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L}

One of the most exciting trends in education today is that of Career
Educatiorf. Popularized by Sidney P. Marland, Jr., former cowmissioner of
the.U. S. Office of Education, Career Education can bé gene:ully defined as
education's response to the current needs and demands’ of the nation's popu-
.- lace who want to know how education is relevant to,their lives beyond the
walls of academicia -- how they are being prepared/ﬁO'meet the challenges  of
daily life as aware, responsible adults.

s

Career Education, as defined above, gained further national ‘impetus in
1471, when President Nixon, in support of Marland, made Career Education a
. national priority and established six sites in public school systems for the
! development of large-scale demonstration models of. Career Education. This
. action was taken to offset such facts as (1).in the 1970-71 school year
850,000 students dropped out of elementary and secondary schoalj (2) the high
school general curriculum generated 750,000 graduates who neither had vocational
-training nor planned to go to college; and (3) 850,000 young people entered
. college but left without completion of either a degree or an occupational
program. .

-
g

At the same time that the federal government began to emphasize Career
" Education, Arizona also became concerned about the direction of education.
Even though A “izona is often considered a cons2rvative state, the State Legis-
lature was convinced that Career Education:was the way education should proceed
, in the State of Arizona. Consequently, the Legislature appropriated aimost
> $2 million for the implementation of Career Education. . By the £all of 1971,
fifteen Career Education projects were in operation throughout the State of -
Arizcna. -

_— Since Career Education was new in Arizona and many of the ideas untried,
a comprehensive state plan was not developed, and the fifteen projects in
Arizona approached the task of implementing Career Education in their individual
areas, often with a different model. The:Pima County Developmental Career
Guidance Praject, one of the original Career Education projects funded in Arizona,
developed & counselur-based mode: which placed the fopus of implementation: on
K persomnel trained in guidance and ccunseling. This approach, which has been
- useq successfully in Pima County, was selected because those directing this
project believed that counselors, would have the special tools, techniques, and
.'tszining which would allow them Lo work easily with administrators, other
c/ nselors, ard teachers. : ' ; ‘

!

.+ ' - Because of their success, personnel from the Pima County Developmental
Career Guidance Project were asked by the State Department of Education in the

¢  spring-of 1973 to conduct an institute for secondary counselors. The main task
of the institute was to prepare a Handboek outlining the counselor-eonsultant:
role and detailing activities which a counsalor could then implement when

- asswming this role. THirty-three secondary counselors and project staffmembers
from Maricopa, Pima, Pinal, Cochise, and Santa Cruz counties consequently* devel-

" oped this Handbook in a three-week institute in June), 1973. '

- ‘ . /
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Special assistance and support for the institute were provided by
Dr. Robert.Kerwood, Jerry Jerome, and.the Pima County Developmental Career’
Guidance Project's Board of Directors. Moreover, the Handbook profited
from the corments and constructive criticisms of an advisory group composed
of members representing business, students, labor,.parents, career education,

'COQnselors, and the State Department of Education. In addition, Principal °

Henry Eghert and his ‘staff at Sahuaro High School provided facilities for the
institute, and their contribution was greatly'bppreJiated.
R o

FOllOWlng completion of the institute, the Handbook was xeroxed and
distributed to counselors, teachers,. and Career Education personnel ‘around the
state, who then pilot-tested it during the 1973-7L school year. The general
fesponse to the -Handbook was overwhelmingly positive. Consequently, after an
evaluation workshop and final revisions, the Handbook is now available from
the State Department of Education. . o

Particular effort w!g'made to create a Handbook which is straight-forward
and purposive. The presentations included are detailed and convincing; as a
result, there should be a desire by secondary. counselors to incorporate Career
Educatlon into their local school systems through the counselor-consultant role.
That unquestionably was the goal of the participants in the institute. It is

~ therefore hoped that this Handbook will be a tool benefitting both counselors-

and teachers who are desperately struggling to make education more relevant.
3}
Betty J. Newlon
5, Institute Director
June, 1974
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- THE COUNSELOR-CONSULTANT ROLE

T

Although the counselor has played an important role in the total school
drama, that role has been traditionally directed toward individual personal
apd/or vocational counseling outside the classroom. This ndrrow delineation
of role has thys relegated the counselor to his office where he concentrated
on giving information to, or solving problems with relatively few students.
As a result, the scope and effectiveness of the:counselor in today's always
charged and ever changing society has been vastly limited. At least this

" is the opinion of*many counselors-who believe that -- with their training
 and skills -- their time can be used more-efficiently and their efforts

can be channeled more substantidlly for the benefit of the faculty and

students in their individual SChool situations. .

These counselors further belleve that the role of education is changing
and must change, so that educatlonal petus is directed just as emphatically
toward what the student feels he needsy as toward what educators detemmine
he needs, in order to cope with the woxid beyond the protective walls of
school. These counselors feel strongly, then, that leaming and living
cannot be separated and that counselors, and all educators in fact, must
address. themselves to this combination and must commit themselves to finding
a way to blend the two effectively and devclopmentally for each student.

— — — These counselors further stress that, because students learn in different
ways, different means for tapping individual resources and strengths must
‘be uncoévered in order to offer students the best possible tools for securing
‘lives which they feel are sucgessful. -

Thgse counselors believe that education, in tems of 1ts personal, occupa-
tional, and decision-making implications, can and therefore should be not
only more applicable and more meaningful to students, but also'more instru-
‘mental in helping them reach individual goals. .Consequently, they are
‘cormitting themselves to .a new role in the educational process. They call
:this the counselor-consultant role and define it as a service offered not 7
.only to a few’students, but to all students, as well as to the entire '
faculty, parents, and the community at large. This service combines the ,
elements of consultation, coordination and counseling.! More precisely’ 1
as this Handbook concentrates on the role of the counselor in relation to
‘. the teachzgg this new role caa-be defined as a service available to teachers °
in which the counselor works with the teacher to develop activities of a
career develppment nature -- whether stressing personal understanding oy
emphasizing Sccupatlonal information_-- which correlate with and enhance
the teacher particular curriculum. ~
How, then can such a ventuJe be initiated? Most 1ike1y by analyzing
and exploring the objectives of this new role. In choosing to become a.
~ counselor-consultant, the counselor must first reglize that his primary
- objective is to be of service to teachers and subsequently to students.
He must remember also the importance of establishing a teacher-counselor
3 relatlonshlp which is tyuly a partnership. In so doing, he must recognize

.'.'
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that the final decision for class content and management rests with the
teacher. In dddition, he must actively seek out an individual teacher's

areas of expertise and mesh these skill areas witi his own. Finally .
and most importantly, the counselor-consultant must respect the fact that

teacher involvement is and should be purely voluntary. - : .

Having carefully analyzed the ramifications of the preceding objectives,
particulary in tems of communication techniques, the counselor-consultant
can then begin to perceive and outline the specific functions of his role.
Undoubtedly, his rirst task, once he understands his role as consultant;,
will be to contact the principal in his school and discuss the counselor-
consultant approach with him. As it is essential to have administrative
support, this step is imperative. With this support, then depending =~
on the sugrestion or request of the administrator, the counselor-consultant
will begin to familiarize the remainder of the school personnel with the
role he hopes to establish for their mutual benefit.” He may do this first
in a very general way at an entire faculty meeting and then follow up with
workshops or departmental meetings where he discusses what he can offer to !
the teacher-counselor partnership and displays what materials may be useful

_ for incérporation into particular curriculums. Once he has made himself

visible to the teachers, he is then ready to seek out those teachers who

~ have .indicated an interest in his service and a desire to incorporate

career development activitie§ in the classroom.

The counselor-consultant must then listen carefully to.what the teacher
expresses are his needs of, his ideas for, and his expectations from the
impending partnership. It is important that the -counselor-consultant have
these clearly in mind so that he will be able to show sincere concern for
a teacher's particular problem area, to assist the teacher in assessing
student needs, and to have some ideas or materials to suggest for classroom
activities, " t - ‘

During these initial contacts the counselor-consultant does not over-
‘whelm ithe teacher, but rather stresses the common goal of their partnership -
and ttie developmental means by whith they can achieve it. The counselor-..
consultant must.then very carefully involve_the teacher in the process of.
establishing the purpose of the activity, building the activity itself, and
accwulating the materials necessary for the activity. In the course of
preparing witK the teacher, the counselor-consultant can more specifically .

- reveal to_ the tgacher whatever skills he has which might prove helpful.to
' ‘their partnexship, such as knowledge of “interest and aptitude testing, a

repertoire of group dynamic skills, an understanding of some alternatives to
traditional education. Simultaneously, encouraged by the counselgr-
_consultant, the teacher can be revealing his strengths, exploring various
ways to involve parents and the community in the classroom, and designing -

_ new methods for assisting students to attain life goals. Through such

exchanges, then, the counseélor-consultant and the teacher can forge their

~efforts to effect curriculim, as well as student change.

Whert it is time for the particular career development activity to occur,
the counselor-consultant should -- depending gn the teacher's preference --
team witn the teacher to present the activity jor model the présentation for
the teacher to then do entirely on his own. It is.obviously impoytant, at
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this point particuiarly, for the counselor-consultant to encourage the
teacher in his efforts. When the activity hag been completed, the counselor-
consultant and the teacher should examine its effectiveness. Thro

_ jmmediate observation, later discussion themselves, class discussion, or a

survey questionnaire they can decide whether to adapt, or omit the activity.

Regardless of whether the entire process has gone smoothly or not,

" and sometimes it will not, the counselor-consultant has indicated to the
teacher his willingness to work with him in order to achieve the gcal of
both -- the best possible educational. opportunities for all students. ,
Having demonstrated his ability and willingness to assist, he then avails
himself of further teacher contacts, thus continuing his struggle to
become an even more integral part not only of the instructional pgocess, :
but also of the concerted effort to make education more relevant.

The activities that are included in this handbook ar€ designed, then,

" with the counselor-consultant in mind. They have been developed and compiled
in the hope that they can be useful tools for the counselorrconsultant as

he strives to make career education the uniting thread of the educational
process. ' ' .



ORGANIZATION OF THE HANDBOOK

In order to clarify the arrangement of the Career Education activities
included in this Handbook, it is necessary to introduce the material which ‘
appears on the following pages. First, as the purpose of this Handbook is
to present activity ideas for resporiding to the Outcomes of Career Education,
it is important to specifiéally list these Outcomes and their correlated
thematic Elements. Just such a listing appears on the next page in a lay-
out adapted from the Career Education Matrix.% The Junior High and High
School Goal Statemcegf, which correspond to the eight Elements, are outlined
on the following four pages. : '

-Individual activities have been arranged according to Outcome and subject -

area. They are all organized in the same manner, each having a title and
stressing infomation regarding PURPOSE, MATERIALS, .PROCEDURE, EVALUATION,
ADDITIONAL SUGGESTIONS. The format, then will be essentially the same, even
though some activities-will-require meore extensive—detail than others. In
addition, because a unified tone and approach was aimed for in the discussion
of the activities, all of them are presented in paragraph fashion, and all

of them include the terf "leader," instead of "counselor" and/or "tegcher".
The omission of the latter terms and thé inclusion of the former was delib-
erate as none of those developing the activities wanted to dictate "who"

should do "what". They felt this determination was the perogative of the

- teacher and counselor involved in the team planning of the activity.

Following this second major section of the Handbook are several other
parts incorporated as additional aids for counselors and teachers. The
first of these is Part III, "The Evaluation of the Counselor-Consultant
Role." Included in addition to individual activity evaluation deviceés
and desicned by Behavioral Research Associates, these materials have been
developed to provide a means for analyzing the general effectiveness of
the counselor-consultant role. Included are sample feedback surveys, as
well as tabulation devices, created with the teacher, student, and admini-
strator in mind. )

Finally, Part Four, The Appendiges, attempts to pull together any loose
materials which may prove useful to the counselor and the teacher. -Iricluded
in this Part are a compilation of ‘Additional Suggestions for Implementing
the Outomes of Career Education (Appendix One); a list of Reference Materials
(Appendix Two); and a section of Footnotes gﬁ?pendix Three). .

The hope, then of those who have compiled this- Handbook is that it can

- and will prove a useful and flexible toqi'fdr counselor# assuming the .

" consultant role and for teachers teaming with them. . It is, moreover, their
emphratic belief that the Handbook should NOT be considered a final authority,
but rather & source for ideas, an impetus for action. And finally, it is
their wish that the counselors and teachers using the Handbook will be
successful in their joint endeavor to make'edgcation more responsive to

the needs of students.
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IMPLEMENTATION OF CAREER EDUCATICN OUTCOMES
THROUGH THE COUNSELOR-CONSULTANT ROLE
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OUTCOME I

* This outcome concerning the achievement of an
increased awareness of Uself" by developing an
understanding of interests and attitudes can be
accomplished by offering the student the opportunity
Lo realize and evaluate his interests, aptitudes
and achievements as they relate to his career
goals. The student will therefcre be examining the

» successes and failures in his educational program
and developing an understanding of those occupations
in which he might be successful. Through such “an
analysis of self, he will be able to recognize his
own uniqueness and to respect those qualities which
are representative of him as an individual, ccanstantly
keeping in mind that he is always-in the process of
change. The student will then establish goals that
are important to him because he now realizes that what
he believes influences what he becomes!
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OUTCOME 1 ~ 'SUBJECT_Business Education

= an

' ELEMENT Self-Awareness . - GRADE LEVEL § - 12

-

" ACTIVITY: Hunt and Peck Frustration (Phase 1)

~

PURPOSE: The purpose of this activity is to demonstrate a need for
‘ obtaining a skilled performance on a required individual
typing performance, using the inherent frustration as a stimulus
for self-assessment. Incorporated in this activity is self-
investigation of likes and dislikes, strengths and weaknesses,
probabilities and improbabilities, as they relate to the career
decision-making process.

MATERIALS: The following materials which are aveilable in a typing classroom
: will be necessary for this activity: typewriters, paper, timing -~
device. '

PROCEDURE s The leader will instruct the students to use a hunt and peck
' method to produce a list of '"Thirge I Like to Do". The leader
- B will maintain an imposed time limit (15 minutes br less), which #
will tend to force frustration. With the lists before them, the
studen.s will then be asked to discuss with the leader some of
the following topics: 1. Which produced more frustration for
you, your typing ability or deciding what you like to do?
2. _Will this course affett the responses you listed? 3. Does |
it make a difference to you whether Beginning Typing is related '
to your responses? L. Do you care? 5. Is it o. k. if there is
ne relationship? 6. Could you live with a "no" answer? 7. Do -
you-have many or few interests? 8. Bo your interests tend to
group together or are they widely different? 9. Would you like
" to have more interests or would it be more comfortable for you
to have fewer interests? Aftér kbncouraging the students to
| swmarize the tie-in between typing skills and personal investi-
‘gation, the leader will collect :the students' lists for redistri-
bution and comparison several wgeks later. '

EVALUATION: The evaluation for this activity will be the students' verbal
response regarding the importarice and sppropriateness of the
activity.” - :

ADDITION. L SUGGESTIONS: This activity could also be used in shorthand classes.
. , e ‘

A .
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OUTCOME .

] : ———— s ——e— [Rrp—— -

-

.-

SUBJEQ’,}‘ ‘Business Educaifion

ELEMENT Self-Awareness GRADE LEVEL 9 - 12

 PURPOSE:

MATERIALS:

PROCEDURE:

EVALUATION:

e ap— i ——

———- e ——

ACTIVITY: Hunt and Peck Frustration ‘(Phase _2)

—,

The purpose of .the second part of this activity is to have the
students assess their typing progress as a result of a compari-

. son of past and present performance. The leader will also en-

courage the students to compare their lists of interests with  ---
tneir previous assessments. '

The following materials are essential for completing this activity:
typewriters, paper, timing device.

The leader will have the class "touch type" (type without hunting)
another list of "Things I Like to Do." The leader will maintain
the same time 1limit (15 minutes or less) as was maintained in
Phase 1. After the lists are typed, the leader will hand back

to each student his previously typed.list. The Jeader will ask
class members to compare their list and will then conduct a class

discussion concerning the following topics: 1. What things

changed? 2. Typing skills er interests or both? -37 ;Do you feel
comfortable if there is a cﬁnge? No change? v

isons of the two lists regarding typing skills
will be the evaluation for this activity.

Verbal or typed
and personal in}e

vity could also be used in shorthand classes.
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OUTCOME 1 . SUBJECT __English

. ELEMENT Self-Awareness GRADE LEVEL 9 - 12

ACTIVITY: - Guided Fantasy

PURPOSE: Students often complain that their education is not relevant.
‘ They do so with comments such as? "Why can't we read some

interesting books in English?", or, "Why can't I pick the books
I want to read?" and, "English is boring". Often what they are
saying is, "I can't get involved" and "] can't identify with
anything we are reading". The Guided Fantasy activity is designed
to get the students involved and to let them identify by having
them, in a fantasy or daydream, assume the role of a character
from a book or Play and go through some of the experiences of
that character, becoming aware of their own feelings ard emotions
as they 'live" some of the pages of the book. In so dzing and by
sharing their feelings and emotions with each other, the students
can recognize, understand, and accept their own uniqueness, as
well as the individual differences of others.

MATERIALS: No special materials are needed for this activity.

PROCEDURE: When using the Guided Fantasy it is extremely important to establish
an atmosphere that allows the student to get involved without
feeling conspicuous or embarrassed. This can usually be accom-
plished by the leader saying: 'Fantasizing or daydreaming is nor-
mal and is probably done to some extent by everyone. Small children
frequently engage in fantasy. Playing house, school, cops and rob-
bers, and cowboys and Indians are fantasy games. The toy industry
produces things like G I Joe, Barbie dolls and Play-Skool, all
items to be used in fantasy. It is often encouraged by parents
and is generally considered 'wholesome, creative fun'. Excessive
fantasizing would of course get in the way of a person's func-
tioning weil in reality, but unfortunately even a little fanta-
sizing by adolescents or adults is often frowned upon. Because
of this you hide and suppress your fantasies and in so doing often
stifle your creativity. Today I want you to know that it is per-
fectly okay to fantasize. In fact, I hope to show you how you :
can use your fantasies to better understand yourself, to bring out
your creativity and to develop your hidden putential.”

The leader can continue by saying, "I'm going to take you on a
fantasy. Some of you may have difficulty doing this and this is
okay. I realize that it is not an easy thing for everyone to do --
but try real hard. I promise I will do nothing to embarrass any
one of you and if you let yourseli get involved, 1 am sure you will
enjoy the experience and get a great deal out .of it. If you feel
that I am forcing you into something you don't want to do, it is
ckay; you won't be graded on this pert of the actiyity. If you
don't want to get involved there is no way I can force you to do so.
The only thing I ask is please-be _absolutely quiet so those who do
want to get involved can do so and won't be disturbed.

15



PROCEDURE: _ ' - :
(continued) "Now get as comfortable as you can. Close your eyes and for
a minute think only of yourself and what you are feeling right
now." ) - -
: At this point, if the leader is skillful in the use of body or
- Sensory awareness techniques, he can incorporate an activity here
to provide the students- with.-such-an experience. If an:awareness
experience i& not going to be used, the leader will continue by
telling the students to in some way mentally remove everyone from
the room except themselves and the person guiding the fantasy.
The leader will then pause about 30 seconds and say, "If you haven't
removed everyone, do so quickly. I want you to experience complete
. aloneness because when I stop talking, 1'll be gone too." A pause of
2 or 3 minutes -- with complete silence. . :

This period of silence is for the student to.get involved in his
aloneness. At the end of the 2 or 3 minutes of silence the leader
will say, "I'm back and I'm going to take you on a fantasy trip sV

and guide the students through the fantasy. The leader needs to

use his creativity to adapt the fantasy to fit his specific subject
needs. The setting for the fantasy -- the geographic area, specific .
locale, period of time, general atmosphere, etc., should be taken
from the novel, the play, or whatever is being studied and recreated
in the fantasy. ] :

The following is an example of a fantasy based on Steinbeck's book,
The Pearl. The leader should say, "Picture yourself walking along
a beach (pause 15 seconds). Really experience being on the beach.

) (pause) Can you hear the waves? (pause 30 seconds) Smell the air.
(pause) Is there a wind? (pause) Observe the weather. (pause) Where
is the sun? (pause) If you have shoes on, take them off. Can you
feel the sand between your toes? (pause) For a moment, assume the

‘ role of Kino -- you are Kino. (pause) Can you see yourself as Kino
walking along the beach? (pause) Think about and relive all that
has happendd to you as Kino in the last few days. (pause 30 seconds)
Be aware of how you are feeling Tight now. (pause) Go on walking,
— feeling, 'experiencing your world as Kino. (pause 30-60 seconds)
Fird a nice comfortable place to sit down. (pause) When you are ready,
open your eyes slowly -- like the sun coming up in the morning --

D" and come back to the classroom."

- EVAIUATION: As soon as the fantasy is over the leader should go directly into a

/ follow-up activity. Three examples of such activities are: 1) The
student will write about and then discuss how they felt walking along
the besch. 2) The students will answer specific questions about the
book while still assuming the rote—of Kinp. 3) The students will
react to the fantasy and talk about the experience. The follow-up
activity should be designed to meet the leader's objectives for the
day or unit. Follewing the discussion the leader should ask, “What

T e did you observe during the discussion? What did you learn about

T yourself?" : '

- - -

,  ADDITIONAL SUGGESTIONS: In guiding a fantasy the leader must be as brief as pos-
S sible. He must use very short sentences or phrases, saying only
enough to give just a hint of structure to the fantasy. Numerous

L e _ commerits or too many directions will stifle the student's creativity.

7.~ . It would be better to have the fantasy completely unguided than to

“have too much structure.
ERIC . e ,
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‘ou'rcouz_{ ! ' SUBJECT__ English
ELEMENT _ Self-Awareness | ~ GRADE LEVEL__ 9 - 12

o . i

\\\ " ACTIVITY: . Things I Like .

\

PURPOSE: This activity is designed to help students analyze themselves.
It can assist them in identifying their self-concepts and er-
standing their feelings. Such an activity is particularly @ °

+ applicable as an introduction to any reading unit which empha-
sizes characterization. )

MATERIALS: The attached handout is to be used by the students and the leader.
The following material will be useful for leader reference @
Values Clarification, Strategy #1, "Twenty -Things I Love to Do".D

PROCEDURE:  The leader will read aloud with the students.the first page of

: the nandout. The leader and class can then discuss the "overview
of the self-concept" and also any quesStions which might arise. As
the leader continues to read the next two pages, the students should
follow directions by writing the desired information on the last
sheet of the hamdout. This technique may either be used on an .
individual or group basis. It is suggested, liGWeVe¥, that information
obtained be considered private and not to be shared with anyone
unless tégﬂggrticipant wished to share or discuss .it.

ADDITIONAL SUGGESTIONS: For further variations on this activity the leader can
Lo - "look at those suggested in Strategy #1 "Twenty Things I Love to Do".
This activity can be correlated for ?se in all subject areas. -

_ - ! '




THINGS 1 LIKE

: " This is a ‘technique to help people self analyze themselves. It
will help-a person identify their self concept and understand their feelings.

-

The three impurtant questions this-technique deal with are:
1. What do 1 stand for?
2. Where am 1 going?
3; Nh6 am I?

This technique may either be used on an individual or group basis. It
is suggested that the information that is obtained is a private matter, not
to. be shared with anyone unless the participant whishes to share or discuss it.

OVERVIFW OF SFLF-CONCEPT
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8.

Star (*) the five (5) out of ten (10) that you like most of all.

Put a ($) sign next to each one that costs more than $3.00 each

time you do it.

Put a "P" next to each one that includes 'other people.
. ‘ ¢

Put an "A" next to those things you do alone. —
Enter the date you last did each of these.

Put an "M" besidé those things your mother would like to do and
an "F" beside those things your father would like to do.

PROCEDURE:

.

List the ten (10) things you like to do most.

.

Pick one of the starred items and list five (5) things that you pet’
out of doing it.

Now ask vourself these questions

1.

2.

3.

P

Take a look at your life and see if you are doing the things you

value.

-

-

vt

See if/ you are living the kind of life you like most of alt.

Are you aware of the money you need to live the life you say

you like?
!

Do you like doing things with others, or alone?

/
Are vou aware of how important your loved ones are in vour living
the kind of life you say you like? '

Are you a "here and now" person?
Arc you more like your mother or your father?
Are you aware that you like to do things that satisfy your needs?

the point at which the thre¢ important questions should be asked.

-

This

What do I_stand for? -- values

Where am I going? --

Who am 1?

-- identity

aspirations

‘e
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TEN THINGS YOU LIKE TO DO

. R -

Five things you get out of doing one of the starred items.

1.

2.
3.
4.
5. -



‘OUTCQME

1 : SUBJECT _ English

Pl - —

ELEMENT Self-Awareness . GRADE LEVEL 11 - 12

PURPOSE:

MATERIALS:

PROCEDURE

EVALUATION:

ACTIVITY: My Self-Characteristics

Planned for students who havz taken Holland's interest inventory,

The Self-Directed Search, this activity is designed (1) to help
students look realistically at some of their personal character-
istics; (2) to let students get feedback from classmates regar-
ding their personal characteristics; (3) to demonstrate to
students how some of their personal characteristics affect their
educational and carcer choices. \

The leader will need a duplicating master entitled, "A Look at é
Myself," which is available in the book Career Education Program.

M

The leader will briefly introduce the idea of self-invegtigation,
explain the threefold purpose of the activity, and distribute the
handout. The students will complete the handout, but will not -
discuss the material until they have selected or been assigned

a partner. The students, then, in dyads will describe what they
view their partner's strengths to be; in addition, they can also
discuss what they believe their strengths to be and how the two
descriptions compare. After allowing as much time as needed for
these discussions, the leader will conclude the activity with a
general classroom discussion, which ‘emphasizes how various personal
characteristics already described in the dyads might affect career
and/or educational decisions. The leader may list these character-
istics on the board if he chooses.

