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ABSTRACT
The purpose of this compilation of teacher-developed

iescr-iptive evaluations of curriculum materials is to provide
practical guidance to available materials dealing with the selected
themes of interdependence, conflict, and change. Each of six
conceptual units presented on change, conflict, identity,
interdependence, power and authority, and values and valuing,
contains introductory information to all the materials analyzed,
indexing them by conceptual units, topics/techniques, typical courses
into which they might be categorized, and'grade level. The bulk of
each unit is made up of edited versions of the descriptive teacher
evaluations. Bibliographic and cost information for each curriculumtitle are provided along with information on the circumstances under
which the materials were used, the grade level, teaching time, and
preparation time required. Comments on content, focus, key concepts,
goals, helpful supplementary materials, required student abilities,
motivation associated with +he use of the materials, and additional
insights complete each description. (,IB)
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INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a, grant from the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus ot. concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed .on:involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

4. The comments presented here ave ver6ioilt, drawn from the

original teacher evaluations.

S. On individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be
shown as being useful in a wider range of grade levels. No !ncon-
sistency is intended.

6. In some cases the descriptions of the material
focus, goals and objectives -- apply only to the
to the manner in which testing teachers used the
should be aware, for example, that the goals and
may be the teachers' goals as modified for their
goals the authors had in mind.

- including content,
portions taught and
material. You
objectives listed
use rather than the

Va -.-ra



7. The guide is being distributed in six conceptual units -- change,
conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains a listing of all the
materials tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Street, New
York, N.Y. 10003.

Roy Aaland
Sheila 4dallah
Jim Adams
Neil Agron
John Bedecarre
Don Bergamini
Bruce Borad
Jody Bourland
Dick Bristow
Katie Chilton
Ron Clark
Sue Couch
Ruth Davis
Aleta Dunn
Lars Ekdahl
Dave Ellick
Don Gallup
Dick Fagerstrom
Suzette Ferguson
Scott Fitzgerrell
Marilyn Garvey
Carol Gray
Linda Gregoriev

PARTICIPATING TEACHERS

Don Guenther
Helen Hansen
Roberta Hatlestad
Delores Hegemann
Cissy Hill
Jack Hubbs
Suzi Hunnell
Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll
Darrell Leckliter
Joan MacLellan
Phil Mast
Jeff McCreary
Brenda McNeely
John Millar
Laura Mori
Helen Murphy
Katy Muus
Dorothy Naas
Carol Noble
Sue Ctt

Al Paltin
Nancy Parsley
Carolyn Paxton
Walt Perry
Nancy Piedmonte
Marjorie Powell
Ron Redding
Myra Redick
Ron Remington
Martha Riley
Peter Roberts
Ray Schultz
Ernest Spencer
Ken Stierna
Barbara Strom Ear;.'.

Mary Tauber
Grace Townley
Sharon Voi,,t.

Carl von Rehr

Ruby Wilhite
'farbara Williams

Jackie Woo,lruff
Rita Zwordlinp



LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)+
Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)

Crimes and Justice (Co,P)

CultureContact* (Ch,Co,ID)
Data on the Human Crisis ( Co,ID)

Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)

Earth Island** (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)
From Subject to Citizen (Ch,P)

Ghetto* (Co,P,I)
Hiroshima Decision** (P,V)

Images of People (I)

Inquiry Experiences in American History ( Ch,Co)

Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)

Liberals and Conservatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study, (I,V)
Man: A Cross-Cultural Approach** (ID)

Man in Culture (Ch,I,ID)
Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World ( Co,ID)

Marketplace* (ID)

Mix (V,ID)
Nations in Action (Ch,Co)
OXFAM Case Studies of Developing Nations (Ch,ID)
People and Places (ID)

People of the World (Ch,ID)

Railroad Game* (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)

Social Change: The Case of Rural China (Ch)

Starpower (Powderhorn)* (p,Co)

Taking a Stand (Co)

Values in Action** (Co,V,P)
Voices for Justice (Co.P)

Youth and the Law (P)

+These letters refer to the conceptual units in which a particular item

appears. Ch stands for Change; Co --tConflict; ID -- Interdependence;

I -- Identity; P -- Power and authority; V -- Values and valuing.

**Muit-Media kit



SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and Freedom
Crimes and Justice
Ghetto*
Lawl. You, the Police and Justice
Liberals and Conservatives
Voices for Justice
Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom
Division, Unity and Expansion
From Subject to Citizen
Hiroshima Decision**
Inquiry Experiences in American
History

Railroad Game*

ANTHROPOLOGY

CultureContact*
Interaction of Cultures
Man: A Course of Study
Man'in Culture
Mix

ECOLOGY

Earth Island**
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic World
Marketplace*

INTERNATIONAL RELATIONS

Nations in Action
OXFAM Case Studies of Developing
Nations

Simulating Social Conflict
Social Change: Case of Rural
China

*Game
**Multi-Media kit

PHILOSOPHY/ETHICS

Choices
Constructing a Life Philosophy
Four World Views
Hiroshima Decision**
Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments
Values in Action**

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People
Loyalties: Whose Side Are You On?
Man's Attitudes
Small Group Processes
Starpower*

SOCIOLOGY

American Political Behavior
Crimes and Justice
Ghetto*
Images of People
Simulating Social Conflict
Small Group Processes
Social Change: Case of Rural

China
Starpowar*

WORLD CULTURE/AR-A STUDIES/
GEOGRAPHY

CultureContact*
Four World Views
Interaction of Cultures
Man: A Cross-Cultural Approach**
Mix
OXFAM Case Studies of Developing

Nations
People and Places
People of the World

WORLD HISTORY

Four World Views
Hiroshima Decision**
Interaction cf Cultures
Nations in Action



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION

Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto* (Jr/HS)
Man's Economic World (Jr/HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)
Conflict, Politics and Freedom

(Jr/HS)
Ghetto* (Jr/HS)
Liberals and Conservatives (HS)
Voices for Justice (Jr/HS)

AMERICAN REVOLUTION'

From Subject to Citizen (Jr)

ASIA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

BEHAVIOR

Dealing wits. Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
DZVELOPMENT OF .

Division, Unity and Expansion (H7,)

Marketplace' (Jr/HS)
Railroad Game* (Jr/HS)

*
Game
**Multi:.-.Media kit

CHINA CONTEMPORARY

Social Change: Case of Rural
China (HS)

COLONIAL PET(IOD, U.S.

From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS

. Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
I (HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CultureContact* (Jr/HS)
Four World Views (Jr/HS)
Interaction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach**

(Jr/HS)
Man in Culture (Jr/HS)
Mix (HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
People and Places (Jr)
People of the World Series

(Jr/H3)

DATA RESOURCES

Data on the Human Crisis (Jr/HS)

DEFRESFION, U.S. AND WORLD

Nati,-)712 in Action .Jr)



DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)
OXFAM Case Studies 'of Developing

Nations.(Jr/HS)
Mix (HS)
People and Places (Jr)
People of the World (Jr/HS)
Starpower* (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)
Constructing a Life Philosophy

(HS)
Loyalties: Whose Sides Are You On?

(HS)
Making Value Judgm nts (Jr/HS)
Values in Action** Jr)

DISCUSSING PUBLIC ISSUES

Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS) !

Earth Island** (Jr)
Ecology Controversy (HS)
Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContaci* (Jr/HS)
Ghetto* (Jr/HS)
Marketplace* (HS)
Railroad Game* (Jr/HS)
Starpower* (HS) --Powderhorn (Jr)

GEOGRAPHICAL SKILLS

People and Places (Jr)

GROUP MOBLEM SOLVING

Small Group Processes (HS)

HUNGER

OXFAM Case Studies of Developing

Nations (Jr/HS)

IMPERIALISM, CHINESE AND WESTERN

Interaction of Cultures (Jr/HS)

INDIA

People of the World (Jr /HS).

INDUSTRIALIZATION, U.S., 19th
CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS).
From Subject, to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower* (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Voices fcr Justice (Jr/HS)
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LAW, CRIMINALAS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics andFreedom
(Jr/HS)

Crimes and Justice (Jr/HS)
Law:. You, the Police and Justice

(Jr/HS)
Youth and the Law (Jr /HS)

LIFE.CYCLE

Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (Jr)

Values in Actiorf** (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY

Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes (Jr/HS)

POPULATION

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

RELIGIONS, WORLD: CONFUCIANISM,
BUDDHISM, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION

Starpower* (Jr/HS)

ROLE-PLAYING

Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action** (Jr)
Voices for Justice (Jr/HS)

RULE-MAKING

Starpower* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China

(HS)

Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)
Hiroshima Decision** (HS)
Nations in Action (Jr)
OXFAM Case Studies of Developing

Nations (Jr/HS)
Starpower* (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision** (HS)
Nations in Action (Jr/HS)



CONFLICT -- MATERIALS DESCRIBED

Title

Grade Level

7-8 9 10-11-12

Conflict, Politics and Freedom

Crimes and Justice

CultureContact*

Data on the Human Crisis

Dealing with Aggressive Behavior

Division, Unity and Expansion

Ghetto*

Inqu5.ry Experiences in AmeHcan History

Man's Economic World

Nations in Action

Railroad Game*

Simulating Social Conflict

*mall Group Processes

Svjr;:ower

Tar,ink., a Stand

In Actio:.*

Voices for ,7:..:tact

X

X

X

X

X

X

X

X

-

f)



Authors

Publisher

Availability

Cost

CONFLICT, POLITICS ANOTREEDOM

Charles N. Quigley and f-qchard P. Longaker

Ginn and Company

Ginn and Company
Xerox Education Group
191 Spring Street
Lexington, Massachw;ett.: 02173

*

udent 1-.nok $1.81,; Tode!her's guide $2.22

(school price.. )

* * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher dse:

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

1 teacherr' 56 stud..mts

Grade l,eve 1 8

Portion -taught - Part. Pages 1- 60.
Most of Unit I, part of Unit II, none of Un;t III.

8th - 12th grades

6 to 8

10 hour!:

Due Process of Law Denied, available from
Cent.'r, In,liana University,

r-ntal $7.25.

Father than trea-.Ing them introducer tl:Y
Laic 17.i._ncilles of demccrat:c govornm,:nt way that..:ell;
studr.mts. to experience those principle at w'Jri,. Unit T

to stuj,:nts' own experence, as it tca,he.; various form:. of
ment; Unit II relies mo:-.tiv on hi:4torHal c..i .e :;tudies t,21cn -!.-

functIcn:; of confl:ct.

Focus: The underlying 7rinciples of *n., "., . -,overnment, t:.0

onerate, and how they aff-ct .:rd leaders. Thy fu:.ction-

:np, of t:ie U.S. political a.stem. 2:41-.*Jc:te.-o: Conflict: :n tiu-
tionali7!ation, function, ,

:unctian, of povernmental .

.12:11 democratic .

,
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C. qc 2:o tcrEves
1. To galn un.::.:;tand:.ug of and appreciation for constitutional

e!overnm---7.nt.

'. To gai.n tundamontal understanding of the role and nece:Isity ot
:u a free .ocLot\,'.

3. 7c all,: to make rational decinionL: on public if-suos anA to
in te'ng 'nvolv.,d in governmental proces:,.

4: T.) tti:ferentiate autuor:tarian and democrat4
r.

II. Abilities required

A. Re.21i,n/ grado

B.

Nano Moclorate Heavy

reading

role-Flaving
1 discussion

inluctive proce!45

simulaticn

III. Teacher comments on motivation

X

X

X

X

X

X

A. The testing tea.2.hor found this material to he self-motivating
and not requ;ring continual motivating activities by the teacher.

B. Unit I "gralers": The readings themselves contained funny nrne.
and :.umorou.: :;tatements which intrigued many (especially the
rear) anj turned off a few.

C. the te,Ichor al.Le to ar:epting of qturl.QW_ r-

rcnt at h!4h.

IV. Additional con

Supplemnt d: ;cu:Hon fi:Ims and f;imulat:on

careful L: on which to focu-. A ,rat many are .

:r. r.m .m 0 oach ..',1;!

31.")2$:_;73



Author

Publisher

Cost

CRIMES AND JUSTICE
(Justice in Urban America Series)

Robert H. Ratcliffe

Houghton Mifflin Company

Houghton Mifflin Company
Educational Division
110 Tremont Street
Boston, Massachusetts 02107

Student book $1.20; Teacher's guide $1.35

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 400 students
Grade level - 7-10
Portion taught - All

Recommended Placement

Teaching Time

'Zuggested Preparation
Time

7th - 9th grades

3 weeks - 9 weeks

10 - 20 hours, approximately 30 minutes each day.

Helpful Supplementary Periodicals, newspapers, data on crime rates, the
Materials Penal Code, speakers, films

I. Description

,7crnents: This unit attempts to take the student through the
.Jrocesses and procedures of American criminal law. Readings are
interspersed with short case studies or vignettes.

F::cus: What constitutes a crime and what is the legal process.
:uhfocuses: Individual rights and responsibilities, fair trial,
impartial judge and jury, misdemeanor and felony, capital and
ot:;er punishment, Supreme Court decisions, prison, parole, pro-
'ation, crime prevention.

-n. concepts: power and authority, and conflict

and objectives
1. To understand the nature and seriousness of crimes and to investi-

gate the legal process for handling offenders.
Tc evaluate ways of discouraging crime and of understanding better
those who might commit crimes. To appreciate their constitutional
rights.

To understand our justice system is constantly being re-interpreted
:n crder to stay relevant.



II. Abilities required

A. Reading level: 7th - 9th grade

B. Skil/a

Use of None Moderate Heavy

charts ' X

tables X

graphs X

inquiry X

discussion X

drawing conclusions X

inductive processes X

role-playing X

debate X

III. Teachers. comments on motivation

The material was not self-motivating and required supplemental activities
developed by the teacher.

IV. Additional comments

Testing teachers felt that if a teacher were to rely solely on this
material, it would not be too successful in maintaining class interest.
However, if a teacher were to add "grabber" activities, the book should
serve as an excellent information base. There is only one teacher's
guide to the series, and this guide is generally not too helpful in
suggesting extra or alternative activities. The last part of the book
is rather inadequate in dealing with "America's crime problem."

51:2673



Author

Publisher ABT Associates

CULTURE CONTACT

-

Availability names Central
AbT Associates, Inc.
55 Wheeler Street
Cambridge, Massachusetts 02138

Cost $30.00

* * *

Recommendations ani Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level - 9, 11, 12
Portion taught - All

Recommended Placement

Teaching Time

Sugested Preparation
Time

Helpful Supplementary
Materials

I. Description

A.

7th - 12th grades

Approximately two weeks

4 - 10 hours

None

3imulation ,1 dilemma situation when an
".).:1-vanceti" technol-.,ical society moyt; a more "primitive" culture
1,:cated on a remot- !,viand. The -:.erlario presents many opportun-
:tie: for cultural mi. under:;tandinv, such as through trade,
.1a:,guage etc. The objective is that, through this
7onf1ict proce:2:;, Fltuient:; will acluire a strong sense of cultural

FOC:43: culturEll cliffernce, ethnocentrism. Subfocuses: cultural
change, cmflict, interaction of cultures.

2:nceta: corf:I:ct, change.

To introduce tho an!bropolgical concepts of cultural
r--?lativi= and tht, ;:c),,nial for mi:;understanding in any oultun,

F-r T.° . to livo with, op;)(y-..ing cultun.s;
_hi : for CI Wi.y i)tivo

is otb- way



II. Abilities required

A. Read!Al;,7 1t-34: 7th - 8th grade

B.

Use of Non Moderate Heavy,

CLIVt3 X
graphs X
maps X
role - 'laving

simulation

X

III. Te ache rs ' contents on motivation

X

X

The m3terial is self-motivating, it stulents have had some previous
'ractice with role-playing. Students become very absorbed in the
game once they get into it.

IV. Additional comments

A. The material held high student interest, provided adequate
teacher guidance and developed concepts clearly.

B. The teachers would use the material again, being sure students
feel familiar with role-playing before beginning the game.

C. Be very familiar with the game yourself.

Be sure students take plenty of time to learn their roles and
the roles of their team memberf-,.

61:)2L.7",



Author

DATA ON THE HUMAN CRISIS

William A. Nesbitt

ru!'lkher New York Department of Education

Avl:lability Center for International Programs
State Education Department
99 Washington Avenue
Albany, New York 12210

Student book 40C; Teacher's guide 204'

* * * * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 115 students
Grade levels - 7, 11
Portion taught - Parts, one taught pp. 1-12,
the other taught 7/8's of the book.

F,.ecommended Placement

Teaching Time

-7tiggested Preparation

rime

iielpful Supplementary
:aerials

I. Description

9th - 12th grades

Supplementary material

Perhaps 2 hours extra to include material
in proper context for introduction.

Limits of War-AEP unit book, 40; Violent Conflict
in American Society by Lynne B. Iglitzin, Chandler
Publishing Company, 5609 Paradise Drive, an Francis-
co, California 84131.

Comments; This pamphlet is designed for supplementary 11:..2 in a

course in development, world history, or world pol!ti.3. It on-

tains a series of charts, diagrams and data which could h,
into the above courses. The sections are as follow3;
1) International and National Violence
2) The Cost of Arms
3) Population Growth
4) Pollution and Depletion of Natural Resources
5) The Rich-Pcor Nation Gap
E) Rapidity of Change
7) International Cooperation
8) Interrelationship of Problems and the Future

Focus: Importance of conflict resolution. SZA,bf

iopulation growth, resource depletion, change, r;.:,-1-)or
and stratei0e,; for i.ace, militarism.



B. Ke? concepts: conflict, interdependence

Goals and objectives
1. To provide up-to-date information bearing on present day con-

flict sources.
2. To enable students to list and explain sources of conflict and

reasons for conflict resolution.
3. Tc create an interest in doing something about preventino

like these.

II. Abilities required

A. Reading level: 7th - 12th grades

B. Skills

Use of None Moderate Heavy

charts X

graphs. X

tables X

inquiry/hypothesizing X

discussion X

III. Teachers' comments on motivation

A. For better students, the material is self-motivating, but generally
it requires continual motivating activities by the teacher.

B. This material will only aid in motivation if used in conjunction
with other types of material related directly to the concepts being
worked on. Lends itself well to inquiry.

IV. Additional comments

A. The evaluating teachers felt that the material held interest for
Letter students. Although the teacher's approach is important,
did not provide adequate teacher guidanct . lt developed concpt:.;
fairly clearly. Too abstract for 7th grade level, however.

A teacher would he well served to hive a cla;.; 'let for hi', cla'
or make a series of trarnTarencies for hi, overheld, to dral, u! oh
whenever a need aro;e. Caution: Don't attempt to use this a- a
primary text for students.

The teachers would teach it again, beine, cautious not to ovr-uL,o.
Be selective in choosing pages which provide data relating directly
to your Ljectives.

Let .;tudents be more selective and :,)11c..:

writ,: a 1)a;er about. .LO:T AiMiSM or optimi!:m.

Tnclude .;117.h A- r iayIng, wnic

7102-J.73



Authors-

DEALING WITH AGGRESSIVE BEHAVIOR

Cooperative effort of Lakewood City Public
Schools System, Educational Research Council
of America, and Ohio State Department of Ed-
ucation

Publisher Educational Research Council of America

Availability

Cost

Educational Research Council of America
Rockefeller Building
Cleveland, Ohio 44113

Student book 85; Teacher's guide $2.55

Recommendations and Description ,aced on Teacher Use

The information below is based on the following teacher use:
7 teachers, 470 students
Grade levels - 7-10
Portion taught - The evaluating teachers varied.

7th - 9th grades

Unestimatea. Much time spent finding supplementary
readings and materials.

Recommended Placement

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

Growing Up Strong, Contact Series, Scholastic Book
Services; Eye of the Beholder, film available from
Stuart Reynolds, 9465 Wilshire Blvd., Beverly Hills,
California 90202; Generation Gap, game from Western
Pxblishing Co., Inc. , 850 Third Ave., NY, NY 10022,
$15.

A Comments: Valuable for teaching about the variety of potential
human aggressive behaviors, their relationship with the satisfac-
tion of human needs, and some alternatives people can use in solv-
ing frustrating situations. The five sections in the book are
1) a Profile of Behavior and Aggression, 2) Youth in Confrontation,
3) Vandalism, 4) Protest, and 5) Why Violence.

Focus. Understanding human needs, feelings, frustrations and ways
to direct behavior away from negative aggressive action toward posi-
tive, constructive action. Subfocuses: Aggressive behavior is uni-
versal. Frustrations are also universal and often lead to negative
displays of aggressive behavior. Many methods people use to reduce
frustrations merely hide the prol)lems. Some solutions to frustration:
bring immediate relief but have negative long-range effects. There
are a variety of ways to do al with frustration.



B. Kei, concepts: conflict, identity, power and authority

C. goals and objectives
1. That students would learn about:

a. human needs and ways people satisfy them
L. aggressive behaviors people use to face problems
c. ways of dealing with their own frustrations

2. That a student would:

a. understand himself and deVlop self respect
b. understand his friends and b b a good friend

II. Abilities required

A. Readfng level: 7th - 9th grade

B. Skills

Use of None Moderate Heavy

rcle-playing X
charts X
readings X
inquiry X
simulation X
class and small

group discussion X
inductive process X

III. Teachers' comments an motivation

A. Role-playing exercises were very successful. Group work and class
discussions were more successful than individual exercises.

B. There was a great deal of interest in the songs presented for inter-
pretation and discussion. Discovery of one's own self and feelings
was the number one "grabber" throughout the units.

"I found using the short stories as a means of introducing the Lasic
concepts rather than as a follow-up was extremely valuable for students
ea3ilv bored with theoretical discussions."

IV. Additional comments

A. The materials held student interest, provided adequate teacher guid-
ance and developed concepts clearly.

B. ". . . requires complete and active participation by the teacher.
Ma':sr concepts should be reinforced constantly. I found I spent ,1

1-:t too much time on projects and busy work (the student workbook is
full of it) and left not enough time for the last part of unit."

Sincu all five sections of it cannot be taught during the sLim,

thought need:; to be given to the sequencing and grade Level plA'-mont
if is to be adopted throughout a district. :sect ions: I tn.! !I

Lu taught in the 7th grade, III and 17 in fitli grade, r.1 . h

8102973



DIVISION, UNIIY, AND EXPANSION
(Episodes in American History, Unit 3)

Robert E. Burns, et al.

Ginn and Company

Ginn and Company
Xerox Education Group
19i .-,pring Street

Lexington, Massachusetts 02.173

Hard cover -- all 4 units, 86.48
Soft cover -- Unit I, $1.98; Unit II, $1.38;
Unit III, $1.53; Unit IV, $1.53
Te.,:her's guide $5.97

Recommendations and Description Based on Teacher Use

Tha information below is ba:.ed on the following teacher use:
1 teacher, 80 students
Grade level - 11
Portion taught - Part, Unit 8, "Making of Industrial
America"

1-1.-1;:ement

Frelaration

Description

11th grade.

o - 36 weeks

10 hours

on the industrial giants and the rise of

Tne unit conc-nrrates on in- industrialization of the U.S.
t:.e late 19th cenury. It utilizes an inquiry mode with empha-

_*; '1 on presenting as a set of several different po:,sible
and outcomes.

, i ndustry and it.: effects. :4Voaused: 'r :ationalization, inter-

z..2:11,.h.;:llps of an society, process and effect, of union-
:mmigrat.ion an! 4rowth of cities.

Jtud(2nts

T110 :ociety.

in -:n ..ti



INTRODUCTION

The materials annotated here represent a process of improving teach-
ing abut interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the pacticipa-
tina teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
g.1.11,!e is an evaluation form so that this 1:rocess can be ongoing.

The testing came after three years of work by the Diablo Valley Eclu-
etion Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San .Francisco. It rep-
re.lents the collective input of some seventy teachers and four staff men,
ber.3. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Edt.:ation Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

4 The comments presented here are edited versions drawn from the
original teacher evaluations.

Cr. individual sheet recommended placement refers to where the
I:em might be best placed. In the indexe:, she same item moo: 1,.,

sliown as being useful in a wider range of grade levels. No incon-
sistenc, is intended.

In some cases the descriptions of the material including content,
focus, goals and objectives -- apply only to the portions taught and
to the manner in which testing teachers used the material. You

ould 1_,e aware, for example, that the goals and objective:=, listed

may be the teachers' goals as modified for their uqe raLier t.:2n the
goals the authors had in mind.



GHETTO

i.c:ve Toll

Gam A;;-ociates

cademL: Game- :1-.,:;)c.i.ite3

WeternTublishin Jompany
School and LiLr.3.ry Department
85-.: Third Avenu.,_-

New York, New Yori: 10022

* ':

Recornendat i ons and Description Based on Teacher Use

: . *.- lr -14: I cn

T ::-.

1 tar

r: a

I. Description

low i ased on the following teacher use:
2 teachers, 20 students
Grade level - 9
Portion taught - All

--.4th grade

3 to 5 days

Approximately i hour

Ghott.3 :-: in a poor neighlor-
:...: life simulation attempts

11.ath.,, for !-;Ils actually caught up
:f urix. o u:lt into the game aro

, rt cf. a,.tivities, and f-mily

:h an i..;verty, and the result-
or, human 1Ie.

self-identity

07: tuieht : ',riot's experience of ;ome
Uf-'. 1:fo. unl-r.p1:...!1-ed area,: of the inner

; school-, reward:: arl.!

1:etwe.en the individ-
:. : :.



II. Abilities requirvd

A. Rea.: ; , . - 12th rade

B. Skill.e

Use None -c-Heavy.

role Hla:inr X

X

X

III. Teachers' comments on motivation

A. Se1t-7.:)

Cc.:miet:t.i,1,% 11.

IV. Additional comallts

1 ; t.l ltd thdt student Ii not explore one ! '-

bilitv :nhf.r.-f:.t in t.i ame, and that i ',.pots trap oper,n-lon t

irnpi t n. .,,hl.orhood. This would 1_,:ner't all gam

Anoth,r m k that the ha sic 0] tlp! game is f.r n iv

Tt1,1 tLac'ner I icrc ,...d to douhlo up o:i role,, or run Lw -r

three 1;am:.., :multa.,ou2ly. Very high 'tui.,nt interest ha.

reor r...:.,t111;:, teachers.

3. Tea..:hen; )1:e t_hi material acain, poily adding moi,
to make it mcre in*eresting and truer to

"Be ile ,.:1f.:ar to :3-tudent..-,. trial run worked

4



Author

Publisher

Availability

INQUIRY EXPERIENCES IN AMERICAN HISTORY

Margaret Branson

Ginn and Company

Ginn and Company
Xerox Education Group
191 Spring Street

Lexington, Massachusetts 02173

Cost Student book $2.28; Teacher's guide $2.67

* * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 25-30 students
Grade level - 7,8
Portion taught - Part

Recommended Placement 8th - 11th grades

Teaching Time 'Book is meant to supplement U.S. history text-
books, could be used periodically during a full
school year.

Suggested Preparation Evaluating teacher unable to estimate
Time

I. Description

A. Comrents: This book is designed to supplement regular U.S. history
materials. It presents scenarios, arranged chronologically, designed
for use in class for discussions, role playing, and student projects.
711..! materials are at a low reading level and have several short dramas
that could be read aloud or acted out by students.

FO2U3: Investigating U.S. history through folklore, poetry, dialogues,
letters, diaries, songs, pictures, etc. 'SubfOcuses: History is composed
of discrete events and personalities.

B. concepts: conflict and change

A.

.-2nd objectives

To a,:quaint the student with the inquiry or investigative method.
To provide students with interesting episodes of history that they
:0,11d explore furzher.



sIP

. II. Abilities required

A. Readinj level: 7th grade and up

B. Ski:la

Use of None Moderate Heavy

inquiry X
charts ' X
graphs X
tables X
maps X
role playing X
simulation X

III. Teacher's comments on motivation

These inquiry.experiences were used for the "grabbers" when intro-
ducing new areas of U.S. history to be investigated. Mainly because
these inquiry experiences were so novel or interesting, the class enjoyed
doing them together.

IV. Additional comments

The material held high interes-c for students, proN'ided adequate teacc.lr
guidance, and developed concepts clearly.

1611,7:73
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Author

Publisher

Availability

Cost

MAN'S ECONOMIC WORLD
(Concepts And Values Series)

Center for the Study of Instruction

Harcourt, Brace, Jovanovich,, Inc.

Harcourt,
757 Third
New York,

Brace, Jovanovich, Inc.
Avenue
N.Y. 10017

Student book $1.59; Teacher's guide $1.95

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

2 teachers, 110 students
Grade levels - 7-9

Portion taught.- One all, the other taught pp. 1-41.

7th - 9th grade

3 - 5 weeks

20 hours

Starpower, game available from Simile 11, $25
for 18-35 student kits or $3 for directions to
make your own. (See separate evaluation.)

I. Description

A. Comments: Man's Economic World presents the student with the picture
of world trade and develops the idea of increasing national economic
specialization in a world that is growing more interdependent.

Focus: interdeperdence Subfocuses: man's physical and psychological
needs, human capital and natural resources, scarcity, trade and trade
barriers, efficiency and costs, areas of specialization, ethnocentrism,
unity or nat'.onalism, rich and poor nations.

"0. rie, concepts: interdependence, conflict

C. ,-;,:-.2Zs and objectives

1. For students to grasp the interdependence of the world's people.
To see similarities between the functioning of the student in hi:;
local economy and of nation-states in complex international inter-
actions.

3. To see the relationships among ecc.omic barriers, resources, -carcity,
and nationalism.



I

4. Tu see nationalism in a historical perspective and to hypothe-
size about what is needed now for peace.

II. Abilities required

A. Reading level: 7th - 9th grade

Skills

Use of None Moderate Heavy

charts X

graphs X
tables X

maps X

reading X

analysis/synthesis X

inductive processes X

research X

projects X

discussion X

small group work X

hypothesizing X

simulation X

role-playing X

III. Teachers' alments on motivation

A. Testing teachers did not find the material self-motivating; frequent
motivating activities were needed.

Motivational activities, suggestions:

1. Economic areas of specialization: student groups create an inde-
pendent nation and attribute 30 resources to it. To accompany
chapter 3, each group then creates a history and mythology for
Its nation and draws murals depicting these. Each must then trade
with the other nations to become fully sufficient. The trading if,

done vaphically, using colors on the murals.
2. Xake use of student involvement exercises outside of the elul.;room.

These are quite good, covering a range of student ability 14-vols.
There are 3ome excellent attention-getters in the form or comI,Arable
homework assignments.

IV. Additional comments

:naterial provP2d adequate teacher guidance and developed conce.:A.;
12u4-_ :Ed not hold student intere-:.t. It is too abstract: and ti.?e&;

3upplementary material to reinforce each concept presented an,j 1.0 :;how

r-i2incv and worth.



Authors

Publisher

NATIONS IN ACTION
(Concepts and Inquiry Series)

Educational Research Council

Allyn and Bacon

Availability Allyn and Bacon, Inc;
470 Atlantic Avenue
Boston, Massachusetts 02210

Cost Student book $2.55; Teacher's guide $2.22

Recommendations and Description Based on Teacher Use

The information-below is based on the following teacher use:
2 teachers, 30 students
Grade levels - 7, 8
Portion taught - Part, pages 63-153

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

7th and 8th grades

8 - 12 weeks

20 hours

Films on the wars, revolutions, and intellectual
movements of the period.

