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a Delphi - like Inquiry
Robert V. Horton Dennis J. Weidenaar

I. Introduction and Summary

Economists, businessmen, labor leaders, and educators nge been
among the many entgusiastic sﬁpporters in recent years of th; cause of
economics education.1 Under the“cloak of economics education we have
witnessed, however, such diverse activities as the teaching’of how to
write a bank check; sessions to help clergymen secure highcz;gnnumerntiong
high school classes in the selection of common stocks for investme#& or
specytlation; institutes designed primarily to pay homage™to [féedém of .
enterprise; and workshops for social studies teachers in the praktical
arts.of the successful consumer. |

Meanwhile, many of us engaged in ecoromics education are questioning
whether literacy in economic reasoning has been imprbved at all. Symptoms
of continuing economic illiteracy remain pervasive. _It is still commonly

believed, for example, that whatever one party to an economic transaction

. 2
gaiis, the other party must lose.

&
Robert V. Horton is professor emeritus of economics education and Dennis
J. Weidenaar is associate professor of economics education, both at
Purdue University. Professor Weidenaar is also Director of the Purdue

Center for Economics Education.

1For purposes of this paper and the Inquiry, '"economics education" has
been defined as activities which promote a wider understanding of baslic
economic principles and their possible applications, as_a matter of
general education.

Based upon answers of beginning economics students in various course
sections at Purdue University.
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What unfortunately appears racher typically in textbooks for high

~

school soclal'studies sustains our doubts:
. .

& , "The decrease in production resulted in {ficreased prices

because nupplﬁ and demand became almost equal,"

"If he is obiiged to purchase many articles, thd he
works for others and not for himself; he is but a fool

and a4 slave.' .

"I'f private industry overr :ached itself...thus .causing

~inflation..." (our emphasis)j

' And even The New York Times opines that the balancing of costs and

benelits is not properly applicable to a project for crashproof cars,
since human lives are at Lssue.4 (1t would appear, then, that the
saving of twice us many lives at the same costs would be of no importance
to its editors!) A

Belleving that vaguenesses, confusions, and conflicts as to goals
might well underlay what we observed and that they might well be under-

sininyg seriously our efflorts in economics education, we undertook in

1973-74 a belpiai-like inquiry5 among more than 200 economics educators,

3Ucnnis J. Wetdenaar et.al,, Economics in Social Studies Textbooks,
New York: Joint Couacil on Economic Education, 1973, pp. 37, 46, and 43.

Z":‘he New York Times, May 1, 1966, quoted in John E. Maher: What is
rconomics?  New York: Wiley, 1969, p. 13, '

SAn inquiry in which statistical data and comments as to respondents’
views expressed in one questionnaire are relayed back to them with a
successor questionnaire. The process is repetitive with the purpose

of developing eventually a composite opinion shared by the individual
respondents in the light ol reactions of others. Such inquiries vary

ol course in the basic question or questions to which they are directed.
The Inquiry here is called "Delpni-iike,'" because it was not directed
to prediction as to the future. T,
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economists, busineshmen, other social sciengists, edugational administrators,

and others6 to ;¥plo£e what goals were held for economics education and

how these goals might be improved, reconciled, and consolidated. We

recognized that the existing deficiences might arise both from inattentioﬁ

to goals and irom dirfering choilces among them._

| We believe that the.key findings of the Inquiry are important guides

for more effective economics education. These ﬁindings are:

1. The goals of economics educatfﬂn differ w}dely, both

; within and among the groups .surveyed.'’

2. Nevertheless, repeated exposure to the thinking of
others and renewed individual consideration led to
a general concentration upon one or another Qf the
following three of the original array of possible
goals:'9 -

Goal #2: To help us to be more capable as direct
participants in the economy - that is,
as consumers, workers, businessmen, or
investors.

Goal #3: To "improve'" decisions when we act in

. - J
our society as citizens,
Goal #6: To improve our understanding of the

world in which we live.lo ‘

{ 4 , . .
A Listing ot part{cipants appears as Exhibit X, Their continued, thought-
tul responses were essential to the Inquiry, and they earned the apprecia-
tion of all of us vtho are concerned about edonomic illiteracy.
; -

/See Exhibit V.

¥ .
The groups are by occupations and other categories. The occupations as
re ferred to in tinls report are the primary ones of the participants as |
stated oy them. See Lxhibit 1V for definitions of occupations, 'primary,
roles, cte.
Y . + .
The woals involved in the Inquiry are all specified in Exhibit I or II.

[]{U:‘ lOSee Exhibits V, Vvi, and VII. $
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s | 3. An integration of these three goals, so far as

tﬁey seemed practicable,’into a single goal and '
a supportiné or explanatory réti'onalel1 became the
basis, then, for a really remarkable favorable’
" : “consensus', both within the gréups arnd among them. .//
. There were of course criticisms, some of them
justified,‘we.thought, and some of them not; and
there were some 'strong recalcitrants. Neverthe-
less, the '"'consensus' goal with its rationale
received veryﬁgenéral approval.12

We have no il%us}on that the resultant goal and rationale statement
is perfect, or even t;zt {ts idea is. something which must be accepted by
each of us. We do hope, however, that both the findings of the loquiry
and the processes and bases of reaching them will gain the attention of
everyone concerned with economics education, and that based upon then we
will each construcé tenable goals a;d rationales which we individually

. find satisfactory. For this purpose, our lnquiry makes avallable judg-
ments reflecting thousands of years of varied experience among our

participants. Hopefully, with these judgments as a guide, we may avoid

mistakes and oversights already discerned by others.

,
‘See Exhibit II for its original statement and some related explanations,;

a revised version, withadiagrammatic view of {interrelationships, is pre-

sented in Exhibits 1A and A-1 on the following pages.

12The acceptance to rejection ratios ranged for example, from 2 to 1 in
the cases of educational administrators and businessmen to more than 3

to 1 in the case of economists other than economics educators and more

than 6 to 1 ir the cases of economics educators-and social scientists

other than economists. More detailed data as to these approvals ‘and

re jections and as to those of other groupings of participants are pre-

sented in Table I on page 22 and in Exhibit VIII.
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A VIEW AS TO INTERRELATIONSHIPS

OF CERTAIN POSSIBLE GOALS

OF ECONOMICS EDUCATION

Understanding of basic

I COMBINED WITH (a) knowledge
of Institutions.and Facts,

economic principles

CAN IMPROVE abilities to identify,

of one's values, the complexities of one's world and of one's place in
it (i.e., by improved uAderstanding of its economic aspects)

in the light of (b) Valuecs
and Goals, where applicable

i

S

interpret, and evaluate in the light

In its own right, for
individual a~ceptance,
both intellectually : AND

and emotionally, of one's

FOR wore rational individual
choices among competing social
alternatives, in the light of
their costs and counsequences,

world and place in it
(o THUS}—  —

FOR "better' direéct
participation in the .
economy as consumers,
workers, business
persons, or investors

=P} and hopefully, therefore,
"better" social decisions

\

N.B. Literacy in economics is deemed of critical importance to us for two
interacting reasons. Extremely large portions of our life experience have
salient economi:s aspects, while their explanation based upon common sense

alone very often goes astiay.

™~
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THE "CONSENSUS" GOAL AND RATIONALE OF ECONOMICS EDUCATION,
IN A REVISED VERSION

A

The ulm of economics education® is to improve our understandingb of

‘the worlds in which we live. Without this understanding we are frequently

conlused and unable to identify, analyze, and interﬁret successfully the

economic aspects inherent in so much about us.

The goal rellects our conviction that comprehension of the economic
realities of one's world enhances self-confidence and self-esteem.
Accordingly, both intelléctual-and emotional barriers are lowered for the
making of rational individual éecisions, in the light of one's values, in
both personal and social matters. Economics also provides frameworks and
tools for rational individual discrimination among social® alternatives,
in the light of one's values. !Hopefully, "better" social decisionsd will

e
result,

This statement has become possible only with the aid of more than
200 respondents to a series of questionnaires comprising an Inquiry in
1973-74 to identify the goal of economics education, To them we are all
greatly indebted., The Inquiry was sponsored by the Krannert Graduate
School of Industrial Administration and the Purdue Center for Economics
Education. No part of the foregoing statement necessarily reflects, how-

ever, the view ot any particular party or affiliate of any party.

a, ) : . : ,
. kconomics educatlon is defined to mean activities which promote a wider

understanding of basic economic principles and their possible applications,
a8 a4 matter of general education,

bbn presume the values of rationality and dignity of the individual in
viewing our worlds, in making decisions, and in taking actions,

C hl : ~ ] . .
Fconomicg educatlon cannot efficiently provide frameworks and tools for
the making of "better" decisions as direct participants in the economy -
that i{s, as consumers, workers, businessmen, and investors.

dThu quotation marks suggest at least the logical impossibility of rational
socLal decisions democratically-determined., See William J. Baumol,
kvonomics and Operations Analysis, 3rd. Ed. Znglewood Cliffs: Prentice-
Hall, TInc,, 1972, pp. 405-407,

“ilie statement 1s intended to clarify purposes and thus serve as a basis for
the still necessary specification of material content and skills to be
mastered, the development of such detailed instructional objectives as are
appropriate, pertinent evaluation items, etc. By itself then it is not
intended to be an adequate speciification of an educational program. Such
a4 basls, however, is unavoidable; if it {s not developed explicitly, it will
aevertheless be operative implicitly. A more complete rationale would of
course include discussion of learning theory, teaching strategies, media,
diffusion processes, etc, )
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. We proceed in the following sections to detail the need for goal

clarification, improvement,Aredonciliation,'and congoiidation (Section

I1); to sketch the process of our Inquiry (Section TII): to present a

more detailed review of the findings (Section IV): ani to offer suégestions
for their implementation (Sectidn V). Finally, Exhibits in addition to ‘
Exhiibits A and A-1 already presented are appended to this report as in-
dicated in the Lisi of Exhibits.

In Se?tion V we speak of some particular implications of our tindings,
first, for businessmen, then for educational administrators, and flnallv,
for trainers of social studies teachers, We also note there, among other
things, the implications from our findings that consumer education and
business education ;re no alterratives or substitutes for economics
education and that the handling of values and concern for the affective
domain in economics education are important ingredients for more satis-
factory results in the cause of a greater general literacy in economic

reasoning.,
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1I. THE NEED FOR THE INQUIRY

FEconomics education as carried on today encompasses many varied |
aéttvities. Some of these activities could not be generally accepted
as appropriate to the goal of greater economic literacy. Moreover, they
dilfuse the attack upon the illiteracy which engul fs us. They.1u11 some
of us into believing that this attack is well under way, when in fact
it is often directed td other goals; it is often directed to no clear
goal at all; and it is often confused and confusing in its simultaneous*
pursuil of many goals, sometimes conflicting among themselves.

1o preparing for the present Inquiry we surveyed some 30 texts in
economics principles and identified at least 20 different goals or goal
variants in the authors' statements of purpose. Included were:

"to clarify and help solve....problems (a massive

depression..,rising prices, congested citiesa..);"
"a firmer grasp of economic theory;"
"a preater familiarity with economic institutions;"
"explain reality;"
"help you in any business career vou undertake;"

"to promote the development of a more humane social

ordeyr;"

"increase your ability to make decisions that are

best for you as an individual ;"
"to think like economists;"

"to understand the free enterprise system,"
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_To some extent these statements are undoubtedly attempts of authors
and publishers to gain acceptance for their texts, but tﬁcy also rellect
confusions and misdirections. One of the participants in our Inquiry
wrote to us at uge of its stages:
"Unfortunately there has been little serious wide-
spread thought and writing on goals in the economic
profession. Almost no serious writing on philosophy
of eccnomic education exists...Generally we either
are not interested in ends or assume there is wide
consensus."
Economics education is not alone in this failure,. Charles E.
Silberman writes in a similar vein:
“The fashion in contemporary American writing
about education holds that talking about purpose (s
a frighcful bore...But philosophical questions neither
disappear nor resolve themselves by being lgnored.”ls
Robert F. Mager points uo the result we may then expect:
"{f you're not sure where you're going, you're
liahble to end up someplace else - and not even know
Lt.”'a ”
Moreover, best performance in any area requires a single goal, not

a get of possibilities:

1

‘3Charles E. Silberman, Crisis in the Classroom, New York: Randcm House,
1970, p.7.

M“\obert F. Mager, Pregaring;lnstructional Nbiectives, Palo Alto: Fenron
Publishers, Inc., 1962, p.vili.




- 10- BEST COPY AVAILABLE

"The problem is that multiple goals do not direct an
activity in one direction. For some reason, stating

the prqblem this way irks Americans.15

"A guiding principle cannot be formulated by the
requirement of maximizing two (or more) functions at

once.'..'.16 ‘

The reluctance to adhere to one goal in economics education is well
illustrated by the multiple goals common to the texts mentiohed above
and also by insistent multiple goal responses in our Inquiry, expecially
to its Questionnaires #1 and #2, but continuing to some extent to the
end.

A number of possible reasons for the reluctance to define a single
goal for economics education come to mind. Many of us have both an
impatience and a lack of familiarity with philosophical questions, and
accordingly we proceed based upon presumptions, often ones we'have not
articulated even to ourselves. Fears, too, may restrain us: we might
find serious disagreements among us which we feel are best left un-
discovered; or as educators, or students, we may recognize that the

definition of goal may well be a first step to heing held accountable,

really, for worthwhile achievement.

158. Samuel Shermis, Philosophic Foundations of Education: New York,
American Book Company, 1967, p.l9.

16Oskar Morgenstern, 'Thirteen Critical Points in Contemporary Economic
Theory: An Interpretation', Journal of Economic Literature, X.
December, 1972, p. 1167, quoting from J. von Neumann and O, Morgenstern.
Theory of Games and Economic Behavior.
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Neither businessmen nor basketball coaches are so unclear .as to
what they seek, and economics educators should not be., Thus emerges
the reason for our Inquiry among persons who are or should be concerned

in one way or another with economics education.
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We sought prospective participants in the Inquiry by selections of
names Lrom such sources as professional journgls and directories; economics
education council and center personnel and thelr boards of directors or
advisory counciis, business groups; student volunteers rrom Purdue
Uiiversity classes; and personal contaccs. We wanted representations
lrom an appropriate variety ol population groups, but we were not con-
cerned partictlarly wich random selections and such, because our Inquiry
was to be a continuing process of reasoning ctogether, rather than an
atteampt to gauge existing overall opinions from the use of representative
samples,

Our outgoing generai materials to prospects and participants comprise
Exiveblt IX sund reflect the process of the Inqui;y from beginning to end,

Somewhiat fewer than 300 persons out of perhaps 575 solicited agreed
to participate; our tabulation of Questionnaire #1 respondents (not then
wholly complete) fncluded 240 names, anda Questionnaire #4 respondents
(complece) where there was also a usable Questionnaire #1 response
numbered 205. We did not report results when population groups were or
Lhdd Decome very small, und derections in population groups were in some
cases wmore extensive than in others. we would have liked to have had in
tire compleced sample at leasi a larger number of businessmen and broader
arcays of students, but as to the [ormer we believe [rom examination of

related vaza that we nevertheless achieved reasonable findings.

'/Therc is> Une pussibility tnat in any population group the dropouts were
wisproport.onaceiy thosc in disagreement with the findings as we went
atong. A cestoay of businessmean [inalists' first responses relative to
all businessmens' first responses did not reveal important signs of such

4 result, aithough there were a few clear or reasonably clear individual
canes from various population groups whiere correspondence indicated that
deiections of cecalcitraats had occurred. Other attempted tests as to the

pussIDUiLty ol disproportionate dropouts of ones in disagreement were on
balaace neicher corrobating nor disquieting.
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Definition of "economics education'

The definition of economics education is of course basic to the

whole Inquiry. We originally proposed, after considerable internal

. discussion and redrafting,what we retained to the end:

"Ecenomics ecducation is defined tor purposes of this

study Lo medan activities which promote a wider under-
standing of basic economic principles and their possible

applicatices, s 4 matter ol generai education, (It

:5 nout, theretore, intended to include education in
more udvanced economics as a matter of professional
trasaing, ;"
it Questionnaire . we solicited suggested changes in the definition,

and wo reccivers a rumber ol them, as reported in the Memorandum Accom-
panyinyg Quescionnaire ~2:

"we have veviewed yous suggestions as to our definition

of 'economics education.' We have ao illusions that it

is perfect, und even though most of vou made no suggestions

id & few even olfcred unsolicited commendaticns, we

value the questions which a number of you raised. Some

ol toem were in confiict; some seemed to imply goals

eved more than ours does; and some svemed largely to

Geluti points already implied or to narrow possibilities

unnecessdarily., A few have us still troubled., OQur

so,ution is to retain what we had and suggest that some

iree reading ol meaning into it by respondents is

nossible. "
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Wwe believe tge detinition continued to prove appropriate and
workable to the end 6[ the Inquiry, It does of course speak in terms
ol "basic eéonomic principles,“ which may differ in different persons'
minds, but would in any event be tested eventually for relevance to
achievement of the general goal established. It is to bé noted that the
“srinciples" in question may include prinéiples not usually found in a
text,

e "possibie' of '"possible applications' in the definition raised
particular question, but we retained it, in order to avoid implication
thl o principle, «¢r evei ecouomic reasoning of any kind, must be applied
In a pdrt.cular lnstance or pust by ictself aetermine the solutions to
Covtanie problems,

Jae narrowing ol the definition to exclude advanced economics as a

watter of -

re

otessionu. training was questioned by a few participants,
put chis nuarrowing scens to us essential. The purposes of professional
training are or mignt be ciearly distinct, so that any possible con-

tusion teow combinina, tnew is best avoided,

ane wide range of goaiw

cXnibit [ states the possible goals of economics education as
distllled vy us {rom the free responses of participants in Questionnaire
1.

Jniere werce [ew protests to our phraseologics, although we did make
sever . minor modidications i1n them as we went along.

i sLecessful Laclusiveness of che rabulated poals in Exhibit I
13 vevealed by there naviay been oniy one primary goal choice in Question-
valre W outside ot tne i7 tabulated from the 240 responses to Questiou-
nalre v, alzhouglh there were of course some non-responses to Questionnaire

el
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Nevertheless, as many as 17 goals were tabulated from Questionnaire
#1. ﬂoteover. some reSpbndents persisted- in choosing more than one of . o
thenin Questionnaire #2. Conversely, many of the 17 goals tabulated
received only minimal support in Questionnaire #2 from any of the
groupings of participgnts.18
One notable success of the Joint Council on Economics Educatlonl9
is suggeséed by the total silence in our Inquiry as to the poséib]e goal
of ilearning facts aﬁopt the economic picture, a gqal which it has
historically questioned.

Couversaely, a prominent goal of the National Task Force on Economic

Education ir 1961, "to meet our responsibilities as citizens and as

v ~ [ ]
| N A

pér:icipants..... 0 had only four supporters in Quesfionnaire #f2, at

least so far as the '"participants" of the quotation is concerned.

Suvpport for that goual (#4 of the Inguixv) then disappeared, along with

suppart for others of the 17 of Questionnaire #2,

Concentraticn of goals

'n Questionnaire #3, as a result of the balloting in Questionnaire

#2, we reduced the number of contending gnals to five., These five never-

A

.\..—"-‘
theless inciuded every one of the goals most frequently chosen by any

'jfﬂ “h's connection, see Exulibit V.

1(:’

An independent, por-rrofit, non-partisan educational organization
affiliated with the American Lconomic Assocviation, American Association

of Coileges for Teacher Ecducation. Niational Council tor the Soc!al Studies,
nd vithers.

20
Notiono! Task Forse on Fconomic Fducation, Economic Education in the
b
achoels, New York: Committee for Lconomic Deveiopment, 196!, p.7.
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ol the classes ol respondencs. in Quustionnaire #4 we reduced these
tive goale to three, because ol the choice patterns as indicated in
Fxhibit V01 and the explanations of.purticipants for their choices in .
responding to Questionnaire #3.

In each case the reduction was successful, we believe. Only one
ol the 192 respondents to Questionnaire #3 refused to accept one of the
1ive goals, although there were 12 non-respondents, and none of the 200

respondents tc Questionnaire #4 refused to accept one of the three

. 22 '
poals, although there were two non-respondents. In each case of

course some dropouts may have arisen rrom the concentration, \
The prosess goais, to develop critical thinking (#5), to develop A
a s coadar atricuce (47), to _develop creative abilities (#9), and

to becone problem solvers (#16), were each chosen by only a few respon-

Jents in Questiornaire #2, presumably in the belief that even if valid, _ -
Lhnese poals must sciil reflect some more ultimate purpose. A similar

comgrent apniica to the goal of deveioping a lasting interest in economics

1oy,

LeATIiag tor tearring's saxe (#8) and to help explain historical

events (“11) were appurentiy considerad by almost all ol the respon-

dents to be too ndarctow and gpecialized, while to develop a more

~ial.s.actory economic svstem (#33) and to help us evaluate different

cypes vl ecoaomic systems (714) were apparently also coasidered to be

Lou darrow or to be better viewed as a part of the broader, retained

goaps 3 aand #5, .

)|

Y

The clagne

5 i1isted in Exhibit II to the Memorandum Accompanying
guescionnare 3 (mxhibit iX-9A hereto).

5 .
“2A hox to mark for choice of none of the listed goals was specifically
provided 1n Questioaraire #3, but not in Questionnaire #4,.
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. Goal #15, to begin training for more advanced study in econcmics,

.seems hardly a reasonable goal of general education as required by the
definition of economics education, and it veceived little support in

Questionnaire *2,

Coal #12, to help us appreciate more the frec enterprise economy,

was chosen importantly by businessmen, but not sc generally as was the

related goal, #17, to help us understand better the free enterprise

economv. The latter goal, #17, was retained for Questionnaire #3, but

was the subject of strong adverse votes and comments from other groups
of participauts. Partic;lar discussion of Coal #17 there‘ore appears
in Exhibit IV to the Memorandum Accompanying Questionnaire #&4 (Exhibit
I1X-12A hereto). Businessmen and others will find this discussion of

significance to them.

