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ABSTRACT .

The purpose of this compilation of teacher-developed
1escriptive evaluations of curriculum materials is to provide
practical gquidance tc available materials dealing with the selected
+hemes of interdependence, conflict, and change. Fach of six
conceptual units presented on change, conflict, identity,
interdependence, power and authority, and values and valuing,
contains introductory information to all the materials analyzed
indexing them by conceptual units, topics/techniques, typical courses
in*o which they might be categorized, and 'grade level. The bulk of
cach unit is made up of edited versions of the descriptive teacher
evaluations. Bibliographic and cost information for each curriculunm
title are provided along with informa*ion on the circumstances under
which the materials were used, the grade level, teaching time, and
preparation time required. Comments on content, focus, key concepts,
goals, helpful supplementary materials, required student abilities,
motivation associated with the use of the materials, and additional
insights complete each description. (JH)
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INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curridulum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Edu- -
cation Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by @ grant from the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to .
continue curriculum improvement and stlmulate greater numbers of teachers
to use some of the materials,

Since these guide§ represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus o1 concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the |
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was pldced on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

4. The comments presented here are cu.c.ed versiouas drawn from the
original teacher evaluations.

5. On individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be -
shown as being useful in a wider range of grade levels. No ncon-
sistency is intended.

5. In some cases the descriptions of the material -- including content,
focus, goals and objectives -- apply only to the portions taught and
to the manner in which testing teachers used the material. You
should be aware, for example, that the goals and objectives listed
may be the teachers' goals as modified for their use rather than the
goals the authors had in wmind.



7. The guide is being distributed in six conceptual units -- change,
conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains a listlng of all the
materials tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Street, New
York, N.Y. 100083,
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)*

Choices (V) .

Conflict, Politics and Freedom (Co,P) : :
Constructing a Life Philosophy (I,V) .
Crimes and Justice (Co,P)

CultureContact® (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior (Co,P,I) : .
Division, Unity and Expansion (Ch,Co) .

Earth Island** (ID)

Ecology Controversy (V,ID) .
Four World Views (I,ID,Ch) :

From Subject to Citizen (Ch,P)

Ghetto®* (Co,P,I)

Hiroshima Decision*% (P,V)

Images of People (I)

Inquiry Ewperiences in American History (Ch,Co)

Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)

Liberals and Consepvatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study (I,V) .
Man: A Cross-Cultural Agproach** (ID) RN
Man in Culture (Ch,I,ID

Man in His Environment (ID)

Man's Attitudes (I) \
Man's Economic World (Co,ID)

Marketplace® (ID)

Mix (V,ID)

Nations in Action (Ch,Co)

OXFAM Case Studies of Developing Nations (Ch,ID)

People and Places (ID)

People of the World (Ch,ID)

Railroad Game® (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)

Social Change: The Case of Rural China (Ch)

Starpower (Powderhorn)* (P,Co)

Taking a Stand (Co) )
Values in Action** (Co,V,P)

Voices for Justice (Co.P)

Youth and the Law (P) )

*These letters refer to the conceptual units in which a particular item

apoears. Ch stands for Change; Co --:Conflict; ID -- Interdependence;
1 -- Identity; P ~-- Power and authority; V -- Values and valuing.
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SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and Freedom
Crimes and Justice

Ghetto®

Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice

Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom

Division, Unity and Expansion

From Subject to Citizen

Hiroshima Decision¥#

Inquiry Experiences in American
History

Railroad Game®

ANTHROPOLOGY

CultureContact®
Interaction of Cultures
Man: A Course of Study
Man in Culture

Mix

ECOLOGY

Earth Island##
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic World
Marketplace®

INTERNATIONAL RELATIONS

Nations in Action

OXFAM Case Studies of Developing
Nations

Simulating Social Conflict

Social Change: Case of Rural
China

*Game
#*Multi-Media kit

" PHILOSOPHY/ETHICS

Choices

Constructing a Life Philosophy
Four World Vigws

Hiroshima Decisionw#

Liberals and Conservatives
Loyalties: Whose Side Are You On?

" Making Value Judgments

Values in Action®#®

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People -
Loyalties: Whose Side Are You On?
Man's Attitudes

Small Group Processes

Starpower®

SOCIOLOGY

American Political Behavior

Crimes and Justice

Ghetto%*

Images of People

Simulating Social Conflict

Small Group Processes

Social Change: Case of Rural
China

Starpowar#

WORLD CULTURE/AK.A STUDIES/
GEOGRAPHY

CultureContact®

Four World Views

Interaction of Cultures

Man: A Cross-Cultural Approach®#

Mix

OXFAM Case Studies of Developing
Nations

People and Places

People of the Worid

WORLD HISTORY

Four World Views
Hiroshima Decisiond¥®
Interaction ¢¥ Tultures
Nations in Action



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Nations (Jr/HS)
People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

4

Dealing with Aggressive Behavicr (Jr)

Data on the Human Crisis (Jx/HS)

AIR POLLUTION
Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Lxpansion (HS)
Ghetto® (Jr/HS)

Man's Economic World (Jr/HS)
Marketplace® (Jr/HS)

Railroad Game® (Jr/HS)

" AMBRICAN POLITICAL SYSTEM,

CONTEMPORARY

American Political Behavior (HS)

Conflict, Politics and Freedom
(Jr/HS)

Ghetto* (Jr/HS)

Liberals and Conservatives (HS)

Voices for Justice (Jr/HS)

AMERICAN REVOLUTION
From Subject to Citizen (Jr)

ASIA

OXFAM Case Studies of Developing
Nations (Jr/HS)
People of the World Series (Jr/HS)

BEHAVIOR

Dealing witl Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
DEVELOPMENT OF

Division, Unity and Expansion (i!7)

Marketplace® (Jr/HS)
Railroad Game® (Jv/HS)

*
Game
*Multi-Media kit

CHINA, CONTEMPORARY

Social Change: Case of Rural
China (HS)

COLONIAL PERIOD, U.S.

From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS
Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS) '

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
| (Hs)
Conflict, Politics and Freedom
(Jr/HS)
From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,
INTERACTIONS OF CULTURES

CultureContact®* (Jr/HS)

Four World Views (Jr/HS)

Interaction of Cultures (Jr/HS)

Man: A Course of Study (Jr)

Man: A Cross-Cultural Approach#®
(Jr/HS)

Man in Culture (Jr/HS)

Mix (HS)

OXFAM Case Studies of Developing
Nations (Jr/HS)

People and Places (Jr)

People of the World Series
(Jr/HS)

CATA RLGOUKCES

Data on the Human Crisis (Jr/HS)

DEFRLSETON, U.S. AND WORLD

vations in Acticn Jr)



DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)

OXFAM Case Studies 'of Developing
Nations . (Jr/HS)

Mix (HS)

People and Places (Jr)

People of the World (Jr/HS)

Starpower® (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS )

Choices (HS)

Constructing a Life Philosophy
(HS)

Loyalties: Whose Side Are You On?
(HS)

Making Value Judgmgnts (Jr/HS)

Values in Action®®\u(Jr)

DISCUSSING PUBLIC ISSUES
Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island®® (Jr)

Ecology Controversy (HS)

Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Sub}ect to Citizen (Jr)

GAMES AND SIMGLATIONS

CultureContact® (Jr/HS)

Ghetto® (Jr/HS)

Marketplace® (HS)

Railroad Game?* (Jr/HS)

Starpower® (HS) -- Powderhorn (Jr)

GEOGRAPHICAL SKILLS
People and Places (Jr)

[
GROUP PHOBLEM SOLVING

Small Group Processes (HS)

HUNGER

OXFAM Case Studles of Developing
Nations (Jr/HS)

IMPERTALISM, CHINESE AND WESTERN

Interaction of Cultures (Jr/HS)

INDIA
People of the World (Jr/HS).

INDUSTRIALIZATION, U.S., 19th-

CENTURY

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)'
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS) ’

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM °

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower® (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developiag
Nations (Jr/HS)
People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF

RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)
Voices fcr Justice (Jr/HS)



LAW, CRIMINAL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)

Law: You, the Police and Justice

- (Jr/HS) . :

Youth and the Law (Jr/HS)

LIFE.CYCLE.
Manu: A Course 65 Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (Jr)
Values in Actior®#* (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)

Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY
Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision#** (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes (Jr/HS)
POPULATION

Data on the Human Crisis (Jr/HS)

Earth Island®*® (Jr)

Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

RELIGIONS, WORLD: CONFUCIANISM,

BUDDHISM, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION
Starpower®* (Jr/HS)

ROLE-PLAYING

CBﬁflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American

"~ History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(JIr)

Values in Action#® (Jr)

Voices for Justice (Jr/HS)

RULE-MAKING

Starpower® (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)

Social Change: Case of Rural China
(HS)

Starpower® (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto® (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)

Hiroshima Decision®*® (HS)

Nations in Action (Jr)

OXFAM Case Studies of Developing
Nations (Jr/HS)

Starpower® (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision®%* (HS)
Nations in Action (Jr/HS)
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CONFLICT -- MATERIALS DESCRIBED

Grade Level

Title 7-8 9 10-11-12
Conflict, Politics and Freedom X X X
Crimes and Justice X X
.CultureContact* X X X
Data on the Human Crisis X X
Dealing with Aggressive Behavior X X
Pivision, Unity and Expansion X
Ghetto® X X X
Inquiry Experiences in American History X. X X
Man's Economic World X X
Naticons in Action X
Railroad Game' e X X X
Simulating Social Conflict i X
@rall Group Processes X
Starpower® X X X
Taring 2 Stand X
Vaiuee o Aoticnye X
Voices for Justice X X X

Ied
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CONFLICT, POLITICS AND‘FREEDOM

Authors _ Charles N, Quiglev and Fichard P. Longaker
Publisher Ginn and Compény
Availability Ginn and Company

Xerox Lducation CGroup
191 Spring Street
Lexington, Massachusett.: 02173

Cost “tudent took $1.8f; Teacher's puide $2.22
(schiool prices)
]
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Recommendations and Description -Based on Teacher Use
The information below is based on the following teacher use:
1 teacher, 56 students

Grade level - 8
Fortion taught - Pfart. Pages 1- 60.

Most of Unit I, rart of Unit II, none of Unit iii

Recommended Placement - 8th - 12th grades

Teaching Time 6 to 8 wageks

Suggested Preparation 10 hours

Time

Helpful Supclementary Jue Process of Law Denied, available from

Materials Audio-Visual Center, In<diana University,

: Slecainaton, Indl i, rontal $7.25.
I. Description
A Jovmeria: :ather than treating them a. “traotiv, introducern thwe
tazic jrincivles of demccratic government Inoa way that helps
studenc: to experlence those principle at wors. Unit [ roliate.
to students' own exmerience, as It teaches various form: of pov.-ri
ment; Unit II relies mostly on historical case studies to teach :!
functicns of conflict. '
Foeus: The underlying trinciples cf P o0 . Bovernment, how Liov
crerate, and how they aifvet U.S. «<litloone ind leaders. The function-
‘ng of tihe U.S. political cvsten. C‘A.Jc‘( "s: Cenflict:  te 'w~t‘:u~
tionaliration, function., irevitab:illi:, cinirces, limi<c, rosolation
functicns ¢f governmental .ﬁqtltut:O'“. Lt lerences Ln"kpﬂ au'i\rf
tarian and demccratic solitical swuates
2 s 2oy confllon, o oswer anlo o
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Teacherki;comments on motivation

material to be self-motivating
by the teacher,
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requiring continual motivating activities
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CRIMES AND JUSTICE
(Justice in Urban America Series)

Author Robert H. Ratcliffe
fublisher Houghton Mifflin Company
rallability Houghton Mifflin Company

Educational Division
110 Tremont Street
Boston, Massachusetts 02107

Student book $1.20; Teacher's guide $1.35

)
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Recormendations and Description Based on Teacher Use

Tiie Information below is based on the following teacher use:
4 teachers, 400 students
Grade level - 7-)0
Portion taught - All

fecommended Placement 7th - 9th grades

Teaching Time : 3 weeks - 9 weeks

Suggested Preparation 10 - 20 hours, approximately 30 minutes each day.
Time

Heloful Supplementary Periodicals, newspapers, data on crime rates, the
Materials Penal Code, speakers, films

I. Description

Jorments: This unit attempts to take the student through the
vrocesses and procedures of American criminal law. Readings are
interspersed with short case studies or vignettes.

freus: What constitutes a crime and what is the legal process.,
Judfocuses: Individual rights and responsibilities, fair trial,
impartial judge and jury, misdemeanor and felony, capital and
otiier punishment, Supreme Court decisions, prison, parole, pro-
tation, crime prevention.

5. X<y coneerts: power and authority, and conflict

;228 and objectives

+. 7o understand the nature and seriousness of crimes and to investi-

gate the legal process for handling offenders.

-. T¢ evaluate ways of discouraging crime and of understanding better
those who might commit crimes. To appreciate their constitutional
rights.

7o understand our justice system is constantly being re-interpreted
‘n crder to stay relevant.




II. Abilities required

ITI.

IV.

A. Reading level: 7th - Sth grade
B. Skills

Use of None Moderate . Heavx

charts d
tables ‘

graphs

inquiry

discussion

drawing conclusions

inductive processes

role-playing X
debate X

XX XX

>x X X

Teachers * camments on motivation

The material was not self-motivating and required supplemental activities
developed by the teacher.

Additional comments

Testing teachers felt that if a teacher were to rely solely on this
material, it would not be too successful in maintaining class interest.
However, if a teacher were to add "grabber'" activities, the book should
serve as an excellent information base. There is only one teacher's
guide to the series, and this guide is generally not too helpful in
suggesting extra or alternative activities. The last part of the book
is rather inadequate in dealing with "America's crime problem."

122873



O

ERIC

Aruitoxt provided by Eic:

CULTURECONTACT

Author —-———

Puwblisher ABT Assocliates

Availability Games Central
AbT Associates, Inc.
55 Wheeler Street
Cambridge, Massachusetts 02138

Cost $30.00

Recommendations anl Description Based on Teacher Use

The iInformation below is bLased on the following teacher use:
2 teachers, 120 students
Grade level - 9, 11, 12
Portion taught - All

Recommended P'lacement 7th - 12th grades
Teaching Time Approximately two weeks
Suggested Preparation 4 - 10 hours

Time

Helpful Suprlementary None

Materials

I. Description

£ Joeents: Thin simulation precents o dilemma situation when an
"advanced" technolsgical society meets a more "primitive" culture

licated on a remote Island.  The :cenario presents many opportun-

itliez for cultural mizunderstanding::, such as through trade,

laniguage Zifficulticu, etc. The objective is that, through this

zenflict process, stuldents will acquire a strong sense of cultural

ralgr.vizm,

Foeus: cultural ditference:, ethnocentrism. Subfocuses: cultural

chang=, conflict, interaction of cultures.

zerige intendependencs, conflict, change.

z. rla 2UNes
L M o ! LI
IOV B ¢ N BT oM ST S AR VIS
. Te ntroduse the Lasice anthrs Logical o ron { 1 al
. CoLntroduTe The Lda:C o aniaropological concepts of cultura

act situatiocs.

1
ralativion and the porential for misunderstanding in any culture

Delave

»oo T student to oacrert, ot v to live with, opposing cuitures;
vrousr thi ocxperience o ta D for didcunsing why peojde
Coward ol Cultoire Ll oway tieey o,



II. Abilities required |
A, Reading level: 7th - 8th grade

P

B I T
. (oA a3

Use of S One: Moderate Heavz

charts X
graphs X
maps X
role-nlaving X
simulaticn

diccuzaion ¢

>

ITI. Teachers' coments on motivation
The material is self-motivating, it stuients have had some previous
rractice with rele-playing. Students become very absorbed in the
game once they get into it.

IV. Additional comments

A The material held high student interest, provided adequate
teacher guidance and developed concepts clearly.

B. The teachers would use the material again, being sure students
feel familiar with role-playing before beginning the game.

Ce Be very familiar with the game yourself.

Be sure students take plenty of time to learn their roles and
the roies of their team member:,

t2




DATA ON THE HUMAN CRISIS

Aythor William A. Nesbitt
Tuhlisher New York Department of Education
dvallability Center for International Programs

State Education Department
89 Washington Avenue
Albany, New York 12210

Tout o7 _ _ Student book 40¢; Teacher's guide 20+

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 115 students
Grade levels - 7, 11
Portion taught - Parts, one taught pp. 1-12,
the other taught 7/8's of the book.

~ecommended Placement 9th -~ 12th grades

Teaching Time Supplementary material

fuggested Preparation Perhaps 2 hours extra to include material

Time in proper context for introduction.

Helyfgl Supplementary Limits of War-AEP unit book, 40¢; Violent Conflict
Yaterials in American Society by Lynne B. Iglitzin, Chandler

Publishing Company, 5609 Paradise Drive, 5San Francis-
co, California 9u4l131. :

[. Description

A Ccmments: This pamphlet is designed for supplementdry use in a
course in development, world history, or world politics, 1t con-
tains a series of charts, diagrams and data which could be incoreod

into the above courses. The sections are as follows:
1) International and National Violence

2) The Cost of Arms

3) Population Growth

4) Poilution and Depletion of Natural Resources

5) The Rich-Pcor Nation Gap

€) Rapidity of Change

7) International Cooperation

8) Interrelationship of Problems and the Tuture

Focus: Importance of conflict resolution. Subl 2.wa: vl o o
copulation growth, resource depletion, change, ri hi-poor o,
and strategies for j~ace, militarism.




Rey conceptg: conflict, interdependence

voals and objectives

1. To provide up-to-date information bearing on present day con-
flict sources.

2. To enable students to list and explain sources of conflict and
reasons for conflict resolution.

3. Tc create an interest in doing something about preventing cri:iesz
like these.

l1I. Abilities required

A.

B.

Reading level: 7th - 12th grades
Skills

Use of None Hoderate Heavy

charts

graphs

tables
inquiry/hypothesizing
discussion

XK X X X

11I. Teachers' comments on motivation

A.

B.

For better students, the material is self-motivating, but generally
it requires continual motivating activities by the teacher.

This material will oaly aid in motivation if used in conjunction
with other types of material related directly to the concepts being
worked on. Lends itself well to inquiry.

IV. Additional comments

Al

T2 3

The evaluating teachers felt that the material held interost for
Letter students.  Although the teacher's approach is important,
did not provide adequate teacher guidance. 1t developed conc.jt
fairly clearly. Too abstract for 7th grade level, nowcver.

A teacher would be well served to have a class net for nhis alariroom,
»r make a series of traniparencies for his overhead, to draw 1 on
whenever a need arose. Caution: Don't attempt to use this a: a

zrimary text for students,

The teachers would teach it again, beiny cautious not te over-use.
Be selective in choosing pages which provide data relating directly
£o your objectives.

Lot students be more selective and tollow thelr intereots. v
tulents write a pajer about thely oo simism or optimism g, ont th
Tutire. Tnclude exercioon sust a v oie-) Taying, which inveiw

C et -
munents.,



DEALING WITH AGGRESSIVE BEHAVIOR

Authors Cooperative effort of Lakewood City Public
Schools System, Educational Research Council
of America, and Ohio State Department of Ed-

ucation
Fublisher Fducational Research Council of America
Availability Educational Research Council of America

Rockefeller Building
Cleveland, Ohio 44113

Cost Student book 85¢; Teacher's guide $2.55

Y \]

L Y I - Y
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Recomendations and Description .ased on Teacher Use

The information below is based on the following teacher use:
7 teachers, 470 students
Grade levels - 7-10
Portion taught - The evaluating teachers varied.

Recommended Placement 7th - 9th grades

Suggested Prepararion Unestimatea. Much time spent finding supplementary
Time . readings and materials.

Helpful Supplementary Growing Up Strong, Contact Series, Scholastic Book

Materials Services; Eye of the Beholder, film available from

Stuart Reynolds, 9465 Wilshire Blvd., Beverly Hills,
California 90202; Generation Gap. game from Western
Pablishing Co., Inc., 850 Third Ave., NY, NY 10022,
$15.

I. Description

A, Commentg: Valuable for teaching about the variety of potential
hunan aggressive behaviors, their relationship with the satisfac-
tion of human needs, and some alternatives people can use in solv-
ing frustrating situations. The five sections in the book are
1) a Profile of Behavior and Aggression, 2) Youth in Confrontation,
3) Vandalism, 4) Protest, and 5) Why Violence.

Focus. Understanding human needs, feelings, frustrations and ways

to direct behavior away from negative aggressive action toward posi-
tive, constructive action. Subfocuses: Aggressive behavior is uni-
versal. Frustrations are also universal and often lead to negative
displays of aggressive behavior. Many methods people use to reduce
frustrations merely hide the problems. Some solutions to frustrat ion:
bring immediate relief but have negative long-range effects. There
are a variety of wavs to deal with frustration.



B. Aey eomeepts: conflict, identity, power and authority

C. Goals and objectives

1. That students would learn about:
a. human needs and ways people satisfy ihem
*. aggressive behaviors people use to face problems
c. ways of dealing with their own frustrations

2. That a student would:
a. understand himself and develop self respect
b. understand his friends and bg a good friend

II. Abilities required
A, Reading level: 7th - 9th grade
B. Skiils

Use of None Moderate Heazx

rcle-playing
charts
readings
inquiry
simulation X
class and small
group discussion
inductive process

o< XX

>
*

III. Teachers' comments on motivation

A. Role-rlaying exercises were very successful. Group work and class
discussions were more successful than individual cxercises.

B. There was a great deal of interest in the songs presented for inter-
pretation and discussion. Discovery of one's own self and feelings
was the number one ''grabber'" throughout the units.

"I found using the short stories as a means of introducing the Lasic
concepts rather than as a follow-up was extremely valuable for students
easilv Lored with theoretical discussions."

(@)

IV. Additional comments

A. The materials held student interest, provided adequate teacher guid-
ance and developed concepts clearly.

8. ". . . requires complete and active participation bv the teacher.
Ya'isr concepts should be reinforced constantly. I found I spent a
Fit too much time on projects and busy work (the student worklook is
full of it) and left not enough time for the last part of tha unit."

z Since all five sections of it cannot be taught during the same vear,
thcught needs to be given to the sequencing and grade level nplas~oment
if thiic I3 to be adopted throughout a district. Sectionn I =l '

mivit Le taught in the 7th grade, III and IV in &th grade, .} . 'n

Sy " A
AT x:)r\a JLEIN

8102373




DIVISION, UNTIY, AND EXPANSION
(Episodes in American History, Unit 3)

Auttors Robert E, Burns, et al.
S lishen Ginn and Company
Availal tlivy Ginn and Company

Xerox Education Group
L31 Spring Street
Lexington, Massachusetts 02173

i Hard cover -- a4ll 4 units, $6.48

Soft cover -- Unit I, $1.98; Unit II, $1.38;
Unit TiT, $1.53; Unit IV, $1.53

Teacher's guide $5.37

I '

Recommendations and Description Based on Teacher Use

Tha Information below is baied on the following teacher use:
1 teacher, 80 students

Grade level - 11
Portion taught - Part, Unit 8, "Making of Industrial

America"

szzommended tlacement 11th grade
Toaching Time o - 36 weeks

2
Tuggested rreraration 10 iLours
Time
Delu Tl Jurr Lementary file: on the indurtrial giants and the rise of lalor.
arerifgls

i. Description

Jomnciiier The ynit conceentrates on thre industrialization of the U.S.
during the late 19th century. It utilizes an inquiry mode with empha-
215 uron presenting history as a set of several different pousible
_holices and outcomes.

Fooawg: o industry and ito effects. Swofocuses:  Fatlionalization, inter-
veivtionsnips of an indu-trial societvy rocess and cffects of union-

£ k)
foation, Immigration ani jrowth of cities.

a2 e rter confliov, dilina
N . , N .
H o .):.,IQ’JLVL’L’Q-
- Javostudents hos Ganee An technoloey oo - chan o thraaghe

cun tha society.



INTRODUCTION

The materials annotated here represent a process of improving teach-
ing atout interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
3 process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Ldu-
cation Project, & program of the Center for War/Peace Studies, and the Mt.
Diablo Valliey Unified School District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San .Francisco. It reo-
resents the collective input of some seventy teachers and four staff mem-
ters. The further development of these guides was sponsored by the Center
for Teaching In*ternational Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.,

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Edi :ation Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

D>

These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

., The comments presented here are edited version:s drawn from the
original teacher evaluations.

. <rn individual sheets recommended placement refers to where the
izem might be best placed. In the indexes ihe zame item may b
shown as being useful in a wider range of grade levels. Ho incon-
sistency is intended.

~
)

in some cases the descriptions of the material -- including content,
facus, goals and objectives -- apply only to the pcrtions taught and
to the manner in which testing teachers used the materigal. You
should e aware, for example, that the goals and objectives listed
may be the teachers' goals as modified for their use ratacr t:in the
goais tne authors had in mind.
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Recormienddations and Description Based on Teacher Use
T olntermatlon Delow i Lased on the following teacher use:
2 teachers, 20 students
orade level - §
Portion taught - All

Fosormen e i oment Ith grade

PR ?:‘.:" :._.:f‘..~ 3 to 5 days

! Propoaration Avproximately 1 hour
coinful Tuipaoonentary Noune
SATDY Gl

v Ta vaaver dn Ghetto Toa a3 osroon In a poor nelghbor-
crotrnlne Lo lmprove Blo life situation. This simulation attempts
Lot eme tudents o dewesct ompathy for indivllials actually caught up
: "l e x4 Unoourban compenst tuilt into the game are
y vewartsoand pices of 1lesl acvivitles, and frmily

St eet s ot Tt Inan urian Shetls, overty, and the result-
iteeanL Il on hunman L fe,
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Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic

[I.

LIT.

IV,

Abilities required

Reauin: 0o 0 Ul = 100k grade
~Y, 01
Snilis

Use ot - " None Moderate < ieavy

=<

role ;lasin,
simulacic:.
discus tisn

> X

Teachers' comments on motivation

A.

149

Selt~mo* ' rx iy

e

Computinion i ol

Additional couments ' .

Testing ted.ler s raodrted that student: ild not explore one loi |-
bility inherent in the game, and that 1. 4 Lootstrap operation t.
mprove the neelghborhood.  This would Lenef it all game particijant.
Anoth-=r rroli-m s that the hasic design cr the game is for ondyv L.
roles.  Tne teacher is toreed to doulle up onn roles, or run tuw. <
three gamss simultancourly.  Very high otudent interect fa. !oeen
reoriad ootesting teachers.

Teachers wodll wre this material apain, possibly adding more oiticn
to mare Lt mcre interesting and truer to lite.

Be Sure Moo ot clear te studenta. e trial run worked et
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INQUIRY EXPERIENCES IN AMERICAN HISTORY

Author ' Margaret Branson ;
m— L R

. Publisher Ginn and Company ';i
Availability Ginn and Company

s Xerox Education Group
191 Spring Street
Lerington, Massachusetts 02173

Cost Student book $2.28; Teacher's guide $2.67

e % o %k %

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1l teacher, 25-30 students
Grade level - 7,8
Portion taught - Part

Recommended Placement 8th - 11lth grades

N
Teaching Time *Book is meant to supplement U.S. history text-
books, could be used periodically during a full
school year.

Suggested Preparation ! Evaluating teacher unable to estimate
2UgEes =P
Time

[. Description

A, Commernts: This book is designed to supplement regular U.S. history
materials. It presents scenarios, arranged chronologically, designed
I for use in class for discussions, role playing, and student projects.
The materials are at a low reading level and have several short dramas
“hat could be read aloud or acted out by students.

Foous: Investigating U.S. history through folklore, poetry, dialogues,
letzers, diaries, songs, pictures, etc. Subfocuses: History is composed
of discrete events and personalities.

e
A

93]

2onzceptg:  conflict and change
. s2aes and cbjectives
. ~. 7o asguaint the student with the inquiry or investigative method.

~+ vo provide students with interesting episodes of history that they
zould explore further.




[T, Abilities required | o .
A, Reading level: 7th grade and up

B, Skiels

Use of None Moderates Heavy

o inguiry

charts ‘
graphs

tables

maps

role playing ' X
simulation . ' X

<X X X X

[II. Teacher's coments on motivation

These inquiry.experiences were used for the 'grabbers" when intro-

ducing new areas of. U.S. history to be investigated. Mainly because ’
these inquiry experiences were so novel or interesting, the class enjoyed ~
doing them together.

" ' IV. Additional comments

The material held high interesc for students, provided adequate teacher
guidance, and developed concepts clearly.

PO | 3
P o DU




MAN'S ECONOMIC WORLD
" (Concepts and Vilues Series)

kP
Author Center for the Study of Instruction
Publisher Harcourt, Brace, Jovanovich, Inc.
Availability Harcourt, Brace, Jovanovich, Inc, -
757 Third Avenue
New York, N.Y. 10017
Cost Student book $1.59; Teacher's guide $1.95

f % f Nt %

Recammendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 110 students '
Grade levels - 7-9
Portion taught. - One all, the other taught pPP. 1l-41.

Recommended Placement 7tk - 9th grade

Teaching Time 3 - 5 weeks

Suggested Preparation 20 hours

Time

Helpful Supplementary Starpower, game available from Simile II, $25
Materials for 18-35 student kits or $3 for directions to

make your own. (See separate evaluation,)
I. Description
A. Comments: Man's Economic World presents the student with the picture

of world trade and develops the idea of increasing national economic
specialization in a world that is growing more interdependent.,

Focus: interdeperdence Subfocuses: man's physical and psychological
needs, human capital and natural resources, scarcity, trade and trade
sarriers, efficiency and costs, areas of spec.alization, ethnocentrism,
unity or nat‘onalism, rich and poor nationms. :

5. aey concepts: interdependence, conflict

(@

Joals and objectives

1. Yor students to grasp the interdependence of the world's people.

<. To see similarities between the functioning of the student in hi:
local economy and of nation-states in complex international inter-
actions.

3. To see the relationships among ecc .omic barriesrs, resources, scarcity,
and nationalism.




-, 4. To see nationalism in a historical perspective and to hypothe-
. slze about what is needed now for peace.

"II. Abilities required

A. Reading level: Tth - 9th grade

%, Skills

Use of None Moderate Heavy
_ charts X .
o graphs X
- : _ tables X -
’ ' maps X .
reading X
analysis/synthesis X
inductive prccesses X
research ) X -
projects X '
discussion X )
small group work X
hypethesizing X
simulation X
role-playing X

III. Teachers' ctmments on motivation

As Testing teachers did not find the material self-motivating; frequent
motivating activities were needed.

i, Motivational activities, suggestions:

1., Economic areas of specialization: student groups create an inde-
pendent nation and attribute 30 resources to it. To accompany
“hapter 3, each group then creates a history and mytholeoyy for

its natlon and draws murals depicting these. Each must then trade
with the other nations to become fully sufficient. The trading is
done graphically, using colors on the murals.

2. Make use of student involvement exercises outside of the ela.isroom.
These are quite good, covering a range of student ability levels,
There are some excellent attention-getters in the form of comp-urable
ncmework assignments. :

IV. Additional comments

Tie material providad adequate teacher juidance and developed concount: -
slearlv, but did not hold student interest. Tt is too abstract and n-ed:

wich supplementdry material to reinforce each coucept presented and 1o show
re-leviansy and worth.




NATIONS IN ACTION
(Concepts and Inquiry Series)

Authors Educational Research Council Ei
Publisher ~ Allyn and Bacon
Availability _ Allyn and Bacon, Inc:

470 Atlantic Avenue
Boston, Massachusetts 02210

. Cost - Student book $2.55; Teacher's guide $2.22

% % % 0%

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 30 students
Grade levels - 7, 8
Portion taught - Part, pages ©63-153

Recommended Placement 7th and 8th grades

Teaching Time 8 - 12 weeks

Suggested Preparation 20 hours

Time

Helpful Supplementary Films on the wars, revolutions, and intellectual
Materials movements of the period.

I. Description

A. Comments: Develops various concepts connected with World War I,
~ ftt

the Depression, and World War II. The concepts are listed as 'control-
ling ideas™" in the student book.

Focug: Recent world history and its trends or patterns. Subjficuses:
Change is constant and rapid; and war: causes, alternatives, preven-

tion.
B. Key concepts: conflict, change
z. Goals and objectives

1. To understand that wars don't just happen but have lhistorical
causes.

2. To understand why World Wars I and II started.

3. To have students make value judgments about war:.

4, To consider alternatives to war.

5. To think about the future and the possibility of war and
its prevention.




111,

IV,

[§S]
Ny

b=

Abilities requived

A,

B,

Reading level: T7th grade and up
Skills

Use of ‘None Moderate Heazz

charts

graphs

tables

maps
inquiry/hypothesizing
discussion

value judgments
simulation
role-playing X

independent projects X

readings ' X

KX XX

XXX X

Teachers' comments on riotivation

The material was moderately self-motivating but also needed motivating
activities by the teacher.

Additional comments

A.

\\
-
(o8]

This material held high student interest and developed concepts
clearly. The teacher's guide contains many good suggested activ-
ities for students.

Useful as a supplement for the study of World Wars I and II, or
as a base for an international relations course.

"T feel that this book's weakness is in its attitudes and values.
It treats intermational tensions and relations in a very dry and
impersonal way, leaving out the personal element and values con-
siderations."

tceds to be supplemented with:

1. a look at war from a more human side -- the suffering and great
toll of life. - :

2. 1ideas on alternatives to war instead of its inevitability.

3. war prevention, more on the U.N., disarmament treaties, ideas
of pacifists, etc.
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RAILROAD GAME R

Authors Harvard Social Studies Project
Publisher American Education Publications

Education Center
Columbus, Ohio 43216

Availability The simulation Railroad Game is availeble within
the AEP booklet The Railroad Era.

Cost 40¢ per student copy. Teacher's guide, Cases and
Controversy, available upon request from AEP.

f % N N %

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1l teacher, 30 students
Grade levels - 7, 8
Portion taught - All

Recommended Placement 8th grade - llth grade

Teaching Time 2 - 3 days

Suggested Preparation - 1/2 hour

Time

Helpful Supplementary score sheets, bid sheets, instructions
Materials

I. Description

A, Comments: Shows why trusts emerged in the last half of the 19th century
and also demonstrates the danger of the existence of monopoly power with-
out regulation.

This simulation is found on pages 21-22 of The hailroad Era boonlet. Te
play the game and run olf the neecded forms, you not only neel this boox-
let but also the Cases and Controversy guide.

This is one of the few simulations where .ne teacher plays & major role,
that of the Mine Owner, who uses monopoly power upon the students, who
are organized into four railroad teams.

Focus: Using cooperation to deal with monopoly power. Sulbiveuses: Analy-
sis of the function of govermment regarding control of monoproly. An effec-
tive way to deal with power is to counter it with an equal i.r...

L

Key concepts: c.nflict, power and authority

N




C. Goals and objectives

1. To learn to deal with power (a monopoly).

2. To cooperate with others (peer groups, i.e. other railroads).

3. To change the way students think and feel about power and A
. cooperation., -

II. Abilities required : e

- A, Reading level: 6th grade

B, Skills

Use of None Moderate Heavy .
R hypothesizing X

simulation X )

role-playing X
- charts X

tables X

inquiry X '

discussion X

analysis X

ITI. Teacher's comments on motivation
A. Teacher should personally challenge the class,
B. Students can be led to make secret deals.
IV. Additional comments
Teachers should use the simulation only if they are willing to play an
active, participatory role. The teacher should get involved, help rail-

roads organize, check score sheets often, and keep all railroads in busi-
ness to the very end.

Most students enjoyed the activity, . . . although very few really under-
stood even at the end how to deal effectively with a monopoly or with each
other.