The evaluation can be based &n individual participation in dyads
and class discussions, or an additional written assigmment can be
included, one which stresses an analysis of the personal cheracter-
istics dlscussed and/or compared in the dyads. - . '

ADDITIONAL SUGGESTIONS: ~Btudents may further analyze their self-characteristics

-

v,——aa——’
“

by comparing themselves with individuals who are successfully
implementing the job/j#bs they are interested in pursuing,

a .
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< OUTCOME T | : SUBJECT  English

ELEMENT Self-Awareness ) GRADE LEVEL 9 - 10
ACTIVITY: __ Self- Obituary .
| PURPOSE s This activity is de51gned to help the student achieve an awareness’

about his own life by viewing his imagined death. He will need-
to examine his own uniqueness and deal with the quality of his
life, plus consider the fact that he still has life ahead of him
to use however he wishes (goals). The activity can be used in
almost any unit on composition or with a short story, novel, or
- play in which one of the main characters dies, e.g., Romeo and
- Jullet Julius Caesar, Flowers For Algernon, etc.
MATERIALS: The only materials needed by,students are paper and pencil.
For additional ideas, the leader may want to read pages 311-312
in Values Clarification from which the idea for this activity
was revised.

PROCEDURE: To introduce this activity the- leader might say, "We are going to
try to look at life by viewing it from the perspective of death.
We are going to write our own obituaries. I will give you a simple
format to use, but you are not obligated to follow it. You may use
any form you wish, but here are some suggestions you might use."

Tom Brown, age 15, died yesterday from.......... He is 'survived by~
.......... He will be remembered for.........He placed high value

o} + VAR He had always wanted.............. The world 'will suffer
the loss of hkis contributions in the area of......... The body will
beevieiennnint, In lieu of flowers........... His best qualities
WeTre..oovens .. His worst qualities were....... Ferionnn

When everyone -has completed the assignment, the leader may ask class
members to read the obituaries aloud eit er in small groups or to
the whole class. The leader may want tgr nate names, however,
then redistibute the papers and ask student to attempt to
identify the "victims". If the exercise is used in connection with
——t a piece of literature, the leader may ask students to first do an
: obituary on a "character" and then one on themselves.

EVALUATION: The leader may want f; evaluate thic exercise by doing an "I learned"
activity. This can be found on Page 163 of Values Clarification.?
Written or oral feedback from students may also be helpful.

" ADDITIONAL SUGGESTIONS: Another varlatlon on this activity might be to have

: students do twn obituaries, one as it would probably appear in the
.y newspaper and one as they would like it to appear. It might also

- be interesting to do an obituary un a prominent public figure they . .
either admire or fault, e.g., politicians, athletes, performers,
statesmen, or fictional characters they have read about. Students .
may also like to try an obituary an a friend or family member, as
well as themselves. -
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outcoME I . S ... .  SUBJECT English

ELEMENT Self-Awareness | GRADE LEVEL_7 - 12 ,

ACTIVITY: What is Success to Me?

| » '
PURPOSE: The purpose of this activity is to help students understand thelr
value systems and gain a realistic view of their fyture.

MATERIALS: ‘The materials needed for this activity are the handngts "Success
- in My Value System" and "Work Values" frem Decidi

- PROCEDURE: he leader of this activity will introduce the activity by asking
.such questipops as the following: Do Fou have difficulty knowing

"what you want in the future?| What is jof value -- of importance to '

you? Does what you value differ fYomjwhat your parents value? |
After the opening discussiony so that tudents may better understand
irdividual success, the leadér irect students to complete the
~_worksheet, "Success in My Value System". Following completion of
- the worksheet, tpe leader will ask the students what they learmed
about themselves. At this pcumt, the leader should stress that
values are not right or wrong --. they'are neutral and very individual.
The leader will then distribute copies.of "Work Values" and ask each
student to rank the listed values.in order of importance. To conclude
the activity, the leader will organize the class members into small
groups, based on what they ranked as their #1 value. Discussion in
yall groups will cénter arnund why certain values are important
them:. After discussing the Work Values sheet each group will be
. askedto list the occupations which would fulfill particular work
values.

EVALUATION: . Class participation and group :anolvement will be the chief means
i of evaluating this activity. An mdividual paper analyzing psrsonal
values may also be assigned. , .

-

© = et

ADDiTIO SUGGESTIONS: 1f there is sui‘fic.:.ent student interest, this activity
. ~ céan be exterided to include research on the various occupations
listed by the smal} groups. :

X~
L 4
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OUTCOME

1 r ' ‘ SUBJECT  English

ELEMENT Self-Awareness  GRADE LEVEL 10 - 12

\.

PURPOSE:

N\

MATERIALS:

- PROCEDURE:

[y
¢

ACT1VITY: ﬁy lnyestments

. o me— ' o -~
This activity is designed to reflect on the personal costs

asscciated with an individual's commitments, in order to help

him decide how willing he is to invest himself in pursult of

his beliefs. The springboard for this activity could be the use

of literature which exhibits the struggle toward making a com-
mitment. The student can 2lso. be directed to search out those

kinds of jobs which would best fit the life style to which he

is willing to commit himself.

The "Stock Investment" handout from Dimensions of Personalltx, .
Search for Values can be used to implement this activity. .

Background information for leader: Any personal commitment in-
volves a personal investment, whether it be one of time, energy,
money, trust, a combination of these or others. Consequently,’

when a person reflects on past or,prescnt commitments, or when

he weighs future commitments, h:/éomes face-to-face with what he
values. If, for example, he doe¢s not value monetary wealth, he
probably would not commit himself to a business venture whose sole
purpose was the accumulation of huge profits. Or, if the individual
hay a deep appreciation of symphonic music, he probably wouldn't
mind driving through a snowstorm to attend a .special concert.

Values, then glve direction to our lives and consequently to our
behav1?r - o
To introduce the activity, the leader should resd the following
situationt Tom is thinking of running for the office of class
president. He is ubled by not being sure if holding this

office is worth théﬁsersonal demands it would place on him. He
realizes that he'd better think it through before making his
decision, go he asks you to help him consider the demand involved

in holding the office of president.. What pro's and con's would you
advise Tom to consider? As students volunteer their responses, they
may be listed on the board. (Pruv responses might include prestige,
service to others, popularity, etc. Con responses might include
too much work, risk of alienating friends, etc.) The responses
actually will reflect the students’ value jungments _ .
Once a fairly good list has beey complled,ask whether. ,pr not the
class knows enough about Tom to be able to predict hls.dBClSIOn e
What really matters most to Tom is ‘exactly what they don't know,

they don't know what values he holds. For example, does Tom value
ervice t> otners more or less than he values his friendships?

I we hnew the anawzar we'd be in . better position to predict Tom's
behavi - r. -

2l ' T v
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PROCEDURE: i | |
(continued) A way for the leader to demonstrate the unpredictability of the’
class position (due to students' lack of information regarding ;
Tom's value structure) would be to ask the students: "If you ' -
were Tom, would you run for office?" Have a show of hands for R
Uygs" and "no". - This activity hopefully will provide motivation
e to further consider the costs involved with one's own commitments.
A ' The assignment which follows is designed to help the student
' ' reflect on his own commitments -- past, present, or fu'ure -- to help

him focus on his \p:isept structure of values.
e

The leader will then distribute copies of "Stock 'Investment L
Inventory" and ask students to complete the inventory. The . —
Yeader will ask studénts to take those items which they have to

spend, i.e., time, money, etc., and write the appropriate letter

-

V4 in front of any item {in which they would be willing to inyvest.
EVALUATIO§: The leader could provide a sheet asking students to complete the
senténces: "Today I learned that..... ", or "I will use what 1
learmed by cceeoee M

-

M -

ADDITIONAL SUGGESTIONS: The introductory activity, Tom mnmsng for class president,
~4ould be changed to fit student interests; i.e., Tom working for a
car. This activity can also be used in social studies or behavioral
science classes. -

i
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OUTCOME _

1 ‘ : SUBJECT Foreign Languages

PURPOSE:

MATERIALS:

L

PROCEDURE:

EVALUATION:

—— e ==

- languages (cultures): 1) publications, especially those containing

ELEMENT Self-Awareness ' GRADE LEVEL 9 - 12

ACTIVITY: A Picturésque Me : - “J

N

Since each student is a special individual, he should be offered
maximum opportunity to develop a "graphic picture" of his own
personality traits in order that he may gain insight into his
strengths and weaknesses. The study of fereign languages and
other cultures, particularly in the context of ‘an awareness- af

. hov they reiate to career choice, should stress the self-concept

and the unique qualities of the individual student.

The following materials are of particular value to the sthdent
in that they enable him to identify himself in the study of other

illustrations, such as magazines and newspapers; <2) a variety of
writing instrumewts to encourage greater attention and personal
application to study projécts (magic markers, felt-tip pens,
crayons, etc.); 3) other items of visual communication with which
the student may involve himself in his work (construction paper
of different colors, paste, scissors, etc.).

The leader should explair to and assist the student in the making

of a personal poster (a collage) by cuttifig out of the publications
pictures and/or words representing the personality traits he sees’

in himself, particularly those traits which the student identifies
with his own concept of the life-work role he will fill in the

years ‘o come. A situation (cr situations) should then be created
in which the student, on his own initiative as much as possible,

muy share with others of his own choosing (generally fellow students,
but not excluding the leader) his collage and the meaning(s) that

it has for him. This sharing of his experience should be conducted
in the particular foreign language being studied -- orally, in writing,
or both. In addition to this individualized situation, a similar
proup (total class) situation may be created, providing an inter-
action and thereby an additional perspective for student and leader
alike. These situations may well provide insight into student
occupational preferences and potentials.

A general classroom discussiua should be conducted which will
provide a list of the personality traits identified, which in
turn may be correlated with various career choices in which a
knowledge of foreign languages cun be used or is essential.

ADDITIONAL SUGGESTIONE; 'This activity‘can-be used in any class and is easily

adapted for junior high students. Sophisicated magazines may be in ,
included in "MATERIALS" for older students. ' SN

' 26
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OUTCME__ I | SUBJECT_Home Economics

/ I .
- ELEMENT _Self-Awareness /// GRADE LEVEL 9 - 12 °
B
AuTIVITY% @ or @ . .
EPURPOSE: This act1v1ty Wlll allow students to gain a awareness of how

color and design of clothing display the way people feel about
themselves. They will see that brightly-dressed people usually
7' are happier than are those more somberly dressed. i

. . \
’ MATERIALS: Paper and pencil are the only materials needed.

PROCEDURE: The leader will *ntroduce the activity with a brief d1scuSS1on
of how behavi-r .- -“fected by color. The leader will then ask
each.\},udent to »¥e & versonal list of ten people who are
retiring and ten pecpic . are outgoing in their relationships
_with other people.  Afte: the lists have been compleded, the leader s
will ask each student to observe the people on his list for one :
week, noting each day the color of their clothing.

EVALUATION: Students will tally thelr lists, noting the number of days each
type of clothing was worn by the individuals on their personal
lists. With the help of the leader, students will assess the
correlation between the type of- clothing worn and the type of
behavior exhibited.

ADDITIONAL SUGGESTIONS: This activity could be used in all subject areas.
If observing ten people each day is too time-consuming for students,
the leader could modify the assignment by keeping a chart in the
room and asking students to obsprve only two or three people
each day. o

27 . ' .
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OUTCOME I- - : SUBJECT Home Economics
ELEMENT Self-Awareness ~ GRADE LEVEL 11 - 12
ACTIVITY: Collage
PURPOSE: By making a collage of piétures,'§tﬁdénts will acquire an

awareness of line and color, as they relate to interior design.

MATERIALS: Materials needed for the activity include tag board, glue,
scissors, discarded magazines, and old catalogs. .

.
i
r

PROCEDURE: With or without priox .discussion, students will scan through
magazines, cut or tear out quickly any pictures_that appeal to them
(without weighing quality or value), and glue them to the tag
board-in-any fashion desire. Each student will place his
collage on the chalk tray of "the blackboard or display it
elsewhere. Each person will then go around and look_at all
the collages, choose one he likes and as nearly as posgible, _
find a.partner on the basis of mutual appreciation. BEach
student will then discuss with his partner what appeals to
his sense cof color and line about the other person's collage.

EVALUATION: A class sharing time will be held in which particular attention’
will be paid to likenesses and contrasts in line and color.

ADDITIONAL SUGGESTIONS: This activity could also be used in the Art curriculum,
' and in conjunction with or , which immediately precedes it.

."l‘u‘
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OUTCOME I

-

ELEMENT Sel f-Awareness

SUBJECT Math

3

PURPOSE: -

" MATERIALS:

PROCEDURE:

I'L

ACTIVITY: Will the Real Me Please Stand Up?

This is an introductory activity emabling students to
discuss their career aspirations with other students.
After students have identified career aspirations, a
foliow-up activity would be to identify math requirements
for future career aspirations. )

In order to develop this activity the following materials
will be helpful: 1) ample student handouts of ‘'Where Am
| Going?", 2) individual handout materials describing the
school's student services, 3) an overhead projector,

4) transparencies taken from Career Education Program,
Vol. I, "A Look at Yourself'" and "'A Look at the World

of Work', 10 e

The leader begins classroom discussion about careers and
the world of work using transparencies '"A Look at the World
of Work" and "A Look at Yourself''. The leader will empha-
size the importance of each person considering material in
this class in terms of his own interests, abilities, and
desires. The leader will have each student complete

i"where Am | Going?'"' Five to ten minutes will be allowed
for this exercise. The leader will ‘then ask students not !
to share career choice preferences with classmates until tdid
to do so. <
The leader will divide the class into small discussion
groups, whose members will discuss the career preference of
each person in the group. A format similar to that used on
the '‘What's My Line?" television show may be incorporated to
arrive at each individual's career preference. For example,

each person in the group may ask questioms of the person with

the "secret' until he receives a ''no'' answer. Then the next

person gets a chance to ask questions. This process continues
until the group has guessed—the person's career aspiration or:
—~~~éxhausted its chances to learn it.

After several career preferences have been ‘'uessed' in each
group, the leader will hold a brief discussion of the types

of questions that best served to assist the group in its solu-.
tion of the career secret. These questions will be explained

and listed on the board as important questions each person

4
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PROCEDURE: {continued)

needs to explore before making a career choice. Examples: Does
the person in this career work primarily with people rather than
with things? Does the person in this career need a college
education or special training?

When the small*groups have completed their discussions of “the
tentative career choices, the leader will bring the class back
together and will have each group present-its career findings
to the class. Perhaps additional discussion could be generated
regarding 'similarities and differences of lists.

EVALUATION: Group reporting and listing of career findings will be the
means of evaluation for this activity.

ADDIT1ONAL SUGGESTIONS: This activity could be adapted to the 'To Tell the
Truth'' format. The leader might want to use this activity as
an introduction to using the SRA Occupational Exploration Kit
or library research. '




OUTCOME 1 SUBJECT Physical Educatic::

ELEMENT Self-Awareness GRADE LEVEL 7 - 12

ACTIVITY: How Is This Like Being Me?

$
PURPCJE Quite often one's goals for personal fulfillment are vaguely
' perceived. Nevertheless, the choice of herces one selects can
serve as an indication of what one feels are his own interests,
qualities, attitudes and ambitions. So in order to investigate
these, the student will compile a list of athletic heroes and
determine what is most admired about each one, why that trait is
most admired and what he sees in himself that is like his hero.

MATERIALS: The following materials will be useful in developing this acti-
vity: ‘scrap paper and dittoed copies of master list as adapted
from The Search for Values Kit.ll One column each for hero,
sport, what I like most in this person, why? and how is this
like being me?

PROCEDURE: The leader >f this activity will ask the class to divide into
groups of 5 or 6. Each group will determine its own list of
athletic heroes and their qualities on the paper provided.
Then, the class as a whole will combine their lists to make
one master list. From this master list, each student will
name his top ten choices, determining what is most admired about
the person, why that trait is most admired, and how his own
personal qualities relate to those of the athletes. Group
discussion should follow so that a sharing of qualities and
ideas from each person will contribute to the overall picture
of what the student is trying to see.

EVALUATION: This activity is best evaluated by observation of the leader
as to how much each student participates and how much time
each student takes to determine his top ten list.

ADDITIONAL SUGGESTIONS: This activity may be used in any PE activity class
of boys or girls. This activity may also be adapted to any
curriculum area, and "Leaders," "Stars," "People I Admire Most"
can be substituted for"Heroes"; "Any Area," for "Sport."




| admire ....v0ev.ves G ereneseaens Ceren

What | like How is this
HERO SPORT most in this person WHY like being me?

10.
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OUTCQME 1 / ' SUBJECT  Reading

ELEMENT Self-Awareness GRADE LEVEL 11 - 12

ACTIVITY: How Do 1 React?

PURPCSE: The purpose of this activity is to give the student a chance to
discover how he reacts in a variety of situations. :

MATERIALS: The ﬁtateria.}i for this activity were taken from the Search for
Values kit.

PROCEDURE: The leader will introduce the activity by explaining to the

students the importance of finding patterns in their behavior

- and of realizing how these patterns affect them in their daily
iives. For example, do they allow themselves to get close to
~1d people ¢r do they prefer to keep a distance; do they enjoy
working with facts and figures more than working with people;
do they run from crisis situations or do they stay and help.
Following the introduction the leader will distribute copies
of the activity sheet "How Close Do You Get To?" taken from the
Search for Values kit. Students will be asked to imagine :
themselves confronted with each situation and to rank on a l -10
scale, with 1 being "very close" -- how close they can come to each
situation without feeling uncomfortable.

In summarizing the activity, the leader will ask the students to
categorize each situation. Once they have categorized them, the
leader will suggest that each student study his responses

and look for a pattern to his reactions. Following the personal
evaluation noted below, the leader can then use this activity as

a lead-in for an English unit. Students will now look for behavior
patterns of characters in material the class has read or will read.

EVALUATION: In order to evaluate this activity, the. leader will conduct a
class discussion by having students respond to the activity with
"I leamed" statements. The leader will follow up by conducting
a discussion about how the students' behavior patterns limit or
broaden their lives now, as well as how these patterns might
limit or broaden their lives in the future.

ADDITIONAL SUGGESTIONS: Another values survey checklist can be found in
Activities for Succeeding in the World of Work. Students can also

work as a group to create a class checklist, or they can turn in
their personal checklists for teacher reactions.

-
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OUTCOME | SUBJECT  Reading

ELEMENT Self-Awareness GRADE LEVEL_9 - 12
\
N ACTIVITY: Me and My Goals
PURPOSE: When students state their goals and then later re-state their
 goals, they become more knowledgeable about themselves and ‘

can choose books for reading that might help them reach
these goals.
‘ —
MATERIALS: The worksheet to be used in this activity was adapted from
Values Clarification. '3

PROCEDURE : The leader will structure this/activity to a large degree.
Perhaps one student will look up the meaning of the word
"goal" in the dictionary. The class might then discuss what
goals are. When the leader feels that each individual has a
firm grasp of what goals are, he-will distribute the ditto
whith has ten unfinished sentences dealing with goals. This
should be done early in the academic year. When the students
are finished, the leader will collect the dittoed sheets with
student responses. The students should not reveal their answers.
There should be no discussion of the sheets after the first ad-
ministration. Toward the end of the year a second administration
should take place. After all are finished, the leader will hand ~
back the first administration. With both administrations the
student will be able to see how his goals may have changed
throughout the year. A class discussion could result with
students being encouraged to openly discuss their feelings.
This might even be modeled by the leader, who will have taken

. both administrations of the unfinished goal statements.

EVALUATION: Students could write a one-page idea of how their goals have
changed a-J what their reactions are.

ADDITIONAL SUGGESTIONS: Further variations might include a classroom newspaper
in which each student may see everyone else's goals and how they
might have changed from. the first to the second administration.The
leader's discretion ghould be used to keep the names anonymous
and allow students to read the comparisons with little peer
pressure. In addition an activity for non-readers would be to tape
record the student's responses in the first part of the year.

A blank space would be allowed-on the tape for recording at the end

' of the year. Students would then be able to playback theig re-
sponses and hear the difference in goals over the course of the year.
Group or classroom discussions would then result.
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ﬂg’and My Goals

Directions: The following ten sentences are not completed.
These statements deal with your own individual goals. You
are to complete these statements as truthfully as you can,
using as many words as you like.

1. Some day | hope to accomplish. .: .....

2. | hope | never have tO....... ..o vvvns

3. What | want most out of life is................
4. Money is..............

5 | would like to meet people who.............

6. | hope our country decides to.......ovueinnnns
7. | hope my part in society iS......c.cvveeennnns
8. 1 would like my children to be.................
9. | would like to be remembered for...............
10. | would like to work 3 ....ivineennnnnrnenn
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OUTCOME 1 SUBJECT  Science

ELEMENT Self -Awareness GRADE LEVEL _10-- 12

ACTIVITY: Lookiny In to See Qut

rf

PURPOSE: . Through the use of an aptitude test, the aim of this activity
is to facilitate the science student®s systematic look at the
world in terms of his own personality. Knowledge gained from
this profile survey persoualizes much of the information encoun-
tered by students in their study of science and in correlating
T their science studies with careers.
. N f
MATERIALS: An excellent aptitude test is the brief Self-Directed Searchn:
A Guide to Educational and Vocational Planning by Dr. John L.
Holland, published by Consulting Psychologists Press, 577 College
Avenue, Palo Alto, California, 94306. Generally termed the "SDS"
by those who have utilized it, the survey is designed to be self-
administering and interpreting. It is in two parts, the SDS proper,
plus The Occupations Finder. Directions for administering the
test are included with the SDS.

PRODEDURE: The leader will distribute the SDS to students and explain the
purpose for taking the test, as well as how to take it. Students
will work at their own speed. After all students have completed
the survey, the leader will then have the students concentrate on
the "Investigative" section, which deals particularly with science.
Using the profile information regarding his scientific and
occupational aptitudes the student should then complement this
information by referring to other educationa-vocational resource
materials such as the Dictionary of Occupational Titles (commonly
regarded as the "DOT") and the Occupational Outlook Handbook and
the Career Information Kit (Science Research Associates), Career
Interest Builders (Careers Incorporated), and The Sextant Series for
Exploring Your Future. o

EVALUATIGN: The leader encoﬁrages students to personalize this information
- about the occupations which are most interesting to them.

ADDITIONAL SUGGESTIONS: The class can be divided into dyads, and <ach member
of the dyad can describe to the other what he perceives that
person's strengths to be in the scientific area.

Each student can write a paper on his own strengths and weaknesses
and how they might affect his career choice in science. '

Other tests, such as the Kuder E or DD and the California Occupational
Preference Survey, may be substituted.
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’ . _
OUTCOME I X SUBJEC cience

I

ELEMENT Self-Awareness GRADE \LEVEL 9 - 12

ACTIVITY: Human Graph

~/

PURPOSE: The purpose of this activity is to clarify the individual's concept
- of values and reveal conflicts and confusion. The irdividuals will
then relate the values to possible life roles.
MATERIALS: A suitable room is needed plus a set of situations of which these
are suggeaied.

1. Safety: .
{a) A high school student drives home without fastening
his seat belt. '
(b) A man with a family drives home from work without
fastening a seat belt.
2. Southwestern Plants: .
a) & science student planting a cactus garden takes his
specimens from a national preserve.
(b) A science student planting a cactus garden takes his
¢ specimens from a neighbor's acreage.
3. Chemistry -- Drugs: N
(a) A science student doing a researyh paper on drugs interviews
heroin addicts for information.
(b) A science student doing .. research paper on drugs persuades
a friend to take drugs so he can interview him regarding
his reactions.

"PROCEDURE:. Prior to class, the lead~r will prepgre a room so that one entire wall
is free of objects. This wall will be used as a scale ranging from
"total agreement" at one cornmer to "total disagreement" at the other
corner. Allowance in the center of the room is made for those who
prefer not to express their opinions -- "to pass". The leader will
then introdyce the activity by explaining the purpose and procedure
of the activity. i

The leader will read the "A" phrase of the first situation, allowing
plenty of time for the participants to place themselves along the

wall at the spet they determine identifies where they feel they belong
- at the moment. Then the leader will read thz "B" part of the situation,
allowing time for the students to change their relative position along
the wall. For each situation, the leader will direct the participants
to observe the direction of their movement from part A to part B.

Each situation is covered in tum.

Finally, the leader will direct a discussion identifying specific
reactions to the situations with known job roles, encouraging the

c%ass to cover as wide a range of workers as possible. <

EVALUATIOﬁ: Following the activity, the leader will direct a swmmary discussion
regarding individual's movements from A to B for'each situation and
any reassessment of values.

7/

ADDITIONAL SUGGESTIONS: In order to promote student planning, the students may
suggest the statements which will elicit value reactioES. Additional
situations may also be found in Yalues Clarification.’ '
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~ 'OUTCOME 1 SUBJECT Social Studies

7R

-

ELEMENT Self-Awareness J .GRADE LEVEL 11
S L P o . .
’\ ACTIVITY:_Self-Concept Collage

PURPOSE: The purpose of this .activity is to increase the student's self
: awareness by encouraging him to recognize his interests, aptitudes
and aclievements, by assisting him to relate these to possible
~career goals, and by help:mg him to identify with a known histor-
1ca1 figure. . .

_ MATERI®LS: Mafter!a.ls n%ied for this activity are construction paper, scissors,

glue, and a variety of magazines with pictures..

- PRJbEDURE: The leaner should say to the students, "Usmg pictures cut from the

magazines, make a collage that represents your self concépt or
* self-image -- you as you now see youself. Try to find pictures
that represent or depict your interests, your talents or aptitudes,
‘ your achievements. Paste those pictures on the construction paper
- in anyway you want. You might paste them on as you cut them out
or you might try Lo convey some message about yourself with a
. certain arrangement." The’ leader should then give ample time for
4 -  the building of.the collages {a whole class period may.be necessary)
as this activity will stimulate the students to do a great deal of
thinking about thémselves, especially as they go through the maga-
zines lookmg for representative pictures.