. Geal #1, the learning of economic theo or analysis, was ialsu the
’ 0

subject of strong adverse votes and comments in Questionnaire +3, and ft
seems on its facc at least not to be an appropriate goal, but just a
restatement of a part o{ what is already in the definition of econorics
education. Neither does it seem to be appropriate here, since again
the learning must have a more ultimate purpose.

The process of elimination of goals because of respondent choices

is revealed by Exhibits Vv, VI, and VII.

The three goals remaining in contention

There remained, then, for Questionnaire #4, just three goals,
#2, #3, and #6, Strengths and weaknesses of these as taken {rom

. 2
participants' comments, are set forth in Exhibit IX-12A hercto. 3 They

[}

*In its Exhibits [I1I-2, I1I-3, and IIL-6.




»

T | BEST COPY AUKILABLE

received final choices in the Inquiry as the 'best' and 'worst' goals
of economics education as set forth in Exhibit VII. The key pros and

cons of each of these goals as we see them are perhaps belpfully re-

stated here._____;»*’d:tD '
/ )

Goal #2, 'better'" individual participation in the economy as con-

.-

sumers, businessmen, etc., is not discredited because of lack of merit

per se; but because economics education cannot efficiently provide tools
and processes for such a purpose. Good businessmen and good shoppers,
for example, are not ordinarily good economists, nor are good economists
necessarily good businessmen or good shoppers. Attention to this goal,
moreovery would divert activities from ones better cdirected to over-
coming the tragedy of economic illiteracy. Economics education can
have indirect favorable effects for the achievement of gzcal #2; but the
processes by which these favorable effec:s arise shouid be care’ully
identified in any goal identification so as not to mislead us or mis-
direct the pursuit of economic literacy, as explained in the discussion
of Goal #6 helow,

Goal #3, "better'" social decisions, is accepted us 2 valid, though

incomplete, goal of economics education. It is not broad erough to
encompass the entire legitimate objective.of economics education, as
explained in the discussion of Coal #6 in the next paragraph. Also,
its specification requires particular care, as explained in Exhibit

24
IX-17A, as does its execution, but nefther of these circumstances,

nor the problems of success in achieving the goal, impugn its legitimacy.

. .
2*.\'ote g beginrning on p.2 of Exhibit IX-17A.
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oal #6, inproved uhderstanding of the world in which we live, is

.. “w *
broad enough to encompass Goal #3 and also to encompass Goal #2 to the
extent that the limited process for its pursuit through cconomicy

, .., 25 e e
education is hept it mind. Goal #% also recognizes individua. va.ues
in one's better understanding of the world in which he lives and of nis

place .n it.

Uuderstanding «f the world includes understa?ding of the market,
or free enterprise, system, not only because that system {s an im-
sortant part of our own social system as an entirety, hut also beceuse
that understanding is basic to good understanding of our own mixed
uéonomy, with governmental and other intrusions, as well as to good
understahding of socialistic economies.

Goal #6 is not, of course, the most ultimare goal which could he
speciiied, Rathe}, it is the first one in an ascending scale of ulti-

L

macy which encomnasses our entire objective. It tﬁﬁq retains the
fullest overall tangibility possible. Like any of the more ultimate
goals or obiectives of economics education, it s general and 1t re-
quires impiementation, as by the provision of behavioral objectives,
Still, as explained in Exhibit IX-l?A,26 it is just such a general goal
which determines what detailed Gutvomes and activitics In economics

education are apmronriate,

X

25 .. , . . . . :
Nizcussed under the heading "Svnthesis to the 'Consensus' Goal"

Yygr 1 y

e oW,

26 . : et .
As exnlained ‘p note h oon p.4 of Exhibdit IN=-17A,

”~
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It is considered no flaw in this goal that it can also be cited as
a goai for all general ecucation: that circumstance may ra:hgr be
regarded as a strength: .
"IThere is only one subject matter for educatidn, and
that is Life In all its manifestations,..An unger~ .
standing of that stream of events which passeé through

(the learner's) mind, which is his life'. And

-
/

. : - 4
education "is useful because understanding is useful’,

Synthesis to the '"Consensus' Goal

At the end of the Questionnaire #3 canvasses ot participaris there
remained strong support, but also some strong resistance, as to each of the
threc goals, #2, #3, and #6, discussed in the preceding section as
remaining in contention., This support and resistance continued !n
responsas to Questionnaire #4, although in different degrees. Uxhibhit
VII gives a bird's vye view of these results.,

In recognition of the support for each of the tnree goals, we
undertook for Questionnaire ¥4 to construct a rationale for Goal #0
which would integrate into it by valid explanation all of Goal #3, and
also Goal #2 to the extent that the limited process tor its practicable
pursuit through economics education is specified. The result, Coal
#632, the '"consensus' goal and rationale, as used in Questioanaire #4

2
appears in Exhibit IX—[BA,”S and a revised version appears as Exhibit

A on page b,

27, v ; . s
Altred North Whitehead, The Aims of ¥ducation and Other Kssays: New

York, MacMiilan, 9%, on, 10 and 3,

2
“Bpuge 2 of Exnibit iX-13A.
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Goal #o was usdd as the integrating vehicle, because lt was the
«oiy one ol tie three contending goals with suff;g;pﬂt breadth to en-
compass tle practicable portions of all three of them, not because it
wars considered a winner {n any sénée among the three contenders.

The pros and cons as to the component parts of Codl #632 as
discussed {n the preceding 3action and refcrenced;:here may stili apply,
at least in parts, to the '"conseusus' goal, In.addition, this "consensus"

goai, with 1ts rationale, was said by participants tc be in itself too

h ]

CQQELSE"BQQ\leTiHF in ciarity. In particular, strong exceptions were
- i

taken to the Lirst two senteances of the rdationale,

\} Nevertheless, this '"cousensus' gogl and rationale (#632) received
tire remarkably stiong overall suppoft mentionea in Section I above and
. detailes in Table I on the tollowing page.

tioperully, with the restatement of the goal and rationale to meet
correctable points made by participants, a resurvey ot the various
population groups would result in even greater degrees of acceptance
and enthusiasm.

Bus inessmer. were less enthusiastic than others as to the goal and
ratiomstie, althouzh as shown in Table I they accepted it al least
“willingly' in a 2,2 ¢o 1 ratio. Including "only reluctant' acceptdances
(see Exhibit VIII), 73.97 accepted it and 21.7% rejected it, that is, in
o ratio of 3.4 to ], We would have liked of course to have had a larger
sumple than 23 businessmen and as well a testing of our result in a
setting where they were not so precipitantly pushed, first from choices

. . ' - 30 . . . 1
o!f go. L8 #17 and #12, and then rfrom choices of #2.3-

2Y . . . Lo . - .
Voese Dpo.itts aad othess are discussed (a kExhibits IX-15A and [X-17A.

0
See bLxbhivbris V, VI, and VII.

-

Ylgee Fxhibits V11 and VIII.
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¢ “TABLE 1

ACCEPTANCE /REJECTION RATIOS AS TO
"CONSENSUS" GOAL AND RATIONALE #6322

. Ratio of Acceptances ‘
to Rggections, ex- Ratio of

a cluding acceptances all Acreptances

Respondents Number "only reluctautlz"b to Rejections”
. with Primary Occupation:

Econ. educ. 60 6.7 to 1 8.8 to 1
Fcon,-other 41 3.1 to 1 4,1 to 1
Fduc. Adm. ) 22 2.0 to 1 2.5 to 1 .
Soc. Sc. - other 19 6.5 to 1 8.0 to 1
Tr. Soc. St. Tchrs. ! 17 3,3 to 1 3.3 to 1
Business 23 2.2 to 1 3.4 to 1 |
Purdue student 12 S\»’ all accepted all accepted
Other Classifications: v
Adm. Off. or E'“pl- . ~ .
Ec. Ed. Council or Ctr. . 30 6.3 to 1 9.0 to ! .
Role in Econ., Ed,
College tchg. 67 8.4 to 1 12.3 to 1 e
Pre-coll. tchg. 10 7.0 to 1 2.0 to 1
Research 23 5.0 to 1 6.4 to 1
Administration 27 6.0 to 1 8.0 to 1
Author Ec. Prin, Text:
College 34 5.5 to 1 7.2 to 1
Pre-college 11 2.3 to 1 : 2.7 to 1

*rconsensus” goal #632, with its rationale statement, is specified in kxhibit
IT and the various occupations and roles in Exhibit IV,

HBased upon the data presented in Exhibit VIII.
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Educational administrators were also less enthusiastic than most
groups, but they still accepted the 'consensus" at least 'willingly"
in a 2 to 1 ratio. It is notable ﬁhat 45,57 of this group continued
to the last questionnaire to prefer goal #2, although the éreference
there was markedly lower than the 72.7% of the preceding Questionnaire
#3?2 It would seem that many educational administrators without better

expcsure to the thinking of econumics educators and others are not clear

as to what economics education really should be.

32600 Exhibit VII.
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V. RECOMMENDED ACTIONS

\

With the economic illiteracy we see about us, and with its
devastating effects, we believe that specification of the goal and
rationale for its redu&tién is both essential and urgent. The possibili-
ties for consensus in place of the present confusions are well displaved

by the Inquiry results we have here reported.

Specification of goal

A first step of action is cbviously to make known to all persons
concerned w?th econeinics education the findings of this Inquiry as to
the existing confusions of purposes and actions, the nossibility and
nature of a '"'consensus' goal and rationale, and the desirability thaE
each interested party develop ind‘vidually a preferred goal and
rationale. 1In the development of such a goal and ratiosgéﬁ’each of us
should weigh the thoughts and conclusions of the ﬁarticiﬁénts ipo the
Inquiry, based upoﬁ their years of varied experience. Our Inquir;
results suggest, we believe, that a substantial consensus will prevail,
but we must recognize of course that goal specification will always be

an unfinished task, one always open to an ongoing process of redef{ini-

tion,

Explanation to business interests

Explanations of the findings and the 'consensus' to businessmen who
direct so much of the financial support of economics education are
essential. The broad goal of the consensus, with the evidence of its
wide support from other groups, does not, we believe, involve a threat

to the free enterprise system. Rather, it holds the promise of sustaining
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it upon a firmer and broader base. We can hope to create economic
understanding which in the long run.will have more success than any
attempt at mere propaganda. As Keuneth E.‘Boulding implied, although
speaking in another connection some years back, ''the great virtue of
exhortation in moral matters has been that it hasn't worked." The

best hope, it seems to us, then, is trom open and unbiased examination,
rationally, of all the economic realities of the worlds in whicn we
live,

Explanation to educational administrators

-

Educational administrators are apparently confusing economics
education with consumer, business, investor, and working skill education
and ar: presuming that projects in the latter fields meet the purposea_of
economics education. Their strong preferences for goal #2 (to make us

better participants in the economy) and their own explanations for those

preferences show the need for clarification of this issue smong school

Y

preference for Goal #2 in our Questionnaire #3 to 45.5% in Questionnaire

and other administrative personnel. The shift I{rom the higher 72.

#4 shows that such clarification can be effective. With clearer under-
standing of the distinction between economics education and consumer
and business training, provision of economics education will be freed

from the present handicapping belief that it is already being provided.33

33, .

This is not to say that consumer and business education, for example,
cannot be used to teach some social economics, but only that the need
for greater economic understanding is not met by such education.
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‘féglications as_to trainers of teachers of the social studies

L%

Trainers of- social studies teachers-are obviously in a key position
s0 far as improvement of economics education is concerned. A clearer
understanding among them as to what economics education is and as to
its goal and rationale is needed, as the'progresa,of our Inquiry ma de
clear. - The results imply also a need for improved économic understanding

’
among them.

Inuggﬁeral

For all of us the findings indicate consensus that consumer economics,
business courses, etc. do not constitute the needed economics education;
that the teaching of facts as ecopomics has no support; that the teaching
of ecraomic the;ry alone has very little more; and that concentration
upon social problems alone in economics education is also.broadly
questioned,

The handling of values and the place of the affective domain in
economics education appeared as heated issues in our Incquiry. We our-
selves hope that the broad acceptance of the 'consensus' goal indicates
a consensus in tlese matters, too, whicn the comments of indivicdual
participants seemed in some cases to deny., We trust that better state-
ments of the ''consensus' goal and rationale will confirm the "consensus"
in this regard as well as in others. 1t seems to us that meaningful
economics education recessarily involves clarifications as to the roie
of values and that economics education, as all education, will succeed
only as it recognizes and respeccts in its undertakings the importance
of emotions and feelings - the affective domain - as well as under-

standing and reasoning - the cognitive one with which wé have all along

been so rightfully concerned.
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EXHIBIT I

The More Commonly - Stated Possible Goals

of Economics Education* as Involved in the Inquiry

Note: These goals were derived by us from goal statements freely made by
participants in the Inquiry in response to our Questionraire #1 and f{rom
: other sources. They proved §o be remarkably inclusive-for the objective
= choice-making of Questionnaire #2, and they seemed to raise few phrasecology
questions as we proceeded.

k”Economics education" is defined for purposes of this study to mean
activities which promote a wider understanding of basic economic principles
and treir possible applications, as a matter of general education. It is
not, therefore, intended to include ecucation in more adv.anced economics

as a matter of professional training.

- | 27
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1. To improve our understanding of economic theory or acnalyeis.

2. To help us to be more cavable as direct participants {n the
economy -, that is, as consumers, workers, businessmen, or

investors

3. To "impruve'" decisions when we act in our soclety as citizens.

4. To nelp us; as participants in the economy, to fulfill better
the responsnbilities we have to nihers.

5. To develop our Jaculties for critical thinking.

6. To improve our understanding of the world in which we live.

/7. To develop 2 questioning attitude among students towards their

world.

8. Learning for learning's sake.

9. To develop students' creative abilities.

10. To develop students' lasting interest in economics.

I1.  To help explair historical events more satisfactorily.

i2. To help us .ppreciate more the free enterprise or market ezoromy.

13. To help us to develop a more satisfactory economiz system.

l4, To help us to evaluate different types of economic svstems.

15, To begin the training of stude

aconomics,

nts {or wmore advanced studiesg in

16. To help stucderts to become problem solvers,
P P

17. To improge cur under<tanding of the free enterptisc or

economy.

20. Otherd

In Questionnaire *2

theory or ana.ysis.'

this possible goal read: '"The learning of economic

"o make us more capable.,.”

In Questionnaire #2 this possible goal began:

"To help us to understand

In Questionnaire #2 this possible goal read:
better the free enterprise or market economy."

In Exhibitg V and VI entries in column #20 signify chuices of goals not
specified in a Questionnaire.
goals listed above are then tabulated in ¢olumn #20.
cholces of goals specified in 2 particular Questionnaire are not tabulated
in column #20 even when
tabuiated separately either.

This means that particular choices even of
It als0o means that

of paucity of numbers they are not

One of the five goals continuing in contentior in Questionnaive #73.

One of the three goals continuing in centention in Questionnalre #4,
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EXHIBIT 11

\

The '"Consensus' Goal #632
of the Inquiry,
Inc%uding a Rationale Statement
-and-
EXHIBIT II-A

How They Were Derived

24 i
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The 'Consensus' Goal #632 of the Inquiry, including a Rationale Statement:+

GOAL .
The general objective or goal of economics education¥* is to improve
our understanding o! the world in which we live,

RATIONALE

This objective is asserted in the belief that as a result we may each
enhance the sense of being at one with ourselves and with our encompassing
worlds. A feeling of integrity of self and world appears to be fundamental
to personal contentment. It may also release us to make more ratlional
personal decisions and to participate in the making of more rational sociual
decisions. Moreover, our improved understanding would directly yleld frame~
works and tools of analysis for better discriminating among manry of the
social alternatives which may be available to us.°

% Economics educatiorn is defined for purposes of this study to mean activities
which promote a wider underastanding o# basic economic princinles and thelir
possible applications, as _a matter of general education. It is not, there-
fore, intended to include education in more advanced economics as a matter
of professional training.

+ We hope you will direct your attention to the ideas represented rather than
the particular phraseology we happen to employ.

o A more complete rationale would of course include also discussion of
learring theorv, teaching strategies, —media, diffusion proce~ses, cte.

(Added for this reproducticn: The rationale may be strengthencd by fn-
cluding the ideas of rote 5 of Exhibit A,)

3¢

Y
g
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(EXHTBLT 1T=-A)
EXHIBIT LI-A

e
.

’ How ''Cousensus" Goal #632
and i{ts Rationale Were Derived

The "consensus' goal, or goal #632, with its rationale, as stated
in Exhibit II, was derived through the following steps:

1. In Questiunnaire #1 cach participant was asked to state himself
what he believed was the single most immortant general obicctive (or
ultimate goal or purpose).

2. 1n Questionnaire #2 we iisted 17 possible poals (See Rxhibit 1)
believed to cover quite completely the Questionnaire #1 responses and
asked for a single choice from among, them.

3. In Quesiionnaire #3 we asked for choices of the '"Best' and the
"rarst' from among the five most popular of these goais, s we saw them
based upon Questionnaire #2 data (Goals #!, #2, #3, #6; and #i7). (See
Exhibit V.) We also asked “cr statements of the principal reason jor
each of such cheices,

%, In Questionnaire "4 we repested the request for choices from
among the three most popular wyeals, as we saw then hased upon Questionnaire
#3 data (Goals #2, =3, and #A)., (See Exhibits V1 and IT1I-2, JIT-3, and
ILI-6).

S. In view of the «trony continuing support for each of goals #,
43, and #6 in Questionnaire #3, we also stated in Questionnaire #4 »
"consensus'' goal #632, integrating into u rationale for goal #6 the
content of goal =3 ard 2 to the extent that the limited process tor fts
practicable pursuit through cconomics cducation {s specified. Sec the

foregoimg Exhibit ! and Fxhihit A and A-1).

3l
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6. The choices in Questionnaire‘#h mude by. participants fromw
among goals #2, #3, and #6 as the "Best' and the "Worst.'" (See Exhibit
VLI) and the acceptance and rejection choices as to the "Consensus"
Goal #632 in Questionnaire #4 (see Exhibit VIII and Table I) seem to

support our use of the work ''consensus' in its title.

AL

4
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EXHIBITS 111-2, 111-3, 11I-6, and III-632

,Pros and Cons Cited by Participants as to Possible Goals #2, #3, #6, and
#632 of the It1qxx1‘.r.')7"l

aSee. Exhibit II-A for a discussion as to how these goals were derived.

33
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BEST COPY AVAILABLE 111-632

EXHIBIT III - 632

"Consensus' Goal #632 (with its Rationale): Set forih in Exhibic I abdove.

1. The pros and cons stated in Fxhibit 1:iI-6, III-3, and I1I-2
above may be applicable in a part to the ''Consensus’ Goal #632 or
parts of it. _

. 2. Pros and cons as *o Goal #632 itself are indicated by the materia:
in Exhibit IX - 17A. pp. 2-9.° _ '

3, 1In addition, there were individual complaiats that the eual and/or

the statements of it were too complex, 'not concrete enough,' or '"not meaning-
ful."”

”
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EXHIBIT LV

Definitions as to Occupations and Certain i

Otﬁer Roles, as Involved in the Inquiry

A. "Occupatious':

. gconomic., education®
(teachiny, research, administration)

2. Economist nout engaged primarily in economics education¥*
(i1.¢., teacher of other economics courses, researcher in

vcconomics, business economist, etc.),

3. “ducation adniaistration (other than specifically in
ccononics ceducation®)

4,  Other social scientist

5. winer social studies teaching

6 Training o° social studies teachers

/. 3Business

o, Labor Leadergh‘p

9., Agriculture

0. Uther

li. 2urdue Student, [or most of the person's working time. (In

Questioanaire #1, zhis item was broken into three items,
1, 12, and 13.)

+'"Feonomice vducation' is defined for nurposes of this study to mean
setivities whie promote a4 wider understanding of basic economic
principles aud thaeir possible applications, as a matter of general
cducation, It is not, cherefore, intended to include education in

morv advanced economics as a matter of professional training.

33 ‘
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B. '"Primary Occupation:' the occupation to which the’largest'pért of

a person's working time is devoted.

C. '"Secordary Occupation:'" another occupation, in addition to the
"erimary vccupation,’ to which at least 25% of a person's working

time is devoted.

D. "Role in economics education:'" (one to which more than 20% of a

person's total working time is devoted.)

1,
2,

3.

Teaching in economics education at the collcglate level.
Teaching ia e¢conomics education¥* at the precollegiate level.
Research in economics education¥*

Economics education® administration

* ""Economics education" is defined for purposes of this study to mean
activities which promote a wider understanding of basic economic
principles and their possible applicntions, 2s a matter of gencral
education. It is not, therefore, intended to include education in
more advanced economics as a matter of professional training.

SR
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v EXHIBIT V

Choices of Participants in Questionnaire #2
as the Single Most Lmportant Ultimate

General Objective of Economics Education

Exhibit V shows.the percentages of the stated total rumber of parti-
pants in each occupational or role class -(listed in the first columna)
who chose in Questionnnaire #2 a particular goal (listed in the top TOWs ),
as the singie most important uitimate general objective of economics
education as défined.

’ Thus, 30.0% o the 60 respondents who stated thelr primary occupation
as economics education chose goal #3.

Columns for various goals are omitted in the ExhiBit where there was

no more than one choice, or no more than a 5% choiée, of that goal in any

-

respondent class listed.
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"EXHIBIT V1

Choices of Participants in Questionnaires #2 and #3 as the
"Best' and 'Worst'' Ultimate General Objective of Economics
Education from among the Five Conteuders™ of Questionnaire #3

Exhibit VI shows the percentages of the total stated number of
participants of each class as in Exhibit V who chose.in Que tionnaires
#2 and #3 as the '"best' or the 'worst' general objective of economics
education each of the five goals which remained in contention in Question-
naire #3.%

Thus, 36.6% of the 41 respondénts who stated their primary occupation
as an economist not engaged primarily in economics education chose in
Questionnaire #3 goal #6 as the best, while 4.9% chose it as the worst,

amung the five contenders.

-

a The derivation of the five contenders is revicwed in Exhibit TI-A, items
1 through 3.

