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Preface

How we develop and provide education in our soeiety is a reflection of the temperament, style
and Luth ol the Ameriean people m most ol their endeavours. We believe there is much to be
gained by having diversity and flexibility rather than only vne way or one standard.

The rationale tor the Kazanjian Awardy Program tor the Teaching of Economies has been
cansistent with this approach and the results have validated it For over ten yvears, teachers at
all grade fevels have been stimulated to explore, ereate and share diverse experiences tor teaching
ceonemies. There dare now deseriptions of an abundance of *good™ wass 1o teach economies
from which other teachers can develop technigues that may be even better tor their purposes.
Fhese wre contained i the eleven annual volumes of Economic Education Experiences of Enter-
priving Feachers which have been published up to this time,

Recogmizing that a search through' eleven volumes may be costly in time and money for
teachers, we have decided to pubhish i series of publications which would exemplify the “econo-
Mg provess” an the use of the storchouse ol vakaable materials, An examination of the out-
standig entries through the vears indicates that while there are diversity and flexibility in what
and how economies s taught, teachers have wentitied core interests of various grades which are
sutted to the developmental learning fevel of students. Thus, this series of publications will he
organized around cores or themes which have been found o be generally: most appropriate at
vanous grade leveb, and the various teachers” evperiences related to or within them will be
presented.

Lhis resource umit s the second ol the series to be produced. It is appropriate and fortunate that
s edited by Dr. George G Dawson, Director of Publications tor the Joint Council on Econonmic
Education, since he has provided an outstanding service in editing the annual volurres since 1966
and hasaomastertul grasp of the best that has been done, We are also very grateful for the initia-
te and support of Mr, John Co Schramm, Managing Director of The Kazanjian Foundation.
atd ot the Frastees of the Foundation. This unit, contaiming the essence of the work done by
winor Migh school teachers i promoting economue literaey through studies of government and
the ceoromy. s nade possible through agrant from the Calvin K. Kazanjian Foundation,

Gearge L bersh, Associate Director

Joint Councit on Economic Education

and ('uurdh{alnr. KNuazanjiun Foundation

Swards Program tor the Teaching of
Nering (94 Foononties

i
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Introduction - How to Use this Unit

Every individual s affected both by government and by
economics. W all reside in political jurisdictions which
govern our behavior, levy taxes upon us and in other
wass attect our everyday lives. As consumers, we all play
4 role in our economiv system from the very moment our
Bives begin. Yet, recent studies haverrevealed an appalling
Fach of knowledge about government and economices, not
to mention the vitally important relationships between
these two subjects. 1 ess thun halt of the nation’s 17-vear-
olds understund that presidential candidates dare nomi-
nated at a national convention ¢in spite of the widespread
television and  newspaper coverage of conventions).
Sixty-tive pereent of our Tvear-olds do not know that it
is the U N Supreme Court that has the power to declare
an et of Congress unconstitutional ™ In a recent study
sponsored by the Jomt Counctl on Beonomie Education,
an economics test was admunistered to a national sample
of pumior high school pupils. Halt were unable to tell the
ditterence between the US. and Soviel economie
ssatems. Only 29 pereent correctly identified o simple
description of capitalism (39 pereent thought it was
seciabism!y and 48 percent did not hnow that in this

countrs most goods and services are produced by private

profit-muhimg  businesses. Because these results were
vhtamned trom vouny people who will be voting, working,
entering  businesses. saving, spending, nvasting, and
perhaps even runming tor pubhic office ' the not-too-
distant tuture. one cannot help but be concerned.
Although approvimatels 20 percent of all major legis-
Lition has something to do with economics, many second-
ATy tenthooks on ovies and government either gnore
connomies altogether or treat 1t m g superficial tashion,
Enosomes the economies content s erroncous or miskead-
myg ¥ oA voters, Amenicans are called upon o do such
thaines s ovaluate candidates and plattorms on the basis
ol ceanomic promises and programs, and to deaide
whether or not to support g local bond issue. To make
mtelheent choces, aitizens should understand the vital
rote that covernment cat all fevelsy phavsin the economy,
Do their varous governmental units Junction, and what
oot prindiples apply momportant issaes. Should we
support or oppose the property ey Should the new
seitoal be paad tor swath g bond issue or through tivation?
Hove carowe vy the costs ot pollution abatement and
contren" Wl shoald government do toineet the energs
Foowiratentent shoald government tihe action to
deai wrd e g rate of anemplosment among vouny
seaple " And what sort ot action should be taken™) How
ot miaien be controlied” AV ot these questions el
foo probicins atlecting evenvene --teenagers s well s
adalts Fooprerare ctzens to cope with these sttuatons,

-
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ples into their government and civies courses. Economies
is not taught tor its own sake, but because it offers ana-

s tical tools and a systematic approach that have practi-

cal value in dealing with real-life problems.

This guide will nor tell vou exactly how to teach eco-
nomics to your pupils. It simply offers a collection of
ideas and sources from which you can select those best
suited for your own classroom. The teacher establishes
the goals (both general and specific), decides how much
time to devote to economics, determines whether eco-

" nomic concepts are 1o be integrated with other subjects

or taught in separate units, and tailors the ideas and ac-
tivities to fit a particular class, pupil group or individual.
Teaching units ot anvy length as well as daily lesson plans
cun be constructed on the basis of this resource unit,**
Most of the activities suggested here have actually been
tricd by teachers and have been found to be effective.
This does notimply that everything listed will apply to all
other classes, Ideas that work with one group will not
necessarily work with another. Indeed. an activity that
succeeded with a given class at one point in time may fail
with the same class at another time. Thus, a variety of
projects is included here.

Most of the activities are based upon those reported in
entries in The Calvin K. Kiazanjian Foundation's Awards
Program for the Teaching of Economics. For the benefit
ol those desiring further information, we have indicated
the volume and pages of the annual publication Eco-
nomic Education Experiences of Enterprising Teachers
which contain the details. These booklets are availuble
from the Joint Council on Eeonomie Education at $1.50
per copy torvolumes | through 7, and S$1.75 for volumes
S-10. Many of the origmal entries have been deposited
with the Vernon R. Alden Library of Ghio University,
Athens, Ohio. Thus we have also included the teachers’
names ~o that those desinmg to see the onginal reports
ean request them from Ohio University, or they can
write the teachers for more information.

The suggested activities are categorized as mitiatory,
deselopmental or culminating. Ttiarory activities are

*Guerabd 1 Murnmer and Raobert C rane, Polineal A nowledse and -
tudes Rooakt 03-8S8-01 trom the Nanonal Svsessment of Fdieation
FProgreve Dejoer b ducation Commission ol the States, 1971

tNee Fommmnes o Socal Stidies Texthooks Foae volumes New
Yok Jomt Cognad on b oonosne Pdocation, 1471

** Lo he sure that se e Uspeanmy the same Linguaee.” we shall detne
A tedc ey it as osel ol Tesson plans, acinoanes and deas that the
teavher g treally mtemds o use o camvey gvonteept o body ol koowd
cilee within aopnen perniod ol e N revonrrce emr s o collegtion
activities whinh the reackier can draw uponr o constructing ateaching
et e andioadual fossen plans
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those which might be used to arouse pupil interest in

~eeonomics and to launch the unit or project in which

cconomic, concepts will be stressed. They should be
exciting, and they should clearly show the class why

-economies is an important subject. Obviously, they must

be related torthe goals which the teacher has established
for the unit or project. Once the unit s in progress, the
teacher may select several of the developmental activi-
ties. These are teehnigues, strategies and projects that
can be used to develop the ideas introduced during the
initiatory phase, to bring new concepts and understand-
ings nto the unit, and to help to achieve general or speci-
fic goals. Because class abilities, interests and situations
will vary widely throughout the country, teachers might
find that some of the activities listed in this section can
better be used as initiatory or culminating activities.
Culmunating activities are those which summarize and
conclude the unit or project. Good culminating activities
not only call for a repetition of the concepts fearned
during the unit. but require the pupils to apply their
fearming in somewhat new and different ways, For exam-
pled il the class prepares an assembly program about the
problem of pollution, they must not only recall the tacts
and concepts they learned, but they must put them into a
meaningtul contest in order to make them comprehensi-
ble to i new audience. This can also be part of the teach-
er's evaluation of the umit or project, for it will help to
show how well the material was learned.

As veteran teachers know, a complete teaching unit
will include imitiatory, developmental and culminating
activities that tlow naturally from one phase to another.
I'his publication does aor present a teaching unit in such
asequence, but rather avariety of suggestions are oltered
in each category so that teachers can choose and can put
together whatever is most natural and appropriate for
their situations. In some cases a teacher may select one
ol the mitiatory activities and then go on to create his or
her own developmental activities, and perhaps then draw
deas tor a culmumating activity from one of those sug-
gested n this book. A variety of combinations and
approaches can emerge. Our hope is that this publication
will stimalate-teachers and assure a bounty ol deas from
which to choose.

[U s impossibie to bist all the materials that can be used

to help young people to learn about cconomics in general
and the role of government in the economy in particular.
The list appearing in this unit is far from complete, and it
has not been possible for us personally to examine each
item. Teachers are urged to preview items before adopt-

ing them. The materials which we have listed have been

recommended by classroom teachers or other educators,
but this does not imply that the Joint Council on Ego-
nomic bducation or The Calvin k. Kazanjian Founda-
tion necessarily endorse them or that they express the
viewpoints of these organizations. In short, we are simply
apprising teachers of their existence and indicating that
others have found them useful. The individual teacher
must decide which, if any, will be instrumental in achiev-
ing classroom goals. . _

Since this unit is not intended to serve as a textbook on
cconomics or government, teachers are urged to have on
hand at feast one basic texthook in principles of eco-
nomics (any standard introductory college text should
suffice). one on American govgrnment, and perhaps a
dictionary of economic terms. Even those who feel com-
fortable in their knowledge and understanding of basic
economics should find these useful as reference works,

The Evaluation section ofters some ideas for deter-
mining how well the goals were met. Ideally, evaluation
I an on-going process and not simply a test administered
at the end of the unit or semester. It can include sub-

Jective observations and judgments as well as tormal and

objective testing. The pupils can evaluate their own work
and the efforts of one another. Evaluation schemes might
also include attempts to measure teacher or course effec-
tiveress as well as the extent to which pupils have
fearned. If some sort of continuing evaluation is under-
Luken throughout the unit, the teacher will be in a good
position to change tactios i a given idea does hot seem to
be working well. Tt is better to select only those evalua-
tion items in this unit or in a standardized test which will
help to ‘measure the success of the actual cliassroom
evperiences than to formulate plans designed to prepare
the pupils to **pass™ the test items included in a standird-
tzed instrument. In short, instead of “‘teaching to the
test.” construet an evaluation schewe that will help to
measure the impact of what really happened during the
unit,
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,, lnitiator‘y Adibities

One or more’of the following activities night be used to
intiate 4 study of government and the economy. Ideally,
the mmtiatory activity should arouse pupil interest and
show the students that they are personalty affected by the
problems and issues 1o be studied. 11 none of the follow-
g appedrs to ke suitible for your cliass, examine the list
ot Developmental Activities 10 the nevt section for ideas
that mught be used to start the unit. Note, also, that some
of the approaches suggested here can be used in the
developmental phase ot the study. T'he Developmental
Activities you choose should Tollow fogically from what-
ever technmrque you utihized imimitiating the unit,

I. Idenuty one or more economie problems which are of
mterest to yvoung people i vour area oron the United
Stites s dwhole. These maught include poliution, wildlile
conservation, o high rate of vouth unemployment., infla-
tion, nadeduate tunds tor the school. poor publie trans-
portation, shum housing and the ke, Select those which
dasouse the greatest response from the students and exam-
e those problems in all thewr dimensions. Note how
government s involved in the selected problems, Ruise
number of challenging questions, Did government help
to cause the problem an any wav? Is government doing
anvthing to help to sohve it? How etfective s the govern-
ment achion™ From this, sou can branch out into the
many other wavs i which government (at al! levelsy s
imvolved i tne cconomy . For example, it pollution has
been discussed. note that one proposal is to have higher
tanes placed vn pollaters Thus, the topie of taxation in
generdl can be developed. TF vouth unemployment was
wsed toomritate the amit, one can then proceed to an
evamination ot che uneniplovment insurance system. the
rede ot public ecducation i preparing people tor the world
of work, weeernment atempts to stimolate a0 Lagging
coonomiy . amd o on o U every step. value guestions can
be ratsed What s the proper role of government an this
issuc, and o the ceonomy peneralhv? s povernment
mtertermy oo much with the free market economy?
Shoeld sovernmuent be domng more?

2. Conservation - o popular topic with voung people
by e problen o waildhite conservation otten strikes
dorespoiisane Chord, s does the problem ot environment.il
colluttor U ae tihies, Blhimstops, deanieie aocounts ol
e depletion ab our wildbite and natural
resourdes to couse micrest Then deselop g umit on con-
setvaisst baed s oallution and related issues, stressimy
covernerert s ol e dealine waitl the problem. Be sure
condiede coenonae prmaiples whidh coe relevant. by
caample, he trade ot moany proposad
NTHVIITES awaldhite preserve man

pollutiee ar

theie ol
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help to cause higher land prices. Pollution control devices
on cars may make them more expensive to own and
operate. One of the real costs of shutting down a plant
that 1s causing water or air pollution may be the loss of
Juobs and the loss to society of the firm’s output. (See
Gregors T. Pierce, Altred 1. DuPont School. Wilmiing-
ton, Delaware, *Luand Use Changes and Contlicts in the
United States Economy,” Economic Education Experi-
ences of Enmterprising Teachers, Volume 6, pp. 31-33)
(Hereafter, when referring to this publication. the volume
number will be given but the title will be ontitted.)

3. We ull help to puy for government and ity economic
activities because, in one way or another, we are all tax- -
pavers. Have pupils heep records for a week or so of all
they spend. and for what purpose. noting the taxes
included in the price. (Remember thut there are hidden
tives inaddition to those which are overt.) Also have
them record any tolls, income tax payments made by
parents, and so on. At the end of the week (or whatever
period selected). have each pupil compute the amount
that was puid in tazes. Becuuse of hidden taxes, this will
probubly be only & fraction of the amount actually paid.
Now sk "What are you getting for your tax money?™”
The students should note the various services they get
from government—schools, police protection, public
health facilities, purks, fire protection, streets and the
Bike. Use this to Launch o study of government in our
cconomy. considermg dl governmental fevels.