I. Description

A. Comments: Develops various concepts connected with World War I,
the Depression, and World War II. The concepts are listed as "control

' ling ideas" in the student book.

Focus: Recent world history and its trends or patterns. Subf,,Juses:

Change is constant and rapid; and war: causes, alternative, preven-
tion.

B. Key concepts: conflict, change

Goals and objectives

1. To understand that wars don't just happen but have histor!cal
causes.

2. To understand why World Wars I and II started.
3. To have students make value judgments about war,
4. To consider alternatives to war.
5. To think about the future and the possibility of war a:ot

its prevention.



II. Abilities required

A. Reading level: 7th grade and up

B. Skills

Use of None Moderate Heavy

charts X

graphs X

tables X

maps X

inquiry/hypothesizing X

discussion X

value judgments X

simulation X

role-playing X

independent projects X

readings X

III. Teachers' comments on Notivation

The material was moderately self-motivating but also needed motivating
activities by the teacher.

IV. Additional comments

A. This material held high student interest and developed concepts
clearly. The teacher's guide contains many good suggested activ-
ities for students.

B. Useful as a supplement for the study of World Wars I and II, or
as a base for an international relations course.

"32111,73

"I feel that this book's weakness is in its attitudes and values.
It treats international tensions and relations in a very dry and
impersonal way, leaving out the personal element and values con-
siderations."

NLds to be supplemented with:

1. a look at war from a more human side -- the suffering and great
toll of life.

2. ideas on alternatives to war instead of its inevitability.
3. war prevention, more on the U.N., disarmament treaties, ideas

of pacifists, etc.



Authors

Publisher

Availability

Cost

RAILROAD GAME

Harvard Social Studies Project

American Education Publications
Education Center
Columbus, Ohio 43216

The simulation Railroad Game is availdblo within
the AEP booklet The Railroad Era.

40 per student copy. Teacher's guide, Cases and
Controversy, available upon request from AEP.

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 30 students
Grade levels - 7, 8
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

8th grade - 11th grade

2 - 3 days

1/2 hour

score sheets, bid sheets, instructions

A. Comments: Shows why trusts emerged in the last half of the 19th century
and also demonstrates the danger of the existence of monopoly p)wer with-

out regulation.

This simulation is found on pages 21-22 of The Railroad Era 1)0c,,IPt. Tc

play the game and run o:f the needed forms, you not only need thi-; book-

let but also the Cases and Controversy guidf.

This is one of the few simulations where one teacher plays a major role,
that of the Mine Owner, who uses monopoly power upon the students, who

are organized into four railroad teams.

Focus: Using cooperation to deal with monopoly power. SUi,;j0:W(2a: Artaly-

sis of the function of government regarding control of monopol/. An effec-

tive way to deal with power is to counter it with an equal

concepts: c.nflict, power and authority



C. Goals and objectives

1. To learn to deal with power (a monopOly).
2. To cooperate with others (peer groups, i.e. other railroads).
3. To change the way students think and feel about power and

cooperation.

II. Abilities required

A. Reading level: 6th grade

, B. Skills

Use of None Moderate Heavy

hypothesizing X
simulation X
role-playing X
charts X
tables X
inquiry X
discussion X
analysis X

III. Teacher's comments on motivation

A. Teacher should personally challenge the class.

B. Students can be led to make secret deals.

IV. Additional comments

Teachers should use the simulation only if they are willing to play an
active, participatory role. The teacher should get involved, help rail-
roads organize, check score sheets often, and keep all railroads in busi-
ness to the very end.

Most students enjoyed the activity, . . . although very few really under-
stood even at the end how to deal effectively with a monopoly or with each
other.

36111773



Authors

Publisher

Availability

Cost

SIMULATING SOCIAL CONFLICT

Sociological Resources for the Social Studies
(SRSS)

Allyn and Bacon, Inc.

Allyn ant Bacon, Inc.
k,

470 Atlantic Avenue
Boston, Massachusetts 02210

Student book, packet of 10: $6.30
Teacher's guide, $1.02

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:

3 teachers, 220 students
Grade levels - 7, 12
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary

Materials

I. Description

11th - 12th grades

3 - 4 weeks

5 - 6 hours

The Hand, film available from McGraw-Hill Films,
Inc., rental $25; Hiroshima, John Hersey, Bantam
Books, 75.

A. Comments: There are three parts to the unit, the first two being

simulations. "Dilemma of the Tribes" introduces students to a two-

person conflict situation wh.Lch can be represented by a matrix. Each

party to the dispute is mutually dependent on the other's decision,

and there are opportunities for the disputants to move to either coop-

eration or conflict.

The second simulation is "Resources and Arms." Students represent

nations in a dilemma situation. The nations must decide whether to

produce social goods for their people -- should it be "guns or butter".

The last section proVides a short theoretical discussion of conflict

and methods of conflict resolution. Testing teachers have not comment,,1

on this section.

Focus: Conflict in i:c...trpt.r.,onul, ;oc.iological, economic, naCon,_,.1

international situations.



B. Key concept: oonflict

C. Goals and objectives

1. To understand the wide gamut and numerous types of conflict
which is a basic part of life.

2. To understand ways of dealing with conflict; to seek potential
solutions to problems.

3. To introduce students to simulation games as a means of gathering
data.

II. Abilities required

A. Reading level: 6th - 8th grade

B. Skills

Use of None Moderate Heavy

maps X

readings X

inquiry X
discussion X
role-playing X

simulation X

inductive processes X
classification of ideas X

III. Teachers' comments on motivation

The material is self-motivating and does not require continual motivating
activities by the teacher.

IV. Additional comments

A. This SRSS unit comes in the usual black/white cover that by itself
does not stimulate students. However, the unit does raise interest-
ing questions about conflict and conflict resolution. One warning
to teachers: you must prepare yourself to teach this unit because
it does rely heavily on abstractions.

B. Materials provided adequate teacher guidance, and developed concepts
clearly.

C. Materials must be adapted by teacher to meet level and needs of stud-
ents, psychologically and by socio-economic range.

371112.73
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Authors......

Publisher

Availability

Cost

SMALL GROUP PROCESSES

Sociological Resources for the Social Studies
(SRSS)

Allyn and Bacon, Inc.

Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Student book, packet of 10: $5.91
Teacher's guide, $1.02

Recommendations and ,DeiCription Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 150 students
Grade levels - 7, 12
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

12th grade

2 - 3 weeks

15 - 30 minutes per class period

None

I. Description

A. Comments: Small Group Processes contains several group experiments
which measure how group influences affect individual behavior. Student
materials consist of five pamphlets, to be handed out one at a time.

The first is the famous Asch experiment where all members of a group,
save one, deliberately give wrong answers to what obstensibly appears
to be an experiment on perception. The class, observing this experi-
ment, notes the impact of the group's responses upon the single subject.
The other three experiments carry on and extend this theme throughout
the rest of the unit.

Focus: The individual's behavior in groups. Individuals change when
pressures and groups are changed. Groups demand different behavior and
people change to meet the demands.

B. Key concepts: conflict, change

Goals and objectives: For students to become aware of the effects of
group dynamics on the individual.



II. Abilities required

A. Reading levet: 10th - 12th grade

B. Ski-4Z):: ,

Use of None Moderate

tables X
inquiry/hypothesizing
discussion

III. Teachers' comments on motivation

A. Material was self-motivating and did not
motivating activities by the teacher.

B. The classroom experiments were enjoyed.
needed.

IV. Additional comments

Heavy

X

X

require continual

Nothing extra was

A. Materials held student interest, provided excellent teacher guid-
ance, and developed concepts clearly.

B. The teacher booklet was excellent; very clear, complete and detailed.
Prepare yourself, before you teach the unit though. There is also a
lot of student data-gathering.

C. Concepts were not complicated. Used in a psychology course.

38111373



Author

Publisher

Availability

Cost

STARPOWER (POWDERHORN)

a. WWI WI MO

Simile II

Simile II
Post Office Box 1023
La Jolla, California 92037

Starpower, $3 for directions to make your own kit;
$25 for an 18-35 student kit. Powderhorn, $12.50
for complete game.

it *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
5 teachers, 300 students
Grade levels - 7-12

Portion taught - All

Recommended Placement Powderhorn, 7th - 8th grade; Starpower, 9th - 12th

Teaching Time 3 - 5 class periods

Suggested Preparation 1 - 2 hours
Time

Helpful Supplementary None, unless using the do-it-yourself kit.
Materials

I. Description

A. Comments: Starpower is tne classic simulation game. It puts stud-
ents into a three-tiered society where the rich "get" and the poor
"don't." The rich have power to make rules and then the poor have
to decide what they will do. Powderhorn is the junior version of
Starpower and simplifies the wealth counting procedure. The de-brief-
ing is a vital part of the procedure; students need to talk out and
act out feelings engendered by this game.

Focus: Power and authority Subfocuses: social classes' struggles,
social pressure toward revolution, frustration and helplessness of
"have-not" people.

B. Key concepts: conflict, power and authority

C. Goals and objectives

1. To give students a Letter idea of the dynamic of class division.,.;
in any society. To un.ler;tand why people gain power and what
they sometimes do with it. To un62rstand the psychology of a
revolutionary in an oppressive :;:tuation.



2. To have students feel the utter helplessness, frustration,
rage,'and other personal reactions that Starpower brings out.

II. Abilities required

%

A. Reading None required

B. Attie

Use of None Moderate Heavy

charts X
readings X

maps X
discussion X
role-pLiying X
simulation X
inductive processes X
inquiry/hypothesizing X

III. Teachers' comments on motivation

High student interest. Game is self-motivating.

IV. Additional comments

A. The game holds high student interest, provides adequate teacher
guidance, and develops concepts clearly.

B. "I found that distribution of symbols and chips, a trading session,
posting of scores and a bonus session will easily eat up a 45-minute
period. I ran the game for 3 consecutive days and spent the 4th day
in de-briefing.

2cn't let students ;.now you are "tacking" the chips. Don't
students sit during trading i:vriods.

40111873



Authors

Publisher American Education Publications

TAKING A. STAND

Harvard Social Studies Project

Availability American Education Publications
Education Center
Columbus, Ohio 43216

Cost Student book 40C; Teacher's guide, Cases
and Controver'sy, free upon request of publisher.

* * * * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 160 students
Grade level - 12
Portion taught - Part, pp. 9-21, 29-33

Recommended Placement 12th grade

Teaching Time 1 - 2 weeks

10 hoursSuggested Preparation
Time

Helpful Supplementary None
Materials

I. Description

A. Comments: This unit book attempts to establish a method and atmosphere
of class discussion through which: 1) students listen with sensitivity
to one another and 2) the issues involved in a discussion are agreed upon
by the class. The booklet contains two cases which are the content for
discussion-skill building. One is based on Billy Budd, the second on
John Brown's raid on Harper Ferry.

Focus: Techniques for good class discussions Subfocuses: Clarifying
and understanding: issues; purposes of discussion; strategies of proof;
how to move discussions along and avoid roadblocks.

B. Key concepts: conflict

C. Coals and objectives

1. To have students learn really to listen to one another.
2. To have students develop respect for opinions different from

their own.
3. To have students recognize the main ideas in discussions and

their reading.



4. To have students become more aware Of moral valued in
public affairs issues.

II. Abilities required

A. Reading Level: 9th grade

B. Skills

Usd of None Moderate Heavy

inquiry/hypothesizing X

charts X

written work X

discussion X

III. Teachers' comments an motivation

A. The material was self-motivating. However, it was necessary to
bring in various other techniques, such as a fish bowl group
situation, small group discussion, and writing exercises, to keep
interest at high level.

Billy Budd is of high interest to students. However, John Brown's
raid on Harper Ferry does not engender the same class enthusiasm.
Omit the John Brown case and use a case of your choice for the
second content sample, for example, the Andersonville Trial.

B.

IV. Additional comments

This would be good in the beginning of a 12th grade government course
or as a supplement to any course involving extensive class discussion,
spending perhaps four or five days on it. Instead of introducing 5 di..-
cussion skills, focus only on sensitivity and issue clarification.

41111973



Authors

Publisher Holt, Rinehart and Winston, Inc.

Availability Holt, Rinehart and Winston, Inc.
383 Madison Avenue
New York, N.Y. 10017

VALUES IN ACTION

Shaftel and Shaftel.

Cost Kit $99 (which includes filmstrips.66 each and
Teacher's guide $1.02)

* h sig *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 60 students
Grade level - 7
Portion taught - All

Fecommended Placement 7th grade

Teaching Time Two weeks (if done in one block of time, which
is not recommended)

Suggested Preparation About one hour before introducing the unit. 15-30
Time minutes before each lesson thereafter.

Helpful Supplementary None needed.
Materials

I. Description

A. Comments: This filmstrip kit provides open-ended dilemma situations
for students to discuss, or role-play and then discuss. The teacher's
guide gives particular support to the role-playing process. The test-
ing teacher indicated that the dilemmas were very appropriate for 7th
grade students. The rationale for this approach to value clarification
is that by role-playing, several alternative behaviors become identi-
fied with the possible consequences following. This allows students
to test behaviors and ,lues in a relatively safe psychological climate.

Focus: values, relate,- to conflict situations, loyalty, honesty,
-espect for people, property.

Key concepts: valuos and valuing process, conflict, power and uuthoritv

joais and objectives

1. The development of no:sitive social through tiie exar.:n..,ti,:n

of alternative.ways of In ,pecific social
:nportunitv to exIlore 'short-ter;:. con.:equence:i

from behavior cho:7en.



3. To encourage the students to develop specific values and
use these in determining their own behavior.

II. Abilities required

A. Reading level: None

B. Skills

Use of None Moderate Heavy

inquiry/hypothesizing X
discussion X

role-playing X.

written work X

III. Teacher's comments on motivation

A. Material is self-motivating and does not require continual
motivating activities by the teacher.

B. The teacher's manual suggests questions to present and discuss
before each filmstrip situation is presented. These worked well
in getting students interested and involved.

C. The open-ended filmstrips were at times frustrating for the stud-
ents, but this allowed thc:: to discuss alternatives which were not
the "school" ending, or the expected proper behavior.

IV. Additional comments

A. Material held high student interest, provided adequate teacher
guidance, and developed concepts clearly.

B. Introduce role-playing before beginning the filmstrips.

C. Use the material over a fairly long period of time rather than
at once.

The filmstrips could be used in conjunction with written case studies
which involve decision-making and conflicting values.



Authors

Publisher

Availability

Cost

VOICES FOR JUSTICE

Charles N. Quigley and Richard P. Longaker

Ginn and Company

Ginn and Company
Xerox Education Group
191 Spring Street
Lexington, Massachusetts 02173

Student book $1.71; Teacher's guide $2.10

It: ft st:

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
i teacher, 30 students
Grade level - 12
Portion taught - Part, pp. 1-12, 23-34, 59-67

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

8th - 12th grade

Four weeks or less

1/2 hour per section

Supplemental information for each unit is
needed to facilitate a more meaningful role-
playing exercise.

Ccdmments: This unit, prepared bi the "Law in a Free Society Project,"
uses landmark case studies to examine the complexities of the
decision-making process, and includes a variety of possible
approaches to conflict situations.

Focus: Role-playing in democratic procedures Subfocuses: Corplexi-
ties of the decision-making process; variety of possible approaches
to conflict situations.

B. concepts: :-)cw..2r an authorit, conflict

co:d object:ws

. To widen stu'lentst aHroc',It!o:. fc,r the rights, wants, and values
of other;.

2. ?...-tr.r to :1,2:1,::nt uomplexities of the decision-

3. I'D -x: vir: u app roaches to conflict situations.



4. To seek a higher level of participation by students in
group activities and discussions.

II. 'Abilities required.

A. Reading level: 8th grade

B. Skills

Use of None Moderate Heavy

charts X
graphs X
tables X
maps X
inquiry X
hypothesizing X
discussion X
role-playing X
research X

III. Teacher's comments on motivation

A. Students were most interested in the contemporary issues, as
in Storm King Mountain (Case 3) but felt "Ferrell vs. Dallas
Independent School District" (Case 1) was a little out-dated.
Choose cases of current interest to students.

B. Each case can be taught separately. Though the cases lend
themselves well to role-playing, supplemental information for
each unit is needed to facilitate a more meaningful role-playing
exercise. The reading level is about eighth grade, but the book
holds twelfth graders' interest well, if used selectively.

IV. Additional comments

A. The evaluating teacher felt that the material had a high level
of student interest, provided adequate teacher guidance, and
developed concepts clearly, if sometimes too simply.

B. The teacher would use the material in parts again, converting
some of the sections to research projects when supplemental
information is needed.

43112073



EVALUATION FORM

Title of Material

Author(s)

Publisher

Availability (national address)

Cost

Testing Situatior.

Number of teachers Number of students

Grade level Ability level low average high

School

Portion taught All Part

(If part, include chapters or pages.

Recommended ?lacement

Teaching Time

Suggested Preparation Time

Helpful Supplementary Materials (Include availability and cost, if possible.)

I. Description

Summarize the material's contents, focus, and the author's approach.
For example, American Political Behavior might be described as a
study of American politi '-s focusing on political roles. It uses a
social scientific approach in conjunction with a series of case studies.



W!.at are the key concepts?

Whit were the stated (or implikmi) objectives of the material?

What were your own objectives?

II. Abilities required

Ring level (vocabulary and comprehension):

, f :

, ?:;raphs , tables

I izing

-playing

(list)

k -12

None Moderate



III. Nbtivation

What were the special "grabbers" or techniques used?

Wa z--. the material self motivating? Yes No

:id it require continual motivating activities? Yes No

Comments:

IV. Evaluation

What tools did you use to measure student achievement? Did you
develop them yourself or were they part of the curriculum?

4s

V. Further comments

S-e.:1:11 do's and don'ts for teachers new to the mater:al.

the materials hold student interest? Yes

_omnentri:

eimmadalya.

provide adequate teacher gu!dance? is Nc

develop c,oncents clearly? Yes



A GUIDE TO SELECTED CURRICULUM MATERIALS ON

'INTERDEPENDENCE, CONFLICT, AND CHANGE:

Teacher Comments on Classroom Use and Implementation

WE-141E PEMDENCE

CONTENTS

Introduction

Participating Teachers

List of Units Evaluated in Entire Project

Indexes
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INTRODUCTION

The materials annotated litre represent a process of improving teach-
ing about inti crerdepenen,e, L,,nflict, and change through classroom testing

materials.aterials. notes and comments are those of the participa-
ting teachers. They are Ihtended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form ,o that taxis process can be ongoing.

The testing came alter t:1!,!e y.)ar of work by the Diablo Valley Edu-
cation Protect, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from Ole Fo:enberg Foundation of San Francisco. It rep-
resent.3 the collective innut of n,ame seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

. The comments presente,a ;.ere aLe drawn from the
original teacher evaluations.

5. Gn individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be
shown as being useful in a wider range of grade levels. No incon-
sstency is intended.

c. In some cases the descriptions of the material -- including content,
focus, goals and objectives -- apply only co the portions taught and
to the manner in which testing teachers used the material. You
should be aware, for ezamle, that the goals and objectives listed
mc be the teachers' goals as modified for their Use rather than the
,,oat.; the author-; ha,: in mind.



7. :he is being dist.Hbued in six conceptual units -- change,
cur..1:_t, identity, interdependence, power and authority, values
ant v.LIing. Each unit however, contains a listing of all the
mattialc tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materialS you've used write the Curriculum Materials
ProgrAm, Center for War/Peace Studies, 218 East 18th Street, New
1'.D1, N.Y. 10003.
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)+

Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)

Crimes and Justice (Co,P)

CultureContact* (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with AJ,,7ressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)

Earth Island** (ID)

Ecology Controversy (V,TD)

Four World Views (I,TD,Ch)
From Subiect tc Citizen (Ch,P)

Ghetto* (CoiP.1)
Hiroshima 1.)e,...iion** (P,V)

Images of leople (I)

Inquiry Experiences in American History (Ch,Co)

Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)

Liberals and Conservatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)

Man in Culture (Ch,I,ID)

Man in his Environment (ID)

Man's Attitudes (I).

Man's Economic World (Co,ID)

Marketplace* (ID)

Mix (V,ID)
Nations in Action (Ch,Co)

OXFAM Case St.Adies of Developing Natio-s (Ch,ID)

People and i'iaces (ID)

people of t'7:e World (Ch,ID)

Railroae. "lame* (Cc,F)

S!.mulating .7.onf.lict (Co)

(Ca, Co)
:he of -Rural China (Ch)

:tarpower (Fow-,izrhcrn)* (P,Co)

Taking a Ttanj (2o)

(Co)
:Dices

(Youn and

.

: ::.-z

Co -- :

I' autr-.3r1....,-; --

...

it_'::



SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and Freedom
Crimes and Justice
Ghetto*
Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice
Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom
Division, Unity and Expansion
From Subject to Citizen
Hiroshima Decision**
Inquiry Experiences in American
History

Railroad Game*

ANTHROPOLOGY

CultureContact*
Interaction of Cultures
Man: A Course of Study
Man in Culture
Mix

ECOLOGY

Earth Island**
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic World
Marketplace*

:NTERNATIONAL

Nations in Action
:XFAM Case Studies of Developing
Nations

Simulating Social Conflict
Social Change: Case of Rural

China

*Game

*Multi-Xedia

PHILOSOPHY/ETHICS

Choices
Constructing a Life Philosophy
Four World Views
Hiroshima Decision**
Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments
Values in Action**

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People
Loyalties: Whose Side Are You On?
Man's Attitudes
Small Group Processes
Starpower*

SOCIOLOGY

American Political Behavior
Crimes and Justice
Ghetto*
Images of People
Simulating Social Conflict
Small Group Processes
Social Change: Case of Rural
China

Starpower*

WORLD CULTURE/AREA STUDIES/
GEOGRAPHY

CultureContact*
Four World Views
Interaction of Cultures
Man: A Cross-Cultural Approach**
Mix

OXFAM Case Studies of Developing
Nations

People and Places
People of the World

WORLD HISTORY

Four World Views
Hiroshima DecisL)n**
Interaction of Cultures
Nations in Action

7:1



TOPICSPECHNIQUES INDEX

AFRICA

OXFAM r'13e Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/H:)

AGGPESSION/VIDLENa

Dealir4; with Aggressive Behaviol. (Jr)

Data on the Human Crisis (Jr/HS)

AIR POLLJTION

Ecology Cont.wersy (HS)

AMERICAN FCGNOMIC SYSTEM

Division, Unity and Expansion
Ghetto* (Jr/HS)
Man's Economic World (Jr/HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPARY

American Political Behavior.(HS)
Conflict, Politics and Freedom

(Jr/HS)
Ghetto* Or/H:,)
Liberal.; and Conservatives (HS)
Voices Justice (Jr/HS)

AMERICAN REVOLUTION

From Sub;ect Citizen (Jr)

ASIA

OXFAn icy of Developing

People t1-..3 World Series (Jr/H)

BEHAVP,i-

Dealing -1th
(Jr)

3.77.ESJ .41 . -

1J:

rtssive Behavior

f.:

ir..1 Expansion (h.

(-Tr/ES)

(Jr /HS)

.e MU.
:; kit

CHINA, CONTM2RARY

Social Change: Case of Rural
China (Ii0)

COLONIAL PERIO, U.S.

From Subject to Citizen (Jr)

COMMUNICATION PROBLEM&

Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CultureContact* (Jr/HS)
Four World Views (Jr/HS)
Interaction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach**

'.Jr /HS)

Man in Culture (Jr /HS)
Mix (HS)
OXFAM Case studi-s cf Fevelc5ing

Nations (Jr/FS)
People and Places (Jr)
People of the Wexid Series

(Jr/HS)

DATA RI:SOURCES

Data c.r. the Hur-:.. c. i (.Jr /:»)

DEFRL3 .)1!, ..r

Nations in Act*..



DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
Mix (HS)
People and Places (Jr)
People Of the World (Jr/HS)
Starpower* (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)
Constructing a Life Philosophy

(HS)

Loyalties: Whose Side Are You On?
(HS)

Making Value Judgments (Jr/HS)
Values in Action** (Jr)

DISCUSSING PUBLIC ISSUES

Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)
Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject\ to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContact* (Jr/HS)
Ghetto* (Jr/HS)
Marketplace* (HS)
Railroad Game* (Jr/HS)
Starpower* (HS) -- Powderhorn (Jr)

GEOGRAPHICAL SKILLS

People and Places (Jr)

GROUP PROBLEM SOLVING

Small Group Processes (HS)

HUNGER

OXFAM Case Studies of Developing
Nations (Jr/HS)

IMPERIALISM CHINESE AND WESTERN

Interaction of Cultures (Jr /HS)

INDIA

People of the World (Jr/HS)

INDUSTRIALIZATION, U.S., 19th
CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS) _

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS).
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Divisiohl Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower* (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of. Developing
Nations (Jr /F4 )

People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Voices for Justice (Jr/HS)



LAW, CRIMINALAS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)
Law: You, the Police and Justice

(Jr/HS)
Youth and the Law (Jr/HS)

LIFE CYCLE

Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (Jr)

Values in Action** (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY

Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
'anis Attitudes (Jr/HS)

:1-ULATION

Data on the Human Crisis (Jr/HS)

::arch Island** (Jr)
Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

F,ELIGIONS, WORLD: CONFUCIANISM,

T_:DDHISM, HEBREW, GREEK

Flur World Views (Jr/HS)

REVOLUTION

Starpower*.(Jr/HS)

ROLE-PLAYING

Conflict, Politics and Freedom
(J'r/HS)

Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action** (Jr)
Voices for Justice (Jr/HS)

RULE-MAKING

Starpower* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China

(HS)

Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)
Hiroshima Decision** (HS)
Nations in Action (Jr)
OXFAM Case Studies of Developing

Nations (Jr/HS)
Starpower* (Jr/HS)

WORLD WAR I

Nations in Action (Jr/PS)

WORLD WAR II

Hiroshima Decision** (HS)
Nations in Action (Jr/HN



INTERDEPENDENCE -- MATERIALS DESCRIBED

Grade Level

Title 7-8 9 10-11-12

CultureContact* X X X

Data on the Human Crisis X X

Earth Island** X

Ecology Controversy X X

Four World Views X X

Interaction of Cultures X X

Man: A Cross-Cultural Approach** X X

Man in Culture X X

Man in His Environment X X

Man's Economic World X X

Marketplace* X X

Mix X X

OXFAM Case Studies of Developing Nations X X

People and Places X

People of the World X X

*
Game

"Multi-Media kit



CULTURECONTACT

Author

Publisher ABT Associates

Availability Games Central
ABT Associates, Inc.
55 Wheeler Street
Cambridge, Massachusetts 02138

Cost $30.00

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level - 9, 11, 12
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

7th - 12th grades

Approximately two weeks

4 - 10 hours

None

A. fomments: This simu,ation presents a dilemma situation when an
"advanced" technological society meet; a more "primitive" culture
located on a remote island. The scenario presents many opportun-
ities for cultural misunderstanding::, such as through trade,
language difficulties, etc. The objective is that, through this
conflict process, students will acquire a strong sense of cultural
relativism.

Foc:As: cultural difference.:7, ethnocentrism. Subfocuses: cultural
change, conflict, interaction of cultures.

interdei.endence, conflict, change.

joa:s anc: objectives

I. To introduce the anthropological concepts of cultural
r..-1ativi5m and the :)ot.ontial fc:r mimInderstanding in any culture
conta-ct

For L.tudt:nu; to ci. L, .ril it..-11;; to livre with, opposing culturez;

t-) :; for d!f;..;u;:::ing why people 1:eh.rio



II. Abilities required

A. Readinj level: 7th - 8th grade

B. Skills

Use of None Moderate Heavy

charts X
graphs X
maps X
role-playing
simulation
discuJsIon X

III. Teachers' comments on motivation

X

X

The material is self-motivating, if students have had some previous
practice with role-playing. Students become very absorbed in the
game once they get into it.

IV. Additional comments

A. The material held high student interest, provided adequate
teacher guidance and developed concepts clearly.

B. The teachers would use the material again, being sure students
feel familiar with role-playing before beginning the game.

C. Be very familiar with the game yourself.

Be sure students take plenty of time to learn their roles and
the roles of their team members.



Author

Publisher

Availability

Cost

DATA ON THE HUMAN CRISIS

William A. Nesbitt

New York Department of Education

Center for International Programs
State Education Department
99 Washington Avenue
Albany, New York 12210

Student book 40; Teacher's guide 20

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 115 students
Grade levels - 7, 11
Portion taught - Parts, one taught pp. 1-12,
the other taught 7/8's of the book.

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

A.

9th - 12th grades

Supplementary material

Perhaps 2 hours extra to include material
in proper context for introduction.

Limits of War-AEP unit book, 40; Violent Conflict
in American Society by Lynne B. Iglitzin, Chandler
Publishing Company, 5609 Paradise Drive, San Francis-
co, California 94131.

Comments: This pamphlet is designed for supplementary use in
course in development, world history, or world politics. It con-
tains a series of charts, diagrams and data which could be irv>.,ted
into the above courses. The sections are as follows:
1) International and National Violence
2) The Cost of Arms
3) Population Growth
4) Pollution and Depletion of Natural Resources
5) The Rich-Poor Nation Gap
E) Rapidity of Change
7) International Cooperation
8) Interrelationship of ProLlems and the Future

Focus: Importance of conflict resolution. S241,1f.:21(J:

population growth, resource depletion, change , rich-poo , Pi

and strategies for peace, militarism.



B. Ke. y concepts: conflict, interdependence

C. Goals and objectives
1. To provide up-to-date information bearing on present day con-

flict sources.
2. To enable students to list and explain sources of conflict and

reasons for conflict resolution.
3. To create an interest in doing -omething about preventing crises

like these.

II. Abilities required

A. Reading .level.: 7th 12th grades

B. Skills

Use of None Moderate Heavy

charts X

graphs X

tables X

inquiry/hypothesizing X

discussion X

III. Teachers' comments on motivation

A. For better students, the material is self-motivating, but generally
it requires continual motivating activities by the teacher.

B. This material will only aid in motivation if used in conjunction
with other types of material related directly to the concepts being
worked on. Lends itself well to inquiry.

IV. Additional comments

A. The evaluating teachers felt that the material held interest for
1,-.tter students. Although the teacher's approach is important, it

did not provide adequate tea2i.,r Tt developed concepts

fairly clearly. Too aDstract for 7th grude level, however.

1. .

A tea.:.:her would he well served to have a class set for his cld!;sroom,
or make a series of transparencies for his overhead, to draw upon
whenever a need arose. CAution: Lon't attempt to use this a

;:rimry text for student:;.

The teachers would teach it agiin, !-einj; cautious no' to ovel.-uso.

1.3Q selective in choosing pages whi,:!, ddtd rt.iating directly

t.o your 7'L1ective.7.

1:1! th-ir

write 1 : a. er i'mkm or optimism thou!

r -. !,!. v "



Authors

PuLaisher

Availability

EARTH ISLAND

C. Richard Hatch Associates, Inc.

Simon and Schuster, Inc.

Simon and Schuster, Inc.
630 Fifth Avenue
New Ycrk, New York 10020

:nst Filmstrips and records $75; single copy student
book $1.25; single copy teacher's manual $2.50.