<
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E.XHIBIT vi  BEST COPY AVAILABLE vi-2

Choices of Participants in Questionnaires #2 and #3 as

the 'Best" and '"Worst' Ceneral Objective of Economics
Education from among the Five Contenders of Questionnaire #3

. Percentage of Coal Choices githin the - )

. _Respondent_Group No
o By Resgondenﬁgg' Number® #1 #2 ° #3 #6 °  #171  #20 ESQBQEEEC .

w1th primary
occupation:
Econ. Educ.

"Best' - Q.#2 60 5,04 16.7% 30.0% 28.3% 3.3% 1.7%

"Best' - Q.#3 60 10.0 15.0 33.3 35.0 1.7 5.0
orst" - Q.43 60 31.7% 16.7% 5.0% 6.7%  35.0% 5.0

Econ, - Other

"egt" - Q.#2 41 2.4 3.7 47.6 26.8 2.4 7.3

"Begt" - Q.#3 41 4.9 9.8 39.0 36.6 2.4  2.6% 4.9
"orsc'" - Qi3 41 22.0 22,0 4.9 4.9  39.0 © 7.3

- Ed. Adm,. _
"Best" - Q.#2 22 4,5 59.1 9.1 4,5 4,5 4.5

"Best" - Q.#3 22 9.1 72.7 4.5 9.1 4.5
- ‘ "Worst" - Q.i#3 22 40.9 4.5 g.1 13.6 27.3 4.5

soc. 3¢. = Other

"Beat" - Q.#2 19 21.1 36.8 21.1 10.5
"Best' - Q.#3 19 15.8 31.6 21,1 26.3 5.3
*Worsc" = Q.#3 19 5.3 15.8 73.7 5.3

Tr. Soc. St. Tehr.

"Regt! - Qui2 17 5.9  29.4 35.3- 11.8

"Begt' - Qu#3 17 17.6  11.8 4l.2 11.8 17.6
"orst" - Q.#3 17 17.6 5.9 58.8 17.6

Business

Mhest" - Q.2 23 39.1 13.0 13.0 17.49

et - Q.#3 23 4.3 52,2 21.7 4.3 13.0 4.3

"Worst' - Q.#3 23 56.5 21.7 . 8.7 8.7 4.3

&'he various goals are specified in Exhibit I and the various occupational and role
clusges in Exhibit IV.

bThe respondents included are those who submitted responses to both Questionnaire
#1 and #4; data as to responses as received to each of Questionnaires #2 and #3
are presented in the Memorandunaccompanying the succeeding Questionnaire in
Exhibit IX. '

Clncicates no response only to the item in question.

“Note also the additional 8.7% choice of ﬁoal #12 as shown in Exhibit V.
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Exhibit VI (Continued)

Choices of Participents in Questionnaires #2 and #3 as the
"Best" and ."Worst" Seneral Objective of Economics kducation

e _ ) from among the Five Contenders of Questionnaire #3
- ' _ percentage of Goal Choices Within the
| ____Respondent Group o
, , , ) J
By Respondentsa Numberb #1 #2 #3 #6 #17 #20  Response

With primary
occupation:

Purdue Student

"Best" - Q.#2 12 33.37% 25.0% 16.7%
"gest" - Q.#3 12 25.07% 33.3 16.7 16.7 8.3%
"Worst' - Q.#3 12 25.0 8.3 8.3 4l.7% 16.7

Other Classifications

Adm. Off, or Empl.,
Ec. Ed. Councl]l or Ctr.

"Best" - Q.#2 30 6.7 18.3 . 35.0 30.0
"Best" - Q.#3 BT 6.7 20.0 43.3 30.0
"orst" - Q.#3 30 40.0 3.3 3.3 3.3 50.0

Role in Econ, Educ.:

. Ccllege Tche.,
"Best' - Q.#2 67 3.0 14.9 32.8  25.4 1.5 6.0
"Best' - Q.#3 67 8.9 10.4 32.8 37.2 1.5 1.5% 7.5
"Worst' - -Q.#3 67 22.3  22.3 6.0 6.0 35.8 7.5

Pre -Coll. Tchg.

"Best" - Q.#2 10 30.0 40.0 10.0

"Best" - Q.#3 10 10.0  40.0 40.0 :0.0
"orst" - Q.#3 10 30,0 70.0

Research

"Best' - Q.#2 23 19.6 32.6 21.8 4.4

"Best" - Q.#3 23 21.7 34.8 26.1 4.3 4.3 8.7
"Jorst" - Q.#3 23 43.5  17.4 30.4 8.7

3The various goals are specified in Exhibit I and the various occupational and role
classes in Exhibit 1IV.

bThe respondents included are those who submitted responses to both Questicnnaire
i1 and #%4; data as to responses as received to each of Questionncires #2 and /7
are presented in the Memorandm accompanying the succeeding Questionnaire In
Exhibit IX.

Q CIndicates no response only to the item in question.

4 ) 45
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VI-4
Exhibit VI (Concluded)
Choices of Participants in Questionnaires #2 and #3 as the
""Best'' and '"Worst" General Objective of Economics Education
from among the Five Contenders of Questionnaire #3
Percentage of anl Choices githin the
_ Respondent Group No
By Respondents® Numberb #1 +2 #3 #6 #17 #20 Response
Role in Econ.
Educ. =
Administration
"Best" - Q,#2 27 7.4%  33.3% 22.2% 22.2% 3.7%
"Best" - Q,#3 27 3.7 33.3 40,7 22.2
"Worst" - Q.#1% 27 40.7 3.7 7.4 48.2
Author Econ. Prin.Text:
Coilege
"Best' - Q.3#2 34 2.9 8.8 35,3 26.5 2,9 ’ 5.9
"Best" - Q.#3 34 2.9 11.8 38,2 32.4 2.9 2.9% 8.8
"Worst' - Q.i#3 34 29.4 29.4 32.4 8.8
Pre-College
"Best” - Q.#2 11 31.8 - 31.8 9.1 18.2
"Best' - Q,#3 11 9.1 27.2 36.4 9.1 9.1 9.1
"Worst'' - Q.#3 11 36.4 54.5 9.1

%The various goals are specified in Exhibit I and the various occupational and

role classes in Exhibit 1IV.

bThe respondents included are those who submitted responses to both Questionnaire
#]1 and #4: data as to responses as received to each of Questionnaires *#2 and #3
are presented in the Memorandumaccompanying the succeeding Questionnaire in

Lxhibit IX.

c .
Indicates no response only to the item in question.

14
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VII-|

) v EXHIBIT VII

Choices of Participants in Questionnaires #7, #3, and #4 as the
"Best" and '"Worst' General Objective of Economics Education f{zom

among the Three Contenders of Questionna.re #4°

Exhibit VII shows the percentages of the stated total number of
participants of each class as in Exhibits V and Vi who chose in Questionnaires
42, #3, and #4 as the "best" and the "worst' general 922£:tive of economics
education each of the three goals which remained in contention in Question-
naire #4.a

Thus, 21.1% of the 19 respondents who stated their primary occupation

as social scientists other than economists chose in Questionnaire #4 goal

%3 as the best, while 26.3% chose it as the wors®, among tt.e three contenders.

A The derivation of the three contenders is reviewed in Exhibit 11-A, ltems
! through 4.

NS



Exhibic VII geer COPY MALABLE  ViI-2

Choices of Participants in Questionnaires #2, #3, and #4 as the
tgent" and "Worst' General Objective of Econo?}cs Education from
among the Three Contenders of Questionnaire i

Percentage of Gual Choices githin the
Respondent Group

By Resgondcntsa Numberb i#2 #3 #6 No ResgonseF

With primary
pccupation:

leon, Rdue,

est" - Q. 60  16.7% | 30.0%  28.3% 1.7%
"hest'' - Q.#3 60 15.0 ; 33.3 35,0 5.0
"Rest" - Q.itb 60 18.3 31.7 50.0
"Worat" 60 66.7. 6.7 26.7
Leopn, = Otler ’
“Boest' - Q.42 41 3.7 47.6 26.8 7.3
et - Qud3 41 9.8 39.0 36.6 4.9
; Mpest! - Q. tb 41 17.1 36.6 46.3
"Worst! 41 63.4 7.3 24,4 4.9
- il Acdn, ‘
"Best' = Q.%2 22 59.1 9.1 4.5 4.5
"Best" - Q.*+3 22 72.7 4.5 S.1 4,5
"Boet' - Q. 22 45.5 9.1 40.9 4.5
"orst" 22 36.4 13.6 45.5 4.5

Soc, Se, - Jther

"Beat' - Q.12 19 .36.8 21.1 10.5
"rest' - Q.#3 19 31,6 21.1 26.3 5.3
"Beat' - Q.#4 19 36.8 21.1 42.1

"Worst" 29 26.3 26.3 31.6 15.8

Tr. Sece. St. Tchr,

\ “Begt! - Q.-r2 17 29.4 35.3 11.8

N Besc! - Q.#3 17 11.8 41.2 11.8 17.6
' "Best? - Qi 17 17.6  64.7 17.6
"Worst"' 17 52.9 5.9 41.2

‘The wvarioue goals are specified in Exhibit I and the various occupational and
role classes in £xhibit IV,

hThe responcents included are those who submitted responses to both Questioanaire
#1 and “4; data as to responses as received to each of Questionnaires #2, #3,
ane 4 are preseated in the Memorandum as to succeeding Questionnaires and the
Final keport to Participants in Exnibit [X.

“indicates no response only to the item in question. kup
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Exhibit VII (concinued)Bm cnw !I‘.!N‘AB‘.E

-

Cholces ox-Phrtlcipants in Questioanaires #2, #3, and #4 as the
ngest! and "Worst" General Objective of Economics Education from

among the Three Contenders of Questionnaire #4

Percentage of Goal Choices githin the
Respondefit Group

. By Respondents” Numberb #2 #3 #6 No Resgdnsec
With primary _
occupation: N
Business
"Best' - Q.#2 - 23 39.1% 13.0% 13.0%
"Best' - Q.#3 23 52,2 21.7 4.3 . 4.3%
"Best' ~ Q.#4 23 52.2 17.4 26.1 4.3
"“Worst" 23 13.0  43.5  34.8 8.7 B

Purdue Student

"Best" - Q.%2 12 3.3 25.0 16.7
"Beat" - Q.#3 12 33.3 6.7  16.7 8.3
"Best' - Q.#4 12 41.7 8.3 50.0

"Worstc" 12 41.7 58.3

Other (;lass.ications

Adnl. Oi:f. [S¥S t::"E‘L .

Fe, KEd. Councili or utr,

“"gest' - Q.#2 30 18.3 35.0 30.0
"Best" - Q.#3 30 20.0 43.3 30.0
"Begt" - Q.4 30 13.3 36.7 50.0

"Worst" 50 66.7 6.7 26.7

Role ir wcon. bduc.:

Collese Tchy,

Npegt" - Q.42 7 15.9  32.8  25.4 6.0
"Rest' - Q.%3 67 10.4 32,8 37.2 7.5
Maest! - Quirh 67 6.4  35.8  47.8

"wWorst! 7 70,1 6.0 23.9

a,. : e el v . .
I various gouals are specified in Exhibit | and the various occupational and

role closses in Exhibit IV,
h
“ne respordents included are those who submitted responses to voth Questionnaire

©1 and »4; dala as 'o responses as received to each of Juestionuaires #2, #3
and #4 arc preseated in the Memorandum as to succeeding Questionnaires and the
¥inal Repurt to Participants in Exhibit IX.

<, . .
indicates no response only to the item in question.
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Choices of Participants in Questionnaires #2, #3, and #4 as the
"Best" and "Worst" General Objective of Economics Education from

among the Three Contenders of Questionnaire it

Percentage of Coal ChoicesaWithin the

: . - Respondent Group .
. By Kespondents® Numbétb #2 #3 #6 - No Response®

. Rote in kcon. Ed.:
Pre-Coll, Tchg,

"Best" - Q.#2 10 30,05 40.07  10.0%
"Rest' - Q.#3 10 40.0  40.0  10.0
TBest" - Q.4 Q0 30.0  40.0  30.0
Worst" 10 40.0  20.0  40.0
MEpge" - Qi 23 19.6  32.6  21.8
"Begt” - Q.#3 a3 3.8 26.1 4,3 8.7%
MLest™ - Qi 3 31.7  34.8  43.5
Meorat " 23 52,2 b.7  39.1

Auminlstraision

"Best" =~ Q.2 27 - 33.3 22.2 22.2
"Best" - Q,#3 27 33.3 40.7 22,2
"Bedt'" - Q.4 27 29.6 33.3 37.0

"worst" 27 51.9 7.4 40,7
Author Econ. Pcin.
Toxr
Coilege
'best" - Q.2 34 8.8 35.3 26.5 5.9
"pest" - Q.3 34 11.8 38.2 32.4 8.8
"beat' - Qra A 14.7 32.4 52.9

""orst" 34 13.5 2.9 23.5
Pro~Collepc '
"Bout' - (L #2 11 3.6 31.8 9.1 18.2
"Best' - Qe#3 il 27.2 36.4 9.1 9.1
"Best - Q.itd 1 9.1 54.6 36.4

"Worsic' 11 27.3 18.2 54,5

B, . . . Ce . .
“'he various goals are specified in Exhibit I and the various occupational and
ro.¢ ciasses in Exhibit IV,

bThc respondents included are those who submitted responses to both Questionnaire
#1 anu #4; data as to responses as received to each of Questionnaires #2, #3,
and #6 are presented in the Memorandum as to succeeding Questioanaires and the
Finai Report to Parclicipants in Exhibit IX.

¢ . . .
Inuicates a0 response cnly to the item in question.
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EXHIBIT VIII

Percentages of Respondents Accepting and Rejecting'
"Consensus' Goal #632, including its Rationale

a
Statement , in Questionnaire #4

Exhibit VII1 shows in cumulative terms the percen;;ges of the sta£ed :
total number of participants of each class as in Exhibits V, VI, and VII
accepting the 'consensus'' goal #6322 with various specified degress of
willingness, as wel}/?s the percentage of each class rejecting it.

Thus, 73.9% qf,the 23 respondents who stated their primery occupation
as business accgpged "consensus' goal #632, while 21.7% rejected it. The
acceptance to téjection ratio for businessmen was accordingly 3.4 to 1. 1If
we exclude §s-acceptances those maﬁe "only reluctantly,'" we find the acceptance

/

to rejection ratio for the rest of the businessmen as 2.2 to 1 (47.81 divided

by 21.:7).

a "Consensus' goal #632, with a rationale statement, is specified in Exhibit
i1 and rhe various occupations and roles in Exhibit IV. .-

The derivatior of ";onsensus” goal #632, with its rationale statement,
s reviewed fn Exhibit TI-A,
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EXHIBIT IX
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Copies of Qutgoing-General Communications

to Participants in the Inquiry




- IX ~ 1B
PURDUE UNIVERSITY :

KIHANNERY GRADUATE SCHOOL
CF
INDUSTRIAL ADMINISTRATAON

ST inraveare moana a790r  BEST CAPY AVRIABLE
Septenber 24, 1973

Nana
XXxxX
xXxx
City, State XXXXX ' .

Daay XXXXXXX:

The Purdue Center for Economics Education is undertaking a study to

determine the goals of economics education as psrceived by persoms who
are interested or involved in various ways. The study is sponzored by
the Joint Council on Economic Educstion. :

Your participation will involve ansvering several short questionnaires
designed first to determineé and clarify goal possibilities and subd-

T sequently to crystallize selections smong them by respondents classified
lpto Various groupings: economists, educators, social scientists, social
studies persomnnel, educatiomal administrators, students, businessmen,
labor leaders, and agriculturalists.

We hope that you will participate in this inquiry. Ws believe that it
is basic to batter performmice in ecovomica sducation, that is, to the
achievement of educational objectives at lower costs, relatively, in
time and in money. We belisve that our purposes in aconcmics education
need closer definition - that there is a gap betwesn our objectives,
often ounly implied, and the strategies we employ. P

L]
The value of the study dapends upon a broad representation of the attitudes
and thinking among persons in many fields of activity, which should not ~
exclude your own. A

Your participation in this study will require only & small amount of time,
mainly for responding to our brief inquiries. The project design calls,
for four of them, the first simply requesting identification of your
occupation and a brief statement as to what you believe should be the

. purpose of economics aducation and your resson for that belief.
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The rest of the study will require you only to check a small numher of
selections from given lista of alternatives. We will provide tc you
tabulated results from praceding rounds of responses. We plan also to
offer to you at one stage some ten typed pages of optional reading. At

a few points there will be opportunity for you to make individual cowmments,
but only if you choose to do so.

All individuay responses will be kept confidential. They will be used
solely for compilation of statistical composites and perhaps for
occasional anonymous quotation.

We earnestly solicit your participation and request that you complete and
returm the accoupanying stamped and addressed return response card, 8o
that we may promptly proceed. We are concerned, of course, to have the
study include a solld vepresentation of persons from your own area of
occupational interest.

Please complete and return your card at once.

‘Sincerely yours,

Robert V. Horton Dennis J. Weidenaar
Aggociate Professor Associate Professor
Department of Economics ' Department of Economics
Project Director Director, Purdue Center

for Fconcmics Education

September 24, 1973
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T

RE: Accompanying Questionnaire #1 of
inquiry as to goals of econcmics education in which

YOU HAVE AGREED TO PARTICIPATE

We are pleased you have agreed to participate in our inquiry, which
has the sponsorship of the Joint Council or Economic Education, and
is concerned with the goal(s) of economics education. We value
. your response as a representative from your own area of orccupational
interest.

Questionnaire #l accompanies this letter. Please complete it and

return it to us in the accompanying stamped and addressed anvelope
as promptly as possible. Our tabulations of responses are planned
for October 31, 1973.

We shall try, throughout the inquiry, to be sparing in the use of’
your time, while still achicving meaningful results. This first
guestionnaire, despite its brevity, will still be more time-
consuming than subsequent ones, which will only require

the checking of selections from a few sets of alternatives.

To make the study representative of independent opinions, we ask
respondents not to communicate with one anothex as to the ques-
tionnaires or their responses. .

J g 28l D vsdincasd

Robert V., Horton Dennis J. idenaar
Associate Professor Associate Professor
Department of Economics Department »f Economics
Project Director Director, Purdue Center

for Economics Education
October 15, 1973

Please complete and return promptly the accompanying pink
Questionnaire #)] in the accompanying stampmed and addressed
envelope. Thank you.

> |-

ERIC ‘ | -y
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Inquiry As To Goal(s) of Economics Education

QUESTIONNAIRE #1

Please return promptly in the accompanying stamped,

addressed envelope. Tabulating planned for:
October 31. Thank you.
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A. My Primary Occupation (the one to which I devote the largest '
part of my working time) is indicated below by my marking a
P in the appropriate box. .

~ B, My Secondary Occupation(s) (another occupation to which I
devote at least 25% of my working time) is indicated below
by my marking an S in each appropriate box.

(Tgnore items B

. in breck .
( STUDENTS: If you use most of ynur working time as in brzckets.)

a student, please s-ip this A and B and go at once )

to SA-SB on the next page.) /Col.: P=7-8;
S ('s)=0-10(1i-12.
1. Ecnnomics education* , (5) — Ak
(teaching, research, administration) cceecceccoccccsaccoes } ol /
2. FEconomist nct engaged primarily in economics education¥® .
(i.e., teacher »f other economics courses, researcher in —_ -
economics, business economist, etC..ccecccccccccocccces L 02/
3. Edycation administration (other than specifically in — —
eC('nomiCS education* ooooo o.Oo.o.0.0...0....00....00n.oo LO:'I,./
4. Other SOCial scientist................................. é04-/
5. Other social studies teaching...c.cceececcoccccoccccnnns L o3
6. Training of social studies teacheXS..ceccecescccncccves L o6/
7. Business.......'............‘......O. ...... ..-.......... - AO7J
8. Labor leadershipoo.a.. oooooo 0.JQ..O.OOOQQOOQ....O...O.. AORJ
9. AgricultUre....ieececescecss ceiececcnns Cesecctecscaseaenes [ 0%/
10. Other (please identify) coo Z— ;7

(RESPONDENTS TO ABOVE ITEM:
PLEASE GO DIRECTLY TO C ON FOLLOWING PAGE.)

* "Ecnnomics education" is defined for purposes of this study to mean
- activities which promote a wider understanding of basic economic

orinciples and their possible applications, as_a matter of general

education. (It is not, therefore,. intended to include educatinn

in more advanced economics as a matter nf professinnal training.)
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SA-SB. (Item 10, 11, or 12 is to be answered only if y~u use

- most of your working time as a STUDENT. Theck-only 1

of the 3 items.) - | Zzbl- 7-8;7 o
11. I have previously completed at leaat one ccllege level r__T'__ i
course’ in economic pPr:ACipleS..icceiccscsccccccnccns ! 0/
12. I am now pursuing my first college level course in pr——
) economic pripc:iples......‘.....‘............‘.....‘ ‘ Al?‘J
’ hnvermcaamad
- 13. T have never completed a college level cnurse in - _ -
economic principles...‘...............0...........‘. _1413.J
. | S—
c. I am an administrative officer or employee of an Economics - -
Education Council or Center: lool. 13 /
NO.‘......‘........“.‘0."..“_...‘......‘..‘.......0‘.‘ 1‘;0]
r—ﬂ~' -
YECOCOOOOOOOOOQOOO‘0‘.“...‘..‘.‘...“(‘.““‘........“ ' iéolJ
il . _ o
D. I am an author or co-author cf current text(s) in economics — -
princinles as follows: | /. col. 14
No---...o........ot...o....‘.........-o..o.l.........lo‘ n—-—-JZOC__/
YES - for use primarily at the college level......c.ee.. L__szl_/
‘ YES - for use primarily at the secondary lavel.......... 02/
E. (Answer guestion E only if you are engaged in economacs education*
If you are, y»ou may then check one cr more of ¢ae followirg 4
items".)

I regard myself as an economics educator* by reason of my devntion

of more than 20% of my total working time to: J col, 15;7
Teaching in econﬁmics education at the cnllegiate level... [51,7
Teaching in economics education* at the pre-collegiate _ -
L = 02/
Research in economics edUCation® ie.eeeeececcocossossssccsess 155,7
Economicg educatinn* administratioN....eieeesccecscoccseaes [55_7

*"Economics education"is defined fcr purposes of this study to
mean activities which ovromote a wider understanding of basic
economic prirciples and their possible applicatinons, as a matter
2f general education. (It is nct, therefore, intended to include
education in more advanced economics as a matter of professional
training.)

