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ABSTRACT
The problems with the premise that content area

instructors should be teaching reading and study skills are many.
Content teachers, particularly at the college level, disagree with
the premise: "If a student can't read, he doesn't belong in
college"- -type of philosophy. On the whole, content teachers have
never been exposed to a course on reading theory or skills. Many
reading teachers and coordinators are not prepared properly to gain
the interest or involvement of other teachers. But the biggest
problem in obtaining the cooperation of other teachers in a
developmental reading program is that reading personnel have turned
reading into a course, or several courses, and in many cases reading
labs and reading centers. Suggertions for making reading courses and
reading teachers more helpful for students and for content
instructors include finding and using available research relating to
reading in the content areas; providing services for subject natter
teachers such as testing, conducting workshops for students and for
staff members, making modules in vocabulary or comprehension, and
explaining the program and offering materials for use in their
classrooms; and developing credit courses and workshops in reading
for teachers and students and using reading courses as preservice
teacher training. ("0)
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The title of this presentation is based on the premise that content

area instructors should be teaching reading and study skills. The problem

with tinis prenise is manifold. For one, the content area instructors, par-

ticularly at the college level, disagree with the premise: "If a student

can't read, he doesn't belong in college".type philosophy. For another,

content area instructors, on the whole, have never been exposed to a course

on reading theory or skills, thus they don't often know what reading. instructors

mean when they talk about content area people teaching reading and study skills.

For still another, many reading instructors are not prepared properly to gain

the interest or the involvement of other instructors. They often alienate

subject matte,: teachers in this zeal. But the biggest problem in reaching

content area instructors to obtain their cooperation in a truly developmental

reading program at a given school is that we reading instructors have defeated

our own attempts at such a goal because we have turned reading - which is a

skill - into a course. And if not one course - several. And in many cases -

readinp: labs and reading centers.

How many times have you heard this: "Gee, this kid can't read his history

book. 'lie needs to be taking a reeving class." The premise here is that a

reading course will help that student read his history text successfully;

another usually false premise. heading classes typically mold themselves to some

-course outline written by the instructors teaching them. The typical reading

course is not designed to help a student read his history, but designed as a

regular course, in a regular meeting place, at the same time on certain days

of the week, with assignments that cover everything from vocabulary development
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drills to tired reading; and com2rehension tests. lod does this help the student

walts to rend history better? nictt -even raise his general reading

level during the course 30 that statistically the reading instructor can prove

he is doinc a good job of teaching reading. 1:o doubt he is; but not in the

content areas or the student's specific area of need. Yet, the content area

instructor thinks that once a student aho can't read his history book has

completed a reading; course, he 311ould be able to read his history text better.

Yost researe studies do not su.eport this ;)remise.

Let's go back to the first nrenise: the content area instructor should

teach readin: and stud,: skills, too. Is it true?

he know the vocabulary of his subject be'Aer than anyone else.

ne knows the text he is using, better than anyone else, both frog

the content stand-,oint and the difference in facts and inferences

and 'selases an author h7v1 in cubject.

he is fardliar with tbe many resources outside the text, both for

t'ne sneer `student eants rore and for the slower student who

needs a different text or a broader back Ground.

he is the nost knola:Ieable one to set pur-eoses in reading t

text, particularly study purposes.

e can understand coivelex conce.As and relationships upon which

many textbooks are sot; in other words, he has a backlog of reading

rind ex:)eriences to brin:,; to the interpretation of the book content; .

he should be able to motivate students' interest in reading since it

is his selected subject Ile is teaching.

he makes 11:1 the tests the student rust take; therefore, he is most

capable of 71reparing a student for studying the book in a particular

manner.
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- he uses a textbook or books as the basis for his course; that makes

him a teacher of reading whether he likes it or not.

When I first started teaching reading sixteen years ago, there was a

theme from somewhere that was rather prevalent and catchy: Every teacher a

teacher of l'eadirt. In sixteen years, I'n not certain we've come any closer.

rest readin classes are still courses or Lab situations which we try to

parallel on importance or status with laivuage labs or science labs. Nost

states still do not require that secondar: teachers or college teachers take

a metilorls course in reading. When a now teacher arrives on camnus and sees

that there are readine- courses and lab, he naturally assumes, since he wasn't

educated any better, that his job is to teacil a subject and our jobs are to

teach those "Door dumb kids" ,:ho don't know how to read.