‘When the collages are finished, the leader will div1de the students
into groups .of four or five. It is best if close friends are in
different groups. The leader will then instruct the students to

show their collages to the members of their groups and to share with
them their significance and meaning. It is not only very helpful, but
also recommemded that the leader create a collage of his own and use
it to demonstrate meaning and significance to students. If the

leader discusses his collagé in a sincere manner, he sets the proper
tone for the activity and lets the students krow it is okay to act

in %,serious, positive fashion.

After a student has shown his collage and shared its meaning and,
significance, the other group members should ask him questions about
it if they feel he has not adesuately explained it. Finally, the
group members should spend a few minutes discussing and relating to
the student (1) the kinds of occupations, work, or endeavors that they
feel he would be happy and suctessful doing, and (2) identifying
historical roles that the student could have played, e.g. Abraham
Lincoln, Martin Luther King, Poncho Villa, etc. The activity can be

\c_qml‘uﬂed. at this point or continued by having the student shift to
form new groups and then repeat the process.

N
EVALUATION: When all have shown and discussed their collages in the small groups, -
7 the entire class should be able to discuss or react to two questions:
(1) What did you observe or see happening during this activity?
(2) What did you learn about yourself during this activity?

> P v -
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OUTCUME - 1 - SUBJECT__Social Studies

ELEMENT __Jelf -Awareness GRADE LEVEL___ 10 - 12
ACTIVITY: Hoq Do 1 See Myself? \

PURPOSE:: This activity assists students to achieve an ihGIEased awareness

of "self" by understanding, accepting and respecting his-own
uniqueness as a result of learning, growth, and maturation. This
exercise can be an ice-breaker or used as a starting point tor
learn what is meant by the term "self-concept'. '

MATERIALS: In order to develop this activity, the following rating gcale will
be useful: ."How You See Yourself: Your Self-Concept".1
N\
PROCEDURE: The leader can motivate the group by telling how he himself learned
to move toward his lifetime goals once he, came™to see himself as
a "total person" or in effect "got himself together". Or he can
point out how great figures in history (or literature, music, or the
arts) searched and found the important values in their own lives in
. order to make their "great" contributions. The leader can model
' how he might have seen himself at an earljer turning point in his
life and how he sees himself now -- using the rating scale as a guide.
The students then are encouraged to complete tlfeir own forms. These
completed rating scales can then be kept by the students for their
own information without being shared. Or, if the climate is right,
they can pair up or form into small groups: (maximum of S in each
group) and discuss their completed forms. l

EVALUATION: The next day the leader can hand out an optional feed-back sheet
' with items as: _ -

1. 'This exercise helped me .vecveeens
A goal that 1 now want to work On is ...eceecene
I learned that ...... covre )
At the end of this school year I can see myself as .e.ecc..
or doing .e.ceensess :
In five years 1 can see myself ...c.cee.

PN

v w0

ADDITIONAL SUGGESTIONS: Cross reference with Qutcomes VI, A-2 and 1V, A-3.
iIn addition to using this exercise in Social Studies classes,
it can be used in English classes.
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HOW 1 SEE MYSELF:

MY SELF-CONCEPT

On a 9-point scale drawn below, rate yourself where you think

performance ability.

P
1\
Is unaware of

it

-

what this is

4 5 6

Average

1.7

Making more and new friends
among both sexes and on a
more grown-up level.

you are now in

8 9
Performing
on a very
mature level

-4

Playing the part of a man-
or woman in today's culture.

Making the best of one's
body and using it
effectively.

Needing support less and
less from adults to
justify one's feelings.

Being sure of survival
through own efforts.

Trying out job
possibilities and
training for them.

~I
.

- family life.

Deciding about marriage
and getting ready for

” "

Understandiag our community
and cultural institutions;
their makeup and how they run.
Effectively criticize them for
better re-creation.

Doing fur others as one wants
done for self and refraining
from doing to others what one
does not want to receive.

10.

Deciding on what you're
for and against and beginning
to act in accord with

1
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QUTCCME 1 | : SUBJECT Social Studies

ELEMENT Self-Awareness GRADE LEVEL 10 - 11
—_
ACTIVITY: Values Appraisal
PURPCSE: This activity is designed to evaluate the importance of values

in detemining individual career direction. The students will
attempt to identify their present set of values and in so doing
improve their understanding of the need to evaluate their career
goals according to their value systems. Once this activity has
been completed by the students, they can then easily apply the
same materials to an analysis of various leaders whom they are
presently studying in their social studies class.

MATERIALS: The materials used for this activity are adapted from Activities
for Succeeding in the World of Work and include the following
student worksheets: "Values Appraisal Scale, Scoring Form",
"Profilé of Values" and the "Value Scale Interpretation".16

PROCEDURE ¢ The activity leader facilitates a discussion regarding the
. identification, the changing nature, and the importance of values

in our lives. The leader next introduces the "Value Appraisal
Scale" worksheet which the students will complete. The directions
on how to score, profile and interpret the scale are then explained
by the leader as he uses the following worksheets with the students:
"A Scoring Form", "Profile of Values", and the "Value Scale Inter-
pretation".

EVALUATION: The leader divides the class into groups of L to 5 students. Each
group compares their individual profiles with the average profile
fer boys and girls. The meaning of the results is discussed by
the groups. Each group then selects a chaimman who will share
the group evaluation with the enire class. The leader directs a
class discussion of the group reports.

ADDITIONAL SUGGESTIONS: Students have many opportunities to study leaders
c¢f government, industry, arts and sciences in their social studiee
curriculum. The students may estimate values held by past and
present leaders using the Profile Chart. Evidence used in making
decisions about these estimated values will be presented by the
student in written report form. This activity could be used in
all suvject areas.
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OUTCOME i SUBJECT_Special Activities

ELEMENT Self-Awareness GRADE LEVEL 10-12

ACTIVITY: Who Should Survive 7

-

PURPOSE : The student will become more aware of his own values and
then begin to establish goals consistent with his own interests,
aptitudes, and desired style of 1iving.

MATERIALS: The following material will be useful in this activity:a list
of 15 persons with specific roles. 17

PROCEDURE: The leader of the activity will distribute to the students
dittoed sheets listing the 15 persons and their various roles.
He will then read the directions to the students: ''The
following 15 persons are in an atomic bomb shelter. An atomic
attack has occurred. These 15 persons are the only humans
left alive on earth. It will take 2 weeks for the external
radiation level to drop to a safe survival level. The food
and supplies in the shelter can sustain at a very minimum level,
7 persons for 2 weeks. In brief, only 7 persons can minimally
. survive. It is the task of your group to decide which 7
persons will survive. The group decision must be unanimous.'' .
. After the students have reached a unanimous decision
regarding the seven persons who will survive, they will discuss
how they made their choices.

V™S

EVALUATION: The students will evaluate the activity as they discuss their |
choices and relaté them to their cwn values: ''How are they surviving?"

ADDITIONAL SUGGESTIONS: If the class is large, it will be helpful to
divide the students into groups of 8-10 in order to give each
student more opportunity for involvement.

This activity is particularly useful with students who have
been ''turned off'" to school.
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-"WHO SHOULD SURVIVE?"-

The following fifteen (15) persons are in an atomic bomb shelter. An atomic attack hos
occurred. These fifteen (15) persons are the only humans left on the earth. It will
take two (2) weeks for the external radiation level to drop to a safe survival level.
The food and supplies in the shelter can sustain at a very minimum level, seven (7)
persons for two (2) weeks. In brief, only seven (7) persons can minimally survive.

It is the task of your group to decide the seven (7) persons who will survive. The
group decision must not be only a concensus, but also must be unanimous.

1.

10,

11.

12'

13.

14.

Dr. Dane / 39, white, religion-no affillation, Ph. D. in History, £ollege prof.,
good health, married, one child (Bobby), active and enjoys politics.

Mrs. Dane / 38, white, Jew, AB & MA in Phych., counselor in mental health clinic,
good health, married, one child (Bobby), active in community.

Bobby Dane / 10, white, Jew, special ed. classes for four years, mentally retarded,
IQ 70, good health, enjoys his pets. o B

Mrs. Garcia / 33, Sparish-American, Roman Catholic, 9th grade ed., cocktail waitress,
prostitute, good health, married at 16, divorced at 18, abandoned as a
child, in foster home as a youth{fattacked by foster father at age 12,

ran away from home, returned to reformatory, stayed until 16, one child
three weeks old (Jean).

Jean Garcia / Three weeks old, Spanish-American, good health, nursing for food..

\{rs. Evans / 32, Negro, Protestant, AB & MA in Elementary Ed., teacher, divorced,
one child (Mary), good health, cited as outstanding teacher, enjoys
working with children.

Mary Evans / 8, Negro, Protestant, third grade, good health, excellent student.

John Jacobs / 13, white, Protestant, éighth ggade, honor student, very active, broad
interests, father is Baptist minister, good health.

Mr. Newton / 25, Negro, claims to be atheist, starting last year of medica% shcool
suspended, homosexual activity, good health, seems bitter concerning
racial problems, wears hippy clothes.

Mrs. Clark [/ 28, Negro, Protestant, college graduate, engineering, electronics
' engineer, margéed, no children, good health, enjoys outdoor sports and
stero equipment, grew up in ghetto.

Sister Mary
Kathleen / 27, Nun, college graduate, English major, grew up in middle class
’ neighborhocd, good health, father a bustmessman. .
Mr. Blake / 51, white, Mormon, high school graduate, mechanic, "Mr. Fix-it", married,
four children (not with him), good health, enjoys outdoors and working
in his shop.

Miss Harris / 21, Spanish-American, Protestant, college senior, nursing major, good
health, enjoys outdoor sports, likes people.

Father Franz/ 37, white, Catholic, college, plus seminary, priest, active in civil
rights, criticized for liberal views, good health, former college
athlete.

Dr.—Gorizales] 66, Spanish-American, Catholic, medical doctor, general practitioner,
has had two heart attacks in past five (5) years but continues to
practice. : '

- /¢y



- BEST COPY AVNLABLE

OUTCOME II

e

.

- Th:.s second outcome relatmg to increased interests
‘and/or achievements in the educational program which
- “emphasize the basic skill areas can best be accomp-
lished by encouraging the student to recognize not
only the importance of language, computational and )
reasoning development, but also the mastery of content
knowledge as means of -achieving career goals. The
student will therefore become aware of the relation-
ship between his acquired knowledge, the changing Y :
naturé of the world of work, and the far-reaching ' "
effects both have on his life. He will then evaluate :
his career progress and assess its suitability. A4t ' :
this point, the student will also realize that di¥- . . LW
ferent career directions require varying means of
educational preparation, and he will recognize the
) :.mporta.nce of planning post secondary educational

experiences. necessary for the career of his choice. - | C o
In the process of establishing this realization, | ' : -
he will also see how his educational experiences -t -

are a part of his career development -- how his
acquisition of skills and management of time during
high school will directly™influence-his later life.
. Finally, the student will become fuily cognizant of ' - .
\ the fact that learning is continuous, that it is a s

continual part of life-and career adjustment. . )
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Business Educaticn

OUTCQME 11 SUBJECT (Distributive Education)
ELEMENT Educational and Career Awareness GRADE LEVEL 11 - 12
ACTIVITY: Let's Play
PURPCSE: The purpose of this activity is to give business students the
opportunity to explore through roleplaying what the membership
on a board of directors entails.
MATERIALS: The leader will provide each student group with a mimeographed
"situation" that must be acted upon by the board of directors.
PROCEDURE : The leader will introduce the activity by discussing the organ-

EVALUATION @

izational structure of retail business, using examples of various
retail businesses in the area. After the leader introduces the
topic, he or members of the class will invite various retail leaders
to discuss the function of the board of directors. Following this
discussion the class will be divided into groups of five (5) and the
leader will distribute a "situation" to each group; the following
are examples of possible situations: .
(a) Proper dress for working in the store.

(b) Employee caught in a drug raid.

(c) Employee convicted of drunk driving.

The leader will then set the stage for roleplaying by explaining
that what each group decides will be the policy followed by the
store employees. Each group will roleplay its board of directors
"situation". .

After the roleplaying experience, the leader will have four (L)
or five (5) interested students take a field trip to observe an
actual meeting of a board of directors. The students will then
report their impressicns to the class.

The leader will observe students' reactions and determine the
degree of input.

* ADDITIONAL SUGGESTIONS: One variation would be for the leader to plant an

antagonist in each group to allow more group interaction.
An adaptation could be used in speech, stressing parliamentary

procedure. Another could be used in social studies, emphasizing
the operation of the free enterprise system.

7



OUTCOME

11 SUBJECT Business Education

ELEMENT Educational and Career Awarene.s GRADE LEVEL 12

PURPOSE :

MATERIALS:

PROCEDURE :

CVALUATION:

ACTIVITY: Variety is the Spice . .

In order to develop an awareness of the variety of available
secretarial careers, each student will read at least four
articles describing different types of secretarial positions
and wil} then write a brief report on the one most interesting
to him. 8

In order to develop this activity, the following materials will
be usefult current issues of Today's Secretary, published
monthly by Gregg Division, McGraw-Hill Publishing Co. and any
other appropriate career materials; typewriters and typing paper.

The leader will discuss the purpose of the activity with the
students and will make career materials and magazines available
to them. The students will then select four articles about
secretarial careers in various industries and businesses. They
will.choose the secretarial career that most appeals to them and
will type a brief summary of the duties and activities which are
required for that position. '

The leader will evaluate and comment on the students' typed reports,
emphasizing those details which the leader feels are necessary.

ADDITIONAL SUGGESTIONS: Students can invite secretarial representatives to visit

the class and discuss their careers with the students.

This activity can be adapted fer use in any curriculum area.
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OUTCOME 11 SUBJECT Gencral Business

ELEMENT Educational and Career Awareness GRADE LEVEL 9

ACTIVITY: Career-0-Grams

PURPCSE: The purpose of this activity is to provide an entertaining
means of reviewing information discovered in a Business Career
Resedrch Unit. ‘

MATERIALS: Copies of career-o-grams, paper, pencils.

PROCEDURE s The leader will review with the class career areas and various
entry-level jobs which have been researched by class members.
The leader will next explain the idea of career-o-grams and
distribute them to the class. The class, working singly or in
pairs, will then camplete the career-o-grams. The leader will
conclude the activity with a class discussion regarding the

career-o-grams -- i.e., what kind of information could be included
on one; how would you devise one; are career-o-grams "fun"
to do? e .

EVALUATION: Student interest and involvement in/the activity will be the
. means of evaluating it.

ADDITLCNAL SUGGESTIONS: Each student in the class can devise his own career-

o-gram. Then these student-written career-o-grams can be dis-*
tributed among and completed by class members.
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OUTCOME

1l ' SUBJECT English

ELEMENT Educational and Career Awareness GRADE LEVEL ¢ - 10

PURPOSE

MATERIALS:

PROCEDURE:

EVALUATION :

-

ACTIVITY: People und Work Classifications

’
This activity will help students become acquainted with them-
selves by relating to them a means of looking at work which
wses the U. S. Department of Labor's "Data, People, Things"
method of cateporizing.
The materials eeded for this activity are the Dictionary of
Occupational Titles, Vol. I and Il, and the attached worksheet,

® "I Simple Way of Relating People to Work Classifications".

The leader will begin the activity by describing the D.0.T. and
explaining the system of classifying work according to the ifipor-
tance placed on "Data, People, Things". After giving some examples
for each category, the leader will distribute the worksheet. Using
the worksheet, the leader will ask the students to list in rank order
their preference for involvement. The leader will next ask students
to clussify their school classes, identifying which of the three
classifications are emphasized in each. The leader will then ask
students to think of teachers they know and list them by classifi=
cation ("Data, People, Things") of major interest. Finally, students
will be asked if they have been successful in the area which matches
. their first choice of involvement. Then, in temms of English, the
leader will have the students choose characters from a story, iden-
tify the work they do and the category it falls into, and look up
the classification for this work in Vol. I of the Dictionary of
Gccupational Titles. The leader will conclude the activity by dis-
cussing with the entire cluss tue importance of analyzing self and
career possibllities from the "Datu, People, Things" point of view.

Studéhts will write a brief character analysis based on the char-
acter's description in the story and his job description in the
DoOoTo '

ADDITIONAL SUQGESTIOﬁS: Students can roleplay, on-the-job reactions of the

ficticnal characters they have categorized according to a "Data,
People, Things" orientation. This roleplaying can occur in conjunc-
tion with, or prior to,irdividual interviews with actual people

on the designated job. OStudents cun then comment on their role-
playing in tems of their individual interviews.



A Simple Way of Relating People to Work Classifications

Following the directions of the teacher fill out the following:
1. 1 like most to work with date (ideas) people things
2. I feel like these departments in my school place emphasis on:

Art .
Business

Drama

English
Homemaking
Industrial Arts

Mathematics

Modern Languages
Music
Science

Social Studies
Sports and P. E.

ARERRRRREEN
ANRRRRE RN
SRRRNRNREEE

3. List teachers you know whose major interests fall under one of these groups:

DATA (ideas) PEQOPLF THINGS

—— —— —— —

4. Has your success in shcool been in the area which you rated #1 in part 1 of
this page?
yes no

5. Using a story which the class has been studying and using the job which the
character performs, look up the occupational definition and data, people, thing
involvement of each in the Dictionary of Occupational Titles, Vol. 1.

g1 O




OUTCOME 1L | SUBJECT  English

ELEMENT Educational and Career Awareness GRADE LEVEL 9 - 12

ACTIVITY: Playing Career Counselor

PURPOSE: In this activity, a student will have a chance to understand
the relationship between his interests, attitudes, achievements and
possible career goals. This particular activity would be "fun"
*  to do in culminating an English-oriented career unit.

MATERIALS: The leader should make sure students have an outline to use when
they conduct their "counseling" sessions. In addition, paper and
percil is essential for note-taking during the interviews.

PROCEDURE s After the leader has discussed what a vocational counselor does,
the leader should explain that each student will have an opportunity
t5 do an in-depth interview with another student, based on all the
elements involved in establishing career goals and making career
choices. The activity leader will provide the students with an
interview outline which will include the following alements:
interests, needs, assessed abilities, desires, attitudes, amount.of
education desired achievements to date (honors, grades, ete.), and
so on. The class will then break up into pairs with the leader
veing careful not to let friends work together. One half of the
class time, part of the students will roleplay the "vocational
fuidance counselor"; the other part, the clients. For the other
half of the designated time, roles will be reversed.

As this activity is designed to be a culminating activity, it is
assumed that career discussion and exploration activities will have
veen conducted prior to this activity, which would make students
aware of job families or clusters and the vast scope of job possi-
bilities in the world of work. Therefore, at the end of the inter-
views, students will write down two or three jobs that they would -
suggest for the person they have just interviewed. This could be
/“shared with the entire class or simply discussed between the pairs,
% with the leader being involved. .

~

The activity might be even more fun if each student had previously
written down two (2) or three (3) jobs which interested him-or that
he was considering. The "career counselor" and the client could
then see if a relationship existed between what the client desired
and the "counselor" predicted.

EVALUATION: Probably ctudent reaction is the most important method of evaluating
the success of this activity.

ADDITIONAL SUGGESTIONS: If the leader feels more need for an exercise in written
communication rather than oral communication, this activity can
easily be adapted to fit that need. Each student can simpli write a
composition about himself which would include the information
in the outline. Then papers could be exchanged, and students co
make suggestions for jobs on the bottom of the paper.’ Again, it
would be interesting to have students list their own carcer plans
or interests before the activity begins.

ERIC &




. OUTCOME 1l . ‘SUBJECT Foreign Languages

ELEMENT Educational and Career Awareness GRADE LEVEL - 9 -.12
ACTIVITY: Which Way Do I Go? .

'PURPOSE: The student of foreign languages must first be aware that occupa-

s

/

MATERLALS :

. PROCEDURE:

[PIYT AT

tions requiring training in foreign languages necessitate various
skills and preparations; the student should therefore concentrate
his efforts where he is most accomplished and interested, in order
to ganig the knowledge 'and the cornfidence which will make his lang-
uage study valuable to him. This activity will allow him the oppor-
tunity to gain awareness and to cqncentrate on his-interests and
abilities as related to the study of foreign language.

This awareness, together with the student's insight into his -cwn
particular abilities and interests, may be heightened and thus

made personally?@éaningful by the use of the following: 1) a

list of occupational titles based on a knowledge of foreign iar-
suages (see attdched)s 2) "Help Wanted" seciions in newspapers and
magezines inWhich a knowledge of a foreign language is called for
in the positions advertised; 3) infommation or brochures or pamph-
lets detailting job offerings circulated by employment agencies;

and 4) information concerning foreign language requirements in
positions with companies or industries operating on an international
level. : :

~—

The leader should sumbit the above materials to the students, who

* then shefild visualize (to themselves first) the actual work tasks

involved in occupations listed (as many as they choose); thexa they
may describe alcud to the class or members_of the class the concepts

* they have formed for the tasks. The logical consegquence of this

activity, as far as the leader is concerned is tc relate these occu-
pations to the content of the course work with the aim of making
classroom activity meaningful in the pursuit of a, life work. (The
hand-out "Sample of Jobs", from Career Education Program, Vol. III,
is particularly suited to this procedure.)<U As this procedure
unfolds, the leader will find it desirable.to evaluate as many -~

) occupational positions as possible in this way.

The leader will then form the class .into small groups’with similar
general occupational interests; in this way, the students may gain
even greater interest and understanding of specific occupations
related to a background in languages.

The leader should urge each student to investigate three (3) addi-
tional occupations (beyond those of his choosing) and analyze each
in relation to the course involved; in this way, he may realize
corresponding work tasks of various oc¢cupations, thus achieving
greater insight into the applicability of a knowledge of languages
and perhaps discovering an occupation (or occupations) he ~{1ad not
considered suitable for him S



____thpCEDUHE:
""" {continued)

EVALUATION:

ADDITIONAL SU

\
niﬁ

\

Or, the leader hay organizd the class into small groups, each of

which would act\as a panel in a "Twenty Questions" exercise

with each panel \presenting to the class an example of a skill or

concept used in ‘a foreign-language-related occupation without

jdentifying that'particular occupation; the class objective would

be to identify the occupation in question within twenty questions

limited to those Irequiring a "yes" or "no" answer. If the class

fails to identify the occupation in twenty questions, the panel

winsj then the occupation is revealed and a discussion concerning

the questions about the occupation may be conducted. If time does :
not permit completion of this A4c¢tiwvity,_the leader may carry it ;
over to the next class meeting with students encowsaged to think '
about the skill or concept in the meantime and to form additional
questions for the panel. A

&
All of the procedures should be conducted in the appropriate foreign
language (orally and/or in writing) at the higher levels of study. .
At beginning levels, the use of English may be allowed, with the stu-
dents encouraged to Pose their questions in the foreign language to
the extent of their capabilities. (This condition, insofar as pro-
cedures are concemed, should remain constant in all activities as
the study of foreign languages is correlated with Career Education
uvpjectives.) :

The worth of this activity may be determided through a general
classroom discussion of the "Twenty Questions" exercise, with the :
leader posing questions, offering explanations to student questions,
and rgnerally observing the results of the procedures. -

GGESTIONS: The leader can encourage the students to select a job
or jobs related to the course subject and then to determine how
knowledge gained in a foreign language course might be used "on
the jeb". In this respect, it would be helpful if the student could
secure an interview with a person emplnyed in the particular occupa-
tion, and also if he could secure the use of various resource mater-
jals related to that occupation (literature, tools, equipment, ete.).
Students would then report the results of their job studies to the
class. .

The lead:r or the students themselves can invite individuals who
utilize two languages in their jobs to discuss these jobs with the
elass. — '

5L



- OLTLOME

! ' | ) bUBJtC\_ﬁqme EconomiLf

ELEMENT Educational and Career Awareness -7\ " GRADE LtViL 9 - 12

PURPOSE :

MATERIALS:

PROCEDURE:
\

EVALLATION

- ACTIVITY: Artsy- Craftsy ldeas

. ) ~
The following suggestions are intended to give students the
opportunity to combine learning experiences within the, total
school setting and to apply tnat learning 'to real life
situations. This activity could be a unit within a sewing
class or could be a separate crafts class.

It is essential that there be a nursing home within the
community. As for the crafts, the following materials may
be necessary: plenty of material scraps for patchwork
quilting, wood for a quultung frame, crochet, knitting and
embroidery needles, and various yarns and threads.

Initially, *9e leader should encourage the students to

write to a local nursing home explaining that they wish to
exchange crafts with the patients. The students could invite
the patients to the classroom to teach their skills in exchange
for learning other skills that the students may know. Together
the students and nursing home patients could make items for a
bazaar. .Crafts might include patchwork quilting, doll clothes,
crochet, embroidery, knitting, crewel, and macrame., Money made
from th¢ bazaar could be donated to the nursing home. The
students may wish to expand this experuence by doing volunteer
vwork at the nursing home.

/
The students may be asked to write a couple of short paragraphs
telling what they have learned from the patients (other than the

crafts) and what may be some other ways to utilize community
‘resources in the schnol. :

/ ' .

AUDITIONAL SUGFESTIONS Students -and nursing home patients could set up a

corporation similar to Junior Achievement, enabling both groups
to become self-sufficient. Art and Industrial Arts classes might
be invited to participate in this project. This could be a class
in and of itself rather than a unit, or it could be a mini-course.
TV and newspaper reporters might be invited to view the project
as a boost to the students and patients.
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,OUTCOME_~ 11 N o SUBJECT Industrial Arts

ELEMENT Educational and Career Awafeness GRADE LEVEL ¢ - 12

ACTIVITY: A Business Venture

PURPOSE: The purpose of this activity is to give students an opportuiity to .
become part of a pre-structured business venture,in order to increase
their recognition of the significance of language, computational,
and reasoning skills.

MATERIALS: The materials for this activity are developed from the supplies

' at hand in the electrical shop and business education classroom
(scrap material for making an electro-engraver, iron core, magnet
wire, paper clip, etc.; ledger paper, work order forms). The
leader should acquire some tools for engraving from students or
other teachers.