57



F. 7T believe that the single most important gengral objevtive (or ultimate
goal or purpose) of economics education is or should be: /col.16-12/

G. My reason for answering F in that way is:

N.B. It can help a lot if you do answer G above.

H. (Optinual):

I suggest change to the fnllowing effeect in the definition of
economics educationt:

- That's all. Thank you.~

*"Rconomics education"is defined for purposes of this study to
mean activities which promote a wider understanding of bhasic
economic principles and their possible applications, 2s a matter
of gereral education. (It is not, therefore, intenced to include
aducation in more advanced economics as a matter of professional
tra;ning.)

5%
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PURDUE UNIVERSITY. IX - 5B
KRANNERY GHADUATE SCHOOL
oF

INDUSTRIAL ADMINISTRATION
KRANNERT BUILDING
WEST LAFAVETTE, INDIANA 47900/

RE: Acdsmpanying Questionnaire #2 of
Tnquiry as to Goal{s) of Economics Rducation in which

YOU HAVE AGREED T0O PARTICIPATHE

We list in A.of the accompanying Questionnaire 2 the more commony-stated
pogssible goals of <conomics education, as educed by us from the answers of
respondents to Questionnaire #!' and otHur s»ources. We would i(ive yon to
make a selection from this list.

This questicnnaire should take little of your time, and we as! that you
return it promptly in the accompanying stamped, addressed cnvelspo,  We nlan
to tabulate responses on November 15,

We have reviewed ynur suggestions as to nur definition of "connomies
nducation”. We have no illusions that it is perfect, and oven though uwost
of you made no suggestions and a few even offered uns olicited ¢csmiendation:s,
we value the <uestions which a number of you raiseda. Somc~ of thom were in
conflict; some seemed to imply gonals even more than ours does: and some
seemed largely to detail points already implied or to narrow posibilitios
nnnecessarily. A few have us still troubled. Our solution iu te vetain
what we had and suygest that snme free reading of meaning into it by
respondents is possiodle. '

w2 hope the goals listed in Nuestisnnaire #2 encompass nmost ot your chejers
and are fairly presented. We would have liked to use many of your own
' phraseologies, but our aim for unbiased presentation and brevity constrained

us, at least “or now.
UﬁW%A ()

l,

/’) - ‘
& (;”f“);r ~2x{x/;§:;\~

Q0bert 7. Horton Degpis J. Weidenaar
Associate Professor As3nciat.e Profesaor
L. partment of ¥conomics Departmoent of  Seonomicens
Project Director . ' Diroctor, Purdine Contor

far Feonomics Educat.inn

vovemher 1, 1273

Please complete and return (uestionnaire #2 promphtly
in the accompanying stamped end addressed envelopr.,
Qo Thank you.

8 59
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No. ___ICol. k6]

Inguiry As To Goal(s) of BEccnomics Education

QUESTIONNAIRE #2

Pleace complete and return promptly in the

accompanying stamped, addressed envelope.

Tabwlating planned for: November 15,
Thank you,

ERIC A L0
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" A. T indicate by marking a G in the appropriate box below what I velieve should be the
: SINGLE most_important general objective (or the wltimate Soal or purpose) of
econonics education¥*:

(One "G" only, please) (Tgnore i{tems in hrackets)
1 Col., 18-19, .
8: Col. 2)-21]

1. The learning of economic theory or aialysiSecceeccossss b rox]

2. To make us more capable as direct participants in the
economy - that is, as consumers, workers, businessmern, E::]

or 1nvestnr3000;0000000.........O..O.......'.......... 'P()l’]
3. To "improve'declsions when we act in our soclety as f-j]
citizens.............................................. L- 70313
4, To help us, as participants in the economy, to fulfill
better the responsibilities we have to others...ceee.. - e
[ gia’
5, To develop our faculties for critical thinkingeeee.oo. ¢ 1 Fos5°
6. To impréve our understanding of the world in which
we live.“..........‘....‘...0.0000000.0.....'O...O..O r%.‘l
7. To develop & questioning attitude among students Y
- toward3 their world.......................O........OOO L”‘?. "071‘
. 8. Leaz‘niw for learnim's s“e.......050..6......0....'. E‘j ros'}
9. To dcvelop S‘budﬁnts' Crea‘bive abilities.....coooooo-oo . : rO')‘}
10, To develop students' lasting interest in economics.... 3‘“5' r.¢e)
11. To help explain historical events more satisfactorily. _] ria)
12, To help us appreciate more the free enterprise or
mket eccnom...OO..OOi....Q.OO..'O..O...O.......DOOO rl?]

(- THE LIST CONTINUES ON THE FOLIOWING PAGE -)

%" Economics educstion’ is defined for purposes of this study to mean activities
which promote e wider understanding of basic economic principles and their
possible applications, as_sa matter of general educatlonr. (1t is not, there-
fore, intended tov include education in more advenced economics a8 & matter
of professional training.)

tl



13.

ik,

16,

s 4
I

" 18,

'BEST COPY AVPILABLE

(Temore items in brackets)
rG: Col. 18-19,
S: Col, »0-2171

To help us to develop a more satisfactory economic f—-1|‘
Systemooooooooooo-oooooooooooocoooO'Ooooooootooooooooo y rl3]
To help us %o evaluate different types of economic r—
systemsoOo.OQQ'OO"OOOOOOO"O.OOOO..OQOO'OOOO'OO.OO'OOQ k rlu-’
To begin the treining cf students for more advanced {--
Studiesineco.ﬁwmics"OOOOOOOOOOOOQOOONOOOOOOOOOOO".OO [ r."s"
To helyp astudents to become problem SOLVEYSeeececosssses £ r.¢]
To helr us to understend better the free enterprise '

or m-rkelt e(-onom‘oootooooo‘tooooooo0000000000000000000 rl?]

Other (Please identify)

u .

If you teel you must, you may also insert an S in QONE other vex in A above to indicate
ONE Supplemental Goal which you believe is so “essential thet 1t must .30 be incindod

in
of

any statenent of the most impurtant general objlective (or witimate woas or purpose)
economics education*

( - But again, ONE "S" only, please, = )

( - That's Ali., Thank You. - )

* Economics education” is defined for purposes of this study to mean actlivities

which promote & wider understanding of basic economic princinles and their
possible applications, as o matter of general education. (It is not, there-
fore, intended to include education in more advanced economics as & matter
of professional training.)

2
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\. _ . IX - 9A
MEMORANDUM ACCOMPANYING
. QUESTIONNATRE # 3 _
) of Inquiry as to Goal(s) of Economics Education in which ‘

YOU HAVE ACREED TO PAKTICIPATE

The fashior in contemporary American writing sbout education
holds that talking about purpose is & frightful bore...

But philosophical guestions neither disappear nor resvlve
) : ~ themselves by being ignored.

- Charles E. Silberman, Crisis in the Classroom, New York,
Random House,.1970, PeTe

S B AR R B BK K BN BE B N B K

«+oif you're not sure where you're going, you're likely %o end
up somewhere else - and not even know it.

- Robert I« Mager, Préparing‘Instructional Objectives, Palo Alwo:
Fearon Fublishers, Inc., 1962, pr. vii.

After reading the folldwing Memorandum, please detach, complete, and re-
turn promptly in the stamped snd addressed envelope your green Question-
naire #3. Both are attached at the back of this Memorandum. Thank you.

Tabulating planned for December 21.
(nlthough holidny mails may celay us & hiv.)

03
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MEMORANDUM ACCOMPANYING °
QUELTIONNAIRE #3
of Inquiry as to Goal(s) of Feonomics Ecducation in which
YOU HAVE AGRXED T0O PARTICTIPATL

We appreciste your cooperation so far in our inquiry. We apprectate,
too, your several volurteer~d suggestions as to our definition of
economics education, ius beauty ani 1%s acceptability or ite short-
comings, real or imagined. We have also learred in = few instancesn

of tne potential value of the inquiry, ¢r of its inanity or poinilrsgs-
ness, even of its wastefulness in the use of envcelopes andl vosiage!

We ourselves are not yet discouraged. Perhape some 0f the scevticy in
t'e more important areas will become more tolerant g we reveal in
this memorendum some of our purposes which have herdtofore st teut,
been only implied.

We want you to know now that all participents who complete ovar obsinels
. co'irge will be offered an opportunity as & part of the 1azt question
* naire to compete for a monetary prizec - $25C.00 - tc bwe offersd Wy
*he Krannert Craduate Schocl of Industrial Administreiion fow. the
- statement which 1s believed to best state the goal of e~cronics ecucetion
as finally developed in *this inquiry. More abouvt fhat lsiar.

In the meantime, aftevr answering this Queostionnair~, you will have

a break before we come beck to you cgair well ailer thn holuidays with
a brief and mucl easier t¢ answer Questionnalre #4. We hope hal tae
holidey season is a happy one for you and y»urs

A. Your First Steps Now

We ask as your first step toward answering the.azccompanyliqg dbrief
Questionnaire #3 that you read and consider the remaialer of this Mem-
orandum. (We said to you in the beginning that a* one stage of the in-
quiry some material. for reading would be presented.)

23
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3. The Gosls in Contention

Our interest now is directed solely to the five possible gozld of
econonlces education as listed In Exhibit I end Exkidit 77T on thte fol-
lowing pirX-colored pagns. These five goals inciudz the uvne mug.
frequently chosen in Questiornaire & of this inguiry, Wy anry of the
classes of wespondents listed in ExXi:iblt I, to reprezant tha single
rest dmportant general objective or uitimate purpose of ecoromics
education.” '

Exhibit II displays som= astonishirg disparities of choices within

the different groupizgs. Note, for example, thet Goal sl (vh: Inoratng
of economic theory) receives support among the social scientists end

. among educhtors, yet 1t has not a singlc adlberent aning the economigls
not engaged prinarily in economic education. Gonl #, (49 help us to

be more capable s direct particivanis in the cconormy, that 13, as
sonsumers, workers, busiressmen, or invegtors) i3 the single rosnt :
ropular goal, even though it is noi among economic e.uasavteri, ecoromilii,
officers or employees of economic councils or caaters, or he awdhtre

of colleginte economics principles textr. (o0&l #.7 {tae urdzrsimndirg of
the free enterprice sysiem) is a céaeling among busincermesn Al the

few sgriculiurists reprassented, Yut is a very woak contender ~therwieeg,

These disparities reflect a lack of unity or clariiy 2s & what

ec: wmics education should be attempling. They sugpmest fhe imrortance
of the current ingquiry, and in partiéular ite inciualon on the fromt
cover of this Memorandur of the quotatlious trom 3ilhermen enl Magzer.
They may well explain some of our confusions and faiflwres Jr eduro -
tional activi“ies aad in canocosing which ones we wlill cuppurt Dy cor
sponsorchip and our financial aid.

+

Tabular material in this Memorandwn 1s presented oa pirk-colerzd paper
to facilitate vour referring back to it as occesing arises while you
peruse ,his Memorsndum.

*"Economics education” ia defined for purroses o? this study to mean
activities which promot = wider understanding of iasic economic prin-
ciples and thelr possiL.e arplications, as a matier of general educs-
tion. (It is not, therefore, intended %tc Iirciude education in more
advanced economics as a matter of professional training.)




FXHIBIT I
The Cen«ral Joals of Zconcmics Fdueation Now in Conten’;*.ona

#1: To improve our urlerstandiing of economic thscry
or analysis
. [

2 To helr us to be wora canadle ~e direct pearticl-
pants in the econony - taal 18, as consumers,
workers, “usinessmen, or invectors

#3: To "improve" dacisions when we ect 4in our society
a8 cltizens

#: To imprgve our undersiending of the world in which
we live”

17 To improve our understending of the free entcr-
prise or markel economy

®These five goals include eucn of these wost frequently
chosern in Queatiovna‘*# #°es the moat Lmportant general
objective (or ultirnre goal >r purpose) uf economics
education by any of Lae population group as listed in
Fxhibit 11 on the following pink-colored page

P4 few of you who chose this goal in Questionnaire #2
inserted "economic" to make it resd "To improve our under-
standing of the economic world in which we live". This
limitation is tekxen 4¢ be unnecessery, inasmuch as improve-
ment in understanding of the economi~ world must 1nve§ve
1mprovement in understanding of the totality of the

world, altiough of course not in the same degree.

ble
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KXMMIBIT I

The Most Freguent Cholces in Questionnaire # 2 as the Sinrle Most
Important Ultinate Genera™ Ob’ecztive of Feonnmins Béinaiinn

3y _Respondents ]‘ % o2 Cholces Amcng Taese 5 Goade™
R 2 i 43 16 #17
Humoer ! " Dir.Purti- Citi-  Understand
Wita Prigpary Geoweatdon: _ NI . | Ee.Th. ipatdor guskin Yerld  Mil.liw
: )
Econ. Educ. 4% 2 A 208, 37, 356 49,
Econ. - Other 24 ! Q L 63 33 O
Ed. Adm. o2 ‘ 9 By pRL 9) N
Soc. Sc. - Other 14 .i 2 47 21 14 O
Soc. Studies - Other ) L 1o 66. 0 7 c
Tr. 50c. $t. Ichrs. i3 % o ) 33 ~E e 0
Business 18 ; % 0 L2 1x 17 28
Iabor T-22dership L l | 2 75 0] 25 0
Agriculture 3 Z S 57 o) 0 23
!
Purdue Student 13 o &2 23 5 0
Ad. Off. or Tmpl. " I
E¢. Ed. Council or :
Ctr. oy o7 : L 31 29 26 0
Author Econ. Text: i
College Y- i 3 o 2k - )
pre -College . 3 3 13 31 31 25 o)

aThese goals are defined in Exhihlit I on the preceding page.

bExcludes responden%s with incomplete or untabulated questionnaires, other primary
occupaticns, and other primary goal cnoizes, dut the mogi frequeni primary goal
choices of respondents in each grouving Listed above are included among the

five goals appesrinrg In the foregoling labdble.

1
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I s Unum e Pluridbus

In our e¢fforts to achieve a measure of improvement of the situetion,
we have been directing our attention, a3 has already trounled s few of
you, to the develeoprent of e single gozl of econcmics educaticorn. Cune
of our present participants wrote in an eavlier publication:

The prcblem ig that multiple gnais 4o not direct an activity
in one divecclor. Four sceme reason, stating the protlem in
ithis wy riks fmericans.

- 5. Smwel Chernis, Philosophic Foundations of Education,
New ¥»rk, American -3ock Company, 1907, Fe LO.

ind we are advised oy one of our own, to the extent some of us are
aconomists o ratheroticiens:

A guiding »rinciple cannct bYe tormulated by the requiremcnt ol
maximizing two (or more) functions at once.

- Oskar Morgenstern, "Thirteen Crivical Foinis in Coniempovary
Teonomic Theory: An lnterpretation", Journral n® Econemic
L1te“acggg) X.Decerber, 1972, v. 2167, quoting from J. vor
Neumann and Q. Morgené*e“n. ”h°ory ef Goals and Economic Re-
havior, p. L4,

The establishment of constraints or any attempt Us weight geal com-
poner:ts is obviously coumpearatively unsatisfactory, es;ao*ally 17 he
determination of a scingle, acceptable gosl is pooqlble. We Welieve in
our cage that it ’'s.

+
To economiats in particuiar we put the guestions: Ao indiffe~rence

me%ions elvaye imply straight lines, plancs, eic., reflaching constant
ratlos of suwbstititicn, and in any eveni, are tney wlways oarillicel?

e
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: De A Yew Deal
Let us proceed, then, in secking that single most catiszfaciory zonl.

Ir Guestionnaire ¥l and Queetionnaire #2 wev chose as the hest goal
that one whnica, in tha light of your tastes and values, ovr <=finitior
of economics education, and your understanding of econom.cs and other
factors, you bhelleved should bz the SINGLE mos impovtanu general
objecvive {or the ultimaic goal or purpose) of ecoronies educntion.

Mmoge constraints remain, together with a new one: *he goal now tc be
shesen as the best fond the worst) must be onz of thege flve now lirted
in Fxtirit T and Ixhibit 1T on the preceding pink-colored pages.

[
You are now asked However, als3o to consider, but not necessarily %o erd up
concurring with, the choices of your cenf'reres in groups o0 wnich
you are ‘wno*tanbly & uember, ana within other groups as they ern tab-
ulated 4n Exhivit I,

T, Viewsof (Ccafreres

T4, would seem natural, first, that confreres within tre various pop-
wlation greups would *end to choose similsr goals. To some extent 1ere
taey do, but to a greater extent as yet they do not. "No zroup acheres

to & 31nglp goal, and alLl &arger groups -shew first cholces dividec

among several or ever ell five ol the goals (a8 well ac cthers ur.-
menb;onﬂd‘) Pleasa keep in mind, toc, 4iks% your cornfreres .n each

group will Ye goinsg through the presenb process alsn and rey therafore be
modifying their reccrded cholces Jush as you now moy ke mod*frirv JO“IS-

Nevertheless, in 4he light of the choices of your ccnfreree a3 reflected o
in mxhibvit 1T, your gucsses as 1o changes they may now be making, and
the definitlon o eccnomics educa**on*, will you pleese record veloew,
for your own guidrnce cnly, vhat you choose uOW 8&S:  fpgayt j+ nf your cholae of
gonls from Finibits T and
IT above)

e |

TENTATIVE L
CHOICES #1 B. The Cne Best (or Teast Bad) GOMleocecsosotonnsne

W MHP ne ﬂhr5+ for TnaSL T30 ﬂ) Goaloooooooooooooo

*"Eﬂonomics education is definedi for purposes of this study to mean
activities which promote n wider underatanding of basic economic prin-

c. les and their possible applications, as a matier of genera. education.
/1% 13 nol, therrZore, intended to lnclude education in more advanced
economics 2: & sattar of proressional sraining.)

4
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F. . Views of Members of Otmres Pepuiation froups | BES[ mw l\\(N‘.ABu-

1t would seem advantageous, 1f poegsible, that the goals of verious
population groups iuterasted or involved inr econcmuics education should
correspond., Their validity would 1o that extent te confirmed; the
~confidence of different iuterecsts in ecoromics education would be
augnented; conflicts o purpcose and executicn would be reduced; and
advantages from concentration of efforts could be achileved.

Should not economics educators, ‘or example, be consistent ir their
@0als both witl vhat economists deileve e philosophically jJustifiable
anié with what “inan~iel supporters of ecounmics education are willing
to opou;or? And cunversaely, should net economists, for example, con-

¢ rider what enonaiiies educatore and oluer educators telieve is achievable?
Ana Tinencial supporitsrs consider what eccrnomists believe 1s well enough
esvabliched that it may jusvitiably te taught as a matter of inteilectual
integrity?

Wil not the cauuss of economics educetion b enormeously strengthened
w*tr £ 2ons:insus ool of the important intereswmed parcies? Will wve

1% Beeme nore “\?bhlsifp sdyoaetes ef the cauce of nmconomics education?
thl thut auuc ro*t ha weekensd Dy dﬁ1~‘=vsar/ confusions of differing
FORLE, dnasoasisvine olvecacliig, arnd differing svec:fications and execu-
ticse o cooacm.us couwrses auvd uLhe* courses wutﬁ economic content?

Pileuwse *nsseloee, yo back agaln to Dhlvit TU and ccasider the goals chosen
sroponlerantly by ctner pLpalatisn groups tae views within which groups

Vo MEr W eansider Lmporvent vo the cause of economics education or perhaps
CVea o vurr*n@ 28 o Yhe validivy = "1:<31c~_1ty of your own choice.

Lesr Lnowuand agean, however, that the views of réspundents of every

“yde vhicn are reTiecuved ln the ‘h."--n aay alse we caanged in conneLtJon
wihh the process o respending to thic Quesivionnaire.

On the tasis of yoee owa Pirxsn enolcas s you recorden them in £ avove,
e sovieaw of wha chouces of other popualativn groups as reflected in
it LD, your susmsses 88 W changes 4hat these nerbers may now be
’ﬁ;fﬂg, anG e d=tualtisn of economics cdventior®, will you please reczord
weloe, Toy your cwa gutdsnce only, whab you cuwute nda as:

{insert # of your choice
of goals {rom Exhibits
1 and TI above)

[ 11 -
WVLRL
e oy
T il - -y . - s . -~ . [N
\; a( L Lo e .L‘GC NG ;Ir";;‘:t ‘\‘)I 1{".-31- ..‘l'..’&, -_,Odloo S es snoar0an
m-* &&&&& - -—e —

. Tae dre Worst (0r LensSi 0904) GCBLesses. soes

NN

. e N TS S . ¢ Sttty S ¥ e > PO~ (b A P

- AR TN

cwretac ey aaucation' Ls GeTinca for wurvoses of trhisstudy o mean

e Wiv] Gian whowen ranove & w~ider understanaia o0 T&S1IC eronomic prin-
ciiles ena their posszille wpplications, as a aalter of general education.
fTt i3 ret. dhera:fore, dntended to lacliee e iucat.icn in nore advanced
AGOEE I s raliar 0f srosessional crainiag.)

0
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6. Interrelatlonship ~f, the Contending Goals

We ask now tnat you conaider interrelationships arong the courending
goale, Hr at lesst one view s to tron, s displazed in “Xhinil IIT un

, the Tolliwing vage of pinw.colored miver. This hierarchy of gonle .