36111773




SIMULATING SOCIAL CONFLICT

Authors Sociological Resources for the Social Studies
(SRsS)
= Publisher Allyn and Bacon, Inc.
7 Availability Allyn and Bacou, Inc. . o

470 Atlantic Avenue Y

Boston, Massachusetts 02210

Cost Student book, packet of 10: $6.30
Teacher's guide, $1.02

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
| 3 teachers, 220 students
Grade levels - 7, 12
Portion taught - All

Recommended Placement 11th - 12th grades

Teaching Time 3 - 4 weeks

Suggested Preparation " 5 - 6 hours

Time

Helpful Supplementary The Hand, film available from McGraw-Hill Films,
Materials S Inc., rental $25; Hiroshima, John Hersey, Bantam

Books, 75¢.
I. Description

A. Comments: There are three parts to the unit, the first two being
simulations. "Dilemma of the Tribes'" introduces students to a two-
person conflict situation wh.ch can be represented by a matrix. Each
party to the dispute is mutually dependent on the other's decision,
and there are opportunities for the disputants to move to either coop-
eration or conflict.

The second simulation is '"Resources and Arms." Students represent
nations in a dilemma situation. The natious must decide whether to
produce social goods for their people -- should it be "guns or butter".

The last section provides a short theoretical discussion of confliect
and methods of conflict resolution. Testing teachers have not comment::!
on this section.

Focus: Conflict in interpersonal, sociclogical, economic, nat:onzl and
international situations.




B. Key aoncept: oonflict

C. Goals and cbjectives.

1. To understand the wide gamut and numerous types of conflict o
which is a basic part of life. . ' T
2. To understand ways of dealing with conflict; to seek potential IR
solutions to problems. '
3. To introduce students to simulation games as a means of gathering
data. 3

II. Abilities required

A. Reading level: 6th - 8th grade

B. Skills ' :

Use of None Moderate Heavy

maps ' X

readings X

inquiry X

discussion X

role-playing X

simulation X

inductive processes X

classification of ideas X

III., Teachers' comments on motivation

The material is self-motivating and does not require continual motivating
activities by the teacher.

{ IV. Additional comments

A. This SRSS unit comes in the usual black/white cover that by itself
does not stimulate students. However, the unit does raise interest-
ing questions about conflict and conflict resolution. One warn ng
to teachers: you must prepare yourself to teach this unit because
it does rely heavily on abstractions.

B. Materials provided adequate teacher guidance, and developed concepts
clearly.
C. Materials must be adapted by teacher to meet level and needs of stud-

ents, psychologically and by socio-economic range.

371102732




SMALL GROUP PROCESSES -

Sociological Resources fbr the Social Studles

Authors
(SRsS)
Publisher Allyn and Bacon, Inc.
Availability Allyn and Bacon, Inc.
470 Atlantic Avenue
Boston, Massachusetts 02210
Cost Student book, packet of 10: $5.91

Teacher's guide, $1.02

% % 9 %

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:

2 teachers, 150 students
Grade levels - 7, 12
Portion taught - All

Recommended Placement 12th grade

Teaching Time : 2 - 3 weeks

Suggested Preparatlon 15 - 30 minutes per class period
Time

Helpful Supplementary None |

Materials

I. Description

A.

@)

Comments: Small Group Processes contains several group experiments
which measure how group influences affect individual behavior. Student
materials consist of five pamphlets, to be handed out one at a time.

The first is the famous Asch experiment where all members of a group,
save one, dellberately give wrong answers to what obstensibly appears
to be an experiment on perception. The class, observing this experi-
ment, notes the impact of the group's responses upon the single subject.
The other three experiments carry on and extend this theme throughout
the rest of the unit.

Focus: The individual's behavior in groups. Individuals change when
pressures and groups are changed. Groups demand different behavior and
people change to meet the demands.

Key comcepte: conflict, change

Goals and objectives: TFor students to become aware of the effects of
group dynamics on the individual.




L3

II. Abiiities required

A. Reading level: 10th - 12th grade

- Use of None Moderate Heagz
tables : X
inquiry/hypothesizing X
discussion X .

III. Teachers' camments on motivation

A, Material was self-motivating and did not require continual
motivating activities by the teacher,

B. The classroom experiments were enjoyed. Nothing extra was
needed.,

IV. Additional comments

A. Materials held student interest, provided excellent teacher guid-
ance, and developed concepts clearly.

B. The teacher booklet was excellent; very clear, complete and detailed.
Prepare yourself, before you teach the unit though. There is also a
lot of student data-gathering.

c. Concepts were not complicated. Used in a psychology course.

38111873




Author N
Fublisher Simile II
o Availability  Simile II
; Post Office Box 1023
La Jolla, California 92037
' Cost Starpower, $3 for directions to make your own kit;

¢ $25 for an 18-35 student kit. Powderhorn, $12.50
for comnlete game.

D Y I Y

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
5 teachers, 300 students
Grade levels - 7-12
Portion taught - All

Recommended Placement " Powderhorn, 7th - 8th grade; Starpower, Sth - 12th
Teaching Time . 3 - 5 class periods .
Suggested Preparation 1l ~ 2 hours

Time

Helpful Supplementary None, unless using the do-it-yourself kit.
Materials

I. Description

A, Comments: Starpower is tne classic simulation game. It puts stud-
ents into a three-tiered society where the rich "get" and the poor
"don't." The rich have power to make rules and then the poor have .

to decide what they will do. Powderhorn is the junior version of
Starpower and simplifies the wealth counting procedure. The de-brief-
ing is a vital part of the procedurc; students need to talk out and
act out feelings engendered by this game.

Focus: Power and authority Subfocuses: social classes' struggles,
social pressure toward revolution, frustration and helplessness of
"have-not'" people.

B. Key concepts: conflict, power and authority

Goale and objectives

(9]

1. To give students a Letter idea of the dynamic of class divisions
in any society. To understand why people gain power and what
they sometimes do with it. To understand the psychology of a
revolutionary in an oprressive oituation.




2. To Have students feel the utter helplessness, frustration,
rage, and other personal reactions that Starpower brings out.

II. Abilities required

N
A. Reading Tevel: lone required
s B. Skillse
Use of None Moderate Heaxx

charts X
readings ¥

maps

Jdiscussion
role-pluying .
simulation

inductive processes
inquiry/hypothesizing

~<
.

XK XXX X

III. Teachers' comments on motivation

High student interest. Game is self-motivating.

IV. Additional comments

A. The game holds high student interest, provides adequate teacher
guidance, and develops concepts clearly.

B. "I found that distribution of symbols and chips, a trading sessiorn,
posting of scores and a bonus session will easily eat up a 45-minute
period. I ran the game for 3 consecutive days and spent the uth day
in de-briefing.

z. cen't let students anow you are "stacking" the chips. Don't let
students sit during trading periods.

40111873




oo . _TAKING.A STAND

Authors Harvard Social Studies Project
Publisher = ° American Education Publications
Availability - American Education Publications

Education Center
Columbus, Ohio #3216

Cost Student book 90¢; Teacher's guide, Cases
aud Controversy, free upon request of publisher.

% & % %

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 160 students
Grade level - 12 )
Portion taught - Part, pp. 9-21, 29-33

Recommended Placement 12th grade

Teaching Time 1 - 2 weeks

Suggested Preparation 10 hours
Time

Helpful Supplementary None
Materials

I. Description

A. Commente: This unit book attempts to establish a method and atmosphers
of class discussion through which: 1) students listen with sensitivity
to one another and 2) the issues involved in a discussion are agreed upon
by the class. The booklet contains two cases which are the content for
discussion-skill building. One is based on Billy Budd, the second on
John Brown's raid on Harper Ferry.

Focus: Techniques for good class discussions Subfocuses: Clarifying
and understanding: issues; purposes of discussion; strategies of proof;
how to move discussions along and avoid roadblocks.

. B. Key concepts: conflict
C. Goals and objectives

1. To have students learn really to listen to one another.
2. To have students develop respect for opinions different from
their own.
3. To have students recognize the main ideas in discussions and iu
their reading.
/

?

9
»




4. To have studénts bécome more aware of moral values in
public affairs issues. '

II. Abilities required

A. Reading level: 9th grade

2 B. Skills
Use of None Moderate Heavx
inquiry/hypothesizing X ' .
charts X
written work X
discussion X ) .

o

III. Teachers' comments an motivation
A. The material was self-motivating. However, it was necessary to
bring in various other techniques, such as a fish bowl group
situation, small group discussion, and writing exercises, to keep
interest at high level.

B. Billy Budd is of high interest to students. However, John Brown's
raid on Harper Ferry does not engender the same class enthusiasm.
Omit the John Brown case and use a case of your choice for the
second content sample, for example, the Andersonville Trial.

IV. Additional comments
This would be good in the beginning of a 12th grade government course
or as a supplement to any course involving extensive class discussion,
spending perhaps four or five days on it. Instead of intruducing 5 diu-
cussion skills, focus only on sensitivity and issue clarification.

./
-

-
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- VALUES IN ACTION

Authors Shaftel and Shaftel
Publisher Holt, Rinehart and Winston, Inc. :
Availability " Holt, Rinehart and Winston, Inc.

383 Madison Avenue
New York, N.Y. 10017

‘e

Cost Kit $99 (which includes filmstrips $6 each and
Teacher's guide $1.02)

I S T

Recommendations and Description Based on Teacher Use
The information below is based on the following teacher use:

‘ 1l teacher, 60 students
Grade level - 7

' Portion taught - All
Recommended Placement 7th grade
Teaching Time Two weeks (if done in one block of time, which

is not recommended)

Suggested Preparation About one hour before introducing the unit. 15-30
Time minutes before each lesson thereafter.

relpful Supplementary None needed.

Materials

I. Description

AL Corments: This filmstrip kit provides open-ended dilemma situations
for students to discuss, or role-play and then discuss. The teacher's
guide gives particular support to the role-playing process. The test-
ing teacher indicated that the dilemmas were very appropriate for 7th
grade students. The rationale for this approach to value clarification
is that by role-playing, several alternative behaviors become identi-
fied with the possible consejuences following. This allows students
to test behaviors and v-lues in a relatively safe psychological climate,

Foeus: values, relatec to conflict situations, loyalty, honesty,
esrect for people, prcperty.

Key concepts: valucs and valuing process, ccnflict, power and «utioritw
Joals and objectives
1. The development of positivse social value: through tie examinaticn

of alternative wavs cf rehaving in specific social situation.:.

pportunity to exulore varicu: short-ter: coniequences resultin.
from behavior chosoen.

ro

- .
..




3. To encourage the students to develop specific values and
use these in determining their own behavior. ‘

.Abil,ities required

A. Reading level: HNone , ‘ , et

B. Skills
Use of None Moderate Heavy
inquiry/hypothesizing X .
discussion X
role-playing X
written work b _ .

III. Teacher's comments on motivation

A, Material is self-motivating and does not require continual
motivating activities by the teacher.

B, The teacher's manual suggests questions to present and discuss

before each filmstrip situation is presented. These worked well
in getting students interested and involved.

C. The open-ended filmstrips were at times frustrating for the stud-
ents, but this allowed thci to discuss alternatives which were not
the "school" ending, or the expected proper behavior.

IV, Additional comments

A. Material held high student interest, provided adequate teacher
guidance, and developed concepts clearly.

B. Introduce role-playing before beginning the filmstrips.
o Use the material over a fairly long period of time rather tnan all
at once.
C. The filmstrips could be used in conjunction with written case studies

which involve decision-making and conflicting values.

42111273




VOICES FOR JUSTICE

Authors Charles N. Quigley and Richard P. Longaker f
Publisher Ginn and Company ) 2
Availability Ginn and Company

Xerox Education Group
191 Spring Street
Lexington, Massachusetts 02173

Cost Student book $1.71; Teacher's guide $2.10

b1 o k1

Recommendations and Description Based on Teacher Use

The information below is based on the following teachex use:
' 1 teacher, 30 students
Grade level - 12
Portion taught - Part, pp. 1-12, 23-34, 59-67

Facommended Placement 8th - 1?th grade

Teaching Time Four weeks or less

Suggested Preparation 1/2 hour per section

Time

delpful Supplementary Supplemental information for each unit is
Materials : needed to facilitate a more meaningful role-

playing exercise.

‘

I. Description

A. Jommenits: This unit, prepared by the "Law in a Free Society Project,"
"uses landmark case studies to examine the complexities of the
decision-making process, and includes a variety of possible
arproacties to conflict situations.

Fseus: PRole-playing in democratic procedures Subfocuseg: Complexi-
ties of the decision-making process; variety of possible approaches
to conflict situations.,
3. XKey woncepts: power and autnority, conflict
o, JLuls @a objectivas
3o o owiden ctulents! appreciation for the rights, wants, and values
of other:
2. Bavtier to 4ciuaint srtueeent owitt thoe complexities of the decision-
mer lnE pProce

3. To nolp ctudents ok lore viriow Jdy;roaches to conflict situatiocns,



L

II, %Abilities required

A.

B.

4. To seek a higher level of participation by students in
group activities and discussions.

Reading level: B8th grade
skills |

Use of None Moderate Heavz

charts X
graphs

tables

maps

inquiry
hypothesizing
discussion
role-playing
research X

XXX

KX XX

III. Teacher's comments on motivation

A.

Students were most interested in the contemporary issues, as
in Storm King Mountain (Case 3) but felt "Ferrell vs. Dallas
Independent School District" (Case 1) was a little out-dated.
Choose cases of current interest to students.

Each case can be taught separately. Though the cases lend
themselves well to role-playing, supplemental information for
each unit is needed to facilitate a more meaningful role-playing
exercise. The reading level is about eighth grade, but the book
holds twelfth graders' interest well, if used selectively.

IV. Additional comments

A.

43112C73

The evaluating teacher felt that the material had a high level
of student interest, provided adequate teacher guidance, and
developed concepts clearly, if sometimes too simply.

The teacher would use the material in parts again, converting
some of the sections to research projects when supplemental
information is necded.



EVALUATION FORM

Title of Material

]
P

Author(s)

Puplisher

Availability (national address)

Cost

Testing Situatiol

Number of teachers Number of students
Grade level Ability level 1low average high

School

Portion taught  All Part
(If part, include chapters or pages.)

Recommended “lacement

Teaching Time

Suggested Preparation Time

Helpful Supplementary Materials (Include availability and cost, if possible,)

I. Description

Surmmarize the material's contents, focus, and the author's approach.

For example, American Political Behavior might be described as a

study of American politirs focusing on political roles. It uses a
social scientific approach in conjunction with a series of case studies.




[,

Wi.at are the key concepts?

what were the stated (or implied) objectives of the material?

L
what were your own objectives? g
Abilities required
Rzaiing level {vocabulary and comprehension):
k=12
;i;;fii None Moderate . iloavy
3
ztawrts, graphs, tables
RN B e . :
Irauivy/iiypethesizing .



Motivatiun

. , L
What were the special "grabbers" or techniques‘hsed? B~

Wwas the material self motivating? Yes No

¢
-

Uid it require continual motivating activities? Yes No

Comments:

IV. Evaluation

’

Wwhat tools did you use to measure student achievement? Did you
develop them yourself or were they part of the curriculum?

-

V. Further comments

i¢'s and don'ts for teachers new to the material.

S
STRCLAs

2id the materials hold student interest? Yes No

provide adequate teacher guidance? Yoz ne
develop concents clearly? Yau Ko
A}

corments:




A GUIDE TO SELECTED CURRICULUM MATERIALS ON
* INTERDEPENDENCE, CONFLICT, AND CHANGE:

- Teacher Comments on Classroom Use and Implementation

o I NTERDEPENDENCE
CONTENTS

Introduction
Participating Teachers

List of Units Evaluated in Entire Project

Indexes

A. Suggested Course Placement )

B. Topics/Techniques

C. - Concept -- Materials described

Evaluations

Materials Evaluation Form
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[NTRODUCTION

The materials arnotated here represent a process of improving teach- SERE
ing about interdenmencence, conflict, and change through classroom testing
curriculum materials. 7ihe notes and comments are those of the participa-~
ting teachers. They are iutended to assist curriculum development through
a process of implementing aliready available materials. Attached to each
guide is an evaluation form so that tais process can be ongoing.

The testing came after tinwe yoars of work by the Diablo Valley Edu- .
cation Proiect, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from the Ro:enberg Poundation of San Francisco. It rep- -
resent; the collective invut of some seventy teachers and four staff mem-
bers. The further develonment of tiiese guldes was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represeat materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were select:d by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

. The comments presvnled (elf Ak caavew VELowio.o drawn from the
original teacher evaluations.

5. ©Cn individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be
shown as being useful in a wider range of grade levels. No incon-
sistency is intended.

¢. In some cases the descriptions of the material -- including content,
focus, goals and ohjectives -- apply only to the portions taught and
to the manner in which testing teachers used the material. Ycu
should be aware, for esample, that the goals and objectives lizted
ma, be the teachers' poals as modified for thelir use rather than the
goals the authors hadl in wmind.
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7. The ,.ile2 1s being distoibuted in six conceptual units -- change,

couin. il.ot, ildentity, interdependence, power and authority, values

ant -valuing.,

Each unit however, contains a listing of all the
materiale tested and complete indexes including topics/techniques

index, and suggested placement of tested materials into semester C e

courses. Items are arranged alphabetically by tirtle.

If you are

interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Prcgram, Center for War/Peace Studies, 218 Last 18th Street, New

Your, .Y,
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PARTICIPATING TEACHERS

Don Cuenther
Helen Yaunsen
Roberta llatlestad
Delores Hegemann
Cissy Hill

Jack Hubbs

Suzi Hunnell

Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll

Darrell Leckliter
Joan Maclellan
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Jeff Molreary
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Johu Millar
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Ernest Sjencer
Ken Stierna
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Ruby Wiliiite
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kita Zwordling



LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Folitical Behavior (Ch,P)*
Choices (V)

Conflict, Folitics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)
Crimes and Justice (Co,P)
CultureContact® (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with Avgressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)
Earth Island®® (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)

From Subject tc Citizen (Ch,P)

Ghetto® (C(o,P.0)

Hiroshima becicioa®® (P,V)

Images of teople (1)

Inquiry Estperiences in American History (Ch,Co)
Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)
Liberals and Conservatives (Ch,P,V)
Loyalties: Whose Side Are You On? (P,V)
Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Crcss-Cultural Approach®™® (ID)
Man in Culture (Ch,I,ID)

Man in 4is cnvironment (ID)

Man's Attitudes (I)

Man's Economic world (Co,ILD)
Marketplace® (IL)

Mix (V,ID)

Nations in Action (Ch,Co)

CXFAM Case Studies of Developing Natioms (Ch,ID)
People and rlacss (ID)

reople ¢f the Worid (Ch,ID)

Railroad ame® (Cc,T)

Stmulatinz “czlal Zonflict (Co)

Tmall “pous Trozecses (Ch, Co)

12

i

aange:  .ne Case of .Rural China (Ch)

oGl

- SR SIS 9 o -

“tarpower (Fowisrhcrn)®  (P,C0)

-, -~ N R

Taking a “tand (7o)

s T en e

Jalues in o Azvion®® o (Co,V,P)

Joizes oy funtice (J0,0)

voutn and T Law (30
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SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and Freedom
Crimes and Justice

Ghetto®

Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice

Youth and the Law

AMERICAN HISTORY

Conflict, Politic¢s and Freedom

Division, Unity and Expansion

From Subject to Citizen

Hiroshima Decision##

Inquiry Experiences in American
History

Railroad Game®

ANTHROPOLOGY

CultureContact®
Interaction of Cultures
Man: A Course of Study
Man in Culture

Mix

ECOLOGY

Earth Island®®
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic Wworld
Marketplace®

CNTERNVATIONAL RELATIONS

Nations in Action

TYFAM Case Studies of Developing
Nations

Simulating Social Conflict

Social Change: Case of Rural
Crina

“Game

ANMylei-Media it

PHILOSOPHY /ETHICS

Choices

Constructing a Life Philosophy
Four World Views

Hiroshima Decision®:®

Liberals and Conservatives
Loyalties: Whose Side Are You 0On?
Making Value Judgments

Values in Action®#

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People

Loyalties: Whose Side Are You On?
Man's Attitudes

Small Group Processes

Starpower®

SOCIOLOGY

American Political Behavion

Crimes and Justice

Ghetto%®

Images of People

Simulating Social Conflict

Small Group Processes

Social Change: Case of Rural
China

Starpower®

WORLD CULTURE/AREA STUDIES/
GEOGRAPEY

CultureContact®

Four World Views

Interaction of Cultures

Man: A Cross-Cultural Approach##

Mix '

OXFAM Case Studies of Developing
Nations

People and Places

People of the World

WORLD HISTORY

Four World Views
Hiroshima Decizion®s
Interaction of Cultures
ations in Acticn




TOPICS/7 CCHNIQUES INDEX

AFRiCA

OXFAM " 13e Studies of Developing
Nations (Jr/HS)

People of the World Series (Jr. i)

o

AGGFESSION/VISLIWE

Dealiny, with Aggressive Behavior (Jr)

Data on the Human Crisis (Jr/HS)

AIR POLLUTION
Ecology Contrcoversy  (HS)

AMERTCAN UCORCMIC SYSTEM

Division, Unity and Expansion (!:G)

Ghetto® (Jr/HS)

Man's Economic World (Jr/HS)
Marketplace® (Jr/HS)
Railroad Game® (Jr/HS)

AMERICAYN POLITICAL SYSTEM,
CONTEM? - ARY

American Political Behavior.(HS)

Conflict, Politics and Freedom
(Jr/KS)

Shetto® ( Jr/HY)

Liberals and Conservatives (HS)

Voices rzpr Justice (Jr/HS)

AMERICA}N REVOLUTION

Fror 3ub‘ect +o Citizen (Jr)

ASIA

OXFAYM ...+ % . lies of Developing
Na®t.sne Ul HS)

Feople c«f thn World Series (Jr/ii%)

BERAVION

Dealing 'ith ‘.coressive Behavior
(Jr)

BUSTUESS LTHIC, U.3.,
CEYELORMINT OF
Siviclion, Uni inl Expansion (i'.
Mapres: lared (Jr/H3)
tailveasd Tamet (Ir/HS)
..0 -
&
San.e
ML -vedl g min

CHINA, CONTEM! SRAKY

Social Change: Case of Rural
China (13) '

COLONIAL FERIuD, U.S,

From Subject to Citizen (Jr)

COMMUNICATION PROELEMS.
Small Group Processes (HS)

CONFLICT, MATURL OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S,

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)

From Subject to Citizen (Jr)

Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,

INTERACTIONS OF CULTURES

CultureContact® (Jr/HS)

Four World Views (Jr/HS)

Interaction of Cultures (Jr/tS)

Man: A Course of Study (Jr)

Man: A Cross-Cultural Approach#%
‘Jr/HS)

Man ih Culture (Jr/HS)

Mix (HS)

OXFAM Case Studics of lLevelcning
Nations (Jv/HS)

People and Places (.r)

People of the Woprlid Series
(Jr/Hs)

DATA KLSOURCESD

Data «r. the ‘'lur... (. isi: (Jr/ns)

DEPRLGC "oty U0 AL woxlDh

Nations in Acti-o ()




DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)

OXFAM Case Studies of Developing
Nations (Jr/HS)

Mix (HS) ’

People and Places (Jr)

People of the World (Jr/HS)

Starpower® (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)

Constructing a Life Philosophy
(HS)

Loyalties: Whose Side Are You On?
(HS) .

Making Value Judgments (Jr/HS)

Values in Action#®#® (Jr)

DISCUSSING PUBLIC ISSUES
Taking a Stand (HS)

ECOLOGY (BALAnCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island®# (Jr)

Ecology Controversy (HS)

Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subjec% to Citizen (Jr)

SAMES AND SIMULATIONS

CultureContact® (Jr/HS)

Ghetto* (Jr/HS)

Marketplace®* (HS)

Railroad Game®* (Jr/HS)

Starpower® (HS) -- Powderhorn (Jr)

GEOGRAPKICAL SKILLS
People and Places (Jr)

GRCUP PROBLEM SOLVING

Small Group Processes (HS)

HUNGER

OXFAM Case Studiess of Developing
Nations (Jr/HS)

IMPERIALISM, CHINESE AND WESTERN

Interaction of Cultures (Jr/HS)

INDIA E
People of the World (Jr/HS) 2

INDUSTRIALIZATION, U.S., 19th

CENTURY

Division, Unity and Expansion (HS)
Railroad Game®*® (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower® (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing
Nations (Jr/HS) :
People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF

RESOLVING CONFLTCT

Conflict, Politics and F'reedom
(Jr/HS)
Voices for Justice (Jr/HS)



LAW, CRIMINAL-~AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)

Law: You, the Police and Justice
(Jr/HS)

Youth and the Law (Jr/HS)

LIFE CYCLE
Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On?
Values in Action®® (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)

Man's Attitudes (Jr/HS)

{|ATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY
Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision®#* (HS)
Simulating Social Conflict (HS)

PURCEPTION

Images of People (HS)

“an's Attitudes (Jr/HS)

" LYULATION

Cata on the Human Crisis (Jr/HS)

Sarth Island®® (Jr)

Zcology Controversy (HS)

“ROTEST

Dealing with Aggressive Behavior
(Jr)

*TLIGIONS, WORLD: CONFUCIANISM,

R_TDLHISM, HEBREW, GREEK

Faur World Views (Jr/HS)

REVOLUTION
Starpower®- (Jr/HS)

ROLE~PLAYING

‘Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American
History '

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr) :

Values in Action®*® (Jr)

Voices for Justice (Jr/HS)

RULE-MAKING

Starpower® (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS
Images of People (HS)

Social Change: Case of Rural China

(HS)
Starpower® (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto® (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)

Hiroshima Decision®#® (HS)

Nations in Action (Jr)

OXFAM Case Studies of Developing
Nations (Jr/HS)

Starpower® (Jr/HS)

WORLD WAR 1

Nations in Action (Jr/1'S)

WORLD WAR II

Hiroshima Decision®® (HS)
Nations in Action (Jr/HT)

TV



INTERDEPENDENCE -- MATERIALS DESCRIBED

Grade Level ' L
Title | . 7-8 9 10-11-12 |

CultureContact® | X X X

Data on the Human Crisis X . X

Earth Island## ' X

Ecology Controversy ' X X

Four World Views X X

Interaction of Cultures X X

Man: A Cross-Cultural Approach## X X

Man in Culture X X

Man in His Environment X X

Man's Economic World X X

Marketplace® X X

Mix X X

OXFAM Case Studies of Developing Nations X X

People and Places X

People of the World X X

“Game
oJo o' . . .
"Multi-Media kit




CULTURECONTACT

. Author -———
f%s . Publisher ABT Associates T i
) Availability Games Central :

ABT Associates, Inc.
55 Wheeler Street
Cambridge, Massachusetts 02138

Cost $30.00

%oon

”»

-,
s’
e,

«
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) Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level - 9, 11, 12
Portion taught - All

Recommended Placement 7th - 12th grades
Teaching Time Approximately two weeks
Suggested Preparation 4 - 10 hours

Time

Helpful Supplementary None

Materials

I. Description

A Jomments: This simuiation presents a dilemma situation when an
"advanced" technological society mects a more "primitive" culture
iccated on a remote island. The scenario presents many opportun-
ities for cultural misunderstanding:, such as through trade,
language difficulties, etc. The objective is that, through this
conflict process, students will acquire a strong sense of cultural
relativism,

Foeus: cultural difference:s, ethnocentrism. Subfocuses: cultural
change, conflict, interaction of cultures.

ti13

rey ocreepts:  interdejendence, conflict, change.

. ' 2. Joals and objectives
1. To introduce the Lasic anthropological concepts of cultural
re2lativism and the potential for misunderstanding in any culture
contact situarion.

? Tor ctudents to a0 b, ant dlearn to live with, opposing culturas,
o uwae thil exieviense o 0 ta D for discussing why pecple hehiave
tLwars oticor cultae the oway tieer do.




II. Abilities required | - | ' R

A. Reading level: 7th - 8th grade

N
T B. Skills
- Use of None Moderate Heavx
) charts X .
graphs X
maps X
role-playing X
simulation X
discussion x :

IIT. Teachers' comments on motivation
The material is self-motivating, if students have had some previous
practice with role-playing. Students become very absorbed in the
game once they get into it.

IV. Additional comments

A, The material held high student intereét, provided adequate
teacher guidance and develoned concepts clearly.

B. The teachers would use the material again, being sure students
feel familiar with role-playing before beginning the game.

C. Be very familiar with the game yourself.

o Be sure students take plenty of time to learn their roles and
the roles of their team members.

S . GO

£l32v 7 :




DATA ON THE HUMAN CRISIS I G

Author William A. Nesbitt
Publisher New York Department of Education ‘
_ Availability Center for International Programs

State Education Department
99 Washington Avenue
Albany, New York 12210

Jost Student book #0¢; Teacher's guide 20¢

* % o % %
Recommendations and Description Based on Teacher Use ,

The information below is based on the following teacher use:
2 teachers, 115 students
Grade levels - 7, 11
Portion taught - Parts, one taught pp. 1-12,
the other taught 7/8's of the book.

Recommended Placement 9th - 12th grades

Teaching Time Supplementary material

Suggested Preparation Perhaps 2 hours extra to include material

Time in proper context for introduction.

Helpfgl Supplementary " Limits of War-AEP unit book, 40¢; Violent Conflict
Yaterials in American Society by Lynne B. Iglitzin, Chandler

Publishing Company, 56039 Paradise Drive, San Francis-
co, California 9Su413l.

[. Description

A Commentg: This pamphlet is designed for supplementary use in a
course in development, world history, or world politics. It con-
tains a series of charts, diagrams and data which could be insorted
into the above courses. The sections are as follows:

1) International and National Violence

2) The Cost of Arms

3) Population Growth

4) Pollution and Depletion of i{atural Resources
5) The Rich-Poor Nation Gap

€) Rapidity of Change

7) International Cooperation

8) Interrelationship of Proktlems and the luture

Focue: TImportance of conflict resolution. Subf cuscs: violr. ..
population growth, resource depletion, change, rich-poor j.ai, &
and strategies for peace, militarism.




Key concepts: conflict, interdependence

Goals and objectivees

To provide up-to-date information bearing on present day con-
flict sources.

To enable students to list and explain sources of conflict and
reasons for conflict resolution, |

To create an interest in doing -~omething about preventing crises
like these.

Abilities required

A.

B.

Reading level: 7th - 12th grades

Moderate

inquiry/hypothesizing
discussion

XX X X X

Teachers' comments on motivation

A.

For better students, the material is self-motivating, but generally
it requires continual motivating activities by the teacher.

This material will only aid in motivation if used in conjunction
with other types of material related directly to the concepts being

worked on. Lends itself well to inquiry.

Additional comments

The evaluating teachers felt that the material held interest for
approach is important, it
Tt developed concepts

Although the teacher's
did not provide adequate teachor guidance.,
Too abustract for 7th grade level, however.

tettzr students.
fairly clearly.

A teasher would he well served to have a class set for his classroom,
or mare a series of transparencies for hin overhead, to draw ujpcou
Lon't attempt tc use this a: a

whenever a need arose. Caution:

crimary text for studant:s.
it ag1in, teiny cautioun no' to over-use.
crovide data relating directly

v woeuld teach
Ba gselective hoosing page:

Lo your oliectives,

.
Nteests,

~imism or optiminm al.out

N o1 . -
-t"a ..'_';i? .

e tv v

. .
Sy ing, whie

(a



Authors
Pui-lisher

Availability

ost

Recommendations and Description Based on Teacher Use

EARTH ISLAND

Simon and Schuster, Inc.

Simon and Schuster, Inc.
630 Fifth Avenue
tiew Yerk, New York 10020

C. Richard Hatch Associates, Inc.

Filmstrips and records $75; single copy student
book $1.25; single copy teacher's manual $2.50.

The information below is hased on the following teacher use:

Pecoimmended Placement

4 teachers, 150 students

Grade level - 6th and 7th grades

Portion taught - 2 teachers taught all, 2 taught
parts I and III, pp. 1 - 29, 37 - 4O,

7th grade

Tezaching Time

Suggested Preparation

T e
Lol

“=liful Supplementary

Marerials

[. Description

AL Jorments:  farth
records ut aiso
suggested activities for students to perform.

Varied greatly among the teachers.

Ditto the forms and materials from booklet so as
not to consume the booklets.

A.L.P. elementary pamphlets on ecology; filmsg
flementary Science Study Booklets:
Pond Water Changes.

Small Things,

i:2and contains not only several filmstrips and
a student book that contains many exerciies and

The m--dia kit attempts

to show tne 2ifficulty of making ecological decisions with recspect to

some of the "mecassities' to which we have become accustomed.

In this

sense it is not a polemic, as are some of the other ecology materials
now being ccid.

Fzeowe:  leed [nr ecslogical halancej awarene of interr«latednens of
envirenment, population, rvechnology, and way of life; clune: can e
barmfuly there dre wav s to help. '

i

tw

Hey 2omecpt:  interilependence




c. Goals aid objectives N
1. To mate stulents aware that we must develop a life style that T
will maintain an ecological baiance, and that balance can be
a standard for decision-making. .
2. To make students understand the relationships of the parts of
the ecosystem. .
3. To make students aware of man's control over the environment,
and of basic needs of people,
4, To make students understand that changing the environment can
harm us and our planet,

II. Abilities required
A, Reading level: Sth - 6th grade . .

B. Skilla

Use of None Moderate Heavy

readings X

charts . X

graphs ) X

inquiry/hypothesizing X

maps X

discussion X

role-playing X

collecting, compiling, X
§ interpreting data

inductive processes X

simulaticn X

III. Teachers' conments on motivation

The material needs motivational work from the teacher. Needs to bLe
made more dctivity-srliented.

IV, JAdditional coments

A The: UlLmctriyo oaprear to D2 of uneven quality, some perhaps
tes juvenlile tor 7t graduwrc. Testing teachers suggest being
golactive In owhich strij. to use., Gome teachers individualized
tnis material, feeling thuat in this way motivation for Earth
Teland was maintained.

N “Iow.utloonmect tilc un.t even more closely with the field of

3T e ey Jdeveleop activity cards to supplement the work booklets
ani inirease opportunitiet for student involvement in relevant

- - - -y . T &l o L
oo lygr vrojects.,

L 2

. T oaelihiph intepert lovel Por those students to whom stuly
4 toey o wan neew. ur ctudents who had studied it in lower
i3e Sy ootiey olacootgiptereat wian low.




ECOLOGY CONTROVERSY
(Opposing Viewpoints Series)

Authors Gary E. McCuen and David L. Bender =
Purlisher Greenhaven Press .
- Availability Greenhaven Press
Box 831

Anoka, Minnesota 55303

(4]
v
]
-+

Student readings $1.65; "map" game 95¢

LU T N | S
C Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Crade level: 7
Portion taught: Pgrt. Chapters 1 and 3.

Recommended Placement 11th - 12th grades

Teaching Time 4 . 7 weeks

Gugzested Freparation The evaluating teachers having had one day
Tima in-service, prepared 4 hours prior to the unit

and several hours each week of the unit.

Helpful “upplementary Spaceship Earth, Barbara Ward. Columbia Univer-
Yaterials sity Press, New York, N.Y., 1966.

Films on environment and natural resources
I. Description

A ~orments:  The readings themselves appear to be truly representative
of '"oprosing viewpoints.'" The four ecological ccrntroversies raised
are 1) Population Controversy (authors include Paul rhrlich and Pope
faul)y 2) Nuclear Radiation Controversy (Seaborg); 3) Air Pollution
“ontroversy; 4) Religious, Political and Economic Consequences of

;.2 Zcological Controvsarsy.

¢t

W.av maxes these hooks atypical is the "map" games. Each game engages

a grou; of 5 - 7 students in a decision-making process about the read-
ingz. These games could re used after using other ecology material:,
or Ter.aps a teacher's lLome- brewed unit. The game accompanying the
"Loolopgy Controversy' in '"Facing the Ecology Crisis,”

Frousr The earth's natural rescurces are dwindling. The environment
‘oo Lettmine uninhablitable to man.  The individual can play a major raole
oo fruling with these cituation:,

oo rrer interioposionee, value s andd valuing proces.




