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The Goals of Economics Education:

a Delphi - like Inquify

BEST COPY IPTItAilt

Robert V. Horton Dennis J. Weidenaar

I. Introduction and Summary

Economisti, businessmen, labor leaders, and educators have been

among the many enthusiastic supporters in recent years of the cause of

economics education.) Under the-Cloak of economics education we have

witnessed, however, such diverse activities as the teaching of how to

write a bank check; sessions to help clergymen secure higherpenumeration..;

high school classes in the selection of common stocks for investment or

speculation; institutes designed primarily to pay homage"to freedom of

enterprise; and workshops for social studies teachers in the practical

arts of the successful consumer.

Meanwhile, many of us engaged in economics education are questioning

whether literacy in economic reasoning has been improved at all. Symptoms

of continuing economic illiteracy remain pervasive. It is still commonly

believed, for example, that whatever one party to an economic transaction

gails, the other party must lose.
2

A

Robert V. Horton is professor emeritus of economics education :end Dennis

J. Weidenaar is associate professor of economics education, both at

Purdue University. Professor Weidenaar is also Director of the Purdue

Center for Economics Education.

1 For purposes of this paper and the Inquiry, "economics education" has

been defined as activities which promote a wider understanding of basic

economic principles and their possible applications, as a matter of
general education.

2
Based upon answers of beginning economics students in various course
sections at Purdue University.

H
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What unfortunately appears rather typically in textbooks for high

school social studies sustains our doubts:
*

"The decrease in production resulted in LECreased prices

because supply and demand became almost equal."

"If he is obliged to purchase many articles, chlrihe

works for others and not for himself; he is but a fool

and a slave.':

"11 private industrx overrlached itself...thus.causi.ng

in (our emphasis)
3

And even The New York Times opines that the balancing of costs and

benefits is not properly applicable to a pro jest. for crashproof cars,

since human lives are at i.ssue.
4

(It would appear, then, that the

saving of twice as many lives at the same costs would be of no importance

to its editors!)

Believing Cat vaguenesses, confusions, and conflicts as to goals

might well underlay what we observed and that they might well be under-

%lining seriously our efforts ih economics education, we undertook isn

1973-74 a Delp:IL-like inquiry
5
among more than 200 economics educators,

3
Dennis J. Weidenaar et.al., Economics in Social Studies Textbooks,

New York: Joint Council on Economic'Education, 1973, pp. 37, 46, and 43.

4,
The New York Times, May 1, 1966, quoted in John E. Maher: What is
Economics? New York: Wiley, 1969, p. 13.

5
An inquiry in which statistical data and comments as to respondents'

views expressed in one questionnaire are relayed back to them with a
successor questionnaite. The process is repetitive with the purpose
of deve:optng eventually a composite opinion shared by the individual
respondents in the light of reactions of others. Such inquiries vary
of course in the bastc question or questions to which they are directed.
The Inquiry here is called "Delphi-like," because it was not directed
to prediction as to the future.
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economists, businessmen, other social scientists, educational administrators,

and others
6 to explore what goals were held for economics education and

how these goals might be improved, reconciled, and consolidated. We

recognized that the existing deficiences might arise both from inattention

to goals and from differing choices among them.

We believe that the key findings of the Inquiry are important guides

for more effective economics education. These findings are:

1. The goals of economics educatron differ widely, both

within and among the groups .surveyed.
7,8

2, Nevertheless, repeated to the thinking of

others and renewed individual consideration led to

a general concentration upon one or another of the

following three of the original array of possible

goals :9

Goal #2: To help us to be more capable as direct

participants in the economy - that is,

as consumers, workers, businessmen, or

investors.

Goal e0: To "improve" decisions when we act in

Goal /tb:

our society as citizens.
1

To improve our understanding of the

world in which we live.
10

A limting of participants appears as Exhibit X. The
tai responses were essential to the Inquiry,: and they
tion of all of us Yho are concerned about economic it

See Exhibit V.

8_
ih groups are ny occupations and other categories. The occupations as

referred to in this report are the primary ones of the participants as
',Laced them. See Exhibit IV for definitions of occupations, "primary,"

roles, etc.

k

it continued, thought
earned the apprecia-
literacy.

9
The goals involved in the Inquiry are all specified in Exhibit I or II.

10
See Exhibits V, VI, and VII.
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3. An integration of these three goals, so far as

they seemed practicable, into a single goal and 6

a supporting or explanatory ratiOnale
11

became the

basis, then, for a really remarkable favorable'

"consensus ", both within the groups and among them.

There were Of course criticisms, some of them

justified, we thought, and some of them not and

there were some 'strong recalcitrants. Neverthe-

less, the "consensus" goal with its rationale

received very' general approval.
12

We have no illusion that the resultant goal and rationale statement

is perfect, or even that its idea is,something which must be accepted by

each of us. We do hope, however, that both the findings of the Inquiry

and the processes and bases of reaching them will gain the attention of

everyone concerned with economics education, and that based upon then.we

will each construct tenable goals and rationales which we individually

find satisfactory. For this purpose, our Inquiry makes available judg-

ments reflecting thousands of years of varied experience among our

participants. Hopefully, with these judgments as a guide, we may avoid

mistakes and oversishts already discerned by others.

1`See Exhibit II for its original statement and some related explanations.;

a revised version, withadiagrammatic view of interrelationships, is pre-

sented in Exhibits lA and A-1 on the following pages.

12The acceptance to rejection ratios ranged for example, from 2 to 1 in

the cases of educational administrators and businessmen to more than 3

to 1 in the case of economists other than economics educators and more

than 6 to 1 in the cases of economics educators-and social scientists

other than economists. More detailed data as to these approvals and

rejections and as to those of other groupings of participants are pre-
sented in Table I on page 22 and in Exhibit VIII.
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A VIEW AS TO INTERRELATIONSHIPS

OF CERTAIN POSSIBLE COALS

OF ECONOMICS EDUCATION

Understanding of basic
economic principles

COMBINED WITH (a) knowledge
of Institutions.and Facts,
in the light of (b) Values
and Goals, w4re applicable

CAN IMPROVE abilities to identify, interpret, and evaluate in the light
of one's values, the complexities of one's world and of one's place in
it (i.e. , by improved understanding of its economic aspects)

In its own right, for
individual a'ceptance,
both intellectually
and emotionally, of one''
world and lace in it

FOR "better" dir(Ict
participation in the .

ezonomy as consumers,
workers, business
ersons, or investors

AND

10

FOR eaore rational individual
choices among competing social
alternatives, in the light Of
their costs and consequences,
and hopefuliy, therefore,
"better" social decisions

N.B. Literacy in economics is deemed of critical importance to us for two
interacting reasons. Extremely large portions of our life experience have
salient economics aspects, while their explanation based upon common sense
alone very often goes astay.
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THE "CONSENSUS" GOAL AND RATIONALE OF ECONOMICS EDUCATION,

IN A Rile/15ED VERSION

The uim of economics education
a

is to improve our understanding
b
of

the worlds in which we live. Without this understanding we are frequently

confused and unable to identify, analyze, and interpret successfully the

economic aspects inherent in so much about us.

The goal reflects our conviction that comprehension of the economic

realities of one's world enhances self-confidence and self-esteem.

Accordingly, both intellectual and emotional barriers are lowered for the

making of rational individual decisions, in the light of one's values, in
.

both personal and social matters. Economics also provides frameworks and

tools for rational individual discrimination among socialc alternatives,

in the light of one's values. Hopefully, "better" social decisions
d
will

result.

This statement has becoMo possible only with the aid of more than

200 respondents to a series of questionnaires comprising an Inquiry in

1973-74 to identify the goal of economics education. To them we are all

greatly indebted. The Inquiry was sponsored by the Krannert Graduate

School of industrial Administration and the Purdue Center for Economics

Education. No part of the foregoing statement necessarily reflects, how-

ever, the view of any particular party or affiliate of any party.

.aEcenomics education is defined to mean activities which promote a wider
understanding of basic economic principles and their possible applications,
as a matter of general education.

b
40 presume the values of rationality and dignity of the individual in
viewing our worlds, in making decisions, and in taking actions.

`Economics education cannot efficiently provide frameworks and tools for
the making of "better" decisions as direct participants in the economy -
that is, as consumers, workers, businessmen, and investors.

d
The quotation marks suggest at least the logical impossibility of rational
social decisions democratically-determined. See William J. Baumol,
Economics and Operations Analysis, 3rd. Ed. Englewood Cliffs: Prentice-
Hall, Inc., 1972, pp. 405-407.

file statement Is intended to clarify purposes and thus serve as a basis for
the still necessary specification of material content and skills to be
:rastered, the development of such detailed instructional objectives as are
appropriate, pertinent evaluation items, etc. By itself then it is not
intended be an adequate specification of an educational program. Such

0 basis, however, is unavoidable; if it is not developed explicitly, it will
nevertheless be operative implicitly. A more complete rationale would of
course include discussion of learning theory, teaching strategies, media,
diffusion processes, etc.
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We proceed in the fallowing sections to detail the need for goal

clarification, improvement, reconciliation, and consolidation (Section

II); to sketCh the process of our Inquiry (Section III); to present a

more detailed review of the findings (Section IV);'ani to offer suggestions

for their implementation (Section V). Finally, Exhibits in addition to

Exhibits A and A-1 already presented are appended to this report as in-

dicated in the List of Exhibits.

In Section V we speak of some particular implications of our findings,

first, for businessmen, then for educational administrators, and finally,

for trainers of social studies teachers. We also note there, among other

things, the implications from our findings that consumer education and

A

business education are no alternatives or substitutes for economics

education and that the handling of values and concern for the affective

di:..main in economics education are important ingredients for more satis-

factory results in the cause of a greater general literacy in economic

reasoning.
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II. THE NEED FOR THE INQUIRY
COPV NOME

Economics education as carried on today encompasses many varied

activities. Some of these activities could not be generally accepted

as appropriate to the goal of greater economic literacy. Moreover, they

diffuse the attack upon the illiteracy which engulfs us. They lull some

of us into believing that this attack is well under way, when in fact

it is often directed to other goals; it is often directed to no clear

goal at all; and it is often confused and confusing in its simultaneous*

pursuit of many goals, sometimes conflicting among themselves.

In preparing for the present Inquiry we surveyed some 30 texts in

economics principles and identified at least 20 different goals or goal

variants in the authors' statements of purpose. Included were:

"to clarify and help solve....problems (a massive

depression...rising prices, congested cities,..);"

"ii firmer grasp of economic theory;"

"a greater familiarity with economic institutions;"

"explain reality;"

"help you in any business career you undertake;"

to promote the development of a more humane social

orde;"

"increase your ability to make decisions that are

best for you as an individual;"

"to think like economists;"

"to.understand the free enterprise system."

