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Ihese materials are the result ot a Title H grant, Preject Secondary English, Teaching I:’m,;li.\h
to the Dradiantaged Student. made to Region Voschool districts, (‘Ilcmﬁ:ﬂxétcrﬁcld.
Farticld. Kershaw. Lancaster. and York No. 4 (Fort Mill). Project was in operation from
June 1970 through May 197301t was coordinated by the Region V Fducational Services Center,
Lancaster. South Carolina. Mr, Arthur Gott. Superintendent. Winnsboro, South Caroling
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Lae rath

INTRODUCTION

Students chosen for Project Secondary English classes have been primarily those students
achicving at least two grade levels below grade placement and those who might be successtul
in g student-centered instructional setting. These students bave generally never been successful
W school and often display low levels of reading achievement. They express a dislike for
Enghsh and cannot write or speak standard English although they are v@ry exprossive in their
own dialects. They do not tollow directions or listen efficiently, and usually they have not
buoen well received in school. They are often described as rowdy . uncooperative, lively,
mterrupting. questiomg, quickly -bored, biding time; job holders, black, and male. These students ©
sometimes feel they are the dumb’™ group. They often find it ditficult to adjust to work in
an mfornal cliss organization, just as they found it impossible to work in a traditional sutmg :
Fhey display o need for structured activities in which objectives are clear, students’ work is
cimphusized. and activities are varied vet related. They show an interest in the different ways
of Tearning English but need seassurance that they are indeed still gaining the skills of English
they e heard about all their school lives.

In order to meet the needs ot this student group, project teachers feel that their task
has been 1o assist these students to learn to think and communicate with others through
fanguage. To them, the Study of language (which includes literature and composition as well

<as reading skills) had as its purpose helping students to become better readers, writers, speakers,

and thinkers. And Lnguage’s the primary vehicle tor auomph\hmg. these aims. On language
more than almost anything che depends not only the acquisition of knowledge and skills, but
also the stadents’ influence m “his own region or social group and his mobility in the face of
new opportunitics.

" Project teachers helieve that language arts study should be integrated rather than fragmented
m the curriculum and their goal is planning class instruction around this principle. They believe
that Enghish should be humanely taught trom a concern for the interests, learning styles, and
ahilities of students sad that a teacher’s own style, mtcrcsts. and personality must enter into and
siape the curniculum, too,

Fhey tfurthier believ® that a class size ot 285 enables English teachers to cope more cltcdl\cly
with their instructional programs. Having access to a wide range of classroom materials,

Sudiosvisual egquipment (tape recorders. record players, overbead projectors, and film projectors)

is particularly essential to_teachers of low achieving, disadvantaged students. Also, students
should be involved in English in various ways: total class involvement, mdividual projects.
discussions. individualized or group instruction, dmmatlu books, and the non-book media:
new spapers, inovies, TV, magazipes, and games.

Ihe English teacher must have the necessary competencies to carry out such a student-
centered language program: thcrclurc the importance of continging in-service training
cannot be nnimized. . .

The ultimate purpose ot these English programs is to foster successtul lainguage experiences=——
which, m turn. may improve students’ self’ concepts. To accomplish this purpose, teachers of
low achieving students must understand  the eftect a syndrome of failure has on students,
mnust attempt to inspirda higher level of achievement, must diagnose learning disabilities and
strengths, must be able to design meaningful English curriculums. must have a renertory of
methods and materials, and must acceept the different caltures and realities of their students,

- -



These materials, A Clichwaork English, are based onh project teachers’ experiences with
fow adhiteving, disadvantaged students in grades 7-12 over the past three years. Muny of the
teachnimg ideas were gleaned trom other people: if possible, credit has been given to the source.
Many protessional and teaching materials are mentioned in the hope that other interested
tg,u‘hcn may become aware of them dand use ;hcm. )

~ Project teachers have appreciated the support of their school districts in this endeavor.
School districts have provided appropriate materials tor this student group and have given
teachers released tme during the past three years to attend insservice sessions, Teachers
themiselves haye attended two summer school sessions to enhance their competencies.

Project teachers have summed up therr reactions toProject Secondary English by saying
that this has been a program for disadvantaged teachers as well as disadvantaged students:
atid that perhaps the grandest part of it all has been the sharing of teaching successes and
Lulures with other members of this very special group. ’
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‘ .
READING SKILLS
A ]
fntrostuction. _ .
Fre bosw-acioeving disadvantaged student otten bas problems m readimg. bomealiy
teachers place tess crphusts on the shalis of reading m the secondin school, Untgl the last
few vears, codleges have not requred that Boglsh majors tahe traming an the teaching of
redine . and oven now, Hos requirement s imnted o one course i namy states, In planning
wer the msetvice component of this project, it was tedt that special emphasis was needed in
fearning abong studens readmg abibitaes and materabs and techmgues appropriate manstracthion.
X :
- v - . . . .
Project teachers hehiese that 1t s dittcult tor many teachers toancorporate the teachnig
. ot teadinzg mto then Eaghsiy classes. Phere are many reasons tor tis difticulty s whatever the
' poasotts, ftowever. it the tieeds of this student group are o be dealt with adequately, English
oo fns st J\\ lup tns competence S huul dmmh mmt .|lsn support lhur dlnrls h\
cppivang et and mesenviee traimng . S B
On o teachers deonde that reading istiuction mist have some priority. they otten fecl
'-\ worwncimed by anadded responsiality - Project teachers nlhr these suggestions to the teacher
| wooow onders Twhen and how do sou do adl these things?
| l Enhst the ad of other. more ;nl\lc students to help.
)
! . .
i . . .
2 Budd yvour readmy activities gradually, perhaps starting with reading activibies Y
one dav g week or one chass per week, START SLOW. o
.
3 Start wath two stslents working together. then move o three or four later,
4 Fake one mnovation gt g tme with only _one s,
o . .
: Be prepared tor these techmgues not o work at arst. Recognize that there are .
MLny fesons Tor tns, b nany s cases students e not accastomad to working in
roups and hove to learn to work this way.
" Stich with commeronl materntds ot tiest and do not (rv to make your own, it any
propared motetads are avanleble
-« L
o . . -
I tcachar cannot parchase reading matenials tor cach student tand this is often true),
i hd hJ R
. - pProject teachers saggest sepatating worhbooks and punching holes to suit notebook
size into the daterent reading shillsosections, Student® may then remove the section
ecded tor that v 's worh winde others use othier sections, Tias as approprate Lor
mdvrdiabized stiaction but naot tor group anstiuction unless maluple notebooks
) st avatbable '
s ) -
e Koop student group tolders Gotoa daree candboard box e tile folders
) lr\ o nined weab nesses that students bave i common. Muncograph a series of
Ctanelos m two calatins cqual m number o cach diiss size. Wite name ol students
s e the catnet s o recbangles Use sheets torecond obsernvations. progress, and
remimdars Abon] remedial Liclp students need
] 1
. in | \.;u-d"g-nn sbudonts to be ottended at workane onocading shalls Occasionally .
3 worlddy mronps will ~how ottease. i graders and lower age groups respond well to
* tecdime et b o s earad s bons bonc expeticneed fess rosentiment tiom
stodents about teadime insttoction Tos dittacatt o gnve bianket advice on how to
prepare oo 2roup ot older stadents tor what they mght consider elementary activities
-
A
Q '
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Sometimes, candor about their reading achicvement or an explanation of the
immediate value of reading instruction is necessary. If this approach is rejected by

4 student, it s probably a pood idea .fm; the teacher to forget reading instruction
tor a while and move to more sophisticated activities. Teachoers must always
rememher that it is difticult for an older student to admit that he cannot read

as well as others '

Remember that some students have reached as high o reading level as they can and
that you should not expect additional improvement. If student 1Q and other scores
A veTy low, spend your time and student’s with those activities he can do.

Be aware that low-achieving, disadvantaged students often experience more obstacles
to learning than other student groups. Student problems aftect what students do or
don’t do in school in performance. interest, agd ajtituglo. ' : ;

Remember (!xut it crucial to consider stuJem inter-\ts and abilities when selecting

“Feading materials, ' .

- o - ’ : : )
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READING SKILLS SECTION o -

Diagnosis of Student Reading Problems .

Project \unnd.:ry English teachyers suggest the followving \lgp\ tor teaching r;.ulmn
shills in the English classroom: "

Ao Check vision and hearing off, students who appeir to have problems in these areas.

B. Check reading scores from students’ permanent records.

¢ Tl with-teachers who taught students the prévinm yaar. it this is possible,

D, \dminism a general reading ‘test such as the

or the Stantord l)mbhmm Re.n\lmg Test. .
L]

.. : *
bo Make a folder Inr each student beipg wurl\cd wnh lﬁ thls nianner, _l_‘qr_l_l_l to ;_cm‘n'l.

T

mmrm.nmn off is mdudu Sk ., ®
e M . -
l Admunister t‘mc or ntore of the following word lists: - : . .
\, I Kucera K rances Word List (S F1) ' : : :
N 2w thyon Word List (needs to be updated) (See i _‘h : i
R B'@ 20 Worgd List
~ 4. hm.mt Word 'Lls( ‘

While administering lhg\c lists 10 a student. teacher can plan wnrk for the other membe r
of the class to do independently: for example, puzzles, pdpcrh.u.ks or sone other
assignment. Aides. it available, or student helpers can administer ghese word lisis 1o hclp
the tL'JLhLl'_
G, Read through “Methods for Teaching Word Recognition” to become familiar watlf
lhc varibus approaches which can be used to teach word recognition (Sev G,
4 Uswa short comprehension test to administer to students. Kaleideose ope (Field -
EFnterprisest offers a Placement Inventory in p.uluy.s of 40 on grades 2-9 levels
Hm can be déne an a class period. : L

s

I Graded paragraphs with mmprchensmn questions can h.. used. (See 1h
Graded Selections For Intormal Reading Diagnosis, Grades 1 through 3 and
Grades 4 through 6, Nila Banton Smith, New York University Press. 196%,

s helptul here,

K]

Calitornia Test of Basic Shafls Rcmlnng



Teaqher

Schoc:

A

READING DIAGNOSIS SHEET

D ~ Difficulty recognized

P .~ Pupil progressing

" N~ No longer has difficuity

by pupils in the reading pmgrmi. Following
. This may be done at intervals of several months.

Grade

27.

st
7/
1. Word-by-word reading
2. Incorrect phrasing
3 Poor pronunciation’
4. Omissions |
5. Repetitions
6. Inversions or reversals
7. l?r'gnions ' ‘ g
8. Substitutions ) | g
9, Basié sight words not known ;
10. Sight vocabulary not up to grade level C
" Guesses at wordsI 7 | ¢
12, Consonant sounds not known
13. Vowel sounds not known
18, Blends, digraphs o diphthongs not known
15. Lacks desi.rable structural a.nalysis
16. lJnable 0 use context clues g
17 ‘ Fails t0 comﬁM y E %
18. Unaided recall scanty- é '.‘.'_é §
[J - U &
i‘:ﬂs. Response poorly organized A a
20. Low rate of speed o
-21. High rate at expense of accmacy g
22 Voicing-tip mo;remem g
23. Inability to skim § .
24, Inability to adjust reading rate to difficulty of material
25. Written recal_l limiﬁdby :pellmg ability = g g
26. Undeveloped dictionery skill - _ § g 5
. °r 2
Inability to locaie information

The items listed above }ewemt the most common difficulties enconntured

6

]

[

ized or the following letters to represent an even more accurate appraisal.

specific difficuity

-
1

each numbered item are spaces for notation of tha
One might use a check to mdm difficulty recogn

.

1
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WILSON'S ESSENTIAL VOCABULARY

.
ADLL IS ONLY
ANTIDOTL
BEWARI

BIWARL OF 11 DOG
BUS STATION .

CAL HION
¢ciostDh
COMBUSTIBL L
CONTAMINAITLD
CONDEMNED

DEFPWATER
DENTIST

DON'T WALK

1O NOT CROSS. USE TUNNEL
10 NOT CROWD

DO NOL ENTER

DO NQT INHALL FUMES

DO NOT PUSH

X0 NOt REFRIFZE

1X0.NOT SHOVE

bO NOT STAND UP

DO NOT USE NLAR HEAL

DO NOT USL NEFAR OPEN FIRE

DOCTOR (DR
DOWN DYNAMIIE

ELEVATOR £MERGENCY EXIT
EMPLOYEES ONLY

I NTRANCH

FNIT ONLY

LXTERNAL USE ONLY

FALLOUT SHELIER

FIRE 1SCAPE

FIRE ENTINGUISHER -
LIRS AID . .

FLAMMABL

FOUND
P RAGHE
(n:\-“' -

GENTLEMIEN /

HANDLE WITH CARE
HANDS OF

HILP

HIGH VOT 1 \G

9

IN

INFLAMMABLE
INFORMATION -
INSTRUCTIONS

KEEP AWAY

KEEP CLOSED AT ALL TIMES
KEEP OFF (THE GRASS)
KEEP OUT

LADIES
LOST

LIVE WIRES

MEN | N
NEXT (WINDOW) (GATE)
NO ADMITTANCE

NO CHECKS CASHED

NO CREDIT

NO-DIVING

NO DOGS ALLOWED

NO DUMPING )

NO FIRES

NO LOITERING

NO FISHING

‘NO HUNTING ' /

NO MINORS
NO SMOKING

NO SPITTING .
NO SWIMMING

NO TOUCHING

NO TRFSPASSING

NOT FOR INTERNAL: Ust
NOXIOUS. |
NURSE

OFFICE

ot
OuUT OF ORDER

PEDESTRIANS PROJINBITED N
POISON

POISONOUN

POLICE (SYATION)

POST NO BILLS
POST OFFICE

POSTED |

PRIVATE

PRIVATH PROPERTY

PULL :

PUSH



' WILSON'S ESSENTIAL VOCABULARY (continued)

+

SAFL LY FIRST .

SH ALTOW WATER

SHELTER

SMOKING Plemm D

STEP DOWN

TAXI STAND

TERMS CASH

LHIN JCT

IS END UP

THIS END I)()W\

iy

£S5t BEFORE (DATE)

COUSE N OPEN AIR
"ESE OTHER DOUR

VIO ATORS WILL BE PROSECUTED

WALR

WANELD -
WARNING _
WATCH YOUR S1EP
Wi PAN]
WOMEN

MECARS (BRUCKS STOR
ASK AFIENDANT FOR KEFY
JRIDGE OUT
BUS ONLY
€ AL HON
L CONSTRUC HHON ZONL
C LRVY
DANGER
DLEAD END
P ER (CATTLE CROSSING
DETOUR
©DIM LIGHTS
- DI -
DO NOT BLOCK WALK
(DRIVEWAY)
DO NOT ENTER -
DRIFTING SAND
DRIVE SLOW

EMERGENCY VEHICLES ONLY
END 45

LND CONSTRU CTION
ENTRANCE

‘e
EXIT ONLY
EXIT SPEED 30

FALLING ROCKS
FLOODED

FLOODS WHEN RAINING
FOUR WAY STOP
FREEWAY

GARAGE

GATE

GO SLOW

HOSPITAL ZONE

INSPECTION STATION
JUNCTION 101 A
KEEP TO THE LEFT (RIGHT)

LANE ENDS |
LAST CHANCE FOR GAS
LEFT LANE MUST TURN

CLEFT |

LEFT TURN ON THIS

SIGNAL ONLY
LEFT TURN ONLY
LEFT TURN O. K.
LOADING ZONE
LOOK ’ '
LOOK OUT FOR THE

CARS (TRUCKS)
LISTEN

MP P H.

"MECHANIC ON DUTY

MEN WORKING

MERGE LEFT (RIGHT)
MERGING TRAFFIC
MILITARY RESERVATION
NEST .

NO LEFT TURN &

_ NO PARKING

NO PASSING

NO RIGHT TURN

NO RIGHT TURN ON
RED LIGHT

NO SMOKING AREA
NO STANDING
NO STOPPING

- NO TURNS

NO “U” TURN

NOT A THROUGH STREET

ONE WAY DO NOT ENTER

10

" ONE WAY STREET .

PAVEMENT ENDS
PLAYGROUND

PROCEED AT YOUR OWN RISK

PRIVATE ROAD
PUT ON CHAINS

- ROR.
RAILROAD CROSSING

RESTROOMS
RESUME SPEED . .

RIGHT LANE MUST TURN RI(.III \

_ RIGHT TURN ONLY

ROAD CLOSED
ROAD ENDS

SCHOOL STOP
SCHOOL ZONF

- SLIDE AREA
SLIPPERY WHEN WET (FROSTY)

SLOW DOWN
SLOWER TRAFTHIC

SLOWER TRAFFIC KFIP RIGHT
SPEED CHECKED BY RADAR -

STEEP GRADF

STOP

STOP AHEAD S
STOP FOR PEDESTRIANS
STOP WHEN OCCUPIED
STOP MOTOR

THIS LANE MAY TURN LEFT

\

THIS ROAD PATROLLED BY AfRCRAFT

THREE WAY LIGHT

TURN OFF.% MILE (% MILF)

TURN OFFE
TRAFFIC CIRCLE
TRUCK ROUTE

-UNLOADING ZONE

USE LOW GEAR
WATCH FOR FLAGMEN

'?'&-,
[}

WATCH FOR LOW FLYING AIRCRAMT

“WINDING ROAD

YIELD N
YIELD RIGHT m WAY

,\.
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AU ¢ | . .
o METHODS FOR TEACHING WORD RECOGNITION

Language-Experience Approach:

“What | can think about, I can talk about.
What | can say. | can write (or someone can write for mc). .
What I can write, | can read.
I can read what others write for me to rc.td "

“John™ hds an idea texperienees he w;shcs 1o share wnth sOMeoe. . .
. «He may express his idea by dr.nwmg Or painting a picture.
John teds Bis expericnce to his classmates and teacher.
Ehe teacher writes John's story on paper or the chalkboard as he tells it. ' o
John copies his own dictation tunder his picture).
- Johnt reads his story to thetclass. C . -
(ther children rq.ul John's story.
- \ ‘\‘ '.
Visual ¢ *whaole-word™ ) Approach:

et

S R eV

1. 7 New words are introduced as whole units in meaningtul situations. (Wm'ds are
usually presented in an oral language activity tollowmg SOME COMMoON experience
shared by group.) :

2. Picture flash cards may be used to |Ilstr.:tc nouns find action verbs.

3. New words may be represented by labels in a picture.

4. Form of the word may be emphasized hy block outline following characteristic
shape of the word. (configuration clues)

S bxercises stress likenesses and differences in total configuration.

6. Words are recognized as “whole™ words  rather thanAy analysis or synthesis of parts.

.

4

Combination Approach:

Lo Bmtial sight vocabulary is learned by the “whole-word™ approach.
<.+ As children learn dhe sames of the letters they are encouraged to spell words aloud
as they examine the word visually.
2. Phonic clements are added when children recognize likenesses and ,,pﬂc rences in
. - sounds and lfetters in famitiar sight words. : /
4. Consonant substitution and other word-building skills are added as the child's
knowledge of phonics and word structure grows, '
Use of the dictionary pronunciation Key is List in the word recognition sequencee.,

A

Phonic Approach:

I.  Letters and smmds are taught first, Usu.ﬁly,wnh key puturcs.
2. Phonetic elements are introduced in a systematic sequence  such as:
t4)  smgle consonant sounds
th)? long and short vowel sounds
(cr  consonant digraphs and vonsonant blends
tdr vowel digraphs and diphthongs
() other common consonant-vowel combinations, o
v Chaddren combine the sound elements into wosds. (blending)
4 Phone gencralizations are made as children perceive the relationships between
common phonctic'clements and spelling. .

-
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5 Phonie principles introduced in one syllable words are applied to words of more than
@ one syllable as knowledge of syllabication, prefixes, suffixes, inflectional endings,
root words, and the dictionary pronunciation key is acquired. .

ngu:sm Appmach

1 letwﬁ of the alphabet are recognized By name m the first step’of this mcthod
2. W wordy are presented according to a particular spelling pattern. -
3. Words which follow regular spelling patterns are introduced first.
(spelling pattern-is consistent with phonetic values)
4. Semi- xrrcguhr spellings are intrefuced next: 1mgularly spelled words last.
S, Drill is placed on language form, strustuu .md Spdlmg pamm rather th.m on
- mcanmg (mmal Stagesy - s e

. .

Kinesthetic Approach (V-A-K-T) "I\ _

1. Write the new word wnh a Lfd)’()\ﬂ tor felt-tip marker) on sentence strips of paper
tabout 4 x {01 1in l.nrgc cursive siript (or manuscript printing).
The child traces the word with his index finger (or two fingers, nf he preters).
. ~ay g cach part of the word as he traces it. :
. 3. He repeats this process as many times as necessary in order to write the word
without looking at the copy.
4. Ihe child then wrtes the word without looking at the copy. If he has made an error,

14
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hy retraces the word as a whole, P - L"“—-\f
» S, The new word is used in 2 sentence, or “story,” ahd is placed in a word file for )
additional practice in reading and writing dctivities. P —

I'he tollowing points of technique are stressed in practice:
I.  Finger contact is important in initial trzicing. Tracing in the dir or with a pencil is less
helpful. Paper strips with a rough texture  like sandpaper or corrugated paper
may be used in the initial stages of this method. (Some educators feel thiat the rough
texture provides a stronger tactile cue in learning. )

The child should always write the word from memory. (Step 4 above) If he has
diﬂ'iculty recalling the word he should be cncouraged to trace it over and over and
& . then write it without consulting the original writing. Accurate reproduction of the
word  without vopying  is an important step in learning the word, as well as

tl} recalling the word later. '

()

.

-

-t 3. The word should always be written a“ a complete unit. The child is not permitted
to! cmw i order to correct errops. Co

‘. 4. Thc word is pronounced naturally as |t is written. The new word dhould be pl.ucd
in context as soon as it has been learned. This context may be a sentenee or story }
dictated by the child or part of the regular basal reading program used for this purpose.

. A vhild who begins to learn to read by the kinesthetic method may need to learn words
. by tracing for only a limited period of time. Tracing is omitted when the child is able to learn
- without it. On the average. the tracing period lasts for about two monrths.




R N o "~ GRADED PARAGRAPHS

“ -
-~

First Grade: cmmm-hensinn 75

'Soon Father cane humc There was snow on his hat, There was snow on his coat. He had
a by box, s box s tor Tony,™ he said. What do you.think was in it?

, A new hlue shed t'nr Fony! That is what was iy the box. Soon Fony had a ride on his sled.
----- . bather pulled the sled. This iy fine!™ cried Tony. 1 like winter! 1 like my new slcd’

A

MWhat time of the yeur do you think it was? (winter)

Hnw ‘do you hnow it was snowing? (Father had snow on-him)

What wusFather carryiog? € box)y

N Was the box large or small? Qarge)

Lo Do you think Tony had any idea what was in ltu bm( betore he npmcd it? (no)

I O P P

o7 What was in the box” ta sted)

7. What color was the(pled? thiue)

N. o What do yau think Tony wanted to do right away? (go sledding)
9. What Kind of weather did Tony like? (cold weather, winter)y  «

-
—
-
walh

Do you think Tony bad i good time? (yes)

-

e Second _(j.r:idéz 6 out of 7 “ .

. “Adrplanes!” cricd Bobby . “Why this is the landing ficld. Look., Jane! There's an asirplane
landmg.” _ , ' ‘ A ’
“That's the passenger plane,”™ said Uncle John. “Let's drive in and see’it. My friend.

Mr. Smnth, runs this flyaing field. He said T might bring you here.”

“That's lucky for us." said Bobby, - N
- The big airplane had linded. Some passengers got out of it, Others got in. A truck hwrried
. wout to the plane. Men ook sacks of mail out of the plane and put them'into the truck. Then
P they put more sacks of mail into the plane. .

“Contact'™ called the pfot.
Otf rolled the plane. Thtn up. up. up again just I|kc a bird! Soon it became just .mpm
against the sky. .

What is o Landing ficld? field where planes come down) .
What are passengers? (people who Tided

Who took Bobby and Janc on the trip? (Uncle Johny

Do you think that Bobby i interested in airplanes? (yes)  *
Name two things the plane carried. (passengers and mail)
What hind of truck went out to the plane? nail truck)
Why dud the plance look like a spot in the sky? (so far away)

b os 1 4

“n

£

F

Third Grade: 7 out of-9

Orar Class put some 1 :g\',.’lvgg\ i an agquarium. A boy found them in g pond. They looked
> ke hlack dots mogelly . Inabgut a week the eggs hatched. Tiny black tadpoles came out of
thene. The tadpoles were bhind at first, but soon they could see. and were cating the pl; mts in
the aquarnium.

If vou watch g trog that lives in a pond, you will see that hc cats insects and worms and
trogs that are smaller thm he as,

_ He wtc.hu his mud on lm Inngm His tungm ls mstcncd Jt Ihc lmnl. .md ltmw
' 41 the back. S -
; 13
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i i I | . GRADED PARAGRAPHS tcontinued)
i Where did the class put the frogs® cgg\"‘.‘_ (in the ;u;u;nriumb

S 20 What are hatched from the frop cges? (tadpoles) :
3. About how long did i take the eges to hateh? (week, 7 days)
4 Whit do tadpoles cat? twater plants) .

‘I

Where would you look for a frog it you wanted one? gin i pond)

6. Dods a trog cat pfants fike & tadpole? (no, he cats insects)

Wihat are insects  can you name some? (bugs _ flies, mosquitos, ete.)
N, How does i frog cateh his food? (with his tongue)

4. How does a trog help people? (eats insects)

e

" Fourth Grade: S out of 7

Y

dhey were busy dnldrm Their d.ayx were filled with lessons. Klmu had more of these than
anyone else because be was-the oldest son and ‘was going to be chiet. And to be chief. you must
hnow many things. You must know, tor instance, how {o throw a spear. You must know how
to shoot an arrow perfectly. bvery day Kintu practiced for hours, throwing his spear and
shooting his arrows at 2 big circle painted on the trunk of a tree. He learned to play the drums.
In Afnca, messages are sent from village to village by beating of drums. -

. What did the childrensdo during the day? (have lessons) _

= Why was Kintu to be the chiet? How was he chosen? (he was the oldest) :

3. What was one of the things he must know? (how to throw a spear, how to shoot an arrow.
how to play drums) .

4. Why did the children learn to do these things? (to protect thcmsclvcs}

3. Where did Kintu live? (AfTica)

6. What~are drums used ftor in Africa? (send messagies)
Do you think thuc children worked hard at learning these lessons™ (ycel

~d

Fifth Grade: 6 out of 8

-
Phe road was fairly good here. Somctlmcs they passed farmhouses, sometimes they went
through tiny villages, Somptimes they wént through forests. Sometinies they came to lumbering
roads and the wagon bumpted along over the logs. Sometimes they came to rivers and creeks
which they crossed on bridges. But somietimes they came to a little steeam of water wherer

there wis no bridge. Then there was nothing to do but drive down one bank, tlmnu.h the water,

and up on the opposite bank, It wasn't always an casy thing to do. But it isn’t casy to be -
1 pronder at all.

What tume in history did this story take place? {in pioneer time)

i.

2. What do you think they were traveling in”? wagon)

3. Wasthe road in very good condition? (no)

4. Where were the hardest parts of the trip? (crossing the streams)

S, Were there many people living along the road? (ho) : g
6. Dad they pass through any villages? (yes)

7. Woere there any hridges on the streams? (yes) s

N

Did the author sc\;w to enjoy the ride? (no)

Sivth Grade:

Out from behind the chest he crept, scarce daring to breathe, one, two steps forward,
without 4 sound. Notwlessly he unshcatlnd his sword pever yet stained with blood. He waited,
his heart !humpmg wildly.

14



41 . GRADED PARAGR APHS (concluded)

He stood quite stifl, while Daego st«,ppcd onto thc coil of rope for a cleared vxcw@i hnf
m.mn 4 better angle of attack.

Ju.m waited until he saw fhe man's great right arm lifted. tlll the deadly h.:rpnon was
poised. pointed. : .

Then Juan leaped high ip the air, and struck with the elbow, and the spear was st.:ycd
Down fell the harpoon. clattering .ng.nnst the deck. Quick as 4 flash, Juan picked it up and .
hurled it overboard. Then he turned. just in time to meet Diego.

How did Juan approach Dicgo
Which part tells whether Juan h.:d ever h.:d such a fight betorc’ :
flow do you ﬂxmk Juan telt? : ’
What does *“unsheithed his sword" mean?
- What weapoh was Dicgo using?
What is a harpoon? - .
What did Juan do that-showed he was using his head as well as his mus«.lcs’
X, What does poised mean? . g
9. Which phrase would muke you think that Diego felt sure of success?
10.  How would you describe Juan’s feeling for Christopher C olumbus? A
. . . , &

.., :
. ¥ ..
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Other procedures which may be used to assess reading difficulties.

A

B

Ask student to tell a story and record it, cither on tape or in writing. Transcribe
what student has said (as he said it). Then use any one of the readability formulas
avitilable to determine student’s reading achicvement level. The Gunning Readability

Formula is described below:

1. Take 3 or 4 random samples of 400 words cach lr&;m the hook
2. Count the ngmber-of sentences in a selection.
3

. Divide the totalenumber of words ¢100) by the numher of sentgnees: tlus g.wcs

you the arerage sentence length,
Count the number of words of 3

*

or more syllablcs Do not Lount proper houns.

combinations of short casy words, or intlectegd torms. This gwcs you
themenber of difficidt words per inendred words.

5. Add the dverage sentence length and the number of ditficult words pcr hundrcd

and- multiply by 4. This is. lhe grade.placemient Yor the selection. .

6. Repeat for the other s.zmples .md average your rcsnlts to get the rc.ldahnlny lcwl'

of the book. -

7. More than 3-100 word samples should be taken it the book v.mcs wulclv in

reading difficalty.

K. This'is a’simple method of estimating grade Jevel of books: it does not take -anto

mnsxduatmn subtlety of content or abstraction of thought.

It 4 student is reading at 4th gmdc !cvd”' but can answer 7th grade comprehension
questions when'read to. @ teacher can concentrate on helping thjs student to gain

3 years reading growth potential. It -!studcm is reading at 4th grade level and cannot
answer any higher level comprehension questiops though he i ip read to, teacher can
spend timie on oral language activities, for student is reading as well as_he can be
expected to read. These ;,encr.:l prmuples apply where there is any discrepancy level

in reading .uhmum nt.

