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introduction

UcSpitcﬂthc fact thut vsychology on the pre-college level has been
the focus of many studics since the early 1930's, an examination of the
reports of thesc surveys indizates that these studies have been at best
random. Rarely have thirce or m.re survays been conducted in the same
year. When corductcd, thesc surveys have tended to collect diverée
ragher than similar categories of data. Because so few states ;ere
surveycd in the same year, little in the sconse of national status in-
formation or definite trends could be derived from the availahle data.

To combat this, some individuals have attempted nation-wide surveys in
order to obtain identical kinis of information from several states during
the same year. In nart bezaus~ of the cxpense of 'such projects, these
surveys have tenced to collew.t g-attered bits of data from a small number
of teachers. Howev;r, £ » reunlts of chese efforts have been somewhat
more useful in studyinu ratic.al grends aid in making curriculum and
certificaticn decisirns au state ond lonal levels.

Ancther imp.riaat asnizt of tine history of the study of pre-college
psycholo,;y has hux:ico,péd © & c«cnincation and assessment of its growth
and development in the high .chiool - this 1s the publication and general
accessabili*®y of the fia.l rovoris bared uon the collected data. When
stodies have been oo ood snd tar dacn onailyzed, the subsequent reports
have frequantly ood medl a.cilabie enly to a limited population fortunate
enough to 1t oceass to meonat the tiee. Unfortunutely these reports

nave not heen ava:izhle to laier soholars, edvcators, and researchiers to

study and usc. s o CdalT UTCe, 1. fu+l raiwe of dccuments related to



the historical development and growth of pre-collese psychology is nowhere
to be found; Equally rare and unavailable are collections of these survey
reports bound under the same cover. |

This volume is a deliberate rcsponse to the problem identified above.
It serves to make some of the more recent status studies more acoessible
and provides several of these reports under the same cover. It contains
seven status studies--six from the United States and one from Canada--
conducted during 1972 or 1973. fhe major purpose of this volume is to
provide researchers and educators with the kinds of information needed
to make decisions relevant to the areas of high school psychology and
behavioral science. To the degree that this anthology can contribute
to a more comnlete history of high school nsychology, encourage others
holding similar reports to make theirs avéilable, and assist educators

in policy-making decisions, this monograph will have been successfu],
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uigh School Psychology in Colorado

Gerald P. Benson Larry Jaccbson
' and

Fran.. J. Vattano

The Department of Psychology at Colorado State Un‘versity in April,
1972, sent questionnaires to 245 secondary schools of Colorado for the
purpose of identifying those institﬁtions offering instruction in psycho-
logy. The Department initiated thi, study in order to obtain information
concerning psyciology programs and staffs which would help in planning
departmental assistance to interested school personnel. Secondary schools

were identified by utilizing the Colorado Education Directory and a Univer-

sity nailing list. Returns were received from 206 schools or 84% of the
population.

Psychology was included in the curricula of 131 (63.6%) of the
Colorado hign schools responding. An additional 11 schools (5.3%) planned
to offer a course in psychology. There were 64 schools (31%) which did net
offer or plan to offer instruction in this subject. Consequently, about
seven hign sclhiools in ten are offering or plan to include psychology as
part of their curriculum,

The total student enrollment in grades nine through twelve in
Colorado in 1963 was 119,922 with 3,028 (2.53?) students enrolled in psy-
chology courses. Uhe hundred and twenty (120} schools reported enrollment

1Parts of this chapter first appedred as: Benson, G. P., Jacobson, L. and
Vattano, F. J. A survey of high school psychology in Colorado. TFort
Collins, Colorado: Department of Psychology, Colorado State University,
1972, 8 pages (mimeograpih). :
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data for the 1971-72 academic year. These schools reported a total en-
rollment of 90,272 students with 12,033 (13%) students enrolled in psychology.
Thi; increasz (3,028 to 12,033) is approximately a 397% increase in psy-
chology enrolluent during tiie nine year period from 1963 to 1972. En-
rollment in psycnology was primarily limited to juniors and seniors, and

was most frequently a semester (60%) or a full yeai course (39%) in

length.

Thus, if 13% of the high school students enroll annuélly in
psychology, one would anticipate tnat 52% of the youths in these schools
would have takan psychology over a four year period. Several teachexrs
commented that psychology was their most popular elective.

There were 158 staff members teaching psychology in the 131 high
sciiools, Several high schools employed more than one psychology instruc-
tor, iost of these teachers (71%) had obtained teaching certificates
from nine Colorado colleges and universities. Since such a high pro-
portion of the state's psychology teachers received training in Coloyado,
programs aimed at improving psychology instruction in the state would be
implemented at these universities and colleges.

The typical academic preparation of the high school psychology
teaciers was in the social sciences. aistory, and social studies (See
Tavle la). The predominance of the social science concentration is
further am;:lified by the addition of majors feportcd in sociology,
pelitical science, and cducation. /hen academic minors are considered,

the preparation of niga scaool psychology appears to inprove (Table 1b),



Table la

College Majors of tiigh School
Psychology Teachers

N % of N % of
Academic Major (142) Sample Academic Major =~ [142) Sample
social Science 26 18.20 Mathematics 5 3.30
liistory 23 16.10 Political Science 4 2.80
English 14 9.80 Education 4 2.80
Psychology 13 9.10 Zoology 3 2.10
Social Studies 13 9.10 Business 2 1.30
Sociology 9 6.30 Music 2 1.30
Physical Education 9 6.30 *Other 8 5.40
Counseling 7 4.70
*ilajors indicated by only one respondent

Table 1b
College !linors of High School
Psychology Teachers

N % of N % of
Academic Minor (119) Sample Academic Minor (119) Sample
Psychology 35 29.4 Business 4 3.3
Physical Education 14 11.8 Mathematics 3 2,5
Education 13 " 10.8 Biology 3 2.5
Social Studies 9 7.5 Social Science 3 . 2.5
ilistory 8 6.7 Foreign Language 2 1.6
Political Science 7 5.8 Philosophy 2 1.6
Counseling S 4.2 Geography 2 1.6
English S 4,2 *Qther 4 3.3

*’iinors indicated by only one respondent



Teachers of hign school psychology reported an academic minor in psychology

more often than any other area (29.4%). Again, however, the social science
-

orientation predominates even among the minor areas of study,

Table 2 consclidates majors into five general categories. This
consolidation reveals that in Coloraco 62% of the high school psychology
teachers had majored in the social sciences, 11.3% in the natural science#,
1 9,2% in psychology, 5.6% in the humanities, and 8% in the ''other" cate-
"gory. The number of psychology teachers reporting majors in sciences and
numanities is similar to findings revealed in other surveyi. The
largest discrepancy in thé comparison of these surveys is the smaller
number of psychology teachers in Colorado who reported a college major in

psychology. Only $.2% reported a psychology major compared to a mean

of 24% as reported in other similar surveys.

Table 2

Acadenic Preparation of Ligh School Psychology
Teacners Reported in Four Surveys

Academic Area Percentage
Social Sciences _ 62.0
rjathematics & ucicnces 11.3
Psychology . 9.2
Humanities 5.6

Other RIS

1



As psychology is increasingly incorporated into high school
curricula it is being taught by teachers whose major academic preparations
is in other areas. The present survey indicates that only 20% of those
.teaching psychology have no other teaching responéibilities, while 80%

have additional teaching assignments unrelated to psychology (Table 3).

Table 3

high School Psychology Teachers by
Subject ilatter Area

Subject - . N % of Sample
Social Sciences _ . 167 66.8 |
Only Psychology 29 ' 19.6
Humarities, hlathematics,

and Sciences 49 9.8
‘Others : 33 13.2

This finding is in accord with the fact that social science is the. most
frequently reported academic major (Table 2).

In response to a question concerning instructional materials,

52.5% of Colorado's psychology teachers util%zed Psychology: Its

Principles and Applications by Engle and Snellgrove (Table 4). This

text is also reported to be the mcst widely used in several other states.
Despite the text's wide usage, a”number of teachers spontaneously asked
for suggestions on more appropriate texts. ‘hile nost teachers reported
using a text with an appropriate title, some titles suggest wide varia-

tion in course content by the selection of tiie following texts: Sociologz'




Ta“lq_i

Textbooks Used by Colovado High school Psychology Teachers

Author and Title i % of Sample

Psychology: "Its Principles and Applications,
Engle and >nellgrove 65 52.5

' Psychology: The »cignce -of- Behavior,
dranca - 17 13.7

Psychologv for Living, Sorenson, lLialm,
and Forehana o 7 5.60

Psychology Today, Communications/itesearci/

ilachines Iuc. 5 4,0
Psychology and Life, Ruch and Zimbarde 4 3.2
Introduction to the Behavioral Sciences,

Sandberg : 2 1.6

*Others | 24 19:35

+ «Texts indicated by only one respondent




Table S

tiigih Schwol Psychology Teachers' Preferences for C.S.U. Support Programs

Number Percent
Number Responding Responding
Question Responding Yes Yes
+ould you like additional work in
psychology? 126 102 86.5
silcii of the following support
prograns offered at C.5.U.
would be of interest to you?
a) Ten-week suumer ‘institutc for
teaciicrs or psyciology ) 83 47 60.2
b) Two-week summer worhshop 108 85 85.1
¢) Short courses during acadenidc
year 95 67 63.6
d)} Supplemental materials on
video tape 115 99 92.1
e) College courses on video tape
granting credit 93 56 67.7
f) College credit leading to a
master's deyree 89 42 50.5




by Lanicn, Psychocybern.ti-s Ly Malti, and How to Win Friends and Influence

People by Cerneygie. Althougu th: adoption of these materials may be useful
supplements, their seli<ti'n as the primary text is questionable,

The most frequently used ti*le for high school courses was
"Psychology', with closely relatud titles like "Introduction to Psychology",
and ""General Psychology. Orly a few references weré made to titles like
Social Studies, iiental hoalth, anl Personality Dynamics. Although course
titles show a dcfinite focus on psychology, tl.ere is no assurance that the
title adequately reflects course content as suggested by text selection
in sone schools.

One of the purposes of the survey was to identify the types of
assistance which high sciinol teachers of psychology.desired. The cate-
gories of help and the respons.s of the teachers are presented in Table 5.
One hundred and two of the teachers dgsired additional work in psychology;
85 were interested in two-week summer workshops, 67 in short courses dur-
ing the academic year, 56 in college courses for credit on video tape, 47
in ten-week summer instituts. and 42 in a program of study leading to a
master's degree. In ~4dicvion, 99 teachers were interested in supplemental

teaching mat~rials cn video tape,

Sumumary and Recomtenr:!itione

There is prowing irterast and awareness ahout psyciology among the
general pojulace evn 'ssed i nmerous ways, not the least of which is
the public media. Tuc r-latively rccent presence of publications like

Psyciology Today, tiic "Lraavior" feature of Time magazine, the increasing '

appearance cf boos about psychological phnenomena, and the recurrent
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'ysychological' theme of many wovies, indicates a focus upon behavior which
is unprecedented. Additionally, psychology enrollments are up both in
colleges and in high schools. These phenomena demonstrate that the public
is eager to learn more about themselves and about the determiners of be-
havior generally.

Tﬁese'trends toward increased behavioral awareness are certainly
related to the state of our knowledge about psychological phenomena. The
study of behavior has become a ;ophisticated discipline and there is much
to be conveyed and interpreted to the general public which is in keeping
with the overall purpose of advancing psychology as a science and as a
ueans of promoting human welfare. The psychological profession must be
concerned about the status of what is being taught, at what level, and
by whom. Vith our curren wological capacity for the dissemination
of scientific knowledg¢, it would appear the time has never been more
opportune for making the findings of our behavioral research a part of
the public domain.