4. sk the pupils to write down ull the wavs they can
think ofin which they (or someone they hnowy have hene-
fited from government services. Stress dramatic incidents
that will arouse interest, such as a police mvestigation
atter a robbery, o Coast Guard rescue mission, the fire
department responding toa call, and sinnilar occurrences.
Fhen discuss the reasons why government provides these
services.and how we pay tor them. Ranse vatue gquestions,
Should any of these services be provided by private enter-
prise? I soowhy? 1 noto why not”? To what extent should
people be evpected o rely upon themselves in emergen-
cres” To what extent should they rely upon some agenes
ot government” For a variation on thas theme, have the
students pretend that very suddenly Al government sery-
ees are terninated  \sk them to write w story on what
ite would be ke in vour town or aty ol government
services saddenly stopped b or an eveellent example ot
ane pupil’s response to such an assignment. see I Pope
Paver. Central Hhgh Sehooll Chattanooga, Tennessee,
SOy Wathout Tases.” Volume L podd)

S, Goan gophotographee tiehd tp™ o vonr area. Have



pupils with cameras tahe pictures of things which repre-
sent some sort of economic activity or institution—
factories, stores, housing developments, public trans-
portation taclities, and so on. Groups can be formed, so
thiat those without cameras can accomgiany those who do
have them and help by identityving objects to be photo-
graphed. taking notes. ete. Arrange a display “of the
pictures in the classroom. identilving those which are
private and those which are public. Note also any object
which might represent & mixture of public and private
enterprise. bor example, i private housing development
might have been built with government assistance. Dis-
cuss why some things are private and some are public.
How are thev. financed? What role do they play in the
economy? Should some of the things that are publiciy

w,

BA

owned be private enterprise? Should some of the private
activities or property be public? Which of the things are
privately owned but under government regulation (such
as public utilities)? Why? Then proceed to o thorough

~examination of government's role in the economy,

6. Tuke the ehiss to a nearby government oftice. Arrange
in advance to visit the mayor's office. the office of a
county exceutive, some unit ol the Federal government,
or whatever is feasible, Be sure to let the hosts know what
it is you are trying to accomplish through the visit., Have
the pupils prepare questions in advance on what the

government ageney does and how it is financed. Empha-

size its economic funations.
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Developmental Activities . N

Sclect one or more ot the tollowing activities for a unit on
ceononies and government, or for wavs of integriating
ceonamies with other subjects, Choose those which will
hest hielp vou to achieve the goals you have established
tor your course or umit. We have given ondy general ideas
rather than detaled “how to do 117" deseriptions, Some
may be sitable tor your particular class and situation:
athers nray not be. Inany event, you wilf 'want to tatlor
the suggestions to meet the needs and interests of vour
puptls. Some ot these weas nught also be used as mitia-
tory or culnnnatimg activities.,

1. Identty the goals of the American economy. such as
clharenes, growth, secunty. justice, stabiliay and free-
dom. Discuss these with the class as a whole, making
certan that the pupils understand how they are person-
v attected by cach goal b or example. it the economy
tals to grow there may not be enough jobs for young

people leaving the secondary schools s Divide the cliss -

o groups o Study cach of the goals and o tey o 1ind
out how successtul we hasve been o mecting them. Thes
stoutd also tearn how government has attempred o
avhiev e vach ot the goals. Have each group report s
tmdimgs to the chiss. Then have another all-class discus-
ston ol ow well we have met the goads, and what they
think the proper role of govermment s i achieving the
goahy Be sare to note that some ot the goals may con-
Mict, borevample. tohave greater coonomie sty and
sevanily we et sacrthice some eeononie freedom. (See
Faictie Parbam NMoagaolne Jamor High School, Mag-
nole Nrihansas, “Goals ot an Foonomy,”™ Volume 3,
P 4347

2. Muke astidy oi e economic provisions in the U nited
States Constitution, Divide the Chass mto groups to study
cavit o theses tooevphun why cach conmonne provision
was anciadeds and o mdicate the mipact that cach pro-
Vistoit s ad o apon e coonomiy Be sure to mclude
Vecle Bosccsiony s and o0 the Faith Nmendment oprop-
v e sy, and thie saeesth Ymendimient cmeome L
Mo stady nroos st Goart cases. sach as MeCulloeh v
Marviaad cisiva Cabbons v Oweden cbs24 Munn
Fibaois iy "To St Ciara Co o Southern Pacitic R R
Coovisser, o Corsobid aed Fahison v NERB (193N,
Nt toa tuese Lend athes coses have imtarpretad the

Vot ol a sooerement Coasesvarrently betore the
St Coutare bound Goomclunde some with eccononng
cat these are amd note Bow the

seed oy they aie importans

S oo bad
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3. Make a list of major bills currently being considered
by the Untted States Congress, your state legislature, or
vour county or city government. Identify those which are
ceonomic i nature or have important cconomic implica-
tions. Divide the cliss into groups and have cach group
seleet one or more bills for study and analvsis, They
should examine the arguments for and against the bills,
consider what eftects they would have on the economy,
and tell whether they would support or oppose the bills,
and why. The pupils might write to the legislators work-

“ing on the bills to obtain information and opinions,

{ISome legislators, such as Wilbur Mills of Arkansas,
nave actually visited classrooms in response to letters
from students.)

4. Plan a simulation in which pupils play the roles of

Congressmen, Senatars. Cabinet members, and other

high government officials concerned with the problems off

recession or with inflation. After doing the necessary
rescarch, they can discuss proposals to deal with unem-
ployment, tines, government spending, Federal Reserve
actions, and so forth. Value questions should be included.
To what extent should gosernment be responsible tor
dealing with these cconomic problems? To what extent
do we saerifice some ol our ceonomic freedoms when we
turn to government to solve such problems?

S0 I an election is i progress or will be held i the near
tuture. examine the candidates” cconomic platforms and
promises. What promises are bemg made that have to do
with ccononnes? W hat positions are they tahing on vari-
aus economie issuesy? Keep a record ol the staitements
bemg made by the candidiates and compare them tor
smutanities and diterences regarding cconomic matters.
Fhe students can alsa prepare “position papers™ of therr
own oon these ssues. Individuals can deaide which cand-
date they would support and expliam therr reasons to the
chass Debates and discussions should follow spontane-
otshysbut sonnd cconomie reasonmg and analysis should
be used rather than cmotionahism,

6. Hold one or more mock elections i the classtoom
Fhave the students torm pohitieal parties™ and nonnnate
candidutes tor the Presidency tor the House ot Repre-
seibairres, for the Senate. state governor, nasor and so
v bach candidate should prepare for the canmpaign by
envanuire the ssies that exist i real hife tmany of which
A eeononie i ey and preparing aoplattorny, \Mier
the candidates bave examimed the issues and deaded
uten o phattorm, they can makhe speeches, hine debates.,




Q

ERIC

Aruitoxt provided by Eic:

write political wdvertisements, and in other wavs publi-
ciZe therr views on the issues. Bach candidate should be
subjected to rigorous guestioning by the constituents.”
tach should be expected to use sound ceononmie reason-
ingin presenting and defending economie programs. (For
exvample, it the candidate for masor promises to build a
new school, he or she should be ashed how this will be
financed. and why that means of Hinancing was chosen
aver some other possible alternatine.)

7. Present the class with “problem cases™ and ask them
to deselop solutions. For example. the pupil pretends to
be mayor of a ey faced with planned expenditures (these
can be enumeratedy totalling $2285,000, but has only
$200.000 in the budget. How might the masor obtam
more money”? Should taxes be raised”? Should new taves
be levied? 1 so. what kind ot taves? Who would pay the
new Lives? Weould the new tianes be progressive, regressive
ur pmportional"‘ Should the money be borrowed through
bond issues? Why? Why not” Can expenditures be cut in
any wan Ir mnulhmt. has to be cut. how would vou de-
cide what to eliminate or reduce? Who would be aftected?
How would those people react? For a varation on this,
have the students pretend to be the aity council, consider-

10. Ask the pupils 1o pretend that they are legislators’
considering some agtual economic proposal. For exam:
ple. suppose that the Congress is considering raising the
minimum wage {rom s current fevel to a level 30 cents
higher, Taking into actount present economic conditions
in the United States (such as the unemployment rate,
intlation and the relationship between wages and the cost
of ning), it you were a Congressmin would you support
or oppose this proposal? Why? Stadents should consider
the effects of their actions on employment, the current
rate ol intlation, how the higher wage might interact aith
the government’s tasing and spending  policies, the
impact on business costs, current distribution ol income,
and the like. (See Patricta S, Ferrick, Logan Junior High
School, Logan, Ohio, "Teaching beonomies through
Eighth-Grade Mathematios.” Volume 1O, pp. 31.54)

-~
L Study important Federal faws and actions which
have an eftect upon the local cconomy, Interview busi-
nessmen to Yind out how they are aftected by Federal
Laws, and fabor leaders to see how unions and workers
;xrc‘luuchcd by bederal legistation. Conter with local
government officials to find out whether or not Federat
Lundsare used Tor focal purposes, and how Federal active-

ing a controversial proposal that a new supermarkeTHe
built near the school They must take mto account such
things as the possible ettects on trathe in the arcin how
the tan base would be attected, and possible alternative
uses tor the area i question (Suggested by Meares Dunn
of Blessed Sacrament School and doseph Hurst of

CHonda State Unversity i Lallahassee, in the Appendis

to Chapter 3 Volume S p. 36

8. Study the problem ol poverty, obtaming statistios tor
the nation iy a whaole and tor vour own areit Use the
probame-selving approach. fdeatify the problem. trace
U historieal background. ey to deternime its canses and
cliects. consider alternatne aotien, and
attempt to oarrive at o feastble solution, Eaanune the
varous goverament programs istate and local s well as
bederalrwineh deat with the problem, and evaluate cach
Hove students debate such controverseal issaes s the
proposal tor g tederally guaranteed annuab imcome tor all
tamiies "% oSee Jerny T Dudding Fast Fadue Jumos
Hogh School, St Dows, Missourn, “Posverty, American
Stvle Molume Sopp 483

cotirses ol

9. Pretend that the Pressdent of the Uonned States has
turned to vour chass dor coononne advice and gundance
Foe Presden: wingt the admimistration
stonhd G b the connonne prablems now facme the
the cutrent
Mol

WS to Rilow

Fhe Chass weli st e toondenniy
priovities rwhich e
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nrahleris. then
ah

deaide on
approaching these
prodlems, ard deade on what Goarses of action to sy
Phey coai brean apomto vroaps to deal waith the s
wlation, wnemplovment and
oo shoohd be prepooad oodetend the
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tes attect the tocal cconomy, Some Federal laws that
nught have an clfect on vour area are the Hlousing Au-
thority Act and the Public Works and teonomie Devel-
opment \ct. Bankers might help vou to see how Federal
policies in the area of money, credit and banking mvohe
the local area. (See bstelle Parham. Magnolis Jumor
Fhgh School. Magrolia, Arkansas, “Standing i the
President’s Shoes.” Volume 7, pp. 42-45))

12, Crimeisa problem which imterests evervone, but few
people realize how much crime costs the average persorn.
For evample. shoplittimg and vandabism add to the costs
ab retadders, and these costs hebp o rase the prices ot the
products we by Make astidy of coime i the nation and
movour dret. and obtin data on how erime rinses prices

.
I e bl The e fses s e L hasd tanach s

vendd s
vanple ot g

T\ progressive o

oy ;'|\\-_'-\ EATRRY | AYGR N I EYNEN li!u\_ the 1l POl N "I:_'h\'!

ate et e et et Thee baderal ccome tan s g e
ot gy Wth g I’lLI’t\\iN [RR SR N EYCRN BT FUNUNTCNSY APL T IR TN PYCR DR
BRSNS 7 L [ s, the rich IPClsiul s wald Ly o rate than the
S rcrsee ool prorterty tanes e cistalin consadered o be reares
LI '.!I'\'\ el :-lk'\' Feleatet [‘Clkk"-:.!.}\' O \" FOTRTEERU BT RRYTIRN
e et e gt st s b proportional Ty tel e s e

s rntdives o ety s D etiedt st Lves o v e s
O S R A -
ENee beser Tronrae Poreemt aed Rocad Dhascrneatnes This pam

1ol iy bodo i i U7
ll|k

NENE T FCRPPLIN B

et bl ad iy el L e

T ot arg suederad

addbde by

- “H-\-'i'\ e
| PR O TR IO [T

MW PR B Y]

T LU

PO RO - D

INERE N PR lk'.l\."

N sttt et e e e B et o0 satv e 0 N (s
(NN TV VPR VST MY O LS WY SRS PETS PARTCY B DA A L e ol
R N E RSP IS ATUNTIPPTI L RPPIUNL TR LY PR N P O TGN IO 1
oo e e L P P O PRETE IS |..l':.-":\' *

wher MLt

S Casaester PR rcad e et

SN Y

s

.-..._ LS IEEERRE NI PO The 1w oor un Tloeraan
focoimee oo, oo AT - L T S LT TN TR B ERRT

”I/xr,.ll. hon
Negth



E

Aruitoxt provided by Eic:

rroat e ta s

and tanes.® brversone agrees that ¢rime control is g

© praper tunction of government, but there is disagreement

Q

on the extent to wiich the Federal government should

become mvobved i ocal crime problems. Examine this

maue from the economic point ofview. How would we get
the trest and most eticient control of crime?

LY W are all consumers, Plan a unit in which a study is
made ot how government tat alf levelsy tries to help the
consumer What goods and s ervices are provided directly
to the consumer by some ageney ol government? (Public
schools, roads and public parks re some examples.)
What do these things cost the tavpaver? Would it be
hetter to huve some of them under private ownership and
control ' How does government protect the consuner
trom such things as impure tood, harmiul drugs and
shaddy products” How does government try to prevent
monopolistic practices that might raise prices and tower
quahty® Have indiadual stedents or groups study im-
portant fegislation, such as the Truth o Lending Law
and the tood, Drug, and Cosmetic \et. What <ty or
state agencies try to protect the consumer? How do thes
workh! \re tihey etfective? \bso note that many non-
goverhiment mstitutions help the consumer, such as the
Better Busmess Burcaus, various consumer cooperitives,
the Amencan Council on Consumer  Interests, Con-
sumers U mon, The Mail Order Action Line, and the hike.

