff

Harold Goldstein, Director

porothy J. Anderson, Program Coordinator
Bené L. Durant, Field Coordinator

Brooke E. Sheldon, Training Director

Leadership Training Institute, Florida State University
(washington office) 201 "Eye" Street, S.W.

Room V-742

washingteon, D.C. 20024

phone: 202/554-1238
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Fvaluation c¢f the
Leadscship Training Institute
Florida State University
school of Library Science

1973-197"

TiE PURPOSES AND PARAMETERS OF THE EVALUATION
Evaluation - a judgment of merit...frequently
irvolving the synthesis of various measurements,
eritical ineidents, subjective impressions, and
other kinds of evidence weighed in th: process
of carefully appraising Ithe effects of an
educational experience.

Good's dictionary contains thirty derivatives of "evaluation.”
Perhaps this is an indication of its ambiguity among professionals who
use the term in so many ways; or perhaps it is a sign of maturity in
that specialized refinements of the term are now possible. In any
case, for the Leadership Training Institute (LTI), evaluation has a
special significance.

One of the major emphases during the 1972-73 year was on evaluation,

with several seminars on the topic held for directors. The LTI

publication, Planning and Evaluating Library Training Programs has

become a "best seller" in the profession. Early this year, LTI spon-
sored a training session for evaluators of the library institutes and
once againlreaffirmed a deep concern for evaluation. With this strong
emphasis on evaluation it appeared to be incumbant upon LTI to
demonstrate the best example of the process.

The. key word is process. The concept being advanced by the LTI
sta€f has been process (or formative) evaluation - the year-long

monitoring of an institute's program by an evaluator who would identify

1 Carter V. Good (ed.) Dictionary of Fducation. (New York: McGraw-Hill,
1973) p. 220.




potential barriers and remain alert to unanticipated ones. The
objctive of this type of evaluation is to predict defoct:s in Jrr o=
dural desian and ity implementation and to maintain a record ot events
and activities in relation to the decision making process.

The ¢nphasis on process does not deny the importance of sunmative
evaluation — that assessment which takes.place at the end of a
program and usually provides a discrepancy analysis hetween intended
and actual outcomes.

The LTI evaluator served as both a process and summative
evaluator during the year. For the process component, assistance was
given to the LTI staff in planning and running four major conferences
and seminars and assistance with several other less formal sessions.
In this role the process work was completed and assessed by the LTI
staff during the planning and operation of the programs. The LTI
staff made judgments regarding the evaluator's contribution at that
time. This aspect of the evaluator's activity, therefore, cannot be
included in this report.

This report is the compilation of the summnative components of the
evaluation — the discrepancy analysis between intended and actual
cutcomes. It attempts to review all the activities and effects of the
program in relation to the goals in the original propesal which was the
basis of funding.

It is fair to ask, "How can an evaluator who has been so close to
and part of the process, be an unbiased evaluator?” The honest answer

is that he can't be, but he can take every precaution to insure minimum
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bias. In this case, familiarity with the program a.sisted in ashiing
the "right" questions and identifying the people who would be mest
likely to provide the "best" answers. Evaluative evidence was elicited
directly from individuals for whom various program clements were
designed. Quantitative tallies are universally accepted as valid
indicators of success or failure. And, finally, the professional
reputation cf an evaluator rests on performance. Obvious bias and
gross misintorpretations of data would be judged as malpractice. 1In
this case, the. evaluator has very little vested interest in the outcome
of the LTI. His professional identity is with another field and has
no future aspirations to enter the library field. With these caveats,
the evaluation proceeds.

One other component of the process is product evaluation. Since
LTI was involved in the production and distribution of products, this

clement was added to the effort.

AUDIENCE

This report is written primarily for the LTI staff. For them it
is an outsider's view of how well the program functioned after another
year of operation. It is, in one sense, a continuation of last year's
evaluation since some of last year's objectives were attained during
the current year. Through an intermedjary individuals who participated
in the various LTI programs can express the benefits and frustrations
without being personal. After a year's effort, the staff deserves an

indication of how well they have done. The evaluation also serves as a



guide for next yecar's effort. Those procedures which have worked well
could be used ajain; those which did not make it can be dropped. The
I'I'T staff is the audience for this report.

A seccondary audience is the staff of the Division of Library
Programs/USOE, particularly those involved in the wvarious aspects of
library training. For them this report presents an assessment of the
return for capital invested. It is an accounting of stewardship, a
justification for an expenditure of funds, and an indicaticn of
professional productivity.

There may be other selected audiences for parts of the report -
of ficerc and executives of professional associations, deans and
faculties of library and information science schools, and other bureaus

and branches within USOE.

PROGRAM
A detailed description of the entire LTI program is provided in
the Annual ﬁéport. However, for purposes of evaluation, the LTI
activities are clustered into six major areas:

Consultation and Dissemination
Microworkshops

Product Development and Distribution
Professional Seminars

Site Visits

Technical Services

Each of these areas was treated in the evaluation process.



ACTIVITIES OF THE EVALUATOR

An initial meeting was held with the LTI staff on Docemberx 11, L9713
to discuss the evaluator's role during the current year. FExpectations
of staff were expressed; the evaluator's recommendations were received;
and agreements were reached. The design was submitted to the Director
and subseguently approved. In essence, the evaluator agreed to actively
participate in the formative {or process) activities, especially in
relation to the seminars and to prepare a summative report, which would
include a review of products.

The evaluator served as the major resource person for a workshop
for institute evaluators held in Denver on Cctober 4 and 5. He assisted
in the planning and implementation of seminars for professional library
association executives in washington, D.C. on November 29 and 30 and
for library educators and library administrators in washington, D.C.
on April 29 and 30. During those seminars he served as a "facilitator”
and "“summarizer."

The cvaluator attended the meeting of institute directors in
Washington, D.C. on August 1 and 2 and meetings sponsored by LTI in
Chicago at ALA's Midwinter meeting and in New York at the ALA convention.
He was in touch with the LTI staff by telephone or in person at least
twice a month during the year.

He viewed all the products developed by LTI but gave special
emphasis to the ComPAC kit. He designed a field test plan for ComPAC
and carried out extensive procedures during the year. He also prepared

the documents for a developmental copyright on ComPAC.




SUMMATIVE EVALUATION DESIGN
The design of this report follows a basic discrepancy analysis —
a comparison of intended and actual outcomes using the original goal
statements as the basis for judgment. Data was gathered from the
following sources:

l. Review of materials, newsletters and reports sent
to directors from the LTI office;

2. Responses to questionnaires sent td'all directors
of year long institutes;

3. Responses to questionnaires sent to participants in
all seminars;

4. Peview of site visit and microworkshop reports;

5. Review of letters received regarding products,
site visits, microworkshops and other activities;

6. Conversations with institute directors at ALA meetings;
7. Individual interviews with each staff member; and

8. Review of responses and observations regarding the
use of ComPAC.

All of these data were used as the basis for the judgments which

follow.