. ard their intercelationsbips ay displayed representis an atteapt %o

reige queaticnaa ag 4 whinch goals miught e interpretel to o2 juxlusive
of others and whick ones niphrc Lo considered move ultimatz than others,
Ncote thnat Lome o the opiries ot dofferent leveia are based wpoo dif-
fereny sets oF chviracterasttos. o srow ipterrelationships we rave even
included on h.gher .evels conscltvert guals ox chwuracterisiles which
may be reguird: us ongs of Jower lnellsnveress or ultimaie neturc, and
vice versa. “leaseanbe also that nct o one of the Mve goals is specific
enough in it42ly ever “cr completing the design ot a single course In
econouira.  Thuas, Lae tlagle general gowl v are seeking in this lnquiry
mist eventualliy he ade pore spe~iflc r o the development of multbtiple
behavieral orjeciives; ALl ve hope 4o vrovide now =8 & general ob/ective
for the achiievement ol wnlch ol oI ug mueat eveniually cheoose those
multiple and more specilie boacrviceml ohjectliver.

vour task 1c now 4o consider which ooz of the geals listed ir Exhibid 1
is the Best cholce, 28 you see Iit, and which one is the Worst cholue,
w3 you ger~ it, in the Light of wv characteristics digslayed in the hler-
archy: (3.) the degree of Inclustveness of tha goel and (2) *the degree
to which *he goal i3 rn vlulmate one., You will note thav thern exists

. . a tepxre2 of eonflict in achacving both inelusiveness and uitinecy.
Your tastes saculd in all vespacelbs ebill coantrol your cholces; ixtu are
Just asked to congider in waking ihese cholces “he lrulleations you
drey from such o niersschy of xhe goris.

We feel that some of wie ‘mterrelavinnghly.e suggested wn Exnunit 717
may well exvlein some ot ahr Aifferwiier L roal chioices whlc'y we have
heretofore noted.

After, hopelully, absorbing o your owa satinfaction skhatever Fxhidiv ITT
displays, on *h2 basia of rcur nrecolng first and gecond ~hoicesa as
noted in P ane ¥ axrove, ornd the (dxliiition o7 econvmlca education,® will
you please rozord bLilow, for yoor own guidiice unly, what you chuose

AOwW AS:

(ingert # of your choice
of goala from kxhibits
T and II nbtove)

TENTAT IV .
CHOICES # 3 T. The Ope Mozl [ov ettt fad) Goal.s

g
sadocee
id

g5
A Tang f}f.)oflt aﬁa :‘.0 seecse

—a

Yopconamtag slucabtion” fa i-ired “or wurpsaze of this study to mean
activitios wilcn promote » wider caderstanding of baslc economic prin-
cizles and tneir possidle scpiitetl-ri, 23 a netter of general education.
1% is ros, thircfowe. intenced % in~lude edueation in more advanced
anranics 88 2 matier of voofensicoasl wraining.)

ERIC _ ud
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EXHIBIT IIX

one View &s to Interrelationships of Certein Possidle (oals
of Economice Fducatlon
(fta in parentheses refer to goal aumbevs of the presant anauiry, )

ALV I, SRe: 3’21 WL SRS W) W TV R | TR SOMICAL VUL YL T I W

! 859 FEWR
comsinad with (&) knowledee !
S rararmraarcy o Iustitutions and Veoxs,
Understanting econonic | In the Light of (3 Mdusse {
{¢hecry o= rnelysie ($1) 1 [ § and Geals, where aprlicavle |

TR BT PN WO O & W LR 3
. by
-
! i - ”m.i . ‘?
: { Can improve undersianding ot & :
A é the wnrket econcry (#17) (a - !
==t vaxd, oF Goal #0 88 siated be- T
é R s ¥
8 T Lowy 4 {
vl J 3 g

!— ;5 A GRS amew @RS WY UEYh ek TYme M3 SA SAD 15 LD A AT )

; Can improve undershanding of the worid #8) 'E

i (1.e., bv imzroved understanding ¢f %he eccnori.c werld) ¢

i TR ’ —m?mﬂm m"

g :

:- o~ - e » e, i 3] 10 9% i
For ease and comfor:s . K i For "tester” socied de- .
of mind aréd emotion* J Y L.,isiens '#32 !

- e e 9 v k( u_-vm.-uu-&w T -

L "‘

;For "vepter' direct varticlipaticn

in the veopomy (#2) :
PRIRT IR RIS SRR S 4 BV

——ons -

#* . ) . ~

The coafors and easde ~¥ mind aand ~motion  rveferseld %0 oan e “welan Lo
free an Andlvidaa’. for ‘hetter” direct participaiica in tho economy
(1.0, Conl #', riich arpears below 1t).

The idea of such corfort of mind and 2motion can ve characterlead o8
"A person’s semsge of belrg al one with himuels snd nie eurroundinga’
(rric Erichscn)y the abseace of "uneasiness. .. et by the nmere pro-
valence of dgnorancs concerning the nature ard :nnnning of things...
o Livé in a universe with whose ©inal and reai struciure one {a not
camilinr crestes v 1haclf san ansiory" {von Misez); or "Igrorance g
sigter to mistrust. Instinctively, sne Tears wha' one does not knovg
one prefers nos tc \mow what one fears” (Villey).

*Whether social economics, the gubject of thir inquiry, leads directly
- to gensral "Mpetter' performance A3 cousumers, workers, investors, or
vusinessmen (ncs™ # 2) (or concelvaniy, to wovse such performancel; 1s
a different question. We may rote that not alL economists ve
w«now &ra v:.cr, nor all tusincsgnen, for example, “he hest sources of
wiagdorm 4r eeoonemice.

ERIC 71
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H. Synthes:s .

~ You have baeen asiked to copilder in 7our taxking of tentutive choices

. #1 and #2 some eerlley viaws of your confreres end > others, &s well
as possidble changes 1n tuwo hecause of repmrts in this Memorandum

_ of the resulis of those carliler choives. As tne last process toward

. anwering tae present Questlionuaire :#3, will you please consider

' now the chanyes you belicve your condrerus may rmake in the light of
thely surrent exaaintticn of Exnibit IIl and fur corments with regard
to 11? )
On tac basls, wien, 0f tunt review, wvour precading 2act tces as noted
i Gy, PUogne T, enc the delinition of eccacaics education™, will you
Plenge xecord waet you chioze nov as,

(Tnsert # of your choice
of goals from Exhibits

I and II above
PINAYL CEC T

A5 BASILIS in

ANSWIRTC

QL:J'I u‘)\-“k.l:‘iE '}If_.} ..%d :ht. let: fl}'S’u (u:‘ L“&S‘t P.i;’.:‘ GO:-..:L- LIS S S
We he Ona iorsy (er Least ood) Goaleces..

T. Moo, to qracticnmaive frr Tupzld

- Ep4 G- -

ALl vhdat temu.rs XOT you o do now iy te vespomd to Questionnsire #3
1he2df ha green paper undernesth tals 3ﬁ¢u) and return it %o us.

no.e taat rar sl erury iroun ::ui~“naxrﬁ £4, i%s Tirst ivem, is not

Qtaanbioaily of e B oCrtaer o Jestlon € osbove, since in the )
. J!':tic'n" NS ONERE: A Jnnzrh we hena you 4t aot nave Lo - 2ater a

Lozl AsIL G L0 ey of tae scals now 1n cortantion.

wm-m oSS T AL et - atem. o~
. DlwEgn ﬂo"plvcv 1L foar avemy ot Questionnaira )
! # " ..)1 1..\ ”:'_ d:l;, arnG ﬁ(l ',' ol “'_".;1‘,":"_
yo I or us vromphlr i une st yed and .l ossed
{ @u0% 1008 whicm aelirmenieg 10,
.
voonur GeliadeUITig be o cannenre DRTLR .
N — i, o v e A
M B el AL L ge weLAn ey
Srtaty nly orsTen e foavedoate Droregenr
. Keartniae O oo Jepeeruaent o Bhonomie:
)
A RPN PR AT o Drccior, urdae Cooter
- Dor Lectomios Faucation
B .
et A A L ST T A S I C N O

‘ 73 . | ,
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BEST coPY mm\mu (lgnore items in brackets)

INQUIRY AL TO GUAL{S) OF £CONOMICS EDUCATICN [No, col. 4-6_7
QUESTIOMNALRE 413 ' TX - 10A

(N.B. Please detacn, ccmviets, and return promptly, in the accompanying
stamped and addressed eavelcpe, dbul only ai“er you have considered the /
material in <he vuff.-crlored Memorandum, Forw. GA, which also accom-

‘panies this Questionnnire # 3.)

"(Tabuiating plasued for LHCFMBER 21.)

.I d«-signate by marehig i the apzropricie ovxed delow my selections now as
whe general objcctives o ultlirabte goals or purposes of economics

edut.a ton,* when 1 am Linited to 3electio.n from only the possivilities ag :

listed in Exhihit 1 4o wae gecomganying bw.f-c..ﬂf“ed Memorandun (Form QA): /

/

E {1). THE ONE BE3T (i) FAL % ] W (1). THE ONE WORST (W)
: B LYTRrE . e gV L aad .
T(one B oonly. nleare): {Lrrr Bxhog o bullic (One W only, please): '
¢rlosed deunrandua,
[Bev. patn [Tol. 27-28 7
0 . |
e L Y . e s e it 1 \).L ," s e+ & o s @ 2 o kel
. ; r.-—.j --.u_-‘
ONE '; | i ’ - T | {ONE
lanadunes ! R e L . I f,:w. e L Ue v * v e o ¢ s PR ——
Lo T e
, I N
0:’1 lb" » ! L-—-~ J ] L] . . . . . N ,f — \ — L‘ J % f. [ ] . . L] L] L] . L.————,' Cul’,ly,
;"n—-s -1 e r.—-.— )
pleace ! ; : , - L please
'i L.—--— i v e 4 2 & e .#fi-' "-’ ) L[% -70 e+ e e e o e -—---J-’
Pt 1 i
l" 'b\-—n--f] . . . . . . . i! .‘ ) L 1' 70 o v L . . 3 cL—s-——l
R— —a e s -
. ! woae ©F e @
. .
L-—-.anm' ] 1 . . . [ ] . fib('»','c :/ "H - ‘,'
£ {«) ‘'Ne proncipal veossa Tor ny tw (¢ e principal resson for my
choice ia B (1) {=r Pl ily) diove Seccposer in o« 00 (ay '(_J_markmg) above is:
——— ..o P D G B 2 B P S At -0 At ; . - o e
- - — - Y T R o PG Gty Shumt iy P * - o e - T
'
+
y
- —_—— 1 v v
§
et s G m e el R e A, B Am e s e VDo S et s et “-——— e omwe. - ... > D i
e w00y [olels 792500 K

CANLG THAT'S ALL AGAL?,\. GAANK OU. )
A macnou.ce educa®ia i 1t aefiaed for purpeses “of this 'study to mean activities
tntch prome s oa v Lie .rr.aermar-:.‘**.; of rasic economic pmm.iples and their possidble
appiicntinan, &~ 1 .uticor 30 gracras 2dumbion. (It s new, therafore, intended

--W Lo S e b e e @ s s

Lo inelud: edicauion ’,'x 08 LVRALLCEG CONDTIcs A8 & natter ot professional

training. 74
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Puarpul Umtiviees:iny X - 12A
M HASNME R KAWL IATL HLHOOY
Ot
AN YU T e ol AL MINISTH S TION
MELA AN Y B DI
We ST Lt AT AYET YL INITANMA 479007

MEMORANDUM ACCOMP2ANYING ,
Questivnncire #4

Nf Inquivy as *o foalls) of xeouonics Pducaticn ir which

YO HAVY AGRESD TO PRRGICIPATI

We forasee Rhe ac.: mp2 v iae Questionpoire 4 a: Lthe fin2l ore in
our current mcuiry az to the goal(s) «f econmmics educetion,

We surm:se that many of you “ound the vrocess oF answering Cues-
tionnaire 3 cuite painful. Ye were ralned, Lo, as Ly thu follow-
ing words from participants eninsnt ib the ecoroniecs education
moveren®ts "Ar pot sure T vnderstand this ' oand "sMuch too complicaloed”,
We choose not even to quote whet one of ouvr own [ormer studonts

wrote tO us.

But *+here was deep encouragement, “co, in: "Thanks {os the leg3zon.
you follows are clever in gettina mc to thirk zetionally. AL times
it hurts'. We even read: "I rathes ericved this vroncess - & rare
question answering emperlercal" anli "Hy the wvay I tasrerghly en-
joyed the exq{cise and Tound it guite rowarding te oy oovn peant of
view." More £9 the aiddte-af-the=-yon? v tan onsol - zited comuerts
was perhaps: "It Lok a while feo gen Tere, but seoms worth 1.

We ourselves beliwve cnat even &he briet content cf the prasent
Memorandum stcongly rocoafirms the vaite ve all of us of the findings
te date. Tt i our ~catantioe *hat the cwnlex and drasticslly
varyving prefeveicsd whicn wo 3ot revealing are real omer -- and that
their e umidat ion mow will Tue an.t bLeno ezl £ the entire economiceg
education ovrocesd,

e - e ® 4 e pone = maa e b e f e a4 @ et seiem @ ¢ ceem tm s S e D A e eeawtenem W - ves gy

r—

Arronr readinag this verariandum, pleasc ue tach, cpmplete,
and return proantiy in Yhe stamped and addressced cnvelope -
your vellow Dussticnnaire = ard vour nink identification
sheet, a1 *rrvece o whiscs toane are attacned at Lhe back

?
- thiis Menorardam, Thany o vow,
i
i . N v - ey 9 ’ |
| - Tahulasire niarnzd Tcx Tebruary 13. - |
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- BEST COPY AVMILABLE

A, The Final Steps of the Tnguiry

We are «<lad, nevertheloess, thzi t:ne end of the inguiry vrocsss s
) rgw in =icht and that the currént lase Questionnairve,#4, should

. wreve tess time cousuming for you.  Tv has only three itemws, ali
st for you to check, lus a rosgible fourth one ard 2 pesgibhe
nit 0F commord from osome of wov.
Veu s restopae Lo tF 51 Suass oenalipe #4107 he vaTaslde to the Treeadiey,
oven in a3 ssse whers the rasponse Lo oan earlioy cuest ionnaiyrn was
omitted o° Late,

e w il o cancse repdv. R0 oyou lalar The highlizat Jiadires Frem kg
. . . - ) - }
CUrY- it paestioarnnalns, Srowhat s trte bunr we v LU Drestad thie ycenl

rules “cr =he $230,00 price contest for tre bhont azaterant Aa Lo o T
acal of economics education wnich wiil than heve bewn deve (Op
Please note n.w, huwever, that the conteat will be limited to -
icimants wao duly resnord Lo the cuarrent Ot b onne are &

we ask -~ow that you compiete the veading 0! this Memorando. and i1oen
answer ~he accompanving Questicnpaire =4 (Lhe rellow pages attached
at tre back of this Memorandum) and return it ovrowpily o ug in the
stamped and addressed eavelove whish 13 xisd viovided thers for your
convenience,

please camtlets als) the rink Nane snd A£9€1Liwdon of pay Locipant
farm 42X which is w=tacae with Quazeticnnaire =4 and retuxn it %o

g3 in the sama eavelope. We rejquest this last sr.focmation o that

we may properiyv iy lude yov in alphapetizal listings with others of
the movre than 200 vart icipents we now have, Ue witl of couxsé

specify mrominertly ir £an 1isting that nn finding cf the Tngquiry
necnssarily xef;ec‘c che viow of any individual participant or of

any organizarion w.= which he eor she may be acdilisted. Thnhe 3eparate
piak shzet i3 rsed merals w0 ~ainTain Lovter enonymity of yvour ves-
ponses “o Quastionnalre &4

B. Ccherrces among the Conteadine Goals Made in Responses to Questionnalire
cnorces An T B

——— - —

*3 «_thibifs T and 1T

Exbibite T and I {*hs wo niak-co’ored pases which follow *his

Memeraraut) reboat che skatoments ¢ the rive comtending goals of our

Juest icnnaire WY awnd copors Sno nercoentages bv wnich they were chosen
£

Ly "Reet” and the Tworvt” Ly varitus cecuratioral groups.

ERIC 76
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w2 fThink Pyhiit it T U s well worth your considerstion as one of the in-
cLts booyouy raoagonaes to Juest lnnaire 4., Yoo will roce “hal there
are nrill e LTy d T eronees in cholces among various groups, and of
ST e 10w Lieve ghao ’." tho rirzh time the 10308 waich were con-
. CLtire o e TR vhr Lo evuprs R be UL Worst aroro thoze In cpatention,

-
T ERee Vianht 27 b venedoa tantiated wn avaihit TT O (Ehl Boso aud Voot
seapeeenyt e ot T e Py e g o o a0 Gf e phe it 17T 4, dlacussod
e U osar, P TN Mo e b oy e ) lyarr e e teenty Y Yo oty Yl t e

cahog v, . Teu . ‘:(.'"'“"JL’.-’ o ].",.:h"‘._,]'t r\ .
1 4
T easti Ldsgrlfonnaire #3 oy chelizoas tade Ly lerkiocisints

rwailuts T1T e Ehvee aotdenron-cclorcee pacos) then successively
raccess statee e ol oart ofvants of Liheilr reasons Sor choosino Goal #7,
w_., o wf, peoLol Rese or o, wWerst of Lthe [ive sontenders 1v the last
pesticneaire,  We bhal'evs chal these statements o7 pros &nd cons

wel T owoarth your consideotios as one of 4he factors rnder’ying
vorir 1 eeonses Lo thio ourrent Quostionualze 44,

Flease note) aovcave®, vlh-t chesae tro anc ton items ar? wreronted withour
ttembt on our ozt foo ciatinTucer which vans are the macn soorrificant
£

. ..
cr o Ehe root o ws i ind - -

-

ety toe concd e wnethiaer one s ot tar D8

part.ovent, WU ooy b v v edivideally Ve, mas o vy e dntforer.ces,

T (ARSI B DUIE TN S AN Jh "_._:_;‘_-wix_l;\_‘-'_ :'3 caosnguaest 1.0 NG i re £ OF o ‘ #17:

LIS

Trm Togawecre oo Cpdar et gai e o the Free Ymterp. 7.-;9 or Market
el - - e e - st cm e o e emite  ere e e et ddm B mes s —es .-—-a-...--- - e
’ e LR .

A MO

Beonge s e v et e i Geoel LT N"To inTove ouy argerstanding of
the Treo enrorprice v Laskel coonoey" to some clasess of our parti-
~ipanta, we Breacont o n xhOlir 1Y or the wine pages which conclude

F e Aenorandan, woroview of tne rogsone stated by ochor participants
bor Cee demating GeobosiToan the worst ot t e ive contonders.,

vee be ferns that +bhe rocnlt o shonld e hoth informative 2and reassuring
beo b ey T reae ot avee 3beanel A ckrona preference oy that onal for

' +

SR eernags L il of juestuinnazve £20 "o help us to Apprec.ate

(8 [TIAY

mrirp b Foe il ortaprariae op maveeb coonony .

ERIC " 17
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E. Wnat We Agk You To Do Now
Plezse now complets Questionnair: #4 which is presented on the veliow
pagds attached at the back of this Memorandum. You are then “o return
it to us promdtly, together with the completed pink Name and Atfiliaticn
Form 132, in the stamped and addressed envelohe, hoth of ‘which are
similarly attached.
I3
Mo Ouxr Appreciation
We wish at this tire to thank each of you for your participation in
this Inguiry as to the gcal(s) of econcnics adugation. EBach participvant
has been of importance to whatever contribution the Ingniry witl make
to the causae of nore effective ecoromics educaticn. we compl.iment
you upor: your werk so far, _
1 ]
QUR TABULATING IS TO COMMENCE FILBRUARY 13
' . PP . ] -
- '/" _/' . /\ “_) )42'_-7 (\ Tl.\'\‘ /‘ / /
N . / * ( (/ 'Ldl ”
N A 23 (____,_LWM / Vbt g o)
Rolert V. Horion Cernics T, Weidonaa~
23sociare Tvatessor rsaucltte Profesdoy e
Department »{ #coHnomics Ceparweent ol koonemics
Proiect Direchor ' Directeor, »urdu2 Center

for Foonomicz Fducation

January 23, l1uTa

T
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EXHIBIT I

The General Goals of Econcmics Education* Now in Contention

#L: To improve our understanding of economic theory

cr asnalysis
L

: #e: To help us to be more capable as dircct partici-
e ' pents in the economy - that is, as consumers,
: workers, businessmen, or investors

7Y, .
#3: o' dmvrove™ decisions whep we act in our soclety
as cltizens

#: To improve our understanding of the world in which
we live '
#17: To improve our uncerstanding of the free enter-

prise or mdarket economy

* pconomics education is defined for purposes of this study to
mean activities which promote a wider understanding of basic
economic principles and t .eir possikle applications, as a matter
of general education. (It is not, therefore, intended to includc
education in more advanced economics as a matter of professional
training.) ‘

14
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+ EXHIBIT II

Percentages of Choices in Questionnaire #3 as the "Best" and "Worst"

General ObJjectives of FEconomics Education

spond
By‘ge pondents Number
With Primary Occupatioun: ‘Q!)b _
Econ. Elue., 59  Best:
. worst:
Ezon. - Otner 39  Best:
Worsy:
Sl. Acn., 26  Best:
Worsi:
Snc. Sce. - Other 20 Beat:
Worst:
Soc. Studies - Other § Besi:
Worst:
Tr. So¢. 3te. Tehrs. 14 Best:
worst:.
Jusiness 22 Best:
Worst:
Agriculture 2 Best:
AHorst:
Purdue Student 12 Rest:
Worst:
ther Categories:
Ad. Off..pr Empl. %c. 37 Be st
Ed. Cour:cil or Cbtr. Worst:
Auvthcr Lcon. Text:
colleg 31 Best:
worst:e
Fre-Ccllege 9 Best:
Worst:

L

Ec. Th.

Dir. Parti-| Citi- Understand

cipation ' zenshigj Worlid |-g3p.'wc;i

(First Percentage "BE3T" -

W O

6

11
Ly

144
15%

13
21

77
L

30
-0

100

L6

21

L]
h

29

22
0

aThese goals are deflred in ixhibit I on “he preceding page.

S — w S

Second Percentage "WORST"

-
5%

5%

Ly
5‘ .

e — e ot s S

L
12

20
15

Lo

50

2h
22

34, 29,
7% 41%
23 ?
5 TS 8
8 0
15 23
30 0
0 | 50
20 |0
0 £0
4 i o]
0 TL
h y 13
9 | 3
o) 0
5¢ 0
3 | 0
3 50
27 ! 0
3 5¢
36 3
0 i 36
11 0
0 56

b »-, . 4 . i) -
Zxcludes respondents with inccomplete or untabulated cuestionnaires and ones with other

primary oc-upations.