PROCEDURs s The procedure the leader follows requires that the materials be
available and ready to work with before the activity is undertaken. .
The electricity shop must be already set up to allow the leader to
progress from one work area to the next, as hé& demonstrates to the
students. It is essential what any time-consuming operations
(machine adjustments, coil winding, etc.) be carried out beforehand.
While setting up the shop facilities to use as a back-up for the
demonstration model, it is suggested that the leader build and adjust
an electro-engraver. (Most electrical projbct texts have plans

for electro-engravers). : .

First Session: (55 minutes). The leader will conduct a brief
student orientation, emphasizing that this activity is designed

to relate Advertising, marketing, manufacturing, and business
practices to-an engraving business venture. The students will not
be expected to become skilled, but should ¢onern themselves with
understanding the relationship of the various activitiss being
shown. On' poster paper and before the class, the leader will write
an ad for engraving services using student suggestions. It is
important that no ‘érasing be included in the editing process;
mistakes and improper sequence, etc. are essential and must be
retained (use graphic representation whenever possible). The
leader will leave this sample in view and proceed.

The leader will sketch before the class a working drawing of the

. electro-engraver, demonstrate”a plan of procedure, and list the

. bill of materials. No attempt is made to complete the sketch; and
the manufacturing problems are presented, but left with many confliets
and problems still to be resolved. At this time the leader proceeds
to the next step in the procedure.

B T ]
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PROCEDURE s
(continued)

ADDITIONAL S5

\

The leader now takes the students into the shop area and walks
them from station to station, discussing manufacturing skills and
problems as he simultaneously assembles the electro-engravers.
(At this point°the leader will hang up for comparison purposes
polished sample Ad and Blueprint).

Second Session: (55 minutes). The activity leader will distri-
bute to the tlass a dittoed work order form and a bookkeeping
ledger form. A discussion will be initiated relating to the en-
raving serviee, its cost and inventory. The pertinent details are
entered on the provided forms. Several volunteers will be selected
from the class to engrave the submitted tools while the rest of the
class observes. The leader will conduct a summary discussion of the
activity emphasizing the following questions: Could each area demon-
strated occur simultaneously? Which area requires the most skill?
What skills are required to work successfully in each area? Which
area would you like to work in most? Least? What education or
training are necessary to wofk in your preferred area?

JUPR A
Third Séssion: Evaluation: The leader will ask the students to
make a list of teachers or-other students in the school who could
be hired to go into the engraving business with the class. The
suggestions will then be discussed.

4

GOESTIONS: An electro-engraving service is merely an example. Other
services may be mére applicable to the existing facilities and
student interests. A more extensive business concept could easily
be organized by increasing the amount of student and departmental
involvement.

. An activity of this nature could be used as a departmental orien-

tation for new students. It could 2lso emphasize more strongly
the decision-miking aspects of the sessions and thus become a
decision-makini’ activity or unit.
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OUTCOME

T SUBJECT  Math

ELEMENT Educational and Career Awareness GRADE LEVEL* ¢ - 10

PURPOSE:

-»

MATERI ALS 2

~

PROCEDURE :

EVALUATION:

ACTIVITY: What Classes Do 1 Need to Prepére for my Career?

T~e purpose of this activiiy is to make students aware of both
specific occupational requirements and curriculum courses avail-
able in the coming schocl year.

Worksheets 1 and 2 or similar lists of yoﬁr school's course
offerings and graduatiocn requirements may be used. The scores
of a math aptitude test will also be useful for this activity.

The leader will distribute lists of the school's course offerings
and a blank worksheet. The leader will then ask students to make
a tentative class‘:chedule for next year, using the local require-
ments. Whenever choices are available, the leader will encourage

" the students to select courses on the basis of their career choices.

The leader will serve as a consultant, circulate around the class-
room and discuss with students whether they will need additional
ecucation after high school; whether they plan to go to college,
junior college, technical school, etc. In this way, the leagder can

- . . I3 . L
answer any questions that require discussion or an explanation.

This activity may be evaluated through discussion of these tenta-
tive student schedules as working plans for the following year.
A written evaluation by the student may also be useful as an
evaluation technique. .

'ADDITiOHAL SUGGESTIONS: Various departmental representatives could be invited

Lo, the class to answer questions about specific courses. Or,
students could interview these representatives individually and
report their findings to the class.
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Worksheet 1

SAMPLE HIGH SCHOOL COURSE LIST

Art
Visual Arts

Agriculture
Animals and Plants
Anim:l Science
Horliculture
Advanced Ag.

Auto Mechanics
Auto Repair
Body and Fender

Business Education
Typing 1

Typing 11

General Business
Shorthand

Office Practice
Office Machines
Marketing

Drivers Education

English

*Pundamental English

e

*‘Composition

Grammar and Usage
English Literature
Speech

Journalism
Creative Writing
Poetry

Humanities

Drama

Stagecraft
Advanced Acting

Foreign Language
French 1, 11, III, IV
German I, II, III, IV
Spanish 1, 11, III, IV
Latin I, II, III

Home Economics
Creative Foods
Clothing
Tailoring

Home Furnishings

% Required

*XGEP
9-12

9-12
9-12
10-12
10-12

.10-12

10-12

9-12
10-12
9
11-12
11-12
11-12
11-12

10-12

10
11
9-12
9-1c
9-12
9-12
9-12
9-12
9-12
9-12
g-12
'10-12

9-12
9-12
$-12
9-12

9-12
9-12
10-12
10-12

Industrial Arts
Drafting

Sheet Metal
Shop Mechanics
Electricity
Electronics
Woodwork
Photography
Graphic Arts
Welding

Mathematics

General Math
Algebra 1

Geomet ry

Al gebra II
Trigonometry
Analytical Geometry
Calculus

Music
Orchestra
Band

y - Chorus

Physical Education
PE I, II, III, IV
Sports

Science
General Science
Biology
Chemistry
Physics ,
Physiology
Genetics

Social Studies
Geography

Modern World
American History
World Culture
*American Problems
Basic Economics
+#Free Enterprise
*American Government

##Qrade enrollment permitted
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GEP
9-12
9-12
9-12
9-12

10-12
9-12

10-12

10-12

10-12

9-12

9-12
10-12
11-12
11-12
11-12
11-12

9-12
9-12
9-12

9-12
10-12
10-12
10-12
10-12
10-12

9-12
10-12
10-12
10-12

11
10-12

L 12

12



Worksheet 2

\ SAMPLE SCHEDULE CARD

Name
R
“areer Chogen
[ ]

9+h Grade Classes . 10th Grade Classes

e Tlasies .t arhaes Jlasses
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' OUTCOME 11 SUBJECT Physical Education

ELEMENT Educational and Career Awareness GRADE LEVEL 9 - 10

A Look at the World of Health,
ACTIVITY: ngsical Education and Recreation

PURPCSE: The purpose of this activity is to help the student recognize
' that different career directions require varying types of
educational preparation.

MATERIALS : Research materials for this activity will be found in the library, _
the career resource center, college catalogues (course descriptions),
the Uictionary of Occupational Titles and through interview with
teachers, dancers, physical therapists, occupational afice and/or
recreational therapists, social or playground directo etc. ////

PROCEDURE ¢ The activity leader will introduce the activity by describing
different Physical Education careers and the training required
for them. Next, the leader will divide the class into three groups.
Each group will spend a specified amount of time doing regearch on °
careers or fields of study in each of the following areasgigggg}bh??'
physical education, and recreation. Each group will then Pt {
back to the class members the information acquired in the research.

- The leader will conclude the activity with a general discussion

regarding the range of careers available” in the areas of Health,
Physical Education and Recreation. ’

EVALUATION: The written reports compiled by the reseérch groups as well as
: class participation, will serve as evaluation for this activity.

ADDITIONAL SUGGESTIONS: The leader or the class can invite apbropriate speakefs
to discuss their careers with the class.

The class can "publish" for the school population a éznged
booklet outlining careers in tlellealth, Physical Education and
VRecreation area. : '

. . ) :
[ 4 . . .
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OUTCOME 11 ‘ SUBJECT _ Reading

ELEMENT Educational and Career Awareness GRADE LEVEL 7 - 12

ACTIVITY: Occupational Jargon

i

|

PULPOSE: The_purpbsé of this exercise is to dis¢over how .words gnd jargon

i attach to various occupations. .

MATERLALS: The materials needed are pencil, paper, and he Dictionary of
Occupational Titles or any available caree. .aterials.

PROCEDURE ¢ The leader will conduct a class discussion of the DOT or other
existing career materials to demonstrate the different types of
occupations which exist. Then each student will choose an
occupation, research it, and then interview a worker in the field.
The student will concentrate on reporting slang terms, phrases or
words which are used by the worker on his job. The student will

. ’ then report his findings to the class.

EVALUATION: The completion of the activity as observed by the leader will be
the evaluation of the activity.

ADCITIO;AL SUGGESTIONS: Field trips, speakers, the examination of company
handbooks can all be coordinated with this inifial activity.

/
This exercise can be used in any subject areé.

-
| e e s e s s
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OUTCOME 11 SUBJECT Reading

ELEMENT Educational and Career Awareness GRADE LEVEL 7 - 12

ACTIVITY:  People and Me

PURPOSE & Examining the personal characteristics of fictional characters
in relation to effective career choice can be an exciting, as
well as a very revealing activity for the students.

MATERIALS: Three worksheet., will be used: "New Classmates", "A Cleah Slate"
and "Think Abuui It", all taken from the kit, Search for Values.?
In addit:.on, whatever reading tools the leader is using will
provide the necessary supplenentary material needed.

PROCZIDURE: The leader will introduce the zctivity by asking the class to
¢ discuss different types of pecple they have noticed at school.

Following this introductory discussion, .the leader will distribute
the "New Classmates" wciksheet; studegts will discuss the
"Classmated' in order %o get a clear picture of each. They will then
individually complete "A Clean Slate" and "Tirink About It". Next,
the leader will divide the class into groups of five so they may
discuss their answers to "A Clean Slate" and "Think About It".
Roleplaying could be included, using characters from "New Class-
mates" or from material read in class. If the latter is selected,
the leader or a good student could briefly describe the characters
in recent reading assignments.

EVALUATION: The leader will evaluate the students according to 1) completion
. . of tasks, and 2) quality of student participation in small groups.

ADDITIONAL SUGGESTIONS: This activity could be used in remedial reading class.
The !eader would read aloud the descriptions from "New Classmates"
and then encourage class or small gioup discussion of each character.

This activity can also be used successfully with junior high students

as long as a sufficient introduction precedes the use of -the
worksheet, "New Classmates".

63
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OUTCOME Ir - SUBJECT Science
{

ELEMENT Educaéional and Career Awareness GRADE LEVEL 9'- 12

ACTIVITY: _ Charting My Career

PURPOSE ¢ This activity will give students the opportunity to become not
( only gengrally asare of the variety of jobs in the community, but
also,paggécularly familiar with the considerable opportunities
which ex®st in the scientific areas. In addition, they should become
more aware of the high school science courses insofar as they
— ._provide a significant training ground for a great variety of careers.

MATERIALS: To realize the purpose of this activity, it is necessary for the
student to have at his disposal (1) media, such as newspapers
and magazines, and (2) the common materials used in making a
‘notebook.

PROCEDURE: The leader will first explain the purpose of the activity. The

: leader will then direct the students to discover science-related
jobs available or existing in the community and, from their findings,
to compile a notebook containing articles, advertisements, pictures,
etc., related to such jobs (i.e., equipment being used in a
scientific manner; products being manufactured; people practicing
2 particular occupation; expressions used chiefly in-certain
occupations). . .

After the students have completed their notebooks, the leader,
using the chalk board, will then begin to tuild with them the Career
Element Chart (see sample form). He will first, (in Column A)
make a relatively limited list of occupations, refining the expression
of job titles from those occupations identified by the students
and dwelling upon those job titles most commonly understood by
people. He will, of course, narrow the list of jobs to those
- which are science-oriented. This done, the leader will then explain
orally, while simultaneously lising in another column on the chalk
board, Column B, the recommended or desirable high school subjects
or courses which will be useful to a student interested in these
careers. The third step involves considering, in the same way, the
reneral skills or knowledge these careers will require of a student;
these skills will be listed in Column C. Moreover, it is highly
recommended that yet another category be outlined by the leader -=
that of jargon or "specialized vocabulary" which accompanies a
particular occupation; typical temms-will-be listed in Column D.
Also of value to studants considering-science careers is knowledge
of the special equipment they will need in a particular job; these
temms will be noted in another Column,E. Finally, the leader will
show students in Column F what educational requirements beyond the
twelfth grade are either required.or valuable. Thus the students
will have helped to build a visual: device which will assist them
in becoming more aware of the nuture and variety cf science-based
- occupations . |

6,
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PROCEDURE
(continued)

EVALUATION:

)

At this point. the leader will turn a major share of the initiative
over to the students. He will encourage them to add job titles
other than those few he has listed on the Chart and, with his
asgistance, enlarge.or "flesh out" the Chart to include information
about as many job titles as possible.

The effectiveness of this activity can be evaluated by the leader
when he reviews the completed Chart which the students, following
his lead, have developed.

ADDITIONAL SUGGESTIONS: Students might be assigned to interview adults working

in science-related fields to find out how those science courses
they took when they were in school influenced their career choices.
The results of these interviews should be the basis for a follow-
up class discu@sion.

Also, the leader might ask students to bring from home a number
(three perhaps) of scientific materials -- such as an electrical
appliance, a Teflon pan, or a household palnt --. The students
would then show these items to their classmates, relate how they
pertain to a particular science, and suggest the occupation or
occupations involved in their production or maintenance.
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CAREER ELEMENT CHART

2
| Column A | Column B Column\tf\'“Column D Column E Column F
~ s
Career or | Recommended | Knowledge /| Specialized Essential | Higher ]
Occupatior] High School | Skill Vocabulary Equipment Educational
Subjects Requirements
Horticul- Chem{étry, Science / | "Graft" Garden Four (4)
turist Physics Botany Tools Years of
College
Cosme- Chemistry, Science / {"Structural | Clippers, | Specialty
tologist Bookkeeping | Anatomy Makeup Bleach :
‘ Analysis"
|




OUTCQME

11 SUBJECT Science (Chemistry)

ELEMENT Educational and Career Awareness GRADE LEVEL 9 - 12 _

-y

PURPOSEY’

MATERIALS:

PROGEDURE :

RV T PUETYTP RRRY 1Y P RN Py TR

-

EVALUATION:

ADDITIONAL SUGGESTIONS: Appropriate gue

\

ACTIVITY: Everyday Uses of Chemistry

This activity aids students in realizing the many uses of
chemistry in everyday situations.

Any type of material that would aid in showing the various uses of
chemistry is needed for this actiwity: Some examples are as follows:
cookbook , food labels; aernsol cans, gardening books (especially
those on hydroponics)s & dress tag, a ‘spot remover brochure, ora
paint can. '

The: leader first asks_the class to take out a pen and paper and

- write down ways in which they use gggmistry. After this has been
.doge, the leader will ask the siudents

to share their answers. From
this discussion, the leader will explain that there are many ways

in which chemistry is used everyday and that the class is going to
research these many everyday uses. Students will then survey

-in their homes or ia the community everyday uses of chemistry.

They will bring back their results to class. 2se so-called results
can be anything that shows an evereyday use of chemistry and so may
range from a cookbook or aerosol can to a¢fesource person, such as

a painter. Each student will then present; his particular discovery.
to the class. After each student has completed his report, . d¥splay
chart can be made for the glassroom or the school. - /; '

The display is an effectin way to evaluate this activity.

t speukers who could elaborate upon the
use of chemistry in their [jobs would be a logical extension of this
activity. '

s
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OUTCOME

1l QUBJECT

-\
Jocial Studies

ELEMENT Education:] and Career Awarencss 'GRADE LEVEL____9 - 12

-

-

- -
PURPOSE:

'

MATERIALS:
¢
PROCETWHE

EVAIUAT.O0:

H/’“ ACTIVITY: Self-Evaluation for Grading Purposes

pragess just before\the end of a marking period. By use of the
following instrumentlstudents can increase their interest and/or
achievement in the educational program; they can recognize

\‘-This activity assihﬁi students and teachers-in the evaluation -

.. {hat there is a relationship between their school achievement and

their lifetime roles. This self-rating approach can be compared™
with other typical self-evaluation forms used in the business

world, for civil service positions or by a principal for non-tenured
teachers.. This approach has been used and found to be very successful
in social; studies and English caasses. ‘

In order o develob this activity, the following form will bg
useful: "Self-Evaluaticn Rating Form for Grading Purposes." 3

The teacher distributes a complete reco:d of the students' work

and asks them not cnly to average their own grades from this '
summary sheet,but also to assign themselves grades for the marking
period. Students are then asked to co lete the self-evaluation
ratine form, grading themselves on a lmio 5 scale just as their
ussigrments were graded by their teacher. They are encouraged.

t make additional comments at the bottom of page 2,before handing
in their evaluaticns. Students' grades are accepted unless they are
far out of line from what was actually attomplished during the
markine period. ' These evaluation forms are returned the next day -
with their eradec eire if the teacher is in agreement with their
self-evaluations. 1f there is disagreement, the teacher writes a
comment and notes the quantity of assigned work missed. A small
rumber of students will request conferences when there :ure differ-
2rnces of opinicn between teacher, assigned grades and ce -evaluations.

3cierally, ctudents will benefit from knowing in advance that this .
t-pe of rrading procedure is being used. After having been through
it once, the students perform on a more mature level and seem to
know better what is expected of them and how they should proceed.

AUDITIONAL SUSGESTIONS: Besides in sevial cradies and English, this activity

can be used in mest subject areas where the major neadings listed
i the instrument pre part, of the class wrrk. When the student
leaves high scheol and enters the world of work, his employability
skills should be considerably improved because he has learned to
develop work habits and attitudes necessary to enter an occupation
in almost any career. Ye should be able to recognize the impli«
cations of working with and without supervision, independently

and with others. He should also be able to relate information about
himself in selectiny, learning and performing duties. Thus, he ..
has learned toc demonstrate salable skills while still in high school.
(Cross reference with Outcome V, Beginning Competency and F Jloya-
bility Skills.) .



"'Self-evaluation Rating Form for Grading Purposes'

Directions: Grade yourself on a | to 5 scale as. your as§ignments were
graded by teachers:

L 4
ACHIEVEMENT
A. What have | learned?
original thinking

e
creative problem solving

putting ideas into relationship

main ideas, concepts

clarification of my own values .

/

information

B. What techniques and skills have | improved?

speaking

writing ' .
undergtanding other people

observing
listéning
reading
research
EFFOPT

A. Assigned work

Am | fulfi]fing the objectives of the class to the
best of my ability?

Do | complete what | start? .

B. Optional activities
Am | meeting my own objectives!?

Am | making wise choices?

_Am 1 making full use of my class time?

PARTICIPATION

individual participation in and out of class

discussion in class, during scheduled discuss’on sessions

Q . . 69




_small groups: Did T accept ﬁy share of the task and did 1 complete
it to the hest of my ability and to the satisfaction of others in

the group?

COOPERATION

Do I listen to teachers? to students? to constructive suggestions

for improvement of my academic and social skills?
Am 1 taking an interest in what we do--in learning?

Am I communicating my needs and objectives to other students?
to teachers?

RESPONSIBILITY AND BEHAVIOR (CITIZENSHIP)

2]
!

Do 1 respect the rightg/and freedom of others?
/

Do 1 <ccept the consequences of my actions?

Do 1 encourage others to be responsible too?

i T Do I respect the need for quiet in the classroom?

Do I use books and other resources properly? Do I sign out
material and return it after use? Do I avoid damage?

Is the classroom environment unpolluted after I have been in it?

Shote g e

Do 1 attend class responsibly?
S~

ADDITIONAL COMMENTS

Was my learning worthwhile in terms of the work and e{fort I
put into it? .

-

Do I rave sense of personal satisfaction? Why or why not?
PLEASE COMMENT.

Therefore, I would value my acaderic work in English and Social Studies as
and my citizenship as .

Additional comments:

Signature

Suggestions for the improvem:nt of the course will be greatly appreciated.

ERIC ‘ o



REST COPY KiNILALE

OUTCOME II1

The third outcome which stresses understanding the

world of work and its impact on self and society can

be achieved by helping the student to recognize that

his career development includes progression through
stages of educational and occupational experiences.

As a result of planned activities, the student will

have the opportunity to define and evaluate the
responsibilities he has experienced; he can then apply
these management techniques to a specific career. In
addition, the student will be exposett to the vast
variety of occupations found in the world of work; he
will learn, then, not only the steps necessary vo enter
his chosen career, but also the detailed characteristics
of the career fields in which he has indicated an interest.
Even more important, the student will come to understand
the relationship between career and life-style; in so doing,
he will rot only learm that the job opportunities in his
geographic area nust be analyzed in relation to econamic
trends as well as his personal lifestyle, but will also
recognize that mobile careers can cause changes in an
individual's lifestyle. And finally, he will compretiend
the way in which occupations relate to the. needs and
functions of society. As a result, he will then evaluate
employment opportunities in his career area based on
local, regional, and national trends. )
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OUTCOME

111 SUBJECT Business Education

ELEMENT Economic Awareness . GRADE LEVEL 11 - 12

PURPOSE:

MATERIALS:

" PROCEDURE ¢

_ EVALUATION:

ACTIVITY: Wall Street Journal - 2000 A.D.

This activity is designed to allow the student to demonstrate his
knowledge of the free enterprise system by gﬁoducing an edition
of the Wall Street Journal dated 2,000 A.D.

Useful in this activity would be books on futurism; i.e. Future
Shock. Perhaps resource speakers from the business community
concernlng financial institutions could be invited to class.

The leader should have access to a mimeograph machlne for printing
the student paper.

The leader will first develop a unit on the free enterprise system
(if possible, the social studies teacher might be willing to
present the unit). After the presentatlon and discussion, students
will be assigned books to read on futurism. Students will read and
discuss their assignments, and then the class will be divided into
a newpaper production staff. Students will also look at current

‘copies of the Wall Street Joumal, before producing their edition.

The leader will evaluate the finished”product and analyze the
degree of student input.

-

ADDITIONAL SUGGESTIONS: This activity would be useful for classes in journalism,

soc1al studies, English and math, and it could be used to tie in
careers in stocks, newspaper occupations, etc. The activity

could also be conducted with a combination of two classes, such as
« journalism class and a business printing class. Sufficient

time must be allotted to this act1v1ty as it @ill require detailed
work. ¢

13



OUTCOME

emmtwezempui mr ltemm e

ELEMENT Economic Awareness o GRADE LEVEL__¢

11t . SUBJECT Business Education

PURPOSE:

MATERIALS:

PROCEDURE:

ACTIVITY: Spending Spree

~

1f carried ouf comrletely, this activity should help thé beginning
or pre-Business student to understand the relationship between
personal economics, life-style and occupational roles. He will
have an opportunity to be involved in the process of earning
money and exchanging money for goods and/or services.

For this activity the leader will need either play money or pennies
of his own. The class will also need to secure many itens from
home, such as broken clocks, radios, hammers, nails, pieces of
board, many simple tools, first-aid equipment, old toys, old make-
up, shaving cream, etc.

Since this activity involves the handling and spending of money,
the first order of business is to discuss how the students will
acquire these funds. The leader lould structure the situation so
that on the day prior to the spending spree, students could "eam"
money by doing tasks around the room and school; i.e., a student
could earn 2¢ for straightening books, 1¢ for cleaning erasers,

3¢ for cutting paper to specified‘size, 5¢ for distributing the,
mail, 3¢ or more for shaking the rugs, etc. Another leader may
simply wish to give all stydents an equal amount of money to start
with. '

Preparing for the “spending spree" will probably also take a day.
The class will decide on the number and type of "shops" they wish
to operate on their day of spending. Some shop examples are as

follows: 1) a Hat Shop_where individuals could come in and make

a hat out of paper, feathers, fake flowers, old veils and jewelry
for a penny or two; 2) a Carpenter Shop with hammers, nails,
boards, etc. where students could build an item for a penny or twoj
3) a First-Aid Station or Doctér's Office stocked with band-aids,
firstaid cream, tape, etc., where injuries would be treated for a
penry or two. Other possibilities include a Snack Shop, a Theater,

' a Fixit Shop, a Beauty Parlor,|a Barber Shop, a Music Shop, an Art

Shop, and on and on and on.

‘Each student will®be involved in one shop and will share in the

"profits" of that shop. At any point in the activity, one or both’
~wners can lecve their store to spend their money. If both leave
and a "CLOSED" sign is placed in front, the managers will soon
become aware that no profits are being realized at their store.

The leader or leaders will have to evaluate this activity in terms,
of time spent, difficulty of organization, and participation of >
students. 1t should be noted, however, that as moie responsibility
is given to the students, the more effective the activity will.be.

Tl e



ADDITIONAL SUGGESTIONS: Variations on this idea are endless, and the procedure
is certainly flexible enough to be adapted to the resotirces and
situation of the individual leader. It is possible that disputes
will arise between owners when it is time for splitting the
profits, especially if one feels he has worked harder than the
other. If this problem should arise, it can also serve as a
good leaming experience in that the two students will discuss
"earning" one's wages.
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QUTCOME 111 » : SUBJECT_ English

ELEMENT Economic Awareness: GRADE LEVEL 9

ACTIVITY:_ Why Do People Work?

_ PURPOSE Because students often question why people work, the following
- . activity was designed to elicit students' ideas as to why people
work and to compare these ideas with actual statements of
workers as to why they work. In addition, the activity will allow
students to examine.their own (tentative) reasons for wanting
to work. The activity is useful in English,but could be adapted
for other areas.
) R - -
MATERLALS: Useful in this activity will be the duplicating masters "Salesman
N at Scientific Machines Company" and "Why Do People Work?" The
second master is optional; both are from Qareer Education-Program.as
\
PROCEDURE ¢ The leader will explain triefly the purpose of the activity.
o He will then divide the class into small discussion (roups
P e - amt--instruct each group to make a list of the reasons why
' people work. Then, each group will report its findings to
' the class. The leader will then briefly describe to the class
the difference between intrinsic (love of job) and extrinsic
(money, promotion) reasons for working. Students will then
read the ditto "Salesman at Scientific Machines Company"” and
discuss the questions presented. The leader will summarize the
lesson by pointing out that everyone has to determine his own
values, needs, and reasons for working.\ These reasons, of course,
are varied and changing. \\\\

e N
EVALUATION:  The leader can evaluate this activity on the basis of class
participation or he can ask the students to l\ist and discuss
their individual reasons why people work.