EVALUATION
The goal statements as submit®ed in the 1973-1974 proposal (dated
Match 19, 1973) are used as the basis for the evaluation.

l. To complete the assessment of Title IIb programs with all reports

edited and available through ERIC.

Evaluation: One hundred fifty reports of library institutes

covering the period 1968-1972 were completed by June 30, 1974.




Thoy were subnitted to ERIC for inclusion in the system. rhe
goal was achieved.

To prepare and disseminate short reports and/or multi-media training

packages compiled after analysis of the Title 17b files and other

pertinent sources, and to use such material in a variety of

training activities.

Evaluation: The most visible evidence of accomplishment in regard

to this goal is the appearance of four sound filmstrips: Building

Bridges to the Future, A New Direction for Libraries, Go People in

the Go Colleges and Helping People Cope. ("Bridges" was actually

released during 1972-73, but began to be distributed during 1973-74.)
Whether or not these media stemmed from the substance of Title IIb
institutes is questionable. And whether or not these matarials are
being used "in a variety of training activitins® is not certain.

The fact is that multi-media training packages were developed and
distributed but the recency of the distribqtion prevents the
presentation nf information regarding their use. LTI files contain
grateful letters from library training personnel who say that they
will use the media in the future. The technical evaluation of the
products is found in another section of this report.

The ComPAC kit should also be mentioned in relation to this goal
even though it is discussed in some detail later on. The development
of the kit began last year in response to apparent field needs for
something to assist in improving communication skills of librarians.

As of the ¢nd of April (when field testing ended) 25 kits were sent



to individuals at their request. Questionnaires were sent to 22
persons. since three kits were on deposit at locations where no
immediate use was intended (ALA, FSU and USOE). Six people diad
not respond. Of the remaining 16 responses, use was indicated as

follows:

7 -~ previewed only

4 - aid not preview or use
4 - used with non-institute audiences
1 - used with an institute audience

If the goal was to use multi-media training packages in a variety
of training activities, it would have to be reported that this
purpose was accomplished only minimally. It is true that the kit
was not available until Januarxy, 1974 and that previews often lead
to use. The fulfillment of this goal will have to wait still
another year for better judgment.

To assist the Bureau (Division) in the implementation of new

service strategies for the librarv and media profession based on

new program directions with limited or no federal assistance.

Evaluation: While "new service strategies” ard "new program

directions" are not spelled out, they can be extrapolated from

the agendas of the two seminars held for professional association
executives (Washington, D.C., November 29 and 30) and for library
educators and library administrators (wWashington, D.C., April 29
and 30). The first seminar addressed itself to new initiatives in

continuing education by professional associations. Eighty-three




percent of those responding to the questionaaire agreed that the
fo!lowing objective had been “somawhat" achieved: “"Isolate common
privrities for the future and beqin to develop continuing channels
of communication.® The second seminar considered new relationships
between two major sectors of the library -community. Half the
respondents felt that the following objective had been "somewhat"
achieved and half felt that it had been attained “to a great extent."
"1o describe and delineate potential patterns of interaction between
library administrators and library educators which will ac.-- slish
their joint goals." The significant fact emerqging from thes.. weetings
was that "new service strategies" and "new program directions” were
creatively discussed without a single mention of federal support
being neces:iry to accomplish the new goals. This LTI coal was
partially achieved.

To provide improved technical assistance through greater emphasis on

site visits/microworkshops conducted by LTI staff teams.

Evaluation: Site visits and microworkshops were coasistently

mentioned by project directors as one of the most useful LTI
services. Site visits were well-received during the previous
year, but they were perceived as being even more beneficial this
year. This goal was achieved - and with distinction! Wvhen
directors were asked to mention only two activities which should
be continued with limited funds, site vigits were mentioned most
frequently (six out of 14 responses) and microworkshops somewhat

less (three out of 14, but only ten respondents had experienced
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them). These two brogram elements were mentioned four times
(combined) in response to the guestion regarding LTI's strongest
contribution.

The decision to share the site visit reports probably
enhanced the utility of this activity and lessened the feeling
that these were evaluative inspection tours. Specjal mention
should be made of Ms. Bené Durant whose name was mentioned often
and in glowing terms.

The staff was not in complete accord regarding the value of
site visits and microworkshops. In response to relative value of
all LTI activities, site visits registered 2.3 on a scale of S
and microworkshops 5 on the same scale.

To organize and structure meetings related to coordination of

national training/involvement of the library profession in

establishment of priorities/strategies.

Evaluation: The two seminars held in Washington, D.C. for library

association executives and library educators and administrators are
directly related to this goal. The meetings were held, for the
general purpose indicated in the goal statement — so the goal

has been attained.

But the role of an evaluator is to discover how well the goal
was achieved and the input it has had. Seven of the nine people
queried responded to a questionnaire sent to them eight months
after the November seminar. Five indicated that the seminar did

make a difference in their work as library association executives.
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In regard to the objectives for that meeting, there was an
exceptionally hiuh agreement on the degree to which cach was

achiieved,  Some ot the free response statemants express a cautioug

l. Share information on current concerns, activities, and
research.

X XXXXXX
Not at All Somewhat To a Large Extent Completely

2. Isolate common priorities for the future and begin to
develop continuing channels of communication.

XXXXXX X
Not at All Somewhat To a Large Extent Completely

3. Draft policy action statements for consideration and
implementation by association memberships.

XX XXXX X
Not at all Somewhat To a Larg2 Extent Completely

approval of the sessions:

"I feel that I -.) aware of opportunities and needs which had gone
unnoticed. My real concern was that we needed another session for
putting on paper some of the really good ideas expressed in group
discussions."

"It added strength to all of our arguments for scrutiny of our
budgetary process so that continuing education has higher priority
in budgeting."

"The absence of other national association representatives dampened
my enthusiasm. I did not relate to the problems of the regional

groups."




“It alerted me to a common heed among professionals uverywhexe

tfor 'continuing education' and — more important — to a desirc
for cuch input...; I feel that we were being ‘used'.... (by E.

Stone)"

The evaluator's notes on the meeting indicate that the
participants were active, responded fully, were action oriented and
expressed good feelings about the topic, ~ ~ meeting and the
planning. Having Elizabeth Stone and Ruth Patrick there was a
positive step toward coordination of continuing education efforts.
The appearance of Dick Hayes, Frank Stevens and Robert Klassen was
a vote of confidence. The ALA presence through Peggy Sullivan
and Eileen Cook was important.

