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ABSTRACT

The course described here offers computer-based
instruction (CBI) in the history of the Russian literary language. It
is designed to follow an introductory CPI Slavic course. The object
of the course is to introduce graduate students in Russian literature
to the types of changes that language in general, and Russiab
literary language in particular, undergoes in time and to discuss hovw
these changes vary over a large territery. The most important single
limitation of the CBI system is the speed of presentation of the
materials to the student, which prohibits the asking of questions. In
addition, the course material itself presents certain limitations in
that there are historical gaps in infermation availability, making
prograssing difficalt. The CBY portiors of this course were oftered
for the first time to a class of five students during the spring
qguarter of 1973. On the final examination students were tested on:
(1) subjects that had been lectured cn and reimforced by
supplesentary reading; (2) subjects that had been lectured on and
reinforced by CBI material; (3) subjects about which they had only
read; and (4) CBI material not reinforced by lectures. The result:
demponstrated that the material presented in the CBI/lecture
combination was absorbed the best, and generally the performance of
the students was better than in th2 previous class, which had
depended on lectures and reading alore. As a final assessaent, it is
concluded that the CBI material is pedagogically sound. Sample
portions of the prograpmed lessons and tests are provided.
(Author/L6)
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TOWARD A COMPUTER-BASEL JOURSE TN THE HISTORY
OF THE RUSSIAN LITERARY LANGUAGE™
Richard Schupbach

Stanford University

Slevie 212, The History of the Russian Literary Language, is designed
as a sequel to Professor Joseph A. Van Campen's computer-based Slavic 211,
Introduction to Cla Church Slavonic and Barly Russian Texts. Computer-
based instruction (CBI) poriions of 3iavie 212 were offered for the first

time &uring *he spring quarter of 1973.

1. The Students

Four of the five students enrollied in Slavie 212 had completed
Stavic 211 during the previoue Juarter and were thus familiar with CBI.
The fifth had studied 01d Church Slavonic (0OC3) at another institution
and had to familiarize herself with the system during the early part of
_the course. All five students were primarily interested in Russilan
literature; as expected, *hay were simewhat disoriented at first because
the subgject matter of Slavi: &L2 has to 4> more with linguistics than
literature, per se, However, as the student=z progressed, this became

less of a problem.

2. Technical Aspects of Bl

This material is covered in conciderable detail in Van Campen (1973,

ppo 2"‘8} .

lThe research d42z-ribed in this report was supported by the Stanford
University Progresc Funi and Naticral Salonze Foundation Grant NSFGJ-4k43X.
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3. The Clcurse

The nature of the CRBI gsystem employed and the subject matter of
Slavic :1C.place certain limitutions on what can and what cannot be
programmed. Moreover, this year was the instructor's first experience
with CBI and thus, somewhat modest goals were set at the outset. For
these reasons, CBI was, and, for the present at least, must remain
coupled with lectures for the teuching of the history of Russian. How-
ever, as I will show below, the rois of the instructcr . lecturer will
be relatively minor in winter quarter 1974, vhen the re .sed course is
of fered.

The obJect or Slavic 212 is to introduce graduate students in Russian
literature to the types of changes that language in general, and the
Russian literary language in particular, undergoes in time, and to dis-
cuss how these changes vary over a large territory. In order to demon=-
strate this, I deal with the following subject matter:

1. ‘weneral theoretical material on the effect of the passage of
“ime on lusguage;

o Lid kussian (OF), oy winch term iz meant spoken and written
sugeiarn of the tenth and elevensh centuries;

5. The changes undersone by (R a2c a result of internal, evolutionary
processes:

L, The na%ure cf *Le interaction of Ok ard 07S in the formation of
the Fussian literary languacge:

5, Arelyzis of rerrereutative texte from various periods up to and

ineludivnes the severicarnth corftiney,
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Certain of the areas to be covered are readily amenable to program-
ming for CBI. For example, since the teaching program itself was designed
for language instruction, it was most «~tficient in teaching OR. Moreover,
since OCS and OR represent no more than dialects of the same language, X
wae able to draw on the material in Slavic 211 as a basis for instruction
in the morphology of OR. Five such lessons, on the noun, pronoun, adjec-
tive, numeral, and verb, were drawn up (see Appendix I). In eddition to
this material there ig an introductory lesson on the differences between
the OO and OR orthographies. The design of these lessons is straight-
forward end the system is employed, albeit without audio, largely in the
manrer for which ii was designed.

Tn addition to these lessons, two were composed that concern histor-
jeal differences between the OR and OCS phonologles and syllable struc-
ture. Last, three lessons were drawn up that 3eal with evolutilonary
chanre in OR and Medieval Russian. These five were used to test the
efficacy of a lancuage-teaching system for the te2aching of language

history (see Appendix 11).

4, Limitations Intrinsic o the System

One of the major differences bhetween language and historical mate-
~ial ir that the former pemits the use of short description and query
that, in turn, elicit short and completely predictable answers, whereas
in teachine history more extensive lecturing is required, and the answers
to the questions, far from a single predictable word, or perhaps two,
become quite complicated and can be expressed in a variety of ways.

With respeet to description or lecturing, the nost important, single

N
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limitation imposed by the system is the speed of the Model 35 teletype,
i.e., the cpeed of presentation ot ithe material to the student.

At 1C characters per se:ord, exnansive lecturirg must be kept to an
absolute mirimum., As a rule of thunb it was decided that, in order to
maintain the students' attention, no more than six T0-character lines
{less than 30 words) should be pregsented to the student without involving
him dire~ily in the instruction, i.e., wituout asking kim a question.
Note that <hese few words must contain the question asked as well as the
lectiwre macerigl. Within these limits i+t wns found that a substantial
poriion of material on selected topice having to do with evolutionary
change in CR could be successiully prowxranmed. However, material on
the complexities of interaction of 073 with OR and general material on
the nature of lunguange change could not be progrummed due to the speed
ot <he teletypes.