14, Conduct a thorough study ob the cconomy of yvour
town, ity or connty . Take tield trips to see at tirst hand
the economic Lictivities ot the are, evidences aof growth,
and ennting economie problems. Interview city planners
and other otticrals - Take photographs that can be used
tor belletm board displays, Have the pupils make large
maps of the area. noting the mugor mdustries, roads,
communicatnons Lacihities, ete. Divide the class into
groups o study various aspects ot the focal eeonomy —
mataral resources. mdustries, transportiation, the emnlos -
ment siteation, Labor untons, banks, the tay system. Pre-
pare o prehiomary report on the status of the focal
ceonoiy . used wpon the work of these groups, Have an
ich tie eoonomy s evaluated. Is the
Cuottoms iy 1L growing Last enough? Are
rrere choatiobs tor evervone? Shoutd tocal government
doo e o promueie indostrial deselopment, improve
transportaiien, bald more housmg, create additional
wobs, cicar wpr poliation, or whatever s needed™ Finally,
draed i a plas tor the economic development of the area
end present tas tovour ol government othials (See

al-chass sessnon i wh

Srosgny TR

Dora O Sew 0 Clarke Jamor Haigh School, Athens,
Georgra, N Maodel o Taguiry” Volume =) pp. 43470
and Nreaetie Galeo Sencca Junmior Hhigh Schooll Tous-
vitle, Kentuohy, TEoononmnc Foandations of Citizenshapy
[e boomemios of Our Commumty tor o Seventh
Graders, Yooame 2opp 78 Te0

IS0 N ourt o he stady desenibed i number T4 above,

aroas L aeparaie adieody, evamine e cconnmy of vour
can st Weere does i stamd e comparison waith other
oper capita income, industtalization, per
How doovoresphinm vour state's
"MW e the ceononne needs ol
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.moting the stute’s economy? (The sume might b: done

tor)uur town, city or county.) R
16. Arrangedor your class to correspond with students of
similar ages in other countries, states-or cities, (Corres
spondence can be arranged through World Tapes for
Education, P.O. Box 15703, Dallas, Texas 75215, Write
them for information and prices.) Exchange information
on government’s role in the respective economies. Coms
pare government’s role in our economy with that of the
other country or area. Discuss the reasons for the simi-
Larities and difterences.

17. Engage in an intensive study of a single government
enterprise in your area, preferably one often used by the
pupils themselves, An example might be a public trans-
portation system. Trace the history of the enterprise,
what services it performs, how its costs are determined,
how it s tinanced and controlled. What are its plans for
the tuture? 1 it s supported by taxes, are those taxes
“fair™ it is supported by user charges, are the charges
adequate? Do the charges tall too heavily on lower
income groupy? How does the entérprise serve business
i the arca? Would it be better to have it in private hands?
What etfect does it have on the economy of the area?
Visit the enterprise, and obtain information from offi-
crals running it, from government reports, and the like.
(See Mary Beth Marshall, Thaddeus Stevens School,

tlhott, Pennsylvania, “Transportation: A Major Eco-
nomic Problem Concerning Our City,” Volume 6, pp.
:‘)'311) »

18. Huave cach pupil select @ business in your area in
which he or she is interested—a sporting goods store, a
factory. o public utility ar even a hamburger stand. Have
them study their chosen business tirms and answer such
questions ast What does this tfirm produce? Why? (What
gave rise to the demand for its goods or services?) How s
it organized—aus a proprietorship, parmership or corpora-
tion? Why is iLurganized in this way? How does it relate
to Lmunmcr/n’ What taves does it par? Is 1t under any
sort of government regulation or control? Why? Should
there be more or fess government controtb ot this firm?
W hy?(See Blunche L Kata-Martin Kellog Junior High
School, Newmgton, Cohpecticut, “Impact of a Large
Industrial Plant on the Tocal Beonomy,” Volume 4.
pp. 29-300 Also see Clarence Killmer. Wilbur W rnight
Jumor High School. Cleveland, Ohio, " The Feonomies
of Wheat to Bread,” Volume 3 pp. 3335 and bBora O,
Smuth, Clarke County Juntor Hhigh School, Athens,
Georgua, U The Case Method Approach to Feononies,”
VMolume 3, pp. 3243

19. The schoolaselt e commumity that has @ govern-
ment and that dlustrates many cconomi; principles. such
as specialization aad division of labor. Pubhic schools are.
government enterprises produciny aoseraee
Muake o study of the way n

b Coursg,
pand tor trrough Gination,
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Aruitoxt provided by Eic:

\ . V
which your sehaol is governed. How are rules made and -
¢ntarced? How aare the school authoritios chosen? sTo
what extent i the public's voice etfective in running the
school™ Ta what extent are the pupils imvolved in school
gavernance? How is the school financed? W hat principles
ot govesnient and economics are represented by the
school  situation? What  economic tunction ddtﬂ‘l(
school perform? What does it contribute to the'com-
mumty and s cconomy? How s jt affected by the econo-
my ol the area i general? (For example, schools in de-
pressed areas otten tind that they have to curtail seryites
and get by on fess money ) How does the governgg and
financing ot the school compare with the goverging and
tinancing of the vilage, town, county, state, orsation?
W hat accounts tor the similarities and ditferences?

20, In_most cases, school catetertas are public rather
than mlcr;\rlscs. Make a study of vour school
calejgriarand the cconomies ot its operation. Attempt to
andver the tollowing guestions: What gave rise to the
need for a school cateteria?! Who operates it? What are
it~ fived and variable costs?* Why iy it puohicly owned
and operated? How s it Bike @ privatedy run caleteria?
How doesat ditfer? Would it be more efficient it it were a
private protit-making enterprise? Is there any relations
ship between the cateteria and such fegislation as the
Natonal Schoal Lunch Act of 19467 (See John Prokop
and Virgima Lawrenson, Jetterson Junior High Schoul,
Oceunside, Cahforma, “Economic Aspects of Operating
4 Sehool Cateteri,” Volume 3, pp. 27-31.)

21, Lt the class establish o corporation to operate a
store i the school, selling school supplies. snachs or
whatever s teastble and in demand, First, however, have
the students tind out frony the state covernment what
Laws apply tomceorporation in your state, what rules and
regulitions must be tollowed, whyt taves will apply. and
~o 0 They nught even pay the tinves that aareal corpora-
Gon world pay. oIt this s not possible in cooperation
with the state government. the school adnimistration can
AUV W provy Tar the state government. ) Studies must
he muade of the state and tederal Liws relating to the issue
and sale ai stocks and bonds, Keep carclul records ot
costs aetd revenues nncomer noung fived and variable
CONN, v ing Cwapes pasang interest on any borrowed
money, decharing dividends (f there are prefits), and <o
ot osee Jettrey Ropolow and Daved Muatter, Wesi
Fadue tamor High School, Creve Cocur. Missourn, A
Nonth-Grrade Peonornes Coarse.” Volume 10, ppodd-da )
220 Faers deenlative bady s taced with many cconomig
Suledi o bl currenthy bemng
comsrderad by the Congress, vouar state legnlature, at
cont e Gosttiy wovermient rpreterably one ol interest
feothe rapibve and condudt aodetled stads ot e What
problers e rse to thas il What caused the prohe

neabiems pad pronosals

et Hhow e we rersonadly attected by ihe problenis
esadents are atiecied by oaeetlaton, tor evample. becanse
Ay ot are i o ey or thaer tamahies by e
e o How woadd the bbb deal with thie prob.
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Carproposed new tan (or tax inerease) on some good o

-
ing the bill und in the press. Issuey that might be ol
o5t 1o the student include the proposal that there pe a
separate (and lower) minimum wage tor young peoNg.t

service the students often buy, plans for 4 new school, _
playground, ur park, and pollution ¢ontrols.
2N For individual or ggoup sork. have the students
study the economig policies ofour most influential prese-
dents. What did cach president think about the proper
role of government in the ecconomy? Whatlid cach prest.
dent do while in oftice that had aneftect on the economy?
(For example, Theodore Roosevelt promoted conservae
ton and tried td control monopolies: Woodrow Wilon
set up the 'Federal Reserve System and the Federal Trade
Commission;  Franklin  Roosevelt  encouraged  labor
unions and took many actions to end the Great Depres-
stion; Harry Truman approved ol economic ad to ather
countries: John b, Kennedy started negotiitions tor
fower tariffs with the Common Market: and Richard
Nivon tried to control inflation with his “New Economie
Policy.”) Pupils may then write reports or gine oral
presentations of their findings, They can abo use therr
creative imaginations by composing fictional debates
between presidents whose philosophies disagreed. (See
Estelle: Parham, Magnoba Junior High School, Mag-
nolii, Arkansas, “Standing in the President’s Shoes,”
Volume 7. pp. 42-45)

24. To teach about government’s role in lahor-manage-
ment relations, prepare a simulation in which some pupihs
play the roles of union officials, while others represent
management and a third group serves as the bFederal
Mediation ard Conciliation Service. In preparation, the
students should do reseitreh on the tunctions they are to
pertorm. Several actual labor disputes should be studied
Lo gel a realistic pictare of what occurs i such situations
The cconomic issues should be clearly dentilied, with
wage rates, the company's profit position, general eooe
none trends, cost o Iiving, and the like, bemg con-
sidered. Summarize the simubation sath o discussion of
how and why government became ivolved (See Ricnard
B. Bransky, Schepley High School, Pittsburgh, Pennsd-
vane m the Appendin to Chapter 3 Volume 70 p 3
For adeas on more general studies of Labor, ~ee Fornne
FoSwann, Maplewood. Richmond Haehts Hhieh Schoal,
Maplewood, Missourt, U Nmerican Feononie Susten

TRined costy e Mo windt e e bR TeNe e e
RIS ISP R LIS B, R O i R B LTS LTSN FTR TN el TIN G T
ot ponaed g REA| R B N O R N A O A G SR R L N
[iegn st g and e andloas o it e e v e poree .

Variable costa, o ol Gt e L e

P R R e Tes

LU TS TYR TR B TUEN

N S T T RN T GNP O R § B IO L S
TR R O TRy O O T O I N O U TP F R S | \
B S I B O G T I SIS T
v b e e s o e AN
e O L O TR U AR SR
LI Yee e PO ptta oan g
B FNR S B U A L W
I oSG becc md ReesGr e e b, LI SRRV A
e ment o the Doned Nty Noa Yew L o o)

R S N I A AN TRV LY PO BT S PO N O S

NETSES RIS

~. e



and Basie Resources in @ Changing World: A Ninth-
Girade View of Our Labor Foree,” Volume 3, pp. 67-71:

" and Robert T. Reed, New Canaan High School, New

Canaan, Connecticut, “Labor- Management Relations in
Depth tor Suburban Students,” Volume 3, pp. 71-74)

25, In o umt on The World of Work® (or Pgeparing for
the World ol Work) include a study of “Careers in
Ciovernment.” Be sure the pupils understand that people
working for government include teachers, police oflficers,
tiremen, public health nurses, conservationists, sanitation
workers, and the like, as well as elected or appointed
otficials. Make o study of government jobs, how cuach
contributes toward the economy, and what wages or
salaries they commaund. The students can interview
people in the area who hold these kinds of jobs and/or
write to government agencies for information. (See
Bonnie Mullins, Van Devender Junior High School,
Parkersburg, West Virginia “You Live beonomices,”
Voolunie 9, p. 46.)

26. batublish o "model nation™ i the classroom. First
have o plenary sesston in which the pupils discuss the
ided, decide what sort of government and economic sys-
tem they will have, and set up a “constitutional conven-
Lon” Write o constitution that sets forth the “nation’s™
vodly and  establishes both  the governmental and
ceanonie svstems. Fhis activity can become as complex
Jds vou wish to mahke it. Among the virious things that
can be done are the tollowing:
¢ t.stabhish & monetary unit. Invent a catchy name for
it deade how it relates to the ULS. dollar (such as
“ten crowns equal one dollar™), and design and
reproduce the money on ua duplicating machine.
Lach pupil may recenve an cqual sum at the start,
but as time goes on the distribution will become
uncqual as they buy goods und services from one
anather, and as some are more successtul in their
enterprises than others,
e Decide how much s to be paid o elected officials,
such as the president. treasurer and secretary ., bstab-
Bl tay system to Hinance government operations.
tEhis should lead 1o o study of various kinds ol taxes
and tax rates)
o [ ¢t the pupils set up various businesses to produce

coods and services. Y ou might also pay them out of

the “woverament™ treasury tor such things as wash-
mg the chalkboard. heeping the class library in
arder. and soon.

o Houve someone heep a record of business trans-
acbions and the prices involved. Set up a simple

price index so that vou can tell whether inflation

tor deflation: 1~ occurring. AUthe end of the unit vou
nghtwant ta see which pupil ends up with the most
*monev" and try to 1ind out the reasons tor his or
ACE SLCUUSS

o ¢ harter a bank to aceept deposits and make loans,
s wall require an understanding ol the various
tvoes ot banks and ther functions, Use checks as
wellas cash Be sure that the bank pavs interest on
savings deposits and  charges interest tor loans.
chiterest rates should rise it the demand for loans s
vreat, and drop ot demand tags iorelation to the

-amount of loanable funds available.) A reserve ratio

should be established so that the pupils acquire at
least o minimuni understinding of the fractional
reserve system. Keep careful records ol the bank's
transactions, with the balance sheet showing assets
and liabilitles.

o Be alert for the development ol monopolies, price
fining and the like. (These things sometimes arise
spontaneously during such role-pluying situatiors,)
When they oceur, have the class legislature discuss
the problem and decide what the “government”
should do about it. '

o All the “*business firms' should keep records of their
costs and revenues (income). The businesses may
tuke various forms—proprietorships, partnerships
or corporations. (In the latter case, they should
obtain charters, issue and sell stock, and pay divi-
dends it they make profits.) Some will do better than
others. Have all-class discussions to find out why,
considering such things as demand tor the product or
service, supply problems, production costs, eff*.
ciency, competition and the like.