As for outcomes of the meeting, new and improved communication
links among associations and between LTI and the associations were
established. Common concerns were identified and some priorities
developed. Knowledge of the Catholic University study pointed up
the need for coordination of continuing education activities.

The April seminar considered the role of library educators and
administrators. Six of the nine persons queried responded to the
questionnaire which was sent three months after the seminar. All
resbondents indicated that their attendance made a difference in
their work. There was some dispersion of the perceived attainmenrt

of objectives as seen in the following tally:
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1. To describe the separate and joint responsibilities of
library administrators and educators in facilitating/
implementing non-traditional as well as familiar approaches
to continuing education.

. XX XXX X
Not at All Somewhat To a Large Extent Completely

2. To describe and delineate potential patterns of interaction
between library administrators and library educators which
will accomplish their joint goals.

XX XXX X
Not at All Somewhat To a Large Extent Completely

Free response comments reflect the general attitude of the
respondents:

"It was refreshing to see that inservice education is important to
a wide range of library educators and administrators. It was also
frustrating not to be able to move more quickly on CLENE."

"It helped because the dialogue improved my understanding of what
library educators perceive tn be their role in continuing education.”
"Many points were made that chould be fullowed up by the profession
and in individual settings. In my opinion, there should be several
meetings of this sort, on the s:me topic, with plans for speciftic
implementation of the recommendations which are made. Otherwise
the meeting is exploratory without follow-up."

To sponsor regional library meetings (at least three) for library

school deans based on a model SE meeting scheduled for May, 1973

in which new-training methodologies will be examined including

certain technigues develqggd,ig.Title ITb institutes.

Evaluation: This goal was not achieved. The only attempt to reach
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library school Jdeans was through the April seminar. Apparently
other qoals became more important as the year progressed and this
one was neylected.

7. To issue a bi-nonthly dissemination report to all funded institute

staffs and other key members of the profession to provide an

informal exchange of ideas and information, and to give greater

visibility to the Institute programs.

Evaluation: Strictly interpreted, the objective was not achieved

since only two newsletters (Etcetera) were issued — in December
and March. Broadly interpreted the means (a newsletter) should not

be assessed but rather the ends ~ an_informal exchange of jdeas.

From this viewpoint the goal was achieved with distinction. The
dissemination program was a strong component of the LTI effort.

From the questionnaire sent to 9 of the directors (year long
institutes), 6 responded, 1l did not; one was on vacation and one
was returned with no forwarding address. All 6 acknowledged receipt
of the newsletter but only 5 indicated that it "provided information
not easily available elgewhere; © said it "contained some useful,
some irrelevant information,” and 5 said "if it didn't come, I
wouldn't miss it."

The telephone was apparently one of the major means of
communication/dissemination. The 14 directors received from 0 to 20
calls from LTI, an average of 5 calls to each director. The directors
called LTI from O to 15 times, an average of 4.5 calls from the

directors. Elevendirectors reported that their "question was answered
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e by and aceurately” and two said that the responsge was “some
'l but not complete.” No one felt that the calls we;e "a wastue
ot time,"

As far as impact of dissemination activities qoes, the directors
reported on a scale of "1" (directly useful; a valuable contribution
to "4" (not useful) LTI received a “score of 2.5 (between "some help"
and "marginal®).

On the same scale the more personal activities of correspondence
and consulting received a 1.5 and a 1.75 respectively. Further
checks on the value of dissemination activities showed a strong
vote of confidence. When asked to mention only two LTI activities
which ought to be continued in light of budget limitations,
"consultation" was mentioned five times and "dissemination" twice.
These items came up again with significant frequency in the item
related to LTI's “strongest contribution."

In sun, dissemination was handled well on a personal basis —
almost a custom information service to directors.

The LTI staff placed consultation in the middle of the five
activities they were asked to order in terms of their value. Yet,
when asked what they would like the world to know about LTI that
no evaluation would shcw, each staff person pointed out the relation-
ship established, the people helped, the individuals who were put
in touch with others, and the fact that “we cared" and "we tried.”
This has been a highly personal effort which has paid off and

dem: astrates the need for this type of service on a permanent basis.
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He To cvonduct at least one meeting of directors/staff either on

regional or national levels focusing on a management approach to

problum-solving as related to exprossed concerns of staff/students

during on-site visits.

Evaluation: A meeting for directors and/or key staff members was

held in washington, D.C. on August 1-2, 1973. The meeting was
designed with an emphasis on management and with other inputs
(evaluation and preparation of visuwalized reports) which had
apparently been determined from site visits. The synthesis of the
evaluative comments were interpreted (by the LTI staff) and the
most useful activities were the exchange of ideas with other
participants and consultants, observing and participating in the
needs assessing and problem solving process with the LTI team,

and learning evaluation concepts. The media presentation was
considered to be least useful.

From the 16 director respondents, four did not go; but four
of the ten who did indicated that they gained information directly
relevant to the institute and 8 said that the meeting was of
some help but could have been better. The value of the meeting
on the 1-4 scale was "2" = "some help - more useful than not."
However, the director's meeting, along with site visits, was the
most frequently mentioned activity for continuation.

The goal was achicved reasonably well.

One significant event which was not directly tied to any cf the

goal statements was the training session held for the evaluators of
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the institutes in Denver on October 4 and 5. Fourteen evaluators
met with the ITI staff for two days in an attempt to bring about
some conisistency and improvement in the evaluation process. §ix
of the nine evaluators contacted responded to a questionnaire.
The results are as follows:

1. Duvelopment of, and general agreement on, guidelines for
consistent evaluation of short and long term labrary institutes.

X XXXX X :
Not at All Somewhat To a Large Extent Completely

2. Increased understanding of the role of the institute
evaluator in providing useful information to institutes,
the profession, and to the Office of Education in the
1973-74 reports (as compared with 1972-73 reports).

X XXXX X
Not at All Somewhat ‘o a Large Extent Completely

3. Evaluators who attend this meeting will be active in process
cvaluation of current institutes.

X XXX XX
Not at All Soniewhat To a Large Extent Completely

Four of the five respondents said this session did make a
difference in their work as evaluators. Apparenily word and action
reached the directors. Three of them indicated this activity ought
to be continued even though funds are limited and several mentioned
the value of the experience as it affected this program. This

evidently was a fairly successful activity.

IMPACT
Hlas LTI made any differeace? To whom? In what way? If LTI was not

there, would it be missed? What is the effect the dollar investment had
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on the profession? These questions — and others like them — haunt
the funding agency, the recipient and, yes, the evaluator.

The hard data is difficult to obtain. What is gathered is bettor
called "indicators" than "evidence." Like most educational activities,
the payoff comes over a period of years, not months. Immediate reaction
can be given by participants who respond to questions but impact cannot
be assigned from a recent experience. The impact question, asked of all
directors and seminar participants, was "Has this LTI - sponsored
piogram made a difference in your pregram this year?" Ten of the
sixteen directors thought that it had; nine of the eleven seminar
participants who responded said that it had. Many individuals wrote
brief narratives attempting to describe why they had answered as they
did.