* * *

Recommendations and Description Based on Teacher Use

The information below is :-,aced on the following teacher use:

Rec:;mmended PlaCement

Teaching Time

Suggested Preparation
;ire

Suulementary
nterials

I. Description

4 teachers, 150 students
Grade level - 6th and 7th grades
Portion taught - 2 teachers taught all, 2 taught
parts I and III, pp. 1 - 29, 37 - 40.

7th grade

2 - 4 weeks

Varied greatly among the teachers.

Ditto the forms and materials from booklet so as
not to consume the booklets.
A.E.P. elementary pamphlets on ecology; films;
Elementary Science Study Booklets: `mall Things,

Pond Water Changes.

C,ments: :;lanl contains not only several filmstrips and
records but air,o a student book that contains many exerci:;e1 and
suggested activtie-, for students tn perform. The m,dia kit attempts

to show the (2ifficulti of making ecological decisions with renp(-7.t to

some of the "nece;isities" to which we have become accustomed. In this

sen,,e it is not a i.olemic, as are some of the other ecology materials

now being 2c1 :.

!;eed tor halance; awarenes of interr,:latedne of

environment, p.)nul,Ition, technology, and way of lift; k]!.-Allfl C111

h:Irmful; th(.rE: W:17; to help.

;werd.?i.4.2nd,.:nce



C. Goa:e and obioJtives
1. To mate qtu3PntL: aware that we must develop a life style that

will maintain an ecological ba.Lance, and that balance can be
a standard for decision-making.

2. To make students understand the relationships of the parts of
the ecosystem.

3. To make students aware of man's control over the environment,
and of baic needs of people.

4. To make students understand that changing the environment can
harm us and our planet.

II. Abilities required

A. Reading level: 5th - 6th grade

B. Ski:

Use of None Moderate Heavy

readings X

charts X

graph-1 X

inquiry/hypothesizing X

maps X

discussion X

role-playing X

collecting, compiling, X

& interpreting data
inductIve.. processes X

simulation X

III. Teachers comments on motivation

The material n<2eds metvational work from the teacher. Needs to be
made more activity-:.rLentrtd.

IV. .Audi tional coalmen ts

A. of uneven quality, some perhaps
iuv,2nile for 7r.:. . Testing teachers suggest being

n which strip to use. some teachers individualized
th:3 matr2rial, fueling that in thi: way motivation for Earth
Tsland w.t' md:ntained.

ovn more closely with the field of
aetivitv cards to :supplement the work booklets

anl opT;ortunit for student involvement in relevant
:,rojerts."

:1-1 high inr,re:.t 1,7,-!1 For those 7,tudents to whom stuly

-tue.ihtz; who had studied it in lowcr

-!a- nt r t wa!: low.



ECOLOGY CONTROVERSY
(Opposing Viewpoints Series)

Authors Gary E. McCuen and David L. Bender

Greenhaven Press

Greenhaven Press
Box 831
Anoka, Minnesota 55303

Student readings $1.65; "map" game 95t

* * *

Recommendations an4 Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level: 7
Portion taught: P Chapters 1 and 3.

Re:ommendesd Placement

Teaching Time

Suggested Preparation
Time

!ie17:ful :upplementary

Materials

1. Description

11th - 12th grades

4 7 weeks

The evaluating teachers having had one day
in-service, prepared 4 hours prior to the unit
and several hours each week of the unit.

Spaceship Earth, Barbara Ward. Columbia Univer-
sity Press, New York, N.Y., 1966.
Films on environment and natural resources

A. ..'rinents: The readings themselves appear to be truly representative
of "oposing viewpoints." The four ecological cortroversies raised
are 1) Population Controversy (authors include Paul Lnrlich and Pope
:aul); 2) Nuclear Radiation Controversy (Seaborg); 3) Air Pollution
":ontroversy; 4) Religious, Political and Economic Consequences of

Ecological Controversy.

W:,at: makes these Looks atypical is the "map" games. Each game engages
a of 5 7 students in a decision-making process about the read-

These game!, could e used after using other ecology material:,
or rLaps a teacher's some - brewed unit. The game accompanying the
":_o1opy Controversy" in "Facing the Ecology Crisis."

The earth's ndtur,11 resource:: are dwindling. The envircnmefnt
uninha:,:tale to m.in. individual can play a major rcilc

wit the' ;E? tllat 1:J1:

arc! vdluing procef,_



.;a:e aPki objeotives

1. To make students aware that controversy exists in the area
of ecology.

To point out the interdependence of ecological factors with
others such as economic, social, and relgious, etc.

3. To make students aware of possib2e ways in which environmental
problems might be dealt with.

4. To help students think about who needs to take responsibility
for dealing with ecological problems, and to relate the prob-
lems to students' own lives.

II. Abilities required

A. Rt;ading le' Z: 10th - 12th grade

None Moderate Heavy

charts X
graphs X

X
maps X

inquiry/hypothesizing X
reading X
discuss:on X
simulation X
role-playing X
projects X

III. Teachers' comments on motivation

The material is not self-motivating and the teacher does have to
provide motivating activities.

nvies, role-olavings, and projects held very high student
intere:t.

:_lsign..?d questionnaires and made surveys in tneir neigh-
orn3cL; cn ::)cople's opinions on ecological problems.

IV. Additional corments

The ,_valuating teacher would teach parts of this material again.
':hcri1,1 choose the readings carefully.

teacher agreel that the reading level was too advanced
iTae caa;:e-. (It -;,,ried to be about 11th 12th

, of reference book.



FOUR WORLD VIEWS
(Concepts and Inquiry Series)

Educational Research Council

Allyn and Bacon

Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Student book $1.98; Teacher's guide $1.41

* * *

Re....o:::mendations and Description used on Teacher Use

1,elow is based on the following teacher use:
4 teachers, 208 students
Gl.ade levels - 7-9

Portion taught - All

7th - 9th grades

Thn,J 3 6 weeks

az tlon 1/2 hour to 1 hour per day.
T ..

on the major world re]igions, the Bilde,
an.: the Torah.

1. Description

The four view- selected 1.,v s unit are 1) Confucian,
1 3) '.;reek.

o! )

:on, !,umdni r,

!-r :mport_anco of rel;gior !

h //dr,: :'l-:n.1, development of a

nature of hi:toriv.d1

chanpe, se!f

Hi of i-.Dvernment, man, an: .;31



3. To nave t.,tudelits undrstand the nature and importance of
viLu.?.z ir relations tc controlling ideas.

4. To :;:,ow Uorlowing and cultural diversity.

II. Abilities required

A. z grakle

Use of None Moderate Heavy

chart:, X

grap:.s X

X

maps X

inquiry/vpotL!;:zing
disculon

X

role -pray` lg X

value clarifon X

exercises

X

X

I11. Teachers' comments on motivation

A. The material , self-motivdting.

B. Excellent Format -- pictures, map charts. Good reading level.

IV. Additional comments

evalua'..!ng teuu:.er,; were ,ute excitJd and pleased by this unit's
ffect upon the:r The material is very self-motivating and
:et a deci:ed ,:urr:culum need to have religions' views treated from a

er.7;ectIve. 711,. teacher's guide way also recommended. It

euch lay', lo3lons that allowed
.:1 ; : . o the D::2 Lnt.:rest, strength; ::1-1



INTERACTION OF CULTURES
(Concepts and Inquiry Series)

Educationdl Research Council

Allyn and Pacon

Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Stuient book $2.22; Teacher's guide $1.41

*A A A A

Re,:.gmendaticns and Description Based on Teacher Use

informa.lo below is based on the following teacher use:
1 teacher, 65 students
Grade level - 7
Portion taught - All

al ".") .2 r%:: t

uration
":"

: . - " 11.tary

7th 9th grade

4 - 7 weeks

Not estimated

Voices of Emerging Nations. Boutwell, Clinton E.

an.: Eric Agume Opia. Leswing Communications, Inc.,
San i'rancisco, 1971; CultureContact. Games Central,
ALT Associates, Inc., Cambridge, Mass.; India.
Pecile of the World. Larry Cuban, et. al., Scott oret .
ma:. and Co. , Glenview, Illinois, 1373.

:ntloduce..1 :n tho Concerti ant :_

. . throue,h 'a-3e of "controlling i& a:;." 11,

71-,.!,-n-.2d in Interaction of 2.11,.:ure.z., aro

an: nr1-nr.a1:2m. The content covered deal ; wit:.

the Xanc':..1 Western Imieriali= IL many

culture:1:

.

1



I Uoala and objectives

1. To give students a better understanding of how people anti culture_
relate to each other.

2. To understand the 19th century as the logical outgrowth of the
events preceding it.

3. To consider cultural interaction a t !m:iortin;

of the 19th century.
4. To be able to use the data and the vocabulary to :latt: to tod,i;'

interaction problems.
5. To use an inter isciplinary approach.

Abilites reqw.red

Reading level: 7th to 8th grade

Skills

Use of None Moderate Heavy

readings X

charts X

graphs X

tables X

maps X

inquiry X

discussion X

simulation X

panel quiz X

ii[. Feather's comments an motivation

A-. long as the Look was used as a resource for the individual! uni.

-J motivation was necessary. When it came to just reading, it wa,,
ylf-motIvating.

:..idi tional comments

The series was supposeu_ designed for the ',,th tLrough
Lut appears to be more appropriate for the 7th t!:roul-. 't:

The evaluating teacher would teach this whole u:,:t
student interest, provided adequate teacher guidaho,,, u

developed concepts clearly.

Allow ind.ividua] decision about which area of :tud- tu:

::ursue, and divide up the ma.er:al
107:-.ing for comparison,; to come out in. J.'qc.1:oi-):..



Pul.lither

MAN: A CROSS-CULTURAL APPROACH

Herbert and Judith Klinger

Educational Resources, Inc.
Subsidiary of Educational Design, Inc.
P. O. Box 103
South Orange, New Jersey 07079

Total package $163.00. All parts are
available separately.

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 160 students
Grade levels -.7, 8
Portion taught - All

rlacement 6th - 10th grades

Teachim, Tire Varied up to 12 weeks.

cuwe.ted Preparation 1 - 2 hours weekly
Ti7:e

He17,ful ',11pp::ementary

Materials

I. Description

Needs printed material to accompany it. Can
be used to supplement Harcourt, Brace,
Jovanovich books Man in Culture and/or Man's
Attitudes, or these booklets can be used to
supplement the filmstrips.

:),iments: This kit consists of 8 filmstrips (2 parts each) and 8
records. Titles are 1) People, 2) Cultures, 3) Housing, 4) Trans-
:,ortation, 5) Work, 6) Leisure, 7) Religion, and 8) Education.
:".e-o filmstrips can serve as the basic resource for a unit on the
:n!versal needs of man and how they are met in different cultures,

they can be used as upplementary materials. Either way, printed
1tErials on the same themes are needed to make these filmstrips

:,;-:cessful. Such materials were not clearly identified in the
purr' at testinc, effort.

An inteJyated wcrlu view of the phys::. .1 and emotional
w!.!ch men throughout the wor:.(1 have in (.71mon.

The ways in which people satisfy these needs vary
from -..ne culture to another. Ways of life in the developing
11-!on. Man is affeLted 1-y his environment.

interdepennce



L. Coals an,1 objectives

1. To teach students that man's needs are everywhere the same.
How he meets these needs reveals interesting differences in
adaptation to environment.

2. To bring to children in a homogenous suburb awareness that
2/3 of the world is non-white.

3. To emphasize that values of every culture have merit; things
may be different but not inferior.

II. Abilities required

A. Reading level: 6th - 10th grade

B. Skills

Use of None Moderate Heavy

inquiry X
discussion X
inductive processes X
written vocabulary work X
comparison and analysis X

III. Teachers' comments on motivation

.A. The material was self-motivating.

B. The photography in the filmstrips is outstanding; varied pictures.
placed in excellent sequence in order to develop a point. The
accompanying narration is equally well done.

IV. Additional comments

A. Material does hold student interest, provides adequate teacher
guidance, and develops concepts clearly.

Use the introductory filmstrips "People and Cultures" to Jstab-
lish the point that man has universal needs which can be met in
various ways, and that no one way of meeting these needs is neces-
sarily better than any other. Use the other filmstrips in the
series to highlight specific studies of how man meets these needs.



MAN IN CULTURE
(Concepts and Values Series)

Author Center for the Study of Instruction
(Concepts and Value Ser,ies)

.A.7.ai lab 1. ty

Harcourt, Brace, Jovanovich

Harcourt, Brace, Jovanovich
757 Third Avenue
New York, N.Y. 10017

Student book $1.59; Teacher's guide $1.95
(covers six titles in the series).

Recommendations and Description Based on Teacher Use

:nformation below is based on the following teacher use:
6 teachers, 185 students
Grade levels - 7-9
Portion taught - All

,.?.-7:.mm..,nded Placement

Teacing Time

Pr.=,-aw.drion

Time

1. r,xscription

7th to 9th grade

4 to 5 weeks

12 hours

Films: Geronimo Jones, National Educational
Center, $20 rental; Why Man Creates, available from
Pyramid Films, Box 1048, Santa Monica, California;
rental price not available. Books: Constructing
a Life Philosophy (Opposing ViewpointsSeries),
Sreenhaven Press, Anoka, Minnesota, 1971; Man: A

Cross Cultural Approach, available from EduL:ation,1
Pesources Inc. , Post Office Box 103, youth ,

:;ew jer.sey 07C7i, $163 (see separate eval.litiu:.).

Thi5 ur:it is :rt.':. a very popular ser:,!: of title::

fr:r 7th and eth grade social studies. Each unit is keyed to a
p.trzi-ulAr :science discipline. an in Culture is'based on anthro-
oic _:oncept3.

..res i,rcvie,t: fur their members tne ways end me.in;

frovile d mean: pw:inE the
: :.e fu ;n tD _! A:.

*_Ly

t.v.r!

: ,



C. GuJ:s

1. To have ,,,J0nis dtv,21op empathy for the many subcultures that

exi..t in thajorit% culture, and to have students be receptive

when 'ne at the values of a member of the many subcultures

in Axerican
2. To have mL:)titv group students feel a sense in their heritages.

Abilities required

A. Readind - J

B. SkilZe

Itse of None Moderate Heavy

charts X

maps X

inquiry X

analysis X

discussion X

role-playing X

value clarif. X

exercises

III. Teachers' comments on motivation

A. Testing teac.,,c,, felt th material was self-motivating.

B. Pictures in th,-! text can he used as study pictures and are very use-

ful in stimulating class discussion.

IV. Additional conments

Testing teacer.i ft,if_ very dierently about the classroom use of thi3

:ook. Some teachel. ;:ere laudatory about some of the inquiry lessons,

while others reporL 1 F.-lures on the same lessons. The rno:;t

;.,,rious complaint the has been that "grabbers" are utilized

without suffici,Jnt LcLiow-u; -:., really ensure student internalization ,)f

the main idea. ..,olves are attractive and well worth

examining.

25.11573



Aut-h,2,r
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MAN IN. HIS ENVIRONMENT

(Concepts and Values Series)

Center for the Study of Instruction

Harcourt, Brace Jovanovich, Inc.

Harcourt, Brace, Jovanovich, Inc.
757 Third Avenue
New York, N.Y. 10017

Student book $1.59; Teacher's guide $1.95
(Teacher's guide covers six titles in the series.)

*

Recontiendations and Description Based on Teacher Use

information below is lased on the following teacher use:
1 teacher, 36 students
Grade level - 7
Portion taught - All

Placement

T.,a:hin; Time

7reparation

.:.,plementary

I. Description

7th - 9th grades

4 - E weeks

Average of 1/2 hour per lesson after initial overview

Tragedy of the Commons, film available from Holt,
Rinehart and Winston, Inc., rental $35; other films
or media on the environment.

IL I_ 1_ ecology oriented unit In erie:, onc.,i.U.; and

-.1luez. The ;.)oe- 1:7:1.-?,1 into two con;eptual part,;. "Patt(2rn:: of

culture affects the wa7 a j,Qople tLLI
al er.virnt. --;.z_rn- of Balance".demow3trates to tia ,,tuctent the

W:,en natural _urroundings are modified to meet :.umiur. needF.,,

-:-r of tot.11 ynvironment may Le affected.
:plc. , ha:dtu-, technology, resour:._!:, environm.,%t

.
. . :27,1

. d In area. and the 17v- Hr!
will in order to

H.7,71e and how 1-h.

;:



2. 37ven a decision of the uses of resources and technology, the
student will recognize the nrobable complexity of that decision
and will inquire as to the positive and negative trade-offs for
conveniences, environmental control and human values.

3. That the student will consider his own values involving conser-
vation and consumer products.

II. Abilities required

A. Reading level: 6th - 8th grade

B. Skil,:s

Use of None Moderate Heavy

charts X

maps X

reading X

inquiry/hypothesizing X \.

analysis X

discussion X

simulation X

inductive processes X

III. Teacher's comments on motivation

The material is motivating but also requires motivational activities by
the teacher.

IV. Additional comments

. A. The material held student interest, provided adequate teacher guidance
but did not always develop concepts clearly. The concept level was
above the reading level.

Lse supplementary material5 to reinforce each concept.

27111573



Authorwa........

Publisher

Availability

Cost

MAN'S ECONOMIC WORLD
(Concepts and Values Series)

Center for the Study of instruction

Harcourt, Brace, Jovanovich, Inc.

Harcourt, Brace, Jovanovich, Inc.
757 Third Avenue
New York, N.Y. 10017

Student book (.31.59; Teacher's guide 1..;1.

th * * *

Recommendations and Description Based on Teacher Use

The information below

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

Description

is based on the following teacher use:
2 teachers, 110 student:;
Grade levels - 7-9
Portion taught - One all, the other taught

7th - 9th grade

3 - 5 weeks

20 hours

Pr"

Starpower, game available from Simile II, ::;25
for 18-35 student kits or S3 for directions to
make your own. (See separate evaluation,)

A. Cumic,lt,:: Man' Economic World present:: the student with the pietur,
QC world trade and develops the idea of increasing national ecomaic
,,it:ialization in a world that is growing more interdependent.

Y:ouo: interdependence Sub focuses: man' phy:,ical and w>ychol(w.icd1
human capital and natural resources, f,carcity, trade and trado

efficiency and costs, area:, of specialization,
un!ty nationdli=, rich and poor nation: :..

h. _,m(_,fpts: interdependence, conflict

Audent to gra:T the interdpv.mb.hcf, 01 th wuridt:.
:similarities between the tun,:tioninr, of t lif :Juchnt

econow and of nation-!;tat complox into /mit i()n!
1-ti(nr;.

fl-- t.h relation's ips munv, o(tonomic: borri ro()ur- ,



44 To see-natiOnalisM in a hi;;torical perspective and to hypothe.,
size about what is nec!ded now for peace.

I1. Abilities required

A. Reading level: 7th - 9th grade

B. Ski.11s

Use of None Moderate Heavy

charts X
graphs X
tables X
maps X
reading X
analysis/synthesis X
inductive prccesses X
research X
projects X
discussion X
small group work X

hypothesizing X
simulation X
role-playing X

III. Teachers' comments on motivation

A. Testing teachers did not find the material self-motivating; frequent
motivating activities were needed.

B. Xotivational activities, suggestions:

1. Economic areas of specialization: student groups create an inde-
;.eldent nation and attribute 30 resources to it. To accompany
chapter 3, each group then creates a history and mytholo6y fur
its nation and draws murals depicting these. Each must then track
it'n the other nations to become fully sufficient. The tradinr, 1,

done graphically, using colors on the murals.
:ake use of student involvement exercises outside of the old_ ,room.

These are quite good, covering a range of student ability lovrls.
There are some excell,qit a':tention-getters in the form of comparal)le
nomework assignment--

IV. Additional comments

mat'er:al nrovHed adequate t,.:acher i,,uidanc and developed com:oot.:
lid not hold student intere-t. It in too abstract sane.

3up.::Lementary material reinforce each concept presented ani o
r.?.evanc: and worth.
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MARKETPLACE

Security Pacific National Bank, Los Angeles

American Bankers Aoeiation

Joint ':'ouncil on Economic Lducat:on
1212 Avenue ot the America:-;

Nw York, !_ew York 1C036

$75

Recommendations and Description Based on Teacher Use

riformAtion 1'elow based on the following teacher use:
2 teachers, 125 students
Grade levels - 7, 8, 12
Portion taught - All

Flacement

Preparation

::upplementary

1. Description

12th grade

Two weeks

Approximately two hours

None

This e1a1,orate .:1_mulat.:on attempts to bri.ng student.:

r..,ai:zation of the interrelaticn,-;hi and inter,ie:)endi- (),

The way, :n which the Vd/i0u., o: ft' r,

1-,.:1-_tIon an tiieir

and ,emanl. Sui.):..):J,J..!o: 1) Th urio'le of

o at i sfy 1.,Lman want, Prof t. made 1,7 : n:1..1

ar d fl! t't,? CO::t Of pro.1Lict!,,)n,

: 1 m*.er 01 d :...)usehcli; raw mdt-rial-i an..1 1,c or vo

n4 a -)roduct; 11,;ded for :,crrowil, iv

r,?tailHr.; minuf..:(.:tured an: -11 -Th



I I . Abilities required

A. Rea2ing level: 7th - 12th grade

B. Sri lla

of None Moderate Heavy

readings X
charts X
graphs X
tables X

X

inquiry X
essay X

role-playing X

discussion X
analysis X
simulation X

Note: Students need to be able to anticipate which decisions
others are going to make.

III. Teachers' comments on motivation

There was much excitement and high student interest. At first, however,
students felt insecure since the game is rather difficult to start (partic-
ualarlv at the intermediate level). Special motivators: the materials
themselves, such as the money, the government interference cards entitled
Special Event cards, the technique of having the government compete with
-ectors which were having problems, and at times, the teacher actively par-
ticipating, for example: purchasing labor or forming a retail I,tore to
sti-lulate foreign competition.

IV. Additional comments

:1:7.e appears to be applicable to a wide age range. One te-f;1.

teic:.er used it successfully with an adult group. The act've ,

p.at.:.,n of the students might' make this simulation a preferal-
te_enting the concept of the American economic system.

testing teachers would use the game again, Lut they :;u1 w- t
fying the banker role. Either assign only the? "top" stu1:
or a-7-.;ign more than one person and perhaps: a secretary to eicl.

y.:-! ,Int, should be guided to see the potent: a' of Lorrowol ;0

reluctant to borrow.

! full Jay for introduction a n:: :;tron);, ,1.1!,!unce

. to explain all the aspect :3 of 1.12e

, .



MIX
(New World Istues Series)

Barbara Stanford and Gene Stanford

16.0
Harcourt, Brace, Jovanovich, Inc.

Harcourt, Brace, Jovanovich. Inc.
757 Third Avenue
Nt:w York, N.Y. 10017

Student book $1.95; Teacher's guide free with
order of 10 student books.

Recamandations and Description Based on Teacher Use

1.aformation below i based on the following teacher use:
4 teachers, 220 students
Grade levels - 7, 8, 11, 12
Portion taught - Readings are to be selected.

Placement

'T, ?_n7 1.me

Preparation

12th grade

up to 6 weeks

2 hours per week

:upplementary Films, slides, and/or speakers would be helpful
accompany the different sections of the book.

1. Description

chi. book and its varied and ,-,o:Imo;,..-)litan
lings a :..1--i:7.-cultural approacn to m-m. ind. ti I.0n

of poetry, .;onv, and other ,Jxp.1-. Ldn.

Subocusea: Var!et'; c.,f. cultures,econ, sy3tem.

, valv.r?.., and .;.3.1-,.C.ng

To Dresent ,1::fferent cultures, arrAnged thcm:.tt:cal1y,
7,) tit produce differences in c.alt.J.1.
To ma:7,:: t71,at certal.n customs fit

-u do cur.

\b:lities required
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of

4 ! .

role-plaving
pane1F1 and debate
inlutive processes
1.:-.,;u:ry/hypothesizing

rs-.!ading .

111. Teachers' coments on motivation

None !:loderate Heavy

X

X

X

X

X

X

A. ::.is book is self-motivating and does not require motivating a.n.ivitie.3
v:

tuientJ were so turned on that they often read unaz,signed .;(21octions
their own.

IV. Additional comments

reacnNgs were successful in making student:: aware of the validity
t!,e different ways other cultures view the life cycle. High stud-

.?nt interet was maintained throughout. T:lo teacher':. guide is commended.

B. Many inter-related concepts are involved in the readings; the book is
a good supplement to use periodically with many units.

r% vL)...:abulary was challenging to 7th and 8th gr,,idem, cting
-.eacIlers felt it not to be a hindrance.



A.:thors

OXFAM CASE STUDIES OF DEVELOPING NATIONS

OXUAM

Fublisher hcueion Mifflin and Company

Houghton Mifflin and Company
Educa-Lion.il

110 lremont
13kX;t0L, Na-aehusvtt!; 0210

Six $1.05 each; No to_ch,,r':: guide.

1.

Recommendations and Description Based on Teacher Use

information below is based on the following teacher use:
5 eacr:, :7.tudent3

level_: - 7, 8

Portion t,Augl.t - All

: _:.-mehrled Placement

471-7,c?

Time

t.,1 Preparation

7 t: ii d Stn t*r ides

1 8 :

CneJtimatod

.:,!1:ful Supplementary tri,azine and n.:wildv_r
3~ rials materidlL; Econom!c:; Dev..J(...1:mont

1. Description

::.),..lt?):ts: This -er

,7,rganization t%) the

and
countrle-. Each

the drc- 1,;a1 c t.. J,ro:

ir n r. jr... .

differen'. grout: r 5. :and the of

entire class. The 1!!__es the arc 1)

(Hechuanaland): : Year, 2) : :

3) Ea..;t 1akista: m ,_c1c,n, L,) :-'01,:a;

cf War, F...) Ni.7er!a: A Y.)7 an refui-2,: f-1.c.1 the

Roof of th

71:

: , , : :!

11.



X,?; inOepts; interdependence and.. change

:;2,22.1 c)i)jectives

1. -,.() understand the interdependence of human beings.
To undratand and compare developing nation,' and t e aware of
their special problems.

3. To become aware of the wide gap in standards of living of
industrialized and developing nations.

reduce ethnocentrism.

!)ilities required

Re?adn7 Zevel: 7th - 8th 4;rad?

of None oderat: neaw,..116..o.
011

reading X

discussion X

inductive processes X

imulation X

X

charts X

graphs X

tales X

maps X

making comparisons X

reference work X

compile and analyze data X

reports -- oral and written X

I I I . Teachers ' coments on motivation

teachers found student very turne.: the : .

Cht: :300;,,.; are small, full of intern ting and ,.: .7 tc

on individuals wit:,_:: tn.! nation,

human interest stcr7.

used variing strateg:.. .

;1-_..:lunts to complete. Ano::.r u,ed a r.. ,

concentrating on one ln ::n
:::...- and pvc.sible solutions, ," .1nd

w:)rk. The MAN 1...)ol-.)

IV. Ajd:tional comments

n/.1 7..1:al has no teacher's guiue. hold :h.

clearly. "The OXFAV.

::,m7ar7ItIve studies the st..7,1-..72C.: ihtz.
1JXFAM and then c.:ent on 7. in-.;el.t% .

th.i -:orc.e editions are
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PEOPLE 'AND PLACES, --BOOKS .n

Author

Publisher

Availability

S.

Cost

Case Studies in World Geography

Rand McNally and Company

Rand %Nally and Company
School Department
Box 7600
Chicago, Illinois 60o80

Student book $1.50; Teacher's guide -- free

* *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 220 students
f;rade levels - 7, 8
Portion taught - Parts

Recommended Placement 7th grade

Teachi,ni rime 4 t 6 weeks per unit

uggest-:d Preparation 10 hours
7:me

Supplementary Films relating to the particular areas cho%;en
Materials for study.

I. Description

A. ::::nments: There are five volu to People and Place:, odd% :ont iir:-
ing case studies from culzures throLghuut the world. Volume I

are drawn from spars,A.'i populated group:), Volume.; II and .11
trite oh areas of moderll-e DopulaiJ density, while Voluril-: ihd V
leal with the most len ,ely lopulated region.. Con-o:ptuall/ the volum,!:
7.ov, from the s!mile 1% the .:omplex. The studeni matc.rialL, v,ry
Low level and contaih ex:rcises which have :igh d,:endence ;

nt 's nterprttation of 1 .hot )3, maps and dr.a'ejnI!., rath....r C.11.
r'nt,Jd word.

People around ft.: %.;orl..j share the '-.!:ey Sul-
I th.2-.)e need: accord1:. %io the e:vrcn:::er Ii the::

-A"har. we are is -determine.: pirt 1.7 our i:.2o6r_iphy; C
;OrtOrly/ , Color , and cu:.: toms are te.:

: c
Loation and :ieritage.



C. Goal.; and objectives

1. To expose students to varied life styles, customs, and beliefs.
2. To help students see differences and similarities among peoples

and to investigate the causes.
3. To become less critical of others, developing respect for other

peoples.

II. Abilities required

A. Reading level: 3rd 12th grade

B. Skills

Use of None Moderate Heavy

charts X

graphs X

tables X

maps X

discussion X

comparison X

analysis X

reading X

simulation X

written reports X

inductive process, X

judgment, drawing
conclusions

III. Teachers' comments on motivation

Xaterial is self-motivating and does not require continual motivating
activities by the teachers. Students were not handicapped by their own

low reading levels.

IV. Additional comments

Th.. evaluating teachers would teach this material again, in part.
1-no material was of very high interest to students and developed
c .:opts, inc)uding geographical concepts, clearly. The teacher's

is an answer book and not a help in preparing to teach. The

pr-enunciation guide i.s nu help.

:re-test for reap ,ind if necessary, do map work prior to
iniatIng the unit.

need to t'rcvidE additional activities for classroom

vAH:t7.



Lt

Author

Publisher

Cost

- -.
- .. . .

.. ..... -...

_PEOPLE:Of.2.THE....W0131, ,SE.Bi.gr$

Larry Cuban, series editor

Scott roesman

Scott Foresman and Company
1900 East Lake Avenue
Glenview, Illinois 60025

Student book $1.47; Teacherto guide $1.50

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 160 students
Grade level - 7, 9
Portion taught - Part

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

L.o

7th - 9th.grade

1 - 4 weeks

The testing teachers varied. Approximately 20

minutes per lesson.

Maps, especially large wall maps; for India chart of

Hindu caste system and diagram of Hindu gods; film:
Dr. Leakev and the Dawn of Man (for Kenya), available

from National Geographic Series , Films, Inc.

A. Comments: Other titles in the :;erie:.; are Tap,ih, C33:;k France.

Each title follows the same chapter sequtruce. 1) The Setting, 2) W,,rker:"
3) Family and Education, 4) Religion, 5) 'Iovornmi.,nt, 6) Conflic, 7) Clo!;c,

ups of People.

Focus: Diverse cultures have arisen in lifferfh rlaces 3 pecple

have attempted to meet their need; alLa ;oLvL
natural environment affects th,2 cult r4; o a Althc,ugh cul-

tural responses z,e diverse, there are in basic hum4n

activities and aspirations.

3. Key concept: interdep..mdenc

ijoals and objectives

1. To understand the com:)1x:ti,, t%. Y'".'-!('I their

differences from ohe':: cwn, Ihe;/

2. For students to begin '; .he nth

century. That Kenyr.1 .) :. I



8th - 9th grade

Use of

charts
tables

readings
Inquiry/hypothesizing
disussion
group work
atalysisicomparison
role-playing

Non e..

