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ABSTRACT

The problems with the premise that content area
instructors should be teaching reading and study skills are wmany.
Content teachers, particularly at the college level, disagree with
the premise: "If a student can't read, he doesn't belong in
college®--type of philosophy. On the whole, content teachers have
never been exposed to a course on reading theory or skills. Many
reading teachers and coordinators are not prepared properly to gain
the interest or involvement of other teachers. But the biggest
problem in obtaining the cooperation of other teachers in a
developmental reading program is that reading personnel have turned
reading into a course, or several courses, and in many cases reading
labs and reading centers. Suggertions for making reading courses and
reading teachers more helpful for students and for comtent
instructors include finding and using available research relating to
reading in the content areas; providing services for subject matter
teachers such as testing, conducting workshops for students and for
staff meabers, making modules in vocabulary or coamprehension, and
explaining the program and offering materials for use in their
classrooas; and developing credit courses and workshops in reading
for teachers and students ard using reading courses as preservice
teacher training. (70)
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The title of this vpresentation is based on the premise that content
area instructors should be teaching reading and study skills. The problen
with this »renise is manifold. For one, the content area instructors, nare
ticularly at the college level, disasree with the premise: "If a student
can't read, he doesn't belonz in college"etype philosorhy. For another,
content area instructors, on the whole, have never been exposed to a course
on readins theory or skills, thus they don't often know what reading instructors
mean when they tall about content area peonle teaching reading and study skills.
For still another, many reading instructors are not prevared properly to gain
the interest or the involvenent of other instructors. They often alienate
gubject matters teachers in this zeal., But the bigeest problem in reaching
content area instructors to obtain their cooveration in a truly developmental
reading procran at a given school is that we reading instructors have defeated
our o attempts at such a goal because we have turned reading - which is a
skill - into a course. And if not one course - several. And in many cases -
reading labs and reading centers.

Yiow many times have you heard this: "Gee, this kid can't read his history
book. iie needs to be taking é resiing class.,” The premise here is that a
reading course will help that student read nis history text successfullys
another usually false premise. Reading classes typically mold themselves to some
course outline written by the instructors teaching them. The typical reading
course is not desigmed to help a student read his history, but designed as a
regular course, in a regular meeting place, at the same time on certain days

of the week, with assignments that cover everything from vocabulary developnent
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drills to tired readinc and comorehension testse 10u does this helon the student
vho waats to rend history better? e night »ven raise his general reading
lavel during the course so that statistieally the reading instructor can vrove
e is doing a good job of teaching reading. Yo doubt he isy but not in the
content areas or the student's snecifie area of nceds Yet, the content area
instmictor tininks thati once a ciudent sho can't read his hisvory book has
coriatad a reading course, e should be able to read his history text better.
Foat rosearch studies do not suwport this prerise,
let's so back to the first nrenise: the content area instructor should
teach readin : anld studr skills, toos Is it true?
- he knovs the voeabularr of his subject better than anyone else,
~ he mows tho text he is using better than anyone else, both from
the content stand:oint and the difference in facts and inferences
and »iases an author has in the subhicct,
- he is faniliar with the nmany resources outside the text, both for
the suwecr ctudent who tants nore and for the slower student who

.

needs o different text or a broader backrrownd.

,e’

= he iz the nost knoulalseable one to set purnoses in reading tiﬁf
text, nartieularly study surposes.

- Y1e can understand enitrlex concents and relationships upon which
many textbooks are set; in other words, he has a backlog of reading
and exnoriences to brin;; to the internretation of the book conteni:,

~ ne should be able to motivate students! interest in reading since it
is his selected subdject he is tenching.

~ he nakes u» the tests the student rmst take; therefore, he is moct

canable of Hr ing a student for studying the book in a particular

manner,
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- he uses a textbook or books as the basis for his course; that makes

ninm a teacher of reading whether he likes it or not.