¢ Instead of owning their own firms, some pupils may

be employed by others. If so, they might consider

forming a union and engaging in collective bargain-
ing sessions with “management.” Strikes and/or
lockouts may occur. This should lead to a study of
lubor legislation and possibly the passage of labor
laws by the class “government.™

e Let 1 student who is good at mathematics be the
class “statistician.” He or she should keep records
of what is being produced. what prices are being
charged. how much money is in circulation, what is
happening to wage rates und interest rates, how
many people are employed. ete. You might even
develop a class "GNP.™ See it the economy is grow:
ing. standing still or regressing. Analyze the reasons
for any trend in the model nation’s economy.

e [f other clusses also set up model nations, have
“international trade™ develop. This can involve vou
in the principles of international trade, exchange
rates, balance of payments problems, and the like.

In bringing the unit to u close, huve discussions of what
happened and why. Did government’s role increase or
decrease? Why? Was this desirable? What economic
problems emerged? How were they similar to (or ditter-
ent from) real-life economic problems? (See three articles
by C. Buaxter Twiddy ol Josephus Daniels School in
Raleigh, North Curolinu—"The European Eeonomic
Community: Simulation and Role-Playing or Guames
Approach.” Volume 1, pp. 60-63; “Congress, the Con-
stitution, and the Economs: Ninth Graders Establish an
Eeonomy tor Muledavia,”™ Volume 2. pp. 46-48: and
“Twidzania—An Emerging Nuation,” Volume 30 pp.
37-39.0 Also see Walter Lo Blunchard., Henrs Burnard
School. Rhode  Islund  College,  Providence. Rhode
Island, " Ragic—A Model Nation,” Volume 4. pp. 33-37))

"Lar an entire course on this subgedt. see Robert T Darey amd Phallip
b Powell, Manpower und Economie Education -3 persaonal and social
approach to career education Denver, Colo Love Pubhshing Co
170 Bath i hand coser and paperbound
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27. There can be many variations of the model nation

simulation described above. Some of these are as follows:

"o Break the cluss into groups and have cach group
represent g different nation. This is particularly
goud for teaching about the Common Market und
other such groupings of nations. Each group might
have vne section of the room in which it canarrange
displays of its products and services, and mount
chacts and mups showing GNP, population, re-
sourges, eic. The pupils can enact the trade and
exchange situition as it existed betore the Common
Market was established, and then show how things
have changed as a result of the Market's existence,
There can be debates and discussions of such issues
as ihe relationship between the United States and
the Common Marke.

* Divide the class into two groups, one to represent
the Umited States and the other to represent an
underdeveloped nation. The tirsi will do research on
United States economic history and growth (and
government’s role in our development): the second
will do the same for the underdeseloped nation. (Be
sure to pick @ country for which plenty of data are
avatlable and, 1f possible, one for which reseurce
people are available. Among the resource people
might be tormer Peace Corps Volunteers who were
assigned o that country and Sudents from that
nation who are studsing in a nearby college.y The
tirst group will dramatize the development of the
United States economy: the second will dramatize
the economie situation gnd developmental problems
for the poorer nation. Culminate this activity by
having a discussion i which the two nations are
compdred and contrasted in terms of their resources,
governmental and  ¢conomic systems,

Michael J. Whalen Junior High Schoot in Hamden,
Connecticut, “Factors  Influencing A Nation's
Capacity for teonomie Growth: A Comparative
Approach with Role Plaving in Junmor High,™
Volume 3, pp. 62-66.) )

* Sctup a model community patterned after the com-

munity 0 which you Ine. Find out what form of

government exists locally, and let the students elect
d4omavor tor whateser s appropriate) and other
officials. Perhaps the pupils can interview their real-
lite counterparts to tind out how the local govern-
ment works, how 1t s financed, what economic
problems it hase ete. The students should establish a
Liv ssstem, discuss wavs of dealing with economie
issues. and consider means ol financing  needed
developments. (See Edward S, Feldman. Pennwood
Jumor High School. Yardley, Pennsslvania, “A
Seventh-Grade Study of Prices, Wages, and the
Costof Living,” Volume 7. pp. 40-42.)

28. Government plass a vital role i creating i portion of
our meney supply and i controlling the growth of the
nation’s money supply . ¢ Through the creation of bank
credit and demand deposits, our commercial banking
system credtes most ot our money supply . See a standard
texthook m principles ot cconomies for an explanation ol
this ) Hiustrate the importance of money by having the

ceonomic
problems, and so on. (See Priscilla A, Bradley of

10

pupils bring in items that they would like to swap. The
bartering session should bring out the problems usso-
ciated with barter und should show thé importance of
money s & medium of exchange, Also be sure that the
students understand how money is used as a standard of
value, o store of value and a means of deferred payment.
This cun be done throdgh further role-playing situations
or through reading stories’ on the history of money and
bunking. Note the various forms that money can tuke,
and that commercial bank credit constitutes the major
portion of our money supply. The importance of money
in the cconomy should be clearly understood, along with
the problems associated with money (inflation and defla-
tion). The class should also know that control over
money and credit is one device by which we attempt to
control the business cyele. (When the cconomy becomes
“overheated™ and inflation is & major problem, the
Federal Reserve may attempt to slow down the growth of
money and credit: when recession and unemplovment
threaten, the Fed may try to stimulate the economy by
cncouraging the growth of money and credit.) (Sce
Louise Juckson, Cloverdale Junior High School, Little
Rock, Arkansas, A Seventh Grade Unit on the Nature
and Origin of Money,” Volume 4, pp. 82-84; John F.
Wheeler, Buchman Grade School, Portlund, Oregon, A
Seventh Grade Project - in Business and  Banking,”
Volume 4, pp. 83-87; and Zara T. Burkey, Shroder
Junior High School. Cincinnati, Ohio, *Money and the
Banking System,” Volume 2, pp. 55-3%.)

29. Introduce the class to the role of the Federal Reserve
System by having them list goods wnd servizes they want
to buy which have been going up in price, This should
serve Lo illustrate the problem of inflation. Compute the
percentage increase in prices over a particular period of
time and compare this with the increases (if any) in
family income. Show that if the prices of the things the
family buys have increased by a given amount (say ten
percent) but the fumily's income has increased by a lesser
amount (say only live percent), the fumily’s real income
{what they can buy with their money income) has actually
dropped. Now examine the possible causes of the price
increases and the means by which inflation might be con-
trolled. Consider the Federal Reserve’s monetary poli-
cies, und the government’s fiscal (taxing and spending)
policies. Which policies should we support? How can we.,
asindividuals or families, take action to protect ourselves
from rising prices? (For a good idea for teaching about
the Consumer Price Index, see Arthur T, Blake of
Wheeler High School in North Stonington, Connecticut,
in the Appendix to Chapter 3, Volume &, p. 35))

30. Ak pupils who have bank accounts to find out
whether or not their deposits are insured by the Federal
Deposit Insurance Corporation (FDIC) or a similar
ageney. Have them prepare a brief report on how the
ageney works, why it was established, and what its
tmpact has been. This can also lead to a study of the his-
tory of banking in the United States and how the Federal
government and state governments charter and control
hanking institutions,

31 Taxes arc used not only to raise revenue for govern-
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ment operations, but to stimulate certain businesses, to
control consumption, amd 1o redistribute income, To
teach how tianes are uséd tor the latter purpose, set up o
role-plaving situation m which pupils represent tamilies
of ditferent income levels. Bach “family™ receives an
meome from one or more designated sources. A pupil
representing ancupper-income person might receine in-
come from stuchs, bonds, and real estate, as well as from
employment inan evecutive position. A pupil at the other
end ot the scale might get welfare checks. Biach student
then pavs a portion of his or her income to the govern-
ment an various tases, Hereo vou can teach vour class
how to tle an mcome tay report, using the Latest availa-
Jdble torm and instruction booklet. Also have them pay
ather taves. such as property. sales and esdise tases,
Note which puptls pay the greatest percentage of their
incomes o taves. Discuss the taves they pay and decide
whether or not they are “Lur,” and whether or nof the
tay resenues are being used wisely. Teachers using this
simulation report that students representing jower-
icome groups tregardless of their actual soctoeconomic
status an real hie) will argue tor more welfare pasiments,
while those plaving the roles ot upper-income people will
complain about the high taves they pay to support “wel-
Fare cheats.™ Uiy not necessary to have the class reach
concensus un what sort of iy system we should have, the
estent to which government should be responsible for
redistributing income, and what a fuir distribution of
income should be. The important thing is that they in-
crease their hnowledge of all taese things and acquire
some economie understandings that masy help them o
deaide what government policies to support or oppose.
(See Camelhia MeRenzie, Cleveland Junior High'School,
Tulsia. Okliahomy, “Redistribution of Income Through
Tavation,” Volume 4. pp. 37-38))

32. Atter the class has been imvolved in oae or more
simulations, ask the pupils to form groups and create
games or simuliations ot their own. The games should
Hlustrate the role of government in the ceonamy, or in
other economie syatems. Some may deal with govern-
ment’s role 1n g broad sense: others may wish to concen-
trate on something specific. such as antitrust policy or
government and fabor disputes. Insist that cach group
state the objectives of the game, identify the economic
concepts 1t s supposed to comes, prepare clear di-
rections for the plasers, provide all the necessary ma-
terials tsuch as play money). provide for maximum
participation by the class, show originality, and be in-
teresting. t These games might also be evaluated as part
of the evaluation of the umit or course.) (See Kopolow
and Muatter. foe, el

33, Muke tape recordings (or have the pupils do soy of
important statements by public officials which relate to
the ecconomiy - For example, tape the President’s State of
the Union message. Play the tape i class and have the
puptls note the cconomie topies included. Huave o dis-
cusston of the way in which each economic tssue aftects
us personally and why (it s important to the cconomy s
£ whole (See Frances Wathins, Fouke Haiph School,
Fouke, vrkansas, “Who Am | Becomig?™ Volume 9,
p 43y

34, Mahke a study of the way in which government has
attempted to protect children and young people from
econontic exploitation. Trace the development of the
child labor laws. Note working conditions of children in
sarly mines and mills, wages paid to child workers, and
similar topics. Find out what the laws of your state and
the Federal government have done to change these condi-
tions. The clasy might also be interested in other govern-
ment programs for the benefit of young people, such as
the New Deal’s National Youth Administration and
more recent government educational programs,

35, Study government's role in economic systems difter-
ent from our own, such as in the command economy of
the Soviet Union. (For a good text on this subject, see
John R. Coleman, Comparative Economic Systems: 4n
Inquiry Approach. New York: Holt. Rinchart, and
Winston, 196X.) The students might simulate economic
planning in the U.S.S.R. After doing research on eco-
nomic planning in Russia, they can form groups to play
the roles of various government otficials. plant managers,
workers and others. Given data on available resources,
they can attempt to form feasible goals and draw up
plans for allocating their resources to achieve those goals,
From time to time. introduce unexpected problems such
as crop failures and international crises. The results can
be open-ended, for there is no telling how these activities
will come out. It is probable that the students will begin
to see how ditficult it is to plan an economy. A discussion
can then be held in which the class contrasts the role of
government in the command economy with that in the
market economy. (Sce Kopolow and Matter, loc. cit.;
and Bonnie Mullins, op. cit., p. 45, for a suggested out-
line of i lesson on economic systems,)

36. Have mdividuals or groups select underdeveloped
areas for study. The pupils should examine the existing
econonic status of the areas, finding out about the GNP,
populition, cducational status, resources, growth rate,
what is being done to promote economic development,
and what role government playvs in the economy. b
amine these questions: Is government doing too much?
Too Tittde? I 1t encouraging or discouraging private
enterprise? What would be a good plan for the area’s
economic deselopment? The findings can be presented
through panel discussions. individual oral reports, films,
filmstrips, shits and the like. (See Naney Fortne v, Mil-
fard Lefler Junior High School. Lincoln. Ncebrasha,
“World History and  Beonomies in Ninth - Grade.”
Volume 4, pp. 54-536.)

37, It vou are integrating cconomies into the Amencun
history course, have the pupils note the vanous wavs
throughout our history that government has been n-
voived in the ceonomy. Have them prepare a time hine
which identifies the most important examples ol govern-
ment’s role in the cconomy and which establishes any
trends. Discuss the reasons for government’s inereasing
rode and whether or not this s destrable, (See Teaching
Fceonomics in American History, New York: ot
Council on Economic Education, 1972 This manual con-
Gins many adeas tor ancorporating the study ot cco-
nomics in the history course. The price is S4.00 per copy )




M. aanune the regulatory agencies in your state, such
day the stite’s power conmumission. Have the pupils deter-
mine why these were established, what they do. and how
cttective they are. Discuss and. or debate the guestion:
Should there be more or less of this hind of interference
i the market economy?

39, Throughout the course or the unit, have the pupils
chiprarticles from newspapers and magazines that deal
with government and the economy. Establish categories.
such as Favation, Government Regulation of Business,
Wellare, Environmental Problems. the Energy Problem
and so on, Create aresource tile with these materials.
Phese items can also be used for bulletin board displays
and tor posters dllustrating government’s role in the
CUUnOmy.,

40. Encourage the students to make charts, graphs, car-
toons, posters and drawings that will help o illustrate
ceotionie Facts and principles. For example, “pie charts™
of the GNP (see Figure 1) can show the percentage
accounted tor by government. Line grygphs may show the
growth i government employment or in taves. Bar
graphs can show such things as the income tan rate at
various levels of personal income (see Figure 2). Some
ob these can be displayved on the bulletin board or on the
classroom walls and van be used for reference during
discussions cbor some outstanding examples of posters
which creatively allustrate economic coneepts, see Dennis
W Cambier. Tieoln High School, Midland, Penisyl-
v the Appendin to Chapter 4, Volume K, p. 75))

Gross National Product

Consumer
spending
627

e
,)1

. \ Government
| purchases
! 22%
\ *  Investment "\\
16°%: \

Figure 1. Tnhe Gross Nat.onal Product (GNP)1s the money
vdlue of the ~ation s output of goods and services during a
part-cular per od of tme (usually one year) Thus charts
tur atyp.cal year 11972, Personal consumer expenditures
1.court tor tne 1argest portion. government spending for
eosecond sargest  and investment (such as business
sweernd g tor ractories. machmmery tools and inventories)
fartre sest Source U'S Dept ot Commerce.
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Percent of Income Taken by Tax*
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o
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$5000 $50,000 $200,000 $500,000
income
{*For married couples with 2 dependents.
tiing joint returns and taking standard deductions in 1971.)