III. luLwhers' comments on motivation

iZ

Moderate Heavy

X

a

teachers found the materials self-motivating. Excellent ilJutra-
:nteresting short reading selection, good act!vitias and good di.6-

cu,-:on questions suggested in teacher's guide.

IV. Additional comments

*::le material held student interest and developed concepts clearly.

'7.eview map skills and geographical locations fir.:t. Many students
upon Africa as just one big country.

"Vel-: good. Students were very interested in r-,teria.k."

''(
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Title of Material

Author(s)

Publisher

EVALUATION FORM

Avail-ability (national address)

, ,.., Z", ... , .: .., .',. : I . 7... .4..7.7'7 '41,,,,,...,,,...*,..111.1!.. ,,...- ..; . :: ..; .,-..'. -,,''' ,',.
, ' . ".2,--,.-...,-,....,...-:-..,-,-..-."17,t>,Atfr

r.,- .:,....4,7! .,,

Cost

Testing Situation

Number of teachers Number of students

Grade level Ability level low average high

School

Portion taught All Part
(If part, include chapters or pages.)

Fecommende..1 Placement

Teaching Time

Suggeste:! Preparation Time

Helpful Supi7lementary Materials (Include availability and cost, if possible.)

I. Description

th.2 material's contents, focus, aid t1.(. ,,Ilther's approach.

For exrr;,ie, American Political Behavior might Lie ,-,oribed a asty of A:-y:ric'an politics focusing on politic;11 It uF_es a

social 72:Pnrific approach in conjunct ion with -1 ,.r;es of case .-,tuol3es.

-



Wit are the key concepts?

. - >1-r,

What were the stated (or implied) objectIves,of the material?

Whit were your own objectives?

II. Abilitie: required

?.eaIing level (vocabulary and comprehension)*

!:.:apns, tables

7pct!,esizing

? .

k-12

None Moderate Heavy



7 s

C41' ..,,,';';'?.--:-!'.;.:16t!!;'%e-',1t-;?.;..F.,:.

Wil: were the special "grabbers" or techniques used?

Wa, the material self motivating? Yes No

Did it require continual motivating activities? Yes

Comments:

IV. Evaluation

W:.a- tools did you use to measure student acnievement? Did you
them yourself or were they part of the curriculum?

V. Furtl:or comments

.and don'ts for teachers to the material.

hold stu&-.:nt interet?

prr.)-y:de e2euate 0 0
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A GUIDE TO SELECTED CURRICULUM MATERIALS ON

INTERDEPENDENCE, CONFLICT, AND CHANGE;

Teacher Comments on Classroom Use and Implementation

C.144NGE

CONTENTS

Introduction

Participating Teachers

List of Units Evaluated in Entire Project

Indexes

A. Suggested Course Placement

B. Topics/Techniques

C. Concept -- Materials described

Evaluations

Materials Evaluation Form

.1S DEPAQTME NT OF HEALTH
EDUCATION Is WELF AR."
NATIONAL INSTITUTE OF

EDUCATION
:. t'.,

. . ' I .

C." .1 . P ,
..1 I I I

Prepared for the Center for Teaching International Relations by the
for War/Peace Studies (A Program of the New York Friends Group, Inc.
Produced and distributed through a grant from the National Endowment

Humanities.

. . ,7

Center
), 1973.
for the



-73.-=',f INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing

curriculum materials. The notes and comments are those of the participa-

ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each

guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San Francisco. It rep-

resents the collective input of some seventy teachers and four staff mem-

bers. The further development of these guides was sponsored by the Center

for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials:

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime intermit to the Project and are not a cross-section of

. what is available.

2. Tftsg,mmtirials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as

priority was placed mi involving many teachers with many materials

rather than on a large number of teachers evaluating a few materials.

4. The comments presented here are versions drawn from the

original teacher evaluations.

5. Cn individual sheets recommended placement refers to where the
item might be best placed. In the indexes tho same item may be

shown as being useful in a wider range of grade levels. No incon-

sistency is intended.

6. in some cases the descriptions of the material -
focus, goals and objectives -- apply only to -the
to the manner in which testing teachers used the
should be aware, for example, that tne goals and
may Le the teachers' goals as modifiQd for the it
goals the autho.,s had in mind.

including content,
portions taught and
materia3. You
objectiv.2 listed

use rather than the
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7. The guide is being distributed in :six conceptual units -- change,
conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains a liJting uf all the
materials tested and complete indexes including topios/teehniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Street, New
York, N.Y. 10003.

Roy Aaland
Sheila Abdallah
Jim Adams
Neil Agron
John Bedecarre
Don Bergamini
Bruce Borad
Jody Bourlaad
Dic'k Bristow

Katie Chilton
Pon Clark
Cue Couch
Ruth Davis
Aleta Dunn
Lars Ekdahl
Dave Ellick
Don 3allup
Di"ck Fagerstrom
Suzette Ferguson
Scott Fitzgerrell
Marilyn 'arvey
Carol Gray
Linda (3regoriev

PARTICIPATING TEACHERS

Don Guenther
Helen Hansen
Roberta Hatlestad
Delores Hegemann
Cissy Hill
Jack Hubbs
Suzi Hunnell
Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll
Darrell Leckliter
Joan MacLellan
Phil Mast
Jeff McCreary
Brenda McNeely
John Millar
Laura Mcri
Helen Murphy
Katy Muu:-

Dorothy
Carol Noble
Sue Ott

Al. Paltin
Nancy Par3iey
Carolyn Paxton
Walt Perry
Nancy Piedmonte
Marjorie Powell
Ron Redding
Myra Fedick
Ron Remington
Martha Riley
Peter Roberts
:;.ay Cchultv,

Ernest Spu:,(,,
Ken Stier ,i

MrLara Ftir.:,
Mary TauLor

: :aron

iri von hl

"/uidv

:.Arb.1.1

.1W,'7
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (ChsP)+

Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life P'ilosophy (I,V)

Crimes and Justice (Co,P)

CultureContact* (Ch,Co,ID)
Data on the Human Crisis (Co,ID)
Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)

Earth Island** (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)
From Subject to Citizen (Ch,P)

Ghetto* (Co,P,I)
Hiroshima Decision** (P,V)

Images of People (I)

Inquiry Experiences in American History (Ch,Co)
Interaction of Cultures (Ch,ID)
Law: You, the Police and Justice (P)

Liberals and Conservatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)

Man in Culture (Ch,I,ID)
Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)

Marketplace* (ID)

Mix (V,ID)
Nations in Action. (Ch,Co)
OXFAM Case Studies of Developing Nations (Ch,ID)

People and Places (ID)

Peo;-,le of the World (Ch,ID)

Railroad Game* (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)
Social Change: The Case of Rural China (Ch)

Starpower (Powderhorn)* (P,Co)

Taking a Stand (Co)

Values in Action** (Co,V,P)
Voices for Justice (Co,P)

Youth and the Law (P)

+,LeEe letters refer to the conceptual units i
appe.irs. Ch stands for Change; Co --,Conflict
I -- Identity; P -- Power and authority; V --

,

*fla:r.,?

n which a particular item
; ID Tnterdependence;
Values and valuing.
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'AGGESTED PLACEMENT OF MATERIALS INTU SEMESTLR COUkcES

(0VERIIMENI/LAW

Amer;can Political Behavior
Conflic*, °Oliics and Freedom
Crimes ind Justice
Ghetto*
Law: You, the Police and Justice
Lib.a.ain and Conservatives
Voices for justice
Youth and the Law

AMERICAN HISTORY

Conflict, Pclitics And Freedom
Division JT.ity and Expansion

From Subject to Citizen
1A:(.1sion**

Inquiry Experiences in American
History

Railroad Game*

ANTNMPCIOGY

CultureContcct*
Interaction of Cultures
Man: A Coure of Stud:
Man in C%lture
Mix

ECCLO(.;Y

Earth island**
Ecolo4y Controversy
Man !:Is Environment

Man's Ec.:no7.ic World

I:;:: .LLATION`:

Noti=l in ;.:tion
OXFA ,1'2(! '.:udies of Developing

Conflict
?.oci Case of Rural

**Mulfi-

PHILOSORily/FTHIC0,

Choices

Constructil, d Life Philo%ophy
Four Wor10.

Hiroshima Decision**
Liberals anri Consorvativer.
Loyalties: Whose F2idc,. Are You On?

Making Value Judgments
Values in Action**

PSYCHOLSY

Constructing a Life Philosophy
Dealin.; with Aggressive Behavior
Image of People
Loyolties: Whose Side Are You Or.?
Man's Attitudes
Small Group Processes
Stu: power;;

SOCIOLOGY

American Political behavior
Crimes a-2 Justice
Ghetto*
Images of People
Simuldtiny, Social Conflict
Small Group Proci SSW;
Social Chan4e: Case of Rural
China

S tarpower*

CFnni-AE

ultur,!Thr.t t

Four Worl.!

Intr.rion r.t1:re'.

Man. A r:r A ;

Mix

OXFAM

F,?ople c: W

W(Jr.L:

rour 'o

. 7

1..



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr.415.2_,

AIR POLLUTION

Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto* (Jr/HS)
Man's Economic World (Jr/HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)
Conflict, Politics and Freedom

(Jr/HS)

Ghetto* (Jr/HS)
Liberals and Conservatives (HS)
Voices for Justice (Jr/HS)

AMERICAN REVOLUTION

From Subject to Citizen (Jr)

ASIA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

BEHAVIOR

Dealing with Aggressive Behavior
(jr)

BUSINESS ETHIC, U.S.,
DEVELOPMENT OF

Division, Unity and Expansion (HS)

Marketplace* (Jr/HS)
Railroae. Game* (Jr/HS!

*
Game
"'`Multi -Media kit

CHINA, CONTEMPORARY

Social Change: Case of Rural
China (HS)

COLONIAL PERIOD, U.S.

From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS

Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CvltureContact* (Jr/HS)
Four World Views (Jr/HS)
Interaction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach

(Jr/HS)
Man in Culture (Jr/HS)
Mix (HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
People and Places (Jr)
People of the World Series

(Jr/HS)

DATA RESOURCES

Data on the Human Crisis (Jr/HS)

DEPPF3SION, U.S. AND WORLD

Nations in Action (Jr)



DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
Mix (HS)
People and Places (Jr)
People of the World.(Jr/HS)
Starpower* (Jr/HS)

0

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)
Constructing a Life Philosophy

(HS)
Loyalties: Whose Side Are You On?

(HS)
Making Value Judgments (Jr/HS)
Values in Action** (Jr) .

DISCUSSING PUBLIC ISSUES"'

Taking aStand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)
Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContact* (JI/HS)
Ghetto* (Jr/HS)
Marketplace* (HS)
Railroad Game* (Jr/HS)
Starpower* (HS) -- Powaerhorn (Jr)

GEOGRAPHICAL SKILLS

People and Places (Jr)

GROUP PROBLEM SOLVING

Small Group Processes (HS)

HUNGER

OXFAM Case Studies of Developin

Nations (Jr/HS)

diTN.F1SE AND.WEStERN

Interaction of Cultures (Jr/HS)

INDIA

People of the World (Jr/HS)

INDUSTRIALIZATION, U.S. , 19th
CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)
From Subject to. Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower* (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Develc:
Nations (jr/HS)

Peoph,. of the World (Jr/h.:;)

LAW, CIVIL--A!:, A METHOD OF
PECOLVINC CONFLICT

Conflict, Politics and Fre,71-.m
(Jr/HS)

11,-.:.re for -7ustico (Jr/ff)



LAW, CRIMINALAS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)
Law: You, the. Police and Justice

(Jr/HS)
Youth and the Law,.(Jr/HS)

LIFE CYCLE

Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (Jr)

Values in Action** (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)

N TIONALISM

In action of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY

Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes .(Jr/HS)

POPULATION

Data on the Human Crisis (Jr/HS)
Earth Island**.(Jr)
Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

RELIGIONS WORLD: CONFUCIANISM,
BUDDHISM, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION

Starpower* (Jr/HS)

ROLE-PLAYING

Conflict, Politics and Freedom
(Jr/HS)

.Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action** (Jr)
Voices for Justice (Jr/HS)

RULE-MAKING

Starpower* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China

(HS)

Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)
Hiroshima Decision** (HS)
Nations in Action (Jr)
OXFAM Cage Studies of Developing

Nations (Jr/HS)
Starpower* (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision** (HS)
Nations in Action (Jr/HS)
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CHANGE -- MATERIALS DESCRIBED

Grade Level

Title 7-8 9 10-11-12

American Political Behavior X

CultureContact* X X X

Division, Unity and Expansion
,

Four World Views X X

X

From Subject to Citizen X

Inquiry Experiences in American History X X X

Interaction of Cultures X X

Liberals and Conservatives X X

Man in Culture X X

Nations in Action

OXFAM Case Studies of Developing Nations

X

X

,

X

People of the World Series X X

Small Group Processes X

Social Change: Case of Rural China X X

'`Game
**
Multi-Media kit
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AMERICAN POLITICAL BEHAVIOR PART II

Authors Howard Mehlinger and John Patrick

Publisher Ginn and Company

Availat!litv

L:4

Cost

Ginn and Company
Xerox Education Group
191 Spring Street
Lexington, Massachusetts 02173

Student bock $2.67 Book II; Teacher's guide $4.20.
Accompaltring materials, Book II:
Tests (duplicating masters) 17.82
Transparencies (24) 23.85
Worksheets (12 lessons on duplicating 5.37
masters)

"Influence" simulation (1 set includes 6.33
TG, participant guides. and duplicating
master)

"Bottleneck" and "Ninth Justice" games 49.50
(both in one package) includes game
boards, cards, TG and participant guides

* s's

Recommendations and Description BasO on Teacher Use

The information.below is based on the following teacher use:.
1 teacher, 26 students
Grade level - 11
Portion taught - All

Fecommemled Placement

Teach::,!

:reT.aration

I. Description

12th grade

Each volume requires a :semester.

Unestimated

Supplementary materials provided by publisher include
worksheets,tests, films, overhead transparencies and
simulation games.

Attempts to move away from the idealized and abstract struc-
';ral i::proach of the typical ri.S. f.ovrnment our se. InsteAsi of catalor-

th.2 variou3 institution: anal yziw tw issues which arise from
":33.)1)" ,trn.2tures, Xenlinger and Patric,. 1..rdL at vern ment both ccsnstitu-

.:,:7.,:17 and extra-constitutiona117 throuA the acturil char.ni.:. of iowor
tut .ors Lyle the term "infiuenc," ta.:hor than "y-)wet' ").



Focus: The role and function of official and unofficial political
decision-makers. Decision-makers are found in the legislative, admin-
istrative, and judicial branches, and also in mass' media, political
parties, lobbies, etc.

B. Key concepts: power and authority, change

C. Goals and oNectives: Analysis of
the American governmental system.
lyze and to function within, or to

the real structure and function of .

The students should be able to ana-
change, the system.

II. Abilities required

A. Reading level:. very high, 11th or 12th grade, at least.

B. Skills

Use of None

charts

graphs
tables, maps
inquiry/hypothesizing
discussion
simulations (not ones
provided by the unit)

readings

III. Teacher's comments on motivation

X

Moderate Heavy

X

A. The material is much more self-motivating than most of the other
material available.

B. The text makes good use of pictures.

IV. Additional comments

A. The evaluating teacher would like to teach this material again in
part, reporting that some looked good and some not. More evalua-
tion is needed. The material provides adequate teacher guidance
and develops concepts clearly. General concepts of decision-maker,
role, and rules are used repeatedly, and other concepts are integrated
into each lesson.

B. The teacher using this material should be prepared to add information
on the structure of American federal and state government, to aid the
students in understanding where each decision-maker gets his power
and how his power relates to other power f70ues.

110267:1
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Author

Publisher ABT Associates

Availability Games Central
ABT Associates, Inc.
55 Wheeler Street
Cambridge, Massachusetts 02138

CULTURECONTACT

ON gm M.O.

Cost $30.00

fe

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level - 9, 11, 12
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

7th - 12th grades

Approximately two weeks

4 - 10 hours

None

A. Comments: This simulation presents a dilemma situation when an
"advanced" technological society meets a more "primitive" cultu
located on a remote island. The scenario presents many opporrtin-
itle:3 for cultural misunderstandings, such as through trade,
lan6uage difficulties, etc. The objective is that, through this
c-,,nflict process, students will acquire a strong sense of cultural

B.

cultural dIfferences, ethnocentrism. Subfocuses: cultural
change, conflict, inter action of cultures.

interdependence, conflieL, change.

.

c;hjoctives

Tc introduce the ba:,ic anthropological concepts of cultural
relativism and the potential for misunderstanding in any culture

tu C. ion.

to acept, and learn to live with, oppo!7.irw, Tult..!res;

xperiehce as a basis for discussing vil,y peolie ,:thaw
t :ward other culturc the way they do.

O



II. Abilities required

A. *Reading level:

B. Skills;

Use of

charts
.graphs
maps
role-playing
simulation
discussion

7th - 8th grade

None Moderate Heavy

III. Teachers' comments on motivation

X

X

The material is self-motivating, if students have had some previous
practice with role-playing. Students become very absorbed in the
game once they get into it.

IV. Additional comments

A. The material held high student interest, provided adequate
teacher guidance and developed concepts clearly.

B. The teachers would use the material again, being sure students
,feel familiar with role-playing before beginning the game.

C. Be very familiar with the game yourself.

Be sure students take plenty of time to learn their roles and
the roles of their teat members.



Authors

Publisher Ginn and Company

Availability Ginn and Company
Xerox Education Group
191 Spring Street
Lexington, Massachusetts 02173

v..

DIVISION, UNITY, AND EXPANSION
(Episodes in American History, Unit 3)

Robert E. Burns, et al.

Cost Hard'cover -- all 4 units, $6.48
Soft cover -- Unit I, $1.98; Unit II, $1.08;
Unit III, $1.53; Unit IV, $1.53
TeacheioS guide $5.97

Recommendations and Description Based on Teacher Use

The information below is based on-the'following teacher use:
1 teacher, 80 students
Grade level - 11

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

Portion taught - Part, Unit 8, "Making of Industrial
America"

11th grade

6 - 36 weeks

10 hours

films on the industrial giants and the rise of labor.

A. Comments: The unit concentrates on the industrialization of the U.S. 14

during the late 19th century. It utilizes an inquiry mode with empha-
sis upon presenting history as a set of several different possible
choices and outcomes.

Focus: induItry and its effects. Subfocusei: Rationalization, inter-
relationships of an industrial society, process and effects of union-
ization, immigration and growth of cities.

B. Key concepts: conflict, change

Goals and objectives:
1. To show students how change in technology can cauzie change through-

out the society.

a
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2. Po acquaint the students with the principles of hypothesiz-
ing -- that history is not a simple cut-aura-driea affair but .

that many viewpoints must be evaluated.

II. Abilities requiiid

A. Reading Level: 9th grade

B. Skille

Use of None Moderate Heavy

charts X

,. graphs X
tables X

maps X

inquiry X

III. Teacher's comments on motivation

This unit appeals more to students than most U.S. history textbooks
but still needs teacher-designed activities to maintain motivation.

IV. Additional comments

A. The evaluating teacher would use all of this material again.

B. "I thought the materials were good. Each episode could be read
by the students in 25 - 30 minutes and the rest of the period
could be used to discuss it. My feeling was that this materi-
al is considerably better than most history textbooks I have used."

C. Choose the questions from the teacher's guide carefully.

910273
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Authors

Publisher Allyn and Bacon

Availability Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

FOUR WORLD VIEWS
(Concepts and Inquiry Series)

Educational Rese4rch Council'

Cost Student book $1.98; Teacher's guide $1.41

* * * *

Recommendations and Description Based on Teacher Use

The information below is basqd on the following teacher use:
4 teachers, 208 students
Grade levels - 7-9

Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

7th - 9th grades

3 - 6 weeks

1/2 hour to 1 hour per day.

Helpful Supplementary Films on the major world religions, the Bible,
Material and the Torah.

I. Description

A. Comments: The four views selected by this unit are ly Confucian,
2) Buddhist, 3) Hebrew, 4) Greek.

B. Focus: The role of ideas (divine, universe, knowledge, art, truth)
in cultural differentiation.

Subfocuses: change, diffusion, humanism, naturalism, polytheism,
monotheism. Man's need for religion, importance of religion as it
affects the history of mankind, development of a unique Hebrew cul-
ture, nature of religion, nature of historical evidence.

C. Key concepts: iriterdepence, change, self iaentity

D. Goals and objectives

1. ao acquaint students with the ideas of these four cultures and the
significance of family, government, man, and God in these four cul-
tures.

2. To expand the awareness of the students concerning value systems
and the development of rei!giour. beliefs- in a variety of cultures.

1



3. To have students understand the nature and importance of
values and their relations to controlling ideas.

4. To show cultural borrowing and cultural diversity,.

II. Abilities required

A. Reading Level: 9th grade

B. Skills

Use of None Moderate Heavy

charts X

graphs X
tables X
maps X
inquiry/hypothesizing
discussion
display-making X

role-playing X
value clarification X

exercises

X

X

III. Teachers' comments an motivation

A. The material is self-motivating.

B. Excellent format -- pictures, maps, charts. Good reading level.

IV. Additional comments

All evaluating teachers were quite excited and pleased by this unit's
effect upon their classes. The material is very self-motivating and
met a decided curriculum need to have religions' views treated from a
global perspective. The teacher's guide was also recommended. It

presented several alternatives for each day's lessons that allowed
teachers to select on the basis of their own interest, strengths and
resources.



Authors

Publisher

Availability

Cost

,

FROM SUBJECT TO CITIZEN

Education Development Center

Denoyer-G4pert

Denoyer-Geppert
5235 Ravenswood Avenue
Chicago, Illinois 60640

Unit III $1.80; Unit IV $1.90; Unit V $2.45.
Separate teacher's guide foreach unit $2.50 each.

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachprs, 370 students
Grade level - 8
Portion taught - Part. Emergence of the American;
We the People, first half, pp. 7-31; Making of the
American Revolution

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

A.

8th grade or above

5 to 7 weeks for each unit

approximately an hour daily

Films on the Pilgrims, life in colonial America,
and the depression. Try to find supplementary
materials available on the problems faced by very
early colonists in terms et.power structures or
division of the land.

Comments: This course approaches history with a focus on the
evolutionary growth of power for the individual from the time of being
subject to the King to the time of being citizen in the Federal Consti-
tution. Many "grabbers" are incorporated, such as role-playing a town
meeting or simulating early trade in the Empire Game.

Focus: Pertains to the development of the American nation and the his-
tory of Anglo-American political development. Emphasis on the unique-
ness of the American experience. ,;ubfocuses: How a group of peol.le
adapts and survives in an unfamil:ar =.nviro-ment. The necessity of
laws and rules of an unorganized society. Methods and escalation of
:Torest in an unfavorable environ7:ent.

:.?oncepts: power and author:
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C. (7;a:a and objectives

4. To help students think historica.ly aal about the
origins and the nature of their owl. political system.

2. To examine incentives for settling a new world, how the dis-
affected in a society find a voice,-why coercion Is applied by
a state against a subordinutp group withinrit, the nature cf
development of democracy, and the necessity of altepnative
behaviors.

3. To-show that history is an interpr,tatim of me rust which
students,' too, are capable of interpreting int711gently.

II. Abilities required

A. Reading level: 9th - 12th grade; too diffIcult for the average 8th p.radoi".

B. Skills

Use of None Moder,.te Heavy

charts ana graphs X

tables and mans X

inquiry X
art X

roie-playing X

simulation X

discussions X
(small, large, panel)'

inductive processes X

readings X
activity sheets and X
exercises

vocabulary X

interpretation and analysis X

III. Teachers' comments on motivation

A. The material is scmewhat self - motivating, but the readings can
tsecletelious.Trytobrealcurthe reainv:: with active exercis,:.

In some 7,ections (first part of tee i":7;prgnc.e of the Amer:can, i'.11 t.

3, fol. example) , the reacher must do a g/ eat of fillin ,Ind

iru

IV. Additional commeats

The n-aterials maintained high student rrovided ade;nate
tea:her guidance, and developed conLepts cledilv. When they feacL

again they vould provide more raciroun! re lcurce:.; and :kJ,

clav and listening activities. They alsc sur,4,:st :. 1
uni-: for break.

131:3.:73

new concepts and
: 7t e. this unit a ! tl:

t_1%. . unit v,ain :

1?eautiful for d COMPlt° .:1

democracy."

1:
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INQUIRY EXPERIENCES IN AMERICAN HISTORY

Author Margaret'Branson
e

Ful)lisher Ginn and Company

Availability Ginn and Company
Xerox Education Group
191 Spring Street

Lexington, Massachusetts 02173

'o-t Student Look $2.28; Teacher's guide $2.67

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 25-30 students
Grade level - 7,8
Portion taught - Part

icommended Placement 8th - 11th grades

Teaching Time

Suggested Preparation
Time

I. Description

Book is meant to supplement U.S. history text-
books, could be used periodically during a full
school year.

Evaluating teacher unable to estimate

A. C,7Tnents: This book is designed to supplement regular U.S. history
materials. It presents scenarios, arranged chronologically, designed
For use in class for discussions, role playing, and student project::.
The materials are at a low reading level and have several short drama.;
that could be read aloud or acted out by students.

Fcc:As: Investigating U.S. history through folklore, poetry, dialogues,
letters, diaries, songs, pictures, etc. Subfocuses: History is composed
of discrete events and personalities.

Xe concepts: conflict and change

5-Ls and objectives

To acquaint the student with the inquiry or investigative metnod.
To provide students with interesting episodes of history ri.at thev
could explore further.



II. Abilities required

A. Re4dind :eve l: 7th grade and up

B. Skills

Use of None Moderate Heavy

inquiry X

charts X

graphs X

tables X

maps X
role playing
simulaticn

III. Teacher's comments on motivation

X

X

These inquiry experiences were used for the "grabbers" when intro-
ducing new areas of U.S. history to be investigated. Mainly because
these inquiry experiences were so novel or interesting, the class enjoyed
doing them together..

IV. Additional comments

The material held high interest for students, provided adequate teacher
guidance, and developed concepts clearly.

1811273



Authors

Publisher

Availability

INTERACTION OF CULTURES
(Concepts and Inquiry Series)

Educational Research Council

Allyn and Bacon

Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Cost Student book $2.22; Teacher's guide 61.41

* * * * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 65 students
Grade level - 7
Portion taught - All

7th - 9th grade

4 - 7 weeks

Not estimated

Recommended Placement

Teaching Time `

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

Voices of Emerging Nations. Boutwell, Clinton E.

and Eric Agume Opia. Leswing Communications, Inc.,
San Francisco, 1971; CultureContact. Games Central,

ABT Associates, Inc., Cambridge, Mass.; India.
People of the World. Larry Cuban, et. al., Scott Fores-
man and Co., Glenview, Illinois, 1973.

A. Comments: Students are introduced to concepts in the Concepts and
Inquiry Series through the use of the phrase "controlling ideas." The

controlling ideas presented in Interaction of Cultures are imperialism,

culture contact, and nationalism. The content covered deals with
Chinese Imperialism under the Manchus and Western Imperialism in many

sections of the globe.

Focus: There are no certain results when cultures interact. Subfocuses:

acculturation, assimilation, segregation, apartheid, genocide, and imperi-

alism, Westernization, nationalism.

B. Key concepts: interdependence, change



C. Goals anj

1. To give studeni )after understanding of hoc, people dnd cultures
rtlate Luch

2. To undertand tho 19th cewury as the logical outgrowth of the
events preceding 4t.

3. To consider culturil cid tnt: mog, portdht phenomenon
of the 19th c:mturv.

4. To be al)le to use the data and the vocabulary to relate to today's
interaction prol.l.ems.

5. To use an intcrdisciplinary approach.

II. Abilites required

A. Reading leoel: 7th to 8th grade

B. Skills

Use of None Moderate Heavy

readings X
charts X

graphs X

tables X

maps X

inquiry X

discussion X

simulation X

panel quiz

III. Teacher's comments on motivation

As long as the book was used as a resource for the individualized units,
no motivation was necessary. When it came to just reading, it was not
self-motivating.

IV. Additional comments

A. The series was supposedly designed for the 5th through 7th grads
but appears to be more appropriate for the 7th through 9th grades.

B. The evaluating teacher would teach this whole unit again. It hcld
student interest, provided adequate teacher guidance, and usually
developed concepts clearly.

C. Allow individual decision: about which area of study a student wants
to pursue, and divide up the miturial into China, India, uncl Africa,
looking for comparison:; t,.) come cut in discussion.

1911273



LIBERALS AND CONSERVATIVES

(Opposing Viewpoints Series)

Authors 'oavid L. Bend.31-, and Clary McCuen, editors

Publisher ';reenhaven Press

Availability Creenhaven Press
Box 831
Anoka, Minnesota 55303

Cost Books ;'1.65 each
"Map" games .95 each

* * * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 370 students
Grade level - 7
Portion taught - Part

Recommended Placement 9th - 12th grades

Teaching Time 2 - 4 weeks

Suggested Preparation approximately one-half how before each class

Time session

Helpful Supplementary newspaper and magazines

Materials

I. Description

A. Comments: The book contains readings that represent a range of
opinion on the subject. A "map'' is a novel part of the materialF:

and very useful if the teacher wants students to practice group
problem-solving. The particular "map" that accompanies Liberals
and Conservatives contains 4 group activities, all based upon
students Planning Tomorrow's Society.

Focus: Opinions on public issues differ.

Subfocuses: Radical, liberal, conservative, reactionary: one

label seldom fits one person for all issues.

B. Key concepts: Values and valuing process, change, power and

authority

C. coals and objectives
1. To enable students to understand labels and to recopn!7r-

certain labels represent certain points of view.



2. To enable students to realize what radical, liberal, conser-
vative, and reactionary mean, and to apply these terms to
selected readings.

3. To enable students to be slow :n making value Audgments on
points of view, and to distinguish between fact and opinion.

4. To enable students to express their own points of view.

II.* Abilities required

A. Reading level: 9th - 12th grade

B. Skills

Use of None Moderate Heavy

reading X

charts X

graphs X

tables X

maps X

discussion
analysis X

inquiry X

III. Teacher's comments on motivation

X

A. The book needed constant motivating activities by the teacher,
but the future planning games were highly self - motivating.

B. Use more supplementary resources, filmstrips, etc. Build up

a collection of good examples of different points of view.

IV. Additional comments

A. The evaluating teacher would teach parts of this unit again.

B. Don't assign students just to read the material. That is tm
hard for 7th graders. The material is better used as a framework
for definitions, and certain examples.

2211573



MAN IN CULTURE
(Concepts and Values Series)

Author Cet.ter for the Study of Instruction
(..:once:o.s and Value Series)

Publishr !!ark:o'irt, Jovanovich

Ear..:ourt, Brace, Jovanovich
757 Third Avenue
Now York, N.Y. 10017

Cost .student !)oor. $1.59; Teacher's guide $1.95
(covers six titles in the series).

Recommendations and Description Based on Teacher Use

The informaton i; Lased on te following teacher use:
5 teachers, 185 students
Grade levels - 7-9
Portion taught - All

Recommende:i Placement 7th to 9th grade

Teaching Time 4 to 5 weeks

Suggested Preparation 12 hours
Time

Helpful SuiTlementary Films: Geronimo Jones, National Educational Films
Materials ::inter, $20 rental; Why Man Creates, available from

Pyramid Films, Box 1048, Santa Monica, California;
rental price not available. Books: Constructing
a Lif.J Philosop21.1 (Opposing ViewpointsSeries),

Ortienhaven Press, Anoka, Minnesota, 1071; Man: A

Cross Cultural Approach, available from Educational
Resources Inc. , Post Office Box 103, South Orange,
N.?.w Jersey 07079, $163 (see separate ev.iluation).