The American Psychological Association is to be commended for its
efforts in this area. The activities of the kducation and Training Board,
Division II, and thc special task force on precollege psychology have all

contributed considerably to the resources available to the high school

and college teacher. Publications like Periodically, Program on the

Teaching of Psychology in the Secondary School, The Undergraduate Education

in Psychology, and tie !'syciiology Teacher's Resource ook are excellent

examples of recent quality efforts to xeep pace with the preparation and

resource needs of hiygh school and college teachers. There remains, however,
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a lach of adequate formal preparation in psychology received by many high
school psyctiology teach vs. Perhaps it is time for the psycho ogical
profession to take an even stronger sosition regarding curricular matters
as they involve tae teacuing of [syciology in the 1iga schools.

The .resent autiors would suggest tae following be given consider-
ation for irmediate action among tiose charged with curriculum responsi-
bilities within the psycholegical arofession:

(1) Yevelopment of a systematic progran for the ungrading of the:
qualifications of those currently teaching psychology in the
high schools.

(2) Consideration be given to a formal certification requirement
for those wno teach psycholog: courses in high sclhiools to
insure that a common corc of information be given adequate
coverage within the scope of the high .school curriculum.

(3) Additional funding ve rade available to support a special
cormission as part of the AI'A nre-college committee wiich
would estallisi, nolicy and make recommendations regarding
minimum standards for training.

(4) Increased efforts be made to collect and develop supplemental
softuare materials to Le made availavle to those interested
in using such materials to cnhance thei: teaching efforts.

(5) Additional efforts be mnade to encourage the psychological
profession to tale a more active role in transmitting and
interpreting knovledge about hehavior to the public within
a context of education for living at all levels.




Lhigh school P'sychology in Delawarel

by
Norma itoffman

buring the 1972-73 scaool year, uestionnaires were wailed to
thirty-one aigh school principals., Of these, twenty-nine were returned
(93.5%). Two schools did not respond. ,

Jf tie twenty-nine schools rccjponding to the survey, thirteen
(44.8%) offered a separate course in psychology in their curriculum.
In all but one of the thirteen scuaools (92.3%), the psychology course
was offered as an elective for all cleventih and twelfth grade students.
One or two schools limit the course to just twelfth graders. One
school offered psychology as an elective for academic.students only.

i In these tﬁirteen schools, tiree (23.1%) offered the separate
psychology course for nine weeks, eigut (01.6%) offered it for a semester,
and two (15.4%) offered it for a full year.

Information was obtained rclevant to the background of those
teaching the separate coursc in psyciiology. In eight schools (61.6%),
the course was taugiht Ly social scicnce teachers. In the other five
schoois, tite course was taus.ut by counselors and English teachers or
special education teaciiers wits sychology training. This data is con-
sistent with tiie cata on t.ie certiiication uackground of psychology

teachers in ociher states.

lparts of tiiis cnarter first gppeared as:  Hoffman, W,  Report of
survey of Uelaware aipli scoools. iliiington, Delaware: !'ilmington
Public Sciiools, January 25, 1573, 1 page, (mimeograph). iws. lioffuan
is a weuwber of tie \u itoc cow.ittee for Social SHelience.

.-
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A variety of textbooks were being u.ed by these teachers. Two

textbooks, Psyciaology: The science of Lehavior (A. A, Branca) and

Psyciology (T. L. Engle) were used in four schools each (30.8%). Three

scnools (23.1%) used the Sorenson text entitled Psychology for Living.

Textbooks beiny used in one scihiool each were: Psychology (Cox), General

Psycinology (Orgell and iloskowitz), Reading in Psychology Today (CRE

Publications), and Introduction to the Behavioral Sciences (Gandberg).

One school indicated an assortment of paperback and dittoed materials

were used in tueir psycaology class.

Of the sixteen schools that did not offer a course in psychology,
seven had plans to adu the course in tie near futurc. Two schools
indicated they would like to oifer a course if tiere is.a call and/or
if they can find soneonc qualified to teach it. One of these schools
nad a counselor teachiny it at one tine wut feund that to be unsatis-

factory. Seven sciwols (43.7%) have no pians ior offering the course.

“1d-



tigh School Psvcholepy in Floridal
by

Robert J, Stahl and J, Dovle Castee:

Muring the 1970-71 school vear, a survcy of Florida sccondary
schools relative to the teachine of psychology in Florida was con-
ducted and the results were renorted by the two authors. After two
years, the authors felt a necd to repcat the survev,

A new questionnaire was designed 1) to obtain data on the same
broad range of areas and topics pertaining to the status of psychology
in Florida secondary schools 1s was cnllected on the previous study;
and 2) Fo pet information and data relevant to a numbher of other areas
and subjects not included on the previous survey but which were con-
sidercd important. 1In Anril, 1473, a 37-ifem questionnaire accompanied
by an introductory letter and a starned, s;lf-addressed envelone was
mailed to 409 Florida secondary schools, This report includes data from
218 responses in the 409 schools surveye:ldl (53.3%).

The survey revealed that psychology as a separate course of study
was tauecht in 175 of the 21& Florida secondary schools., 'hen compared
to data collectel in the 1970-7! survey, this 1972-73 fipurc represents
an increase of thirty-five schonls (25.7%) offering separate courses in

AN

psycholory in two vears, “Tile 175 schools (80,3%) offered scparate

psychologr courses within their curriculum, 158 of the 175 respondents

Iparts nf this chapter first smneared as @ Stahl, P.J. { Casteel, J.D.,
The status of pre-collepe nsycrologv in the stote of Florida during
1970-71 amd 1972-73: a comnarative report, Pesearch “‘onoeraph Mo, &,
Gaiinesville, Florida: Pe K. Yonge lahoratorv School, Mctoter, 1973,

49 nares. (Conies are available free upon reauest.)




(99,3%) actually taught the course designated as psycholopy in their
school. This report concerns itself primarily with the responses of
the 158 respondents who actually taught the separate course of psych-
oloyy.

According to the data reported in the 1970-71 survey report, 19,779
students wore enrolled in all psychology courses ranging in length from
six weeks to one vear with 122 teachers teaéhin« separate npsychology
courses, espondents to the more recent survey reported that durinp the
1971-72 school vear, 24,709 students had enrolled in their psychology
éou.ses with that enrollment increasing to 25,201 students in the 1972-73
school year, The 1971-72 “ipure represents an increase of 24,9 percent
over the 1970-71 figurc with the 1972-73 enrollment showing a 27.4 per-
cent increase over the 1977-71 enrollment for all courses over six veeks
long,

The 17,412 students cnrolled for a onc semester course during the
1972-73 school vear rerresents a slivht decrease of .10 percent in student
enrollment over n two vear neriod for courses of that lencth, This total
{s a 39.1 rercent increase over the 1068-69 student fipures (12,519 stu-
dents) sunplied bv the Florida State Departrent of Fducation, The 158
teachrrs renresent o rain o thirty teachers (23,4 percent increase) in
the two year period and « V34,7 percent increasc over the 1968-69 State
Departmert teacher tally (42 teachers). 'hile the pace of student en-
rollment in separate nsvcholney courses has slackened over the past two
yeirrs (57,9% From 1208260 to 1070271 to 27.4% from 1970-71 to 1072-73),
psycholomy continues to he one of the fastest growing course offerings
in the Yistory of Florida edvcation,

The fata indicated that these courses were offered primarily in

“1C -




public secondary sciiools (135 responses or 85.4%) with on-Catholic
Jrivate religious schools (1l responses or 7.0%), private non-religious
scinools (6 respouses or J3.8%), and Catiiolic parochial schools (4 responses
or 2.5v) followiny in that order, In addition, classroon teachers of psy-
chology in one milicary acadewy and one vocational~technical school re-
sponded to tais survey.

The 158 teacuers taugat their courses in sciiools with dissimilar
total student enrollucnts, racial mixtures, and urban-rural settings.
e data collected relative to thesc school characteristics are reported
belor..

one hundred and one teachers (64.3%) taught in secondary schools
with over 1,000 students enrolled. Sciools with enrollments of 501 to
1,000 raqked second with Z5 responses (15.9%); 201 to 350, third with
11 responses (7.0%); 351 to Suy, fourti wita Y responses (5.7%); 101 to
200, fifth witii 7 responses (4.5%); and, schools with less taan 100
students enrolled, si«tn vitu 4 responses (2.5%). [a part these data
may suggest that psychology is considered to be a valid but not a
critical component of wmany course offerings provided by schools. The
data also suggest that alrcady required instructional courses operate
to restraia tue Jdeveloprent aau offering of psyciology courses in some
hign schools,

Of tae 134 teaciers wao responded to the item concerniqg the
approxiuate ratio.of whites to blacks attending tneir sciool, 110
tecaciers (71.4%) inuicated tiey taugat at schools witih a racial balance
of apyroximately 50 .crcent Jhitc and 20 percent' black. Twenty-tiree

teacicrs (14.0%) taugat in schools with a 6€5%/35% white-black ratio,
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7 teacaers (4,5%) in scuools with an approximate 50%/50% ratio; 3 tea-
caers (1.J%) in sciiools witn a 35%/65% white-black ratio; and 11 teachers
(7.1%) n scihools with a 20%/80% ratio.

A najority of the teachers (8Y or 57.8%) taught in secondary
scaculs whose geographic anu social setting were predominately urban in
naturc. lairty-five teaciers (22.7%) taugat in primarily rural schools
while 59 respondents {(1v.5+%) indicated taeir sclhiool drew students about
equally from eota urban and rural settings, |

One hundred and twenty -nine of tiue 154 teachers (84.9%) responding
reported tnat they taugint classcs winich had a racial mixture of apgrox-
liaately <O percent white and 20 percent black. This suggests that in
better than four-fiitis of «ll psycinology courses taught in Florida
secondary schools, the student enrollment is approximately four whites
to one black regardless of tac white-black ratio of the total school
population. Tie data concerning the whites to blacks enrollment for
tihhe other ratios specified in the questionnaire also support this claim.
The second wivst rrequently indicated ratio of whites and blacks enrolled
in the courses was t.c 03 uhite/55% black ratio (10 responses or 6.6%),
Wit the 500/500 ratio thira (5 respensces or 3.2%), and the 20% white/

80% black ratio rourph (¥ responses or 5.3%). Ho teacher responded to

o
4

the 35. wiite/63% Llach ratiou included in the questionnaire. In only
L 3

8 of the 14 scunools wite preuouminately black student enrollments did

psychole gy courses enroll wore .lackh tnan vhite students. Tais data

sugge. o G.at clacis g oot percelve psyrenology as beneficial to their

lives sr relevanc ¢o tuelr neeus and interests wvaile it nay indicate

tiiat c.¢ .sycholoyy course 1s oad ¢f vae last bustions agalnst inte-

sration still reuuaining in tiac secondary scuool curriculum.  Uhile



other interpretations of tiie data are possible, insufficient informa-
tion allows anly tor conjecture at this time.

It was fband that in better than two-thirds of the cases (69.1%),
the majorit, of students in tac cla;ses we;; airls, Twenty-six teachers
(17.1%) indicated an approxinately balanced classroom while only 21
teachers (13.8%) reporteu that a majority of students enrolled in their
courses were boys.