Soounde wd obJjectives

1. To mahe students aware that controversy exists in the area
o!f ecology.
<+ To point out the interdependence of ecological factors with
others such as economic, social, and relgious, etc. e
3. To make students aware of possible ways in which environmental
problems might be dealt with.
= 4. To help students think about who needs to take responsibility
' for dealing with ecological problems, and to relate the prob-
lems to students' own lives.

I1. Abilities required

Ao Reuding level: 10th - 12th grade

Pd
(3

1

h
o

o] S..

t.

—-

L3 4

sSe 9

o

None Moderate Heavx'

charts X
graphs X
tables X
maps X
inquiry/hypothesizing X
reading

discussion

simulation

role-playing

Frojects

X)KX X X x

III. Teachers' comments on motivation
Ao The material is not self-motivating and the teacher does have to
grovide motivating activities,
i, Movies, games, role-plavings, and projects held very high student
z 2 Jdesign2d qguestionnaires and made surveys in their neigh-
wornscis cn people's opinicns on ecological problems.
IV, Additional comments

N S oivaiuating teachers would teach rarts of this material again,
Teacn=r  <hould choose the readings carefully.

= Sotho teoting teacher: agreed that the reading level was too advanced
Drrotielr Tthograde classes, ([t secmed to be about 11th - 12th
sraie,)

. Dl b Trouext and/or 2 cnol virr it of reference Look:.




FOUR WORLD VIEWS : :3f£
(Concepts and Inquiry Series) ’

Authors tducational Research Council ' e

Furlisher Allyn and Bacon

)
-
)

-

Allyn and Bacon, Inc.
L70 Atlantic Avenue
Boston, Massachusetts 02210

L.
"

yos
[S

. R Student book $1.98; Teacher's guide $1.ul
ELBE LS R + S
Recormendations and Description Based on Teacher Use
i infcrmecion lLelow is based on the following teacher use:
4 teachers, 208 students
Grade levels - 7-93

Portion taught - All

ecomneinded Pla oment 7th - 9th grades

Tea.ming Time 3 - © weeks

Langeoted Traparation 1/2 hour to 1 hour per day.
Tima

Ll Tupn lemenitary “ilm~ on the major world religions, the Bille,
121 an.. the Torah.

S The four view s selected bv th;s unit are 1) Confucian,

SY Bt ) Helrew, ) Dreek.
pher Tie roie ot Tleas (ivine, univors.s, rnowledge, art, tiu )
ooul s Alfferentiac lon,

Catts Changas, itz lon, hwumanicin, haturalism, polytoeilim,
sonoutno Do Mant s oned dep opelipion, importance of religion a. it
at et e Laistory of mnsind, development of @ ounique Helyow cul-

. turoey oatare of o relipgion nature of historical wvidence.,

e

.. _ . . . B o S s
o o Lar interdsy oo, chanve, self orlentity
N : : g
PN OPRRL S AN AN
_ .
ot Tu . T RS SLRTE! St 3¢ ! ! H
: WG O ALY,y FOVEeIUMent, Mdli, di Wl od
L]
: d dweer ot Tl : 1
oDt : AL v NV

ERIC

Aruitoxt provided by Eic:
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3. Te have students understand the nature and importance of
vialuss: alel tieir relavions te contrelling ideas.

L, To show cultural borrowing and cultural diversity.

[1. Abilities required 5!

A, Readiny leveo: oth grade

3, Skilis
Use of Jdone Hoderate Heavy
chart. X .
grap.as X
table. X
mars X -
ingulry/nysoticciiziag X
discussion X
dis; a“~m4ffng X
role -play’ng X
value clarifiri.ion X

exercises
[1I. Teachers' comments on motivation
A The material s seif-motivating.
3. Excellent format -- pictures, map- . charts. Good reading level,
[V, Additional comments

21l evaiuating teaci.2rs were juite excit:d und pleased by this unit's
2FFfeqt upon thelir clasces. The material is very self-motivating and

w2t a deciled curriculum need to have religions' views treated from a R
s.otal perzzactive. The teacher's guide was also recommended. I+
resented oeral woternatives for each Jday's lossons that allowed
meps T cloot on e facll o of thelr own interest, strengths ol
PV S 0L~ PEN

ERIC y

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

INTERACTION OF CULTURES
(Concepts and Inquiry Series)

PXTLES A Educational Research Council

Pl it Allyn and EBacou

Y3

Allyn and Bacon, Inc.
47C Atlantic Avenue
Boston, Massachusetts 02210

.- 7 Stulent book $2.22; Teacher's guide $1.41

Recommiendaticns and Description Based on Teacher Use
.. informi..on below is based on the following teacher use:
1 teacher, 65 students
Grade level - 7
Portion taught - All

it 7th - 9th grade

Tagting Tloe 4 - 7 weeks

£,
Tugzezvod Yrepuration Not estimated
vl ful lupplenentar Volces of Emerging latlions. Boutwell, Clinton E.

Matevials an.. tric Agume Opia. Leswing Communications, Inc.,

San irancisco, 19713 CultureContact. Games Central,
45T Associates, Inc., Cambridge, Mass.; India.

Pec; le of the World. Larry Cuban, et. al., fcott iored:
man and Cc., Glenview, Tllinois, 1373.

Lo lietaption
- . ' . ’
“cd Zralant: are Jatroduced i. o concepts in the Concepnts and
L. o seriel through Uier use of Ui nhrase "controlling ideas " The
2 -
crslL g tdeas presented In Interaction of Tultures are imperiallsi,
L.t Lnuntaot, ant natlenzliom. The content ccvered deal; with
Tmrepiallsmounier the Manchuo and Western Imperialism in many
" Phall PO
e LoD are Lo Cur e resultn wihen culturcs Intoracet. e focucts:
. N L . - . . .’. .
DA amian, wsodnilarion, sepreyation, gy artieelly ns ey nol Ghi
, crersimanion, o lanaliore,
. PE L [} Y O S 3




<. Goals and objectives

l. To give students a better understanding of how people and culture.
relate to each other, '
2. To understand the 19th century as the logical vutgrowth of the
-avents preceding it.
3. To consider cultural interaction 4  tie momt imbortali Lhwenomenct
of the 19th century.
4, To be able to use the data and the vocabulary to 1--late to toda,’
interaction problems.
5. To use an inter 'sciplinary approach.

oo

I, Abilites requ.red
A. Reading level: 7th to 8th grade ,

¥, Sktlls

Use of None Modlerate Heavy
readings ' ' X
charts X

graphs ’ X

tables X

maps X

inquiry X

discussion X

simulation X

parel quiz X

'11. ‘Teacher's comments on motivation

.+ long as the book was used as a resource for the individualioed uni+ |
..o motivation was necessary. When it came to just reading, it wa: o
«ifF-motivating.

aditional comments

R The series was suppcose..v designed for the Lth through 7ti . ..
but appears to be more appropriate for tne 7th through "ti . i,

The evaluating teacher would teach this whole uunit agai-.
student interest, provided adejuate teacher pguldance, anl u
developed concepts cleariy.

Allow individual cdecisicrn.. abou: wiic
¢ pursue, and divide up the material into
izzking for comparisons tc ceme out in diw




MAN: A CROSS-CULTURAL APPROACH

ALTLOUS

Purlisher

Herbert and Judith Klinger

Educational Resources, Inc.

Subsidiary of Educational Design, Inc.
P. 0. Box 103

South Orange, New Jersey 07079

Total package $163.00. All parts are
available separately.

Recormendations and Description Based on Teacher Use

The information below is based on the following teacher use:

Teconminded Placement

Teaching Time

Cuzgec+ted Preparation

Time
FarEry

—— ——

Helnful Sunplementary
: Dy
Materials

I. Description

Jormente!  This kit consists of 8 filmstrips (2 parts each) and 8
records. Titles are 1) People, 2) Cultures, 3) Housing, 4) Trans-
~ortation, 5) Work, 6) Leisure, 7) Religion, and 8) Education.
‘tece Filmstrips can serve as the bhasic resource for a unit on the
aniversil needs of man and how thev are met in different cultures,
‘v they can be used as ‘upplementary materials.
m1terials on the same themes are needed to make these filmstrips
suzcessful,  Such materials were not clearly identified in the

2 teachers, 160 students
Grade levels - 7, 8
Portion taught - All

6th - 10th grades

Varied up to 12 weeks.

1 - 2 hours weekly

Heeds printed material to accompany it.
be used to supplement Harcourt, Brace,

Jovanovich books Man in Culture and/or Man's
Attitudes, or these booklets can be used to

supplement the filmstrips.

wurrcnt testing effort,

c.*; An interrated werld view of the phys:+ ‘1 and emotional

racdn which men throupghout the world have in ¢~ mmon.

oL : .
e feeegegy The ways

in which people satisfy these needs vary

“rurm ~ne culture to anotiler. Ways of life in the developing
nations,  Man is affected bty his environment.

, . ,
-onaptr interdepentience

Bither way, printed

Hd
R



1.

1.

Iv.

., Goals and objectives e

1. To teach students that man's needs are everywhere the same.
How he meets these needs reveals interesting differences in
adaptation to environment,

2. To bring to children in a homogenous suburb awareness that
2/5 of the world is non-white.

3. To emphasize that values of every culture have merit; things
may be different but not inferior.

Abilities required

A. Reading level: 6th - 10th grade

‘B. Skills

Use of None Moderate Heavy

inquiry

discussion

inductive processes
written vocabulary work
comparison and analysis

XX XXX

Teachers' comments on motivation

“A. The material was self-motivating.

-

B. The photography in the rfilmstrips is outstanding; varied pictures.
placed in excellent sequence in order to develop a point. The
accompanying narration is equally well done.

Additional comments

A. Material does hold student interest, provides adequate teacher
guidance, and develops concepts clearly,

‘. JUse the introductory filmstrips 'People and Cultures'" to »stab-
lish the point that man has universal needs which can be met in
various ways, and that no one way of meeting these needs 1is neces-
sarily better than any other. Use the other filmstrips in the
series to highlight specific studies of how man meets these needs.




. MAN IN CULTURE L
(Concepts and Values Series) S

author Center for the Study of Instruction
(Concepts and Value Series)

Pullisher Harcourt, Brace, Jovanovich

Avallabilivy Harcourt, Brace, Jovanovich

757 Third Avenue
New York, N.Y. 10017

o3t Student book $1.59; Teacher's guide $1.95

. (covers six titles in the series).
Recommendations and Description Based on Teacher Use
The Information below is based on the following teacher use:

6 teachers, 185 students
Grade levels - 7-8
Portion taught - All

e2nommended Placement 7th to 9th grade

Teazhing Time 4 to 5 weeks

Tusgested Pretaration 12 hours

Time

dexloful Supplamentary Films: Geronimo Jones, National Educational Films

Maroerial, Center, $20 rental; Why Man Creates, available from
Pyramid Films, Box 1048, Santa Monica, California;
rental price not available. Books: Constructing
a Life Philosophy (Opposing ViewpointsSeries),
Greenhaven Press, Anoka, Minnesota, 1971; Man: A
Cross “ultural Approach, available from Education :i
"esources Inc., Post Qffice Box 103, Zouth Lrange,
New Jersey 07079, $163 (see separate evaluation).

. [. lescription
. Joeneter This unit is fromoa very popular serics of titles denijred
fororoe Ln 7th and Sth grads social studies., Each unit is keyed to a
sarticular social science dizcipline. Man in Culture is based on danthro-

Lologisal concepts.

Frrwoeg! Jul ares provide tor their members the ways ind means o at is-

colng coumin needs, Tulrurss provide a means of pacsting the rnowlodgs,
: . . i
ceo oy niolsy ant wieful olavier from cne generation to e Rt AL
LUt Rave peliet syvatens thac eelu explain the wirld ol ocioar o
vilwes v gutd v v,
TN % i ORI , PR S
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I,

II1.

IV,

2%l

s . Lt . .
C. GL.’J(S e s Lo .-"_'\.‘

L3

1. To huve s-udenis develop empathy for the many subcultures that
exist in the majority culrure, and to have students be receptive
wheil loo. ‘ug at the values of a member of the many subcultures
in American souietv.

2. To have miusvity group students feel a sense in their heritages.

Abilities required
A- ReddiRJ ..-c:"-‘LQ-b'.' PSS

‘%se of None HModerate Heavy
charts X
maps X
inquiry X
analysis X
discussicii X
role-playing X
value clarif. ation ' X
exercises

Teachers' comments on motivation

A, Testing teaci=rs felt ti.. material was self-motivating.

B. Picturas in the text can he used as study pictures and are very use-

ful in stimulating class discussion.
Additional comments

Testing teaciiers foit very dilferently about the classroom use of this
~ook. Some teacher: were laudatory about scme of the inquiry lessonz,
while others repuri-i dismal failures on the vame lessons. The most
seyious complaint .i-ont the Lach has been that 'grabbers' are utilizod
~ithout suffici=nt ‘~ilow-u; "» veally ensure student internalization of

the main fdeas. oo bBookz tin.elves are attractive and well worth
wxamining.
5373




O

ERIC

Aruitoxt provided by Eic:
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MAN IN HIS ENVIRONMENT
(Concepts and Values Series)

Agshor Center for the Study of Instruction

Tyt licher Harcourt, Brace, Jovanovich, Inc.

sveallab flity Harcourt, Brace, Jovanovich, Inc.
757 Third Avenue
lew York, N.Y. 10017

- Student book $1.59; Teacher's guide $1.95
' (Teacher's guide covers six titles in the series.)

Recomiendations and Description Based on Teacher Use

T information bzlow is lased on the following teacher use:
1 teacher, 36 students

Grade level ~ 7

Ffortion taught - All

conlmmenced Tlacement 7th - 9th grades

Toathing Time 4 - €& weeks

Tupccltel Preparation . Average of 1/2 hour per lesson after initial overview

Lo Tl Suppnlementary Tragedy of the Commons, film available from Holt,
Matoyials Rinehart and Winston, Inc., rental $35; other films
or media on the environment.

L Lordenitsr Thlo LoorLe ecclogy oriented unit In tie cerist, Joncopts and

. . The soox Lo odiviied into two conceptual partc. "Patterns of

sacltat’ osiown oo man's calture affects the way a people use thelr physi-

enviroiment. T it iovnr of Balance' sdemonstrates to the student the

S zededd when natural surroundings are modified to meet hwman needs,

ctner varts of the total environment may Le affected.  Jidifocuses:
olery, nablitar, rlaptatisn, technology, resour:::, envivonient “al-

TIe,
.
o SO ome2n iy lns rderenlence
. . .
" v . B . . B YN
e LA \/UL:U’ .!5 PR
. -~ - 1 ey T et L P . . e * e » ) -
e Ve an ity irvosh oroan dred and the pootoler i 1w tihhone)obhe
P I B N e A Y e, N T D B . [ .
cadent Wil o ons Lo order to itentlUs owial thee ot iorme
oy T e . . - RN -~ . ey oLt A\ .a V- - . T, e
wtCL, resdlrs 0 T caoornle and how ot veemn ot s nin s e Mgl
sLiY owe o -
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2. 2iven a decision of the uses of résources and technoélogy, the
student will recognize the nrobable complexity of that decision
and will inquire as to the positive and negative trade-offs for
conveniences, environmental control and human values.

3. That the student will consider his own values involving conser-
vation and consumer products.

II. Abilities required
A.  HReading level: 6th - 8th grade

3. Skills

Use of None Moderate Heavy ' -
charts X

maps X )
reading X

inquiry/hypothesizing X \

analysis X P
discussion X

simulation X

>

inductive processes
I11. Teacher's comments on motivation

The material is motivating but also requires motivational activities by
the teacher.

IV. Additional comments

A. The material held student interest, provided adequate teacher guidance
but did not always develop concepts clearly. The concept level was
above the reading level.

(S5

Use supplementary materials to reinforce each concept.

27111573




MAN'S ECONOMIC WORLD
(Concepts and Values Series)

ﬁuthor

~

Publinhgg

Availabilgai

%"

Center for the Study of Inutruction
Harcourt, Brace, Jovanovich, Inc,
Harcourt, Brace, Jovanovich, Inc,

757 Third Avenue

New York, N.Y. 10017

Student book $1,.593 Teacher's guide H1.9%

% e ot e

Recammendations and Description Based on Teacher Use

The informdation Lelow is based on the following teacher use:

2 teachers, 110 students
Grade levels - 7.9

Portion taught - One all, the other taught ppe L-oul,
Recommended P'lacement 7th - 9th grade
Teaching Time 3 - 5 weeks
Suggested Preparation 20 hours
Time
Helpful Supplemontary Starpower, game available from Simile 11, 525
Materials o for 18-35 student kits or $3 for directions to
make your own. (See separate evaluation,)
[. Description
A. Sommerte: Man's Economic World present: the student with the pictur:

ol world trade and develops the idea of increasing national economic

srercialization In g

Fooua:  interdepende

world that is growing more interdependent.

nce Subfocuses: man's physical and psycholaogrical
aeenli, human capital and natural resource:, scarcity, trade and trade

darviers, efficiency and costs, areas of specializaticn, ethnocentriom,
uity or nationalism, rich and poor nation:s.

B. Ay rmevpts: interdependence, conflict

Jode ol objeotives

P

doo 0o e imllariti

bion,
e, o thee pelati
a0 b nat fonaliam,

(VS

cortudents to grasp the interdependence of the world': feropele,

es between the functioning of the ctudent oo,
bocal economy and of nation-atates fa complex iuternationa! i ter

onships among cconomic barei v, reconpe. |

;
R
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4. To see -nationalism in a historical perepectlve and to 1’1}’130‘che-"7"T
size about what is needcd now for peace.

Abilities required
A.  Reading level: 7th - 9th grade

B. Sxills ' ’

Use of Hone Moderate Heavy
charts X

graphs X

tables X
maps X
reading X
analysis/synthesis X
inductive prccesses X
research X

projects X

discussion X
small group wourk X
hypothesizing X
simulation X
role-playing ' X

III, Teachez_'s’ comments on motivation

A, Testing teachers did not find the material self-motivating; frequent
motivating activities were needed.

B, Motivational activities, suggestions:

1. Economic areas of specialization: student groups create an inde-
reident nation and attribute 3C resources to it. To accomrany
chapter 3, each group then credtes a history and mytholony for

its nation and draws murals depicting these. £Each must then trade
»ith the other nations to hecome fully sufficient. The trading is

done grapiically, using colors on the nurals.

These are quite good, cevering a range of student abLlLt” levels,

There are some excellent attention-getters in the form of comparable

nocnework assignments,

IV, Additional comments

T material provided adequate teacher guidance and developed concapt -
cleariy, Hut d4id not hold stulent interevt. It 15 too abstract and n.-ed:
muthosupriementary material to oreinforce each concept presentad and ‘o o

losans and wortl,

LR By |

- . -

[V

2. Make use of student involvement cxercises outside of the cld..iroom.

’Flw



“MARKETPLACE

f. Security Pacific

American Bankers

Joint “ouncil on

Hational Bank, Los Angeles

Assoclation

Lconomic Lducation

12i2 Avenue o: the Americas
New Tork, wew York 1C03b

e : $75
e .
.
Y Sy SR Y B

. Recommendations and Description Based on Teacher Use

ia based on the following teacher use:
2 teacners, 125 students
Grade levels - 7, 8, 12
Portion taught - All

cne ‘ntormiticon helow

“ecoamendad Flacement 12th grade

Two waeks

-
e

Freparation Approximately two hours

2L, Uil Tupplementary None
Mavarials

[. Description

ST This elalorate cimulatlion attempts to bring student. to

“he roalization of tne interrelaticnchipg and interdevendena.. o
: “meevican 2oonamy.

QCSHOMY Yo tiae

G

Sewd: The ways fn owhich, the varicus sectors o:r the

Function anl nasic princi;les unleriying thelr operation,

curply and demani. 1) Tie purpone of the aochomi @ [ty
5 catisfy human wantco, ) Protfits are made Lv =eliing inicie o

at a rrice higher than the cost of proddetion, ) Lo

1 member ot a nousehold; raw materials and ldai.or go iats Mt ret-

a product; banhs ara comet imes nesded for borrowing anl caviay

Tty .'.).‘~ voger e
L’U{.[J.l oo

RO LI LY
- “re W

-

ur:ing

- . - . .

e e L U S . [ . L 1 D o
moneyy rertallers cuy findonsd manufactured produts and el oot
maowdon

.

. ] . ..
PR B AN ! Tl o O

<

. ) ~\.- .. .

ek Le DoaoaaNEE LD Y
. .~ [ L e syl Lo U T . : :
o0 T imulate domartets Teooooanl e Sodivras 1o

Seinoan nhe 0000
. Dolenen trarn S Lo o : :

JTLoryoant o tloanier Lo : 3
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11, Abilities required

.

oA L]

..

ealing level: 7th - 12th grade

ie of None Moderate Heavz

R

_ readings X
T charts X
graphs X
. tables X
s manys X .
injguiry X
essav X
rcle~playing X .
discussion X
analysis X
simulation X

note: Students need to be able to anticipate which decisions
others are going to make.

[[I. Teachers' comnents on motivation

Thers was much excitement and high student interest. At first, howsver,
students felt insecure since the game is rather difficult to start (partic-
ualarly at the intermediate level). Special motivators: the materials
themselves, such as the money, the government interference card: entitled
Svecial Zvent cards, the technique of having the government compete with
sectors which were having problems, and at times, the teacher actively par-
ticipating, for example: purchasing labor or forming a retail store to
stimulate foreign competition.

[V. Additional comments

The pame appears to be applicable to a wide age range. One tewtiuy

tzacher used it successfully with an adult proup. The active ar loi-

c4tion of the students might make thiz simulation a prefera. 1o Wiy i
resenting the concept of the American economic system.

2 T2 testing teachers would use the game again, Lut they sugi t modi-
fving the banker role. Either assign only the "top'" studont: 30 Lanker
or 275ign more than one person and perhaps a secraetary to each, bone
wiition

o Ttuients should e guided to see the potential of Lorrowe !l mn sy oo thoy
wei 't L2 reluctant to borrow. .
. . [T RN I 3 : F A U . . oy

<anoo+ full day for introduction anid stromy Suldance 0 tier iy b

=n' ryv to explain all the aspects of the pam:,

B I




The ‘nformation below 1o

~»2-mended Placement

" (New World IsSues Series) =~ = 7

- MIX

Barbara Stanford and Gene Stanford

Harcourt, Brace, Jovanovich, Inec.
Harcourt, Brace, Jovanovich,
757 Third Avenue
ew York, N.Y.

Inc.
10017

“tudent book $1.95; Teacher's guide free
order of 10 student books.

with

Recommendations and Dcscrlptlon Based on Teacher Use

sed on the following teacher use:

4 teachers, 220 students

Grade levels - 7, 8, 11, 12

Portion taught - Readlngs are to be Selected

12th grade
up to 6 weeks
2 hours per week

©'ilms, slides, and/or speakers would be nelpful
o accompany the different sections of the hook.

crmerted Veactor uced this book and its varied and conmopnlitan
rryiings to fol a4 sress-cultural approacn to muank ‘nd.  Teloution:
ensitt of 1 nixiurs of reoa, poetr/, .ong:k, and orther wxXplws: o,
T2 epunds norealings elected, Subjocuses: Vaviery of Cultures,
i, econonio, anl oother systoms,
SR N NN rhey lependense, values and valuing P Y .
JONS B /2194 u.'.('.t - ' v
. Tc present 1l o1 A4 fferent cultures, arvianged thematically,
<o Tooanalvze vl poutort that produce differences in cultures.,
- S T mase Loudon vare that certain customs Fit other cutture !
v2d D Tha Wi otur oot ume do cur.
c.onilities required
N ;'.""_4‘ :t’;:t' - l"ﬁ;i'j"
O

ERIC

Aruitoxt provided by Eic:



AR ey - -
Lo oof ' None Hoderate Heavy
discussion X
role=plaving ’ X
panels and delate X
nductive processes e :
irngulry/hypothesizing X
! reading . X
[11. Teachers' comments on motivation
A Tiis boox is self-motivating and does,not require motivating activities )
) TS S - s %,
; Ly the Tedcher, -

2

tudents vere so turned on that they often redd undssigned selections

a0 thwelr own.
IV, Additional comments
Eo. ¥ost readings were successful in making students aware of the validity

of the different ways other cultures view the life cvcle. liigh stud-
ent interest was maintained throughout. Tioe teacher's gulde is commended.

2, Many inter-related concepts are involved in the readings; the book is
a good suppiement to use periodically with many units.
T Triw voucabularv was challenging to 7th and 8th graders, Lut testing

“eachers felt it not to be a hindrance.

ERIC

Aruitoxt provided by Eic:
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| OXFAM CASE STUDIES OF DEVELOPING NATIONS

Heughton Mifflin and Company

oxlaM

Houghton Mifflin and Company
Ldveat ional Divislion
110 ‘lremont Street”

Boston, ifassachusetts

02157

Siw titlas, $1.05 eachy No teuthior's guide.

. W o Y ] %
Recommendations and Description Based on Teuacher Use
Tie information below i3 kased on the following teacher use:
5 Teaciar:, 250 students
Srade levels - 7, 8
Porvion tuupht - All
. zmmended Placement Tthoand Sth prades '
Toachiing Time 1L - 8wk
rasted Preparaticn imestimated
Time
w10 fal Supnlementary Addl s, Current manazine and oowoipaper articles,
“utarials materials rrom Eeconomics Jevelormont Sowicli.
[, Description
S Dwmaorta: Thisg ~ariay 1 ST dereloned ey oo futoy Tin e w1 iaf
Creanization (Caiad) to Dulla uwdraneetoow a0t rilnowLilloal the
~1iph oand the affoyos Lo Lelflmivoveroin oY SR
e n A
) Faxi : “he occlene,
cf war, T) Nirariz 5zv, and () Tiien: Fefuroe o the
2zcf of the Wor.u.
M T e 1o .. 3 i ¢ - - N eyt
SU2usS. Ve LT N “a .. N aw ol 4 DR : ) RUES AV R
. Insonaviane, TN 2 , e ITLT i . i
ARV D . ' SN ) v
somnoan Vo R

ERIC
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S A2y @oneeptss interdependence and change
" als wd cvjectives

1. 7o undarstand the interdependence of human beings
and

2. To understacd and compare develcoping nations §
thelp special problems.

3., To Lecome aware of the wide gap in standurds of living of
industrialized and developing nations.

4. 1v raduce etlnocentrism.

11, Abilities required

S, Readiry level: 7th - 8th _rad:

n” Cpe s
U Pl J

Use of Yone Hoderatu leav:

reading X
discussion X
‘nductive processes X
simulation X

=<

role-rlavinyg
charts
graphs X
talles

maps

manr ing comparisons

reference work

comgile and analyze data

repor.s -~ oral and written

> >

[IT. Teachers' comments on motivation

D Looxs are smally, full of Interecting pioture; and ey oo
terv focus on individuals within tne naticn, woooceby glotne o0
‘ns 5% 4 numan interest stery.

easlenn s used varsslng strateg)ct. Ihe made o Ladivide ol Lonnr

Torostulents to complete.  Anciiier woed 3 oLt arabtlive ol oro oy

tauen”y oconcentrating on one nation. weepins Loarts, Ll
lzne o and possible sclutions, marlny Mupeelheo,” and deln, o
Termranse work.  The OXPAM Loch. were used oo . LUrpaure s
[V, Aditional comments

#i7erlal has no tedctner's guiae.  Lcon nold L.oento

_nsapts clearly., "The QXTAM mat-rial wors. P .
cumrarative studles the studencs amer Lnter !
cnLLuchs UXPAY and then went on o n-let ‘

AW AT UNAT UOR wd i TLCTS AYe sMeerd Dals alild

ERIC
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Le aware of

tin,y teachers found students wvery turncl oo oor the 0 Tl oot




" “PEOPLE"AND PLACES, ‘BOOKS ‘T1 AND 11 7=

Case Studies in World Geography

Rand McNally and Company

Fand McNally and Company
School Department

‘ Box 7600
' Chicago, Illinois 60080

. Zost Student book $1,50; Teacher's guide -- free

4, U

(L JE R S Y I 13

. Reconmendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 220 students s
srade levels - 7, 8
Portion taught - Parts

-
-
a

2cemmended Placement 7th grade

Traching Time ' 4 to 6 weeks per unit

cuggest:d Preparation 10 hours

Time

dalpful Svpplementary Films relating to the particular areas cliosen
Materials for study.

I. Description

A Jorpienits: There are five wolu..2: to Peonle and Place:, vach .ont iin-

ing case studies from cultures throughout the world. Volime | . euen

are drawn from szarsely populated groups, Volumes I1 and (11 occicen

trate ou areas of moderate population density, while Volumos 9% d V

Zzal with the most lensely populated regionz., Conceptualls che volume:

move from the simpls 1o the complex. The student materials .o 28 o4

iew level and contaln exsrcises which have nigh derendence on a srul-

»nt's interpretation of plotss, maps and drawing., rather U.a, on tie

~rinted word. .

Focuc:  People around tie: world share the same fa i Geewloy Mheey ful- .
¢ ULl theose needs accordiiy o the environment in owhloh thees 1 es. -

wnat we are is Jdeterminel lnopart by oour ECOgralhiyy LUl Ul iny o L our

wronomy, aclor, Lome, fools, and customs are rolatet i g N D

rocation wnd heritage,

vt
-
-
~.
y
M
[
()
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To expose students to varied life styles, customs, and beliefs.
To help students see differvences and 31mllarit1es among peoples
and to 1nvest1gate the causes. Y
3. To become less critical of others, developing respect for other v

peoples e

II. Abilities required
A. Reading level: 3rd - 12th grade
B. Skills

Use of fone Moderate Hea!z

charts
graphs
tables
maps
discussion
comparison
analysis
reading X
simulation X
written reports
inductive process,
judgment, drawing .
conclusions

¢ D¢ ¢ XK X X X

>

II11. Teachers! comments on motivation

“aterial is self-motivating and does not require continual motivating
activities by the teachers. Students were not handicapped by their own
low reading levels.

V. Additional comments

: The cvaluating teachers would teach this material again, in part.
e material was of very iigh interest te students and developed
¢ .cepts, including peographical concepts, clearly. The teacher's
boos is an answer book and not a help in preparing to teach. The
nronunciation guide is nc help.

H -

Pro-tast for map skills, and if necessary, do map work prior to
iniatling the unit. -

. The teacher doun rneed to vrovide additional activities for classroom

een
AL A




" PEOPLE_OF -THE. uom.o SERIES == INDIA, KENYA -ooiioio. i o

[ P AR X ‘ P AR U U UG AP

Author ' Larry Cuban, series editor

Publisher = ' . Scott loresman
I Availability - ' Scott Foresman and Compauy _ )
1800 East Lake Avenue . I o

Glenview, Illinois 60025

Cost Student book $1.47; Teacher's guide $1.50
— L TR S S
L]
. Recommendations and Description Based on Teacher Use
: The information below is based on the following teacher use:
3 teachers, 160 students
Grade level - 7, 9
Portion taught - Part
Recommended Placement 7th - 9th grade
Teaching Time 1 - 4 weeks
Suggested Preparatlon The testing teachers varx;d Approximately 20
Time minutes per lesson.
Yelnfu. Supplementary Maps, especially large wall maps; for India chart of
Materials Hindu caste system and diagram of Hindu gods; film:
Dr. Leakev and the Dawn of Man (for Kenya), available
from National Geographic Series, Films, Inc.
I. Description
A. Comments: Other titles in the series are Tanan, Mexico, U3Uk and Prance.
Fach title follows the same chapter scquence: 1) The Setting, 2) Workers,
3) Family and Education, 4) Religion, 5) “cvermment, 6) Conflict, 7) Close~
ups of People.
Focus: Diverse cultures have arisen in :Jdifforens places as pecple
have attempted to meet thelr need; and solve tieir croblems.  The
natural environment affects thic cult re of a people.  Alblougnh cul-
tural responses ¢ e diverse, there are siniluritic. in bazsic hungn
activities and aspirations.
[ ]
3. Key concept: Interdependence
) o Goals and objectives
1. To understand the comploaw!tic: of rotier  UUlie, teooreee! their
differeunces from ounn': cwr, .imi to sipre o il Vil ULlomb,
2. For students to begin to oo Aipican moanc: cooe e i ey 20th
century. hat Kenya o 70 oyt o0 0 T e LD tranye,
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IV,

Tites required

2o -

P

[

Reading level: 8th - 9th grade

ey 1 ?
"\‘ iti(’

€
-3

Usa of None Moderate Heayy

mars : 'S

charts £

tables : X

gravhs X

readings X

injuiry/hypothesizing X S
discussion X

group work X -
ahalysis/comparison X .
role~-claying X

ivachers' comments on motivation

eachers found the materials self-motivating. Lxcellent illustra-

el

.
(S

.+, nteresting short reading selecticns, geod activities and good dis-

cus:3ion juestions suggested in teacher's guide.

Additional camments '

The material held student interest and developed concepts clearly.

review map skills and geographical locations firit. Many students
iook upon Africa as just one big country.

“Jerw good. Students were very interested in r.o.terials,”



Title of Material

b

Author(s)

Publisher

Availability (national address)

: Cost
Testing Situation
Number cf teachers Number of students .
o Grade level Ability level low . average ___ high
School
Portion taught  All ~ Part

(If part, include chapters or pages.)

Recommended Placement

Teaching Tine

Sugges*ted Preparation Time

Helpful Succlementary Materials (Include availability and cost, if possible.)

 J . .
I. Description
. Surmarize the material's contents, focus, and the avthoer's approach.
for exam,ie, American Pelitical Behavior mipght bLe Joseribed ac a
stuly ¢f Anmerlcan politics focusing on political rnles, It uses a
social s, ientific approach in conjunction with 4 ries of case studies.

ERIC

Aruitoxt provided by Eic:



II.

ERIC

Aruitoxt provided by Eic:

Feading level (vocabulary and comprehension):

are the Key concepts?

1%

what were the stated (or implied) objectives of the material?

what

were your own objectives?

Abilitier required

Tk-12

ilone Moderate

tables

agphs,

Heavz



Whai were the speclal "grabbers" or techniques used?

ERIC

Aruitoxt provided by Eic:

Was the material self motivating? VYes No
.t . il it require continual motivating activities? Yes
L J
Comments:
L J
L 3
[V.  Evaluation
#.a7 tools Jid vou use to measure student acnievement? Did you
igrelen them yourself or were they part of the curricuium?
V. Further coments
wLo2t's oand don'ts for teachers new to the material,
® T taterials hold student Interesti? o Ve o
)
. vrovide cleguate teatior vuidance?  Ye: e
Jeveleor -oncents clewrt -, Yoo e



A GUIDE TO SELECTED CURRICULUM MATERIALS ON
INTERDEPENDENCE, CONFLICT, AND CHANGE:

Teacher Comments on Classroom Use and Implementation

CHANGE
r CONTENTS

Introduction
Participating Teachers
List of Units Evaluated in Entire Project )
Indexes |
A, Suggested Course Placement
3. Topics/Techniques
C. Concept -- Materials described
Evaluations

Materials Evaluation Form
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Prepared for the Center for Teaching International Relations by the Center
for War/Peace Studies (A Program of the New York Friends Group, Inc.), 1973.
Produced and distributed through a grant from the National Endowment for the
Humanities.




INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

_ The testing came after three years of work by the Diablo Valley Edu-

cation Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San Francisce. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials/

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime intergst to the Project and are no*t a cross-section of
what is aviﬁlable. )

2, THEse~mat€;ials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was pldced on.involving many teachers with many materials
rather than on a large number of teachers evaluating a few matcrials.