I. Description

A. This unit is .from a vxy popular series of titles designed
for u.)e in 7th and 9th grade :;c7ial studies. Each unit is keyed to a
uArtis:ular science discipline. Man in Culture is based on anthro-
7,olical ,:oncepts.

F.%'2 40t-3: Cultures provide For their members the ways and means of satis-
i'ying numan needs. ?ul':ul'es 1.1-Jvi.1c a mean: passing the knowledge,

-,hav::.ir from one generation to the next. All
Lay . .xplain the world and that jrovi

P. ih'



1. To have students develop empathy for the many subcultures that
exist in the majority olltures and to have students be receptive
whin looking at the values of a member of the many subcultures
in American society.

2. To have miaority group students fel a sense in their heritages.

II. Abilities required

A. Readin - 9

B.

Use of None Moderate Heavy

charcs X
maps X

inquiry X

analysis X

discussion X

role-playing X

value clarification X

exercises

III. Teachers' comments on motivation

A. Testing teachers felt the material was self-motivating.

B. Pictures in the text can be used as study pictures and are very use-
ful in stimulating class discussion.

IV. Additional comments

Testing teachers felt very differently about the classroom use of this
book. Some teachers were laudatory about some of the inquiry lesson:,,
while others reported dismal failures on the same lessons. The most
serious complaint about the book has been that "grabbers" are utilized
without sufficient follow-up to really ensure student internalization of
the main ideas. The books themselves are attractive and well worth
examining.

2511573



Authors

rublisher

Availability

NATIONS IN ACTION

(Concepts and Inquiry Series)

Educational Research Council

Allyn and Bacon

Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Cost Student book $2.55; Teacher's guide $2.22

sk * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 30 students
Grade levels - 7, 8
Portion taught - Part, pages 63-153

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

A. Comments: Develops various concepts connected with World War T,
the Depression, and World War II. The concepts are listed as "control-
ling ideas" in the student book.

7th and 8th grades

8 - 12 weeks

20 hours

Films on the wars, revolutions, and intellectual
movements of the period.

B.

Focus: Recent world history and its trends or patterns. Subfccuses:

Change is constant and rapid; and war: causes, alternatives, preven-
tion.

Key concepts: conflict, change

Goals and objectives

1. To understand that wars don't just happen but have historical
causes.

2. To understand why World Wars I and II started.
3. To have students make value judgments about wars.
4. To consider alternatives to war.
5. To think about the future and the possibility of war and

its prevention.



11. Abilities required

A. Reading level: 7th grade and up

B. Skills

Use of None Moderate Heavy

charts X

graphs X

tables X

maps X

inquiry/hypothesizing X

discussion X

value judgments X

simulation X

role-playing X

independent projects X

readings X

III. Teachers' comments on motivation

The material was moderately self-motivating but also needed motivating
activities by the teacher.

IV. Additional comments

A. This material held high student interest and developed concepts
clearly. The teacher's guide contains many good suggested activ-
ities for students.

B. Useful as a supplement for the study of World Wars I and II, or
as a base for an international relations course.

"I feel that this book's weakness is in its attitudes and values.
It treats international tensions and relations in a very dry and
impersonal way, leaving out the personal element and values con-
siderations."

D. Needs to be supplemented with:

1. a look at war from a more human side -- the suffering and great
toll of life.

2. ideas on alternatives to war instead of its inevitability.
3. war prevention, more on the U.N., disarmament treaties, ideas

of pacifists, etc.

32111673



Authors

Publisher

Availability

Cost

OXFAM CASE STUDIES OF DEVELOPING NATIONS

oar

OXFAM

Houghton Mifflin and Company

Houghton Mifflin and Company
Educational Division
110 Tremont Street
Boston, Massachusetts 02107

Six titles, $1.05 each;

Recommendations and Description Based on Teacher Use

The information below

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

No teacher's

is based on the following teacher use:
5 teachers, 250 students
Grade levels - 7, 8
Portion taught - All

7th and 8th grades

1 - 8 weeks

Unestimated

guide.

Maps, current magazine and newspaper articles,
materials from Economics Development Council.

A. Comments: This series has been developed by thd. Oxford Famine Relief

Organization (OXFAM) to build awareness within the English child of the

plight and the efforts for self-improvement of people from developing

countries. Each title concentrates upon rel:resenting individuals from

the area who are dealing with and surmounting typical problems indige-

nous to their nation. With six separate titles, teachers can create
different group projects and the possibility of reporting back to the

entire class. The separate titles from the series are 1) Botswana
(Bechuanaland): This Is a Hungry Year, 2) Ecuador: Learning by Radio,

3) East Pakistan: In the Wake of the Cyclone, 4) Korea: The Aftermath

of War, 51Nivria: A Boy with Leprosy, and 6) Tibet: Refugees from the

Roof of the World.

Focus: Developed, industrialized nations compared to developing, emerg-
ing nations. Subfocuses: Resources, factors of production, physical
environment, hunger and disease, effects of war, culture/tradition,
command/market economy, decision-making.



B. ie concepts: interdependence and change

C. Goals and objectives

1. To understand the interdependence of human beings.
2. To understand and compare developing nations and be aware of

their special problems.
3. To become aware of the wide gap in standards of living of

industrialized and developing nations.
4. To reduce ethnocentrism..

II. Abilities required

A. Reading level: 7th - 8th grade

B. Skills

Use of None Moderate Heavy

reading X

discussion X

inductive processes X

simulation X

role-playing X

charts X

graphs X

tables X

maps X

making comparisons X

reference work X
compile and analyze data X

reports -- oral and written X

III. Teachers' comments on motivation

A. Testing teachers found students very turned on by the subject matter.
The books are small, full of interesting pictures and easy to reld.
They focus on individuals within the nation, thereby giving the reel-
ing of a human interest story.

B. Teachers used varying strategies. One made up individual contract3
for students to complete. Another used a comparative approach, with
students concentrating on one nation, keeping char's, analyzing prob-
lems and possible solTtions, making "speeches," and doing a lot of
reference work. The OXFAM books were used as a supplement.

IV. Additional comments

A. Material has no teacher's guide. Does hold student interest and develop
concepts clearly. "The OXFAM materia) worked well as a 'grabber'; in my
comparative studies the students became interested in a developing nation
through OXFAM and then went on to in-depth study."

B. Be aware that some editions are American an some Britif:h 3:.:1 that there

are minor discrepancies.



Author

Publisher

Availability

Cost

PEOPLE OF THE WORLD SERIES -- INDIA, KENYA

t.
Larry Cuban, series editor

Scott Foresman

Scott Foresman and Company
1900 East Lake Avenue
Glenview, Illinois 60025

Student book $1.47; Teacher's guide $1.50

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 160 students
Grade level - 7, 9
Portion taught - Part

Recommended Placement

Teaching Time

Suggested Preparation
Time11....

Helpful Supplementary
Materials

I. Description

7th - 9th grade

1 = 4 weeks

The testing teachers varied. Approximately 20

minutes per lesson.

Maps, especially large wall maps; for India chart of

Hindu caste system and diagram of Hindu gods; film:

Dr. Leakey and the Dawn of Man (for Kenya), available
from National Geographic Series, Films, Inc.

A. Comments: Other 'titles in the series are Japan, Mexico, USSR and France.
Each title follows the same chapter sequence: 1) The Setting, 2) Workers,
3) Family and Education, 4) Religion, 5) Government, 6) Conflict, 7) Close-

ut,s of People.

Focus: Diverse cultures have arisen in different places as people
have attempted to meet their needs and solve their problems. The

natural environment affects the culture of a people. Although cul-

tural responses are diverse, there are similarities in basic human

activities and aspirations.

B. concept: interdependence

C. :,oafs and objectives

1. To understand the complexities of another culture, to respect their

differences from one's own, and to appreciate their value systems.

2. Fo-., students to begin to see African countries as being in the 20th

century. That Kenya is not "backward," nor so far away and strange.



II. Abilites required

A. Reading :eve': 6th - 9th grade

B. Ski Lis

Use of None Moderate Heavy

maps X
charts 3,7 X
tables X
graphs X

readings X
inquiry/hypothesizing' X
discussion X
group work X
analysis/comparison X
role-playing X

III. Teachers' comments on motivation

Testing teachers found the materials self-motivating. Excellent illustra-
tions, interesting short reading sections, good activities and good dis-
cussion:. questions suggested in teacter's guide.

IV. Additional comments

A. The material held student interest and developed concepts clearly.

B. Review map skills and geographical locations first. Many students
look upon Africa as just one big country.

C. "Very good. Students were very interested in materials."

35111773



SMALL GROUP PROCESSES
FS

Author3 Sociological Resources for the Social Studies
(SRSS)

Publisher Allyn and Bacon, Inc.

Availability Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Most Student book, packet of 10: $5.91
Teacher's guide, $1.02

* * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 150 students
Grade levels - 7, 12
Portion taught - All

?ecommended Placement

Teaching Time

'ugzested Preparation
Time

12th grade

2 - 3 weeks

15 - 30 minutes per class period

.,1_fu l Supplementary None

1. Description

A. ::oudnents: Small Group Processes contains several group experiments
which measure how group influences affect individual behavior. Student
materials consist of five pamphlets, to be handed out one at a time.

The first is the famous Asch experiment where all members of a group,
save one, deliberately give wrong answers to what obstensibly appears
to be an experiment on perception. The class, observing this experi-
m.l!nt, notes the impact of the group's responses upon the single subject.
The other three experiments carry on and extend this theme throughout
the rest of the unit.

F.3043: The individual's behavior in groups. Individuals change when
:_reassures and groups are changed. Grcups demand different behavior and
teople change to meet the demands.

Key concepts: conflict, change

.joals and objectives: For students to become aware of the Pffect: of
group dynamics on the individual.



II, Abilities required

A. Rea.:::nd 10th - 12th grade

B. 5k7.11e,

Use of None

tables

inquiry/hypothesizing
discussion

Moderate Heavy

X

X

X

III. Teachers' comments on motivation

A. Material was self-motivating and did not require continual
motivating activities by the teacher.

B. The classroom expel,iments were enjoyed. Nothing extra was
needed.

IV. Additional comments

A. Materials held student interest, provided excellent teacher guid-
ance, and developed concepts clearly.

B. The teac.er booklet was excellent; very clear, complete and detailed.
Prepare yourself, before you teach the unit though. There is also a
lot of student data-gathering.

C. Concepts were not complicated. Used in a psychology course.

38111873



SOCIAL CHANGE: THE CASE OF RURAL CHINA

Author David Grossman, sociological Resources for
the Social Studies

Publisher

Availability

Cost

Allyn and Bacon, Inc.

Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210

Student book $6.30/ten; Teacher's guide $1.02

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 215 students
Grade levels -.7, 9, 12
Portion taught - The teachers varied, some
taught all and others taught parts.

Recommended Placement 9th - 12th grade

Teaching Time three weeks to two months, depending on how used.

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

20 - 30 minutes per day

Misunderstanding China, film available from CBS
News Division, 524 W. 57th Street, New York, N.Y.
10019, rental $50.

A. Comments: The teacher must constantly focus on the stated goal of
this unit, which is to teach about social change, or the students
will see the unit only as a study of China per se. The book contains
stories told as if by Chinese peasants following the Chinese Revolu-
tion, and includes a play and other potential role-playing exercises
portraying conflict situations at the village level.

Focus: Social change in an established society. Subfocuses: China's
Particular struggle with change; the roles of family members and in.;ti-
tutions. Force and cultural borrowing as change-making factors; planned
and unplanned change; resistance and rebellion as possible reactions to
change.

B. Key concept: change

(moats and objectives

1. To help students make more ol:jective, detached observation and
evaluation of social change that they can more easily trans-
fer and apply the concept to change taking place closer to hire.



To :''.:dints form t!,eir own values ty ..!omparing values

of other cultures.
3. To hell: students see that planned change 15 tL.-,uolly more

acceptable than unplanned change.
4. To help students become willing to wrestle with a contro-

versial problem.

II. Abilities requirod

A. Reading Zane Z: 7th - Cith grade

B. Skills

Use of None Moderate Heavy

readings X

graphs X

charts X

tables X

maps X

inquiry X

discussion X

analysis X

role-playing X

inductive process X

III. Teachers' comments on motivation

A. Once students got into the readings, they enjoyed them, tut the
teacher must provide the initial motivation. Use motivatcr,,

as media, short readings, Chinatown trips, if feasible, and qpoakers.

B. Readings are too long for use in a single class period.

IV. Additional comments

A. Considerable outside resources are needed to perk up an otLerwi.:4:
dull-appearing format, though the continuous story line cf th, :oak
and current interest in China are factors in its favor. EvaPiating
teachers said they would teach this unit again.

B. Teachers suggest using the materials in a variety of w.:;.y, with

additional materials. Some would use this book: a, a i'ar!- (1 .1 ...pit

on China -- rather than use it to teach specifically about social

change. "First, I would introduce the material with a general back-
ground study of China under the traditional monarchy ,ytem, tits
Civil War of the 30's and the rise of Communism. 11.,(nd,

should be familiar with the tremendous significanr.t- traditi.)n

Chinese society." Another suggests using contempr,r2r7 t :

such as women's liberation, volunteer army, etc.

C. Guide students to an understamling of the conctq't



EVALUATION FORM

Title at Material

Author(s)

Publisher

Availability (national address)

Cost

Testing Sitution

Number of teachers Number of students

Grade level Ability level low average high

School

Portion taught All Part
(If part, include chapters or pages.)

411111111MO

Recommended Placement

Teaching Time

Suggested Preparation Time

ii2.2.2fiaterials (Include availability and cost, if possible.)

I. Description

Summarize the material's contents, focus, and the author's approach.
For example, American Political Behavior might he described as a
study of American politics focusing on political roles. It uses a
social scientific approach in conjunction with a series of case studies.



What are the key concepts?

What were the stated (or implied) objectives of the material?

What were your own objectives?

II. Abilities required

Reading level (vocabulary and comprehension):

Skills

Use .)f:

charts, graphs, tables

maps

rea,l!ing3

inquiry hypothesizing

simulation

role-playing

oth ,;rs (1:st)

k-12

None Moderate Heavy



a

III. Motivat ion

What were the special "grabbers" or techniques used?

Was the material self motivating? Yes No

Did it require continual motivating activities? Yes No

Comments:

IV. Evaluation

What tools did you use to measure student achievement? Did you
develop hem yourself or were they part of the curriculum?

V. Further comments

Special do's and don'ts for teachers new to the material.

Lid the materials hold student interest? Yes No

.,omnents:

provide adequate teacher guidance? Y,2s No

develop concepts clearly? Yes Nc
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INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
gulL!e is an evaluation form so that this process can De ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a program of the Center for War/Peace Studies, and tke Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from ,the Rosenberg Foundation of San Francisco. It rep-
re-ients the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
aterials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

The comments presented here are edited versions drawn from the
3riinal teacher evaluations.

D. Cr. individual sheets recommended placement refers to where th.,.

i:em might be best placed. In the indexes the same item may be
s::own as being useful in a wider range of grade levels. No incon-
si_;tency is intended.

5. In some cases the descriptions of the material -- including conLent,
focus, goals and objectives -- apply only to the portions taught and
to the manner in which testing teachers used the material. You
s.hould be aware, for example, that the goals and objectives
may be the teachers' goals as modified for their use rather C.an Lire

4oal:, the authors had in mind.



7. The guide is being distributed in six conceptual units -- change,
conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains a listing of all the
materials tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Street, New
York, N.Y. 10003.
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,F)t
Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)

Crimes and Justice (Co,P)
CultureContact* (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior ( Co,P,I)

Division, Unity and Expansion ( Ch,Co)

Earth Island** (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)
From Subject to Citizen (Ch,P)

Ghetto* (Co,P,I)
Hiroshima Decision** (P,V)

Images of People (I)

Inquiry Experiences in American History (Ch,Co)

Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)

Liberals and Conservatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)

Man in Culture (Ch,I,ID)

Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)
Marketplace* (ID)

Mix (V,ID)
Nations in Action (Ch,Co)
OXFAM Case Studies of Developing Nations (Ch,ID)

People and Places (ID)

People of the World (Ch,ID)

Railroad Game* (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)

Social Change: The Case of Rural China (Ch)

7tarpower (Powderhorn)* (P,Co)

Taking a Stand (Co)

Values in Action** (Co,V,P)

Voices for Justice (Co,P)

Youth and the Law (P)

+ Th-,se 'etters refer to th=, concerrual units in which a particular itom

a7,ot!ars. Ch stands fr-, Chance; Co -- Conflict; ID -- Interdependence;

: Identity; -- Power and aut!:ority; V -- Values and valuing.

*-:377.12



SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMER ICA!, GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and ',Freedom
Crimes and Justice
Ghetto*
Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice
Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom
Division, Unity and Expansion
From Subject to Citizen
Hiroshima Decision**
Inquiry Experiences in American
History

Railroad Game*

ANTHI-.0POLOGY

CultureContact*
Interaction of Cultures
Man: A Course of Study
Mar. in Culture
Mix

ECOLOGY

Earth Island**
Ecology Controversy
Man in His Environment

ErCNC!!T:,:

Man'3 Fcc:-..-,mic World

Nations Action
DXFAM .1::%? Studies of Developing

Simulatin4 Social Conflict
Social C:,ange: Case of Rural
wind

*Same
**M1,11*_i-i.-1 kit

PHILOSOPHY/ETHICS

Choices
Constructing a Life Philosophy
Four World Views
Hiroshima Decision**
Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments
Values in Action**

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People
Loyalties: Whose Side Are You On?
Man's Attitudes
Small'Group Processes
Starpower*

SOCIOLOGY

American Political Behavior
Crimes and Justice
Ghetto*
Images of People
Simulating Social Conflict
Small Group Processes
Social Change: Case of Rural

China
Starpower*

WORLD CULTURE/AREA STUDIES/
GEOGRAPHY

CultureContact*
Four World Views
Interaction of Cultures
Man: A Cross-Cultural Approach**
Mix

OXFAM Case Studies of Developing
Nations

People and Places
People of the World

WORLr. HISTORY

Four World Views
Hiroshima Decision**
Interaction of Oultures
Nations in Action



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM.Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION S

Ecology Controversy (HS)

AMEF,ICAN ECONOMIC SYSTEM

Divisiou, Unity and Expansion (HS)
Ghetto* (Jr/HS)
Man's Economic World (Jr/HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)
Conflict, Politics and Freedom

(Jr/HS)
Ghetto* (Jr/HS)
Liberals and Conservatives (HS)
Voices for Justice (Jr/HS)

AMFFICAN REVOLUTION

From S.,:b:ect to Citizen (Jr)

CXFA.!: tudies of Developing
(:r/HS)

of the 4orld Series (Jr/HS)

"

Deal:n with A.,,:,;,ressive Behavior

(,:r)

EVELNT OF
U%iry And Fxpansion (HS)

M:71r1ace* (jr/:1S)
(Jr/HS)

CONTLPORARY

Socill Change: Case of Rural
China (HS)

COLONIAL !TRIOD, U.S.

from Subject to Citizen (Jr)

C6MMUNICATION PROBLEMS

F;rr,113 Group Processes (HS)

C.N11.1CT NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

lltlaling with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CultureContact* (Jr/HS)
Four World Views (Jr/HS)
Inteniction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach**

(Jr/HS)
Man in Culture (Jr/HS)
Mix (HS)
GXAM Case I:tudies of Developin9,

Nations (Jr/HS)
People and Places (Jr)
People of the World Series

(Jr/HS)

the :iLIMaN Crisis (Jr!P-

Y:c. AND WnPLD

NaConF: in .Action (Jr )



DULLOPIN NATIONS

Data on human Crisis (Jr/HS)
OXFAM Cuse :studies of Developing

Nations (Jr/HS)
Mix (HS)
People and Places (Jr)
People of the World (Jr/HS)
Starpower* (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)
Constructing a Life Philosophy

(HS)
Loyalties: Whose Side Are You On?

(HS)
Making Judgments (Jr/HS)
Values in Action** (Jr)

DISCUSSING PUBLIC ISSUES

Taking a Stand (HS)

ECOLOGY (BALANCE, FOPULATION
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)
Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMF,`2. A!:D SIMULATIONS

CultureContact* (Jr/HS)
Ghetto* (Jr/HS)
Mar:ctplace* (HS)
Railroad (lame* (Jr/hS)
Starpower* (HS)--Powderhorn (Jr)

GEOGPAP!iICAL SKILLS

People and Places (Jr)

SPC,1:? PF3BLEM SOLVING

Small Group Processes (HS)

OXFAM C,ise ttilies of Developing

(Tr/K)

IMPERIALISM, CHINESE AND WESTERN

Interaction of Cultures (Jr/HS)

INDIA

People of the World (Jr/HS)

INDUSTRIALIZATION, 19th

CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER) U.S.

American Political Behavior (HS)
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower* (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Voices for Justice (Jr/HS)



LAW, CRIMINAL - -AS A METHOD' OF

RESOLVING CONFLICT

Conflict, Folitics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)
Law: You, the Police and Justice

(Jr/HS)

Youth and the Law (Jr/HS)

LIFE CYCLE

Man: .A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (Jr)
Values in Action** (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY

Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's At (Jr/HS)

Data on the Human Crisis (Jr/HS)
rar1-1-. I-land** (Jr)

Ecology Controversy (HS)

Ao,ressive Behavior
(Jr)

CONFUCIANISM,
11=HI'M, HvRPEW, CREEK

Four World 7 iews (Jr/HS)

REVOLUTION

Starpower* (Jr/HS)

ROLE-PLAYING

Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action** (Jr)
Voices for Justice (Jr/HS)

RULE-MAKING

Starpower* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China

(HS)

Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)
Hiroshima Decision** (HS)
Nations in Action (Jr)
OXFAM Case Studies of Developing
Nations (Jr/HS)

Starpower* (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision** (HS)
Nations in Action (Jr/HS)



POWER AND AUTHORITY -- MATERIALS DESCRIBED

Title

Grade Level

7-8 9 10-11-12

American Political Behavior X

Conflict, Politics and Freedom X X X

Crimes and Justice X X

Dealing with Aggressive Behavior X X

From Subject 'to Citizen X

Ghetto* X X X

Hiroshima Decision** X X X

Law: You, the Police and Justice X 0

Liberals and Conservatives X X

Loyalties: Whose Side Are You On? X

Railroad Game* X X X

Starpower* X X X

Values in Action ** X

Voices for Justice X X X

Youth and the Law X

Came
*''Multi-Media kit



AMERICAN POLITICAL BEHAVIOR - PART II

Howard Mehlinger and John Patrick

Pubi!sher Ginn and Company

Availability

t

Ginn and Company
Xerox Education Group
191 Spring Street
Lexington, Massachusetts 02173

Student book $2.67 Book II; Teacher's guide $4.20.
Accompanying materials, Book II:

Tests (duplicating masters) 17.82
Transparencies (24) 23.85
Worksheets (12 lessons on duplicating 5.37

nasters)

"Influence" simulation (1 set includes 6.33
TG, participant guides and duplicating
master)

"Bottleneck" and "Ninth Justice" games 49.50
(both in one package) includes game
boards,'cards, TG and participant guides

Recommendations and Description Based on Teacher Use

informarin below is based on the following teacher use:
1 teacher, 28 students
Grade level 11

Portion taught - All

"..

.1 .

i. Description

12th grade

Each w,lume reql:re.) a semester.

Unestimated

Supplementary materials provided by publisher include
worksheets,tests, films, overhead transparencies and
simulation games.

to move away from the idealized and abstract :,truc-
'..1'.:1 the typical U.S. government course. Instead of citaL

:T.-34:itution; and analyzing a few issues which an - fr,

:.!enlinger and Patrick loop, at government Loth (. hoi'
throtivh the actual chanh 1:

, the term "influonce" rather *.fan upo:0,r").



Focus: Th ioie and fuh.2tion of official and unofficial political
Decision-makers are found in the legislative, admin-

iOrative, and judicial branches, and also in mass media, political
parties, lobbies, etc.

B. Key concepts: powen and authority, change

C. Goals and obj,?Jtives: Analysis of the real structure and function of
the American zovernmental system. The students should be able to ana-
lyze and to function within, or to change, the system.

II. Abilities required

A. Readina leoeZ: very high, 11th or 12th grade, at

B. Skills

Use of None Moderate Heavy

charts X

graphs X

tables, maps X

inquiry/hypothesizing
discussion
simulations (riot ones X

provided by the unit)
readings

III. Teacher's comments on motivation

A. The material is much more self-motivating than most of the other
material available.

B.. The text makes good use of pictures.

IV. Additional comments

A. The evaluating teacher w,,uld like to teach this material again in
part, reportin that some looked good and some not. More evalua-
tion is needed. The material provides adequate teacher guidance
and develops concepts cle,;rly. General concepts of decision-maker,
role, and rules are used repeatedly, and other concepts are integrdtil
into each les_cn.

The teacher using this material should be prepared to add information
on the structure of American federal and state government, to aid the
students in understanding where each decision-maker gets his power
and how his power relate, to other power figures.



Authors

Publisher

Cost

CONFLICT, POLITICS AND FREEDOM

Charle:. N. Quigley and Richard P. Longaker

Ginn and Company

nn ahl Cmi.;ihy

Xerox fldu;Lation Group
1.:11 rin

Lexint:.ton, Mas:;achu.;etts 02173

Student book $1.80; Teacher's guide $2.22
pri2e:

*

Recommendations and Description Based on Teacher Use

The information hJ.ow is based on the following teacher use

Recommended Placement

Teaching Time

Suggested Prepari.tion
Time

Helpful ,c2'Iementary
Materials

I. Description

A.

1 teacher, 56 students
Grade level - 8

Portion taught - Part. Pages 1- 60.
Most of Unit I, part of Unit II, none of Unit III.

8th - 12th grades

6 to 8 weeks

10 hours

Due Process of Law Denied, available from
Audio-Visual Center, Indiana University,

rontal $7.25.

Rather than trLu!ng introthices th
;-rincif:les of demorazic govt mnt in a way that .helps.

tudent5 to experience those princLples at work. Unit I re11t,
to ;tudvntse own experienc,,, d. reacht:L, various forms of
men'.-; II relie.7 mo:,tiy on hi .tr)ri---11 ea e LAudie: to teacn

of Lonflict.

The underlying pinciple:. tnc U.L;. Government, how tnev
sPrat, and how they af--ect e!tns and leaders. The function-
ing of the political :.;yr.,,tem. ._.'22,..'ocuses: Conflict: it,;

functions, irevLt.1ity, source!;,
lun.::Lns of governmentaL 1)Ifterence,: lietwven

anl democratic Doltical

:c.; : 31. , I:.



C. Goal() and objective()

1. To gain understanding of and appreciation for constitutional
government.

2. To gain fundamental understanding of the role and necessity of
conflict in a free society.

3. To be able to make rational decisions on public issues and to
be interested in being involved in governmental process.

4. To be able to differentiate authoritarian and democratic liulkAvi-
ors.

II. Abilities required

A. Reading level: 8th grade

B. Skills

Use of None Moderate Heavy

reading X

inquiry/hypothesizing X

role-playing X

discussion X

inductive process X

simulation X

III. Teacher's comments on motivation

A. The testing teacher found this material to be self-motivating
and not requiring continual motivating activities by the teacher.

B. Unit I "grabbers": The readings themselves contained funny name
and humorous statements which intrigued many (especially the poorer

readers) and turned off a few.

C.. As long as the teacher is able to be accepting of student respom-:;
that are divergent at times, self-motivation seems high.

k,
IV. Additional comments

Supplement the readings and discussion with films ami simulations.
carefully the questions on which to focus. A great many are providerl,
students tire of too many chores in relation to each reading.

31.:2C73



Author

Publisher

AvailAbility

CRIMES AND JUSTICE
(Justice_ in- Urban America Series)

Robert H. Ratcliffe

Houghton Mifflin Company

Houghton Mifflin Company
Educational Division
110 Tremont Street
Boston, Massachusetts 02107

Cost Student book $1.20; Teacher's guide $1.35

* * * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 400 student;
Grade level - 7-10
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

7th - 9th grades

3 weeks - 9 weeks

10 - 20 hour;, approximately 30 minutes each day.

Helpful Supplementary Periodicals, newspapers, data on crime rates, the
Materials Penal Code, speakers, films

I. Description

A. Comments: This unit attempts to take the student through the
processes and procedures of American criminal law. Readings are
interspersed with short case studies or vignettes.

Focus: What constitutes a crime and what is the legal process.
Subfocuses: Individual rights and responsibilities, fair trial,
impartial judge and jury, misdemeanor and felony, capital and
other punishment, Supreme Court decisions, prison, parole, pro-
bation, crime prevention.

,
B. Key concepts: power and authority, and conflict

C. Ccais and objectives
1. To understand the nature and seriousness of crimes and to investi-

gate the legal process for handling offenders.
2. To evaluate ways of discouraging crime and of understanding better

those who might commit c.imes. To appreciate their constitutional
rights.

3. To understand our justice system is constantly being re-interpreted
in order to stay relevant.



II. Abilities required
1

A. Reading level: 7th - 9th grade

B. Skills

Use of None Moderate Heavy,

charts X

tables X

graphs X
inquiry X

discussion X

drawing conclusions X
inductive proce...)::es X
role-playing X

debate X

III. Teachers' comments on motivation

The material was not self-motivating and required supplemental activities
developed by the teacher.

IV. Additional comments

Testing teachers felt that if a teacher were to rely solely on this
material, it would not be too successful in maintaining class interest.
However, if a teacher were to add "grabber" activities, the book should
serve as an excellent information base. There is only one teacher's
guide to the series, and this guide is generally not too helpful in
suggesting extra or alternative activities. The last part of the book
is rather inadequate in dealing with "America's crime problem."

5102673



Authors

Publisher

Availability

DEALING WITH AGGRESSIVE BEHAVIOR

Cooperative effort of Lakewood City Public
Schools System, Educational Research Council
of America, and Ohio State Department of Ed-
ucation

Educational Research Council of America

educational Research Council of America
Rockefeller Building
Cleveland, Olio 44113

Student book 85t; Teacher's guide $2.55

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
7 teachers, 470 students
Grade levels - 7-10
Portion taught - The evaluating teachers varied.

Recommended Placement

Suggested Preparation

Helpful Supplementary
Materials

I. Description

7th - 9th grades

Unestimated. Much time spent finding supplementary
readings and materials.

Growing...2p Strcag., Contact Series, Scholastic Book
Services; Eye of the Beholder, film available from
Stuart Reynolds, 946514ilshire Blvd., Beverly Hills,
California 90202; Generation Gap, game from Western
Publishing Co., Inc., 850 Third Ave., NY, NY 10022,
$15.

A. ammenta: Va]uable for teaching about the variety of potential
human aggressive behaviors, their relationship with the satisfac-
tion of human needs, and some alternatives peoplP an use in solv-
ing frustrating situations. The five sections in the book are
1) a Profile of Behavior end Aggression, 2) Youth in Confrontation,
3) Vandalism, 4) Protest, and 5) Why Violence.