The evaluator would like to take a long step back, using the
available data and adding the perceptions of an observer of the LTI
scene for almost two years to make several subjective statements about

the impact of LTI. A

Impact on the profession

One of the major long range goals of LTI is to improve the education
of librarians. The diract help given to the institutes is a positive,
if limited, step in the direction of improvement.

The distribution of products is a highly visible way to contribute
to much needed resources for professional education. The materials are

generally of high quality and offer a potential contribution in the form
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of case studies of successful programs in a variety of settings.

The growing network of people and resources which has been developed
by LTI over a two year puriod makes it a primary broker of information
about training. The personal attention and acknowledged assistance is
evidence of some impact.

The lcadership seminars have attracted key people to discuss issues
and new directions in library education. Individuals attending those
seminars felt that their participation made a difference in their work.

Certainly the LTI name (along with Florida State University and the
pivision of Library Programs/USOE) is much more visible and understood
by more members of the profession than ever before.

Impact on the profession? Yes, in small ways with clusters of
professionals but no major and significant changes in the profession
have been lanched as a result of LTI's effort. But then, two years is a
brief time to make any impact. The ship to impact has been launched,

but it has yet to dock at a major port.

Impact on the Division of Library Programs

The Division probably has one of the best training support units in
the USOE. LTI has helped more institutes improve various aspects of
their programs than any other vehicle for training support.

For a relatively small investment LTI has helped to maintain a USOE
presence in major associations (ALA, AECT) and in library schools
throughout the nation. Through meetings sponsored at professional

conventions (e.g., REFORMA at ALA) and through distribution of the sound
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filmstrips many professionals feel that the Division "cares" and that
they have tangible evidence of support.

The staff of the training section in the Division is probably
in closer touch with its directors than any other traiming unit in

USOE bhecause of LTI's liaiscn role.

PRODUCT EVALUATION
The very nature of product planning, producing, and distributing
makes it impossible to release products within a given fiscal year.
Several of the products which were begun lagst year were distributed

this year: Planning and Evaluating Library Training Programs; the

sound filmstrip, Building Bridges to the Future; and the ComPAC kit.

Planning and Evaluating Library Training Programs was evaluated

last year in its draft form. The only additional comment which seems
necesssary is to acknowledge .the attractive "package" — the .des:lgn and
format for the publication. It is attractive in appearance, well-designed,
typographically clean and consistent and easy to use. It apparently

has met with favor in the profession since the initial printing was
exhausted several months after it came off the press.

Building Bridges... was evaluated last year. It was sent to key

people in the profession without charge and now is available for $8 from
AECT.,

The ComPAC kit was a long time in coming == and announced availability

but no delivery caused some frustration among those who wished to use it.

The first complete kit was displayed at the ALA Midwinter mecting in
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sLanuary. As the evaluator and the LTI staff discussed the potential
Wies of the ComPac kit, it was determined that no field testing of the
mat erials had over been accomplished with the audience for which it
was designed. It was produced by knowledgeable people, with help from
participants in one institute, and the input of the LTI staff. It
contained a variety of useful elements kut no one really kneq how well
it would "work" because it had never been used by the defined audience.
The LTI staff and evaluator agree to conduct a six month field test of
ComPAC to determine what worked (and what didn't) and vhy. The basic
plan was for the evaluator (1) to design an instrument to assess the
leader's perceptions of each medium and the kit as a whole; (2) to
des' Jn an instrument to assess the participant's perception of ecach
medium; (3) to observe ComPAC in use at one or more sites; and (4) to
use ComPAC with an audience for which the program is designed.

The instruments were designed and reviewed with the LTI staff before
they were distributed. (Copies are in the appendix.) The ComPAC
Analysis Profile was sent to each of the 22 individuals who received
the kit between February 4, 1974 and April 10, 1974. Wwith the Profile
were copies of the Student Evaluation of ComPAC Materials with
instructions for use of both instruments. A postage-paid self-addressed
envelpe was enclosed for return of all materials.

Sixteen persons responded and six did not. Of the sixteen

respondents, the use pattern was:

previewed only

did not preview or use

used with non-institute audiences
used with institute audience

E - |
[

[
]

16
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The ewvaluation strategy was to review individual items within the
Lit tirst and then to synthesize the individual reports for an overall
et imate ot results. The analysis of the data which follows considerxs
cach item separately, the total package, the context of use and
recommendation,

Media. CumPAC contains a 16mm film, a slide/tape presentation, a
videotape, a set of transparencies and a manual. Each item was evaluated
by lead2rs and by participants. The judgments which follow are based on
the responses of the seven groups who previewed the kit and the five
groups wvho used it. Participant data was available only from four of
the five user groups. In general, the ~valuations of the leaders,
whether previcwers or users, are more favorable than those of the
participants.

The 16mm film, TRANSACTION, was uniformly rated higher than all
the other modia. It was characterized as "interesting,” “important”
and "well-presented." Several commaents reported "an abrupt ending,®
"more examples needed" anda "librarian stereotypes strengthened
unnecessarily.” It was rated as technically excellent. Several
individuals requestéd separate distribution of the film.

The slide/tape INTP0DUCTION TO TRANSACTIONAL ANALYSIS did not fare
o well. The technical inadequacies of the production prevented sub-
stantive impact. While the content was thought to be adequate, except
for more examples, the bulk of the comments had to do with technical
annoyances, e.9., the overuse and inappropriateness of the "2001 theme,"

the annoyance of the woman's voice, th2 lack of coordination between
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sonnd ard visials, the alrupt transitions from sequ:tice to sequonc.:,

:

thie amateur cnlity of the production, the difficulty of coordinating
picturs and toand by a screipt (no "advance" signal or silent pulse),
poor eliting and conflict of verbal messages on the screen and in the
narration. Wwith all these negative comments regarding technical
natters, thore was almost nothing negative about the content. It was
viewed as an interesting and important presentation which was generaliy
gooud.

The videotape was unsatisfactory. It was termed "a disaster" and

"poor quality as an instructional device" by those who used it. About
half the users and previewers did not view or use it, presumably because
of the lack of equipment. Those who did see it felt that it was
technically noor, contrived and inappropriate. No positive statements
wore nade regarding the tape. One person said it ought to be redone.
The manu:l came in for severe criticisms as well. It was generally
charazterized as “poorly organized" and several persons called for
pagination. ¥hile the content per se was not criticized, the lack of
coherent instructions regarding its use was noted by several users. One
vner commentod that "it scemed that several persons had worked on
various sections of the book which were then put together without
additional exnlanations and essential transitional materials.® Also,
it did not have the professional appearance which other LTI materials
possess. Ditforent type faces were used, crude drawings detracted and
the sum total was a collection of pieces, not a unified format.