On to:, of all that, the coi:ses we do teach in reading are quite often

not accepted by four year schools for transfer credit, and sons; two-year

schools de not even offer reading courses for graduation credit. We are

often -laced ':eclrapidcally in weird quarters to teach our "remedial" classes,

such is a nurse's exanination roan or some corner of the P.E. Building. And

many of 112 were nicked fron the ran3:s to teach reading and have learned more

Piror: x)erience than fron our own educational preparation.

3o how do tie charvy our image and do sor.ething about turning our reading

courses into in ex-ected nanacea for subject natter instructors

1. We cin't be expert in every subject, but do or should `)013303

the kno.:lee necessary to Biel',) subject natter teachers.

2. We can nal:0 sure that our roadin courses are based on the

needs of te students at our cr,si schools.



ie can .'i.t .reeeure on four year colleees and universities with

teacher traininc ero!erame and :Alt preseure on -esbliehero to

).esien hoo:el ueing let we keoe about study kills techniques.

li:c to exanin: es&: one of theee ,ointe more c1ose37.

Pl,e first is sercai;incs t',e knee/lea..7e we do poesess about reading skills in

the subject matter areas:

1. Use available research

a. Setts' and Iarksheffel's
1

studies indicate standardized

4.

reeclinir tests place students anywhere fron ' year to four

years above his instructional level. jtud4 e. such as this

can be used to break the ine with subject natter instructors.

Find research information for Ilarticular subject areas, such as

Walter ill's "Content Textbooks, Help or Hindrance?"
2

, A 7'ew

look at teeeine- in the Social Studies, or Fssing Aeading Skills

and Sent: . These 'fork e will show that:

(1) readin:: instruction in the content areas is neglected

(2) readability rorTulas are neelected by subject matter

teachers

(.',) vocabulary load is excessive

() sore comprehension concepts are poorly taught

(chronology, causeeffect)

(5) study ekills are ne,lected

(6) disabled readers are neglected.

2. 1-.rovide services for the subject matter teacher

a. Offer to cone to class and test his students. Select an repre

sentative sample from the text being used. Develop about ten

questions of three types: facts, inference aid vocaoulary.
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DwIlicate the questions with enough space for fill-in answers;

no objective questions. 70;1., correct is capable; 55-65 should

be tested further; 50 or less, direct to you.

b. Offer to cone to class and explain study skills techniques.

c. Offer to tabulate readability tests on textbooks being used or

considered.

a. Offer to give a standardized test for speed and comprehension

aad vocabulary for his class.

e. From test results, work up modules in vocabulary and comprehension

of subject natter

f. Offer to come to division meetings and explain what your pro-

cram does and doesn't do. Bring handouts on study skills techniques

and materials available for his use.

Offer to hold in-service training workshops: (for a division)

(1) study skills techniques

(2) discuss student problems in reading

(3) how to effectively use the textbook 5n class (skimming, surveying)

(4) preparing students for tests

h. Offer to hold school-wide workshops or create an Academic Senate

Committee on Reading-Study Skills, using your course or lab as

the backbone. We need toinsINg 4 the subject :litter teacher that

tine spent discussing study techniques, overviewing the book, how

to use chronologies, glossaries, how to survey, etc., is all part

of that teacher's job since he knows the book and the material

best.
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i. Invite local high school teachers to come to the workshops.

j. Offer to train tutors in study skills and a particular subject.

k. Get the bookstore to stock helpful books in reading and study

skills.

1

1. Re-do our own courses to fit student needs in subject area

(modules/mini-courses)

3. Put ressure on the fouLyear schools and the high schools.

a. Develop oredit or at least pay advancement credit for reading

skills workshops, through your local Zour year schools. Get

administrative help.

b. Use your courses as a teacher prep lab.

c. Summer workshops.

When you boil it all down, the job of teaching reading has one common

denominator comprised of three parts. As Olive Niles states:"the task of

showing how students can get into the printed page, how to get what they want

from its and how to get out of it when any more time spent on it would be

wasted. No reading specialist can do this well in all content areas. That's

why the teaching of reading belongs in the content area classrooms."

6.
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