4. The comments presented here are cui.cd versions drawn from the
original teacher evaluations.

5. Cn individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be
shown as being useful in a wider range of grade levels. No incon-
sistency is intendad.

6. In some cases the descriptions of the material -- including content,
focus, goals and objectives -- apply only to the portions taught and
to the manner in which testing teacherc used the material. You
should be aware, for example, that tne goals and obijectivos listed
may Le the teachers' goals as modificd for their use ratner than the
goals the autho.s had in mind.




The guide is being -distributed in six conceptual units -~ change,
~conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains a listing of all the
materials tested and complete indexes including tonics/techniques
index, and suggested placement of tested materials 1nto semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Msterials
Program, Center for War/Peace Studies, 218 East 18th Gtreet, New
York, N.Y. 10003,

PARTICIPATING TEACHERS

Roy Aaland
Sheila Abdallah
Jim Adams

Neil Agron

John Bedecarre
Don Bergamini
Bruce Borad
Jody Bourlaad
Cicx Bristow
Katie Chilton
Ron Clark

Cue Couch

Ruth Cavis
Aleta Zunn

Lars Exdanl
Cave Ellick

Don Gallup

Jitck PFagerstrom
Suzette rerguson
Scott Fitzgerrell
Marilyn Zarvey
Carol GCray
Linda Gregoriev

Don Guenther
Helen Hansen
Roberta Hatlestad
Delores Hegemann
Cissy Hill

Jack Hubbs

Suzi Hunnell

Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll

Darrell Leckliter
Joan MacLellan
Phil Mast

Jeff McCreary
Brenda McNeely
John Millar

Laura Yeri

Helen Murphy

Xaty Muur

corothy i
Carcl Noble

Sue Ctt

CAl railtin

Nancy Parsley
Carolyn Paxtcn
Walt Perry
Nancy Piliedncnte
Marjorie Powell
Ron Redding
Myra Redick

Ron Remingtion
Martha Riley
Peter Roberts
“ay Schulte
Ernest Spencer
Ken Stiernq
Rartara Streroer s
Hfarv Taub.er
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)*
Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life P’ ilosophy (I V)
Crimes and Justice (Co,P)
CultureContact* (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)
Earth Island®#®* (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)

trom Subject to Citizen (Ch,P)

Chetto®* (Co,P,I)

Hiroshima Decision®® (P,V)

Images of People (I)

Inquiry Estperiences in American History (Ch,Co)
Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)
Liberals and Conservatives (Ch,P,V)
Loyalties: Whose Side Are You On? (P,V)
Making Value Judgments (I,V)

Man: A Course of Study (I V)

Man: A Cross-Cultural Approach** (ID)
Man in Culture (Ch,I,ID)

Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)
Marketplace® (ID) '

Mix (V,ID)

Natiens in Action . (Ch,Co)

OXFAM Case Studies of Developing Nations (Ch,ID)
People and Places (ID)

Peonle cf the World (Ch,ID)

Railroad Game® (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)

Social Change: The Case of Rural China (Ch)
Starcower (Powderhorn)* (P,Co)

Taxing a Stand (Co)

Values in Action** (Co,V,P)

Voices for Justice (Co,P)

Youth and the Law (P)

Tiwze letters refer to the conceptual units in which a particular item
appears., Ch stards for Change; (o --+Conflict; ID -- Tnterdependence;
I -- Identity; P -- Power and authority; V -- Values and valuing.
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Aruitoxt provided by Eic:

SUGGRESTED PLALEMENT OF MATERIALS INTO SEMhoT’P COURSES

CAMERICAN GOVERNMENT /LAW

American Po.itical Behavior
Cor.flict, Polirics and Freedom
Crimes 'rd Justice

Ghetuo®

Law: You. vhe Police and Justice
Liberals and Conservatives
Voices For Justice

Yourh and the Law

AMERICAN HISTORY

Conflict, Pclitics and Freedom

Divisien. 'nity and Expansion

From Subijact to Civizen

Hirochima bLeocisionts

Inquiry bxperiences in American
History

Railroad Game®

ANTHEOPTLOGY

Culture.ontact#
Interacticn of Cultures
Man: A Courne of Stud:
Mar. in Zulrture

Mix

ECCLCSY

Earth Icland#®

Lcoliory Zontroversy
Man n Uls fnvironment
ey

PR

Man's lcuonenic World

Marve«. o e

TaTrsnnt oL FELATIONG

Notinrpe in fotion
OVFA” aze “tudies of Developing

Slﬁulwﬁing “~cial Conflict
Toci .l “hanea:r Case of Pural

RO34me

BMgle i Ll st

PHILOSOPHY ETITCS

Cholces .
Constructii., « Life Philcsophy s
Four dorld ‘v iewo

Hiroshima tecision®®

Likerals and Conservatives

Loydltled: Whese Side Are You On?

Making Value Judpments

Values in Action®

SYCHOL"GY

Constructing a Life Philosophy
Dealin:g with Aggressive Behavior
Imasres nf People

Lovolties: Whose Side Are You On?

Man's Attitudes

Small Greoup Processes
Starpower®

S0CIOLOGY

American Political BehAavior

Crimes a-.! Justice

Ghetto*

Irages of Fecple

Simulating Zccial Conflict

€mall Group Prncessen

Social Change: Zase cf Hural
China

Ctarpowers

WOPLE CULTURE/AERA TTHLL

CUONFATHY

CultureTaont v ow
Four wortt !
Intericrior 0 Cnloqre-
Man: A Treoco-Col=aral Ap; roact o
Mi
OXFAM Cage rvllecs of Dovelsuing

Narioe.
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AFRICA

OXFAM Case Studies of Developing
- Nations (Jr/HS)
People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (J€£HS}

AIR POLLUTION
Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto®* (Jr/HS)

Man's Economic World (Jr/HS)
Marketplace® (Jr/HS)

Railroad Game® (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)

Conflict, Politics and Freedom
(Jr/HS)

Ghetto® (Jr/HS)

Liberals and Conservatives (HS)

Voices for Justice (Jr/HS)

AMERICAN REVOLUTION
From Subject to Citizen (Jr)

ASIA

OXFAM Case Studies of Developing
Nations (Jr/HS)
Pecple of the World Series {(Jr/HS)

BEEAVIOR

Dealing with Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
CEVELOPMENT OF
Division, Unity and Expansion (ES)

Marketplace¥® (Jr/HS)
Railroa¢ Game¥® (Jr/HS:

*fMulti-Media kit

Social Change: Case of Rural
China (HS)

3

COLONIAL PERIOD, U.S.
From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS
Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freédom ad
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
" (Jr/HS)

From Subject to Citizen (Jr)

Voices of Justice (Jr/HS)

CULTURE/CROSS~-CULTURAL APPROACH,

INTERACTIONS OF CULTURES

CultureContact® (Jr/HS)

Four World Views (Jr/HS)

Interaction of Cultures (Jr/HS)

Man: A Course of Study (Jr)

Man: A Cross-Cultural Approach®}
(Jr/us)

Man in Culture (Jr/HS)

Mix (HS)

OXFAM Case Studies of Developing
Nations (Jr/HS)

People and Places (Jr)

People of the World Series
(Jr/HS)

DATA RESOURCES

Data on the Kuman Crisis (Jr/ES)

DEFPVSSION, U.S. AND WORLD

Hations in Action (Jr)



DEVELOPING NATIONS
Data on the Human Crisis (Jr/HS)
OXFAM Case Studies of Developlng
Nations (Jr/HS)
Mix (HS)
People and Places (Jr)
People of the World .(Jr/HS)
Starpower® (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)

Constructing a Life Philosophy
(HS)

Loyaltie»: Whose Side Are You On?
(HS)

Making Value Judgments {(Jr/HS)

Values in Action®%* (Jr)

DISCUSSING PUBLIC ISSUES
Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island®® (Jr)

Ecology Controversy (HS)

Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

CAMES AND SIMULATIONS

CultureContact® (J1 /HS)

Ghetto* (Jr/ES)

Marketplace® (HS)

Railroad Game*® (Jr/HS)

Starpower® (HS) -- Powaerhorn (Jr)

GEOGRAPKHICAL SKILLS

People and Places (Jr)

GRCUP PROBLEM SOLVING

Small Group Processes (HS)

HUNGER
OXFAM Case Studies of Developing
Nations (Jr/HS)

- ce— e PRy it A el e 2 aamen ) S e

TM”ERIALI*M LHTN“°B AND WLSTIPN

Interaction of Cultures (Jr/HS)

INDIA . B . e
People of the World (Jr/HS) L

INDUSTRIALIZATION, U.S., 19th

CENTURY

Division, Unity and Expansion (HS%)
Railroad Game® (Jr/HS)

INFLUENCE AND USE OF POWER,.U.S.

American Political Behavior (HS)

From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Eapansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNAT,ONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower® (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN ANERICA

OXFAM Case Studies of Develc:i.-
Nations (Jr/i3)
People of the World (Jr/h:d)

LAV, CIVIL--A7 A METHOD CF

PLEOLVING COMFLICT

Conflict, Pelitics and Freei-m
(Jr/HS)

V~ices for Tuctice (Jr/He)



" LW, CRIMINALZ-AS A METHOD OF

" RESOLVING CONFLICT .

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justlce (Jr/HS)

Law: You, the. Police and Justice
(Jr/HS)

Youth and the Law. (Jr/HS)

LIFE CYCLE
Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side Are You On? (Jr)

Values in Action®%® (Jr)

MAN, NATURE OI

Constructing a Llfe Philosophy
(HS)

Man: A Course of Study (Jr)

Man's Attitudes (Jr/HS)

NATIONALISM

I&%Era&tion of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY
Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision®® (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes .(Jr/HS)
POPULATION

Data on the Human Crisis (Jr/HS)

Earth Island®¥* (Jr)

- Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

RELIGIONS, WORLD: CONFUCIANISM,

BUDDHISM, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION

Starpower® (Jr/HS)

ROLE-PLAYING

Conflict, Politics and Preedom
(Jr/HS)

. Inquiry Experiences in American

History

Law: You, the Police and Justice
(Jr/HS) '

Loyalties: Whose Szde Are You On?
(Jr)

- Values in Action®#® (Jr)

Voices for Justice (Jr/HS)

RULE-MAKING

Starpower® (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)

Social Change: Case of Rural China
(HS)

Starpower® (Jr/HS)

" STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto® (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)

Hiroshima Decision®¥® (HS)

Nations in Action (Jr)

OXFAM Case Studies of Developing
Nations (Jr/HS)

Starpower® (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision®¥® (HS)
Nations in Action (Jr/HS)
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CHANGE -- MATERIALS DESCRIBED | T
Grade Level 0
Title 7-8 9 10-11-12
American Political Behavior _ . X
CultureContact® . | X X X
Division, Unity and Expansion ) X
Four World Views | X X
From Subject to Citizen X
Inquiry Experiences in American History X X X
, Interaction of Cultures X X
| Liberals and Consgrvatives X X
Man in Culture X - X
Nations in Action . X -
OXFAM Case Studies of Developing Nations X X
Pe&ple of the World Series X X
Small Group Processes . X
Social Change: Case of Rural China X X
&,
:game '




Authors ‘Howard Mehlinger and John Patrick
Fublisher . Ginn and Company
Availability : Ginn and Company
Xerox Education Croup
3 191 Spring Street _
9 Lexington, Massachusetts 02173
Cost Student bogk $2.67 Book II; Teacher's guide $4.20.

Accompa®ving materials, Book II:

Tests (duplicating masters) 17.82
Transparencies (24) ' 23.85
Worksheets (12 lessons on duplicating - 5.37-
masters)
"Influence" simulation (1 set includes ©.33
TG, participant guides. and duplicating
master)
"Bottleneck" and "Ninth Justice" games 49,50

(both in one package) includes game
boards, cards, TG and participant guides

L Y I

Recommendations and Description Based on Teacher Use

The 1n

formation.below is based on the following teacher use:.
1 teacher, 28 students
Crade level - 11
Portion taught - All

Recommended Placement 12th grade

Teaching Tlime Fach volume reqguires a semester.

Suggestel [renaration Unestimated

Time

Helr il gy lomantary Supplementary materials provided by publisher include

Mater!als

I. Descri

worksheets, tests, films, overhead transpdarencies and
simulation games.

ption

) 4 . . a ® -

2 :3: Attempts to move away from the jdealized and abstract struc-

»iril averoach of the typical ''.S. povarnment course. Instead of catalog-
> various institution: anl analyzing 4 taw {ssues whicli arise from

nnose utructures, Mehlinger and Patrick look at povernment both constitu-

*lenilivoand extra-constitutionalliy throush the actudl channels of jower

Coivr authors use the term "infliuence” pathar than "rower'),

rr e

O
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‘ocus: « The role and function of official and unofficial political
decision-makers. Decision-makers are found in the legislative, admin-

istprative, and iudicial branches, and also in mass' media, political

parties, lobbies, ete, :
Key concepts: power and authority, change
Goals and objectives: Analysis of the real structure and function of . .

the American governmental system. The students should be able to ana-
lyze and to function within, or to change, the system. :

II. Abilities required

A/

B.

Reading level: . very high, llth or 12th grade, at least.

Skills

Use of None Moderate Heavy
charts X
graphs X

tables, maps X -
inquiry/hypothesizing X
discussion X
simulations (not ones X

provided by the unit) '
readings - X

III. Teacher's comments on motivation

A,

B.

The material is much more self-motivating than most of the other
material available. '

The text makes good use of pictures.

IV. Additional comments

A.

1102672

The evaluating teacher would like to teach this material again in

part, reporting that some looked good and some not. More evalua-

ticn is needed. The material provides adequate teacher guidance

and develops concepts clearly. General concepts of decision-maker,
role, and rules are used repeatedly, and other concepts are integrated -
into each lesson.

The teacher using this material should be prepared to add information
on the structure of American federal and state government, to aid the
students in understanding where each decision-maker gets his power
and how his power relates to other power flsures.
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CULTURECONTACT

. Author ' e | :
Publisher _ ABT Associates
Availability Games Central
. . ) - ABT Associates, Inc.
S ' ' 55 Wheeler Street

Cambridge, Massachusetts 02138

Cost . « . $30.00 | . o

v
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Recommendations and Description Based on Teacher Use

The 1nformatlow below is based on the following teacher use:
2 teachers, 120 students
Grade level - 9, 11, 12
Portion tauglit - All

Racommended Placement - 7th - 12th grades
Teaching Time Approximately two weeks
Suggested Preparation 4 - 10 hours

Time

Helpful Supplementary None

Materials

[. Description

A. Cormmev.itg: This simulation presents a dilemma situation when an
"advanced" technological society meets a more "primitive" culrur
located on a remote island. The scenario presents many opportun-

itieas for cultural misunderstandings, such as through trade,
language difficulties, etc. The objective is that, through this
caflict process, students will acquire a strong sense of cultural
relacivism,

Fooue: cultural differences, ethnocentrism. Subfocuses: cultural
change, conflict, interaction of cultures.

3. Rey coneepte:  interdependence, conflic:i, change.

. voale ond cbjectives

' 1. Tc¢ intreoduce the baric anthropological concepts of cultural
relativiam and the potential for misunderstanding in any culturc
contact situit ion,

z Por stulents to aczept, and learn to live with, opposing cultiares;
tooune this axperience as o basls for discussing why peorle bLelave

t mward otir:r culturer the way they do.
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[I. Abilities required ]
. A, Reading level:| 7th - 8th grade
B.  Skille | o
. . Use of None Moderate Heavy
charts . X .
‘graphs - . X
maps X
role-playing X .. -~
simulation . X .
discussion _ X
[II. Teachers' comments on motivation : > e

The material is self-motivating, if students have had some previous
rractice with role-playing., Students become very absorbed in the
game once they get into it.

IV. Additional comments

A. The material held high student interest, provided adequate
teacher guidance and developed concepts clearly.

B. The teachers would use the material again, being sure students
. feel familiar with role-playing before beginning the game. -

«

Be very familiar with the game yourself.

Be sure students take plenty of time to learn their roles and
the roles of their team members.

(8]




_ DIVISION, UNITY, AND EXPANSION
(Episodes in Americ.an History, Unit 3)

/ - - -

. Authors ‘ ' Robert E, Burns, et al. }f
_ Publisher Ginn and Company
Availability ~ Ginn and Company
' Xerox Education Group .

b _ 191 Spring Street
Lexington, Massachusetts 02173

T Cost Hard cover -- all 4 units, $6.48

Soft cover -- Unit I, $1.98; Unit II, $1.98;
Unit III, $1. 53 Unlt IV, $l 53

Teachef's guide $5.97

Recommendations and Description Based on Teacher Use

The information below is based on the ‘following teacher use:
1 teacher, 80 students
Grade level - 11 - e '
Portion taught - Part, Unit 8, "Making of Industrial

America"

Recommended Placement 1lth grade
Teaching Time _' . 6 - 36 weeks
Suggested Preparation 10 hours '
Time
Helpful Supplementary . films on the industrial giants and the rise of labor.
Materials
I. Description

A. bomments: The unit concentrates on the industrialization of the U.S.

during the late 19th century. It utilizes an inquiry mode with empha-
sis upon presenting history as a set of several different possible
choices and outcomes.,

Focus: indusiry and its effects. Subfocuses: Rationalization, inter-
relationships of an industrial society, process and effects of union-
ization, immigration and growth of cities.

B. Key concepts: conflict, change
‘Goals and objectives:

1. To show students how change in technology can cause change through-
out the society.

(@]
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II. Abilities requirdd

A'

B.

2. _To acquaint theé students with the principles of aypothesiz-
ing -- that history is not a simple LUL*JUQ‘GIILU affair but .
that many viewpoints must be evaluated.

A8
LA L

Reading level: 9th grade
Skille

'Y

Use of None Moderate Heavy

charts
graphs
tables
maps
inquiry

XXX XX

ITI. Teacher's camments on motivation

L4

This unit appeals more to students than most U.S. history textbooks
but still needs teacher-designed activities to maintain motivatiom.

IV, Addi fional comments

A'

B.

9102%73

o

The evaluating teacher would use all of this material again.

"I thought the materials were good. Each episode could be read

by the students in 25 - 30 minutes and the rest of the period

could be used to discuss it. My feeling was that this materi-

al is considerably better than most history textbooks I have used."

Choose the questions from the teacher's guide carefully.
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FOUR WORLD VIEWS
(Concepts and Inquiry Series)

;T, - Authors o | Educational Resegrch Council~ ar
Publisher : Allyn and Bacon
Availabiligy Allyn and Bacon, Inc.

e ' : 470 Atlantic Avenue
' } ’ _ . Boston, Massachusetts 02210

Cost Student book $1.98; Teacher's guide $1.u41

o — «

' o o% & % %
Recommendations and Description Based on Teacher Use

The information below is basgd on the following teacher use:
4 teachers, 208 students
Grade levels - 7-9
Portion taught - All

Recommended Placement 7th - 9th grades

Teaching Time ' 3 - 6 weeks

Suggested Preparation - 1/2 hour to 1 hour per day.

Time

Helpful Supplementary Films on the major world religions, the Bible,
Material ana the Torah.

1. Description

A. Comments: The four views selected by this unit are 1) Confucian,
2) Buddhist, 3) Hebrew, 4) Greek.

B. Foocus: The role of ideas (divine, universe, knowledge, art, truth)
in cultural differentiation.

Subfocuses: change, diffusion, humanism, naturalism, polytheism,
monotheism. Man's need for religion, impcrtance of religion as it
affects the history of mankind, development of a unique Hebrew cul-
ture, nature of religion, nature of historical evidence.

C. Key concepts: interdepence, change, self iuentity

D. Goats and objectives

1. ‘o acquaint students with the ideas of these four culturc:s and the
significance of family, government, man, and God in these four cul-
tures,

2. To expand the awareness of the students concerning valuc systems E
and the development of religious beliufs in a variety of cultures.




II'.

ITI.

IV,

R
o 4

3. To have students understand the nature and importance of
values and their relations to controlling ideas,

4. To show cultural borrowing and cultural diéérsitx.
Abilities required o R
A. Reading level: 9th grade
B. Skills |

Use of None Moderate Hea!z

charts

graphs

tables

maps _

inquiry/hypothesizing X ’

discussion X

display-making

role-playing

value clarification
exercises

2 X X X

X X K

Teachers' camments on motivation

A. The material is self-motivating.

B. Excellent format -- pictures, maps, charts. Good reading level.
Additional comments

All evaluating teachers wewe quite excited and pleased by this unit's
effect upon their classes. The material is very self-motivating and
met a decided curriculum need to have religions' views treated from a
global perspective. The teacher's guide was also recommended. It
presented several alternatives for each day's lessons that allowed
teachers to select on the basis of their own interest, strengths and
resources.

3073



FROM SUBJECT TO CITIZEN

Authors - Education Dévélopmént Center
Publisher Denoyer-Géppert
Availability ° Denoyer-Geppert

5235 Ravenswood Avenue
Chicago, Illinois 60640

Cost : * Unit III $1.80; Unit IV Sl.gq; Unit Vv $2.u5.
Separate teacher's guide for each unit $2.50 each.

e % l_ PO Y R
Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 370 students
Grade level - 8
Portion taught -~ Part. Emergence of the American;
We the People, first half, pp. 7-31; Maklng of the
American Revolution

Recommended Placement - 8th grade or above

Teaching Time 5 to 7 weeks for each unit

Suggested Preparation approximately an hour daily

Time

Helpful Supplementary Films on the Pilgrims, life in colonial America,
Materials and the depression. Try to find supplementary

materials available on the problems faced by very
early colonists in terms ef. power structures or
division of the land.

[. Description

L. Comments: This course approaches U.S. history with a focus on the
evelutionary growth of power for the individual from the time of being
subiect to the King to the time of being citizen in the Federal Consti-
tution. Many "grabbers' are incorporated, such as role-playing a *“own
meeting or simulating early trad~ in the Empire Game.

Focus: Pertains to the development of the American nation and the his-
tory of Anglo-American political development. Emphasis on the unique-
ness of the American experience. Jubjocuses: How a group of peorle
adapts and survives in an unfamiliar environnent. The necessity of
laws and rules of an unorganized society. Methods and escalation of
srorest in an unfavorable envirounnent.,

ey 2omeepls:  power and author: Ty, <lhanLye

(9%
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Abilities required

I1.

IIT.

IV,

13

A. Reading level:

-~

objectives

. political sysrtem.
xamine incentives for bettllng a new world, how the dis=~

students think hl°t0Plua¢*; and politically about the
and the nature of the!lr

- -

arffected in a society find a voice, -why coercion is applied by
t, the nature of
development of democracy, and the nevesqxty of altepnatlve
behaviors. _
To-show that history is an interprataticn of the pust which
students," too, are capable of interpreting int?lligently.

a state against a subordinatg group within

v3

Use of

,charts and graphs
tables and mans
inguiry
art
role-playing
simulation
discussions
(small,
inductive processes
readings
activity sheets and
exercises
voca~ulary
interpretation and andly31s

None

large, panel)

Teachers' comments on motivation

A. T:

hagcame

i

o
vv.a'v

e

ntralize new concepts and contl
23, D see this unit a3 a <o

material is
tedious,

break.

L. . unit oaypain ax

‘“autqul for 4 comnza‘
“ericdan democracy. '

>

‘hey

it b

'a)

-
‘cderate

X
X

< XK X

terials maintained high student in'erest,
r guidance, and developed concents ciearlw
it again they ‘would provide more r1c-;“ouﬂ’ rescurces and role-
n‘ llctenlng activities. .

roinfivo:

with

alsc supenst

. .
T Lt 2 RS
reve L0 A

atb .o

Heagz

X xX X

> X

actli-\

9th - 12th grade; ton difficult for the average 8th yrader,

scmewhat self-motivating, but the readings can

Try to break ur the reading: exercis: .
3

some sections (first part of tne imoreence of the Amerizan, it
cr example), the teacher must dc a pmreat deal of filling in

rrovided adejuate

When they teach

.
I
EE RN

tima

and
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INQUIRY EXPERIENCES IN AMERICAN HISTORY

.

Margaret Branscn

Author
Tublisher Ginn and Company '5&
: Availability Ginn and Company
Xerox Liducation Group
.. 131 Spring Street
Lexington, Massachusetts 02173
“oat Student bLook $2.28; Teacher's guide $2.67 .

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 25-30 students
Grade level - 7,8
Portion taught - Part

i~commended Placement 8th - 1lth grades

Traching Time Book is meant to supplement U,S. history text-
books, could be used periodically during a full
school year.

Suggested Freparation Evaluating teacher unable to estimate
e

[. Description

AL ortments! This book is designed to supplement regular U.S. history
materials. It presents scenarios, arranged chronologically, designed
fFor use in class for discussions, role playing, and student project:.
The materials are at a low reading level and have several short drama.:
thit could be read aloud or acted out by students.

Foeus: Investigating U.S. history through folklore, poetry, dialogues,
letters, diaries, songs, pictures, etc. Subfocuses: History is composed
of discrete events and personalities.

ey eoncepts: conflict and change
sute and objectives
i. To acquaint the student with the inquiry or investigative metiod.

.. To provide students witn interesting episodes of history that they
couid explore further.




I1.

III,

Iv,

Abilities required
A.  Reading cevel: 7th grade and up

B. Skills

Use of None Moderate Heavy

inquiry X

charts X .
graphs X

tables X

maps X
-role playing X

simulaticn X

Teacher's comments on motivation

These inquiry %xperiences were used for the '"grabbers' when intro-

ducing new areas of U.S. history to be investigated. Mainly because
these inquiry experiences were so novel or interesting, the class enjoyed
doing them together.

Additional comments

The material held high interest for students, provided adequate teacher
guidance, and developed concepts clearly.

1811273



INTERACTION OF CULTURES
(Concepts and Inquiry Series)

Authors Educational Research Council
Publisher Allyn and Bacon
Availability Allyn and Bacon, Inc.

$ . : . 470 Atlantic Avenue

Boston, Massachusetts 02210

Cost - Student book $2.22; Teacher's guide S$1.4l

ok % Nk %

Recormendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 65 students
Grade level - 7
Portion taught - All

Recommended Placement 7th - 9th grade

Teaching Time * 4 - 7 weeks

Suggested Preparation Not éstimated

Time

Helpful Supplemantary Voices of Emerging Nations. Boutwell, Clinton E.
Materials and Eric Agume Opia. Leswing Communications, Inc.,

San Francisco, 18713 CultureContact. Games Central,
ABT Associates, Inc., Cambridge, Mass.; India.
People of the World. Larry Cuban, et. al., Scott Fores-

.

man and Co., Glenview, Illinois, 1973. .

I. Description .

A. Comments: Students are introduced to concepts in the Concepts and
Inquiry Series through the use of the phrase "controlling ideas." The
controlling ideas presented in Interaction of Cultures are imperialism,
culture contact, and nationalism. The content covered deals with
Chinese Imperialism under the Manchus and Western Imperialism in many
sections of the globe.

I

Focug: There are no certain results when cultures interact. Subfocuses:
acculturation, assimilation, segregation, apartheid, genocide, and imperi-
alism, Westernization, nationalism.

B. Key concepts: interdependcnce, change




goals amd ok oetlves

1. To give stuidents a Hatter wnderstanding of how people and cultures

r cate to cach other.,
2. To understand the 19th ceutury as the logical outgrowth of the
events precaeding ir, '

3. To consider cultural inte~.cticn a. the most importunt phenomenon

of tne 19th contury.

4, To be avle to use the date and the vocabulary to relate to today's

interaction prollenms.
5. To use an interdisciplinary approach,

II. Abilites required

A,

B.

Reading level: 7th to &th grade
Skills

Use of Norne Moderate Heazz

readings X
charts X

graphs
tables
maps
inquiry
ciscussion
simulation
panel quiz

>

BN i A e

III. Teacher's comments on motivation

As long as the book was used as a resource for the individualized units,
no motivation was necessary. When it came to just reading, it was not
self-motivating. ,

IV. Additional comments

A,

1911273

The series was supposedly designed for the 5th through 7th erades
but appears to be moré appropriate for the 7th through Sti: srades.

The evaluating teacher would teach this whole unit again. It hcld
student interest, provided adequate teacher guidance, and usually
developed concepts clearlv.

AVlow individual decisicn:s about which area of study a student wants

to pursue, and divide up the matcerial into China, India, and Africa,
locoking for comparisons to come cut in discussiocn.



LIBERALS AND CONSERVATIVES
(Opposing Viewpoints Series)

Authors vavid L.'Bender and Gary dcCuen, editors
Publisher Sreenhaven Press
Availability Greenhaven Press
Box 831
Anoka, Minnesota 55303
Cost Books $1.85 each

"Map" games $ .95 each

9, 0 U 0 ¢,
« e 111 o« «

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:

1 teacher, 370 students
Grade level - 7
Portion taught - Part

Recommended Placement 9th - 12th grades

Teaching Time 2 - 4 weeks

Suggested Preparation approximately one-half hou: before each class
Time session

Helpful Supplementary newspaper and magazines

Materials

I. Description

A.

Comments: The book contains readings that represent a range of
opinion on the subject. A "map" is a novel part of the materials
and very useful if the teacher wants students to practice grour
problem-solving. The particular "map" that accompanies Liberais
and Conservatives contains 4 group activities, all based uron

students Planning Tomorrow's Society.

Focus: Opinions on public issues differ.

Subfocuses: Radical, liberal, conservative, reactionary: one
label seldom fits one person for all issues.

Key concepts: Values and valuing process, change, power and
authority '

roals and objectives
1. To enable students to understand labels and to receoenize ':
certain labels represent certain points of view.



II.-

III.

IV.

2. To enable students to realize what radical, lileral, conser-
vative, and reactionary mean, and to apply these terms to
selected readings.

3. To enable students to be slow in making value ‘udgments on
points of view, and to distinguish between fact and opinion.

4, To enable students to express their own points of view,

Abilities required

A, Reading level: 9th - 12th grade

B. Skills
Use of None Moderate Heavy
reading X
charts X
graphs X
tables . X
maps X
discussion X
analysis X
inquiry X
Teacher's comments on motivation
A, The book needed constant motivating activities by the teacher,

but the future planning games were highly self-rotivating.

B. - Use more supplementary resources, filmstrips, etc. Build up
a collection of good examples of different points of view.

Additional comments
A, The evaluating teacher would teach parts of this unit again.
B. Don't assign students just to read the material. That is tocu

hard for 7th graders. The material is better used as a framework
for definitions.and certain examples.

2211573



_ MAN IN CULTURE
(Concepts and Yalues Series)

Author Cet.ter for the Study of Instruction
(Concents and Value Series)
Publishor Hareourty brace, Jovarovich
Availabilicey tarcourt, Brace, Jovanovich
. ot 9
) 757 Third Avenue
New York, N.Y. 10017
Cost student book $1.59; Teacher's guide $1.95

{eovers six titles in the series).

»  Recommendations and Description Based on Teacher Use
The iuformatlon holow is lasevd on *le following teacher use:
5 -eaciers, 185 students
vrade levels - 7-9
Portion taught - All

Recommended Placement 7th to S9th grade

Teaching Time L to 5 weeks

Suggestad Preparation 12 hours

Time

Helpful Supplamentary Films: Geronimo Jones, National Educational Films

Materials Conter, $20 rental; Why Man Creates, available from
Pyrarid Films, Box 1048, Santa Monica, California;

{ rental price not available. Books: Constructing

a Life Philosophy (Opposing ViewpointsSeries),
Greernhaven Prescs, Anoka, Minnesota, 12713 Man: A
Cross Cultural Approach, available from Educaticnal
Fesources Inc., Fost Office Box 103, South Orange,
iaw Jersey 07879, $S163  (see separate ewvaluation).

I. Description
AL Sormenes: Tiie unit is. from a very popular series of titles designed
Yor 4sn oin 7th and 8th grade uscnial studies. Each unit is keyed to a
varticuiar social science discipline. Man in Culture is based en anthro-

. colcpical —coneepts.

22ude g Juitures provide for thelr members the ways and means of satis-

tying ntuman aeeds.,  Tultures jrovile a meant of passing the knowledge,

vioaws, (uols, and uleful eshavior {rom one generation to the next. All
srures bave helief cootomn that Levdp axplain the world and thiat provide

- et Y - P— s ey o 1 Dae . 2o
DR L Wit valuen to pui e theelr tonavioor,
L. oAl Gl Loty Citt, chaatpe
¥




I,

III.

Iv.

s

C. Goaly wnd obeatives
l. To have students develop empathv tor the maay subcultures that

exist in the majority culture, and to have students be receptive
whein looking at the values of a member of the many subcultures

in American society,
2. To have miacrity group students feel a sense in their heritages.

Abilities required

A, Reading covel: € - @

B. Skt ile
Use cf None Moderate . Heavz
charis X
maps X
inquiry X
analysis X
discussion X
role-playing X
value clarification X

exercises

Teachers' comments on motivation
A. Testing teachers felt the material was self-motivating.

B. Pictures in the text can be used as study pictures and are very use-
ful in stimulating class discussion.

Additional conments

Testing teachers felt very differently about the classroom use of this
book. Some teachers were laudatory about some of the inquiry lessons,
while others reported dismal failures on the sdme lessons. The most
serious complaint about the book has been that "grabbers' are utilized
without sufficient follow-up to really ensure student internalizarion of
the main ideas. The books themselves are attractive and well worth
examining. '

2511573



NATIONS IN ACTION
(Concepts and Inquiry Series)

Authors Educational Research Council
Publisher : Allyn and Bacon
Availability | Allyn and Bacon, Inc.

470 Atlantic Avenue
" Boston, Massachusetts 02210

: Cost Student book $2.55; Teacher's guide $2.22

% % K % %

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 30 students
Grade levels - 7, 8
Portion taught - Part, pages 63-153

Recommended Placement 7th and 8th grades -

Teaching Time 8 - 12 weeks

Suggested Preparation 20 hours

Time

Helpful Supplementary Films on the wars, revolutions, and intellectual
Materials movements of the period.

I. Description

A. Commentg: Develops various concepts connected with World War T,
the Depression, and World War II. The concepts are listed as "control-
ling ideas" in the student book.

Focus: Recent worid history and its trends or patterns. Subfccuses:
Change is constant and rapid; and war: causes, alternatives, preven-
tion.

B. Key concepts: conflict, change

(@]

Goals and objectives

1. To understand that wars don't just happen but have historical
causes. .

To understand why World Wars I and II started.

To have students make value judgments about wars.

To consider altermatives to war.

To think about the future and the possibility of war and

its prevention.

U W




LI,

III.

V.

Abilities required

A.

B

Reading level: 7th grade and up
Skills

Use of None Moderate Heazz

charts

graphs

tables

maps
inquiry/hypothesizing
discussion

value judgments
simulation
role-playing X

‘ndependent projects . X

readings X

KX XX

XX XX

Teachers' comments on motivation

The material was moderately self-motivating but also needed motivating
activities by the teacher.

Additional comments

A.

(@}

[ &)

This material held high student interest and developed concepts
clearly. The teacher's guide contains many good suggested activ-
ities for students.

Useful as a supplement for the study of World Wars I and II, or
as a base for an international relations course,

"I feel that this book's weakness is in its attitudes and values.
It treats international tensions and relations in a very dry and
impersonal way, leaving out the personal element and values con-
siderations."”

Needs to be supplemented with:

1. a look at war from a more human side -- the suffering and great
toll of 1life.

2. 1ideas on alternatives to war instead of its inevitability.

3. war prevention, more on the U.N., disarmament treaties, ideas
of pacifists, etc.



OXFAM CASE STUDIES OF DEVELOPING NATIONS

Authors OXFAM
Publisher Houghton Mifflin and Company
Availability Houghton Mifflin and Company

Educational Division
110 Tremont Street
Boston, Massachusetts 02107

Cost Six titles, $1.05 each; No teacher’s guide.