The overh-ad transparencias were well-done and useful. No particular
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nention was made of their exceptional quality nor of their inadequacy.
All uiers rated them as “excellent.®

The total package was uneven - sorme media being of exceptional valua

and some almost worthless. The lack of consistency from item to item
is evident. The whole is not greater than the sum of its parts nor
is it equal to the sum of its parts. Some parts are better than others

and it is from this point of departure that the recommendations begin.

Context of Use

In the four situations in which ComPAC was aciually used (a university
library science course, an institute for adult basic education resource
personnel, a group of state library officials and a library staff
development program) the participants ranged from 12 to 52 in number.

A total of 89 persons were involved. Three of the users conducted a

one day program and one used it for about two hours per week over a four
week period. In three of the four groups almost everyone knew everyone
else; one had a group in which a few persons were known to each other.

In three of the groups, a few people could describe transactional analysis
and in one, more than half of the group were familiar with TA. Three

of the leaders had some awareness but ngo specific knowledge of TA; one
knew more than the students and felt able to describe TA with a fair

degree of assurance.

Recormmendations

1. Make the film TRANSACTION available, with a leader's guide, az a

separate product.
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Kkewvise the slide/tape to make a smoother presentation; omit th.
bueginning sequence; use new narrators; zevise the script so that
visuals and verbal are coordinated; and use an "“advance®™ signal

(or silent tone).

Withdraw the videotape. It'contributes little to the content of
the kit Qnd many find difficulty in locating the proper equipment.
The transparencies are fine as is.

The manual should be completely revised. Step-by-step procedures
should be detailed so that relatively inexperienced leaders can use
the materials. It should be a leader's manual with a separate
participants' manual. Pérhaps a third manual (or section in the
leader's manual) should be devoted to the substantive elements of
TA. One thing was particularly clear - knowledge of TA is essential
to conduct a ComPAC session. The media themselves do not carry it.
Perhaps a prerequisite self-test on TA might be available for
potential leaders with "remedial" recommendations for those areas
in which help is needed, e.g., chapters in Berne or Harris. A
mock-up of the revised manual should be tried out with a few people
to determine whether or not it will work.

The ComPAC kit is - good first draft; it now needs to be
refined to be made more directly useful Zor the designed audience
and leaders. It is a good idea to pfovide an abundance of resources
so that leaders can choose those which sait his/her style, but the
cquality needs to be consistent and LTI should know how well each
item can work with the specified audience. This field test offers

useful data upon which to base the next steps.
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OTHER PRODUCTS

Thee cvaluation ot Go Fvople in the Go Cclleges. A Mew Direction tor

Libraries and ¥lping Beople Cope: Making Libraries Work is based on

personal preview of the three sound filmstrips. The lace distribution
did not permit more extonsive tryout use with the audiences for which
they were designed. Early input was provided by the evaluator when the
presentation was in slide form.

Go People... and A New Direction... should both be useful in community

college settings as examples of what learning resource centers ought to
be. Students preparing for librarianship can observe actual case studies
of media centers in action. There is a particularly heavy emphasis on
educational technology which might cause some concern among more
traditional librarians. Bo;h filmstrips are technically good (except

for some of the exterior shots of the Corning Community College in

A New Direction...). The narration is crisp, the pacing is appropriate,

the content is adequate, thephotography is excellent and the audio is
clear.

The distribution to the LTI "network" and library schools is
appropriate and should enhance the image of LTI. These materials are
significant contributions to the audiovisual resources in librarianship.

The filmstrip, Helping People Cope: Making Libraries work is a

latecomer to the LTI catalog of products. It has just been completed
and has not been distributed as yet. The superb technical quality of
both the video and audio componenfs is evident. The important content

is communicated particularly well. The presentation is a bit long, but



27

it is not boring. This filmstrip should find extemnsive vse in library

shols, with library staffs, and with community groups.

CONCLUSIONS AND RECOMMENDATIONS

Conclusions

1.

3.

5.

10.

Most ol the LTI goals for 1973-74 were achieved to a relatively
high degree.

The goals were sufficiently flexible to permit additional activities
to be performed as needs emerged.

A useful information source for library training now exists in the
ERIC system.

The four sound filmstrips now completed by LTI are technically
excellent and have the potential for making significant contributions
to library training.

The ComPAC kit has been completed and field tested but requires
further revision before its distribution is continued.

Several alternative strategies for the continuing education of
librarians were developed and endorsed by library association
executives, library educators and library administrators.

Site visits and feedback reports continued to be one of the most
useful activities of LTI as perceived by directors.

The workshop for institute evaluators was a successful event which
was perceived as helpful by evaluators and directors alike.
Dissemination of specific information to directors was more effective
by telephone and correspondence than by newsletter.

The directors meeting at the beginning of the fiscal year continues

to be vicwed by the directors as a necessary event.
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L. 11 o an increasingly visible organization in the profession atd
Voo enasn an information clearinghouse in regard to education
amd training ot librarians.

l£. An extensive network of professionals in library education has
been built through contact with institutes, library educators
(including many deans of accredited library schools), library
administrators and association executives.

13. The experience of the staff over a two year period makes them
valued assets who possess an extensive amount of information
not available elsewhere.

14. There is a very positive affect toward LTI and itg staff by all
who have come in contact with it (and, hence, to its funding
source - the library training unit of the Division of Library
Programs) .

15. LTI has had some impact on the profession, but it is necessarily
limited. This impact is on the ascendancy but has not reached

its zenith.

A Summary of Conclusions

Last year's conclusions stated that 1972-73 was "...a year of
transition, clarification and new direction."” The current year was one
of complete independence from past ties (and, to some extent, from
dominance by the Division); a year in Q;ich roles were understood by
almost everyone who associated with LTI; and a period of new proétam
assertions which paid off. There were fewer false starts, less checking

with the funding source to be sure every step was appropriate and more
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If only the goals were achieved, LTI would have been a good investment.
Rut. much more was attained. As an adjunct to tho.traininq unit of the
Division, it served as a support service to current funded ingtitutes,
to past funded institutes, to individuals preparing proposals for new
institutes And to library educators and other personrel who were not
cven associated with institute programs. LTI became a recognized
national resource center for library education.

The relationships between the LTI staff and the directezs were, for
the most part, warm and cordial. Directors expressed this relationship
as "excellent,” " a dynamic professional relationship," "extremely
helpful,” and “cooperative and very essential." There were some
reservations: "ambivalent,” “quite‘far removed,"” and “pleasant but not
especial'y productive” were expressions of the relationship by thfee
directors.