Figure 2. The federal personal income tax - a progressive
tax. ({As income rises, the tax rate rises.)

41. bFor mdividual or small group work. develop aset of

“student learning contracts.”™ These contracts enable
students to work individually at their own pace. They
may be written in many different wass, The follgwing
tormat s but one possible example.

Learning Contract No.
Concept: Intlation
Purpose: This lesson will help vou to understand the
meanimg of inflation, '
Performance Criterion: In previous lessons vou have
learned wbout the Consumer Price Index (CPL) U sing
some aof the sources listed below, or others which vou are
able to locate yourselt, find the Consumer Price Indey tor
cvery year from 19607 to the present. Draw o har graph
which shows the CPL for each year. Your ligures must be
correct within tive pereent. Then wnite o pavagraph
cvplamming what vour graph shows about mtlation In-
clude  detimtion of itlation and tell how it aflects us.
Fell what the government v tryving to do 1o control
mtlation
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Aev Terms and Concepis,
Intlation
Prices
Consumer Price Indes

Deflation
Price controls
Muaney supply

Sample Test Suwanion Display sour graph to the class
and eaplam what it shows. Ao explan the Consumer
Price Index and tell the students how they are personally

attected by mtlation. Be prepared to gne definitions of

Al terms you use and to answer guestions raised by the
pupls or the teacher,

Sources
Perles and Sullivan, Feonomics tor Evervone
Intormation Please SUmanac (latest edition)
Statisucal Ahvtract of the United States datest edition)
Foance Facts (See reeent assues of this monthly
publication ) :

bederal Reserve Bankh of Minneapolis, Youwr Money
and the Federal Reserve System
Neal, Money

* ok ok

In the Sowrces section be sure o list only those books,
pamphlets, filmstrips, ar other materials that vou know
are avalable in the school or in nearby libraries, In
sclecting this contraet the student might be asked to
adhere to a time schedule. Note that the Sample Test
Sttuation gives the pupil an idea of how his or her work
might be evaluated, but it should be made clear that the
teacher reserves the right to use oiher means of evalua-
tion instead. (See “Special Report: Behavioral Objectives
and Student Learning Contracts in the Teachig of #do-
nomics.,” The Journal of Economic Education, d (Fall
197y, 46-49)
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Culminating Activities

Culminating activities dare those with which the unit is
brought to g close Ideally. they should be more thun
mere review or repetition of the content of the unit. They
should provide for o review of the fucts and concepts
included n the untt, but in such a way that the students
must apply therr learnings to new situations. Thus, the
culminating activities should sustain interest in eco-
nomics and government, help to show the extent to which
the students mastered the material they were supposed
o have learned. and perhaps set the stage for subseguent
utits. One or more of the following might be used to
terminate your study of government und our economy,
or you might seleet an activity from the previous section,

L. Arrange to have an “open house' so thut pirents, stu-
dents trom other classes ind the public cun visit the cliss-
room to examine the posters, churts, graphs and art work
of your class. Prepare oral reports, panel discussions ind
shits m which the pupils explaim some of the concepts
studied. Forexample. i shit on intlation might show how
vdarious people (such as debtors, creditors and those
[ving on fined pensions) are atfected by it, the possible
causes, and what might be done to control it.

2. Plan to hold an **Econologue’ on the topic of govern-
ment’s role in the economy. An Econologue 1s a discus-
stion of some current economic issue designed 1o open
communications among the various participants. Invite
businessmen, labor leaders, government ofticials, aca-
demic economists, political scientists, other faculty mem-
hers, and students from other classes. Various formats
can be emploved, mcluding puncls, briet indiv idual talks,
round tables, semindgrs, open discussions and debates.
The topic nught be on some particular issue involving
government and the economy (such s pollution control)
ar on the general question ol the extent to which govern-
ment should be involved in our economic hite. Be sure
that alt views are given a bair chance to be heard. that
procedural rules are established in advance, and that il
participants are apprised of these rules.

3 Using matenial collected throughout the unit (such as
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cartoons, pupil essads, newspaper clippings and glos-
sitries ol eeonomic terms) prepare a book on Government
and Our Eeonomy. A Lurge looseleat” notebook might be
best for this, so that it can be changed and brought up to
date in the future. Divide it into chapters or sections, such
as Government and Labor, Tanation, Government and
the Farmer, Government and Business, and so on. This
hook can become i usetul resource document for other
classes. In discussing whit to include in the book, how to
organize it and how to use it, the class will have to apply
muny of the things they learned throughout the unit.

4. Prepare an assembly program in which some impor-
tant phase of yvour unit is drumautized tor the benefit of
other students in the school. Select a topic, problem or
issue that will be of interest to all young people.

S. Refer to Initiatory Activity No, 5. If you took this
field trip to sturt the unit, try to make the same trip again.
Ask the pupils to reeviluate the results of the first trip.
Do they now see anything relating to economices that they
missed the first time? Are they now better uble to dis-
tinguish bhetween economic activities and  institutions
that are in the private as opposed to the publie sector?
Are they now more capable of identifving things which
appedar o be private enterprise but which actually repre-
sent @ mixture of public und private enterprise? (This can
also be part of your evaluation of the unit und of pupil
learnings.)

Note: Some culminating activities are suggested in the
Developmental Activities themselves, For example, see
Developmental Activity No.o T4 I vou have selected this
ds the mujor means of teaching economics (making i
study of the economy of vour area), the culminating
activity could be the development of i plan for the area’s
cconomic growth, 11 games and simulations have been
widely used, then Developmental Activity No. 32 ¢having
the students create their own games and simulations)
could be the means by which you summarize and termin-
ate the unit's work.
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Evaluation

1. A\t the end o cach day (or fesson) during which eco-
nomies s covered. ot down o tew questions onindes
cards or small preces of paper. Thus, when you wash to
give weehly quizzes or unit tests you will have your own
“question bank ™ from which to draw ttems, wd you will
be certamn that yvou have covered cach topic imvolved.
Scfect the stems that will best help you to determine
whether or not your obectives were met. Multiple-choice
rems e olten considered by test specialists to be the
best hind ot objective guestton. Be sure that t.ere is only
once lternative which indeed best answers the guestion or
completes the statement i the stem. An example tollows:
Fo Protits usuadly go to which tactor of production?

t Natural resoutces

thy Labor

o) Camtad

tdr boterprise
[he correct answer v d 7 The puptls should recene
clear mstructions on precisely how o respond. Indicate
whether vou want them to circde the answer, cheek 1t or
whaterer One or two sample practice questions that will
not count i the gradimg meght be given before the real
lest begins

[ riee-talse tems are olten cnincized because the pupil

s o SO-30 chance ol getting them right by guessing,
Sotme teachers combime true-talse items with short essuy
quesitons by oashing the pupil to explain their answers, at
feastin the case ob anitem marked “false.” For example,
suppose e tem readst COnportunity. cost meins the
fighess Ehe pupil mught be expected to write
“and then exphan the real meamng of opportunity

ALY
Talse
st

Complenon-ivpe tiems must be very caretully worded.
For istance, suppose that the most important busimess
mothe community s Begley Eoaterprises.”™ The teacher
wants to know 1t the pupibs have fearned this tact. and
writes o completon stem readimg: The most important
Busimiess 1 our community s _o
\ areat many responses could be wrdten the bl mk
spuaee that the teacher would have to consider correet —
“focated on AMan Street.” a protit-makmg tirml”
corporation.” o company emploving many workers.”
and sooon This could besavorded by wording the stem.
'lhc nane ol the nost unpnrl;ml husiness in our come-
Sy s R e

Womatc g quc sUoNs ATe Lo hg used, wvord construct-
g them m sach sy that the pupids can get some ttems
tirht by the process ol chimumation One column should
contan more items than the other For example, the lett-
Fand column nizht contwn ten ccononie terms, and the
sorhitband column maght be o bist of twelve detmitrons

The pupil selects the number or letter of the definition
which best fits the term in the left-hand column. There
will be two definitions left over. 1t there were only ten
definitions, on the other hand, the pupil knowing only
nine of the terms would get the tenth right by the process
of elimination. Also avoid mixing things of a ditferent
nature in matching guestions, For example, do not use
people’s names along with inanimate objects or abstract
termy it doing .so gives the pupil a clue to the answer.
After all, vou are trying to find out how much the pupil
learned, not how good he is at discovering clues which
“tip him oft™ to the correct answers.

Some short essai-tvpe questions of the identify and
define™ type might be used. Here you list a term, concept
or principle and ask the pupils 10 do two thmp—tull
what it is und how or why it is significant. If “profit”
histed, the pupil should write: " Profit is the share guing
to the owners of 4 business. [t is important because it is
the hope of making profits that causes the businessman
to produce goods and services wanted by consumers,
The former sentence tells what profit is, but it the pupil
stops here he gets only half credit for this item. He must
abso tell why it as significant, as in the second sentence,
to get tull credit.

[.ong essay questions allow the pupils to espress them-
selves and to show how much they huve learned about a
topic without rigid constraints, but they are ditficult to
grade. Such a question might be: “Eaplain why govern-
ment's role in our economy has grown during the past 30
vears.” The teacher should have in mind an “ideal”
answer ta the question, but should also be prepared to
give credit tor unespected responses that are accurate
and show thoughttul analysis. Although it involves much
time and work, a good way 1o grade essay questions is to
read @l the pupils” answers onee before grading to get a
preture ol the average, above-average and below-average
response. Then read cach pupil’s response again and
assign i oseore on the basis of the individual’s deviation
from the average.

2. The sample test wems nctuded in No. | above are not
mtended to exemphiy outstanding examimation ques-
tions, Try to develop test items which require the students
to think about and apply the economice tacts and coneepts
they have studied. For example, list some real or imagi-
nary situations and ask the pupils to indicate the eco-
nonie principles that mght apply to each. Some sample
sttustions are as follows:

The government is planning to give atd do airhies

threatened by bankruptey. (This calls tor a discus-

stan ol such things as government’s role in support-
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ing servives needed by the public when private indus-
try cannot produce them at a profit.)
® lhe President is ashing Congress to approve a tax
cut, event though the Federal budget s in deficit.
cThe pupil must understand that a tay cut can stimu-
Late a lagging economy,
therr marginal income—the  additional
meome they have because of the tay cut.)
® The Federal Reserve System s taking action to raise
mterest rates ¢ Fhis requires an understanding that
interest rates are part of the cost of doing busiress,
and that raismg them can help to “cool 9 an over-
heated ecconomy and cut down on the growth of the
money supply A growimg money supply is one
possible cause ot intlation )
(Suggested by Thomas M. Fricder. Woodrow Wilson
Junior High School. Munttowoe, W isconsin. See | Appen-
div to Chapter 3 Volume 1O, pp. 83-36.)

after-tax

3. A standardized test, the Junior 1 igh School Test of

Economies, was published by the Joint Counail on Eeo-
nomic bducation in 1974, The test manual contains norm
data for grades seven. eight and mme. along with much
other usetul mformation. If Vour economies lessons con-
tained the same basie content as this test you mught wish
o use 1t tor evaluation purposes. Tt ean also be used as
pretest to aseertaan the strengths and weaknesses ol vour
chass.and agaim as g posttest to deternune both indiv idual
and cluss progress. The manual contains data that will
enable you o compare the performance of your class
with that of similar classes i other parts of the country.
A simpler tests the Test of Elementars Eeonomies, vin
he used with Pupils who are less talented academically,
Designed ter ase i grades tive and six, this instrunent is
also e alible from the Joint Council un Eeonomic kdu-
catton, along with a manual containing norm data. (For
turther intormation write the Jomt Council on Eeonomic
Pducation, 1212 Avenue of the Americas, New York.,
NGY D00 36

4. Show g film or film strip that has cconomie terms,
cancepts or situations Have the pupils list every term,
coneepl. problem or economic situation they can tind in
1SR them o note mphied as well as exphicit content.
thor example. a flnmistip on poverts may imply that
meome v ot farks distiitbuted inothe ULS) without
actualhy stating this to be atact ) Be sure to preview the
Bl or tilmstrp yourselt and prepare a hist of the items
sou think the pupils should hist. Thair Dists can then be
compared with yours and graded in terms of the exient
fowhich they are complete and accurate, (Suggested hy
Mres BT Koebtin Foothill Intermediate School, [
Canadae Calitarnia See “ Teaching Feononie Topies in
Lighth Grade,” Valume v, po 33

S Dastnhute copres ot aonewspaper that has yood eeo-
Pamies voveraee Have the pupids identty every article,
columin. cartosn or teature that deads with some eeo-
v Loppes aohing an particular those which aflustrate
government involbvement i the coonumy o (lases,
soverament project. weltare, public housig, govern-
nrent action oo deal with the energy problem. and the
Ehey Inoaradene the responses vou night rank them i
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as people spend more of
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accordance with the number of items correctly identitied
and assign grades accordingly, or first go through the
paper yourselt and list evervthing sou think should be
included. Then compare pupil papers with your own and
grade them on the basis of what pereentage of items they
u)rrutl\ identiticd.

6. For an evaluation luhmquu that the students may
find enjoyable and may permit them to be creative as w ell
as to demonstrate what they have learned about eco-
nomies, ask them to pruund to be in situations calling for
whnowledge of government's role in the economy. Some

«examples follow:

® Pretend you are writing a seript for the TV program
“Allin the Family,™ in which Archice and Mike are
discussing government's role in the economy. What
facts about government's role might each character
bring out™ How would their nc“pmnh dnd values
ditfer on the question of government’s role

* Pretend you uare visiting the Soviet l’niun and
Russian teacher has invited vou to speak to her class
and eaplain the role of government in the American
ceonomy. What would syou tell her class? Give
reasons for your selection of various topies, facts
and principles.

* Reeently the Federal Trade Commission accused
three cereal manufacturers of “monopolizing™ the
market for cereal. Assume that you are an executive
in one ol the companies. How would vou respond to
a4 reporter’s question about your reaction to the
FTC's charge? Now assume you are a member of
the FTC. How would you react to a reporter’s ques-
tion asking you to justify the FTC's accusation.