Tre protlem of the students' answers is arnoying, but not crucial.
The teachiny program cannot analyre an anawer:; it can only match it
afsine :Le'strlng of characters that the instrucior has programmed as
bzivg 'correct', 1t for irstance, the answer 40 & gquection happens to
be "iath crontily” wrd the shudent, writes "YITUth century" or “ikth cent.”,
£vts, “he responce iz trestel as wrong., Thus, since all answers must be
predeternmined, heavy reliance on multiple~choice and true-faise responses

iz required.

ve uimitatiorns Intrinsic So the laterial

he limitations imposed by the muterial itself, particularly given

the vounis of the system, ure ir many cases <onsiierarle. irst, the

v,"
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historical record of the language is not complete; not everything of
interest or importance was recorded or otherwise preserved. Thus there
are factual gaps in many erguments, and, most regrettably, similar gaps
are occasionally found in the logic of some historical linguists. In &
normal classroom situestion these factors create only minor problems;
however, in developing material for CP™ they can take on crucial impor-
tance.

In teaching a language using CBI a basic, deductive logic can be
employed that is quite simple, for example:

In grammatical situation X, forms of set Y Ydehave
in a certain Z manner.
Form A ‘belongs to set Y.
Therefore, in situation X, form A behaves in a
Z manner.
Such an argument is convincing, and as we pointed out above, questions
based on it elicit short, predictable answers, €.g.,
Q: In what manner does A behave in situation X?
A: Z.

However when discussing lenguage change, given thet & coiplete
argument cen be found and that vhe logic employed in describing the
change is unflaved, we find that that change normally occurs in such
a way that a given language item will come under & variety of influences
in a given period. Which, if any, of these influences will have a last-
ing effect on the form is often difficult, if at all possible, to predict
a priori., Thus, if we are discussing a given process and wish to follow

its activity over a large number of forms and a considerable expanse of

P
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time, the numocr o examples that wili show the process in itz ‘vure!
form will *end t2 be smell. Yet thi: purity of logic and presentation

17 es~ential cince +he =ztudent ~annot 3top the computer and ask a ques-
+ion  The logic and progrecesion of the explanation must not be merely
cound; it must be inescapable. Note further that while the preset sub-
Ject matter ic lincuistic in nature, our students’ demesne is iiterature.
Thur forcea oat of familiar surroundingsz, they reauire especially clear
exy »ition whiie they ftamiliarize themeelves with linguistic processes
and termindioy.

Cnece a 1o0gicel and sequential thread of an argument is found, lesser
comp<tiny processen can be described as corollaries to it. However, the
time and effort that o i1nto winnowing large amounts of historical infor-
ma* ior i~ consiaerablie (see Appendix ITI}.

The erfect Of all theze limitations, those inurinsic to the system
4% well ar +> the materisl, was to put considerable demande upon the time
S the inctrustor ang Profestor Van Jlampen, without whoze generous help
*he. moverial 10114 no% have beern proepared, urthermsr:, there wers certain
elewerts O *h. course that <imply -ould nor Lo prosrame:d. Nonetheless,

snis sammer [ oexpest vt program the remzining changs: that occurred 1n

see B oTer i vt tharoaea fifteenth cenkuisze).  Mmis represents the
ereates s chare of “hanges iwring the wrathen history of the language.
Fi1o4s. pthecentury Hassian is surprisinely ‘madern in form, at least in
IomLarison with Sentihe.e=ntury OF.

roadaition v shis rew material, 1oam ordanislng ¢ convanient meany
3T precartins tegcs Cor anaglycit on the telotyvpe. With chi¢ new materisl

a2 Pull twiethirds of Jlaci. Z.E wili be compaiter tased, Toe only remaining

-
E.



8
EST Copy AVAIL A ¢
material to be covered independently in the lectures will be the intrica-
cies of the interaction of OCS and OR and general material on the nature
of language change in time and space. The demands put upon the instruc-
tor's time with this arrangement will be minor.

The implementation of the above assumes no changes in the present
system. Given a faster teaching apparatus, most, if not all, of the re-
maining material could be programmed. But this may not be necessary.

The use of comparatively slcw hardware, while limiting the progremming of
certain material, requires a clarity end brevity of exposition and a de-
gree of involvement of the student that is not likely to be achieved where
its existence is not made imperative by circumstances. Moreover, even if
the entire course could be programmed, a certain amount of the instructor's
participation would be required for fielding questions and providing moral

support for the students.

4. Student Reaction

The students' reaction to the programmed materisl and to the course
as a whole has been favorable (see Appendix IV). There were some preliminary
complaints, but by the third week of the quarter, perhaps not coincidentally
after the rains stopped, the students became much more al ease with the
lessons and the system and the material. After they finished the CBI
section of the course, one Z-hour class section was given over to comments
on the programmed instruction. Some very valuable suggesticns were made:
a glossary of all the terminology empler-2zd should be prepared, certain
sections of one or wo lessons could be made more clear, etc. But it

was generally conceded that CBl was very helpful: its degree of
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organization was singled out for praise, as was the fact that the material
could bve gone over, in private, as many times ac¢ the student wished.
Student complaints had to &0 with various subjects: frustration at
dealing with a preprogrammed méchine instead of a presumably more flexible
human being. Occasionally the teletype would type »one line on top of another.
Students were somewhat put out at having to walk all the way over to the
Institute for Ma.hematical Studies in the Social Sciences, particularly
during the rains. While one assumes that the students re=ad the material,
think about it, decide how *0 anawer, ana then type the answer, apparently
this is not always so. The cognitive processes can be short-circuited to
the extent that the visual stimulus of the teletype printoul is answered
not by a thought, but merely by a digital response. In other words, the
answer to the question "What is the locative singular ending of the noun
XXXX¥2" is not "the phoneme/grapheme, Y," but merely "right little finger
to the lower row.” The suggested solution was to include a quiz at the
end of every lessou: this prospect will help maintain the students' full
attention throurhout the lesson. Last, e ratner curious and szomewhat
disturbing circum:tance arose with a+ least two of the studente: rather
than learn the material on the teletyre, they wouvld take @ lesson and
ansver somewha* carelessl)y, without _omplete concentration. The primary
object seemed to be merely to get a printout of the lesson material to be
studied, not as CZBI, but as a text at home. Note, these students performed

as well as the othere on the final examination.
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7. Results of the Final Examination

The results of the final examination (see Appendix V) were encour-
aring.  Neliance on CBI freed me to take up a w.de range of subjects that
T normally would have . ttle or no time for during the nonprogrammed
course. On the rinal examination the students were tested on subjects
that T had lectured on and for which there was suppiemantary reading, on
sutlects about which they had only read, on subjects about which I had
lectured and for which there was additional CBI material, and last, on
SBT material that was not reinforced by lecture material., The stud:mnts
emersed strongest with regard to the lecture/CBI combination; they were
also very strong on the material that was presented as CBI alone. The fact
that they were able to absorb rather involved linguistic arguments that
had beer. presented on the computer =slone was most encouragirg. My overell
view of their performance is that, all things being equal, they learned
more anrd with rreater ease than did last year's class, which depended on
my lectures and the reading alone.

The grades awarded Tor the course were two A's, two A-'s, and one B.

8. Assessment

T was somewhat skeptical of the project when I began. T thought
that by workine diligently and by copiny, imaginatively with every problem,
I might be able to design the course material in such a way that the stu-
dents would not lose anythi. : for having been made the subjects of an
experiment,

The resnlts ex-ceeded these modest expectations. The rigorouc re-

orpanization of the material reauired for the desien of CBI served to
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benefit student and instructor as well. But more importantly, student
evalvations of the course material and the results of the final examination
shoved very clearly that the CRI approach to the matsrial thus far pro-
erammed is pedagogically sound: it may even represent an amprovement over
last year'c lec*ture format.

The limitations intrinsic to the subject matter combined with those
of +he system are such that I &n not envision the programming of the
entire courss and the effective elimination of the instructor. But I
<rnink “hat thie is just as well for a variety of rcasons;

1. (Class meetings with the instructor serve ags an important forum
for zommerts, guestions, and complaints about the CBI.

2. The forced reliance of the system on precomposed answers allows
+he student no excrcice cf creativity:; knowledge comes to be almost a
ronditinnea retiex. It is only in the interchangs of a discussion group
that the material may be cxpanded upon, 4rea ed in an 'organic' manner.

%,  The soope of the BT material is inflexible; what is in the lesson

1

(1]

vhat i to te learned--no more, no less. Nenatheless, the basic, fac-
ua. core of “ne course remains the same from year to year. It is this
material that nas been programned alreaay, or will be finished this sum-
wesr,.  In addi*aon to this, the zxercises drvolviag text analysic should
not reguire change. ‘'The existence of *his bacic corpus and its avail-
abiilty 4o the <tuden% ¢n an on-call basis will serve to drastically
~ut the amount of time rejuired of the insiructor of the course.

Finally, another berus gained from the programming of Cld Church
Silavoric and part of tre Hantory of “he Rucsian Litirary lenguage ig the

entablichment of a ‘ecuras library' that can be consulted by students.

10
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Experience has taught us that, regardless of mode of teaching, students
guickly forget OCS and OR; extensive review is necessary before the Ph.D.
general examinations in this area. CBI in OCS and OR will be available
to these students iargely at their convenience for review. This material
by itself should be an effective preparation for the students in this
areg. We will soon have an opportunity to test this supposition, since
four of our graduate students are preparing to take general examinations
in the near future. All four have requested use of the CBI material in

Slavic 211 and 212 for review.

11
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APPENDIX I ’%/

Sample portions of Iessons 75> and 758,
pronoun and verb morphology, respectively.
Note: The student types the answer, here
provided, in the spaces set off by underline
marks.

755
THE PRONOUN
THE SING ‘
WE HAVE ALREADY NOTED THE DIFFERENCE BETWEEN THE OCS
AND ORUS NOM IST SING PRN. OCS HAS
_A3%
THE ORUS FORM HAS
A, INITIAL ‘A
£, PROTHETIC JOD

.
THE ORUS IST SING PRN IS

~TA3Y
NOTE, IA WAS ALSO COMMON,

IN THE DAT-LOC OF THE 2ND PERS SING AND THE REFLEXTVE
PRN, WHERE OCS HAD ‘€, ORUS HAD 0°,

GIVE THE ORUS FORM OF OCS TEGS
_TOB%_

GIVE THE ORUS DAT-LOC REFLEX PRN
_COBS_

NOTE, THE OCS FORMS ALSO OCCURRED IN ORUS.

IF 0CS HAD ‘E° FOR ORUS ‘0° AS ABOVE AND IF THE OCS
FORM OF THE DAT-LOC OF THE IST PERS SING PRN WAS MbMB,
THEN WE CONCLUDE THAT THE ORUS FORM WAS
MYRS

NOTE, MbHE WAS ALSO COMMON,

ORUS FORMS ARC ATTESTED IN WHICH THE FINAL % OF THE
DAT-LOC OCCURRED ALSO IN THE ACC-GEN, THUS TEBS,
CESS COULD 8E
A, DAT L.OC INST
£, DAT LOC ACC GEN

GIVEN THE ABSENSE OF NASALS IN ORUS, LIST THE

FORMS OF OCS

MA  _MA_

HOWEVER, EVEN THOUGM A IS WRITTEN, THE ORUS V IS
NOT NASAL. IT IS A FRONTED

<A

GIVE THE ORUS FORMS OF OCS
CA _CA_

TA TA_

MINOIR _MBHOIO_

COG0IA _COROIOL

Usys
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LE
Lt
LE

TE

LE
LE
LE
LE
RSY

pEst GOPY RINIABIE

THE PARADIGM OF THE IST AND 2ND SING PRN IS -« FILL IN
THE 2ND PERS

IST PERS 2ND PERS
NOM 1A3%, IA I
ACC MEME, MA _TEGE., _TA_
GEN ME HE _TEGE..
Loc MYHS _TO5 5.
INST MIHOIO -T06010_
DA T MIHS, M4 _TO05 5., ~TW_

THE IST PLUR OCS HAS DATIVE

HAMD_

Zne PERS

ORUS HAS THESE, BUT HMI, BB  RE ALSO POSS,
THUS ORUS Wil CAN BE

A, DAT

Eg DAT ACC

IF ORUS 8% CAM RE DAT AND CC, THEN ALL ITS POSSIBILITIES
ARE
A, DAT ACC

£, NOM DAT ACC

ﬁE-
THE REMAINING FORMS ARE THE SAME IN BOTH DIAL’S.