7 7, 1 1



BEST COPY AVAliABLE,

.To some extent these statements are undoubtedly attempts of authors

and publishers to"gain acceptance for their texts, but they also reflect

confusions and misdirections. One of the participants in our Inquiry

wrote to us at one of its stages:

"Unfortunately there has been little serious wide-

spread thought and writing on goals in the economic

profession. Almost no serious writing on philosophy

of economic education exists...Generally we either

are not interested in ends or assume there is wide

consensus."

Economics education is not alone in this failure. Charles E.

Silberman writes in a similar vein:

"The fashion in contemporary American writing

about education holds that talking about purpose is

a frightful bore...But philosophical questions neither

disappear nor resolve themselves by being ignored.
"13

Robert F. Mager points up the result we may then expect:

"if you're not sure where you're going, you're

liable to end up someplace else - and not even know

Lt."
4

Moreover, best performance in any area requires a single goal, not

a set of possibilities:

13
Charles F, Silber-Ian, Crisis in the Classroom, New York: Random House,

1970, p.7.

14
Robert F. Mager, Preparing Instructional Objectives, Palo Alto: Fenron

Publishers, Inc., 1962, p.vii.
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"The problem is that multiple goals do not direct an

activity in one direction. For some reason, stating

the problem this way irks Americans.
15

"A guiding principle cannot be formulated by'the

requirement of maximizing two (or more) functions at

once .
,,16

The reluctance to adhere to one goal in economics education is well

illustrated by the multiple goals common to the texts mentioned above

and also by insistent multiple goal responses in our Inquiry, expecially

to its Questionnaires #1 and #2, but continuing to some extent to the

end.

A number of possible reasons for the reluctance to define a single

goal for economics education come to mind. Many of us have both an

impatience and a lack of familiarity with philosophical questions, and

accordingly we proceed based upon presumptions, often ones we have not

articulated even to ourselves. Fears, too, may restrain us: we might

find serious disagreements among us which we feel are best left un-

discovered; or as educators, or students, we may recognize that the

definition of goal may well be a first step to being held accountable,

really, for worthwhile achievement.

15
S. Samuel Shermis, Philosophic Foundations of Education: New York,

American Book Company, 1967, p.19.

16
Oskar Morgenstern, "Thirteen Critical

Theory: An Interpretation ", Journal of
December, 1972, p. 1167, quoting from J.
Theory of Games end Economic.71

Points in Contemporary Economic.
Economic Literature, X.
von Neumann and 0. Morgenstern,



107 COPY rimuel

Neither businessmen nor basketball coaches are so unclear.as to

what they seek, and economics educators should not be. Thus emerges

the reason for our Inquiry among persons who are or should be concerned

in one way or another with economics education.
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We sought prospective participants in the Inquiry by selections of

names from such sources as professional journals and directories; economics

education council and center personnel and their boards of directors or

advisory coui,cils; business groups; student volunteers from Purdue

UlAversity classes; aiai personal contacts. We wanted representations

Irom appropriate variety' 01. population groups, but we were not con-

t.erned particularly with random selections and such, because our Inquiry

was to be a continuing process of reasoning together, rather than an

attempt to gauge existing overall opinions from the use of representative

samples.

Our outgoing general materials to prospects and participants comprise

Exn.hlt LX send reflect the process of the Inquiry from beginning to end.

Somewhat fewer than 300 persons out of perhaps 575 solicited agreed

to participate; our tabulation of Questionnaire #1 respondents (not then

wholly complete) included 240 names, and Questionnaire #4 respondents

(complece) where there was also a usable Questionnaire #1 response

numbered 205. We did not report results when population groups were or

i.ad become vary small, and defections in population groups were in some

cases ;i,ore extensive than in others. .;e would have liked to have had in

:e completed sample at least a larger number of businessmen and broader

rcays of students, but as to the former we believe from examination of

related da:a we nevertheless achieved reasonable findings.
17

i7
'1';lerc is the possibility cnat in any population group the dropouts were

uisproport...ona.:ely those in disagreement with the findings as we went
aThnA. A ,est..:v of businessmeo finalists' first responses relative to
all businessmens' first responses did not reveal important signs of such
a result, although there were a few clear or reasonably clear individual
,:t;es iron varlous population groups where correspondence indicated that
dci-eeLion of recalcitrants had occurred. Other attempted tests as to the
2ossinitty of d:sproportionate dropouts of ones in disagreement were on
bulaace neither corrobating nor disquieting.



-13-

IV. THE 7INDINGS OF THE INQUIRY

BEST
cart 11110111E.

Definition of "economics education"

The definition of economics education is of course basic to the

whole Inquiry. We originally proposed, after considerable internal

.uiscussion anc redraft ing,what we retained to the end:

"Economics education is defined tor purposes of this

study to mean activities which promote a wider under-

standing of basic economic principles and their possible

applieatic,:s, as a matter ofgeneral education. (It

:6 nut, therefore, intended to include education in

.)ore advanced econoz.ics as a matter of professional

Que,,tionnaire wG so:icited suggested changes in the definition,

and we receive/. a number of them, as reported in the Memorandum Accom-

panying Questinnaire 42:

"1%,. have reviewed your suggestions as to our definition

of 'economics education.' We have no illusions that it

perfect, and even though most of you made no suggestions

end a few even offered unsolicited commendations, we

value the questions which a number of you raised. Some

of Coem were in conflict; some seemed to imply goals

eve:, more than ours does; and some seemed largely to

points already implied or to narrow possibilities

unnecessarily. A few have us still troubled. Our

.o,!Ition is to retain what we had and suggest that some

free reading of meaning into it by respondents is

possible,"
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We believe the definition continued to prove appropriate and

workable to the end of the Inquiry. It does of course speak in terms

of "basic economic principles," which may differ in different persons'

minds, but would in any event be tested eventually for relevance to

achievement of the general goal established. It is to he noted that the

"principles" in question may include principles not usually found in a

text.

The "possible" of "possible applications" in the definition raised

particular question, but we retained it, in order to avoid implication

thL o orinciple, or even economic reasoning of any kind, :rust be applied

in a paitcular ir.sL:ance or must by itself determine the solutions to

croblems.

:e narrowing of the definition to exclude advanced economics as a

ixttrer of 1-ofessionk.. training was questioned by a few participants,

nut rills narrowing eells to us essential. The purposes of professional

training are or mL.gnt be clearly distinct, so that any possible con-

combinin, tneta is best avoided,

dide rah 6e of Apait,

L:xhibit I states the possible goals of economics education as

distilled a6 i:rom the free responses of participants in Questionnaire

'mere were few protests tt, our phraseologies, although we did make

severl i inor modilications in them a3 we went along.

successful Iclusiveness of the tabulated goals in Exhibit I

is rev.2hled by there hiving been only one primary goal choice in Question-

h:Lirc

:2.

oi tne i7 tabulated from the 240 responses to Question-

there were of course some non-responses to Questionnaire
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Nevertheless, as many as 17 goals were tabulated from Questionnaire

#1. Moreover, some respondents persisted-in choosing more than one of

then in Questionnaire #2. Conversely, many of the 17 goals tabulated

received only minimal support in Questionnaire #2 from any of the

groupings of participants.
18

One notable success of the Joint Council on Economics Education
19

is suggested by the total silence in our Inquiry as to the possible goal

of learning facts at)out the economic picture, a goal which it has

historically questioned.

Conveysely, a prominent goal of the National Task Force on Economic

Education it 1961,"to meet our responsibilities as citizens and as

u20 0

participant,: had only four supporters in Questionnaire #2, at

least so far as the "participants" of the quotation is concerned.

Sopport for that goal (#4 of thp Inoq/xv) then disappeared, along with

supn.!rt for others of the 17 of Questionnaire ift2.

Concentration of goals

T'.1 Questionnaire k3, as a result of the balloting in Questionnaire

Ik2, we reduced the number of contending vals to five. These five never-

theleqs included every one of the goals most frequently chosen by any

th.s connection, see Exlilbit V.

An independent, nor-profit, non-partisan educational organization
(tefiliated with the American Economic Association, American Association
of Colleges for Teacher Education. National Council for the SocInl Studies,
ind uLhers.

20
Notiort.nl -.ask For,:e on Economi.c Education, Economic Education in the

:3chools, New York: Committee for Economic Development, 196:, p.7.
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in Questionnaire #4 we reduced these

tiye go alb to three, because of the choice patterns as indicated in

Exhibit VI and the explanations of participants for their choices in

responding to Questionnaird #3.

In each case the reduction was successful, we believe. Only one

of the 192 respondents to Questionnaire #3 refused to accept one of the

live goals, although there were 12 non-respondents, and none of the 200

respondents tc Questionnaire #4 refused to accept one of the three

goals, although there were two non-reapondents.
22

In each case of

course some dropouts may have arisen from the concentration.

The: proc.!ss goals, to develop critical thinkinj (#5), to develop

:01!..,,,,on_lg aticu,:e (1=7), to develop creative abilities (#9) , and

to i)vkM:.e i)roblem solvers (#1Q, were each chosen by only a few respon-

dents in Questionnaire #2, presumably in the belief that even if valid,

Lnese e;oals must sti]l reflect some more ultimate purpose. A similar

cokleot ap?liet, :he goal of deveiopir; a lasting interest in economics

(.10).

Learain.; for learrim;'s :.ace (4,8) and to help explain historical

event!, (;,:1) were apparently considered by almost all of the respon-

UentS to be too narrow and specialised, while to develop a more

a:.,;:actory economic system (l3) and to help us evaluate different

iyaLs Ji economic systems (1,l4) were apparently also considered CO be

Loo '.arrow or to be better viewed as a part of the broader, retained

,3 and #5.

)

"'Thc clus:ws listed :2 Exhibit II to the Memorandum Accompanying
(r*.xhibit LX-9A hereto) .

2
2A Imx to mark for choice of none of the listed goals was specifically

providvd ir, Questio.Inaire #3, but not in Questionnaire #4.
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Goal #15, to begin training for more advanced study in economics,

,seems hardly a reasonable goal of general education as required by the

definition of economics education, and it received little support in

Questionnaire

Goal #12 to help. us appreciate more the free enterprise economy,

was chosen importantly by businessmen, but not so generally as was the

related goal, #17, to help us understand better the free enterprise
411/111.

economy. The latter goal, #17, was retained for Questionnaire #3, but

was the subject of strong adverse votes and comments from other groups

of participants. Particular discussion of Goal #17 t:Iereore appears

in Exhibit IV to the Memorandum Accompanying Questionnaire #4 (Exhibit

IX-12A hereto). Businessmen and others will find this discussion of

significance to them.