Wwhen 1 first started teaching reading sixteen years ago, there was a
theme from sonewhere that was rather nrevalent and catchy: BEvery teacher a
teacher of veadinse In sixteen years, I'm not certain welve come any closer,
lost readins classes are still courses or Lab situations which we try to
narallel on imvortance or status with lanruare labs or science labs, Most
states still do not require that secondaxt teachers or college teachers take
a nethods course in readinge. When a new teacher arrives on cammus and sees
that there are readin~ courses and lab, he naturally assumes, since he wvasn't
educated any better, that his job iz to teach a subject and our jobs are to
teach those "noor dumb kids" vho don't knowr how to read,

On tor» of all that, the couses we do teach in reading are quite often
not accented by four year schools for transfer credit, and some two-year
schnols do not even offer reading courses for graduation credite We are
often nlaced -eorrapiidieally in weird quarters to teach our "remedial" classes,

such 1s 2 nurse's exarination room or some corner of the P.E, Building., And

e

rnenr of us were nicked frorm the raw:s to t~ach reading and have learned nore
fror. axrerience than from ocur own educationnl prevaration,
3o hou do we change our imase and do sorething about turning our reading
courses into 2n exwected manaczz for subject matter instructors®
1. We can't he expert in every subject, but we do or shoull nosses
the knhowledi~e necessary to nely subject matter teachers,

2¢ e can ralke sure that our readin: courses are hased on the

needs of the studionts at our oom schools,
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- e ¥ can ot reassure on four rear colleges and universities with
teachers training prograns mnd mut dressure on publishers to
legism hooins using what we know about study skills techniques.

I' 1il to examine onel: one of these noints more closel:r,
Tha first ic sarecadins the mewledse we do possess about reading skills in

the subject matter areas:

1« Use availahle research

a, 3etta' and Karksheffel's1 studies indicate ¢ standardized
reading tests nlace stvdents anminere from o year to four
woars 2bove ais instruetional levels  Studi~. such ns this
can be used to break the ice with subject maiter instructors.

Y3, Find research informzation for »marticular subject areas, such as

daitor (ill1's "Content Textbooks, Help or Hindrance?“z, A ey

Iook a2t :learin~ in the Social Studies”, or iising deading Skills

4
a1t Jont:nt o Theas vorks will show that:

(1) readin:- instruction in the content areas is neglected
(7) readability formulas ars neglected by subject matter
teachiers

vocabulary load is excessive

L) P
s
~_./

4) some comnrrehension concepts are noorly taught
(chronolosy, cause=effect)

(5) study skills are neslected

(6) iisahled readers are neglected.

2e Irovide services for the subject matter teacher

2, Offer to cone to class and test his students., Select an repre-
3entative sanple from the text being used. Develop about ten

questions cf three t:pes: facts, inference and vocaoulary.
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Dunlicate the questions with enough space for fill-in ansgwers;

rio objective questions. 70% correct is capable; 55-65 should

ba tested further; 50 or less, direct to you.

Offer to cone to class and explain study skills techniques,

Offer to tabulate readability tests on textbooks being used or
considerad. i |
Cffer to give a2 standardized test for speed and comprehen;ion

andl vocabulary for his class.

From test results, work up modules in vocabulary and comprehension
of subject matter

Offexr to come to division meetings and explain what your pro-

gram does and doesn't 4o, Bring handouts on study skills techniquas
and materials available for his use.

Offer to hold in-service training workshops: (for a division)

(1) studg skills techniques

(2) discuss student protlems in reading

(3) how to effectively use the textbook In class (skimming, surveying)
(4) preparing students for tests

Offer to hold school-=wide workshops or create an Academic Senate
Committee on Reading=-5Study Skills, using your course or lab as

the backbone, ‘e need to instill im the subject 1a tter teacher that
time spent discussing study techniques, overviewing the book, how
to use chronologies, glossaries, how to survey, etc.,, is all part
of that teacher's job since he knows the book and the material

best,
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i. Invite local high school teachers to come to the workshops.

je Offer to train tutors in study skills and a particular subject.

k. Get the bookstore to stock helpful books in reading and study
gskills.,

l. Re=do our owa courses to fit student needs in subject area
(modules/mini~courses)

3. Put pressure on the four year schools and the high schools.

a. Develop oredit or at least pay advancement credit for reading

skills workshops, through your local four year schools. Get
administrative help.
b. Use your courses as a teacher prep lab.

c. Summer workshops.

When you boil it all down, the job of teaching reading has one common
denoninator comprised of three parts. As Olive Miles states:"the task of
showing how students can get into the printed page, how to get what they want
from it, and how to get out of it when any more time spent on it would be
wasted. o reading specialist can do this well in all content areas. That's

vhy the teaching of reading belongs in the content area classrooms."
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