THEREFORE , THE PARADIGM OF THE IST AND 2ND PERS PLUR
PRN IS ~- FILL IN THE 2ND PERS

IST PERS 2ND PERS
NOM Mbl _RM_
ACC HAC'h, HbI "BACY_, _AMI_
GEN HACY “RACY_.
LOC HACY “BACYH.
INST HAMM _BAMM_
DAT HAMY, HbI —BAMY_, _B%.
THE IST AND 2ND DUAL IS =~ FILL IN THE 2ND PERS
IST PERS 2ND PERS
NOM 8% _BA_
ACC HA “BA_
G-L HAIO BAaTo.
I-D HAMA “BAMA_

THE LESSON CONTINUES
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BEG
14

LR
13
LR
LR
Tk
LK
¢
LR
Tt

LR
LR
LR
LR
RST

13
LR
LE
TE

LR
LR

TE

LR

8
5 Coey gy,

758

THE VERB

THE ORUS AND OCS VERBS ARE SIMILAR. THEY .
HAVE THE SAME TENSES, PARTICIPLES, MOODS, ETC. Byl
AS ELSEWHERE, THERE IS SOME DIFFERENCE 1y TrE FORM
THAT CERTAIN ENDINGS TAKE, WE ALREADY KNOW THAT
Ogg & CORRESPONDS TO ORUS

ON THE PHONOLOGICAL LEVEL OCS A EQUALS ORUS

-L .
HOWEVER, IN THE NOUN AND ADJ, ON THE MORPHOLOGICAL tEvEL
0CS A CAN GIVE ORUS

-Pu
IN THE VERB, MOWEVER, OCS A ALWAYS GIVES ORuS A.

REMEMBER ALSO THE REFLEXES OF ORiGINAL C PLUS JOD.
THUS WHERE OCS HAS BuKAR, ORUS HAS

BU_XOY_,

GIVE TriE ORUS FORM OF 0CS xOXAA

~XOMOY_

MOgWK _ MOuA,,

THE & 3N OCS WUATY REPRESENTS

WHILE IN ORUS WWOYTh 1T REPRESENTS

n—m-

T ADDITION TO THESE CORRESPONDENCES,

I8 THE PRES TENSE -

WHERE OCS HAS =T% XN THE IRD PERS ORUS
HAS =Tb. GIVE THE ORUS FORM OF OCS
HECETY _HECETb.

BUAMTY . BUHAMTH..

HECATY _HECOYTb.

BAAATY _BUAATH.

THE ONLY OTHER ESSENTIAL DIFFERENCE IN THE PRES

IS IN THE DUAL. WHERE OCS HAS SEPARATE 28D AND 2RD
PERS. ORUIS DOES NOT. E.G.. OCS HAS 28D Pfne

BA BEA_ETA,

AND THIRD PERS OHS BEA_ETE.

BUT ORUS HAS THE 2ND PERS FORM 1N BOTH THE 2ND AND
THIRD PERS. TrUS WE HAVE ORUS

BA BE4_ETA_

ONA BEA_ETA_

THE REMAINI NG FORMS ARE TdEL SAME Iy BOTH DIAL ‘s, Trus
THE PRES TENSE BEA- IS

SING
fA3Y BEA_OY.



SR
RST

113

LR
113

LR
TE

LR
LR

TE
LR
LR
LR

Tt
LR

LR
Te

TST
LR

131 BEA_EWM.
OMb BEA_ETp.. oest

DUAL

Bt BEA_EBS.
BA BEA_ETA.
OHA BEA_ETA_

PLUR

Myl BEA_EMM,

Byl SEA_ETEL

Ol BEA_OYTb..

NOTE, THE THIRD SIM AND PLUR ALSO OQCCURRED
LEADING * COULD BE AS ABOVE OR
_OH¥ BEAOY.

HE LEADS® COULD BE AS ABOVE, OR

- LOHD BEAE

GIVEN NO UNFORESEEN DIFFERENCES BETWEEN ORUS AND OCS
OTHER TENSES, OH» BEAE COuLD BE

A, PRES OR IMPERF

EE~PRES OR AORIST

THE IST SING OF AN I-STEM, €.G., MOMATA IS
~0A10,

THIRD PLUR IS

<MOAATH..

THUS WE HAVE

SING

IA3%D MOAIOL
Tl  MOA_ UMl
QHO MOA_WUTL.

DUAL

By MOA.MBS.
BA MOA_MTA_
OH® MOA_WUTA_

PLUR

Myl MOA_MMY.
Bbl MOA_MTEL
OHBI MOAATH.

YHAT DO YOU SUPPOSE THE THIRD SING OF AATKH 1s Iy ORuys?
LAACTL .
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BLK

T VE HAVE ~Tb 1IN THE ATHEMATICS ALSO.

FIN .

Tt HE REMAINING FORMS ARE THE SAME In BOTH DIALS.
CONJUGATE AOATW IN ORUS
SING

LR TA3Y _BAMD.

LR ™1 AACH,_

LR OHO _AACTb.

€ DUAL

LR 8% _OABS_

LR BA —AACTA.

LR OHA _AACTA_

T PLUR

LR Ml LBAMY.

LR BY1 BACTE.

LR CHA _ﬂAﬂATh-

RST .

THE LESSON CONTINUES

ERIC

Aruitoxt provided by Eic:



APPENDIX II

The content of the eleven lessons programmed is:

T51.

752.

T53.

TS4.
755
756.

5T,

758.
759,

760.

761.

Orthography, the differences between the OCS and OR phonologies
and the respective writing systems.

Pleophony, the concept of rising sonority and the difference
between its effect on so-called ‘tort' groups in OR and OCS where
metathesis occurs.

Syllabic synharmonism, the causes of the various 'palatalizations’
and their different effects in OR and OCS.

The noun, OR noun morphology as opposed to that of OCS.
The proncun, OR pronoun morphology as opposed to that of OCS.

The adjective, OR adjectival and participial morphology as opposed
to that of OCS.

The nmumeral, OR numeral morphology ond syntax as opposed to that
of 0OCS.

The verb, OR verb morphology as opposed to that of OCS.

The fall of the ‘'Jjers’, the loss of the reduced vowels and its
erfects upon OR phonology and morphology.

The loss of the dual, the effects of the loss of the
singular/dual/plural grammatical distinction upon OR morphology
and numeral syntax.

Changes in the declension system, the change from a declension
system based on a variety of declension types to a system baged
on grammaticel gender; the rise of the category of animation.
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APPENDIX III

Sample portions of lessons 759 and 760, the
fall of the 'jers’' and the loss of the dual,
respectively. Note the considerable increase
in the amount of narratinon and multiple-choice,
true-~false, ete., questions as opposed to the
material in Iessons 755 and 758 (Appendix I).