ADDITLONAL SUGGESTIONS: The leader may have the students hold individual
- interviews with workers, based on the master, "Why Do-People Work?"

Y R T
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OUTCOME 111 SUBJECT English

ELEMENT Economic Awareness GRADE LEVEL 9

ACTIVITY: Rating Occupations in the U. S.

PURPOSE This activity will allow the students to discover how various
occupational [ields are valued in our society. This discovery
will help students in English classes to understand the status
levels displayed by characters in the stories they have or will
read.

MATERIALS: The following materials are needed for this activity: "Decision
Form: Occupational Prestige in the Unjted States" and "Key:
Occupational Prestige in the United States"-

PROCEDURE ¢ The leader will first divide the class into groups of five and
ther have each student within the group make a rank order of the
15 occupations listed on the "Decision Fom". Each student can
then compare his ranking with the "Prestige Key". After the
individual students have analyzed their rankings each group of
students will summarize the group's rankings and report them to
the entire class. Under the direction of the leader, the class
can average its rankings and compare them with the national key.
The leader will then guide a class discuscion 3bout personal
reactions and feelings related to the results of the survey. In
order tu correlate the activity with Englich, the leader will
introduce trne idea of status levels and analyze those indicated

by levels and those indicated by characters in an assigmment the
students are reading.

BEVALATICH:  Cluss participaticn can be used as an evaluation for this activity,
or students can analyze in writing the status levels of various
fictionnl characters not discussed in class.

ADDITICHAL SUGGESTIONC: This activity can also be 1 in math classes, where
the emphasis would be placed on the ma ..ematical computations.

17




DFZISION FORM

Occupational Prestige in the United States

INSTRUCTIONS: In 1963 the National Opinion Research Center at the University
of Chicago conducted a study of the prestige positions accorded to 90
occupations. A national sample of the American adult populations was
interviewed, and each person interviewed was asked for his personal opinion
¢n the general standing of each job.

Below is a list of 15 occupations included in this study. Your task is to
rank these 15 occupations in the same order of prestige as did the sample of
the American public. Place the number 1 by the occupation that you think

was ranked as the most prestigeful by the national sample: place the number 2
by the second most prestigeful occupation, and so on through the number 15,
which is vour estimate of the least prestigeful of the 15 occupations.

PRIEST
NUCLEAR PHYSICIST

AUTHOR OF NOVELS

BANKER

MEMBER OF THE ROARD OF DIRECTORS AT A LARGE
CORPORATION

CARPENTER I

OWNER OF A FACTORY THAT EMPLOYS ABOUT 100 PEOPLE
PHYSICTAN

FLECTRICIAN

LAWYER

ARCHITECT

COLLEGE PROFESSOR

OFFICIAL OF INTERNATIONAL LABOR UNION

STATE GOVERNOR

UNDERTAKER
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KEY

Occupational Prestige in the United States

DIRECTIONS: Below are the results of the Occupational Prestige study
condected by the Nationai Opinion kesearch Center, University of Chicago.
The Actual Ranking of the 15 océupations reflect the average position of
each in relation to the 90 occupations included in the study. Relative
Rankings have been inserted in the blank spaces to indicate the relative
position of the 15 occupations to each other.

ACTUAL RELATIVE
RANKING RANKING OCCUPATION
21.5 8 PRIEST
3.5 2 NUCLEAR PHYSICIST
34,5 11 AUTHOR OF NOVELS
24. 9 | BANKER .
17.5 7 MEMBER OF THE BOARD OF A
LARGE CORPORATION
53.0 15 CARPENTER
1.5 10 - OWNER OF A FACTORY THAT
- EMPLOYS ABOUT 100 PEOPLE
2.1 1 PHYSICIAN
39.0 13 ELECTRICIAN
11.0 5 | | LAWYER
14.0 6 - ) ARCHITECT -
8.0 o COLLEGE PROFESSOR
37.0 12 | ' OFFICIAL OF AN INTERNATIONAL
LABOR UNION
5.5 ' 3 ' STATE GOVERNOR
42,0 . 14 UNDERTAKER

19




OUTCOME, 11 ' SUBJECT English

ELEMENT Economic Awareness GRADE LEVEL 9 - 12

ACTIVITY: OSumming It All Up

PUPPQ3E: The purpose of this activity is to let students become familiar
with career materials and so become aware of the social and
economic benefits of various professions and occupations. Their
awareness, however, will not be just personal as students will
be asked to describe their findings in one-page summaries which
will then be made available to the entire class.

MATERIALS: The career materials required for this activity are the Occupational
Exploration Kit, the Chronicle file, or any career materials which
deal with the economic aspects of the world of work. A copy of
the Dictionary of Occupational Titles may also be available.

PROCEDJRES The leader of the activity will introduce the idea of occupational
awareness to the class by explaining how to locate information on
careers. After this brief explanation, the students will be
expected to choose five careers which interest them and to locate
information on these careers in the materials provided. Students
will take notes and write a one-page description of the economic
and social benefits of each of their five career areas. When all
students have finished this task, all of their descriptions will
be combined in the form of bodklets which may be checked out for
individual student study. In this manner students will develop
a real awareness of careers.

TUALTATION: The muality of the dé%cription should be determined by the teacher.
Style may alsc be judged if desired. To some degree, student
feedback on the information included, as well as student comments .
¢ the research, are means of evaluating this activity.

ADDITIONAL SUGGESTIONS: (1) This activity could be broadened to include a
cuest speaker from the Employment Service who has a complete
breakdcwn of economic benefits for muny occupations. (2) In
addition,the class might like to break up into groups of four or
five so that all students are exposed to the economical benefits of
various occupations. This would be beneficial in a classroom in
which most students would rict be motivated to check out the
booklets individually. (3) If interest were high, students might
like to invite various people in these career areas to come to
speak to their clasg or a Career Day could be held. (4) A chart
with visuals could be developed in bdd print for problem readers
and low English achievers. (5) This activity might be extended to
the area of social studi=s, specifically economics. ...

o
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OUTCOME

111 ' SUBJECT__English

ELEMENT__Economic Awareness . GRADE LEVEL_10 - 12

MATERIALS:

PROCEDURE s

\

S,
STALTTATICN

ACTIVITY: Choosing A Life Philosophy

-

Tre purocse of this sctivity is to use samples ¢ cyntemporary
life-styles in such & way that students are led o Zurther reading
in cortemporary literazure which will allow them to explore their
own philosophy of life.

Materialsfare adapted from the chagger, "Constructiﬁg A Life
Philosopqy"a‘ggpure Planning Game.

The leadér will introduce the activity by discussing the temrm
life-style, giving examples of vsvious life-styles, and asking
students to think about their own particular life-styles. The
jeader will divide the class into groups.of L4 %o § students and
direct each group to examine descriptions of a variety of alter-
native 1life-styles. The leader will next ask each group to decide
which life-style is best for them as a group, making sure to stress
that some elements of the descriptions may not coincide with their
specific, values, but that the generalized approach to life is what

they are ipterested in. A majority must agree before a group
.decision can be made. The leader can then provide a list of
‘different topics (such as poverty, war,  integration, pollution, etc. ),

asking the group to decide how an individual with each of tge alter-
native life-styles might respond to the topic. Again, a majority
must.-agree before a group decision can be made. General class
discussion centering on group responses will conclude the activity.

v’

Ir addition to general class discussion regarding what was gained
from the activity, each student will write a short paper outlining
hﬁs life philosopny as he presently perceives it.

ADDITICHAL SUGGESTIONS: The leader may follow-up the activity by asking stucents

to analyze the l.fe-styles of various authors, to determine which
author's life-style is most like their own, and -to read something
written by that author. Samplss ef writing by authors representative
of the various life-styles can be found in the Qpposing Viewpoints

Segges.
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ouTCcOoMt L : . SUBJECT__fureign,Languages

ELEMENT Egonomic Awareness ) GRADE LEVEL 9 - 12

ACTIVITY: I Must Pay My Way

PURPOSE: In order to provide the student practice in using foreign
languages in a practical way while developing an increased
awareness of economics, he should be acquainted with occu-
pational information available (at least from local sources)
for his use in making plans and preparing himself for the
work role he .< 1o fill. '

MATERIALS: One helpful and easily-obtainable source of information for
the student investigating the world of work in modern society
_is the newspaper. Here he will invariably discover a wide
range of material pertaining to economics generally and par-
ticularly, and will very probatiy discover information con-
cerning his own career preference and capabilities as these
relate to his study of foreign languages. The newspaper offers
these materiafs, all of which have to do with an understanding
of languagés angecultures in the world at large: 1) the Foreign
Exchange listings (attached); 2) the Market Listings, which are
international in scope; 3) news and features relating to inter-
governmental economics and business; 4) columns and analyses
by respecied authorities internationally; 5) editorials reflect-
ing world economic relationships and conditions; and 6) adver-
t’sing, which points up the relevance of a knowledge of foreign
language in understanding and existing in a world which is
bound together more closely every day by the "*internationai
language'' of economics. o
PROCEDURE : The leader will introduce the activity by asking the students
- in what foreign country they might 1ike2 to vacation or live.
The leader will then ask each stude.. ‘o choose a place in an
appropriate’ foreign country he would like to visit for a
particular peric‘ of time. He should then pe '‘given'' by the
leader a certair amount of thatg country's currency (e.qg.,
pesos for Mexico, marks for Germany, yen for Japan, rubles
for the U.5.5.R.) to plan a preliminary vacation or 1 7ing
budget. The leader might encourage the class to ''brainstorm'
about necessary items which should be included in such a
venture and then develop a typical or general budget form to
use (e.g., trarsportation, lodging, meals, etc.), but each
cturent showld tHen complete his final budget (modified or
revised on the basis of class "brainstorming'’). -At this
roint, the leader or a student might invite the consul of a
foreign country or some other knowledgeable person to be
interviewed or invited in to discuss how accurate a budget
a student has prepared for- the country involved and to answer
any questions which students may have. In Pima Count:, the =
presence of the Mexican Consulate and of people with extensive
traveling and living experience in Mexico is an ldeal condition
for this procedure for those studying Spanish. For those
students studying other foreign languages, Davis-Monthan Air Base
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" PROCEDURE:

(continued) and Fort Huachuca might provide personnel familiar with practicS!:
- economics in fqQreign lands. 'ln any case, the appearance before
the class of people with first-hand, up-to-date experience abroad
would be exceptionally helpful in providing an understanding of
. thb economics, living habits, and work modes not only in a parti-
P -cular country, but also insofar as~ such conditions compare with

\ those imithe United States and elsewhere in the world Dtscussions
and budget explanatlons should be restricted to preseqtatnon in
the approprnate foreugn language whenever or to whatever extent
possuble

. A}

.
.2
-

EVALUATION: The determinung facrtar of major importance in judging €his activity
: : -+may very well be the ¢
as provided by.the authort consulted; in this respect, the
. authority representing the forengn country is essential. If pos-
s'ible, more than one authority criticizing a particular budget is
hugﬁly desirable. Beyond this, leader observation of student in-

is required to measure student performance. Finabkly, a classroom
discussion tonceining what each student has gained from the ex- .
perience will provide a valuable summary.
ADDITIONAL SUGGESTIONS: The authoritiss interviewed or appearing before ¢he
.class might also discuss other questions besides the budgets
(e.g., getting work and holding down a job in a foreign country,
goung to .school_ in a foreign country; comparative standards of
Viving, Specual problems or duffucultves arstudent might qncounter,
thé current economic status in the particular country, etc.).
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ticism of the, budget prepared by the student

volvement in the procedure is critical; a socio-economic evaluation

b



FORE IGN EXCHANGE -

New York (AP) -- Thursday's Foreign Exchange in
dollars and decimals of a dollar.

Canada in NY
Britain (pound)
30 Day Futures
6C Day Futures
. 90 Day Futures
Australia (dollar)
‘Austrig (schilling)
Belgium (franc)
Denmark (krone)
France (franc)

+ " Holland (guilder)

ftaly (lira)
Norvay (krone)
Portuga! (escudo)
Spain . \peseta)
Swed&€r (krona)

Switzerland (franc)

W. Gerinany (dchmark)
Latir America:
Argentina (peso)
Brazi! (cruzeiro)
Venezucla (bolivar)
Mexico (peso) _
Horg Kong (doltlar)
Far.East:

Japar (yen) -

Near East: .
Israel (pound)

1
2

2
2
2
t

-
~ayey

Thu.
L0210
.5790 -
.5770
.5735
.5700

A4

.0525

. 026400
.1700 :
.2340
.3460
.001650

. 1800
.0400
0175 _
. 2355 .
.3260 .
.3860

1025

.1675
2340

.0801

.2000

.00°800
.2400

1 .

Wed.
1.0020 -
2.5740
2.5710
2.5680
2.5650

1.4200

.0530
.026350
.1704
.2315

. 3605
.001653
L1800
.0ibo
.0175
.2350
.3240

. 3821

.1025
L1675
.2340
.0801
.2000

003790
.2400
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" ovTcoME_ 11X | B SUBJECT Home Economics

ELEMENT _Economic Awareness GRADE LEVEL_9 - 12

AQIIVITY: _Decorating on a'Budggi

" PURPOSE: .  -This activity is designed for a unit or class in interior
decorating. The students should gain an awareness of alternatives,
given an imaginary budget with which to decorate a room. *

MATERIALS: The following learning package is useful for presenting the concept .
| of budgeting: A Resource Kit for Teaching Consumer Educatipn.27 .
‘Also useful in this activity would be daily newspapers (want ads),

catalogues, and interior decorating magazines. . '

PROCEDURE: To begin the unit, the leader may take advantage of a field study
trip to one or more of the sites listed under "Additional Suggestions".
* The leader will instruct students to research catalogues, magazines, -
and the newspaper classified section in order to compare prices of -
furnishings. Next the students will be asked to assume that they
have $100.00 to spend on decorating a room. Students may work
in groups or individually. They will then be asked to do the same
. task twice more, assuming that they have $500.00 to spend, and then
- | $1,000.00. o e .

"EVALUATION: For &valuation,the students could be asked by the leader to think
of one or two"careers that they are interested in pursuing and to
determine salaries for those careers. Then they will be agked to
figure how much money may be spent on interior decorating. Given
this amount, the student may be asked to decorate an imaginary

_apartment or house, taking intg consideration such things as persondl

. lifestyle, personality,: and interests. - '
. . | :

" ADDITIONAL SUGGESTIONS: For field trips, rnew and second-hand furniture stores

R should be visited. Students may also wish to wisit an anction.

‘. .- Arts and Crafts shops could give students ideas on making home- -
‘ . made decorations. Paint, wallpaper, carpet and tile distributors
are other possible choices. Resource speakers could inclxbde . '

interior decorators,,artists, and craftsmen.
. Sy

)
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OUTCOME

I11 . 0 ' SUBJECT_ Home Economics _ |
ELEMENT Economic Awareness - - GRADE LEVEL 9 - 12 e
ACTIVITY: -How to Budget Clothes - |
- 7/
PURPOSE 2 This activity is designed to increase ‘student awareness of .

budgeting according to income and awareness of salary differ-
ences between occupations. The activity may be used as an
introduction to sewing. . S

*

MATERIALS: A Résource Kit for Teaching Consumer Education will be valuable .

-

as an-introduction to budgeting concepts. For specific- career
information, the leader may wish te have available several copies.
of the Occupational Outlook Haadbook,’the SRA Occupatioral
Exploration Kit, or any other pertinent caréer materials.

., : .

PROCEDURE: . To introduce this budgeting activity, the leader may wish to use .

the activities in A Resource Kit for Teaching Consumer Education. -
The leader will instruct the students to explore available career
materials for infommation on specific careers of interest. The
 leader will ask the students to specifically gather infommation on =
\  salaries either from the career resources or from people they know . o
who are employed in these caregr fields. Students will then prepare
imagindry budgets for their chosen careers, determining approximately
how much money may be spent on clothes. They will analyze for each
occupational interest reseaxhed such aspects as life~style, leisure
time, and job locale. . T )

. e

EVAI.IJATIOPJ :'  From the information gathered above, students will decide upon

imaginary wardromss for their chosen gareers, taking into account
budgetéd income, life-style, leisure time, locale; appropriate
. styles, and amount of clothing needed. , :

ADDITIONAL SUGGESTIONS: Field- trips to various fabric stoTres and.dress shops

to ‘compare prices could provide further insight into budgeting.
Similar activiti8s could .,alsoc be done with a foods or cooking
class; _an inter.’\L'or decorating uni¢ or class. ‘

ps
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OUTCOME_ ™~ III N - SUBJECT _ Industrial Arts

GRADE LEVEL 11 - 12

ELEMENT Economic Awareness

_ ACTIVITY: _ Where the Jobs Are

-

PURPOSE: Students, particularly those interested in industﬁél arts aress,

) EVAI.UATION: The students can evaluate their job site visitationg by analyzi

have ‘a need to know how their interests and/or plans relate to -
the present and future job trends in their community, state, and
, © nation. - -
MATERIALS: = The Occupational Outlook Handbook, as well as a list of businesses
- and asseciated occupations in the.community, needs to be available

for class use. Bus transportation, as required, is also a necessity.

PROCEDURE:  The leader of this activity will first discuss with thé class the

occupations to he found in the community which relate- to their
interests. The leader will have provided a list of possible
“visitation sites related to each of these occupati i areas
(Carpenter, electrican, sheet metal worker, welder, : .mber, -
mechanic, and painter). The students will indicate tw:ir first,
' second, and third choices for an on-the-job observati.a. Jeb .
v@ation trips will then be selected, planned for, and taken.

» how much they learned about the particular occupation from the
. individuals they.visited in terms of pay, life-style, hours, likes
dislikes, advantages, etc. The students should also note whether ~~
their knowledge of community job opyorturiities has increased.’

 ADDITIONAL SUGGESTIONS: ,Local employment services -- both private and state —

X can be tapped for speakers, as well as for specific job information.

‘ ] ' >
/ - .
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OUTCOME 111 | : . 'SUBJECT - Math .

ELEMENT Economic Awareness . - GRADE LEVEL__ 9 - 10
- ACTIVITY:_ The Need for Math in My Career

. . '
PURPOSE s The purpose of this activity is to emph331ze the, importance of

mathematics in all occupations.

. MATERIALS: The following materials will be useful in developing this :
- - « activity: Science Research Assoczates Math Applications Kit
and local phone books . 29 _

PROCFDURE s The leader will introduce the subject by indicating the universal
need for math in all jobs, using random occupations suggested by - -
. . the class. He will then demonstrate the use of the Math Applica-
tions Kit. Using the kit as” a starting point, students will then
- develop and solve mathematical problems related to their career
. ' choices. In addition, using the Classified Pages of a phone -
R  book, the students will select five additional jobs/career fields
' .. and develop problems related to them. They will exchange and
" solve these problems. The leader should select several interesting
"examples and lead a general class discussion regarding them. The
“leader can summarize by asking students what they have learned
from this ac£1V1ty. _ »

EVALUATION:. The leader dan evaluate this activity by obserVLng the degree of
student interest and’ involvement.

ADDITIONAL SUGGESTIONS: For additionsl involvement,® the leader may develop a
competitive|game by selécting teams/grbups who must try to think

v ) of jobs whete math is not required. This involvement can be

implemented using only the phone book or the Occupational Outlook

ﬁgggbook.
-
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" QUTCOME

111 | . SUBJECT_ Physical Education

+ ELEMENT. Econo

/

.PURPOSE:

mic Awareness . GRADE LEVEL 7 -12

ACTIVITY: Where Does It Stand?

- Y A4
-

* When we look at various jobs, we perceive them in light of the

prestige they offer, the money they supply, and the intrinsic
worth they imply. In order to have ‘the students evaluate their

— understanding of these social and econamic benefits found in

. ‘ —

MATERIALS:

\

.various P. E. related occupgtions, they will rank a list of jobs
"according to their own perceived notions of.the job.

The following materials will be useful in‘developing this activity:
copies of a list of 20-25 jobs related to P. E. which includes the
the salary range of each job, developed by the leaders of this °
activity. For example, .athletic coach $6,000.00 - $50,000.00 per

¢ yoar; dancer $125.Q0 - $500,00 per week; physicdl therapist

PROCEDURE:

) S
EVALUATION:

ADDITIONAL SU

—

$8,000.00 - $25,0QQ.00 par yéar.’ The Occupational Awareness Mini-
Brief Kit, Box #5,will be most useful in aiding the leader of, this
activity Y compile his list of jobs and salary ranges. '

The leader of this activity will introduce the activity and hand
out copies of the job and salary list to each student. The student
will then rank this list according to the perceptions he has about
the value of the job re: prestige, money, or intrinsic worth.
Group or class discussion of each person's list will follow, so
that students may share their ideas and values with one another.

This. activity can best be evaluated by leader obse_rvafidn and
class discussion.

GCESTIONS: In order to clarify the fact that some jobs have a
non-monetary value, the leade? may want to include additional
information (besides job title and salary) in the lists given to .
students. . 3 o (

This activity can p= adapted to any curriculum area.

. - [ 3
. s o
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OUTCOME

.

111 : - _ SUBJECT____Reading

. - . 3
#  ELEMENT Economic Awareness - GRADE LEVEL 7 - 12 L
: o | = -
— - ACTIVITY: Bucks
_ PURPOSE:  * Understanding the relationship between income level .and life-
- : style can be quite rev€aling to individuals. It can also be a
way of challenging students to read. .
" MATERIMLS:  The materials needed include newspapers, magazines,. and poster )

f.¢ * PROCEDURE:.

e

——

EVALUATION:

Al

'3;'-;3\' ADDITIONAL SUGGESPIONS: This activity can be followed effectively by Gerald

board. .
The leader will conduct a discussion showing the relationahip

~ between life-style and income level; i.e., professional people

may have swimming pools; laborers may drive old pick-ups, etec. ——

.- Following the discussion, the class will be divided into five

groups, with the leader arbitrarily assigning an income level
to each gromp: Unskilled, $320 per mo., Skilled:(plumber, elec-
trician) $800 per mo., Trained (technicians) $600 per mo.,
Professjorial\(teacher, lawyer) $1100 per mo., Big Business
(banker!, doctyr) $3000 per mo. After assigning the income level
to each group) the leader will ask each one to deduct 25% for

' taxes—and-thén set up a budget for a family of foupr. While the

group members are floundering around, trying to decide what

their expenses would be, the leader will circulate’' and ppint out
items that may have been overlooked (for example, a car”is needed,
but so are gas and insufance for tie car; recreation must be -
considered, etc.) Once they have decided on their 'items: of ex-~ 0
penditure, the group members will then use the newspapers to

determine and document the dollar amount of their purchases,

using the monetary figures as well as magazine pictures. Each ,_
group will construct a poster showing the type of home, car, food, -
etc.,which is associated with the group's assigned income level.

Class discussion and the grading.of the "Cost of Living" posters
will serve as the evaluation for this activity.

Zaltman's Consumer Game, Westeérn Publishing Company. It can _
also be adapted.for use ‘in math oq‘home economics classes. - ..

» - . l*
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OUTCOME C 1Y S ' .. BJECT Reading
ELEMENT Economic Awareness ) RADE LEVEL __7 - 9
'ACTIVITY:_ Can I Find the Job I Want? S
PURPOSE 3 This activity will provide an opportunity for the_ student to .
explore throagh reading the availability of various occupations
within his community. o
MATERIALS:  The materials used in this activity will be the SRA Widening
Occupational Roles Kit, the Arizona State Employment SerVice ;
anpower, or any other job trend information a‘vailable.3° "
) - .
PROCEDUHE:  The leader will introduce the activity and explain to the ‘clas T

‘how to find infommation in the SRA WORK kit. Each student will
read a work brief about an occupation that interests him. The
student will then explore the occupation further by reading about
job trends or prospects related to that occupation within the ,
commnity. Bach student will then report his findings to-the class.

_EVALUATION: Student completion of the activity combined with the amount of

. -

student participation will be graded by the leader.

ADDITIONAL SUGGESTIONS: If the students still desire information about their
job interests, they could individually interview people on the
job and then report to the class as a whol{e. Or, if there were
sufficient interest in certain job areas, |speakers from these
areas could be invited to speak to the entire class. -



" OUTCOME oI . SUBJECT  Science

ELEMENT. Economic Awareness - ' GRADE LEVEL 10 -.12
_ : —

ACTIVITY:_ Science Careers in the Commnity

Ead

PURPOSE s The activity is designed to help students become aware of
sciende-related occupations in general and within their
community specifically. .

MATERIALS: The materials to be used are the Health Careers Kit, the
Occupational Exploration Kit, or the Widening Occupatiopal
Roles Kit, and any materials available from the State
Employment Service.>! . .
PROCEDURE: The leader will comment. on t.he purpose of the actlvity and explain
how to use each of the occupational kits. Each student will then
research a science-related occupation of his choice, using many
of the above named materials. Each student will write a report
on his findings, being supe to mention the availability of the
occupation within the community. |

EVALUATION: The evaluation is completion of the activity as observed by the
leader and a class discussion about the worth of, the activity.

ADDITIONAL SUGGESTIONS: Students may want speakers in-sciencé-related areas to
. come in and explain their cceupations. Possible speaker represen-

tatives might be from the city, a college or university, business, )

or industry.

It should be noted, too, that this activity is usable with junior
high students who are enthusiastic about their science work.

stk



OUTCOME____ 131 o = SUBJECT__Science

~  ELEMENT Economic Awareness. . S GRADE LEVEL 9 - 12
//-. . . . - o ) . | - .
. A(_)’_H.VITY: Succéedigg at Work
¢ ~ ; .
. C l
PURPOSE s The purpose of th:;s act:uut:} is to d.evelop an appreciation Zor

careers in scn.ence as a necissary parb of our on-gomg society.