Remember the four levels of reading:
frustration level, und capacity level.

basal (independent) level, instructional level,

Basal level: the fevel of supplcmcm.cry and independent reading. M.ncn.al should
catise ne ditficulty, and’ high interest level should be maintained.

Instructional level the teaching level, level of basal reader used -ip reading groups.
The material must be gh.xllmg.mg and not too dmuult rlurc sh(mld hc 75
comprehension and 957 pronunciation>

* Frstration tevel: this level should be avoided. Below 93 *pronunciation. It is the

lowest of readabibty at which a student is unable to understand. Material is too
ditheult. Comprehension less than 5077 slovs word-by-word reading, inability to

Fepetitions, OMIssons, - p Vo

Cantiapate meaning, pronunciation less than 9075 substitutions, insertions,

: ~
Capacity level: This s the hearing Jevel, that is the highest level of readability at
which a student 1s able to ufiderstand when listening to someone reading or talkmg
Student will understand. the selection and bt able to express himself awur.ntcl),

75 7 comprehension. accurate pronunciation. understanding of what is read or said,

abtlity o answer in language similar to selection.

" 2

. ~Ye

16 Ut

(o

A\



-

b. Retcr-tulygumury di;criminu!iu_n tests to help find out how well sfudent - discriminates v
hetween sounds. (The Wepman Auditory Discrimination test is appropriate and can be
oglered from L;mguagc Research Association, 300 N. State Strcct. ('hicugc. Ht 60610,

BRI} Re.ulmg Skills Low Achieving Students Need (partu.m.nrly thowe reading 3rd grade rc.ndmg .
level and below )y Ca

- . w - .

_ A SKill Sounding ot untamiliar word. (Working on this is of. value only when wogrd
e T is in stugdent’s fistening or speaking vocabulary.) .

13

Achivities:, ’

1. Help studenis to find similaritics in known words.

L 2. Help them 1o find parts of compound” words or in locating root wards.,
3. Give students experience in syllabn..nmn of wor‘ds. e
A . 4. Copy three svll.xhlc and four syllable words on rds L one syllable on )
4 ) vach card. Then let other students arrange the s¥llables in proper sequence.
. ) . tParticularly good for 7th graders.) , )

5. Lay a card over half of a sentence. Show student that he can read the
sentence thodigh-only hall is yeen. This strengthens word Jrecognition skills.

- 6. “"Thinker™ boxes in whith such activities as hcgmnmg consonants and
. _ : blends are placed. Student can then follow the directions given on the
inside of the box. One Yeacher suggests using a student who has mastered
such skills as the resource person and letting other students Lhuk their
work with this student.

7. Use nonsense words for wnrk:m. with sounds, Lcwns Carroll’s jabberwocky
is appropriafe.

) ©N. 0 Make students aware of soumds by taping a story and asking students
to search for words that have certain letter combinations,

Y. Underline with colored chalk the vowels and consonants as you are wurkmz.
" with lhun on the blackboard. o (

w

10. . Play g;mw “I'm thinking of a word that rhymes with

F1. Aise crossword pugzles trom Scope publications that use parts of words.

Materials, - —

LPhomas We Uy, a game kit. Lyons Carnahan
. ('.nm maudes: O Ttehs Bmg.nh.uu_ Spin-u-sound. Spin llard. Spin Soft.

‘ Splll ‘and Spell. Parker Brothers.

Haves Phonics Materials, Hayes Company.

o

Fnglnhr Lessens For Adults, Harcourt Brace. - — — - - Bt —

' _ tiu/vli-lim-s to Teuching Remedial Reading, 1 illic Pope,

Whrhmge with Sounds, Bagnell Lolts, ‘
Stech Vaughn xxpu;cri;nlfm‘ | ) ' -
. I:’rwkmn;m:h scric_s.. Allyn Bacon.
17




Aron series, Scholastic, (helow 4th grade reading level).
Troublesheater. Word Attack. Books | and 3.

“Thinker Boxes™ Lise hose boxes.-Print in inside cover of box directions for
student to follow. Student can often have another student check his work. .
Teachers have constructed boxes which have the <kills of alphabetizing,
‘ _ sequenge totteh using dartoons and jokes) and sequence in paagmphs. Making
scrambled words into sentences is another skills activity approprifie foi'
“thinker™ boxes. (Idea came trom Sister Grace Pilon, The Workshop Way,
New Ordeans, L)

- ' B, Skill Alphabet und Alphabet Sertendls

o ‘ o Activities: o ‘ ) .

.

b S'iudcms can make a 26 pagc book wnh cach letter of the .tlphabc
. . Each. letter should have g picture to accompany it ¢ln one class. students
made alphabet books for first graders and than took the books to the

clementary school to demonstrite how tifey were made.)

2 Teacher can copy words or letters on large vards and put pictuses on the
Q
N tuck of the Lard\

3. Teacher can ask stud’cms to label pxuurcs from magazines, newspapers.
For cxamplc. sfudents can label parts of a car or home or clothing.

4. Students can practice the alphahct Teacher can prepare a mimeographed
sheet umt.unmg. the lettegs of the alphabet. Students can use a newspaper
o Jocate one or more words which begin with cach letter of the alphabet.
: . Words can be selected from stiidents’ choices of newspaper sections such
L. _ as sports. editorials, contics, ete.

LV

Students can work mdmdu.slly or’in sinall groups to alphabetize the names

L : of players on i ball team. the nimes of ball teams. names of automobiles, ete.

. - T 6. Present students with a tist of the names of five members (or more) of
their class. Stadents can work in pairs to determine who can alphabetize
' the hist in the shortest time or with greatest accuracy.
7. Personal dictionaries should be developed which require students to
peniodically salphabetize words they have learned.
(3 - 7. Richard Kemper)
Materials:
- | Gurdetmes o Feaching Remedial Reading, Lillie Pope .
Hip Reader Fand Il. Book Lab,

Tastrac tionut Rec unl tae Changing Regional Speech Patterns. Folkways Records
and Service Corporation. 701 Seventh Avenue, New York, New York.

Reuding Games. Strengthening Reading Skills with Instructional Games, Guy.
Wagner and Max Hosier Teachers Publishing Corp., Darien, Connecticut.

Troubleshooter Houghton-Miftlin, Books 1 and 2,

X




C. SAdl Increasing vight word vrecabulary

Activities.

L3

. Make o stack of tlash cards with words chosen tor class use. Muke .n .
compatition game, having students say wh.«t the words are.

1 4a

Lncourage students to tell. slorlcs “then ket sludcnt\ u»s their wm-d\ ..md
new words in writing Jhis story. This t}rm ol repetitio hclps add to
A students’ sight word vocabularies. A -

. ¢ ‘ '. .
3. -kncourage students to keep a word bank list or cm;i:lopc-xdhcnr notchooks.,
' "When they have mastered new words they cafl add them to.their banks:

. ‘ , 4. Get large advertisements in which several items are advertised. Cut out the
N ' v pictures and let students fit pictures to the advertising. _ ,

- . ! 8. Using the “Each Ong Teach ()ne .nppmaél’a let smdems take @ semtenee - £ . -

’ - ' or paragraph with some blank spaces where key words hiwc been omitted. @
Student. assisted by another student, is given a list of words from which to ;-
fill in the blanks. (This is good practice for context ofites. Tutor stls -

student’in this instruction).

v . 6. Let student take a paragraph, read it into the tape recorder, then play

- . the recording back so that student can listen to himself and mark places

)' where he stumbled as he read. Student then LOPI{?“ words he missed und .
works on these as sight words. - SN :

- ‘ 7. Have one student tcll a story into the recorder, another student copy the
story: then have a student copy it so that studmt van work at words
he doesn't know.

. ' S8 Use 9;‘ 'nllu.wmg for improving sight wqrd vocahulury: - s
pany L | a. Design exercises in which the word is repeated so that récall is rapid.
L. - ; b Have students practice saanmng a list. Grouping slmll.nr activities or
) . thmp. together iy helptul to smdents For example, “all things th.u
run” or “all good things to eat.’ : .
(<] ,
¢, Make o chart of (1) words that tell movement. €2 of authors, L
.o : (31 and words grouped in sets ot four; for example, groups of wards
” ‘ ) desenbig clothes, animals. trees. time. food, toys, people. and colors.
) S y
‘ \l Hernshs, ' “
. huun WTiCS, Suhnl.a\t!\. .
o Tl Speed Vhead, I'(l"clt . ¢
Lo ton, Houghton-Mittlin . / T g
Help Yaurselt To Read, Write, and Spell. W. G. Loex;l EPL . Ginn .s(, Co,
(very low reading levelsy - é -
Abaca, g card ;..um to help studcnts g.r.nsp the luanncnl iy of word hwldmg
and dictionary usage. , R
’ . . . o N )
diow To Read Better., Harley Smith and Ida Wicbert, a workbook
Steck-Vaughn materials, Austin. Texas ( ' .
b4 'S e
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freasure Books, Grosset & Dunlap, (€ msxwmd punic Phonics, cte.

\dml.ntu Svope Bm;k\ Nao. 2, Word Puzzles and MVstcucs Na. 3361,
Acrass und Down No. 1, No. 3360,

- Word Games, Book TA 1.2 3. -
. Word Games and Sports, Healdsburg, California.

d Do SAdl Analvzimg the Parts of ltnrduM.ucn.xls listed are more appropriate for
4th  7th grade levels

. Actnvilies o
. . r

1o Have students make as many woids as possible from a root word.

2. Let students kearn prefixes and sutfixes by giving a word. such as pay or
ST ' . form and have students see how many different wm-ds they can make
' by .addmg. prefixes and’ s“m\cs

Play a.game such as “Confounded by (ompoumls * l’urppsc ol &.amc is

to give students practice in writing compound words. It can be plaved as

. an indimadual, partpers, small groups or class game. Materials needed:
chalhboard and duplicated sheets, Directions: The teacher writes on the
haard or distributes a duplicated sheet to each player with several words
on st. such as hase, play, schoal, and tew. The players are 10 make as many
compound words from these as they can. For example, baseball, baseman,
baseboard: playmate, playground. plaything, playtime. The person-or team
with the most compound words is the winner. Game. can be played orally;
plavers can tuke turns in givingymnswers.

.
o

"4 Have students réact to the meanings of words as they are presented with’
and without prefises.

3 Present words, without their appropriate ending, m sentences. Suffixes
wun be taught and iftustrated this way. Students can be asked to supply
appropriate suffixes. (ldea trom Kichard Kemper)

. Lt a number of sets of words that have common roots to help stuc nts
~ ) “oudentity root words, Have the student find the base word of cach of
the following;

, .
asked asking isks

rained raining fainy

helps helping helptul helper
farmed farming farmer farms

7. dry thése sample words for practice. Some endings are met frequently:
So=cdl g =er sesto ey and Ay, CPhe student s to add the appropriate
endings to @ich base word.)

" ' S ask call help jump look
ud
- g . .
or
osd
. . -y

-

Iy .

[} ’ .
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Materials

Trasublevhoorer, Hougliton Mitlin, Book 3 (Word Attacl)

Aoteem, Schobstic

Canrmnunicatton SAtls Reading Eagfish, Adjunct -ducation materials,
State Departinent of Lducation, Righurd Kemper,

Bave Readone Skdh, Scott Foresman™N(Not appropriate tor students reading
‘t){'hm tourth grade tevel.d This book has the Scott Foresnni Inventory-Survey
bost to accompany it Tests have § subtests: word meaning, sentence meaning,
paragraph meaning, word analysis, dictionary skills. Workbook has three sections:

1 Word Study (context clues, consonants. vowels, syllables, aceent.
prefixes and suftixes.

| ¥}

Comprehension (phrase meaning. sentence meaning, main- idea.
and mferences. :

3. Study skills (following directions, gencralizing. organizipg. and summarizing.
Guidehookh o Better Reading (good for individualized_instruction)
Specitic Skilhy Series; Barnell Loft; Ltd., 17, 1-12. Phonetic Analysis, Rcadmg

53 for Specific Purposes. Following Directions, Context Clues, Intersretation.
Breakithrough Reading Skills Duplicator Masters. Allyn & Bucon. (Syilabication,

‘ word meaning. sentence meaning. doubling the final consonants, multiple meanings,
words in context. main ideas. reading for details, E)rchxcs._s_g(]u«.me. synonyms,’
suftixes,)

Curriculum Bulletin, Remedial Reading Activitid An ldea Book, no. 275,
vol. XXHI. February 1967, price 80¢, School ot Education, University of
Oregon, Eugeae. Oregon 97403, Sections of games on phonics, functional sKills,
structural elements, blending. comprehension, fluency and rate, and

word recognition.

Reading Games, Wagner and Hosier.

CGridelines to Teaching Remedial Reading, Lillie Popc’.

Schnlust;c Vistials, Scope Visuals -1, Scholustic Book Company.
l Rnu:’mg SKkill - Cenmmprrehiension

Instruction to improve student comprehension. the abitity 10 understand and
wterpret what iy read, imvolves a coordination of all anguage communication skills
thetening, speaking, reading. wntmg., and thinking). Comgprehension is not one but
4 combination of skills. Activities included in this section are appropriate for students
reading above the 3rd grade reading level: whereas. stlVIIL‘.\ in previous scections are
appropriate for students reading 3rd grade and below. Project teachers, howewer.
suggest that these comprehension activities might be suitable for some students on
both levels. Activities have been grouped under two headings, comprehension and

: study skills. Vocabulary development which is an integral part of comprehension
- improvement is included in the Language Section.,
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L (nmprdwmum Lotivitios: T L, . Co-

1. To work at tmdmg mam idea, cut out an .mu.lc cul it apart, takc the
headline. and then ask students to put the headline with the right article.

| ]

o TO help students read for Ietual ifformation, give them questions to find
the answers 1o, As students improve, give them the selection first and then the
quuestion to answer. (Most classrooins give more practice of this type of reading
« and of reading for details than of many of the other typcs’ of reading.) .

3. Try the game of 2()'Oxacsti(\n§ about a story or article. Game is described
in Literature Section. .

4. Tape stories and then devise questions to improve students’ understanding

i ot ‘the selection. \
- . o . . Lo » .

3. Work on students® ability to predict outcomes in s-mric‘ ' A

6. Ask students to Jrr.mgc pluul‘c\ d;pltt‘mg a smry 01‘ COMIC Strips in .l squence
Jhat is meaningiul,

7. Make up cumprchcnsion questions based. on a paperback in classroom library.
Glue a pocket in back of book in which questions can be placed. (This is
the kind of activity that teachers can work at grudually. 1t is particularly good
for individualized reading.)

N. 0 AsSK students to read a paragraph and recall everything then can. N

9. Give the main points of an article or selection and sk for all the details refated

to the main point. '

10.  To help students follow a sequence of events

a.  have them retell a story as it was written. | .
b, present several events in a story or an actual happening in scrambled order
and ask them 1o place them in the correct order.

: . present a list of possible causee=yith some incorrect possibilitjes, ef a
happening in o story or in real life Ask students to eliminate those which
colild not have been causes.

T To heip get the main idea

. a4 use introductions, conclusions, topic sentences, headings, and summarics
to help student understanding.

*-* have students write the headlines for stories read.

¢ have students select the best possible title Ioi‘ a story, article, or
paragraph read.

d. give the main points of a selection: then ask students to tell what the
outcome will he. ,
o l .
i2. I encourage students to remember whut has been read in detail, teach them
the SO3R technique: '

a.  Surrev Look through whole assignment. Read the headings; examine
pictures. graphs, diagrams, Try to get the general idea of the whole lessons

b. Qmwumz lhmk of the qucstnms that will hkdy Iu .z\kcd and answered
‘ in the fesson Turn headings into questions.

™

-




v. Read. Study the lesson to find answers to thc questions. Concentrate on
T main deas and list-them on. piper. Leave space between topics. After
reading o section pick out points to remember and list them under the npluA

-

d.  Kecueo Go back over the .:ssng.nmem immediately. Ask yourselt, **Do |
reToember what this topic is about? An immediate quiz on what y\m have
just read is the hest way to prevent forgetting.

¢.  Review: Go back over your headings and quiz yourscl. Re-read thc p.m-.
which you have torgotten

- Studv Skl lttmt‘w\ .

-

1. Check to make certain students know the alphaBet befora tryirg to teach them
to use an encyclopedia or dutlonan,

2. Fncourage students to pr.utu.c sxtmmmg to find a particular blt of information. ’

' Suggest that students place a pencil in the center of the page as a guide, then
that they make one quul-' stop on either side of the penul keeping in mind
the fact for which they are looking. Eventually what they are looking for will
jump out at them.

-

‘%x

I'ry to set up sitvations where students will have to use thc table of gomcnts and
the indexes of books they are using in class.

4.  Encourage studcnts to, follow directions accurately by giving tlum snmplc oral
and wnitten directions cach day. for example,

‘ - a.  give simple directions for some activity. Do what each sentence tells you
to do and then list things for student to do

b. uuusmnally prepare individual assignments tor students. Write out
‘ individualized instructions for them,
¢.  where workbooks are used. insist that students read their own directions.
When directions are misread, suggest that student reread instructions and
then tell the teacher what they have stated.
d.  give directions for making something to students. Look at the things made
' from the directions.
.\Iatcria!s' ,
' “Teaching -the Comprehension Skills,” A.mm and (Jll.nw;xy
Scholastic Scope Reading Skills Books:
J ' Wide World (Scope/Reading SKills 1) No. 3358 48 true stories test:
- grasping the main idea. catching details, following context clues.
Pimersions (Scope/Reading Skills 23 No. 3359 48 true stories test: secing
the author’s purpose. coping with generalizations, understanding opposites.
Spestlight (Scope/Reading Skills 3) No. 0703 33 true. stories test: ability ®
to find the main idea. recognizing important facts, finding proff, understanding
“antonyms and synonyms, _
. Sprint (Scope/Speed Reading Skills) No. 0704 stresses comprehension,
N efficiency. and speed.

%)
'~
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terons and Down (Scope/Word Skills 1) No. 3360 37 crossword puzzies
teach o basic knowledge of phomies vocabulary.

Verd Puzzle and Mysteries (Scope/Word Skills 2) No. 3301 ST pussdes,
word gamos, aind stories strengthen word skilds, develop identification of
parts ot speech. \

- Cerntdown (Scope/Study Skillsy No. 8702 improves skill in reading maps,
shimnung, using a table of contents and an index, spotting topu. UM TV TGN
and grouping ficts.

Joby in Your Futire tScope/Job Skills) No. 3362 more than 40 lessons
cover the training, skills, and attitudes needed to find and keep the right job.

: " Trachdow 1 (ScopeLanguage Skills 1) No. 2701 33 lessons in mystery lorm
- focus on language usage problems. Also strengthen reasoning skills-and
eRcourage lugu..nl lhmkm. _ #
Imperict Aural Rm«lmg Lah lmpcn.:l ( omp.my chcl\ 1 .md 2.
Aconestiphenies, 'Tarmac Company.
Scope/visuals, a series of visual teaching aids include spirit masters (run off
10O copies OF moté of cach lesson. matching acetate tr.msparenues (just pul!
out and project) for cach lesson, Scholastic Company. .
Rvudmg Success Series, Score -6, AEP. '
You and Your World, AEP:
Scholastic Scope and Voice. )
Action. Scholastic. .
Comprehension Skills in RSVP Amsco. )
Studv Skills For Information Rememl* Allyn & Bacon.
Bowmar Records, Bowmar Publishing Company, Reading Series, Cassette Edition,
-
.
¢
) ' 24 .
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LITERATURE

Project Sevondary b ughxh l‘ucherx hc{lcvc that. l nglish teachers should try to get the
student actively involved in literature. In order to accomplish this, it is their conviction
that teachers must be withing 1o rid themselves of the idea that every student must digest
all the prescribed authors and ‘selections to have a successful literature program. Literature
for low-achieving. disadvantaged students is selected on different criteria thun the criteria
. ustadly tised to choose selections for anthologies. Like the Dartmouth Seminar participants
- twhich set up guidelines for the teaching of English in 1966), the teachers’ aim has been

‘ to help students acquire not merely an ability to read well but also a permaient desire
to read. They are convinced that the experience of literature should contribute to the
development of students’ personalitics. :

Through literature a student may ' '

(3

explore his own nature, make some sense out of his own cxpcncnw
cdumtc his imagination | "

( ~ become aware of potentislities for thought and feeling within himself
acquire a clearer perspective about himselt and others
develop aims and a sense of direction
c\plon the outer world: other pcrson.nlmc\ and other ways of fite

ulcnm) with individuals, both real and humn.xl who have coped with similar problems
with varying degrees of suceess

enjoy reading as a pastime

In organizing the literature program for disadvantaged learners, Project Secondary English
teachers have used the following approaches to gain student response:

1. Pre-assessment of some of the readigg achievement levels of students
2 Selection of literature on the basis of student reading levels and interests

3. Use of a varicty of audio-visual aids to teach literature: records, films, filmstrips. -
photographs, casseites and an emphisis on paperbacks, magazines. newspapers

Fhe success of the literature program in Project Secondary English classes has been due
fargely 1o the use ot the tollowing criteria in selecting diterature:
I, Literature that deals with conflicts that are real to students,
2. Literature that is printed in an attractive, colorful format with many photographs
and illustrations, :

Literature lh.n mdudu a varicty of ‘types:nevels, poctry short stories, and pl.nys

‘0

4. Literature .hat has \lu.h qualities as excitement and suspcnsc more dulo;_.uc than
description, and a strong mrr.mvc

Q S, Literature that has characters wnh interesting problems to solve.

0.  Litcrature that can be enjoyed through enother medium: films, TV, and records.
It can he viewe | or heard by students. :

7. Literature that represents many ethnic groups and their views of life. (The ethnic
groups which are most interesting to students are nttcn dctcrmmcd by gcogmphu
arca where students live))




So Laterature that is written for and about adolescents on appropriate réadiqg jevels.
9. Literature that stimulates student self-reflection.

. In summary. the project philosophy about literature is: Teachers can skill students
tr dedth and students stitl won't read unless they are interested. Aim of teachers: Make it
cast tor students te get hold of the pleasure of reading and to bombard students from alt
dirce tions with opportunitics to read,

Student Objectives in. Literature - ' .

“1.7 Student should be able to'visualize what's going on in the story, poem, ete. to get into
"’ thc story, to imagine.

\tudcm should be able to .aucpt unhappy. realistic or open-cnded stories.

'lJ.

- - _ -3 Studcnt should be ahlc to reulize that time and place color what happens in the story

4. Student should be.able to identify with the characters and see the “real life™ situations
haracters are involved in. : -

Student should be able to figure out what a character is really like inside from his
reaction to other people and situations, to see the “why™ of what he does, not the “what.”

N

This section includes the student objectives and activities to accomplish them, Some of
the objectives lend themselves more readily to activities than others.
e v Student should be able to visualize what'’s going on in the selection, to get into the story.
and to imagine.
Activities: _
1. Ask students to draw a picture of something they remember from what they
have read. For example, student could draw a picture of “Four Eyes” as
they picture him or the parking scene in **Shoe Shine Boy.”

to

Play a mood record to get students into a story or poem. For example,
“Too Early Spring” could be introduced by playing a lowe song,

3. Introduce a poem like “We Real ¢ sol” by setting up a scene where kids
act cool, play billiards,

4. Set up a group involvement in the selection to be read: for example, involve
students in “"The Creation™ by letting them read in unison, sing or hum
the accompuniment as words are read, or sing “Amen” as lines are read.

h

_ Encourage students to dramatize a scene from selection. Occasionally, try
- ) _ setting up the scene even before students have read. Choose a group that
h enjoys dramatizing and explain the situation chosen from the selection to them,

g : 6. Use visuals: pictures. posters. transparencies to help students visualize what
s going on in selection. Many materials are not visually eS\'iting to students.
Often selections are included in drab books. The use of visuals helps students
- to avoid lhm!\mg “bluh™ thoug!hts before thcy read.

7. Write a hc.:dlmc or blurb about the selection on a poster or bulletin board
or chalkboard.or write a headline with exciting information about selection,
For example. before reading Light in the Forest (Richter), write headline,
“INDIAN BOY CLAIMS HE'S WHITE.”

20
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9.

Stop at strstegic points in reading a*selection and ask pertinent guesiions
to avoid studént misunderstanding of’ what is happening, CAUTION: Some
students dislike being intermpted while they are reading. Somc project
teachers avoid this as a practice.

Use fitms to help students get the knack of visualizing. After showing a good
tilm and asking students to pick out scenes they remembered, transter this
same technique of visualizing to the literature selection they are reading.
Before reading a poem, describe what the poem is about and then read it.
Ask stadents to visualize the scenes read and to list them.

* Encourage students to find music that fits poems, to tape it, and later to read |

poem with the accompanying music.

. Pull out key words and phrases from poem, talk about the images these words

create in imaginations. For example, choose phrases from “Mother to Son™
like “crystal stair, no carpet on the floor, reachin’ Lindin’s, and I’se still goin’.”
Ask students, before they have read. to make guesses sthout what'’s going on in
a selection by lookmg at the illustrations given.

To help students get into the seleunon particularly a \mry ot novel, start
rgadmg it aloud to get students to wondering what's going to happen.

Read a story aloud. stopping after certain segments. Ask students to guess how
a certain chavacter will develop or how a certain situation will end. Then.. .
after story is completed, check to see why students guessed the ways they du]
and how they ‘mights have gone wrong in their interpretation.

Use recordings of literature Selections. tapes, cassettes, and filmstrips, ;
when availuble. to enable students to visualize and imagine.

Give students a chance. tip them off to what’s going on in a literature selection.
It is casier tor students to take chances in discussion if they are given some
options and direction. Giving directions on what to read tor is quite helpful

to some Jow Schieving students. ' - '

l'u"hclr; student understanding and interest i selections. build a thematic

unit with literature, music, and pictures refated to the theme. For example,

in one group. Qritcast theme was chosen. Records about outeasts (Eleanor Righy,
A Most Peculiur Man, Me and Bobby McGee) and films (No Reason 1o Stav

The Summer We Maoved To Eln Street). (Film Board of Canada) and

The Secret Sharer (kncyclopedia Britannica, Short Story Showease.)

Motivate students to read and understand a literature selection by picking out

4 colortul section and reading it to class.

Atknowledging that long passages of description discourage reading. help
students get into the storyline quickly by suggesting that they pass over
such passages. Or if reading aloud., paraphrase such sections and get into
the storyline quicker.

Make a mobile that s,ljmu something about the novel rc.ad Attach small objects
or pictures to the mobhile



/

< ¢
C 230 Make a picture dictionary of vocabulary words trom the novel or story. The
T “words\Mront the selections would be arfanged alphabetically and illustrated by
a picture or a sentence, .

23, Muke a vollection of things that are related to the novel. "Il what cach thing
has to do with the story by puttmg cardboard labels on them

-

24, Take a cardboard box which symhohzcs the house characters from story live
in. In the house (box) place pictures or cut-outs reprcaeming characters. On
the top of the box, place suckers for each ¢vent in the story you care to
include. Place % baltoon on the top of the box. which yoit will pop when the
climak of the story is reached. You may place inside the box plot cards.
character cards, and setting cards, and build your story by using the cards.
(This is effective also i showing students how time and place influence.)

~. Student shauld he able to aceept unhappy. realistic and open-cnded stories.

Many adolescent readers . . . seem to be incotrigible romantics. Regardless
ot the logic of events and circumstances, they continually assume, infer,
and hope for the best. They are “happiness bound™ both in their demand
for fairy tale solutions und in their frequent unwillingness to face the ”
realities of unpleasant interpretation. Consequently. their sentimental
overemphasis on the good trequently leads them to distort and misinterpret
both characters and their actions.

. The quest for the pleasant and the pleasurable is a universal human

. motive. One cannot object to the yearning but only to the lack of rational .-
control of feclings which ggeourages readers to accept improbable _ .
conclusions which conﬂictiharply with the facts at hand.

(James Squire. The Responses of ‘Adolescents to Literature, p. 41.) \/

Project teachers feel that selections chosen for classes should be balanced to prevent
a distorted view of life. Careful attention should be given to sclecting materials that reflect .
this balance. Literature selections should not always be-selected that reflect a “Pollyanna™
view of life: neither should the dismal, pessimistic view be overemphasized.
Activities: _ ) '
1. Discuss with students the problems that *happiness binding™ can cause in
understanding literature. . _ L .

14

As students read selections, ask them to keep a record using three headings:
Name of Story, Purpose of Ending, and If Ending Had Differed. This
procedure WI“ help students to understand the “why's’ of story endings.

3. Reud the different endings of the book. Snunder, and the Lonnie Elder
T adaptation done for Scholastic Scope, the different treatments of Brian
Piccolo’s lite. Brians’ Song, and 1 Am Third: and the different version of
My Sweet Charlie presented in Scope. These versions will help students to
' examine the reality/unreality of different endings.

4. Use The Lady or the Tiger for openers to the subject. The objective of your
eftort would be to let students work through the ways a story could have
ended and to find evidence for their beliefs. .

v
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9.
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» .
Wait for student reaction to an ending. Then, ask students how they would have
had the story end and for the evidence in the story that their ehding could have
actually happened. Encouraging students to get evidence may help them
understamd and predict endings. )

Use the “Open-knd™ selections in Scope. This activity will_give students chances
to resolve stories and to write their own endings. 1One project teacher cannot
convinee students that she doesn’t know the endings to some of’ these open-end
stories. )

Help students to, control .mcuwe responses to literature sefections by evahmtm;.
evidence in the selection. Such stories as “Sixteen™ (Maureen Daly) and “That's
What Happened to Me.” (Michael Fesier) might be read and discussed as

!llu\tmtmns ol individuals who do and do not face thenr prohlcm\ objectively.

Bcforc re.:dmg a play like “The Cldhb Slipper" or a short story like "A ancrcm
Drummer LOﬂdULt u session like **Some I‘hmge Are Just Sad.” - - -

i, Wmc “Some: Thmgs Are Just S.xd” on the board and have students relate
sad experiences they have known about or experienced themselvns in a
brainstorming situation.

b. List some of these expcncnces on the board for students to see that unhappy
things do occur to them and to others all around them.

¢ If students are reluctant to recall pain of their own in an open group
discussion like brainstorming, have them print unsigned. experiences on file’
cards, put the cards on the bulletin bodrd just before the next sad
literature selection. Remove the cards immediately following the lesson.

d.  Relate unhappy experiences you've had. Many times students will open up

for an opened-up teacher. .
, : R
Students respond to the following questions about the poem. “Forsaken?”

