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ABSTRACT ~ } - l - -
e . The Edison Project, funded under Title VIII of the
1965 Elementary Secondary Education Act, has as its major objectives
" +he reduction of the dropout raté, the increasing of/#he average.
* daily attendance, ‘the improvement of basic skills, and the
. development of career awareness. The project has been established as
. & an annex' to Edison High School, an all male, coaprehensive high
. school which has the highest dropout rate ire the school district.
" Gang tension, racial problens, failyre, and a lack of ‘interest in
¢ education have led to a discouraging school imate. The components
¢ of the program -are: instructional (classroom #dctiwities, currieculum
development, and home contacts), reading and mathematics (remediation
" and consultative services for'teachQFS). career dewelopment (job
exposure, experience, and training), and ancillary services (medical
examinations, follow-up.treatment,>degal service). The project uses
self-contained classroom at the high school level to personalize the
. educational experience. Through the coordination of the various
" components, subject are. centered lcarning s%ations bave been-
. developed within the school, and work and community centered ldarning
-~ stations have been developed as putside learning stations. Ihree
hundred thirty five students wére-enfolled in the project in '
Septgember, 1973, 248 at the main project side and 87 at the Edison
Component. (Author/JM) » ‘,g,
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. GRANT #OBG-0-71-3229 (281)

THE mg@i The Edison Project has been established as an
annex to the Edison High School, an all male, comprehensive
high school which has the highest dropout rate in the School
D%strict. Gang tension, racial problems, failurs, and a lack.
of interest in education have led to a school climate which
hos been described as Adiscouraging. The project has been lo-
cated in"neutral turf® and ie racially balanced. The eom-
munity that is served is geographically extensive and en-
compasses people with low to moderate incomes. The white

. students are from stable neighborhoods, while many of the
other studeats reside in changing neighborhoods.

'THE_PROGRAM: The Edison Project has as its major objectives 4
the reduction of the dropout rate, the increasing of the
average, daily attendance, the improvement of basic skills,
and the de‘{elopmont of career awareness. The components that
were established to meet these objectives were: instruc-
tional (classroom activities, curriculum deveiopment, and
home contacts), reading and mathematics (remediation and
consultative services for teachers), career ‘develcpment (job
sxposure, experience, and training), and ancillary services

(medical examinations, follow-up treatment, legal service).

One of the Major differences that the project established was
the use of self_contained classrooms at the high school level
to personalize the educational, experience., Thrcugh the co-
ordination of the various components, subject area centered
lgarning stations were developed within the .schoal, and work ’
-and community centered learning stations 4eare daveloped as
outside learning stations. Three hundred and thirty five -
students were enrolled in the Project in September, 1973, tw
hundred and forty eight at the main project gite and eighty
sever at the Edison Component. The staff included & Project
Manager, two assistants, twelve teachers, eleven para- “
professionals, one Math Specialist, two Reading Specialists,
three Career Development Specialists, a oounselor, and an
evaluator. ,

SELECTED DUTCOMES: During the third year of operatjon the
dropout rate was 25.2 percent. While this does not meet the
twenty percent criteriom, it compares favorably with the high
school dropout rate which was 33,9 percent. Additionsally
because of dropout reporting delays caused by the strike of
the previous year, the.true dropout rate may be -somewhat lower
than reported., Average daily attendance was sixty

-V
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four »ercent for project students. This neets the reovised

oroject objective for attendince. Gains in aclhicvement icv-

~¢ aversaged o oathc in reading and thiree. rmonths in dath,
+he corcedt of outside learning stations has bgen success-
fulily iaplemented and is becoming on important mart of tie
instructional orogroam,  The Idison Component, on extension
"of the Edison Project within Zdison 14igh School, has per-

forrned farorably compared to.the project as a whole. The

one failure of the dison [reject was.the lack of signifi-
cant parental «nd community involvement. . -

-
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. SUMMARY OF MAJOR OUTCONES | )
_ s

1.. The aversge daily attendance at the Rdison Project was
64.0 percent for the .1973-74 school year as eonpcfod to
tﬁé 62.6 percent rate at Ediaéh Biqh School and a 63.3
| percent rate for ths Edison Project durinq the previous
year.
‘2. The dropout rate was 25.2 percent as compared to 33.9 per-~
cent for the high school. | o
3. A dropout prevention model, known as the Edison Cgubonent. .
hﬁl been established within Edison ﬁiqh School., Except '
for hasic skills rmdiation and ancillary services the
Edison Component porfonned favorably ccnpured to the pro-

4

ject as a whole. |
4. Cnrz:icuium mat':erials that can prc:vide the nucleus of a
curriculum program for the four sajor subject areas
were develbped_.by rembers of the project staff, 'rhe'
.impetus for this was largely due to the in-service
staff developmen. program that took place during the 1973~
74 school year.
5. 'rl"ae mechanism for developing and 1mplqnant.1n§ outside
learning stations has been established. éleven outside
leming stations were develop.od and lixty percent of
L the Edison Project student body participated in at least
. lone learninq station. . The outside learninq stations show
promise for becoming the 'quehicIe through which & coor-

dinate interdisciplinary curric;alum program can be developed.

-vi-
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Remediation programs in reading and mathematics were
provided at. the "rourth and Cleafield site to those stu-

~dents in the lowest fifth of the project distribution.

Tha remaining students participatad n a selﬁ-instmc\:ional

reading program and a nath program conducted at £o\n:\

levels, v1rtna].1y no -remsdiation took place at the Edison
Oomponeut. Achiovenent gains frun the preteat-posttest
adninistration of the ccmprahensive ‘Tests of Basic Skills
were 2.5 months in reading and 3 3 months in nathuutics
for the twp aites eoa_bined. R ,
The dogrée of parenta'l involvement in the project was much
lower than the level specified in the proposal. ‘

The operation of the career development program wis more
efficient and productive thasa in previonsjearn of the
project. - | o

Medical, dental, psychoquical and lagal services were

‘provided through the Ancillary Services Component,

-vij-
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NARRATIVE DESCRIPTION - FINAL EVALUATION & W
. — )

Thé‘operation of the Edison ?foject has been care-
fully desc;ibed in.previous'documents (Edison Project, Final |
‘Evaluétibn Réport - Year Two, 1972-73 and Edison Erojeét Drop-
éu; orevention Proposal, ﬁ;béuary 15, 1973) that are available
'fréﬁ”the project site. Organizational Structure and Work
Breakdown charts for tﬁe progfam.are providéd in Appendix D.

.- The major development of the 1973-74 school year
for the Edison;Project'was’tﬁe infusion of an instructional
prog;ah‘at Edison High School that is modeled after the Edison
Project. The iqstructional program, known as the Edison éom-
ponent, is composed oi an instructional team of four teachers,
o - oﬁg facilitator:tcné'classroom paraprofe;sional, and one Com-

mu;ity Resource persgn. The Edison Component began with 87
o ~students on roll in September and-ended in June wiéh 102 stu-
cents. | |

The orginal intent for the Edisén Compcnent was thaty

1t should replicate the Edison Project within Edison High School.
It was soon discovered that réplicétion was possible only for
some of the project components (Career Development, Ancillary
Services, and Community Resource), but not for the instruc-
tional component. fhe-math and reading remediation service
available at the main proje;t site (Féurih and Clearfig;d)

'was not available due to the lack of full time math and read-
ing specialists for the Edison Component. Also . the cﬁrricu-

lTum structure for the subject area learning statlons was dif-

’_‘h



ferent for the two sites, The one area where close to complete
ronlication did talke nlace was 1n the classroom math and read-"

A )

ing basie £'ills curricdlum, "7 | |
4 By the end of the school year it &as acknowledgead
by the Project llanagement that complete replicatioh need not
occur, and that both the Fourth and Clearfield site and Edi-
' soﬁ'Component should learn Eé&&'ggﬂ share. each. . other's curric-
ulﬁm aﬂd instructional efforts,:- The exact nature of the inter-
" action between the idison Component and the Fourth and Clear-
field site 1s to b;\specified by process objectives. Tpese
*?bjectives should be formulated by the beginning of the 1974-
75 school year., | |
. Since one of the major goals of the Edison Project
bas always been theé infusion of'\a dropout prevéntion model
Within the'pargnt school which will ultimately lead to a
transformed high sc 00l prdqram for a significant portion of
the student *body, the descripﬁion énd evaluation of the Edi-
son Project will highlight those differences that do exist
between the Edisan Component and the Fourth and Clearfield
site, .