After assessing goals, impact, products and other accomplishments,
it is fair to say this year, as it was said last year, "the whole is greater

than the sum of its parts.”

Recommendations

1. Reassess goals for 1974-75 to be sure they are important and realistic.
Use the evaluations from 1972-73 and 1973-74 as guidelines.

2. Promote the availability of library training information now in ERIC.

3. Conduct a follow-up evaluation on the use of the sound filmstrips

distributed.
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7.

10.

11.

12.

13.

14.

15.

16.
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Perform a needs analysis and an audience specification before
producing more sound filmstrips. Use data from "3" as inputs.
Revise the ComPAC manual.

Consider revision of the slide/tape An Introduction to Trxans-
actional Analysis.

Omit the videotape from the ComPAC kit.

Do not promote ComPAC until the revised manual is available.
Announce availability of the film, TRANSACTION. Prepare a
leader's guide to accompany it.

Consider follow-up of seminars held this year as evidence of good
faith in the process and to gain some utility from the outputs

of the seminars.

Continue site visits with reports to directors.

Provide for assistance to institute evaluators through national

or regional workshops, perhaps associated with a director's
meeting.

Continue to keep in close contact with all directors of institutgs.
Don't worry about infreguency of a newsletter.

Hold a director's meeting. There seems to be no substitute for
this. It could be configured regionally or topically, but it needs
to be held. Emphasis on management, communication and evaluation
still is paramount.

Maintain an active public relations campaign. Keep LTI before ‘the
profession's eyes. |

Formalize the network of professionals by developing a coded mailing

1ist noting special interests and competencies of all individuals.
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18.

19.

20.
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e the staff from the past two years as consultants for planning,
rile vinits, meetings and special projects. This valuable resource
should not be lost.

The training unit of the Division should continue to call attention
to LTI as an information clearinghouse when inquiries for help

come in. '

Attempt at least one new activity which will have substantive impact
on the profession. (e.g., Could some arrangement be made to hold
hearings on the Conant report sponsored by LTI?)

Begin to formulate alternative plans for the continuation of LTI or
an LTI-like agency which may have reduced federal funding - or

none at all. The organization is established and should not be

permittaed to wither.

A FINAL NOTE

All judgments made in this report are the responsibility of the

evaluator. Most statements are data-based, but, at times, have been

interpreted by the evaluator. All of the raw data from questionnaires,

notes, observations, etc. is available from the files of the evaluator.
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Center

for the Stuady of
Information and BEST COPY AVANABLE

Education

May 1, 1974

Dorothy Anderson has informed me that y~m now have a copy of the ComPAC
kit to try out with some of your people. Since the package has not been
completely field tested, I would like to ask you to help me, as evaluator
of the LTI, to assess the strength and weaknesses of this package and to
make recomrendations for improvement. I expect that it will be possible
to make some changes in the materials but not to conpletely redo the
entire kit.

I am enclosing a copy of the "ComPAC Analysis Profile” which I would
like you to complete at the end of your use of the package. The purpose
and directions for use are contained on the profile. It should not take
longer than 10 or 15 minutes to complete this instrument. -

ihe socond itom is the "Student Evaluation of ComPAC Materials”. T am
»mlosing %0 copies of this form in the hope that this will be sufficient.
[t pot, T hope you will be able to duplicate thi necessary additional
copies. This instrument is to be administered to the group after viewing
the slids/tare Introduction to Transactional Analysis; after use of the
film Transaction; and after use of the videotape. The important thing
here is to administer the one page (less than 1 minute) instrument to
obtain immediate reactions from students. There should be no intervening
— activity between the use of the materizl and the administration of the
form.

When you have completed your use of the ComPAC kit, would you please
rotarn the ComPAC Analysis Profile aré all copies of the student eval-
uation form to me in the enclos:d envelopz.

I appreciate your cooperation with me in this ende=avor. oOur joint effort
should help to produce better materials for the use in professional
cducation for librarianship.

Sircerely yours,

nonald P. Ely
Director
Gy /mm
Q s losures

130 Huntington Hall ' Syracuse University | Syracuse, New York 13210
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DIRECTIONS FOR USE

i'url 'USS
The purpose of the ComPAC Analysis Profile is to provide a relatively

standard technique for gathering perceptions of the potential utility of

the materialss in the ComPAC package.

lse

The Profile is divided into five areas, such as goals, content, etc.
"a cach area, statements are prasented concerning that particular aspect
of the ComPAC materials. The evaluator should indicate agreement or dis-
aqyresment with the statement by marking SD (Stiongly Disagree); D (Disagree);
A (Aqree); SA (Strongly Agree). IF THERE IS INSUFFICIENT INFORMATION, THAT
~TATEMFNT SHOULD BE LEFT BLANK.

Please note thn£ space is left between each statement to allow for

wTritroen comments. This is a vital aspect of the Profile. Following the

issessment of each area, the evaluator is asked to indicate a Summary

tating of the materials.

context uf Use

Muos ot use (e.9., name of institution or organization)

ilentit; of group (e.y., institute program, continuing education workshop,

[A3 Wi

*wmke. of participants

wauth o' ComPAC use 1 day
3 days
—_ Other (Describe)




Acquaintance ¢t group: no one knew each other
a few were known to each other
almost everyone knew everyone else by virtue
of membership in a class or organization
long term acquaintance (more than 6 montha)
of almost everyone in group

Previous knowledge of transactional analysis (TA) (e.g., individuals have
read Games People Play or I‘'n OK, You ‘re OK)

no familiarity with TA

a few people could describe the process

more than half the group were familiar with TA
almost everyone knew what it was about

Leader's knowledge of TA:
all new
some awareness, but no specific knowledge
knew more than the students; able to describe
TA with a fair degree of assurance
experienced; participated in previous workshop:
practice TA daily

Adaptations or changes from the suggested format:

Summary Evaluation (Optional)

some pecple prefer to evaluate programs like ComPAC through a narrative
evaluation which permits open-ended responses which are not covered ir a
more structured list of questions, such as those which follow. Feel free
to express your judgments, to list special problems or to describe interes-
~ing "spin-offs” in the space below. You may wish to do this first, wait

“until later, or omit it entirely.
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I. Goals

It is wmporrant to both the instructor and student to understand what
the materials are trying to accomplish. This section asks you to focus
on the goale or objectives of the materials.

Objectives of ComPAC:

- to enable the participants to gain new insight into their role
as commiricators

- to provide a conceptual framework within which to analyze the
communications process

- tc develor skills necessary to improve interpersonal relationships

- to understand the part our past experiences play in our present
and future actions

-t~ develop options for handling the common interactive problems
in *4e library environment
St DOAUA

| IR SRS 1. The woals or objectives of the materials are stated
clearly, without ambiguous meanings.

O 2. The stated goals are appropriate for the intended users.