MATERIALS:  TH® materials for this activity are a set of books, Succegding
: ' in the World of Work, published by McKnight and McKnight.

 PROCEDURE

The leader of the activity will prepare or plan with the class
' questions to be used in dn.scussmg the feeling of success that
. - may come in holding a job in sczence. Some o{ -the questions./
| ares ‘
' 1. Why work at all? . .
- 2. }hy work in a scientific field? -

- * 3. Why work in a science-related field? .
. - 2 L. What makes a job auccessful for an individual?

' - To begin the activity, the leader will direct a discussign -

\ . " with the group as a whole, using the previously ppepared list
LY of questions. - Next, the students will-read pages 3-8 in the

. book Succeeding. in the World of Work. The leader willl encourage
discussion witﬁ the total group to detemme if their angwers

.are different following the reading of tife selection. Individual

LT . students will select three workers in a scientific field or a «
. .o . seience-related field, whom they wou#d like to interview. They
v - will interview, those people they have selected using these questions
PO - with each worker: . —_—
1. Why do you work? ' .
2. Why are you working in this scientific field? . ,.‘ P
3. Why did you seek a science-related job?
L.. Do you feel a syccess in your job? \ .

- 5 If you are {eeling unsuccessfyl, wh:: clo you think a meﬁsm
T of sucéess is for thiw job? o/ ! o

- Finally; the information received thmugh the interviews will be
: brought back and shdred with the group aw a whole through indivi-
dual oral réports.

EVALUATION:  Following the activity, the individual members of the class will
. write their own symmary essay based on this title: "Why are jobs
needed in sjience in today's on-going society?" _

; ' :QDDiTIONAL SU ' ONS: This act:.v;ty m’ ‘be used for discovering why jobs are
a , eded in many ‘ther high school ageasj i.e.,bus:.neas s trades, home
e . _ @ onomics, languaga mathamatics, etec. , . -

R P De dn' the :mtenest level of ninth and tenth graders, the -

o ) % iv:.ty may need to be shorténed, omitting the swmary essay and
. _ using ciass participation and the bral report for evaluation.
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;T OUTGOME

* ELEMENI Economic Awareness

SUBJECT Social Studies’

11 - 12

-

"MATERIALS:

 PROCEDURE:

—

- . L
". . \.
. -

' In order to develop this activity the ‘leader should refer to’

/The leader will introduce the activity and list or post the '

EVALYRTION: -

uADDITIONAL SUGGESTIONS:
. of.their parents' or siblings' values.

GRADE LEVEL

: ~

‘LACTIVITY: - Identifying Pf‘esent“.tsmeﬁcan Yalues »

L4

- ; .

values as they are denionst_rated by action. Dlscusssng Amenca.n -

values reflacted in newspaper, TV or periodical headlines allows -

the leader to point out the following. statements about values:

(,a) There can be a discrepancy between what is said and what . Lo
. 1is done; 3 .

(b) Values often conflict and’ priotltles st be establlshed,

(¢) A country does not, have-values§ it has people who have values.

pDecidingd” A leader's .Guide -- "Identi{ying Present American.
Values". 'page 19 of the leader's guide and page 15 of the studént

booklet 33 The leader and studerits should collect and bring.to

s headline clippings from various pewspapers and periodicals. '

eg may also bring hehcil:mes seén or-heard on different telev;slcm S
ngws shows. . . .

. ‘-

accumulated headline titles on the chalk board. The leader will = -
ask the élass to individually answer the following study sheet . . '
questions (see attached sheet for ditto purposes). After the

students have completed their study sheets, the leader will ask
them to read aloud their responses and discuss their ansuers '

Class Participation and class analysis of the worth of the activity
will serve as evaluation devices. . vl _l)
Students' may make a survey of school values; :
Students m;ghﬁo run -
a.values suryey at local business offices, cempanies: or depart- ’
me‘nt stores. N A comparison or even generalizations. about ‘values in
reas, could then ‘be .f:omulated by the claés.

re\er cluster
“This a?,ivity can also be used i3 busmess educatlon;, En,glish, or

bekga\‘i al studies classes.
. . . : ) - ]
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. « y .
- OUTCOME 351 S SUBJECT_Special Attivities
ELEMENT_Economic Avareness © GRADE LEVEL_1l - 12
_ ACTIVITY: Fort Huachuca Field Trip
" PURPOSE: . This activity is designed to acquaint junior or senior stulents c ]

with career opportunities and fringe benefits available in the .
amy. 'The careers represented could also apply to civilian life
if the student chooses not. to make the amy a career.

MATZRIALS: This field trip has been coordinated through the \’:una County o
¢ Developmental Career Guidance Project, the Amy Recruiting Station,
and Fort Huachuca. ' The trip will be conducted both 1lst arnd 2nd .
semester. The activity leader should call 296-7841 for specific
dates. If the activity leader is not in Pima County, ne should
check with his local Career Education Projeet. and his local Amy -

recruiter. v
—

The student will be glven a Career Interest List to check his
three career choices in order of preference prior to the trip.
The Career Interest- List will be used by the Fort Huachuca per-
sonnel in pairing up the students with soldiers actually performing
these duties. The student will be given a field trip pemission\/
N slip to be completed by the student and parent. A student opinion
3 sheet will be used following the field trip. (These forms are
. included after.the activity.) .
PROCEDURE s The activity leader may select students for the figld trip 1f they
_ fall into one of the \following categories:
. [ 1. Students who have\expressed an interest in-a m.),la.“ary career
when talking to a counselor,
Students who have taken the ASVAB. _
Students who have been recommeded by a teacher.
Students, who have responded to a general announcement in thF
- daily school bulletin. _ _ _ 1 - '

4

w0
» . *

The activity leader will then meet with the .interested students who
_ have been selected, explain to them the particulars of the fidld
S trip and give them the necessary permission forms which must be
T filled out. At this time the leader will also ask the students to
* £ill out their "Career Interests" forms which will be returned
immédiately to the Fort Huachuca staff for pairing purposes. The
students then are ponsihle Tor returning the signed pemission ... .....__

r-\ _slips to the activity leader. The leader will remind the students P
. of dat.e , time, and departure point for the field trip. -, N

_ EVALUATION: The st\(dant will be given an evaluation sheet following the tour .
S . afd asked to evaluate the tour. The results of the evaluation will '~
B \ : - bé complled by the Pima County Developmental Career Guidance Project- = - .
- oo aﬁ_tc,ustnbu”ted the high school administratlons whose students . -

‘ T participa in the activity. .
* ‘ ’ ~—— ) .

ADDITIONAL SUGGESTIONS: Afhis activity may bmad\m all subject areas.

Lad .
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- * .. CAHEER INTERESTS. ~
| ' . y S o~
In the Lpaces provided, Please list three (3) choiéls in order of preference

|\ that you would like to visit during your tour of Fort Huachuca. Every effort
« will be made to let' you observe a soldier perfoming duties in your primary

selection. : ) .
. 1. Band’ , . | © 10.. Offset Pressman
- 2. Recreational Services - 13}. Medical
‘Arts and Crafts o . Medical Specialist
e Entertainment . /" Clinical Specialist
T " Game Managemen:t : . . Dentzl Specialist
_ +* Social Work/Psychology
3, mmunications ) ~ EENT Specialist
Radio equipment operation -
. Radio repair 12. Food Services
- Wire communications . " Cood
Switchboard Operators ' ' Baker
!
L. Vehicle - Mechanics ‘ 13. Law Enforcement (MP)
: Operation . ' :
. Repair _, N . : 1. Photography

5. -Aviatioﬁ&- Mechanics/Flight Opefatiqns

6. Administrative
Clericel )
Information Specialist
~ewn -— . . Broadcast Specialist (Radio/TV)
<

7. Finance/Accounting

+ ' 8. Supply/Management

9.  Public Affairs o .
Information Specialist (journalist)

. Broadcast Specialist. .

~ .

- . . l

NAME ’ . SCHOOL. | SEX__-

L { 2,

s
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- | FIELD TRIP EVALUATION ., , . °

It.is infporatnt in planning future trips to Fort Huachuca that we have
YOUR opinion—of today's visit. Will you.please answer the follom.ng
questlons about the various phases of the v:o.slt?

/" .. 1. Leaving at 8:00 A.M. was: . . ) . . .

) too early . N -
too late - - - . R .
~ 0.K. . ‘ .-
2. If 8:00 A.M. was not convenient for you, what would be a more convenient
tl.me? Ly .
. .
3. How do you .f.‘eel about the "br.i.ei‘ing"? . . T .

Very informative

Should be included
s Was NOT very helpful

Should NOT be included . - “

L. Please indicate your feelings about the Sther areas that you visited. L

(a2) Barracks

Very Good 0.X. Not Worthwhile
(b) " Mess Hall |
. , Very Good O.K. - Not Worthwhile
(C) ] ‘ i . 3
- Very Good 0.X. Not Worthwhile o
. v . Z
(d)
E Very Good 0.X. . Not Worthwhile

5. .One of the main reasons for tour visit today was to observe career ‘
opportunities available in the Amy. -

(a) I visited a career I was interested in.
YES - NO

(b) The person with whom I was placed was able to answer my questions.

w5 T To

(¢) The amount of time spe?t visiting' a c.,areg_rnwas satisfactory.

P 4 .

W W . ’
(d)- I learned new information about an Amy career field. — ' S
l V ' . YES No |
COMMENTS ¢ o . | *
. l. ! K
| - o7 |
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ave changed on future visits?

a.nytﬁing you would like to h
. | ,

6. Is there

TES T |
7. Is there sométfﬁ.ng;}hat you wanted to see today that you didn't see?

. Ti1es " 1o .
8. Will you recommend this visit to your friends? ___
— . s T

Please list three things that you learned TODAY about the Amy.

¢
9.
10, Are you a male
. female .
1 I
!
I
\ . / i
A ! !
, j B
. ’ l
"N j
. ! f T
i
_.-‘
N * . _ I
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OUTCOME . 11l o " SUBJECT Special Activities
' - oo ‘ '
ELEMENT Economic Awareness . _ o GRADE LEVEL. 10 - 12
——- ] l!:, 3
« 7 ACTIVITY: Discovering Careers

-

PURPOSE :- The purpose of this activity is to help students to’discover-

' ~ careers refated to their interests and to find out what effetts
these careers will have on them personally. In the course of
the activity, the relationships between the elements of career,
income, and life-style will hopefully become more apparent
to them. . ’ X

. MATERIALS: Lubrary resource materials, paper, and pens will be needed for
L this activity. i .
‘PROCEDURE: The leader will first ask the students to make a list of the
' - five people whom they most admire. He will then ask the students
.to make an estimate of each individual's annual income. MNext,
the students will list not only the ‘'economic benefits'' of
. the ahnual income for each of the five people listed, but
also the '"social benefits' of each economic level. As the
‘students complete their lists, the leader will point out to the
class as a whole that what they are actually doing is
analyzing individual life-styles, involvement and status in
the community situation. The leader will then ask the students

'to relate the five individuals' economic and social levels . . <: }

to their educational backgrounds. Asking the fo1lowing ques tions

will assist the students .in determining the relationship:

1. How did their education and/or training help (or not help)
these individuals achieve their social and economic
life-style?

2. How.did these undiv:duals obtain their education and/or
training?

i As a concluding element of the activity, the leader will ask
N : students to relate the information they have gathered to their
: own personal goals.’ :

EVALUATION: The students,as well as the leader,should be~responsible for -
evaluation. Students should bé .askéd to comment briefly on
_the value of -this activ!ty, and the leader should likewise
evaluate the activity by asking himself: ''Did the students
- expand their*outlooks ‘on careers as 3 result of this act:vlty?"

ADDITlONAL SUGGESTIONS' :The leader may limit the number or type .of Igﬁividuals
. whom students may analyze and research. For example,he may °
limit ;?/gstudent research to local townspeople natlonally
knowh figyres, movie stars, etc.

- . P SN
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OUTCOME IV . )

The fourth loutcome, which emphasizes making successful
decisions related to career and self-satisfaction, can
be accomplished by helping the student to perceive the
. relationship between personal economics, lifestyle, and
 occupational roles. The student will therefore explore
the various rewards accruing from certain occupational
roles. He will also become aware of the fact that
individual values not only determine needs but also
relate to a desired standard of living. In order, then,
to understand the relationship of his present and’
anticipated occupational_status to various economic
trends, he will be exposed to the principles used in
predicting such trends and to the role he can play
in regulating governmental effects on the economy.
He will additionally understand the range of social
and economic benefits associated with various occupations.
More precisely, he will be aware of the factors which
influence him to desire these rewards and he will see
how these factors relate to his career choice.

-

A——— e~
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OUTCOME v \ SUBJECT__Business Education
ELEMENT _Decision Making: ' ) GRADE LEVEL 9 - 12 .
ACTIVITY: Spring Window Displays
'] * .
PURPOSE : This activity is designed to give Exploratory Business students

the opportunity to make decisions and recognize responsibilities to
thamselves and others when he accepts the task of preparing a o
window display for department spring sale. This activity is designed
as a culminating activity for an Advertising unit. ' '
MATERIALS: Construction paper, shoe boxes, magazines, scissors, magic markers,

' . paste, fabric, and appropriate articles from home.
FROCEDURE:  The leader will lead the class in a discussion of successful '
advertising techniques;’i.e.,eye-catching colors, words, articles,
settings, and themes. Then the leader will infoxm the students
that they are now employed\by the (Name of School) Department store
as window displayers. Each \student will then select a department
within the store and design 2 window for the Spring sale. Sample:
departments include the following: sporting goods, cosmetics, ' .
men's and women's wear, housewares and china, toys, children's,
baby, furniture, shoes, and records. . -

Students may design their windows by choosing .one of the following
methodss ’ .

1. shadow boxes .

2. 1life-size (actual ariicles displayed) *

3. collage hR
L. layout
5. other -

Students will be allowed one week to complete their displays. At
the end of the allotted time, students will present their window
displays to a panel of judges composed of the principal, parents, )
_ and business representatives. ‘In this mgnner, the final products :
.-will be evaluated. . . Vo

\

\
\

The value of this’activity will be determined by a student-designgd
\evaluation fom which will be used by a panel of judges in evalu- \
ating the window displays. . -

'EVALUATION:

'ADDITIONAL SUGGESTLONS: This activity can be, used in Home Economics. The étudent-
projects could be displayed in the local business communtiy.

&



OUTCOME IV . | - SUBJECT__ English

ELEMENT Decision Making . ' GRADE LEVEL 11 - 12 .
ACTIVITY: Why Be a Rebel? o
PURPOSE: This activity is designed to aid students in understanding how

they can live with their rebellious feelings and still coniribute
to the group. _It is also designed to be used as an English activ-
ity on historical novels and/or autobiographies. .
LS
MATERTALS: Any printed material that would give accurate information on a
- rebel would be useful in this act:.vity Some possible subjects

might be:
Geronimo ' ~ Jesus
Custard - Al Capone
Sitting Bull Carrie Nation
Robin Hood | Quakers
- Florence Nightingale Hitler
Jane Adams Emiliano Zapato
Jesse James - " Susan B. Arthony
. ) Emma Lazarus Harriet B. Stowe

" : _ Edison ~ ~ Harriet Tubman
John Dillinger . Admiral Zumwalt
Columbus . ~*  (Gloria Steinem
Ethan Allan . Angela Davis
General Patton Martin L. King
Ernest Hemingway Caesar Chavez .
Joan Baéz . Howard Hughes
Jane Fenda v Margaret Mead
Chicago Seven Billy the Kid
Thomas Paine ‘--_.

- . PROCEDURE: To introduce the activity. the leader W’lll pick a "rebel" and

tell the class about him. The term "rebel!, however, should not
be used during this discussion. After the leader has introduced
-~the rebel to the class, he should initiate a discussion on the
elementg of being a rebel. The leader skould emphasize to the
class the fact that behind: the rebel's actions is a goal or goals.:
Questions such as the following should be discussed: :

-
!

1) Did the rébel keep in mind-his goals

2) Did other people. sway the repel?

3) Why did seme rebels become destructlve while attemptmg
to achieve their godls?

L) Why did #ome rebels’ fail to ach:.eve their goals?

- After-a thorough discussion, the 1eader should agk the students-
. if they can come up with same names of people who are or were
termed “"rebels". (Note: If a student can think of someone who
- will probably be known ‘in the future as a mbel, he should be
allowed to research ghis person).

- L ]
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PROCEDURE: :

(continued) Each student will then select a rebel he would like to research
for a few days. After each student has completed his research,
he should "present" his rebel to the class. Besides an oral or
written presentation, a student could role-play a scene from
his retel's life, tape a speech, or debate the rebel's good and

* bad points.with other class members. Hopefully, the leader can
use the exercise to aid students in seeing why d [person acts in
ways that are termed "rebellious”, that often he does-so in order
‘to achiewve a set goal. N | -

'EVALUDATION: A class discussion on the assignment would aid the students in

. observing the effectiveness of the activity.

ADDITIONAL SUGGESTIONS: This activity is primarily designed for use with a
group of students who aré over-active and/or tend to regularly
disagree with the majority. Other classes which could effectively "‘f
use this activity are: Advanced English, Paperback Potpourri, :
American History. _ i .

08 - - -




OUTCOME IV o SUBJECT English

ELMMENT Decision Making 3 GREDE LEVEL 9 - 12

’ ]

ACTIVITY: The Application Game

PURPOSE: The purpose® of this activity is to help students understand t
L decision making involves assessing and evaluating all altexnatives
so .that .choices can be made which are consistent with needs .
goals. It will alsé .give students an experience in coopera ive P
decision maklng .

- MATERIALS:  The only matena.ls needed are pencil, paper and the attached
S, samples of application letters. N
PROCEDURE s The leader wn_'l.l introduce the activity. by d;:.stributmg to the

‘ students a sample letter of application: and discussing with them

the necessary components of an application letter. The leader

will assign a number to each student that will be known only to

the leader and the student to whtm it is assigned. After writing’
several want ads or a list of 9 or 10 jobs on the board, the

‘leader will then divide the class inté groups of 5 or 6 and ask
everyone in a particular group to write a letter of appl:.catlon

' for the same job. (To save time the leader could simply assign .
a jab to each group). In order to conceal the identity of the
author, each student will yse his assigned number, instead of his
name.

-

When all the letters have been completed, each group will exché.nge
its set of letters with another group. The groups will then study
each letter, confer about what type person is needed for this parti- *
cular job, and then "hire" one person from the 5 or 6 application
letters they were given. Each group will write notes to those
not hired, telling why they did not get the job. To conclude the- -
activity each group will report to the entire class on which appli-
'cant was chosen and why. . , : ;
EVALUATION: The leader will be able to evaluate _this activity primanly by
' observing student involvement and l:.stem.ng to student reactions.
- . Another way might be to have the students write a letter of appli-
‘ : . ¢ation for a job of their choicte a week or two later and compare
the quahty of the two letters.

ADDITIONAL SUGGESTIONS roup decision ma.king can-be experienced in many of the
aﬁ'tlntles n this handbook. In order #¢ make this activity go
more smoothly and to keep students from getting sidetracked, the
leader may want to do one of the other décision making activitles
befone attempting this exercise.-

s bt S A 3 T .
’
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MODEL APPLICATION LETTER -

2027 East Elm Street
Tucson, Arizona
May 20, 1?72

Mr. James N. Roberts
Personnel Manager

. Arden Merchandising Compan
1,22 Hill Street -
Tucson, Arizona 78533 '

Dear Mr. Roberts:
In response to‘your advertisement in Sﬁnday's STAR, I should
like to apply for the position of Clerk-typist. | '
I am a recent graduate of Catalina High Scheol, where .I took
courses in Typing, Shorthand, Bookkeeping, and Business Prin-
ciples. My typing speed is 60 words a minute. During two

" summer vatations, I gained valuable experience a5 a typist in
the Credit Department of Levy's Department Store. The en-
closed data sheet describes my background and activities in
detail. oL y

I should appreciate an early opportunity to speak to you
personally in an interview. You may reach me at the above
address or by telephoning 792-6315.

Sincerely yours,

Harvey Jones

: Enclésune
Data Speet « e

€.
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PERSONAL DATA SHEET | ‘ .

Your Name

Your Street Address ‘ . -
Tucson, Arizona ' .

Telephone: Your Number

Personal Information - \ N

Age -’ 18 (your age)
Place of Birth: City, State
Height and Weight: 5° 9", 160 1lbs.
Health: Your state of health

) Education
High School: Cataling High School
Deqree: High school diploma, pending graduation
Major: College Preparatory of Business '

Grade Average: (Your standing in the Graduating class)

School Activities

-

Membership on any athletic teams in high school.’
Membership in}high school clubs.

Offxces held -- student body or other.

" Work Experience (If any)
Suoﬁef job: ‘ /

Peﬁt ~-time job after school (baby sitting, carryvout jobs, etc.)

EAperience while in any high-school cooperative program (DE or COE).

_. . References (by permission)

/ . . .
"/ l. Nanme, position, Compaqy name, address, phone number. (Business
: : — _ Reference)
2. School Reference -- your counselor or a teacher who knows you:,work'
// 3. Character References -- clergymam, doctor, etc.
l/..
e : 108 T
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QUICOME v SUBJECT___English

_ ELEMENT _ Decision Making GRADE LEVEL 9 - 10 \
_\M‘__"____ I ¢ * .

L ACTIVITY: A lLook at the World of Work

PURPOSE: This act1v1ty is found in the Career Education Program, Unlt 2,
Lessons 1 through 6.3 Each of the six lessops considers the
occupations identified by John Holland as representing a particular

\ personality classification. These lessons offer the student the
. opportunity,.to investigate occupations in a variety of fields and
- on a nymber of educatiopal levels. The unit includes the L1} more

common ocoupations in our nation. The students will use resource —~
materials to investigate occupationdal choices in detail so that
they will become more aware of job characteristics and can relate
;them to their personal interests. The possibility of using Holland's
interest inventory, Self-Directed Search, with this unit should be
considered although it is not required.
MATEHEALS: Thé six lessons included in this unit and the duplicating masters N
: required for each are:
. (1) You and Artistic Occupations
JM 212 Artistic Occupations
JM 213 The Kay Morgan Case -
(2) You and Conventional Occupations
JM 221 Conventional ‘Occupations
JM 222 The Arlene McClellan Case
- "~ . (3) You and Enterpruslng Occupaticns A .
JM 231 Enterprising Occupations §
JM 232 The Don Harrison Case
, ~ (L) You and Investigative Occupations : ’/f\\
. - JM 241 Investigative Occupations S
: \ - JM 2,2 The Eric Rogers Case
L. {5) You and Realistic Occupations
JM 251 Realistic Occupations
JM 252 The Sandra Beech,Case)
(6) You and Secial Occupations
JM 261 Social Occupations
JM 262 The Jed Cleaver Case .
In addition,each of the six lessons requires the use of the -
duplicating master JM 211 *My Most Desired Occupation" and the
transparency "A Look at the World of Work" (fbund in Unit 1 of the
Career Education Program)
Other'daterlals needed 1nclude the Dictionary of Occupational Titles,
The Occupational Outlook Handbook, other career information resource
matenals for research purposes, and an overhead projector. :
109 | . B
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\ .. _ PROCEDURE®¥’ ." In general, procedures-include class presentation and discussion
followed by group and individual exploration of occupations in the ",
six Holland classifications. In order to conserve timey; it s -
recormended that the research activity be used after all six of the \
classifications have been introduced to the students who will then
chobse the Holland classification(s) of interest for research .

purposes. ‘ ) _ : e

leader presents the transparency, "A Look at the orld of Work"- to
introduce and identify the kinds of occupations that are included’”
in each Holland classification; (?) The leader will distribute
to the students worksheets for each of the six Holland classifications.
Class discussion regarding the types of persondlity and kinds of o
occupations included in each worksheet will follow; (3} The leader
may then present the case study worksheets for discussion, as each
of the six Holland classifications are expiored. NOTE: The SAT
N > and ACT test scores will require explanation if they are used. Tqe
: students at a Sth grade level would probably not be familiar with .~
these tests. It may be more appropriate to omit them. An alter-
e native approach would be to assign the case studies as a follow-up. .
= activity to small groups who would then share their conclusions with
the class. (L) The students will list the occupations of intérest«
in one or more classifications on the worksheet, "My Most Desired )
Occupations". (5) If the<{tudents have completed the Sglf-Directed
Search, they should compare their personal Helland code with the ,.
occupations they listed on the worksheet, "My Most Desired Occupa-
N tions". (6) The student will research an occupation of interesi -
using the Dictionary of Occupational Titles, The Occupational
Outlook Handbook, and other career information resources that are’
- available. : T .

Specific steps would include the foliowing recommEpdations; (1) The.

¢

EVALUATION: After the students have completed their research activities, the
students may be divided into groups of five to evaluate each-athers!
‘ \  occupationul choices in terms of personality, interests and abilities. -
. - . This exchange of ideas may be too personal to share with the class.
Nevertheless, the students' opinions of the entire activity may be
discussed:iin these small groups and shared with the class and the
group leader. S : .
- . , . .
ADDITIONHAL SUGGESTIONS: . Role-playing may be used as a means of presenting the
“ six Holland classifications in a mcre personal way. .The class '
may choose studénts they b&lieve have the personality characteristics |
v *  rprequired by each Holland classification. o

This activity can be adapted to any curriculum, area and for any
- type of group. '
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QUTCOME IV SUBJECT__English

‘ . [ ]
ELEMENT Decision Making GRADE LEVEL 7 - 12
| . - ACTIVITY: Decision Maker \

By

PURPOSE: . " Understanding the variety of thought processes that go into
. ot .making a decision gives the individual the ability to make
. . ~ a better decision. This activity is deslgned to give the
“ 'T'd student juat that opportunity.