1. How does this poem make you feel? Why?

2. Were you surprised to learn what happened to the woman? Why?

3. Supposc an Indian from her ‘tribe found her, what do you supposc hc‘ would
do? Why?

4. Suppose her sOn were on trial in the courtroom in our town and you were
hls lawyer for the défense. What's one thing you would ‘say in his defense?

Inaw ho!e class brainstorming session, draw a mood meter on the chalkboard
with students contributing all the emotions they can from “very sad to very
happy." Then, play recordings of poetry and have students fit the poems into
the various slots. This procedure will help students sce tlut some of the most
MOVINE poens were unh.xppy ones. .

MOOD METER ¢idea from Level Four, Maumll.m Gateway English)

VERY SAD ’ VERY HAPPY '
desperate apathetic . R
unhappy pleased Words like these would be arranged on the
Mue delighted meter. Aceept students’ words and where
miscrable eostatic they would plice them on the meter.

<

e
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Have students ook at pictures (e.g. a girl and boy in a scrious conversation)
v they can write short poems that end ambiguously.

»

Dramatize open-ended plays in dcegion Unit, Scholastic to encourage students
to tind and use evidence from plays to predict appropriate endings. .

With \uulum rc.ndmg the parts, read the play, A Marter of Prde, (Frank D,
Gilrov ), ash these questions: :

Fl

8. Do you like the ending? | “
b, Cuan you beheve that the applause made Neat happy? Why? -

Show the tilm, My O4d Man. To prepare students for the sad ending. have
students revegnize the tather’s weaknesses by listening to selected parts of (hc
dmhq.m on tape. , : -

Betore n\ulmz~ a tragic story like "1 hc Waste Land™ (Alan Paton). allow ‘
stidents to browse through the newspapers for accounts of tragedies that are - —
an integral part ot lite.

.

Student should be able to realize that time and place color what happens in literature.

Proyect teachers teel that teachers can help students with. this Kind of understanding
through their mtroductory remarks. When setting and time are important to the
understanding ot 4 selection, the teacher can indicate this to students.

/’

Actisities:

.

]
Play popular recordings such as “Soulsville.” “in the Ghetto,” and *“Inner City -
Blues.” From such records students can then point out problems that exist
primarily in g cities before reading stories like “The Last Spin™ or excerpts
trom Fhe Canl World,

Have students write letters describing where they live and what they can do
m their towns to T, 1. in “Antacus.™

Have students write as @ group sequets to “All Summer In A Day.” Be sure that
both planets are written about. Compare the sequels aloud tor students to see
Bow setting molded their sequels.

Read A Secret for Two™ (Quentin Reynolds). Dm.ms why this scmng is so
important to what Wippens in the story. Have students work together in groups
drawing sketches of Prince Edward Street on which they could write short
esplanations of the setting's imPorlancc. .

After reading “The Way Up* (William Hoffman), have students find direct

-quotes for the sensory images of sight, sound, taste, touch, They could do

these imuges as they work in groups by being careful to find quotes that add
to the story’s suspense and excitement, Have students make Jists of the ten
most important things in the story. Read some aloud, letting the class note
which ones add to the *where and wILcn" of the story. :

Ask students for examples of man against man, man against himself, and man
against nature. Have them decide in which one of the hasic conflicts woufid
sctting probably be very important? Read *“The Day The Sun Came Out™
(Dorothy M. .lohmun) Students could discuss and list on the board the
battles wnh naturc lh.n lhc traveling lamlly group had.

30 .
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Huve \!udan(s make up or tell tfrom memory hotror or ;.hmi stories. (Closed
blinds and a dim light -will add an effect you may or may not want.) While the
stories are being told quictly, make written note of the stories that are spooky
acdatise of where and when  an old tree. an old bouse, a darkened room, in
the woods. See af students can m.m which ones depended on setting for their
LUTINUSS OF interest. -

Have students plan and produce 2 choral reading with a musicat b.u.kground
complete with slides of the scens of the pocm, “Harriet Tubman™ (Margaret
Wclkcr A If you're not living in i rural community, slides can be made from
snipshots of maguzine pictures.

Read the poem, “The Day,” (Theodore Spencer) urefully Everything that
happens in “The Day™ takes place in “‘the garden.”” Would the poem have the
same central meaning if it had taken place in the *‘city.”

‘Discuss theswe questions after- readmg “The Will”* (Anne Blackfbrd):‘

4. What one object in the story’s setting affects what is actually written in
- Mrs. Jackson's will?

b.  Why does Joseph write those particular words?
¢.. What do the objects in Mrs. Jdukeon s house tell you .nhout her?

Have students describe in writing or in 3 discussion 2 scene they would miss
most if they became blind. Letting thehn look through colorful magazmes
may help them decide. Read **Shago,” (James Pooler)

If the book lends itself to such, make a map of the place where story oceurs.
Student could trace a journey on a map, one like True Son’s in The Light

\-m the Forest or Anne’ ’joumey in The Innocent Wayfaring (Chute), or trace

“the sccret Unnexe” in' The Diary of Anne Frank. or Jonah's journey in
Journey With Jonah (L°Engle).

4. Nwedent showld be able to identify with the characters and see the ‘real life"” conjlicts
raracters are involved i

Activitios:

S 4

Ask interested, abte student to role play a character. Set up a snuat:on slmll.u'
to the one in the selection. . '

Creste and dramatize a situation where a charucter is on trial for his treatment

of another character or for his improper behavior, Write a summary speech as
prosecutor or defense attorney. Dramatize the trial scene if several students
h.nc c.ul the same hook

( hmm a selection and tcll how you would have .Mcd dnficrcmly lmm the
m:’t_n character. How would this change the story?

Use a drawing to represent a “conflict” in a selection, Even stick-like drawings
are hclpful Appropriate pictures/posters would be suitable, too.

\l.akc a chart with two headings. Whar Kind of Person is He and Ilow Do You

‘Knew He I So? Enlist student comments to fill in the chart. Other headings

might include What Character Does. What Character Feels, and How Omers
Reuct to Character!

L]
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Ask cliss to do a newspaper issue on a novel or story. Selected students could

do newstories, editorials, social events, birth announcements, ete. All their

newspaper stories would be based on characters and events in the selection.

. (Newspaper done on Stane was titled The Hooterpecker Journal, bad stories .

captioned “anht Fatally Wounded in Gunfight.” Editorial: Need for L.nw
and Order. )

Ask .studcm.s to dratt lcttcrs to Ann Landers in which they describe some
probiem in the literatur sefection § etteps showtld be written as though they
were the character or characters in the story: then, letters could be exchanged
s0 that answers and solutions could be written.

Ask students to work out horoscopes of characters. Students can select signs
characters were born under by picking out their personality traits. Any genceral
astrology book could be used. The simple newspaper approaches to signs
could be used. (Linda Goodman's buok would be appropriate. )

L e

Play the game of 20" Questions. Choose some situation from ghe selection:

for example, choose a situation from My Sweer Chigrlie. Suggest to the class

that you are thinking of something that happened to Charlic or the girl before )
they got to the deserted house or that happened before the food run out.
Game goes like this: “I'm thinking of something that happened in M) Sweet
Chartie. Each student has only one question at a time and cin only ask
questions that can be answered ves or no.”

Ask students to write letters to Lhariutus about something they don’t
undéntand about the characters’ behavior. For example, after reading The Pearl
a student might write a letter to Kino asking why he threw the pearl away.

Ask students to assume the identity of the character in a novel or story and
to keep a diary of their inner feelings as well as actions for a week: for example,
the deat” mute in Woycicchowska's A Single Light. could be chosen.

Ask students to write a news story using an inadent that happened in the
selection: for example. write a news story of sqme of the events in
Fhe dunacent Way faring. /

Tape student grouptalk about characters and/or situations and play back for
cliass enlightenment and’evaluation, -

Ask pamrs of students to read from literature selections. This way of studying
literature is very appropriate whsn selection lends itself to dialogue or
has didlogue. :

Read 4 line from the selection, one that captures the meaning of it. Write
the hine on the chalkboard and ask students to react to the line: for example,
the poem titled My Mother Taught Me Purple®™ gives the meaning of the
poem away. A line from My Old Mun (Short Story Show\em:vﬁlm) should
lead to an understanding of it: I was so fond of my father.”

Make an adjective cheek list to help students wnderstand characters. Checklists
cnabie students toadentify characteristics of characters; for example, adjectives
deseribing the old man in The Pigman could include “lonely, trusting, gullible,
desperate, poor, and semle.” In The Cool World Duke i “delinguent2donely.
scarchmg, sick. damaged, and adult.” e -
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17 Select 10 words that tell the important happenings in a selection. Write these
/
on the board and ask studerits to refer td these words and recap. the situation.
!or cuample. words related to Wh«.y/-ﬂ‘w Legendds Die (Borland) could include
- csawmill, flight, Horse Mountain Lodge. Rcs‘swatum. Bronco Busting, Madison
SRR bquan- Gurden.”

1%, Use cartoons or pictures that illustrate related i«fc.u for example, a Pcanms
cagtoon illustrating the ambivalence of love could be used in a thcm.mc. unit
on Lave. *

« 1 Plan to use ull availab!e. quality films to encourage studentiidentiﬁmtion with
characters. Use films even when students could not read the written selection:
for example, the films, My Qld Man and Dr. Heidegger's Experiment (Short
Story bhowww) are f.ar more su:tablc for low students to view than tlylead.

20. Wnte a letter to another dmmcter in thc story cxpl.nnmg what happendd after

t’w story was over. . .

- 21, Have students make "My Mo;t Embarrassing Moment™ tatks before or after
.o ~reading “The Beginning of W:gsdon’i by Rachel Ficld.

22, Give students the opportunity to ¢xamine the young boy’s inotives in “l\mcn *
(Richard Wright) and to reahzf what thc real uml‘hct wis.

23. "Have students role play the way they’d want to he treated if they\were new
to a town. Then, have them read “The New Kid™ and.the play based on
Room 222 when the Indian boy was new to Walt Whitman ngh (Available
in S ope magazme )

24. Have an informal debate on tl:ué topic “Some Thing Are Worth € heating For.”
Read “Joey's Ball” by Norman Katkov. ' :
S, Student should be able to figure out what a character is really like by noticing chardcter’s
reaction to other peaple and situations, (Objective for students is to help them see the
“why ' of what ¢ characeer does, ot the *‘what.” ) .

Activitios:

1. Select a decision character makes in a selection; for example. in "“Salvation”
~ tLangston Hughes) the boy decides to be s.wcd at the rcvnml mu:tmg. Students
could work out the “why™ of his “conversion.’ : '

* 2. Ask students to conduct interviews with. the characters. Student groups could
work out questions.to ask which are related to character’s actions and ;
~ peronality. '
' 3. Try the Reader’s Theatre approach. (Houghton Mifflin’s new frteraction

series has a hook on Reader’s Theatre (Floren Harper). This book describes
ways of using this approach in the study of literature,

- 4. Play “Ask the Computer.” Invite all the students to write qucstibm which
they really want to know about the characters and their actions. (Sometimes
students work better in groups in the formulation of questions.) Slips of
paper with questions on them will he gathered and fcd into the “Computer™

- . which various cliss members statf. As “The Computer™ students read the
¢ ¢ unsigned qucstums aoud. and then furnish the best reply possibie. This
T game is good for encouraging nmpromptu answcrs and understanding of

- literature.
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Ash students to repost on a novel by taking 4 scene (without dialogue) and
writing diafogue. Then, these studeats can enlist the help of othér students
i performing this scene. After playing the scene. other class members can be
invited 10 ik guestions about the “why’ of certain decisions and actions:
tor example. in A Separate Peace Gene returns to Prep school and recalls
incidents from his school years. Imagine that he meets a former teacher.
Write dislogue.

.
- -

thvite a character to dinner. So that he'll come, tell him why you chose him

“above the others. Next. write a note which you'll leave for yéur mother,

telling that you have invited someone for dinner. Describe the person to her

“and include a few “do’s and don’ts” for her to fullow so that your guest

‘will feel comfortable.

To help students learn how to identify with chasacters, select some students
. to rdle-play situations. Then ask students tg figure out why the characters
acted as they, did: for example, studentsoduld role play-a.situation where

a vouple were dancing and the girl refused to dance with a boy who cut in.
Ask the other students to guess the * why of the situation. Then read -
“Shoe Shine.” Voices I (Ginn), stoppmg before the opening of the car door.

Next, ask students to discuss why the boy fefuses to move the car; then

finish reading the story.

Write a letter to the parents of “The Stone Roy™ explaining his inability

to speak of his brother’s death,

Use overhead transparencies from Voices (Ginn) serics to help students recognize
that we often think in stercotypes.

-

*

4. policemun
b.  nch lady

¢.  vowhoy

-3

d.  scientint

/

¢.  hippie

Tt artist

Then read “After You. My Dear Alphonse™ and discuss the “why’s™ ot
Mrs. Wilson's comments to Boyd.

Atter reading “The Eyes of 'Mr. Lovides.™ have students write paragraphs on
“Why [ Was Afraid.” In the paragraphs, students would describe how one
person’s dgllnns caused them to be afrad.

AsK students if they ever w.m!cd somcthmg. so badly that thy would l.,nvc
up almost anything to get it. List some of their desires on the board. Then
read “The Necklace.™ Have them challenge caqﬁ other's choices. Discuss why

. a. M. Loisel wants to dress beautifully and be admired.

h. The Loisels don't tell Mrs. Forestier the truth.

Then have students write paragraphs about what they would have done it ' 7 :
they hud been Mrs. Loisel. o
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Have students write short paragraphs or make lists about the “fine” qualities

their parents have let them know they lack. Ash if there are boys or girls near
their ages who seem to have ull shese qualities and with whom they are compared.
After this discussion, read “The Bear Hunt™ (Gene Caesar). ,

Suy to students, ™A teenage girt's mother died and she didn’t cry.” Have them
brainstorm in small groups for reasons why she didn't cry. Then read “From
Mother With Love” (Zoa Sherburne). Ask these questiong after reading:

1. Why didn’t Minta cry right after the death?

2. Why did she cry so hard before? o
3.  Why did Mm\u s mother shop early for Christmas?
4. Why did Mmﬁa decide not to tell her father what she’d discovered?

5. Why had Minty’s father insisted his wife not be told she was dying?

Have students describe in one-sentence a quality they can see in the three
characters in the story.

L.ing examples fiom stories they've read such as “Four Eyes,” “Shoc Shine,™

and Al Summer in a Day.” have students pretend to be one of the main
characters and write three original sentences. In sentence one, the character
would reveal g personality trait: in sentence two a mood: and in sentence three,
an attitude. (Voices, Ginn)

After reading “The Cub.” (Lois Klcihauer, Foicesrof Man) (A, Wesley ), ask
students to write poems that finish the line, 'l used to think my mother
(fathx:n wis

But now.

Read poems suub as:

“To the Bureau of the (‘ensu% {Dorothy Rosenberg) |
“Advice” (Paul Cummings) !
“Firit Frost” (Andrei Voznesensky) i
*Eleanor Rigby™ (Lennon and McCartney)
. “Richard Cory™ (Edwin Arlington Robinson)
Have students compose one “why™ question for cach poem. They may then
question each other. .

After reading “The New Man™ ( Frcduuk L.ung) have studcms m.nl\c short
talks on any person they have wanted to imitate.

Make a list of things Mr. Brandt does in *The Old Man and the Last Ambush™
tJack Schaefer). Then make a list of Mr. Brandt’s. personality traits. Match the
actions with the traits and explain choices. (Facus, Scott Foresman).

Find newspaper articles on runaway children and discuss possible reasons

tor their running away. Then read “When You Run Away’™ by George H.
Freitag.

After reading “Bill." (Zona Gale), ask why the story is named “Bill” instead
of *Minna.” (Thrust. Scott Foresman)
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| FOR LOW ACHIEVING STUDENT

{
'l‘lu_' I)lyg Wher Werddn't Be Flrley Mowat
First Love, True Love  Anne Emery.
Fifteen Beverly Cleary
Fiving Sam'cr.'s‘ - Serious Business  Frank Edwards
Go Up for Glory - Bill Russell  ».
flis Enemy, His Friend — John Tunis
The Incredible Journey  Sheila Burntford
The Member of the Wedding - Carson McCullers
A\Tlu' Ox-Bow Incident  Walter Van Tilburg Clark
Painthox Sumuner  Betty Cavanna
net uf the .-lpc’.s'. ‘I’icrre' Boulle
Please Don't Eat the Daisies — Jean Kerr
Serenteenth Summer - Maurcen Daly
Sevieen and Other Stories
Drop-Out  Jeanctte Eyerly
Shane  Jack Schacter
Stranger than Science Frank Edwards
To Sir. With Love  E. R. Braithwaite
A Tree Grows in Brooklyn  Betty Smith
Furned Out - Maia Wojeiechowska -
The Happy Lund - Evelyn Hawe
It's Still a Mystery (}chhar_l'and Wagner
Hit Parade of True Fiving Stories ‘Winchester and Robinson
Irs For You, Snoopr Charles M. Schultz
Chuarlte Brovwn and Snoopy Charles M. Schultz
Youd're the Greatest, Charlie Brown  Charles M. Schultz
Peanuts for Evervbody  Charles M. Schultz
Yeourve Done It Again, Charlic Brown  Charles M. Schultz
Tie Sound of Sl Phyl Garland
Walk to Survival — D. 1. Arneson
Kid™ Lib  Phil Hirsch
Guinness Sports Record Book - MeWhirter
Report from Engine Co. N2 Dennis Smith

- : Young Winsten Churchill - John Marsh
. " . ' ‘J
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TheX vole Bumpers  Marshall Spiegel 3

Goodbyve Mr. Chips . James Hilton

Lite Ameng the Suvages- - Shirfey Jackson

The Howse of Tcmwrrm:' - Jean Thompson

Wy Sweet Ca, lie David Westheimer

A Separate Peace John Knowles

A Girl Like Me teoaette Eyerly

April Marning ﬁ\;.\ ard Fast

Big Doc’s Girl Mary Medearis '

A Pluce of Her Own Ann Mari Falk .
Count Me Gone - Annabel and Edgar Johnson

A (‘rac-&-in the Sidewatk - Ruth Wolff |

Crash Club - Henry Gregor Felsen

Cress Delahanty Jcssamyﬁ West

Stranger in the House  Zoa Sherburne

Too Bud About the Haines Girl - 7. a Sherburne

Bria:t’s Song William Blinn

The Recveled Mad  Albert B, Feldstein, ed.

The Direv Old Mad  Albert B. Feldstein, ed.

What's Up Doc?  Carole Smith

Sports Answers Book — Bill Mazer

Dragging and Driving  Tom MacPherson

Love iv Never Enouwgh - Bianca Bradhury

New Girl and Other Stories af Teen Lite  ed. Miriam Goldberger
Jean and Johnny  Beverly Cleary

Buttertlios Are Free ™ Leonard Gershe

Bruce Fegners Complete Buok of Judo

Hhe Polvunsaturated Mad - Albert Feldstein

Marked for Terror: The Par!rik_lg{' Fqnu’(}' No. 10 - Vie Crume
I'he Complete Book of NASCA R Stoch Car Racing  Lyle K. Engel
Lari Dorothy Bas‘l‘icn ‘

Laugh Your Head Of1" Helen Alpert

\hthucal .Uumn'r\ James Cornell ¢

fhrees A Crowd - Marie McSwigan
Peppermmt Pavid AL Sohn. od.
Ges, Man, G David Zinkot?t

i

Grls ‘l"c"rms By Belsy Muddcrt (’
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Archy and Mehitabel  Don Marquis

The UCLA Story” - Busheiball at fts Best - Jerry Brondficld
Up the Down Staircese Bel Kaufman

Mr. and Mrs. Bodo Jones  Ann Head T

The Pigmun  Paul Zindel

My Durling, M:\' Hamburger - Paul Zindel

Mrs. Miké Bem:dict and Nancy Freedman

The Soul Brothers and Sister Lou - Kristen -Hu_;ﬂer
A Iwa,r.s" Wanted 10 be Soméboa‘,\' - Althea Gibson
Teens Ask Questions  Jane Stiné

The Forbidden Garden — Ursula Curtiss
Blm',Rihbons Jor Meg - Adele de Lecuw

Fmily Sun Barbara Leonard Reynolds

Helen Help Us!  Helen Bottel

Boears on Bi«;w le Charles M. Schultz

Passport 1o Romance - Betty Cavanna

Angel on Skies  Betty Cavanna =

My Sister Mike  Anna Elizabeth Walden

Mystery of the Long House  Lucile McDonald and Zola H. Ross
Nothing But a Stranger  Arlene Hale

The Mad Morality  Albert B. Feldstein, ed.

Cadet Quarter Back  Sidney Offit

Snakes and Other Reptiles - Reluctant Reader Library
Fullhack For Sale  Jackson Scholz

Willic Mays  Arnold Hans

Tun  Hinkle

The Old Man And The Sea  Ernest Hemingway

Little Women  Louisa Mae Alcott

The Swiss Family Rohinson - Johann Wyss

The Human Comedy  William Saroyan

A Journey To The Center of The Earth - Jules Verne

Wild Wheels  Don McKay

Speedway Challenge Wm. Gault Campbell

Bluck Beauty - Anna Sewell . .
Roosevelt Grady Lou.isa Shotwell  ° | L‘
The Secret of Stone House Farm  Miriam Young

Dungerous Journey  Laszlo Hamori
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Love I Eternal - Irwin Stone )
Meet The Malones -~ Weber
Ruising Demerns Shirley Jackson

L The Jungle Books Rudyatgl Kipling

Fhe Adventures of Tom Sewyver  Mark Twain

" Mistress of Mellyn - Vicatoria Holt

A Death In The Family  James Agee

Death Be Not Proud  John Gunther

The War of The Worlds - H. G. Wells

Dr. Jekyil and Mr. Hyvde  Robert Louis Stevenson
Googy Foot - Reluctant Reader Library

Trouble On The Run  James L. Sumner

Haunged Summer - Hope Jordan

The Devil und Daniel Webster - Stephen Vincent Benet

My Lord, Wha!‘a Morning - Marian Anderson

The Good Earth - Pearl Bﬁck |

Wild Wheels - Don McKay |

Madcap Mystery  Reluctant Reader Library

Hold Fast To Your Dreams - Catherine Blanton
Jemny Carolyn Pike |

The House of Seven Gables Nathaniel Hawthorne
l.i:-ink Free  Joy Adamsbn ;
Frankenstein ~ Mary Shelley

The Bluck Heroes 3 Scholastic Book Co.

The Peart - John Steinbeck

Nutive Son - Richard Wright

The Grapes of Wrath - John Steinbeck

I'he Blithedale Romance - N. Hawthorne

Green Grass of Wyoming  Mary O'Hare

It €old Blood  Truman ‘Capote -

Night Flight - Exupery

Ghost Stories — Reluctant Reader Library

Abe Lincoln Gets His Chance - Frances Cavanah
Down The Mississippi - Mark Twain

Leap Into Danger  Leif Hamre

Saum Houston  Jean Lee Latham

T'he Old Man and The Boy - Robert Rouark
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the Red !I&clge’ of Courage’ Sfcphen Crane
Mister Fisherman  Jack Schaefer
Al Quict On The Western Frapr - Eric Maria Remarque
I\'e&fazappt'd - Stevenson
T'?mndcr Raad - Wm. Campbell Gault
Bluck Tiger At Le Muns Pntrigia O’Connor
eJohuny Tremain - Ester Forbes
Treasure Island R, L. Stevenson
The Bucket of Thunderbolts - Gene Qlson AN
MHevican Rowd Ruce  Patrick O’Corner
The Noonday Friends - Mary Stolz
The Hurricane Story -~ Paul Gallico -
Mceet Me In .?'t. Lowis  Skinner
The Diary Of A Young Girl - Ann Frank
'1\'Iu' Light in the Forest  Conrad Richter
A Man For Marcy  Rosamond Du Jardin
Boy Trouble  Du Jardin L
Senior Prom Du Jardin »
Adventures of Sherloch Holmes - Arthur (‘onén Doyle
Tell Me That You Love Me Junie Moon - Marjorie Kellogg
Look For The Stars  Marjorie Hill '
Go Up For Glory - Bill Russell
The Strange Intruder - (‘atﬁcmﬂ
Cheaper By The Dozen - Gilbreth
Junior Miss - Benson
ery szm' Charlic Brown . Schulz
_\’ﬁlmd_t' s Perfect Schulz
You're A Brave Man  Schulz
April Morming  Fast _
Lilies Of The Field  William Barett
Sounder - Willlam Armstrong
Karen  Killelia
Gentle Ben y Morey Wall
The Mystery of Hidden Village  Annett Turngren

-

Winners Circle Reluctant Reader Library
The Witech of Bluckbird Pond  Flizabeth Spear

Go Ak Alice Anonymous
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*20rd Street Crusaders David Wilkerson
The Miracle Worker W, Gibson
Tor Kitt 4 Mockinghird  Harper Lee
doy wm the Morning B, Smith
" The Red Pony ). Steinbeck
Bluck Lik¢ Me  Gritfin
Norwood  Charles Portis o _ .
7’1&"'5'!!”}’ ot My l;ifc'.‘ Helen Keller N
Call of the Wild — Jack London ' N
J)rnp~0:cl Jeanette liyel:ley ’ ' ‘
True Grit Charles P.ortis.'
. The é:'l'ﬂ' Inside ’ J. Eyérlcy
Nigger  Dick Gregory
[ Am Third  Gale S;.:yers )
Bless The Beasts and Children - Glendon Swarthout
Phoebe  Patricia Dizenzo
A Raisin In :The Sun  Lorraine Hansberry
Science Fiction Terror Tales - Graft Conklin
e'cr: No Curl William Hughes
Peter Pan Bag - Lee Kingman
Brian Piceoln, .I Short Season - Jeannie Morris
Lisa, Bright and Dark. John Newfeld
There Fs A Season - Karen Rose
My Sweer Charlie - David Westheimer
[ Never Loved Your Mind  Paul Zindel
Hitcheock Presents: Terror Time - Alfred Hitchcock
Ghosts. Ghouls and Other Horrors - Bernhardt Hurwood
Don’t Play Dead Until You Have To - Maia Wojciechowska
The Quisiders. - S. E. Hinton
Hot Rod  Henry Cn:g‘or Felson .
Shane  Schaefer V .
The Cross and The Switchblude  David Wilkerson
Ox-Bow Incident  Walter Van Tilburg Clark
The Raft  John Herey ’
tirashima — John Hersey
Love Story - Eric Segal
West Side Story: - Irving Shulman
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- The Kud Whes Butted 1,000 Bob Allison & Raub Ernest Hill

Old Yeller  Fred Gipson

. The ncredible .l;mmer Sheila Burnford

Swiftwater  Paul Annixter

The Butterfly Revolution - Wm. Butler
l:'}c-a[rc' From Nowhere  Jeanette Eyerley
Tuned Cut Maia Wojciechowska

The Contender  Robert Lipsyte

Jolmmy Got His Gun Dalton Trumbo

Willard - Stephen Gilbert

-4 Separare Peace  John Knowk

Juzz Country: - Nat Hentoff |

The Heat of the .\'ig{zt - John Ball

I Never Promise You A Rose Garden -~ Hannah Greer
Dark Shadosw s
Manchild in the Promised Land  Claude Brown

We Abwavs Lived in the Castle  Shirley Jackson

L/’

David Collins

Member of the Wedding * Carson McCuliers o
City of Spades Colin Mclnnis

They {42‘!" Came Home - Lois Danian

Lobo  McKinly Kantor ,

Fucts of l_.m'é and Lite yor Teenagers - Evelyn Duvall
Duddy Was A Number Runner - Louise Merriwether

.lh: Nutalie -~ A. Martin Zweibeck

Durango Street Frank Bonham

Call Me Charley  Jessie Jackson



WRITING

\l:micct Secondary English teachers have never questioned the valué of writing for
low-dvhieving students but rather have delincated what writing skills might be necessary for
xuulcn\\lund what actavitios might encourage them to use their own experiences as o basis for

. writing Nhere {§ a connection hetween the things written about, the words used in the -

' writing. ahd the real experichee in the world of the student, whether in fact or imagination,
Students observe the world around them and t.:kc in the materials by which thought is shmnl.ned

Beciuse they are human, thcy develop c.unomy and interests, read books and view
television, brooy and daydream. They bave feclings and emotions: humor, sympathy, and
anger need outleéts. Their attitudes require exploration, understanding, and expression. No
tivity. if successfully done. seems to build student seif-concept more.

. but is also much more. Writing veflects a person workmg. seeking,
thinking. feeling, and\living. To studems wrmng is -

A way of expre»lng one's wlf mind searching and soul se.mhmg
A way of conveying crucial meanings
.V way of relating deeply to the needs of human beings
A way of ‘makmg things come clear '
A way of saying something with precision R
A way of imaging and imagining
A way of knowing more fully what has gone on in our minds and lives
A way of understanding ourselves and othgrs
A way of vommunicating feelings and idecas
Student Objectives in Writing

1. Studeng has oral language experiences.

chts on a subject hcforc wnfmg : -
4 Student wd@tifies has audience to establish a point of view |

2. Student writes honestly and tells some kind of truth.

6o Student expresses m narrative or story some ing ulcm from mcmnry or reading. .

7 Snuknt redmes basie wmmg. SKills. -

ST Student orgatizes g composttion.

Wiiting
Voo Soident has oral language experiences.

Learming 1o use oral language must precede fearning to read and write. In tact,
learming o speak seems to be the most important communication skill today. Betore
= writmg, students must have somiething to say: and interaction with others gives them
sontething to say and something to write about. . -
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The development of a student’s ora) language has an importanj positive effect on
the development of selt concept. When a teacher listens to what a student has to say and
altaches important o a student’s ideas. the student’s selt’ image is enbanced. 1t is only
atter students have found ideas and experiences within themselves about which to write
that they are abje t o mmmunn..ne thoughts in writing.

The following m'.d langu.ngc activities have been gle.mcd from the project cxpcncmc
and from outside reading:

Activities
A.  David Holbrook's suggestions for oral exercises: (English for the Rejected.) \/

1. Children are divided into two teams. Members of team A have to try
S to guess the name of un object as it is being drawn on the board by
R one of their own team. This pupil who is drawing the object follows
instructions from @ member of team B. This pupil is blindfolded and
must tell the other what to draw, without mentioning give-away words.

&

Members of cach team come up to draw a subject for a one-minute \

14

talk from g hat.

3. A team of three “employers.” interview a series of “candidates™ for
4 job. The class selects the best candidate.

4. Fhe class prepares questions to ask a visitor from the outside world
a miner, a post office worker - about Jife. in-the nine oF on-thejob:-

5. A group of children are told to hold a conversation round a table about
\ a topic drawn from a hat (these topics are written on picces of paper

3 by pupils. The teacher edits to eliminate unsuitable topics. These
conversations can be tape-recorded, criticized by the class, aﬁ\d then
played back. o -

B. Discussion Techniques:

“Fishbowl™ technique consists of students participating in a circle within

- a larger virce. cach student observer has a diagram of the fisbbowl marked
with student. positions. Students® responsibility is to chart direction of
Jdiscussion through arrows. asterisks, and other symbols.

“Concentric Cirele™ technique ditters in one respect: cach participant has
only one observer who sits behind him and takes notes on partners’
actions in the discussion. Students Jearn to contribute and participate in
disctissions outside of the English d.mmom becoming more clhucm

\ _ students 1in any environment.

, (Learning Disctossion Shills Throwugh Games)

( Dramatic Activities: ,
. Improvisation: ideas for these can come trom stidents and impromptu

class situations. Other ideas include: ask students to improvise a scene,

an impromptu one. Try to give the framework for a scene; that is.

roles. place. situation. For an casicr improvisation, ask them to

INProvise ny;?m trom a book or story they have read. Muny

improvisatigef ideas are suggested weekly in Seope magazine.
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l)mm.m;atmn of a Ntory or unncdy sketeh. Suggested materials are:
Tuke 12, ACtion Piqy\ (Scholustic)
Docudrama (Harcourt Brace. Jovanovich)
Plavs For Reading (Walker Educational Book Corporation)

the Cared Burnctt Shoswe Comedy Sketches, et al, (Contemporary
Drama Service, Box 457, Downers Grove, Hlinois 60515)

3. Scope ofters plays for students based on current movies and hnuks
Recent plays include Sownder and My Sweet Charlie, ~.

4. Role playing. Try some of the following situations:

.- Look Pretty - A photographer tries to get a group to pose correctly
but has trouble. One of the players moves at the wrong moment.
.muthcr munches peanuts, and so on.

The Applicant: A player is preparing himselt to .spply for a mh lhs
friends give him- alt sorts of hopeless advn.c They show him how
to act .msl tell him what to say.

Predict \'nur Luture: Players sit in a cifele around a gypsy fortune
tefler who predicts their future. Players are told that they will do
wteresting things, such as becoming the King of o South Pacitic Island.

Fhe Caslners The cashier of a restaurant confases diness as they . pay
then checks, She asks all sorts of pointless guestions in adding up_then
hlls, such as the color of their plate and whether they used the salt
shaker more than oncee.

Newspaper (Mfice: Reporters rush in to shout the Tatest news, The
news should be exaggerated or ridiculous.
Gas Station: A motorist ain an imaginary car drives into an imaginary
s station. Attendants rush out to sell him tires, seat covers and

1 anything eise they can. They ceven try to charge him tor air in his tires.

Pantomime l’l.z) In this skit some performers pantomime various g.unc
and  vorts, The others try to guess the sport. As soon as they do so,
another pantomime is performed.

Scenes from History: Performers act out famous historical scenes, such
as Washington crossing the Delaware. When it is guessed, another scene
is presented. ' S »

_ , _ (The: Language of Man, Book 1)
Grouptalk (Babette Whipple's technique)  ~ - -«

This is a tormal discussion of a question by a small group with a leader

following the specitic rules that all members of the group contribute
relevantly to the discussion and that all help in the effort to summarize it.

“Formal™ refers to the governing influence of the rules, not to the atmosphere.

Small means three to six. Leader’s primary functions: (1) to direct strategy.
(2) to keep the group talk relevant, (3) to see that summary is achicved.
The group shares with the leader the responsibility for calling attention

to departures froin the rules.
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The poant s stressed - that the teacher concerns himselt with Eroup process,
B not with content or information, He is teaching students “how to think, not
. © what to think.” The topic, always worded as a question, may be chosen hyf
the teacher or suggested by the studepts. 1t is written on a chalkboard so '
that it can be read aloud and reterred to. ety the group meets in a separate
room for about 30 minutes .md fias a fape rccnrdc

The rules are prmtcd on c..mlx. and are read and par.xphmscd by mdmdu.nls _ ﬁ*
during the fiest few \L‘sslum As most recently tormulated by Dr. Whipple.
they-are: .

Rule I: U:‘ﬁcptand. Everyone thinks ahou}\{hc meanifg of the question
" ' betore the group tries to answer it.

Rule 2: (¢ ’ontribuw Evervone tries to answer tllc;qucs‘tion.

Rufe-3." Listen. Everyone tries to undcreund what is said so that he can
‘ respond. : -

Rule 4. Be relev.mt l:v;ryonc kccp- to the point, .
Rule 5. Sun up F\cryunc tries to state the main pomt of the discussion.
v - ' (4 Studcm Cenrered Language 4rl\ Curricielunt, Ppage S

) E. LE AR\!N(. DISCUSSION SKILLS THROUGH GAMES. Gene St.mford and
" Barbara Dodds Stanford, Scholastic Citation) Press, provides a seqm.nw‘ot
skill-building games and activities designed to give students the necessary
practice i proper discussion techniques: it also presents a repertoire of AN
remuedialdevices for use whenever a group shows signs of a particular weakness
) in working lny:thcr For example, 1o encourage gontrfhunons from students
' rather than arguments. these authors suggest the following techniques:

In their zugerness 1o show off their own knowledge or to beat others in
an argament, most group members have a tendency to discourage the
contributions of others rather than drawing them out. Most persons seem to
respond i ways that either “put down ™ the speaker and capse him to regret
ever having opened his mouth or that engage him in a battle of wills, secing -
who can win the argument. Smdents need to learn new ways of responding to’
other persons, ways that will cnmur.cgc them to continue ta%ﬂg rather th.m

to withdraw.
t

“The new exercise ewplamul below gives cach group mcmhcr a chance to
practice new responses. His task is to draw outgthe other person and in doing
sache can unlm: any type of resporfse so long as he does not argue.

CGAME: One g n)up member choses @ topic to talk about, prcicrahly :
sofmething signitfcant in his interpersanal relations. It the group is sufficiently
unified and .m.cptmg of one another, a teacher migh't request that the topic
deal with a **problem you do not g.cncmlly like to talk about.” If the group ns
still suspicious of one another. a less threatening topic will be necessary,
perhaps o question such as *On whit basis do you choose your friends””
“What's your biggest problem at school?™

BN

Betore the speaker begins to discuss the problem or issue, appnmt

: a4 member of the group whose role will be to listen in dcpth to the spc.:kc
©and encourage him' to keep talking. List on the blackboard and 'ﬁplaln/thc

various types of responses that help. elicit .contributions: -

-
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Raising questions (When did you first begin to feel this way™?)

Being supportive (I have afsq_’ l’élt}!hut.way. so | can symputhizc with vou.)

Claritying (Do ydu mean that yom father frequently beat you or
threatened you?) .

 Reflecting what the speaker says or feels (You apparently are very
angry at your father for what he did.)

(Nving examples from one’s own experience (A similar problem
contronted me lasg year; my parents wouldn’t let me use the car.)

Remind the listener that he cannot under any circumstances take issue
with the speaker. He must keep his own views out of the discugsion and not
try to prove the speaker wrong. Instruct the other group members to listen
carefully to evaluate the effect of the listener’s responses. They should note
whether he ever argues and if he is successful in drawing out the speaker.

FOLLOW-UP: ask for 4 report from the observers. Ask the speaker how he felt

about the listener and his responses. (ontmue the activity unu! all have been
both speaker and hslener.

2. Swuedenr develops powers of nhwrvatlnm to remrd’ details aml to reason abom what is

seel. heard, and felt.

:\\.thltlt’\ and Mal'ermls 4 ) .

A.

David Sohn s Stop, er& and Write and Pictures for Writing lB.ml.nm) These
books contain a series of dramatic photographs which students and teachers
¢in use *to learn something about the art and power of observation . . . To
‘notive.” to ‘perceive.’ to ‘see’ in the best possible way, one needs to practice
looking for such things as §imilarities, differences, emotions, gestures, colors.
details, and contlicts. They. are all part. gf the technique of the art of
observation.” There are sections on *“Seeing an ldc' S “Dialogue,” and “The
Power of Observation.”™ Suggested activities prec.ede photographs. '

1. Come To Your Senses, A Program in Writing/Awareness (David Sohn )
Scholastic Publications, a filmstrip pregram in.four parts: Using Your -
» Senses, Relationships, The Drama of People, and T.‘d[mg the Story. ‘

Photographs accompany the filmstrips. C o

Iinages of Man, Scholastic’s Concerned Photographer Prograni, features
4 tilmstrips. Toward the Margin of Life, Voyages of Self Discovery, The

14

Uncertabr Day . an Between Birth and Death, records and photographs. -

- Techniques of communication can be strengthened.

3. Posters. mainly from Argus. are suggested as good motivation for
students to observe.

4. Lacking these materials, a teacher could use pictures gathered from

magazines and newaspapers to develop students’ powers to observe.
: e

Memory Writing
-

. ~
Students are to specify a precise inci?cnt. I'rue stories can come from
wnsations and memories, Students can gidpe stories cither from their own -
experiences or from materials they have read. .

Writing memories . . . should be a’tontinuous activity throughout school.

L]

-

»

The main thing ’_fnr-the pupil_to learn now is how to tap memorivs, as he

} ) 47 '
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did sensations. for their fresh material and how to select and shape thiy
. atenigl into compositions . . . The original purpose of spontancous memory
S ' writing: to let the student do his own abstracting and decision making,
) ' “to keep composition on a deeper cognitive basis, since at the heart of it
i~ the classitymg and ordering of experience  information processing. By
spreading the compaosing over three stages, 1 hoped to lay bare for
4 examiftation and influence the internal processes of writing that in
' conventional assignments remain more hidden and ess tractable, it they
v are put into play at alf.

. . : 1 Student Centered Language Arts Currictdion K-13
by James Moftett, page 2130

Directions for Memory Writing

Look around the foom at different things until something you see reminds

- : ~vou of something trom your past - a place. a person or event, Write that |
' down. Now-what other memory does that person, place or event remind
Spontancous vou of”? Once you get started, keep writing down your memories. Don't
Mlow of worry ahout their being jumbled or jumping from one time to another.
MEMories Write the memories in whatever way captures them quickly: these are notes

. % or yourself.- Don’t waorry about spelling or correct sentences; just record

Js DIany memories as you have time for. You will have about fifteen minutes.
: These notes will not be marked. but you will need them for a later
- .mu;.mmm For right now, it is better to et lot of memories than
) to go info detail about one of them. .

A : Look over your Assignment 1 paper and pick out 4 memory of some incident
' B that interests you and that you woyld like to do more with. An “incident™
Lapanded would be something that happened on a particular day, uniess you feel that
single - what happened on two or three ditferent occasions goes together as one
Liemory memory . Now think about that memory and write down, as notes for
yourselt still, all the details you can recall that are connected with it In
. other words. for about fitteen minutes, write down everything you can
remember about your incident and about your thoughts and l'ccl'ings at
that time.

Go to your group with your Assignment 1 and 2 papers. Exchange these
) papers wath another student. After you have read his, write coninents on

. his Assigriment 2 that will help him to rewrite it as a finished composition.
Composed " You will all rewrite yours Assignment 2's for the whole class to read.
memory’ Your comments can be about any of the things just discussed with the
' samaple papers. Do you think he chose the best memory? What thyngs about
the memory do you think he should bring out most when he rewrites.
What would you hke to hear more about? What things do you think he
should cut out?

(1 Student Ceatered Language Arts Curriculiom K-13, James Mottett))
. Miscellancous suggestions for developing students’ powers of observation:

. . _ - Show a picture. Ask students to name nouns in g picture, then use o
desenptive wond to desetibe aoun. Then exvpand these into a sentence.
An out-ot-doors scene can be used as well.

&
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tl-or Junior Highsyy Ask students to close their eyes and pietuare somethmg,
anythig. Then write what they see. Ask them to picture their mothers.
What do you swe? What is she doing when you think of her? :

Brmg o bag of objects and ask sudents to pull one out, describing the way
- object toels,

Choose a record 10 enable students to practice abilities to record details of
what i heard. Records, such as

Walt Disney’s Snund of the Haunted House and popular musie.

Using Scope visuals on Observation, Problem-Solving and Reasoning.

Student retlects on a subject before writing.

James Britton comments on writing as a process. He suggest that “when we write
we must to some extent declare and reveal oursetves,-and we do so to an unseen listener.
The closer the relationship we have with someone and the more actively we call up that
rehationship to imagine him as the receiver of what we give, the more casily shall we be
able to undertake this fonely task.”

He turther concludes that the premeditation or retlection on a subject hie finds most
helptful is that of “finding a way in, getting a starting point.”

(Explorations in Cluldren’s Writing. p. 34)

Aotivities and materials:

0.

Students can sometimes be helped to get that “starting point™ when
motivational techniques are employed: the motivation of photographs, music.
a4 picce of literature, a tilm, or 4 teacher’s experience.

Students can work in pairs and tell the other an experience.

Students can choose one thing they are real experts on and reflect about
this subject to another.

Students can try to identify with the person in a story or play: for example.
to be David in Sownder. After assuming this role, student can suggest ways
to cope with David’s problems,

-Students can be given the beginning of a story and asked to finish it or be

given the middie of a story and asked to write the beginning and end of it

Teacher can suggest an opening sentence. such as 1 really didn’t take that.”
Then students can complete this to their liking.

CAUTION to teachers: don’t choose sophisticated topics sor writing. Make

topics catchy and simple, appropriate to class or happenings.

NEA offers-a book on *Unfinished Stories.”

Teachers can give stutdents some sample sitwations and ask them to think of
a character trait or an emotion. Then imagine the actions of someone who

has that triut or feels that emotion. Describe the person through the things
that he or she is doing. Here are some sumple situations:

I. Somcone in o hurry trying to open a combination lock.

Y. Someone lazy cleaning up a bedroom.

. | 19
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4 \um( nne very tldy cating i \!nppy Joc.

De.:r E-.lhe

3, Snmcuué with a cold writing a icité

s \nmwm nosy at a friend"s house. while thc Irwnd is out of thc mnu .o

- Students can pntcnd to he 4 newspaper columnist who mc.cch(ttcrs from
T young

agdens and mvzse friends m.mg these problems. Such letters as the
m!{mum. o)

Dear Edtie:

tai ! am going home
e. 1 feel that they
ould like your advice -

Wm u patiém in 2 mental hos
at people will think of
situation. |

P am 15 years old an
soon, but I am worried about
will put me down and not undcrsta
about what to do,

D A

L. M., Kansas

My parents are. always ﬁghtmg wlth me about rehgson and going to church.
They accuse me of all sorts of terrible things. And | can’t convince them about
how 1 feel. | just can’t accept their notions abeut God. Should | go to chur¢h
and fecl like a hypocrite, or should I be honest and cause trouble? \

C.F.. Washmgton .

bmm'u Iwrc Bewnd Tnnmrmw ( Bog& 403. Hermosa Beach, Calif., 90254) offers
many ideas for motivating reflection before writing. For example, one idea is
that student should finish one of the sentences and tell how and why it concerns
you as a vitizen somewhere beyond tomorrow: “Someone should w:ite a song
about . . ..”" “I"could write a book about . . .~ and “There should be a law

ahuut ldcax for teachers are included.

Students can write a letter to themselves, a letter from their fifteen, sxxtcen.
or seventeen-year-old selves addressed and directed to their selves of the year
>000. In the letter students are to remind that future unknown self of all their
hopues tor him  of their idends, their present hang-ups about aduits, their
tears of the unknown future. It is to be a letter that can be pﬁLw}'ay and read
years from now, on the New Year's Eve of the turn of the century. (Idea from
Sister Angelica Miller, Erie. Pa. in “Dear Me . . . ™ English Journal)

Compaosition Situations, Grace E. Wilson NCTE publication, has many ideas. -
Scholastic Scope has loads of *Open End™ composition situatiofs.

Scholustic offers @ packet of photographs called “(‘ompoéition Motivators.™
Suggestions for using the photographs are included.

Stories You Can Finish, an AEP publication, gives 9 beginnings. 9 casts of
characters, 9 chances to share authority.

Student ideniitios Igﬁ.\ audience to establish a point of view. N\

Ken Macrorie says that “a good part of the time a personds writing, he must sense
his reader out there. In a way he becomes his own reader while he writes. He talks to
4 reader and ‘hurs that talk himself, When you acquire. that knack, readers will come
Jlong with yuu ' When a4 person writes, there is no face, voice, or gcsturc to «.ommunu.m.
meaning. only the words. (Telling Writing, page 11)
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Activities and maternds:
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10.

' Set up a pyramid, square, an

Use cartoons and comic s!rizs as material for teaching point of view, Dagwood,
Blondie, Peanuts, Andy CappEitAbner, Dennis the Menace, and Luther.

Fell 4 nursery rhyme from various points of view.

Use atilm such as Eve of the Behotder (S15 rental, Avard Sloat) or
My Old Man (Short Story Showcase) as an introduction to the concept of
point of view. ‘

Use TV commercials. (These'can be ordered from The American TV and Radio
Festival, 30 E. 60th Street, New York, New York 10022.) (Current commercials
are more accessible and cheaper.) .

Use Letters to the Editor to establish writers' points of view.
Use a widely anthologized selection like Richard Wright's, “The Valedictorian.™

. As follow-up-activity, have a . udent and principal’s argument role-played.

iangles. Instruct each person to draw the shape

he sees. (A good way to let ¢ ne see the differences in their perceptions.)

. Have several students do an impromptu scene -~ maybe a fight provoked by

one or both: maybe two people dancing and a third breaks in. Then asks
students what they saw from their point of view. '

Use shows where characters have very different points of view: !
Sanford and Son
All In The Family o
Bridget and Bernie
Maude

Write letters using another point of view:. for exémple, rite letters to mother,
a friend. a teacher about what happened at The Cellar last night.

Or if a student got in trouble, different methods he would use to explain to
his principal, his mother, his coach, and his friends.

Or what happened .on the football field - how does what you say change as
you talk to the coach, sportscaster, girl fri?d. T :

Wall Charts for Composition showed a mafi coming up to a monkey’s cage.
then the monkey trying to mimic the man. Idea is goéd for teaching point

of view. There were four scenes:

I.  Man looking at the monkey and laughing at him.
2. Monkey reaches out and takes man’s glasses off.
3. _Monkey puts man's glasses on.

Monkey takes glasses off and covers his eyes, dropping his glasses.

Cadh

. Student writes honestly and tells some kind of truth. .

Macrorie says that

part of growing up is learning to tell lies, big and little,
sophisticated, and crude, conscious and unconscious. The
good writer differs from the bad one in that he constantly

-
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trivs to shake the habit. He holds himself to the highest standand

. of truth telling. Often he emulates chikdren, who tell the truth
T : so casily, partly because they do not sense how truth will shock”
their elders. Any person trying to write honestly and accurately
soon tinds he has afrcady learned o bundred ways of writing
fulsely. As a child, he spoke and wrot®honestly most of the time,
but when he reached fifteen, honesty and truth come harder.
The pressures on his ego are greater. He reaches for impressive
language: often it is pretentious and phony. He imitates the style
of adults, who are often bad writers themselves, They ask -
questions. So he asks questions in his writing . . . Try writing

for truth. (Macrorie, Telling Writing, p. 5-6}

\umnc

l.  Use models of honest writing and comment on how this honesty wis obt.nned Use -
student and teacher writing. The following sample of student writing illustrates
4 Kind of honesty:

I had always wanted a BB gun, but I never ho¢ one until now. We were
going out 1o a friend’s farm near Paw Paw 5,0 my dad bought me one
to take along. At first | iook 1t home to practice. | thought it was a big
thing to hit an empty Joy bottle from twenty fect,

After | got to the farm, the owner asked me to shoot some blackbirds

tor him. For a long time no blackbirds came around. At last one landed

in a walnut tree in the yard. | walked under it quietly so I wouldn’t

scare it. The stupid thing just sat there begging to be shot. [ fired my

first shot. I saw the little gold BB fly past his head. Dumb bird. It still
didn’t move. | shot again and the bird’s tace reacted with pain. It fell

over. hanging upside down by one foot from its branch. | shot again.

It till kung there. 1 could see blood on its feathers ¢ven from where

I stood. With the fourth shot it fell, its black feathers red.

(Writing to Be Kead, Macrorie, p. 14)

)
/

14

" Make lists of ways of saying something honestly, Taking a list of euphemisms
might be one way of approaching this kind of honesty; however, it should be
remembered that cuphcmisms serve a useful purpose in some instances.

3. Find stock words and phrases that are used to cover up meaning. (‘luhcs and
advertising phrases would be appropriate.

?
3. The, Candidate. The Robert Redford movie, was featured in Scope.
Octobur 2, 1972, Ask students to hsten for the differences in the real umpalg.n
speeches and the TV spots which were suppased to depict the scenes. An
examination of the ways McKay (Redford) soid things in the beginning of his . -
political career and the way he said them after his political career was well
underway will be hclpiul to studcnts

One project teacher refuses to let students use such phrises as “love and
understunding’ or any other umbrella phrases »r words that mask meaning

o 1)
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Tie 2

Student ¢xpreses in srrative or story some incident from menmry or reading,

A

B.

&

Try Ken Macrorie’s approach to getting students to write about incident or memory:

Writing, treelv withowt focus: Write for ten minutes as fast as you ¢an. pever
stopping to ponder a thought. Put down whatever comes to your mind. If nmhmg,
comes, write, “Nothing comes to my mind”’ until you get started. Or look in front
of you or out the window and begin describing whatever you see. Let yourself
wander to any subject, feeling, or idea, but keep whiting. When ten minutes is up,
vou should have filled a large notebook-sized page. Remember you are hitting

- practice shots, It what you write is bad or dul, no one will object.

Write treehy with tocns: Try free writing, with more purpose. Stay on one subject
for fifteen or twenty minutes. But it you find that subject fakes your mind off’,
to another related subject. fet yoursell go to that. The one necessity in such

shotgunning is that you keep writing freely and quickly. Ohject: writing as fast
as you van for truth and speaking for yourself.

- »

Writing preely fur twenty or thirty minutes about something or somebody ynu knew
Let yourself record the lumps and grooves, the dents and spikes.

Try l).u il Holbrook™s composing ideas. tEnglish For The Rv;m ud )

1. Students looked at the material, tools and plans for making a canoe and tried
by word of mouth and in writing to compose instructions for making a canov.
{Boys only )

[

Tried stage make-up (with mirrors), and looked at feaflets about cosmetics,
then wrote about make-up. (Girls only.) '

3. Discussed a story about young people, tape-tecorded it, duplicated the results,
and wrote the story in their own ways.

3. Wrate about apples.
5. Wrote poems, after being read some simple poems,

6. Wrote stories, “about anything:' students were stimulated by being read stunc
by other ;hzldn,n and fragments of stories by D, H. Lawrence.

- 7. Wrote about “my family.’

X.  Wrote. after a practical demonstriation, how to change the wheel (tire) of a car.
9. Read their stories dloud or into a tape recorder, and heard them back. ..

10.  Compiled from magazines by reading aloud best compositions to the teacher
who typed the stencils, These were then used for ‘readers.”

11, Hiustrated stories in ink or paint.

12, Wrote stories of poems from various visual stmmlt-rcpmdtuhons ot p.mmn;.s
an o1l painting of an Irish donkey cart, o skull, ete. Tt

13, Wrote stories or poems or passages from music (a March by Sousa: some Red
Indian war dances: a jazz record: ballet ma-¢). -

14, Listened to poems and stories read for amusement only.

15, Wrote comprehension exercises of a smple Kind on poems.  questions un the
meaning (g2, Stopping by Woads on a Snowy Evening. Frost.)

‘S
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1. Chose poems to read out or to copy in their own books.

17, Read prose and poetry extracts (typed oul) to write ‘reviews' of them
i.e. whether they liked them or not.

IS, Wrote deseriptions of classmates for identification purposes and heard a tape
vV oof such descriptions by another class, as a guessing game.
C.  Other activities: ., 0 . -

s
¥, Show a picture. Ask students to look at picture. Ask wh.at ts seen and what

o is not seen. _
tise Scape open ond sories to encourage students to speculate on what is
going on. : ‘ .

19

3. Use a stirring stpry that is likelyv to provoke student reaction, perhaps a human
mterest story, to illustrate the art of narration.

4. Display a collage of pictures of scenes portraying some emotion or feeling.
Students look at scenes and report on their reactions.

Teachiers and Writers Collaborative. (Pratt Center for Community hinprovement,
244 Vanderbilt Avenue, Brooklyn. New York 11205, a quarterly publication)
has great ideas for encouraging student writing. Suitable for elementary and
junior highs,

¥ (]

7. Student organizes a compasition, making sure
1. that there really is an idea that can be developed,
Y. that there are details that support this idea,
3. that these details are in 2 clear sequence,
4. and that the reader gets e central meaning trom what has been written,

James Britton calls it “keeping the eye on the subjed on the one hand. and keeping
the lunguage tlow going on the other.™

AL Activities:

L. Students can use cut-up comic strips and reassemble them to work on
organization and sequence.
Y. Students can take a story already cut up into picees by the teacher, first
~into sentences and luter into paragraphs. Students ¢an organize into a
' \llgy:slcd hest order.

3. Students can list things they have dune in sequence.

4. Students can write o mmpmmon hy tbc “language experience” approach:
which can mean taking the ideas of the class about any material: picture.

movie. happening. and making a class compaosition-oat of it.

., 5. Students can (1) write ten sentences on what they did on the weekend,
{21 count them: it seven of the things they did were pleasant, then their first
sentence should tell something about the pleasantness of weekends. (f it is
hard to label the pleasantness or unpleasantness of the sentences, then students
_could say which word describes their weekend. Dull? Ordinary? Tiring? Boring?
(3) Then students can list in some kind of arrangement the activities. thus
forming a paragraph.
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6. Students can imagine telling o friehd that they ‘had a good time Jast weekend.
~ What Jdid llky do to make it so” To get at 'this, students:could list all the -
S ' things they did and put in some kind of order.

- 7. Students can wmc a topic sentence@Then teachers could ask students such
questions as “Why do you say this?” or “What makes )/ou come to this ,
conchision®”

B. Materials to refine students’ abilities to ofganize'

&

1. Beginning frplmmlum Bnuk V Thm&mg and Writing sencs (Prcmuc-lhm

. pp lm-l H ..
A (nmpmrmm in Action ! and 2 (SRA) ..
3. Scope magazine: exercises, uttoons. .
- 1. Scope visuals especially for orgamzmg )
: s, Wordless Curtoons, (Sequenu:) Book 1, a set of transparencies with four vartoon *
o - tmmeﬁ (Technifax Corporation, Holyoke, Massachusetts) are helpful to students:

who say they have nothing to write about. (‘hamctus and action are introduced
in two cartoons,

S, Student refines basic writing skills,

The project teachers feel that th®™yprimary wntmg skills for the dmdvantagud fow:
achieving secondary students are: T

. . , ¥ . .
1. to form letters, either cursive or manuscript, legibly

[

to differentiate between a group of words and a sentence, and to write cach
to begin o new thought with a capital lefter

to ¢end a thought with a period or a question mark

S

to learn not to use capital letters “as the whim strikes,” but when there is
a purpose for them | ., or . . . to learn when to capitalize a letter, other than
at the beginning of a new thought

6. to expand small groups of words into whole thought units

7. -to copy accurately what another has wnttcn or dictated, or to rc-copy
selt-written material

K. to group thoughts that are closely mnncctcd into a unit (dare we say paragraph?)
. o Activities:
A.  Handwriting . . o

To help students improve their handwriting, at least -those students who have severe
handwriting problems and want help, try some of the approaches suggested in llu
following handwriting books: ‘

Better Handwriting For You, Noble & Noble Publishers, Inc.
I Learn To Write. Bobhs Merrill Co.. Inc.. Grade 7
I Lecrn T Write, Bobbs Merrill Co.. Inc.. Grade 8
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tead. u}{crs a series of West African tafes, each, ot which is followed by a sd ’
of exercises constructed to enable student to write vorrectly. Copying
mrru.ti) s one nt the cmphaws

\\rmng‘ tmm dualmn

Unsing \mlpk‘ pumttutmn

1. David Holbrouk suggests h.wmg lc\sons on elementary pum.tudtmn agam and

again and again. He culls working on the period “*Where to put a full stop.”
not how to write a sentence. Students can try to put stops in unpunctuated
passages chosen from cither pupils’ work or other; then the teacher can once
miore stress the usefulness of ‘this punctuation mark. (Some teachers feel this
docs ot work whcrc stmhm\ havc to struggle to read words.) .

ts

Te.uhcrs have mixed tcelmg> about which pum.tuauon marks should he taugh(
Al teel that periodds and vommas should be emphasized; a few feel that -~
apostrophes should be taught, but only the apostrophe as used in contractions.
One teacher feels that the differences between the use of the apostrophe in
possessives and plurals should be mentioned.

3. Uses of the comma that should be taught are (1) words in a series, (2) direct
address. (3) satutation and complimentary close, (4) compound sentence
separation, (Sum; teachers teel these are too many .md should be more limited.)

4. Materials that are hslplul here are Se upc' magazme. Tmuble Shooter Book 6,
and Power m Composition (SRA).

C h.mgmg. Douns to pronouns,

1. Ask student to go o a certain page in-a story list the pronouns in that p.:rt of g
a story. and then the nouns which’ they refer to.

-

$or

iJ

Anane Tales includes exercises where student is directed to thange pronoun
CANCS . .

oy

Ask students to make a new sentence about the same penson as the one mentioned
in the sentence given. In this way. student changes the noun to a pronoun.
For example. N

1. The lady has a doctor.

My hand hurt. «o | went to

14

The man is a teacher.

I walked home trom school with

( h&nging verh tenses. '

1. Ask students to change all the present tense vershs in a sentence or paragraph
to past tense. Later! after prictice, students can add a puragraph written in
the past tense.

taJ

Iry same of Lin's ideas on using verh tenses:

Ask studcms to histen L.m-tully to_a story taped. Asl\ them to pay
attention to the verb form in cach sentence. Ask them to repeat as
the tape is replayed. Lin's lesson was as follows:

-

T e e — e
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Direction:

Tell A Story In the Present Tense
This lesson gives you some review on the -s ending of the verb. Listen

~ carefully to the following story. Pay particilar attention to the verb form

in each sentence. Repeat after the instructor and record.

Johnny is a little boy who loves stories. Every evening
at bed time he insists that his mother tell him some stories.
Sometimes she tells the same story over and over again, but -
Johnny never gets tired of listening. Sometimes she sings
him little nursery rhymes. Johnny thinks that they are so -
~beautiful that even after he falls asleep he still hears her
singing sweetly to him or at least he thinks that he hears her.

Later on Johnny’s mother buys him a book and they .
read the stories together, Johnny knows all the stories alegady,
but-they mean more to him when he reads the words and
sees the pictures of the three bears, the seven dwarfs, etc.

He finds out the meaning of the printed words and reads
to himself when his mother is busy. That is the way
Johnny’s mother teaches him to read. That is the way

- Johnny begins to read.

(FPattern Practice, p. 169)

‘Now ‘do vou think you can tell the same story in your own words, using the
present tense? Try to do it and record. If you find that yourthave difficulty
doing it, listen to the instructor’s story again, and repeat each sentence after
her until you can tell the story with ease. Then record your recitation untit
you are satisfied with it. Remember, you are to tell the same story in your
own words using the present tense.

G. Writing sentences, expanding them, and combining them. (Some students will do well
to write any sentences and cannot expand or combine them ever.) This activity is not
suitable for many low achigving students.

I

-
1
-

3
- 4,

Rearranging the parts of sentences to see if meaning is change¢

~ Arranging scrambled groups of words into as many sentences as possible.

Combining three or four short sentences into a single long sentence.
Expanding sentences by completing such openers as these:.
= | feel like _- . ' '

-1 enjo.y__

— Ann was tickled

Expanding sentences by referring to models. (Voices, Book lll; Ginn has a
transparency beginning with easy examples. Scope visuals offer a section on
making words.)

Show students that there are different ways of giving more information in
a sentence. :

~N
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Make a chart on chalkboard with these headings below. Ask students to add

the words to finish or build sentences:

Name (noun) . Verb Where When "How
John
Snow _ falls

Make cards with words to go in these categories and let students choose cards

and make sentences.

Ask students to build sentences by playing the following game:

Why

Plaving in pairs or as a class, one student makes up a sentence, object being

to make as long a sentence as one can:

Jan plqurccurds.
Late at night Jan plays records. : _
Every day late at night Jan plays records for her friends.

Try the “Tucson Experiment” in which stacks of cards with words on them -
can be used 1o describe a person. Student is asked to read the word on the
card and it he thinks the word describes him, he can make a sentence with it
and pat it in the pile of cards with the heading “Like Me.”" Other headings

can include “Not Like Me™ “Not Sure.”

Select words trom Tuceson Word List:

Like Me Not Like Me Not Sure
interested a pest restless
helptul restless ) disgusting
slow 7 - coordinated sensible
quick tempered not clean carefreca
ambitious nervous unhappy .
neat a warrior | ,‘ - © skillful
tuir jealous attractive
‘pcrxi~1!chl | careless o |
triendly dumb ’ politt:
trusted sk_i'nny S cooperative
dean : lazy : disliked

Suggested Materials:

1. Milton Bradley game. Sentences or Sentence Parterns.
2. Troubleshooter Series Sentence Strengeh and other books.

3. Newsprint or brown paper. Phice on 4 classroom wall and try
a “Writing On The Wall™ experiment.

4. Other writing surfaces: plastic trash cans, brown paper. newsprint,
bags. cardboard. '

L)

-
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S.\ Euglish Now (New Century Press), a usage programimed text
1 particulurly gedred to the hinguage pattems of black students, is & .
o wotkbook series where students use special crayons which ullow them e
to cheok answers immediatefy. The convept used in the series, however,
could be transferred tp English classes where the materials were not
avaifable to the wholy class. _ N\
There are lessons on tormal and informal usage where students repeat
after the teacher suggested item, make plurals of troublesome words like
“mass” and “mask.” listen for differences in the'way words end, make
possessives, first listening for differences and then translating this
understanding to other sentencés by completing sentences using the ‘
possessive form. Plural possessives.affirmative verb forms, “*do™ and “does™
. . . ' . . .
usage. negative forms of verbs, use of the verb “to be.” making singular
and plural questions, and using indefinite articles are other afcas of
concentration.
" 6. Pattern Practice, San-Su Lin. '
9. KNudy of Writing Students Can Develop and Refine
I.  Journal writing.
See Interaction series, Fic tional Diaries, (Houghton-Mittlin Company) for
mteresting material on subject.
See “The Written Word !s Not Dead.” Joyee Caroll. Media and Methaods.
November 1972, for many do's and don’ts on journal writing.
2. Written responses to literature selections.
Write letters to characters.
Keep diary assuming the character’s role and writing from the character's
point of view. ' :
Write an interview with a character.
Write your reaction to a picce of literature
Answer the question “What do you feel?” after reading a selection.
Write @ sequel to selection,
-Change the ending of selection to suit your t‘anéy.
Make a value judgment about a character’s action, Would you have done this?
Answer the question to your satistaction about why the author wrote such
a selection, .
Write some questions in which you ask for information not given in the story
that you would like to know.
Doces this selection remind you of anything else that you remember? '
2. Memory writing.
4. Descriptions:

Ask student 1o select an object or event common to most people: for example,
4 football game. hot dog. hamburger, something that would be foreign to
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4 visitor trom another country. Write a description so vivid that visitors could
recognize this object. ,

Bring objects to school. Ask students o wmc descriptions of them: then put
ohjects away. Ask next class to draw the object described to see if the
descriptions are adequate ang vivid.

P ‘ Use photos from the three David Sohn books: Stop Louk and Write, et al.
' Ask students to describe what they see

Describe the sights and sounds and smells of the cufeteria.
Describe what is heard as students listen to popular records.
Describe to the dry cleaners what they have misplaced.

Describe how to ride a motorcycle, how to ride a horse, a bicycle, a Ferns Wheel,
Round-Up, Roller-Couster. and the Runu-w.ny/Mme Train,

-
K B (\ - Describe themselves as a car. “Devil Car™ in Scope magazine gave a similur assignment.

Describe o faraway place that you think of with pleasure. it might be a place seen,
heard about, imagined. Ask students to write as vivid a picture as they can, full of -
specifics. Students can record one pamgr.nph from their group. The tape is to include

" someone reading the paragraph plus as many additional backgtound’ noises, sound
etfects, and musical recordings as necessary to make this place vivid enough for thc
h\tmcr to share the experience dnd feeling of this placc

s, lhlmmuns ‘

h.  Reports: | - A\
Encyclopedia reports, TV reports, book reports, magazine reports, film reports,
newspaper reports, accident reports, messages, feports on meetings and work done.

7. Nuarration of something that happened. ‘ '

N, Character sketch.

Though this is » very common type of writing, it can be given some new clothes. -

9. Propaganda. Write a one-minute radio “spot™ commercial (zbout 150 words) for
a4 product. Fit your kanguage to the audience.

10.  Newspaperurticles: letters to the editor, news stones and features. (See “Mass Media™
-~ section for idegs ) :

. - I)l.nlogm ' .

Ask vocal students to talk in the center of the room and am-rwards ask studmts
to write their conversations.,

Tape s conversation and et students write dmloguc from tape.
Take a scene from a poem and ask studenty to write dialogue about it,
Make g series of picturcs and ask 'studcms to write dialoguc pictures suggest.

from hhﬂb\
12, Letters. . _
13, Fuling in applications for driver™s licenses. Social Security Cards. and jobs,

14, Anwering test questions. Trial runs on questions give students practice in this
type of writing.

60 |




LY

dialects of the same language.”

LANGUAGL

Project Secondary English teachers believe that language is learned through usmg it.
Students. disadvantaged and low achieving. bring to the l:nghsh class the language of home
amd peers, m.xr‘y":ﬁes non-standard dialects with all their colorfulness and disregard fof usage
rules. They turther believe that any teacher who denigrates the speech of students by word,
action. or inference has lost the chance to help them. The teacher will neither be able to give
students vonfidence in the language they speak by making them proud of their dialécts nor”
be able to teach the students any other dialect. A dialect; to project teachers. is “any variety
of u fanguage. 1t differs from other varicties in certain features oF pronunciation, vocabulary,
and grammar (word constraction and syntax.y It may reveal something about the social or
regional background of its spe.lkers. and it will be generally understood by speakers of other

. 1

‘ C .
(Discovering American Dialects, Roger §huy) ) @

Their tc.uhmg of I.mguage has begn dxrested to teaching students an understandmg and

respect for language patterns, their o¥n and others, and to emphasizing the appropriateness -

L3

-

of different levels of language in different circumstances. Project teachers doubt that language

usage can be dramatically changed in the confines of an English classroom; particularly when
there is a reliance on written exercises and no genuine dedication on the part of the student
to changing his language. Providing many oral language opportunities for students has been

a tirst priority to them, for oml languagc is a ‘w.al key to the success of the student.

To make language le.nrmng more relevant to l.mguage outside the classroom, project °
teachers have included such arcas of dunguage study as dialects, semantics, propaganda,
advertising, and non-verbal communication. Students have showed some entbusiasm for these
language pursuits.

Studem Objectives:

1. Student becomes awaere of his'own dialect and the regional differefices in dialests in
pronunciation and vocabulary. l A

L]

Student who expresses a real interest in language usage will conceqtrate on prohlems of
Wwage most meaningtul to him. . :

3. Student becomes aware of the different levels of usage and their appropnatei ¢ss for
dltlercm oceasions.

4, Student is emoumged to experiment with language. to add to his understandmg and use
of words. -

Wl

Student becomes aware of the signals that people use to communicate non-verhully.

1. Student becomes aware of his own clzaleu mm' the regional differences in dialects in
- pronunciation and vecabulary,

A o..!:‘.'ztzes:

A.  Use tapes of student language and let students hear the differences in pronunciation,

inflection. intonation, vocabulary, and usage. Use a selection ‘such as the following
to show key sounds which reveal dialectal differences: McGraw Hill's record.
American English and The Oregon. Cuiriculum Language I, Hoit Rinehart and
Winston. Inc. has an adaptation of the McGraw Hill record included with the book.
This is one of the paragraphs used:
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\lar} and her tath;r fived in a iog hcmse on Park Street One day
they had a calfer. It was a mangy little dog Mury fet him sit on the rug
_ ~in front of the hr«epl.uc When she looked ‘more closely, she saw that he
. ’ 0 was asorry sight. He had a sore paw, many burrs in his fur, and he
' didn’t have any collar. Mary washed the dog but could not get him
entirel$ clean. . .
N He looked hungry so she opened a can of food and fed hi_m with
W a greasy spoon: She also gave him some water. He ate until both bowls
’ were empty. Just then her father umc in the door. She asked if they
could keep the dog.instead of turmng him out of the house on such -
a cold-day. They kept the dog for many ye.u:;kMary und the dog had
lots of goud nmes tugv.tber . 7 .

B. Roger Shuy's publuatnon Dwm'crmg 4'”.(’"(0!1 D:alvt 18, has many 1dcas for
te.n.hers and studem\ Secuons include: - .

N ‘l)!.du.(s Whiit Thty Are, . o

l)‘ule:.ts. How They ‘Ditfer - pronphciatioﬁ. vocabulary and grammar,

!.o

3, The Reasons for Dialect Differences.

4. American Dialects Today { '

5. The Influence u! Forengn Language on American Dialects,

b, The Use of Dulcds in Lttcmture .

LCo American Speaking, an NCTE record. is-good for an introduction to dldlt‘t.t\

D.  Here are some activities the teacher might involve students m to help them .
understand the nature of dialects: . .

. Study dialect in comic Strips.

2. Investigate dialectal ditferences hetween gcncr.itions Are there differences,
"~ for example. in the dialect used hy thclr g.r:mdp.inms and the dialect used
by them and their {riends? T -

3., Survey the jargon of a particular vocation or avocation.
4. Study xl.mg .md/or hip talk.
J S Attempt to say the same !hmg in more th.m one dmlc&.t
6. Listen to recordings of dmlc\ts. for example. Andy Griffith's “What It Wus
Was Foothall.” Bill Cosby™s “Fat Albert.” Flip Wilson's *“Hip Talk.™
7. Use pl;;pct\ that speak ditferent dialects.
8. Write skifs where characters speak different dialects. -

9. Read stories and poems that have dialects. (The poetry of Don Lee, Nikki .
Giovanni, Langston Hughes has examples of Black dialects.)

_ I Leafler *Lord Ashley Cooper’s Dictionary of Charlestonese,™ is published by
L . The Charleston News and Courier, Columbus Street, Charleston, 8. C.

I, Gullah records (Dick Refves) are interesting examples of @ dying dialect.

(. Foxtire ttwo volumes) has examples of Georgia mountain disleets,
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Ho Dradedt tapres are available from NC L Geneva Snmhcrm.m has done an interesting

one on Bluck Dialect.

| PSL. teacher hos done a disdect tape using people as speakers who are not npatives .
of Sauth Carolima but who have lived in the South for a while. Readers were asked
to read the paragraph given in Activity A. Students and other participants enjoyved
doing this tremendousty. Fhe tape was used later to teach a unit on dialects. Students
_ were asked to listen for the difterences in the ways people pronounced the same
. words, Both tormally educated and uncdm.ﬂgd readers were selected. It was a fun
' activity, designed to help students know' that a persons dialect is determined by
geographical location, family background. and education.

1, Black spirituals are suitable for diglect study: records of Blacks reading are i
\ appropriafe. Available conversations/speeches of such people as Bill Cosby, Moms
- ‘ % Mubley. Dick Gregory, Redd Foxx, Ralph Ellison, Julian Bond, Ralph Bunch.
Fldridge Cleaver, Adam € layton Powell. .md local black ministers are helpful in
this study
K. Records of prominent politicians speaking are appropriate for this study.
v L. Dialects of characters in TV shows and movies are suitable. Beverly Hitlbillics, All in the
i Fuamilyv. Santord and Son, Detiveranee,” and Sounder could be used in dialect study .
b
. M. Dualects of characters in literature are appropriate: for example, Chrisey Catherine

Marshall). The Thread That Runs So Triee (Stuart), The Cool World (Warren Miller),
The Contender (Lipsytey, The Sowld Brothers and Sister Low (Hanter), Don’t Play
Dead TH! You Have To iWojeiechowska) offer interesting examples of muum.un
hlack. and adolescent dialects.

2 Student who expresses a real interest in fanguage usage will concentrate on problems of
Uwige most medningtul to fim, :

Adtivities: !

I Ty pattern practice tor working with usage. Described by San-Su-Lin, a lesson_ .
.y / . . g . ay . .
on “The Past Tense With The Ed Fnding™ would go like this:

A.  The hise patterns to be practiced in this lesson concern the-past forms of
sofme Lther regular verbs, These verbs do not end with a t or o sound, and the
; ed ending added to the verb does not form another syllable. Consequently,
~ the ~ed ending that signifies the past tense is casily neglected and omitted in
, hoth speaking and writing. .
Repeat the following sentences. Pay particular attention to the -ed endings of
the verbs, Pronounce them distinetly.

What did yvou do List night?

. I helped my maother do the dishes.
I washed the dishes after supper.
I watched television,
I listened to the radio.
I ironed my clothes.,
I practiced my piano lesson, . _ .
1Htinished my assignnient.
I accompanied my friend to the movies.
L3
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What Jdud John do ycst&g_a)‘ afternoon?

i e He repaired his radfo.
‘ He watched televison,
tie helped his fathpr at the shop.
He finished paintigg Nys. Brown's house.
‘ . He mopped the fghnt porch.
R He trimmed the lady’s trees.
He'mowed the luwn with a lawn mower.,
He looked after the children when Mother shopped downtown.

B.. Answer the following questions:

1. What did you do last night?

Y. What did John do yesterday afternoon?

3. Who mopped the front porch last time?

4.  Who trimmed the ludy's fruit trees?

5. Who looked after the children when Mother shopped?
Who repaired your radio for you?

Who ironed the children’s clothes? ' .

Who washed the dishes this morning?

9. Who closed all the windows?

19.  Who finished all the cookies in the jar?

s,

ot
*P#7:

C. Review your recording. Check whether you pronounced all the ed endings
distinctly enough. When you are through, that will be all. Thank you.

Do litthe about the teaching of usage. Objective is to help kids open up, to talk. Student
group feels dumb enough already and may suffer from having! speech corrected.
tkxpressed by 7th grade teacher.) ¥

[

‘a4

Examine differences in standard English and Black non-standard. Plan usage drills based
on student usage. Some of the differences in usage are listed below. (English Now has
many drills on usage items.):

-

Variable
Linking verb-

Possessive marker

Plural marker

Subject expression

NMerb form

Past marker

~ Verb agreement

Future form

I construction

Negation

Indefintte article

Pronoun form

Preposition

Standard English

He is going.

John's cousin

I have five cents.
John_lives in Ncw York.
I drank the milk.

Yesterday he walked home.

He runs home.

She has a bicycle.

1. il go home.

I asked if he did it.
I don’t have any.
He didn't go.

I want an apple.
We have to do it.
lhs hook .

He is over at his friend's
house. T

o4

Negro Non-Standard

- He goin’.

John_cousin .

I got five cent_

John he live in New York .’
i drunk the milk.
Yesterday he walk_home.
He run_home.

She have a bicycle.

Pma go home.

I aks did he do.it.

I don’t got none.

He ain’t po.

I want a apple.

Us got to dorit.

He book.

He over to his triend house.
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Variable _* Standard English Negro Non-Standard
e Preposition | ~ - He teaches at Francis Pool. "Wﬂﬁ Pool.
T e Statement: He is here - Statement: He be here.
o all the time. , R g
Do . Contradiction: No he jsn’t.  Contradiction: No he don't,

4. Use tape recorder to improve patterns of language: devise tapes where students listen,
repeat. and repeat. Use a viriety of speakers for the tapes.

5. Provide oral practice of drills similar to Lin’s drills (Patzern Practice). .

o Plan simple oral ‘games and eierciscs. asking students to read a passage like the one below:
then. teacher can ask questions like those given. Informal and formal usage are emphasized
in this approach. (Rafph Fasold. Center for Applied Linguistics, suggests this approach.):

My sister Gertrude likes the zoo. She goes there every. Saturday
late in the afternoon. She always takes a few bags of peanuts for
the rhinoceros, the elephants, and. the, hippopotamus. Every

. alternoon at 4, the zoo keeper-feéds the animals. When he comes
by. Gertrude ge:.s&he Strangest look on her face.

“

- -Does. slu dike the 200 or does she really like the zoo keeper?
Again and again 1 tell her that no man likes a funny-looking
girl like her. Then she always screams, “*Yes, he do!™ And

. I shout back, “No. he don't!” Our mother usually settles the
argumcm “Do you two have homework or something to do?
I want some peace and quiet around this place.”

. Students are then asked to identify formal or informal usage:

F. My sister likes the' zoo. F
2. She go there every Saturday. 1
) 3. She take peanuts tor the animals. |
4.  The zoo keeper feeds the animals. F
S, He feed them at 4. _ . l
6. Gertrude gets the strangest look on her face. F
7. No man like & funny-looking girl. i )
N. She screams at me., _ F
9. Our mother scttles the argument. . ' e F
10, She want p.'c.acc and quiet. i

Students give oppaosite: If formal is given, give wirat might be informal;
it mtormal is given, give formal.™ .

1. My sister likes the zoo.

1

She go there every Saturday.

3.  She fukc peanuts for the animals.
4. The 200 keeper feeds the animals.
He feed them at 4.

o2

-~
-

Gertrude gets the strangest look on her fuce.
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7. No man like a funny-looking girl,
K. She sereams at me.
7. Our mother settles the argument.

1. She want prace and quict.

Encourage students to conduct oral drills by the coach/pupil method. Divide class into
pairs. One member of cach pair repeats sentences aloud, while the other keeps a record
indicating what sentences are standard and non-standard usage. When thc first student

finishes the drill, students exchange roles. p

Set up formal and informal situations where students talk about the following subjects:
(1) You have just won a game and are felling a friend.
tbr You are being interviewed by a news reporter and are telling him about thc
~victory.

Collect mtorm.mon from tapes and written work to determine the usage problems of
mdividual students. Then ask students to record selected errors from written and oral
practice. Analyze needs with students, Encourage students to keep their own record of
usage Problems. (Suggestion: limit such in-depth information to a few students.)

Try to set up a Language Lab where students who wish to improve their usage can work.
A part of the classrom can sometimes be used for this.

Provide students with good lunguage models, not just teachers but other resource people.

- (Caution: Be certain about your models’ language usage before you use thcm as

resource people.)

ASK students to do a usage survey in which people are asked to respond to a questionnaire
asking which item they use. (Discovering American Dialects gm.s a questionnaire which
could be modified for class use.)

Student becomes awdre of the different levels of usage and their appropriateness for
ditterent occasions.

Activities: ‘
1. Spend some time discussing appropriate usage for certain occasions; for example,’
there are at least four different styles of speaking used for different circumstances.

The most appropriate style is that which best suits the relationship to the listener
or listeners at any one mornfent. These styles can be termed :

intimate (limited to family or very close friends) communicates feelings and reveals
a person’s nature: can use jargon, pet names, and intonations wlm,h often hold
private meanings for the speaker and listener.

intormal-pehlic style (fashioned-by the speaker, one expression at a time, as he .
tukes his cues from feedback provided by the listener.)The feedback process requires
the listener’s Continual participation and includes the use of certain signals.

dormal sty le lwit}l a large audience there will be no listener feedback. Therefore,
words must be planned in advance. Diction is a matter of careful selection whether
4 large or smtall group is involved.) o

castal srvle based on a high degree _of understandmg on thc hstcncr s part because
the speaker uses elliptical expressions and slang.
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Inttoduce the lesson %y discussing a%prupriatcnc&s in dress and behavior. Showing
pictures of people dressed in various ways can stimulate the discussion. For example,
show 4 picture of a young Lidy dressed in blue jeans and then say, *This girl is going
to a dance. How do you think her date will react when he sees her”” (Magazines.
will provide a variety of pictures for this purpose.) Then, relate appropriateness to
language by asking students what Kind of language the people in the pictures Avould
use in_the hy pothetual situations you've been discussing.

Read Jean™ualstrom’s essay “‘Informal. Formal, and Technical Langu.ngc as an

introduction to the idea of levels of usage. (The Language of Man, Dtalcc ts and

Le r els of Language)

lr:msl.ate sentences from one level to .mother for exampie, how would you say
“Gimme 2 burgers and a package of chips” in another way.*

Eyeryone uses language styles in slightly different fashjons. Imagine two people at
an open hearing to discuss a local problem. Although both people use informal
public style? show how their styles differ because.of some or all of these variables:
age, occupation. sex. education, mood, and personality.

Set up role playing sessions where students can use the level of usage that is
appropriate. The following situations could be used: :

a bull session in the locker room after a ball game.
b.  a funeral oration. .
¢.  an acceptance speech at a sports banquet. -
d. a telephone conversation with a close friend.
¢. a telephone conversation with a friend of your family.
f.  a talk with your minister tollowing the service. : .
g.  a job interview. . ; p
h. introducing a friend of yours to your parents and to 2 friend.
i.  you've just won a beauty contest and are accepting the crown, ’

Ask students to take cartoons and convert conversations to other levels. Peanuts.,
Snufty Smith. Beetle Bailey, Lil Abner offer ideas here. (Project teacher made

a series of transparencies which showed a teen-ager talking to parents. As teen-ager
used such words as straight.” “psyche out,” “rap.” “beautiful,” the parents
imagined what these words meant. A blurb over parents’ heads showed their level
of understanding about the expressions: “‘rap”™ evoked a picture of a hand knocking:
“straight™ g tape measure: *psyched out® a person lying on a couch, etc.)

Use selections trom literature where different levels are used. For example, Deno

in Scholastic Marturity unit has a situation where Deno and the counselor are

talking on different levels: “The Valedictorian®™ by Richard Wright has a scene
where Richard and his principal.are talking: Jesse Stuart’s story, “Split Cherry Tree™
has o scene where teacher and boy are talking. Don't Play Dead Till You Ilau' To
has 4 scene where young tgcn-dgcr is talking to child he is babysitting.
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4. Student o cr.ouraged to experiment with lunguage. to add to his understanding and ise
ot words.

e s me

Vouabulary and semantics, which includes synonym, dénotation, connotation. and
cuphemism, are arcas of fanguage study which encourage student experimentation
with Linguage. '

A.  Vocabulary:

Project teachers recognize that a penson increases his vocabulary primarily through
reading and that he must have a lot of experiences with @ word to know it
L xperiences for students can come from word lists, word gaxncs. and related activities.

:\mec A

I, Make dictionary drills asking students to find words in dictionary. Before having
drill. put words on the board so that students can be familiar with the way words
look and are spelled. It is necessary to provide visual clues for low achieving students.

.

T 2. Use the game. “I'm Thinking of & Word that Rhymes with -4

3. I'rv teaching words in context’ from literature, newspapers, and magazines. Get
four or more examples of the new word m use, if possible. Let students determine
the word’s meaning from wmext o

. 4. Take newspaper articles: tor example, an article on lronsidés.. Underline words
such as quadriplegic. In this way, students can use their knowledge of the program
and learn meanings through context. Let students bring in the articles with
words underlined. . .

5. Use Scrabble and Ahaca, word games, to endourage students’ interest in words.

6. Move from general to specific words in word study. Troubleshooter has
s.wruscs like these in Book IV.

7. \l.m.h words with pictures: for example, a picture of a pupil holding a houk
to illustrate studiows. a person talking to illustrate garredous.

N, Use Whintsical Wordy, 2 workhook of vocabulary motivators, to plan activitics.
tJ. Weston Walch)

Y. Let students improvise the meaning of a word.

10, Muke posters. Select pic'turcs illustrating méaning.s of words and talk about words
tor class motivational activity. Sports words are excellent for this.

l-l. | Write definitions ()f words. uxiﬁg the ()p.cn-endcd- definition: o
Love s .
Garralous is . - : '
Tulkmg a lot is being ‘

12, Make a list of 10 vocabulary words that students will eacounter in TV, filins,
sports columns. Read the word to class, detine it, and use it in a sentence.
Repeat. Mimeograph list of words for students to study by.

13 Use dictionaries that are suitable for students. (Harcourt Brace has a dictionary
- that i~ sutable) Try to-have several different dictionaries for students to usg.
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14, Plan_dictionary activities which include using indexes. practicing opening an
alphabetized book near the letter needed. and understanding the tunction of
guide words in dictionaries, card catalogs, and encyclopedias,

Activities: ~
*1.  Rearranging lists of words beginning with different letters. .
. 2. Rearranging lists of words beginning with saume fetters, ~F .
&
: 3. Rearranging lists of words beginning with two or more of the sume letters.
— tkxample: panacea, panic, panther, pancreas)
" 4. Using the pronunciation key, accented syllubles, and other aids.
. A —— - ‘
. 5. Using guide words: give a list of words to two or more students. For cach
word on the list. the student is to copy from his dictionary the guide word
on the page where it appears. The one who completes his list first is .
the winner. _ _ : '
T 6. Using guide words: in your dictionary, find each of the follnc‘)wing'words.
On the lines, write the two guide words which appear on the page.
history s guess - __
sucrifice . include _ " . . o
7. Using guide words: Place the wdrds below in the right order under the
! guide words. The first one is do
: brecze fragment advantage finish age
boaster chipmunk compass hawk clever
foster hymn horizon helm husks
CTeW fist ferns . fond hat
across an caught cloth fence flames
age
harvest herd blizzard brook clown cried ‘
15, Use Language Master and cards if such equipment is z;vuilable.

~16.  Play around with Janguage through poetry. Try Kenneth Koch’s ideas for writing
" poetry. (Wishes, Lies, und Dreams, Koch, and Teachers and Writers Collaborative
Newsletrer offer’lots.of help here.) One pattern Koch suggests is
I wish I were
) [ used to he o
But now |

17.  Play around with words in this way. Encourage students to ask themselves when
you hear a certain word, what do'you think ahout? Or what interesting expression
or word did you heir soméone use”

18.  Limit the number of vocabulary words for study.

19.  Select words students will use again.
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Find pictures that help muke words real to students. Post pictures where they
cun be seen with vocabulary word attached to the picture.

Play Pussword. Put the word on twe cards. Let two teams.play; for example.
word s “understanding,” Object of game: partner in team must say o word that
makes the other person say “understanding.” Then move from simple to more
difticult words.

B. Scmantics:

Synonym, dcnumtlon umnumtmn and cuphemlsm

Semantics can be interesting to low-achieving students prunded tcachers rcmembc
» their fevel of understanding and provided students are not severely retarded in their
) reading ability,

-+

-

Srnonvms:

Activities:  *The:pantomimists (either individuals taking turns or teams
alternating). keeping the list secret; act out the listed words for an audience .
tor for the other team) to guess. When someone in the audience or a member
of the guessing team thinks he knows the word being acted out, he must

call out two words, synonyms that mean more or less the same thing. However,
it's best not to be too exact in the requirements, as there are many words

that mean almost the same thing. For example, the lists galls for quick and
fast, but rapid-and speedy would be just as acceptable. If the guess is wrong,
the pantomimist continues until he hears two correct words. Then the game

_continues with the next synonyms. /

1. quick and fast 11. small and tiny

2. laugh and chuckle 12, far and distant

3. strong and mighty " 13. shy and timid

3. look and see 14. brave and courageous
5. mystery and puzzle _ ‘ 15. shout and yell

6. drop and spilt ' 16. calm and peaceful
7. fasten and tie - 17. rich and wealthy
8. listen and hear - 18, wise and intelligent
9. sleep and slumber 19. groan and moan

0. tune and melody ) 7 20. breeze and wind

(*The Language of Man. Book 1)

Denetation and Connotation

I. Read “Denotation” article from Read magazine, January 19, 1973,
Here are some teaching suggestions from it:
A bicycle company comes out with 4 new model called Zinger.
Would you be interested in buying it if it were called Putfer?

You see two new stereo sels sitting side by side in a store display.
One s called Spitc esound and sells for $300. The other is Discograph
und costs $150. Which would you huy? What influenced

yvour decision’?
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Two rock concerts play on the same night. One, with Sam Trving's
Sithouettes, is free. The other The Galaxy Ride. costs $12 per ticket.
Which would you attend?”

Manutacturers are very careful about the names they choose for their

products. Which products listed below would you be willing to spend
your hard-earned money for? Why? What do the names listed below

say .abou} the things they name?
Automobile
| Opassum ' Leopard

Women's Perfume

Elephant Oil : Eve’s Secret

Minibike

Slecker Slipper
Candy Bar

Choconut Yuk:mut

Look at the statements below. Try to think of more positivefnegative
sentences like these. (Sydney Harris® “Antics with Semantics,” would
appeal to students.)

I am thrifty. _ You are stingy.

I am conservative. You are backward.

l am cautious. . You are scary.

I am curious. You arg

1 am outgoing. Youare .
| am §!end_er. " You are .

s b s —

Check the car advertisements. Notice the names given to the cars.
Explain why these particular names were chosen for the cars,

Check the names given to gasoline. What do the names suggest to you?

Check ;hé names of finance companies. Why were these names selected?
Provident, Friendly Finance, Mutual Finance: Good Neighbor.

Check the names of soaps and suds. Expliain why these names were
selected: for example, **Duz,” “Dial.” “Palmolive.”

Why are three movie stars named Tab, Rock, and Troy? Why not
Mortimer. Clarence, and Percival? Suppose you knew three young boys
and three young girls who wanted to be movie stars. What names would
you suggest for them? (ldea from 20 Steps To Betier Composition.)
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N, Why is a cuke tlour called Swansdowne!” Why is a car named the Seout?
What three names would you suggest for a new model car and what three
names for a new pertume?

. _
9. I two or three words, write what the following words connote to you.
Then, ask an adult what they suggest to him:

straight swift rap
bad sjuare cat
swinging home sweet

10 List as many definitions of a word as you can. Don’t Took in the dictionary.

| Remember to give only definitions, not connotative meanings: for example,
the word “turn.” Objective of making the Jist is to suggest that we agree
pretty well on denotative meanings of words, that connotative meanings
vause more difticulty.

&3& 11.  Write what you feel personilly about what each of the following words refers
%u to or reminds you of: water, chair, night, Jack O’Lantern, hippie. mother,-

&" tather. sister, brother,
12, Look tor connotation ip the comic strips: for example, the cartoons below
@ illustrate how important connotation is in humor:
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BEST COPY AVAILAR! £

Eonder tardene Bastersage AL P) had the Tollowing activities for working with these cartoons:
SHADES OF MEANING :
A DOG 1S NOT A MUTT

Words that mcan the sume thange mes nol mean
the sime thang.

Does this statement seem s hit pusehmg ot v
the cartoons on this page already made the pomnt
clear to you? if they haven't, we'll ask you to take
a closer look at them so that you can discover for
yourselt what we are getting at.

prrateria) ek Ve’ 1. in the “Peanuts™ cartoon, there are three synonyms -
words that have the same basic meaning. Can you

. ) 9
d‘, re [ list these three words?

. These three synonyms refer to the animal more
commonly called a

Clz‘f y r/gzh"

3. in the “Beetle Bailey™ cartoon, find the pair of .
synonyms and write them here,

Featrie i s

¥

4. Which synonym does Snoopy least appreciate?
5. Which synonym dues)pokic most appreciate”?
SHADES OF SUGGESTION 7

Words that mean the same thing may not mclin the
same thing. Now do you see more clearly why we have .
worded the statement in this way? Of course, we wanted
to cateh your attention and make you do some thinking
about this “pussing” statement.

Synonyms are defined as words with the same basic
meaning. Cook and chef as synonyms have almost the
same dictionary definitions. But they do not convey
enacthy the same meamng, do they? Chef carries an extra meaning - a favorable one  that the word cook doesn’ lJt.m' And
pert has 4 shade of suggestion that causes Snoopy the dog to fose s appetite in only a few short whitts.

Notwe words in Faglish are exactly atike, Svnonyms can be near substitutes tor oae another, but cach word’ haw shade
o muapmg all i own
QUESTIONS FOR DISCUSSION: (1) The word poochr suggests a mental pulmc of Toose jowls, loppy cars, and milk-
Checolate eves What do the words found and miuart call to mind for you™ (2) Besides hound, pooch, and nt, wh.n ather
skt mis can vou add tor dog?

b

———
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fuphemisms,

1. Introduce cuphemisms to students by reading the letter below which appeared in
i famous advice column. After reading the letter, ask students to do the exercise
given helow (ARP, Enderstanding Liungegge )

DEAR ANN:  May | register my pet gripe with you? Everyone ehw does. so move

over and let me have my say.
© “Why don’t people sty what they mean instead of ~zuh~mutmg ridiculous words?

*The cuphemism most offensive to me is when someone says, st it too bad
about Mrs. So-And-50  she lost her-husband.’ | always visualize a woman who had
started out shopping with her hiusband at her side and then somehow they became
separated. In this case it would be correct to say she “lost” him. But when the poor
fellow dies, he is.not Jost, he is dead.

Do you get what | mean? Please say so and start an international trend toward
abolishing false words, Thank you. MEAN WHAT I SAY”

&

ANN SAYS: “Sorry, but | can understand why a person would prefer a substitute
word t'(/) ‘dead.” "Dead” sounds cold, hard, and impcmmal." )

ﬂ here are situations where certain words are cold, hard and impersonal. These
\nu,nmﬁ’s relate to the bitter realities of life  death. discase. illness things we feel
ungasy about. Because these realities are painful to us, certain words that refer to
ﬂ;{m also become painful. We transfer our attitudes to the words, and the words
Become like “things' with cutting edges. They focus harsh realities too sharply.

In situations like these, where tact and sensitivity are called for rather than
bluntness, cuphemisms can-be considerate friends. Thcy van be the kmd words that
show concern for others and that prevent unnecessiry pain.

In this context cuphemisms are not “evasions of the truth™ or “takc words,”
as the letter writer seems to think. After all, a word has no meaning in itself, and
nothing forces us to use a certain word for a certain thing, There are many ditferent
words that can be used to apply to a thing. and it’s our choice which one we want
1o tise. SRR

However, we dn need to keep in mind that words do not alter t.n.ts l)c.uh.
tor example. does not change when we call it “losing™ someone. What is important
to understand is that the actual thing or idea that is cuphemized must be clearly
understood. The reality is still there.

EXERCISE

In place of the following harsh words, suhsmutc as m.my softer and more

considerate euphemisms as you can thmk of.

1. died

crippled _ L

—_ - = - e e e e e e e e o = A} ————— = g e < e bt = 4Lk gt e

committed suicide

old man
heart disease . T . B

%
insane asylum

cancer ' _ e

X x N U b W

insane ———

———— e . ——— @i mmm s me em
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BEST COPY AVAILABLE : - v
‘,{‘ o

S ASh students toomateh cach of the cuphemistic job titles at right with the old Gtes
shown below . Write the letter of the cuphemism on the fine by the correspoading
old tithe. NP Undeistanding Langiaged

Euphemistic Titles -
4 canme gontol warden ¢
b Eandsoape achntect

Lo cenimnuications montog

cviictnttions fechinonm

table service mmare

g, security goand

. utensit maintetance nungeet

RS

Let \!udc.m\ make the tollowing “NL\I}' Netlies™ into “Nice Nellies™ by substitnting
“proper” cuphemistic expression. ¢Understanding Language. AEP)

d

l.

. pregnant

1+

i

N

toilet

. sweat
. spit

. vomit

d. verticad uplt smanager 1osusle manager
] Old Titles L 1
. f:?:h; /.“‘.9.
"".;. K QL‘.«'{
ey A
SRR & & eleVator operator
o i‘?‘f
. & 1 ;p,?fv'}f
. » ’_
4. ditch difgger o.disbwarher _
F - "1 }‘:‘1 } ‘) " .
DR 0 e
' 21 B ¢ \ 9 AN YA n
PN G2 -" L '\)‘“\"‘ B
'J(" Y '1“ " ¥ 4‘"' - 173 ! VI
iog:*‘ ‘aaker 8. gaidener io._y_nsboyu .- —

—

6. had breath

7. pimples __

8. dandruff’ e

9. belly |
10. armpit

Student becomes aware of the signals that peopie use to conmunicate ston-verbally

Project teachers teel that the value of o study of non-verbal communication s to cnaph
students to see the part that this plays in our commumication with others. They feel that
the best way 1o study nonsverbal communication is through diantatic activities
Notivities , ’
. i - .
] To help students to see how we use all our faculties Tor expréssing & particulin action -
ot meonnd, ‘ .
Players stand in a circle. The leader then reads the following movemeats windh
express certain actions and attitudes. Players then act them out i pantomiiee,
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Lhese amusing s!ums will teach wu to tise aff o yous faculties for exprossing

T pnrm.xl.ar action or mood. Onee mu see that yourrieed ‘only” to wse freely those

Sacutties whch you afready hare, there will be no stopping you! (Langtge on Man.
“\ ol NoL .

b Say wath your palm, “Stop!™

2. Say wath vour hewd, "Yeso
. . ‘ .
Sav with vour shoulder, 1 bumped the duur."_g

Y

4. Say with your eyves, “l dnnl umimt\md - - S

S, Sy with yvour toot, “'m \\.utmg "
: . s

o Say wath'vour car "l hear o songhird.” o to y

T Say with your waist, "T'm s!ancmg ” o R ‘ T
~ Sy wath your jaw, 'm »urpn wil " SN ' ' _ ..
g S:\ with }:H;\ll‘ tnngtu {no words), | hku this L.lkc - . o -
1O, Sav with vooar finger, “Come here.” '
P10 Say woth vour arms, “F'm running.” :
2 Say with vour tmg.grtaps *1his potato is hnt‘ . ’
13, Say wath }ynur nose: 1 smell Tresh pic.’ | | ' ‘ ' . |

14 S.iy with vour chc\t. “I'm rebaxed.” ' e

P Say with your legs, “F'm shipping!™ [

Introduce students to the ways we communicate non-verhally: lhruug..h space, e, and
eyve and body movement. o dward Hall's The Salc nt Languiage has ;_..m)d t‘l\CU\\tUl]\ of
thew aspects of unmnmm.mnn '

Read Julivs Fasts articles on nonsverbal communication ¢(/he Language of - Mane. Book 51,

Lhe articdes are probably more appropriate for teachers thea students,

Anmals and ferrtony ™ Lo }
lhs Mashs Men Wear™ o o
“Postions. Pomts, and Postures” .

“Winking. Blinking and Nods™

Read Kenneth Johnson's article, “Black Kinesics  Some Non-Verbal Communication
Patterns m the Black Calture.™ Article is enlightening to a teacher. ldcm from it ma\'
appedt to stedents, too,

I3

Set up some of the followmg situations to allow students to practice non-verbal
commutication. '

I, Suppose g triend ulhqg smmthmg. lfmt you agree dlw..ru. wnh

show tins fechng non-verbally. N
2 Demonstrate the sgnals that make you teel that o person dikes‘dislibes you
3. Demonstriate sinceresty insineereity non-vesbally
3 Show that vou are not paying attention to what s beng saud. ' <
Show that you want to avoid someone’s glance. . .
Show tiat you have been msunderstood. . -
-
CShiow that you are borad. E - -, ¢
Show that you are at case. *

»7()
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0 Workh throwgh ovefoses suggested in S1s Gesture Imagination.™ (Understanding

Ldngueage. ALPS - IT'S GESTURE IMAGINATION
With certain gestures you can peverse the apparent meaning of a statement.
N I oranstance. vou am say, 1 believe you™ but roll your eyes upward in disbeliel,
L here are nine cartoon drawings on this page. Each one shows a certala gesture
. that reverses the meaning of one of the nine statements listed below.
kaamine the gesture in each cartoop. Then in the apppopriate halloon, write in
the complete statement whose apparent meaning is reversed by the gesture.

I'm not embarrassed! - - Yes, 1 think it's a good idea.

I’'m not threatening you! } 1 won't do anything to you if you tell on me.
n 1 think he'd make a good leader. 1 promise I won’t smoke anymore. .

It looks like a good car. I'm not angry!

You're right. It isn't really funny.




LISTENING &

More and better instruction is needed in listening because of thie increased interest inmass
miedne as well s the Tuct that so much school kearning comes about thropgh listening. The project
teachers recognize that histening skills are the Disst communication skills learned and that they are
prerequisife to speaking. reading, and writing skills. Teachers cannot assume that students’
Istening skalls will “grow tike Topsy™ without training. Rescarch reveals that listening shills are

essentnsl to mlpm\cnum in reading, and further, that reading skills ‘can be taught thmug.it hstunnz..

Hearing .md listening are not synonymous Listening enables a student to

follow attentively o mnvcr.samm understand something c%pi.uncd
develop an idea . find uan answer to a quistion
form an opinion on a question isolate sounds and their meaning
imtrospect about & subject : recall main or important ideas
Actinrties: o . ' K

e rine and Maintaining -Ittc'micm ' . )

- { Have the students close their cycs and listen for a number of seconds. Ask them to list every
Jitferent sound they heard during that time. (Project teacher taped houschold sounds tice

bemg put in a glass. commode flushing. vacuum cleaner, mixer. water being poured in a glass).

2. Read aloud rapidly the names of different objects, including three or four different categories.

ASK one team to remember only the toys. another team only the tools,

3. Réad a short selectionqasking students to count the number of times they hear a particular
word. such as tity or .

4. Reuad a hist of words and ask students to write the one word“which does not belong with
the others:  mother, sister. father, house, hrut%cr. ) ‘ -

Fodleninge Direc tions

T T prcp;trcd worksheets, and have students fullc dm.umns sttich as “*Put an X on .
( mh LT Cross out L L LT Underline L LT o '

2. Hawe \tudu nis histen to and repeat directions that might he given to a traveler attempting
to reach a p.lrmul.:r place.

A Hasestudents hsten to a speaker who is explaining exactly how to do a certain thing.
Listener must then follow the directions given him. Tasks such as the following could be
evplained: how to assemble a musical instrument, how to play a game, how to load a
camiera and take a picture. how to apply eye makeup. how to tie a necktie, and how to

do certain exercises. }
L istennmg to the sounds of language
I, Have one team supply g word, The second team is to supply a rhyming word in a fTash.

2. Read words in group  of three, tour. or five Have students identity the words that do or
do not rhyme,

{ sige Vental Rmrg«zm:umm

| Read aloud a series of numbery or letters with one. two. or three sevond pauses atter cach,
I ollowing cach sequence of numbers or letters, ask students to write the numbers or ketiers
they cap remember. for example. read a series of letters and ask students to write the ons
which comes tirst in the alphabet: p d 0 72 ¢ '

s

2. Read welephone or ZIP code numbers aloud and ask students to write them.
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I Read aloud sentences m Mm.h Lk‘ﬂdln words are ‘omitted. Ask studcnts to’ hstcn to the ~

sertences and then provide words that seem suitable,

2. - Buld sentences by hiving cach stuacm in a cirdc add ond or two words.

-

r

Y

Rc.td the beginnings of scmgm.k‘s and allow students to supply the ends of the sentences
to slow that they understand the function of word signals.
. )

1 isternmg w ith u purpese ;

»

). Ihw udents listen o a news broadeast and- then tell the .{.M of the taped broadceast,
4Ty \hur! one.

1. Have students histen 16 narr.mvc song (hkc *That was the Nt;.ht thut the Lights Went Out
1w Georga™ (Vieky Lawrence) or -John Prine and. Kris Krmoﬂqrscn s songs and explain
the theme. . -

- Flave students listen te g short selection and suggest a title, ‘

Fruding sequence

¢

I, Have students listen to a story and relate the events in the order of their happening.
(Many of the activities came from
Listening Aids Through e Grades,

3 Russell, David and Elizabethn
* s
/ -
e
E) w
v
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S ACtivities:

: -~ ,
\rl\SS \lLl)IA ,

, Smm, \uuly of the s media-in hlgh\h Llassnmms is cmmml “because of the ncw smdcni
newds which have been created by our society. Students are profoundly. influenced and. in fact,
cducated by the mass media, which indude tilms, TV, radio, newspapers, and magazines. Through
such o study, students can better enjoy. understand, and begin to evaluate the mass media.

Students can fearn to vope with the med whu.h aré filled with persuasion, Radio, TV,
newspapers; and films constantly convey pmtesﬁonally prepared messages. Advertisers and
politicians also utilize the latest psychological techniques in order to sell, persuade, and win
popular support. - , . .

Students can brcome cnhghtcncd ahout what s h.nppemng as a result of their uompctence
in viewing and reading the mass medm

¢

fa

l. smdmt \hould hc Jbic 10 dctut propagand.x in TV .commercials and media advertisements;

3. Student develops the ability to read some parts of i newspaper with understanding... -

3. Student develops’the ability to view films and TV in order to see with feeling and
understanding. '

Lo Student should be able to detect propaganda in newspaper am« !( s, TV commercials, and
media advertiserments, :

" A, Student could find cmmplcs of the following types of pmpagmda in advcrtls;mcnts and

v mmmcmalx

Propaganda is something somebody says or wnlcs in order to uh.mge somebody clsc
mind, There are seven well-known ways of using prop.sgund.s You hear and read
propaganda almost every day. It you know these seven ways others will use 10 change
vour mind. you may be able to think more clearly about what you read and hoar. You
want to think clearly and not be fooled by propaganda tricks. Here are the seven ways
people use propaganda. - '

No. 1 Bad Names

TThIST i‘(;}'vcry simple w'uy to clunge people’s minds, People who use it try to keep you

trom ookipg st real tacts. When they want you to believe that somceone or something is bad,

they just Keep calling that person or thing bad. They give o reasons. They give no proof’”
I ovou bear the bad manes offen enough your mind will tic the bad names to that person
or thing. It Mr. X wants you to think Mr. Y i< bad, he may say, “*Mr. Y is a crook. Mr. Y
is o thiet? Mro Y s dishonest.™ It you do not try to find out ‘the truth, you may find

vourself believing Mr. Y is a bad man  especially if vou don't hear anything else.

Advertiners, \nmdllnu use this method. More nflcn they use “glid names™ to make you
Iihe what they want te selll Bul some use “bad ngmes™ to make you hate something they
trs 16 cure. It they can make you disgusted enough, you may want to buy their cure. When
vou read. LOOK FOR FACTS. DON'T LET BAD NAMES FOOL YOU.

No. 2 Glad Names ‘ . )

Thos way ot changing people’™s minds s just the nppmltc of No 1, “Bad Names.™
Agam. people who use it try to keep you from looking at the real facts. They know that
it they cen make you hear or read good things about somebody or something often enough

.
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vou will e the glad names to the thing they want you to flike. So, i 1 want you to vote
AR tor Mr. X for example, | may say: “Mr. X i 2 wonderful man'" “Mr. X is a great man!™
— . “Mi. N o a pood man!™ . ' -

Now suppose vou go to \)tc. You look at the ballot. You see Mr. X is running against
Mr Y. You know little about Mr. Y. For whom do you think you will vote?:

Advertisers ‘often use “glad numes.” They use glad words with something they want
to sell. We like “glad™ words like truth. freedom, honor, liberty, justice. lovely. beautitul,
charming. handsome. marvelous, magic, famous, amazing. delicious, noble, exciting, etce.
Watch out for glad numes  without facts. Don't et the glad names fool you, either.

*
No. 3 Transfer

_ *The “transfer” method is somewhat like “glad names,” but it works a little more
- ‘ - smoothly, When it is done cleverly, you may wind up with a feeling about something and
o never know how you got it. Here is how it works. The propagandist tirst tells us or reminds
o us about something he knows you like or admire. By putting the two things together,
_ he knows your liking for one may “transfer” to the other. You know-what happens it you
put sothe butter on a piece of bread and put another piece on top of it. Some of the butter
will stick to the top piece. The “transfer”” method works like that,

Suppose 4 soap maker wants many women to buy his soap. He puts a picture  say
4 heautiful movie star  in his ad. Next to that picture he shows a picture of his soap.
He does not say. "My soap made this girl a movie star.” He does not say, My soap made
this girl beautiful.”™ But if you look at both together your liking for the movie star ties up
m vour mind. with the soap. The next time you buy soap. you may sce the name of the
advertised soap. The heautiful movie star pops out of your memory and into your mind.
Will you buy the soap or buy some other brand?

‘ Now vou would laugh.if somebody said this to you: “You think of the soap. You
think of the movie star. You like the movie star  so your liking transfers to the soap.
You think  way back in your mind  that if you use the soap. you will get to look like
the movie star.” You would say. “I'm not dumb enough to be fooled like taat!™ Maybe not.
. But soap makers do a lot of advertising  AND SELL A LOT OF SOAP. We're all going
to keep on using. and buying soap. of vourse, but watch your thinking. Don’t let people
mahe vour mind jump through thess hoops. =«

No. 4 The Testimonif)

- . . : -
The testimonial method is somewhat like the trapster method, but it is simpler. The
propagandist gets some well-known person to sy thur he likes somebody or something.
11 we like this well-known person, we often want to like what he likes. You can see that
many people will do things blindly just because famous or well-known people do them.

. You know that ~uch people are paid to say what they do.

I an advertiser wants women to buy his perfume, he may pay a popular movie star
to sy she uses it. She may even really use it. Then he says. “Miss ot Hollywood
TIN pertume.” He wants you to say to yourself: *Beautiful Miss .
whom 1 like. uses this perfume. Pl use this perfume. MaybeA"ll be more like beautiful
Cee MRS *OF course: no wdinan will admit she thinks that way. BUT PEOPLE
SELL A LOT OF PIFRFUME. .
Notice how the advertisers pick the people to give the testimonials. Men usually buy
the automobile tires  not women. Sotire companies get baschall players or other athletes
to say they use those tires. Breaktast fopds are caten’by many children. So the advertisers
use testimonials of people whom children admire  various television actors and actressescte.
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No. § Phain Folks '" .

Many people are atraid others will cheat them. They watch others carefully, then,
1o s what hind of people they are. If they seem to be very clever or tricky, people will
not trust them. So, when people want you to believe in them, they often try to muke you
think they are plain, szmplc tolk, as must of us are. If you believe they are plain, snmplc
people, you will be quu.k to believe they mean what they say. You will not think they are
trying to tool you.

If politicians want you to vote for them they will Liugh at your jokes, shake your
hand. pat you on the back. Do you think they really like you  when they have just met
vou? They want you to say to yourselt: “Now isn’t Mr. X nice? He's an important man.
Still, he is interested in me. He shakes my hand. He calls me by my first name. He's not
stuck-up at all. Why he's just a plin ordinary person like me! He wouldn’t try to fool
anvbody. I'm going to vote for him.”

Why do candidates for office have their pictures taken while they wear overalls? Or
while they pitch hay? Or while they sit watching television with their families? Why are
wives and children. or fathers and mothers often in the picture? Why do hill-billy singers
advertise products in television commercials? Don’t let the “plain folks™ fool you.

No.6 Stacking the Cards

Watch this one. This method is not easy to cateh if it is cleverly done. You Know a
crooked gambler may stack playing cards  that is, he will fix the cards so he gets the
hetter hand when the cards are dealt out. When a propagandist “stacks the cards™ he gives
you some true facts. He gets your attention on some fact and keeps it off the whole story.
He m.w just skip other important facts. He lets a half-truth seem to be the whole truth.
He never really lies.

Advertisers sometimes use this “stacking the cards™ method. A tooth powder ad,
for example, may show the picture of a scientist in a long white coat. The scientist may
iy something like this: “Nine out of ten people have decayed teeth,” You get the idea
that the tooth powder company is tunning over with scientists. who say that . . '
powder is the best powder in the world. The ad never shows them saying that. Of course.
ment prople doshave problems with cavities. The statement is perfectly true. If you are not
+ varctulireader. you will find yoursclf believing that scientists agree that tooth
powder or toothpaste is the best. Look for all the facts. Dont tike one fact and make
vour judgment. Don't let them “stack the cards™ for you!

No. 7 The Bandwagon

This s o method 10 make us tollow the crowd. The ides is “everybody’s doing it.”
In order to use the sdea. the propagandist gets a crowd or group to start doing the thing
he wants them to do. Then he tells other people to “join the bandwagon.™ T4 is often
sccesstul hecause people ike to do what others gre doing  they do not want to be
ditterent” 1 a candidate is up for office, his friends go around saying that he is going to win.
In this way they hope to get others to vote for him because people like to say that they
voted tor the winner, Often, if they think a man will win, they will vote for him without
hothenng to find out much about him.
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It students wanted to pursue propaganda study further, let them find examples of these
wmewhat different propaganda techniques which are listed below:

Ecomonue Appeal

I

o

To save time and work
“Button-front sorcery minus buttonhulc drudgery
Prims

To save money
“Spend the 39 wnts. Il be the lust penny you spend on a pen for a whole yur
. Tuckersharpe Pen Compuny

Semsory Appeal

L}

‘e

Sight
White print on a hl.uk h.ukgmund Any use of contrast or color w:ll attract attention.

Sound.

“For the most beautitul country-clear face, buttercup smooth, flower c.lc.m

Use of alliteration and highly connolive words will attract attention.
Yardley

Taste
"So pleasing to the taste.”™
Falstaft

Lwmonional Appeal

ad

Shuck method '
“A wounded soldier in Viet Nam has a better chance of survival than a car crash

victim in America.” N\
State Farm Insurance \
Anniety o ’ \\
“1f there's any doubt in your mind, it's time you checked with \t.md.xrd Life lnsummc
* Standard Life Insurance N
Sex ) -

“Ultra-Brite gives you mouth *7%% sex Jppeal'

Ultra-Brite

e Appeat

i

Saobbery
¢ adillac ¢ be a vacation car, a town car, a spul.xlm.usmns car, or any kKind of ciar,
exeept tine ordinary kind."”
- Cadiltie
Selt and tamily prcwru(mn
I ur tour generations we've been making medluncs as it people’s lives dcpcndcd on them.™
t:-li Lilly and Company

Socil acceptance
“You're in good company when you're with the Smumh Canadian.®
Scagrams

¥
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3 Civie prude e : e
"It you switch to a phmphatc-lrh Linadry soap tike Lux or Ivory) .mdp use it with
Arm and Hammer Washing Soda, you can do something “abont water pollution. You will
be saving our nation’s waters becanse phosphatey promote algae pollution  Killing fish.
stagnating water, turning likes into swamps.”™
Arm and Hammer

-

Fallacics

I.  Reverse psychology
“Be caretul of bargains. You just might get what you pay for.”
Sharper and Gardner

E

2. Creabon of talse image : -

“Wouldn™t you like to be in her shoes?™ This caption is below a picture of a girl in a

particular brand of shoes. Sie is thoroughly enjoying the company of .a male companion.

Fhe tmplication is that the results would be the same for you if you wore these shoes.
Bass Wctjl‘{f_ls_i‘ _

")

Use of name personality
“Johany (.mon star of NBC's *Tonight' Show (says) ‘Stir up a blizzard with Fresca
and Smirnoft.’ -
Smirnoff

Feacher and students could read Seope magazine, March 20, 1972 on TV Commercials.
Suggestion in article is to make a chart similar to the one below-in which students are asked
to wdentity by product nume each commercial they see in-a two-hour period. For each of
the five reactions (effective. pleasant, tunny, intelligent, short ‘enough) students are asked

to mark cach commercial YES if that's the reaction: VO if resction is opposite:

COMMERCIAL
REACTION
FIFECTIVE
PLEASANT
FUNNY
INTELLIGENT
SHORT ENOUGH

FOTAL CLASS RISPONSE:

-

Students can select some of the 15 ways ads try to get us to buy. Use magazine and newspaper

ads. wniting on the ads what the advertiser’s piteh is. (A good discussion of these appeals is
incduded in Scope magazine, January 15719710 They are:

] Fhe Basic Ad: stmple advertivinz message 7, Snob Appeal

2 Lye Appeal K.  Youth Appeal

3 Happy Family Appeal . 9. Symbols (tradematk)
4 An Expert’s Opimon 200 1S New ‘

5 Famous People 11.  The Humble Approach
6. bverybody Likes 12, Statistics

K4
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13, Concern for the Public Good
14, Romantic Appeal
15, Humor

Students can look for advertising that employs the, “fear and pity™ technique. The persuader

Or advertiser can drouse such fear and pity in his audience because all people fear pain from
phy sical injury . property damage. loss of a friend or loved one, and loss of sovial acceptance.

Students can look for examplcs of an advertiser trying to provoke shame in his audience;
for example, current magazines show pictures of war orphans, littering, lack of patriotism.etc.

Students or groups can make posters/collages on any of the propaganda techniques suggested.
tThis s a good evaluative technique, also.)

Student develops the ability to read the variows parts of @ newspaper with understanding.

TIPS FOR TE}.\CHERS
Before You Start . . .

Using the newspaper i your classtoom, be sure you know the possibilities and alternatives
for most ettective usage. Here are a few general guidelines that may help you.

1

} Dan’'t be ton cdger o tedeft at tirst.

The newspaper stymulates thought, improves reading, offers wide
cross-sections of cuerent knowledge, and provides a base for many
vaticd discussions WITHOUT THE TEACHER (at first) DOING’
ANY MORE THAN DISTRIBUTING THE PAPER.

Don't_ try to direct students” attention to articles or activities before
they get at least 15 to 30 minutes of free reading. It Kills their
natural interest before they even get started.

X Dot ask the hids to do things you wouldn't enjoy doing or find
stinvedating vourself. .

Let's face it. most adults read Abby or Ann Landers or Bob Talbert
or frma Bombeck or Quest FIRST. before they get around to the
more serious sides of the newspaper.

Why ask Kids to face some national crisis first when it isn 't thc
natural way: nor is n thc Wiy even most tc.uhcrs would approach
the newspaper. '

After kids have satisfied their curiosity, looked over what interests

them. caught ghmpses of the biggest events of the day. then

LEAD THEM GENTLY (usually following their own openings)

INTO A VITAL NEWS PIECE, AN EDITORIAL OR AN

ARTICIE THAT YOU THINK HAS SPECIAL EDUCATIONAL

SIGNIFICANCE. THEN FOCUS ON IT THROUGH READING. '
" DISCUSSION. OR Dl.BAIl. THEREAFTER.

Don’t make the newspaper your total curriculum. Avoid dr.unmg
the newspaper ot its possibilities. Use it sp.mngély

‘4o
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Sofie teachers try to teach a slort course in journalisin, problems
i democracy. current events, and a segment on humor in a five or
ten day block. In gencral, thas iy bad practice and only confuses
students, lg.m.u. them with a scattered Knowledge of un-related
“idias.

Make @ decision, You are cither going to teach the nature of the
newspaper, in which case you would start with Page One and
teach the straight news: what it is, how it is gathered and written.
Then you would move to Editorials and focus on them. Then /|
features, then columns, cte. This is one approuach, and if this is
what you are after, do it systematically and thoroughly so that
when the unit is over, kids are thoroughly acquainted with the
newspaper with all of its story types and sections. '

In cur opinion. a teacher can use the ncwsp.:per more effemvely
by teaching something like reading. Let them read freely, lead
them later to read what you think is important, then develop
discussions, essays, reports, talks, newscasts, library scarches, or
whatever  as the natural oft-shoot of the plain reading.

Test them unigueely.

Don't give them a bunch of journalism terms to memorize, and then
test them on. You don't even need newspapers to do this. (I you
must teach them the vocabulary of journalism. use it yourself, when
you talk to them: the' " * ask you what this and that means for sure,-
which means they'li reardy learn the nomenclatures.) Instead of
memory type tests, make up something fun informative and
interesting as 4 way of tcatmg

For instance, if cach student has a special interest, letM
in the paper cach day. keep a clip book during the w T then

give some sort of presentation on his interest as the test. This way
kids teach cach other, and they do it with vitality hcs.ausc they are
doing it on their own interests.

If you must test them on certain current vvents that transpared
during vour newspaper lessons, do it differently. For example, it’s
simple to take a dozen ot the headlines (for the stories you are
covering on your test), clip them, and paste them in a circle, like a
Wheet ot Fortune, Then make a cardboard arrow and fasten it to
the wheel. Next have students take turns spinning the Current
Fyvents Wheel: whichever headline it stops at. they have to answer
guestions or report to the class on the topic.

Naturally. before you do this, vou give them plenty of time to read
the stories you are focusing on. and you spend time discussing them
in depth. It you do this, every student will get 10077 on the test,
which means vou've been 1O successtul! Try it!

"HAVE FUN AND LEARN WITH THE DAILY NEWSPAPLR!

Source Unknown

KOy



o Many of the following suggestions for newspaper activities were compiled from
e The. Evening Herald publication, Teachers Guide to the Newspaper in the Clussroom.
' Teachers are encouraged 1o select only those aclivities which are most applicable to
student needs and intores s,
A, Headline Activities. Stadents can

M ”

1. Rearrange captions cut from pictures to go with the pictures they describe.

2. Clip headline words and paste them up under such headings as
. : Action words Angry words
| Alarming words Exciting words : N
Colorful weords Happy words

3. Interpret meanings of headlines.

4. Write a headline f‘or nursery rhymes; for example, “Humpty Dumpty’ headline
could be “Local man injured in fall.”

v

Chip a news story without its headline: then swap it for one a classmate has
clipped from a different paper. Then, without having seen the original headiine,

student reads the news story und writes a headline. .

B. News Stories Activities. Students can

1. Read the first paragraphs of news storizs; then students can determine how
the first paragraphs of these stories were written. Teacher can discuss with
students how the first sentence of every news story contains “Who, What, Where,
When. Why, How.” Or read a complete news story. Teacher can then draw an
inverted pyramid to help students understand why the last part of a news
article can be lopped off and can explain how this process works in the writing
of a news story. _ :

. } 1 . N
Pick out from a news story what questions are answered in the lgad sentence,
the 2nd paragraph, and the “interest catcher” in the headline.

!a

3. Read a news article silently: then students can tell the class the “gist™ of the
news item. '

4. Pick a theme such as “Spring Fashions, Bargains, Happy Occasions, Unhappy
Events” and then look through an issue of a newspaper, finding all the stories
and pictures related to that theme.

S, Read a news story and list the events as'they occurred in it. -
6. Find synonyms for the words used in headlines or stories.

7. Scan major news stories of a d.y to determine which stories the people written
about would rather not have seen in print and which stories the people written
" about were glad to see. ' :

%.  Take five minutes to scan the front page and then to sec how 1n.asy phrases
like the following can be found. This activity will help students to recognize
thar some information contained in newspapers is yet to be proven.

He said it is reported )
Y ‘ o ‘ reputedly - allegedly : - according to
B relistble sources an informed souree « '
/ _
K7
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Scan major news stories ind draw circles around sentences Or pufagmphg
that are ditvicult to believe. S

Read Scope, Sep:\mber 18, 1972, “What Really Happened In Jonesville? It
Depends On How You Look At 1t.” This is an excellent discussion of how_
a writer's point of view influences a reader.

Feature Activities. Students can ~

™.

\

Look through the newspaper for three things: (1) a story that is funny
(2) a story that is sad (3) a story that surprises. Then list the headlmes and
give information about page and column where stories are found.

Bring a feature article to class. Teacher can point out the importance of
emotional appeal in the feature. Class can latet pick out those words/phrases
in the article that aroused curiosity, caused pxty, indignation, hualor. stirred
imagination or caused admiration.

Read “Dear Abby™ or “Ele and Walt” columns and then write a response to

one of the letiers. ;

ead a sports article, underlining all the colorful, off-beat words and phrases
and explain their unique meanings in sports.

Write Jetter to the editor concerning an article they agree or disagree with.

6. ‘\ Read and discuss the daily horoscope.

7. 3' Read a politival cartoon and explain its meaning.

\ -
Misaellaneous Instructional Strategles

1.

ts

i }

. L ‘
\Diviiie the ciass into committees. Try the following ways of working:
W dJily news ‘summary limit to 10 minutes:
b. news map of the week - showing where the action is

4. vertical file - each student contributing and summary presented

vocabulary list - keep on bulletin board in assigned space
¢} discussion groups .Mlgned p.mel or groups when new problem is in news
f news broadcast
£. iMpcd reports
h.'meet the columnists |
i. pictures in the news * exhibit pMures in thc news .md have gmups tell
Lhe news story related to pictures
i. hall of tame and hall of shame

Arrpnge a dlspl.ay entitled “A Nuewspaper is PUN’“ Include clippings ot comic
stnr::\ cromsword puzzles, other word games, astrology column, a feature story.

Clip the index from your newspaper and paste it in the middle of a blank
sheqt Then scarch the paper to find examples of cach item listed in the index.
Clip;the examples and paste them around the index, dmwmg a Ime between

the ¢lipping and the index 'listings. -

Select o subject you'd like to be an expert on. “*Be An Expert” might
encourage students to choose subjects covered in the newspaper.

Nesspaper Games. The illustration below of The Newspaper Gamie could be used
10 show students how a newspaper is produced. llustration could be used also
to construct a similar game.

88
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F.oF valteation nr e vspapvr acmw&-\ .

PR Cor : o Scavenger Hunt | | “
I. - Use your newspaper and find the t‘ol!owmg: _ .
o A Toial_nurhh__c; of pages in t;ews_paper - '
' b.  Section titles | oo | ' -
¢ Name of front page headlines ~ Ce J : { o . :
.. *d. Number of columns deross puge - . i - | SN
! ’ ¢. Number of pictures on front page , o -
° . t.  Four(4) abhrethlons wnth translations : . r
e, '—\ ' g . Subjec.t of o ofﬂnn Landerv. .letters or Ele .md Wy,lt column
i . Y h. A two42) sentence summary of the weather report _ i
v / i v hstmg for Monq.xy night, (‘hannel 3. 8 p.m. . .. S
----- i.  Two fiew vocabulary words and use them in a sentetice . | ‘
. k. Five action verbs in the Sports Section -
C L. Travel article - SR _
a\ | S m. Sports.mj‘t_ic'l'e R ‘ _ . . ’ -
' ‘ n. A letter to the editor ‘ ) ,
o. Index to the paper . : - . '

. ‘I.‘. Summarize in a short paragmph the main idea of ‘a front page “article.
3. \ Name the S w's and 1 h of a front page arm,le

. . ¢

{ ; p . who, what, whien, -whiere, why and how .

“- t . . ¢

o 3. Student develops ¢he abitity to. view fidms and TV, to see wi_tli Jecling and wnderstanding.

Film:- >,

- To get ready for film study, teachers should be prepared to cope with some students’
» erfonequs attitudes toward films. Some students must be helped to overcome their feelings
abiout movies  that they are stmtly to kill time and that filmis without dialogue are a .
\ustc of time. What teachers can aim for is to get students to express how they feel ahn:\\ ,
w Iu)t they have seen. The folluwmg suggu.tlons are made to teachers who wish to work |
mth\ this study:, AN . . !

. {

. ow do you teach film? You don’ t You slt.m thc back of the darkened room dnd : '\\
. . watch Harlem Crusader and when Dan Morrow says goodbye to his friends on \
. : 111th Street you cry right along@vith the kids thow emotlonally antiseptic we've
. ' become). You feel the knots form in your stomach when you switch on Night and hzg
and you bite down hard when the camera_ probes into the concrete corners of the
gas chambers at Auschwitz. And rfext ‘week you give Yourseli and your students over
to the balloons . o’ll those ballqggs that converge on the broken-hearted boy .md
. carry him up into the blue Paris sky™in Red Balloon. Well, to see it vight. you hgve
@ to look witl ith more than your ¢yes. Balloom aren’t ever quite the same again .mg
unless you were searching for hidden wires, neither are you. And bcfore a holiday
" - *  you show ummhzrd for whlmsy and‘The Critic for Iaughs ¢ 9

[ . -
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:\ttcr sharmg, .} titm, you talk with the Kids, but, more nmpon.mt ‘you listen to them,
‘Listen to them discuss their teclings. theirs. Lead them back to the film when they
get too far astiay: move them, without pushing, toward making connections, towird

. seeing relationships; but don’t belabor the old kinds of relationships: setting to_theme,

moud to plot, character to lunguage. Explore relationships that are relevant to the
kids. to their own lives. Lot them free-wheel with their imaginations. How very little

* attention we've paid to the inward eye. the vision, the “stoff that dreams are made of.”

= Encourage discussion which is honest and free. Above all, don't force them to sec »
the film your way. Don't, in your infinite wisdom, tell them how and what it means. .
Don’ t@:htclleuuahze it to death.

¢“Film Study H.mg Ups,” Charles Grenicer, Media and Methods.
Lo J.muary. l%‘))

Sug.gcstlons for hcgmnmg film studies: .

1. Students can be shown that there is more than one way to know a story: TV
radio, records. and films. Students are familiar withrfilms outside the clas
but they are not tuned in to hlms as a w.ay of studymg literature or pre 'ntmg
ideas. . - r— .

2. Students can be motivated-to talk and then wrm after vmanng a film. Discussion
skills can be.refined and encouraged this way. | .

* Teuchers can do some pubdlic relations te conyince other teachers of the validity -
of films as literature. (WARNING: Don’t invite teachers to view movies unless P 4
they are already convinced of their worth. Their adverse comments can damage
the pmsnhlhty of ﬁour success with films.) . [

'
.

4. | Teachers should avoid inviting students to view films whom they do not teach
.- \.md may teach in the future.

-

T eacher;s can use films to encourage stulents to verbalize, to think, and to relite
lueas in .:lms to literature selections they have read. ~ 3

4

’ .’I‘,

6. Teachers should be prepared for students ogeasionally to- react out of uhar.u.t ro
after they have viewed a filmior while viewing one. Tragedy often provokes ; © .
strarige. incongruous student behavior. (One. project teacher showed The Lmten
and her students laughed at the conclusion.) C o L

7. Teachers should avoid askifg students to take notes on films. ' |
Activities . "

1. Students are encouraged to tell only what thiey have seen and heard. Eileen' Wall’s
essay. “How To See A Film.” suggests that English teachers should never bégin

4 film discussion by picking out and discussing characters, theme, or symbol
words dear to all of our hearts. Teachers have to start wnth a film as somethmg . "
chiefly to be seen ana’ hcard . :

'
i
.

19

Students can be e¢ncou Jo look for scenes and images that they . B
remember tromtilms. Lacey in “Whatduya Do When'thz. nghts (;o On™"
NHySD -

The most valuable device l have found in sharing what we see

is the image-sound skim. a technique commonly used to open
. . . . - 3

discussion but rarely carried into the middle game. To conduct

9] ’ ot
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_4n mmgb-sound slqn a teacher mks each student simply to
- ‘mention an image and/or a sound or diwo which springs immediately
to mind. The device loosens studé‘nts up by giving everybody e
' - a chance to talk without.fear of being wrong and to encourage - ]
o ' students to think in terms of the film itself: however, the technique @ .
o ' : - can be extended so that it becontes the vontent of the entire” L
- -~ discussion. As images.and sounds are recalled, they prompt other ,
. . images and sounds by assaciation, and students begin td 1.
' o rd-orchestrate thevmovie and learn how each ‘'other. perceives. -
--Sincg the format for discussion is cohsistent it is easy to avoid o
** straying from. the film itself, and everyone accumulates a gréat -
deal of concrete matenal for a truly mductxve exploranon later.

in thxs type of- class, not, only is there- no premium on agreement,

, with a moderator or "whiz kid (there isn’t anything to agree with), .
it is not even neaessary to Teach wnc!usmns What emerges instead
is a graduafly richer set of relationships’ among images, sounds, and
implied ideas. “In this way "the aft of the mm. instead of" being

> kitled by excessive analysis, has a fair chance to continue working
on the audience. Rhythms, details of setting, mood, counterpoints,
transitions. color, and hghtmg subtly affect the procese by whlch
.- smdents recall images and sounds

[ 4

3.. Teachers can use an appropriate film to kick off a. thematic idea which they plan
‘ : . | o tO contitive. This takes some planhing ahead but it is worth it; for example, )
" 2 unig on “Loneliness,” “Alienation,” or “Family” could be jntroduc®d.with
The Summer We Maoved To Elm Street (Film Board, of Canada). . .

4. * Teachers can use films m which only the pictures are shown with the sound
. track cut off; then students could write what they are thinking about as they
» watch scenes; for example, At The Skatmg Rink (FBOC), a mood movie,

e Cose _ coilld be shown: . . SR
. - am -4

- o 5. Teachers could Ilst key words%and phmses thought of as a filnfds viewed.
;e : Students-coyld then put these words in some kind of order to makg.the
R ' story: for example after showing 7T he_Red Balloon, select words such’as RS

oy

e db.xrtmcnt trolley, roughnecks. school. policeman, doorway, -~
balloons, clouds, friend.

Ask students to recall scenes.the words suggest ‘ o

— w—%:dwm can shiow film$ without any previous comments. This is ‘particularly -
good with short films that have no dialogue; for exdmple show Neighbors
and ask students to suggest dialogue for the movig.

C. The following films aie appropriate for low achieving students and can be ordered
from (1) State Department Audio Visual Library. 1513 Gervais Street.. (‘olum\\-

" South Carolina 29201: N
‘ " . Film Number Film ,
6493 . Rainshower ,
I.’:hl;l " / Occurrence at Owl Creck Biidge
‘ 552 Dream of Wild Horses '
-t
()2
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Film Number
" 16048
267. -
269
© 435
436
441
538
- 547
550
576
3000
3018 = -
3155
3157 ’
_ 3279
\ 6850
7449
12628

40110
548
7454

R 180

. 16047 .-
. 549
7306
Short Stor}q/ Showcase

Film

The Red Balloon -
Study in Wet -
Third Avenué El
Hailstones |
Halibut Bones
Neighhors

Leaf

" Helto Up There

I Wonder Why
Runner "
The Dropout_
The Kid

Le Marche’
Rock in the Road
Someday

-

Jazzoo
The Red Kite

-~ .Groovin

No Reason"l‘o Stay . :f o

The People Next Door
in A Box

@

The Magician

Magnolia

The Umbrelia

The Viohmst .

A Very Special Day
My Old-Man .

Dr. Heidegger's bxpenment

The Lottery

- The Lady or the Tlgcr .

Bartieby, the Scnvener
The Crocodile °.

. The Secret Sharer

. Grand Canyon Suite
*Autumn Colors

Moods of Surfing

- The Desert

93
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- hlm Board of Canada offers some fitms tree of. c.lmrg'. Only post.tge must he

p.nd Write for a tatalog from:
" “The Canadian C onsulate General
Suite 2110 _ S
International Trade Mart
-2 Canal Street .
. New Orieans, La. 70130

Such films as t!£ following are available to Soutly (?amlina‘teochers:
' . The Summer We Moved To Ehn Street
R ) Boogie Doodle
‘At The Skating Rink

3. Mediu aua’ Methods lists *picks of the short flicks™ m many issues.
M.mh 197 tissue has an extenswe list. . \ \

T % Avard Sloat € ompany, Greenvme. Rhodo: hl.md 0’8 18 rents short films
for rc.non.thlc pm.e:s :

le

-

&
.

D.  The to}lowmg matertals are excellenl resource materials fo 1 tcacher wishing
to kndw more about usmg films in the classroom:

The Compleat (:mde 10 F:lm Studv G. Howard Poteet, NCT.° -
Fitm: The_ (reatwe Eve. David A. Sohn, Geo. A. Pflaum. Dayton, Ohio. a

Ser@'efrf l-.vpenenw An Approach to Film, Sharon Feyen, Editor, Geo. A. Pflaum
D.xyton.Oh:o . 3

' lenrmg the Film, Wllliam Kuhns and’ Robert Stanley, Geo. A. Pflaum Co.,
*  Dayton, Ohio.

Tlu-mes Short Films for D:smmmn William Kuhns, (:eo A Pﬂdum Publisher,
Dayton. Ohio.

Articles from Media and%ethmls. H4 N. l3th St.. Philadelphia, Pa. 19107
“Whatdaya Do When the Lights Go On"" Rn.h.n'd Lacey, November 1969.
~ “Films With Few Words,” David, Sohn, February 1969. L T
" “Film Study H.mg Ups,” C hdrles Grenier, January 1969. T
“Films and the Now Genemtlo_n." Charles Grenier, November 1969,
" “To See Is To Perceive.” Davig:i Sohn. December 1966, A

3

o

Most of the Id’ws that follog came trom btqu(mng Telc'mum(Wlllmm Kuhns).
Several project teachers have used them in their classes and found them apbropnatu
and interesting /cntudents °

TE Ll:VlSlON

). Find out froin the ratings what the mo popul.tr situation comedy is and watch
. = an episode of it. Discuys the followmg questions:

-
«

-

How believable ary the central t.h..amcters" S
. What is the ventrad) problem in this episode? How believable is it?
. What -is the mdst ifppressive aspect of the show? The least impressive?
. Is thethumor obvious ordoes it possess some hidden humor?

{

. o
.. .
- e - . L
. .

13
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Look over, the television heroes in the I%O and 1970"s and notice their
personalities: notice the group keroes in the Mission Dupossible force, the

- Cartwrights in Bonanzq..the Cannons in High Chaparral. in the 70, .

Marcus Welby. M.D. and Pete Dixon, Reom 222, Ask them to look for« kind of
non-hero in shows. (The non-hero is a guy appearing every we‘ek. somehow involved

-

in the story but who isn't necess.mly the one who determines the final solution; -

he is scaled down to life size, makes mxstakes but conquers over them. Columbo
might qualify.) ; . D e

.Select a serics thay ;moy. one. that .uhmves a good qu.:hty in acting, plot and

" subjects of shows. Use thafollowing series of questions to evaluate the. show..

.. These questions are based on Room 222 but could be used to formulate othen

A.

Was the show basically true, believable? How does Walt Whitman Hngh differ
from your experience it high school" How does it agree? . -

- Does the senes look into the real problems or fake problems in high s;.hool"

Does the series contain information or nmghts which could be helpful to

your own hte expcnenu:" ¢ .

‘Are the chiracters real? Do they.come ahve" Are they bellevable” Is Pete Dlxon

a “for real’> teacher? Liz a real gnidance counselor? s Seymour Kaufman

-a believable principal? | .

Does any character change or develop in the episodes?

Is the .unon of the show mamly physical, sntuanonal or is it concerned with

_personal, psychological, or emotional reactions between charactefs?

What is the mosf interesting part of the show to you?

" How are most of the problems on the show worked out or resolved?

Naturally, contrived, or mechanically?

4» Discuss the question *Can TV characters be real"’ Then. ask students to ﬁll in
the chart below thateasks what makes a character realistic and believable? Put Yown

2.

o.

somé characters they find “‘real” and the qualities that make them so:

Then. find out what is it that makes TV characters unrealistic and shallow? Put down
some of these TV Lharactcrs and the reasons for your judgment:

3

. -

Characters ' ] : ‘Why realistic:

]
[ .

Characters : 5«. . Why unrealistic
c o/

*
¢ »
L]
e

Select . situation comedy series (All in the Faqily, Bridget Loves Bernie,
Mury Tyler-3oore, etc.) Do an analysi$ of it by watchmg at least three episodes

L]

and observing the storyline, char.uters actions, kinds of humor, etc. | °, e

Intérview people about their favorite TV characters. Or ask about a single c.har‘uter
or group and gct reactions about why people hkc or dislike them. Play tape back |

to ‘the class. . .

e

: o

95 ~
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1. l vitluatitheir ability to view TV shows .md Imuw the appeal of stmws hy filling m
the tollowing list. Give an example of cach type of TV show, the general subject ;
of shm\ and opinion of it i cnlcrt.umncm . ’

N lthst&mt Replay

L]

o

. A Situaliun (‘omédy . ‘ ) " F. '_Wcstﬁrn
- . ‘, . i ¢ . _ ' o .
B. Commercials G. Police-Cop Show
v ‘ - . ’ P} . 3 . -
News ) H. ° Private-Eye Show.
D.  Vuricty Show R . I. - Spy Show
k. lalk Show .' C 7L Professionat Show
S Jake the “Medin Rorschach Test® (Mass Media: George Lane, has complete test)
and give opinions about what makes g.uod TV shows. Pick out the solulnm that .
will make the best I\/ drama: - L , . -

- .I ©

THL \IEDIA “RORSCHACH" TEST

s

I here are fougesercises in this fabi cach one gives you the beginning” of an mudcnt then tour

posstble solutions, In Part 1 you are to choose the solution which you think would muke

‘l.l. hL‘\l l\. dr‘"‘lc'. ’
Part !
. AU S scientist with information about a new nuclear . weapon hasspeen kidnapped by :

+ sl foreign country. A group has been assigned to recapture him before he tells
th seoret. They oL . ¢ ‘

a0 mtiftrate the home of the dictator as servants.and h.mdymcn and by playing on
jealousies contrive to hive the dictator and his right-hand man kill each other.
Ihe group escapes with the scientist. )

.  persuade the dictator to accept ransom monc) for the.scientist by showing him
all the economic henefits he can gain from the mom.y and promlsed technical aid.

. \
«  work closely with an international police organization .md mterupl the kidnappers  _;
with the scientist at the airport throug..h mu«.h coopcr.uum : .
.
Jd. land that the wcnnst h.ul not hccn l;ndn.l‘bp'd but had' withdrawn to this small
' uuntry to farm so that he would not have to usec his knowledgc to destroy. ’ '

A ».trul ;_..mg youth has been shot, npparcn!ly by a rival g.mg The case is rcsolvcd by .

a4, agrowp of undcruwer police who posc as members of the dead boy's ging. Thcrc is
a shonuy out in wlmh sevml pcople are wounded l}ut the rival gang members
- are arreyted. + . ) ‘. "

.

« b, agroup of p()hu who cover the neighborhood asking everyone in the vnumty for’
information. Through a long. tcdlous procﬁs the gang members are idmtllud and
arrested to await trial. . : _ -

Al

- . . ‘;()

<.
L e
-
)

<
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<. o band ot locul husme%men who offer a reward for mtomuuon leadmg to the
arrest of the kiilers. The rewand prompts quick action in the nenghborhood

d. h\ mher who investigages the case. The mother is extremely upset over the _
~ situstion and-fears for the lives. of the other children. The father finally stops
his starch .md moves the whole family out of the city.

[}

3. A doctor has 4 p.nmnt who is .xbout to die from cancer. He . . .

4. " ashs the patient’s permission to do res e‘mh on the disease. Although the p.mcnt
' will die, the knnwkdge g.uned will hdp others in the neys future.

. b. admnmxtcrs a lethal drug because of the severe pain faced by the p.atlcnt and the -
nevitability of death,

¢ advises the- paucm to enjoy .a beach vacation. The p.ment doesn’t Lnow hxs
condition and does not have to face it.

d. - discovers that the wealthy patient has bribed an orderly with §10/ 000 to steal
) some narcotics with whuh he -ends His life. S

4 A &.roup of young people want to draw attentxon to a lo;al pohtlman $ graft whuh
- tHey have discovered. They . :

-

a. carefully instruct other students in the facts of the case and nrgamzc a slnble
house-to-house dlporbc campfign to inform the voters j

b. sm),c a sit-ifh in fhc polifician’s office to publivize thclr findings. The t‘nayor ordurs

thc police to toru remove them Thu press interviews the atudenta\

<. Orgapize a boywtt of gompamcs that werc benefiting from the good * pcrviccs”
of the politician. s

-d.  are convinced by the polmu.m that (hcsc methods were necessary Yor hsm in ord;t

to achieve some other very worthwhile goals.

- »

-

«

Y N

Ported!]

Now read, each of ihe \Illldllons .u.am .md choose a solution based on the way you think

vou \mulc) want the problem solved if you were purv.onally involved, if you were faced with
the same ?rohlcm It none of the posybglltks satisfy you. write none.

-

l. AR _ _ 3. 4_.- ’. I
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Project téachers are caught in thc bind of evaluation as other English te.u.hu\ are; our bind

i ditticult because of the kinds of students involved, the types of glassroom activities used, and
the project objectivey, For.two years, project students were cva!uated in language, hstcmng. and
reading by stundardized test instruments; lhl\ [last year, their reading achievement was cv.xhuted
Student interest and attitude toward cliss instructional methods and matemls were “evaluated -

thmug.h qu\snunn.mu and hL‘Lkll\t\ N

-

lé"whus evaluation of students for report card grades went well in schools where low

it U8 111321174 \{udmh vuttld e grirded-om-a-different scale. {n all puueu_clam.\*-smdmt\ were

graded om mdmdu.ﬂ performance and not in mmpumon with othu xtudents But tc.uhur\ stm

fet some ‘contusion: amd ambivalence about gmd‘ ing. - : .

o . : . . . ' ] -

P

Pm;c..t teachers rcun.ma that many English activities cannot be evaluated by typical types

of tests and that ‘most tests are subjective and may have a negative effect on student. They did
conelude, however. that cvaluation must include criteria for awide range of student achievemen

“and abihity. e following rcmmmendahons to nnpmve teacher cv.xluatlon of student pertormame
e been helptul to pmled te.uhers - : e

ha

| e
provide for student cvaluauon of hlm\t.l! in relat:onshap to his objeuwcs :

provide continuous diagnosis of student learning progress in ordy:r to help students
identify their strengths and weaknesses, ,

L]

“use the feedback from turmal and niform.sl w.nlu.mon for teac,her/student to work toward

continual progress. |
. [}

Suggesuuns for evaluation of studem actmties -

1. Encourage students to ¢valuate thcmsclvcs re.u.hcr can deslgxr a rating sheet: criteria (or

tor evaluation can, be atrived at by teacher and students.

l“d'\k‘ cvaluation charts m this way. Ditto a series of rectangles in two columns equ.nl in
"number to each class list. Write names of students in the corners of reaungies a ditto
master for each class. Duplicate one of these for each week of your school year.-Double
the number it you have a classroom aide. Use the sheety to record progresc‘and to aid in
remembering o student’s work in a play or group discussion and to remind yourself of
some rémedial help a student needs, to make notes for conference with a student. A class
hst on a single sheet permits_the teacher to keep records for several students cach day
and an crirc class by the end of a week. This also provides information for reports

to parenth. . _ .

3. One project teacher does little testing of low-achieving students. She feels that group tests

are not humane for students who can su.mely read: Instead, this teacher usesy plus and
Jheck system to note when certain skills are achieved. This quutlomn;, is done informally
and noted on cherts and folders of students.

4. Monitor smdcm prog.rcsx St.m Deno at the University of Minnesota has developed
a charting System to graph progrouz)f student on a Lumulauvc ‘basis. He has daily charts
(10 be kept by student) and monthdy charts as well. Thost'student behaviors that feaching
- is looking for can be explained to students; in fact, students can. help to arrive. at these |,
behaviors. For example, students’ interest in reading can be graphed=ett a chart by listing
“the numbers of pages read. Charting of soine composition skitls can be done this way, too.

‘I

stories/books read and where they can get addmon.u rewards for reading.
- . A . r .

) vy

t

Have stydents record books read. Have a cprd systet where students can fill-out cards naming

hd
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6. Have students report on books read and then evahwate these reports. One project teacher
separated students into groups mixed according to sex and ruce and discouraged students
~ from grouping-with good friends. Each student reported on book fead and then told about
—_ the book in any way wished, Other members of the group then asked questions ‘of the
reviewer tthree quutmns) the answers given'to the questioner were evaluatedd on the
thma t1) how well report was mude, (2) whether book was finished. by the
*student (in the opinion of the fisteners), (3) how well students in the group. answered the
guestions posed. Reports were evaluated on a | through S suk. } being outst.mdmg.
S unacceptable.

t
4

-~}

LI

Evaluiteoral activities by deciding what the objmme of such an activity is .md makc
a rating suale which incorporates student objectives. Criteria may include (1) how well -
student read material, ¢2) what m..ntm(y was displayed in rcportmg H) .md what interest
- S was aroused it J\w subject as a result of the report.

. 8. - Evaluate students througlh a variety of questions: (See (Imsrmmt Queamms. Sanders) -
interpretation. factual, opcn-mded vocabubury, essay. ' '

9.7 Make tipes of students’ language usage at the hegmnmg and- cnd of the year t¢* dctcrmmc
what lengcs h.wc come about. RS

10., Have studcms do writing samplcs at the bgynnmg,. middle, and end of year to note
changes/improvements in writing. (The National Assessment Study has materials which
include some types of writing saumples.)

11.] Usea test hku tlw lollowmg .nfter student h.ns read a hterature wlectlon R -

The words listed below ou.un;ed in tite story/book/poem you have been .
- reading. Use at least five of the words listed in some coherent fashion. »
"~ You may change the ‘part. of speech of a listed word (stripes may hgcome
striped ., for example). Circle a listed word “when it first appears in your

l.? : 7 writing. ¢ List words chosen trom literature selection )
‘—“"“T*# 2 (.hul\ up on student incommon reading.by asking one question, often on Mond.rya
\ 13 Usc drama as a way of evaluating stpdents, their understanding of a concept. Ask
students to make up a scene based on some idea in the story rgad (Teacher picks out
;o the idea). Students can demonstrate their und;rstandmg in this way. This is a combination

° Jgﬁvnylcvaluatlon approach.

. -~
4. o Ask students to plan a picture présentdtion to be put on the overhead projector. They
can draw pictures which describe what was going on in.the selgction.

MS. Vary the !\ypcs of questioning to include /1) reflective. questions which ¢ncourage students
. . . 10 probe. to analyze. apply. and evaluate literature. {(2) guestions which are asked of
‘ e a class rather than of individuals. (3) questions should be clear and may take more than
thrée seconds to ask and may need to be rephrased in different terms to make them clear: =,
(4) open<ended uestions (“are there any questions?™ and “are there other ideas?™) often
help students to respond. $5) questions which are balanced. igcjuding factual and
reflective ones. Teachers can work on their ability to accept and hulld,)on students’ ulus

N « * . . . M
N
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Materials Used in Selected Classes of h&jec: Secondary Eng!ish

Al materials have been, uaed in some project classes during the three year period. No temhers

- have followed 3 prescribéd list; they have selected those materials that they felt were appmpnate

. for luw achieving, dnsadv:mtased students on a particulnr grade level.

" Study Skills For, Infun71mn Retrieval (Allyn & Bacon)
- Readers Dlgest Skill Buitders| : -

Reuding Concepts (McGr.xw-Hxll )
‘Kuleidoscope Readers (Field Enterprises) ' L

'READKNG SKILLS MATERIALS

Guidebook to Better Reading (Economy) . . o

‘Basic Reading Skills { Scott-Foresman) . S A -
EDL Study SKIlls Library tEdm..monal Development Laboratory) ) ~

Phonics We Use (Lyons (‘arnghan) ' , - ) . v

Reading Skills Luboratory (Houghton -Mifflim .«

" Be A Berter Reader (workbooks - Prentice Hall) { . ’ ’ '
Buitding Your Language Pover (Silver Burdett) |~ o ' =
Tacvies i Re‘adiri;" (®ott Foresman ) ? . : _ . ¢
Reading Skills Pedvgram ( Barnell-Lofts) /' 5 .

TroutfBligager (Houghton Miffliny  * * |
i(_lp Reader (Book Lab) 1 and 2 ° . ) -

e

e \

Score (AEP) 1,02.3. 4 !

‘ Imperia! 4urul Readmg {_aboramn Cassette Program Kankakee, lllinois . - f

Step Up Your Rvading Powef (McGraw-Hill)

-

Geo. Level EA, EDL (McGraw-Hilh)., -

Aelp-Yourself to Read,; Write, and Spell, W. G. Loesel (l-.dux.atlonal Development
Corporation, Gmn and Co.) »

Scope, Skills \Vorkbooks ( Scholasml
o Countdown. Sprint. Dimensions, Wide .;Vorlcl Spotlight. Word Puz:les Across and

Down, Jobs In Your Future WL .
' .

Read {AEP) =~ A | .
Reading. Spellmg Voo almlan Pmmmdamm ( Ams;o)

*

i 1

Design for Good Reading (Harcourt, ‘Brace, Jovanovich) : Cy

Conquest in Reading (Webster Div. McGraw Hill) .

America: Land of Change. Books: 'Powe’r. Péyi}l?. Black, Ri[zht.s'. Growth, (SRA)
v L . .
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.M LUERATURE READING SKILLS SERIES . ' S T
o “u It I!’is (\cm\: ' = | : . "“' © ’ g
' Adtion (S\h‘}l‘g\nd Library 1. 11 ’ ' , , o o B
. Acrion dloughion Mittling: Crose urrmn Forces, Encounters, Challenge
¥ » | Learning Yeour Langugee (Follett)y - | - . “ . ) C
- _' - S‘m cess i Languagd m}J Literatire ('Forl,!em . T - . .
. t‘ulf(‘\ull Series t\laumllanl | gt o s " ’ tr T
CGroup 1 A Fumily fxa Pnn nf f-vcfmg ct al S
Group IE: Srriving, et al ) ,
s v Group HE:  Sonething .Slr'ang_m ot al o e ~‘:
Teenage Tales (DNC. Heath)” T R
.“, < Checkered Flag (Field l-ntcrpnsu) . i v ’
Breakthrowgh t.»\llyn& B.u.on). Bevond Hu' Bluck, Wlnm'r s (m jc le Tlmv l\ \uw h rl¢ lt
T fme fo Tk . C oy ) T LT e
. | I § Ham'r f?] \erve th. (- llcatlﬂ . - ; _ . - ;_ .. L .
y - We AveBlack, SR ' . D |
b ' \!aAmk d D:t!cu'mwl D, C. Hwtlx) T ,' ) . o )
. ‘. Fatces (Ginn & ¢ ()? ) . > _ . .
(nmruad\ (\'uhlc and\Quhlc ] . ' | ’
", * Reader's I)l},'c'\‘! ) ) . ' .. . ‘ 1"
' Yeour Own Thing ( Su,'nc l~duulmnal Publications) - e ' N
L PAK Librany (SRAY- Y B -~ I
. Pucemakers (Random Housc.) ) . .
SThux '1'; Serics, Scott Fopesman, I-‘m-m_r Therfr® ) . ! ,
) . o * . ‘.‘ B ' . .
. LITERATURE UNITS - @ ' L
) Bluck Literature Scries (Scholasticd The Journey, The Hero, cte. '
| :‘ _ Prejudive (Scholastic) ’ AN ] \ ) : ‘
) U Survival tScholastic )\"‘-‘ . - e ’ _-
Uirrors (Scholasticd | ’ | - v '
) Matursny «Scholastiv)
Animaly 1Schoblinstic s : '4
o ggryanal Code (Scholasticy : .
. Loyalties (Scholastic) . .I . .
Lighter Side (Scholastic) » o | ‘
Imagination lSL‘holus_tic) _ S - ,
Fumily (Scholastic) K
Conrage Scholastic) : _ . “
< , .o _,
: ‘/_/ : ) . .
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“Hk.  LITERATURE UNITS (Continued)
fullmg Together Problems You Face

Rdmt.mt Rueader: LthW tf".merh.uks)

Inum Voices, Language. Forms (Scholastic)
= Man (McDougal-Littelly

["ipf('('.\ o, Mun ( Addisnn-\\‘eslcy )

a . ¢

New Worlds (Harcourt Brace)

< Supplementary Books: ' N .

EEEE . Morgan Bav Mysteries (Field Enterprises) .
| Plavsfier Laughs tAEPY .+« o
. New Worlds - '
'l'c\lht5(_)ks ) : | a
. IV. LANGUAGE
Language of Man ( Mcl)ougul-LiucllL ' .
_I;'nj:lc‘s‘h Now tNew Century Educational Division) .
.';¢-riptugraplm'-Stmh- Unit (Channing Z. Bete Co.) ‘ .
dndividualized }:'nglis‘h “(Follett)
- Filmstrips on usage ' ’ I - .
' ('ndvr\mn.dm_c Language. 1. 2. 3. 4 (AEP) e

.
V.\ COMEESITION
’ ~
- Writing Through Pictures: Creative Writing (transparcncies) by Henry Bissex.
N ' Scott Ftlu'ca(jon Divisjon
. SAnanw Talvx (Teacher's € ullcg,c Press)

, . Composition Transparencies: Wordless Cartoons for l:ng?nh Composition am! Languagv
.. Technifax

. .S'w)p(' l'nuuhhs’chulustic)
{ '
Stop. Look and Write (Bantam)

=3

SR.1 € umpmuum Series ( Iransparcnucsl

. Writing Patie rns and Practice (llarwuv’ Brace)

‘ . Componsition in Actions 1. 2. SRA . , .
o Came To Your Senses. a tilmstrip serids, Scholastic L

' friages ol %hm' (A photui'ssuy.scricsl Scholastic

- _ Draw Yaur Own Fibmstrip and Stide KitScholastic)

102 : —sI
. ' -

e



VI NEWSPAPERS | ' .
. Read (IAFP) - A \ .
Se uhr (Scholasti) ’ |
Fodee (Scholastic)
Yote and Your World (AEP)
The Churlotté Observer
The State o _ oo

| /o
VHl.. OTHER MEDIA - ;. . :
", Posters (Argos and Scholastic) Games: Abaca, Propaganda, Scrabble, Spill and Spell
Magazines . ‘Teacher-Made Materials .
« Films | , Literature Cassettes
S !Rccords . o Reading Filmstrips .
Pictures ' - 3 . ,
Y , - g . B
VIli. OTHER MATERIALS L
Turner Career Guidance Series: Wanting A Job, Looking for A Job, Trainmg for AJob ,«.._
Phone book
-, T Catalogues
Driver’s handbooks
.-\pplicatipns
Income hx Forms
Comedy Skits | . .' ‘
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' . ! Puﬁhshers of Matenah Mentioned:
- Allyn and Bacon. Inc. Citation Press
65 Miami Cirtle, N k. 904 Sylvian Avenue
© Atlanta. Georgia 30324 "Englewood Cliffs, New Jersey 0701‘
. .-\mericun.‘-l-.duéatio‘n. Publications = Educanon Developfnent (‘orpor.mon-
. g Xerox Education Publications ‘Ginn & Co. - '
kducation Center - L 717 Miami Circle, N. E.
Columbus, Ohio 43216 3 . Atlanta, Ga. 30324 .
"AMSCO School Puhlicul’an | . ' D. C. Heath and Company *___ T
315 Hudson Street . . 1731 Commerce Drive, N. W. .
. New York. New York 10013~ . . Atlanta, Georgiz 30318 . /e
Ardus Communications o . Field Enterprises
_ Department D : - 609 Misston Street :
7440 Natchez . *~ San Francisco, California 94]05
Niles. linois 60048 — L
. : Follett Edumuon.xl Cﬁrpe’fdhon )
Avard J. Sloat o 1010 West Washington Boulevard
Greenyille . . - ,Chicago, lllinois 60607
Rhadg_Island .l . : ‘
\ Lo . ' . Ginn and Company T . . ¢
Buantam Books, Inc. 191 Spring Street ' -
* 066 Fifth Avenue Lexington. Massachusetts, 02173,
New York, New York 10019 - : C VoW
‘ ‘ - Grosset and Dunlap
Barnell Lott, Ltd. ' 51 Madisory Avenue
= 938 Church Street - New York, New York 10010
) Baldwin, NY. 1151 ¢ o ‘ R
- ) A Harcourt, Brace, Jovanovich*
Bobbs-Merrill Co.. Ind. 1372 Peachtree Street, N. E. !
- 4300 West 62nd Strect Atlanta, Georgia 30309
i Indianapolis. Indiana 46206 ' _ -
Hayden Book Company
Book-Lab, Inc. - ' ‘New York. Ncw York
1449 37th Street
Brooklyn. New York 11218 H.nyes School Pubhsmng Co.. Inc.
. ' 321 Pennwood Avenue
Bowmar - O . Wilkinsburg, Pa. 15221
622 Rodier Drive . ~
Glepdale, California 91201 y Holt, Rinchart, and Winston, Inc.
, . S / 383 Madison Avenue
Cambridge University Press New York, New York 10017
32 East 57th Street 3
New York., New York 10022 Houghton-Mifflin .
' 3108 Piedmont Road, N. E. \
Canadian Consulate General . Atlanta, Georgia 30305 ' )
Suite 2110
International Trade Mart ) Imperial International Learning Corp.:
2 Cuanal Street o . Box 548 < /') :
New Orleans, La. 70130 . Kankakee. lllinois 60901
i ] ' '04 %




'] Weston Wiilch, !"uhhxh;r
Puru.md Maine 04104

~ Loyols l, mumty l‘rcss
3431 North Ashiland Avenue
T Chacago, Hlinois 60657

Lyons and Curnahan
3101 Carlisle Street
Columbia, South Carolina 29208

- McDougal Litttll and Company
PO, Box 1667
1"prrl\t\m Hlinois 60204

| i \\l;(-mwdllll Book ¢’ ump.my
\hn‘.hgpfcr Road .
Manchester, Mo 63011

‘ ,\Iull.n_ and Mythnd.s
134 Narth @3th Strect
X l’hilud&lphiu. Pennsylvania 19107

« NIT Press

© Massachusetts lnstmne of Technolgey

-Cambridge. Massachusetts

" Nutional Council off Teachgrs of Enghsh

“ 1111 Kenyon Rouad
Urbana. Itlinois 61801

yatiunul Education Association ..

1201 16th Street, N. W, -

Washington, I, €. 20036

New Century Press
440 Park Avenue. South
New Yurk New oYork 10016

\w. ank University Press
TFitth Avenue
] .\'cw York. New York 10011

Nobiv and Naoble Publishen Inc.
750 Third Avenue .
New York. New York 10017

Pthaum Standard -
35 Weyt Fitth Strect
Dayton. Ohio 45402

Pictorial Publishiers.
_ 1718 Latayett Raad

Indianapolis, Indiana 46222

———

Prentice-Hall. Inc.
oX0 Forrest Road. N. E.
Atlanta. Georgia 30312

-

.

-

~
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Science Research Associates, Ing.
259 East Erie Street '
Chicago, Illinois 60611 -

Reader’s Digest B
Pieasantville, New York &

School Service Company
647 South LaBrea Avenue
Los Angeles, Califomia 90036

Scholastic Magazine Semt.eq : -
902 Sylvan Avenue )
Englewood (Cliffs, New Jersey 07632

Steck - V.tuglm Co.
Austin, Texas

Random Housc .
’Ol Eas{ S0th Street .
New York, New York 10022

Tarmac Company
Ashev:lle. North, Carolina.

T\_ashers dnd Writers Coll.xbdmu,vc :
(/0 P.S. 3

490 Hudsom Street

New York, New Yark: IOOH

Teachers College Press

.1234 Amsterdam Avenue
~New York, New York 10027

Technifax Corporation
195 Appleton Street

- Holyoke, Massachusetts 01040

‘Wayne State University Press

Detroit .
Michigan 48202 f

N Proof’ :"
P. O. Box 71 .
New Haven, (‘onnecticu} 06500

>

‘Word Games - - ;

Box 305
Healdsburg. California f)5448
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“Decker. Isabelle. 1060 Novel Wavs with Book Reports.

© Decker. Sunny. An Empey Spoon. New York: t
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~ Professional Materials for English Teachers

\dnn Arnold. od. £.Am the Darker Brother. AR anthpiugy of mndcm pocnh by Bluck
Atnerieans. New York: Collier Books, 1970 .

B.xr!u Walter. Edueator’s Guide to Pvnmlah-(d Reading. | nblcwuud ( hlls l’rmmc-llall 9el.. ..
Barnes, Douglas, od. I)ramu nf lhr#ng&*k-( Iasgnmm. N("lh. I‘)b() . . pa

Bond. Guy L. and fmkc I, .\hlcs A. Reading lefu wlties: Tlu':r Diagnesis and Corree rmn
New York: Appleton{Cefitury Crofts, 1967, -

Burtnn Lerdy. Reach, Touch and Tcach New York McGraw-Hiil, 1‘)70
Br} ant, \largarct Current American Usage. Ncw York: Funk and Wagmll 1962, ;

¢ h.;pnum Abmham Bluck Vaices: an anthology of A fro-American luerumre New York o S
K. \1.:rlm s Press. 1970,

, Coles. Robert. I'Iw(lu(dren of (mn Boslon Lmlc Brown 1967. R

Corbm, Ruh.ml and \luml ‘Crosby. Language Programs for lht’ Disudvantaged, NCTE, I9M

aafmg.;l rev, ed. Holt, Bm;h.m and

DLBuer John J.and l).xllm.m Martha. The Teaching of R
Winston.sNew York, 1904,

W Yorki Citdtion Press, 1969,
"'pv.r nd Row. 1970. 7=
!)lll.ml J. L. Bla(A Engtish: Its History and Usage T the U. S, New York Random-l{ouw 197’ .
Dodds. Barbara. Negro Literature for High School .Smdcnls. NCTL, 1968. i ;

Domains AComposition and Language Series). New York: Harcourt. Brace and .lovunov_icli. i 9721

Punning. S‘l;phcn Teaching Literature to Adolescents: Pm'lry. Glenview, lllinois_:
Scott Foresman. 1960. - ‘ : .
Jtron, Edith. le New Twisters. Los Angclcs Nash Publishing. l‘)7l

Elkins. Deborah. Reuding Impruu'rm'nl in the Junior High Sc ‘hool. Teachers C ollege Press:
Teachers College, 1908, v

l-.m.mud. James AL and Theodore Gross. eds. Dark Svmphonv. New York: Free Press, 1968, *
Fm:h's'h in Education, "Wriling.“ Yorks. England. NATE. Vol. 3. No. 3. Autl;mn. 1969.
~ byertts, Bldonpa. ed. r \plummms in Children’s Writing. NCTE, 1970, B

Fader. Daniel. Hooked on Books. New York: Putnam, 1968, ‘

Fagan. Fdward. ed. English and the Disadvantaged. Scranton: International Textbook
Company. 1907, ' '

Fantin, Marie D. and Gerald Weenstein, The Disadvantaged Challenge to Education. New York: .
Harper and me 196K, . ,

Figurel. J. f\llcn cd Reading Goals for llu' Disadvantaged. Nuw‘xrl\ l)cla\yarc IRA W70

Gray. Jenny. The l cacher™s Survival Guide. Palo Alto: Fearon Publishers, 1967. \'\

Golden. Ruth. Improving P LTS of Languagc Usage. Detroit: Wayne State University Prc% 1960. .

Gordon. Alice Kaplan. Games For Growth  Educational Games In The Classroom. '
Palo Alto; Science Researche Associates, Inc., 1970, - \
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Professional Mateﬁals for. t:nghsh Teacheri(com\inued)

-

'--’nm idward., I he .Stlcm‘ Langtiage. Garden (;ty l)ouhied.ly 1959.
Hartis. Albert. How 1o tncrease Reading . l.‘ulm, Sth edition. New York D:md Ms.l\.ny 1970.

-

Hayvakawa, S. L. Language in Tlumght amI Action. New York: Harcourt, Brace, and World, 19064.

o ——

Heintz, Ann and M. Lawrence Remer and f:hubeth Conley. Mcm Media. Chicago: Loyala
Univensity Press, 1972, S . ) .

Hcmlrw;\nn (lmstmc Permamm Chicago: Loyola Umvers:ty Pre», 1970 .

Hentoff, Nat. Qur Children Are D\ ing. New. York Vnkmg Press, 1967. .

" Herber, Harold L. Teaching in_Cohtent Areas. l:nglewood Cliffs: Prentice Hall, 1970.

‘ilcljmlon. James. The Way It Spozed 1\’«» Be. New York: Simon and Suhugter. 1908.

‘Herndon. James. How 7'() 'S'qn*.ive in Your Native Land. Néw York: Simon and Schuster., 197i.. .

' Hulhnm]\ David. hm’t\k mr the Rejected. New York: Cambridge Unwcmty Press, 1968.
Holt. John. The (mlz'mdmlmg School, Ncw York: Dell Publishing Co.. 1972.

.Iulmsun Kenneth. Teuching Culturally Disadvantaged Pupils. Units 1-6, (‘hu.ago Sueme
Rewanh Association, Ine.. 1967-08. : ‘e

: jnm Martin. The Five Clocks. New York: Harcourt, Bface & World, 1967 . : N
Joseph, Stephen N., ed. The Me:Nobody Knows. New ¥ork: Avon, 1969. . |

Judy. Stephen ced. Lecture Alternatives in Teaching English. Champaign, lllinois. NCTE. 1971. A

Kemper. Richard. Cogununication Skills: Reading  English. South_' Carolina Departmerit of
Fducation, Columbia, 1970. :

Kovch. Kenneth' Wishes, Lies, and Dreams: Teaching € Iuidren ter Write Pae(rv New York:
Chelsea House Publishers, 1970.

" Kohl. Herbert. The Open Classrooin; A Practical Guide 0 a New Way of Teaching. New York:

Rundom House, 1969,
T lurn Six Children. New York: New American Library, 1967,
T eac hing the Unteachable. Nuw York: The New York Review, 1967.

Kozol, Jonathan. Death at an Early Age. New York: Houghton Miftlin, 1967,

3

Kuhns. Willum. Exploring Television, Chicago: Loyola University Press, 1971,
Laboyv, Willlam. The S'mdr af Non-Standarsd l:'nglis'h Champaign. Hlinois, NCTE, 1970.
Langdon. Margaret. Lcl the Children Write, London: Longmans, 1961,

Lin. Sun Su. Paitern Practice in the Teaching of Standard English to Students with a Nnn-
Standard Diatect. New York: Bursau of Publications, Teachers College. Columbia
University, 1905, L

14

Loban. Walter. Ryan ™Margaret, and Squ:rc James. Teaching Languyge and Lueramre
New York: Harcourt, Brace & World, Inc.. 1969. -
Muacrorie. Ken. Telling Writing. New York: Hayden Book Company, 1970.

Macrorie, Ken. Uptaught. New York: Hayden Book Comipany. 1970.
Macrorie. Ken. Writing To Be Read. New York: Ha'den Book Company. 1968.
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I’mte\smm! Matemh for English Teachers (continued) SN

\

\!.xrl\shdtd Ned, l) Retter Reading in"the Sf'mndcm School. New York* The Ronald Press, l‘)(»(r.

- \l L uhan, \1.mh.m Understanding Media. New York: McGraw-Hill Book Conipany, 1964, /"

\inncu James. & Stadent-€ entered Language Arts Curriculum, (;mde K-13, ¢ Handbook. for
- Feachers. Boston: Huu@,ht«m-l\hﬂ'lm 1968, . '

Moftett, Jamcs I)rumu What Is Happening. C Immpmgn. inoig, N(’Th 1967.

Muller. Herbert. The Uses of English: Guidélines for the Teaching of English, from. the Anglo-
' American (umcrenw at Darlmoutlt College. New: York: Holt Rmehart and Wmston. 1967.
One Hhundred One deas on Inqmn Teaching. Portland, Maine: 3. Weston Walch, Pubhshcr. 1971,

Pervin, Roger. (. Indc\ ter English, New York: Scott, Foresman. and Company, 1971 K

" Postman, Neil, .md ‘Charles Weingartner. Tear lzmg asa Subremve Activily. New York:
i)el.um'tc Press, 1969. ' s

Ricsman, Frank. Thc (ulmrulh Dcpm‘ed (Iu{d\New York: Harper. 1962.
Rollins, Charlemae. I, e Build Tngethcr ‘Champaign\ lllmons NCTE, 1967. '
Rosenblatt. Louise. Literature as I:\pluratum New York Noble and Noble, 1968.

- Rosenthal. Robert and Lenore Jacobson. Plgmalmn m the Classroom, New York: Holt,
Rinchart. and Winston, 1968.

Ry.m Kevin. Don 't Smile bnnl Christinas; a(umnh of mc jmt vear. of leadung C hlcago ’J_ )
Um\cmty of Chicado Press, 1970, . .
‘Sanden? Nun-is Classroom_Questions. New York: Harper and Row, 1970., ) o ’
Shuy. Roger. l)m mcrm% American Dialects. NCTE, 1967. _ '
Suiberman, Charles E. Crisis in the Classroom: the Remakmg of Amvm'un l:duumon .
New York: Random House. 1970. ' g L -~
Squire. James. The Responses nj Adolescents While Reading l'mcr Stories. C hampmgn. lllmons
NCTE, 19064, ¢ . . . .
Squire, James. Rcspunw to Literature. (lmmp.ngn lllmms, N(‘TE 1968. ’

Stanford. (:cm and Barbara D. Stanford tl,curnbzg l)m'us.smn Skills Thmugh Games,
“New \nrk\ ¢ u.m.on Press. 1969, . . .

Staren. Helen FV T he Disadvantaged Early Adolescent: More: l;ffec tive Tea(hmg New York:
\h(nr.m-llﬂ\l 1968. : : O

Strang. McC ullouEh melcr The Impmwmcnt of Reading. Fourth hdmon New York
MoGraw-Hill. 1967, . .

Taba. Hilda and Deborah Elkins. Teaching Strategies for the Culturally Disadvantaged.
Chicago: "Rand McNally. [1966. ’

Feachers Guide to the Newspaper in the (Ianmum Rock Hill: The l-rcnmg Ilcrald 1972.

Teacher's Kit on General Senntics. San Pranusw Internationa! Society for (;emral S:.m.mtus

1972, .
 Teachers and Writers' Colluborative Newsleteer.” The Whole Word Catalogue, Vol. 4, Issue 3.
New York, 1972 and Vol. 4. 1 and 2, 1971, '
/
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Pr'ofessional_ Materials for English Tea@tnets (continued) -t

Teaclung Reading m Sateth Carolindg S‘mmrd«n Schools. Statc Dép.mment of Eduutton
Columba, South (’:mlm.n l‘)h*) : o e S :

f In l.mguugc: of U«m .Books 1-5. Evanston, mmons McDougal. Lmel Company, 1972,
lroy!u Lyan and Vuddm.m (,euld Steps in (umfms:tmn I:.nglewooi(‘hffs
Prentice Hall Company., 1970. - .

W cbs{cr ‘Staten W., ed. The Dmdmntaged Learner. San Fr.musco C h.mdler Publlshmg
' ¢ nmp.my 19066. K

'\\unn.m Rn.lmrd S. Yellow Pagc\ of Leaming Resmme\ (.nmbndge ‘The MIT Prcss 1972,

»

- e . - g
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Articles. of huu:cst ot : . e

e 3 f&*mcdml h.uhmy Wayne Otto and Kark Kocnkc Cutd f)ercfupmmt l)c;cmhcr l‘)h‘i
coT . 2. Illttvrm v oin !meruu Position: P.msrs. “The Politics of Kmdmg. Neil P ostian, Harsard
P g Numucm Review, M.:y, W - o ot ‘ _
)} oL Appmddws and Materials thh Short of Donning g Black SKin,” lluw:ufd.Kirchcnhunm.
. < Medid und Mt'lhud\ ()Ltohel‘. 168, -

3. “The Relevance of Adolescent thcmtuw (-cmldmc LJquuc The I-ngmh Rcmrd
' (Mohc 1969,

!x Will Hetp It Teachers Rid Hh.n\sclves of the Mnswmeptlon That Black Children Don’t
Have a Well-developed Language.” B.nrh.m Stanton, Derroit Free Press. September 9. 1968,

¥ )

o, “Being in Rel.monshlp " Carl Rogers (Letture at APGA conw.ntxon Man,h 1967). .
7. "The C haracteristics of a Helping Relanonshlp," Carl Rogers. Persormel tmd Gmdame

Jorernaf. September, 1968,

.8.  “Empathy Through Literature Between Mamstre.am (‘uiture Members and Dlsadv.mt.:ged
' Learners from Minority Cultures,” William F . Marquardt. ngumiu(zdtural Differences
and American Izdm ation, Hor{da ngumzc Reporter, Spring-Summer, 1969,

9, . *An Excuse lor All Se.xsons, Rodem Botts. Media and Methods, February, 1971,

R 1 “Reading Nccds of Disadvantaged Junior High Schoot Youth,” Dr: Warren H. thlmk and
' Dr. Nicholas J. Silvaroli: The A and B Reading Bulletin, Aﬂyn and Bacon, Number 12§
(Good description of low ab:hty. disadvantaged student).

L]

11, “Criteria for Tc.u.hmt. Ma!enals in Reading and Literature of the NCTE Tisk Forces on
. Racism and Bias in the Teaching of English,” National Council of Teachers of English.
November 20. 1970. (Suggestions of need for multi-cthnic m.ntenals) i

12, “How Does the Teacher Get Up the Down Staircase?” Martha Dawwn and Mary Christian,
Scvience Researeh Associates, 1968 (Good sclt-appr.nsal guide for teachers of the

disadvantaged). ‘
{3, “The Remedial Reader: *He Can Too Re.:d' ” Dr. John Lee, Prcsspmms Children's Press,
X April. 1968, (Good suggestnons on what to look for in selectmg materials for low-level
) readers)

14, “Black English in .the ('Iussmom.": Dorothy Z. Seymour, Today s Education, February, 1973,
(Brict description “‘rules” of Black English) '

15, “Black Kinesics  Some Non Verbal Commaunication Patterns in the Blaqk C ulturc
Kenneth Johnson: Florida FL 'Reporter, Spring/Fall, 1971, ¢

16, “The Eftect of School Failure on the Life of a Child,” William Glasser, Tha National
Elementary Principal, September, I%‘) and November, 1969. (Good summ:kry of

Glasser’s philosophy) ) .
“17. “Elements of Individualized Instruction,” Patrick A, O l)onncl and Charles W Lavoroni,
' The Education Digest. September, 1970, (Lists 3|ve elements necessary for 1. 1)
" 1s. Forty States Innovate to Improve School Reading Programs.” Berlic J. Fallon and

Dorothy'J. Filgo. lwppan 1970. (Description of 40 innovative and exemplary
reading programs)

*
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“November, 1970, (Analysis of d}l‘cunces between good practitioners and poor

 Academic Achicvemeft Florida Edumtmnal Resean.h and Dev

Booklets with art_icles of interest:

* _l . -
h : : o

“Ihe Learning CenterfT. Darrell Drummond, The National Etementary Principal,
September, 1970, (Description of learning center in regular classroom.
“The Human Aspect off Adminisfration.” Arthur W, (‘ombs, Educational Leadership,

»

pmmtmners in hdpmg., profassigns.’) ! .

Disadvantaged Youth und the Lihmn Top of the Nem) January, 1%7 American Lnbr.sry
Association’. (€ qucmun of, mlu.zble articles on. baok%‘.md the dlsadvant.xged ¥

“Mueting ¢ luldrcn \V‘ﬁcrc They Ar\" John 1. (roddlad Samrdav Ri'v&'w of Literature, 3
March 20, 1965, tlmcrcsunb analysis of &en-gr.nded schools. Help{ul in pointing dut,
wude range of studcm abilitics - nsnde eiach child .md between thldmﬂ“)

*Building Self-Esteem in Students * William Watson Purkey and Martha Swerner (‘mm.
tGood description of ways to build self-esteem) (Purke?. William W. The Self and
pment (‘ounul Research
Bulletin. Spring, l%?)

“Career Education Now,” Sydney P. Marland, 1r - An addrq'zz.a- at 1971 '(‘o‘nventi'on of
the Nationdl Association of Secondary School Prmupals January 23, 1971 (Although

career oriented many smmble comments for general education.)

“~
[y

[

Individialization in Schools, The Challenges and the Options, National School Public
Relations Association. 1971,

Orgunizing for Indiv idual Differences, lnternanoml Readmg Association, 1967..

Meeting dividual Needs “in Readmg.’lmematlonal Reading Assouatlon. 1971.
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