PR S | 1. The goals address high priority needs in library
education or service.

R S 4. The goals appear to be in line with the goals of our
«lass or program,

- “. The yoals are amenable to some modification by the users
without negatively affecting the use of the materials.

- . .- = L A e T G G G e IR R R A MBS G e TG S e o o @ @ O @ o e d S D e T ED o W o e s

PO s Exncellent

. / / SUMMARY RATING OF GOALS

wiirea vq! comments 1-d/or suggestions fo: improvement.
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II. Zontent

Fac:: of these materials focuses upon a particular concept, arned thus . ontains
sjecitic information ox content about that concept. The scentent of Comda

is concerned with the process of communication using transactional anal e
as a vehicle.

DU 1. The content of the materials is appropriat: &c <ho :cal-

T2 3 4 <. The content is likely tc be regarded as relevart by 'n
instructors and learners who use it,

l 2 3 4 3. The prerequisite knowledge assumed by the content i
appropriate for the intended learners.
1 2 T 4 4. The content is presented with sufficient elar:ty in:
intelligibility.
ooy Excellent
J/ / / / SUMMARY RATING OF CONI'ENT
! 2 3 4 5

W GBS wn R e G e Ee G e G D IR G e T WS G Ee WD ah Gh U B M e e G WD A G e D WD G WD WD S A M A e D D R G A A P WD e WD W R e W e D g B =

Additional comments and/or suggestions for improvement.
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L17. lmplemeniatica

w1t ore e amploment ation of these materials in an
St graal ettt ang,

o A “he:te materials may be useful:

v I. In formal library science academic programs.

-e
13

I vontinuing education programs.

1 ', 10 an indivadual librarian interested in pursuing
the concept on his/her own.

R} 4. In community education efforts.

LANE S BN K BN JNE BN BN DNE NN NN DN RNN BN NN NN NN NN BN JNE NNE BEE JEE BEE JEE I

. 5. Jrientation mater:ials for instructors and learners
are satisfactory.

s . The equipment required is commonly available.

. Materials will likely "fit” into existing curricula,
with minimal chanqes needed in that curricula.

. Materials are relatively simple to use, such that
*heir complexity will be unlikely to prohibit use.

" ‘. Miterials appear to have generalizable or exportable
“haracteristics.

: . “iterials appear %« be better than other similar
¢« X1Sting materials.

. xcellent

JUMMARY RATING OF IMPLEMENTATTON

- - - e P em e N Eh Gnds e Gn o P @n G @ D G G Sk G W ST Ik e I ED e WS E WS G R WO Gk D Gk R G Gk e = B s dh e e G S AL e A

.1t 1.5 . cemmerts 1nd/or suggestions for improvement.
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IV. Pedagogy

You are being asked to rate the teaching and learning value ot these

materaials.
SD D A SA Tnese materials are useful for:
1 2 3 4 1. Accommodating individual learning st:les.
l 2' 3 4 2. Organizing content adequately for students.
1 2 3 4 3. Encouraging learners to pursue additional materials
or ideas.
l1 2 3 4 4. Encouraging learners to relate ComPAC experiences

to their total program,

o
[ 5]
-t
»
w
.

" Helping earners transfer skills or knowledge fi:nn
these materials to actual library practice.

1 2 1 4 6. Promoting aroup proces: and/or interaction sxill:.
Feor Excellent
’ ’ / / SUMMARY RATING OF PLIDAGOCY
/ ']
1 2 3 4 S

- wn e G D D G Gn S an en G5 ID G b G0 ED @b 4D ab EB G aP T T an IS @ o T - o o - -—am

additional comments and/or suggestions.




V. Technical Considerations
The following items relate to the technical quality of the materials.
1. Audio tape (Check the statement which best describes your assessment
of the tape in the slide/tape unit)

Excellent; could understand everything that was said.

Good; could not understand everything, but it would
not reduce effectiveness.

Fair:; sound distortion would cause interference with
learning.

Poor; sound distortion too great to make material useful.

Other;

2. Vvideo tape (Check the statement which best indicates your assessment
of the video portion of these materials)

Excellent. picture was sharp and clear throughout.

Good; some variation in focus but it does not reduce
effectiveness.

Fair; variation in picture qﬁality would cause interfer-
ence with learning.

Poor; picture quality too bad to make materials useful.

Dther:

Not applicable.
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(Che:k the statement which best indicates your assessment of the
tilm, TRANSACTION)

Fxcellent; picture was sharp and clear throughout,.

Good; some variation in focus but it does not reduce
effectiveness,

Fair; variation in picture quality would cause interfer-
ence with learning.

Poor; picture quality tcoo bad to make materials useful.

Other;

Not applicable.




4. Slides (Check the statemeni which best indicates your assessment
of the slides in the slide/tape unit)

Excellent; photography was sharp and aesthetically
pleasing.

Good; most of the images were appropriate and technically
adequate.

Fair; variation in Quality detracts from potential impact.

Poor; photography was unacceptable and would create a
negative attitude in the viewer.

5. Overhead transparencies (Check the statement which best indicates
your assessment of the overhead transparencies)

Excellent; the images are clear and sufficiently large to
be read by all.

Good; almost every detail is well-rendered and clear;
there may be a minor distraction.

Fair; the quality is such that the transparencies would
not contribute much to any presentation.

Poor; the quality is so marginal that use of the trans-
parencies would create negative impact.

6. Printed materials (Check the statement which best indicates your
assesmment of the written materials)

Excellent; the material is well organized, and is
comprehensive.

Good; the materials are not as well organized or compre-
hensive as they could be, but are usable.

Fair; the materials’' organization and clarity might
interfere with maximum learning.

Poor; the materials are not acceptable from a technical
perspective.

7. Total package (Check the statement which best indicates your assess-
ment of this package) e

Excellent; these materials would prcbably teach the
concepts more effectively than any other way.

—__ Good; these materials would probably teach the concepts
as effectively as any other way.




Fair; these materials would probably not teach the concepts
as effectively as some other ways.

Poor) these materials would probably not be effective in
teaching the concepts.

Other:;

Poor Excellent
SUMMARY RATING OF TECHNICAL
/ / / / CONSIDERRATIONS

Mditional comments and/or suggestions.




Review of summaxy ratings:

Poor Excellent
/ / / ___/ Goals
l 2 3 4 S
/ / / ___/ Content
1 2 3 4q S
/ / VA 4 Tnplementation
1l 2 3 4 S
/ _/ / _/ Pedagogy
1 2 3 4 5
/ / / / Technical Considerations
1l 2 3 ) 5

SINGLE SUMMARY RATING OF THESE MATERIALS:

/ / S /
1 2 3 4 5

Recommendations: Based on your summary rating, which of the fcllowing
would you recommend concerning these materials:

Materials should be widely disseminated.
Materials should he disseminated after relatively minor work.