During the 1973-74 school year theWsdison Froject
moéified its cu;riculum.plan from the préceding vear. Former-
ly each teacher was required to implement instruction in all
four major subject-matter Areas. This year, teachers were

responsible for implementinc instruction only for the sub-
ject matter area for which they did planning. During the 1973

.
—-— ‘,- -
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. SuITNGI:‘ vorlishon and also during an in~service staf £ de'velop—
sxent vorlzshon, enough curi:icrulum naterials in éhe form of

¢ ' learning nacliets vere develcqx*dﬁto provide the ‘nucleus oL . .
curriculu;r.l program for )l four subject-mat::er areas.' i

Treakdovm v ﬂn.bject-natter area of the number of learning
e

nacliiets develoned Lo ﬁrovided in Table 1. - iost of the le&rn-

’J

nag noclicts were develoned and used by the Fourth and Clear
Zield teachers. Sdison Component teachers*did not de\filop
ncny learning p.-..é:?:ets. They did, however, develop an adequate
arount of more traditional curriculum materials for all‘ sub-
ject areas.. These naterials appeared a£ least as effective
s the learning nacliets deve:loped by the.Fourth and Clearfield

. e . hl
SACAenn,

, TABLE 1:
K LEARNING PACKETS DEVELOPED BY EDISON PROJECT STAFF* ’
SUnToCY O '
ARBA SUITTIR 1973 JIITNR 1973-74 TOTAL
- scxsnet . 4 11 15
MATH 6 10 " 16
S CT I |
SOUDL : 1 - 2Q a1
-G . C
Ry . 35 25 60
c.uion )
DUV 1 o 5 . 6
oL . 47 . 71 118
@

*7he Jwoont ol material in 2:.ch packet varied with the de-

“veloper =ad subject creéd. lence the number of packets de-
veloned in o subject area i3 not necessarily indicative of
the amount of rmaterial covesed for that subject area.

(ne m.jor nroblem that the nroject still hasn't
®

- =3a
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solved 1s the lack of significant parental and -community in-
volvement in £he Tdison Project. Community involvement wns

marginaliy achieved at the Advisory Board !leeting, but it

- was very seldom that a parent attended more than ome meeting.

In other nossible areas (e.g. visiting or tutorlng in classes,
joining field trips) there was little or no involvement . What
parental iuvo*ement there was occurred prodcminantly at the
Edison«Ccmponent, where parents were strongly urged to at-
tend smeciflc, “ane shot"” ctivities. No narental involve—Q.
ment of 2 continuous nature was maintained at either of the
oraject sites., [n attempt was made to reactivate the'dormant
oarents council without sucéess. During the 1974 Summer |
“Jorkshop intensive staff develomuent activities took place

thét attended tc the problem of obtaining adequate community

and parental involvement.

The Classroom Program - a
.

™wo types of instruction, basic skills and tradi-
tional\shéject matter, tontinued to take place in the class-
room, Baslc sﬁills jnstruction took place during the first
half ?f"the day. This portion of the day was divided into
fifty%minute periods. During the first period the second

floor teachers (Alpha Team) gave instruction in mathematics

and the third floor teachers (Beta Team) gave instructior in

reading and language arts, In the second period the instruc-
tional areas were reversed. During the reading period, re-

medial reading students received individual or group tutoring

~
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in the reading lab, while the other students received in-

H

strﬁction based around the individualized and sélf paced
'narnell—loft rcad;ng materjials. During the mathematics
period each teacher on the team was responsible for o
particular level of instruction (General 1, General 2, in-
termediate, and advénce@ math) and student§ went to the ap-
oropriate teacher for their level of instruction. The math
lab, at this time, serviced remedial and exceptionally ad-
vanced studengé, as well as seniors who wanted general equi-
valence diploma (G.E.D.) mgtﬁ c;edit‘for graduation. Each
classroam teécher‘was able to consult with the math special-
ist for the development of instructional materials appropri-
ate to the math level they were responsible orlteaching.

‘The basic skills program at the Edisqn Camponent
\yas generall; the same as for Fourth and Clearf;eld. The
nain difference was that each Edison Component teacher sched-
uied his own reading and meth times, Alsb»:emediation services
were virtually noﬁlexistent.

The basic skills program was operated.with little
difficulty at both sites., Teachers at Fourth and Clearfield
expressed satisfaction with +he support and assistance pro-
vided bv the Reading and Mesth Specilalists. Two problems that
should he wttended to were the lack of structure and contir-
uity in the part of the reeding and language arts program
that does not involve Barnell~roft, and an expressed need

bv Tdison Commonent teachers for rore supportive services in

math and reading,
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he sccond half of the school day was dévoted to
inetvoction in the four main cubject areas (science, math,
social studics, «nd longuage arts). TFor each instructiona.
toom, vivch consisted of four teachers - one in each area,
Cour cubject arca “"learning statlons" were established and
each “c.cher voh reahonnihle fci?fl‘_':u'anac_;j.m_T a learning station,

~ the Yourth and Cle-rfield site studento attended two

learning ot liean . oot Tor Zorty five minutes cuch, Stu-
donir did net reecive the cane mount of instiuction for each

X

. . . - .
icarning stotion.  Son oexanple, nore tinc wna ascheduled Zeor
v

-

“he scicnce ieariiing stoiion then for the .anguage arts
Jearning stntion cince instruction ih Ionquege Wris was 2150
receiving during-the hasic siills nortion of the program, At
the 3dison Corronent ctudents attended onc learning station
a day for ninety minutes and ail subjeoct reas recived ecual
time.

~he +ualitr and udequpcy of the subject arca cur-
riculunm nmaoterials develop and utilized at the Fourth and
Clear:ield site was a step u» from the preceding year. This
was porticulerly so in science and social studies where .nany
of the activities involved hands on involvcment in such things
as science experiments and exercisec, mop seading and struc-
tured field trips. !uch use was made in all subjects of cur-
rent newsnaner and magazine articles that pertained to the
topic being studied. These vere included as pért of the in-

dividualized learning packets which formed the core of the

-6-
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subject area learning stations. ngood.portidn of the‘
learning packets wefe develope& as a result of an in-service
staff devéloﬁment and curriculum writing program,thatjéook
place during the year. - The continuation of curriculum dé-
velopment productivity that took place after this program end-
ed suggests that a similar inrsefvice p&ogram shoulé'oécur
again nexf yeare. i ‘
At the Edison Camponent less emphasis was placed
oﬁistructuring the curriculum materials in the form of ir-
dividualized learning packets. More traditional formats,
such as teacher directed learning, working from workboolis and
¢lass ossignments, were.used. However, more use waé made of -
audio visual aides and gaming activities, The above differ-
ence in instructional methodoiogy should profitably be shared
by both project sites to further upgrade and refine the cur-
riculum output of the projegt. - One possible'way for this
could. be to modify the curriculum ;;iting format to one that
can include the more traditionél teacher directed methods,
as well as the individualized self paced methodgvthat are
primarily employéd at the Fourth and Cleagfiéid site.

\‘ .
Math Rea S

r'3 .
i
s

This year the math amd reading labs formed a signif-
jcant nart of the instructional program for project students
at Fourth and'Clearfield. The reading lab provided extensive
individual remed.al instruction for -all, students wﬁo needed

it. In addition the Reading Specialists gave informal coun-

7=
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seling and training for the few students who had behavior
pronleny, ~ueh ~o difficultyvy in interacting congtructlvelv
vrith »eonle, whidh interferred with the learning process.