% % f %

| Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
5 teachers, 250 students
Grade levels - 7, 8
Portion taught - All

Recommended Placement 7th and 8th grades

Teaching Time 1l - 8 weeks

Suggested Preparation Unestimated

Time

Heipful Supplementary Maps, current magazine and newspaper articles,
Materials materials from Economics Development Council.

I. Description

A. Comments: This series has been developed by the Oxford Famine Relief
Organization (OXFAM) to build awareness within the English child of the
plight and the efforts for self-improvement of people from developing
countries. Each title concentrates upon renresenting individuals from
the area who are dealing with and surmounting typical problems indige-
nous to their nation. With six separate titles, teachers can create
different group projects and the possibility of reporting back to the
entire class. The separate titles from the series are 1) Botswana
(Bechuanaland): This Is a Hungry Year, 2) Ecuador: Learning by Radio,
3Y) East Pakistan: In the Wake of the Cyclone, 4) Korea: The Aftermath
of War, 5) Nigeria: A Boy with Leprosy, and 6) Tibet: Refugees from the

Roof of the World.

Focus: Developed, industrialized nations compared to developing, emerg-
ing nations. Subfocuses: Resources, factors of production, physical
environment, hunger and disease, effects of war, culture/tradition,
command/market economy, decision-~making.

«?



‘ B. Key conceptrs: interdependence and change
C. Goals and objectives
[
1. 7o understand the interdependence of human beings.
2. To understand and compare developing nations and be aware of
their special problems.
3., To become aware of the wide gap in standards of living of
industrialized and developing nations. .
4, To reduce ethnocentrism.
II. Abilities required

A, Reading level: 7th - 8th grade

B. Skills
Use of Nona Moderate Heavy
reading X
discussion X
inductive processes X
simulation X
role-playing X
charts X
graphs . X
tables X
maps X
making comparisons X
reference work X
compile and analyze data X
reports =-- oral and written X

III. Teachers' comments on motivation
A. Testing teachers found students very turned on by the subject matter.

The books are small, full of interesting pictures and easy to reaid.
They focus on individuals within the nation, thereby givirg the Iecel-
ing of a human interest story.

B. Teachers used varying strategies. One made up individual contract:
for students to complete. Another used a comparative epproach, with .
students concentrating on one nation, keeping char*s, analyzing prob-
lems and possible solitions, making "speeches," and doing a lot of
reference work. The OXFAM books were used as a supplement.

IV. Additional comments o
A. Material has no teacher's guide. Does hold student interest and develop
concepts clearly. '"The OXFAM material) worked well as a 'grabber'; in my

comparative studies the students became interested in a developing nation
through OXFAM and then went on to in-depth study."

g, Be aware that some editions are American and some zZriticzh uard that there
are minor discrepancies.

[MC 33111073




PEOPLE OF THE WORLD SERIES -- INDIA, KENYA

# . Author Larry Cubaﬁ: series editor
o —_— o . QA
Publisher Scott Foresman
Availability Scott Foresman and Company
. 1900 East Lake Avenue

Glenview, Illinois 60025 >

.. Cost Student book $1.47; Teacher's guide $1.50

[
\ ko B % %
Recommendations and Description Based on Teacher Use
The information below is based on the following teacher use:
3 teachers, 160 students

Grade level - 7, S
Portion taught - Part

Recommended Placement 7th - 9th grade

Teaching Time 1 - 4 weeks

Suggested Preparation The testing teachers varied. Approximately 20

Time minutes per lesson.

Helpful Supplementary Maps, especially large wall maps; for India chart of .,
Materials Hindu caste system and diagram of Hindu gods; film:

Dr. Leakey and the Dawn of Man (for Kenya), available
From National Geographic Series, Films, Inc.

[. Description

A. Commentg: Other ‘titles in the series are Japan, Mexico, USSR and France.
Each title follows the same chapter sequence: 1) The Setting, 2) Workers,
3) Family and Education, 4) Religion, 5) Government, 6) Conflict, 7) Close-
urs of People.

. Focug: Diverse cultures have arisen in different places as people
have attempted to meet their needs and solve their problems. The
natural environment affects the culture of a people. Al¥hough cul-
tural responses are diverse, there are similarities in basic humgn
activities and aspirations.

3. Key concept: interdependence

Joals and objectives

(@]

1. To understand the complexities uf another culture, to respect their
differences from one's own, and to appreciate their value systems.

2. fov students to begin to see African countries as being in the 20th
century. That Kenya is not ""backward," nor so far away and strange.




[I. Abilites req'ui red

A. Reading level: 6th - 9th grade

B. Skills

Use of done Moderate Heavy

maps | X

charts 3 e

tables X

graphs X .

readings X

inquiry/hypothesizing’ X

diszussion X
. group work X

analysis/comparison X

role-playing X

ITI. Teachers' comments on motivation
Testing teachers found the materials self-motivating. Excellent illustra-
tions, interesting short reading sg*ections, good activities and good dis-
cussion questions suggested in teacler's guide.

IV. Additional comments

A The material held student interest and developed concepts clearly.

B. Review map skills and geographical locations first. Many students
look upon Africa as just one big country.

C. "Very good. Students were very interested in materials."

]

35111773
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el  SMALL GROUP PROCESSES

g,

Authors Sociological Resources for the Social Studies
(SRSS) ’
Publisher Allyn and Bacon, Inc.
., Availability Allyn and Bacon, Inc,

470 Atlantic Avenue
Boston, Massachusetts 02210

wn

“ost Student book, packet of 10: $5.91
Teacher's guide, $1.02

N SR S S

Recormendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 150 students
Grade levels - 7, 12
Portion taught - All

Pecommended Placement 12th grade

Teaching Time 2 - 3 weeks

“uggested Preparation 15 - 30 minutes per class period

Time

Holrful Supplementary None
Maiterials

[. Description

A Comments: Small Group Processes contains several group experiments
which measure how group influences affect individual behavior. Student
materials consist of five pamphlets, to be handed out one at a time.

The first is the famous Asch experiment where all members of a group,
save one, deliberately give wrong answers to wha: obstensibly appears
to be an experirnent on perception. The class, observing this experi-
meont, notes the impact of the group's responses upon the single subject.
The other three experiments carry on and extend this theme throughout
the rest of the unit.

coug:  The individual's behavior in groups. Individuals change when
! sures and groups are changed. Grecups demand different behavior and
ceople change to meet the demands.

~
B 4CRT:

. Key concepte: conflict, change

Joals and objectives: For students to become aware of the effectn of
sroup dynamics on the individual.




AT

I,

III.

A

Abilitics required
A, Rewiing Jevel: 10th - 12th grade

B. Skills

Use of None Moderate , Heavy
tables X
inquivry/nypothesizing X
discussion X

Teachers' comments on motivation

A. Material was selif-motivating and did not require continual
motivating activities by the teacher.

B. The classroom exgeriments were enjoyed. Nothing extra was
needed.

Additional comments

A. Materials held student interest, provided excellent teacher guid-
ance, and develored concepts clearly.

B. The teacuer bouklet was excellent; very clear, complete and detailed.
Prepare yourself, before you teach the unit though. There is also a
lot of student data-gathering.

C. Concepts were not complicated. Used in a psychology course.

38111873
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SOCIAL CHANGE: THE CASE OF RURAL CHINA

Author ’ David Crossman, Sociological Resources for
the Social Studies

Publisher . Allyn and Bacon, Inc.
Availability Allyn and Bacon, Inc.

470 Atlantic Avenue
Boston, Massachusetts 02210

Cost Student book $6.30/ten; Teacher's guide $1.02

0% N N %

Recamendations and Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 215 students
CGrade levels - 7, 9, 12 '
Portion taught - The teachers varied, some
taught all and others taught parts.

Recommended Placement Sth -~ 12th grade

Teaching Time three weeks to two months, depending on how used.
Suggested Preparation 20 - 30 minutes per day

Time

Helpful Supplementary Misunderstanding China, film available from CBS
Materials News Division, 524 W. 57th Street, New York, N.Y.

10019, rental $50.
I. Description

A. Comments: The teacher must constantly focus on the stated goal of
this unit, which is to teach about social change, or the students
will see the unit only as a study of China per se. The book contains
stories told as if by Chinese peasants following the Chinese Revolu-
tion, and includes a play and other potential role-playing exercises
portraying conflict situations at the village level.

Fnous: Social change in an established cociety. Subfocuses: China's
particular struggle with change; the roles of family members and insti-
tutions. Force and cultural borrowing as change-making factors; planned
ard unplanned change; resistance and rebellion as possible reactions to

change.

B. Key concept: change

)

. (vals and objeetives

1. To help students make more objective, detachad observation and
evaluation of social chang. o that they can more easily trans-
fer and apply the concept to change taxing place closer to home.



2, To bhelp students form their own values by comparing values
of other cultures.

3. To helr stud:nts see that planned change is usuelly more
acceprtable than unplanned change.

4, To help students become willing to wrestle with a contro-
versial problem.

I[I. Abilities required .
A, Reading level: 7th - Sth grade

B, Skiills

Use of None Moderate Heavy
readings X
graphs X
charts X
tables X
maps X
inquiry : X
discussion X

. analysis X
role-playing X
inductive process X

I1I. Teachers' comments on motivation
A Once students got into the readings, they enjoyed them, Lut the

teacher must provide the initial motivation. Use motivators usuzh
as media, short readings, Chinatown trips, if feasible, and speakers.

B, Readings are too long for use in a single class period.
[V. Additional comments

A. Considerable outside resources are needed to perk up an otherw.
dull-appearing format, thcugh the continuous story line cf th. ool
and current interest in China are factors in its faver. Evaluating
teachers said they would teach this unit again.

B. Teachers suggest using the materials in a variety of wuy. zuu with
additional materials. Some would use this bookK a. a part of a arit
on China -- rather than use it to teach specifically ahtout social
change. "First, I would introduce the material with a general back-
ground study of China under the traditional monarchy .ystem, the
Civil War of the 30's and the rise of Communism. Jeoond, students
should be familiar with the tremendous significance <t traditisn in
Chinese society." Another suggests using contemperary  de - tiomn
such as women's liberation, volunteer army, etc.

@]

Guide students to an understan-ding of the concept o8 coil o e

]:R&(: 33111873
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EVALUATION FORM

Title ot Material

Author(s)

Publisher

Availability (national address)

Cost

Testing Situation

Number of teachers Number of students
Grade level Ability level low average high

School

Portion taught  All Part
(If part, include chapters or pages.)

Recommended Placement

Teaching Time

Suggested Preparation Time

Helpful Supplementary Materials (Include availability and cost, if possible.)

I. Description

Surmarize the material's contents, focus, and the author's approach.

for example, American Political Behavior might he described as a

study of American politics focusing on political roles. It uses a
social scientific approach in conijuncticn with a series of case studies.




What are the key concepts?

What were the stated (or implied) objectives of the material?

What were yoﬁr own objectives?

11, Abilities required

Reading level (vocabulary and comprehension)t:

k=12

None Moderate Heavx

O
—
oW
"3
ot
%}
-
ou

raphs, tables

inzuiry/hypothesizing
simulation
role-playing
1ls2ussion

others (list)




II1.

IV.

Ty

Motivation

What were the special 'grabbers" or techniques used?

develop concepts clearly? Yes Ne

—omments:

LW
%.':}

Was the material self motivating? Yes No

Did it require continual motivating activities? VYes No

Comments:

\

Evaluation
~ What tools did you use to measure student achievement? Did you

develop hem yourself or were they part of the curriculum?

Further comments

Special do's and don'ts for teachers new to the material.

Zid the materials hold student interest? Yes No

provide adequate teacher guidance? Yus No



A GUIDE TO SELECTED CURRICULUM MATERIALS ON
INTERDEPENDENCE, CONFLICT, AND CHANGE:

Teacher Comments on Classroom Use and Imb]ementation

POWER AND AUTHORITY
CONTENTS

Introduction
Participating Teachers
List of Units Evaluated in Entire Project
Indexes

A. Suggested Course Placement
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INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about interdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a2 process of implementing already available materials. Attached to each
gulde is an evaluation form so that this process can pe ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a program of the Center for War/Peace Studies, and tie Mt.
Piablo Valley Unified School District in Concord, California, partially
aided by a grant from.the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
ters., The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made: .

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These maierials were in turn selected by teachers who felt the
waterials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as
priority was placed on involving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

w, The ccmments presented here are edited versions drawn from the

orisinal teacher evaluations.,

5. Cn individual sheets recommended placement refers to where th-
item might be best placed. In the indexes the same item may he
shown as being useful in a wider range of grade levels. No incon-

sistency is intended.

5. In some cases the descriptions of the material -- including content,
focus, goals and objectives -- apply only to the portions taupht and
to the manner in which testing teachers used the material. You
chould be aware, for example, that the goals and objectives 1li:zted
ma te the teachers' goals as modified for their use rather ti.un the
x;oals the authors had in mind.



7. The guide is being distributed in six conceptual units -- change,

conflict, identity, interdependence, power and authority, values
- and valuing. Eacl unit however, contains a listing of all the

materials tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses. Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you"ve used write the Curriculum Materials
Frogram, Center for War/Peace Studies, 218 East 18th Street, New
York, ¥.Y. 10003.

PARTICIPATING TEACHERS

Roy Aaland
Sheila Atdallah
Jim Adams

weil Agron

John Bedecarre
Ton Bergamini
Bruce Borad
Jody Bourland
Dick Bristow
natie Chilton
Pon Jllarx

sue Joulh

Futh Zavis
Aleta Junn

Lars Zkdanl
cave Ellicx

oon Saliup

Jick ragerstrom
Suzette Ferguson
Scott Fitzgerrell
daril-m Zarvey
Carol Jsray
Zinda ‘regoriev

Don Guenther
Helen Hansen
Roberta Hatlestad
Delores Hegemann
Cissy Hill

Jack Hubbs

Suzi Hunnell

Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll

Darrell Leckliter
Joan MaclLellan
Phil Mast

Jeff McCreary
Brenda McNeely
Jonn Millar

Laura Mori

Helen Murpny

Katy Muus

Dorothy Naas
Carol Noble

Sue Ctt

Al Paltin

Nancy Parsley
Carolyn Paxton.
Walt Perry
Nancy Piedmonte
Marjorie Powell
Ron Redding
Myra Redick

Ron Remington
Martha Riley
Peter Roberts
Ray Schultz
Ernest Spencer
Ken Stierna
Barbara Stromber,
darv Tauber
GCrace Townley
Sharon Vogt
Carl von Rohr
Ruby Wilhite
Barbara Williams
Jackie Woodruffr
Rita Zwerdling



LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)T
Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)
Crimes and Justice (Co,P)
CultureContact® (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)
Earth Island®* (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)

From Subject to Citizen (Ch,P)

GChetto® (Co,P,I)

Hiroshima Decision®*#® (P,V)

Images of People (I)

Inquiry Esperiences in American History (Ch,Co)
Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)
Liberals and Conservatives (Ch,P,V)
Loyalties: Whose Side Are You On? (P,V)
Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)
Man in.Culture (Ch,I,ID) :

Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)
Marketplace® (ID)

Mix (V,ID)

Nations in Action (Ch,Co)

OXFAM Case Studies of Developing Nations (Ch,ID)
People and Places (ID)

People uf the World (Ch,ID)

Railroad Game® (Co,F)

Simulating Social Conflict (Co)

Small Group Processes {(Ch, Cc)

Sccial Change: The Case of Rural China (Ch)
“tarpower (Powderhorn)® (P,Co)

Taking a Stand (Co)

values in Action®* (Co,V,P)

Joices for Justice (Co,P)

‘Youth and the Law (P)

4 . . . . .
These let+ters refer to the concerrual units in which a particular iten
appears.  Ch stands for Chanege; Co -- Tonflicty ID -- Interdependernce;
T -~ Identity: I -- Power and authority; V -- Values and valuing.
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SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

Y
AMER ICA! COVERNMENT/LAW

Americar. Political Behavior
Conflict, Politics and ¥reedom
Crimes and Justice

Ghetto®

Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice

Youth and the Law

!

AMERICAN HISTORY

Conflict, Politics and Freedom

Division, Unity and Expansion

From Subject to Citizen

Hiroshima lecision®#

Inquiry Experiences in American
History

Railroad Game®

ANTHEOPOLOGY

CultureContact®
Interaction of Cultures
Man: A Course of Study
Man in Culture

Mix

ECOLCOY

Earth Island#s
tcology Controversy
Man in Fis Environment

-~y ey
'

ol

o

™1
(&)

Man's Toercmic World
Mar:evolave™
- 1

SLTLERIATTONAL FELATIONG

Navions in Acztion

IXFAM 1:s2 Studies of Developing
Nationg

Simulatini Zecial Conflict

Social Ti.ange: Case of Rural
Ciira

So .
rodnme

fhatert N ' [N R ol e
GEMULTI- Ol KLt

PHILOSOPHY /ETHICS

Choices

Constructing a Life Philosophy
Four World Views

Hiroshima Decision®

Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments

Values in Actiond®

PSYCHOLOGY

Constructing a Life Philosophy

Dealing with Aggressive Behavior

Images of People

Loyalties: Whose Side Are You On?

Man's Attitudes ' .
Small ‘Group Processes

Starpower%®

SOCICLOGY

American Political Behavior

Crimes and Justice

Ghetto®

Images of People

Simulating Social Conflict

Small Group Processes

Social Change: Case of Rural
China

Starpower®

WORLD CULTURE/AREA STUDIES/
CEOGRAPHY

]

CultureContact:

Four World Views

Interaction of Cultures

Man: A Cross-Cultural Approach?:

Mix

OXFAM Case Studies of Developing
Nations

People and Places

People of the World

WORIDN HISTORY

Four World Views
Hiroshima Decision®™®
Interaction cf Cultures
iations in Action



TOPICS/TECHNIQUES

AP IUVA
OXFAM Case Studies of Developing

Mations (Jr/HS)
People of the World Series (Jr/HS)

AGGRESS TON/VIOLELCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION ®
Ecology Controversy (HS)

AMESTCAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto® (Jr/HS)

Man's Economic World (Jr/HS)
Marketplace® (Jr/HS)

Railroad Game® (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)

Conflict, Politics and Freedom
(Jr/HS)

Ghetto® (Jr/HS)

Liberals and Conservatives (HS)

Voices for Justice (Jr/HS)

AMERICAN REVOLUTION

Prom Subject *to Citizen (Jr)

Vi a4 dL

CXEAM Tice Ztudies of Developing
nations (Jr/HY) '
“eavle of the dorld Series (Jr/HS)

Ceal.rg with Ay.ressive Behavior

q‘[)
B L ITE T TN
SUL avbuis Llliew g ~ oy
T T A r
[P S SRV NN N ()-

Sivizion, Unity and bxpansion (HS5)
Martetslace’t (UJr/HS)
Zailread lamed (Ip/HE)

LI

s AT

‘-"H‘"\( s ¢ ae_ 3¢ v
Mulri-Meadil sat

INDEX

“HINA, CONTEMPORARY

Social Change: Case of Rural
China (HS)

from Subject to Citizen (Jr)

CUMMUNICATION PROBLEMS

Smal} Sroup Processes (HS)

Cuni'L1CT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

De:aling with Aggressive Behavior
(Jr) :

Simnlating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(1S)

Conflict, Politics and Freedom
(Jr/HS) ,

From Subject to Citizen (Jr)

Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,

INTERACTIONS OF CULTURES

CultureContact® (Jr/HS)

four World Views (Jr/HS)

Interdction of Cultures (Jr/iiS)

Man: A Course of Study (Jr)

Man: A Cross-Cultural Approach¥®+«
(Jr/HS)

Man in Culture (Jr/HS)

Mix (H3)

Ox:'AM Case "tudies of [eveloping
hations (Jr/HS)

People and Places (Jr)

Pecple of the World Series

(Tr/HS)

DeTlh «n UkdLS

—— - ot ot i b

Daty on the duman Crisis (Jr/BQ)

Db el fCH, TeSL AND WORLD

b)

Wations in fotion (Jr)



DEVELCEING LATIONS

Data on he luman Crisis (Jr/HS)

OXFAM Cuse studies of Developing
Nations (Jr/HS)

Mix (HS)

People and Places (Jr)

People of the World (Jr/HS)

Starpower® (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)

Constructing a Life Philosophy
(HS)

Loyalties: Whose Side Are You On?
(HS)

Making Valuz Judgments (Jr/HS)

Values in Action®® (Jr)

DISCUSSING PUBLIC ISSUES
Taking a Stand (HS)

ECOLOGY (BALANCE, FOPULATION,
POLLUTION)

Data on the luman Crisis (Jr/HS)
Earth Island#®% (Jr)

Ecology Controversy (HS)

Man in His Ervironment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureCortact® (Jr/HS)

Ghetto® (Jr/HS)

Marketplace® (HS)

Railroad %2ame® (Jr/kS)

Starpowert (HS) -- Powderhorn (Jr)

GECNRRPAPHICAL SKILLS

People ard Places (Jr)

GROUP PRPOBLEM SOLVING

Small Sroup Processes (HS)

OXFAM Cuse Srudies of Developing
Nations (Ir/iil)

IMPERIALISM, CHINESE AND WESTERN

- Interaction of Cultures (Jr/HS)

INDIA
People of the World (Jr/HS)

INDUSTRIALIZATION, U.S., 19th

CENTURY

Division, Unity and Expansion (HS)
Railroad Game® (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S., HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower® (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATI AMERICA T

OXFAM Case Studies of Developing
Nations (Jr/HS)
People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF

RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)
Voices for Justice (Jr/HS)




LAW, CHIMINAL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Folitics and Preedom

Crimes and Justice (Jr/HS)
Law: You, the Police and Justice

Youth and the Law (Jr/HS)

LIFE CYCLE
Man: A Course of Study (Jr)

~Loyalties: Whose Side Are You On? (Jr)
Values in Action®# (Jr)

MAN, NATURE OF
Constructing a Life Philosophy

Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS)
NATICNALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY
Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision®® (HS)
Simulating Social Conflict (HS)

R OITT AN
PLRCEPTION
St 42l

Images of Pecople (HS)
s Attitudes (Jr/HS)

Data on the Human Crisis (Jr/HS)
Far+h Telinds® (Jr)
Zzclogy Controversy (HS)

4 Aegressive Behavior

" : . AR
L":'JanE; N

i : CONFUCIANLISH,
HIoM ) HERKEW, GREEK

Wworld Views (Jr/HS)

REVOLUTION
Starpower® (Jr/HS)

ROLE~PLAYING

Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action#*% (Jr)

Voices for Justice (Jr/HS)

- RULE-MAKING

Starpower® (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

Images of People (HS)
Social Change: Case of Rural China
- (HS)

Starpower®* (Jr/HS)

STEREQOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto® (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)

Hiroshima Decision®% (HS)

Nations in Action (Jr)

OXI'AM Case Studies of Developing
Nations (Jr/HS)

Starpower® (Jr/HS)

WORLD WAR I

Nations in Action (Jr/HS)

WCRLD WAR TII

lHiroshima Decision®®% (HS)
Nations in Action (Jr/HS)




POWER AND AUTHORITY -- MATERIALS DESCRIBED

Grade Level

5

f@ame
wee 3 . e
Multi-Media kit

Title 7-8 10-11-12
American Political Behavior X
Conflict, Politics and Freedom X X X
Crimes and Justice X X
.Dealing with Aggressive Behavior X X ‘
From Subject to Citizen X
Ghetto® X X "X
Hiroshima Decision®#* X X X
Law: You, the Police and Justice X
Liberals and Conservatives X X
Loyalties: Whose Side Are You On? X
Railroad Game®* X X X
Starpower® X X X
Values in Action #% X
Voices for Justice X X X
Ycuth and the Law p4
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AMERICAN POLITICAL BEHAVIOR - PART Il

Howard Mehlinger and John Patrick
Ginn and Company

Ginn and Company

Xerox Education Group

191 Spring Street

Lexington, Massachusetts 02173

Student book $2.67 Book II; Teacher's guide $4.20.
Accompanying materials, Book II:

Tests (duplicating masters) 17.82

Transparencies (2u4) 23.85

Worksheets (12 lessons on duplicating 5.37
nasters)

"Influence" simulation (1 set includes 6.33

TG, participant guides and duplicating
master)

"Bottleneck'" and "Ninth Justice" games 49,50
(both in one package) includes game
boards, ‘cards, TG and participant guides

L I )

Recomriendations and Description Based on Teacher Use

" -

it Information Lelow is based on the following teacher use:

L :ir".v'
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1l teacher, 28 students
Grade level - 11
Portion taught - All

12th grade

.
i)

Each vulume reqiires a semester.

Unestimated

Supplementary matcerials provided by publisher include
worksheets, tests, £ilms, overhead transparencies and
simulation games.

o move away from the idealized and abstract struc-
@ typical U.3. povernrent course. Instead of cataloye-
5 irstitutions and analyzing a few issues which ari:.
wLture., Mehlinger and Patrick loor at government bLoth st b
an.d wRora-censtitutionally throupvh the actual channoic of W
rhe term "Influence" rather than "powoer™),

oy
frow
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II.

III,

IV,

liz.

Foeus:. Th2 role and fun:tion of cofficial and unofficial political
decision-maketr~. Decisicon-makers are found in the legislative, admin-
igsrative, and judicial branches, and also in mass media, political
parties, loblhies, etc. "

B. Key cconeepts: power and authority, change
C. Goals and objootives: Analysis of the real structure and function of
the American sovernmental system. The students should be able to ana-

lyze and to function within, or to change, the system.

Abilities required

A, Reading levei: wvery high, 1llth or 12th grade, at lea«t.
B. Skills
Use of one Moderate Heavy
charts X
graphs x X
tables, maps X
inquiry/hypottiesizing X
discussion X
simulations (not ones X
provided by the unit)
readings ' X

Teacher's comments on motivation

A, The material is much more self-motivating than most of the other
material available.

B. . The text makes good use cf pictures.

Addi tional comments

A The evaluating teacher wuuld like to teach this inaterial uagain in
part, reportiny that som: looked good and some not. More evalua-
tion is needed. The material provides adequate teacher guidance
and develops concepts clearly. General concepts of decision-maker,
role, and rules are used repeatedly, and other concepts are integratu:
into each lesucn.

3 The teacher using this material should be prepared to add information
on the structure of American federal and state government, to aid the
students in understanding where each decision-maker gets hLis power
and how his powsr reldte: to other power figures.

73
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CONFLICT, POLITICS AND FREEDOM

Authors . Charlec N. Quigley and Richard P. Longaker -
Publisher sinn and Company ; . T
e At — . .
Availability Sinn oaald Tougoany

= Xerox bLducation Group
13l Cpriny “treet
Lexiuston, Massachusetts 02173

t Student book $1.803; Teacher's guide $2..22
(uehool prizer)

%
O
L

woon o n
Recommendations and Description Based on Teacher Use
The information below is based on the following teacher use:
1l teacher, 55 students
Grade level - 8

Portion taught - Part. Pages 1- 60.
Most of Unit I, part of Unit II, none of Unit III.

Fecommend=d lacement 8th - 12th grades

Teaching Time 6 to 8 weeks

Suggested Prepar=tion 10 hours

Time

Helpful Suprlementary 2ue Frocess of Law Denied, available from
Materials Audio-Visual Center, Indiana University,

steuminyton, Tniiana, rental §7,2%,
I. Description

A Someieiidl Pather than treating thom abotrastly, introduces the
3:iz frinciples of demozratic goveriimant in a way that' helps’

A -
tud=snty to experience thoss Pr'n iples at work. Unit I relate.

: s' own experiencs, 4. it reaches various forms of FLOY
wnty Ynit TT reliac moutly on historical care studies to teach tia
functions of conflict.

2us: ne underlying rrincivles 57 the U.U. Government, how tnev
srerate, and now they affect L. 8. citivens and leaders. The function-

ing of the U.3. political uystem. Jubvcuses: Conflict: its inetiry-
. ticnalization, functions, inevital lltV, sources, limits, recolution.

Functions of governmental institutions., Uifferences Letween aitiaipl -

variazn an i demecratic poiitical o ctoma,
2. Al Ao ey sonfiin, o S

El{lC T

Aruitoxt provided by Eic:



cC. Goale and objectives
1. To gain understanding of and apprecxatlon for constztutlonal
government.
2. To gain fundamental understanding of the role and necessity of
' conflict in a free society. LiE
3. To be able to make rational decisions on public issues and to Lot
be interested in being involved in governmental process.
. _ To be able to differentiate authoritarian and democratic hchavi-
A ors .

I ST
F -y

II. Abilities required
A. Reading level: -8th grade
B. Skt ile

Use of None Moderate Hea!z

reading

inquiry/hypothesizing

role-playing

discussion

inductive process

simulation X

KX X > X

11I. Teacher's camments on motivation

A. The testing teacher found this material to be self-motivating
and not requiring continual motivating activities by the teacher.

B. Unit I "grabbers": The readings themselves contained funny names
and humorous statements which intrigued many (especially the poorer
,.readers) and turned off a few.

c..' As long as the teacher is able to be accepting of student responz.
s that are divergent at times, self-motivation seems high.
~. .
IV. Additional comments '
sucplement the readings and discussion with films and simulations. i..u.iw
carefully the questions on which to focus. A great many are provided, Tt
students tire of too many chores in relation to each raading.




CRIMES AND JUSTICE |
(Justice in Urban America ngj'les)

Author Robert H. Ratcliffe

Publisher _ Houghton Mifflin Company a5
:%- Availability Houghton Mifflin Cémpany

Educational Division
110 Tremont Street
- Boston, Massachusetts 02107

Cost Student book $1.20; Teacher's guide $1,35 -
%ok ok ok & |
Recommendations and Description Based on Teacher Use
The information below is based on the following teacher use:

4 teachers, 400 student:
Grade level - 7-10

-y

Portion taught - All ‘ \
. Recommended Placement 7th - 9th grades
Teaching Time : 3 weeks - 9 weeks
Suggested Preparation 10 - 20 hours, approximately 30 minutes each day.
Tine
Helpful Supplementary Periodicals, newspapers, data on crime rates, the
Materials Penal Code, speakers, films
I. Description
A, Comments: This unit attempts to take the student through the

processes and procedures of American criminal law. Readings are
interspersed with short case studies or vignettes.

Focug: What constitutes a crime and what is the legal process.
Subfocuses: Individual rights and responsibilities, fair trial,
impartial judge and jury, misdemeanor and felony, capital and
other punishment, Supreme Court decisions, prison, parole, pro-
bation, crime prevention.

Sy

B. Key concepts: power and authority, and conflict

C. Geais and objectives

1. To understand the nature and seriousness of crimes and to investi-
gate the legal process for handling offenders.

2. To evaluate ways of discouraging crime and of understanding better
those who might commit ¢ imes. To appreciate their constitutional
rights.

3. To understand our justice system is constantly being re-interpreted
in order to stay relevant.




II1. Abilities required

A. Reading level: 7th - 9th grade
B. Skills -+ -

Use of None _ Moderate Heavy ' e

__— : charts

= tables

' graphs
inquiry

) . discussion

drawing conclusions

! inductive proceuses
role-playing
debate

KX XX
*

>xX X X

> x

ITI. Teachers' camments on motivation

The material was not self-motivating and required supplemental activities
developed by the teacher.
I\
IV, Additional comments o

Testing teachers felt that if a teacher were to rely solely on this
material, it would not be too successful in maintaining class interest.
However, if a teacher were to add "grabber" activities, the book should
serve as an excellent information base. There is only one teacher's
guide to the series, and this guide is generally not too helpful in
suggesting extra or alternative activities. The last part of the book
is rather inadequate in dealing with "America's crime problem."




DEALING WITH AGGRESSIVE BEHAVIOR

Authors Cooperative effort of Lakewood City Public
Schools System, Educational Research Council -
of America, and Ohio State Department of Ed- N
ucation RS
;! Publisher Educational Research Council of America ..
Petot e ’ [3 o’
Availability Educational Research Council of America

Rockefeller Building
Cleveland, Ohio 44113

Copt ' Student book 85¢; Teacher's guide $2.55

% % %

Recomendations and Description Based on Teacher Use
The information below is based on the following teacher use:
7 teachers, 470 students
Grade levels - 7-10
Portion taught -~ The evaluating teachers varied.

rPecomnended Placement 7th - 9th grades

Suggested Preparation Unestimated. Much time spent finding supplementary
Tie readings and materials.

Helpful Supplementary \ Growing Up Strcng, Contact Series, Scholastic Book

Materials Sevvices; Eye of the Beholder, film available from

Stuart Reynolds, 9465 'Wilshire Blvd., Beverly Hills,
California 90202; Generation Gap, game from Western
Publishing Co., Inc., 850 Third Ave., NY, NY 10022,
$1s.

I. Description

Al Jermentg:  Valuable for teaching about the variety of potential
human aggressive behaviors, their relationship with the satisfac-
tion of human needs, and some alterunatives people can use in solv-
ing frustrating situations. The five sections in the book are
1) a Profile of Behavior end Aggression, 2) Youth in Confrontation,
3) Vandalism, &) Protest, and 5) Why Violence.

Focus: Understanding human needs, feelings, frustrations and ways

to direct behavior away from negative aggressive action toward posi-
rive, constructive action. Subfocuses: Aggressive behavior is uni-
versal. Frustrations are also universal and often lead to negative
displays of aggressive behavior. Many methods people use to reduce
‘rustrations merely hide the problems. Some solutions to frustrations
“ring immediate relief but have negative long-range effects. There
are a variety of ways to deal with frustration.




e
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B. Key concepts: conflict, identity, powef and authority

C. Goals and objectives

l. That students would learn about:
a. human needs and ways people satisfy them .
b. aggressive behaviors people use to face problems .
c. ways of dealing with their own frustrations

2. That a student would:
a. understand himself and develop self respect
.D. understand his friends and be a good friend

II. Abilities required

I1

I

A. Reading level: 7th - 9th grade

B. Skills ’

Use of ' None Moderate Heavy

role-playing
isharts
readings
inquiry
simulation X
class and small

group discussion
inductive process

XK XK X

o K

I. Teachers' comments on motivation

A, Role-playing exerc:ses were very successful. Group work and class
discussions were more successful than individual exercises. :

B. There was a great deal of interest in the songs presented for inter-
pretation and discussion. Discovery of one's own self and feelings
was the number one ''grabber' throughout the units.

"I found using the short stories as a means of introducing the basic
concepts rather than as a follow-up was extremely valuable for students
easily bored with theoretical discussions.”

(@}

V. Additional comments

A. The materials held student interest, provided adequate teacher guid-
ance and developed concepts clearly.

B. ". . . requires complete and active participation by the teacher.
Major concepts should be reinforced constantly. I found I spent a
Lit too much time on projects and busy work (the student workbook is
full of it) and left not enough time for the last part of the unit."

Cince all five sections of it cannot be taught during the same vear,
thought needs to be given to the sequencing and grade level placement
if this is to be adopted throughout a district. Sections I and !!
might be taught in the 7th grade, III and IV in 8th grade, and V in
3th grade.

(@)

81C2373




FROM SUBJECT TO CITIZEN :

Authovs Education Development Center o

Tunl lzher Denoyer-Geppert -

“ . .

rabiliey Denoyer-Geppert
T 5235 Ravenswooud Avernie

Avgd

o : Chiicago, Illinois 6G6hD

Separate teacher's guide fcr each unit $2.50 each.

Recommendations and Uescription Based on Teacher Usc .