Focus: Understanding human needs, feelings, frustrations and ways
to direct behavior away from negative aggressive action toward posi-
tive, constructive action. Subfacuses: Aggressive behavior is uni-
veral. Frustrations are also universal and often lead to negative
di,-;.plays of aggressive behavior. Many methods people use to reduce
rustrations merely hide the problems. Some solutions to frustrations

immediate relief but have negative long-range effects. There
are a variety of ways to deal with frustration.



B. Key concepts: conflict, identity, power and authority

C. Goals and objectives
1. That students would learn about:

a. human needs and ways people satisfy them
b. aggressive behaviors people use to face problems
c. ways of dealing with their own frustrations

2. That a student would:
a. understand himself and develop self respect
.b. understand his friends and be a good friend

II. Abilities required

A. Reading Zeva1: 7th - 9th grade

B. Ski Zis

Use of None MOderate Heavy

r.)1e-playing X
1:harts X
readings X
inquiry X .

simulation X

class and small
group discussion X

inductive process X

III. Teachers' comments on motivation

A. Role-playing exercises were very successful. Group work and class
discussions were more successful than individual exercises.

B. There was a great deal of interest in the songs presented for inter-
pretation and discussion. Discovery of one's own self and feelings
was the number one "grabber" throughout the units.

L. "I found using the short stories as a means of introducing the basic
concepts rather than as a follow-up was extremely valuable for students
easily bored with theoretical discussions."

IV. Additional comments

A. The materials held student interest, provided adequate teacher guid-
ance and developed concepts clearly.

B.
ft

. requires complete and active participation by the teacher.
Major concepts should be reinforced constantly. I found I spent a
Lit too much time on projects and busy work (the student workbook is
full of it) and left not enough time for the last part of the unit."

L.

8102973

Since all five sections of it cannot be taught during the same year,
thought needs to be given to the sequencing and grade level placement
if this is to be adopted throughout a district. Sections I and
Night be taught in the 7th grade, III and IV in 8th grade, and V :n

9th grade.



AUt[1OI:31011

FROM SUBJECT TO CITIZEN

Education Development Center

ruldishor Denoyer-Geppert

At!a!laMlit7 Denoyer-Geppert
5235 Ravenswood Avenue
Chicago, Illinois 60640

Unit III $1.80; Unit IV $1.30; Unit V $2.45.
Separate teacher's guide fur each unit f".)2.50 each.

* * *

Recommendations and Descriptio% Based on Teacher Use -

The information Below is based on the following teache,. use:
4 teachers, 370 students
Grade level - 8
Portion taught - Part. Lm..)rgence of the American;
We the People, first half, np. 7-31; 'Taking of the
American Revolution

Recommended rlacement

i'eaching Time

:ugzested Pr.:.paration

f it Supplementary
nterials

i. Description

8th grade or above

5 to 7 weeks for each unit

approximately an hour d4ilv

Films on the Pilgrims, life in colonial America,
and the depression. Try to find .unnlentary
materials available on the prohl..m,, faced very
early colonis.s in torn ir :,tructure, or
livit,ion of the land.

cu'.:/_:e aiproacnes Y.S. hi-tor.! on th...

evolnary growth of ;' :ewer for the indiv..]..:11 f! 2. rime of ing
the :<ini; to the time of 1;eing i h h It I.: :1 c

Xanv "grabbers" are incorroratel, tiwn
or simulating earl'; trade in the Em:,f/e

r'ertains to the development of the An/ : .:n h . 1 : ; o n th
Ar.giu-AeHoun :political development . tai-'

:ne American exnerience. u

:,urviveL, in an unfimil:ar envircT. h. . n.-
an rules of an unorTanized society.

an unf-a?.)r.i11.-: ,,..nvironment.



; In

th!n,. h!st.Qr anct t. .h.out
nature Or the own politic,A1

i yes for "ettl.lng a new worll, now the di ..-
,4!1-1 1,1 A !;ociety find a voice?, why coercion 1, .Iptd.lud by

'.1tate ar,ain.,.t a subordinate group within it , the nature of
dov.q-Dpment of democracy, and the nce.e!-:s iiv ot alternative

T. 4,-;11t hi...;t01'; is an interLrotat:on 3:
are c-:,apable ihterpret .hr, :I Le 11 : iv.

II. Thi lities required

3th - 1.';th 7.raae ; too di ff:cult for the ay.-.riv,t, -it:, ir3,1-1..

Non s.? :.!(-)Jerat,1 Neaw:

1.1-

.11 X

X

J.

X

X

..:3 et., X

X

111. colvents on motivation

v lt. ':., , :

1": .. . r '..

( r Lr:
.:: , :

. :It I :11e..I
'-.: ,

. , .

: . .



Autnor

Publisher Academic Games Associates

GHETTO

Dove Toll

Avala1,11ity Academic Gaines Associates
Western Publishing Company
School and Library Department
850 Third Avenue
New York, New York 10022

Cot. $20

s'a * h

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 20 students
Grade level - 9
Portion taught - All

R:::commended Placement

Teaching Time

Suggested Preparation
Time

9th grade

3 to 5 days

Approximately 1 hour

helpful SupplementAary None
Materials

I. Description

:...'':7.7)1.;Le-Eacn player in Ghetto is a poor pen,on in a poor neighbor-
trying to improve hi-; life situation. This f,imulation attempts

sv sLudents develcIp empathy for indiv:ivals actually caught up
in a ghetto. some of the urban components 1:uilt into the game are

s,:h,c1s, rewards and risks of illegal ucCvities, and family

ilspects of life in an urban ghetto, ir)v,:l.ty, and the result-
!nJ -ures and tolls on human llfe.

power and authority, con'llnt,

object!:veo: To give student u icar;ow; experience of some
ressures of life in the underp/Ivileged of the inner

,.'_onomic and fami].7 ; ,Iu1 :schools; reward, al.:
r Illegal act!vit!,,,; anl the int-r_1(,:ion :)tween the indvid-

.t:



II. Abilities reqUired

A. ReadlYy !eve/: 9th - 12th grade

B. Skills

Use of None Moderate Heavy,

role playing X

simulation X

discussion X

III. Teachers' comments on motivation

A. Selt-motivating

B. Coml-etition is central.

IV. Additional comments

A. Testing teachers reported that students did riot explore one possi-
bilitk 'nherent in the game, and that is a bootstrap operation to
impro the neighborhood. This would benefit all game participants.
Another problem is that the basic design of the game is for only 10
roles. The teacher is forced to double up on roles, or run two oz'
three games simultaneously. Very high student interest has been
reported by testing teachers.

B. Teachers would use this material again, pos-;ibly adding more options
to make it more interesting and truer to life.

C. "Be sure rules are clear to students. One trial run worked ,,i-eat."



Author

HIROSHIMA DECISION

OW 00 II. WO

Publisher Zenger Productions, Inc.

Availability

Cost

Social Studies School ServiLes
10,000 Culver Blvd.
Culver City, California 90230

order #ZP114R $17.50, one filmstrip, one record,
10 photo-aids, and teacher's guide; $18.50 with
cassette.

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 30 students
Grade level - 7, 8
Portion taught - All

?ecommended Placement

Teaching Time

Suggested Preparation
Time

7th - 12th grades

2 days

one hour to view materials and plan strategies

Helpful Supplementary None

Materials

I. Description

A. Coments: This 25 minute filmstrip presents the controversy about
wbetber the U.S. should have dropped atomic bombs on Hiroshima and
Nagasaki. It offers several viable alternatives concerning the we
of the bomb and the possible consequences of each action. The study
kit appears to be unbiased and open-ended and leaves the controversy
07:n for student discussion.

Foc-.4a: Should the U.S. have dropped the atom bomb? Subfocuses:
:cision-making processes in government

c:)ncepts: value and valuing process, power and authority

xi:d objectives

i. To guide students to question and think critically about 1.1.0
action of dropping tlie atom bomb.
7, guide stud-,nt-; to thin;.. about alternativecl, whPn cr.



II. Abilities required

A. Reading level: 7th grade and up

B. Skitto

Use of None Moderate Heavy

facts to make
value judgments

Xhypothesizing
Xdiscussion
X

Teachers' comments on motivation

A. The material is self-motivating.

B. "The filmstrip is interesting and provocative but somewhat toolong and drawn out. The parts during the second half where manyopinions are quoted as to whether or not the bomb should havebeen dropped are too dry."

IV. Additional comments

A. The evaluating teachers would use this material again.

B. Plan for ample discussion time. The filmstrip raises some importantquestions that should be developed and discussed.

1.:7,3173



Author (Liit.2)

Punisher

Cost

LAW; YOU, THE POLICE AND JUSTICE

Dr. William qooykoontz

Sctiola,:tic Book Services

Scholastic Book Services
50 WeL,t 4.4th Street

New York, N.Y. 10036

Student Look $1.50; Teacher's guide $3;
Student logbook 30; Record $5.25; Posters:
set of 8, $3.75.

* * *

Recommendations and Description Based on Teacher Use

The information LE:low is based on the following teacher use:
6 teachers, 580 students
Grade level - 7-10
Fortion taught - All

Recommended Placement

:'reparation

Time

Helpful Supplementary
!aterials

1. Description

.C. ..et-J -I

7th and 8th grades, especially with students of
low reading ability, but not limited to them.

'Although the material could be self-teaching, the
evaluating teachers spent many hours in preparation.

magazine and newspaper articles, Liberty Under the
Law, AEP unit 40; The U.S. Constitution, You and
the Law, filmstrip kit available from Guidance
Associates, Pleasantville, N.Y. 10570, $35; 1,carn-
'nL a6azine, nrcn 1972 isue.

d u:1!!_ on !_aw, rind responsftilitieJ, tn.
anl tn, ,, natur of numdn law.

1..2w and ih 3oc.ie.t7 thc cour.

3'._' r" Jf c it i , ldW," .unLn
/

an:

. . ...I:U.. . :T'

.:. . .

t L :. 7 1.

.f 1 :.

tow,IL-.1. law, .

I



3. To 4.,:qua!nt students witn their rigilts and dutis. ':o get

,t1:dentA to lnsider'the alternative behaVioft they could
use wht::! uuntvonted by authority and the law.

II. Abilities requireki

A. ReadInj level: 4th - erth 7rade

B.

Us..) of None Moderate Heavy,

charts, X

grapll!.; X

tables X

maps X

in,:uiry/Lypothesizing X

dif-v1,;z7ior. X

role X

sluollat!-Jn X

analysis X

III. Teachers' comments on motivation

Nearly all of the exercises were self-motivating. "It was the first
book T have ever uFed with the class that they really looked forward
to using."

IV. Additional comments

A. The materials maintained interest from 7th to 10th grade as we.:.1

or better than most other materials used by these teachers. it

provided a sound framework for both individualized classes and
ones taught as a group. It helped students to relate que tions
.sf law and authority directly to their c,wn lives. It was e5pec;u2-

ly to ,:tudents who had already h.] unttlea,;ant encountor:.

law and police.

N,eccd._ unit wi%:. activities showinF wnat society is
au*:1.ority and/or with informtior, on the Con.;tC.tutim 0-

a -a-L- for local law.



Authors

Publisher

Availabilitv

LIBERALS AND CONSERVATIVES

(Opposing Viewpoints Series)

David L. Bender and Gary McCuen, editors

Greenhaven Press

Greenhaven Press
Box 831
Anoka, Minnesota 55303

Cost Books $1.65 each
"Map" games $ .95 each

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 370 students
Grade level - 7
Portion taught - Part

Recommended Placement

Teaching Time

9th 12th grades

2 - 4 weeks

Suggested Preparation approximately one-half hour before each class
Tire session

Helpful Supplementary newspaper and magazines
Materials

I. Description

),,Tit3nt.,:: The book contains readings that represent a range of
o-,inion on the sublect. A "map" is a novel part of the materials
an,! very useful if the teacher wants students to practice group
prsLle-i-solving. The particular "map" that accompanies Liberals
1n1 17onservatives contains 4 group activities, all based upon
students Planning Tomorrow's Society.

''anions on nublic issues differ.

.1-fo-274ses: Radical, liberal, conservative, raactionary: one

:abel seldom fits one person for all issues.

2-:rcents: Values and? 'valuing process, change, rower and

ona!-)le st'idents I.() understand libels and to recognize thilt
crtain labels repre3ent certain noints of view.



2. 13 tau le students to realize what radical, liberal, conser-
vative, and reactionary mean, and to apply these terms to
selected readings. .

3. To enable students to be slow in making value judgments on
points of view, and to distinguish between fact and opinion.

4. To enable students to express their own points of view.

II. Ahilities required

Reading level: 9th - 12th grade

Skil:s

Use of None Moderate Heavy

readihs X

charts X

graphs X.

tables X

maps X

discuss:on
analysis X

inquiry X

III. Teacher's comments on motivation

X

A. The book needed constant motivating activities by the teacher,
but the future planning games were highly self-motivating.

Use more supplethentary resources, filmstrips, etc. Build up
a collection of good examples of different points of view.

IV. V.1,1 it ional comments

The evaluating teacher would teach tars of *his unit again.

7on't ac.,siun students lust to read the material. That is too
hari ^~ 7th graders. The material is better u...ed as a framewc-L,
for ]e:initions and certain examples.



4,

LOYALTIES: WHOSE-SIDE ARE YOU?

Author Contact Series

Publisher Scholastic Book Services

Availability Scholastic Book Services
50 West 44th St.
New York, N.Y. 10036

Cost Student book $1.50; Teacher's guide $3
Logbook 30

* * *

Recommendations :.ad Description Based on Teacher Use

S

The information below is based on the following teacher use:
3 teachers, 130 students
Grade level - 7,8
Portion taught - All

Recommended Placement 7th grade

Teaching Time 4 weeks

Suggested Preparation Two hours or so at the beginning of the unit and

7!.me 15-30 minutes daily thereafter.

Helpful Supplementary The Hat -- Is This War Necessary?, produced by the

Materials Institute for World Order, distributed by McGrw-
Hill Films, rental $24; Is It Always Right to be
Right?, film available from Stephen Bosustow Pro-
ductions, 1649 11th St., Santa Monica, Calif. 90404,
rental $15. Teacher needs to make a few dittoes of

logbook activities. Students need a folder cr com-
position book to write logbook so as not to use the
disposables.

I. Description

A. Comments: Loyalties deals with problems, issues, and values questions.
The book investigates the intrinsic nature of loyalty and then considers

the particular problems of loyalties to family, to friends, to ethnic

group, and finally to country. The reading level is low (4th to Eth)

but the tone is not condescending. For teachers who use role-playing,
there are many situations preserted that lend themselves to that.

Focus: Loyalties are important to our lives and to our socie+7,
expressed in various ways, and are sometimes in conflict will, ea- ;h

other.

n'el! COnee!!!;S: power an''. :Iuthorly, values an'? valuinp,



II

C. Gould and o&jt'utfvea

1. To increase zAudents' understandinz, of their own and others'
loyalties in order to help them develop a sense of empathy with
others.

2 To encourage stud._nts to express their feelings, improve their
ability to communicate their ideas, and learn to think critically.

Abilities required

A. Reading level: 4th - 6t11 grade

B. Skf.11s

Use of None Moderate Heavy

rrol'lem solving
decision :,iakirtg

inquiry
hypothesizing
reading
discussion
group work
dramatics
written work

III. Teachers' comments on motivation

X

X

A. This material W.13 self-motivating, and the students responded to
almost all the readings and activities.

B. The idea of using the logl:ook as an ungraded project, ono whcre
students could ,-;xpress th.Ar opinions freely without being ludg(!,
worked very well.

IV. Additional comments

The evaluating 1.a,.;:1,1r would tach all Of the unit again and wou
again follow tht: 2;:sson plans and suggestions. They felt th-.:(

were do::..iled anl well t,-)11gh . out.

B. The material is concei, rovides adequte tect:or
guidance, and noll,; level of .:,tuden!: interest.
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RAILROAD GAME

Authors Harvard Social Studies Project

Publisher American Education Publications
Education Center
Columbus, Ohio. 43216

Availability The simulation Railroad Game is available within
the AEP booklet The Railroad Era.

Cost 40 per student copy. Teacher's guide, Cases and
Controversy, available upon request from AEP.

Recomenciations and Description Based an Teacher Use

The information below is based on the. following teacher use:
1 teacher, 30 students
Grade levels - 7, 8
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementar
Materials

I. Description

8th grade - 11th grade

2 - 3 days

1/2 hour

score sheets, bid sheets, instructions

A. Comments: Shows why trusts emerged in the last half of the 19th century
and also demonstrates the danger of the existence of monopoly rower with-
out regulation.

This simulation is found on pages 21-22 of The Railroad Era bocN'Let. Tc

play the game and run off the needed forms, you not only need this book-

let but also the Cases and Controversy guide.

This is one of the few simulations where the teacher plays a major role,
that of the Mine Owner, who uses monopoly power upon the students, who
are organized into four railroad teams.

Focus: Using cooperation to deal with monopoly power. SU.VOCACCS: Analy-

sis of the function of government regarding control of monopolv. An effec-

tive way to deal with power is to counter it with an equal

P Kej concepts: c..nflict, power and authority

71:



C. Goals and objectives

1. To learn to deal with power (a monopoly).
2. To cooperate with others (peer groups, i.e. other railroads).
3. To change the way students think and feel about power and

cooperation.

II. Abilities required

A. Reading level: 6th grade

B. Skills

Use of None Moderate Heavy,

hypothesizing X
simulation X
Tole-playing X
charts X
tables X
inquiry X
discussion X
analysis X

III. Teacher's comments on motivation

A. Teacher should personally challenge the class.

B. Students can be led to make secret deals.

IV. Additional comments

Teachers should use the simulation only if they are willing to play an
active, participatory role. The teacher should get involved, help rail-
roads organize, check score sheets often, and keep all railroads in busi-
ness to the very end.

Most students enjoyed the activity, . . . although very few really under-
stood even at the end how to deal effectively with a monopoly or with each
other.

36111773
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STARPOWER (POWDERHORN)

Author

Publisher Simile II

Availability Simile II
Post Office Box 1023
La Jolla, California 92037

Cost Starpower, $3 for directions to make your own kit;
$25 for an 18-35 student kit. Powderhorn, $12.50
for complete game.

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
5 teachers, 300 students
Grade levels - 7-12

Portion taught - All

Recommended Placement Powderhorn, 7th - 8th grade; Starpower, 9th - 12th

Teaching Time 3 - 5 class periods

Suggested Preparation 1 - 2 hours
Time

Helpful Supplementary None, unless using the do-it-yourself kit.
Materials

I. Description!

A. Comments: Starpower is the classic simulation game. It puts stud-
ents into a three-tiered society wh,_!re the rich "get" and the poor
"don't." The rich have power to make rules and then the poor have
to decide what they will do. Powderhorn is the junior version of
Starpower and simplifies the wealth counting procedure. The de-brief-
ing is a vital part of the procedure; students need to talk out and
act out feelings engendered by this game.

Focus: Power and authority Subfocuses: social classes' struggles,
social presure toward revolution, frustration and helplessness of
"hav( -Liot" people.

B. nab ccmcepts: confl:ct, ...)owr. and Authori.ty

objecti.ved

1. Tc) ;)17e dvnamic of clay :, .11vHi.c4:;

in any :oc:.!ty. hy i.r)Opie :)owor and `w:. .t.

:;cmetime!:, T; 1::,!:r.:1:a::d piycoloo,.., of .1

r.,:volutionary in .1n HtLvition.



2. To have students feel the utter helplessness, frustration,
rage, and other personal reactions that Starpower brings out.

II. Abilities required

A. Reading levt71: None required

B. Skills

Use of None Moderate Heavy

charts
readings X

maps X

discussion
role-playing
simulation
inductive processes
inquiry/hypothesizing

III. Teachers' comments on motivation

X

High student interest. Game is self-motivating.

IV. Additional comments

A. The game holds high student interest, provides adequate teacher
guidance, and develops concept:: c lrly.

B. "I found that distribution of symLols and chips, a trading sessioL,
posting of scores and a bonus session will easily eat up a 45-minute
period. I ran the game for 3 consecutive days and spent the 4th day
in de-briefing.

'2cn't let. students :,.how you ark ";ticking" the chips. Don't 1,-t
stu.lents sit during trading periods.

40111373



VALUES IN ACTION

s.
Authors Shaftel and Shaftel

Publisher Holt, Rinehart and Winston, Inc.

Availability Holt, Rinehart and Winston, Inc.
383 Madison Avenue
New York, N.Y. 10017

Cost Kit $99 (which includes filmstrips $6 each and
Teacher's guide $1.02)

*

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 60 students
Grade level - 7
Portion taught - All

Recommended Placement 7th gradt.:

Teaching Time Two weeks (if done in one block of time, which
is not recommended)

Suggested Preparation About one hour before introducing the unit. 15-30
Time minuter, before each lesson thereafter.

helpful Supplementary None needed.
Materials

I. Description

Cements: This filmstrip ?:it provides open-ended dilemma situation:;
for students to discus-:;, or role-play and then discuss. The teacher';
guide gives particular support to the e role-playing process. The test -

ing teacher indicated that the dilemmas were very appropriate for 7th .
grade students. The rationale for this approach to value clarification
is that by role-playing, several alternative behaviors become identi-
fied with the poLsible con,e?,uences followin(7. This allows students
to test ')ehav'or..,,, and value,; in a relatively safe psychological climate.

Focus: values, relate to ..:onflict ;Itua,Jions, loyalty, honesty,
resDect !-or peoule,

?:e-d 2;nct:pts: value and vsliu:n;, conflict, power and .1u1..:.c,ri!.:

1. The develo.-me nt c: :c valuu thloui.n th-

of al'_ernutLv.-: 11



3. To encourage the students to develop specific values and
Lte these in determining their own behavior.

II. Abilities required

A. Raadinj None

B. Skills

Use of None Moderate Heavy

inquiry/hrpothesizing X
discussion X

role-playing X
written work X

III. Teacher's comments on motivation

A. Material is self-motivating and does not require continual
motivating activities by the teacher.

B. The teacher's manual suggests questions to present and discuss
before each filmstrip situation is presented. These worked well
in getting students interested and involved.

C. The open-ended filmstrips were at times frustrating for the stud-
ents, but this allowed them to discuss alternatives which were not
the "school" ending, or the expected proper behavior.

IV. Additional comments

A. Material held high student interest, provided adequate teacher
guidance, and developed concepts clearly.

B. Introduce role-playinT !efore beginnLn the film.;trips .

42111;73

the material over neriod of time rather than ,13.1.

at .)rice .

u.A:..1 in conjunction with written ca.;
involv. (2..:,.;1:;!...h-mal(!:.7 Lind conflic.tinE values.
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VOICES FOR JUSTICE

Charles N. Quigley and Richard P. Longaker

Ginn and Company

Ginn and Company
Xerox Education Group
191 Spring Street
Lexington, Massachusetts 02173

Student book $1.71; Teacher's guide $2.10

Recommendations and Description Based on Teacher Use

information below is based on the following teacher use:
1 teacher, 30 students
Grade level - 12
Portion taught - Part, pp. 1-12, 23-34, 59-67

H..:m7nended Flacement

Time

:;,.;.ted Preparation

FTui.Aementary
Xc-rials

Description

Itth - 12th grade

Four weeks or less

1/2 hour per section

Supplemental information for each unit is
needed to facilitate a more meaningful role-
playing exercise.

Tni unit, prepared by the "Law in a Free Society Project,"
u landmarr cage studies to examine the complexities of the
. con-mdi.ing process, and includes a variety of possible
pzoac:.e5. to conflict situations.

Poly:-pldying in democratic proce'lure:: Subfocuses: Complexi-
of tlie decision-making process; variety of possible approaches

.2onflic,t situations.

. power and authority, conflict

objedti.ves

. widen !;tuflents' appreciation for trp- right:,, wants, and values

. to aciudint student, with ti-v2 of the deci'licn-
proce-:.

;. 7 explore vdriou: apir-.)aches to conflict :-ituul;on .

SLY



4. To seek a higher level of participation by students in
group activities and discussions.

II. Abilities required

A. Reading level: 8th grade

B. Skills

Use of None Moderate Heavy

charts X
graphs X

tables X

maps X
inquiry X
hypothesizing X
discussion X
role-playing X
research X

III. Teacher's conments on motivation

A. Students were most interested in the contemporary issues, as
in Storm King Mountain (Case 3) but felt "Ferrell vs. Dallas
Independent School District" (Case 1) was a little out-dated.
Choose cases of current interest to 'studel.ts.

B. Each case can be taught separately. Though the cases lend
themselves well to role-playing, supplemental information for
each unit is needed to facilitate a more meaningful role-playing
exercise. The reading level is about eighth grade, but the book
holds twelfth graders' interest well, if used selectively.

IV. Additional comments

A. The evaluating teacher felt that the material had a high level
of student interest, provided adequate teacher guidance, and
developed concepts clearly, if sometimes too simply.

B. The teacher would use the material iu parts again, converting
some of the sections to research projects when supplemental
information is needed.

43112073



Authors

YOUTH AND THE LAW
(Justice in Urban America Series)

. M. Cherif Bassiouni and Sister Thecla Shiel

Publisher Houghton

Availability Houghton N!fflin
Educational Division
110 Tremont. Street
Boston, Mas:-..achusetts 02107

Cost Student ook S1.20; Teacher's guide $1.35

Recommendations and Description Based on Teacher Use

The informdtI4 below is based on the following teacher use:
3 teachers, 182 students
Grade levels - 7, 8, 12
Portion taught - Varied

Recommended Flacement 7th - 8tn grade

Teaching Time 4 weeks

Suggested Preparation Half hour preparation before each class. Make
Time this a "special" unit by organizing many supple-

mentary activities, court trials, trips to court,
speakers, etc.

Helpful Supplementary
Materials

I. Description

You, the Police and Justice, Schola.;tic Boo
(see separate evaluation); daily newspaper; Ox Y'ow
Incident film and/or book; the Bill of

A. CJIME.):::8: The series focuses on tcL,Ics of private law, stres,,ini
the iaw really works in evervddv lite, :13 well as how it can i.e 1:.a.lc

to work. Mathe ud of individual units, or looks, that urovidt tne
ent essential information about a topic and enccurago him to 1ppiP
with alternatives and .o-;!-,!!.,le re.;clutions of issues. Ih Ycuth
aw, ho consider; the role of our- reople in t.:;e family and in 4ho

munitv, and probes the nature and Frowt!. of delinquency and tne
of the -tiver.ile court -te:^..

rcian
resolution,

: : C4.: T' I



and responsibilities of youth.
1-,ette, understanding of law in the

:.c.vt:'.cularly as it relates to them.
: Iv: to pract i.. the democratic process

1 .. '
right,; and familiarize them with

1. nunisher.
,:ua-,0 the of young people in the

. .

II. Abilities rvquired

A. vrade

:.!oderate Heavy,

X

. X

. X

X

I I I . Teachers coments on rioti vat ion

7.. 1*.:.1 s.' I : iv,If.i.nF and (!o,.::- not require continual

t - -he teacher..

field trip to ,

1 or hig:iway

V. Additional cornent

L: again. it

tt:aclier guidance

wa t.1e cliange of

social L;tc.:_lies.

tc.;

, the.r. lc; : .

relate. to ?...1.2

-lop
v:. :: :



EVALUATION FORM

Title ot Material

Author(s)

Publisher

Availability (national address)

Cost

Testing Situation

Number of teachers Number of students

Grade level Ability level low average high

School

Portion taught All Part
(If part, include chapters or pages.)

Recommended Placement

Teaching Time

Suggested Preparation Time

Helpful Supplementary Materials (Include availability and cost, if possible.)

I. Oe:=.cription

---Irize the material's contents, focus, and the author's approach.
.x.ample, American Political Behavior might be described as a

of American politics focusing on political roles. It uses a
social scientific approach in conjunction with a series of case studies.



What are the key concepts?

Whit wen: the stated (or implied) objectives of the material?

What were your own objectives?

Abilities required

Reading level (vocabulary and comprehension):

f71.A.;,hs, rabies

: n

ion

2,1y

k-12

None Moderate Heavy



UT . Motivation

what were the special "grabbers" or techniques used?

A1:1 the m.+.rial self motivating? Yes No

requ're continual motivating activities? Yes

'-:omments:

IV. Evaluation

W%at .1%-:015. die. you use to measure student achievement? Did you
yourself or were they part of the curriculum?

V. Further comments

.'s don'ts for teachers new to the material.

!.,terals hold student interest? Yes No

provide adequate teacher guidance? Yes

develop concepts clearly? Yes No
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rNTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assis+ curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on.concepts of
prime interest to the Project and are not across- section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed :onjnvolving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

4. The comments presented here are ver6ion6 drawn from the
original teacher evaluations.

5. On individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be
shown as being useful in a wider range of grade levels. No incon-
sistency is intended.

6. In some cases the descriptions of the material -
focus, goals and objectives -- apply only to the
to the manner in which testing teachers used the
should be aware, for example, that the goals and
may be the teachers' goals as modified for their
goals the authors had in mind.

- including content,
portions taught and
material. You
objectives listed
use rather than the



7. The guide is being distributed in six conceptual units -- change,
conflict, identiAty, interdependence, power and authority, values
and valuing. Each unit however, contains a listing of all the
materials tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Street, New
York, N.Y. 10003.