* Pretend that youare a union member and that your
unon has reached an agreement with management
giving you i ten-pereent wage increase. The Federal
government, however, savs that this must be limited
to 5.5 pereent. How would you react to this? Eaplain
your reactions,

(These items were suggested by Thomas M.
loc. it

Fricder,

7. 1t you huve studied the economic sections of the €S,
Constitution, and it you have also stressed recent and
current economie events, distribute copies of the Con-
stitution and ask the pupils to sdentify those parts wheeh
explicitly or implieitly deal with economics. Then have
them give examples from recent or current events that
dlustrate the tacts and concepls involved. (hor example,
the pupll\ might note that i Arucle [ Section 8. Con-
gress s given the power to Ulay and collect taves”™ and
then cite o recent proposal tor 4 new tax, such as the
value-udded tav)

Distribute praph paper with colored pencils, rulers
and shects conrumimg data on government's role in the
ceonomy. thor example. provide figares on the growth in
government employment at the Federal. state and local
levels: the growth ot the national debt; or changes in
government’s share of the GNP Hine the pupils draw
graphs allustrating the statistical intormation yvou have
provided. then write w short explanation of the reasons
for and sigmibicance ot the trends shown,
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9. It the pupils have worked in groups or commuttees,
have cavh group report ity tindings to the class. The
teacher and the rest of the cluss can evaluate these re-

ports 10 terms of completeness, aceuracy, clarity of

presentatton, relevance, and the extent to which eco-
nomie analysis s used  The reports cun titke many forms,
such as written summuiries duplicated for the entire class,
panel discusstons, shits, slide presentations or debates.

10, 1t tape recorders ure availuble, record some of the
class discussions, panel discussions, oral reports and the

like. Play these back at the end of the umit ind ask the

class to evaate them. You might also huve other
teachers and classes listen to them and give their com-
ments and suggestions,

11. Grade individual student work, such as notebooks,
research papers and material prepared for groups or
comnmuttees. Grading should be done in accordince with
criteria established i advince, and pupils should know
what fictors are to be taken into aecount in evaluating
therr work. They might also be given a voice in estib-
lishing the evaluats 0 standards.

12. If' *student learning contracts’ urc used (as in
Developmental Activity No. 41) evaluate pupil perform-
ance on cich individual or group project in accordance
with the criteria established when the contract was made.

13. Keep anecdotal records of pupil behavior, recording
incidents in which pupils show initiative, make construg-
tive contributions in class, do extra work, or show unex-
pected progress. Also note negative behavior so that
efforts can be made to correct an undesirable behavior
pattern before it worsens, to induce nonparticipants to
become actively involved. to help the pupil who is pro-
gressing too slowly, or to give aid to those having
problems.

14. If time permits, have private evaluation sessions with
cach pupil. Ask the pupil to indicate where he or she
made the greatest progress, did well, did not do as well as
eypected. tailed to live up to established goals, and so on.
The pupils should have the opportunity to evialuate them-
selves, to point out any strengths or weaknesses the
teacher might have overlooked, and perhaps even to con-
test the teacher's evaluation.



E

Q

Materials for Pupil Use

Readings for Pupils

Most of the works hsted in this section were written for
nanmor high school students or are simple enough 1o he
used by the average jumor high school pupil. Those
especrally suited for poorer readers or which should be
signed only te saperior students are se identified.
W here appropriate. possible uses of the items., related
activities, or guestions that might be used with books are
inciuded.

Basic Feonomics, Feonomic History, Feonomic

Philosophy

Atenander, Albert, The Challenge ot Fconomics. New
York  Pitman, 1970, Introduction to economic
theories and problems.)

\Mlen, Jack. Economic Lite in America. New York:
Amenican Book Coo, 1973 (Basie tent or reference.)

\ntelle Gerson. Economics: | stitutions and Analyvsis,
New York: Amiseo School Fubliciations. 1970, ( Basic
teat or reference. )

Boardman, ton W | Economics: ldeas and Men. New
York: Henry Z0 Walck, 1966 (Eeonomic ideas from
ancient Greece to the present.)

Darcy. Robert 1., and Phillip k. Powell, Manpower and
Eeoncmic Educaton: 4 personal and social ap-
prouch to career education. Denver. Colos Love
Publishing Co., 1973,

Dawson. George Go OQur Nation's Wealth: What Y ou
Showld Know Abowt Economics in American History.
New York Scholastic Book Services, 196X, (Good for
poor readers

Feir. Richard.
York College Fntrance Book Co.,
Or relerence )

Hanna, Paul R et al . Fconomices:
Cmir Glenview, HEmors, Seott, Foresman,
hrietand simnle)

Hurwitz, Howard 10 and brederich Shaw.,
Buvic Econanney New Yorh Oxtord Book Co .
tBasic tent ar reterence )

Linder. Bertram T Econonies tor Young Adults. New
Y ork. Sadlier, 1971 (Basic test or reference.)
Paradis. Ndriun N Feononues in Action Today.

Yark Messner, 1967 (Buasic test)

Perles. Benpamun, and Charles N Sullivan, Econontics
tor Evervone  Westchester. Hhimois: Benclic Press,
197 cGood tor poor readers))

Pike. b Rosston Adam Snuth, Father of the Science of
Economicy New Yoek Hawthorn Books, 1966, 151m-
pleintrodaction totree enterprise philosaphn )

Economics tor Modern Living  New
1964, (Basiv test

Modular Learning
1970, (Ve

Mastering
1964,

New

RIC

Aruitoxt provided by Eic:

Marc. How a Market Economy Works.
Lerner Publications, 1970. (Good for

Rosenblum,
Minneapolis:
poor readers.)

Schwartz, Rudolph. Economics for Today. Bronxville,
New York: Cambridge Book Co., 1969. (Basic text or
reference.)

Victor, R F. John Maynard Keyvnes: Father of Modern
Fconomics. Charlotteville, New York: SamHar Press.
1972, (Very briel introduction to Keynes and  his
theories. Have students contrast Keynes with Adam
Smith. )

Walson, W. Harmon, and Roman F. Warmke. Life on
Puradm' Island. Glenview, IHlinois: Scott. Foresman,
1970. (Good for poor readers. How an economic sys-
tem evolves,)

Basic Government and Government and Our Economy

Gamber, Gerald K. Government in the United States
Economy. St. Cloud. Minnesota: St. Cloud State
College Center for Economie Education. 1973, (For
the better student and the teacher. Suggested activities
included.)

Lewis. Ben, Government and Our Economic System.
Bedlord Hills, N.Y . Teaching Resources, 1972, (Brief
and simple pamphlet. Filmstrip also available.)

Murdoch, Lawrenee C.. The Growth of Government.
Philadelphia: l'cdcrul Reserve Bank., 1971, (Free
pampnlet))

Steanberg. Samuel. Undersianding American Govern-
ment and Politics. New York: Oxford Book Co..
1971, (Basic government text. Discusses government
finance.)

Business and Businessmen

Paradis. Adrian A\ Business in Action. New York:
Messner, 1962 (Suitable for poor readers.)

Weisberger. Bernard AL bd.. Caprains of Induscry, New
York: American Hertage, 1966, (Curnegie. Ford and
other tamous business leaders. Have students do re-
ports on therr relations with government.)

Comparative Economic Systems

Coteman. John R.. Comparative Economic Svstems: An
Inquiry Approach. New Yoirk: Holt, Rinchart and
Winston, 196X, (bor the average or above average
reader )

Ebenstemm, Walliam.
Chtfs. N Prentice-Hall,
above average reader.)

Tth ed. Englewood
(For the average or

Todav's Isms,
1973,



tihs, Harrs B ldeals and ldeologies: Communism,
Soctalism, and Capitalism. Cleveland and New York:
The World Pubhishing Co.. 1968, (Good for poor and
dverdage readers.)

Forman, James D Capitalism: Economic Individualism
1o Today's Weltare State. New York: Franklin Watts,
1972 ¢ Also deals with communism and socialisim.)

Pruden, Durward, and Philip Locker, Democraev, Capi-
talism and Communism. New York: Oztord Book
Co., 1965, (Good Tor poor and average readers.)

Sdavage. Kathernine, The Story of Marcism and Com-
munism. New York: Henry Z. Walek, 1969, (Good Tor
poor and average readers.)

Conservation and Emvironmental Problems

Fovironmental Protection Agences, Your World, My
World -1 Book for Young Environmentalists. W ash-
mgton. D.CoULS. Government Printing Office, 1972,
{What s government's role?)

Harrison, C. Walhiam, Conservation: The Challenge of

“Reclaiming Our Plundered l.and. New York: Messner.

1973, (Good for poor and average readers. How does
government try o promote conservition?}

MeNalll PooELoand Harey B Kircher, Our Natwral
Resources, third ed. Danville, Hlinois: The Interstate
Priaters and Publishers, 1970, ¢For average and above
average students.)

MeCos, b Shadows Over the Land. New York: Sca-
bury Press. 1970, (Good for poor readers. Deals with
pollition.)

Munzer, Muartha b The TV A Years. New York: Knopl,
foey. (How has this government project aided con-
servation?)

Myers, Charles B, The Environmental Crisis. bngle-
wood Chtts, N Prentice-Hall, 19720 (Readings tor
the above average student.)

Pauline, Lawrence J.. and Howard W eishaus, Ecology:
Man's Relanonship 1o His Environment. New York:
Oxtord Book Co 1971 (What s the individual’s role
ds consumer, produocer. and citizen?)

Strong, Do The Conservationists. Menlo Park, Cabl:
Addison-Wesles, 1971 (W hat role did the conserva-
Lionists envision Tor gosernment?)

(‘onsumers

Berger. Robert. and Joseph Tephing Law and the Con-
sumer Boston: Houghton Mifflin, 1969, (W hat are the
consumer’s fegal nghts and obhgations?)

Directaory of Government  Agencies Safeguarding the
Conspmer and the Environment \lexandrin Virginit
Serina Pressoannually tReference. )

tibrecht. Richard N . Conmvumer Law  Biblingraphy.
Brghton, Mass - National Consamer, baw Center.
Boston College [ aw School, 1971 (Reterence.)

Herrmann, Robert O compiter, The Consumer Be-
havior ot Chiddren and  Teenagers. An Annotated
Bibliography  Nmicrican Marketing \ssnc 1969 (st
ol research. How does this show the importance of
vounyg people as consumers™)

feltev, Herbert M0 oand Robert O dlerrmann, The
American Convner - New  York MoGraw-Hhll
Giregy Diviston, 1973 (Basic hiagh school test)

Femwand, Geralde PdL The Convoner New York

Washington Squire Press, 1970, (Briet and simple.
How does this book show why government tries to
protect consumers?) ' :

Linder, Bertram L., and kdwin Scleer, You: The Con-
sumer. New York: Sadlier, 1973, (Good for poor
readers,) _

Schoenleld, David, and Arthur Natell, The Consumer
and His Dollars. Dobbs Ferry, N.Y.: Oceana Publica-
tions, 1966. (Basic high school text.)

United States Government, Guide to Federal Consumer
Services. Washington, D.C,; U.S. Government Print-
ing Office, n.d.

Warmke. Roman F., Eugene D, Wylie and Beulah b,
Sellers, Consumer Decision Making: Guides 1o Better
Living. Cincinnati; South-Western, 1972, (Basic high
school text containing many economiv principles.)

Depression

Boardman, Fon W., The Thirties: America and the
Great Depression. New York: Henry Z. Waicek, 1967,
(How did the Great Depression help change govern-
ment’s rolen the economy?)

Goldston, Robert, The Great Depression: The United
States in the Thirties. Indianapolis: Bobbs-Merrill,
1969,

Hichert, Ray. and Roslyvn Hiehert, The Stock Market
Crash — 1929, New York: Franklin Watts, 1970,
tHow did the “Crash™ result in stronger government
control over the securities nurhets?)

Mcltzer, Milton, Brother, Can You Spare A Dime? The
Great Depression 1929-1933. New York: Knopf, 1969.

Olnver, Donald, and Fred Newmann, The New Deal:
Free Enterprise and Public Planning. Columbus, Ohio:
American Education Publications, 1968, (Very brief,
What New Deal actions still affect government and
the economy?)

Paradis. Adrian \.. The Hungry Years: The Story of the
Great American Depression. Philadelphia: Chilton
Buook Co., 1968,

Rublowsky. John, A frer the Crash: America in the (reat
Depression. New York: Crowell-Collger 1970.

Werstein, Ieving, A Nation Fights Back: The Depression
and Ity Aftermath. New York: Messner, 1962,

Internatici: | Economics

Calderwood, James D The World Economy. Bedtord
Hillse NLOY o Teaching Resources Fins 19720 (A Tilm-
strip s also avainlable with this pamphitet))

Calderwood, James Doand Hazel Jones, World Trade.
Chicago: Scott, Foresman, 1961, (Good tor poor and
average readers.)

Foarman.,  Brenda.  tmerica’s  Place in the  World
Feonomy. New York: Harcourt Brace Jovanovich,
[U6Y,

Paradis. Adrian N Ineernational Trade in Action. New
York: Messner. 1973,

Savage. Katharine, The Story ot the Conemaon Murked.

New York: Henrs 70 Walck, 1909,

l.abor Unions and the Worker

Cabn, Rhoda, and Wallaom Cahn, No Time tor Schend,
Noy Time tor Play - The Storv ot Chidd Labar in toien-
ca New York Messner, 19720 tGood for poor readers,

®]



How does government try 1o protedt children from
explostation’ Is enough bemg done?)

Cook. Rov, Leaders of Labor. Philadelphia: Lippincott,
[9o6 1 How did Gompers, Lewis, Randolph and others
view sovernment's role in labor retations)

Danmicls. Patnicras Fumous Labor Leaders. New York:
Dodd. Mead & Co, 1970 (Goad Tor poor readers.)
Davis. Daniet S0 Mreo Bluck Labor: The Story of A,
Phi'yp Randolph New York: E.P. Dutton & Co.,
F973 (W hat role did Randolph see for government in

gudranteeing cconomie ustice for allh

Doherty, Robert booand Gerald AL DeMarchi. Lidustrial
and [ ubor Relations Terms: A Glossary for Students
and Teachers. Tthaca. N Y Cornell University School
ot Industrialb and 1abor Relations, 1971,

Gardner. foseph 1 Labor on the March: The Story of
America’s Unions. New York: Harper & Row (for
Vmenaan Hentages, 1970

Grant, Madeleme P Ahice Hamilton New  York:
\belard-Schunuan. 19oN  (Why did this great woman
doctar fight tor better working conditions™)

Meltzer, Milton, Bread and Roses: The Struggle of
Amertcan abor, I863-1915 New York: Rnopt, 196X,
CHow s government's role in Lubor relations today
ditterent trom that of the IN63- 1913 period”)

Myers fhisabeth P Madam Secretary: Frances Perkins
New York: Messner, 19720 ¢How did our first woman
Secretars o Fabor deal with workers” problemiyh)

Naden.s Cormnne, The Triangle Shirtwaist Fire. New
York. brankhin Watts, 1971 (Good for poor readers.
How did this tragedy help chinge government's role
in protecting. workers from haziardous conditions?)