“he information Delow is based on the following teache. use:
4 teachers, 37C students
Grade level - 8
‘ Portion taught - Part. [Lmorgence of tic American;
Wle the People, first half, np. 7-31; Making of the
American Revoluyion

Rocoinmended Tlacement 8th grade or above

veiching Time 5 to 7 weeks for each unit

~uggested Preparation - approximately an hour dailv

Time '

421rful Cupplementary Films on the Pilgrims, life in colonial America,
“aterials and the depression. Try to Iind :upplementary

materials available on the oroblem: faced Ly very
@arly colonis.vs in terr: ¢f [ower structuares: or
Jdivision of the land.
i. Description
corren el This cuurse appreoaches U.S. hictory witi g focu: on U
avoluricnary growth of rower for the indiviiuil “ron ‘e time of Leing
suriact to the Kiog to the time of being cftin n "l feleral O ti-
fon.  Manv "grabbers' are incorrorated, nuch o v lve-ploine 4 town
meatinis or simulating early trade in the Emuiy. “io-.

roCug! Pertains to the development of the Amcr | *in fistponl Lol th hifie
tory LU Anglou-American pelltical devn lopment, “viho Ll i tho aniogue-
res. c¢f zne American experience., Subfooucze:r  How oo orreur of Dy b2
12ant s and survives in oan ;ﬁfamil ar envircan L. Ve el Do
Caweoand radles nf an unoreanized society verliorl and wtoala Ttun ¥

crstee T an untavord Lo oeavironnent .

Al e D L3 T WY At Ltierity, cLingres

O ) ¢
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o T el Ltalonts thine historically ana volitleally anout the:
Coeraaing and he sature or the'y own political wyutem,

St ewiante poentivas for zettling a new world, how the d4i..- o

atteated Taoa society find a volce, why coercion i. apulied by ~j?

oatate arainst a suwordinate group within it, the nature of O

dovolspinent of democracy, and the necessity of alternative o
ficris

Cunaviors.
P00 Toosntw that histery is an Intertretation o0 the paor owil ch
HTUSCLT ., 10D, are capable o7 luterpretlug intellisoncly,
<
-

Mrilities required

Ce v b e -

Srnl ovelr o 3tho - 10th arades too difficult for rhe average AL erader,

!

57 None Hederatee Hrave,

RSN TN 5 A ! “

o Ta x
il X
noleer aving x
frealadion ’
4 . : -
SR EoH, A
( " ;dl' ) dAle d ) *
iy ety dlied
iductive procaesces -
~alding s X
. tovitr sheets and X
.
Qrarsio e
BV WA SO it
Steriroemation anst analvosi p
Lo ors !t ocornents S el
LU s o cornents on motivdation
comaaterial Lo somewhat solf-mutivat ey can e vanding
'..- . T\. L) Tr " . s, {_.'. . . ‘.. ).‘:.r-_ oL --<

, : Y, other tegoihe . : :
. . e -
mal o comments
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" !
GHETTO -
-
Auth:or Dove Toll //
S —————— - e e
ey
Publisher Academic Cames Associates - o
availahility Academic Games Associates
Western Publishing Company
School and Library Department
850 Third Avenue
New York, New York 10022
2ot $20
L T I I
Recommendations and Description Based on Teacher Use
The information below is based on the following teacher use:
2 teachers, 20 students
Grade level - 9
Portion taught - All
Recommended Placement 9th grade
Taaching Time 3 to 5 days
Suggested Preparation Approximately 1 hour
Time
Helpful Supplementary None
Materials
I. Description
o Jumméntag.-Eacn player in Ghetto is a poor person in a poor neighbor-

hool trying to improve his life situation. This simulation attempts
*o Lave sludents develop empathy for indiv!iuals actually caught up
in a1 ghetto., GSome of the urban components huilt into the game are
clnos2tocls, rewards and risks of illegal activities, and family
reavonsiinilities.

Forasr ssvpects of life in an urban ghetto, joverty, and the result-
ina rreuiares and tolls on human 1ife.

O fa o ML ts! power and authority, cenfliact, self-identity
: joxle wid objectivea: To give student 4 vicarious experience of some
.Ut pressures of life in the underprivileged arcas of the inner

Iowr oszonomic and family responsibiliticog Sium schools; rewards arncd

e 0 Tllegal activitiosy and rhe Interacrion hotwaen tne ind'vid-
Seloan D LIt neriphlorhrod,

ERIC Y
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Iv.

Abilities required

A,

3.

Reaarny .

1. }

evel: 9th - 12th grade

Use of None Moderate Heavx

role plaving X
simulation X
discussion ' X

Teachers' coments on motivation

A.

B.

Additional conments

A

Ly

Selt-motivating

Coempetition is central.

Testing teachers reported that students did ot explore one possi-
bilit' ‘nherent in the game, and that is a bootstrap operation to
impro- the neighborhood. This would benefit all game participants.
Another problem is that the basic design of the game is for only 10
roles. The teacher is forced to double up on roles, or run two or
three games simultaneously. Very high student interest has been
reported by testing teachers.

Teachers would use this material again, possibly adding more options
to make it more interesting and truer to life.

"Be sure rules are clear to students. One trial run worked ¢reat."

R R L N o e e
TR e £ s SR RN




HIROSHIMA DECISION

Author - ,
Publisher Zenger Productions, Inc. -
Avajlability Social Studies School Servicas

10,000 Culver Blvd.
Culver City, Califormia 90230

order #ZP1l4R $17.50, one filmstrip, one record,
10 photo-aids, and teacher's guide; $18.50 with '
cassette.

[
O
w
(4

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
. 2 teachers, 30 students
Grade level - 7, 8
Portion taught - All

recenmended Placement 7th - 12th grades

Teaching Time 2 days

Suggested Preparation - one hour to view materials and plan strategies
Time

Helpful Supplementary None

Materials

I. Description

A Cormments: This 25 minute filmstrip presents the controversy about
whether the U.S5. should have dropped atomic bombs on Hiroshima aud
tlagasaxi. It offers several viable alternatives concerning the uue
of the bomb and the possible consequences of each action. The study
kit appears to be unbiased and open-ended and leaves the controver:zy
cren for student discussion.

Fooua: Should the U.S. have dropped the atom bomb? Subfocuses:

x. Zew eomeepts:  values and valuing process, power and authority

Teale aid objectives
1., 7o puide ctudents to question and think critically avout *l.e
actior. of dropping the atom bomk.

-

Z. 7. gulde ctudents to think about alternativen, when facin: or’



II. Abilities required

A.  Reading level: Tih grade and up

B, Skills
Use of Hone Moderate Heavy s

facts to make

value judgments X
hypothesizing X
discussion X .
III. Teachers' comments on motivation
A.  The material is self-motivating.
B, "The Ffilmstrip is interesting and provocative but somewhat too

long and drawn out. The parts during the second half where many
opinions are quoted as to whether or not the bomb should have
been droppad are too dry.,"

1V. Additional comments
A, The evaluating teachers would use this material again.

B. Plan for ample discussion time. The filmstrip raises some important
questions that should be develored and discussed.
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Author (Uditor)

Recommendations and Descri

Thne information Lelow

Helcful Zuppleineiitary

Yaterials

I. Description

YOU, THE POLICE AND JUSTICE

Dy, William Sowlykoontz -
Schiolastic Book Services

scholastic Boon Services
53 Weut L4th Street
New York, N.Y. 10036

- Student lLook $1.50; Teacher's guide $3;
Student loghook 30¢3; Record $5.25; Posters: ,
set of 8, $3,75. '

ption Based on Teacher Use

is based on the following teacher use:
6 teachers, 580 students
Grade level ~ 7-1C
Fortion taught - All

7th and 8th grades, especially with students of
low reading ability, but not limited to them.

"Although the material could be self-teaching, the
evaluuating teachers spent many hours in prepiaration.

magazine and newspaper articles, Liberty Under the
Law, AEP unit 40¢; The U.S. Constitution, You and
the Law, filmstrip kit available from Guidance

Associates, Pleasantville, il.Y. 10570, $35; Learn-

t X3

‘g Magazine, Mairch 1972 issue.

. ! PR H . 1 Y - - . b N Y H H . »
. Sormeniliae Thin looaounit oon Law, rights and responsibilities, t:.
NPT PR o e 1 i ah e S . . . .
Souart n S tem,y Aand Uhe oaweling naturs of suman law,
ol - ] - : ~,a T . Sl . - X .
SO2uS8d LW and eenicyl- i society Jusfoluses: the court Lwirem,
L 1 ' 3 TS Py Sy nys 1 [ L Cemee b . Do

righos anl ye poncir i of citizenys, "highsr law,” vwrotecrion, ;uni i
TN, LUTAN T or,
P k] a1 v e EE R . [VRE

fo 2N R R R PRRNES Uodie . oru T

-y £ o ‘/.‘-' ) .
. fwrh e -t A sy S
- syl s L ey e me o H
e . OV PR i . oo IVEe i L . SCLr PR OO S  F [N
Toriir lawouol T ving
M LA s P 1
“ . O Lltsnac &l <. P { i LAl f.‘k ¢ 3 ! .
- k)
10U i ot Lot Lt LdW, va LS ST -
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.3, To aocqualnt students witn their rigits and duties. Yo get
students to consider 'the alternative behaviors they could
use when contronted by authority and the law.

\
II. Abilities requireu .
A, Reading level: w1l - 6th grade

Us2 of ' None Moderate Heavy

charts X )
graphs X

tables X

majs X

inquirv/hvpothesizing
cirousciorn

roie nliaving
simnlation

anaiysis

X)X X X X X

11I1. Teachers' comments on motivation

wearly all of the crercises were self-motivating. "It was tne first
book I have ever ured with the class that they really looked forward
to using.” '

IV. Additional comments

A The materials maintained interest trom 7th to 10th grade as well
or hetter than most other materials used by these teachers. Tt
provided a cound framework for both individualized classes and
ones taught as a group. It helped students to relate que tions
_of law and authority directly to their cwn lives. It was especial-

= t> students who had already l:id unpleasant encountier:
witi the law and police.

. Preceds the unlit witl activities showing what society is like witi.-
ous law <or austority and/or with informuticn on the Constitutica o-
a .a l: for lccal law.

LB ¥




L IBERALS AND CONSERVATIVES
(Opposing Viewpoints Series)

Authors David L. Bender and Gary McCuen, editors
Publisher , Greenhaven Press
Availability Greenhaven Press

Box 831

Anoka, Minnesota 55303

Cos* _ Books $1.65 each
"Map'" games $ .95 each

X B T 1

Recommendations and Description Based on Teacher Use

The information belnw is based on the following teacher use:
1 teacher, 370 students
Grade level -~ 7
Portion taught - Part

Recomrended Placement 9th - 12th grades
Teaching Time 2 - 4 weeks
[ g
Sugrested Preparation approximately one-half hour before each class
Tire session
Helnful Supnplementary newspaper and magazines

Materials

[. Description

S Jommeniia: The book contains readings that represent a range of

onrinion on the subiect. A "map" is a novel part of the materials
ar.d very useful if {he teacher wants students to practice group
rsLlem-solving. The particular "map" that accompanies Liberals
nl Zonservatives contains 4 group activities, all based upon
students Planning Tomorrow's Society.

3

"l

-
-~

F~2w3: ninions on nublic issues differ.

Lorses: Radical, liberal, conservative, reactionary: one
label seldom fits one person for all issues.

-
e
[V 3

= ren 2mvicertg:  Values and 'valuing process, change, nower and

L nor iy
irrle mloanteotives
"~ anahle students to understand 1libels and to recosnize that

cortain lahels represent certain noints of view.




IT.

ITI.

IV.

2. 7o eauble students to realize what radical, liberal, conser-

;= .
prpn—s

vative, and reactionary mean, and to apply these terms to

selected readings.

3. To enable students to be slow in making value judgments on

points of view, and to distinguish between fact and opinion. LR

4, To enable students to express their own points of view,

Abilities required

A
121

Teacher's

AL

Rea.liny level: 9th - 12th grade

Skiils
Use of

reading
charts
graphs
tables
raps
discussion
analysis
inquiry

None Moderate Heavy

X
X

X»
X

X

X

X
X

comments on motivation

The book needed ronstant motivating activities by the teacher,
but the future planning games were highly self-motivating.

Use more supplementary resources, filmstrips, etc. Build up
a collection of good examples of different points of view.

Alditional comments

faa)

The evaluating teacher would teach parts of +his unit again.

Ton't assign students just to read thie material. That is too

-~
:

mar i for

th graders.

Tre material 1s bet*ter rnsed as a framewck

for lefinitions and certain examples.,



LOYALTIES: WHOSE SIDE ARE YOU?

Author Contact Series
Publisher Scholastic Book Services RE
. Availability Scholastic Book Services

50 West Huth St.
New York, H.Y. 10036

Cost Student book $1.50; Teacher's guide $3
Logbook 30¢

o0 %t %0
Recommendations :.ad Description Based on Teacher Use

The information below is based on the following teacher use:
3 teachers, 130 students
Grade level - 7,8
Portion taught - All

Recommended Placement 7th grade . )
Teaching Time 4 weeks

Suggested Preparation Twc hours or so at the beginning of the unit and
Time 15-30 minutes daily thereafter.

Helpful Supplementary The Hat -- Is This War Necessary?, produced by the
Materials Institute for World Order, distributed by McGr:zw-

Hill Films, rental $2u4; Is It Always Right to be
Right?, film available from Stephen Bosustow Pro-
ductions, 1648 1llth St., Santa Monica, Calif. 90LO4,
rental $15. Teacher needs to make a few dittoes of
logbook activities. Students need a folder cr com-
position book to write logbook so as not tc use the
disposables.

I. Description

A, Commerts: Loyalties deals with problems, issues, and values questions.
The book investigates the intrinsic nature of loyalty and then considers
the parcicular proplems of loyalties to family, to friends, to ethnic
group, and finally to country. The reading level is low (4th to €th)
but the tone is not condescending. For teachers who use role-playing,
there are many situations preserted that lend themselves to that.

Foeus: Loyalties are important to our lives and to our socie*y, ave
expressed in various ways, and are sometimes in conflict with each
other.

S Keyw comeerts: power and authori+r, values and valuing rrac.

.




Goaia wid ovjeetives

o
.

1. To inerease students' understanding of their own and others'
lovalties in order to help them develop a sense of empathy with
others. : _
2. To encourage studvits to express their feelings, improve their e
ability to communicate their ldeas, and learn to think critically. o

ES II. Abilities required >

A, Reading leve!l: 4th - 6th grade

B. Skille
Use of None Moderate - Heazz )

rrobtlem sclving
decision uaking

inquivy
. hypothesizing
‘ reading X
discussion . X
group wWorx g X
dramatics X
written work X

[1I. Teachers' comments on motivation

A, This material wus self-motivating, and the students responded to
almost all the readings and activities.

B. The idea of usinyg the lcglook as an ungraded project, one where
students could express thair opinions freely without Leing judged,

worked very well,

V. Additional comnents

»

. Thne evaluating todaciers weuld teach all of the unit again and wouis
again fcllow the univ I-cson plane and cuggestions.  They felt tholc
warae Jdet.lled anl well thought out,

3. The material Is Jlear In fio concepts, rrovides adequate teachor
uldanze, and anlls i, tevel of ctudent luterest.
£ s

z. ootyy o tho Inmproluztore il optloral actlivitien supgestod.

ERIC

Aruitoxt provided by Eic:



~ RAILROAD GAME

Authors ' Harvard Social Studies Project ;
Publisher : American Education Publications -

Education Center
Columbus, Ohio. 43216

Availability The simulation Railroad Game is available within
' - the AEP booklet The Railroad Era. ~

Cost 40¢ per student copy. Teacher's guide, Cases and
Controversy, available upon request from AEP.

% % % % % ’

Recommendations and bescription Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 30 students
Grade levels - 7, 8
Portion taught - All

Recommended Placement 8th grade - llth grade

Teaching Time 2 - 3 days

Suggested Preparation 1/2 hour

Time

Helpful Supplementary score sheets, bid sheets, instructions
Materials

I. Description

A, Comments: Shows why trusts emerged in the last half of the 19th century
and also demonstrates the danger of the existence of monopoly power with-
out regulation. _

This simulation is found on pages 21-22 of The Railroad Era bouniet. Tc
play the game and run off the needed forms, you not only need this boox-
let but also the Cases and Controversy guide.

This is one of the few simulations where the teazher plays a major role,
that of the Mine Owner, who uses monopoly power upon the students, who
are organized into four railroad teams.

Focus: Using cooperation to deal with monopoly power. Suijocuces: Analy-
sis of the function of government regarding control of monopolw. An effec-

tive way to deal with power is to counter it with an equal foro..

3, Xey concepts: conflict, power and authority

e




13

J-.:.i"g‘:-A

C. Goals and objeetives
1. To learn to deal with power (a monopoly). R
2, - To cooperate with others (peer groups, i.e. other railroads).
3. To change the way students think and feel about power and
cooperation.

II. Abilities required

A. Reading level: 6th grade

B. Skills
Use of None Moderate Heavx )
hypothesizing X
simulation X
role-playing X
charts X /
tables X
inquiry X
discussion X
analysis X

III. Teacher's comments on motivation
A, Teacher should personally challenge the class.
B. Students can be led to make secret deals.,
IV. Additional comments |
Teachers should use the simulation only if they are willing to play an
active, participatory role. The teacher should get involved, help rail-

roads organize, check score sheets often, and keep all railroads in busi-
ness to the very end.

Most students enjoyed the activity, . . . although very few really under-
stood even at tihe end how to deal effectively with a monopoly or with each
other.

36111773



STARPOWER (POWDERHORN)

Author ————t
Fublisher Simile II .
Availability Simile II .

Post Office Box 1023
La Jolla, California 92037

Cost Starpower, $3 for directions to make your own kit;
$25 for an 18-35 student kit. Powderhorn, $12.50
for complete game.

J !, s,
E} " «

Recomendations and Description Based on Teacher Use

The information below is based on the following teacher use:
5 teachers, 300 students
Grade levels - 7-12
Portion taught - All

Recommended Placement Powderhorn, 7th - 8th grade; Starpower, 9th - 12th
Teaching Time 3 - 5 class periods

Suggested Preparation 1l - 2 hours

Time '

Helpful Supplementary None, unless using the do-it-yourself kit.
Materials

[. Description

A, Comments: Starpower is the classic simulation game. It puts stud-
ents Into a three-tiered society whure the rich '"get" and the poor
"don't." The rich have power to make rules and then the poor have

to decide what they will do. Powderhorn is the junior version of
Starpower and simplifies the wealth counting procedure. The de-brief-
ing is a vital part of the procedure; students reed to talk out and
act out feelings engendered by this game.

Focus: Power and authority Subfocuses: social classes' struggles,
social pres<ure toward revolution, frustration and helples:ness of
"rave-not" people.,

3, Key ceneepts: conflict, power and authority
v L k
z. Joals x2d objectives
Lo Te give ctudent . o fetter fdea o! tLe dvnamic of clasn ivicien:
in any socliaty. CTooanilcrotand why recple valn power and Wb, it

v, eyt | S| . T O BT P Riey et Yo G emrey s
Chawv o gometines cloowotho i, Tooeslerstand the puychioioer of

revolutisiary in an onrrosoive Clruation.
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2. To have students [eel the utter helplessness, frustration,
rage, and other personal reactions that Starpower brings out.

II. Abilities required .

J
A. Reading level: lone required

e B. Skilla .

Use of None Moderate Heaxz

charts X
readings X

maps X

iiscussion

role-playing

simulation

inductive processes
inquiry/hypothesizing

KX X X X

III. Teachers' comments on motivation

a

High student interest. Came is self-motivating.

IV. Additional comments

A. The game holds high student intere<t, provides adequate teacher
guidance, and develops concepts ¢ irly.

B. "I found that distribution of symbols and chips, a trading sessicn,
postlng of scores and a bonus session will easily eat up a u5~m1nute
peri iod. I ran the game for 3 consecutive days and spent the 4th day
in de-briefing.

. “c.' 2L students rLoWw you are "stacking' the chips. Don't let

4+ 1
. B
<ents sit during trading ceriods,

-
[

40111373 .




VALUES IN ACTION ' o

Authors Shaftel and Shaftel
Publisher Holt, Rinehart and Winston, Inc. A
. Availability Holt, Rinehart and Winston, Inc.
383 Madison Avenue
New York, N.Y. 10017
. Cost Kit $99 (which includes filmstrips $6 each and

Teacher's guide $1,02)

as,
X
a,
-

s,
-

ae,
o
-

o

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 60 students
Grade level - 7
Portion taught - All

Recommended Placement 7th grade

Teaching Time Two weeks (if done in one block of time, which
- is not recommended)

Suggested Preparation About one hour before introducing the unit. 15-30
Time minutes before each Jesson thereafter.

Helpful Supplementary None needed.

Materials )

I. Description

. Corments: This filmstrip kit provides open-ended dilemma situations
for students to discuss, or role-play and then discuss. The teacher's
guide gives particular support to tie role-playing process. The test-
ing teacher indicated that the dilemmas were very appropriate for 7th -
grade students. The rationale for thic approach to value clarification
is that by role-playing, secveral alternative behaviors become identi-
fied with the pousille consejuences following. This allows students
to test hehaviors and values in a relatively safe psychological climate.

e

! wvaluez, related to wonflic* situaricns, loyalty, honesty,
ZCtoIor peonle, lropuliy.

. M. ~ - . - - . 1 Yy e e vay s e . i B4 - . - 1 IR T T ‘e
3. sey o2oncepts:  value: and valulng rrocess, cenflict, power and awtiorit
-
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CT aLternal oV W T ol L AN DL L O e I T R N
o vLortuni oy N ek LY VY L a0 LUSUT =N LT T en e Y AL
SYCT ol elavicy TS - -




II.

III.

IV.

ol
29)

=

Abilities required

Teacher's comments on motivation

A.

3. To encourage the students to develop specific values and
use these In determining their own behavior,

Reading level: Hone : g

Use of None Moderate Heavy

[ ammaementand —
inquiry/nypothesizing ) X .
discussion X

role-playing X

written work P

Material is self-motivating and does not require continual
motivating activities Ly the teacher.

The teacher's manual suggests questions to present and discuss
pefore each filmstrip situation is presented. These worked well
in getting students interested and involved.

The open-ended filmstrins were at times frustrating for the stud-
ents, but tnhis allowed them to discuss alternatives which were not
the "school'" ending, or the expected proper behavior.

Additional comments

A.

1

[

¥ater.al held high student interest, provided adequate teacher
guidance, and developed concepts clearly.

Introduce role-plaving Lefore beginning the filmstrips.

Use the rmaterial over 2 f,iriv long weriod of time rather than ail
at once,

The Cileotripu ocoull e used In coniunction with written case studle:n
which, invoilve deciniin-maxiur and conflicting values.

0



VOICES FOR JUSTICE

Authors Charles N. Quigley and Richard P. Longaker
Pyt lisher Ginn and Company ' ' _,é;
: Avaliabllite Ginn and Company
e Xerox Education Group
. 191 Spring Street
' Lexington, Massachusetts 02173
. RO Student book $1.71; Teacher's guide $2.10
I S - B B

Recommendations and Description Based on Teacher Use

Th~ information below is based on the following teacher use:
1 teacher, 30 students
Grade level - 12
Portion taught - Part, pp. 1-12, 23-34, 59-67

Foeocommended Flacement 8th - 12th grade
Toas.ing Time Four weeks or less
' ©zo0-tad Prercaration 1/2 hour per section
T ey
e lpful Tupnlementary Supplemental information for each unit is
Weorerials needed to tacilitate a more meaningful role-

playing exercise.
I. Description
senrwenied Thie unit, prepared by the '"Law In a Free Society Project,”
Ui=s landmarr cdse studies to examine the complexities of the
lvcizlon-making process, and includes a variety of possible
aviroacies to conflict situations.
ML Pole-playing in democratic procedures  Subfocuses: Complexi-
o0 of the decision-making process; variety of possible approaches
vt confilict situations. '
. s sl CunZCpt8! power and authority, conflict

il ald objectives

Lt owiden ctudents' appreciation for the rights, wants, and values

ZoovtheY .,

Deetier o dcuaint studentn with the com, lexities of the decisien-
CUAR AL PYOTELa.

s 7o el ctudents explore various approaches to conflict situation::.

L 4




II. Abilities required Py : s

A.

B.

it ST

4, To seek a higher level of participation by students in _ :
group activities and discussions. . .

Reading level: 8th grade - '

~

Skills . .

Use of None Moderate Heavz

charts X .
graphs X
tables X
maps X
inquiry

hypothesizing

discussion

role-playing

research X .

)X X X

III. Teacher's conments on motivation

A.

Students were most interested in the contemporary issues, as
in Storm King Mountain (Case 3) but felt '""Ferrell vs. Dallas
Independent School District" (Case 1) was a little out-dated.
Choose cases of current interest to studei.ts.

Each case can be taught separately. Though the cases lend
themselves well to role-playing, supplemental information for
each unit is needed to facilitate a more meaningful role-playing
exercise. The reading level is about eighth grade, but the book
holds twelfth graders' interest well, if used selectively.

IV. Additional comments

A.

43112373

The evaluating teacher felt that the material had a high level
of student interest, provided adequate teacher guidance, and
devel.oped concepts clearly, if somet.imes too simply,

The teacher wculd use the material iun parts again, converting
some of the sections to research projects when supplemental
information is needed.



‘ - . YOUTH AND THE LAW
(Justice in Urban Amerwca Series)

Authors M. Cherif Bassiouni and Sister Thecla Shiel
Publisher . Houghton Hi;flln
Availability Houghton MIfflin
' tducational Division
110 Tremont Street /

Boston, Masrcachusetts 02107

Cest Student took $1.20; Teacher's guide $1.35
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Recommendations and Description Based on Teacher Use

The infcrmatiol below is based on the follow wing teacher use:
3 teachers, 182 students
Grade levelz - 7, 8, 12
Portion taught - Varied

Recommended Flacement 7th - Bti grade

Teaching Time 4 weeks

Suggested Preparation Half hour preparation before each class. Make
Time ' this a "special" unit by organizing many supple-

mentary activities, court trials, trips to court,
speakers, etc, .

Helpful Suprlementary You, the Police and Justice, Scholastic Bool Servicus
Materials (see separate evaluation); daily newspaper; Ox Fow

Incident film and/or bookj; the Bill ot kight.,

[. Description

A. Commienzg:  The series focuses on tepics of private law, stressing liow
. the law really works in evervdav lite, a5 well as how it can Le malde

t¢ work, Made up of individual units, or books, that provide the stud-
ent wiilh essential information about a topic and enccurage nim to grinple
with alternatives and jonsille resclutions of issues. In Yeuth aud tis
_aw, he considers the role of woung people in the family and In *he com-

TALLTY/, and probes the nature and growtihi of delinquency and the functi-
of the luvenlile court =v. ten,
. T e as m . ! . - + - RS T - > Ty PSR Y N *
PP ) ‘.E."B'ﬂa..LI“‘. reaat i U o et , -s“ U»(ALES. PR R S PR R o 'S.k.i--. -
Zilivies ) roley, confiic* ini wonctlic: 1”0 UTLO0T,y e tisiom=rat inge,
2 el A oaentar TCWET Tin LA 1

W

ERIC L

Aruitoxt provided by Eic:
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T,ovs s todno<y rroBEons and responsibilities of youth.
. fCune aho leweents a betters understanding of law in the
Arer ol ‘o, rarticularly as it relates to them.
.00 vrovlio o4 ool Lanity to practice the democratic process
e, .ooarrpiue vadents of thelr rights and familiarize them with
e peteeerr a0 el l gl nunisher, :
.o . Lt wovouate the role of young people in the
N unil. :
I1. Abilities reguired
AL Rocaln oo oo win - vl grade
Vet sene Modorate Heavy
4 e - X
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EVALUATION FORM

Title of Material . : _ ' R

Author(s) A
«
. 4
Publisher
. Availability (national address)

Cost

Testing Situation

Number of teachers Number of students
Grade level Ability level 1low average high

School

Portion taught  All Part
(If part, include chapters or pages.)

Recommended Placement

Teaching Time

Sugzested Preparation Time
£e _

telpful Supplementary Materizls (Include availability and cost, if possible.)

I. Description

Cormarize the material's contents, focus, and the author's agpproach.

For =:mample, American Political Behavior might be described as a

wtuly of American politics focusing on political roles. It uses a
social scientific approach in coniunction with a series of case studies.




What are thae key concepts? ‘ _ -

What were the stated (or implied) objectives of the material?

what were your own objectives?

II." Abilities required
xeading level (vocabulary and comprehension):
k-12

SMILlLs

2. None Moderate Heavy

chots, Sraphs, tadbles

iR 4
H
c.
>

-
1]

inoviive. o avnotheslzing

Jimulavion -




[ ]

| 4
.
V.

444444

I11. Motivation '

snhat were the special "grabbers'" or techniques used?

~i13 the mitarial self motivating? Yes No

...
e
+

2]

equire continual motivating activities? Yes No

Evaluation

Wiat Tcols did you use to measure student achievement? Did you
' m. vourself or were they part of the curriculum?

Further comments

soclas d:'s and don'ts for teachers new to the material.
o2 whe nmarerials held student interest?  Yes No
rrovide adequate teacher guidance? Yes He

develop concepts clearly? Yes No



A GUIDE TO SELECTED CURRICULUM MATERIALS ON
INTERDEPENDENCE, CONFLICT, AND CHANGE:

Teacher Comments on Classroom Use and Implementation

IDENTITY
CONTENTS |

Introduction
Participating Teachers

List of Units Evaluated in Entire Project

Indexes

A. Suggested Course Placement
B. Topics/Techniques

C. Concept -- Materials described

Evaluations

Materials Evaluation Form

US CEPARTMENT OF REALTH
EOUCAIION & WELFARE
NATIONAL INSTITUTE OF

EOUCATION
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Prepared for the Center for Teaching International Relations by the Center
for War/Peace Studies (A Program of the New York Friends Group, Inc.), 1973.
Produced and distributed through a grant from the National Endowment for the

Humanities. ‘
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INTRODUCT ION

The materials annotated here represent a process of improving teach-

ing about interdependence, conflict, and change through classroom testing

curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a program of the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School District in Concord, California, partially
aided by a grant from the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of teachers
to use some of the materials.

Since these guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not ajcross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in their classrooms.

3. The number of teachers testing most materials was quite small as

priority was pldced on:involving many teachers with many materials
rather than on a large ‘number of teachers evaluat*ng a few materials.

4. The comments presented here are cu..cd versions drawn from the
original teacher evaluations.

5. On individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be

shown as being useful in a wider range of grade levels. No incon-

sistency is intended.

6. In some cases the descriptions of the material -- including content,

focus, goals and objectives -- apply only to the portions taught and
to the manner in which testing teachers used the material. You
should be aware, for example, that the goals and objectives listed
may be the teachers' goals as modified for their use rather than the
goals the authors had in mind.

TSN



The guide is being distributed in six conceptual units -- change,
conflict, identity, interdependence, power and authority, values
and valuing. Each unit however, contains a listing of all the
materials tested and complete indexes including topics/techniques
index, and suggested placement of tested materials into semester
courses., Items are arranged alphabetically by title. If you are
interested in receiving other sections of the bibliography or have
comments on materials you've used write the Curriculum Materials
Program, Center for War/Peace Studies, 218 East 18th Street, New
York, N.Y. 10003,

PARTICIPATING TEACHERS

Roy Aaland
Sheila Abdallah
Jim Adams

Neil Agron

John Bedecarre
Don Bergamini
Bruce Borad
Jody Bourland
Dick Bristow
Katie Chilton
Ron Clark

Sue Couch

Ruth Davis
Aleta Dunn

Lars Ekdahl
Dave Ellick

Don Gallup

Dick Fagerstrom
Suzette Perguson
Scott Fitzgerrell
Marilyn Garvey
Carol Gray
Linda Gregoriev

Don Guenther
Helen Hansen
Roberta Hatlestad
Delores Hegemann
Cissy Hill

Jack Hubbs \
Suzi Hunnell

Jack Kennett
Rosemary Kowalski
Jenny Kuenster
Jim Kroll

Darrell Leckliter
Joan Maclellan
Phil Mast

Jeff McCreary
Brenda McNeely
John Millar
Laura. Mori

Helen Murphy

Katy Muus

Dorothy iiaas
Carol Noble

Sue Ott

Al Paltin

Nancy Pars_.ey
Carolyn Paxton
Walt Perry
Nancy Piedmonte
Marjorie Powell
Ron Redding
Myra Redick

Ron Remington
Martha Riley
Peter Roberts
Ray Schultz
Ernest Spencer
Ken Stierna
Barbara Stromb-ry
Marv Tauber
Grace Townley
Sharon Vopt
Carl von Rohr
Ruby Wilhite
Barbara Williams
Jackie Woodruff
Rita Zwerdling



LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)?t
Choices (V)

Conflict, Politics and Freedom (Co,P)
Constructing a Life Philosophy (I,V)
Crimes and Justice (Co,P)
CultureContact® (Ch,Co,ID)

Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior (Co,P,I)
Division, Unity and Expansion (Ch,Co)
Earth Island®*®* (ID)

Ecology Controversy (V,ID)

Four World Views (I,ID,Ch)

From Subject to Citizen (Ch,P)

Ghetto®* (Co,P,I)

Hiroshima Decision®® (P,V)

Images of People (I)

Inquiry Estperiences in American History (Ch,Co)
Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)
Liberals and Conservatives (Ch,P,V)
Loyalties: Whose Side Are You On? (P,V)
Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)
Man in Culture (Ch,I,ID)

Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)
Marketplace® (ID)

Mix (V,ID)

Nations in Action (Ch,Co)

OXFAM Case Studies of Developing Nations (Ch,ID)
People and Places (ID)

People of the World (Ch,ID)

Railroad Game® (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co)

Social Change: The Case of Rural China (Ch)
Starpower (Powderhorn)® (P,Co)

Taxing a Stand (Co)

values in Action®** (Co,V,P)

Voices for Justice (Co,P)

Youth and the taw (P)

*These letters refer to the conceptual units in which a particular item

appears. Ch stands for Change; Co --:Conflict; ID -- Interdependence;
I -- Identity; P -- Power and authority; V -- Values and valuing.

: t
®Game

Ml I-Nedia kit
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SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and F'reedom
Crimes and Justice

Ghetto®

Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice

Youth and the Law

AMERICAN HISTORY

Conflict, Politics and Freedom

Division, Unity and Expansion

From Subject to Citizen

Hiroshima Decision#¥

Inquiry Experiences in American
History

Railroad Game:®

ANTHROPOLOGY

CultureContact®
Interaction of Cultures
Man: A Course of Study
Man in Culture

Mix

ECOLOGY

Earth Isiand®#
Ecology Controversy
Man in His Environment

ECONOMICS

Man's ILconomic World
Marketplace®

INTERNATIGONAL RELATIONS

Nations in Action

OXFAM Case Studies of Developing
Nations

Simulating Social Conflict

Social Change: Case of Rural
China

*Game
®MMylti-Media kit

R E
1 3
18!