Informatio& pervaining to the grade level of the students enrolled
in the courses was obtaincd. Courses open to only ninth graders or only
tenth graders were offcred atv only one school each. Three teachers
(1.9%) indicatced their courses were open to just cleventh graders while
47 (30.1%) reported courses open only to twelfth graders. The grade
combinations whicih received tiae most responses were the eleventh and
twelfth grades combined (69 responses or 44.2%) and the tenth through
twelfta grades (33 responses or 21.2%). The.ninth through twelfth
grades combined received only two responses (1.3%). In 1870-71,
courses enroliiag just twelfti ,raders or eleventih and twelfth graders
corbineu lere rouml in $4.4% of the scinools. The 1972-73 data revealed
this nad declined to 74.5 sercent., Thwese {igures represented a tendency
of schools over the past to years to break from the pattern of primarily
enrollin, seniors in tie course aind a ygrowth towaru allowing more tenth
and eleventa graders to onroll in the courses. Tais may mean that psy-
caoloyy is seeking a niche in tle social studies programs oftered at the
secondary scaool level. flaese data also suggest that sycnology as a
course offering usually comyetes witn kcononics, sociology, Problems of

benocrac., and ot.aer venavioral sclence offerings for tihe attention of
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twelfﬂxggaders with either eleventa to tenth and eleventh graders -
allowed to elect the course. Those interested in iacreasing the number
of'bsy:hOIOgy offerings night well contemplate developing courses and
instructional naterials vor ninth and tenth grades. Less competition
wita other benavioral sciences is likcly because typical ninth and tenth
grade coursc orterings for the social studies are less established in
tradition, convention, and law.

Data were collected relative to the length of time the specific
courses in psychology were offered. The most frequent responses showed
100 scnools (04.5%) offcreua tie course for one semester in length. This
figure vas nearly identical to the 1970-71 percentage (66.4%) for seuester
course offerings. The otier cioices and responses were: a) a full year
(40 responses or 25.8%), b) nine weeks (7 responses or 4,5%), and ¢) six
weeks (3 responses or 1.%%). Five respondents (3.3%) indicated their
.courses were offered on the trimester system of 12 weeks in length. In
ligiit of the data frow the 1970-71 study, tiere appears to be a slight
tendency tc offer Cewer year-long courses in psycinology while at the same
tine increasing tiic number of courses six weeks and nine weeks in length.

when asacd if the specific courses in nsychology were offered as an
clective or reguired course at tuneir school, 141 of tae 157 respondents
to tiis itei. (96.8%) selecteu tue former, This is a slight decrease from
the 1Y70-71 duta uhich revealed 96.4 percent of the courses were elettive.

1ihe survey outained information relative to the identﬁ§ of courses
or subject areas ot.er than taosc specifically labeled Psyciaology which
contaiied sonc ssychological principles and subject matter. In examining

the coubined responses ot the 218 respondents, it was again found that
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'psychological' subject rotter was taugnt in a variety of other courses
and was agein considered important by the respondents to the ccmprehension
and application of thége subject areas. Courses identified as containing
psychological subject matter were: Sociology (28 responses or 37%); Pro-
blems of Democracy (26 responses or 35.1%); Family Life (22 responses or
24.7%); Cnild vevelopuent (14 responses or 18.9%); Home Economics (14
responses or 18.9%), and Contenporary Issucs (11 responses or 14.,9%).
T choice labeled “other' reccived 14 responses (18.9%) and included such
courses as Religion (4), Anturopolog» (3), Teenager in Society, iiwaan
Relations, Farm ielations, dursing Education, Senior Youth Guidance, Social
Studies Seminar, and iodern Family iLiving. The data may suggest that schools
were making a great offort to imcorporate as much 'psychology' as they could
into existing courses when tne were not able to offer theirsrudenis separate
courses in psyc.wology. Forty-four of the 153 psychology teachers indicated
that psycihological principles and information were being taught in o%her i
courses at ticir sciool as well as in their own separate courses.,

hen the respondents werce asked whether the course was considered a
popular course fqgfétudcnts to take at tieir school, 136 of the 145 teachers
(93.8+) uurkiﬁ; this itew: answered in the affirmative. This was nearly the
saie figure (%4.3%) reported in the 1U70-71 study. Four of the five teachers
who reported tneir courses were required courses at their school indicated
the course was hoi considered popular by stuuents.

In anotuer iten related to tue popularity cf the courses, responuents
were asked if students demand for and enrollment in specific psychology
classes had increased, decreased, or remained steady over the past two -

or three years. In scacols where specific courses in psychology were
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offered, 37 of tie 137 tecciers (03.3%) Wilo responied to this itew indi-
cated'thag enrollient wid cewaad for the course had risen over the past.
two or three years. The 1970-71 survey revealed a slightly higher percen-
tage (£5.l%) of teachers reporting a growth in demand and enrollment over
a twe to three year period. Twelve tcachers (8.3%) reported a decrease
witile 38 respondents (27.7%, indicated a fairly stable enrollment and demand.
Again as in the 1570-71 survecy, teachers reposting decreases in enrollment
noted tihat the reason for the decrease was largely attributable to one of
two causes: first, tae school's total enrollment had dropped tremendously
[

as new schools were opened in the areca; and second, the teacher who had
taught tie course before had departed; censequeatly, the principal reduced
the number of psychology courses offered. This suggests still again that
psychology has not found a conventional pluace in the curriculum, It would
appear tihat those interested in increasing psychology offerings must do two
things: (1) determine what knowledge, what understandings, and what concepts
a hign scnool student can aﬁticipate Knowing as a result of instruction in
psychology,; and (2) convince tiiosc who exercise influence over the curriculum .
that the consequences of suci knowledge, uncerstandings, and conceptual power
are of sriuary value as aa integral (one is t-mpted to say essential) element
of zeneral education.

Infornation pertainiuz to the stbjest area of certification and
college preparation of teacacrs tecching pevenology wis sought. Social
studies certificates were held vy 128 cof 146 teachers (86.5%) teaching
tite course. [Ihis compares to 71.8&% of the teachers in the 1970-71 study.
Guidance and Counseling certificates were held by 23 respondents (15.5%)

with home vceeniumics 6 resporves or 4., and Scicnce (4 responses or



'2.7%) following in that order. A number of respondents indicated they
neld dégyrees in other areas., .uen their responses were analyzed, the
data revealed that sonc of tie psycholeogy teachers held certificates in
Adaministration (7 responses), Language Arts (5 responses), Foreign Lan-
guages (3 responses), and one each in Physical Education, Library Science,
Journalisii, ..athematics, woible, Llementary Lducation, and Theology. -

In Florida, as in most otiier states, a teacher could (and still can)
teacu psycholoyy courses at the secondary school level witiiout having nad
a psychology or educational-)sychology course in college since no certifi-
cation requirciuents have been spclled out by the state certification agency.
tiowever, the data revealin, tue strong social science backgrouhd of the
teacners teaching the specific courses and the backgrobnd of those who
include psycnological suvject wetter in tiaeir courses suggest that aduin-
istfators and teacuers are continuing to pesceive the course as a social
studies ratner than a science course and that social science teachers are
nerceived as the teaciers nost able to teach the psychology courses.

One-third (51 responses or 33.9%) of the 150 teacners who responded
to the itew inuicating tiuc level of taeir college training reported they
neld a masters deyree. Tuenty-six teachers (17.3%) unad completed soue work
veyond tuc uasters level. One teacner nad attained the specialist rank and
one tie doctorate. Thirty-seven teachers (24.7%) held tae bachelors degree
only waile 34 teaciers (22.7%) nad completed sorie course work beyond the
basaelors de.ree level but had not yet received a masters degree.

In exauiniag tie nunler of semester nours the 158 teachers aad accumu-
lated in -sycnology and educational psychology courses at either tne grad-

uate or undercraduate level, it was found that these teaciers averaged 25.1

-23-



hours of college course preparation. .The amount of their college preparatory
background rangced irom a low of zero hours (15 res.oi:lents) to a.igit of .75
semester aours with a mode of 24 iwours. wide iscimwaicins do exist in the
colleue preparatory vackground of pre-college level psychology teacuers.
Tuese data also indicated taat the 1972-73 teachers had increased their
college course work vy an average of 2.4 hours over their 1970-71 counter-
parts who averaged 22.7 hours. Thae data lend support té the claim made by
several respondents in the 1270-7! survey that they.felt they needed nlore
training at tue college level and would seck to obtain this preparation.,
The number of teachers with no cdllege psycholog,” course background in-
creased sligatly in the two-year period. |

Uf tire 158 teaciiers, 152 responded to the itei: regarding their attitude
about their college course preparation, A majority of tie teachers (115 or
75.7%) reported they felt tuey anad cnough college pregarétion to teach psy-
citology adequately in tiac hi=n sc.ool, Thirty-seven teachers (24.3%) felt
less confident about tiieir training and did not consider their background
adequate for teac.iiny the coursc., ihen asked if they felt they had enough
college course work tu teuch .syciwloyg, adequately at tie secondary school
level, 71.8% of the 128 tcaciiers answering tue 1970-71 survey responded
affirmatively. A coigrarison of the datua ivoo the tﬁo surveys indicates
taat tine 1¥72-75 teccaers felt wwore positive about the adequacy of their
college preparation (an increase of 3.9%) tuan did the 1870-71 teacher
respondents. These data seen to support the clain wmade in the report of
the 1970-71 survey rosules thut aduinistrators and department chairumen
are most likel, to sclect taosce teachers vhom they feel can do a good job

of teaching {uc¢ course racher tian randowly assigning the course to any




teacuer on tue stafi. Tuae Lasoraation regarding suvject area of certifi-
catiou would indicate taat these adu:iinistrators afe willin: to staff courses
vita teacuers avow o Liue variety oi sucject area specialties and frow dif-
ierent depree levels to find o teacaer ior tuac course.

Aauiciouai inforuction relative to tue gencral approacua of tuae teacuers
to tieir courses, tue woics wuic., werce taugat, and tae oujectives set ior
tde courses was souput,

Téacuers were asheu wvhether tuce approaca tuey took toward tieir courses
teaued to ve weaavioristic or .w.aanistic in orientation., Uf tue 152 teacuers
W0 res,ondeu to tuls iteli, LU (0d.00) reporteu tueir ap 'roacn was benavior-
istic wita b5y teiciiers (38.0%) indicatin9 4 hwumanistic aﬁproacQ. vince 13
res, onuents reifuseu to lean elituer wéy and 'rote in ' Lotua or “about even ,
tueir res, onses uere cowvinew and wmade u, 6.6 jercent of tne replies to tais
ites. Tae foct taat u majorvity oi teacuers inuicated tieir ap;roacn tended
to be uore Leauvioristic tuay auwwasistic runs counter to winat was anticipated
especially in ligat oi tae strong socizl studiecs backyround of most of tue
teacaers toeacdain, tae coursc. ..0.cver, uita tue current uovement toiard
lavbelin, psycnolo,,y coursces fbbhdviorul scitlce” coursas, tue introduction
and use of a state-ado, tcu tuvxtuooi tit.a “'beaavioral science'’ in tae title,
and tae lack orf an articulaice "aumunistic: psycaology curriculum for the
secondary scuool, tae stace! | reccroiaces ol tacse teachers toward benavior-
istic lavels, and perag, » :ioi.oaud dod couce tv us well is understandable.

Tie reader is cautiouned 1.0t Ty ¢ watsy Iruas oident sclection of 'Lenaviorisi!
wit. tie wora of B. V. Luotitaer, oloert oznduie, and other strict psycaological
venaviorists. luav vojectives tavnad alca Lest respondents designed and taugat
their courses ard tac to, i¢~ Cig) incitded in tucse courses add werit to tais

ceution.




Teachers were asked to identify the objectives they get for teaching:
their courses at the secondary school level. This item of the questionnaire
ailowed teachers to check any number of the 12 objectives already provided
and included an invitation to add additional objectives. A number of teachers
marked several objectives. The three objectives receiving the most support
and passing the 75.0% level were: a) to help students cope with problems
associated with emerging adolescence (132 responses or 84.0%); b) to assist
students in adjusting to life and solving life's problems (126 responses or
80.2%); and, c) to apply psychological knowledge in order to understand
contemporary social problems and events (124 responses of 78.9%). The three
objectives least supported by tihesc teachers were: a) to help students in
their vocational planning (31 responses or 19.7%); b) to prepare students for
college psychology courses (56 responses or 35.6%); and, c) to assist students
in preparing for family life (83 responses or 53.8%). Apparently skeptical of
the value of psychology courses on the pre-college level, one respoﬁdent
listed as the objective of these courses 'to supply another elective which
looks good on paper!’” In reviewing the objectives specified for the psychology
courses, it is apparent that they emphasize general 'life-adjustment’ and
"mental health” objectives while they de-emphasize preparation for career,
college, family life activities.

Twenty-two tppics generally covered in psychology courses in secondary
schools were listed in the questionnaire. The respondents were invited to
indicate all of those topics which they included in their courses. The five
topics covered most by the teaciners teaching the specific courses in {sych-

ology were intelligence (145 responscs or 92.4%), mental illness (140 responses



or 89,2%), personality theory (139 responses or 88.5%), mental health (135
responses or 32.8%), and emotions (130 responses or 82.8%). Those topics
least covered included statistics (37 responscs or 23.5%), child care (45
responses or 28.6%), the human body (biological background) (65 responses or
41.4%), love (82 responses or 56.0%), and human growth and development (90
responses or 57.3%).

An item was included seeking information as to what topics should be
included in psychology courses taught at the seqondary school level. The
respondents were invited to select the topics that should be included in
these courses with the option of adding additional topics if the ones pro-
vided were not sufficient for their needs. Four of the top five topics
previously identified as the topics most often covered in psychology courses
tad!ht by these teachers werc checked as those topics which ought to be in-
cluded in pre-college psychology courses. The lone exception, intelligence,
which ranked number one in topics-taught, ranked number seven in the topics-
to be included item. The top five topics these teachers listed as those
which ought to be covered werc emotions (137 responses or 92.5%), mental
illness (132 responses or 89.1%), mental health (131 responses or 88.5%),
personality theory (127 responses or 85.8%), and motivation (124 responses
or 83.7%). The fifth topic, .otivation, reached eighth place in the topics
included in cu;rent courses section of the questionnaire. The topics con-
sidered least important oﬁ the basis of whether they should be included in
psychology courses on this lcvel were statistics (52 responses or 35.1%),
the human body (63 responses or 42.5%), child care (70 responses or 47.2%),
parapsychology (34 responses or 56.7%), and heredity and genetics (92 re-

sponses or 62.1%). Three of the five topics selected as least appropriate



are closcly associated with "behaviorism'" (statistics, the human body, and
heredity and genetics), and three of the top five topics (emotions, mental
illness, moental hculth) are usso;iatod with "humanism', Thus, e¢ven though
these teachers perccived themselves as being primarily beRavioristic in
their approach to their courses, the topics they covered in their courses
and thosc they wanted to sce included in courses taught at this level
clearly favored "humanistic' approaches, objectives, and.topics at the
expense of more "behavioristic" oncs., A

Florida sccondary school tcachers again reported they were in great
need of ncr'nnd various kinds ot materials, instructional aids, and infor-
mation to help them do a more adequatce job of teaching their psychology
courses. The 1972-73 survey analysis revealed that these classroom thachers
desired a great deal of assistance in the form of materials and instructional
aids and were quite willing to identify the materiais and the typce of assist-
ance they wvanted., An overwhelming humbcr of the 158 teachers and the 60
other respondents to the survey indicated that this assistance and instruc-
tional material would help then improve the uality of the courses they were
teaching, Their responses clearly demonstrated their thoughts and feelings
toward getting newer, more usctul, and larger quantitics of instruction
materials 1l rosources. :

As expocted, o larpe number of the 158 teachers used at least one of
the four strte-adopted textbooks in teaching their courscs, With all of
the 158 teachers responding to this item, 97 teachers (61,4%) indicated

thoy used the tuxtbook oentitied Psycholoyyv: Its Principles and Applications

by T. L. Enele ond Louis Snollgrove. Psvcholopyv: The Scicnce of gehavior
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by A. A, Branca was being use. by 34 teachers (21,5%); Introduction Teo

ehavioral Science edited by a4 wewy was being used by 24 teachers (15,2%);

and Psychology hy W, J. Mckcachic and C. L, Doyle was used by 15 teachers
(9.5%). These data when compared to the results of the previous study suge
gest that psychology teachers are not only 1§oking for béttor and more in-
formative textbooks; but, when given the opportunity will purchase and use
these books to assist them in improving the quality of their courses.,
However, despite the fact that these teachers had four state-adopted texte
books from which to choose and cvcn‘though twclve percent of them were
using a newly adopted textbook, a griater percentage of tecachcers (52.3%)
reported they wanted a diffcrent kind of text than did thése who responded'
to the 1970-71 study (49.2%).

Additional information regarding the usc of thosc textbooks was
collected, An examiration of thesc data revealod that in twentywning per-
cent of the cases, these state-adopted textbooks were used a great deal of
the time by those teachers teaching the ccurses in psychology. One=-third
of the teachurs (33.12).rcportcd they used_ghese textbooks often while
twenty-cight percent of the teachers reported using them accasionally,
Thirteen toachers (9.4%) who responded to this item reported they never
or rarely uscd these texts cven though they had them available in their
classrooms for students use, The overall tendencics suggested nearly
parallels the results obtained on the 1970-71 survey when 64,6% of the
teachoers reported they used the state-adopted textbooks often or a great
deal of the tire. Additions? dota indicates that 31 of the 139 teachers
who respondal to this iten used these textbooks for lack of any otaer

reading noterial(s), The data support the <laim made in the 1970-71

-J29-



report and reiterated in this ¢ssay that these widely used textbooks are
not including the kinds of topics, concepts, information, and subject
matter that classrocen teachers fecl ought to be investigated, explored,
and _taught in the sceondary scho2l classroom,

Despite the fact that thu past twe years has scen a tremendous in-
creasc in the availability and quantity of commercially produced instruc-
tional 2ids and materials for psvehology teachers to use in their class-
rooms, 94.7 percent or 144 of the 152 teachers responding to this item )
reported they felt a need for more materials and infermation to help them
dc a more adequate job of teaching psychology. This figurc, compares to
the 96,1% reported two ycars ciarlier, Hewoever, 152 of 153 tcachers (99.3%)
indicated they would use these materials if they were made available for
their use. This is an increase of 2,4% over the 96,9% recerded for this
item on the 1970-71 survey. These data suggest that while the 1972-73
teachers it not have the same feelings about needing new and more instruce
tional materials, they did indicate they weuld usc them more if they were
made available for their usc, _

Data wer. also sought relative to the specific kinds of materials
psych:logy teachers wantad to see made available te them for use in their
psycholugy crurses, (See Fipure 1), The <ata presented in the figure in-
cicotes the divergent and c¢onveraent needs as well as the overall prefer-
ences <f the respondents,

The Zata received trom the 1972-73 survey and the conclusions Lascd
upsn an analysis of these Jdata both suegest that these classrocm teachers

are still not content with the crurses they are teaching or the materials

34
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A FIGURE I

‘hat type(s) of add>:ional instructional materials relatihg to psychology
would you vant to see made available for your use?

Total
All
Category I* Category Respon-
(withh percentages) JI** dents***

A. Films 135 (83.2%) 21 156
., laterials for classroon )

experiments 131 (85.6%) 20 151
C. Simulation games 117 (76.5%) < 22 139
D. Filmstrips 116 (75.8%) 15 131
E. Overhead .transparencies 102 (66.7%) 13 115
F. Posters and pictures 93 (60.8%) 12 105
G. Audio tapes 91 (59.5%) 18 109
[.. A different kind of

textbook 20 {52.3%) 10 90
I. A neusletter or bulletin

for teacuers 75 (49.0%) 19 85
J. A reference service for

students 72 (47.1%) 13 85
K. Pamphlets relating to

careers, in psyciiology and

related fields 72 (47.17) o 81
L. A curriculun guide 66 (43.1%) 12 78
"t, ‘laterial for slow learners 55 (35.9%) 13 68
N. Other (spzcify) 1¢ ( 6.5%) 3 13

*Category I represents the 153 psychology teachers who responded to this
item of the cucstionnaire.

**Category Il represents tihce resonses of tie 60 res; ondents not teaching
Tile 1S:Cu0loy; courses.

***T1e Total represents all 213 respondents wino responded to this item.
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they are using to teach then. Tnese teachers are very interested in im-
aroving tihe cuality of théir courses and arc concerned vith finding ways
of doing so, Taeir resmonses clearly indicate tuat what has Leen done to
assist tilen En tiic form of instructional material and information has not
been adequate to meet their needs, It also appears tiat tuese teachers
are villinp to further their academic training in order to do a more
adequate job of teachine their psychology courﬁés; and this may result

in an increased desire on the part of these teachers for materials and
resources in the future.

Tuirty-five respondents cx ressed interest in’offering psychology
courses at thgir school providing adcyuate materials and personnel were
available. This represents 81.4 percent of the 43 schools not offering
separatc courses in psychology., Only eigut respondents replicd negatively
to this vossibility,

There is a definite need for educators, scholars, colleges of edu-
cation, statc boards of education, curriculum planning committees, and
professional organizations interested in psycihiology on the secondary

sciiool level to join forces to provide teachers with some of the informa-

tion, materials, equipment, resources, curriculum guides, instructional
units, classroom activities, and tecaching methods they necd. The college

preparation these teachers nced anc arc seeking must be provided in both

the pre service and in-scrvice programs. iduedtional and professional
grous .ust share ideas, oersonnel and resources in order to deal umore

effect:vely <ita the rroblems related to teaciing psycuology to secondary

scaool students, A\t tace sawne tine, colleges of education and state boards
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.©of education must not sct up nastily assembled degree or certification

programns iiica could result in creating additional ,:roblems rather tian
o vringine about anrimprovcment in the quality of the course offerings.

After analyzing data {rom ti.o surveys, the autiors are convinced

that tuose interested in pre-college syciiology ultinately nust nake
three decisions. Unless tuese decisions are nade, persons interested
in or teac.ing s.c.ology on the secondary scaool level arc likely to re-
main unhappy or uncertain with waat is taught, vith the objectives of
instruction, "iti tue orientation of tie course, witii inst:uctional
materials, and with the training of tihose who teacii tae psycnology courses.
“tated briefly t.ese three decisions are:

1. fisyvchology as an instructional discipline for aieh scihool
students requires defirition. Tuis definition should be
functional (pur_oseful), structural (organizational), and
cedagogical (instructional nrocedures).

2. -mce nsycuolog; hias Leen defined, a decision must ve nade
relative to clientele. o will take tlue course? To
prepare course objectives and instructional materials for
nint) graders calis for acknowledgment of constraints taat
are not as likely to ojerate 'it.. twelfta graders. To
prenare naterials and design textuooks for selected students
o nave tae time or the bent to take an extra elective
differs from preparing materials and writing textbooks for
aeterogeneous grouping: of students. The identification and
statenent of objectives, the prevaration of materials, and
tiie writine of textbooks should we completed only after de-
cisions as to vho should takc t.ue courses are made.

Also ith psycihology defined, one should ve avle to describe
tiae cualifications Ly vhich teachers can be prepared, certi-
fied, and selected to teach the nigh school 1s’chiology courses.

(92

Tne suggestion that tuese decisions be nmade 1s not to. presume taat
onlv one ansver or one cattern of instruction in psyciolog ' is desir-
aule. Rather, nopefully, these suggestions will stimulate del:ate and generate

alternative ratterns, subject to eii.irical verification and validation.




High School Psychology in Georgial’?

by

Franklin "I, Berry and Quana . Jones

During the period from July of 1972 until February of 1973,
questionnaires were submitted to 28 city and 160 county public school
systems throughou: the state of Georgia in order to determine the
status of psychiology in the curricula of Georgia's public schools. The
questionnaire sought information concerning: (a) whether or not psy-
chology courses were being offered in these school systems; (b) the
credentials of those employed as psychology instructors; (c} the number
of courses offered; and (d) the texts being used. The original plus
two follow-up questionnaires elicited responses from 167 of the 188
school systems (88.8%) surveyed.

The questionnaires yielded a number of interesting facts concerning
the teaching of psychology in Georgia public schools. It was noteworthy
that none of the 167 responding school systems offered psychology courses
at the elementary level and only one reported such courses were being
taught at the junior high school level. The picture was not as bleak
at the senior high school level. Fifty-nine of the 167 responding

systems (35.3%) offered psychology courses in at least one of their

lparts of this chapter first appeared as: Jones, Q. R. & Berry, F. I,
The status of nsychology in Georgia public schools. Georgia Psychol-
ogist, 1973, 206, 20-22.

2This survey as undertaken as part of tic cffort of the Georgia Psy-
chological Association Liaison Committee to the State Department of
Fducation of which Q. R. Jones is a member and F. 'f. Berry is chairman.
it was also nart of FF. .!. Berry's efforts as GPA's liaison to the

- APA's Cormittee on Pre-College Psychology.



senior high schools. From the datg it was revealed that these fifty-
nine scﬁool systems offered a total of 97 courses in psychology at the
secondary school level. ' )
The nunber of psychology courses varied considerably from schuol
system to school system, i.e., from one to seven courses with a mean
of approximately 1.6 courses. The median was 1.0 courses. Tables 1
and 2 identify the school systems offering psychology coursés on the
se;ior high school level. In addition, they'include the number of .
courses being offered in eachi system and the academic degree credentials
of those persons serving as classroom instructors of these courses.
Information concerning the credentials of these psycholog;
instructors indicated the diversity of background of classroom psychol-
ogy teachers in tihe various school systems. Twenty-five of the 59 school
systems (42.4%) offering psychology stated that one or more of their
teachers held the T-4 certificate in Behavioral Sciences?. Thirteen
systems {22.0%) stated that one of their teachers held the B.A. or
B.S. in psychology, four systems (6.8%) statcl that one of their teachers
held the H.A._br 1,8, in psychology; and, four systems (6.8%) stated that
their psychology teachers possessed "other' (social science or social

‘—\.‘..
studies) credentials. None of the 59 sciool systems reported teachers

who held doctoral degrees. Fiftecen systems (25.4%) failed to supply

The requirenents for the T-4 teaching certificate as given by the
Georgia State Board of Education are: (a) 60 hours in sociology,
psychology, and antiropology with a mininum of 40 quarter hours in
one area of concentration and 19 quarter hours in each of the other
two behavioral sciences; (b) 30 quarter hours wiich must include a
mininum of ten hours in each of the following areas: Foundations

in education, Curriculum and methods, Sccondary student teaching, or,
on apnroval, a substitute.



TABLL 1

County P'ublic Scliool Systems Offering Psychology Courses (1972~73)

umber of lumber of Number of Humber of

System Courses* Teac.iers Systen Courses* Teachers
Berrien 1 13 Lowndes** 3 2¢ -
Bibb 3 3a Lumpkin 1 NR
Brantley 1 128 :lorgan 1 1b
Brooks 1 NR Uglethor e 1 1b
Canden 1 12 Paulding 1 12
Carroll 4 4d Polk 1 18
Catoosa R 24 Putnam 1 NR
Chathan 7 1b Richmond 7 sa, 1b, 1¢
Chattooga 4 22 Rockdale "1 13
Cherokee 1 1€ Stewart 1 NR )
Clark 2 243 Stephens 2 10, 1€
Cobb 1 d Terrell 1 12
Columbia ~R 2d Thomas 1 19
Coveta 1 18 Uniion 1 12
Crawford 1 18 "'alker 2 1P
Dawson 1 12 layne 1 1€
Dooly 1 1@ "ilcox 1 NR

- Dougherty 1 4a, 1v Uilker 1 WR
Fayette 1 14 “orth 1 NR
Forsyth 1 1b
Glynn 2 NN
Grady 1 12
Gvinnett 7 oh
tiall 4 N
Lieard 1 14
iienry 2 24a
ifouston K] i
Irvwin 1 14
Jones 1 1V

a4T-4 certificate
b A. or .S, in psyciology

Ci.A. or !l.s. in psyciology

other
'’V - No resgonse to tais ite
*Total number of courses in tihce state: 7

**Courses also offercd in Junior .iign
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TABLE 2

City Public School Systems Cffering Psychology Courses (1972-73)

ilumber of Humber of
System Courses* Teac.ers
Atlanta ‘ 2 2b
Calhoun 1 NR
Chikamauga . 1 1b
Cochrah ' 1 19
Decatur 1 18
Dublin 1 NR
Gainesville 1 NR
La Grange _ 1 13, 1b
Thomaston 1 1b
Thomasville _ 1 12
Trion .1 HR

Total: 13

8T.4 certificate

b3.A. or B.S. in psychology
G1,A, or .i.5. in psychology
dother

NR - o response to tuis iten

*Total number of psychology courses in the state:
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teacher credential information. This latter finding may mean that a
number of persons uita littlé or no college preparation in the field of
psycitology served (and still may Le serving) as psyciiology instructors in
high sciiool classrooms in Georgia's public schools.

Finally, it vas also interesting to note that of those systems
reporting the names of tieir nsychology textbooks (approximately 78%),

fifty-two ver cent {52%) mentioned Dsychology for Living ({icGraw-lill},

ten percent (10%) listed Psyciology: Its Principles and Apnlications

(Harcourt), and six percent (6%) mentioned Psyc.ology: The Science of

sehavior (Springer). Tiirty-t:o percent (32%) identified various other

materials and texts.

The results of this survey suggest that the teaciing of psychology
in Georgia's public schools vas (and is) approached in somevhat of a
casual and noh-systematic manner.. Although the state of Georgia appears
to be moving in the appropriate direction with its provision for a T-4
teaching certificate in secondary sciool psychology, it is difficult to
believe that only a tiird of the school sy;tems in the state offered any
psychology course at all! Ratier, onc nigit expect to encounter increas-
ing concern witi sucii studies and to find tie teacuing of psycuology
assuming equal importance to towvics subsuiied under some of the'more
ubiguitous areas, say, civics or geograpuy. Furthermore, it seems reason-
able to project that, in an adeguately concentualized program, tie in-
struction of psyciclogy nighit be featured in the curricula at different
academic (grade) levels. VFor example, behavioral science contributions

could be introduced at the <leizentary schoel level. In any case, it
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appears obvious to us that some sort of systematic jplan should be de-
vised in order to introduce students to psychology at all educational
levels witain ihe ppﬁiic school system of Georgia. e suspect that our
findings concerning the approach to the instruction to psychology in
Ceorgia’s public-schools may also be representative of other states as

vell.



Ligh School Psychology inflontana1
by ‘

James A, 'lalsh and Roberta ‘lialsh

More and more higi schools in ifontana are teaching courses in
nsychology to their students. Data on the scope and content of these
-courses and the number of students who enroll in them was sought so
appropriate experiences could be planned and provided for students at
the college level. The educational background of those who taught the
high school courses was needed to determine if their competence could
be knowledgeal:ly evaluated on this basis and if effective certification
procedures could be objectively determined. It was the purpose of this
investigation to provide data througa whicii answers to tiese questions
migiht be formulated,

A questionnaire which dealt with the eKistence, content, scope,
and structure of aigh school psychology courses in the state of ilontana
and with the educational background of the persons teaching these
courses was constructed. It was mailed to the 173 public, 16 private, and
five special state sccondary sciools listed in the ilontana directory of
educational institutions. . cover letter explained that the data being
requested might be useful in providing hetter college psychology courses

lparts of this chapter first appeared as: ‘''Teaciring of nigh school
psyciology in the state of [iontana". ‘alsh, J.A. and Yalsh, R.
lissoula, .lontana: Departrnent of Psyciologyv, University of :.iontana,
1073, 6 pages, (dittoed). '
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and in bringing about closer rclationships between high school psychology
teachers and the state psychological association. The questionnaire was
to be filled out by the person mo;t directly responsible for tcaching the
psychology coursc. 1f no psychology coursc was taught, the questionnaire
was to be returned to the investipators hearing that notation.

The response to the questionnaire was extraordinafily good for a
single letter mailing with no follow-up: 64% of those scne out were
returned. OFf the 124 schoels which responded, 42, or 33.9%, offeréd
a coursc in psychology. There appeared to be no corrclation between
size of school district and whoether a psychology course was offered or not.
Nor did geographical arca relate to the offering of such a course when
number of school districts wts taken into account. One-fourth of private
schools offered a psychology course as Opposed to onc-third of public

schools. These proportions nrc¢ not significantly different.

Those courses offered for 1 single semester outnumbered two-
semester courscs by more then throe to one. Sceventy-six percent (76%)
of the schoels offered ene semvster courses.  Twenty-four percent (24%)
offered full year courses. |

The number «of students tokina the course per year (vhen offered)
varied from scven t- oare thap 000 with 2 median of about 22 per scheol,
Therefore, perhaps 1200 t~ 1300 students unralled in psychology courses
in Montana's high schenls darinp the 1072-73 school year. The percen-
tage of 1 schonl’s total nrpulaticn taking 2 psychelegy course in a
given year varied consi-erably,  The distributien is illustrated in
Table 1. A3 can be s-en, in mere than he1f the schonls, 10% to 20% of
the studoents cor~il 1n the psychol gy course in 7 given year,
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In 11l but one ¢ase, schools reserved their psychology courses for
junicrs wnd seniors.  One schonl ~ffered the course to freshmen. No
schrenl offured the course to sephomores, Fighteen schools, or 42.9%
Affored the course 0 juniors, thirty-nine, nr 92.9%, nffered the
course te seniors.

The cducational brekgrounds +f Montana high school psychology
teachers are shown in Toble 2. "ore than onc-third, 38%, held cither
1 bachelorts degree in psychsloay v graduate degrves that included
considerable backgreund in prychelogy. Another 38% of teachers had
undergraduate miners in psychology. Only 28% did not specify thoix back-
grounds and thus prosumabiy had 1uss, or different, preparaticn as
high schecl psychs logy teachers. The medinﬁ.numbcr.nf undergraduate
quarter-hours in psycheleyy was 31 fer 27 respondces. (This weuld be
equal tec approximately 21 semester heurs.) Ten of the teachers surveyed
reported a median »f 25 graduate hours in psychnlogy. Five of the
teachers had participnted in summer programs (2 NSF, 3 other) intended
primarily f~r collecee teachers of psycholngy. One of thesc tcachers plus
12 ~thars had independent rescaren or extended laberatory experience
varying frem courses in advance! learning theery to a ycar's sequence in
individual mental testine t= a year's work at a repicnal primate center,

In the 42 scheele which ~ffored hish schenl psychrlepy courses,

17 different texts ~r c~llectinne - f materinls were uscd (sec Table 3).
The most uscd text {13 sche sl oy 3).0%) wis Psychelogy by Engle, Four

schrals (9.5%) us.! Psvebel py Tor Livino, I'eur scheels (9.5%) used

Living Psychr locy,  Thres ©U17y nes st pPeychelepy:  It's Principles and

Applicati ms. Tus f40 0 nso’ Perennlvpy Trdav: An Intraduction. The

i)



other texts-were represented in nnly.nnc schonl e¢ach. Schools are re- .
presented more than once in the table if they indicated that they used
mere than ne text or scurce of material. As the titles supsest, a moder-
1te bins tiward atjustment-criented texts rather than scicentifically-
based toxts scemed to oxist. OF the seven syllabuses and outlines sub-
mitted, feur roflected 2 hasic science orientation and three 2 personal
adjustment crientaticen.

Those schools offering 1 coursc in psycholosy incorporated a
varicty of methads to téwch the course. Only twelve percent (12%)
used the strictly text-and-lecture moethod,  Sceven percent (7%) made use
nf laberatory cxpericence. Thirty-nne percent (31%) acdded demonstrations

1

to lecture. Nincteen percent (19%) assigned term projects. Twenty-nine
percent (29%) usel lecture, laborateries, emonstrations, ant term
prejects. Nincteen percent (19%) use® “other" (unspecified) methods.
Feur and ciohit-tenths perecent (4,8%) i net respend to this questionn.
Appriximitely one-thir! of "'ontana hich scheols (in 1972-73)
~ffer a psycholasy course on 1 regcularly cchedule! basis, At least
1300 stulents per year enrcll in theso courses, The courses reflect
a wi'lc varicty ~f srientaticas in which the usual collese basic science
approacit ar' the %crsnnql a'justient orientation prudominate.  The
teachers are, n the whele, well-trained with cxtensive backgrounst in
course werk ot the un'ereratunte ant ocven graluate level ant often
oxtensdted labarat~ry expericnce as waell.
The implicatisns are obviecus. Psychelooy has Jleveleped into a
major aret of stu'y in “ontana hieh schoals. This cxpansicn has appar-
ently not heen cuided by any conernl nrinciples, 2nd several “irections
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of developrent are spparent,  Sorme of thesc directions are probably less
tesirible than others. If the State Association wishe! te constructively
influcnee the course of hiph schecl psycholoay offerinps in ﬁontana in
YOIITS to come, the creation of a cateeory of affiliate membership for

hirh schoel teachers and the cnenuracement of their participatina in
¢

. 1

Association affairs may be wel!l worth seriocus consisteratinn.,

Table 1

——_—

Propertion of Student Bed'y Enrolled Psycholesy Coursc

Proportinn ~f Student Number of Schenls Percent of Scheols

Br:ly in this catepery in this category
1-10% 0 21.5%
11-20% 22 52.5%
21-30% 4 9. %%
31-40% 0 0.0%
41"50% N . n .O%
51-60% 0 0.0%
61-70% ] 2.5%
Not aiven ) 5 14,0%

Table 2

Elucatinnal Packerecun' in Psychrloay
nf
ttiosh Schenl Psych~1lnev Teachers

cackercun’ Frequency Percent
MA 1n Crunscline an! Gui-l~nce 6 14
MA with minor in Psychelrey 3 7
BA in Psychrlryy 7 17
BA with min~r in Psychcl-eyv 16 38
nt specifie! ' O 28
I,
[ 4




TABLE 3

Texts Used in High School Psychology
Courses in the State of Montana

| Number
Ve Text of Schools Percentage
Psychology (Engle) 13 30.9
Psychology for living (Sorenson, Malm §& Forehand) 4 9.5
Living‘psychologx_(Hershey and Lugo) 4 9.5
' Psychclogy - its principles and appllcatlons

(Engle § Snellgrove) . 3 7.1
Psychology today: an introduction (CRM) 2 4.8
"APA" Program on the Teaching of Psychology in

the Secondary Schools' 1 2.4
General psychology and Abnormal psychology

follege Outline Series) 1 2.4
Introduction tn psychology 1 2.4
Introduction to the behavioral sciences

(Sandberp) 1 2.4
Introductory psychology (Individual Learning

Systems, Inc.) 1 2.4
Patterns of life: human growth and development 1 2.4
A psychologist looks at life 1 2.4
Psychology (Cox) 1 2.4
Psychology'and the science of behavior 1 2.4
Psychology made simple 1 2.4
Struggle for significance 1 2.4
Understanding ourselves and others 1 2.4
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tiigh School Psychology in Oklahomal

by
John D. Hampton

In an effort to provide services to the teaching of precollege
psychology the Oklahoma State Psychological Association'sponsored a
survay of sfate high schools. Of the 478 questionnaires initiated in
November 1972, 203 (43%) werc returned by February 1973. The returns
revealed that 112 high schools (53%) had a psychology program at the
time of the survey; or in fact 23% (112/478) of Cklahoma high schools
reported teaching psychology.

Data collected relative to the size of the high.school clearly
revealed that as the size of the school (reporting increased, the

greater the probability it had a psychology program (see Table I).

TABLE I *

Number Number % of respondents
of students of schools Schools with program
0 - 4000 59 545%
401 - 1030 34 76%
1000 « 27 100%
TOTAL 120
*Note: 23 schools with programs and 66 without failed to icentify
their school size, therefore, these percentages are not
complete,
lparts of this chapter first appeared as: '"High school psychology in

Oklahoma: 1972", Hampton, J.D., Stillwater, Oklahoma: Department of
Educational Psvchology, Oklahoma State University, undated, 5 pages,
(mimeograph).
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Information cbncerning the number of persons teaching psychology
courses in ecach school, the orientation of the teachers in their
approach to teaching these courses, the mode of teaching employed by
these teachers, the test prodedures used, and, the gr;de level and
number of students enrolled in these courses was collected and analyzed.
The data revealed some intercsted facts about these arcas of psych-
ology in Oklzhoma's high schools,

Of the 112 schools withfpsychology programs, 7% had onc teacher,
9% had two teachers while only 4% had thrcc or more teachers. These
teachers approached their classes in diverse ways. Data concerning
the orientation of the teuchers focused on the way they taught their
- course. Eighty-three percent (83%) emphasizcd psychology as an approach
to understanding life, whilc only 17% taught it as Q.sciencc or as a
survey of a discipline. To do this, a majority (67%) of the teachers
used the lecturc-discussion mode, while the others reported using the
lecture(11%), scminar (9%), and laboratory (12%) mcthods of instruct-
ional procedurc. Fifty-six percent (56%) of the psychology teachers
responding to the survey reported giving cbjcctive tests, while 39% -
used essay tests,

Data rclated to students enrollment rcvealed that students taking
psychology courscs included seniors (47% of the total enrollment},
juniors (39s), sophomorcs (13%) and freshman (1%). Eighty-threc of
the 112 ségocls (74%) having scparate psychclogy courscs were teaching
from 1 to 100 students per week, @ taught 101-200, six taught 201-320,

and three scheols had over 400 students per woek.



The textbooks being used 1n ‘the high school classes was of impor-
tance. It was found that of the schools responding to the questionnaires
a majority uscd one particular textbook, although others appear frequently

as can be seen in Table II.

TABLE IT

I
Psychology: its .rinciples
and Applications . _ Psychology Today 4%
Engle and Snellgrove - 42% CR'1 1970
Psychology: The 5cience N ;
of Jehavior Living sychology
Branca 14% Hershey and Lugo 3%
Psychology Successful Living .
‘fcKeachie and Doyle 11% ~ Peterson 1%
Introduction .-
-ehavioral lciences No textbook used 4%
Sandberg . 5% '

Nf the teachers who are instructing in psychology, the amount of
preparation which they have in psychology and in various reclated subjects
was of interest. Table III includes the number of teachers who have
completed the indicated semester hours in psychology, sociology, an-

thropology, and history.
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TABLE II1

~&;‘emester Psychology
hours graduate under- Soci- Anthro-
completed grdauate ology pology History
0 0 0 10 ; 95 6
1-10 27 35 51 9 19
11-20 16 49 25 1 30
T21-30 10 15 3 0 27
31-40 0 3 0 0 15
41-50 1 2 1 0 8 .
51-60 ¥ 0 0 0 3
61-70 0 1 1 0 2
71-80 0 0 0 0 0
81-90 0 0 0 0 0
91-100 L0 0 0 0 1

Subjective inferences obtained from comments written on survey
questionnaires revealed the following:

1. a need for short training sessions for the teachers of
psychology. '

2. an interest in receiving knowledge of how other teachers
were working thcir classes. .

3. a lack of knowledge of availability of publications avail-
able from: The A.P.A. Clearin_ucuse on w're-college Psych-
ology and Behavioral Science.

The Oklahoma Psychology Association (OPA) intends to attend to the
first need with one day training sessions during the 1973-74 school
year. The third need was attended to by presenting to the high school
personnel of how to obtain APA publications. The problem of knowing

1

what other teachers were doing was ool “tol My s esiin: thae 1he
g i Yol O

obtain the publication, Periodically. .lembers of the OPA in academia

were apnraised of the high school teachers' problems and these college

professors are offering their services.
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liigh School Psychology in Ontariol,2.
by

" Howard A. Smith

In light of the data describing high school psychology in such
countries as America, Britain, Germany, Fraace aud Australiv, nsychology
in the secondary schools of Canada needed to be specified. The purpose
of the 1972:73 survey was to determine the naturc and extent of psy-
chology as a hig.a school subject in Canada's most populus province,
Ontario.

In the schools of Ontario, psychology is not and has never been
part of the established curriculum. A 1973 ilinistry of Education
listing of about 150 intermediatc and senior division courses did not
include psychology. liowever, theré are provisions for offering new or
experimental courses whiéh are not covered by existing curriculum guide-
lines. :linistry approval is necessary before these experimental courses
can be offered for credit. Tue signfficant point that emerges is that any
course labeled psychology is considered to be new cr experimental and
must ovtain government approval vefore it can be taught in the Untario
school system,

e

Iparts of this chapter first appeared as: Smita, {i. A., The teacaing
of psvcholog: in Ontario secondary schools: a descriptive survey,
or, putting the ti» of the iceverg under a microscope. Paper pre-
sented to Livision 2 of the American Psycihological Association, :lon-
treal, August 28, 1273,

“This survey was suuported Ly a rescvarcn grant from the Faculty of
tducation, wucen's University.



In view. of the above constraints on hig.a school psycliology courses,
it was assumed thagﬂghgﬂ]inistry of Lducation vould have on file a list
of every accredited course in the province., The flinistry indicated that
five psychology courses had obtained tiie necessary approval to be offered
beginning in September, 1972. The five local boards of Education were
then contacted for the names and addresses of relevant school principals
and teachers. By mid-.larch, 1973, each of the five teaéheré of psychology
had received and responded to the survey duestionnaire.