Schvine David b0 Chamipions of Labor. New  Yorhk:
Abebird-Schuman, 1967 (How did these Labor leaders
ditter in their views toward government ivolvement
tn Labor issues )

S Carolvn, Labor Umons in the U nited States. New
York Frankhn Watts, 1971 1Goad tor poor readers.
How has government's role i Lubor relations changed
overthe vears '

Stuarr. Muarke The American Labor Movemeat.
Y orn Oxtord Book Co L 1972

Fastors Donald B . Sweanshops i the Sun: Child Labor
on the Farm Bostons Beacon Press, 1973 (What
should sovernment do about chidd Libor apri-
culture s

Frattaer, Walter 1L Crisade for the Children. 4 History
of the Nattonal Child Labor Computtee and Child
labor Retorme an America Chicago: Quadrangle
Booas, 19700 b or the better student W hat hoes been
geverament's role i protecting children™)

Woenbereer, Bernard, Samel Gompers

New

n

Muorristown,

Nobosder Bardett, 1967 0W hat was Gomper's view
tovvand governmenst msolvement an Libor relations?
Flow 5 vve rader fabor feaders moditied this post

ont WL

Money and Banking

Mocrmli Greoroc bd e Y our Money
vivercan Pducatnon Publications,
arid sample

Neai Mo Powand Yone

Porades Ndrao N Hoow Moane

C olumbus, Ohyoe
P97 overs brod

New York Moessner, 1967
Waorky The Federal

20

Reserve Svstem. New York: Hawthorn Books, 1972,
{Why does the “Fed™ try to regulite money, credit,
and hanks™y

Larshis, Barrs. Barter  Bills and Banks. New York:
Messner. 1970, (Good ror the vers poor reader.)

The Story of American Banking. Washington, D.C.; The
American Bankers Assn., 1963, (Free pamphlet.)

Population

Fisher, Tadd, Qur Overcrowded World. New York:
Parents” Magazine Press, 1969, (Good for poor and
avecage readers.)

Hev, Nigelo How Will We Feed the Hungry Billions?
Food faor Tomorrow's Waorld. New York: Messner,
F971. (Why are many governments concerned about
overpopuliation?) )

Population  Reference Bureau, People! W ashington,
D.C.: Columbia Books, 1969,

Poverty and Welfare

Bender, David L., bd.. Liberals and Conservatives: A
Debate on the Welfare State. Anokha, Minnesota:
Greenhaven Press, 1971 (Brief set of readings,)

Bennett, Robert, and Thomas Newman, Poverty and
Weltare. Boston: Houghton Mifflin, 1969, (What i
the history of the poverty problem? What solutions
are proposed™?)

Institute tor Contemporars Curriculum Development,
Poverty. How can Paverty be Eliminated from an
Afluent Sociery? New York: Cambridge Book Co..
[972.(Briet pamphlet.)

hershaw, Joseph AL Government  Against  Poverty.
Wishington, D.C: The Brookings Institution, 1970,
tHave a superior student read this and report on
government progrims., )

Schorr. Alvin Lo Poor Kids: 4 Report on Children in
Povertv. New  York: Basic Books, 1966, (How
effective are governmient programs to  help poor
children™)

Schultze Mindella. The Economics of Poverty., Ngw
York: Joint Council on Leonomic Education, 1968,
tReadings selected for Yth graders.)

Shull. Peg, Children of Appalachia. New York: Messner,
1969 (Good for poor readers.)

Thurow, lLester Coo The Economics of Poverty and
Rucial Diseriminatio n. New York: Jomt Council on
Feononue Fducation, 1972, (Have the better students

read  this pamphlet and  report on its contents.
Feacher's guide and tlmstrip also wvabable))

The Securities Markets

Brindse. Ruth, Invesung Monev: The Facts  Ahout
Stochs and  Bonds. New  York Harcourt Brace
Tovanovich, 19ex. (U sctul tor poor and average

readers))

Fricdlander. Joanne Ko.ooand Jean Neal. Stoch Market
ABC Chicagor Follett, 1969 (Brich W nitten especialiy
tor the tumor high school level )

Hovto Murrav, The Youna Investor's Gude 1o the Stoch
Marke. Philadetphus Eippineott, 1972,

Fow, et Understanding the Stock Market 4 Guide
tor Y aune Investors New Y orks Bantam Books, 1470,

Roberts, Bdwin N L The Stoch Market New York:

s



Frankhin Watls, 1Ues

Wood, Lames P Bhat's the Market. The Story of Stock
Exchanges New York: Meredith Press, 1966,

Yaovk, Peter. What Teenagers Should Know About the
Stockh Market and Investments. Trenton, N Rider
College, 1970, .

Taxation

Heaps, Wallard N Tavation, U8 40 New York: The
Sceabury Press, 1971 (Good Tor poor and averige
redaders

Liston, Robert N Who Shall Pav? Taxes and Tax
Retornt in Amerca New York: Messner, 1972 (Do
Vouagree with these viess? Why? Why not™)

Sasre. b Woodrow, and Bdith Stull, Taxation. New
York Frankhin Watts, 1903 W hai are the ditfTerent
hinds of taves ind how do they attect the individual
and the econemy ™

1 rban Problems

Fhe Future of the Ciy Washington, D.C o Congres-
stenal Quarterly Inc., 19740 tWhy does government
phiy . role i urban deselopment )

Liston, Robert AL Downtowa: Owr Challenging Urban
Problems. New York  Delacorte, 1969 ¢To what
extent should government be dealing with urban prob-
fems?’ How™)

Miuchehson, David R The Cuies in Tomorrow's World:
Challenges 1o Urban Survival. New York: Messner.
FY™3 tGood tor poor and average readers.)

Muncer, Martha Vo Plunning Our Town: An Introduc-

ton to City and Regional Planning. New York: Knopl,

P96 cWhat s government’s role in urban planning?)

Schwartzo Ahvne Ofd Cities and New Fowns. New York:
EooPo Dutton, 1964 (Good tor poor and average
readers. Cose studies ot Phdadelphi, Columbia, Md:
Reston, Vo

Audiovisual Materials

Becdause of the Lairge number of ilms, iilmistrips, record-
ings and transparencies avalable. this section will include
onhvaovery small sample See Sidney T Kronsh, Adudio-
vyl Marerials tor Teaching Foonomics 1New York.
Fhe Joant Counal on b eonomie Fducation, 1972 tor i
more vomplete st Vo see the catalogues of vanous
producers and distributors ot such maternls.

Area Redesclopment tdminsiration Fidm 180 Dept
af Commerce or NEL-CTO Fabme Dibrars, Washing.
ten, D (

Big Governntent and Private Faterproe Bilmstrip with
fomenlay record or cassette Pistenimg babrans, Ine.,
COld Crreercch Conn tinn™n

Business and the Public Ingerest idmstop with fongplay
reennd or cassette domt Council on b ocnomic Fduca-
tron. 1212 Nvenue of the Ymencas, New York, N Y
{6 3y

Cuv Government e benon bidbmsiop with fongplay
recard or cassetie Gundance Nssociates, Pleasantville,
NY HsTo

Commmunonr and . conomyes Billmstop waith fonaplay

record. Society fo7 Visual Education, 13435 Diversey
Parhway, Chicago, HL 60614

Conservation of Our Kkesources. Filmstrip. Dukane
Corp.. SU Charles, Himois 60174,

The Corporation. Two tilmstrips with two longplay
records or cassettes. Guidance Assogiates. Pleasant-
ville, NLUYL 10870,

Crisis in State and Local Government. Filmstrip with
fongplay record or cassette. Listening Library, Inc.,
Old Greenwich, Conn, (6X70.

Feonomics. Twebve trunsparencies with 40 overlay s,
AEVAC Inc., 1604 Park Ave., Plaintield, N.J, 07060,

The Economics of Poverty and Racial Discrimination.
Filmstrip with longplay  record or cassette. Joint
Council on Economiv bducation, 1212 Avenue of the
Americas, New Yorh, NUYL {0036,

Econoniic Stabilization Policies. Filmstrip with langplay
record or cassette, Joint Council on Leonomie Educa-
tion. (Address above.)

The Economics of Taxation. Filmstrip with longplay
record or cassette, Joint Council on Feonomice Educa-
tian. (Address above,)

The Food and Drug Administration. Two filmstrips with
fongplay  records or cassettes. Guidanee  Associates,

. Pleasantville. NOY. 10570,

Government and Agriculture. Film. Encyvelopaedia Bri-
tinnicd Fidms, FESO Wilmette Ave. Wilmette., L
6009 |

Government and Our Economic Svsiem. Filmstrip with
tfongplay  record or cassette. Joint Counetl on beo-
nonie Education, tAddress iabove.)

The Great Depression 1929-1939. Two lilmstrips with
two longplay  records or cassettes. Guidanee  Asso-
clhiates, Pleasantvitle. NOY. 10570,

The Growth of the Labor Movement. Two lilmstrips
with two Jongphiy  records or cassettes. Guidince
Assockites. (Address above.)

How Does the State Ger Money? Filmstrip with long-
play record or cassette. McGraw-Hilt Fidms, 1221
Avenue ol the Americas, Sew York, NYL 10020,

Introductory Economices.. Four ndmstrips with fongplay
records or cassettes, MeGraw-Hutb Films, 1221 Avenue
ol the Americias, New York, NOYL 10020,

The Ivms. Twebhve transparencies with 4 dupheating
masters. Social Studies School Service, Culver Cits,
Cal v0230.

Aeyv Supreme Court Decisions Thirteen transparencies
with 3 overbavs, NPV AC Inel, To0d Park Awvenue,
PLuntictd. N1 07060,

Meceavures Against the Depression. bilmstrip. Fave Gate
House, 14601 Nrcher Nvenue, Janioca, NY O FE S

Monev and Governmenr Fidmstrip. Fducational Nudio
Visual, Plegsantaldle, NY, 10370

One Wav to Bener Cines Bilm. \ssociation-Sterhng
Fidmsosoo Third Avenue, New York, Ny 10022

Our Moneyv Suvstem. Filmstrp wath fongplay record or
casscette. Guidance Assocrates, Pleasantval'e, NOY
10571

Poilutin—1's Up Lo Yo' Dhilm NBC O Educational
Enterprises, 30 Rocketetter Plizas New York, NY.
too 2o,

Popudation
House.

bye Gt
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Fibmstrip with fongplay record
F4601 Nrcher Mvenue, Jamanca, N Y



The Regulatory Agencies. Two filmstrips with longplay
records or cassettes. Guidance Associates, Pleasant-
ville, MY [OST70.

The Search tor Swability. Film. Carousel Films, 1501
Broadway. New York, NUY. 10036,

Sherman Anti-Trust 4c1. Recording (longplay). Enrich-
ment Teaching Materials, 246 Fifth Avenue. New
York. N.Y. 10001,

The Tuti-Hartley Act and Franklin Roosevelt's First
lraugural Address. Recording (longplay). Enrichment
Teaching Materials. (Address above.)

Taxes. Filmstrip with longplay record. Fyve Gate House,
14601 Archer Avenue., Jamaica, N.Y. 114335,

The Weltare Dilemma. Two filmstrips with longplay
records or cassettes. Guidanee Associates, Pleasant-
ville, N.Y . 10870,

The BWorld Economy. Filmstrip with longplay record or
cassette. Jomnt Counctl on Economic BEducation, 1212
\venue uf the Americas, New York, N.Y. 10036,

Games and Simulations -

Because of space limitations, it is not possible to list the
many  games and simulations available for teaching
various economie fucts and concepts at the junior high
school level, This section presents only a represeatat ve
sample. Nee Educational Games and Simudations in Feo-
nomics (New York: The Joint Council on HEeunomic
Education, [974) tor additional suggestions.

Blachs and Whites. 1-2 hours: 4 1o 20 plavers. $6.95,
Dynamic Design Industries, 1433 N, Central Park.
Anaheim. Calif, 92802, (Welfare, housing, and other
Issues in g ghetto are dealt with by the participants.)

Blight. -5 hours: 20-40 players. $42.30. Instructional
Simulations, Inc.. 2147 University Avenue, St. Paul,
Minn. 53104, (Problems relating 1o change and
renewdl in . comnunity )

Budgetr. 2-4 hours: 40 plasers. $10.00. Interact, Box 262,
Lakesde, Calif. 92040, (Participants attempt to reach
4 concensus on i budget fer the country )

Budgets and Taxes 4-6 hours: 6 to 20 plavers. $4.93,
Bducation Ventures. Ine., 209 Court St., Middleton,
Conn 06437 (Participants play roles of public offi-
crals submitting annual budget requests and citizens
attected by public services and taves.)

Competition or Subsidy? | hour: up to 42 plavers. Part
of set ol hive simulations, at S3X.00 per set. South-
Western Publishing Co. 3101 Madison Road. Cin-
annatt, Ohio 43227 g Participants are exposed to
conditions of free competitive market and gasernment
imobhvement through subsidies )

Convumer Redress. Time not fined: up to 30 plavers.
Std S0 or o consuamer law kit which includes this
game  Changing Times Education Serviee, 1729 H
Street. Washington, D.CL 20006, (Corsumer rights
ard responsihihities Consumer law )

Dirty Water 123 hours: 2 to 4 plavers. $10.00. Damon
Fducational Division, S0 Wilson Way, Westwood,
Mass. 020900 cParticipants play roles of water pollu-
ton coentrol athicals )

Feoneome Svsient 2-6 hours: 7 1o F3 nlasers. $25.00

Bobbs Merrill Co.. 4300 West 62nd St., Indianapolis,
Indiana 46268. (Mine owners, manufacturers, workers
and furmers-in a profit-oriented system. Prohlems
relating to foreign trade, taxation and public goods are
included.)