RUSTSO
BEG 159 .
TE x: T:E 5@;&1557 OCS TEXTS THE "JERS® OR REDUCED VOWELS
A, CLEARLY DISTINGUISHED
£, LOST IN CERTAIN POSITIONS
SR . .
Tt WHEREAS, IN EARLIEST ORUS 3 AND b WERE RETAINED
EVEN AT WORD-END, £,G., THE M=-N INST SING AND
DAT PLUR ENDED IN A
A, VOWEL
£, CONSONANT
SR <A
TE EVENTUALLY THE JERS FELL IN ORUS AS THEY HAD IN OCS,
THIS HAPPENED IN DIFFERENT ORUS DIAL 'S AT DIFFERENT
TIMES. 1T SEEMS TO HAVE STARTED IN THE SOUTH IN
THE XITH CENT AND TO HAVE SPREAD THROUGHOUT ORUS
BY THE XIIITH CENT,
T OR o , NOT ALL JERS "FELL" OR CFASED YO BE PRN-CD,
SR

-T_ P

112 SOME BECAME FULL V'S,
IF £ ISTO O AS b IS TO % , AND IF STRONG b
GAVE € , THEN STRONG 1 CAVL

SR

L.
T ROLE FOR VOCALIZATION VERSUS LOSS OF THE JERS.
GIVEN A SUCCESSION OF SYLLABLES CONTAINING JERS,
THEN, COUNTING FROM THE RIGHT, EVERY ODD-NUMBERED JER
IS WEAK, FVERY EVEN JER IS STRONG. ANY JER IN A SYLL
PRECEDING A SYLL WITH A FULL V IS WEAK, STRESSED JERS

A'RE STRONG.
TYPE X AFTER FACH WEAK AND C AFTER EACH STRONG JER,
SR 65X Pb._C.Bb.X_HO
LE THIS GIVES _GPEBHO_.
SR CH X_HA
LE THIS GIVES _CHA_.. .
TE WEAK JERS WERE NOT PRN'D, THUS THEY WERE NORMALLY

NOT WRITTEN., HOWEVER, WEAK 3 WAS RETAINED ORTHOGRAPHICALLY

LE THUS CIMP GIVES _COMY_,
LE M6Y GIVES _A06%_
LE AbBY GIVES _AE®Y_, ETC,

TE WEAK b WAS WRITTEN IN CERTAIN POSITIONS, ALWAYS AT WORD-END,




pist cory WAL

LY THUS, AbHb GIVES _AEMB_
LE KdHAIb GIVES KHA3b .
3 WEAK b _WAS RETATNED RETWEEN TWO C°S WHERE THE LEFTMOST
OF THE C°S REMAINED SHARPED,
LE COYObGA GIVES _COYAWBA_
LE BUT AbHE GIVES _AHE_,
e b WAS RETAINED, ALTHOUGH IT WAS WLAK, WHERE IT OCCURRED
BEFORE A V., THUS PRE=FALL  CBUHbLIA BECAME
LR CBUHBIA_
TE NOTE, THE RETENTION OF b IS PARTICUARLY
COMMON AFTER A,
LE THUS KDAOKOALHAKY GIVES -KOAOKOABHAKY,_,
TE ROTH JERS ARE WEAK, I. %, NOT PRMCD, BUY WE RE
; WRITTEN, NONETHELESS.
RS .
{3 THERE ARE EXCEPTIONS TO THE VOCALIZATION RULE, SOME
INVOLVE ANALOGY WITH OTHER FORMS, €,G., AMKA GIVES
LR ACKA,..
€ AND EVENTUALLY TCKA, UKA WITH THE DEVOICING OF ‘D’
BEFORE VOICELESS °S”.
HOWEVER, STRESSED JERS ARE STRONG. THUS, IN THE ACC SING
OF A8%CKA THE STRESS MOVES TO THE IST SytL, CF., BOAA®,
80 °ay,
TE THUS, THE JER IN A1CKOY WAS
A, STRONG
£, WEAK
SR Ao
LE AMCKOY DEVELOPS TO _AOCKOY..,
3 WHEREAS, ASSUMING NO DEVOICING OF THE °“D°, THE DAT SING
LE DEVELOPED YO _ACKS_,
TE WITH EVENTUAL DEVOICING IT DEVELOPED TO
LR ~Ks
TE WITH DEVOICING THE LOC PLUR RECAME
LR _UKAXD .
TE ON THE OTHER HAND, THE PRE-FALL GEN PLUR IS
LR SABCKB
LE WHICH GIVES POST-FALL _R0CKY_.
TE A PARADIGM WITH CHANGING STEMS WOULD NOT DO, SO
THE STEM OF THE ACC SING WAS GENERALIZED FOR THE WHOLE
PARADIGM.,
LIKEWISE, THE PLACE NAME CMOABHLCKY SHOULD HAVE GIVEN
LR _CMOARECKD_
1t BUT IT TOOK I1TS STEM FROM THE OBLIQUE CASE~FORMS, I.f.,
THE DAT SING WAS CMOABHLCKOY WHICH GAVE
LR _CMONEHCKOY..
TE WHICH SERVED AS THE MODEL FOR THE EVENTUAL NOM SING, I.€.,