“\he informal, relaxed atmosphgre of thepreuding lab may have
encouraged some students, who might not othegwise have done
S0, to.attend school.

’The math lab provided instruction for both remedfal
and advanced students, All studeptsrwho needed -it received.
instruction and every student who was mathematiéally capable
received instruction in G.E.D. math and/or advanced mathe-
matical topics (i.e. glgrekra, geometry, trigonomqtrf). In-

struction in math lab consisted of a combination of individual;
_ ized self paced ledrning and teacher directed group Jearning. .
‘ - nemediation in math and reading was not available

é} ;he édison Component to theﬁlevel that it was at Fourth
_and Clearfield. A reading teacher from the Edison High Scheol
reading lab was assigned to the'Component for one period per
day, but this arrangemenﬁ did no£ work out, prdbabiy bécsuse
the teacher was pot familiar with the Edlson Project's pre-
seriptive and individualized approach to remedial reading in-
struction. Cn some oécasioﬁs there were mixups in scheduling
between the reading teacher and the IEdison Component. No
remedial instruction in mathematics was available to Edisén
Component students. For next year, if a meaningful basic
skills remediation program is to be provided for Edison Com-

ponent students, then arranjements other than sending stu-

-8
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dant s to teachers who are not (ssociated, Lo leust to sone

Jecraee, with the .Xdlson Project should e nlic.
Rt
Q\ﬁ

. : Nad P
Career Deve t - - QFSH :

A

g '1e O cr:t_on o .t Circer JCVLlorment Lrograil " NS
1ore eiiipient nd wroduct:.ve ‘;u..; yec_r than in nrev1ous VQars.
=lecven cutcide learm.ng stations have been developed in whi ch :
over tuvo thirds of the nrojoect students have been involved
Instruction in earcer owareness '.ferm‘ed a greater part of this
wvear's cucriculun.  In Jork-X ciass, which net afteér school,
;.1ftr=en s-udents were given instructn.on in é:reer awareness
and job ceeliing tec;hnq.ques. In addition to the York-X stu-

. N Lo . ASF
dents, 211 other oroject students received periodic instruc-

~

tJ.on in career *’u-*reness, usually when a carecer development
S')EClg.llS’L. covered a classroom teacher w‘ho was involved in an.
outside lecarning station. !lans are being made for neéxt year
to integr“‘-e the outside lecrping stations cnd career aware-
ness instruction into thé deily élas’sroom curriculum prograrn,
instead of the occasional affair that it was iaét year, The '
problems associated with the rmunning of the work/stipend phase
of the nroqram. such as extensive time involvement by the staff
on pavroll »roblems cnd higl turnover in jobs, havé been
cleared un and the time .spernt on its administrat;‘.on. was uti-
lized rnore cofficiently. Thirty two percent of the entire“
nroject student Hody participited in the wor;;/stipend pro-
gram. Since this nercentage is much lower th;m the project's
average dailv ottendonce, the cffectiveness of the worlk/sti-

rend progrmﬁ in encouraging school attendan~e may be questioned,

-0~



ancillary Sesvices s
\ ) . ,
The figures for the number of project students re-
B Y

céiviﬁg apeillary s;rvices may be found in Table 2. NMinetv
,one students on the finai active roll did not get initial
physical examinations. Twenty three of these students were

" from Fourth and crearfield and sixty eight were from the
=dison Commonent., A major reason why so many students from
tﬁe Zdison Comnonen€ did noﬁ receive physicals is that pro-
cessing of Edison Component studepﬁ% was not scheduled until
January, 1974, and beginning in April, 1974 the medical
services available to the Project were cut back, These fac-
‘tors, couplcd.vith ~he fact that hhis was the Edison«Cbmponent'
first year and many students were reluctant to travel tQ
Episcopal Hbspifal and falled to attend school on the days
theylpad ;ppointments,rresulted in the low number of students
who ivedhancillary services at the Edison Component, At
géZ;::éi;d Cleurfield the students: who did.ngf receive ini-

%ial physicals were those vho enrolled in the “pPoject in

iarch when medical services were cut back.

. : The Ancillary'Sefvices program was run very'well_
at the Fourth and Clearfield site. The good rapport that
existed between the Aseillary iorvicoi assistant ;nd the stu-

dents made “or maxinun usace of the services’ available.
\

-10-
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TADLE 2 gﬁﬁcﬂ

SNCILL LU0 SHERVICES imOVIDLD TO BEDISON PROJECT STUDEMTS

"TMBER 1973 - HAY 1974 ‘

“a
S St

—

h

—_—t =y

Initial Follow-up -Eye  Dental Psycho- ILeq

3

:'onth Physical ledical ‘ = logical
= P o s

September 3 9 0 0 0 1
October 7 2 5 2 0 0
MNovenber 9 2 2 -5 —% 0
December 5 3 1 .0 =% . 0
January 14 8 3 4 =% -3
Fehruary 14 i 3 1 ® 2
March 5 5 2 9 __ 0 0
April 6 3 l - 6 0 0
liay 13 4 7. 27 2 0
Tetau 81 34 44;4 54 2 6

Trom ilovember to ‘ebruary a team of psvchologists visited
the Project weelily and concucted programs for teachers and
students. Jor the studentc this consisted of group rap
sessions in the classroom ¢énd individual counseling of those
students who were recommenced by the teacher,

Summary .
For most of the project components the third year
represented o meaningful improvement over the preceding two
vears. A model of the Edison Project was put into operation
at Zdison Iligh 3chool, which‘performed at a level equal to
_or better than the Fourth and Clearfield site on most of the
overall project objectives. Ilowever certain significant but
not critical deficiencmes should be attended to for the fol-
lowing year. 3Steps should be taken to expand and improve
the math and reading remediation services available to Edison

Component students, A complete ancillarv services program

still has to be implemented for Edison Component students,

L
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Jiorking in oonjunction with the school nurse could expedite -

this. ) Co;tununication betwee:n the Zdison Component and the
" Tourth and Clearfield site should be improved and specified ‘

-~ by process oiajectj,ves, part'icularly with_.?egérd 1‘:0 the instruc--
tional component. Finally, so that the original intent of
the Edison Project as described in:the first‘ pﬁ'o‘posal (D;op-
out Prevention Proposal, lecxrch 17, 1971) can be realized;—
.t;he size of the Zzdison Component should be expanded.

: In general the instructional component aas been
successful i developing ‘a me::hod whereby project staff can
develop curriculum materials that meet the educational neegds
of the Project students. The 3:n-'—service' st_aff' develomment
program was largely responsibic fo;.: this and should be con-
tinued for next yvear. lost of the’problems that have plagued
the ¢areer develomment component for the past two yea.rs have
been attended to and solved. Primarily with the outside
learning ctations £he beginning of a viable program for build—
ing siills and career awareness - ﬁas been formed. Next year,
nmore mroject students should he invoﬁx\red in outside learning

I stotions than were thic year, The work\/stipond program is
now running smoothlv, hecwevar, the effect of this on school
attendance should bhe loolied ot critically. I-‘inall:lr,--‘the dé;.—
gree of vrrentdl involvement in the project still failled to
reach thic level snecified ia t‘he proposal. Alternate wvavs
of achieving this coal should be developed. Record keeping
and feeThacl: to teachers were not adequately performed by one
<y
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o the three cormunity resource people. AMministrative stens
J ' o -
should be talken to correct’ this situation.