Roy Aaland
Sheila Abdallah
Jim Adams
Neil Agron
John Bedecarre
Don Bergamini
Bruce Borad
Jody Bourland
Dick Bristow
Katie Chilton
Ron Clark
Sue Couch
Ruth Davis
Aleta Dunn
Lars Ekdahl
Dave Ellick
Don Gallup
Dick Fagerstrom
Suzette Ferguson
Scott Fitzgerrell
Marilyn Garvey
Carol Gray
Linda Gregoriev

PARTICIPATING TEACHERS

Don Guenther
Helen Hansen
Roberta Hatlestad
Delores Hegemann
Cissy Hill
Jack Hubbs
Suzi Hunnell
Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll
Darrell Leckliter
Joan MacLellan
Phil Mast
Jeff McCreary
Brenda McNeely
John Millar
Laura. Mori

Helen Murphy
Katy Muus
Dorothy Naas
Carol Noble
Sue Ott

Al Paltin
Nancy ParsLey
Carolyn Paxton
Walt Perry
Nancy Piedmonte
Marjorie Powell
Ron Redding
Myra Redick
Ron Remington
Martha Riley
Peter Roberts
Ray Schultz
Ernest Spencer
Ken Stierna
Barbara Stromb,rt;
Mary Tauber
Grace Townley
Sharon Vora

Carl von Rohr

Ruby Wilhite
Barbara Williams
Jackie Woochuff
Rita Zwerdling



LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)+
Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)

Crimes and Justice (Co,P)

CultureContact* (Ch,Co,ID)
Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)

Earth Island** (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)

From Subject to Citizen (Ch,P)

Ghetto* (Co,P,I)

Hiroshima Decision** (P,V)

Images of People (I)

Inquiry Experiences in American History (Ch,Co)

Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)

Liberals and Conservatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)

Man in Culture (Ch,I,ID)
Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)

Marketplace* (ID)

Mix (V,ID)
Nations in Action (Ch,Co)

OXFAM Case Studies of Developing Nations (Ch,ID)

People and Places (ID)

People of the World (Ch,ID)

Railroad Game* (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)

Social Change: The Case of Rural China (Ch)

Starpower (Powderhorn)* (P,Co)

Taking a Stand (Co)

Values in Action** (Co,V,P)
Voices for Justice (Co,P)

Youth and the Taw (P)

+These letters refer to the conceptual units in which a particular item

appears. Ch stands for Change; Co --tConflict; ID Interdependence;

I -- Identity; P Power and authority; V -- Values and valuing.
I

*7,ame

**Multdia kit



SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURsES

AMERICAN GOVLTNMENT/LAW

American Political Behavior
Conflict, Politics and Freedom
Crimes and Justice
Ghetto*
Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice
Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom
Division, Unity and Expansion
From Subject to Citizen
Hiroshima Decision**
Inquiry Experiences in American
History

Railroad Game*

ANTHROPOLOGY

CuitureContact*
Interaction of Cultures
Man: A Course of Study
Man in Culture
Mix

ECOLOGY

Earth Island**
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic World
Marketplace*

INTERNATIONAL RELATIONS

Nations in Action
OXFAM Case Studies of Developing

Nations
Simulating Social Conflict
Social Change: Case of Rural

China

*Game
**Multi-Xedia it

PHILOSOPHY/ETHICS

Choices
Constructing -! Life Philosophy
Four World Views
Hiroshima Decision**
Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments
Values in Action**

PSYCHOLOGY

Constructing a Life Philosophy '

Dealing with Aggressive Behavior
Images of People
Loyalties: Whose Side Are You On?
Man's Attitudes
Small Group Processes
Starpower*

SOCIOLOGY

American Political Behavior
Crimes and Justice
Ghetto*
Images of People
Simulating Social Conflict
Small Group Processes
Social Change: Case of Rural

China
Starpower*

WORLD CULTURE/AREA STUDIES/
GEOGRAPHY

CultureContact*
Four World Views
Interaction of Cultures
Man: A Cross-Cultural Approach**
Mix
OXFAM Case Studies of Developing

Nations
People and Places
People of the World

WORLD HICTOFY

Four World Views
Hiroshima Dc.cision"
Interacn of 0.1turec'
Nations in Action



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION

Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto* (Jr/HS)
Man's Economic World (Jr/HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)
Conflict, Politics and Freedom

(Jr/HS)
Ghetto* (Jr/HS)
Liberals and Conservatives (HS)
Voices for Justice (Jr/HS)

AMERICAN REVOLUTION

From Subject to Citizen (Jr)

ASIA r

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

BEHAVIOR

Dealing with Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
DEVELOPMENT OF

Division, Unity and Expansion (HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

,Jame

**Multi-Media kit

CHINA, CONTEMPORARY

Social Change: Case of Rural
China (HS)

COLONIAL PERIOD, U.S.

From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS

Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

- CULTURE/CROSS-CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CultureContact* (Jr/HS)
Four World Views (Jr/HS)
Interaction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach**

(Jr/HS)
Man in Culture (Jr/HS)
Mix (HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
People and Places (Jr1
People of the World Series

(Jr/HS)

DATA RESOURCES

Data on the Human Crisis (Jr/HS)

DEPRES2ION, U.S. AND WORLD

Nations in Action (Jr)



DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
Mix (HS)
People and Places (Jr)
People of the World (Jr/HS)
Starpower* (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)
Constructing a Life Philosophy

(HS)
Loyalties: Whose.Side Are You On?

(HS)
Making Value Judgments (Jr/HS)
Values in Action** (Jr)

DISCUSSING PUBLIC ISSUES

Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)
Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContact* (Jr/HS)
Ghetto* (Jr/HS)
Marketplace* (HS)
Railroad Game* (Jr/HS)
Starpower* (HS) -- Powderhorn (Jr)

GEOGRAPHICAL SKILLS

People and Places (Jr)

GROUP F sOBLEM SOLVING"

Small Group Processes (HS)

HUNGER

OXFAM Case Studies of Developing
Nations (Jr/HS)

TMPDRIALISM, CHINESE AND WESTERN

Interaction of Cultures (Jr/HS)

INDIA

People of the World (Jr/HS)

INDUSTRIALIZATION, U.S., 19th
CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower* (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing,
Nations (Jr/HS)

People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Voices for Justice (Jr/HS)



LAW, CRIMINAL - -AS A METHOD OF

RESOLVING CONFLICT

Conflict, Politics and Freedom

(dr/HS)
Crimes and Justice (Jr/HS)
Law: You, the Police and Justice .

(Jr/HS)
Youth and the Law (Jr/HS)

LI E CYCLE

M n: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (jr)

Values in Action** (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Ac.i'm (Jr)

NUCLEAR POWER CONTROVERSY

Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes (Jr/HS)

PCFULATION

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Eculogy Controversy (HS)

PPCTECT

Dealing wirh Aggressive Behavior
(Jr)

PEL:':IONS, WORLD: CONFUCIANISM,
BUDDHI'',M, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION

Starpower* (Jr/HS),

ROLE-PLhYING

Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American'
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action** (Jr)
Voices for Justice (Jr/HS)

RULE-MAKING

Starpower* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China

(HS)

Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEAL:

Data on the Human Crisis (Jr/HS)
Hiroshima Decision** (HS)
Nations in Action (Jr)
OXFAM Case Studies of Developing

Nations (Jr/HS)
Starpower* (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision** (HS)
Nations in Action (Jr/HS)



IDENTITY -- MATERIALS DESCRIBED

Title

Grade Level

7-S 10-11-12

Constructing a Life Philosophy X

Dealing with Aggressive Behavior X X

Four World Views X X

Ghetto* X X X

Images of People X

Making Value Judgments X X X

Man: A Course of Study X

Man in Culture X X

Man's Attitudes X X

*
Game
**

Multi-Media kit



Author

Publisher

Availability

Cost

CONSTRUCTING A LIFE PHILOSOPHY
(Opposing Viewpoints Series)

Oppo.ling V1:!wpoints Series: David L. Bender,
editor

GroenhAv,n PreL;s

Greenhay.:n Press

Box 831
Anoka,'Minnesota 55303

Book $1.65; map game 95 each

* * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teacher:;, 45 students
Grade level 7, 8

Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helrful Supplementary
Materials

I. Description

10th 12th grades

2 - 4 weeks

2 hours

Life Philosophy game accompanies the unit. The
testing teacher used none but suggests finding
a good novel about teenage concerns, life style,
decision-making.

Comments: Preents diverse readings, each expressing a different
life style; for example, "The ChrLtian's Commandments" juxtaposed
to "An Atheist's Valuer."

Focus: Various life sty1s, value:;, Leliefs of people. Subfocuses:
Everyone will come tc a point In life when he "decides" on or "drifts

into" his own life style. Many ddai,t variations or combina-

tions of life philo3o.ehie.

D. .;:ey concepts: irlent:rv, . v:ILuing

C. and objcti!.

1. To nave ;t-.1.1-lent'; , whit :

2. To have student . ft:.i.1 is

3. For 1.1rn -hi.

:t ci!



4. Tu ct.,:t a non-biased approach.

II. Abilities required

A. 5eaciinj 10th - 12th grades

B.

JAe of None Moderate Heavy

readinz X
discusion X
role-playing X

X
written i r X

III. Teachers' comments on motivation

The matetial is somewhat self-motivating but requires some motivating
activities by the teacher.

IV. Additional comments

A. The testing teachers would use the materials again in part. They
provLde wme teacher guidance, develop concepts clearly, and hold
student attention and interest.

3. The unit mi?nt be enlarged, with this material as part of a larger
unit and not as a whole in itself.

Not apiropr!ate, neither for topic nor reading level, for the inter-
me'diate level. Relevant for more advance students.



Authors

Publisher

Availability

Cost

DEALING WITH AGGRESSIVE BEHAVIOR

Cooperative effort of Lakewood City Public
Schools System, Educational Research Council
af America, and Ohio State Department of Ed-
ucation

Educational Research Council of America

Educational Research Council of America
Rockefeller Building
Cleveland, Ohio 44113

Student book 85t; Teacher's guide $2.55

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
7 teachers, 470 students
Grade levels - 7-10
Portion taught - The evaluating teachers varied.

7th - 9th grades

Unestimated. Much time spent finding supplementary
readings and materials.

Recommended Placement

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

Growing Up Strong, Contact Series, Scholastic Book
Services; Eye of the Beholder, film available from
Stuart Reynolds, 9465 Wilshire Blvd., Beve^ly Hills,
California 90202; Generation Gap, game fr. Western
Publishing Co., Inc., 850 Third Ave., NY, NY 10022,
$15.

A. Comments: Valuable for teaching al out the variety of potential
human aggressive behaviors, their relationship with the satisfac-
tion of human needs, and some alternatives people can use in solv-
ing frustrating situations. The five sections in the book are
1) a Profile of Behavior and Agl=re.;sion, 2) Youth in Confrontation,
3) Vandalism, 4) Prote':t, and 5) Why Violence.

Focus: Understanding human re,.(1:J, tru...-trations and ways
to direct behavior away fr rn nt,y,ative ak,,gt.s..;ive action toward po-;;-
tive, constructive actir;n. Ai:xrem:7e behavior i-.. uni-
versal. Frustrations at- 11:-) univ-r;AL o:teh 1f 2a,), to neitiv,:

displays of aggresiv- u:e t,

frustrations merely ni,it! t!!) it ' to !1'. iti:r

bring immcdiate relief :n! ";v- 21:17t C; .r.

are a variety of %- !L1 w.!1. :1 1 !



B. Key concepts: conflict, identity, power and authority

C. Goals and objectives
1. That students would learn about:

a. huL:Ji needs and ways people satisfy them
b. aggressive behaviors people use to face problems
c. ways of dealing with their own frustrations

2. That a student would:
a. understand himself and develop self respect
b. understand his friends and be a good friend

II. Abilities required

A. Reading level: 7th - 9th grade

B. Skills

Use of None Moderate Heavy

role-playing X
charts X
readings X
inquiry X
simulation X
class and small
group discussion X

inductive process X

III. Teachers' comments on motivation

A. Role-playing exercises were very successful. Group work and class
discussions were more successful than individual exercises.

B. There was a great deal of interest in the songs presented for inter-
pretation and discussion. Discovery of one's own self and feelings

the number one "grabber" throughout the units.

"I found using the short stories as a means of introducing the basic
concepts rather than as a follow-up was extremely valuable for students
easily bored with theoretical discussions."

IV. Additional comments

A. The materials held student interest, provided adequate teacher i;uld-
ance and developed concepts clearly.

B. . . . requires complete and active participation Ly the teacher.
Ma or concepts should be reinforced constantly. I found I nt

:t too much time on projects and busy work (the student wor!('6 IL;

full of it) and left not enough time for the last prirt of t! :. uult."

all five sections of it cannot be taught 0,..ng the
thoupLt needL; to be given to the sequencing and ,.adt: 1...vel

ti,i!; to be adopted throughout a di:;Irict. ri:

b$.2.t.au?nt in the 7th grade, III and 17 in

8102'3773



FOUR WORLD VIEWS
(Concepts and Inquiry Series)

Authors Educational Research Council

Publi aer Allyn and Bacon

Availability Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston,' Massachusetts 02210

Cost Student book $1.98; Teacher's guide $1.41

* Pt * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 208 students
Grade levels - 7-9
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

7th - 9th grades

3 - 6 weeks

1/2 hour to 1 hour per day.

Helpful Supplementary Films on the major world religions, the Bible,
Material and the Torah.

I. DescripLion

A. Comments: The four views selected by this unit are 1) Confucian,
2) Buddhist, 3) Hebrew, 4) Greek.

B. Focus: The role of ideas (divine, universe, knowledge, art, truth)
in cultural differentiation.

SubfOcuses: change, diffusion, humanism, naturalism, polytheism,
monotheism. Manes need for religion, importance of religion as it
affects the history of mankind, development of a unique Hebrew cul-
ture, nature of religion, nature of historical evidence.

C. Key concepts: interdupence, change, self identity

D. Goals and objectives

1. To acquaint stud-ht; tt.e id, as of the. four culture:: and th,

significance of family, povernment, man, and God in foul' c;u1-

tures.

2. To expand tnr- aw,.rr. of thL ;t11ent, concernini, vat,' v tem.,

and the dev,:lo;mc-I of r. in .1 vdrie'v tulture:,.



3. TQ have students understand the nature and importance of
values and their relations to controlling ideas.

4. To .;11(:w culturll borrowing and cultural diversity.

II. Abilities required

A. ReadIng level: 0th grade

B. Skill

Use of None Moderate Heavy

charts X

graphs X
tables X

maps X
inquiry/hypothesizing
discussion
display-making X

role-playing X
value .:larification X

exercises

III. Teachers' comments on motivation

A. The material is self-motivating.

B. Excellent format -- pictures, maps, charts. Good reading level.

IV. Additional comments

All evaluating teachers were quite excited and pleased by this unit's
effect upon their classes. The material is very self-motivating and
met a decided curriculum need to have religions' views treated from a
global perspective. The teacher's guide was also recommended. It

resented several alternatives for each day's les-ons that allowed
t,,af:hers to ;elect on the 1-asis of th.,ir own interest, strengths 'aid



Asut:,cr

GHETTO

Dove Toll

Acadmic Carnes Associates

Academic Games Associates
Western Publishing Company
School and Library Department
850 Third Avenue
New vork, New York 10022

$20

*

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
.2 teachers , 20 students
Grade level - 9
Portion taught - All

Recommended Placement

Teaching Tine

Suggested Prel-aration
Vme

9th grade

3 to 5 days

Approximately 1 hour

Supplementary None
Materials

I. Description

Eaci, player in Ghetto a poor perL;on in a poor neiht.or-
:looi tr.jing to imi,rove hi'; life situation . This simulation atteml,ts
to hive -;tudents dovelo,,, empathy for individuals actually caught up
in i g:,42tto Sam.4 of tho uri.an ccmt,onntn built into the game aro

rc,war.I lnd r: ; illeyal activitie:-, and family
Y.E.

:f : t an1 t.:10 -
ar, H smn hu;::

!:!: t.i.;..v ::: ; , , I

'I 7i tXi
: .");.- t : !VII

1:i.: ! -17:2 !'. ;
, ;,' !i-: I



II. Abilities required

A. Reading level: 9th - 12th grade

B. Skills

Use of None Moderate Heavy

role playing X

simulation X

discussion X

III. Teachers' comments on motivation

A. Self-motivating

B. Competition is central.

IV. Additional comments

A. Testing teachers reported that students did not explore one possi-
bility inherent in the game, and that is a bootstrap operation to
improve the neighborhood. This would benefit all game participants.
Another problem is that the basic design of the game is for only 10
roles. The teacher is forced to double up on roles, or run two or
tnree games simultaneously. Very high student interest has been
reported by testing teachers.

B. Teachers would use this material again, possibly adding more options
to make it more interesting and truer to life.

C. "Be sure rules are clear to students. One trial run worked great."



Author

IMAGES OF PEOPLE

SRSS: Fpisodes in Social Inquiry

Allyn and Bacon, Inc.

Allyn and Bacon, Inc.
470 Atlant-ic Avenue
Boston, Massachusetts 02210

_os_ Student book $6.30/10; Teacher's guide $1.02

* *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher' use:
5 teachers, 280 students
Grade levels - 7,8,10,11
Portion taught - Varied from part to all

:commended Placement

Teaching Time

Thggested Preparation

Matrials

I Description

12th grade

Ranges from 2 1/2 to 6 weeks

1-2 hours; before each lesson

Joshua, film available from ACI Films, Inc.
16 W. 46th St., NY, NY 10036 (rental cost not
available) ; Eye of the Beholder, film available
from (t.uart Reynolds, 9465 Wilsh.lre Blvd., Bevorlv

California 90202.

::;=ens: Employs clasic experiment: to introduce students
stemotyrs.ing pr-, And t, Yr !hi°. iff.ct2 attitudes and Iehlion,.

:;tereotvpe:; Sub:?,ciso: 1) :tereotyl.e:1 distort c,ur pors::tption

ralitv, 2) !lective T,,rcc?:-rion Ac.±-s a!: a filtr in cur minds, and
) ..tr::sotyp.2.s are .71i10.i.ult to

.

,;elf

taro

T.:: I H /- t )1r .

.

imortar. .: : H. "a .'' '.1! , ,



II. Abilities required

A. Hem-Cnj !eiel: LOth - 12th grdde

B. .5:::ZZo

of

inquiry
written work
statistics
questionnaires
graphs
readings
role-playing
survey

analysiJ

:lont

III. Teachers' conuuents on motivation

Moderate Heavy

X

A. The evaluating teachers agree :hat the material was not self-
motivating and required continual motivating activities by the
teacher.

B. These kids are so y,:moved from other races, a difficult
subject to interes. them in. They do not have set stereotypes
yet -- lu't vavue generalities. isolated cultural environment

of sul:urbia leaves little focused stereotyping at this age level.

The supplementary films, the girl watcher experiment, and the
surveys generated student interest.

IV. Additional continents

Ti,:.. -;2' :cpt a very mixed reaction from the testing teachers. They
or and diolikel "ori.o. activities went well in the classroom

lnd :.:Led a terrIble death. T0.1,.:herL; felt that kids, particularly

in need to 1_,eak t:leir own ';tereotvped thinking. Tt is to., bad

that 1,colet didn't all.lyo 'Jr) thi,.

Telcher.4 re-.;ommend that alaterial not 1,e used dt the intermedi Itp

uhle; certain things are loft out or modified, i.e. radIng
I:. ound it ,:iffHult (airho:;t impos-,ible) to do the tatula-
ti7P.7. for "L;irl w3rcher'," he.: al;r ecnt:huin6 through the unit

ir .t-adsof lireaking i t ur. in .wo J-dtv sePment'.

1-1I :7"3



Author

Publisher

MAKING VALUE JUDGMENTS

Carl A. tldor

Charle. E. Merrill Publishing Company

Availability Charles Puhlishing Company
Division of Bell and Howell Companyo
1300 Alum Creek Drive
Columbus ;, Ohio 43216t4

Cost Student hook $2.25; Teacher's guide $1

* do ft s't

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
*1 teacher, 38 students
G-..,ade level - 7, 8

Portion taught - Part, chapters 1-4 and part of 0.

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

.A.

7th - 12th grade

3 - 6 weeks

approximately 4 hours prior to introduction;
3 hours per week during the unit.

Newspapers, but the unit can stand alont:,00,itn the
Profiles within the chapters providing coy_emrary
examples.

The purpose of t:1-, look is to provide students with rAide-
lines for making their own value judgments. The author discusses the
nature of values and the steps in tht? decision- snaking process, pre:.wnt:-.;
availa:le fats and various- viewpointL; concerning such importantTirob-
lem deci:;ion areas as drug u:,e, oitizensl-ip, prejudice, careers,
c,o31 ::;, pollution, and personal relationships. ;I:uderits are en._:o:fal-ed

examine each of these issue-,, f-..tudv the alternative actions availAL:le
to them, consider the consequeh of each choie, and then ma Kr! their
own vaiu! judgments -- that right for them.

P_OUe krLi concepts: V,11,1,-, v-aluing 1-cLinn-1;11%in:,
:-1nt!tv, rolcn of rh- :h t.. 7f h:

1' :,

ehcoun'er. :h-ir
to h



!.;:r thJt valuts usu,Ally inotivate t!navior,
tha anJ prollem can often be attributed
to Tilt' !!old i i t.. 72eople, that conflic.t rYc,..:Iirt; when

,;:th

II. ,Abilities required

B.

of

7th. grfrie

Nxie Moderate Heave
.

charts X

reading X

X

X

role-playng
interviewin6 X

written work X

nypotitesi:.,ing/ X

-ma'xing ixedcrimr;
s.imulaticn A

III. Teacher's caments on motivation

While t:.e reading is slf-motivatIng, ricesscary to 3t 11:
situatic,ns in' order for --;7:udent; to imi.,lomet tThe alou%
th9v are re.FvEne..

IV. Additional contents

A. Me testing te-ic.Jr fli

B. iield student interest; developed concepts clearly; di,! prey.'!

adequate teacher guidance. Most concepts are easily un'lerstinci!!1,,
but the int-r-connection of one to the other should be

:

frequently witi relevance to students' own roles.

r's

23L:127?

'7,00d to use at the beginning of the year to provide h-lcg,run,
later analysis of values in various cultures or in varicu:-.
of 1 snciety



Author

Publisher

Availability

Cost,

MAN: A COURSE OF STUDY

Educational Development Center

Curriculum Development Center

Curriculum Development Association
Suite 414,.1211 Connecticut Avenue, N.W.
Washington, D.C. 20036

Many varied materials at different prices available

* * *

Recommendatiocs and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 30 students
Grade level - 7, 8
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

5th - 7th grades

6 - 18 weeks

Teacher should take workshop before the course and
plan to spend one hour per day minimum preparation.

films: Animal War-Animal Peace, available from Con-
temporary Films/McGraw Hill, rental $18; Dr. Leakey
and the Dawn of Man, National Geographic Films, Inc.;
Autumn River Camp I, II; Winter Sea Ice Camp I, II,
III, IV, both available from Education Development
Center, Cambridge, Mass.

A. Comments: MACOS is a well-conceived, intricate curriculum package. The
central question that is raised is "What makes man human?"

Focus: The following behaviors make man human: 1) his ability to commun-
icate, 2) his ability to cope with change, and 3) his ability to make
judgments shaped by the culture in which he lives. SubfOcuses: 1) The
study of life cycles indicates that learning is a principal human activity.
2) Man's dependency on learning allows for an immense range of adaptive
behavior, as evidenced by the differences between cultures and the possi-
bility of rapid changes within a culture, and 3) The participation of
parents in the development of the young is more complex in man than in any
other animal species.

B. key concepts: identity, values and valuing process



c. Lk-tie and obJeotivee

To stimulate studebts to think about the nature of man by
providing them with interesting studies of animal behavior
and human groups taken from recent work in the benavioral
'sciences and anthropology.

2. That children will come to understand that what is regarded
as acceptable behavior is a product of culture.

II. Abilities required

A. Reading level: 6th grade

B. Skills

Use of None Moderate Heavy

graphs X
charts X
tables X

maps X

inquiry X
role playing X

discussion X

simulations X

II. Teacher's comments on motivation

The material is self-motivating and does not,require continual motivating
activities by the teacher. The materials and activities suggested in the
teac'her's guide practically teach themselves.

IV. Additional comments

A. To teach MACOS, a teacher really needs to understand the point of view
of this curriculum, as it calls upon certain types of teacher behaviors.
It is strongly urged that interested teachers join an introductory work-
shop designed on this course.

3. : would teach this course as an elective and make it either a semester
course or one that lasted 9-12 weeks.

2411573



Author

Publisher

Avai 13.1'11r-

Cost

c

.

MAN IN CULTURE
(Concepts and Values Series)

Center for the Study of Instruction
(Concepts and Value Series)

Harcourt,

Harcourt,
757 Third
New York,

Brace, JovanoNlich

Brace, Jovanov4.ch
Avenue .

N.Y. 10017

Student book $1.59; Teacher's guide $1.95
(covers six titles in the series).

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
6 teachers, 185 students
Grade levels - 7-9
Portion taught - All

'-.ecommended Placement

Teachins Time

Suggested Prer:aration
Time

Helpful Supplementary
Materials

I. Ivzzcri,:tion

7th to 9th grade

4 to 5 weeks

12 hours

Films: Geronimo Jones, National Educational Films
Center, $20 rental; Why Man Creates, available from
Pyramid Films, Box 1048, Santa Monica, California;
rental price not available. Books: Constructing
a Life Philosophy (Opposing ViewpointsSeries),
Greenhaven Press, Anoka, Minnesota, 1971; Man: A
Cross Cultural Approach, available from Educational
Resources Inc., Post Office Box 103, South urange,
New Jersey 07079,-8163 (see separate evaluitioL)

This unit is from a very popular series of titles designed
zsr v ::-. 7th and 8t1. grade social studies. Each unit is keyed to a

7sartisuiar social science discipline. Man in Culture is based on anthro-
olcic.al concepts.

'vultures provide for their members the ways and means of satis-
..uman needs. Cultures provide a means of pag'sing the knowledge,

.3ols, and useful behavior from one generation to th,, next. All
ive 1,elief systems that help explain the world and thar provio
values to guide their behavior.

iriterdeprnJence, identity, change



C. Goals an.:

1. To have srlients develop empathy for the many subcultures .that
exist in tnt... majority culture, and to have students be receptive
when looika.g at the values of a member of the many subcultures
in America.: .):;i.ety.

2. To have minority group students feel a sense in their heritages.

II. Abilities required

A. Reading ,!eveL. 6 - 9

B. Skills

Use of None Moderate Heavy

charts X

maps X

inquiry X

analysis X

discussion X

role-playing X

value clarifi,;ation X

exercises

III. Teachers' comments on motivation

A. Testing teachers felt the material was self-motivating.

B. Pictures in the text can be used as study pictures and are very use-
ful in stimulating class discussion.

IV. additional coninents

Testing teachers felt very differently about the classroom use of this
book. Some teachers were laudatory about some of the inquiry lessons,
while others report,d dismal failures on the Name le,ir,n3. The most
t,rious complaint abolit the book has been that "grabbers" are utilized
without sufficient follow-up to really en,,ure student internalization of
_he main ideas. ::cons themselves are attractive and well worth
examining.

1:573
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Authors

Publisher

Availability

Cost

MAN'S ATTITUDES
(Concepts and Values Series)

6

Center for the Study of Instruction

Harcourt, Brace, Jovanovich, Inc.

Harcourt, Brace, Jovanovich, Inc.
757 Third Avenue
New York, N.Y. 10017

Student book $1.44; Teacher's guide $1.95.

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 180 students
Grade level - 7, 9
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

7th - 9th grades

4 - 8 weeks

about 1 hour per class period

multi-media kit, "Man: A Cross-Cultural Approach,"
available from Educational Resources, Inc. $163
for complete package (see separate evaluation).

A. Comments: An inquiry-oriented unit designed for psychology courrm
but also suitable for social studies or English classes. Through
pictures and readings, it attempts to give students a general intro-
duction to the methods of behavioral psychology.

Focus: attitudes, basic principles of oehaviorai psychology, beliefs,
values, perception, prejudice.

B. Key concept: identity

''oats and objectives: To explain the attit.es which cause prejudice;
devise plans for changing attitudes; use thL scientific method of obser-
vation; recognize that difZerent perception :; result in differ(.nt atti-
tudes.

II. Abilities required

A. kcading level: 7th gri!P. (-)nce::t (2071,1xit.v 'Tilly

iv



b. Skims

Use of

readings
graphs
charts
tables
maps
inquiry

' discussion

None

III. Teachers' comments on motivation

x

Moderate Heavy

X

X

X

A. One teacher said the material was self-motivating. ,

B. The other reported, "even though
the students 'hated' the content.

the book is filled with 'grabbers,'
...The unit is an attractive pack-

age, but it was like pulling teeth to teach it."

IV. Additional comments

A. Student reaction to and understanding of behavioral psychology
varied considerably for the two testing teachers. The book's most
successful feature is its pictures, which have great potential for
inquiry lessons. At its best, the unit does help give 'students an
understanding of attitudes, perception, stereotyping, prejudice,
and advertising techniques, and can help bring about positive atti-
tudinal changes.

B. One teacher felt the unit was highly motivating (especially in the
pictures); it made the students verbalize common sense psychology
in behavioral terms; and its railonal, low-key treatment of preju
dice helped the students to change their racial stereotypes.

:=3111:,73

The other teacher thought the unit confusing conceptually and said
te :students "disliked using the book for any other purpose but lobL:-

at the plc:tires."
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EVALUATION FORM

Title of Material

Author(s)

Publisher

Availability (national address)

Cost

Testing Situation

Number of teachers Number of students

Grade level Ability level low average high

School

Portion taught All Part
(If part, include chapters or pages.

Recommended Placement

Teaching Time

Suggested Preparation Time

Helpful Supplementary Materials (Include availability and cost, if possible.)

I. Description

Summarize the material's contents, focus, and the author's approach.
For example, American Political Behavior might be described as a
study of American politics focusing on political roles. It uses a
social scientific approach in conjunction with a series of case studies.

r.
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What are the key concepts?

were the st.r.e...! (cr implie..1)-*A7.tivea ut .,.he material?

Wn,lt your own c,bjectives?

Abilities required

(vocabulary and comprehension):

Ucne

: ,

.



III. Motivation

What were the special "grabbers" or techniques used?

Was the material self motivating? Yes No

Did it require continual motivating activities? Yes No

Comments:

t't

IV. Evaluation

What tools did you use to measure student achievement? Did you
develop them yourself or were they part of the curriculum?

V. Further comments

Special do's and don'ts for teachers new to the materi31.

rd the materials hold student interest'? Yes L

2omme7r:s:

provide adequatr! teacher gLlichinct, ?

develor con7epts (21.,.ar1y;



A GUIDE TO SELECTED CURRICULUM MATERIALS ON

INTERDEPENDENCE, CONFLICT, AND CHANOE:

Teacher Comments on Classroom Use and Implementation

g L4 ES gqr a VALiht

CONTENTS

Introduction

Participating Teachers

List of Units Evaluated in Entire Project

Indexes

A. Suggested Course Placement

B. Topics/Techniques

C. Concept -- Materials described

Evaluations

Materials Evaluation Form

Prepared for the Center for Teaching International Relations by the
for War/Peace Studies (A Program of the New York Friends Group, Inc.
Produced and distributed through a grant from the National Endowment
Humanities.

Center

), 1973.
for the
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INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three,years of work by the Diablo Valley Edu-
cation Project, a program of; the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School; District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since thec,e guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
wbat is available. .

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
.priority was placed :oninvtalving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

4. The comments presented here are ,J.Led versions drawn from the
original teacher evaluations.

5. On individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be
shown as being useful in a wider range of grade levels. No incon-
sistency is intended.

6. In some cases the descriptions of the material -
focus, goals and objectives -- apply only to the
to the manner in which testing teachers used the
should be aware, for example, that the goals and
may be the teachers' goals as modified for their
goals the authors had in mind.

- including content,
portions taught and
material. You
objectives listed
use rather than the



0

7. The guide is being distributed in six conceptual units -- change,
conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains _a listing,of all the
material* tested and complete iddekeit including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are atranged alphabetically 14 title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Weets.New
York, N.Y. 10003.