MATERIALS: - The matenals needed_for this act1V1€y include a local newspaper
: editorial about a decl recently made on a well-kmown gubject
) of interest and’ worksheet, "Methods of Decision Making". 3
. PROCEDURE & To introduce the activity, the leader will read the editorial to
the class and then lead a discussion, bringing out the issues that
were stated, the alternatives that were available, and the rationale
used in malung the final decision. Following this discussion, the
leader will ask students whether they use different methods when
making decisions or whether there might be common methods used in
all decisicn making. At this point, the leader will distribute v
the worksheet"™ethods of Decision Making". In dJ.scussing each
type o, decision, the leader will make sure that there is a common
understanding of each method. ‘He will then break the class into
groups of 5-6. Each group will be responsible for fmdmg an example
of each decision making method. For their examples, t1é group will
use students or situations they are familiar with (i.e. VI have'a
friend I would like to see and my parents have forbidden me to see
O him/her.") etc._. Following the small _—oup discussions, tlie leader .
) will again bring the class together as a large group. He will ihen
\ ask each individual to think what he le-rned specifically about him-
self and abcit the manner in which he makes decisions. The leader
will find the following questions helpful in guiding the students
‘toward their individual conclusions: '
"Did you use different methods under different circumstances?"
"4t times did you do samething on impulse while at other times
you planned out your actions?"
"Why do your methods vary?" .. -
"Can anyone give examples of one person using various dec:Lsion
- making methods during a short period of time?*
EVALUATION: Class part.icipatiqn and individual involvement in the small group,
will be the means of evaluating this activity. Students may also
analyze in a brief ‘paper their individual style of decision making.

ADDITIONAL SUGGESTIONS: Another way to conclude this actlv::.ty, is to ask for a
volunteer to share a decision he has made in his own life, using
one particular method. The class can then analyze how the outceme
might have differed if he had used a different method of making the
same cdecision.




OUTGOME, v - , - " SUBJECT__. English
ELEMENT Decision Making GRADE LEVEL_11 - 12_

ACTIVITY: Preliminary Senior Plans Survey

., PURPOSE: This activity assists juniors and/or seniors to clarify, identify,

. and state personal goals as part of making career decisions. It
‘also opens the way to seeing relationships between careers and life
“styles; between different career directions and varying types-of
_educatidqfl preparatign. -

P )

MATERIALS: In\order to develop this activity, the attached questionﬁaire can
o be used as is, or adagted to a particular schocl's program of
counseling services. (

K4

A Y

PROCEIIRE ¢ As an introduction or for motivation, the leader will relate the
activity to such literature as:Robert Burbs' "To a Louse" or "To a
Mouse";\ Walt Whitman's "I Hear America 3inging"; or Shakespeare's
"Hamlet™ {Act I, Scene 3, Lines 75-80 -- "This above all, to thine
own self be true").

The leader will then distribute the questionnaire and discuss it

with the students to be sure that all of them understand the various

items included; i.e., attitudes toward planning vs. taking thinga:

as they come. When the students have cgﬁpleted~the questionnaire, -,

the leader will collect and quickly eva®iate the responses. Then,:

on the basis of expressed needs, interests, or possible plans, the

leader will divide the class into small groups to discuss their ideas.

The leader will serve as a consultant to the groups, comménting on

e and suggesting alternatives. If appropriate at this stage, the

\.  leader can supply necessary application forms, suggest appropriate”
interviewing techniques, assist in sitting up interviews, etc.

EVALUATION: ° The final evaluation should be kept open-ended throughcut the junior
and/or senior-year. Periodically, though, the leader can check
with the individual student regarding the pursuit of his stated
plans and can assist him in whatever way that is appropriate.

- ADDITIONAL SUSGESTIONS: .This survey can be used as a summary for a career unit
. or is a separate planning tool for use with juniors and seniors.
- It could also be used to collect follew-up data on.graduates.

N | . This form may be pait of Outcome 1i, Educ'tionél and Career Awareness.

. In some schools,.it may be more’appropriatie to include this approach
in senior social studies classes or consumer math classes. '

. | | S 12 .
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STUDENT'S NAME-—._ _

~

T~

~.

DATE

T L . PRELIMINARY SENIOR PLANS SURVEY

. April, 1973 T

Next fall you will be a senior. We hope that you will think about
your. plans following graduation from Cholla High School. It would be a big
help to us, the counselors, in helping you make your plans, if you would '
£ill out as much of this questionnaire as you feel applies tc you at this
- time. : '

-

-~

Some people think in terms of: (1) 1life career planning, (2) take any
job that becomes .available to them, and (3) some don't know. Circle one of
the above which applies to you at this time.

Do you want help in making plans or working on problems? yes no
1f so; do you prefer to meet privately or in a group with one of
the counselors? for personal problem ? for self-evaluation _? for.high
. school plannin, ? for plans following graduation _ ? and/or do you
-want some life tareer planning done as part ?f your classroom activities ?.
Eventually, what kind of -work would you like mobt? - .
" Are you thinking of going to a 4 year college? 2 year college?
undecided? A :
Which college is your first choice? .. .
Secoad choice? N | .
What have you decided on as a major field of study in college? ' .
Do you plan to work to earn money for college tuition? yes no ____
Do you need help to find other sources of fianancial assistance? yes no

1. The American College Testing program (ACT) test is required for admission
to all Arizona colleges. Do you plan to take it in July » Oct.

Dec. . Feb. -, or April ?

. 2. The Scholastic Aptitude Test (SAT tyCEEB) is required for admission to
CERTAIN out-of-state colleges.. Do you plan to take it in July , Oct.
Dec. » Jan. ~, or March __~?  (THIS TEST SHOULD BE TAKEN EARLY IN

THE SCHOOL YEAR TO ENABLE THE COLLEGES REQUIRING IT TO GET THE RESULTS.)

\
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ALTERNATIVE PLANS FOR AFTER GRADUATION:

I expect to enter the armed services in the swmer of 1974 or later.

I expect to be. attendmg a business or trade school in 1574, and .
take a course m ) . .

I already have a suitable, permanent job promised as .

I expect to move from Tucson to

I‘expect to stay home and not look for work.

I' expect to attend a junior college and pursue a program in

I expect %o go to a college or university and take

Other plans:

dam

The above represents just the first steps in your consideration of a college or
-1life career choice. You are welcome in the counseling office at any time for
further information you may nreed as your semor year moves along. Don't wait

* for us to_call you in !!. ‘

———e K 4
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' OUTCOME

w o . ' SUBJECT Foreign Languages

ELEMENT_ Decision Making ~ _ GRADE LRVEL~9 - 12

PURPOSE:

MATERIALS:

f

PROCEDURE 3,

-

EVALUATION:

AGTIVITY: Resourceful Me

?

In order to decide upon a career, the bi-lingual student should
have as great a realization as possible of the job opportunities
available to one with sucih a background. For this reascn, he should

"be familiar with the ways and the means of discovering those occupa-

tions best suited to him. This activity can provide him with that
opportunity. :

The following gesource material will be useiul in realizing the
extent. of foreAgn-languagesrelated occupations today:
1) the Dictiona f.Occupational Titles the most complete list of

occupational titles and their definitions; 2) thé Occupational
Outlook Hardbook, -the most valuable single publication containing
information on employment ih major occupationsy 3) a Career
Research Monograph, which describes any occupation of interest,
in%luding a typical day's work (the Monograph can be obtained for
$1700 from the Institute for' Research, 537 South Dearborn St.,
Chicago); and L) two important sources of information about over-
seas jobs -- Employment Abroad - Sources of Information, available
from the Council on Intemational Education, Inc., 777 United
Nations Plaza, New York; and "Federal Jobs Overseas", a pamphlet
(No. 29) available for 10 cents from the Superintendent of Documents,
Washington, D. C.

The leader will introduce this activity by telling the students

about the materials available to them in their rearch for bi-lingual
job opportunities. The leader will then ask the student of foreign
languages to locate and list occupational resource materials other
than those listed above. The student will be encouraged by the leader
to examine a number of different so rcgin order to discover five
cccupations requiring the use of his icular foreign language
skills and five others for which his. skills would at least be useful.
He will be asked by the leader to describe in-detail the nature of
those occupations which:require knowledge of his particular foreign
language; he will explain in writing why his particular foreign
language might be useful in five other occupations which may not
require its ' g . .
1

Students should share their resource information with their class-;
mates, and class discussion should be conducted by the leader to
measue the usefulness of their sources gathered. The rasource
information collected should provide a great many words and tzms
which may be compiled into a generally useful list and used to guage
a student's comprehension of the work he has undertaken. To the
greatest extent possible, this vocabulary list should be presented im
the appropriate foreign language. I
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ADDITIONAL SUGGESTIONS:® The leader and/or the class may want to invite appropriate
' guest speakers to discuss bi-lingual job opportunities.. The class

may also wish to "publish", for the interested students or for

. . resource use in the school library, a dittoed compilation of their

L ' " research on job opportunities utilizing the knowledge of foreign

languages. :

v
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QUTCOME W | ' SUBJECT_ Home Economics

ELEMENT_ Decision Making | - GRADE LEVEL_9 - 12 .

| ACTIVITY: How To Go Into Business

o~ | ‘

. PURPOSE: ' This activity is designed for use in any home economics class. It
: will enable students to become knowledgeable about resources and

alternatives available in making career choices. '

MATERIALS: The 'only materials necessary are magazines, art supplies, a bulletin
board-and letters, or tag board and -felt pens.

PROCEDURE : ‘The leader will introduce the activity with a discussion about
small businesses within the field of home economics, such as
restaurants, fabric and craft shops, home appliance centers, .
interior design establishments, etc. Using the materials available,
studentswill design posters or bulletin boards which describe each
of these small businesses. (These will be displayed around the ’
room.) Then the leader and/or the students will invite represen-
tatives from these small businesses, as well as from banks, finance
corporation and the Better Business Bureau to participate in a

. panel discussion(s) on "How to Start Your Own Business".

EVALAATION: The leader will ask the students to 1list resources and alternatives
' available to one who wishes to go into a small business.

ADDITIONAL. SUGGESTIONS: This unit could be ddne in coordination with the bisiness
' education department. . . o

——— ' \ ‘.
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- OUTCOME = .

- Y

v ‘ SUBJECT Industrial Arts

ELEMENT Decision Making - GRADE LEVEL 9 - 12

~ PURPOSE:

TERIALS:

PROCEDURES :

MJUA1$OA‘ .

o Explonng Apprentlceshlp Programs and
ACTIVITY: . E!uture -Prospects in the World of Work

- ———

The purpose of this actlnty is vo acquaint the student with the
state apprenticeship system and the local labor market.

The materials needed for this act1v1ty are a class set of
Apprenticeship in Arizona, .obtainable from the U.S. Department of
Labor, Department of Apprenticeship and Training (Harold - Ol'sen

in Tucson). If class sets are not available, sections of the hand-
btook wmay be reproduced. A class set of the.Student Guide to the
Tucson Labor Market is available from the Employement Security
Commission of Arizona. A copy of the Occupational Manpower and

- Training Needs bulletvin #1701 is also needed and can be obtained

Washington, L. C. - , —

-

from the U.S. Department of Labor, Bureau of;;?bor Statistics,

The leader will introduce this activity by explaining who an
apprentice is and what he does, including a short history of the
apprenticeship concept dating from earliest times. Before handing
out the class sets, the leader will ask each student to list 5
possible career choices which are presently of interest to him.
Having done this, the student will then compar€ his list of occu-

. Pations with the list cf apprenticeship programs in Arizona. Using
the Student Guide to the Tucson Labor Market, éach student will also
check to see what the current job situation looks like for his chosen
career areas. He will note the availability of 'jobs and the average
pay scale.

" The leader will then select volunteers to begin further discussion

of major carver fields. Qualifications such as age, education level,
dnimum entry requirements,-and skiils may be listed on the chalk-
board. Using the QOccupational Manpower and Training Needs bulletin,
the leader will help students to research future prospeets-in career
fields selected in the above procedure. The leader will conclude:
the activity with discussion of how the three manuals resources, used

- in the activity can help in the basic process of career decision.

The leader and the class can determine the value and effectiveness
of* this act1V1ﬂy from the final procedure.

ADDITIONAL SUGGESTIONS: Speakers from -16cal apprenticeship programs or from the

Employment Security Commision can be invited individually or as a
panel to provide additional information to the class.
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OUTCOME IV : ) ./ SUBJECT___ Math

ELEMENT Decision Making . ' 'GRADE_LEVEL 9 - 11

ACTIVITY: - Making Career Decisions

PURPOSE: "The purpose of this activity-will be to facilitate decision
o making by the students. The activity will encourage students
. to make decisions which enhance career development 7ﬂd planning.

MATERIALS: For this activity each student w111 need the scores from his
 8th grade math aptitude test. These test scores should be -
 furnished to the class leader by the counselor and can be secured
from the students' pemmananent record cards. The student will also
need a list of his own previously selected job cluster choices.
And, finally, any additional math skill test scores available to the
? student will be helpful. X

PRODEDURE ¢ Using the math stanine scores from selected tests and the job - - -

: clusters the students find most desirable, the leader will discuss
the compatability of these facts and possible goals. Realizing
abilities and current successes in math, students' can make decisions
concerning their math options for the next school year. The leader

. may also allow the student to sign up to see his counselor, or he
‘might be allowed to visit his counselor any time after the activity
‘has been campleted and he has reached a decision concerning what
math courses he would like to take the followzng year.

EVALUATION: The leader's observation and student particlpatlon will serve as the
. . ,basis for activity evaluation. - )

ADDITIONAL SUGGESTIONS: Older math students may be involved as math counselora
for younger students.. - - =
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OUTCOME IV S , ' SUBJECT Physical Education

S

ELEMENT Decision Making | GRADE LEVEL__9 - 10

__ACTIVITY: What Optional Courses Should I Take Next Year?

- PURPOSE: The purpose of this act1v1ty is to identify personal 1nterests as
part of decision making.. This activity will help studehts under-
stand that decisions can be made only after a variety of altermatives
~consistent with individual interests have been identified. ‘

' S

MATERIALS:  Materials ‘needed for this activity include a copy of the school's
graduatioh requirements and course offerings for the caming year.
A 1list of units offered in health, p.e. and recreatiofi should also
be available. .

PROCEDUREs The leader will® 1ntroduce this pre- reglstratldn activity by asking -
students what ‘they ' do in their leisure time. The leader will list
student replies on the board. Next, the leader will ask the students
what sports they play in their leisure time. Again, the leader
will 1list these options on the board. The leader will then ask the
students to examine the P.E. course options for the following ye
and to select the sport course option most likely to offer them 1r
rewarding leisure time involvement. The leader will conclude the
activity by encouraging students to discuss their choices with
other students and by instructing them to record their choices on
the tentative schedule form.

EVALUATION:  The activity leader will ask the students to suggest curriculum

changes that would be more meanlngful in light their current
. leisure time interests.

ADDITIONAL SUGGESTIONS: In order to clarify leisure time opportunities and interests
centéring on Physical Education, the leader and/or the class could
invite to class members of the P.E. staff who could provide addi-
tional information about leisure time alternatives.

»
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OUTCOME v | SUBJECT  Reading

ELEMENT Decision Making GRADE LEVEL 7 - 12
N ’

ACTIVITY: My Stereotypes Are Showing!

PURPOSE: This activity is de31gned to demonstrate how labellng and stereo-
typing may lead to incomplete or incorrect information about
certain occupations and/or life-styles. Caq1+a1lzlng, then, .on
the importance of adequate reading skills, $his activity stresses
the importance of correct information for sound decision making.

. MATERTALS: Current data from The State Employment Service related to salaries
- - and working conditions would be useful material.

PROCEDURE s The leader will introduce the activity by listing on the board as
many occupations as the class can name. The leader will ask the
students to indicate the salary each of these occupations commands.
Next the é¢lass will discuss probable life-styles associated with
the occupation listed, including stereotypes (i.e., garbage men.
~* make very little money; plumbers do not need to be educated; all
professional people make moré money than all non-professional - °
people; etc.). The:class will thep review data from the State
Employment Serwice regarding salariss, hours, etc. and will compare
T their findings with their original ideas. To conclude the activity,
the class will select two or three occupations they wish to knew
more agbout.and either visit the appropriate job sites or invite the
. approfpriate speakers into clags to discuss their jobs (working
" conditions, hours, leisure time, etec.). .
EVALUATION: Through class discussion or & written assignment, the Jeader will
have the students evaluate the worth of the activity in temrms of
their individual growth and/or increased knowledge The leader
will also-evaluate student involvement. .

ADDITIONAL SUGGESTIONS: Addltional student exploratldn can include finding
contacts in the newspaper, telephone directory or any other comparable
source and then writing or calllng to interview these contacts.

The leader mlght also want to utilize the video-tape "Careers and
Life-styles" from the 3 R's Plus Series available from the Arizona
State Department of Education, Research Coordinating Unit.

oy




OUTCOME - 1V . . SUBJECT  Reading

ELEMENT Decision Making GRADE LEVEL 11 - 12

ACTIVITY: Progress by Design

(4]

PURPOSE: . Students are faced with a number of difficult decisions
concerning goals, both immediate and long term. This activity
is designed to help the student set goals for his reading.
progress.

MATERIALS: - The goal material presented here is \from Working Loose, p. h2.38

PROCEDURE: The leader will introduce the idea of goal-setting and will ask

the class members to evaluate themselves in relation to reading

- skills. This analyzing can be accomplished in any way the leader
deems most valuable; i.e., diagnostic instruments, discussion
with the student, ’ observable skills, etc. After each student's
present reading level has been detemu.ned, the leader will out-

- line to the class the necessary steps in effective goal assessment.
At this point,the cartoon outline on p. L2 of Working Loose can be
very helpful. If the material is not available, the students might
want to develop their own graphics, illustrating the steps in goal
setting; i.e., realistic aims (something I.can do), time limitation,
and evaluation (I did or I didn't}. After this activity, with the
help of the leader, the.students themselves will set goals for
increased reading .,kllls , using the steps they have outl:med

EVALUATION: At the end of a designated period of t:.me » the students will review

...~their goals and determine whether or not they have attained them.
If not, the leader will help the students discover why they were
not” succes.,ful This may involve re-wntmg the goals.

T T T ey o . s

. .. ADDITIONAL SUGGESTIONS:. This activity can -be adapted to\other\curriculum areas and
classes according to need. _ _ '

[N . : ¢
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OUTCOME . IV | . | SUBJECT Advanced Science
. B
. ELEMENT Decision Making - » GRADE LEVEL 10 - 12

GACTIVITY: Exploring Science Careers

Vd
R, v

PURPOSE: In the science area, there are a number of diversified occupations ..
which can be researched bty students. This activity is designed to
give students the opportunity to become proficient in using research '
material and techniques for career decision making.

MATERIALS: Several sources of occupational information will be needed. The
. most important are the following: Dictionary of Occupational L
Iitles, Occupational Outlook Hardbook, Modern Vocational Trends
Reference Handbook, and Caresy Fducation in the Environment.-?

of occupations that are science-related. After this discussion,

PRDCED?E: The leader should briefly d:l.scuss with the students the wide: range o
the leader can explain and deflne the four science-related career

clusters which are as followss . -
.. e
> , 1. Careers in Environmentaly Science and Research ‘ .
Life scientists: studies organisms and the life processes that

determine the nature of living organisms. Examples: aquatic
biologist, biochemist, biophysicist, biostatistician, cytologist,
geneticist, microbiologist, pathologist, apimal ecologist,

animal husbandryman, entomologist, pharmacologist, physiologist,.

. zoologist, agriculturist; agronomist, botanist, forest ecologist,
horticulturist.

o Physical SClGﬂtlStSS@d with the basic components, struc-
ture and processes of ou¥ environment. Examples: astronomer,
chemist, analytical chemist, inorganiq: chemist, organic chemist,

. geologist, assayer, geodesxst, geophygicist, hydrographer, metal-

. . lurgist, meterolegist, mineralogist, pceanographer, physicist,
- seismologist, soil scientist.

Social Scientists: s concerned with the research, analysis and |
evaluation of historical and current economic, social, and poli-
tical aspects of man's existance and involvement as a member of ~
an organized community. Examples: anthropologist, economist,
geographer,, mathematician, political scientist, psychologist ’
. sociologist, statistician,- and writer.

' - 2. Careers in Environmental Educatlon and Technology
S Concerned with the transmission and application of knowleége,
. techniques, and findings emanating from the scientific and reseavch
areas. Examples: camp counselor, humanities teacher, life sci-
- ences teacher, biology teacher, chemistry teacher, geography .
teacher, physics teacher, public health educator, social sciences
+ . teacher, wvocational teacher, aeronautical, agricultural, chemcal,
.o . civil, combustion engineers, mining and nuclear enginee}s
: : industrial hygienist, physician, sanita™™m, toxicologist,
. architect, landscape architect, forester, oceanographer.

- .
. . . *
-

- i -
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T PRO(\EE'DQRE: . ‘ .
(continued) 3. Careers in Environmental‘Technol and,_ Implementatlon

Concemed with testing theories implementing ideas into
programs and projects. Examples: environmental inspectors,
food and drug-.inspectors, health inspectors, nuclear inspectors,

. ; biological technician, enviromnmental technician,®food:technician,
health technlclan? horticultural technician, envirgmmental tester,
mechanlcal tester e,

L. Careers in Envirgnmental Application gnd Operation _

The "muscle" behind the plans: for environmental improvement and
conservation. Examples: gardener, incinerator plant atiendant,
janitor, resource developer, wildlife attendant,: power plant.
operatox' water treatmenm plant operator

s - From these four science-reldted career clusters, each student will
.- choose an occupation which He wahts to research. Following the
research period, each student will méke an 1nd1v1dual presentation
to the class. - !
I
EVALUATION: Tne compilation,of a class ggoklet including all the occupations
' research can serve ag an evaluation device.

ADDITIONAL SUGGESTIONS: Instead of individual research presentations,,panel,
dual or area presentations can be substituted.

! The finished class booklet can be edited, illustrated and added to
the library's career inforfation materials.

’
[ 4
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ONTROME

v C SUBJECT Special Activities

ELEMENT Decision Making . GRADE LEVEL_ 9 - 12

PURPOSE :

MATERIALS:

PRUCEDURE:

EVALUATION:

ACTIYITY:_Happy-Go-Lucky -- Sometimes, But Not Aways

3

This activity is designed to show students not only the importance, .
but also the relationskip of personal goals to career decisions and
job satisfaction. "‘ . o

For discussion purposes, the lgader may want to become famlllar ith
the book Wbrklng Loose, published by Random House of Canada, Ltd.;

The leader Wlll intreduce the activity by first discussing ‘the im-
portance of personal goals and then analy21ng how these goals can be
related to choosing a career and being happy about a vocation. Next

_ the leader will divide the class into groups of L <6 students. Within

the group framework, students will discuss the following or similar
life planning questions, .

1. Forgetting about money, what would you like to do more than
anything else?

What working environments would be most_gglted to your tastes? .
What's the most satisfying experience you've been involved in?
What skills and abilities do you have?

What do you need to learm and what can you do to leamn these
things?

Really, what would you like to do?

Is your career choice consistent with your feelings?

To conclude the activity, the leader will ask the groups ¢o swmmarize
and share their reactlons with the entire class

—\)0\ V1E W N

"Leader cbservation of student involvement in the small group discussions

is a means of evaluating this activity. Student evaluation of the
activity -- either verbal or written -- is another means.

ADDITIONAL SUGGESTIONS: - The leader and the class members can decide how what the

students like to do can be incorporated into the subject matter of
their particular unit or class.

e
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OUTCOME V .

Outcome five, which concerns the possession of "en--
try level" skills upon exiting from high school,
can be achieved byiallowing students the opportunity
first to develop béginning competency skills and
then to perfect. employability skills. With regard to
beginning competency skills, the student will develop

those skills necessary for employment in the career -

of hiz choice. He will likewise develcp skills
required in collecting data and problem-solving.

In addition, the student will become familiar with
the use of basic materials and equipment associated
with business, commercial, and industrial activities.
Even more important, the student will develop an
understanding of the interpersonal relationships
resulting from the interaction of people in various
occupational roles. Then, in temms of employability
skills, the student will develop the work habits and
attitudes necessary to enter an occupation in the
career area of his choice. He will also be given
the opportunity to recognize the implications of

- working, with and without supervision, independently

and with others. Finally, through such means as
interviews, tests, and application forms, the student
will present an accurate description of himself --

his education, tra.unng, and experience -- to potential
employers. -- .

[
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OUTCOME

v | SUBJECT Business Education

Beginning Competency and

ELEMENT _Employability Skills GRADE LEVEL__12

PURPOSE :

MATERIALS :

PROCEDURE:

EVALUATION:

ACTIVITY: Race-Role Confusion

Through this activity, students will develop ar understanding of -
interpersonal skills within the class group. Later, they can transfer
these skills to occupational situations. -This is a suggested acti-

vity for Distributivé Education course work relating to the jobs

students hold at that time.

The leader or class will need to supply black, light tan ard white
hood-type masks. Nylon stocking or painted paperbags can be used.

The leader will introduce the activity by discussing with the entire
class situations that have occurred in the classroom or around the
school as a result of racial differences. In groups of 5-7, students
will relate embarrassing moments they experienced because of feeling
the results of prejudice. In triads,students will roleplay some

of the situations while wearing masks to indicate the racial back-
ground for each role. Note: A minority person wears a mask of the
majority in a particular situation; majority members assume the
minority role and wear appropriate masks. Finally, in small groups
or with the entire class, students will discuss the feelings they
developed during the roleplaying. At this time, guided by the
leader, students will also compare the class situatiohs with actual
on-the-job situations. p

At the -onclusion of the activity, the leader and students will
relate in group discussion how they can make use of the self-knowledge
they have gained as a result of the activity. ~

« ADDITIONAL SUGGESTIONS: This activity will be most effective when used with a

racially mixed group or following situations in which prejudice

is displayed or felt. It can also be used to develop insight or

self -awareness regarding situations in which an individual feels
others are talking about him; i.e., when individuals of different
socio-economic Broups interact and generate possible value conflicts.

—rr—art Fgeer
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OUTCOME v ' , SUBJECT English
Beginning Competency and !
ELEMENT Employability Skills 7~ . GRADE LEVEL 9 - 2
R ' 1
ACTIVITY;' Publishers, Inc.