Materials need major revision, but appear to be worth the
investment.

Materials need major revision, but do not appear to be worth
the investment.

Other (specify)
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STUDENT EVALUATION OF COMPAC MATERIALS

Date Material Title

Please circle the most appropriate alternative.
1. This sequence of materials was: 2.

(1) extremely interesting
(2) interesting

(3) somewhat interesting
(4) uninteresting

(5) boring

3. I learned: 4

(1) a great deal
(2) some

(3) not very much
(4) nothing

S. What I learned was: 6.
(1) very important
(2) important

(3) generally unimportant
(4) a waste

7. Please indicate any questions raised by the

Thank vyou.

The material was paced:

(1) much too fast

(2) a little too fast
(3) just right

(4) a little too slow
(5) much too slow

This sequence was:

(1) very clear

(2) clear

(3) slightly confusing
(4) very confusing

Generally, this sequence was:
(1) excellent
(2) goed

(3) fair
(4) poor

sequence.



LTI and You - A Surveyv

The purpose of this questionnair~ is to assess your relation-
ship with the Leadership Training Institute (LTI) during 1973-

1974. Your comments are strictly confidential.

I. About your direct contacts with LTI...
~ Received LTI newsletter (Etcetera)
- How useful was it? (Check one)

° Provided information not easily available
elsewhere

° Contained some useful, some irrelevant in-
formation

© If it didn't come, I wouldn't miss it

- Approximate number of times LTI representative
called you

- Approximate number of times you called LTI

- Value of information received by telephone
(Check one)

© Question answered quickly and accurately
° Some help, but not complete
° A waste of time

a - Value of the director's meeting (and key faculty)
{Check one)

° Information gained directly relevant to
institute

° Some help, but could have been better

Could have spent time more profitably else-
where




GEST COPY AVAILABLE
- Did an LTT ataff member visit vour vear lony
Pt 1ot
- Value of the visit
° Provide.! useful insights and assistance
® Dii not add nor detract from program
© Generally not helpful

Your c~mments on any of the above points:

II. Abcutr the impact of LTI on your program...

l.Listed below are the major activities of LTI during 1972-
1974. After each activity indicate the extent to which the
activity was of direct value to you and your institute accord-
infg to th- following scale:

(1) Directly useful; a valuable contribution

(?) Some help; more useful than not

(3) Marginal; might have been more helpful if...

(4) Not useful

(%) Does not apply

Director's meeting (August 1-3, Washington D.C.)
Site visit, site visit reports

Micro-workshop opportunity (optional)
Dissemination (newsletter)

Correspondence



Consultation (v phone, in persen?
Materials (scund filmstrips, ComPAC)

Training session for evaluators (October U4, 5,
Denver)

III. If LTI's budget were limited, which twe activities ought to
be continued?

- Your comments on any of the above points:

Is there any evidence that LTI has made a difference in
your institute? Please be specific.

IV. Tn summary...

- LTI's stronrest coniribution has been

- LTI's weakest aspect has been

- T~ improve LTI next year, the staff ought to

- My feeling toward LTI and my relationship to the staff

could best be described as




Center

for the Study of st COPY RuAR AmiE

Informationand  ®
Education

I am serving as the external evaluator for the Leadership
Training Institute (LTI) and would like to ask your help
in determining the extent to which the program achieved
several of its objectives during the current fiscal year
(July 1, 1973-June 30, 1974). Your candid response will
be helpful in sharpe .4 the activities of LTI during the
1974-1975 year. It is through your observations that
changes can be brought about where needed.

Your comments will be confidential. At no time will you,
vour institution or program be mentioned by name or infer-
ence. The information gathered through this survey is only
one component of the entire evaluation process.

It should take you only 10-15 minutes to complete the eval-

uation. I hope you will do it now and return it to me in
the enclosed postage paid envelope. Thank Yyou.

Cordially,

Donald P. Ely
Director

DPF: ;cb
enclosures

130 Huntinaton Hall ' Svracuse University | Svracuse New York 13210



Seminat on Evaluation of Library Institutes

Denver - Uctober 4-5, 1973

Three of the objectives of this seminar are listed. Please in-
dicate the extent to which you feel each of these objectives has
teen achieved.

Development of, and general agreement on, guidelines for
consistent evaluation of short and long term library in-
stitutes.

Not at All Somewhat To a Large Extent  Completely

Increased understanding of the role of the institute e-
valuator in providing useful information to institutes,
the profession, and to the Office of Education in the
1973-74 reports (as compared with 1972-73 reports).

Not at All __ Somewhat To a Large Extent Completely

Evaluators who attend this meeting will be active in pro-
cess evaluation of current institutes.

Not at All Somewhat _ To a Large Extent Completely

Finally, did your attendance at the Denver seminar make any dif-
ference in your work as an evaluator?



LTI Seminar

Training tor Library Service in the 70's:
The Role of Library Associations

Washington D.C. - November 29-30, 1974

Three objectives of this seminar are listed. Pleace indicate
the extent to which you feel each of these objectives has been
achieved.

Share information on current concerns, activities, and re-
search.

Not at All Somewhat To a Large Extent Completely

Isolate common priorities for the future and begin to de-
velop continuing channels of communication.

Not at All So..ewhat To a Large Extent Completely

Draft policy action statements for consideration and im-
plementation by association memberships.

Not at All Somewhat To a Large Extent Completely

Finally. did your attendance at the Washington seminar make any
difference in your work as an association executive?



LTI Seminar

Trainingy tor Library Service in the 70's:
The Role of Library Educators and Administrators

Washington D.C. - April 29-30, 1974

Two of the objectives of this seminar are listed. Please in-

dicate the oxtent to which you feel each of these objectives
has been achieved.

1. To describe the separcte and joint responsibilities of 1li-
brary administrators and educators in facilitating/imple-
menting non-traditional as well as fariliar approaches to
continuing education.

Not at AlL _ Somewhat To a Large Extent Completely

2. To describe and delineate potential patterns of interac-
tion between library administrators and library educators
which will acomplish their joint goals.

Not at All Somewhat To a Large Extent Completely

Finally, did your attendance at the Washington seminar make any
difference in your work as a library administrator or educator?



Interview Schedule - LTI staff

Vhat weree the highlights ot the year tor yoa?

What were the frustrations during the year?

How do you perceive the relationships between yourself and
the director, the rest of the ctaff, USOE?

Order the following clusters of activity in terms of their
value to the people being served: site visits; microworkshops;
meetings; products; consultation-digsemination.

How closely did you follow the proposal objectives?

What would you like tha world to know about LTI that no
evaluation would every show?

Regardless of what next year's proposal says, what do you

think ought to be the emphasis of LTI's program?