PHILOSOPHY /ETHICS

Choices

Constructing 2 life Philosophy
Four World Views

Hiroshina Decision®

Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments

Values in Action®#

PSYCHOLOGY

2

Constructing a Life Philosophy
Dealing with Aggressive Behavior

" Images of People

Loyalties: Whose Side Are You On?
Man's Attitudes

Small Greup Processes

Starpower®

SOCIOLOGY

American Political Behavior

Crimes and Justice

Ghetto%*

Images of People

Simulating Social Conflict

Small -Group Processes

Social Change: Case of Rural
China

Starpower#

WORLD CULTURE/AREA STUDIES/
GEQGRAPHY

CultureContact®

Four World Views

Interaction of Cultures

Man: A Cross-Cultural Approach#

Mix

OXFAM Case Studies of Developing
Nations

People and Places

People of the Woprld

WORLD HICZTOrY

Four World Views
Hiroshima Decision®¥
Interac~i-nm of QLlturec
Nations in Actinn



TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Nations (Jr/HS)
People of the World Series (Jr/HS)

AGGRESSION/VIOLENCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION
Ecology Controversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Fxpansion (HS)
Ghetto® (Jr/HS)

Man's Economic World (Jr/HS)
Marketplace® (Jr/HS)

Railroad Game*® (Jr/HS)

AMERICAN POLITICAL SYSTEM,
CONTEMPORARY

American Political Behavior (HS)

Conflict, Politics and Freedom
(Jr/HS) :

Ghetto® (Jr/HS)

Liberals and Conservatives (HS)

Voices for Justice (Jr/HS)

AMERICAN REVOLUTION
From Subject to Citizen (Jr)

ASIA r

OXFAM Case Studies of Developing
Nations (Jr/HS)
People of the World Series (Jr/HS)

BEHAVIOR

Dealing with Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
DEVELOPMENT OF

Division, Unity and Expansion (HS)
Marketplace® (Jr/HS)
Railroad Game® (Jr/HS)

*Game
*fMulti-Media kit

CHINA, CONTEMPORARY

Social Change: Case of Rural
China (HS)

COLONIAL PERIOD, U.S.
From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS
Small -Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS)

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS) _
Conflict, Politics and Freedom

(Jr/HS)
From Subject to Citizen (Jr)
Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,

INTERACTIONS OF CULTURES

CultureContact® (Jr/HS)

Four World Views (Jr/HS)

Interaction of Cultures (Jr/HS)

Man: A Course of Study (Jr)

Man: A Cross-Cultural Approach##
(Jr/HS)

Man in Culture (Jr/HS)

Mix (HS)

OXFAM Case Studies of Developing
Nations (Jr/HS)

People and Places (Jr)

People of the World Series
(Jr/HS)

DATA RESOURCES

Data on the Human Crisis (Jr/HS)

DEPRESZION, U.S. AND WORLD

Nations in Action (Jr)



DEVELOPING NATICONS

Data on the Human Crisis (Jr/HS)

OXFAM Case Studies of Developing
Nations (Jr/HS) :

Mix (HS)

People and Places (Jr)

People of the World (Jr/HS)

Starpower® (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)

Constructing a Life Philosophy
(HS)

Loyalties: Whose.Side Are You On?
(HS)

Making Value Judgments (Jr/HS)

Values in Action®#* (Jr)

DISCUSSING PUBLIC ISSUES
Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION,
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island#®#% (Jr)

Ecology Controversy (HS)

Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContact* (Jr/HS)

Ghetto* (Jr/HS)

Marketplace¥® (HS)

Railroad Game* (Jr/HS)

Starpower® (HS) -- Powderhorn (Jr?}

GEOGRAFHICAL SKILLS
People and Places (Jr)

GROUP F .OBLEM SOLVING®

Small Group Processes (HS)

HUNGER
OXFAM Case Studies of Developing
Nations (Jr/HS) '

TMPLRYALISM, CHINESE AND WESTERN
Interaction of Cultures (Jr/HS)

INDIA
People of the World (Jr/HS)

INDUSTRIALIZATION, U.S., 19th
CENTURY

Division, Unity and Expansion (HS)
Railroad Game® (Jr/HS)

LNFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)
From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower#® (Jr/HS)

KENYA
People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing
Hations (Jr/HS)
People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)
Yoices for Justice (Jr/HS)




LAW, CKIMINAL--AS A METHOD OF REVOLUTION
RECOLVING CONFLICT -

Conflict, Politics and Freedom B
(Jr/HS) ROLE-PLAYING -

Crimes and Justice (Jr/HS) Conflict, Politics and Freedom
Law: You, the Police and Justice

- ' (Jr/HS)

Starpower® (Jr/HS). ’ ' F

_ (Jr/HS) I iry Experiences in American .
Youth and the Law (Jr/HS) ngﬁstérnye t
Law: You, the Police and Justice
LIFE CYCLE b (In/HS ) ¢ an
Mén: A Course of Study (Jr) Loyalties: Whose Side Are You On?
, (Jr)
LOYALTY Values in Action®® (Jr)

. ; Voic i
Loyalties: Whose Side Are You On? (Jr) oices for Justice (Jr/HS)

values in Action®® (Jr) RULE-MAKING

MAN, NATURE OF Starpower® (Jr/HS)
- Voices for Justice (Jr/HS) p

Constructing a Life Philosophy

(45) SOCIAL CLASS
Man: A Course of Study (Jr)
Man's Attitudes (Jr/HS) Images of People (HS) _
Social Change: Case of Rural China

NATTONALISM (HS)

S * (J
Interaction of ultures (Jr/HS) tarpower® . ( r/HS)

Nations in Ac.ion (Jr) STEREOTYPES
NUCLEAR PCWER CONTROVERSY Images of People (HS)
Man's Attidues (Jz/HS)

Ecology Controversy (HS)
URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto®* (Jr/HS)

NUCLEAR WEAPONS, USE OF

Hiioshima Decision®¥® (HS)
Simuliating Social Conflict (HS)

WAR/PEAL."

Data on the Human Crisis (Jr/HS)
Hiroshima Decision®*¥* {HS)
Nations in Action (Jr)

OXFAM Case Studies of Developing

PERCEPTION

Images of People (HS)
Man's Attitudes (Jr/HS)

PCrULATION

Nations (Jr/HS) -
Data on the Human Crisis (Jr/HS) Starpower® (Jr/HS)
Earth Island®® (Jr)
Ecclogy Controversy (HS) WORLD WAR I
EECTERT NHations in Action (Jr/HS) i
v o
Dealing with Aggressive Behavior WORLD WAR II

(Jr) Hiroshima Decision®* (HS)

L oresaIma :
LLIGIONS, WORLD: CONFUCIANISM, Nations in Action (Jr/HS)

BUDDHISCM, HEBREW, GREEK
four World Views (Jr/HS)




IDENTITY -- MATERIALS DESCRIBED

Grade lLevel

10-11-12

%
*game
"Multi-Media kit

Title 7-5 o
Constructing a Life Philosophy X
Dealing with Aggressive Behavior X X
Four World Views X X
Ghetto® X X X
Images of People X
Making \}alue Judgments X X X
Man: A Course of Study X
- Man in Culture X X .
Man's Attitudes X X



,CONSTRUCTING A LIFE PHILOSOPHY
-(Opposing Viewpoints Series)

Author - Opponing Viswpoints Series: David L. Bender,
' . editor
Publisher Greenhaven Press
Availability Greennaven ress
Box 831

Anoka, Minnesota 55303

Cost - Beok S1.85; map game 95¢ each
LCZE A I | S (]

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teacher.s, 45 students
Grade level - 7, 8
Fortion taught - All

Recommended Placement 10th - l2th grades

Teaching Time 2 - U weeks

Suggested Freparation 2 hours

Time

Helpful Supplementary Life Philosophy game accompanies the unit. The
Materials testing teacher used none but suggests finding

a good novel about teenage concerns, life style,
decisicn-making.

I. Description

A, Corments: Presents diverse readings, each expressing a different
life style; for example, "The Christian's Commandments' juxtaposed
to "An Atheist's Valuesn."

Foeus: Various life styloes, values, Leliefs of people. Subfocuses:
Everyone will come tc¢ a point in life when he "decides'" on or "drifts
inte" his own life style. Many :+0pi= adapt variations or combina-
tions of life philosophien.

5. xey eoncepts:  identirty, vaite: an' valuing procas:h
. 1 ! .. A,
C. soala and objestiiza
1. TJo nave stulents tnint, Tlnowihoat L D eltewe?”
2. To have student . awanmiores Cleqn iy s to cee how thaoy foelon e
Lifesy Geatiy, Aiter-1700 0 o o Doy oDy et
3. “ap ctudents to Ioogrn thiet vl s ing on Tife s il iy taser
lznys time anqd fo T mroa et e ckam e siterniat Dves,

g
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I,

IIT.

Iv.

Foe i
4. To fresenr a non-blased approach.

Abilities required

A. . Seadiny fevec: 10th - 12th grades

B . t%':‘: (" L,' Z\“J'
Jse of None Moderate Heavy
reading X
discussion X
role-playing X
gan:a X

X

writtqn WL
Teachers' comments on motivation

The material Is somewnat self-motivating but requires some motivating
activities by the teacher.

Additional comments
A, The testing teachers would use the materials again in part. They
rrovide some teacher guidance, develop concepts clearly, and hold

student attention and interest.

3. The unit mirht be enlarged, with this material as part of a larger
unit and not as a whole in itself.

4

(R

DY g

. S
.
mealdate

-~ \* o~
I

ircpriate, neither for topic nor reading level, for the inter-
level. Relevant for more advance students.

5.




DEALING WITH AGGRESSIVE BEHAVIOR

. Authors Cooperative effort of Lakewood City Public
sl ' Schools System, Educational Research Council
e of America, and Ohio State Department of Ed-

ucation
: Publisher Educational Research Council of America
Availability Educational Research Council of America

Rockefeller Building
Cleveland, Ohio 44113

Cost Student book 85¢; Teacher's guide $2.55

N/ .,

L CHN O
Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
7 teachers, 470 students
Grade levels - 7~10
Portion taught - The evaluating teachers varied.

Recommended Placement 7th - 9th grades

Suggested Preparation Unestimated. Much time spent finding supplementary
Time readings and materials.,

delpful Supplementary Growing Up Strong, Contact Series, Scholastic Book
Materials Services; Eye of the Beholder, film available from

Stuart Reynolds, 2u65 Wilshire Blvd., Beve ~ly Hills,
California 90202; Gereraticn Gap, game fr-  Western |,
Publishing Co., Tnc., 850 Third Ave., NY, NY 10022,
$15.

I. Description

A, Comments: Valuable for teaching ahout the variety of potential
human aggressive behaviors, their relationship with the satisfac-
tion of human needs, and some alternatives people can use in solv-
ing frustrating situations. The five sections in the book are
1) a Profile of Behavior and Aggression, 2) Youth in Confrontation,
3) Vandalism, 4) Protest, and 5) Wiy Violence.

Focus: Understanding human neads, feelings, irustrations and ways
to direct behavior away from nejative amrrocsive action toward pos |-
Yy b 934 }

tive, constructive actinn., Sidifocucas!  Apyressive hehavior - uni-
versal. Frustrations ar- ileos universal and orten lead to negiative
displays of aggressive Lotiavior.  Mang oceebo i seopde uso Leooroddgess
frustrations merely hide the jy-) lemc o Lome solutions to Yrectration
bring immcliate reliet! it biwve nocative Lony-rante orfectos By
care a variety of wav. oLl wlelorp ety




Key comcepts: - conflict, identity, power and authority

Goals and objectives
1. That students would learn about:
a. hu an needs and ways people satisfy them
b. aggressive behaviors people use to face problems
c. ways of dealing with their own frustrations
2. That a student would:
a. understand himself and develop self respect
b. understand his friends and be a good friend

II. Abilities required

A.

B.

Reading level: 7th - 9th grade
Skills

Use of None Moderate Heazx

rcle-playing
charts
readings
inquiry
simulation X
class and small
group discussion
inductive process

>xX X X X

x X

III. Teachers' comments on motivation

A.

Role-playing exercises were very successful. Group work and class
discussions were more successful than individual exercises.

There was a great deal of interest in the songs presented for inter-
pretation and discussion. Discovery of one's own self and feelings
was the number one '"grabber" throughout the units.

"I found using the short stories as a means of introducing the basic
concspts rather than as a follow-up was extremely valuable for students
easily bored with theoretical discussions."”

IV. Additional comments

o8}

[gP)

Bl02273

The materials held student interest, provided adequate teacher suid-
ance and developed cuncepts clearly.

“. . . requires complete and active participation Ly the teacher.
Malcr concepts should be reinforced constantly. [ found 1 spent 2
Pt too nuch time on projects and busy work (the student worhl-ock ic
full of it) and left not enough time for the last part of th. unit."

Zinze all five sections of it cannot be taught dv="ng the sape oo, o
theuplt needs to be given to the sequencing and . adv lovel 1o ooe e
i tiiin 15 to be adopted throughout a disirict. Section: | oam: ©°
might Le taupht in the 7th grade, 100 and IV in =+ opbe

athoprade




. FOUR WORLD VIEWS |
(Concepts and Inquiry Series)

Authors Educational Research Council
Publi .er ' Allyn and Bacon
Availability All,n and Bacon, Inc. )

470 Atlantic Avenue
Boston, Massachusetts 02210

Cost Student book $1.98; Teacher's guide $1.4l

o ot e %
Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 208 students
Grade levels - 7-9 .
Portion taught - All

Recommended Placement 7th - 9th grades

Teaching Time 3 - 6 weeks

Suggested Preparation 1/2 hour to 1 hour per day.

Time

Helpful Supplementary Films on the major world religions, the Bible,
Material and the Torah.

I. Descripiion

A. Comments: The four views selected by this unit are 1) Confucian,
2) Buddhist, 3) Hehrew, u4) Greek.

B. Focus: The role of ideas (divine, universe, knowledge, art, truth)
in cultural differentiation.

Subfocuses: change, diffusion, humanism, naturalism, polytheism,
monotheism., Man's need for religion, importance of religion as it
affects the history of mankind, development of a unique Hebrew cul-
ture, nature of religion, nature of historical evidence.

(]

Key concepts: interdepence, change, self identity
D. Goals and objectives

l. To acquaint students with the ideas of the. = four culture: and the

significance of family, government, man, and God in the~e four cul-
tures,
2. To e¥pand tie aweprnro. of the stulents concerning value cyrtems

and the develoyment of r-ilysloun beliof in g ovariety o aultures.



IIO

LI,

IV,

3. To have students understand the nature and importance of
valuzs dnd their relations to controlling ideas.

b, To show culturil borrowing and cultural diversity.
Abilities required |
A.  Reading level: 9th grade
B, Skills

Use of None Moderate Heazz

charts
graphs
tables
maps
inquiry/hypothesizing X
discussion X
display-making
role-playing
value :larification
exercises

XXX X

o< X x

Teachers' camments on motivation

A, The material is self-motiviting.

B. Excellent format -- pictures, maps, charts. Good reading level.
Additional comments

All evaluating teachers were quite excited and pleased by this unit's
effect vpon their classes. The material is very self-motivating and
met a decided curriculum need to have religions' views treated from a
global perspactive. The teacher's guide was also recommended. It
cresented several alternatives for each day's lessons that allowed
teachers to select on the basis of their own Interest, strengths and

s e epyemiy s
re2solries.,

!



GHETTO

AuTier iove Tell
i Turligior Acadoemic Games Assoclates
Availahilir- Acdademic Cames Assoclates

Western it'ublishing Company
School and Library Department
85C Third Avenue

New “ork, New York 10022

To-t $2¢

Recomiendations and Description Based on Teacher Use

The Information below is based on the following teacher use:
2 tgacters, 20 students
Crade level - 9
Portion taught - All

Recommernded PMlacement 9th grade

Tzaching Time 3 to b days
Cuggested Prercaration Approxzimately 1 hour
Time

Helpful Supplementary lone

Materials

I. Description

S Sommnier fach player in Ghetto 5 a poor person in a poor neipnbor-
ool trying to improve his life situation. This simulation attempts
nave students develop empathy for individuals actually caught up
in 1 ghetto.  fSome of tle urlan cempenants built into the game are
clamowehzolt, rewardtt oand rlers ot illegal activities, and family

TE IOl e,

4
v

o 3 ~ N - .. " . i v b . 1
RIS AP . it DA Arlen ettty roverty s oand the pesult-
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Aruitoxt provided by Eic:



II.

[1I.

IV.

Abilities required

A.

B.

Reading level: 9th - 12th grade
Skills

Use of None Moderate Heavz

role playing
simulation
discussion

x> X

Teachers' comments on motivation

A.

B.

Self-motivating

Competition is central.

Additional comments

A.

Testing teachers reported that students did not explore one possi-
bility inherent in the game, and that ic a bootstrap operation to
improve the neighborhood. This would Lenefit all gume participants.
Another problem is that the basic design of the game is feor only 10
roles. The teacher is forced to double up on roles, or run two or
tnree games simultaneously. Very high student interest has been
reported by testing teachers.

Teachers would use this material again, possibly adding more options
to make it more interesting and truer to life.

"Be sure rules are clear to students. One trial run worked great."




ERIC

Aruitoxt provided by Eic:

Author

“unlisher

Avallabilitey

e
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IMAGES OF PEOPLE

Episodes in Social Inquiry
Allyn and Bacon, Inc.

Allyn and Bacon, Inc,
470 Atlantic Avenue R
Boston, Massachusetts 022210

Student book $6.30/10; Teacher's guide $1.02

FL I Y A I

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:

ecommended Placement

Teaching Time

[ Description

5 teachers, 280 students
Grade levels - 7,8,10,11
fortion taught - Varied from part to all

12th grade
Ranges from 2 1/2 to 6 weeks

1-2 hcurs before each lesson

Joshua, film available from ACI Frilms, Inc.

16 W. u6th St.,, NY, NY 10036 (rental cost not
available); Eye of the Beholder, film available
from CTtuart Reynolds, 9465 Wilshlre Blvd., Rewverly
Hills, California 90202,

A Jomments:  Employs clacsic sociological experiments to introduce students
.o T ogteredtvning prooceg and hew tihoit affects attitudes and beh nviors.
Foovedy Gteraotvpen  Subfrcuses: 1) Ctereotypen distort our perception
oforeatitey 2) Zolective rercerrion acrts as o a filter in cur minds, and
2) Cwarastyres are AiiCioult to cooange.

. RS RN L6 ) A0 self identity
Jiale ma objootiues
LT Teah about whp svepor o cRIZH AL the T natne
o TLoreazh mere accurate percoentyal il
00 Tooteanh the importarn e P e Doy G5y rther e e
ey Teoath o othat peor e gy Dol aale - lw N
Ny the L W,
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Aruitoxt provided by Eic:
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Abilities required .

A, Reading ‘evel:

B. S<illa
3w of Hone ‘Moderate Heavz ¢
inquiry . X
. written wors X
statistics

> x

questionnaires
graphs : X

readings X ;
role-playing X
survev

Jdiscussion
analysic

x X X

Teachers' comments on motivation
A, The evaluating teachers agree :chat the material was not self-
motivating and required continual motivating activities by the
teacher.

These kids are so rvmoved from other racés, i:'s a difficult
subject to interes: them in. They do not have set stereotypes
yet -- just vapue generalities. Isolated cultural environment
of sulurbia leaves little focused stereotyping at this age level.

C. The supplementary films, the girl watcher experiment, and the
surveys generated student interest.

Additional comments
Thi s Pt lat

got a very mixed reaction from the testing teachers. They

Dotin 1iked and disliked in.  Some activities went well in the classroon
and oflers dizd a terrible deathi,  Teuachers felt that kids, particularly
In cuLurbia, need to break their own utereotyped thinking. It is ton badl
~hat thic beorlet Jdidn't always do this,
Techiers rezommend that this material not be used at the intermedi :te
level, unles:s certain things are 1nft out or modified, if.e, roading ma‘eci-
AL, Yoo stulents lound it clitfieult (alnost impossible) to do the tabula-
tiont for "alrl warclers."  They alse suyoost centinuing throupgh the unit

can -ocutive alann sensions dratead of Lreaking It up in cwo d-day sepmente.
sy omeral oweeke,
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MAKING VALUE JUDGMENTS
Author Carl A. Elder
- Fublisher Charles I. Merrill Publisning Company
- Availability . Charles '.. Mcerrill Publishing Company
Division of Bell and Howell Company ,
_ 1300 Alum Creek Drive
o Columbuis, dhio #3218
Cost Student bock $2.25; Teacher's guide S1 .
ok N % s
Recommendations and Description Based on Teacher Use
The information below is based on the following teacher use:
ol teacher, 38 students
G.ade level - 7, 8
Portion taught - Part, chapters l-4 and part of ..
Recommended Placement 7th - 12th grade
Teaching Time 3 - 6 weeks
Suggested Preparation approximately 4 hours prior to introduction;
Time 3 hours per week during the unit.
Helpful Supplementary Newspapers, but the unit can stand alone,,vitn the
Materials Profiles within the chapters providing cogﬂempcrary
examples.
I. Description
Al wormeniss  The purpose of ti:» book iu to provide students with galdo-
Lines for making their own value judgments. The author discusses the
rature of values and the steps in the decision-making process, preuscnts®
aviilal le facts and various viewpoints concerning such important-Lrob-
lem and decision areas as drug use, citizensthip, prejudice, carcers,
goals, pollution, and personal relationships.  Students are oncoa ayod
o examine each of these iszuen, otudv the alternative actions availarle
o them, consider the consequences of each chelce, and then mans Sneip
owit vaiu: judgments -- the Jezisions that are ripht for them.
Floue md key comcepts:  NValuac, valuing jrocess, decinion-=tiskine,
Slhontitey rolea of rie fndivilaal noouiers and ety afteor il
Vi, Sthiics.,
- io2be ovd O jecotlves
oo T mabe stadentn o vwares AT oy alaina o e 0t oy T e
it CNCOUL D T ULt iy oy e bt ety e e e T B
Owhn o aoility to mare ve o et Le el U et b o b o gl
coertinent consideratlon
Q h
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Aruitoxt provided by Eic:

I1I.

[I. .

“

Sooter snuwlbont o ore s that values usually motivate hehavior,
thay cooevy’ . apogrecs and problens can often be attributed
Lo Tue valwes held Fyoity reoprle, that confilict ~coury when
setow e ents o gith values,

Abilities required ' :

- $ * . L ’ NN
A A aging cedder Tt - LTth grade

Use of None Moderate Heavy

charts ' X
reading
nalvsi
aiscussion
roie-plaving
interviewing
wrlitien work
hvpotiesizing/
‘making predicticns
simulaticn

> ¢
2O X >

>3

Teacher's coments on motivation

Wnile tr reading is self-motivating, it': necessary to set up pelovan:
situaticns in order for students to imploment the processern aloub i,
N :

t

.

v arsa reading.
Additional comnents

-~ - . . 3. . - Lt LR
A, Ther test e marterral DoocReed Lo o0t o

o]
pee TG
lns
o
’?‘1
Lo
-
—
o
y—
~
-
(=

B. ield student interest; developed concepts clearly; disl neo Proes i
adequate teacher guidance. Mest noncepts are easily urnders+tanc: e
bu* the intcr-connection nf one te the other should be pracs:tic
frejuently witi- relevance to students' own roles.

Z. Z“nod to usge ar the beginning of the year to provide 'achpraurd :or
later analysis of values in various cultures or in varicur olerer:ec

of 1 soclietry.

-

s



MAN: A COURSE OF STUDY

Author Educational Development Center
Publisher Curriculum Development Center
Availability Curriculum Development Association
Suite 414, 1211 Connecticut Avenue, N.W.
- Weshington, D.C. 20036
Cost Many varied materials at different prices available

% % % %
Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 30 students
Grade level -~ 7, 8
Portion taught -~ All

Recommended Placement " 5th - 7th grades

Teaching Time 6 - 18 weeks

Suggésted Preparation Teacher should take workshop before the course and
Time - plan to spend one hour. per day minimum preparation.
Helpful Supplementary films: Animal War-Animal Peace, available from Con-
Materials temporary Films/McGraw Hill, rental $18; Dr. Leakey

and the Dawn of Man, National Geographic Films, Inc.;
Autumn River Camp I, II; Winter Sea Ice Camp I, IT,
III, IV, both available from Education Development
Center, Cambridge, Mass.

I. Description

A, Comments: MACOS is a well-conceived, intricate curriculum package. The
central question that is raised is '"What makes man human?" ’

Focus: The following behaviors make man human: 1) his ability to commun-
icate, 2) his ability to cope with change, and 3) his ability to make
judgments shaped by the culture in which he lives. Subfocuses: 1) The
study of life cycles indicates that learning is a principal human activity.
2) Man's dependency on learning allows for an immense range of adaptive
behavipor, as evidenced by the differences between cultures and the possi-
bility of rapid changes within a culture, and 3) The participation of
parents in the development of the young is more complex in man than in any
other animal species. '

B. Key concepts: identity, values and valuing process
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‘Goale and objeotives . - - o e

1, To stimulate students to think about the nature of man by e
providing them with interesting studies of animal behavior N
and human groups tdken from recent work in the belavioral i
‘sciences and anthropology.

- 2. That children will come to understand that what is regarded
- as acceptable behavior is a product of culture.

II. Abilities required
A. Reading level: 6&th.grade

B. Skills

Use of | None Moderate ‘ Heavy
graphs : X
charts X
tables X
maps : X
i inquiry X
role playing X
discussion X

simulations X
II. Teacher's comments on motivation

The material is self-motivating and does not-require continual motivating
activities by the teacher. The materials and activities suggested in the
teacher's guide practically teach themselves.

IV. Additional comments ’

A. To teach MACOS, a teacher really needs to understand the point of view
of this curriculum, as it calls upon certain types of teacher behaviors.,
It is strongly urged that interested teachers join an introductory work-

- shop designed on this course.

3. I would teach this course as an elective and make it either a semester
course or one that lasted 9-12 weeks.

2411573
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MAN IN CULTURE o IR v
(Concepts and Values Series) .

. Author Center for the Study of Instruction . P
- (Concepts and Value Series) - ' - R
. Publizher ~ Harcourt, Brace, Jovanovich
Availazbiliny Harcourt, Brace, Jovanovich <
K 757 Third Avenue .
New York, N.Y. 10017
Jost ' Student book $1.59; Teacher's guide $1.95

(covers six titles in the series).
Recommendations and Description Based on Teacher Use

Toe information below is based on the following teacher use:
6 teachers, 185 students
Grade levels - 7-9
Portion taught - All

~ecommended Flacement 7th to 9th grade

Teacning Time 4 to 5 weeks

Suggestad Preraration 12 hours

Time

Helpful Supplementary Films: Geronimo Jones, National Educational Films
Yaterials Center, 320 rental; Why Man Creates, available from

Pyramid Films, Box 1048, Santa Monica, California;
rental price not available. Books: Constructing

a Life Philosophy (Opposing ViewpointsSeries),
Greenhaven Press, Anoka, Minnesota, 1971; Man: A
Cross Cultural Approach, available from Educational
Resources Inc., Post Office Box 103, South Urange,
New Jersey 07079, -5163 (see separate evaluation).

I. lwescription

Soenciiedr This unit is from a very popular series of titles designed
tcroucr I 7th and 8th grade social studies. Each unit is keyed to a
particuiar social science discipline. Man in Culture is bsased on anthro-
zclegical concepts. '

suded  “ultures provide for their members the ways and means of satis-
»ving human needs. Cultures provide a means of paS5ing the knowledge,
iluac, tcols, and useful behavior from one generation to the next. All

ulture. fave belief systems that help explain the world and thar provile
ool T it values to guide their behavior.

soouiaop sl interdependence, identity, change

[
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1. To have stilents develop empathy for the many subcultures .that
exist in the majority culture, and to have students be receptive
when look.rg at the values of a member of tHe many subcultures
in America. society,

2. To have minority group students feel a sense in their heritages.

II. Abilities required

A. Reading ‘level: ¢ - ¢

B. Skills

. Use of None Moderate Heavx

. §
charts ' X
maps : B X
inquiry . X
analysis X
discussion X
role-plaving X
value clarification X
exercises ’

ITI. Teachers' comments on motivation
A, Testing teachers felt tho material was self-motivating.

B. Pictures in rhe text can be used as study pictures and are very use-
ful in stimulating class discussion.

IV. Additional comments

Testing teachers felt very differently about the classroom use of this
to0k. Some teachers were laudatory about some of the inguiry lessons,
wh:ile others report-d dismal failures on tiic same lessons. The most
‘erious complaint abont the Look has been thut "grabbers" are utilized
without sufficicut follow-up to really ensure student internalization of
+he main ideas. Tie Lcoks themselves are attractive and well worth
zxamining.

7::':“3
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| . MAN'S ATTITUDES . :
L o (Concepts and Values Series)

Authors’ ' ' Center for the Study of Instruction
. Fublisher Harcourt, Brace, Jovanovich, Inc. ' .
Availability Harcourt, Brace,'Jovanovich, Inc.,

757 Third Avenue
New York, N.Y. 10017

Student book $1.4u4; Teacher's guide $1.95,

()
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Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 180 students
Grade level - 7, 8
Portion taught - All

Recommended Placement 7th - 9th grades
!
Teaching Time 4 - 8 weeks
Suggested Preparation " about 1 hour per class period
Time ‘
Helpful Supplementary multi-media kit, "Man: A Cross-Cultural Approach,"
Materials available from Educational Resources, Inc. $163

for complete package (see separate evaluation).
[. Description

Al Comments: An inquiry-oriented unit designed for psychology course:,
tut also suitable for social studies or Inglish classes. Througl
pictures and readings, it attempts to give students a general intro-
duction to the methods of behavioral psychology.

Fecus: attitudes, basic principles of uehaviorai psycho.iogy, beliefs,
- values, perception, prejudice.

(¥}

Key concept: identity

Goais and objectives: To explain the attit: les which cause prejudice;

devise plans for changing attitudes; use the scientific method of obser-
vation; recognize that different perception: result in differcnt atti-
tudec.

IT. Abilities required

Al reading level: Tth erale.  Zencept cownlexity i munh 5oy,
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B, Skills C

Use of None " Moderate Heavy ,
o, s
readings : X
graphs . X .
charts : X ¢ '
tables : X
maps < %
inquiry : X
N discussion X ~

[TI. Teachers' comments on motivation
A. - One teacher said the material was self-motivating. .

B. The other reported, "even though the book is filled with 'grabbers,'
the students 'hated' the content....The unit is an attractive pack-
age, but it was like pulling teeth to teach it."

IV. Additional comments -

A. Student reaction to and understanding of behavioral psychology
varied considerably for the two testing teachers. The book's most
' successful feature is its pictures, which have great potential for
inquiry lessons. At its best, the unit does help give 'students an
. understanding of attitudes, perception, stereotyping, prejudice,
o and advertising techniques, and can help bring about positive atti-
. tudinal changes. :

g, One teacher felt the unit was highly motivating (especially in the

: pictures); it made the students verbalize common sense psychology

i in behavioral terms; and its rai.onal, low-key treatment of preju-
dice helped the students to change their racial stereotypes.

s Tie otaer teacher thought the unit confusing conceptually and =aiidl
tre students 'disliked using the ‘book fer any other purpose but loox-
iny at the picrtures.”




EVALUATION FORM -

/s

Title of Material

. Authorks)'

Publisher

Availability (national address) _

Cost

Testing Situation

Number of teachers Number of students

Grade level Ability level low average

School

Portion taught  All Part
(If part, include chapters or pages.)

Recommended Placement

Teaching Time

Suggested Preparation Time

Heélpful Supplementary Materials

Description

high __

(Include availability and cost, if possible.)

Summarize the material's contents, focus, and the author's approach.
For example, American Political Behavior might be described as a

study of American politi~s focusing on political roles.

It uses a

<ocial scientific approach in conjunction with a series of case studies.

96
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CIII. Motivation

What were the special "grabbers" or techniques used?

s

. : . ¢ =
L
)
. Was the material self motivating? Yes No
Did it require continual motivating activities? Yes No -
[_+3
Comments:

IV. Evaluation

What tools did you use to measure student achievement? Did you
develop them yourself or were they part of the ~urriculum?

V. Further comments

Special do's and don'ts for teachers new to the materiil.

213 the materials hold student interest? Yes N

provide adequate teacher guidanca: - .

m———— - ——— et e

develo; cenzepts clearly: VYoo gy

———t— - -

CormenTs:
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A GUIDE TO SELECTED CURRICULUM MATERIALS ON -
INTERDEPENDENCE, CONFLICT, AND CHANGE:

Teacher Comments on Classroom Use and Implementation

VAKUES AND VALWING
CONTENTS

Introduction
Participating Teachegg
List of Units Evaluated in Entire Project
Indexes

A. Suggested Course Placement

B. Topics/Techniques

C. Concept -- Materials described
Evaluations

Materials Evaluation Form

Prepared for the Center for Teaching International Relations by the Center
for War/Peace Studies (A Program of the New York Friends Group, Inc.), 1973.
Produced and distributed through a grint from the National Endowment for the

Humanities.




INTRODUCTION

The materials annotated here represent a process of improving teach-
ing about 1nterdependence, conflict, and change through classroom testing
curriculum materials. The notes and comments are those of the participa-
ting teachers. They are intended to assist curriculum development through
a process of implementing already available materials. Attached to each
guide is an evaluation form so that this process can be ongoing.

The testing came after three years of work by the Diablo Valley Edu-
cation Project, a prozram of, the Center for War/Peace Studies, and the Mt.
Diablo Valley Unified School:District in Concord, Califcrnia, partially
aided by a grant from the Rosenberg Foundation of San Francisco. It rep-
resents the collective input of some seventy teachers and four staff mem-
bers. The further development of these guides was sponsored by the Center
for Teaching International Relations. The'purpose of these guides is to
continue curriculum improvement and stimulate greater numbers of ‘teachers
to use some of the materials. *

Since the<e guides represent materials as they were used by teachers
the following cautionary notes should be made:

1. The materials included in the handbook were selected by Diablo
Valley Education Project staff for their focus on concepts of
prime interest to the Project and are not a cross-section of
what is available.

2. These materials were in turn selected by teachers who felt the
materials would be stimulating and useful in théir classrooms.

3. The number of teachers testing most materials was quite small as

priority was pldced pm}invhlving many teachers with many materials
rather than on a large number of teachers evaluating a few materials.

4. The comments presented here are cu..cd versions drawn from the
original teacher evaluations.

‘5, On individual sheets recommended placement refers to where the
item might be best placed. In the indexes the same item may be

shown as being useful in a wider range of grade levels. No incon-

sistency is intended.

6. In some cases the descriptions of the material -- including content,
focus, goals and objectives -- apply only to the portions taught and

to the manner in which testing teachers used the material. You

should be aware, for example, that the goals and objectives listed
may be the teachers' goals as modified for their use rather than the

goals the authors had in mind.
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7. The guide is being di

and valuing.
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stributed in six conceptual units -- change, ;
conflict, identity, interdependence, power and authority, values
Each wunit however, contains & listing of all the o
materials tested and complete indexes including topics/téchniques T

index, and suggested placement of tested materials into semester

courises.

Ttems are arranged alphabetically by title.

If you are

interested in receiving other sections of the bibliography or have
comments on materials you've used write the Cusxiculum Materials
Program, Center for Wap/Peace Studies, 2)8 East 18th Street, New

York, N.Y.
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LIST OF UNITS EVALUATED IN ENTIRE PROJECT

American Political Behavior (Ch,P)* , _ .
Choices (V) .
Conflict, Politics and Freedom (Co,P) .
Constructing a Life Philosophy (I V)

Crimes and Justice (Co,P) .
CultureContact¥® (Ch,Co,ID) :

Data on the Human Crisis (Co,ID)

Dealing with Aggressive Behavior (Co,P,I)

Division, tmity and Expansion (Ch,Co)

Earth Island®® (ID)

Ecology Controversy (V,ID)

Four world Views (I,ID,Ch)

From Subject to Citizen (Ch,P)

Ghetto* (Co,P,I)

Hiroshima Decision®% (F,V)

Images of Feople (I)

Inquiry Esperiences in American History (Ch,Co)

Interaction of Cultures (Ch,ID)

Law: You, the Police and Justice (P)

Liberals and Conservatives (Ch,P,V)

Loyalties: Whose Side Are You On? (P,V)

Making Value Judgments (I,V)

Man: A Course of Study (I,V)

Man: A Cross-Cultural Approach** (ID)

Man in Culture (Ch,I,ID)

Man in His Environment (ID)

Man's Attitudes (I)

Man's Economic World (Co,ID)

Marketplace® (1ID)

Mix (V,ID)

Nations in Action (Ch,Co)

CXPAM Case 3tudies of Developing Nations (Ch,ID)

People and Flaces (ID)

People of the World (Ch,ID) ' st
Railroad Game® (Co,P)

Simulating Social Conflict (Co)

Small Group Processes (Ch, Co) .
Social Change: The Case of Rural China (Ch).