4
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Roy Aaland
Sheila Abdallah
,Jim Adams
Neil Agron
John Bedecarre
Don Bergamini
Bruce Borad
Jody Bourland
Dick Bristow
Katie Chilton
Ron Clark
Sue Couch
Ruth Davis
.Aleta Dunn
Lars Ekdahl
Dave Ellick
Don Gallup
Dick Fagerstrom
Suzette Ferguson
Scott Fitzgerrell
Marilyn Garvey
Carol Gray
Linda Gregoriev

PARTICIPATING TEACHERS

Don Guenther
Helen .Hansen

Roberta Hatlestad
Delores Hegemann
Cissy Hill
Jack Hubbs
Suzi Hunnell
Jack Kennett
Rosemvy Kowalski
Jen.* Kuenster
Jim Kroll
Darrell Leckliter
Joan MacLellan
Phil Mast
Jeff McCreary
Brenda McNeely
John Millar
Laura Mori
Helen Murphy
Katy Muus
Dorothy Naas

'Carol Noble
Sue Ott

1

Al Paltin
Nancy Parsley
Carolyn Paxton
Walt Perry
Nancy Piedmonte
Marjorie Powell
Ron Redding
Myra Redick
Ron Remington
Martha Riley
Peter Roberts
Ray Schultz
Ernest Spencer
Ken Stierna
Barbara Stromberg
Mary Tauber
Grace Townley
Sharon Vogt
Carl. von Rohr

Ruby Wilhite
Barbara Williams
Jackie Woodruff
Rita Zwerdling
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)4.
Choices (V)

Conflict, Politics and Treedom (Co,P)
Constructing a Life Philosophy (I,V)
Crimes and Justice (Co,P)
CultureContact* (Ch,Co,ID)
Data on the Human Crisis ( Co,ID)

Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion ( Ch,Co)
Earth Island** (ID)

Ecology Controversy (V,ID)
Four World Views (I,ID,Ch)
From Subject to Citizen (Ch,P)
Ghetto* (Co,P,I)
Hiroshima Decision** (F,V)
Images of People (I)

Inquiry Experiences in American History (Ch,Co)
Interaction of Cultures (Ch,ID)
Law: You, the Police and Justice (P)
Liberals and Conservatives (Ch,P,V)
Loyalties: Whose Side Are You On? (P,V)
Making Value Judgments (I,V)
Man: A Course of Study (I,V)
Man: A Cross-Cultural Approach** (ID)
Man in Culture (Ch,I,ID)
Man in His Environment (ID)
Man's Attitudes (I)
Man's Economic World (Co,ID)
Marketplace* (ID)

Mix (V,ID)
Nations in Action (Ch,Co)
CXFAM Case Studies of Developing Nations (Ch,ID)
People and Places (ID)

People of the World (Ch,ID)
Railroad Game* (Co,P)
Simulating Social Conflict (Co)
Small Group Processes (Ch, Co)
Social Change: The Case of Rural China (Ch),

Starpower (Powderhorn)* (P,Co)
Taking a Stand (Co)
Values in Action** (Co,V,P)
Voices for Justice (Co,P)
Youth and the Law (P)

1-These letters refer to the conceptual units in Which a particular item
a:Dears. Ch stands for Change; Co --AConflict; ID -- Interdependence;

Identity; F -- Power and authority; V -- Values and valuing.

**cult_-Xdia kit



SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and-Freedom
Crimes and Justice
Ghetto*
Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice
Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom
Division, Unity and Expansion
From Subject to Citizen
Hiroshima Decision**
Inquiry Experiences in American
History

Railroad Game*

ANTHROPOLOGY

CultureContact*
Interaction of Cultures
Man: A Course of Study
Man in Culture
Mix

ECOLOGY

Earth Island**
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic World
Marketplace*

INTERNATIONAL RELATIONS

Nations in Action
OXFAM Case Studies of Developing

Nations

Simulating Social Conflict
Social Change: Case ofRural

China

*Game

**Multi-Media kit

PHILOSOPHY/ETHICS

Choices
Constructing a Life Philosophy
Four World Views
Hiroshima DecisiOn**
Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments
Values in Action**

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People
Loyalties: Whose Side Are You On?
Man's Attitudes
Small Group Processes
Starpower*

SOCIOLOGY

American Political Behavior
Crimes and Justice
Ghetto*
Images of People
Simulating Social Conflict
Small Group Processes
Social Change: Case of Rural

China
Starpower*

WORLD CULTURE/AREA STUDIES/
GEOGRAPHY

CultureContact*
Four World Views
Interaction of Cultures
Man: A Cross-Cultural Approach**
Mix

OXFAM Case Studies of Developing
Nations

People and Places
People of the World

WORLD HISTORY

Foul, World Views

Hiroshima Decision**
Interaction of Cultures
Nations in Action



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION

Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto* (Jr/HS)
Man's Economic World (Jr/HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEM
CONTEMPORARY

American Political Behavior (HS)
Conflict, Politics and Freedom

(Jr/HS)

Ghetto* (Jr/HS)
Liberals and Conservatives (HS)
Voices for Justice (Jr/HS)

AMERICAN REVOLUTION

From Subject to Citizen (Jr)

ASIA

OXFAM Case Studies of Developing
Nations (Jr/HS)

PeOple of the World Series (Jr/HS)

BEHAVIOR

Dealing with Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
DEVELOPMENT OF

'Division, Unity and Expansion (HS)
Marketplace* (Jr/HS)
Railroad Game* (Jr/HS)

Game
**Multi-Media kit

CHINA, CONTEMPORARY

Social Change; Case of Rural
China (HS)

COLONIAL PERIOD, U.S.

From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS

Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE /CROSS- CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CultureContact* (Jr/HS)
Four World Views (Jr/HS)
Interaction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach**

(Jr/HS)
Man in Culture (Jr/HS)
Mix (HS)
OXFAM Case Studies of Developing

Nations (Jr/HS)
People and Places (Jr)
People of the World Series

(Jr/HS)

DATA RESOURCES

Data on the Human Crisis (Jr/HS)

DEPRESSION, U.S. AND WORLD

Nations in Action (Jr)



11.

DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)
OXFAM Case Studies of Developing
Nations (Jr/HS)

Mix (HS)
People and Places (Jr)
People of the World (Jr/HS)
Starpower* (.Jr /HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)
Constructing a Life Philosophy

(HS)

Loyalties: Whose Side Are You On?
(HS)

Making Value Judgments (Jr/HS)
Values in Action** (Jr)

DISCUSSING PUBLIC ISSUES

Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)
Man in His Environment (Jr/HS)

ENGLISH BACKGROUND4 U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContact* (Jr/HS)
Ghetto* (Jr/HS)
Marketplace* (HS)
Railroad Game* (Jr/HS)
Starpower* (HS) -- Powderhorn (Jr)

GEOGRAPHICAL SKILLS

People and Places (Jr)

GROUP PROBLEM SOLVING

Small Group Processes (HS)

HUNGER

OXFAM Case Studies of Developing
Nations (Jr/HS)

IMPERIALISM, CHINESE AND WESTERN

Interaction of Cultures (Jr/HS)

INDIA.

People of the World (Jr/HS)

INDUSTRIALIZATION, U.S., 19th
CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences inAmerican
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower* (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing
Nations (Jr/HS)

People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Voices for Justice (Jr/HS)



LAW, CRIMINAL - -AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)
Law: You, the Police and Justice

(Jr/HS)
Youth and the Law (Jr/HS)

LIFE CYCLE

Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side You On? (Jr)
Values in Action** (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY

Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes (Jr/HS)

POPULATION

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)
Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

RELIGIONS) WORLD: CONFUCIANISM,
BUDDHISM, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION

Starpower* (Jr/HS)

ROLE-PLAYING

Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action** (Jr)
Voices for Justice (Jr/HS)

RULE-MAKING

Starpower* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China

(HS)

Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)
Hiroshima Decision** (HS)
Nations in Action (Jr)
OXFAM Cape Studies of Developing

Nations (Jr/HS)
Starpower* (Jr/HS)

WO$LD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision** (HS)
Nations in Action (Jr/HS)



VALUES AND VALUING PROCESS -- MATERIALS DESCRIBED

Title

Grade Level

7-8 9 10-11-12

Choices X

Constructing a Life Philosophy X

Ecology Controversy X X

Hiroshima Decision** X X X

Liberals and Conservatives X X

Loyalties: Whosd Side Are You On? X

Making Value Judgments X X X

Man: A Course of Study X

Mix

Values in Action** X

Game
**
Multi-Media kit



CHOICES: SITUATIONS TO STIMULATE THOUGHT AND EXPRESSION

Author

Publisher

Availability

Cost

Thelma Altshuler

Prentice-Hall

Prentice-Hall, Inc.
Englewood Cliffs, New Jersey 07632

Educational discount rate $3.40

tit s'e *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 34 students
Grade lt.vels - 9, 10
Portion taught - Part.
pp. 91, 96, 103, 106, 111, 114, 117, 122, 124, 243.

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

9th - 12th grades

From two weeks to a semester (Can be used as
a supplementary material.)

approximately 6 hours

This material was used as a supplement to the
course text Patterns of Life: Human Growth and
Development, by Phyllis B. Dolloff and Miriam
Resnick, Merrill Publishing Co., Columbus, Ohio
43216. $4.50 Student book; $1.20 Teacher's manual.

A. Comments: The 53 dilemma situations for student choice-making tend
to get more literature-oriented the further you get into the book.
However, the social studies teacher should not be put off, because
some of the stories are quite appropriate, such as an excerpt from
Earth Abides by George Stewart. The book is quite attractive with
numerous cartoons reprinted from popular media.

Focus: Values: love, marriage. Subfocuaes: sex and morality,
roles, loyalty, honesty, wealth, greed, infidelity, responsiliility,
divorce.

3. Ze,i concept: Values and valuing process

'.7;a1..s and objectives

1. To identify the values involved in the exercises of the text
and define and apply them to other situations in and out of
school.

z. To understand one's own behavior.



3. To clarify one's own personal values.

II. Abilities required

A. Reading level: 9th grade and up

B. Skills

Use of Alone Moderate Heavy

hypothesizing X
problem-solving X
developing a theme X

value identification X
value definition X
role-playing X
discussion X
readings X
written work X

III. Teacher's comments on motivation

A. The material was self-motivating and did not require continual
motivating activities by the teacher.

B. Some change in use of the material might be desirable, i.e. there
might be role-playing of some situations described, and small
group improvisations of same. This would provide a break in the
discussion writing techniques used in the book.

IV. Additional convents

A. Holds high student interest and develops concepts clearly.

B. The book is almost self-teaching and requires no teacher guidance.
However, a teacher can use the book in many ways: as a course
or unit in valuing (some improvisation would be necessary), as a
supplement to a sociology, psychology, or other behavioral course.

C. Use outside speakers, stucentg' own experiences, concrete evidence
from media.

2102673



Author

Publisher

Cost

CONSTRUCTING A LIFE PHILOSOPHY
(Opposing Viewpoints Series)

Jppo.ling Viewpoints Series: David L. Bender,
eJitor

Greenhavon Prese

Green haven fros
Box 831
Anoka, Minnesota 55303

Book 51.65; map game 95 each

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teacher::, 45 students
Grade level - 7, 8
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

lath - 12th grades

2 - 4 weeks

2 hours

Life Philosophy game accompanies the unit. The
testing teacher used none but suggests finding
a good novel about teenage concerns, life style,
decision-making.

A. Comments: Presents diverse readings, each expressing a different
fife style; for example, "The Christian's Commandments" juxtaposed
to "An Atheist's Values."

Focus: Various life styles, values, beliefs of people. Subfocuses:
Everyone will come to a point in life when he "decides" on or "drifts
into" his own life style. Many people adept variations or combina-
tions of life philosophies.

ey ccncepts: identity, values and valuing process

C. :;,-,a1J and objectiz,es

1. To have students thin, ":n what do I believe?"
2. To have students examine themselves to see how they feel 1:o.J.

life, death, after-life, other people, God, etc.
3. For students to learn tha evelo:)ing a life philosophy tak,., a

long time aryl it i, ,miortAnt to exam!ne alternative-.



II.

1
. i prk.. lc .

11..1des

r 1_.:1
. . . . .

)

I I I . Teac1,0 L:oinments on mot ivat ion

Mcdixate Heavy

X

X

Th : ;,1f-motiv.iting but requires some motivating

IV. Addi t i on al comments

A. +ze,icher would wit, the materials again in part. They
-.ea ller guidance, develop concepts clearly, and hold

,IL,.,1;tion and interest.

B. Th:! m!:h be enlarged, with this material as part of a larger
not ai a whole in itself.

neither for topic nor reading level, for the inter-
Sc:levant for more advance students.



ECOLOGY CONTROVERSY
(Opposing Viewpoints Series)

Authors Gary E. McCuen and David L. Bender

Publisher Greenhaven Press

. Availability Gre8nhaven Press
Box 831
Anoka, Minnesota 55303

Student readings $1.65; "map" game 95

* * * *

Recommendations and Description Based an Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level: 7
Portion taught: Part. Chapters 1 and 3.

Recommended Placement 11th - 12th grades

Teaching Time 4 - 7 weeks

suggested Preparation The evaluating teachers having had one day
Time in-service, prepared 4 hours prior to the unit

and several hours each week of the unit.

:i21-2fiL21122122122]nla.
1.!aterials

1. Description

Spaceship Earth, Barbara Ward. Columbia Univer-
sity Press, New York, N.Y., 1966.
Films on environment and natural resources

A. Comments: The readings themselves appear to b.; truly representative
of "opposing viewpoints." The four ecological ccntroversies raised
are 1) Population Controversy (authors include Paul. Ehrlich and Pope
Paul); 2) Nuclear Radiation Controversy (Seaborg); 3) Air Pollut:ob
Controversy; 4) Fulitical and Economic Consequences of
the Ecological Controversy.

What makes these books atyi,ical is the "map" games. Each game engages
a group of 5 7 students in a decision-making process about the read-
ings. These games could be used after using other ecology materials,
or perhaps a teacher's home-brewed unit. The game accompanying the
"Ecology Controversy" is "Facing the Ecology Crisis."

Focus: The earth's natural resources are dwindlinz. The ebv/onT.n1
is becoming uninhabitable to man. The ind:vidual cart ;I p.ijr'r /31.:

in dealing with these situations.

cone-Vs: interdei,endence, values and valuing,



; 2.1e ana. ,sl!j-ctfrce

To make students aware that contvLver.iv xif;t-, in the.: di.,!a
of ecology.

To point out the interdepen3ence of factors wits,
others such as economics social, rel(icu.;, etc.

3. To make students aware of fos.1:11,.., way; !r1 whk:1 envirchm2ntai
problems might be dealt with.'

4. To help student: 1 thir.. about ;:ho nc,o.1, to take rosion:,i1:1:ry
for dealing with ccoloHcal pri)!-Iem. , an! to r 1.3t th.2 r(1,

ferns to studentF1' own lives.

II. Abilities required

if,ading /eveL: 10th - 12th grad

..Ise of None

c:larts X
graphs X

X
maps X

:niuiry/hypothesizing X
reaiing X
,dLsoussion X

mul at ion .X
role-playing X
projects X

III. Teachers' comments on motivation

The material is not self-motivating !%1-1-.:r does hx/.
::rovide motivating activities.

r;

questi,,nhuro'.
. peoplfJ's 6;1

. AL:itional comments

,valuating teacht :r; would
T. .er: should choose the ra.iini7

'e',ting teachers agree'
:-r t_n-!ir 7th gralc: (It

Li.ic toxt



Author

Publisher

Availability

Cost

HIROSHIMA DECISION

Zenger Productions, Inc.

Social Studies School Services
10,000 Culver Blvd.
Culver City, California 90230

order #ZP114R $17.50, one filmstrip, one record,
10 photo-aids, and teacher's guide; $18.50 with
cassette.

* * sc *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 30 students
Grade level - 7, 8
Portion taught - All

Recommended Placement 7th - 12th grades

Teaching Time

Suggested Preparation
Time

Helpful Supplemental
Materials

I. Description

2 days

one hour to view materials and plan strategies

None

A. Comments: This 25 minute filmstrip presents the controversy about
whether the U.S. should Ave dropped atomic bombs on Hiroshima and
NagaSaki. It offers several viable alternatives concerning the use
of the bomb and the possible consequences.of each action. The study
kit appears to be unbiased and open-ended and leaves the controversy
open for student discussion.

Focus: Should the U.S. have dropped the atom bomb? Subfocuses:
Decision-rJaking processes in goveznment

B. Key concepts: values and valuing proces, power and authority

goals and objectives
1. To guide students t^ qaestion thin:\ critically about the

action of dropping the atom on).
2. To guide students to think about alternerAvos, when



. II. Abilities required

A. Reading leveL: 7th grade and up

B. skfcis
!

Use of None Moderate

facts to make
value judgments X

hypotiteizing X

discussion X

III. Teachers' comments on motivation

A. The material is Self-motivating.

B. "The filmstrip interesting and provocative but somewhat too
long and drawn out. The parts during the second half where many
opinions are quoted as to whether or not the bomb should have
been dropped are too dry."

IV. Additional comments

A. The evaluating teachers would use this material again.

B. Plan for ample discussion time. The filmstrip raises some important
ques'Aons that should be developed and discussed.

4



Authors

Publisher

Availability

Cost

LIBERALS AND CONSERVATIVES

(Opposing Viewpoints Series)

David L. Bender and Gary McCuen, editors

Greenhaven Press

Greenhaven Press
Box 831
Anoka, Minnesota 55303

Books $1.65 each
"Map" games $ .95 each

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 370 students
Grade level - 7
Portion taught - Part

Recommended Placement

Teaching Time

Suggest :d Preparation
Time

Helpful Supplementary
Materials

I. Description

9th - 12th grades

2 - 4 weeks

approximately one-half hour before each class
session

newspaper and magazines

A. Comments: The book contains readings that represent a range of
opinion on the subject. A "map" is a novel part of the materials
and very useful if the teacher wants students to practice group
problem-solving. The particular "map" that accompanies Liberals
and Conservatives contains 4 group activities, all based upon
students Planning Tomorrow's Society.

Focus: Opinions on public issues differ.

Subfo3uses: Radical, liberal, conservative, react-Tonary: one
label seldom fits one person for all issues.

B. Key concepts: Values and valuing process, change, power and
authority

C. Goats and objectives
1. To enable students to understand labels and to recogni7r 1.1;at

certain labels represent certain points of view.



2. To enable students to realize what radical, liberal, conser-
vative, and reactionary mean, and to apply these terms to
selected readings.
To enable students to be slow in making value judgmentOon
points of view, and to distinguish between fact and opinion.

4. To enable students to extress their own points of view.

II. Abilities required

A. Reading level: 9th - 12th grade

B. Skilla

Use of None Moderate Heavy ,

reading X
charts X

graphs X
tables X
maps X

discussion
analysis X

inquiry X

III. Teacher's comments on motivation

X

A. The book needed constant motivating activities by the teacher,
but the future plann...ng games were highly self-rotivating.

B. Use more suliplemertary resources, filmstrips, etc. Build up
a collection of good examples of different points of view.

IV. Additional comments

A. The evaluating teacher would teach parts of this unit again.

B. Don't assign students just to read the material. That is too
hard for 7th graders. The material is better used as a framework
for definitions and certain examples.

2211573



Author

; Fublisher

Availability

Cost

v.

LOYALTIES: WHOSE SIDE ARE YOU ON?

Contact Series

Scholastic Book Services

Scholastic Book Services
50 West 44th St.
New York, N.Y. 100 36

Student book $1.50; Teacher's guide $3
Logbook 30

* * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 130 students
Grade level - 7,8
Portion taught - All

Recommended Placement

'Leaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

7th grade

4 weeks

Two hours or so at the beginning of the unit and
15-30 minutes daily thereafter.

The Hat -- Is This War Necessary?, produced by the
Institute for World Order, distributed by McGraw-
Hill Films, rental $24; Is It Always Right to be
Right?, film available from Stephen Bosustow Pro-
ductions, 1649 11th St., Santa Monica, Calif. 90404,
rental $15. Teacher needs to make a few dittoes of
logbook activities. Students need a folder or com-
position book to write logbook so as not to use the
disposables.

A. Comments: Loyalties deals with problems, issues, and values questions.
The book investigates the intrinsic nature of loyalty and then considers
the particular problems of loyalties to family, to friends, to ethnic
group, and finally to country. The reading level is low (4th to 6th)
but the tone is not condescending. For teachers who use role-playing,
there are many situations presented that lend themselves to that.

Focus: Loyalties are important to our lives and to our society, are,
expressed in various ways, and are sometimes in conflict with each
other.

B. Key concepts: power and authority, values and valuing process



-C. Joal..? cr.:a ,3z.jocrT!:,e0

1. To increase students' understanding of their own and others'
loyalties in order to help them develop a sense of empathy with
others.

2. To encourage students to express their feelings, improve their
ability to communicate their ideas, and learn to think critically.

II. Abilities required

A. Reading n.'c 4th - 6th grade

B. Skills

Use of None Moderate Heavy

problem solving
decision making
inquiry
hypothesizing
reading
discussion
group work
dramatics
w-,Itlen work

III. Teachers' comments on motivation

X

X

A. This material was self-motivating, and the studenti responded to
almost all the readings and activities.

B. The idea of using the logbook as an ungraded project, one where
students could express their opinions freely without being judged,
worked very well.

IV. Additional comments

A. The evaluating teachers would teach all of the unit again and would
again follow the unit lesson plans and suggestions. They felt these
were detailed and well thought out.

B. The material is clear in its concepts, provides adequate teacher
guidance, and holds high level of student interest.

C. :o try the introductory and optional activities suggested.

2111273
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Author111=11.0

rublisher

MAKING VALUE JUDGMENTS

Carl A. Lller

Charles E. Morrill Publishing Company

Availability Charles ::. Mervin Publiqhing Company
-Di viskon_of_Bell_and Howell Company
1300 Alum Creek Drive
Columbus, Ohio 43216

Cost Student book $2.25; Teacher's guide $1

* * * * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 38 students
Grade level - 7, 8
Portion taught - Part, chapters 1-4 and part of 5.

?ecommended Placement

Teaching Time

Suggested Prejiaration
Time

Helpful .Supplementary
Materials

I. Description

A.

7th - 12th grade

3 - 6 weeks

approximately 4 hours prior to introduction;
3 hours per week during the unit.

Newspapers, but the unit can stand alone, with the
Profiles within the chapters providing contemporary
examples.

Co,nlents: The purpose of the hook is to provide students with guide-
lines for making their own value judgments. The authur discusser.. the
Lature of values and the steps in the decision-making process, presents
available facts and various viewpoints concerning such important prob-
lem and decision areas as drug use, citizenship, prejudice, careers,
goals, pollution, and personal relationships. Students are encolwak,eri
to examine each of these issues, study the alternative actions availiple
to them, consider the consequences of each choice, and then mat- tnfir
own value judgments -- the decisions that are rij'It for them.

Focus and hey concepts: Values, valuing process, decision-maLinp,,
identity, roles of the individual in society and how they affe,:.; hiq
values, ethics.

B. Gcals and objectives

1. To make students aware of valuing prcceL;ses, of 11.I e many r;ituaions
they encounter requiring their ur-_, of the:se prcc,2:. t!:,, and of their
own ability to make recpon:i,le dec131on': and judl,,ment:, zn all
pertinent considerations.



.- rot, usually .1::ot.ivate behavior,

that societYs pr)gms oiid problems can often be attributed
to thrt that conflict occurs when
idav:ors ;..nlflict with values.

IL. 'Abilities required

A. Rea,iind ith - 1.2th va,le

B. Ski: La

Use of None Moderate Heavy

charts X
reading X
analysit., X
discussion X
role-playing X
interviewing X
written work X

hypothesizing/ X

making predictions
simulation X

III. Teacher's comments on motivation

While the reading is self-motivating, it's necessary to set up relevant
situations in order for students to implement the processes about which
they are reading.

IV. Additional comments

A. The testing teacher felt that the material is excellent and will
use it again.

B. Held student interest; developed concepts clearly; did not provide
adequate teacher guidance. Most concepts are easily understandable,
but the inter-connection of one to the other should be practiced
frequently with relevance to students' own roles.

C. Good to use at the beginning of the year to provide background for
later analysis of values in various cultures or in various elements
of a society.

23111277,
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Author

Publisher

Availability

Cost

MAN: A COURSE OF STUDY

Educational Development Center

Curriculum Development Center

Curriculum Development Association
Suite 414, 1211 Connecticut Avenue, N.W.
Washington, D.t. 20036

Many varied materials at different prices available

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 30 students
Grade level - 7, 8
Portion taught - All

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

1. Description

5th - 7th grades

6 - 18 weeks

Teacher should take workshop before the course and
plan to spend one hour per day minimum preparation.

films: Animal War-Animal Peace, available from Con-
temporary Films/McGraw Hill, rental $18; Dr. Leakey
and the Dawn of Man, National Geographic Films, Inc.;
Autumn River Camp I, II; Winter Sea Ice Camp I, II,
III, IV, both available from Education Development
Center, Cambridge, Mass.

A. jomments: MACOS is a well-conceived, intricate curriculum package. The

central question that is raised is 'That makes man human?"

Fc..)us: The following behaviors make man human: 1) his ability to commun-
icate, 2) his ability to cope with change, and 3) his ability to make
judgments shaped by the culture in which he lives. Subfocuses: 1) The
study of life cycles indicates that learning is a principal human activity.
2) Man's dependency on learning allows for an immerse range of adaptive
behavior, as evidenced by the differences between cultures and the pos.:i-
bility of rapid changes within a culture, and 3) The participation of
parents in the development of the young is more complex in man than in ,Iny
other animal species.

B. ccncepts: identity, values and vIluing process

16.



C. .;:a;c1 and objeativea

1. To stimulate students to think about the nature of man by
providing them with interesting studies of animal behavior
and human groups taken from recent work in the behavioral
sciences and anthropology.

2. That children will come to understand that what is regarded
as acceptable behavior is a product of culture.

II. Abilities required

A. Reading level: 6th grade

B. Skills

Use of None Moderate. Heavy

graphs X

charts X

tables X

mips X

inquiry X

role playing X

discussion X

simulations X

II. Teacher's comments on motivation

The material is self-motivating and does not require continual motivating
activities by the teacher. The materials and activities suggested in the
teacher's guide practically teach themselves.

IV. Additional comments

A. To teach MACOS, a teacher really needs to understand the point of view
of this curriculum, as it calls upon certain types of teacher behaviors.

is strongly urged that interested teachers join an introductory ark-

-J.:lop designed on this course.

B. : would teach this course as an elective and make it either a semester
cours,? or one that lasted 9-12 weeks.

2411573



Authors

Publisher

Availability

Cost

MIX
(New World Issues Series)

Barbara Stanford and Gene Stanford

Harcourt, Brace, Jovanovich, Inc.

Harcourt,
757 Third
New York,

Brace, Jovanovich, Inc.
Avenue
N.Y. 10017

Student book $1.95; Teacher's guide free with
order of 10 student books.

* * *

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 220 students
Grade levels - 7, 8, 11, 12
Portion taught - Readings are to be selected.

Recommended Placement

Teaching Time

Suggested Preparation
Time

Helpful Supplementary
Materials

I. Description

12th grade

up to 6 weeks

2 hours per week

Films, slides, and/or speakers would be helpful
to accompany the different sections of the book.

A. Comments: Teachers used this book and its varied
readings to focus on a cross-cultural approach to
consist of a mixture of prose, poetry, songs, and

R.

Focus: Depends on readings selected. Subfocuses:
customs, economic, and other systems.

Key concepts: interdependence, values and valuing process

Goals and objectives

and cosmopoliton
mankind. Sol,acions
other expresuion.

Variety of cultures,

1. To present slices of different cultures, arranged themati,:all,
2. To analyze the factors that produce differences in cultun,
3. To make students aware that certain customs fit other cultur, '

needs the way our customs do ours.

II. Abilities required

A. Reading level: 9th - 12th grade

11



B.

Use of None Moderate Heavy

,discussion X
role-playing X
panels and debate X
inductive processes X
inquiry/hypothesizing X
reading X

III. Teachers' comments on motivation

A. This book is self-motivating and does not require motivating activities
by the teacher.

B. Students were so turned on that they often read unassigned selections
on their own.

IV. Additional comments

A. Most readings were successful in making students aware of the validity
of the different ways other cultures view the life cycle. High stud-
ent interest was maintained throughout. The teacher's guide is &mended.

B. Many inter-related concepts are involved in the readings; the book is
a good supplement to use periodically with many units.

C. The vocabulary was challenging to 7th and 8th graders, but testing
teachers felt it not to be a hindrance.

3111:573



VALUES IN ACTION

Authors Sha:tel and Shaftel

Publisher Holt, Rinehart and Winston; Inc.

Availability Holt, Rinehart and Winston, Inc.
383 Madison Avenue
New York, N.Y. 10017

Cost Kit $9) (which includes filmstrips $6 each and
Teacher's guide $1.02)

*

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 60 students
Grade level - 7
Portion taught - All

?eccrnmended Placement 7th grade

Teaching Time Two weeks (if done in one block of time, which
is not recommended)

Suggested Preparation
Time

About one hour before introducing the unit. 15-30
minutes before each lesson thereafter.

Helpful Supplementary None needed.
Materials

I. Description

A. Conments: This filmstrip kit provides open-ended dilemma situation-
for students to discuss, or role-play and then discuss. The teacher'-:
guide gives particular support to the role-playing process. The test-
ing teacher indicated that the dilemmas were very appropriate for 7:h
grade students. The rationale for this approach to value clarification
is that by role-playing, several alternative behaviors become identi-
fied with the possible consequences following. This allows students
to test behaviors and values in a relatively safe psychological clim6t.e.

Focus: values, related to conflict situations, loyalty, honesty,
respect for people, property.

Ze? (,oncepts: values and valuing process, conflict, power an,: authority

7c21s and objectives

1. The development of positive !-;oclal values thro:.11.). the
of alternative wais of behavin4 :n .;pecific social

2. .7,7,portunity to explore varic:!; Mort-term con-qu.r,cu
from beiiavior chosen.



3. To encurag.2 the -tudents to develop specific.values and
uqe .ti*.ese in dtormining their own behavior.

II. Abilities rovired

A. Readinj None

B. Jti. i3
1

Use of None Moderate Heavy

inquiry/hypothesizing X
discussion X
role-playing X
written work X

Teacher's convents on motivation

A. Material is self-motivating and does not require continual
motivating activities by the teacher.

B. The teacher's manual suggests questions to present and discuss
before'each filmstrip situation is presented. These worked well
in getting students interested and involved.

C. The open -end'd filmstrips were at times frustrating for the stud-
ents, but this allowed them to discuss alternatives which were not
the "school" ending, or the expected proper behavior. .

IV. Additional comments

A. Material held high student interest, provided adequate teacher
guidance, and developed concepts clearly.

B. Introduce role-playing before beginning the filmstrips.

C. LNe the material over a fairly long period of time rather than all
at once.

The filmstrips could be used in conjunction with written case studies
which involve decision-making and conflicting values.

42111973



EVALUATION FORM

Title of Material

Author(s)

Publisher

Availability (npgional address)

Cost

Testing Situation

Number of teachers

Grade level

School

Number of students

Ability level low average high

Portion taught All Part
(If part, include chapters or pages.

Recommended Placement

Teaching Time

Suggested Preparation Time

Helpful Supplementary Materials (Include availability and cost, if possible.)

I. Description

Summarize the material's contents, focus, and the author's approach.
For example, American Political Behavior might be described as a
study of American politics focujing on political roles. It uses a
social scientific approach in conjunction with a series of case studies.



-are the key concepts?

were the stated (or implied) objectives of the material?

What were your own objectives?

II. Abilities required

Reading level (vocabulary and comprehension):

Use of:

arts, graphs, tables

:naps

in;uiry/hypothesizing

at on

scussion

other F: (list)

k-12

None Moderate Heavy.



III. Motivation

What were the special "grabbers" or techniques used?

Was the mater,ial self motivating? Yes No

Did it require continual motivating activities? Yes

Comments:

IV. Evaluation

No

What tools did you use to measure student achievement? Did you
develop them yourself or were they part of the curriculum?

V. Further comments

Special do's and don'ts for teachers new to the material.

Did the materials hold student interest? Yes No

Comrents:

provide adequate teacher guidance? Yes No

develop concepts clearly? Yes No

, =