~ -
“Jee Exhipit YV for comments upon the elimination of Goal # 17 from contention in the
2urrert Quostimnalire # 4.

!

40



- o e peembreatnd

‘usyy
™~

~In3asn 31 a)ew o3

<0 Fox

oped
i
tU
>
1 ¥
ord
Qo
e
>
()
4J
n
A

vmwcnﬂ.w\'.ﬂ ST P'\' e 29

)

MW
]
Mw -uotT3ecnps [2rovds sTwesaq
nn *ud13jecnps [eidusb 3o jred e se JOU

na .n auzzuwmcH L0 MOy, JI0j 9ORIC B ST 23193YlL

*AX2UNnod

S1Y3 Ul ADRID}TY OTWouodad jo Apebear ayjz o3
‘uc 3U333BUT SIATOAUT [eob STY} O3 UOTIUSIIV

~ . QUL [ATOSIP
= ® 30U ST Yyous pue sSOHTWCUODD

>~ 3T-0p-C3-mOY
SWGY ‘UOCTJIRIISTULWDE SSIUTSIY (T[UA SDOTWOU0SH

*s3jaadxa
1eOTUYda] uTeal 03 POUDTISSIP JOouU s)IR TeIodqll

*Iay3zreu 9x7acxd am (Aj3Toeded ajzeuur
pue buturexy 3O xe3jjew e sT Ajrirqeded yons

*?suas STyY3 utr
3310339 snowioud aIxInbox pineom

*JOULTOS 1BeTDOS B se
$OTWOUCDd.JO Apnys a8yl Aq psasTyor 8gq Jouued

*5103S§3AUT pue ‘uuw
~-SSAUT SN ‘SIAIAHIOM ‘SISINZUCS SP SUOTESTIOSP anc
anoxdwt 03 sfem 2247305132 vICW B JIsnw 2a9YL

~

“uctijeonpa

§OTWOLOOs In jou Ing ‘|Leob ybaous priea

- 5$53UMOIIBU 571

(o1

(L

{9

(s

(¥

(€

(2
(1

pPe31D Ssu0d

[=4

*s.1Cc3s2AaUl '

AC ‘UdwssauIsng ‘saA9MJA0M SIBUMSUOD se ‘sT
3eyl - Aviouods oyl ur sjuedrorjaed 3ID3ITP
. : ) se sjqedes axow ag 03 sn dIay OL *g# {20y

NIHHH ITATYXH

s * N ’

jc ssoipiebai pIpPrIpUl DI SUCTIBITC |

[ -4
*ser1302fgo pojess Arrracraeyoq aa3axd I (11
*e3IN0D UL Ul afqealtyde s,211 esnedad (01
*o31b2 03 auoclkazsad® I0J ybncus aarsnioul (6
*s3s1Ica] se ajeaadc Ajlensn 3, ucp op {8
*SIAUNSUOD JO/PUEB SISNA0M []e a4 aMm (L
‘ . Telqesrioead puv ajerpsunul (9
"9 pue g= ©p
A10]39(¢ UED B9DUIINS [EID0S JO seaxe xay3zd (S
‘73 uc 9aabhe
[Ttm 2I0w 2uncsse I ejep oylx weid (b
"Z¥ STU4 IOpUn pOounSsyns
aie TeROD B O SURDW JG SlRLH 2YF 4¢ TIV (&
cucTatutT2ay A (2
*3noqe
118 5T S2IWOUod jeym ST sTyl} asverxd (]
poLy¥ 0 a
e

3l




¢

MILABLE

4

BES[CDFYA?

“UOT3IBUTIJOOCUT UOC SADBPIOT pPaasn

2q ¢c3 s1 obpaImouy moy 03 ST IdnIIsUY oL {01

*ssauxapITA [edr3iiod

ayy ur Ucﬂmuo SBOTOA }O A33TIRA pUE

LFaroridriarow e j0 soataebea sossedudsous I
* (ss30onb ur) ,osoxdwr, Aq poiqnoay we I {6

*T# pue 9# papnid
~Ut 3T ubnoyy I 3T €# I03 970A prrom I (8
‘moxxeu ocl, (¢

© Tt E# op
I3339q Ued 20UaTDS TBISCS JO seaTe I0YUJ0 (9

*UOT JRUTIIDOPUT
S2uUOD9q UoTIBONPD - AJITI0S UIAIL =2 022
Jjuapnils e jo sdeds 3T s3twry Afaroricouwi (¢

‘umInNdTIIAND butdeys uv
3~ 8q 03 wﬁmm> pue

ALTTIIN yonw
JjuelsIp ©0Y ysul (v

*pPA3iD >HumH=mo¢ 0oL (¢

*Eutpuelsaapun piaom xads2p
pue xspeoaq ® WOIJ SWOD JIBYI senjen
IBTOO0S pue TenpIATLUr 343 FO buiacu

=BT S3T uT snoxabuep 3Ing ‘ubrous PITLA (2

“sautr1dIoeip _
I9Ylo Jo abpatmouy seasubax - proas cod, (1

: L DS $0D

P —— i ———  ———— B d

L IIR "N

*SSOUDATISNIOUCD IC AZIpPITeA IXTHY] O3 se sucijlsank

‘dnoan IO (PapIAIPUY Iy v SDUSTI;

~UT QAEYD [#¥aPTIAIPL. e Ay BLE. SUOHTSTOd:

Tie sepunlout deylelx ng  "LUTILCA Oy SUCISTOIp
QsaY JOTIASHIX PO F R, UTET 3T0.9unsse I (¢

*230WraIn 230w a9yl Aibur

—ul{ Y ISA0 Q02 ‘g SB PELUC Se j0U aqABW

*3INSHI [ITA SSALIBUIDY [P I8UJ0 9yl TI%v (I

‘¢# AQ poxavjul oav
STROD J2Y3lC 8Y3l 1]IP ~ earsniISUT J[E€ St 131

*Inoqe [1e ST uctyeonpe Teasusb jeum (¢

*ud.T3eOonpPS Axepuocoes
saar3valqe jediourad sossaals (g

usZ1a1d B ST ApogqAIaats ([

"SUSTSTOOP SAT309339 =xew 03

suoIIebr [go ,SsU9ZIITD ud siseudws sadeia (i

TRMIJUCD sTy, Ul

310X |SOTWCULIS AL pFody (G

S

TeTOonNad v <Avrd

.ﬁmﬁ a1 euuuTisond HuLAurducolr JrLI9TYW

Do SAISATA (SIS UOUCTD Aoy podeeuTtiyus 1 v
*3aoddns (eTo05 urrb 03 AToNT{ @.d0w

(z# JO sSOUL (eupTAYpuUl m>v s1eChH 1e3T0S (y

*JicAed rerioloa 3Isvn (T

eq# pU? T4 01 Poardwod poluntlis UCLLOR S,31 1

— e ¢ e s e

D310 803d

~s o e A - P T e @ S W B A s i —— 4

e A3@LD0S AnO Ul 3OE
WBLORAWT, Ol Tg# Tecd

§-II1 S31TYxy ’ ’ .




" ST B - - .
[ TESIBUIBATSNISUOY 23 Ayrprlea uﬂw&u c3 s sustysand 21qrssod jc ssalpiebax papnjoul ale SUOTILITD
u | ¢
o] )
wm (*ayfH1a e papnicuol)
[ 2 )
ot - ’ *.SsTRodans, 3d Aw 1ie sassedwosus yipeaiaq
‘- o > €31 - UCTITONPD [P 3o esodinu a3ewWI(n 3YL (97
me!ch Q1 "d3 ‘eCE] fAuSduC D UPTITHOZW T.d sauawnaxbe satioapcid e SILOBS AlTsed
L ’ » ki . ol I- - r ] .e -
mw SABSSE J@NIY PUR. U0, JRST, 1 o7 SATY ORI - 355 1 Ploien o LOTILM fledn [ech pliea 3sow sl (i1
H cInISSn £ DUIPUPRSAIPUN SsLEDDQ TN ASL - paLIes] 29 03
-‘ . v e L g r “ [ L
o §¥. UOTIRINDS PUY , "BFTY STHL ST HOTUM AUHTY weuM DPUTUTWISIdY ,S14030aa3SUT @Yy uc
L L SRR o2 v - e Y by FTI -3 . ¢ M . :
1 SBUlw (F,180T8AT SY3, {EMOIUY sessed udiym Zitamiy Aisr 30U SsCp 2BYY SUT ATUC AY} - mBla
BAUT 6D JO W2eEaLS umsu 3¢ SGulpuejlsaogun uy _ jo autod

,SIUADNYS JYF WOIT D qQTI4dTJF 3IsOR (1
&+0Te sUOTISIOD
ICU ‘U0 iR AJOAUZ JCU ST UCT IEONPE sdOTwCucOs (€1
Mmcm wﬂxu nAEy PIDOYS UuTREDLPS suinuab iV (21
*pl1xom Teex ulTm sTead (11
*90Ud1IDs TEDTUYSDY mOIIReU
P 10U ‘wIuU3TISs [RICOS B SB O SDTWeULd3d s3fdei(d (01
5 _ cybner ac Aud 02 A39TD0s%
. ) - \ 53775 T3 e sTuy Xss2 oym fsbureq ueuiny meﬁﬂ>mvcﬂ
Lo e JO ©pOsud dU] 03 unTiIU3IIR SIDILIP ATa3doad {o
| ) ' *=anIRA JeID0S SB [12M sv  euwny s92zTuboddd (8
*sjuasdidaa 3T YO1ysm

_ pue hcoﬂummsvm.hCm x3313ew 308! gns 2uUo

Aruc €7 SI9yl, :PRSAYSITUM UIAXON PIIFIY (a7

: cc°S)IOM PTACM B8UY2 M3l Jnoqe
obpzimouy uvo ssed 03 sg L£INCYS UCTIDUQY
Azeurxd Ino siojednpz pue 33S1IUILIDS ST (L]

B3

. *gf °°*op MOTA DlWOUODS PuR TeIdcs oyl JC uaypeosag 2yl (L
I2339q UBD 9DUIIDs [TIS0S O seede aayjzo (9 *19a&;. o1 and @yl pue
‘uoTIPSNHPI 30 ajearad ayjl yang je suristoep waocxdurr o3 «diSH (9
pury Aue 3sow Jo [2ch pojTwrl ® nﬁdwﬁzou (s - sjonpoad-Aq (Ayriice tha mo1) (eizuelced e
*32% ST {[sTsATsurR OfHOUGD® . Alun s1 g& 3VL] ‘gF fULIJRAJSTUIWPY SSeUIshy
Jo mcwcumeVJ# 1=20bh 37 ooe1d sl 01 . Zo3 3Jo1 st 2% ‘fowef v 3scl sr ogioear Ad 1w (S
pounsse aq uwr) sveoh syl jJo paatwii AsoM (¥ *S# Japun ponmsgns St Li# (v
' ’ . *s31ed snot IeaA €31 “sieeh I0y0 Syl
40 wns 2y3 Ag mwoms T S¥ PaudesdI nUuUk i 3Am231e O3 2TURDLITa JSUU S Jelm SaDELONN (s
souTTdISSTD IUADIATE AULE Aa aybnus jeen (¢ .Hﬂﬁémm G2 OS TDINGEDI, ISTOITIS
” *UOTIOER JOU S5INCD B OYLT STGRIR[SURIL aunr} pPoOIlIIO TECH 1BOHIATID 3JFSOU SATE IR
ssaf Ageiz 3 snonbrqure coi ‘1eqotb ool  (C 1T YesuUds eyl Ul tgi woeTy sandin® o9IF ¢ pus
‘O sojRUINTIe sTud “PuldsIip z# ‘9# o3 sandur aae LI# pue T§ funialvy ¥ (C
ST 3iCIII YoM O} PUS D31 ST ;ﬂmcmc ﬁﬁ *DAYSn[OVY pue juelzodur \wmumL 1140 (1

-3 _ mcﬁvﬁmuahmncz ano w>oum:a ol :o# 1e0H
ww . _ A 9-IIX +1TqQlyxg




O

ERIC

Aruitoxt provided by Eic:

\uim IT v REST coPY AAMARLE.

-~

vhy “Dln‘nate ceal #17:{To I'mprove Cur Undarstandivg
T8 the Tree Enterprise or Markel Weonomy) s

e WAy T explairn the curwent 2liminalion from corntentinn of Gral
#1707~ Geepereee ouy underzatandire of the {rec onterss 3w ar marne’

aonomes o9 e e Eo vaint Lo 18RS Ancong el oneda . L% oage bart do-
TVaitTooeraiar IL s gy o nant 3 (Mnat) L, 0r arothor. tong

ard e wtasrstero saehanicos by Loorninag how cne 'n‘;;:h.h.w oneroLen,”

BUt ot ebiecd fone, Hooh vaiird gand invalid ond fair and ur fair, as
oo Lo, i day deeewe s thar thad voopartisimant: gquserted an
DToLne cAage, and tae aoasniecion tvoarn
enfsiv o 3incere pronovscts of She goal who moraelv owans tiae Sree

N
Q
A caci Lol The weonl Iwoevarggendist e, bubl thar ceriointy nesd nos
. 4-

. . .
g aay (nevef~ro b sorious

S

ravhket aysten o he 2)ucidated, and perhaps cven sts cduaicages and

disadvarcades L Do owrensated ip orelation Lo Yo o e s owalte
surely noad not Coeenn as o eopclusive, hen, one comrent whicl we

+ -

recrivoe: TTiese o oapowogising oorde:r to sonlloit Tuonds Lrem ocore

we

v

Wer

Doyvane Jdoncots, ¢ Fhoniks, " Rathier it.cegeems Lo a3 trat sueh & oomment

%
i

may romey rob e custfled, caso by case. -

Ne resmect the nany businegcron aad aotherg wvo nave strongly suppor

1

Aoal T oand dts coumin, T2 of oupestionnaiya ) which reos 1o
: .

ted

Aeln UG ) apnceciat s Lakter the Troe onberprise oronerliob dyst2m,
Lut whe  ravce new lrroeTy D poed o o' qwr worl huicen.  Questicnnaloe
82 rhofees 0f ousLressrer weve 2400 0n Soenr of gl alY, Lo dn

VOr D CoeloL o acel 0 2. The o garst tornmare D chodoes of
DUsinasamen Oroe el e coatendicg geals were, noccoriprant, YO
Lor meal 2] 3 b et 0t s o yisn Y, far Goal LT Ra the wWorst!

we feo o othnbt Shoe fowihot e of avnroash so distiesed ard tile willi

ny-

nds s geet Too e oy shod e, Lo refuce. e L0 thoese pactacipants
At Tealt, e Vo LhorT st agcsent ghcve.  Woe rarce, casaey, with the
ARt TEPEREE f - L eror Dy e irvl_bar,; : m Lt ‘,:(‘:\.':"_C.,..,,. e ’,"’5"\. A0 0w T O }n

.
TS e o PRI Crat Ny ("j v

That 2 re moareps oontin:e, Fowoever: "they nust intorvret (it) to
reon propagandisa vather cinn yvat t2l% ogbout 1L As we o our demo-
cra’. ic poiit . oal dngtitationa. T and wirers wrotes "Couvld enaily be
indcet rinat Tont oand UTarda a7 sasily Lo mapaganca,  indoc-

trinstien, ard Ldellecical ehadsinig Aye, Laere'c the rub,
Hwven 307 v Mad pe betuery a1 lternatve, go3l! £17 would stilY be a

Aoy oy, me iy TR sasbgal v o e e navamnaount Tn oconomices edu-

At i, Ty, s e .an, L ‘".,).,‘] 4 cpanaer * l.'.'.r"' ; tr Ty COmea v 'a.';‘_\({' oven
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ceffant tve in litzelf tetion

BEST Copy M RLE

Ther:» are cther educational problems, too, wuth coal #17. For example,
thowat gaid: "A fine obdective, but .merket econcmy s just one facot
¢ economic activity”, "People are citizens of the world”, and
iUnderstandinag and valuirg the market economy are nwost readily and
reaninefaily feavrned iu relation to its alteruatives .

-

.0 -

Wizdom szems to s Lo exist in the “inal comment which we wish o
queta. "Naintaining free chotitor based on investd viat ion will Jeea eo
great oy ”0“’°C3‘"‘0n Of the market system. Rut the studeat arraves
a%t this dezision on atls own,”

wo hetleve, accordiraly, that tie proponents of goal #L. have really
whthing to 1ose and much Lo caan from Goiring in to Yaver the more
inuwive we goal! de C ingprove cuws understanding of the world in whish
we LLwve) . Toey wonlld o chus asin foom a wroader ond deeser suphort or
ecoromicys education from the educational comrmumity. ™2 resul<isg
underatarding of the worwds in which we live would he estabdlishoo
ancre Arericans on a sounder and more influentcisl vasia., Goal #17
may well w2 achieved more effeciively if it is pursyed vpon the
broader Lase of joual #6 than it even coulé bhe won ¥he more direct,
sinale-monded parsuit of goal #17 alone, harring dictatorshin in
control of our educational svstem, and perhaps ewen in that cate also.
it mas e shjacted that goal #17 is esseontial Just to 0“Tset biasas
wvhich 2therwise mav exietr “n cducaticn, " We beliave tha. the arguments
we have ciced accve ave «till valid: <ae the offge® «i®l b more

i $ more hiroadly based as & marl o7 fgoal €,
se that the propononts of a free ontocurige svsten orn have Full
subport from the ntelloctually-~-dores: 2lements of the acadanic
comrtunitye far tha toacn*ng mf the r2alities of the world as well as
weeoerAn o withogt Blas oin oany Jorvestior,

b
S
‘:
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WHOOPS - YOU'VE SEEN MOST OF
THIS BEFORE.

BEST COPY FMUABLE

PLEASE TURN THFE WHOLE
- THING OV¥P AND SEE
WHAT's NEW,

OBl e e i . o e e a e seemete s 0 4 oA aes enams e ...-J

Onz View as L0 Interrelationships of cartsin Poasible Gouls.
of Economics Education

(#'s in parentheses refer to goal numbers of the present inqﬁiry.)

:-'-n.
‘ 5 Combined with {(a) knowledge
£ of Ins%itutions and Fects,
Understanding econonic | in the light »f (b) Values
theory or analysis (#1) and Goals, where spplicable |
5 Can improve understanding of ki
¢ the merket economy (#17) (a :
rt of Goal #H as sinted be- ‘
‘ TN _ |
i ] e G s NS OED Ges vt GEEs GER G et :‘- " A
Can improve understanding of the world (¥) , J
{.¢., by improvecd understanding of the economic world) _j
| 4

¥
+ ,i For "bectter” social de:41

cisions (#R) i

<

For ease and comfort

I
t
{
1 a3
of mind and enotion ! ? éﬁ

lFor "metter" direct participationi

v
|

in the economy (#2)
SR

+Whether gocial economics, the subject of this !:quiry, leads direct
to general "better" performance as consumers, workers, inveators, or
husinessmen [Coal # 2) ‘or conceivably, to worse such performaacel) 1is
a differen%t aueastion. We may note that not all economists wa

¥now are rich, nor all businessmen, for ~xample, the bes’ sources of
“wisdom in economics.

-

~

P
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(Ignore itens in bracket:)

/No. col. 4-6_/

INQUIRY AS TO GOAL(S) OF ECONOMICS :DUCATION IX = 1%A .

QUESTIONNAIRE #4
BEST COPV MAIIABLE

~ (N.B. Please complete and return promptly in the accompanying
- stamped and addressed emvelope, but hopefully only aftexr you
have perused the green Memorandum, Form 12Aa, which also
accompanies this Questionnaire #4.) )

(Cur tabulating is planned for Febriuary :=3.)

1

1. (The following three possible goals of economics education® have now
¢ been selected as the leading contenders by you and your fellow
.participants in this Inguiry. We ask you for our final exploration

to designate which ones of them you consider as the Best and the
' worst.)

I NOW CHOOSE :

‘ As the Best As the Worst
- = - =
(Please l /col. 32_/ Jcoi. 23/ {rlease
-g::ose : Goal #2: To help us to be more zgg:se_
_— ! capable as direct participants ' —=
. Best ; in the economy - that 'is, as * Worst
gglz'by consumers, workers, businassmen, : enly
marking { ;5 . : - oy
L N2 e OF . ANVEStOrE . eseecncscscascsacsnns ™ 4 .
B in 1its - : TN marking
adjacent: Goal #3: To "improve" decisions i ! W in its
box) o when we act in our socicty as _ _ | adjacent
L3/ ceoCltizZeNSiceeeccancascsccscncracscscns L,-J s } box)
. Goal #6: To improve our under- '
— standing of the world in which we 1 ! o
[6_/ e LliVeareneeienaenaenernnanannnane d Lo /]

* pconomics education is defined for purposes of thig study to mean activities
which promote a wider understanding of basic economic principles and thair
possible applications, as 3 matter nf general education. It is not, there-
fore, intended to include education in more advancerd economics as a matter

- of professional training.




L IT.

-2 * BEST CCT. i, i
(In view of the continuing strong support in this Inquiry for each of the .«
three qoals identified in I above, we suggest fok wour consideration R

"also the possibility of the following (X) goal statement accompanied by

(Y) a statement of explanation or rationale which would make explicit
the ideas identified below, We designate the resultant goal as #632.