Enterprise. 2-4 hours: 20 to 30 players. $10.00. Interact,
P.O. Box 262, Lakeside, Calif. 92040. (Inferactions
among barkers, businessmen, brokers, consumers, the
welfure poor, lobbyists and politicians.) :

Guns and Butter. 1-112 hours; |8 to 28 players, $25.00.
Simile 1. Box 1023, 1150 Silverado. La Jolla, Calt.
92037. (Participants are leaders of nations tryving to
increase their country’s real wealth while making 1t
secure from attack by others. They may trade, form
common markets, establish alliances )

Land Use Game. 1-2 hou-s; any number of plasers.
$2.50. Education Ventures, Inc.. 209 Court St
Middleton, Conn. 06457, (Participants decide where
to locate réads, recreation areas, ete., to meet human
needs and protect the environment.)

Micro-Community. Playing time is open: 20 to 40
players. $35.00. Classroom Dynamics Publishing Co.,
231 O’Connotr Drive, San Jose, Calit. 95128, (Particr-
pants face problems of earning money, paving rent,
going into business, inflation, paying for welture.)

Mr. Banker. 4 sessions of 40 minutes each: 6 to 30 play -
ers. $10.00. Federal Reserve Bank. 250 Marquette
Avenue, Minneapolis, Minn. 35480, - (Participants
learn about our money and banking system and the
need for a central bank.)

Mulberry. 2-4 hours: 20 1o 35 players. $50.00. Paul S
Amidon, 5408 Chicago Avenue South. Minneapolis,
Minn. §5417. (Participants play roles of citizens. offi- .
cials, and professional planners in an urban renewal
project.)

New Town. Up to 3 hours: 10 to 20 players. $16.00 for
10 players: $28.00 for 20. Harwell Associates, Box 93,
Convent Station, N.J. 07961, (Participants hid on
fand. vote, and in other ways become involved 1n eco-
nomic and political fuctors in building a4 new com-
munity )

Panic. 23 hours: 23 to 36 hours. $10.00. Interact., Box
262, Lakeside, Calif. 92040 (Plavers become cco-
nomic pressure groups during the 1920-1940 penod.
Mock Congressional committees try to sohve the eco-
nomic Crisis. )

Pressure. 2-4 hours: 6 to 36 pluvers. $10.00. Interact,
Box 262, Lakeside, Calit. 92040, (Plavers are citizens
in @ community beset by problems lucing locul govern-
ments. such as zoning.)

Sacrifice. 2-4 hours: 10 to 100 playvers. $4.93, Fducation
Ventures. 209 Court St Middleton, Conn. hed4s™,
(Players become businessmen. public utibity executives,
publhic officials, voters, and consumers i an environ-
mental conflict situation.)

Settle or Strike. Plaving time open: 24 to 22 players
$40.00. Games Central, ¢-0 Abt Aswocnte.. 33
Wheeler St Cambridge, Mass 02138 (Labor and
nuinagement  bargaim  on o wages, umon  secunty,
senmority, vacations, and contract duration.)

Tracts. 2-4 hours: 14 to 40 plasers. S42.300 Instructional
Simukitions, 2147 University Avenue. St Paul, Mann
SSIO04. (Plavers become private land developers, public
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housing  officials, industrialists, and city planners
facing problems of what to do with land in the core
city )

Transit 4-10 hours: 20 to 40 plasers. $42.50. Instruc-

tional Simulations, 2147 University Avenue, St. Paul,
Minn. 35104. (Local officials dealing with problems of
mass transit, freeway development, parking, and
safety.)




Reference Materials

Refergnee muaterials suitable for pupils at the junior high
school Tevel are scarce. Teachers should have on hand
some reterence matertals tor their own use, however.
and for the use ol those pupils who may be ible to handle
items ntended tor adults. Charts, graphs, statistical
tables, ete. too ditficalt tor the pupils may be simpli-
fied by the teacher and duplicated for distribution to the
classo Muterial dealing with the tocal and state govern-
ments iy be avalable at httle or no cost. W rite to vour
town, city. county and state governments, explain yvour
umt. and ask tor relevant material.

\ few hasie reterence works shouald be in every cluss-
room. 11 possible. \n introductory economics texthook
designed for college use will come it hands when sou
want to remtoree veur own understandimg of basic pringi-
ples and concepts. Ay of the standard principles of eco-
nomics texthooks should suftice. and some of the newer
hagh sehool texts will cover the basies in simpler fashion.
One or two dictionaries mught be wetul, Among those
avalable i paperback are the tollowing:

Graham Bannodk, R o0 Bazter and Ray Rees. Fhe
Penguan Dictionary ot Feonemics. Baltimore: Pen-
gum Books, 1972 427w $2 45,

Frwin b Nemmers, Dicnonary of Fconomicy and
Buvmess  Totowa, N Dattdenield, Adams & Co.,
vt dotipp N2 us

Fhe annaalhy published paperboand almanacs will be

ol use nomany fessons, not only those dealing with eco-
Hottea s Iwo ol these are
The Oincrad Issoctated Presy dmanae New Y ork:

Ihe Vasocnated Press
Intorniquon Please tUmanac. tilas and Y earbook.
New Yaork Dan Golenpaul Nssocnites
\ recent codlege texthook on American government will
Abvorserse as aousetul reterence wark. The tollowing items
will nrode upeto-date mtormation on the federal
Sonernigid
General
Croovernmen

Services  Ndnunistration, O nred States
Oreanizatton Manual W asnington,
YO Goernment Primting Othce. Published annu-
ahiv o Vhogt sd4 o
CO Caade vo Current Amertcan Government W ish-
crtton, DO Congressionad Quarterly, Ine Annuat
vabseripton So 00 Published twice aovear
Semie of e best statistical muatenals are avaabable
teoan e baderal Reserve Banks and from the tederal
sonververent Wrente to vour distriet Federal Reserve Bank
Setind et what tree ormespensae naternil s avenlable.
Mriiouweh notfree, there are two government pubhcations
“revery shool lthrary . These are,
Statistiea Uhstract of the U nited Stares W ashington,

W Moy

ERIC

Aruitoxt provided by Eic:

D.CUSO Government Prnting Otfice. Pubhished
annually. About $3,50,

Economic Report of the President. Washington. D.C .
LS. Government Prinung Oflice. Published annu-
allv. About 82,35,

The teacher who wishes to fearn more about govern-
ment and the economy can refer to such books us the
following:

Anderson, R.AL Government and Business, 3rd ed.
Cincinnati: South-Western Publishing Co., 1960,
Anderson, William H.. Financing Modern Govern-

ment. Boston: Houghton Miltlin, 1973,

Bowers, Patricia Vo, Private Choice and Public Wel-
fare. Hinsdale, 11L: The Dryden Press, 1974,

Burkhead. Jesse, and Jerry Miner, Public Expenditure.
Chicago: Aldine, 1971,

Carson, Robert B., Jerry L. Ingles and Douglas

“Melaud. Government in the American Economy.
Lenington, Muss.: DLCL Heath, 1973,

Davie.Bruee Foand B. F. Duncombe, Public Finance.
Hinsdale. TH: The Dryden Press, 1973,

Duc. John F.ound Ann F. Friedlaender, Government
Finance: Economics of the Public Sector, Sth ed.
Homewouod, THL: Richard D, Irwin, 1973,

2ekstein, Ouo, Public Finance, 3rd ed. bnglewood
Clhitfs, NG Prentice-Hadl, 1973,

Federal  Economic Policy  1945-1965. Washington,
D.C Congresstonal Quarterhy, tne.. 1906,

Gocetz, Charles J.. What is Revenue Sharing? W ash-
mgton, D.CoThe Urban Institute, 1973,

Grroves, Huareld M.oand Robert 1 Bish, Financing
Government, Tth ed. Hinsdale, 11 The Dryvden
Press, 1973,

Haveman, Robert H., and Robert D, Hambrin, | ds..
The Political Economy of Federal Policy. New
York: Hurper & Row. 1973,

Halbrun, Lumes, Crban Economics and Public Policy.
New York: StoMartin s Press, (973,

Hyman, David N The Economics »f Governmental
Activiny Phinsdude, The: The Dryden Press, 1973

Rershaw, Joseph AL and Paul N. Courant, Govern-
mient Action Against Poverty. Washington, D.CL
I he Brookings Institution, 1970,

Fevs, Michact b The Federal Buager: Tis Impact on
the Economy. New York: The Conference Board,
f97 2

Licbhalshy. HO Ho dmerican Government and Busi-
nevs New York: John Wiley & Sons, 1971

Masacll fames N Financing State and  Local
Governments. Washigton, D.C @ The Brookings
Institunon, 1970,



Morgan, E. Victor, and Ann D. Morgan, The Eco-
nomics of ‘Public Policy. Chicago: Aldine, 1972,

Musgrave. Richard A.. and Peggy B." Musgrave,
Public Finance in Theory and Practice. New York:
McGraw-Hill, 1973,

Musolt, Llosd D.. Government and the Economy.
Chicago: Scott, Foresman and Co.. 19635,

North, Douglass C.. and Roger Leroy Miller, The
Economics of Public Issues. New York: Harper &
Row, 1971,

Raphael. Jesse S.. Gavernmental Regulation of Busi-
ness. New York: The Free Press, 1966,

Schultze, Charles L., The Politics and Economics of
Public Spending. Washington, D.C.: The Brookings
Institution, 1969, .

Singer, Neil M. Public Microeconomgjes. Boston:
Little, Brown and Co.. 1972,

Tullock, Gordon. Private Wants. Public Means: An
Economic Analysis of the Desirable Scope of
Government. New York: Basic Books, 1970,

The U.5. Economy: Challenges in the 1970°s. Wash-
ington, D.C.: Congressional Quarterly, Inc., 1973

Wagner., Richard L., The Public Economy. Chicago:
Rand MceNally, 1973

s



- Additional Guides and Aids for the Teacher

Canhcld, Tames, deaching a Course in Personal Foo-
nopticy New York, Jomt Counal on tconomie Bdu-
Gatmn, 1471 S 00,

Charles. Chenvl and Ronald Stadshles, bds.. Learning
Wah Guames  tn Analisiy of Social Studies Educa-
tonal Games and Setmulationy Boulder, € olo.: Socul
Scenee Fducation Consortium, 1973 $4.95,

Clears. Robert |ooand Donald HE Ruddle, Vs Political
Scrence an the Socral Studies Thirts -sinth Yearbook
of the National Council Tor the Social Studres. W ash-
imgton, DO Navonal Council tor the Social Studies.
[9nn. 84 (o

Connery. Robert H oo Richard Ho Leach and Joseph
Zihmund. Reading Gudde in Polings and Government.
Bulictim o 38 W shimgton, D.CL Nationad Counel
tor the Socil Studies, [@on NS0,

Consumers Umon, Secondary Level Convumer Fdiuca-
fton Oranechure, NI Consumers Umion duea-

~ s

tranal Services Diviston, 1973 83,00,

Dougherty, Robert Vo Teachime Industrial Relations in
thegh Schooly Tthaca, N Y Cornell University, 1904,
SN

Eeononic Education Experiences  of - Enterprising
Leachers dere W Clark and Perey [ Guvton, Hds .
Volv 13 George Go Dawson, Fd Vols, 4000 New
York Jomt Councit on Feononue Fducation and The
Cabhvin K Nazanpan Foandation, 190-1974. S1.50
cach torvolumes =708 "M torvalumes X- 100 8200 tar
volume 1

How 1o Handle Contravervial Doyees. (How [o Do It
Seres - Washimgton, D C o Natonal Counald tor the
Sacntl Studies, Tved § 28

How oo Locate Usetud Government Publicationy tHow
o Do leSeries s Wasdnneton, B.CO National Counel
tor the Soctn Stuaies, [U6N .y 28

Patie, Flane, S owad Stwdies Ecoloey and Surnnal
Boulder, Codo FRIC No T D06 234 ju™) sy
tCarricalae pade tor grades 79

Lovell, Hugh, and Albert Ouchi, bds.. Teachers Guidé to
Eeonomics in Grade 8. Sulem: Oregon Board ol Bdu-
cation, 968 $2.50. (Order Irom the Joint Council on
b conomice Fducation.)

Mchimger, Howurd Do The Study of Totalitarianism:
An Inductive Approach. Bulletin No. 37, Washington,
D.C Natonal Council tor the Social Studies, 1963,
8200, '

Patrick. John V.. Political Socialization of American
Youth: Implications  for Secondary School Social
Studies. Research Bulletin No. 3 (A Review of Re-
search) Woshington, D.C National Council for the
Soctad Studies. 1967, $2.30.

Putnich. John 1 und \llen . Glenn, The Young Vorer:
A Guide o Instruction About Voter Behavior and
Elections. Crisis Series Bulletin Noo 3 Washington,
D.C Natonal Councll Tor the Social Studies, 1972
ARIRAT

Robinson, Donald W, er al.. Promising Practices in
Civie Education. Washington, D.C.: National Council
for the Sociad Studies, 1967, S4.00.

Suttles, Patricia Ho_bd—Edueators Guide to Free Sociul
Studies Materials: 4 Multimedia Guide. Randolph,
Wiss Bducators Progress Service. Annually. $9.50.

Favtor, John T ooand Rex Wallord, Sinndation in the .
Classroom: Baltimore: Penguin Books, 19720 81,95,

Troosty Cornclius, and Harold Altman, bds.. Environ-
mental Education is Exery Teacher's Responsibility.
New Yorks Jdohn Wiles, 19720 STTOS. (Curriculum
and methods K-120)

Watt, Tos Boand Myra Ho Thomas, Environmental-
Eoological Education 4 Bibliography  of  Fiction,
Nonfiction, and - Texthooks  for  Elementary  and
Secomdary Schoolv: Washington, D.CC US. Govern-
ment 2rintimg Othiee, 19710840,

Woemband, Thomas PLoand Donadd W Protheroe, Social
Scrence Projects Yo Can Do boglewood Chits, N
Prentice-HLall, 19738495 (See  Taving Question,”
“Government an Netion — Part TR Nass Produe-
o “Town or City Growth.,” “Inflation Suives ™
Aand U eonvnues and You )