/

Jomc‘;ﬁditional data have been supplicd for those
vho maev be intercsted in student attitudes and fucther | ’
analyses of student achievement. ?bese may be found in

wpendix C. lso a descriptipn and case study evaluation of
“the.éutside learning stations is included as Appendix A,
Ovepall..the third year has been a- justification for the past
f\fo yearse. ~he probiems, obstacles and developmental grow-

ing pains for many of the rrogram plhns appear to have been

_overcome.. The process by which this evolved should be care-

n the future similar programs may

-13-~



AIALYSIS BY ommcﬁ:IVEs RESt cot NRLABLE

tn this cection, inforna:tion will be :opoliod ri- 7‘£;
rjerddneg on 1ttdinnont of the idison l'roject objective: for
the 1973 74 school yeﬂr. The objectives, which are referred
here by number, are ‘included as nppendix B. Where appropriate
the results for certain. objectives will be reported separate-
ly for the Edison Component "and Fourth and Clearfield site .
in addition to analysing these objectives Lor the entire pro-
ject. . . | ‘ *
cverall P; sject Cbjectives SN

1. Reduction of Dropout Rate - Tﬁe dropout rate

.for th;s year was 28.2 percent. This is higher than the pro-
posed figure. A possible reason for thi$ higher figure as
compared to the preceding year may be qye to the teachers'
strike of last year. . Some students may have actually dronpped
out last year but tho paperwork was not processed uo;il this
vear, Consequently the dropout rate for' last year should be
somewhat higher and the dropout oate for this year should be
somewhat lower than are indicated by the official records for
eaoh year, This possibility is supported by somewhat higher
dropout rates this year for most schools in the. system as
compared to last year. A complete picture of entering and
exiting students is provided in Table 3., The dropout rates
for the two sites separately were.Bg.O parcent for Fourth and
Clearfield and 15.2 percent for thebﬁdison Comnonent, First

¢
vear wrojcct students had a dropout rate of 15.5 nercent,

~14-



TABLE 3 aes! v‘h“Nung

£ .
é "EITRY AL EXIT STATUS FOR THE EDISON PROJECT

1973-74
= === T T RIS I T e e R SR R T e
ENTRY MONTH
Exit . oo _
Status |SEPT. OCT, NOV. DEC, JAN, FEB, MAR, APR, MAY JUNE TOTALS
A3 LIS a—
E D 12 12
P T 29 29
T
—_—
: 10 D 19 \ : , - 'Tg
c T 4 - L
T l -~
N D 6 6
o\ T 3 | 3
‘ VQ i -
- D D 4 ‘“\% 3
E{ T 1 S 1
Ce
J D 9 1 1 _ 11
. A T 0 1 0 1
N
F D 2 2 C 4
- £ T 1 Q 1 2
B. . '
M. D 3 1 4
A T 2 - 1 3
R. 2
A D 14 Q 0 B
Pt 6 3 2 1l
R. L
] D 11 1 1 - I3~
ﬁ: T 0 o 0 > 0
v )
J | D 2 si
. u | © 54
TN' T -1 ‘ 1l
19
T
0 D 33 3 2 2 0 99
iy G 54 ) 54
N T 47 4 1 1 1 54
L
)l S
v gggsﬁngD 0 17 13 6 .9 8 6 10 3 282
. | D=0fficial Dropout, Tr»'rransfex?, G=CGraduated
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2. average Daily .ttendance - The average mean daily

attendance ("D..) for the Edison Froject was 64 percent. This

figure is higher. than the .DA for Edison Iligh S5chool (62.6

&
nercent). Therefore this objective was met for the entire

& \
nroject. For the ‘dison Component alone the ADA was 67.8

percent while the Fourth and Clearfield site had an ADA of
62 nercent, llonc of the above figures for the ndison Pro-

ject are significantly lower than the ADA for last year

(63.3 percent). : <

A}

3. Dost High School Prospects for Seniors -~ Post

high school plans were discussed with seniors during exit in-

-

terviews conducted by the Career Development staff during the
month of June. (£ sixty two seniors twenty three have been
given one post high school prospect and four have been given
two prospects. Hence this objective was not met.

4. Reading and Mathematics Achievement - The gains .

in both reading and mathematics were below six months, The

gains were 2.5 months in reading and 3.3 months in mathematics.
If t*= two sites are lookeé at separately, then the only area
where this objective was met is for the Edison Component in
reading with gain of 6.5 months. Table 4 indicates the
breakdown of achievement scores for thé‘project from the ad-
ministration of alternate formé of the Comprehensive Test of )
Basic Jkills in September and June. Although various sample -~
sizes are indicated throughout the tables, pretest - posttest

gains were calculated with the sub-sample of students that

 -16-
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toox bct 2asures. The choice of CTBS levels was based on

the same criteria as for tlre preceding yedrs of the Edison

- lroject.
TABLE 4

BaSIC o ILlS oCUISVAIENT INTREADING AND ILTIEUMATICS I
GRADL IQUIVALENT SCORES . '

Pretest Posttest

_ Level 1 lLevel S Gain N
ntire Reading 5.4 189 5.3 136 . .25 ~ o4
Project  [iath 5.5 173 5.5 136 -,33 89
Fourth ‘nd | » . |
- Reading 5,5 132 5.1 . 30 .05 55
Clearfield , ,
i‘ath 5.8 "101 5.2 77 «28 46
Site
.dison Reading 5.1 57 5.7 - 66 «65 29
Component  [Math 5.0 77 5.9 59 .39 43

-

5. Establishment of a Dropout Prevention Model Within

dison - A drormout nrevention program has been installed with-
‘in .dison High Séhool. '7ith the exception of anclll:-ry serv-
ices and reading and math remediation, the Zdison Camponent
hag nrovided services and instruction tﬁat’hre comparable to
the nein »Hroject siée. Cne hundred sig students completed]

the Hroor-m,

—-

6. rarent (rqganizcgion - Jesnite ongoing -ttemmts

bv the Coirmnit' Resource reorle the idicon Project still

does not have o wviable narent organizntion, HHowever, a

b4

g
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few narcnts have been involved in individual projeet func-
tidns, such as Advisory Board meetings and field trips. A
higi. .reouatl.ge were parents of 'dicon Component students.
7. Cuyrrieylum Procedure - TBe curriculum ﬁro-
. cedure of using Learning Packets has. been successfully im-
| pleggﬁted. Using this procedure, teachers were able to de- ’
velop teaching units that are readily replicable ia other
g&asseé. it the idison Component learning packets were not
used as extensively, although other more“traditiomal curricu- |
lum procedures were effectively emrloyed.
! 8. Une Year ;C__ug’ iculum Guide - This objective has
not been met. hile curriculum materials and experiences have
been developed, they have not yet been organized into a work-
able package that can be exported to other secondary schools.
It will probably be necesséry for the Project to employ a
special person who has expertise in this area to expedite
this task.
9, Plans for the First Month's Clgssroom Proqram -
This objective was met during the 1973 Summer Staff Dewelop-
ment Program,
10, Operati f Four Subject Area le Stations -
This objective was met, Each teaching team had four learning
stEtions corresponding to the four major disciplines. At
the; Fourth and Clearfield site each learming station was cen-
tered around the use of learning packets, while at the Edison
Component instructional methods in addition to learning pac-

-18-
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ket: were used. /. complete description of the learning sta-

tions con be found in the Marrative Description.

erfovene: Objectives - Reading

11. Placement in Self Instructional Reading Program -

Jased on T3S scores and previous work each student was placed

in an a»dncopriate level of the Reading Program within four
weelic o° »is entrance into the Tdison Project.

12. Collection of Tanquaqe Arts llaterials - Thirty

".nTuage ris learning packets were developed by the Project class-

roon tecchers and specialist and shared during the bi-month- -

)

1w Tenmuage Srts itaff Develorment meetings.,

13, 5S»>ccialists' lMeeting With Teachers - The Read~

ing ."Mecialist met with teachers on as as-needed basis., While
this 2id not average one-hclf hour »er teacher, most teachers
at the “ourth and Clearfield site exmressed satisfaction with
the aceceszibility of the Reading Specialist for consultation

durinc¢ nlanning and implementation stag~s, Less time was

zment @ ooobing with Edison Component teachers, some of whom
exprected .. neced for more meeting time with the Reading Spe-
cialict,

14, Staoff Develorment - This objective was met at

the Fourth and Clearfield site where the Reading Specialist
net with each team separately. All teachers felt that these
services weré beneficial. At the Zdison Component some staff

develomrent did occur, but not enc agh to satisfy the objective.