PURPOSE: Students will become aware of the English skills used in the

book publishing business by participating in a simulated pub-~

lishing activity.
yhTERIALS: Materials necessary‘fcr this activity are: paper and pencil,

Id

e . PROCEDURE:
/

¢

. EVALUATION:

typewriters, and printing machinery (if actuak\publishing is
desired). :

The leader will begin the activity by discussing with the class

the steps in pub' ‘hing a book. Following the discussion, the
leader will divide - ~lass into asmall groups, in order for them to
research the.jobs iwcec:s:” in publishing a book (typist, editor,
writer, illustrator, fos - .ple). While the research is in progress,
the leader and/or students will contact an elementary school class
and ask the younger students to submit material about careers
(poems, limericks, stories, interview, etc.). The older students
will then set up a publishi: z house with the board of directors
"hiring" the employees. The "hired" staff will collect material
from the elemeutary school and orgdnize it into book form. They
will, finally, with the help of the leader, publish and distribute
copies of this booklet, especially to the elementary shheol
contributors. : :

The class will rate the finished booklet according to student- -
directed criteria.

ADDITIONAL SUGGESTIONS: This activity may be correlated with Art or Graphic Arts.

A field trip to a local publishing concern would be an appropriate
introductory segment for this activity.

-
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OUTCOME_____ ¥V SUBJECT__ English
Beginning Competency and ’ -
ELEMENT__Employability ‘Skills GRADE LEVEL__ 7 - 10

ACTIVITY: Career Charades

PURPOSE 2 The purpose of this activity is two-fold. Since it is a team
game, mutual rewards for team success will help students recognize
the implications of working with others. 1In addition, the procedure
used to play the game will create an awareness in students not only
of the wide variety of jobs available in the world of work, but also
of the competency and skills needed for these jobs. This could
simply be a "rainy day" activity, part of a career unit or a pOSSlble
element in a unit on bl ography or autobiography.

MATERIALS: The following materials will be needed: several copies of The
Occupational Outlook Handbook, .The Occupational Exploration Klt,
The chtlonagzzzf Occupational Titles, and any other career resources
the leader may have available.

PROCEDURE: . The leader will instruct students to browse through career resources,
such as those mentioned above in order to look for occupations which
seem unusual, fascinating, or simply appealing. Students should be
instructed what it will be to their advantage to wcrk independently
and to tell no one which occupation they have chosen. Next, each
student will write a paragraph (complete sentences in his own words)
describing what a person in the chosen occupation must do—in-a working

N ’ day. He will have to give the paragraph a title; i.e., Driving A
| Truck, Studying the Sea, Exploring in Space, Teaching the Deaf,
\ \ Playing Professional Baseball, Leading a Rock-Band, etc.
\

v The leader will then divide the class into two teams, review the rules

- of the game, and play "Charades" with the titles of the career para-

B graphs. The leader will be time-keeper and scorer, or he may select
one or two students for these jobs if he is aware of students who
may be too self-conscious to participate in this activity. After each
paragraph is selected and then acted out, the person, "on stage" will
call on the._author to explain job requirement arnd why he chose it.
I1f the leader wants to stress the idea of working with others to
achieve a goal, he-can arrange an appropriate reward for the winning
team.

EVALUATION: Student feedback might be helpful here to Jdecide if .the activity
‘ should or could be repeated either with the same class or during
another year. The leader can also assess student enthusiasm while
the game is in progress. g _ R

ADDITIONAL SUGGESTIONS: This game could be an introdaction t6 a unit on the World
of Work or the Tonclusion of a unit on biographies. In the latter
case, students could describe the job of the person about whom they
havt read. This activity might also be effective in deallng with
Outcomg 1I, Element. Educational and Career Awareness.

- \s
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OUTCOME v . _ SUBJECT _Foreign Languages
Beginning Competency and _
ELEMENT _Employability Skills GRADE LEVEL 9 - 12
ACTIVITY: A Glimpse of the Real Thing . | ' /
PURPOSE: The specific objective of this activity is two-fold: 1) to stimulate

the student to relate his study of foreign language to his career
development; and 2) to enable the student to compare traits he sees

in himself with those exhibited by workers he observes as they perfom
on the job. : .

" MATERIALS: An “Investigation of Occupation" form for the study of a given

occupation (see attached sample) should be utilized. Also, a list
of value judgment words, the "Adjective Personality .Trait" fon
(adjectives, in the particular language being studied, including
those added by the students), will be necessary in this case.(See
attached sample:) Both are adopted from A Guide for Teachers of
a Course in Career Exploration.udl :

PROCEDURE: - If at all possible, the teacher should plan this activity around
a field trip to a work site (or sites) where students will be able
to gain the objectives noted above. Such a field trip (or trips)
might include the folluwing sites: the Mexican Consulate, Luke
Air Force Base (German pilots), University of Arizona campus (foreign
students), Aeronaves de Mexico airline teminal, the Mexican Customs
and Immigration Department and/or stations, import-export businesses,
the foreign trade school in Phoenix, a foreign language newspaper,
a foreign language radio station, or a foreign language television
station. :

Before the field trip, the teacher will have the class "brainstom"
ard compile the list of adjectives (in the foreign tongue) which
they might be 'able to use in deseribing the workers they observe.
After the list is compiled, the teacher will ask each student to
mark those adjectives which he feels describe him; this list he
compiles will be used later as a means of allowing the student to
interact with people in .various occupational roles.

During the'gield trip, the teacher will make sure each student
interviews several workérs at different levels gﬁ‘employment and

so completes the "Investiagtion of Occupation" form, as well as
the "Adjective Personality Trait" fomm.
—rirea™”

After the field trip, the teacher will ask the student to compare
his personality traits with those of the workers he has interviewed,
in order to become more aware of individual characteristics, as well
as job factors which could influence his own career choice.

EVALUATION: The teacher will observe studdnts' reactions to their experienées
and evaluate the completeness jfof the students' forms.. The leader
e will also evaluate through a general classroom discussion what the

students have gained perso y from this experience.
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ADDITIONAL SUGGESTIONS: If school field trips are not possible, students can
invite workers to class to describe their jobs; they can interview
a worker over the phone; or with the assistance of their parents,
they can take individual field trips after school or on Saturday.

- -
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Invcstigatiunﬂgf Occupat ion

14

-

1. Nane of occupation'

2. Job title

J. txactly what does worker do?

L. What type of equipment does he use? :
. .- N

- <
5. wnar eJucation is required? . :
\ . : ‘
0. Wwiuce wyualitications, other than educational, are nccessary? 2
A, Puysical
b. Mertal
. aptituce or personality .
“Weal wre working corditions and ocoury?
O. i wiat ~ind of busiaess i this job tound? ~\\\b .
o wUAL 2 o orpertunites for advarcemenrt? .
. e whatl geoyraphical docation is this job found?
11. Where 15 turther information available?
\ 12, +deisiunal Coiments
!« * L] 7 -
! —- -— e
—— .
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able
accepting
_adaptable
aggressive
ambitious
annoying
anxious

authoritative

belligerent
bitter
bold
brave
calm
carefree
careless
caring
certain
cheerful
clever
cold
complex
confident

conforming .

controlled
courageous
cranky
critical
cynical
demand ing
dependabie
dependent
derogatory
determined
dignified
disciplined
docile
dogged
domineering
dreamy-

Adjective Personality Trait

dutiful
effervescent
efficient
elusive
energetic
extroverted
fair
fearful
foolish
frank

free
friendly
genial
gentle
giving
greedy
gruff
guilty
gullible

. happy

hard

helpful
helpless
honorable
hostile
idealistic
imaginative
immature
impressionable
inconsiderate
independent
ingenious
innovative
insensitive
insincere
intelligent
introverted
intuitive
irresponsible

irritable
jealous
jovial

. juvenile

kind
knowledgeable
lazy

learned

lewd

liberal
lively
logical
loving
malicious
manipulative
materialistic
maternal
mature

merry

modest
mystical
naive
narcissistic
negative

nervous

neurotic
noisy

normal
oblivious
objective
observant
obsessive
organized
original
overburdened
overconfident
overconforming
overemotional

overprotecting

passive
paternal
patient
perceptive
perfectionist
persuasive
petty
playful
pleasant
pompous
powerful
pragmatic
precise .
pretending
pretentious
principled
progressive
protective
proud
quarrelsome
questioning
quiet
radical
rational
rationalizing
reactionary
realistic
reasonable
reassuring
rebellious
reflective
regretful
rejecting
relaxed
reliable
religious
remote
resentful
reserved
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vV : - SUBJECT Home Economics

 OUTGOME - )
. f%§§gihning Competency and ,
~  ELEMENT “Employability Skills GRADE LEVEL _1]1 - 12 .

PURPOSE:
- MATERIALS:

PROCEDURE:

EVALUATION:

ACTIVITY: "M-m-Good"

. Stugentswill become aware that basic cooking skills can enable
them\to realize financial pau.u. :

Foodstuffs, utensils, and kitchen working area are required
materials for this activity. -~

The leadeX will introduce to the class the idea of making pastries
and” gonducting a #Goodie" auction or bazaar for teachers during
their break. If the class reaction is favorable, the leader will
conduct a planning session with the students, in which they will
decide the tajks to be assigned, the date of and place for the
bazaar, and the price to be charged for each item. The leader and
a student delegate will confer with the school administrator about
the feasibility of the project and the facilities needed for it.
After obtaining administrative support, the project will be adver-
tised to teachers. Students will bake the pastries on the designated
day and conduct the sale. '

Teachers will be asked to comment on the goods they bought. The
class will then meet, share these comments and relate their own :
feelings about the projé%t. The class will also neei to account for
the money they have made and, if the*amount is syfficient, to decide
what to do with the profits after paying expenses.

ADDITIONAL SUGGESTIONS: This activity may be extended to the students' lunch

hour. A professional auctioneer may be invited to donate his
services if an auction is undertaken; a professional baker may be
asked to demonstrate his skills and speak to the class; and/or
field trips to various bakeries may be taken. -
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OUTCOME v . . SUBJECT Home Economics
- Beginiing Competency and ,
ELEMENT Emplgxgpilitx Skills ] * GRADE LEVEL 11 - 12
ACTIVITY: Costuming for Drama
PURPOSE : Tnis activity, developed in enrheration with the drama department,

is designed to outline problem-solving procedures.

 MATERIALS:  The following materials will be useful in this project: 1) a copy

of the script to be used in a drama class or for the school play;
2) resource books providing the period in which the play occurs;
3) drawing paper and pencils or crayons for costume designing;
i) materials for costumes, and 5) sewing machines.

PROCEDURE: The leader will introduce the problem at hand -- the need for
costumes. He will instruct the students to read the script of
the play and will then discuss with them the time setting and the
individual characters. Next, he will encourage the students to -
locate resource books from the library concerning the particular -
time period. After allowing time for this additional research, the
leader will divide the class into small groups, each group assigned .

the task of designing a costume for a particular character. Students

who are skilled in designing patterns may wish to make the-complete
pattern from scratch; others may combine patterns to achieve the
appropriate effect. Next the leader will instruct students to cam-
pile a list of all necessary materials and to outline a plan for
obtaining them. Once the materials have been_obtained, the leader
will supervise the cutting and sewitig of all costumes..

EVALUATION: The sewing and drama classes can evaluate the project by analyzing
the finished costumes for authenticity and appropriateness to
character; they can likewise detemmine whether any changes are
necessary. '

ADDITIONAL SUGGESTIONS: Suggestiosns for inter-departmental projects include
the following: -1) the sewing classes could make the cheerleader
and pompom costumes; 2) the sewing classes ,could design and make
chorus robes, or 3) an interior decorating ¢lass or unit, working
cooperatively with American History classes, -might wish to do a .
unit on antiques. - -y
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OUTCOME - v . § SUBJECT Home Economics
Beginning Competency and |, T
ELEMENT Employability Skills GRADE LEVEL__ 9 - 10

ACTIVITY:__ Comparison Trips

PURPOSE: By visiting stores and factories selling and using them, students
will be able to identify the major differences between domestic
and commerical sewing machines.

MATERIALS: The field trips require transportation, and the follow-up discussion
requires blackboard and chalk.

PROCEDURE : The leader will discuss with the class the observations that damestic

. and commercial sewing machines have many attributes in common, but-
that there are several major differences. The leader will -note that
these differences will become important to students if they choose
occupations in the sewing field. Following this discussion, the
students will arrange themselves into groups of four or five and
decide which business would be appropriate to visit. With the help
of the leader, each group will make preliminary arrangements for
visiting a particular business. Each group will then tour a desig-
nated business site, looking for and noting which machines are used,
where and why.

EVALUATION: Following the trips, the class will meet as a whole and list on the

board under the appropriate heading -- "Domestic" or "Commercial" --
the factors discoveret .-bout the use of these two types of sewing
machines..

ADDITIONAL SUGGESTIONS: This is an activity that eould be used for "“work exposure"
. experience; it could also be enlarged for use as an introduction
to a cooperative work program. :
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- OUTCOME v o : . SUBJECT Home Ecunomics
Beginmning Competency and .
ELEMENT _Employability Skills | GRADE LEVEL 7 - S

“ACTIVITY: Alone or With Others

-

PURPOSE: This activity, designed as an introduction to jobs in the field of
Home Economics, focuses on awareness of one's self and on how one
works best -~ alone or with others. N\

MATERIALS:  Materials needed for this activity include a bulletin boaxd, T
letters or felt pens, and pencils and paper.

PROCEDUREs The l@ader will first ask the students to make a list of all the
things they like to do. Then he will ask the students to put an
"A" beside those activities 'that they do-alone and a “PY beside
those that they do with otherjpeople. Next, the leader-will ask
students the following summayy questions: YWhich do you have more
of -- "A'g" or "P's"? Wh does that tell you about yourself' etc.
To conclude the activity, the leader will ask the class to d881gn
a bulletin board emphasizing the two columns: With Others and .
Alone. Under the appropriate heading, then, the leader will ask
the students to-list the names of jobs in the field of Home Ecth\\fs-

EVALUATION: The leader will encourage students to utilize the job titles dis-
. played on the bulletin board, in order to make a list of jobs which®
seem interesting to thenm. Students can then determine which is most
predominant on their llsts, jobs With Others or jobs Alone.

ADDITIONAL SUGGESTIONS: This activity could be applied to any other subject
area. Resource speakers could be invited to the classroom to
discuss "Why I Like Working With Ohters" or "Why I Like Working
Independeritly". s

\ N
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Industrial Arts .

OUTCOME v SUBJECT (Mecham.cal Drawmg)
Beginning Competency and '
ELEMENT Employability Skills GRADE LEVEL "~ 10 - 12
/ ACTIVITY: Realistic Design Problem ) -
& PURPOSE: Because they believe the solution of a practical problem involves
: students more completely than does a theoretical problem, the
- ] " American Society of Tool and Manufacturing Engineers, Southem

- Arizona Chapter, sponsors a jig design contest for Mechanical
Drawing classes in Southem Arizona. The purpose of this actlva.ty
is to involve students in a realistic desn.gn problem. L
' MATERIALS: A set of rules and procedures, as well as a sa.mple of the item ta :
. be machined, must be seecured-from-the Southern Arizcna Chapter, - -
American Socmty of Tool and Manufacturing Engineers. The Society
may be contacted through the Mechanical Engineering Department,
Um.vers:Lty of Arizona.
j 'OPHJCEDURE: The leader will discuss with-the class the general uses of jigs
. ' and fixtures in variods mamufactuyring industries. A field trip
conducted by the leader to see how equipment is used in a manufac-
tuning concern is helpi'ul for students, , but .not. essential. The
. leader, however, must explain to the class the various methods of
forming or shaping metal. (For this explanation, a visit to the
school's machine shop is suggested.) Following these introductory
. . steps, the leader will. ask the students to read the rules from
. . the contest sheet and to study.the plans and sample piece to be
' machmed. Once the students have understood the rules and plans,
they will design a jig with the appropriate plans. Their materials
: will then be submitted to the contest committee by an assigned
™~ date. Contest winners will be announced and invited to an awards
banquet during the spring semester.

EVALUATION: The leader will evaluate the designs worked out by the students.:
\-
ADDITIONAL SUGGESTIONS: A" representative of the Amencan So¢1ety of of Tool jand
‘Manufacturing Engineers could be invited to the “¢lass to discuss
the contest rules and plans. . ‘ -
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Physical Education

*  OUTGOME v | SUBJECT (Recreational Sports)
: Beginning Competency and .
ELEMENT. Employability Skills 3 GRADE LEVEL 11 - 12
o, P '? -
{N\C  ACTIVITY:__ Playing at Work ;
PURPOSE: Giving students the opportunity to role play a situation in which

"a variety of recredtion personnel are trying to plan a summer
program will allow them to aequire some skill at working with other
individuals in a job setting.

MATERIALS: .. The following list of fecreation positions and a brief job descrip-
tion ofy eachﬁill be useful in developing this activity.
- . ’ *

Exémplé of reggeation job grouping and description: .
1. Director Overall program supervision. Generally
' : hired by city administration. ! )
2. Area Oversees recreation leaders assigned to
- Jupervisor his area. Answers to Director. May be

year-round employee.

4 - 3. Recreatjon Usually a summer employee. In

Leader ) chargeRof park or school to conduct artivities.
h..'hssistant Assistant to Recreation Leader at park of'i7
Recreation school. Also, generally a summer employee.
Leader
5. Equipment . Full-time 12 month employee. Responsible
~Person for inventory and supplying necessary

matcrials to each area.

-
]

PROCEDURZ The leader will intreduce the activity by asking the class to divide
into groups of 5. Each student in each group will draw from a box
the role he will play in the simulation. Each group will then
outline and build a swmer recreatior program. During the process
of framing this program, each student will play his assigned role
and contribute to the group prdcess what he believes a person in
his position would contribute, noting his own reactions and the
reactions of others in his group. .

EVALUATION: Each group will present its program to the group as a whole for
- ‘class discussion. In addition,seach student will briefly swmmarize
his reactions to the others in the group, as well as to himself
ir his role.

ADDITIONAL SUGGESTIONS: ' This activity can be adapted for any P.E. activity, as

. well as for other curriculum areas. .
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OUTCOME v o SUBJECT  Reading
-~ Beginning Competency and '
ELEMNNT__Employability Skills GRADE LEVEL_ 7 - 12

t
ACTIVITY:s Divide and Conquer

» . S,

PURPOSE: Students learn a great deal about their skills when they work:
independently with sipervision, independently without supervision,
in growps with supervision, and in groups without supervision.

_ MATERIALS: Any rezding material that the leader is using is dcceptable;’
however, content which is rather controversial is best.

- PROCEDURE: The leader will find it helpful to refer to the following diagram
as he makes the assignment:

Individug; Groups
1 2
Supervise . Supervise
3 L
. Do Not Su#ervise Do Not Supervise

|

On a classroom readiné assigmment, the leader will divide the class
into four groups to wbrk on the assigmment. In Group 1, each stu-
dent will work individually with leader supervision; in Group 2,
the whole group will work together with leader supervision; in
Group 3, each student will work individually with no leader super-
vision; and in Group 4, the whole group.will work together with no
leader supervision. The leader will be interested in seeing how
each of the four groups functicns, as well as in making sure the
task is completed. . :
EVALUATION: The leader will compare the quality of work done by each group.
' In addition, the leader will guide a class discussion stressing how

the task was completed in each of the groups. Specific questions

can be directed toward each of the groups; i.e., Group 1 -- Did =

the leader's supervision help you as you made decisions regarding

the assignment? Group 2 -- Did the leader's supervision help your

-group make its final decision(s) regarding the assignment? Group 3

-- Did you have any individual questions that went unangwered? Were

you personally frustrated? Group L -- How did you feel toward other

group members- who had more influence on the completion of the assign-
ment than you.did? - /

P S
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ADDITIQNSL SUGGESTIONS: Many possible options are open in this activity. The

-

e e n

leader might appoint one person fram each of the groups to observe
behavior. This should be done without the knowledge of the rest
of the group members. .

Perhaps students'-parents whose daily work situations fit into one
of the four group descriptions might be invited to visit and speak

to the class. Thus, students could receive valuable insight from
this activity regarding the world of work. ' .
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OUTCOME v - SUBJECT Science (Biology)
Beginning Competency and ' _
ELEMENT _Employability Skills - GRADE LEVEL 9 - 10

. ACTIVITY: Dissect -- For What?

PURPQOSE s This activity will ald students in realizing that there are some
- very practical science-related occupations.

" MATERIALS: The only "materials" needed for this activity aré commnity workers

who are willing to come to the classioom or to ailow students to
v1sn.t their places of employment.

PROCEDURE s The leader will initiate this activity by ask.mg students how they
{ feel about the dissecting segment of biology. The leader will then
ask the students how many feel they will ever apply their dissecting
skills' later in,(life. Other introductory questions which will elicit
student responses are the following: "Do you feel there is any point
in learning how to dissect?" "Would you want to have a job which
- required these skills?" After these or similar questions have been
discussed, the students will think of occupations that use some
type of “"dissecting" skill. (Some occupational examples include
butcher, mortician, pathologist, and housewife.) The students will
then select an occupation, in order to discover how this worker uses
his.dissecting skills and how these skills influence his job. If
possible, students will invite the workers to the class, go to their
place of business, and/or tape a talk with a worker. Students will
conclude the activity by presentmg their reports to the classe

EVALUATION:  Student discussion regarding what was gained from learning about
dissecting jobs can be the evaluation segment of this activity.

L)

ADDITIONAL SUGGESTIONS: Other examples of questions which could be used to expand
a science activity are the following: "Should scientists use live
things for their experimentation?" "If you were lost and starving,
where would you draw the line on what you would eat?"

| .
- . J
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OUTCOME v %

Beginning Competency and
ELEMENT Employability Skills GRADE LEVEL 7 - 12

SUBJECT Special Activities

ACTIVITY: The ldeal Office Structure for Me

PURPOSE: The purpose of this activity is to give students a chance.to
question traditional ofiice ~‘ructure. In doing so, they may
then envision alternative ways of working, while at the same time
determining what arrangement would suit them best.

MATERIALS: The only material needed is the attached worksheet.

PRCDEDURE: The activity leader will initiate the activity by explaining to
the students that they will be analyzing how office staffs are
presently structured, envisioning how they could be structured and
— - .then comparing the two. Following this introduction, the leader
‘ will distribute the worksheet; and before proceeding, the leader
will ask the students not to discuss with each other their opinions
about the worksheet, but rather to make individual decisions.
The leader will then draw a very long continuum on the chalk board,
putting offices 1 and 2 and the extremes. Students will write in
their initials at the point' on the line where they believe they
individually wfll operate best. The leader will then ask various
students to explain their reasons for choosing their positions.
If a student cannot give a reason, his name must be erased. &
student will learn whether he has correctly detemmined his position
as he discovers the views of those on either side of him on the
continuum. The leader will conclude the activity by discussing
various alternatives with the entire class. '

EVALUATION: The leader can evaluate the activity by observing the quality of
the discussion. '
LDDITIONAL SUGGESTION: The ledder can explore with the students whether or not a
classroom needs a boss. The leader and the class can consider what
groups of people are usually bosses (white males) and which are
employees (racial minorities, women). Moreover, they can discuss
the myth that only "super humans" could work in a collective.
.’a\\- (Each of us could learn to share!)

.\ N
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WHICH OFFICE WOULD YOU RATHER WORK IN?

Ay
.

THE BIG BOSS

The boss gives explicit orders to all of his employees, leaving them very
few dicisions to make. The employees mainly carry out the boss's ideas.
Most of the employees are sanewhat afraid of the boss -- they can't really
talk to him about anything but business, and even then they are afraid

to express their own opinions. There is no doubt about it; the boss is
the final authority.

WE ALL RUN THE PLACE

In this office there is no boss at all. Everyone has equal status. If

you need something typed, you type it yourself. If you make a mess, you
clean it up. Each employee’works to carry out his own ideas, as well

as those of others. Everyone works together and a majority vote determineés
decisions. This office arrangement falls into the category of a collective.

help you think through 9our decision, consider the following statements:

Some people were born to be bosses and cannot functiéﬁ’in any other way.
There is a difference between a leader and a boss.

I like to be told what to do% )

Each of us iscgpable of being creative -- we only need the proper atmosphere.-

Why should we overpay secretaries?

Maybe things would be a little less efficient at first, but if we all
worked together, we might be happier.

é
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OUTCOME VI . . .
Cutcome six, which discusses dsveloping an wwier- T e
standing of the contribution of work, contirual, T
learning, the arts, and leisure qualities of life 4~ 0 RN
achieving social responsibility end self-satisfaction, ST e NS
can be implemented by helping the studsnt to recogniza : R
his responsibjlities to himself and others when-he ’ T
accepts a task or job. In 30 doing, the student wldl .. .
be further abls to understand the need for pogitive A
relationships between himself snd others who are work~ = = - - -3

ing to complete an assigned task. In additien; the
student will recognize the wdistence of indiwidual =~ @ =~ 3
differences and, hopefully during this magnitiog SR
procags, will becose oI tolerant lu his Jules= .0 1.
perscnul relationstidps. He will do 80 becsuse of his. . -
realizations, firet, that differerces are not m«xw—- s
11y negative and, then, that individual differences are '~ -
the source of progress i in socisal, eeomc*uﬁ whno- o
logical areas. o © e

2
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 QUTCOME—— VI : " SUBJECT Business Educatim . —

» .
" "ELEMENT Appreciationa and Attitudes 4 GRADE ‘LEVEL__ 12

PURPOSE:

MATERIALS:

PROCEDURE :

EVALUATION:

ADDITIONAL

Y

ACTIVITY: _ Everybody's Different

This activity is designed to give students an opportunity to

explore and recognize individval differences by acting as a group

of supervisors who have met to discuss how to handle different types
of employees (sensitive, slow, timid, careless, bold, lazy, stubborn),
as observed by the leader and discussed by the students for one or
two class periods.

Hand-outs describing different employee personalities,. taken from
learning activities developed by the Pimahgounty Career Guidance
Project, will be useful in this activity.

The leader will initiate the astivity by asking the class to describe
differen<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>