LR SCMOAEHCKY |
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RST

TE “GIVEN THAT MRUS AEPXATL IS FROM ORUS ABPMATM AND
S/OXA FROM GAYXA , WE CAN CONCLUDE TMAT JERS
IN SO-CALLED ‘THPT° GROUPS WERE
A, ALWAYS STRONG
£, COULD RE STRONG OR WEAK
SR AL
LE THuS, WHILE THPr1 GIVES _TOPT3_,
T¢ THE GEN SING DEVELOPS PROPERLY TO
LR _TOPFA_
TE AS OPPOSED TO THE GEN SING OF CBHY WHICH GIVES
LR _CHA_ . ‘ )
e THUS, THE JER IN “JER PLUS LIQUID" OR VICE-VERSA IS STRONG
AS OPPOSED TO CIHR, CWHA WHERE THE JER IS WEAK IN THE GEN,
GIVE THE POST-FALL FORM OF THE FOLLOWING
LR TAPFOBATH _TOPFOBATU_
LR NsPBY _NEPBL_
LR BHPXD _BEPXB_
LR CAb3A —_CAE3A.
LR BLAKY  _BOAKD.
LR BAIKA _BOAKA.
RST .
Tt THE FALL OF JERS HAD SEVERAL MAJOR, LONG=-REACHING
EFFECTS ON THE HISTORY OF THE LANGUAGE,
PRI-FALL ASCH CONSISTS OF MOW MANY SYLLABLES?
SR 2.
Te 175 POST-FALL FORM HAS HOW MANY SYLLABLES?
SR R
TE THAT SYLLABLE IS OPEN OR CLOSED, O OR W?
SR _u_
Tt ASSUMING THAT THE FALL DID NOT ALTER THE PITCH
OF THE C°S, THEN A HAS HIGM OR LOW PITCH,
G OR A?
SR N
TE € HAS HIGH OR LOVW PITCH, 4 OR A7
SR A
1t THOS, POST-FALL ASCY
A, CONFORMS T0
€, VIOLATES
SYLLABIC SYNHARMONISM
SR b
1€ POST-FALL AEChY CONSISTS OF ONE
A, OPEN
g: CLOSED SYLLABLE
SR -
TE TRE LAW OF OPEN SYLLABLES AND SYLLABIC SYNHARMONISM CEASE
70 BE ACTIVE WITH THE FALL OF THE JERS IN ORUS, I.C.,
By THE END OF THE
A, XIIT G,
€, XIV C.
SR P
RST .
TE THUS, XIV-CENT ORUS PHONOLOGY IS RADICALLY DIFFERENT FROM

THAT OF THE XTH CENT AND STRIKINGLY SIMILAR TO THAT OF
MRUS, SINCE AMONGC OTHER THINGS, PHONETIC SHARPENING
BECAME PHONEMIC.
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$tG 78S

TE IN XITH CENT ORUS AND OCS THE DUAL WAS ALREADY STARTING TO
WEAKEN, SPORADIC MISTAKES BEGIN TO APPEAR IN THE PRDNDLK.
OTHER DUM. FORMS WERE WRITTEN PROPERLY AT THAT TIME, M
£.G., B% HEGECHHAIA HAOBBKA IECTA,

WHERE THERE 1€ A MISTAKE IN THE WORD %\
LR By N
TE WHICH SHOULD BE '
LR ~BA_
TE AS THE USAGE OF THE DUAL BECAME MORE RESTRICTED

ITS FUNCTION WAS PREEMPTED BY THE

A, SING

£, PLUR
SR E..
¢ WHILE THE DUAL IS ACTIVE, THE MAJOR DISTINCTIONS WITHIN

THE CATEGORY OF NUMBER ARE THREC-FOLD ‘ONE", “TWO®,
§°§EET"“" TWO®, WHICH, VITH THE LOSS OF THE DUAL, WILL
BECOM
A, ONE®, 'MORE THAN ONE®
€, ‘ONE®,’ °ALL
SR

A
TE 1,E., SING-PLUR.
CERTA!N NOUNS, BY VIRTUE OF THEIR MEANING, TEND YO OCCUR
MORE OFTEN IN "ONE NUMBER THAN OTHERS,
OF THME FOLLOWING FORMS, WHICH IS MOSY LIKELY YO OCCUR
IN DISCOURSE?
A, SING POTY 'HORN', OF AN ANIMAL
E DUAL POTA
0, PLUR PO3N
SR

....E...
TE BECAUSE THE HORNS OF AN ANIMAL TEND TO COME IN PAIRS,
SAME QUESTION
A, HEGO ' HEAVEN®
€, HEBECH
0, HEBECA
SR

A
TE SAME QUESTION
A, OBbUA ' SHEEP*
E, OBbin
0, OBbBUS
SR O
TE IN GENERAL THE DUAL WILL HAVE OCCURRED MOST COMMONLY
WITH PATRED OBJECTS, AS IT WEAKENS, WE CAN EXPECT
IT 70 BE USED LESS AND LESS IN GENERAL AND LESS
AND LESS CORRECTLY WITH
A, MHESC, OBbU
E. POTY
SR

Tt THUS THE FORM OF “HORN®, “EYE®, “SHOULDER',
ETC., MOST F REQUENTLY ASSOCIATED Wit TKHE !'ONCEPT ‘MORE THAN




SR
TE

SR
TE

SR
TE

RST
TE

LR
TE
LR
TE

SR
TE
LR
TE
LR
TE

LR
TE
LR
TE
SR
TE

SR
TE

ONE® BECOMES BEST COPY, AVAILABLE

A, THE DUAL
€, THE PLUR
-A-

[ ]

AS THE DUAL 1S TAKEN OVER SEMANTICALLY BY THE PLUR,

THE GRAMMATICAL DISTINCTION BETWEEN DUAL AND PLUR BECOMES
BLURRED, SINCE THEY BOTH DESIGNATE °“MORE THAN ONE ", AND
WITH PAIRED OBJECTS BECOMES OBLITERATED, THIS CAN LEAD TO
A, REINSTITUTION OF THE DUAL NUMBER
£, USE OF THE DUAL FOR THE PLUR WITH PAIRED OBJECTS

-En
JUNGING FROM MRUS T[AA3A°, POFA°, €T AL,, THE DUAL ENDING
THAT SPREAD IS THE MASC
A, NOM=ACC

£, GEN-LOC

0, DAT-INST

-
NOTE, THAT THIS IS NOT THE CASE IN ALL SLAVIC LNGS, IN
SERBO~CROATIAN THE DAT-INST ENDING SPREAD,

THE SPREAD OF THE MASC DUAL N-A ENDING WAS REINFORCED BY THE
FOLLOWI NG

IN THE MARD FEM'S THE GEN SING WAS IN
Y o

THE NOM PLUR WAS

MOWEVER, THERE WAS A DIFFERENCE IN THESE ENDINGS WITH
WORDS LIKE BORA, XEHA.