-19-
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15, Train £ P rofess 8 - The para-
professicnals were instructed in new techniques as they were
necded; The situation was simiiar to that of an apprentioce-

o~

ship situatioﬁ. .
16, Prevision of Remedial Reading Instruction -
Approximately fiféy stud;nts received reading remediation.
Cf these, students with reading levels between i.5 apd 2,0
received instruction for one hour daily on basip reading
fundamentals and those with reading, levels between 2.0 and
3.0 received reading remediation twolhours'per week, Thus,
more time was péovided fér more students than the objective
s'peci@; This objective was not met for the Edison Com-
ponent, An attempt was made to utilize‘a teacher from the
Edison Iigh Schpol reading lab without success, probably due
to this teaé%er's lack of familiarity with the Edisom Project's

goals,

'rformance Cbhbjectives - Hathematics

17. Placement in Self Instructional Mathematics
Program - Tive léQels of instruction (remedial,-iﬁtermediate,
genercl math 1, general math 2, and advanced math) were pro-
vided DY the mathematics program. Student assignment was
based on & diagnostic test that was administered at the be-
cinning o the year. The remedial nrogram was individualized
nd too.. nlace in the math lab, the others were group oriented

2l ool lee in the classroonms.

-2
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15. mmm - This ob-
jective vz ret. The same comments for objective #13 also
Sfannly to the Tiathematlics Specialist.

. ' 19, Staff Develorment - Same as objective i#14.

20, Training of I'araprofessionals - Same as ob-

Al

jectivc #15.
21. (a) Provision of Reme Inst - £4fty

two students re.:c:eived remecial instruction fc¢r one hour daily.

This is over the number recuired to satisfy the objecéive.

(b) DProvision of Enrichment Agtivities - Twelve
students received enrichment activities from the math lab dur-

~

ing the school ‘ycar. ST

-
(c) Provision of High School Houivalency Math-

cnatics Instruction - Twenty students reccived high school

ecuivolencer inctruction during the school year. Of these one

student *~nol: the C.m.N. test and passed.

, (d) Instructional Procedures for Relating Math-

eraticnl Conceonts to Cut of School Situations - Maintaining

data on this obhjective was found to be logisticaily difficult as
no formel »rocedures or materials were developed. Eence no
informgtic.: i availohle with regard to the nunber of students
wvho aprnlied :ixcthematical concepts learned in school to pro-

hlems/?ncountered out of school.

-
- -
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22. (utside Ienrning Stations - Eleven outside
Tecrning Stelions were establi;:hcd and operated. The break-
down accordina to are.: is: T‘uu,inczss and Indnstry-4, Health-0,
Legal-l,'Socio-»‘solitic_;i-z, Sconomic-1, Cultural-3, A case
study evaluation of the outside Learning S‘tc:t:l.on's appears
QS Appendis: .,

.”.3. Proyision of Caree;:_ Develgme_n_t I.esggs - A

set of paciiets wos develoned centered around the theme "The

Jorld of ‘lor:", These »acicts were used . primarily for the
ork- eclaczs, which is 2 vof..untary after sclool class of
£ifteen studonts who were instruct:ed in carcer awareness and
job seeling siiills, but they were also used by the Cawaa.
Develommcn® staff when 1:11917 were working in conjunction with

teachers vho were using outside Learning Stations.

24, Job Training for Seniors - Fifteen seniors worked
at jobs ot whié:h ckill could be acquired of vwhich ten were
school-industzy coonerative joks and five vere jobs obtained
through the worl:/stipend progran. Inadequ:ii:e record keeping
by the Carcer ')cvelfgimnent Cffice nade it Aifficult to deter-
mine if those ;;tude:\x\ij_;\ﬁor.’:ca ot their jobs long enough to
be trained. ' '

Che. (a) Provaision of Summer Jobs - Seventy fiwve

students ol L cumnmer jos Drovided through the worly/
stipend »ro~ram. Of these thnirty eight students continued
in the same job thev had during the school vear, eighteen
students too" dilfercont jobs, ond nineteen iere students

who had not o] wring the cchool vear.
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(b) Ilacement o. “tudents in BVR Trade .Schools -

Five students vere enrolled in BV Trade Schools. The average .
dally attend.nce tor these students was 60 percent,
26, (1) Student .warcness of lork/Stipend Cnpogctu~ -

nities -All work/Stivend oprrortunitias were announced in the

Project 2cilv Cram. Students anplied at the Career Develop-
ment Officc .nd were interviewed and assigned to jobs. by the
Carecr Jeveloxrent staff.

() Student Opportunity ferx Participation in
- Worlk/ stivend - Ifinety-six Edison Project students partieipated

in the work/stinend brogram. Of these forty—fi:ve were stu-
dents from thce Fourth andblearfield site and forty-one were
Zdison Compo:iené students. Thus 24 percent of the Fourth

and Clearfield students and 39 ~arcent of the Edison Component -
| students werc involved in the work/stipend program. Thirtf—
two percent of the entire Project student body participated

in the worly/stivend program. if "the percentages are computed
"based on.the average daily attendance instead of the number

of students on roll, then the percentages are respectively

36 percent, 6O percent,- and 56 sercent.

Comrnunity Yesource (‘-bj_ecl:iycs

7. Lizison Tetween ..chiool and Camunity - Incdequate

recori eonin v oone of the Zerrwnitr Yesource People made ~
it in onsinhle o Jctormine 1T tliis objective was met for the
Fouz" w o lie ot lielld site. T he objective wac met for the
othiznr ro o . - v lesource ‘conle,

=23
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28, Parents-Tgachgru Leetlngs ~ Ten parents parti—

cipated in a meeting of parents und teachers that was held .

in April, Thi: wvis less tbhan five percent of the Project
nerentc, Derons involverent rencins onc of the few projectL
objectives that iave never been met.

29, Lrggq;gatiog of Parent Meetings by ggmgmggtf
Resource Peonle - lo meetinés took pléce;- For next year the
Community R[esource people are going to try to organize a.series

of small eluster neetings in the community to meet this ob-

Jective.

V4 i
0 30. Fo.low-up or Students Mith High Absenteei sm

Rates - At Fourth and Clearfield site one Cormunity Resource

person effectively attended to this objective, Inadequate
reporting by the other Community Resource person made it \

’ \
difficult to determine if this objective was completely met,

At the dison Conpohent this objective was met. ‘

\
, .
ancillaryv Services Objectives
31, Determination of Treatment Cbjectives - This

. Objective wos met,

32. ledical Sxamination for Students - Fifty-four

students Zrom the Fourth and Clearfield site and thirty-five

- Edison Commonent students received madiculs this year. There
vrere sixty~one new students this vear at Fourth and Clearfield
and one-hundred five entering students at the Edison Component.

Therefore, essentially all reqular attending students at

~24-
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Fourth and CJ:earfield and one third of the regularly attend-
'ing students at the Edison Component received medicals,
33. Provision of Follow-up Services - All stu-
dents who received medicals obtained special follow-up ser-

vices vvhere required.

1.4
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CASE STUDY EVALUATION OF EDISON PROJECT OUTSIDE B

{

LEARNING STATION

Rationale and Descri Stat s >

The outside learning stations focus on two of the

Edison Project's overall goals, career awareness andcom- '
mnnity‘involvement in the educational process of ?he student,
It was recognized by the Bdison Pnéject staff that 6qiy‘by
directly exposing the students tc career and community situa-
“tions where ski}ls and knowleﬁga learned in school are used,
will the above goals be realized. To this end the concept

- of the outside learning station was developed and implemented.

. ) . n cutside learning station is an intensive emmi-;-
ty and industry based program that exposes students to many
- different jolL options that are available to them, and to the

various services from the citv's health, legal, mmecipal and
cultural organizations.that they camn utilize., The length of
the pm;grmm generally lasts for three to five school days.
The educational program 's jointly developed by Edison Pro-
ject staff and peréonnq} from ‘the organizatién hosting the
‘learning stacioﬁ. Prior to attending the outside learning

_ station students are given preliminary lessons and activities
in school that are related to what fhey will experience at
the ou;side learning station. At the learning station it-
self students participate in a variety of -ctivities rang-
ing from on site observations to actually working at some of

the jobs that are available at the learning station, Upon

\ . o6
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returning to the school, follow-up lessors and activities

*are presented to the students, - ‘

| During the 1973-74 year there was relatively
little inwolvemeﬂ£ of the classroom teachers in the plan- ’
ning &nd developmental stages of the_outside leafning sta-
tions, '¢onsequéntly very little was dong with reapect to
preliminary and follow-up lessons and ac;ivities. This
situation should be corrected next year becavse all of the
instrv.nc:t:ional~ staff who participated in the swmer workshop
visited at least two Sutsidé learning stations, and have de-

veloped curriculum based on these visitations.

side Ie ng Station Goals
Ideally each learning station should have the fol-
lowing attributes:
A, Career exposure:
. i1. Active observation of real life
job activities;
2, EHands on experience (where appli-
cable).
B, Educational experiences on site:
1. Academic education (L.es doing a
sc;ence'experimeqy at a cﬁamical
campany s
2. Skill exposure (i.e. learning how

to key punch at a computer com-

pany) .

-27-
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C. Use of learning station experiences as
a fraxmrk for dev;e@ing interdisci-
plinary curriculum: .

1. Teache‘r involvement in planning
and implementation of the learning
station;

2. Development of preliminary curri-
culun for each learning station;

3. bevelo;ment of follow-up curri-
culum for each learning station,

In the past year, eleven learning stations were
developed and implemented., =Zach 1earning station will now
be described briefly and rated based on the above learning
station goals: ' |

1, IBM ‘Three groups of students participated

for three consecutive days each at the IBEM
learning station. Teh students were in each
group. Five gpent thgir time at the 1118
Market Street office and the other five were
at 1700 Market Street. The first day was a
general orientation session where students
learned about corporations, computers, and
the rules that all IBM employees must follow.
- The following two daysl‘each student was as-
| signed to one of the following work aress
for on site observation and learning: aé—

i -28—- -




counts payable;/inst;uctional invéntory. dis-

patch, supplies, mail room, maintenance, ac-
countslreceivable, keypunch, éhd machine room.Q
Follow-up achdemic activities were developed
and presented by the Career Development spe-
cialist., They included such things as pre-
paring invoices, writingjinwoices, preparing
statements of account, a reading exercise on
computers, and a lesson on eorpotutiona. Stu-
dent response to this learning station was
very positiée.

2. Federadl Resopve Bank Two groups of 15 stu-
dents each‘participated in this leafning sta-
tion for three consecutive.days. Except for
a tour of the non-restricted areas of the bank,
most of the time was spent in a meeting room
where students listened to various bank per-
sonn=l speak on the different parts and func-
tions of the Federal Regerve Bank. The aréa
-covered by these presentations were: check.
proceséing operations, bank training programs,
employee benefits, bank examinations, and em-
ployment opportunities, Additionally project
students observed a role play on proper and
improper ways to apply for a job. Student re-

action to this learning station wzs favorable,
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! however being confined to ome room caused many

3

students to become bored after the first day.

A follow-up activity on check writing was de-
veloped. \
Chiladelphia Zoo  Forty-five students divided
into three groups of fifteen each participated
in this learning station for three days per

. group during three consecutive weeks. On the

first day students were conducted on a general
tour of the zoo by the Superintendent\,of Ani-
mals and were shown his overall responsibili-

‘ties for caring for animals. On the same day

students met with the Curator of Reptiles and
were taken behind the scenes at the Reptile
House where they were shown how specific ani-
mal diets are prepéred. The same thing was
also done at the Bird Heouse. On the second
day representatives from the Busi.ass Per-
sonnel and Maintenance departments spoke to
the students. Students later participated in a
lesson presented' by the zoo teacher. On the
third day students took a monorail tour and
toured the zoo on their own for individual ob-
servation and sketching, Follow-up activities
included the develomment of a learning packet
on zoo math and student examination and diag-
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nosis of zoo cake to determine vitami; content,

4. Rolm and Haas The Rolm and Haas Chemical
Company learning station was a three day pro-
gram, Three different groups of fifteen stu-
dents each took part. The first day was spent
on é generai tour of the plant, This included
detailed obse;;ations of the various pfocesses
used for manufacturing chemicals. On the two
remaining days students met with a representa-
tive of the personnel department and partici-
pated in a role plafing exercise relating to
.applying for a job. Also one of the company
scientists met with the -group and described
some of the experiments he was conducting.
Cne entire day was spent at Rohm and Haas do-
ing lab exercises that related to some chemi-
cal processes that are used to manufacture
chemicals. These exercises wefe prepared by
one of the Edison Project teachers, Students
reaction to this learning station was fair,
Most students felt they would not wait to
work at a chemical company because the jobs
are too dirty and the plant has a bad odor.

S. FPhiladelphig Courts This learning station
was a five day program which took place on

three diftferent weeks. A total of forty-five
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students pirticipated. Activities that stu-
dents p.rticipated in were: (1) meetings with
a courtroom judge, personnel department, the
supervisor of court reporters, and a court in-
terpreter; f2) cbgerving trials at ?amily Court:
(3l @ tour of the Police Adninistration Build- |
ing., Some groups were not able tc participate
in all of the above activities because of iast
minute changes in Court schedules. Also be-
ciuse of insufficient coordinationmi a lot of
time was spent waiting for speakers. This
caused some boredom among the students. Stu-
dent response to this leoarning station was
favorable, Many of the students felt thaé
.they gained insight as to what their rights
were and who they could see about criminal and
civil problems or complaints that they may
have?xJA follow-up learning packet was devel-~
oped/by one of the Péoject Soéial studies
taechers and given to all classréam.teachars.

6. Philadelphia Federation of Tegchers and Board

of Education This was a two day learning

station vhere one day was spent at the Phils-
delphie Federation of Peachers and thé other
dayv wvas with the Board of Education. Forty-
five students divided into three groups parti -
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cipated in ‘this program. The purpose of this
learning station was to show students how a
union works and what it is from both labor and
management perspectives. The dav at Feder;;ion
headquarters was speht in a meeéing room whare
union officeré explained their functions and
answered questions on unions, At the Board of
Education students met wiih the “irector and
hAssistant Director of Labor Relations who con-,
ducted a role plg;ing session on contract ne..
qotiating. Student response to this session
was very enthusiéstic. In géheral student’ re-
action was more favorable to the_Boérd of Ed-
ucation than the union because they were able
to actively participate ih a learning experi-

ence instead of just passively listening as )

.bappened at the Union. The learning station

staff, “dison Project staff and students all
felt that this learning station'was-féluable
because mest students will eventually'bscame
members of labor unions. A follow-up math
unit involving the concepts of gpersonnel de-
ployment, salaries and teacher student ratios
was developed.