The open-ended uestionnaire was designed to obtain data about
the nature of the course in psychology, ciharacteristics of the class en-
rollment and class activitics, and the teac.ier's perceptions concerning
high sciiool psyciology. Ilore specifically, the questionnaire posed ques-
tions to get information about the aumber, characteristics and activi-
ties of students enrolled in the coursec, course objectives, subject
matter content, teacher certification area and college preparation, text-
books and otiaer teaching aids, and the percentage of time spent on various
nsycihology-related topics. ‘uestions of a more personal nature concerned
the teacher's motivation for offering the course, his academic qualifica-
tions, and his opinions on scveral aspects of aigh school psychology.

Tae data revealed that tihie students enrolled in high school
psvehology courses were in cither the eleventin or tuelfth grades. For
grade twelve students in the four-year ;rogram, the nsychology course
was a terminal onc offered in the last year of high school. For students
in the five-yvear crogram, .asycholog: was not a final year course and

prosably served as an introduction to future, rclated courses.



As seen Ly the teaciiers, the academic ability of studeats enrolled
in psychology classes ranged from low to extremely high. .Career plans
of the students varied from tork after graduation to attendance at college
or university. It was estimated that about one half of the 1972-73 psy-
chology students planned to pursue tie latter opntion,

Except for one class of eigint highly motivated students, élass
size ranged from 23 tg 35. In the former case, the teacher anticipated
that student nunbers would increase sharply by September, 1973 as a re-
sult of the course becoming established: It appecared that psychology was
offered to a single class in four of the schools and that two classes
were offered in the fifth school. The total-enrollment in psychology
courses in the five schools was estimated at 140 students.

Three of tie tcachers appeared to have studied substantial
amounts of psychology in college programs in guidance and counseling,
special education or physical cducation. A fourth teacher had completed
eight courses in sociology and tihree in psychology. Of the five courses
taught, only one was conducted by a teacher witli a single credit in
psychology. it was presuncd that all teachers had rcgular Ontario teach-
ing certificates. llost of the high school psyciiology teachers had studied
a moderate amount oi psyciaology in their university programs. llence, it
is probably safe to assume that tiiese teachers were at least minimally
competent in psychology. onc of tihe five teaciers were full-time
teachers of nsychology, hut shared their tine vith related disciplines.

At least two of the tcachers were c¢uidance counsellors, two were physical



education special}sis. and one taught other subjects in the social science
area. Although certification to teach psychology is not yet an issue

in Ontario, the'pfeqent teachers of psychology seemed to be reasonably
well qualified to teach the subject.

A majority of the courses taught by these teachers presented
several traditional areas of psychology such as, learning, motivation,
perception, and experimental from the scientific point of view. However,
in terms of allotted class time, major emphasis was also placed on such
topics as adjustment, mental health, response to crisis, and the family
and other small groups. The data suggest that each course stressed in
varying degrees the scientific nature of psychology while mental hygiene
topics were used to fill the remaining class time. !ithin the context of
Ontario's experimental psychology courses, it seemed that psychology was
not presented solely as a science or as a mental hygiene course.

At least three of the five psychology courses emphasized the mental
hygiene rather than the scientific point of view. Although two of the
courses dealt extemsively with experimental techniques-and statistics
and a majority of the courses studied learning and motivation, the pri-
mary focus of the courses was cn giving students a deeper understanding
of themselves 1ind others within society. The presentation of psychology
as a science seemed to be viewed as a means to an end rather than as an
end in itself. A typical expression of the mental hygiene point of view
was the following: ''the chief aims of such a course would be to enable
students to see themselves as worthuhile individuals and to understand

other people and to assist them to relate to their peer group, their



families and society generally'. Other course objectives identified by
"~ the five teachers included: a) to introduce a\social science and the
scientific study of human Lehavior; b) to assist'the student toward
realistic self-evaluation with application in academic, marital and
career planning; c) to acquaint students with the various fields of
psychology; d) to give students a background in personality development
and people relationships; and e) to relate the course to everyday living.
In addition to the objectives stated above,'the five teachers

provided the following reasons for offering a course in psychology:

(a) with courses being-offered in so many otier areas; it was
time to develop one that could apply to daily living;

(b} to inform students not going on to university of the differ-
' ences between psychology and )sychiatry and of the large
number of areas covered by psychology;

(c) as a response to interest from students who were contemplating
careers in nursing, teaching, social work and the like;

(d) as a result of both self-interest and interest on the part
of students in this area of the social sciences; and

(e) as a response to the principal's request to develop a
psychology course for students who were not university-
bound.

The wide discrepancy in the items listed above might help to explain the
diverse nature of the content and cmphasis of these psychology éourses.

The objectives and content of Ontario's psychology courses nearly

paralleled those of higii school courses offered in tie United States.
It seemed that by emnhasizing mental hyciene ratiher than syckology the
science, the courses more directly met the demand of students and ad-

ninistration for content of immediate interest and possible applica-

tion.



Two of the five courses vere designed for students wilo vere not
planning on post~second$ry education. T.e approving bodies apparently
aad a strong desire to expose terminal students to some of the implica-
tions of psyciological research. Tae implicit assumption was taat
students later attending post-secondar; institutions would Le free to
select offerings in psyciology and would be exercising an option not
availatle. to terminal students. .lonetheless, about 50 percent ofrthe
students enrolled in psyciholog, courses planned to attend college or
university.

Three of the five teac:ners used one book as tiie vasic course text.

The title of tiie text in eaci case was: Psychology: Its Principles and

Applications (Engle and Snellgrove), Psychology for a Cuanging llorld @

(Evans and Smith), and Psychology for Living (Sorensen, ialm and Fore-

nand). The remaining tio teaciers used several texts as reference materi-
al only. Tue latter categor’ consisted of books typically found at the

university undergraduate level and incluced Introduction to Psychology

(lilgard, Atkinson and Atkinson), lasic Psyciiology (Kendler), and

Social Psychology (Kleinberg).

According to several teaciners, the use of textbooks in the higa
school psychology course was accompanied by two major difficulties; pro-
aibitive cost and the absence of Canadian content. Although tiie former
vroblem is a familiar one 'ithi no eas; solution, the latter is of no less
significance in -mtario particularl. within the social science areas.

It appeared taat tac approval of future psyciology courses could be

dependent primarily on tuc selection of ~appropriate texts and refer-



ence materials. Similarly, high costs and the lack of readily available
.products affected tiue usce of teaching aids such as films, overheads and
printed materials. As a result commercially-produced teaching aids were
seldom used in tie classroom. Tiv'o of tie teacaers experimented iith

rats or mice in hiomepade apparatus and at least onc teacher brought maga-
zine articles to class, Lut teacaing activities revolved_mainly around
the class or refcrence texts.

In response to a wuestion concerning tae future growtn of iigh
school psychdlogy, four of the teachers felt that the demand for psy-
chology courses will increase, vhile the fifti teacher felt that tiie need
for psychology 1'ill remain at its vresent level. One teacher wiio sup-
ported the continucd growth of psyciiology stated that students wanted
ansvers to the Jqucstions which tere of greatest personal concern and
vhich were not veing considered in otier subject areas. In general,
the teachers felt that the increasing complexity of modern life made
such courses rore imperative than ever uefore.

The teachers statod tuat techniqﬁes and materials concerihing tae
teaching of hign school psychclog: should be made availaule in teacher-
training institutions at both t.ae preservice and inscervice levels of
development. Hewslctters and resource booklets werc also described as
sotentially uscful, escecially if Canadian sources of teaching aids
were emp..asized.

Responscs to z final question unlerlined tie current isolation of
high scihool tcacihers of psychology: only one of tiie five teachers was

aware of anyonc elsc 110 wos teacaing the subject. It was apparent

S5A-



that these teachers vere dependent primarily on their own initiative and
resources in mounting and maintaining their courses in pﬁychology.

Oine sources of concern in the preseﬁt study was the completeness
of information upon wiiich the survey was based. Obtaining precise data
from central bodies such as state departments of education may not alwayé
be possible. Taere is soinie reason to believe that sinmilar difficulties
existed in the current investination. For example, at least one addi-
tional high school psychiology course was avsent from the ilinistry of
Lducation listing. liowever, in fairness to the linistry, the listing
reported courses uiaich had obtained approval to begin in September, of
1572. ilo mention vas nade of courses with prior sanction. Tius, the
survey probably did not include all of the psychology courses in opera-
tion Jduring 1©72-1973.

A related cause for concern was the absence of high school
psychology courses in Toronto, provincial center and Ontario's largest
metrépolitan area. All target psychology courses were taught in scnools
in medium size cities or in predominately rural districts. There are
several wa’s to account for this phenomenon; either smaller areas were
more aggressive in mountin: new courscs, or Toronto had established a
number of psychology courses before Scptenber, 1972, or the information
provided by the 'linistry of Liucation vus incomplete, :ith the informa-
tion available, tue mos: likcly cxplanation could not bLe determined.

Despite the risks of generalizine from a limited sample, it
appeared that the five courscs accurately reflected the current state of

high school psyciology in Ttario. In view of the apparent absence of
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curriculum gufaélingézand the various procedures that must be satisfied
to launch an experimental course, conditions do not favor the offering of
psychology courses. It appears that only very interested or able teach-
ers are willing to develop and teach psychology programs at the present
tine, |

These courses in psychology represent a minor portion of the
psychological content offered in the high sciiool classrooms in Ontario.
Significant amounts of psycholcgical material are presented in courses
such as ‘fan in SOCietr  physical and health education, in courses with
titles sucnh as 'Tile Family", and cven in history and English. In the
absence of formal course offerings in psychology, these courses have
assumed the responsibility for much of the psychological content avail-
able to the secondary school student. As one nigint expect, the teachers
of most of tiiese courses are less lilely to Le able to teach psycholbgicai
concepts than are the teachers éesponsible for the specific psychology
courses. It is very possillc that the teaching of psycuology by quali-
fied personnel would e velcomed by these teachers of related‘subjects.

One point of particular note in the present survey was the lead
taker by the school adninistration in preparing psychology options, since
at least two of the five courses were initiated by the school principal,
The administrators seemed quite aware of the students' present ability
to choose coursces and were nreared to take some steps to meet student
demand in spite of tight Ludgetary restrictions. In addition, school
principals arc in a more favorable ‘osition than teachers to effect the
desired changeé in coursc offerings. Clearly, the administrator's role

R

in determining courses should not be underplayed.



Curricul&n guidelines for couries in psyciiology apparently do not
exist at tie provincial level. As no.ed before psychology is not included
on the :linistry of Lducation coursec 1.st. Tie :linistry failed to re-
spond to a letter requesting information on policies and guidelines
governing iigi. school usyc.ology courses in the present and future. If
psycholog& is to gain increased attention, it is reasonable to expect
that the development of ifinistry guidelines should not be long in
coning. liopefully, tiosec interested in the area and with some degree
of expertisc wiil aid in the develoyment process of the high sch;ol
psycihology curriculum,

Given the absence of guidelines at tie central level, it was
presuned that decisions affecting psycholory offerings are now taking
place at the local level according to criteria wvhiich may vary from
region to region. If tiese criteria exist, they have not Leen made
public or, peraaps, explicit. Ceveral courses have been approved by the
regions but & number of other projosals have provably been rejected., It
seens that consistent decisions concerning courses from time to time and
from region to region can be achieved :ith clear guidelines. For the
present, the local voards of ecducation migat be approached fof an out-
line of their criteria covering courses in hiph school psychology.