A, STRESS

£, PHONETIC SHARPENING

"'A"‘ »

TN THE SOFT FEM’S THE GEN SING WAS

.“ﬁ-

THE NOM PLUR WAS

*w b

HOWEVER, WITH WORDS SUCH AS SEMAIA THERE WAS, AGAIN,
A DIFFERENCE IN STRESS,
IN THE 2-FOLD HARD NEUTS THE GEN SING YAS IN

A

THE "NOM PLUR WAS

-J-

THE SOFT NEUT 'S HAD GEN SING, NOM PLUR

-_IA_
BUT TN WORDS SUCH AS CEAO, NOAE, ET AL, THERE WAS
A DIFFERENCE IN STRESS, CEAA°, CE“AA, NO°ATA, NOATA
T ORF, THE SAME IS TRUE OF HARD MASC'S

P
THIS GEN SING AND NOM PLUR ARE THE SAME EXCEPT FOR STRESS



LR
TE
LR
113

LR
Tt

SR
TE

SR

e;dmﬂ°“NM““£
8

WITH CERTAIN FEM AND NEUT NOUNS, BUT NOT FOR HARD MASC'S
BECAUSE HARD MASC GEN SING IS IN

-.A -
BUT THE NOM PLUR IS IN

‘.w -
HOWEVER, THE NOM-ACC DUAL ENDING OF HARD MASC’S IS A
STRESSED

.-A‘ .
THUS, IF THAT SAME NOUN HAD AN UNSTRESSED GEN SING
ENDING, THE SPREAD OF THE N-A DUAL WOULD CAUSE IT TO CORRE SPOND
T0 THE ENDING~-STRESS SHIFT OF THME OTHER DECL~1YPES, I.C,,
GEN SING AND NOM PLUR DIFFER ONLY IN
A, STRESS
£, HARD VERSUS SHARPED FINAL C

gA- .
THUS, OLD DUAL N-A STRESSED A SPREAD TO NON-PATRED OBJECTS,
LIKE FOPOAY, RUT ONLY WHERE THE GEN SING IS UNSTRESSED
NOTE, EXCEPTIONS ARE RARE, E.G,

A, PYKABA
E, FAA3A
-A-
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‘ﬁsx Lectures
These four questions pertain to your own interest and Answer
participation in the course: (Make no response

if you feel the
question is

inappropriate)

1. Did you enjoy this course?

(1) Much more than (2) More than (3) Average (&) Less than ¢ )

average average average

2. Was the course presented at the appropriate intellectual level

for you?

(1) Too difficult (2) Appropriate (3) Too easy (2)
3, How hard did you work in this course?

(1) Extremely hard (2) Hard (3) Average (4) Not very hard ( 1 )
4. Do you feel that the materia' presented was worth learning?

(1) Definitely (2) VYes (3) Maybe (4) No (1)
Rate the lectures on the following:
5. Were clear and well organized:

(1V Outstanding (2) Good (3) Fair (4) Floor (39
¢. Were intellectually stimulating:

(1% Outstanding (2) Good (3) Fair (4) Poor (2)
7. v womparison with all other lecturers you have had at Stanford, how

would vou rate this !lecturcr?

(1) Outstanding (2) Good (3) Fair (&) Poor (2 )
Rate the gourse assigmments' (P4rers, problem-sets, readings)
8. Were they valuable in their own right?

{1) Outstanding (2} Good (3) Fair (4) Poor (1)
9, Were cthey well integrated with the lectures?

(1) Outstanding (2) Good (3) Fair (4) Poor (1)

Skhviec 212
Pleqse identify:

Course Department and Number

Schuobach

Instructor's Name




Lectures \i-
R N

\\
N
These four questions pertain to your own interest and is& Answer
participation in the course: ¢ (Make no response

if you feei the
question is

inappropriate)

1. Did you enjoy this course?

(1) Much more than (2) More than (3) Average (4) less than ( é;)

averago average average

2. Was the course presented at the appropriate intellectual level

for you? *

(1) Too difficult (2) Appropriate (3) Too easy (‘33)
3. How hard did you work in this course? [

(1) Extremely hard (2) Hard (3) Average (4) Not very hard (C)
4. Do you feel that the material prescnted was worth learning?

(1) Definitely (2) Yes (3) Mavbe (4) No ( °Z)

Rate the lectures on the following:

5, Were clear and well organized:
(1) Outstanding (2) Good (3) Fair (4) Poor

6. Were intellectually stimulating:
(1) Outstanding (2) Cood (3) Fair (&) Poor ()

7. In comparison with all other lecturers you have had at Stanford, how
would you rate this lecturer?

(1) Outstanding (2) Good (3) Fair (4) Poor

Rate the course assignments: (Papers, problem-sets, readings)

8. Were they valuable in their own right?
(1) Outstanding (2) Good (3) Fair (4) Poor ( Q?)

9. Were they well integrated with the lectures?

. (1) Outstanding (2) Good (3) Fair (4) Poor

- Y]
A . _’L
Course Department and Number

Dok Seluphach

Instructor's

Please identify:




Lectures 'EST COW AVMLABLE

These four questions pertain to your own interest and fasuec
participation in the course: (Make no r;woe:.

if you feot the
question if

inappropriate)

{. Did you enjoy this course?

(1) Much more than (2) More than (3) Average (4) less than (3)

average average average :

2. Was the course presented at the appropriate intellectual level

for yout AW fegpiams, 1)

{1) Too difficult (2) Anpropriate (3) Too easy .
3. tow hard did you work in this course? /

/1) Extremely hard (2) Hard {3} Averagc (4) Not very hard (7
4. Do you feel! that the material presented was worth learning?

(1Y Definitely (2) Yes (3} Maybe (&) Ne¢ ( ' *
Rate the jectures on the following:
5. Were clear and well organized:

(1) Outstanding (2) Good (3) Fair (4 Poor R
3. Were intellectually stimulating:

(1) Outstanding (2) Good (3) Fair (4) Poor ()
7. in comparison with all other lecturers you have had at Stanford, how

~ould you rate this lecturer?

(1) Outstanding (2) Good (3) Fair (4) Poor (2)
Rate the course assignments: _(Papers, problem-sots, readings)
8. Were they valuable in their own right?

(1) vutstanding (2) Good (3) Fair (4) Poor ( G&)
9. Were they well integrated with the lectures?