Pogt Office One group of twenty-one students

participated in this learning station which
/
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lasted for one week (5 school days). The
first day consisted of a general tour of

thie main Post Cffice facilitv at 30th Street
uvhere students observed the primary operat-
ing facets of the postal function. The sec-
ond day'wasfééent at thé Post Cfflce training
center where students were put through'repre-
sentative training modules such as typing,
basic math, reading, truck operation and
other skill areas;utilized by the post office.
For thé rermaining three days the students were
split into three groups of seven students each.
Zach group was agsigned one of the three days,
and on that dey each student was assigned to
an employec in one of the following areas:
delivery and collections, postal source data,
quality control, truck terminal and garage o-
rnerations, and mailing requirements section. '
Ehe students accompanied and observed the em-~
ployees for the entire day. llost of the stu-
dcnts felt tl"xat the second day was the most
interesting, probably because the Fost Office
training center utilizes multi-media individ-
ualized teaching machines vvhich the students
enjoyed operating, |

WCAU Twelve students participated in this
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learning station which took 7 ~re on two davs

one wecel: apart. (n the first - - the students

shserved the " ‘erningside" shov ith ¥die ug-

‘qins, after which lirs. Buggins si;xpxe with the

students and answered questions for half au
hoﬁr. Tollowing this the students were given
¢ very general tour of the ICAU facilities.
The following week é;udents again observed the
l‘orningside show., After the show three speak-
crs from programming, advertising, and produc-
tion spoiie to the students ubéut their jobs,
resnonsibilities and training required. liost
students enjoyed this'learning station but they
were disapmx inted that they'weré not able to
ﬁo behind the scenes more extensively in such
areas as the newsroom, advertising and pro-
qfdmming. Also more planning could have been
done by the .ICAU staff as two of the three
sneakers appeared to have been given inade-
aquate warning that they would be addressing
the group.

Sree lihrary of Philadelphia This was a two
day learning station that was repeated on three
consecutive weeks for three different groups
of students. .. total of 41 students partici-

wated, (n the first day students were con-



10,
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ducted on n “undergééund" tour.of the librarfw
which includa2d such areas as Jhe.stacks. mnail-
rooin, ~cxiuisitions department, new boock room,
nriﬂting and dunlicating troom, carpentrf shop,
and the hoiler and generator roam. After the
tour representatives from the personnel de-
sartiment snoke to the students'about posgible.
jpbs in the library. The.day ended in the
n;wspaner room where students were given an
opportunity to use the ﬁicro £ilm readers.

~he second day was spent in,the music and film
roons. In the mugic room the séudents were
shown how to look up records in the card cata-
log ond spent some time 1isten;pg to a record
of their choicee. The.studentg observed a £ilm
in the filn room and afterward critiqued it in
writing, using a format provided by the librar-
ian., BDoth .ctudents and steff felt this learn-
ing station was valuable because it exposed
s%pdents to services of the library that many
peonle are-unaware of, The library staff was
verv resnoncive to the needs of Edison Projqct

students «nd anneared to have srent consider-—

able‘tinc'planning for this learning station.

Philadelnhic International drnort This

learning stction occurred on two days one week

~S6a
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anart. Twenty studenté were involved. On the
first day the group was taken to a confereﬁce
room for a Jecture and question and answer ses-
sion with the Airport lManager and the Deputy
Director of Commerce for Aviation where they
discussed the varjous facets of airport 6pera-
tions. Follouing.thiQ the students were taken
for = general tour of the Eirport complex.

The second dav was.gpent a£ oﬁe of the airport
Fire Jtation vhere firemen demonstratéd the
functions of new fire egquipment and allowéd
the students to try some of the operations.

A nrelinminary vocabulary lesson was prepared
to introduce étudehts to some terms assoclated

with uirmorts.

"

i1, Zun (i1 “his learning station took place

once_a nonth for three consecutive months,

" the first two sessions only seven students
- fron the .ori:-!{ class were involved. The .
| Zincl session, however, was expanded ﬁo in-
clude Zfifteen nore students. The first day
1con:i:ted ol o general tour of the plant AQur-
ing waich students were given an opportunity
“o aglh cuestions of emnloyees. During the

cecond ceosgion students viewed heavy machinery

omerntioas in e refining process and toured
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1 0L, " nlar.” 'n the thizd dov the students
-
reTe Sowns Tong onvironmentcl_conditions are

creted in te:sting chambers or determining

oLl roesonses in‘qutoygbilcs. fcllow-up activ-
i1ties included clrcsroom discussions and writ-
ten. coimeositions on impression received through

- i N
the viasitg,

surmerss oveluction

The outside icorning stotions will now be discussed
genex 1y vith resiect to the thiwree maln qoals of outside
learning ctations,

X

j=

ouvtuide lcarning stations had varving degrees

of carcer exposurc. The learning stations that were most
outstanding in this-as»mect were 1B, and the lLost Office.

At each of thesc learninc stotions students were actively
obsefving job cctivities as well as engaging in hands on
expericnce, Both of these learning stations were the only
ones vhere eéch qroﬁp was divided into sub-groups, and each
group recelved nn extensive cxposure to a specific work area
instead of the entire groun beifg equally exposed to all work
areas., This mav be 2 facté: in insuring good coreer exposure
for future learning stations. The learning stations for which
career ciposurc vvos ninimal were the Federal Reserve Bank and
PFT/Doard of “ducation. it cach of theée learning stations
students snent most of the “ive in a meeting room while engag-

4

ing in the learning station activities.

-23_
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Cutstanding learning stotions with respect.to edu~ -
cational ‘expericnces on site were thc following: hiladelphia
Zdo, coln end TLon, 2 Y/Board of 'ducition, Post « fTFice, and

-~ -
Free Iibr rv ol :liladelphia. The rost Office it srobably
the lecrning station:ﬁith the most notential in this areé,
because of the very effective training and edﬁcational Pro-
grams <ot the lPost (ffice which students are able to feed into.
At each of the 2bove learning statiohs-the planning and pre-~
paration of the learning station personnel'was apporently
greater tiian for the pefsonnel of the other learning stations
except ‘or IDM, There were no lcarning stations that were

lacking in educational experiences for the students. However,
one or tiro, such 2s WCAU, could have made greater‘use-of the
facilitiec available than they did,

"7ith reswect to the third goal of learning stations
there were onl t'ro stations wvhere the learning station ex-
periecnco: vere sufficiently utilizme” to develop Project cur-
ricul'r:. Thore were the,Philadclfhia Zoo and the Philadelphia
Court=, Tcllor=un lessons wrore develoned for some of the
other st-+tiong, but thev werc {vnor:lly imnlemgnted on a very
limitc® »-cis ot the »rojecit., ‘" visitations of teachers
to ouly~ide learning stations durine the summer staff develop-
ment vorlichon thiwould heln to correct this situation.

“verall the outcile lenrning station efggrience was
2 succrss, The naln factor for Cuccess on at least éQU'of

the three -ttriutoer we-rt +o e cicnificant involvement



of thec learning station »ersonnel in tbe - 7inning stogec.

L
+

i voscent o Wha dison Project cstmdents had an omor-

P

gl e ctens' . least one leerning . 0 oon. Ne:r. vo.r,

now Lt the nechanicnm for developing and fimlementing out-

side learning stoetions has been established, particination
~ : .

in as maony ou:side -learning stations as nossible should be

]

equitably- distributed to all project students.
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l D ect (bjectives

»

\ l. ~Tn naintiin e dronout rate~of;no nore than
twent  sercent .07 < .son l'roject students.

2. To maintain cn ...D.A, for Edison Yroject students
that is equal to or grecter than the A.D.A. for Zdison Higﬁ
séhool. |

3. OGixty vercent of the students graduatihg from
the iIdison Project will! be given at least two job prospects
or plans for post-liugh school educationalprograms. .

4. The nverige gain in reading and arithemetic
achievement levels, os meincsured by the Comprehensive Test of
Basic Skills, willdhe at least 6 moﬁths during each year at-
tendance in the ..dison ‘rojeck.

5. To estublish a drovout prevention model within
Bdison Ilgh School,

[ .
65 To utilize Comruniity Resource People for organ-

-

izing 4 parent orgenizntion that will be supportive of and

involved in the dison l’roject.

7o “o Iinzlize o curriculum procedure that make
use of the educ..”ional und occunational needs of the Edison
' b
I'roject studentcs,
[a]
j o fou . 2
Instructional ‘bicctives ;

g

e Dy the colvletion of the 1973-74 sclool year,
curriculun nntericls and experience will have been developed
and organized iito a pacliinez thot can serve as a one year

guide for the c'uchtionnl _ciivities of cecondary students,

L.
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gest 0

d 9., v the IZirst dov of the 1973-74 school year,
nicns will have been develenci by the stofi for ot lecct the
Zirst nonth's citveon rogrons.