The result represents an attempt on our part to garner as much as
possible of the wisdom evidenced by our participants in their responses
and comments, both in its inclusions and its exclusions, : - >

{X) The genaral objective or goal of eccnomics education* is to improve
our undarstanding of 'the world in which we live,

(Y) This sbjective s asserted in the belief that as a result we may
each eni.. n the sense ¢f being at cne witi ourselves and with our
encompasiing worids, 3 feeling of iatcarity of self and world appears

tn we fundamentel to personal contentment. It may also release us to
make more raviosal personal decisions and to participate in the¢ making
Gif more ratlional social decisions. Moreover, our improved understanding
would direc..v yield framewcrks and tools of analysis for better dis-
;rimirztinq Aanag many Of the sccial alternatives which may be available
t - oas 9 )

.

el

1i-1. wWith sa accompanying s:tatement including the ideas indicated

Lanedietaly above, Jool. ?4'7
Fi-1=~2d, ¥ would ACCNPT the resultan: COAL #632:
L e Y e PR ey
: - | - Please
a. Very enitiuiiastically.eeceeevesccocans Z check
++ one
e bl item
}‘). F:nti’.l&siastically.ooouo.ooc-coocvuoooo Lz /
) [‘"ﬁ'** only
I\::v .“U.ill.-.ngl\/ ¢ > v O N WO O S T O SO O N OO E B O OB V- l‘—-.d- ‘_{__/
r—i]++
) . . . . ++ iy B |
ay (JA'-IJ}’ ré.‘.LUC\.'.dh'..ly "8 NN 08 0SS0 ELOeOVE OO S L—_ 154_/
++
A R
- . -+ . A
Lo 1=R, 0 would BRJSCT the resulvan Goa' #6132, . Zi /!

]

{'n the ecvear you check Item II--A-R, please raespoad also

o Item JI-2 Tielow; .

+

++

We o nope you o will dir2ct your attveation to the ideas represcented rather thon
.. v - "
the pacticain. paruscoloqy we happen to employ.

A ore comilele tatinaaie would S f course include also deascussion of
irarnirg tiescry, teaching strategies, media,diffusion processes, etc.

-

In the everi wna ch:¢ - this item, please cousider also ftem II-3 below,

%



greT FNGY PUnIL AR E

7I-2. (Tn be answered only if you REJECT such Goal #632, by haviny
checked Item II-1-R above).
I have RPMJECTED such Goal #632:
éCO.... 35 /
Please I1-2-A. Solely because oi the suggestiad T .
chec explanation or rationale (II-Y above)o.,i_“_j AN
one .
item P
N ., Because of the nature o£f the included
oniyl . —_— ,
¢cal itsell (II-X above) and possibiy.
- , besides, the suggested explanation or
rationale (JII-Y ¢bov-,....,....,..,.,,. 1 l A/~
TT-1. 7o Ye 7ZONSIDTRTD unlegsg yor Jooewnmaey cueh o3l nnls

very Bnthusiast fcally i.e., inless vy et

ftem II-l-A~a above).

- would RAISE my rating of Goal #632 in rtem 7I-]
Yv at least ~ne level, if tne accompdnyin. exnlen- ,

ation or rationale (II-Y abnve) were chanued to

the following effect:

~1!

Junte 36-37

———— - et -

N

- (THUS ENDO™I OUR INQUIRY. THANY YOU) -

* * * * %

Will you please, however, complete the attached pink sheet and Afeturn
it in the same envelope, so that we may properly include yoyw/in alpha-
betical listings with others of the more than 200 participdnts we now
have? We will of course specily prominently that no finding of the
necessarily roflectss the viow of ary individual participant
boe afriliated, :

Inguixcy or
of anv ~rganization with which he or she inay

\,

" T
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WHANNERT BUILIDING
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INOUTRY AS TO~GOAL(S) OF "CONOMICS TDUCATICN

FINAT, REPCORT PO PARTICIPANTS = PRYZY CONTRET
\ o ———

\

'

s Lelieve tinat the. findinas »{ ~ur Delphi-lire Inqux}y as +o duea's ho'd
Wigkh patential €~ Fhe caute 3F more effective sconumics odicatinrew-

¢ I hough the procesg ot thoeilx creatrion was not alway: conducwve to the
eaninity of *he Projes. h:.rector. .
Gnz 2f ouc particinants roted: "Different qoais are ofter conflicking e
Limplyv difrerent contert... achigved ny methods and materials move o Tl
ciently in some wavs +then / in_/ others". Ovr Inaviry hiog now esrtabhlishe
2 supstantial consensus, however, and has araszed thruont fal conuents ana
~riticisms from msre “han 200 participants wjth_veﬂré ! exnorienacn in
different ~ccupational fields and with different ‘nterestes in econumics
cducatinn. Some data as to the results of Ouestionnasr: &+ wupeny hore
and ia the Accmoanying nrize contest ~cterrals. '

we are hichiv anvrecsciative of your nwn crntraibut,on o whe Infpuiry.

The Prirze Contaest

muege resullts ~stabiish 2 Jine base, ‘e bel ove, uncy whion cartizoant?
whe duly o uapleted Ouest inaniire A pan row prepare individual entries in
rhe prize contest for the hest siatement of the "consensis" godt and

ratinna’e. We earnsst’y 3nlicit your entry, hoping thabl the statementg of

the winners »f the $250.00 nrize and of many onioratle Monticns will earn
2 hich deuree nf a~captanc? and influence fo,r Lhe uoed »7 economiics
sducarion. The vrice contest instruct ions and ralared ol wers acconnany
this rewcrt in-a | ~ases where the Thquiry narticipant nas ~agoed
eliaibility,

L3
Chnices of Particioants in Questionnaire #4 ~

We present as Rxhibits T and II (the attachnd Llue endpaversg) data as to,
rindings under our Questionnaise #4. W=e hope ynu will consider with care
the rossib'e meanings tr you of thesn results. some degree of qualitative
axplanation v themr may ne fAund in the qéldnnrnd~co1nred paper FExhibits
[TT whi=~l acrompani= our Questionnaire it

40 ’
] )




BEST COPY AVAILABLE

General nsoal and Rationéle Only a Start :

sven if you have developed for yourself a general goal and raticnale for
«concmics education which you consider wholly satisfactory, it is no more
thar the first steo in any educational prroject. It is an unavoidable tirst
step, however, foir educational projects which do not have them in explicit
form will still have them implicit in their undertakings. —

The purvose o such ¢oa’ and rationale prescriptions is thus to ~stablish
what educational racesses and means are to ke used, and so on.

Wheo's in Charge flere?

Two of the participants in the Inguiry expressed strprise that our #6312
goa'! specification of Questionnaire #4 was not based upon the contending
geoal that had received some plurality among the Cuestionnaire #3 choices.
But a Delphi-tyme inquiry should, it seems to\us, he considered nore im-
portantly as & thinking~together, a colloguium, ard an attempt to reach a
reasona®'e and workable consensus based upon gqualitative as well as
suantitative considerations. 1Its purpnse is not to determine indiwvidual
winners or losers = hovefully everyone will be a gainer from whatever more
effective nutcomes in economics education are nade vossible,

Three, perhaps four, participants (including one of those = ted in thc
preceding paraaraph) articulated either %he pessibhility or the conviction
that we were manipulating the Inquiry to our own preconcelvsr! conclusions.

Any attempt to encourage consensus in such an Inquiry of course “nvolves

a risk of this nature, but our repeated revortings «f percentage choices

as we'll as of expressed ovinions of perticipants, and the well-cxercised
subsermuent chances for participants to demur, all suggeat to us that others
who may have shared but did not articulate thig concern were not numerous,
We hope-that is the case and that the power of multiple good choices of

the whnle panel is what has really prevailed.

Most of us, including those writers, would probably hold as a value that a
general aca' or raticnale must in the end be something personal and no:
dictated by anyone else. Another participant wrnte to us in amplification
OFf his "umrstionnaire #4 respensen: "Sometimee I think that etfective
statements Of gnalys must be highly personail - someone eclse's statement may
qive nne ideas but ultimately one must formuiate his own". We may all
share in this thnuaht of a veteran in economics aducatinn and consider

auir whele Relphi-like inguiry pricess as an attempt to discriminate amonqg
»oss1bilities For this ultimate ourpnse. We need not always repeat the
mistakes and owversiaghts which “%hers have unveiled.

9l
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The veteran in economics education continued:

¢ “Infortunately there has been little serious widespread
though® '‘and writing on goals in the economics profession.
Almost no serious writing on philosophy of economic
education exists. The last decade has stressed means,
behavioral research to measure efficienev.' Our training
as eannomists (i.e., to be concerned only with means to
given eonds) may have enslaved our minds as teachers.
Generally we either are not interested in ends or assume
there is wide cnhnsensus,

"Ferhaps your study may help., But if it is to, I think it
must be germinal in nature, i.e., it should stimulate and
encourage the teacher to formulate his own answer. Any
'eorrect' fina' statement of goals is bound to hecome mere
dead ideas, Goals are for living, for aztion, and not to
be written down as final 'truths'",

carryina On

And sn we hope that the findings of this Inquiry will not only serve as the
basis for prize entries, but also as a basis for your own thoughtful and
continued e¢xplorations as to what really is the best coal for economies
education. May it then become a guideline for you tcoward mecre effective
economics education whenever you act as a teacher, curriculum specialist,
author of textbook or other materials, economics education courcil or
center director or associate, or financial supporter of eccnomics education.

Two Warnings and conclugion

f We close with two expressed concerns of participants. A businessman writes:

"Despite the acceptable explanation and rationale of

vour pink-paper comment on Goal #17 (to improve our
understanding of the free enterprise or market economy),

I find it worthy of note, and a matter of considerable
concerin that ‘'social scientists - other,' ‘'social studies -
other', and '(trainers of) social studies teachers' reject
the market economy Goal #17 by such overwhelming percen-
tages (80%, 80% and 71%). Perhaps this is where some of
nur troubles are c¢oming from; economics taught by social
scientists or social studies teachers who do not know
economics, and who nave an obvious predisposition against
the market economy which provides the wealth on which they
subsist".

q2
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And a social science program director says:

,4._.-4'

“"Beonomics education must deal with economics as

a discipline with special contributions to under- =~
standinc the world. It must not be lost in a

vague social studies synthesis"”,

Our Inquiry may have led us into areas
psycholoay, rhetoric, and whatnot, but
that our ultimate concern has been for
economic principles and their possible
our serious concern,

e~

Yobert %, Horton
Associate Professor
Department cf Economics

Project Director

March &, 1974

involving piiilosophy, religion,
let us nevertheless well remember
a wider understanding of basic
applications., This continues as

e, ! CA0
Den.ais J. Weidenaar
‘Associate Professor
Department of Lconomics

Diragtor, Pu.due Center
for rconomics Education

N,



EXHIBIT I BEST COPY AvMI ABLE

Percentages of Respondents by Primary Occupat.ions
Accepting axd Rejecting Goal #6322

Cumulative Per cent Accepting
F

very + + Only
Respondencs with Numbey enthusi- Fnthusi- Reluc»fPer Cent
2rimary OQcgupation: ‘N)b astically astically Williaclytantly'Rejecting
“eon. due. 59 24% 44 686% . IO 10
rean. - Other 40 22 40 60 80 20
~d, Adn, 21 24 38 57 71 i 29
Soc. 3¢. - Other 18 17 33 72 49 11
Soc. Studies -
Other 5 20 60 60 a0 i 20
5
Tr. “2>¢. St. Tchrs. 16 12 56 81 81 19
Business 22 4 14 .50 77 22
Purdus Student 11 36 €5 82 100 0
In Other Categories:
Ad. Off. or Emrp. Ec.
Ed. Council or
Center 30 23 ‘ 47 o3 Q0 10
Author Fenn., Text:
Co- lege 32 16 38 66 823 12
Pra-CHhllege 7 29 43 %7 71 29

® Goal #632 is stated on p. 3 of Form Ll7A.

b Exnludes reswvondents with other orimary occupations.

q4
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EXHIBIT IIA

The General Goals of Economics Education*

in Contention in Questionnaire #4

#2 : Tc help us o be more capable as direct
participants in the economy - that is, as
consunmers, workers, businessaen, or investors

#3.; To "improve" decisions when we act in our
society as citizens.

#6: To improve our understanding of the woric in

which we live

Economics - education is defined for purposes of this study

to mean activities which promote a wider understanding of
basic economic- principles and their possible applications,
as a matter of general education. (It is not, therefore,
intended to include education in more advanced economics
as a matter of professionil training).




EXHIBIT II

BEST

cOPY VAU BBLE.

Percentages of choices in Questionnaire #4 as the "Best and "Worst"
General Obijectives. of Ecc.uomics Educationd

Respondents 2 .
By, b? ¢ Number #2 #3
. b iDir. parti<4 Citizen-
with Primdry Occupation: _(N) | cipation ship |
: - (First Pcrcentage "Best" - Sec
I | - |
Econ. Educ. 60 Best: | 13% a2
worsts 06% 7%
|
Feon. - Other 39 Best: 18 36
worst: 64 8
Ed. Adm. Best: 48 { 9
21 Worst: 38 L 14
soc. Sc.- Other Best: 37 21
19 worst: 26 26 |
Soc. Studies - Other Best: 40 i 20 !
5 Worst: 60 0
Pr.So0c.St.veachers Rest: 18 64 !
17 Worst: 53 ! 6_
Bus ihess . Best: 55 18
22 Worst: | 14 } 46 !
Purdue Students Best: i 45 i 0 5
| 11 Worst: | 6 ! 54 '
!
i
In Other Categories: % ; 1
] ! |
£ - i t
Ag’ g:;;ﬁ?f zﬁpégicﬁo Best: 13 ! 27 !
) N e worst: 66 ] 7 '
Authcr Feon. Text: !
College 33 Best: 15 33
Worst: 73 3
Pre-Cnlleqge 7 Best: ; 0 57
wWorst: ! 29 14

1
Understand
world

ond Percentayge "worst"

50%

274

46
26

18
a1

27
36

o =~

27

w2
24
43

a mphese qoals are defined in =xhibit ITA on the preceding page.

b  wxsludes respondents with other primary occumations.

9k
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PURDUE UNIVERSITY IX - 164
MHANNERT GRADUATE SCHOOL
oF :
INDUSTRIAL ADMINISTRATION
KRANNEHT BUILBING
WEST LAFAYETTL. INDIANA 47907

March 18, 1974 'BEST COPY AVAILABLE

To All Participants Who'Duly Completed Questionnaife #4 of Our Inquiry
as to the Goal(s) of Economics Rducation: -

RE: Prize cOntest for Statement of Goal and Rationale

We are pleased to invite you to participate in our ccatest for the prize

of $250.00 which is to be awarded for the best statement of the ®"consensus®
goal of economics education and its rationale which were developed in our
rccent Inquiry. The award, made possible by the Krannert School of
Industrial Administration, is renewed evidence of its long term devotion
to the cause of economics education, ' .

We believe that the development now of such a statement of our goal and
rationale is very importaht to that cause, as has been amply demonstrated
as our Inguiry vdrogressed. We therefore earnestly solicit your parti-
cipation as a contestant.

We plan to publicize the names of the winner and of those others who earn
honorable mention for their contributions.

The jurdges as to the winning contribution are identified on the reverse
3ide of this page.

A listing of Points tc pe Cconsidered in Judging Entries and a restatement
nf the'@onseasus®gqoal and rationale, together with annotated points of
criticism, are attached. The Application for Entry (Form 18A) and the form
for each Prize Content Entry (1l9A) are the accompanying pink pages; the
regulations as to the Contest appear on their reverse sides (Form 20-a).

Please note that all entries are to be completed in conformity with them
and that the limitation of entries to no more than 175 words will be rigidly
applied. (.11 entries must be postmarked no later than April 20 and addressed
to: Goals Competition, '
Krannert RBldu, 467,
Furdue University,

' ;:yst lLafayette, Indiana, 47907. T Y
§ D e Cooo T w d caan
o {f<:),éz;*~ . !

Dennis J. Weidenaar
Associate Professor

Robert v. Horton
ASSNClate Professor

Department of fconomics

Project Direntor

16A (17A atcached)

Q

91

Department of Econcmics

Director, Purdue Center
for Fconomic Education



R

Judges of the Prize Contest

Bennett A. Brown, President | | wﬂﬂ
Citizens and southern Holding Company
(subjnct to his confirmation)

~ _ John R. Coleman, President
‘Haverford Cnllege

Moe I,. Prankel, President
Joint Council on Economic Education

Richard 1u. Munsterman, Professor of FEducational Administration
Purduc University

Paul I.. Ward, Executive Secretary
American Historical Associacion

l16A, p.2

7%



T7A,

, |
BEST COPY AVAILABLE

POINTS TO Rii CONS IDER.L IN'JUDGING "NTRIE

The nuelber of words of an entry must not exceed 175 (not counting ¢he
r.3 unalecelce defination of economics education nor the explan-
atiom chat the parovose of rhe gnal and rationale is of oourse no

wore thar th sef the guiding basis for activities and cource or-
aanyzatinn.., devai.ied behavioral nbjectives, evaluution ins.: uments,
vtoLt o Lomger cntries will Ye summarily excluded frem farther

VAT UAtl aon, '

The goal aad vationa.e to be covered are those of the"Consarevs’, but
vitn appronriete reflecticns of Points of Cricicism ¢s they appear
snothe foliowing pages.

Fntries wlil be excluded successively and/or rated on the basis of:

. « . '
(a) Completeness of coverage of points of that'consensus and
appropriate Points of Criticism,

(b) "uo limitation to a single-peraked ¢oal; that is, one that is

neither explicitly or implicitly really a sutetement of multiple
uoals.

(¢) Ar~uracy of statewent as to all significant points o the
*Uonsensusstatement. and the Points of Criticism reflected uin
the entry statement, '

{x1) Internal lojic and unity of the entry statament.

(e) Brevity of the entry statemeant, but only within the rang2 of
175 down o 150 words.

(f) seneral ciarity and conuprehensikility of the entry sutatemens to
econemists, teachers, students, school administrators, other
social sc1entint€land financial supporters of economics education.

(g) Appeal or at.ractiveness of the entry sta*ement to the various
groups specificd in (f) above, plus the public gengrally, busineas
interests, .abor interests, and agricultural interests.

v, !

i
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A VIFW AS TO INTZRRELATIONSHIDPS
OF CWRTAIN POSSIBL®™ GCALS

OF ECONOMICS EDUCATION gest coPY mk\m\i

Understandina of basic ! COMBINED WLITR (o) kncwledon g
ezonomis rr.nciplss L_- ! of Institutizas ani Tacts,
=T 1 in ¢he light ~¢ (b} valuer
and coals, where applicable
& i : -
,F—J&N IMPROVF -ne's undevstanding of the werld eond one's }
l plasce in it (i.e., by improved wnderstanding of the
“eCOHONiQ world) ' ‘
. & Wm

i

_ y_______

"FOR ease and comfort FOR more rational individual
of mind and emotion, in AND choices anong competing socia’
their own right alternatives, in the lront of

*heir cnuts and congzeguences, i

,___JL__._. _{and honefully, therefore,
4&

AND THUS "“hetter"” eocira’ deci=ions

i - e AP Y A TNy S USRS hed

[ForR "better" direct ‘
| participation in the
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The "Consensus" General Objective or Goal of
Economics Education* and Itd Rationale (#632), ' u\BIE
with Annotated Points of Criticism Bm wﬂ NM‘ R

I. THE GOAL AND RATIONALE (#632), WITH AQKOTATIOﬁ RREFIRANCES
INDICATED + & .

o _
The general okbjective or goal .0of economics education” is to
imprcve our understanding of the world in which we live,b.c.d

This objective is asserted in the belief that as a result we

may each enhance the sense of being at one with ourselves and

with our encompassing worlds., A feeling of integrity of seilf

and world apvears to be fundamental to versonal contentment.®

I may aiso release us to make more rational persoral decisioas £

and to particirate in the making of more rational social

decisions. Moreover, our improved understanding would directly

yield frameworks and.ﬁﬁbls of analysis for better discriminating
4 ' among mang of the social alternatives which may be available

to us., 9 :

* roonomics education is defined for purpnses of this study
’ to mean activities which promote a wider understanding of
basic economic princivles and their possible applizations,
- .as a matter of ceneral education. (It is nct. therafore,
intended to include education in more advanced economics
as a matter of professional training).

+ The notes indicated alphabetically appear on the following
pages.

% this general cbijective or goal, with its: vrationale, is
intended to clarify ourpnses and thus serve as a guide for
the specification of material content and skills to be
mastered, the development »f such detailed behavioral
objectives as are appropriate, pertinent evaluation items,

\ etc. By itself thern it is not intended to be an adequate
- specification of an educational program: it forms only
an explicit base for the development of such a program.
Such a base, explicit or implicit, can not be avoided.

A more complete rationale would of c¢nurse include also
discussion of learning theory, teaching strategies,
media, diffusion processes, etc.

[o, : -
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POINTS OF CRITICISM AND SUCH

General Points | - ﬁ‘ comt ml\\\ﬂ\"

2 we attenpt to identify below the main voints of pertinent
criticism of the ‘consensus® Jgoal =632 as stated in our
Questionnaire s+ ancd as repeated in annotated form on the.
oreceding page. They should be taken as important items

for c¢onsideraticn in ra2formulating any general goal of
econanmics education and in particular now in preparing
entrios for cthe current prize contest. They reflect the
vears ¢ ‘exverience of many participants in various fields

oY endeavor, as well as cudrrent thouant in our Inquiry process.
Nevertheless, in heeding these ccncerns and suggestions we

nust not $3rget that these sane vears of etperience and
carefu’ thauzht have also been invoived in developing goal
»632, througn the Inguiry vrocess, in accepting it to the .
dearee report=d, and in supporting much or all of its
< noant. '

W LU the wrize contast is to glean and polish

ci the gold, aad excilude every bit of the dross,
Li2d, in Goal =632 as it stands above. In

s we shouid tear coastantiy in mind the need for

ity =nd apreal to various publics, as well as other

Tre 1%
avery mi

b |

(44

.

oF
driny thi
beth c.lar
Dincs 2
in Judeairn

-
.

Gilcated in the accompanying "Points tc be Cor: idered
rnc Enzries”

The Jevealadisnt O such a Jcal and rationale constitutes a
thilasophical Lr viem, ant we should not obscure this fact,
nor Rav any spslomy Isr 1t, especially where it is suppor-
ted Dy the -+atistical data and comments of others developed

it 2uvr Ingaary process

Tre ase of w3rds such as brileve . “eprinton”, ete., in the
statenent oY sucrn-a goal and its raticnale nay accordingly
~€& DOth esswntia. and Jesirahle,’
ToSeme 0f Lhe ~articirants ha said that the goal is too
ceparal O educaticnal implementatitn and avaluatisn pro-
ue4u;.¢ and that 1iv 1s stated rtevias of understanding
m{st. Such conments may well be mis-

e 2 general gcai-aad rationale,
3 N in2 the area and nature of what-
ever Cetaile” Yotavicral _acti.on) ohiectives, evaluation
P ooess, elo., ave to be estaviished. Wathout a ceneral
wcal ana rat:icrnile, we weould have nc guide as to whether the
*he concect o relative scarcaty, for exanple, is more
germane Lo eganenics education than the number of Federal
Reserve Banks we have or even the definition of the word
"econcTias ', .