Goal #1, the learning of economic theory or analysis, was also the

subject of strong adverse votes and comments in Questionnaire and It

seems on its facc at least not to be an appropriate goal, but ju,..t o

restatement of a part of what is already in the definition of econo,!.ics

education. Neither does it seem to be appropriate here, since Again

the learning must have a more ultimate purpose.

The process of elimination of goals because of respondent choices

is revealed by Exhibits V, VI, and VII.

The three goals remaining in contention

There remained, then, for Questionnaire fi4, just three goals,

and :lq). Strengths and weaknesses of these as taken from

participants' comments, are set forth in Exhibit IX-12A hereto.
23

They

23
In its Exhibits 111-2, 111-3, and 111-6.
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received final choices in the Inquiry as the "best" and "worst" goals

of economics education as set harth in Exhibit VII. The key pros and

cons of each of these goals as we see them are perhaps helpfully re-

stated here._00

Goal /:2, "better" individual participation in the economy as con-
-

sumers, businessmen, etc., is not discredited because of lack of merit

per se, but because economics education cannot efficiently provide tools

and processes for such a purpose. Good businessmen and good shoppers,

for example, are not ordinarily good economists, nor are good economists

necessarily good businessmen or good shoppers. Attention to th:s goal,

moreover, would divert activities from ones better etrected to over-

coming the tragedy of economic illiteracy. Economics education can

have indirect favorable effects for the achievement of goal #2; but the

processes by which these favorable effec:s arise should be careully

identified in any goal identification so as not to mislead us r'r, mis-

direct the pursuit of economic literacy, as explained in the discussion

of Goal #6 below.

Goal "better" social decisions, is accepted as r. valid. though

incomplete, goal of economics education. it is not broad enough to

encompass the entire legitimate objective of economics education, 118

explained in the discussion of Goal #6 in the next paragraph. Also,

its specification requires particular care, as explained in Exhibit

IX-17A,
4

as does its execution, but neither of these circumstances,

nor the problems of success in achieving the goal, impugn its legitimacy.

2 4
Note g beginning on p.9 of Exhibit IX-17A.
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Goal #6 roved understandin: of the world in which we live, is

broad enough to encompass Goal 43 and also to encompass Goal V2 to the

extent t)at the limited process for its pursuit through economics

education is kept ih mind.
25

Goal #;) also recognizes individual values

in one's better understanding of the world in which he lives and of his

place it.

Understanding the world includes understanding of the market,

or free enterprise, system, not only because that system is an Im-

portant part of our own social system as an entirety, but also because

that understanding is basic to good understanding of out own mixed

economy, with governmental and other intrusions, as well as to good

understanding of socialistic economies.

Coal #6 is not, of course, the most ultimate goal which could be

specified. Rather, it is the first one in an ascending scale of ulti-

macy which encomasses our entire objective. !.t thus retains the

fullest overall tangibility possible. Like any of the more ultimate

goals or objectives of economics education, it is general and it re-

quires implementation, as by the provision of behavioral objectives.

Still, as explained in Exhibit TX-17A,
26

it is just such a general goal

which determines what detailed uutcomes and activities in economics

education are am)ronriate.

25Dlcussed under the heading "L;vnthesis to the 'Consensus' Goal"

below.

26
A:-! ex7tainet! IP nute h on n.4 of Exbnit TX-17A.
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It is considered no flaw in this goal that it can also be cited as

a goal for all general educacion: that circumstance may rather be

regarded as a strength:

"There is only one subject matter for education, and

that is Life in all its manifestations...An under-

standing of that stream of events which passes through

(the learner's) mind, which is his life". And

education "is useful because understanding Is useful'',
27

Synthesis to the "Consensus" Goal

At the end of the Questionnaire 13 canvasses of participars there

remained strong support, but also some strong resistance, as to each of the

three goals, #2, #3, and #6, discussed in the preceding section as

remaining in contention. This support and resistance continued :r

responses to Questionnaire #4, although in different degrees. ExhiMt.

VII gives a bird's eye view of these results.

In recognition of the support for each of the three goals, we

undertook for Questionnaire #-4 to construct a rationale for Goal #f)

which would integrate into it by valid explanation all of Goal P3,

also Goal #2 to the extent that the limited process for its practicable

pursuit through economics education is specified. The result, Coal

::632, the "consensus" goal an(1 rationale, as used in Questionnaire 16

appears in Exhibit IX-13A,
28

and a revised version appears as Exhibit

A on page b.

27
Altred Nort': Whitehead, The Aims of Education and Other Essnif: New

York, InCliiinn, 1w1cf. np. 10 am!. :1.

28page
2 of Exhibit iX-13A.
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Goal #0 was usd'd as the integrating vehicle, L.ecauie it was the

.ly :me of the three contending goals with suffiOxit breadth to el-

:ompass tle practicable portions of all three of them, not because it

Saar considered a winner in any sense among the three contenders.

The pros and cons as to the component parts of coal 4632 as

d1heu6sed in the p:eceding action and referenced there may still apply,
bo

at least in parts, to the "consensus" goal. In addition, this "consensus"

goa, with its rationale, was said by participants to be in itself too
"....y1"1

: 1.0kinF in clarity. In particular, strong exceptions wererne

taken to the virst two sentences of the rationale.
29

Nevertheless, this "consensus" go#1 and rationale (v632) received

the remarkably strong overall support mentioned in Section I above and

detailed in Table I on the following page.

Hopefully, wi,th the restatement of the goal and rationale to meet

correctable points made by participants, a resurvey of the various

population groups would result in even greater degrees of accei,tance

and enthusiasm.

Businessmen were less enthusiastic than others as to the goal and

althouizh as shown in Table I they accepted it at least

"willingly" in a 2.2 to 1 ratio. Including "onl) reluctant" acceptances

(see Exhibit VIII), 73.97, accepted it and 21.7% rejecter' it, that is, in

ratio of 3.4 to I. We would have liked of course to have had a larger

sample than 23 businessmen and as well a testing of our result in a

setting where they were not so precipitantly pushed, first from choices

of go..:.s uL7 and #12,
30

and then from choices of #2.
31

1:9
.do.nto and othe,.s arc discussed :n Exhibit:, IX-15A and IX -17A.

i0
Exhibi:_:, V, VI , and VII.

)`See Xxhibit.s VII and VIII.
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ACCEPTANCE/REJECTION RATIOS AS TO

"CONSENSUS" GOAL AND RATIONALE #6324

Ratio of Acceptances
to Retjections, 1E-

cludina acceptances
Ratio of
all Acceptances

Re spondentsa Number "only reluctantly"b to Relectionsh-------
With Primary Occupation:

Econ. educ. 60 6.7 to 1 8.8 to 1

Econ.-other 41 3.1 to 1 4.1 to 1
Educ. Adm. 22 2.0 to 1 2.5 to 1

Soc. Sc. - other 19 6.5 to 1 8.0 to 1
Tr. Soc. St. Tchrs. 17 3.3 to 1 3.3 to 1

Business 23 2.2 to 1 1.4 to 1

Purdue student 12 all accepted all accepted

Other Classifications:

Adm. Off. or Empl.
Ec. Ed. Council or Ctr. 30 t 6.3 to 1 9.0 to 1

Role in Econ. Ed.:

College rchg. 67 8,4 to 1 12.3 to 1
Pre-coll. tchg. 10 7.0 to 1 9.0 to 1
Research 23 5.0 to 1 6.4 to 1
Administration 27 6.0 to 1 8.0 to I

Author Ec. Prin. Text:

College 34 5.5 to 1 7.2 to 1
Pre-college 11 2.3 to 1 2.7 to 1

a,
Consensus" goal #632, with its rationale statement, is specified in Exhibit
II and the various occupations and roles in Exhibit IV.

Based upon the data presEnted in Exhibit VIII.
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Educational administrators were also less enthusiastic than most

groups, but they still accepted the "consensus" at least "willingly"

in a 2 to 1 ratio. It is notable that 45.5% of this group continued

to the last questionnaire to prefer goal #2, although the preference

there was markedly lower than the 72.7% of the preceding Questionnaire

113?
2

It would seem that many educational administrators without better

exposure to the thinking of economics educators and others are not clear

as to what economics education really should be.

32
See Exhibit VII.
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V. RECOMMENDED ACTIONS

With the economic illiteracy we see about us, and with its

devastating effects, we believe that specification of the goal and

rationale for its reduction is both essential and urgent. The possibili-

ties for consensus in place of the present confusions are well displayed

by the Inquiry results we have here reported.

Specification of goal

A first step of action is obviously to make known to all persons

concerned with economics education the findings of this Inquiry as to

the existing confusions of purposes and actions, the possibility and

nature of a "consensus" goal and rationale, and the desirability that

each interested party develop inevidually a preferred goal and

rationale. In the development of such a goal and rations,.,/each of us
'I

should weigh the thoughts and conclusions of the participants in the

Inquiry, based upon their years of varied experience. Our Inquiry

results suggest, we believe, that a substantial consensus will prevail,

but we must recognize of course that goal specification will always be

an unfinished task, one always open to an ongoing process of redefini-

tion.

Explanation to business interests

Explanations of the findings and the "consensus" to businessmen who

direct so much of the financial support of economics education are

essential. The broad goal of the consensus, with the evidence of its

wide support from other groups, does not, we believe, involve a threat

to the free enterprise system. Rather, it holds the promise of sustaining
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it upon a firmer and broader base. We can hope to create economic

understanding which in the long run will have more success than any

attempt at mere propaganda. As .Kenneth E. Boulding implied, although

speaking in another connection some years back, "the great virtue of

exhortation in moral matters has been that it hasn't worked." The

best. hope, it seems to us, then, is irom open and unbiased examination,

rationally, of all the economic realities of the worlds in which we

live.

Explanation to educational administrators

Educational administrators are apparently confusing economi.cs

education with consumer, business, investor, and working skill education

and ara presuming that projects in the latter fields meet the purposes of

economics education. Their strong preferences for goal #2 (to make us

better participants in the economy) and their own explanations for those

preferences show the need for clarification of this issue among school

and other administrative personnel. The shift from the higher 72.74

preference for Goal #2 in our Questionnaire 4i3 to 45.57, in Questionnaire

44 shows that such clarification can be effective. With clearer under-

standing of the distinction between economics education and consumer

and business training, provision of economics education will be freed

from the present handicapping belief that it is already being provided.33

33
This is not to say that consumer and business education, for example,

cannot be used to teach some social economics, but only that the need
for greater economic understanding is not met by such education.
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lications as to trainers of teach rs he social studies

Trainers of social studies teachers are obviously in a key position

bo far as improvement of economics education is.concerned. A clearer

understanding among them as to what economics education is and as to

its goal and rationale is needed, as the progress. of our Inquiry made

clear. . The results imply also a need for improved economic understanding

among them.

In general

For all of us the findings indicate consensus that consumer economics,

business courses, etc. do not constitute the needed economics education;

that the teaching of facts as economics has no support; that the teaching

of ec.-,aomic theory alone has very little more; and that concentration

upon social problems alone in economics education.is also broadly

questioned.

The handling of values and thc place of the affective domain in

economics education appeared as heated issues in our Inquiry. We our-

selves hope that the broad acceptance of the "consensus" goal indicates

a consensus in these matters, too, whicn the comments of individual

part4.cipants seemed in some cases to deny. We trust that better state-

ments of the "consensus" goal and rationale will confirm the "consensus"

in this regard as well as in others. It seems to us that meaningful

economics education necessarily involves clarifications as to the role

of values and that economics education, as all education, will succeed

only as it recognizes and respects in its undertakings the importance

of emotions and feelings - the affective domain - as well as under-

standing and reasoning - the cognitive one with which we have All along

been so rightfully concerned.
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The More Commonly - Stated Pos-sible Goals

of Economics Education* as Involved in the Inquiry

Note: These goals were derived by us from goal statements freely made by

participants in the Inquiry in response to our Questionnaire #1 and from

other sources. They proved po be remarkably inclusive-for the objective
choice-making of Questionnaire #2, and they seemed to raise few phraseology

questions as we proceeded.

"Economics education" is defined for purposes of this study to mean
activities which promote a wider understanding of basic economic principles

and their possible applications, as a matter of general education. It is

not, therefore, intended to include education in more advanced economics

as a matter of professional training.

27



Possible Goal

4.

IASI
r10.110.1

To improve our understanding of economic theory or avalysis.a

+o 2. To help us to he more caphhle as direct participants in the
economy -bthat is as consumers, workers, businessmen, or
investors

+o 3. To "improve" decisions when we act in our society as citizens.

4. To help us: as .,,artic!pants in the economy, to fulfill better
the responsnbilittes we have to others.

5. To develop our ;acuities for critical thinking.

+0 b. To improve our understanding of the world in which we live.

7. To develop a cviestionIng attitude among students towards their
world.

8. Learning for learning's sake.

9. To develop students' creative abilities.

10. To develop students' lasting interest in econom.lcs.

11. To help explain historical events more satisfactorily.

12. To help us ,ppreciate more the free enterprise or market economy.

13. To help us to develop amore satisfactory economic system.

14. To help us to evaluate different types of economic systems.

15. To begin the training of students for more advanced studies In
economics.

16. To help students to become problem solvers.

+ 17. To improve our under(tanding of the free enterprisc or market
economy.

20. Other
d

1-2

a In Questionnaire 02 this possi5le goal read: "The learning of economic
theory or ana,,ysis."

b In Questionnaire 1k2 this possible goal began: "To make us more capable..."

c In Questionnaire #2 this possible goal read: "To help us to understand
better the free enterprise or market economy."

d In Exhibits V and VI entries in column f!20 signify ch:J'..ces of goals not
specified in a Questionnaire. This means that particular choices even or
goals listed above are then tabulated in column 020. It also means that
choices of goals specified' in a particular Qnestionnaire are not tabulated
in column #20 even when because of paucity of numbers they ate not
tabulated separately either.

4. One of the five goals continuing in contention in Questionnaire 1;3.

o One of the three goals continuing in contention in Questionnaire 1/4..
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:tbsLgsmsensisxa_iLzcludin a Rationale altznent:4-

GOAL

The general objective or goal of economics education* is to improve

our unddrstanding 01 the world in which we live.

RATIONALE

This objective is asserted in the belief that as a result we may each

enhance the sense of being at one with ourselves and with our encompassing

worlds. A feeling of integrity of self and world appears to he fundamental

to personal contentment. It may also release us to make more rational

personal decisions and to participate in the making of more rational social

decisions. Moreover, our improved understanding would directly yield frame-

works and tools of analysis for better discriminating among many of the

social alternatives which may be available to us.°

Economics education is defined for purposes of this study to mean oetivities

which promote a wider understanding oil basi9 economic princinles and their

possible applications, as a matter of Keneral education. It is not, there-

fore, intended to include education in more advanced economics as a matter

of professional training.

+ WE hope you will direct your attention to the ideas represented rather than

the particular phraseology we happen to employ.

o A more complete rationale would of course include also discussion of

learring theory, tench!hg strategies, -Iedia, diffusion proee-ses, etc.

(Added for this re roducticn: The rationale may be strengthened by In-

cluding the ideas of note 5 of Exhibit A.)

.36

,-
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(EXHIBIT 11-A)

EXHIBIT II-A

How "Consensus" Goal #632
and its Rationale Were Derived

The "consensus" goal, or goal #632, with its rationale, as stated

in Exhibit II, was derived through the following steps:

1. In Questionnaire 01 each participant was asked to state himself

what he believed was the single most important general objective (or

ultimate goat or purpose).

2. In Questionnaire 02 we ',Anted 17 possible goals (See Exhibit 1)

believed to cover quite completely the Questionnaire 1'1 responses and

asked for a single choice from among them.

3. In Questionnaire #3 we asked for choices of the "Best" and Cie

"WIrst" from among the five most popular of these goals, :Ls we 0,0m

based upon Questionnaire #2 data (Goals #1, #2, #3, 06, and Jii7). (See

Exhibit V.) We also asked for statements of the prinCipal reas.m for

each of such choices.

4. In Questionnaire -4 we repeated the request for choices from

among the three most popular as we saw them haled upon Qlest ionnaire

#3 data (Goals ,P2, ,.,'and "6). (Ste Exhibits VI and III -2, 1IT-3, and

III-6).

5. In view of ,:he , :'rank; cont:taling support for each of goals a2,

and 06 in Questionnaire 03, we also stated in Questionnaire #4

"consensus" goal 632, integrating into a rationale for goal 06 the

content of goal S an,' -2 !_o the extent that the limited procesq for itit

practicable pursuit through economics education is specified. See the

foregoirg Exhibit and Exhiit..,:A and A-1).
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6. The choices in Questionnaire *4 made by,participants from

among goals #2, #3, and #6 as the "Best" and the "Worst" (See Exhibit

VII) and the acceptance and rejection choices as to the "Consensus"

Goal #632 in Questionnaire #4 (see Exhibit VIII and Table I) seem to

support our use of the work "consensus" in its title.

a

3 2-

11-4

-
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EXHIBITS 111-2, 111-3, 111-6, and 111-632

,Pros and Cons Cited by Participants as to Possible Coals #2, 43, #6, and

0632 of the Inquirya

a
See Exhibit II-A for a discussion as to how these goals.were derived.

33
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o
n
,
 
h
o
m
e

e
c
o
n
o
m
i
c
s
 
a
n
d
 
s
u
c
h
 
i
s
 
n
o
t
 
,
a
 
h
o
w
-
t
o
-
d
o
-
i
t
 
d
i
s
c
i
p
l
i
n
e
.

9
)

A
t
t
e
n
t
i
o
n
 
t
o
 
t
h
i
s
 
g
o
a
l
 
i
n
v
o
l
v
e
s
 
i
n
a
t
t
e
n
t
i
o
n
,
 
t
h
e
n
,

t
o
 
t
h
e
.
t
r
a
g
e
d
y
 
o
f
 
e
c
o
n
o
m
i
c
 
l
i
t
e
r
a
c
y
 
i
n
 
t
h
i
s

c
o
u
n
t
r
y
.

1
0
)

T
h
e
r
e
 
i
s
 
a
 
p
l
a
c
e
 
f
o
r
 
"
h
o
w
 
t
o
"
 
i
n
s
t
r
u
c
t
i
o
n
,
 
b
u
t

n
e
t
 
a
s
 
a
 
p
a
r
t
 
o
f
 
g
e
n
e
r
a
l
 
e
d
u
c
a
t
i
o
n
.

T
r
a
t
 
b
e
c
o
m
e
s

s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
.

a
C
i
t
a
t
i
o
n
s
 
a
r
e
 
i
n
c
l
u
d
e
d
 
r
e
g
a
r
d
l
e
s
s
 
o
f
 
p
o
s
s
i
b
l
e
 
q
u
e
s
t
i
o
n
s
 
a
s
 
t
o
 
t
 
'
-
e
i
r
 
v
'
s
l
i
d
i
t
:
 
o
r
 
c
o
n
c
l
u
s
i
v
e
%
e
s
s
.

A



S
.

E
x
h
i
b
i
t
 
1
1
1
-
3

G
o
a
l
 
A
:

T
o
 
"
i
m
p
r
o
v
e
"
 
d
e
c
i
s
i
o
n
s
w
h
e
n
 
w
e
 
a
c
t
 
i
n

o
u
r
 
s
o
c
i
e
t
y
 
a
s

c
i
t
i
z
e
n
s

P
r
o
s
 
C
i
t
e
d
a

1
)

I
t
'
s
 
a
c
t
i
o
n
 
o
r
i
e
n
t
e
d
 
c
o
m
p
a
r
e
d
 
t
o

;
,
1
 
a
n
d
 
"
6
.

2
)

M
o
s
t
 
p
o
t
e
n
t
i
a
l
 
p
a
y
o
f
f
.

3
)

S
o
c
i
e
t
a
l
 
g
o
a
l
s
 
(
v
s
.
.
i
n
d
i
v
i
d
i
a
l
l
 
o
n
e
s

o
f
 
"
2
)
 
m
o
r
e

l
i
k
e
l
y
 
t
o
 
g
a
i
n
 
s
o
c
i
a
l
 
s
u
p
p
o
r
t
.

4
)

I
'
m
 
i
n
f
l
u
e
n
c
e
d
 
b
y
 
e
c
o
n
o
m
i
s
t
s
'

v
i
e
w
s
 
(
a
s
 
s
t
a
t
e
d

i
n
 
m
a
t
e
r
i
a
l
 
a
c
c
o
m
p
a
n
y
i
n
g

Q
u
e
s
t
i
o
n
n
a
i
r
e
 
f
3
)
.

5
)

B
e
c
a
u
s
e
 
e
c
o
n
o
m
i
e
s
 
p
l
a
y
s
 
a

c
r
u
c
i
a
l
 
r
o
l
e
 
i
n

t
h
i
s
 
c
o
n
t
e
x
t
.

6
)

?
l
a
c
e
s
 
e
m
p
h
a
s
i
s
 
o
n
 
c
i
t
i
z
e
n
s
'

o
b
l
i
g
a
t
i
o
n
s
 
t
o
 
m
a
k
e

e
f
f
e
c
t
i
v
e
 
d
e
c
i
s
i
o
n
s
.

(
k

7
)

E
v
e
r
y
b
o
d
y
 
i
s
 
a
 
c
i
t
i
z
e
n
.

8
)

S
t
r
e
s
s
e
s
 
p
r
i
n
c
i
p
a
l
 
o
b
j
e
c
t
i
v
e
s

o
f
 
a
l
l
 
b
a
s
i
c

s
e
c
o
n
d
a
r
y
 
e
d
u
c
a
t
i
o
n
.

9
)

g
e
n
e
r
a
l
 
e
d
u
c
a
t
i
o
n
 
i
s
 
a
l
l
 
a
b
o
u
t
.

1
0
)

I
t
 
i
s
 
a
l
l
 
i
n
c
l
u
s
i
v
e
 
-
 
a
l
l

t
h
e
 
o
t
h
e
r
 
g
o
a
l
s
 
a
r
e

i
n
f
e
r
r
e
d
 
b
y
 
A
.

1
1
)

A
l
l
 
t
h
e
 
o
t
h
e
r
 
a
l
t
e
r
n
a
t
i
v
e
s
 
w
i
l
l

r
e
s
u
l
t
.

1
2
)

M
a
y
b
e
 
n
o
t
 
a
s
 
b
r
o
a
d
 
a
s
 
0
6
,
 
b
u
t

o
v
e
r
e
w
h
e
l
m
i
n
g
l
y

t
h
e
 
m
o
r
e
 
u
l
t
i
m
a
t
e
.

1
3
)

I
 
a
s
s
u
m
e
 
"
c
i
t
i
z
e
n
"
 
d
o
e
s
 
n
o
t

r
e
s
t
r
i
c
t
 
t
h
e
s
e

d
e
c
i
s
i
o
n
s
 
t
o
 
v
o
t
i
n
g
.

B
u
t
 
r
a
t
h
e
r
 
i
n
c
l
u
d
e
s
 
a
l
l

d
e
c
i
s
i
o
n
s
 
m
a
d
e
 
b
y
 
a
n
 
i
n
d
i
v
i
d
u
a
l

t
h
a
t
 
i
n
f
l
u
c
:
!
c
e

a
n
o
t
h
e
r
 
i
n
d
i
v
i
d
u
a
l
 
o
r
 
g
r
o
u
p
.

C
o
n
s
 
C
i
t
e
d
a

1
)

T
o
o
 
b
r
o
a
d
 
-
 
R
e
q
u
i
r
e
s

k
n
o
w
l
e
d
g
e
 
o
f
 
o
t
h
e
r

d
i
s
c
i
p
l
i
n
e
s
.

2
)

V
a
l
i
d
 
e
n
o
u
g
h
,
 
b
u
t
 
d
a
n
g
e
r
o
u
s
 
i
n

i
t
s
 
i
g
-

n
o
r
i
n
g
 
o
f
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
a
n
d

s
o
c
i
a
l
 
v
a
l
u
e
s

t
h
a
t
 
c
o
m
e
 
f
r
o
m
 
a
 
b
r
o
a
d
e
r
 
a
n
d

d
e
e
p
e
r
 
w
o
r
l
d

u
n
d
e
r
s
t
a
n
d
i
n
g
.

3
)

T
o
o
 
p
o
p
u
l
a
r
l
y
 
c
i
t
e
d
.

4
)

M
u
c
h
 
t
o
o
 
d
i
s
t
a
n
t
 
a
n
d
 
v
a
g
u
e
 
t
o

b
e
 
o
f
 
.
n
u
c
h

u
t
i
l
i
t
y
 
i
n
 
s
h
a
p
i
n
g
 
c
u
r
r
i
c
u
l
u
m
.

5
)

I
m
p
l
i
c
i
t
l
y
 
l
i
m
i
t
s
 
r
i
f
e
 
s
p
a
c
e

o
f
 
a
 
s
t
u
d
e
n
t

t
o
 
a
 
g
i
v
e
n
 
s
o
c
i
e
t
y
 
-

e
d
u
c
a
t
i
o
n
 
b
e
c
o
m
e
s

i
n
d
o
c
t
r
i
n
a
t
i
o
n
.

6
)

O
t
h
e
r
 
a
r
e
a
s
 
o
f
 
s
o
c
i
a
l
 
s
c
i
e
n
c
e
 
c
a
n

b
e
t
t
e
r

d
o
 
#
3
.
.
.
.

7
)

T
o
o
 
n
a
r
r
o
w
.

8
)

I
 
w
o
u
l
d
 
v
o
t
e
 
f
o
r
 
#
3
 
i
f
 
I

t
h
c
u
g
h
t
 
i
t
 
i
n
-

c
l
u
d
e
d
 
l
i
b
 
a
n
d
 
#
2
.

9
)

r
 
a
m
 
t
r
o
u
b
l
e
d
 
b
y
 
"
i
m
p
r
o
v
e
"
 
k
i
n
 
q
u
o
t
e
s
)
.

I
t
 
e
n
c
o
m
p
a
s
s
e
s
 
v
a
g
a
r
i
e
s

o
f
 
a
 
m
u
l
t
i
p
l
i
-

c
i
t
y
 
a
n
d
 
v
a
r
i
e
t
y
 
o
f
 
v
o
i
c
e
s

c
r
y
i
n
g
 
i
n

h
e

p
o
l
i
t
i
c
a
l
 
w
i
l
d
e
r
n
e
s
s
.

1
0
)

T
o
 
i
n
s
t
r
u
c
t
 
a
s
 
t
o
 
h
o
w
k
n
o
w
l
e
d
g
e
 
i
s
 
t
o
 
b
e

u
s
e
d
 
b
o
r
d
e
r
s
 
o
n
,
=
1
n
d
o
c
t
r
i
n
a
t
i
o
n
.

a
C
i
t
a
t
i
o
n
s
 
a
r
e
 
i
n
c
l
u
d
e
d

r
e
g
a
r
d
l
e
s
s
 
o
f
 
p
o
s
s
i
b
l
e
 
q
u
e
s
t
i
o
n
s
 
a
s
 
t
o
t
h
e
i
r
 
v
a
l
i
t
y
 
o
r
 
c
o
n
e
l
u
s
i
v
e
n
e
s
5
.



E
x
h
i
b
i
t
 
1
1
1
-
6

C
o
a
l
 
"
6
:

T
o
 
i
m
p
r
o
v
e
 
o
u
r
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
t
h
e
 
w
o
r
l
d

i
n
 
w
h
i
c
h
 
w
e
 
l
i
v
e

P
r
o
s
 
C
i
t
e
d
a

I
)

r
l
t
i
:
n
a
t
e
l
y
 
i
m
p
o
r
t
a
n
t
 
a
n
d
 
i
n
c
l
u
s
i
v
e
.

2
)

A
 
f
u
l
c
r
u
m
:

a
n
d
 
:
1
1
 
a
r
e
 
i
n
p
u
t
s
 
t
o
 
!
;
6
;
 
*
2
 
a
n
d

a
r
e
 
o
u
t
p
u
t
s
 
f
r
o
m
 
1
=
6
.

I
n
 
t
h
a
t
 
s
e
n
s
e
,
 
i
t
 
i
s

:
p
o
s
t
 
c
r
i
t
i
c
a
l
 
g
o
a
l
 
o
f
f
e
r
e
d
 
(
t
h
e
 
s
c
a
r
c
e
s
t
 
"
r
e
-

o
u
r
c
e
 
3
0
 
t
o
 
s
p
e
a
k
)
"

3
)

E
-
h
r
a
c
a
s
 
w
h
a
t
 
i
s
 
m
o
!
,
t
 
v
a
l
u
a
b
l
e
 
t
o
 
a
t
t
e
m
p
t
 
i
n

t
L
e
 
o
t
h
e
r
 
g
o
a
l
s
.

;
)

5
)

b
y
 
i
t
s
e
l
f
 
i
s
 
j
u
s
t
 
a
 
g
a
m
e
;

i
s
 
1
:
,
f
t
 
f
o
r

T
5
u
s
i
n
e
s
s
 
A
d
m
i
n
i
s
t
r
a
t
i
o
n
;

l
i
k
e
 
1
.
'
2

i
s
 
o
n
l
y

a
 
-
)
o
t
e
u
t
i
a
l
 
(
l
o
w
 
p
r
o
h
a
b
i
l
i
t
y
)
 
b
y
-
p
r
o
d
u
c
t
.

6
)

:
i
e
l
p
s
 
t
o
 
i
m
p
r
o
v
e
 
d
e
c
i
s
i
o
n
s
 
a
t
 
b
o
t
h
 
t
h
e

p
r
i
v
a
t
e

a
n
d
 
t
h
e
 
p
u
b
l
i
c
 
l
e
v
e
l
.

1
7
 
i
s
 
s
u
b
s
u
m
e
d
 
u
n
d
e
r
 
#
6
.

7
)

1
"
:
1
1
.
 
b
r
e
a
d
t
h
 
o
f
 
t
h
e
 
s
o
c
i
a
l
 
a
n
d
 
e
c
o
n
o
m
i
c

v
i
e
w

w
h
i
c
h
 
i
t
 
r
e
p
r
e
s
e
n
t
s
.

3
)

R
e
c
o
g
n
i
z
e
s
 
h
u
m
a
n
 
a
s
 
w
e
l
l
 
a
s
 
s
o
c
i
a
l
 
v
a
l
u
e
s
.

9
)

P
r
o
p
e
r
l
y
 
d
i
r
e
c
t
s
 
a
t
t
e
n
t
i
o
n
 
t
o
 
t
h
e
 
n
e
e
d
s
 
o
f

i
n
-

d
i
v
i
d
u
a
l
 
h
u
m
a
n
 
b
e
i
n
g
s
;
 
w
h
o

e
v
e
r
 
k
n
e
w
 
a
 
s
o
c
i
e
t
y

t
o
 
c
r
y
 
o
r
 
l
a
u
g
h
?

1
0
)

P
l
a
c
e
s
 
e
c
o
n
:
)
m
i
c
s
 
a
s
 
j
a
 
s
o
c
i
a
l
 
s
,
:
i
e
n
c
e
,

n
o
t
 
a

n
a
r
r
o
w
 
t
e
c
h
n
i
c
a
l
 
s
c
i
e
n
c
e
.

1
1
)

D
e
a
l
s
 
w
i
t
h
 
r
e
a
l
 
w
o
r
l
d
.

1
2
)

A
l
l
 
g
e
n
u
i
n
e
 
e
d
u
c
a
t
i
o
n
 
s
h
o
u
l
d
 
h
a
v
e
 
t
h
i
s
 
g
o
a
l
.

1
3
)

r
c
o
r
o
m
i
c
s
 
e
d
u
c
a
t
i
o
n
 
i
s
 
n
o
t
 
t
h
e
o
r
y
 
a
l
o
n
e
,

n
o
r

2
e
c
i
s
i
o
n
s
 
a
l
o
n
e
.

1
=
0

M
o
s
t
 
f
l
e
x
i
b
l
e
 
f
r
o
m
 
t
h
e
 
s
t
u
d
e
n
t
s
'
 
p
o
i
n
t
 
o
f

V
i
e
w
 
-

t
h
e
 
o
n
l
y
 
o
n
e
 
t
h
a
t
 
d
o
e
s
 
n
e
t
 
r
e
l
y
 
7
.
e
a
v
i
l
y

a
n
 
t
h
e

i
n
s
t
r
u
c
t
o
r
s
'
 
d
e
t
e
r
m
i
n
i
n
g
 
w
h
a
t
 
o
u
g
h
t

t
o
 
b
e
 
1
.
-
a
r
n
e
d
.

1
5
)

t
h
e
 
m
o
s
t
 
v
a
l
i
d
 
g
o
a
l
 
u
p
o
n
 
w
h
i
c
h
w
e
 
w
o
u
l
d
 
m
o
s
t

e
a
s
i
l
y
 
s
e
c
u
r
e
 
a
 
p
r
o
d
u
c
t
i
v
e
 
a
g
r
e
e
m
e
n
t
.

1
6
)

a
e
 
u
l
t
i
m
a
t
e
 
p
u
r
p
o
s
e
 
o
f
 
a
l
l
 
e
d
u
c
a
t
i
o
n

-
 
i
t
s

b
r
e
a
d
t
h
 
e
n
c
o
m
p
a
s
s
e
s
 
a
l
l

m
y
 
p
e
t
 
"
s
u
b
g
o
a
l
s
"
.

(
C
o
n
c
l
u
d
e
d
 
a
t
 
r
i
g
h
t
)

C
o
n
s
 
;
:
i
t
e
d
a

1
)

"
C
o
a
l
"
 
i
s
 
t
h
e
 
e
n
d
 
t
o
 
w
h
i
c
h
 
e
f
f
o
r
t
 
i
s

d
i
r
e
c
t
e
d
.

T
h
i
s
 
e
l
i
m
i
n
a
t
e
s
 
2
i
6
.

2
)

T
o
o
 
g
l
o
b
a
l
,
 
t
o
o
 
a
m
b
i
g
u
o
u
s
;
 
t
h
e
r
e
b
y
 
l
e
s
s

t
r
a
n
s
l
a
t
a
b
l
e
 
i
n
t
o
 
a
 
c
o
u
r
s
e
 
o
f
 
a
c
t
i
o
n
.

3
)

G
o
a
l
 
s
o
u
g
h
t
 
b
y
 
m
a
n
y
 
d
i
f
f
e
r
e
n
t
 
d
i
s
c
i
p
l
i
n
e
s

a
n
d

r
e
a
c
h
e
d
 
a
s
 
a
 
w
h
o
l
e
 
b
y
 
t
h
e

s
u
m
 
o
f
 
i
t
s
 
v
a
r
i
o
u
s

p
a
r
t
s
.

4
)

M
o
s
t
 
l
i
m
i
t
e
d
 
o
f

g
o
a
l
s
.

C
.

b
e
 
a
s
s
u
m
e
d
 
t
o

t
a
k
e
 
p
l
a
c
e
 
i
f
 
g
o
a
l
 
;
i
l
 
(
l
e
a
r
n
i
n
g
 
o
f
 
e
c
o
n
o
m
i
c

a
n
a
l
y
s
i
s
)
 
i
s
 
m
e
t
.

5
)

C
o
u
l
d
 
b
e
 
a
 
l
i
m
i
t
e
d
 
g
o
a
l
 
o
f
 
.
,
-
o
s
t

a
n
y
 
k
i
n
d
 
o
f

e
d
u
c
a
t
i
o
n
.

6
)

O
t
h
e
r
 
a
r
e
a
s
 
o
f
 
s
o
c
i
a
l
 
s
c
i
e
n
c
e

c
a
n
 
b
e
t
t
e
r

d
o
.
.
.

6
.

P
r
o
s
 
C
i
t
e
d
a

(
C
o
n
c
l
u
d
e
d
)

1
7
)

A
s
 
s
c
i
e
n
t
i
s
t
s
 
a
n
d
 
e
d
u
c
a
t
o
r
s
 
o
u
r
 
p
r
i
m
a
r
y

f
u
n
c
t
4
o
n
 
s
h
o
u
l
d
 
b
e
 
t
o
 
p
a
s
s
 
o
n
 
k
n
o
w
l
e
d
g
e

a
b
o
u
t
 
h
o
w
 
t
h
e
 
w
o
r
l
d
 
w
o
r
k
s
.
.
.

i
S
)

A
l
f
r
e
d
 
N
o
r
t
h
 
W
h
i
t
e
h
e
a
d
:

"
T
h
e
r
e
 
i
s
 
o
n
l
y

o
n
e
 
:
;
n
b
j
e
c
t
 
m
a
t
t
e
r
 
f
o
r
 
e
d
u
c
a
t
i
o
n
,
 
a
n
d

t
h
a
t
 
i
s
 
L
i
f
e
 
i
n
 
a
l
l
 
i
t
s
 
m
a
n
i
f
e
s
t
a
t
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EXHIBIT III - 632

ILI-632

"Consensus" Goal /632 (with its Rationale): Set forth in Exhibit It nbovc.

1. The pros and cons stet-6d in Exhibit 111-6, 111-3, and 111-2

above may be applicable in a part to the "Consensus" Goal #632 or

parts of it.

2. Pros and cons as to Goal #632 itself are indicated by the material

in Exhibit IX - I7A. pp. 2-9.'

3. In addition, there were individual complaint:. that the goal and /car

the statements of it were too complex, "not concrete enough," or "not meaning-

ful."

I
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EXHIBIT IV

Definitions as to Occupations and Certain!.

Other Roles, as involved in the Inquiry

A. "pueupations":

1. Economic., education*
(teaching, research, administration)

2. Economist rwt engaged primarily in economics education*
(i.e., teacher of other economics courses, researcher in
economics, business economist, etc.).

3. -ducntion adninistration (other than specifically in
eeonomics education*)

4. Other social sGlentist

5. Other social studies teaching

6 Training c) social studies teachers

/. 3usiness

a. Labor Ie.:den:11,p

9. Agriculture

10. Other

11. Purdue Student, for most of the person's working time. (In
Questioanaire #1, this item was broken into three items,

12, and 13.)

*"Economic!, education" 16 defined for purposes of this study to mean
whic.n p-.-omuLe a wider 'understanding of basic economic

principles and their possible applications, as a matter of general
cducatioa. It is not., wherefore, intended to include education in
more advanced economics as a matter of professional training.

IV-1



Of 10161 111100

B. "Primary Occupation:" the occupation to which the-largest pnrt of
a person's working time is devoted.

C. "Secondary Occupation:" another occupation, in addition to the
"primary occupation," to which at least 25% of a person's working
time is devoted.

D. "Role in economics education:" (one to which more than 20% of a
person's total working time is devoted.)

1. Teaching in economics education* at the collegiate level.

2. Teaching in. economics education* at the precollegiate level.

3. Research in economics education*

4. Economics education* administration

* "Economics education" is defined for purposes of this study to mean
activities which promote a wider understanding of basic economic
principles and their possible applications, as a matter of general
education. It is not, therefore, intended to include education in
more advanced economics as a matter of professional training.
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EXHIBIT V

Choices of Participants in Questionnaire #2

as the Single Most Important Ultimate

General Objective of Economics Education

V-1

Exhibit V shows the percentages of the stated total number of part:I--

pants in each occupational or role class (listed in the first columni)

who chose in Questionnnaire /k2 a particular goal (listed in the Lop rows),

as the single most important ultimate general objective of economics

education as defined.

Thus, 30.0% o: the 60 respondents who stated their primary occupation

as economics education chose goal #3.

Columns for various goals are omitted in the Exhibit where there: was

no more than one choice, or no more than a 5% choice, of that goal in any

respondent class listed.

co
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'EXHIBIT VI

Choices of Participants in Questionnaires #2 and #3 as the
"Best" and "Worst" Ultimate General Objective of Economics
Education from among the Five Contenders of Questionnaire #3

Exhibit VI shows the percentages of the total stated number of

participants of each class as in Exhibit V who chose in Que tionnaires

#2 and #3 as the "best" or the "worst" general objective of economics

education each of the five goals which remained in contention in Question-

naire #3.a

Thus, 36.6% of the 41 respondents who stated their primary occupation

as an economist not engaged primarily in economics education chose in

Questionnaire #3 goal #6 as the best, while 4.9% chose it as the wAst,

amLng the five contenders.

a' The derivation of the five contenders is reviewed in Exhibit 11-A, items

1 through 3.



EXHIBIT VI MST COPY ANIALE

Choices of Participants in Questionnaires #2 and #3 as

the "Best" and "Worst" General Objective of Economics

Education from anion: the Five Contenders of 'uestionnaire #3

Percentage of Coal Choices within the

Respondent Group

VI-2

BY Respondents' Numberb #1

With primary
occupation:

Econ. Lduc.

"Best" Q.#2 60 5.0%

"Best" - Q.#3 60 10.0

"Worst" - Q.#3 60 31.7%

Econ. - Other

"best" - Q.4fr2 41 2.4

"Best" - Q.#3 41 4.9

"Worse - Q.#3 41 22.0

Ed. Adm.

"Best" Q.#2 22 4.5

"Best" Q.#3 22 9.1

"Worst" - Q.#3 22 40.9

:;oc. Sc. - Other

"Bost" - Q.#2 19 21.1

"Best" - Q.43 19 15.8

"Worst" - Q.#3 19 5.3

Tr. Soc. St. Tchr.

"Best" - Q.#2 17 5.9

"Best" - Q.#3 17 17.6

"Worst" - Q.1t3 17 17.6

Business

"Best" - Q.#2 23

"Bcsv" Q.#3 23 4.3

"Worst" - Q.#3 23 56.5

- ---- -- No

2 ILL #20 ,Responsec

16.7% 30.0% 28.3% 3.3%

15.0 33.3 35.0 1.7

16.7% 5.0% 6.7%

3.7 47.6 26.8

9.8 39.0 36.6

22.0 4.9 4.9

59.1

72.7

4.5

9.1

4.5

9.1

4.5

9.1

13.6

36.8 21.1 10.5

31.6 21.1 26.3

15.8

29.4 35.3-

11.8 41.2 11.8

5.9

39.1 13.0 13.0

52.2 21.7 4.3

35.0%

1.7%

5.0

5.0

2.4 7.3

2.4 2.4% 4.9

39.0 7.3

4.5

27.3

4.5

4.5

4.5

5.3

73.7 5.3

58.8

17.4
d

11.8

17.6

17.6

13.0 4.3

21.7 8.7 8.7 4.3

aThe various goals are specified in Exhibit I and the various occupational and role

classes in Exhibit IV.
bThe respondents included are those who submitted responses to both Questionnaire

#1 and #4; data as to responses as received to each of Questionnaires #2 and #3

are presented in the Memorandumaccompanying the succeeding Questionnaire in

Exhibit IX.
cImicates no response only to the item in question.

Note also tho additional 8.7% choice of goal 112 as shown in Exhibit V.

4-1-ff
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Exhibit VI (Continued)

Choices of Participents in Questionnaires #2 and #3 as the

"Best" and "Worst" .eneral Objective of Economics Education

from among the Five Conte ders of uestionnaire #3

By Respondents Number
b

Percentage of Goal ChoicesaWithin the
Respondent Group

#2 #3 #6 4,I7 #20

No

Responses
#1

With primary
occupation:

Purdue Student

"Best" - Q.#2 12 33.3% 25.07. 16.7%

"Best" - Q.#3 12 25.0% 33.3 16.7 16.7 8.3%

"Worst" - Q.#3 12 25.0 8.3 8.3 41.7% 16.7

Other Classifications

Adm. Off. or Empl.

Ec. Ed. Council or Ctr.

"Best" - Q. #2 30 6.7 18.3 35.0 30.0

"Best" - Q.#3 30 6,7 20.0 43.3 30.0

"Worst" - Q.1fr3 30 40.0 3.3 3.3 3.3 50.0

Role in Econ. Educ.:

College Tcha4

"Best" - Q.#2 67 3.0 14.9 32.8 25.4 1.5 6.0

"Best" - Q.#3

"Worst" -.Q.#3

67

67

8.9

22.3

10.4

22.3

32.8

6.0

37.2

6.0

1.5

35.8

1.57, 7.5

7.5

Pre .Coll. TchA.

"Best" - Q.#2 10 30.0 40.0 10.0

"Best" - Q.#3 10 10.0 40.0 40.0 10.0

"Worst" - Q.#3 10 30.0 70.0

Research

"Best" - Q.02 23 19.6 32.6 21.8 4.4

"Best" Q.#3 23 21.7 34.8 26.1 4.3 4.3 8.7

"Worst" - Q.#3 23 43.5 17.4 30.4 8.7

a
The various goals are
classes in Exhibit IV.

specified in Exhibit I and the various occupational and role

bThe respondents included are those who submitted responses to both Questionnaire

ail and :lr'4; data as to responses as received to each of QuestionneAres #2 and #3

are presented in the Memorandum accompanying the succeeding Questionnaire in

Exhibit IX.
cIndicates no response only to the item in question.

16'
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VI-4

Exhibit VI (Concluded)

Choices of Participants in Questionnaires #2 and #3 as the
"Best" and "Worst" General Objective of Economics Education
from among the Five Contenders of Questionnaire #3

b

Percentage of Goal Choices Within the
Respondent Group

No
By Respondentsa Number #1 12 03 #6 #17 #20 Responaec

Role in Econ.

Administration

"Best" - Q.4E2 27 7.4% 33.3% 22.2% 22.2% 3.7%

"3est" - Q.03 27 .;.7 33.3 40.7 .22.2

"Worst" - Q.#3 27 40.7 3.7 7.4 48.2

Author Econ. Prin.Text:

College

"Best" - Q.02 34 2.9 8.8 35.3 26.5 2.9 5.97.

"Best" - Q.#3 34 2.9 11.8 38.2 32.4 2.9 2.9% 8.8

"worst" - Q.#3 34 29.4 29.4 32.4 8.8

Pre - College

"Best" - Q.1b2 11 31.8 31.8 9.1 18.2

"Best" - Q.#3 11 9.1 27.2 36.4 9.1 9.1 9.1

"Worst" - Q.3 11 36.4 54.5 9.1

a
The various goals are specified in Exhibit I and the various occupational and
role classes in Exhibit IV.

b
TIle respondents included are those who submitted responses to both Questionnaire
'1'1 and #4; data as to responses as received to each of Questionnaires 12 and 113
are presented in the Memorandum accompanying the succeeding Questionnaire in
Exhibit IX.

c
Indicates no response only to the item in question.
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VII-1

Choices of Participants in Questionnaires 01, 03, and 14 as the

"Best" and "Worst" General Objective of EconoMics Education from

among the Three Contenders of Questionnaire #4a

Exhibit VII shows the percentages of the stated total number of

participants of each class as in Exhibits V and Vi who chose in Questionnaires

4.12, 3, and 4'4 as the "best" and the "worst" general obje.:tive of economics

education each of the three goals which remained in contention in Question-

naire 04.
a

Thus, 21.170 of the 19 respondents who stated their primary occupation

as social scientists other than economists chose in Questionnaire #4 goal

u3 as the best, while 26.3% chose it as the worst, among t}.e three contenders.

a The derivation of the three contenders is reviewed in Exhibit II-A, Itemm

! through 4.
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MAMA IL

Choices of Participants in Questionnaires #2, #3, and #4 as the

"Beat" and Norse General Objective of Economitce Education from

among the Three Contenders of Questionnaire #4:'

VIZ-2.

Percentage of Goal Choices within the
Respondent Group

By Respondents
a

Numberb #2 #3 #6 No Response

With primary
occupation.

Econ.- Ethic.

"liVtil." Q.#2 60 16.7% 30.0% 28.3% 1.7%

"hest" - Q.#3 60 15.0 , 33.3 .35.0 5.0

"Best" - Q.44 60 18.3 31.7 50.0

"Worst" 60 66.7 6.7 26.7

Econ. - Otter

"Best" - Q.k2 41 3.7 47.6 26.8 7.3

"Best" - Q.#3 41 9.8 39.0 36.6 4.9

"Best" - Q. `4 41 17.1 36.6 46.3

"Weis':" 41 63.4 7.3 24.4 4.9

I..d. Adn.

"best" - Q.#2 22 59.1 9.1 4.5 4.5

"Best" - Q./.3 22 72.7 4.5 9.1 4.5

"Beet" - Q.#4 22 45.5 9.1 40.9 4.5

"4.'orst" 22 36.4 13.6 45.5 4.5

Soc. Sc. - Other

"Best" - Q.02 19 .36.8 21.1 10.5

,est" - Q.#3 19 31.6 21.1 26.3 5.3

"Best' - Q.#4 19 36.8 21.1 42.1

ItI4orst" 19 26.3 26.3 31.6 15.8

Jr. Soc. St. Tchr.

"Best" - Q. F2 17 29.4 35.3 11.8

"BeE,t" Q.g3 17 11.8 41.2 11.8 17.6

"Best" - Q.#4 17 17.6 64.7 17.6

"Worst" 17 52.9 5.9 41.2

'The various goals are specified in Exhibit I and the various occupational and
role classes in Exhibit IV.

h_
the responcents included are those who submitted responses to both Questionnaire
#1 anu -4; data as to responses as received to each of Questionnaires #2, #3,

4 are presented in the Memorandum as to succeeding Questionnaires and the
Final twpoLL Co Participants in Exhibit IX.

`indicates no response only to the item in question. Ake
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Cholc.es 01 ,Participants in Questionnaires 1 #2, 1 #3, and #4 as the

"Best" and "Worst" General Objective of Economics Education from

among_ the Three Contenders of Questionnaire #4

Percentage of Goal Choices Within the

Respondent Group

By Respondente Number #2 #3 #6 No RespOnsec

With primary
occupation:

Business

"Best" - Q.#2 23 39.17 13.0% 13.0%

"Best" - Q.#3 23 52.2 21.7 4.3 4.370

"Best" - Q.#4 23 52.2 17.4 26.1 4.3

"Worst" 23 13.0 43.5 34.8 8.7

Purdue Student

"Best" - Q.42 12 33.3 25.0 16.7

"iltst" c. b:3 12 33.3 16.7 16.7 8.3

"Best" - Q.#4 12 41.7 8.3 50.0

"Worst" 12 41.7 58.3

OLhor Class;f'ications

Adm. Off. Empl.

Ec. Ed. Coun: is or Cir.

"Best" - Q.#2 30 18.3 35.0 30.0

"Best" - Q.#3 30 20.0 43.3 30.0

"Best" - Q. v4 30 13.3 36.7 50.0

"Worst" 30 66.7 6.7 26.7

:tole ir. Scon. Lduc.:

Co1lei;e Tchg.

"Best" - Q.42 14.9 32.8 25.4 6.0

"Best" - Q.3 67 10.4 32.8 37.2 7.5

"3...st" - 67 16.4 35.8 47.8

"Worst" 67 70.1 6.0 23.9

aMc various goals ore specified in Exhibit I and the various occupational and

role clz:sses in Exhibit IV.

h. 17espordL.nts incladed are those who submitted responses to both Questionnaire

1 and %4; data as to responses as received to each of Ouestionnaires #2, #3,

and #4 ark; presented in the Memorandum as to succeeding Questionnaires and the

irA1 Report to Participants in Exhibit IX.