(13 Outstanding (2) Good (3) Fair (4} Poor Lotrres ﬂﬁeJ; ¢ )

Aeesloggeir Gl
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Lectures « QQ?‘ N“
e
These four questions pertain to your own interest and S Answer
participation in the coursc: (Make no response

if you feel the
question is

inappropriate)
1. Did you enjoy this course?
(1) Mueck more than (2) More than (3) Average (4) Less than (2 )
average average average j’
2. Was the course presented at the appropriate intellectual level
for you!? *
(1) Too difficult (2) Appropriate (3) Too easy (%)
3. How hard did you work in this course?
(1) Extremely hard (2) Hard (3) Average (4) Not very hard (2>
*—
4. Do you feel that the material presented was worth learning?
(1) Definitely (2) Yes (3) Mavbe (4) No (1)
Rate the lectures on the following:
5. Were clear and well organized:
(1) Outstanding (2) Cood {3) Fair {(4)» Poor ( Z-)
6. Were intellectually stimulating:
(1) Outstanding (2) Good (3) Fair (4) Poor 1)

7. In comparison with all other lecturers you have had at Stanford, how
would you rate this lecturer?

(1) Outstanding (2) Good (3) Fair (4) Poor (%)
Rate the course assignments: (Papers, problem-sets, readings)
8. Were they valuable in their own right?

(1) Outstanding (2) Good (3) Fair (4) Poor (2)

9. Were they well integrated with the leclures?
(1) Outstanding (2) Good (3) Fair (4) Poor

”~N
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Instructor's Name
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These four questions pertain t> vour own interest and Answer

participation in the course: (Make no response

if you feel the
question ir

inappropriate)

1. Did you enjoy this course?

(1) Much more than (2) llore than (3) Average (4) Less than (Eg)

average average average

2. Was the course presented at the approPriatc intcllectual level

for you?

(1) Too difficult (2) Appropriate (3) Too easy (Z2.)
3. How hard did you work in this coursc?

(1) Extremely hard (2) Hard (3} Average (4) Not very hard (21')
4. Do you feel that the material prescnted was worth learning?

(1) Definitely (2) Yes (3) Maybe (&) No (1)
Rate the lecturces on the following:
5. Were clear and well organized:

(1) Outstanding (2) Good (3) Fair (4) Poor (35 )
6. Were intellectually stimulating:

(1) Outstanding (2) Good (3) Fair (4) Poor ( :L)

7. In comparison with all other lecturers you have had at Stanford, how
would you rate this lecturer?

(1) Outstanding (2) Good (3) Fair (4) Poor (ZL)

Rate the course assignments: (Papers, problem-sets, readings)

8. Were they valuable in their own right?

(1) Outstanding (2) Good (3) Fair (4) Poor f:}‘)
9. Were they well integrated with the lectures?
(1) Outstanding (2) Good (3) Fair (&) Poor (:5)_”

H.sotry of Russian Language
Course Department and Number

oh
Instructor's ﬁame

Please identify:
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g oy N

Pinal Examination

2 nour:
Briefly describe Henniug Anderson's theory of the acquisition of
language by ono geuneration from another.

(choice of oue) Material from Lovin, Y2 nour:

1.

2.

3.

Sketch the rolationship of tpe "Xelopollr asd/cr " KaRmengpoKnit
Z3RK" to Church Slavonic during the Muscovito period. Give
the historical roasons for the nature of thair interaction.

WEat argumonts dees Levin bring Forth &gainat the notion that
the Russiau literary language is higstorically, natively Russian?

Discuss the typos and degrees of assimijation of the various
types of Old Chruch Slavonisms by the Pussiang in the Kievan
period. Give exumples.

Answer two of the following, Y2 hour gnchs

1.

2,

3.

s,

e

Discuss the ratura of the inteoractios ol 110 o0-y jo~ and
jestoms. What majox phonologicnal and mornhological events
and/or processes played a rolo in thoir .interaction?

What is the rolationship oi metiathesis au¢ ploophony to the
principle of "rising gsonority"? Give oexanplows.

what coused tho palatalization of sousonants, and how did it
becomo phonemic in East Slavic?

Skeoteh the major phunological and mophiclogical differonces
batween OCS and Old Russian.

Indicate those forme in the following »assage vhich are
historically (in Fform, if not ITaect) 014 Church Slavonisms,.
Comment on tha mixvure of mative Bast Siavic forms with the
latter. Identify the passago according to epoch, genre, and
style.

I posmes Mope npeg Fpodoke:
Rax 5 SaRMAOLEY  BOREM,
Beryigs Gyproii wepegom

¢ swbosnn deus K ee noras!
Rak 8 Me1aT TOTa ¢ poInast
RocayTner Miamx nor vetasn!
Her, utrgorgn cpegs RLLIENX Aseit
Runaygeil sayajoern soeit
e Mesas © TARRM MYSeRLEM
JoGaars yera MIatux Apsit,
Han poSH IMIAMERRLIX DT,
Beb nepen, BOIREE TOMICHLOMN,
fi~1, pororia nopus cTpneTeil
Tak #e Tep3ay Ay Moeit!
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Aruitoxt provided by Eic:
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Final Examination o

(One hour)

* a body

Slavic
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) Transiate the following passage. Identify it as to
period and genre., Comment on the underlined forms. .

I3 en e npe-
MOHa OLICTH RAMCHLE N ieTh, awhiata npeseditha, gyt uanyuut
aKLi K})OIHNH-‘. BLCNOTTRULE © BROvepa 11O daNoth covtesrbvb, it itpe-
Grrernh sa 7 ik, Co e npospie we Ha eipo, tHocests Go Gumn
yeoBIUID MHOLLL 51 HANCCTHRE BOFANMNS Ha Pyeuckyio seamto, ctt 6o
awBiia Oh akum Kposaie, HPOSUCTEKHRIL Kpomit RPoaTLe. B cn ixe

ppoesena OMETH ULTIIRG BBCPLKRCED B .'li'ru.\t‘u.’.“(‘om e UhTaiig Bid-

poSTOROINIR pl:‘(_l()ﬂﬂm‘ wh Henoth, crome HolepeBRAXOMD NUTE ot (S 111
B MKk BBepromia ll. " ROY. astiteTh GO CHL NIl ey Cparnit
yroge ¥, mHoro neash kT epasa i,

of water

1 to watch

2 members, characters
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166

162

168

169

170

17

172
173

174

175

176

177

178
179
180

181
182
183

188
185
186

187
188
189

190

191
192

192

194
195
196
197
198

199
200

201
202
203
204
205
206
207
208
209
210
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