Starpower (Powderhorn)®* (P,Co)

Taking a Stand (Co) . .
Values in Action®** (Co,V,P)

Voices for Justice (Co,P)

Ycuth and the Law (P)

*Thece letters refer to the conceptual units in which a particular item

arpears. Ch stands for Change; Co --uConflict; ID -- Interdependence;
I -- Identity; F -- Power and authority; V -- Values and valuing.
*lame

Myl l-Moadia kit



SUGGESTED PLACEMENT OF MATERIALS INTO SEMESTER COURSES ~ - - _ - o3

AMERICAN GOVERNMENT/LAW

American Political Behavior
Conflict, Politics and’Freedom
Crimes and Justice

Ghetto® '

Law: You, the Police and Justice
Liberals and Conservatives
Voices for Justice

Youth and the Law

AMERICAN ‘HISTORY

Conflict, Politics and Freedom

Division, Unity and Expansion

From Subject to Citizen

Hiroshima Decision®*

Inquiry Experiences in American
History

Railroad Game®

ANTHROPOLOGY

CultureContact#®
Interaction of Cultures
Man: A Course of Study
Man in Culture .
Mix

ECOLOGY

Earth Island®*
Ecology Controversy
Man in His Environment

ECONOMICS

Man's Economic World
Marketplace¥®

INTERNATIONAL RELATIONS

Nations in Action

OXFAM Case Studies of Developing
Nations

Simulating Social Conflict

Social Change: Case of Rural
China

*Game
*%Multi-Media kit

PHILOSOPHY /ETHICS

Choices : t;g
Constructing a Life Philésophy -
Four World Views o

Hiroshima Decision¥#®

Liberals and Conservatives
Loyalties: Whose Side Are You On?
Making Value Judgments

Values in Action®#

PSYCHOLOGY

Constructing a Life Philosophy
Dealing with Aggressive Behavior
Images of People )
Loyalties: Vhose Side Are You On?
Man's Attitudes '

Small Group Processes

Starpower®

SOCIOLOGY

American Political Behavior

Crimes and Justice

Ghetto*

Images of People

Simulating Social Conflict

Small Group Processes

Social Change: Case of Rural
China

Starpower®

WORLD CULTURE/AREA STUDIES/
GEOGRAPHY

CultureContact#®

Four World Views

Interaction of Cultures

Man: A Cross-Cultural Approach®
Mix '

OXFAM Case Studies of Developing
- Nations

People and Places

People of the World

WORLD HISTORY

Fou» World Views
Hiroshima Decision**
Interaction of Cultures
Nations in Action




TOPICS/TECHNIQUES INDEX

AFRICA

OXFAM Case Studies of Developing
Naticns (Jr/HS)
People of the World Series (Jr/HS)

AGGRESSION/VIOLLNCE

Dealing with Aggressive Behavior (Jr)
Data on the Human Crisis (Jr/HS)

AIR POLLUTION
Ecology Contrcversy (HS)

AMERICAN ECONOMIC SYSTEM

Division, Unity and Expansion (HS)
Ghetto® (Jr/HS) .
Man's Economic World (Jr/HS)
Marketplace*® (Jr/HS) '
Railroad Game* (Jr/HS)

AMERICAN POLITICAL SYSTEH,

CONTEMPORARY

American Political Behavior (HS)

Conflict, Politics and Freedom
(Jr/HS)

Ghetto* (Jr/HS)

Liberals and Conservatives (HS)

Voices for Justice (Jr/HS)

AMERICAN REVOLUTION
From Subject to Citizen (Jr) -

ASIA

OXFAM Case Studies of Developing
Nations (Jr/HS)
People of the World Series (Jr/HS)

BEHAVIOR

Dealing with Aggressive Behavior
(Jr)

BUSINESS ETHIC, U.S.,
DEVELOPMENT OF

‘Division, Unity and Expansion (HS)
Marketplace®* (Jr/HS)
Railroad Game¥* (Jr/HS)

3
Game
*EMulti-Media kit

7

CHINA, CONTEMPORARY

Social Change: Case of Rural
China (HS)

COLONIAL PERIOD, U.S.
From Subject to Citizen (Jr)

COMMUNICATION PROBLEMS

' Small Group Processes (HS)

CONFLICT, NATURE OF

Conflict, Politics and Freedom
(Jr/HS) .

Dealing with Aggressive Behavior
(Jr)

Simulating Social Conflict (HS)

CONSTITUTION, U.S.

American Political Behavior
(HS)

Conflict, Politics and Freedom
(Jr/HS)
From Subject to Citizen (Jr)

- Voices of Justice (Jr/HS)

CULTURE/CROSS-CULTURAL APPROACH,

INTERACTIONS OF CULTURES

CultureContact® (Jr/HS) ' ’
Four World Views (Jr/HS) i
Interaction of Cultures (Jr/HS)
Man: A Course of Study (Jr)
Man: A Cross-Cultural Approach#
(Jr/HS)
Man in Culture (Jr/HS)
Mix (HS) .
OXFAM Case Studies of Developing
Nations (Jr/HS)
People and Places (Jr) ' .
People of the World Series
.(Jr/HS) d

DATA RESOURCES

Data on the Human Crisis (Jr/HS)

DEPRESSION, U.S. AND WORLD

Nations in Action (Jr)



DEVELOPING NATIONS

Data on the Human Crisis (Jr/HS)

OXFAM Case Studies of Developing
Nations (Jr/HS)

Mix (HS)

People and Places (Jr)

People of the World (Jr/HS)

Starpower* (Jr/HS)

DILEMMA SITUATIONS FOR VALUE
DECISIONS

Choices (HS)

Constructing a Life Philosophy
(HS)

Loyalties: Whose side Are You On?
(HS)

Making Value Judgments (Jr/HS)

Values in Action*®* (Jr)

DISCUSSING PUBLIC ISSUES
Taking a Stand (HS)

ECOLOGY (BALANCE, POPULATION
POLLUTION)

Data on the Human Crisis (Jr/HS)
Earth Island** (Jr)

Ecology Controversy (HS)

Man in His Environment (Jr/HS)

ENGLISH BACKGROUND, U.S.
HISTORY

From Subject to Citizen (Jr)

GAMES AND SIMULATIONS

CultureContact® (Jr/HS)

Ghetto* (Jr/HS)

Marketplace® (HS)

Railroad Game®* (Jr/HS)

Starpower* (HS) -- Powderhorn (Jr)

GEOGRAPHICAL SKILLS
People and Places (Jr)

GROUP PROBLEM SOLVING
Small Group Processes (HS)

HUNGER

OXFAM Case Studies of Developing
Nations (Jr/HS)

IHPBRIALISH, CHINESE AND WESTERN
Interaction of Cultures (Jr/HS)
INDIA -

People of the World (Jr/HS)
INDUSTRIALIZATION, U.S., 19th
CENTURY '

Division, Unity and Expansion (HS)
Railroad Game* (Jr/HS)

INFLUENCE AND USE OF POWER, U.S.

American Political Behavior (HS)

From Subject to Citizen (Jr)

INQUIRY ACTIVITIES/U.S. HISTORY

Division, Unity and Expansion
(HS)

Inquiry Experiences in -American
History (Jr/HS)

INTERNATIONAL SYSTEM

Man's Economic World (Jr/HS)
Nations in Action (Jr)
Starpower® (Jr/HS)

KENYA

People of the World (Jr/HS)

LANGUAGE ARTS

Choices (HS)
Mix (HS)

LATIN AMERICA

OXFAM Case Studies of Developing
Nations (Jpr/HS)
People of the World (Jr/HS)

LAW, CIVIL--AS A METHOD OF

RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)
Voices for Justice (Jr/HS)



LAW, CRIMINAL--AS A METHOD OF
RESOLVING CONFLICT

Conflict, Politics and Freedom
(Jr/HS)

Crimes and Justice (Jr/HS)

Law: You, the Police and Justice
(Jr/HS)

Youth and the Law (Jr/HS)

LIFE CYCLE
Man: A Course of Study (Jr)

LOYALTY

Loyalties: Whose Side ‘Are You On? (dJr)
Values in Action##* (Jr)

MAN, NATURE OF

Constructing a Life Philosophy
(HS)

Man: A Course of Study (Jr)

Man's Attitudes (Jr/HS)

NATIONALISM

Interaction of Cultures (Jr/HS)
Nations in Action (Jr)

NUCLEAR POWER CONTROVERSY
Ecology Controversy (HS)

NUCLEAR WEAPONS, USE OF

Hiroshima Decision¥*%* (HS)
Simulating Social Conflict (HS)

PERCEPTION

Images of People (HS)
Man's Attitudes (Jr/HS)
POPULATION

Data on the Human Crisis (Jr/HS)

Earth Island®* (Jr)

Ecology Controversy (HS)

PROTEST

Dealing with Aggressive Behavior
(Jr)

RELIGIONS, WORLD: CONFUCIANISM,

BUDDHISM, HEBREW, GREEK

Four World Views (Jr/HS)

REVOLUTION
Starpower® (Jr/HS)

ROLE-PLAYING

Conflict, Politics and Freedom
(Jr/HS)

Inquiry Experiences in American
History

Law: You, the Police and Justice
(Jr/HS)

Loyalties: Whose Side Are You On?
(Jr)

Values in Action®* (Jr)

Voices for Justice (Jr/HS)

RULE-MAKING

Starpower®* (Jr/HS)
Voices for Justice (Jr/HS)

SOCIAL CLASS

" Images of People (HS)

Social Change: Case of Rural China
(HS)
Starpower* (Jr/HS)

STEREOTYPES

Images of People (HS)
Man's Attidues (Jr/HS)

URBAN AMERICA

Crimes and Justice (Jr/HS)
Ghetto* (Jr/HS)

WAR/PEACE

Data on the Human Crisis (Jr/HS)

Hiroshima Decision®#* (HS)

Nations in Action (Jr)

OXFAM Case Studies of Developing
Nations (Jr/HS)

Starpower® (Jr/HS)

WORLD WAR I
154
Nations in Action (Jr/HS)

WORLD WAR II

Hiroshima Decision®* (HS)
Nations in Action (Jr/HS)



VALUES AND VALUING PROCESS -- MATERIALS DESCRIBED

Crade Level

Title 7-8 g 10-11-12

Choices _ X
Constructing a Life Philosophy X
Ecology Controversy X X
Hiroshima Decision®# X X X
Liberals and Conservatives X X
Loyalties: Whosé-Side Are You On? X

Making Value Judgments X X X
Man: A Course of Study X

Mix X X
Values in Action#¥ X

&
Game

*FMulti-Media kit



CHOICES: SITUATIONS TO STIMULATE THOUGHT AND EXPRESSION

Author : Thelma Altshuler
Pyblisher Prentice-Hall
Availability Prentice-Hall, Inc.

Englewood Cliffs, New Jersey 07632

Cost Educational discount rate $3.40

* % % % %
Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 34 students:
Grade levels - 9, 10

Portion taught - Part.
pp. 91, 96, 103, 106, 111, 114, 117, 122, 124, 243,

Recommended Placement 9th - 12th grades

Teaching Time From two weeks to a semester (Can be used as
a supplementary material.)

Suggested Preparation approximately 6 hours

Time

Helpful Supplementary This material was used as a supplement to the
Materials course text Patterns of Life: Human Growth and

Development, by Phyllis B, Dolloff and Miriam
Resnick, Merrill Publishing Co., Columbus, Ohio
43216. $4.50 Student book; $1.20 Teacher's manual.

I. Description

A. Comments: The 53 dilemma situations for student choice-making tend
to get more literature-oriented the further you get into the book.
However, the social studies teacher should not be put off, because
sore of the stories are quite appropriate, such as an excerpt from
Earth Abides by George Stewart. The book is quite attractive with
numerous cartoons reprinted from popular media.

Focus: Values: love, marriage. Subfocuses: sex and morality,
roles, loyalty, honesty, wealth, greed, infidelity, responsibility,
divorce.

3. fley concept: Values and valuing process

<. 7cals and objectives
1. To identify the values involved in the exercises of the text
and define and apply them to other situations in and out of
school.
2. To understand one's own behavior.

azaf//. !




3. To clarify one's own bersonal values.
I1. Abilities required
A. Reading level: 9th grade and up
B. Skills

Use of None Moderate Heavy

hypothesizing

problem-solving

developing a theme

value identification

value definition

role-playing X
discussion

readings

written work

> X X X X

> X XX

III. Teacher's coments on motivation

A. The material was self-motivating and did not require continual
motivating activities by the teacher.

B. Some change in use of the material might be desirable,i.e. there
might be role-playing of some situations described, and small
group improvisations of same. This would provide a break in the
discussion writing techniques used in the book.

IV. Additional comments
A. Holds high student interest and develops concepts clearly.
B. The book is almost self-teaching and requires no teacher guidance.
However, a teacher can use the book in many ways: as a course
or unit in valuing (some improvisation would be necessary), as a

supplement to a sociology, psychology, or other behavioral course.

C. Use outside speakers, stucents' own experiences, concrete evidence
from media.

2102673



CONSTRUCTING A LIFE PHILOSOPHY
(Opposing Viewpoints Series)

Author : opporing Viewpoints Series: David L. Bender,
editor

Publisher Greenbaven resc

) Availability Greanhaven Iress

Bax 831
Anoka, Minnesota 55303

Cost Book $1.65; map game 95¢ each

L I S s I )

Recommendations and Description Based on leacher Use

The information below is based on the following teacher use:
2 teacher::, U5 students
Grade level - 7, 8
'ortion taught - All

Recommended Placement . 10th ~ 1l2th grades

Teaching Time 2 - 4 weeks

Suggested Prreparation 2 hours

Time

Helpful Supplementary Life Philosophy game accompanies the unit.. The
Materials testing teacher used none but suggests finding

a good novel about fteenage concerns, life sryle,
decision-making.

I. Description

A, tomments: Presents diverse readings, each expressing a different
1ife style; for example, '"The Christian's Commandments' juxtaposed
to "An Atheist's Values."

Focus: Varicus life styles, values, beliefs of people. Subfocuses:
Everyone will come to a point in life when he "decides" on or "drifts
into" his own life style. Many people adapt variations or combina-
tions of life philosophies.

= Xey ccnecepts: identity, values and valuing process

oals and objectives

. To have students think, "in what édo I believe?"

.  To have students examine themselves to see how they feel 1t ou*
life, death, after-life, other people, God, etc.

. Por students to learn tha* develoving a life philosopns taxkes 4
long time and it . important to examine alternativen,

IS SRR

w




11, Abilities OGS0
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[II. Teadw::' coments on motivation

T ater L D oLwniewnat selfemotivating but requires some motivating
iorivit : v Lel .

IV, Additional coments

Al T testing teachers would use the materials again in part. They
pravide some teacker guldance, develop concepts clearly, and hold
"alenl att2ution and interest,

3. T U rnicht be enlarged, with this material as part of a larger
Anil 4.4 not ds a whole in itself.

v, Lot ospocoiviate, peither for topic nor reading level, for the inter-
o tie Level. Relevant for more advance students.,

ERIC

Aruitoxt provided by Eic:
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ECOLOGY CONTROVERSY
(Opposing Viewpoints Series)

Authors Gary E. McCuen and David L. Bender
Publisher - Greenhaven Press
. Availability Greénhaven Press
Box 831
Anoka, Minnesota 55303
Jent Student readings $1.65; "map' game Y5¢
, o, Lot

LN I - S M

" Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 120 students
Grade level: 7
Peortion taught: Part. Chapters 1 and 3.

Pecommended Placement 11th - 12th grades

Teaching Time 4 - 7 weeks

Zuggested Preparation The evaluating teachers having had one day
Time in-service, prepared 4 hours prior to the unit

and several hours each week of the unit.

Helpful Supplementary Spaceship Earth, Barbara Ward. Columbia Univer-
Materials sity Press, New York, N.Y., 1966,

Films on environment and natural resources

[. Description

A, Comments: The readings themselves appear to b. truly representative
of "opposiang viewpoints." The four ecological ccntroversies raised
are 1) Population Controversy (authors include Paul Ehrlich and Popo
Paul); 2) Nuclear Radiation Controversy (Seaborg); 3) Air Pollutici
Controversy; 4) Religious, Folitical and Economic Consequences of
the Ecological Controversv.

what makes these hooks atypical is the "map" games. Each game engages
a group of 5 - 7 students in a decision-making process about the read-
ings. These games could be used after using other ecology materials,
or perhaps a teacher's home- brewed unit. The game accompanying the
"Ecology Controversy" is "Facing the Ecology Crisis."

Foceus: The earth's natural resources are dwindling. Trhe onviiconm nt
s becoming uninhabitable to man. The individual can ;1. 1 nujer vole

in dealing with these situations.

Key oonzepts:  interdependence, values and valuing process



. [V y PO
. a0 g cbJeatires ‘.

.+ To mahe students aware that contiwversy cxiste in the dio
ot ecology.

<+ To point out the interdependence of e:oclogical factors witn
others such as economic, sccial, anl relyicus, ete.

3. To make students aware of foss!l le ¥ays in which envirveumental
problems might be dealt with, -

“.  To help students think about who noeld. to take res;ons il 11
for dealing with cculogical prollem:, an! Lo rolate the Trop -
lems to studants' own lives.

Pt e
LTy
1. Abilities required
Ao Aeading level: 10th - lith grade
s, SRilis

Use of None Modonat: Heavy

———

charts b
graphs X
tatles X
maps X
‘nquiry/hypothesizing X
reading

discussion

simulation

role~playing

prelects

T X

> B<

I1l. Teachers' comments on motivation

S ine material is not self-motivating .n'! the to tmhor does Have
vrovide motivating activities,

o freleny gamed, role-plavineg, gn! AP A N
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STinnoas on people's orinlon. on ocoolusl oL o

Adlitional coments

" 1

> oevaiudting teachers wouldd toss), @ore Poater g
T+ hers should choose the reading. oarer,
Dulnotesting teachers agrecd that th rooqiii 1 oL . e
rotneie 7th grade clastes, (1t oo oo ey,
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HIROSHIMA DECISION

. . » Y
Author m——
Publisher Zenger Productions, Inc.
Availability Social Studies School Services

10,000 Culver Blvd. R
Culver City, California 90230

_Cost order #ZPll4R $17.50, one filmstrip, one record,
: 10 photo-aids, and teacher's guide; $18.50 with
cassette.

»

"

e %

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
2 teachers, 30 students
Grade level - 7, 8
Portion taught - All

Recommended Placement 7th - 12th grades
Teaching Time 2 days ?
Suggested Preparation one hour to view materials and plan strategiﬁs '
Time : ;
Helpful Supplementary None //
Materials
I. Description

A. Comments: This 25 minute filmstrip presents the controversy about

whether the U.S. should h@ve dropped atomic bombs on Hiroshima and
Nagasaki. It offers several viable alternatives concerning the use
of the bomb and the possible consequences-of each action. The study
kit appears to be unbiased and open-ended and leaves the controversy
open for student discussion.

Focus: Should the U.S. have dropped the atom bomb? Subfocuses:
Decision-naking processes in goverament

B. Key concepts: wvalues and valuing procec:, power and authority

2. Zcale and objectives
1. To guide students t~ question an?! thinx critically about the
action of dropping the atom Lormi.
2. To guide students to think about alternatives, when facing crices.




I1. Abilities required
A. Reading level: 7th grade and up
B, Skills

Use of None Moderazg_ Hcazx

facts to make

value judgments
hvpotiesizing . '
discussion 3

X X <

[II, Teachers' comments on motivation
A. The material is self-motivating.

B. "The filmstrip is interesting and provocative but somewhat too
long and drawn out. The parts during the second half where many
opinions are quoted as to whether or not the bomb should have
been dropped are too dry."

IV. Additional ccmments

A, The evaluating teachers would use E?is material again.

B, Plan for ample discussion time. The filmstrip raises some important
questions that should be developed and discussed.

12123173
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LIBERALS AND CONSERVATIVES
(Opposing Viewpoints Series)

Authors David L. Bender and Gary McCuen, editors
Publisher Greenhaven Press
Availability Greenhaven Press
Box 831 .
Anoka, Minnesota 55303
Cost Books $1.65 each

"Map" games $ .95 each

v, 2, o (X
; / " ¢ F 4 .éz I

Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:

1 teacher, 370 students !
Grade level - 7
Portion taught - Part

Recommended Placement 9th - 12th grades

Teaching Time 2 - 4 weeks

Suggestzd Preparation approximately one-half how before each class
Time session

Helpful Supplementary newspaper and magazines

Materials

I. Description

A.

Comments: The book contains readings that represent a range of
opinion on the subject. A "map" is a novel part of the materials
and very useful iﬁ_the teacher wants students to practice group

" problem-solving. The particular "map" that accompanies Liberals

and Conservatives contains 4 group activities, all based upon

students Planning Tomorrow's Society.

Foecus: Opinions on public issues differ.

Subfocuses: Radical, liberal, conservative, reactionary: one
label seldom fits one person for all issues.

Key concepts: Values and valuing process, change, power and
authority

Goals and objectives
1. To enable students to understand labels and to recognisr i1hiat
certain labels represent certain points of view,



4. To enable students to realize what radical, liberal, conser-
vative, and reacticnary mean, and to apply these terms to
selected readings, ' o

3. To enable students to be slow in making value judgments o
points of view, and to distinguish between fact and opinion.

4, To enable students to express their own points of view.

II. Abilities required

A,

B,

Reading level:

Skills
Use of

reading
charts
graphs
tables
maps
discussion
analysis
inquiry

9th -~ 12th grade

None Moderate Heavy

X
X

X
X

X

X

X
X

III. Teacher's comments on motivation

A,

B.

The booﬁ.needed constant motivating activities by the teacher,
but the future planning games were highly self-motivating.

Use more su.plemertary resources, filmstrips, etc. Build up
a collection of good examples of different points of view.

IV. Additional comments

A,

B.

2211573

The evaluating teacher would teach parts of this unit again.

Don't assign students just to read the material. That is too
hard for 7th graders. The material is better used as a framework
ror definitions and certain examples.

Y



| LOYALTIES: WHOSE SIDE ARE YOU ON?

Author Contazt Series
> Fublisher . Scholastic Book Services
Availability Scholastic Book Services
: 50 West u4uth St.
. New York, N.Y. 10036
Cost Student book $1.50; Teacber's guide $3

Logbook 30¢

% % % % %
Recommendations and Description Based on Teacher Use , ‘

The information below is based on the following teacher use:
3 teachers, 130 students
Grade level - 7,8
Portion taught - All

Recommended Placement 7th grade

ieaching Time 4 weeks

Suggested Preparation Two hours or so at the beginning of the unit and
Time 15-30 minutes daily thereafter.

Helpful Supplementary The Hat -~ Is This War Necessary?, produced by the
Materials Institute for World Order, distributed by McGraw-

Hill Films, rental $243 Is It Always Right to be
Right?, film available from Stephen Bosustow Pro-
ductions, 1649 1llth St., Santa Monica, Calif. 90404,
rental $15. Teacher needs to make a few dittoes of
logbook activities. Students need a folder or com-
position book to write logbook so as not to use the

disposables.
I. Description
A, Comments: Loyalties deals with problems, issues, and values questions.
The bock investigates the intrinsic nature of loyalty and then considers
. the particular proplems of loyalties to family, to friends, to ethnic

group, and finally to country. The reading level is low (4th to 6th)
but the tone is not condescending. For teachers who use role-playing,
there are many situations presented that lend themselves to that.

Focus: Loyalties are important to our lives and to our society, are
expressed in various ways, and are sometimes in conflict with each
other.

B. Key concepts: power and authority, values and valuing process
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1.« 7o increase students' understanding of their own and others!'
loyalties in order to help them develop a sense of empathy with
others. _

2. To encourage students to express thelr feelings, improve their ,
ability to communicate their ideas, and learn to think critically. -

L. Abilities required

A. Reading leve!: uth - 6th grade

B. Skills 7
Use of None Moderate Heavy
protlem solving X
decision making X

. ingquiry X
hypothesizing X
reading X
discussion X
group work X

. dramatics X
woitten work X

III., Teachers' comments on motivation

A.  This material was self-motivating, and the students responded to
almost all the readings and activities.

B. The idea of using the logbook as an ungraded project, one where
students could express their opinions freely without being judged, \
worked very well,

IV. Additional comments

A. The evaluating teachers would teach all 6f the unit again and would
again follow the unit lesson plans and suggestions. They felt these
were cetailed and well thought out.

B, The materiai is clear in its concepts, provides adequate teacher .
guidance, and holds high level of student interest,

C. Zo try the introductory and optional activities suggested. .
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MAKING VALUE JUDGMENTS i N
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Carl A, Ylider

Author

Fublisher Charles E. Merrill Publishing Company
Availability Charles i, Merzill Publishing Company

e e S, —-Division of Bell and lHowell Company
1300 Alum Creek Drive
Columbus, Ohio 43216

Cost Student book $2.25; Teacher's guide $1

LB T R ¢
Recammendations and Description Dased on Teacher Use

The information below is Lased on the following teacher use:
1l teacher, 38 students
Grade level - 7, 8
Portion taught -~ Part, chapters l-4 and part of 5.

Pacommended Placement 7th - 12th grade

Teaching Time 3 - 6 weeks

Suggested Preparation approximately 4 hours prior to introduction,

Time 3 hours per week during the unit.

Helpful .Supplementary Newspapers, but the unit can stand alone, with the
Materials Profiles within the chapters providing contempcrary

examples.
I. Description

A vemtignte:  The purpose of the Look is to provide students with guide-
lires for making their own value judgments. The author discusces the
nature of values and the steps in the decision-making process, presents
available facts and various viewpoints concerning such important prob-
lem and decisjon areas as drug use, citizenship, prejudice, careers,
goals, pollutlon, and personal reldtionship Students are cncouiaged
to examine each of these issues, study the alternative actions availible
to them, consider the consequences of each choice, and then make ti ip
own value judgments -- the decisions that are ri-ht for them.

Focus and key concepts: Values, valuing process, decision- mak inp
identity, roles of the individual in society and how they affect hlﬂ
values, ethics.

3. Geals and objectives

L. To make students aware of valuing processes, of the many 5ituat ions
they encounter requiring their use of these prceur-us, and of their
own ability to make recsponsil.le decisions and judgments tased -n all

rertinent considerations.

A4 .




SR, o srudent s te’tee that values usually Lotivate behavior, o o
that societu's progress and problems can often be attributed
to the wvauer beld by i zspople, that contlict occurs when
sehaviers conflict with values.

II. .Abilities requircd

A. Reaaing ‘evee: Tth - llitn giade =

B. Skiiis .

Use of Nons Moderate Heavy

charts ' X |

reading

analysis

discussion

role-plaving

interviewing

written work

hypothesizing/
making predictions

simulation b

[ 34
&
1Y

X)X X X X

=) x

III. Teacher's comments on motivation

While the reading is self-motivating, it's necessary to set up relevant
situations in order for students to implement the processes about which
they are reading.

IV. Additional comments

A. The testing teacher felt that the material is excellent and will
use it again.

B. ield student interest; developed concepts clearly; did not provide
adequate teacher guidance. Most concepts are easily understandable,
but the inter-connection of one to the other should be practiced
frequently with relevance to students' own roles.

C. Cood to use at the beginning of the year to provide background for

later analysis of values in various cultures or in various elements
of a society.

23111273 ¢




MAN: A COURSE OF STUDY

Author Educational Development Center
Publisher Curriculum Development Center
Availability Curriculum Development Association

Suite u#4lh4, 1211 Connecticut Avenue, N.W.
Washington, DWC. 20036

Cost . Many varied materials at different prices available

./
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Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
1 teacher, 30 students
Grade level - 7, 8
Portion taught - All

N

Recommended Placement 5th - 7th grades

Teaching Time 6 - 18 weeks

Suggested Preparation Teacher should take workshop before the course and
Time plan to spend one hour per day minimum preparation.
Helpful Supplementary films: Animal War-Animal Peace, available from Con-
Materials temporary Films/McGraw Hill, rental $18; Dr. Leakey

and the Dawn of Man, National Geographic Films, Inc.;
Autumn River Camp I, II; Winter Sea Ice Camp I, II,
III, IV, both available from Education Development
Center, Cambridge, Mass.

I. Description

A Jormer.ts: MACOS is a well-conceived, intricate curriculum package. The
central question that is raised is "¥hat makes man human?"

Foous: The following behaviors make man human: 1) his ability to commun-
icate, 2) his ability to cope with change, and 3) his ability to make
judgments shaped by the culture in which he lives. Subfocuses: 1) The
study of life cycles indicates that learning is a principal human activity.
2) Man's dependency on learning allows for an immerse range of adaptive
behavior, as evidenced by the differcnces between cultures and the pocu:i-
bility of rapid changes within a culture, and 3) The participation of
narents in the development of the ycung is more ccmplex in man than in .any
otner animal species.

5. K=y ocneepts: identity, values and valuing process



Co Aed d objeatives
1. 7o stimulate students to think about the nature of man by
providing them with interesting studles of animal behavior
and human groups taken from recent work in the behavioral
sciences and anthropology.

2. That childpren will come to understand that what is regarded
as acceptable behavior is a product of culture.

[I. Abilities required
A. Reading level: 6th grade
B, Skilis

Use of None Moderate Heazz

graphs X
charts

tables

maps

inguiry X
role playing X
discussion

simulations

X xX XX

x>

II1. Teacher's coments on motivation

The material is self-motivating and does not require continual motivating
activities by the teacher. The materials and activities suggested in the
teacher's guide practically teach themselves.

 IV. Additional comments
A. To teach MACOS, a teacher really needs to understand the point of view
of this curriculum, as it calls upon certain types of teacher behaviors,
I~ is strongly urged that interested teachers join an introductory ..vk-

shop designed on this course.

3, T would teach this course as an elective and make it either a scmester
cours? or one that lasted 8-12 weeks,

73
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MIX R
(New World Issues Series) '

Authors Barbara Stanford and Gene Stanford -
Publisher ' Harcourt, Brace, Jovanovich, Inc.
Availability Harcourt, Brace, Jovanovich, Inc.

757 Third Avenue
New York, N.Y. 10017

Cost Student book $1.95; Teacher's guide free with
order of 10 student books. '

PRy
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Recommendations and Description Based on Teacher Use

The information below is based on the following teacher use:
4 teachers, 220 students
Grade levels - 7, 8, 11, 12
Portion taught - Readings are to be selected.

Recommended Placement 12th grade

Teaching Time up to 6 weeks

Suggested Preparation 2 hours per week

Time

Helpful Supplementary Films, slides, and/or speakers would be nelpful
Materials to accompany the different sections of the book.

[. Description
A. Comments: Teachers used this book and its varied and cosmopolitan
readings to focus on a cross-cultural approach to mankind. Selacrions
consist of a mixture of prose, poetry, songs, and other expression.

Focus: Depends on readings selected. Subfocuses: Variety of cultures,
customs, economic, and other systems.

3. Key concepts: interdependence, values and valuing process

Goals and objectives

(@]

1. To present slices of different cultures, arranged thematicall,,

2. To analyze the factors that produce differences in cultur: ..

3. To make students aware that certain customs fit other “ultuee !
needs the way our customs do ours.

IT. Abilities required

A. Reading level: Gth - 12rh grade



Skilla

Use of _ None Moderate Heavy

discussion o
role-playing

ranels and debate
inductive processes
inquiry/hypothesizing
reading

XXX X X

I[II. Teachers' comments on motivation

A.

This book is self-motivating and does not require motivating activities
by the teacher.

Students were so turned on that they often read unassigned selections
on their own. '

I[V. Additional comments

A.

B,

31111573

Most readings were successful in making students aware of the validity
of the different ways other cultures view the life cycle. High stud-
ent interest was maintained throughout. The teacher's guide is dommended.

Many inter-related concepts are involved in the readings; the book is
a good supplement to use periodically with many units.

The vocabulary was challenging to 7th and 8th graders, but testing
teachers felt it not to be a hindrance.



VALUES IN ACTION

Authors sha’tel and Shaftel
Publisher Hol*, Rinehart and Winston, Inc. N
Availability Helt, Rinchart and Winston, Inc.

383 Madison Avenue
New York, N.Y. 10017

Zost Kit $93 (which includes filmstrips $6 eacih and
Teacher's guide $1.02)

(U S+ I Y
Recommendations and Description Based on Teacher Use

The information below is hased on the following teacher use:
1l teacher, 60 students
Grade level - 7
Portion taught - All

Pacommended Placement 7tn grade
Teaching Time Two weeks (if done in one block of time, which
is not recommended)
Suggested Preparation About one hour before introducing the unit. 15-30
Time minutes before each lesson thereafter.
o <3
Haelpful Supplementary None needed.
Yaterials

I. Description

A Corments: This filmstrip kit provides open-ended dilamma situation- -
for students to discuss, or role-play and then discuss. The teacher's
guide gives particular support to the role-playing process. The test-
ing teacher indicated that the dilemmas were very appropriate for 7:h
grade students. The rationale for this approach to value clarification
is that by role-playing, several alternative behaviors become identi-
fied with the possible consequences following. This allows students
to test behaviors and values in a relatively safe psychological clinaie.

Foous: wvalues, related to conflict situations, loyalty, honesty,
respect for people, property.

3. dey concepts: values and valuing process, conflict, power and authority
c. Jcals and vtjectives
1. The development of positive usocial values through the oxXonlnation

of alternative wavys of behavin, in specific social -i-uations:.

2. Ipportunity to explore various short-term concerduence. resultins
from denavior chosen.



II. Abilities required

A.

B.

3. To enceurag: the ~tulente to develop specific_values and
use trese in determining their own behavior,
¢

A
Readinyg lz2vel: ione
w01

OXL e 3

yse of None Moderate Heavx

inquiry/hypothesizing

discussion

role-plaving

written work X

-

X X X

[II, Teacher's comments on motivation

A.

Material is self-motivating and does not require continual
motivating activities by the teacher.

The teacher's manual suggests questions to present and discuss
before ‘'each filmstrip situation is presented. These worked well
in getting students interested and involved.

The open-end=d filmstrips were at times frustrating for the stud-
ents, but this allowed them to discuss alternatives which were not
the "school" ending, or the expected proper behavior.

IV. Additional comments

A.

L

42111373

Material held high student interest, provided adequate teacher
guidance, and Jjeveloped concepts clearly.

introduce role-playing before beginning the filmstrips.

Use the material over a fairly long period of time rather than all
at once.

The filmstrips could be used in conjunction with written case studies
which involve decision-making and conflicting values.



EVALUATION FORM

Title of Material

Author(s)

Publisher

Availability (national address)

Cost

Test

ing Situation

Reco

Number of teachers Number of students
Grade level Ability level low average high

School

Portion taught All Part
(If part, include chapters or pages.)

Teac

mmended Placement

hing Time

Sugg

ested Preparation Time

Help

ful Supplementary Materials (Include availability and cost, if possible.)

Description , .

Summarize the material's contents, focus, and the author's approach.

For example, American Political Behavior might be described as a

study of American politics focusing on political roles. ° It uses a
social scientific approach in conjunction with a series of case studies.

P



II.

Wiat are the key concepts?

.

A4t were the stated (or implied) objectives of the material?

what were your cwn objectives?

Abilities required

k- ading level (vocapulary and comprehension): ,
k-12 -

Sxills

e None Moderate

Inulry/typcthesizing
simuiation
rcle~claving
discussion

sthera (lisgt)

Heavz




111,

IV.

V.

.

Motivation

What were the special "grabbers" or techniques used?

Was the material self motivating? Yes No

Did it require continual motivating activities? Yes - No
Comments:

Evaluation

What tools did you use to measure student achievement? Did you
develop them yourself or were they part of the curriculum?

Further comments

Special do's and don'ts for teachers new to the material.

Cid the materiais hold student interest? Yes No
provide adequate teacher guidance? VYes No

develop concepts clearly? Yes No

Zorments:



