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ABSTPACT

This paper outlines some of the values that make the
High School Geography Project (HSGP) useful in other cultural
set*ings, describes some of the current developments in other
countries, and illustrates th= utility of thes project by following
one activity through four “transformations." Most countries fall into
ona of three categories of trends in geographic education: (1) those
upda*ing the content of traditional courses, (2) concerned with the
reform of teaching methods within traditional frameworks, and (3)
concerned with improved methods and new course structure for mass
aducation. The six distinctive teaching approaches used in
HSGP~--openers, concept developers, skill development, simulations,
inquiry techniques, valuing processes--have their maximum utility in
*he third category of countries. Simulations produced in West
Germary, Israel, Brazil, and Hong Kong acknowledge the Portsville
jame from HSGP as *he source of their ideas. The obvious utility in
other countries of the HSGP teadching approaches suggests that a
future direction for geographic education lies in a concrete “glace®
component. (Author/JH)
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Throughout the world the reform of geographic education is now in full
tide both in the updating of the content and methiods of existing
courses and the development of new, more broadly-based courses like
general studies, integrated studies, or edueation for living. These
broadly-based courses are a responss %o growing d emands for mass
education. They make provisions for wide ranges of student interests
and abilities - provisions which are commonplace in North America but
are rare almost everywhere else. The dominance of university curricula

.over all aspects of secondary school siubjects is still the norm in most

parts of the world, and the emergence of these new courses represents
major triumphs for progressive education.

During the past two years I have been able to visit some twelve countries
in five continents and observe the changes taking place in geographic
education. Por the most part geography still exists as an autonomous
secondary school subject but, as indicated above, it is gradually merging
with other subjects and other viewpoints to serve the purposes of mass
education. Either way, in traditional geography courseg or in sccial
studies courses, I have found the High School Geography Project (:"SGP)

to be in high demand. Earlier publications from several eountries zade
it clear to me that this was likely to be the case.

In this paper I propose to outline some of the values that make the

HSGP useful in other cultural scttings, describe some of the current
developmente in other countries, and illustrate the utility of the HSGP
by following one activity through four "transformations®. In conclusion

I would iike to suggest some future directions for geographic education
based on the trends I have observed. There is no implication in this
peper thet the HSGP was & causal factor in the various developments around
the world. As so often happens in scientific work, parallel developmentis
come to fruition at the same time in more thanm one setting.

HOGP_Legacy. The terminal products of any major curriculum project

have limited utility. They are geared to specific needs in one or two
countries at a point in time and this space-time constraint is generally
recognized. Revision of the HSGP materials is already underway, less than
five years after initial publication. 1f, however, we look behind the
terminal products, to ideas and processes, we can identify more lasting
content for & wider setting. The teaching approaches employed are both

an accurate and a comprehensive picture of the ideas and processes of a
project.

I find six distinctive teaching approaches in the HSGP. These are not
always seperable in practice but the major characteristics of each one
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are reaaily iaentifiable. These epproaches, which are briefly summarized
nere, are usable in all kinds of geography and social studies courses,
They, more than any other aspect of the HSGP have been welcomed in other
countries.

(1)

(2)

I3

)

Openers. Tnese take serious account of the world of the
learner at the beglaning of & sequence of lessous, finding
out what is known, developing interest, or disturbing
mind-set. "Site diagrams" at the beginning of the Urban
Unit, or "Trend towards uniformity" discrepant data at the
end of the Culture Unit are examples of this approach,

Concept developers. (Concepts are sets of attributes that
identify a class of phenomena. They are initially formed

- by experiential data. The critical aspects of this
. approach lie in the diagnosis of a student's experiential

background followed by the presentation of "bite-size®
visual and verbal data which build on the experiential
base. The series of color photos at the beginning of the
Habitat and Resources Unit are desigred to develop the
concept of ®habitatn,

Skill development. Skills of &ll kinds are normally
developed in project materials. In the HSGP the emphasis
was on cognitive skills, und activities were designed to
extend a student's ability to interpret documentary sources,
tu draw inferences from data, and to predict results from
given information.

Slwulations. These approaches have received wide acclainm
in recent years because of their ability to stimulate
interest, to secure student involvement, to make provisicn
for peer leasrning, and to pose problems for subsequent
inquiry. Simuletions like "Game of Farming®, "Portsville",
"huuiie®, "GSchool Districus for Miilersburg®, "™Metfabn,

&na "Floow Hazurds® were waong the most successful of all
the H3GP's wetlivities,

inyuiry Lecﬂy?\ues. Injuiry-style teuwchiing Is very old.
Socrates and Jesus taugat in tnis way. The reflective
tuinaihy approuct. of Jonn Dewey was a type of inquiry.

During the 1360's a variety of forms of inquiry appeared in
curriculun materliais and tne HSGP, like other science-based
projects, gave wost attentlon to the university model of
saquiry - "hypothesis-forming", "testing", "validating® -

in orusr to reflect at taw school level the research scholuvts
wode of working. The "sequent occupance® study of U.S.
settlement in the Urban Unit and "Watchung® in the Habitat
and Resources Unit are good examples of this xind of inquiry.

Vaiuing processes. Valuing processes ars closer to the core
of sucial studies education than any of the other teaching
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aporoacnes, It o hers Wiut we beods of duclolun-making
at all leveis of persvna! sad comsunity life are explored
Wil wweiyoed, Tares st.ges of velulog are normelly
pursued - idenvificavlon, letfence ia the face of new data,
and action, The "Waste Managemeat" activity at the end of
tue Habitat aud Resources Unit invariably briags out a
wide raage ge of values,

National treads in~=eo~rqghic edueutiva. Countries fall into one of three
categzories froa this ; goint of view - those of a very conservative nauture in
-which the updating of the content of traditional courses is the  primary
coucern, tiose countries wnat are wainly concerned with the reform of
teachiayg metnods within traditional frameworks, and those countries where
the coacerns of mass education are uppermost sud where, consequently, there
is concern both for luproved methuds and for new course structures. There
are some countries which do not fit tais classification - countries like
Inconesia and Inaia - whers interest in geographic education is high, but
where the more fundameatal coucerns of teacher supply and provisions of
buiidings and books precluae active work in the reforu of particular
subjucts,

South Africu is typlcal of several countries whose school systems are
dominaited by university curricula, where the main functioa of school at
eacn level 15 seen a8 preparation for the next nigher level. (eographic
education reform consists of brianging the content of school geography
cioser to tue countent und method of the corresponding university courses.
Centru. and EFastern purope, France, Japan, agd many of the developing
world countries fit Soutn Africa's pattern. The HSGP nas had limited
utiiivy nere because its conteat does not adequately sample the current
professivnal field.

3

West Gerumany ls & good exanple of & group of countries in which there is
strong interest in reforu of methud in autonomous geography courses. A
Comnittee of the prestigious Assoclation of German Geographers has received
e financial grant frowm the Mederal Guvermment to develop innovative
ciussruom materials, and 4 publiluied version of an urban unit has already
appeared. = It {s bnicd on the "Portsvilie" activity of the HSGP and it
+3 descrived Lo foae asball Llu Uae aeav sectioa of tais paper. Israel and
Fialand ar- couastries Yhat are ecgeged in siailar sctivities to taose of
west Germany. As alresady inaicated the HSGP has been of substantial value
nere pecause of iis teuching &pprOncheJ.

ihe mos8t sctive countrivs are those in which the stres: is on mass
exucutivn, wners ygeograpnic educatiun reforu is seen in "puré" geography
cuurses ana 1ln new broediy-ossed couroes, Australia, New Zeuland, Canade,
knglana, Secopiana, Brazil, Singupore are all involved iu developments of
thiis kind, The HSGP uas had meximum utility here because its
tencnins approacnus couwld be usea in bota types of development,

Australic raa morz schocl triuls on the HSGP tnan any other country out-
olie Cannca and tnue United States, ald the rusults of these school tricls
confiru the basic position tanen ia this paper, visz. taat the HSGP's
sreatest contributiva to curricuiua deveiopment ia other countries is

ivs teaciing approasches. The results of these Australian achool trials
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ure as yet, unfortunately, only available in rough manuscripts aad taped
interviews. .

four "transformations® of Portsviilie. Portsviile is a simulation ’
uctivity froa the Urbun Unit. It employs « boura map with u surface and
‘stick-on pieces similar to those of the comuwerciszl lego toy. Students

Ars asieq Lo recoustruct Portsville (& tauinly disguised version of Seattle,
washington) froaw nistorical documents usiog differeat colors of lego

pleces to represeut different land uscs. Since the historical

documentution does not give inforustion on the precise locations of land
uses a great deal of judguwent and opinion is injected into the activity.

In tde ensuing discussions students learn a great deal about tae factors
affecting land uses at different tiues.

(2 {iiustrations - students worging with Portsviile kit st a
Boulder high school)

[o tne West German ?roject a similar urban lund use stimlation has been
developed. In this case students are given & full documentution on the
nistory and future plans for Coburg, a swall town in South Germany. They
are then preseated wita a hypotnetical problem involving alternative land
uses for tne downtown area. EFach type of land use carries its own
advantages ana disadvantages. Students have to make & decision, then
defend their decision befor:z taeir peers.

In Israes s national geographic project includes a hypothetical townm,
ropresentative of Israeii urban conditions, drawn on a lirge board and
accompanied by counters of different colors whicn represent different land
uses. Students are yiven a limited number of counters from each land use
category, and aszed to place these counters ina appropriate positions on

the bvard witn due regnrd to certain deflned constralnts. When all the
vleces are in pluce, students make a copy of their "map", remove all the plecsas,
ana start tne exercise a second tine but with a larger number of count rs i
each cutegory. The larger number of pieces reflects the growth of the city
from its initial size. The "map" ut the end of this seocond session is again
recomed, and the exercise repeated a third tine, wita a still larger set of
counters - 8o large in fact that they cannot all be fitted on the board, and
Wie 8LUGLATR L&av. w devise various types of Lhigh rise constructions.

{0 brazi. 8 wara very similar to that of Portaville accompanies the Urban
jnit of the Natioual Curriculun Project in Geography and Social Studies. Like
“urtovilie a local toy kit wus adopted und modified, and students then asked
o use the kit to reconstruct the evolution of a town using only historical
aocuments.,

(2 il.ustrations - praziliau teschers in training in the use of
to: urban board simulation)

awhg Kubg autaorities have aeveloped a role-play simulation based on a current
controversial 1ssue, thet of wne future lana use of the Kowloon railway yards
wiuel e raliway station 18 closud down next yoar. The land is located in a
veime locutlon for any oune of Cumiercial, inaustrial, or park uses. Students
are proviaed witn supporting aocumentation for thnese toree potential land
«3v5, and are usked to decice wnlch use i3 best for each part of the railway
saris,
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(4 tllustrutions - 2 maps and 2 photographs from the Hong
' Kong simulation)

All four of these simulations acknowledge Portsville &s the source of tneir
ideas, and all four have recognized that the pedagogic values observed in

the U.S. original - nigh interest, peer learning, knowledge of factors
affecting land use, atudent involvement, willingneas to continue study out-
side of school hours - have also been experienced in their different settings.

Suamary. This brief outline of world development in geographic education

is highly selective. It emphasizes only those endeuvors at the national scale
in whica the HSGP plays a significant role. This roie is most significant in
countries that are primarily concerned with mass education. :

la the United States the HSGP materials are mainly used in social studies
courses, and their success in such a setting is well known. This fact,
coupled with the obviocus utility of the HSGP teaching approaches in social
studies courses in other countries, suggests that a future direction for
geographic education lies in a component role - the concrete "place”
component - of social studies courses. As such, geographic education will
wake a powerful contribution to mass education, one that goes far beyond the
present contributions of autonomous geography courses,

See correspondence, articles, and bibliography in High School
Geography Project : Legacy for the Seventies, (Bd) Angus M. Gunn,
Centre Educatif et Culturel, Montréal, 1972. This book is now
out of print but a limited number of copies are avuileble frowm the
present writer. a :

-

2 See Experiences in Inquiry, HSGP and SRSS, Allyn and Bacon, Boston,
1374, and Teacher Resource Book for the Man on the Earth series of
books, Angus M. Gunn, Oxford University Press, Toronto, 1974, for
fuller descriptions of tliess appgroaches,

3

See Transvual Fducation Departaent Syllabus for Geography, 1972.

4  see Muiti-Medien-Paket, Stadtsaniervng, Erast Klett Verlag,
Stuttgart, 1373,

> See, for example, the 1973 publications of the National Curriculum
Ceuure for Social Science, Canberra, Australia.