1o, _¢ est.Dlish and omerate at least four learn—
ing stations correspmonding ‘o the four major disciplines by

o
the end of the 1973-74 schcol year.

2eading Okjectives

}1. To »lace cacht child in a self-instructional

Al

»nrogram at’ o level that reflects his reading abiiity. Such
nlacement will De nade within “our weeks of the completion
o> intale »rocedurcs,

12, To collect frém each teacher a copy of all
language arts mcterial ther hove developed. This material ,
will be'shared voall stall erders. |

13. The leadina Snecialist will meet with each
teacher during '.lrnning cad lanlementation stages for a£
least one-half hour cach weel:, .

14. "“Tco coq:dinatc and conduct fdu; bi-moi. hly staff
development sesz’ons on nethodology and management of reading
instruction,

15. To concuct ongoing training sessions in reading
for paraprofessionals,

16. To‘prévide ranedial reading instruction for ‘hose
students whose reading achievenient places them in the lowest

£ifth of the project distri»ution. Each of these students

-4
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Hath Objectives ®
| 17. "o olucc cach student in a self instructional
Srogram that rulQCi? “is mathematlics ability. Such nlace-
" ments shall be iwaue within 4 weeks of the completion of intake
- procedures, .(F

18, The Math 3pecialist will meet with each teacher
during planning and inplementation stages for at least one-
half hour each week.

19. To coordinate and conduct four bi-monthly staff
development sessions on methodology and management of mathe-
matics instruction,

20. To conduct ongoing training sessions for para-
professionals.

2l. (a) Students who plaée in the lowest fifth of
the project distribution on mathematics achievement will be
scheduled daily for remedicl mathematics instruction in the

I'xath I-ab °
~N

(b) The Iliath lLab will provide enrichment ac-
tivities for those students who complete the required units
in their Math classes.

(c) The !Math Lab will provide the areas of
mathematics necessary for high- school equivalency and make
them available for the more advanced math students for at
least two extra periods of math a week.

(d) The Math Lab will provide specific in-
structional procedures fo; students to relate and apply

mathematical concepts learned in school to situations

-4 3~
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or problens encountered by the student out of school.

Carcer Development (bjectives
22. To establish and operate at least five outside

learning stations in the following areas: Business and In-

dustry, Health, legal, Socio-Political, Zconomic, and Cultural.
23. The Career lLevelopment staff will provide

Career Development oriented lessons for the learning packets.
24. The Career Develomnent Coordinator will locate

at least ten realistic job openings which provide training

for seniors.

25, (a) The Career Develomment Coordinator will
provide summer job and supervision for all Project students
who elect to work.

(b) The Career Development Coordinator will
continue placement of Project students in BVR Trade schools.

26. (a) All students will be made aware of work/
stipend opportunitics by tle Cuoreer Develomment staff.

| . (b} The Carcer Develomment Staff will pro-
vide for all Project studerts the opportunity to participate

in the Work/3tipend Prograr.

Community Resource and Parent Involvement Chijectives

27. Community Recource Aldes will serve as liaison
between the school and cormrunity by contacting a parent of

guardian of each student at least once every two months, ¥

4~



2° . The Project Director will inform the narents
S - <. 07 the Project'. purpose and tho nrogress
of their children by having teachers meet with the parents
of their students at least once during half of the school
veac,

2¢. iach Cammunity Resource Aide will carry out

two meetings of lidison Project, narents of thg students that
cach aide is5 assigned. Such meetings will be used to inform
parents of Project activities and to encourage their partici-
pnthnwiﬁ'the Froject, ¢
30. The Community Reﬁource Aides will contact the

homes of eac¢h ctudent who has a high absenteeism rate to de-~

Lgrmire the cause of the low attendance.

Ancillary sServices Objectives

31, Treatment objective will be determined for in-
dividual Students by the professionals providing service to
them, '

32. 11 students will receive medical examinations
upon entry intec the program.

33. 311 students requiring special follow-up services
outside of the Project will ie referred to those services by

the client-specific assistent.

-8
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SUP LI TR . DATA

Student Yuestionnaire (.ittitudinal) .lternative Proaram
Cifice

Teacher Juestionneaire - Idison Project °
Achicvenent Gains Partitioned by Pretest level

Surary ol Schievement Gains According to Student Absence

N
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P o
JLAIYSIO OF STUDSIMT QU T 'TOIINAIRE RESPONSES
Jhie . tern tive I'rograr  tudent (. nuestionnoire,
Vilelovro o nisterad to lroject ctudents in oy, covers

Tour generssl arews: (1) general attitude toward scﬁbol,
(2) attitude toward teachers, !3) attitude toward organiza-
ti;n of the school (e.g. classroom organization and struc-
"ture. availabilty of supplies) and (4) student interest in
schoolwor!:, Students responded to each question on a five
noint scale.from strongly agrea (+2) to strongly disagrée
(-2). The average student response for each category as
swmarized below is indicative of a slightly positive stu-

dent attitude.

Category 1 2 3 4

.verage student
response ¢,0%3 9,336 ,0,156 0,167

AL LYSIS (F TEBACIIIR QUIOTIOININIRE RESPONSES
The Mlternative Programs Teacher Questionnaire
was administered to nroject teachers. Scoring”wﬁs the same
as 'cr i1l.e student questionncire, The general areas covered
were (1) general satisfaction with'curriculum and instruction,
(2) tcucher perception of student selection and attitude,
(3) cv .ilability of sudportive services, (4) ohysiccl plant

-

and locucion of school, (5) woriiing relationship with other

A G
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school ersonnel, and (6) record liceping and other non-in-

rtructional res»onsibilities., The average teacher resnonse

Jor eoch category is smrmarized helows:

-utegory. 1 2 3 4 5 6
‘verage '

‘eacher ' ’

2csponse | 1.312 0,438 0.653 0,375 0,375 0,812

© 2his indicates a fairly strong satisfaction with

the curriédulum and instructional program and a positive ac-
\

centancs of the record keering and other non-instructional

resmoncinilities that are exmected of project teachers., 1All

other c-tcgories are indicotive of an owverall positive at-

tizude znong the teachers toward the project.

. Ry i



CI'T TR Llaw™ G .3775 (I0S335) T 3°IC SXILLS PARTITIONED BY
Ppbm‘:n}'_‘ prf;l,

== == e — —~——
. 1IQLaoT Icss Than : More Than
Towed 3.0 3.1 - 5,0 Ne0
2eading 1.07 0,07 0.06
mtire Somple Size 16 33 . 35
Cothemttices 0.44 0.33 0.26
“rojcci '
Sarmlia Sice 5 37 49
Qewding 1,0 -0,01 -0.34
“ourth
‘amic 3ize 10 . 25 20
‘ Cleur-  .=ath 0,05 ' 0.18 0,29
£ield '
. samhle Size 2 21 : 24
leading 1.20 ' 0.25 0.59
Adison Sample Size 6 8 - 15
Cor 20— Math 2.16 0.49 ' 0.19
nen: :
Sample Size 3 16 25
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CWIL0Y OF ACHISVAIIAN GAINS ACCORDING

TO STUDENT ABSELIICE

- Reading ' Arithmetic

: | Mean Gain Mean Gain

Ilumber of Days'ibsent In Grade In Grade

1973-74 Equivalents N Equivalents I
. - -

0-25 : 0,23 36 0,70 30
26-50 . 0,46 32 0.42 35
51-75 A 0.31 10 0.18 16
76-100 ~ 0.15 2 ~1.20 3

'101-125 bl g -0,10 1
126-150 -0,50 1 0.60 1

-49..



)
¥

C RGN

RN

PP IDIN D

IOM L STRUCTURE .1 7JORK BREAKDOWN CHART

L

-l.fﬁa_



ORGNHIZATTOAAL CHART OF THE EDTSON PROJECT
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EXECUTIVE DIRECTOR
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FACILITATOR
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EXCCUTIVE DIRECTOR
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