At yet anot.aer central level the desrec of involvement by the
Ontario I'syciological Association (OPA) with high school psycihology de-
serves mention.  Althiough affiliate nembership with OPA i3 not possible
at thc present time, applicants with B.A.'s and two years experience of a

psychological nature arc eligible for associate nemoership; their
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acceptance as members must be approved by the OPA Board of Directors. In

addition, interested persons can subscribe to the Ontario Psychologist

and may attend GPA's Annual .iceting. For the latter event, the Division
of Psychologists in Education has in the past sponsored preconvention
worksitops waich nave been attended by teaciuers. lLiovever, even tuougi
concerned and qualified teachers can pla~ some role in OPA affairs, no
special Rﬁovision exists within 9OPA for teachers of higi school psychology.

Several things can be done to more directly aid the high school
teacher of nsyvenology. Through workshops or newsletters, a person oOr
central body can make teachers aware of the teaching aids, techniques
and other recsources available to taem. The APA Clearinghouse on Pre-
College Psvchelosy has attempted to provide many of taese services. For
teachers in untario there is the additional demand to compile a Canadian
source of aids and, 3jossibly through thic Ontario Secondary School
Teacher Federation, a resource booklet on psyciiology. nNone of tihese docu-
ments exists at t. o nresent tine.

In A ril of 1073, a onc day corksho; on iigh school psychology
was held at wueun's University. Because tie workshop :.as aiued only at
associate teacﬂcrs in the student-tcaching area of tue ueen's Faculty
of Educatioir, only one of tie five psycihology tcacihers attendeé. How-
ever, those at the wOTkshiop expressed enough interest to encourage future
endeavors. At that tine, it scencd that any means used to promote con-
tact it tie classroom teaciier of psychology would pay dividends.

o .reservice or inscervice training program for sccondary school

teachers of psychelogy now exists in Untaric althougn there are plans to

-0 -



offer in early 1274 a ) reservice ~siort course" on the teaciing of sy-

ciiology at tuc Faculty of Lducation, .ueen's University. Tnis attempt is
clearly embryonic in nature and will rise or fall with demand., uowevef,
if ssycuology is to play a more central role in the scuool curriculhm;
additional »rogram offerings will ve necessar .

In summary, the teaciing of psychology in Yntario secondary schools
nas far to go to reaci tie level of sister sui,jects in tie scuool curri-
Fulum. “e numter of teacier: involved with formal courses is snall,
cuidelines and certification requirencnts for the su.ject do not exist
and no formal training nroerans are being offercd by the institutions of
higher learning. In addition, contact vita classroom teachers of psy-
ciology by ns cavlogists and Ly tie general area of psychology is minimal
and resource sui.les are nractically nonexistent. At the present tinme,
high sciool psycaology in Untario is faced with tuo possibilities: wup

or out. FPsveaologists suould hope for the former,
L é’ 1)
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iiign Scinool Psychology in tae Pre-CI'CP Questionnaire Era
by

Robert J. Stail

At its Decenber, 1973 meeting, tue APA Cormittee on t re-College
Psychologf (CPCP) made the decision to develop a standardized uestion-
naire vhich could ¢ used for all futurc state surQeys on the status of
pre-collene vsyciiology. The questionnaire would serve to collect uni-
form data on a number of specific areas in psychology and tne beliavioral
sciences. Furthermore, individuals desiring to conduct status studies
in their state would be provided these ‘juestionnaire forms upon reyuest
at no cost. Tluis would ensure tiat rcsults of surveys conducted in the
various states would be comparable., Tic standardized questionnaire wvould
make possibLle the first large scale survey of second "y scilools and at the
same tiwe pguarantce the collected data will be along sinilar lines.

The decision to develon a questionnaire and to make every effort to
locate individuals in all fifty states and possibly all provinces of
Canada to conduct the survey during the 1974-75 scihool year was especially
important in ligut of the January, 1974 announcenent tiiat 4SF had funded
the Association's ..umen Le.avior Curriculum Project for Secondary Cciools
(LBCP)--a five year nroject to develop instructional modules for higu
school psvciology and yehavioral science. To we effective this project
i1l need accurate and complete information on psyc.iology s it presently
exists in tie secondary sciool curriculum. In part, tae Committee's
decision to develop u sinrlc questionnaire as based uéon the future value

of suc. data for projects like EBCP.
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.ovever, the major imbetus for conducting the nation-wide survey
using a standardized questionnaire was the awareness of the diversity of
data being collected Ly individuals throughout t:e nation and in Canada.
A revieu of t:e literature clearly indicated that concerned individuals,
histurically and presently, were not collecting comparavle datg. Studies
conducted in the same yvear in different states varied so greatly that
efforts to conyare theuw and determine trends vvere nearly impossible. In
some cases, individuals.conducting surveys in the same state several
years apart Jid not collect similar data, taus making comparisons be-
tween tae vi'o surveys difficult,

A gravnic illustration of the discrepancies in these status surveys
was nade availauvle to the Comﬁittee at its Deccember mecting. (See
Figure [). The Tigure clearly indicates the diversity of data being col-
lected and reported Ly nersons conducting status surveys in the past few
years. The six state and one Canadian survey reports included in this
monograyh were used to deterrine the categories and tabulate the fre-
quencies siown in the figure. Tiue figure identified 62 categories in
wnich data relevant to the teaching of psycl.ology on tie secondary school
level have bLeen collected on previous surveys as well as by some of the
studies reported in this volume. ...'ull- | the three categories of data
pertaining to the total number of schools surveyed, number of responses
and nercent of returns, only {our of the renmaining 59 catesories were iﬁ~
cluded in all of tie seven survey veports. Tio of these four categories -
the tyne of sciiool surveyed, public schools and secondary schools - were
expected. iiowever, even tais rust be approached witii caution. The

Georgia survey was directed to public school systems ratier tian the
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FIGURE 1

TYPES OF DATA REPORTED ON 1972 and 1973 SURVEY REPORTS

REIATED TO THE TEACHING OF PRE-COLLEGE PSYCHOLOGY

. Survey Reports
! @)
SRl
JUERE:
SRR
Categories of Data
¥ General latorraticn
1 Mmber Of SCheols (GostriCts) Survayed 1. ) IV Y P O OV O
7. Namber cof respenses Lo tne swvey 2. P} IS R P O D P
3. Percent recurne 3. I ) PR (P 0Py )
1T, Informaticn burtaining to the Schools
A. Viere scaool districts surveved? 4. ¥
T Were the sunools thamseives survevei? 5. g T B R )
6. Type of schools surveyed 6.
a) pu'olic -a ) U VR R N )
by private b 2120+ [+]?
¢} parcchial c 212+ ?
gy other (lab., demon., etc.) d 12+ 1 +]?
T Ievel of schcols surveyed 7.
a) elementary a 2
By 3r. hign or middle school b ?
cY  seccondary schools c F+| 4| ]+ +
8.  Size of scnool enrollment 8. +I |+ +
9. Location of school (urban, rural, suburban) 9, + +
10. Racial mixture of schcol population - 10. +
IIT.  Information fortaiiing to the Course Offeiings
' 11. NuIboer of Cwses Offered in each school 11. + +
12,  Namber of cawrses ofiered in entire state 12. +
13. Froguency of cours: offering (vrlv, alt. yrs.) 13. +
14. Length of course ofrerinas (arterly, sem.. etc.) 14. +H+HH T+
15. Grade levels fcr waicn courses are otffered 15. P8 Y e A
i6. Elective Cr roquired nature or the course 16. +{+| +
7. Popularity of +he course 17. [+ -
._wjgi. Otner criterion of eliggpility to enroll 18. ?
W Information Pertzining to Student Fnrollment
19.  Namoer 5% shsicnts enrolled in courses (cur. vr.) 19. Y I (P R
3 NuToer of stuents enrolled 1n courses {pst. yr.) 20, + |+
T Percent of total school enramt. enrd 1n pSy. Z1. ¥ +
7% Data apout trenas in student ernrollment 27. +
37 Average mumoer of students enrd 1n eacn CLass 23. n
7A. Grade levels of students enrolled 24, FILOVR I B P PR R
o 6 Racial mixturc of stuxlents enrolled 25. +
3¢ Sex mare-up of studonts enrol led 6. +
7 ncademic_level of ctudents enrolled 27. (3]
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FIGURE I (continued)

R
S
V. Information Pertaining to Psychology Teachers
28. Total number of psycrology teachers 28. + +
29, Number of psvch. tcachers in prev, years stated 20. +
30. Number of hours of collede bkad. in DsY. 30. +H [+ FH+
31, Academic credentials (deqrees) held by tchrs. 31, +H+[+
32. Certification area of tcachers 32. ¥+ ¥
33, Teachers' attitudes apout their training 33. + +
34, Orientation of teachers toWarus their course 34, +{+[+
a) behavioristic-humnanistic a +
b} _life adjustment-scientific b |+ +
_ ¢) other _ c +
7I. Information Pertaining to the Course Itself
35. Mode of teachina (lect. dis. 1ab. etc.) 35. +] +] +
36.  Tyve of class activities (oroj. fld. trips, etc.) 36. +
37.  Type of exams given in the course (cbj. or essay) 37. +
38, Cbjectives for thc course identified 38, + +
39, Topics includad in the course identified 39, + +
40. Tooics that cuuht to be included identified 40. +
4l. Titles given to the psychology course 41,
__42. Other 42, + [+
J. Infarmation Partalning to the Haterials Used
43. Titles of textbooks 43, + 4+ ++]+
44. Percent of schools using each textbook 4. + 4]+ + +
45, Frecuency of use fOr each textbooK in course i5. +
46. Inforration apout sunplementary texts 46, +[ +! +
47. Use of A-V ecuirvent and aids used {7.
48. Types of A-V ecuimment ard aids used 48.
49, trequency of use of A-V equipnent and alas 49,
50. A-V materials cdesired or needed are stated 50. + +
51. Teacher attitudes about A-V materials 51. + ?
B2. Otrer Te. +
I. Infofraticn on Cther Areas Relative to Psychology
53. Psy. in other areas Of the curriculun ldent, 53, - +]
54, Other courses including psy. subj. matter given 59. 4 1 +
K |
(} = Reports suggest that this category was covered in the status survey,

but the report itself does not include spacific data in this

utesoty )
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schools themselves. The remaining two categories dealt wita ;he use of
texthooks - textbook titles and percent of schools using each textbook.
Thus, of the fifty-ninc areas of concern to persons interested 'a the.
status and trends in pre-college psychology, only in four areas (7%)

vere data collected by all seven survey conductors. Surprisingly, a
number of important areas of concern vere virtually ignored. Three )
surveys or less collected and reported information on the size of school
enrollment, the racial and/or sexual make-up of class enrollments, the
elective or required nature of the course, the number of students enrolled
in psychology classes, the academic credentials of teachers, the mode of
teaching employed by teachers, course objectives, and topics being taught
in ‘the courses. That such items as tihese were omitted from over half of
the questionnaires used in these studies strongly suggests that the kinds
6f information deemed important and useful depends primarily upon the
iﬁgerests and needs of the individual or group conducting the survey and
the specific purposes for vhich the data was sought. The.variety and
scope of the data reported in the status studies identified in the Figure
are consistent with previous studies found in the literature dating back
into the 1930's. Furthermore, the figure illustrates vividly that persons
interested in psychology on tais lcvel are not collecting or obtaining

uniform data for usc in ..oocinin. i vately mscossing natienal and

local trends.
In conclusion, it is not difficult to sce how valuable the CPCP

standardized uestionnaire will tc¢ to those involved in st' -ing trends
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and making decisions relevant to high school psychology. The concern of
this monograph has been to provide researchers, educators and decision-
makers with some of the pre-CPCI' questionnaire era data they will need
to accurately assess the historical development and current statﬁs of

ysychologv on tiie higir school level.,
I 8. £