<>
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This purpose of a general gnal and rationgle is so 3§§!1y over-~
looked or migunderstood that the footnote |on p. 3 designated by

the symbol is to be consxdered an 1ntegral part of each of

the prize contest entries!. ‘

Note also that the accompanying definition! of economics education
effectively constrains the area with whlch our goal and rationale
are concerned. .

Some of the objectors may, however, have a somewhat different point
in mind., for example... "find terminclogy that makes the goal
appear a8 bit more 'active' than the term 'understanding' implies™
and "The wosrd ‘'understanding' is a problem', Perhaps attempting

to follow out the Jlatter's suggestion (or an alternative) in the
statement of the goal itself would be helpful:

"eee LD lmprove our abilities to identify,
aniterpret, and evaiuate in the light of our
‘ralues, the corplexities of the world in
wrnich we live",
€ The walur of rat.onality uncverlies the goal and rationale, as
weil e¢g our entire Inquiry.’ We agree that this circumstance should
e nade explicic ag zo the wncle statement and again as to certain
perticular points, as identified below,

More Specilic Points:

d wWe recewvaed a numbexr of comments that economics alone does not
Provide understandang of the world. Of course it does not. But
the point liev been made 3¢ often by participants that we should be
explicit in our statements by including something such as "to the
extent that such understanding may be achieved through improved
uncerstand.ng of the economic aspects of the world".

The most fragquent criticism of goal #5632 and its rationale

concerned the first two sentences nf the rationale and their
seauelae, They were 3aid to be ponpous, poetic, pretentinus,
massianic, naive, teavy, theological, academese, psychologese, even
"toon liberal" and "touchy-feelie social science”. One comment
went: "Ffrefer: take 2 pills and call me in a week": another: "I'm

a littie hazy on phrases like 'being at one with nurselves' or 'a

foeeling oF integrity ol sel? and world (his emphasis) ;'" and a
third: "Never have managed to worry much about 'being at one with
/myself _/ and with the encompassing world!'" (We'll bhet he

hasn't. bat it seecms some others among us today have.).

An enrtran.: nay revise that footnote to taste, but it will not
in any evert be a factor in the prize contest judging.
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There were also negative remarks more specific to economics
education. "I have no idea... what these two sentenses mean OX
imply in terms of economics education:"... "goes bayone proper
purview of economics education;" and "I would raise my rating:
of Goal 632... if it had some means of measuring accomplishment
toward meeting the goal".

The usual suggestion was to take out the offending sentences.

But there were also such notes as: "/spell ocut _/ what you mean

by such things...", "¥xplain more clearly what the ‘oneness' means'":
and *The same ideas should be restated in more concrete and objective
" terms”.

And certainly the material should not suggest that we are sponsoring
"touchy=-feelie social science” - we ghould make clear that we

refer to worlds of reality, recognizing the validity of ancther
participant's comment: "I believe conflict is an important part

of human experience and thus reject the 'sense of being at one

with ourselves and o¥r world' part. Indeed I think much know-

ledge has the effect of making uz feel at odds with things as we
find them and that this may not be such a bad thing".

Other favorable, but sceptical, notes were: "Don't knuw how, but
wonderful": "I like the obijective very much, but... we don't know
how...". and "Confess that 'understgﬁding of the world' is «
desirable goal but difficult to attain. Like much of education,
we are dealing here with the'impossible .dream'".

All in all, the preponderant statistical support in the accompanying
report to participants in cur Inquiry affords oux strongest,
independent bhasis for retaining the theme, although one participant
volunteered: "Goal #632 is almost magnificent. T've made a copy
because it says so well what oft was dimly thought but nevar 80
well expressed." ’

We hope, nevertheless, that that writer, like ourselves, will still
welcome constructive improvements.

We believe that the ideas - not ‘the particular words - of the two
sentences in question are important to the integration and definition
of why and how we propose to seex the stated goals. They seem to

us basic to a . systematic rationale and a better guide to behavioral
~biectives, strategies, and evaluation than the bald goal alone.
Without an interlacing of points do we not end up with at best a
series of assertions and not a rationale at all?

Moreover, we Jdo not concur with the thoughts which were occasicnally
expressed that a sccial science is not to yield individual wvalues.

‘0‘{
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We believe, too, that the innuendo of the two sentences that
_there does inevitably exist an affective domain in education, as
well as a cognitive domain, is by no means a weakness, but rather
a strength, of the rationale. We do not believe that we are en-
gaging in naive psycnology, nor ir. theology, but only asserting

a fact which we know inwardly: that something understood is some-
thing less fearsome. We believe this is accepted by all of us

who accept the value of rationality itself. We may still tremble
with thunder and lightning, but we may twemble less if we have
understanding, and we then erect lightning rods rather than make
burnt offerings to hostile gods. "It is better to light a candle
than to curse the darkness". (The underlying value of rationality
may weil be made specific in this connection, however, even though
it has already neen generally specified as suggested in note ©
above.

Socme objecrtions t3y che two sentences arose because nf a perceived

imposasibility of measuring results of the kind eavisaged. However,
study and measuremert of relationships between economics education
and perasona: characteristice are feasible, both for evaluation and
researe. parposes, oven though up to now they may have been in-
frequert 1a our fieldlt

In summary, aowever, while there may be some shock or attention-
getting value in the two sentences, they are deficient in clarity,
meaning, and revelation of intent; in ¢ur opinion, therefore, they
will not achieve as they stand the general approval which they
shculd have.

T4 may be nctable thac the references to the same ideas which
appeared in Questionnaire #2 were not the subject of such adverse
comments, although they appeared there in a less confrcntational
setting and only in a rootnote to a diagram. Jvhers may be scme
usaefuln:ss in renezting them here; "A person's sense of being at
oric with hinself an? nis surroundinas"; the abserce of "uneasiness
felt by the mere- prevalence of ignorance concerning the nature and
meaning of things... to live in a universe with whcse final and
real! ctructure ore is not familiar creates in itself an arxiety":
~y "Tgaoran<s2 is sister tc mistrust, Instinctively, one fears

what one doss not xnow; one preters not to know what cne fears’.

Adcitisnal helpful suggestions in this regard from the participants
were ve~v few, but it may verhaps be useful to cite: "Isn't a (simple?)
single hunger for understardina a sufficient reascon?”, and "The

goal stands by itself, as anyone with a quality education would
rezcgnize”, Put is it not then true that clear and aprealing ex-
pilanation to the less rortunate is alli the more justified?

See D.R. Lewis and C.C. Orvis: Research in Economics Education,
Jaint Council crn wconomic Education, 1971, esp. pp. 10-11 and
items refzrences taere. :
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One participant suggested adding "to.., understand... [Eﬁe ;7
individual's own situation":; others wrote: "to be more tolavant
of economic decisions in which you have no part and avoid any
rash actions concerning our decisions"; and "to free tte mind
from the 8hackles of a person's own narrow experience".

A final aot2 here to be considered was: "It is satisfying to under-
stand phenomena, and understanding may have some concrete nayoffs..,.
But such payoffs are only frosting on the cake".

The heart of our goual specifications and of success in our ccntast
may well lie in the handling of the problem we have reviewed in
this note.

’:

" One reason for making clear the ideas discussed in note ©
is to identify clearly the basis for including at all in the
"consensus" goal and rationale the aim of old goal #2, i.e., to

help us to be more capable as direct participants in the economy -

that is, as consumers, Workers, businessmen, or investors. We dn not wish
to imply that we ourselves have any drubt as tc the high impartarce .

of these objectives., We are just dcubtful that an understanding of
basic economic principles and their possible applications is the

key to achiewvement of thesz objectives (good businessmen and good
workers, for example, are not necessarily good econcmiats, nor are

good ecunomiste necessarily good consumers or gsod invastors).

above

Moreover, we concur fully with the further thought cf participants
that economics education would be a very inefrficient tco! for
achieving such capabilities. We would ourselves qgreatly prefaer
direct training and education in business, in investiny, in consumer
affairs, and job experience and training, for the achievement of
these obhiectives. (See Fxhibit TII-2 nf the Memnrandun Accomnany ing
@uestionnaire #4 for participants' comments as to the poinis of the
two foregoing paragraphs).

If these views are justified, as we believe they are, goals as par-
ticipants in the economy and as citizens must not directly be
combined, as some of our participants have suggested. Achievement
through economics educaticn of better performance as direct par-
ticipants must clearly be assgserted to result only through being

more at one with oneself and hig worid through economic understanding
and thus released to perform better in these respects. (We are

still not prescribking these words, however). To imply otherwise

is like favoring the teaching of physics as a science to train both
scientists and structural steel workers -~ even basketball players

and jugglers.
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9 aoal #3, to "improve" our 4decisions as citizens, ia oa the other
hand sncompassed in the last two sentencas of Goal #632 both
directly and indirectly, although some proponents scuyht its
greater e¢mphasis. This was in a few cases assaciated with par-
ticularly violent objectior to Goal #632. Just why this should
have oeen so is unclear, _ gESt coPY Nl\m\!
Ther: is need for special care in specifying the goal of "“improved
social decisions”, In our own specification of Goal #3532 we were
momentarily inadvertent in raferriny o "the wakirg of more
rat.iolal saoclel decisiong". W2 quote .n this commection will.oaw
v. Bawnol, Professar of Eccnomics at Princeton University:

"e. LU wWould apveiar tnuc soviai choice nust
be in a sense e.ther inecnsisten:t or un-
cemacvacic,  This negacive result is the
contral thenrerm of (Kenpeth J.) Arrow's book,..
1L must e agreed that Arrow has acain called
uroattention o the »resence »7 pitfalls and
creachersus proplems in tha analysis of group
dacision-making". ‘

Individuals cain of courdse be raticnal in reacuing their own cone
clusione as to sdcial guestions in the light. =i scarcitv and their
indiv.dual values. Hopefully, then, they micht participate in the

-~y e o®

naking, in some sense, ol "better" or "improved" sociai Jdecisicns.

In th . conpection we have tricd in the last bcex on the wight of
page - (the hack of the blue paper page) tc use carefully-chosen
language. It is still subject to improvensnt, howeves, and we
would think that in text there should be specific referen.e to

. - £ -} [T -~ . . . R -+ J o
acceptance 27 the value »f rat.ionality in this raspoeow (Sac
note C &bOV(“) . -

One sugqgestion for verbiage as t¢ some part of =his material was:
"for better discrinination ameng the many competing social alter-
natives and their resultant consequences"; cthers were .'under-
standing the .spact and/or consequence...": aad " Jfor_/ each

of us better %~o discriminate in the light of his indivaduzal
values",

"Good luck to ycu in your own endeavor to state our "consensus"
\, 9goal and rationale. We hope for a far finer achiesvement by you

in the cause of more effective economics education. 1In your
wark of overcoming the shortcomings of what you start with, be
sustained by the vecy strong consensus support you have, well
evilenced by the results from Questionnaire #4 which we have
reported ia the Exhibits to the accompanying Final Report to
Participants.

Note that "better", "improved", etc., 1if unadorned, are also
defective, for values which differ underlie such words.
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EXHIBIT X

Participants in the Inquiry

In addition to the 203 participants listed below, there were
three other individuals who completed Questionaire #4 of the Inquiry
but who preferred to remain anonymous, as well ac others who participated
at various stages of the Inquiry.

No finding of the Inquiry necessarily reflects the view of any
individual participant or of any organization with which any participant

may be affiliated,

[09



4illis W. Alexander,
Exec. V, P.,
Anerican Bankers Assoc,

William k. Allen,
Prof. FKcon.
Jniv. of Culif., L. A,

Carl E. Ames,

Tehr. Econ. & Psych.
¥allerton Union H, S. Dist.
Fullerton, Calif.

nay W. Arensman,
Prof. Econ.
Univ. of Evausville

Abraham A, Asofsky
Ass't. Reg. Rep.
Soc, Sec. Adm,

G. L. Rach,
Prof. Econ. & Publ. Pol.
Stanford Univ,

Rachel Balbach

Don HBarnhart,

State Sunt.,Div. Elem, &
Sec. Educ.

State of S. D.

James L. Barth,'
Chm. Soc. Studies Educ. Div.
Purdue Univ.

James M. Becker,
Dir. Diffusion Proj.
Soc. St. Dev. Ctr.
Ind. Univ,

Michael 3ehr,
Prof. Econ,
Univ. of Wisc,-Superior

Carolyn Shaw Bell,
Prof. kEcon.
Aellesley Coll,

W. M. Bennett,
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Minn. Mng. & Mfg. Co.

Louis Paul Benson

Prof, Pol. Sc.

Kent State Univ. (on leave to
City Unive N Y. 1973-197h)

J. M. Bertottt,
Mgr. Corp. Educ. Relaticns
Gen. Elec. Co.

Charles R. Blit:cr,
Econe
Int. Bk. Reconstr. & Dev.

Elston Blythe,
Soc. St, Consultant

Evunsville~Vanderburgh Sch. Corp.,Ind.

Marvin Bower,
Dir.
McK4insey 4 Co.

Royall Brandis,'
Prof. Econ.
Univ. Ill., Urbana-Champaign

Sr. Jude Braus
Prof., Soc. & Beh. Oc¢3.,
Mary College

Bennett A. Brown:
Pres,
Citizens % Southerp Hldg. Co.

E. Cary Brown,
Head, #Zcon. Depnt.
M.I.T.

Stephen Buckles,
Jt. Council Econ. Ed.

Joseph M, Byers,
Prof. Bus. Adm. & Dept. Chm. Bus.
Comm. Coll. of Allegheny Co., Pue.
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cames D Calderwood,
®rof. Pus. Bcon., & Int. Trade,
Univ., So, Calif,

James T. Campen,
Teacning Fellow.
Harvard Univ.

Econ.,

Jorn A, Carlson,
Prof o Econ.
Purdue Univ.

.Cleo H. Cherrvholmes
Prof. Pol. Lc.
Mici.. Ot. Univ,

Wilbur Chien,
I11l. Coll.

Econ,

Marshall R. Colberg,
P!‘(Jf. ECOTI-
Fla. St. Univ.

Jares Coleman,
Fref. Soc.
Univ, Chicago

Jorn R. Coleman,
Pres.
Liaverford Coll.

Robert C. Cosgrove,
him. of Bd.
Green Giant Co.

Curtis A. Cramer,
>rof., Zcon.,
Univ. of Wyan.

J. Kenneth Davies,
Prof, Econ.
RArigham Young miv.

Jumes E. Davis.
Assoc. Dir.

Soc. Sci. Ede Consortium

George G. Dawson,
Jt. Council Econ. Fd.

John S, Day,
Dean, Krannert Grad. Sch. Tnd. Adm,
Purdue Untiv.

Richard W. ditimer,
Exec. Dir., westinghouse Elec. Fund

William Dolde
Ase't. Supt. Ed. Sves.

The Penn Harrlg Manicon Schie COrp. » Ind.

Robert Dorfman,
Prof. Pol. Econ,.
Harvard Univ.

Lula J. Dovi,

Lrng. Spec., So0c. HU.
Hillsborough Co. Bd. Pub. Instr.,
Tampa

R. S.
Prof.
Me I

Eckaus,
Econ.
T

Donald P. Eckrich,
Pres.,
Peter Eckrich % Sons.

William S. Edgerly,
Fin. V., P,
¢abot Coryp.

John M, Iklundi,

Pres.

Agri. Coop. Dev. Internat.
Lloyd W. Elston,
Pres.
Pater Paul

C. W. Engelland,
Diro, SOC. SC. E\lo
Indi., 9t. Univ.

Ctr.
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raymond English,
Jir., Soce Sc. Prog.
Ed. Rsch. Council of Amer.

Bill Green
Student
Purdue Univ.

tephen Erke,
Mgr. Tech. Prgms.
General. Elec. Co.
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J. H. Creif,
Vo Po - Fino
Exxon Nuclear Co.

Samel B, Etienne,
student,
Purdue Unir,

‘William Gripman,
Student
Purdue Univ.

Rendigs Fels,
Frof, Econ.
Vandertilt Univ,

Thomas J. Hailstones,
Prof. Econ. & Dean, Coll,. Bus. Adm.
Xavier Univ.

J. Robert Ferrari,
V. P, & Ch, Zcon,
Prudential Ins. Co. of Amer,

W, %, Hamilton,
Ch, Econ.
Amer. Farm., Bur. Fed.

Moe L. Frankel,
Pres. .
Jt. Council Econ. Ed.

W. Penn Handwerker,
Prof. Anthrop.
Humboldt St. Univ.

Daniel R. Fusfeld,
Prof. Econ.,
Unive. of Mich.

John Hannaford,
Assoc. Dean, Ccll, Bus.
Ball St. Univ.

Juiith Gilman
Jr. Prgm. Analyst
Raytheon Co.

James D. Harder,
Consulting Min. fngr.
Homesiake Min. Co,

Nathan Glazer
Prof. Soc.
Harvard Univ.

Richard C., Harmstone
InSLI‘. Flno H‘ SoCo Sto .
Univ. of Scranion & Lev. Seb. Disus.sPa,

Nat Goldfinger, Peter Harrington,

Dir. Rsch.
Prof. Econ.
AFL~CIO ) Purdue Univ.

Ma.rk Goracke
Ass't. to Dean Acad. Plananing
Calif. St. Univ. & Colls.

C. Lowell Harriss,
Prof. Econ,
Columbia Univ.

Sanford D. Gordon,

Ass't, Vice Chancellor Pol. %
Planning '

St. Univ. N, Y,

Philip Harvey,
Student
Purdue Univ.
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Robert Haveman,
Prof. Econ.,
Univ. of Wisc. - Madison
Thomas Havrilesky.,

Prof. Econ,..

Duke Univ.

R, O, Hawkanson,
V. P. M mbo .‘"’e]. )
J. 8, Steel Corn,

‘homas H. Hay,
Prof. Anvhror.,
UniV. oi‘ M'A)o - St. I:c

E. L. Hazlett
oxer, Dir., )
Kan. Council Econ, Ed.

Suzanne Helburn,
?!‘Of. ECOnc &SOC. Scs.'
Univ. Col., Denver

P, N, liempstead,
Ferm Owner & Operator, Minn.

Patric H. Hendershott,
Prof. Econ. & Fin.,
Purdue Univ.

Joel F. Henning,

Natl. Dir. Youth Ed. for Cit. Praj.,

Amer. Bar Agsoc.
William J. *erron,
{, 3. Econ. Tehr.
M%. Vernon, Ind.

Paul Heyme,
Prof. Econ.,
S0, Meth, Univ,

Waldo W, Hoffman
Dir. Sec. Instr.,
Indianapolis Pub. Schls,

Robert V. Horton

Prof, Emer. Econ. Ed.,
Purdve Univ., <

Ltd. Partner. Goldman,
Sarchs % Co.

(12

George Horwich,
Prof. Econ.,
Purdue Univ,

Joan Huber,
Prof'. Soc.,
U. Ill. = Urbana

Harry D. PYutchinson,
Prof. Fcon.,
Univ. Del.

James G. Kendrlick
PrOf‘o ECO‘IL 'y
Univ. Neb.

Gordon” Kingma, V. P.
Lafayoctve Nautl. Bnk.

Stanley Kleiman,

Soc. St. Bpec. (K-12)
Bi., of Ed.,
Livingston, N, J.

Don A, Knight,
Prof, Educ.,
U’ﬂiV. MOO - Ko C.

Richard S. Knight,
Prof. (Soa. 3. Gpec.) Ed.,
ttah St. Univ.

Heinz Xohler,
Prof. Econ.
Amherst Coll.

Leonard Kong,
Student
Purdue Univ.

Alfred Kuln,
Prof, Econ.,
Univ. of Cincinnati

Richard T. LaBrecque,
Prof. Ed. Fhlil.
Univ. Ky.

Charles K., Landon,
Prof. Econ. % Bun. Adm.,
Campbell Coll.
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Edward 0. laumann, John R. Madden,
Mo, Soc, 4 Dir. Ctr. See, Org. Dir. Curriculum,

. Studies, Lowery Meriem Och. Dist. ES‘ wﬂ MM\AB“-
miv. Chicugo Ardmore, Pa. B
M

‘ R, W, Laxson, Michael Marlen,

Ve s PubAffairs, Prc/. Dir..

Honeywe 11 World Institute

Taurence ©, Leamer, David A, Mortin,

Prof. 2ccl., Prof., Chm., Dept. Econ. & M. Sc.,
S‘;. U‘r‘-i‘fo IJ. Y. - Binghamﬁon Sto UniV. T\]. Y. - GeAIOSC‘O
xalph 5. Lecky. Jr., C. R, McConnell,

Cowrent, Prof{, Econ.,

Purdue Univ. miv. Neb. - Lincoln
Gregg O, Lehman Derwyn F. McFlroy,

Pro. Bus. & Hcon.. Prof. Soc. iH¢e Educe,
maylor Univ. Univ. of Ga.

R. G. Lipsey, Robert T. McGee.

Prof’. Zeon, Assti. Supt.,

sueens Uriv., Kingston Denton, lex., Pub. Schs,

. anne Lommel, Marshall E. ¥c Malhon,

Prof, Hist., Prof., Dent., Econ. & Bus. Adm.,
Purdue Univ. vouthwestern Univ, - Memphls
Wwilliam G. Loy, Howard Mehlinger,

Prof. Geog., Dir. Soc. St. Dev. Ctr.
Univ. of Oreg. Ind. Univ.

David P. Loyd, Marian R. Meinkoth,

Dir., Div. 3us. Adm. % Econ., Prof. mcon.,

Ashland Coll. Temple Univ.

William A. Luker, Lawrence E. MetealC(,

Prof. Econ.. Prof, Fduc.,

Ho. Tex. Ot. Univ. Unive. of I11. - Urbana

Keith Lumsden, John U. Michaells,
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