`"Indicates no response only to the item in question.
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Exhibit VII (concluded)

BEST COPY IniMI ABLE
Coicus of Participants in Questionnaires #2, 3, and #4 as the

"Beat" and "Worst" General Objective of Economics Education from

among the Three Contenders of Questionnaire #4

Percentage of Coal ChoicesaWithin the
Respondent Grota__

Ily Kespondentsct
,

Number
b , ,

#4 #3

. Kole in Econ. Ed.:
Pro-Coll, Tchg.
"Best" - Q. #2 10 30.0% 40.04

"Rest" - Q.#3 10 40.0 40.0

"Best" - Q.#4 10 30.0 40.0

"Worst" 10 40.0 20.0

Researck

"Best" - Q.4.,2 23 19.6 32.6

"Best" 0."3
,13 34.8 26.1

"Lest" - Q.- !. ..3 21.7 34.8

"Wor,,t" 23 52.2 b.7

Aumia:strizion

"Best:" Q.'=2 27 33.3 22.2

"Best" - Q.03 27 33.3 40.7

"Ber" Q.#4 27 29.6 33.3

"Worst" 27 51.9 7.4

Author ELou.
T-,/tr

CoilevL

'test." - Q. r2 34 8.8 35.3

"gust" - Q.:3 34 11.8 38.2

"best" - Q. 14.7 32.4

"worst" 34 73.5 2.9

Pro-collep

"Best" - c.#2 11 31.b 31.6

"6(?st" Q. 1i3 11 27.2 36.4

"Bc.st. Q.;t4 :1 9.1 56.b

"Worst" 11 27.3 18.2

#6 No Resoonsec

10.0%

10.0

30.0

40.0

21.8

4.3 8.7%

43.5

39.1

22.2

22.2

37.0

40.7

26.5

32.4

52.9

23.5

9.1

9.1

36.4

54.5

5.9

6.8

18.2

9.1

The various goals are specified in Exhibit i and the various occupational and
ro:e ciasses in Exhibit IV.

bThe respon&ns included are those who submitted responses to both Questionnaire
#1 Emu #!,; data as to responses as received to each of Questionnaires #2, #3,

and u4 are presented in the Memorandum as to succeeding Questionnaires and the

FinaI Rupert to ParLI,Apants in Exhibit IX.

Intacates no respone only to the item in question.
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EXHIBIT VIII

Percentages of Respondents Accepting and Rejecting

"Consensus" Goal #632, including its Rationale

Statement
a

, in Questionnaire #4

Exhibit VIII shows in cumulative terms the percentages of the stated

total number of participants of each class as in Exhibits V, VI, and VII

accepting the "consensus" goal #632a with various specified degrees of

willingness, as welyas the percentage of each class rejecting it.

Thus, 73.9% of the 23 respondents who stated their primary occupation

as business accepted "consensus" goal #632, while 21.7% rejected it The

acceptance to rejection ratio for businessmen was accordingly 3.4 to 1. If

we exclude as acceptances those made "only reluctantly," we find the acceptance

to rejection ratio for the rest of the businessmen as 2.2 to 1 (47.84 divided

by 21./1.).

a "Consensus" goal 1:632, with a rationale statement, is specified in Exhibit

II nd the various occupations and roles in Exhibit IV.

The derivation of "consensus" goal :632, with its rationale statement,
reviewed :n Exhibit TI-A.
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EXHIBIT IX

Copies of Outgoing.General Communications

to Participants in the Inquiry



1X-1B
PURDUE UNIVERSITY

KRANNLRT GRADUATE. SCHOOL
0

INDUSTRIAL ADMINISTRAT1,0N
R ANNE RI BUILDING

WEST LAFAYL\TE. INDIANA 4790? BEST enPY

September 24, 1973

Nana
XXXX
XXXX
City, State XXXXX

Dear XXWOM:

The Purdue Center for Economics Education is undertaking a study to
determine the goals of economics education as perceived by persona who
are interested or involved in various ways. The study is sponsored by
the Joint Council on Economic Education.

Your participation will involve answering several short questionnaires
designed first to determine and clarify goal possibilities and sub-
sequently to crystallize selections among them by respondents classified
into 'serious groupings: economists, educators, social scientists, social
studies personnel, educational administrators, students, businessmen,
labor leaders, and agriculturalists.

We hope that you will participate in this inquiry. We believe that it
is basic to better performance in economics education, that is, to the
achievement of educational objectives at lower costs, relatively, in
time and in money. We believe that our purposes in economics education
need closer definition - that there is a gap between our objectives,
often only implied, and the strategies we employ. 6

4

The value of the study depends upon a broad representation of the attitudes
and thinking among persons in many fields of activity, which should not'
exclude your own.

Your participation in this study will require only a small amount of time,
mainly for responding to our brief inquiries. The project design cal11..

for four of them, the first simply requesting identification of your
occupation and a brief statement as to what you believe should be the
purpose of economics education and your reason for that belief.

62
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The rest of the study will require you only to check a small number of
selections from given lists of alternatives. We will provide to you
tabulated results from preceding rounds of responses. We plan also to
offer to you at one stage some ten typed pages of optional reading. At

a few points there will be opportunity for you to make individual comments,
but only if you choose to do so.

All individual responses will be kept confidential. They will be used
solely for compilation of statistical composites and perhaps for
occasional anonymous quotation.

We earnestly solicit your participation and request that you complete and
return the accompanying staired and addressed return response card, so
that we may promptly proceed. We are concerned, of course, to have the
study include a solid representation of persons from your own area of
occupational interest.

Please complete and return your card at once.

Robert V. Horton
Associate Professor
Department of Economics

Project Director

September 24, 1973

1B

-Sincerely yours,

Dennis J. Weidenaar
Associate Professor
Department of Economics

Director. Purdue Center
for Economics Education



PURDUE UNIVERSITY
ARANNERT (sRAnVATE SCMOOL

(II-
iNtIt.1411.4./11 AI.MiNio.;TRA nets
LAAYETTE INDIANA 47907

IX-3B

BEST COPY AVAILABLE

RE: Accompanying Questionnaire 01 of
inquiry as to goals of economics education in which

YOU HAVE AGREED TO PARTICIPATE

We are pleased you have agreed to participate in our inquiry, which
has the sponsorship of the Joint Council on Economic Education, and
is concerned with the goal(s) of economics education. We value
your response as a representative from your own area of occupational
interest.

Questionnaire #1 accompanies this letter. Please complete it and
return it to us in the accompanying stamped and addressed onvelopi?
as promptly as possible. Our tabulations of responses are planned
for October 31, 1973.

We shall try, throughout the inquiry, to be sparing in the use of
your tine, while still achieving meaningful results. This first
questionnaire, despite its brevity, will still be more time-
consuming than subsequent ones, which will only require
the checking of selections from a few sets of alternatives.

To make the study representative of independent opinions, we ask
respondents not to communicate with one another as to the ques-
tionnaires or their responses. ,

Robert V. Horton
Associate Professor
Department of Economics

Project Director

October 15, 1973

4441.444.64.4.i

Dennis J. 14 idenaar
Associate Professor
Department of Economics

Director, Purdue Center
for Economics Education

Please complete and return _promptly the accompanying pink
Questionnaire *1 in the accompanying stamped and addressed
envelope. Thank you.

3B

111111154
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IX - 13

BEST COPY AVAILABLE

_Inquiry As To Goal(s) of Economics Education

QUESTIONNAIRE #1

please return promptly in the accompanying stamped,
addressed envelope. Tabulating planned for:

October 31. Thank you.
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b, My Primary Occupation (the one to which I devote the largest

part of my working time) is indicated below by my marking a

P in the appropriate box.

B. My Secondary Occupation(s) (another occupation to which I

devote at least 251y0 of my working time) is, indicated below

by my marking an S in each appropriate box.

( STUDENTS: If you use most of your working time as

a student, please s!-ip this A and B and go at once

to SA-SB on the next page.)

1. Economics education*

(rgnoro items
in breckets.)

P=7-8;
S (.8)=44_10(11.12-4

(teaching, research, administration)

2. Economist nct engaged primarily in economics education*

(i.e., teacher of other economics courses, researcher in

economics, business economist, etc

3. Edlcation administration (other than specifically in

economics education*

4. Other social scientist

5. Other social studies teaching

6. Training ,7If social sk.udies teachers

7. Business

8. Labor leadership

9. Agriculture

10. Other (please identify)

(RESPONDENTS TO ABOVE ITEM:

PLEASE GO DIRECTLY TO C ON FOLLOWING PAGE.)

d.

Li

*"Economics education" is defined for purposes of this study to mean

activities which promote a wider understanding of basic economic

principles and their possible applications, as a matter of general

education. (It is not, therefore,.intended to include education

in more advanced economics as a matter of professional training.)

LO

Z703:/

Z7042/

271062./

168

fog
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BEST CCPY

SA-SB. (Item 10, 11, or 12 is to be answered only if you use
most of your working time as a STUDENT. Check-oalxL
of the 3 items.) LCo 1. 7-8,7

11. I have previously completed at least one college level
course' in economic pr.nciples EIZT1.2

12. I am now pursuing my first college level course in
economic principles Lizi2

- 13. I have never completed a college level course in
economic principles 721.3j

C. I am an administrative officer or employee of an Economics
Education Counci; or Center:

NO

YES

D. I am an author or coauthor of current text(s) in economics
principles as follows:

ZE14112

7-133..7

m 1. 14_7

NO LOC./

YES - for use primarily at the colltleLtml
nes.

Vito

E. (Answer agestion ! only if you are ensued in economics educationt

If you are, you may then chock one cr more of t foll...viL0 4

items".)

YES - for use primarily at the secondary level

I regard myself as an economics educator* by reason of my devotion
of more than 20% of my total working time to Z:Col. 11.1

Teaching in economics education at the cllegiate level...

Teaching in economics education* at the pre-collegiate
level

Research in economics educati^n*

Economics education* administration

powill

4=1
*"Economics education "is defined for purposes of this study to
mean activities which promote a wider understanding of basic
economic principles and their possible applications, as a matter
of general education. (It is not, therefore, intended to include
,2ducation in more advanced economics as a matter of professional
training.)
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F. I believe that the single most important gen:aral objective (or ultimate
goal or purpose) of economics education is or should be: Lcol.16-12/

11 Wwww. ams........=0..1..........n1

//~/eN/0

G. My reason for answering F in that way is:

vei.0.=0. ...1 arre.010 ...narnror

aell..11111

N.B. It can help a lot if you do answer G above.

H. (Optioial):

I suggest change to the following effect in the definition of

economics education*:

1111111

.........m....0.=11

That's all. Thank you.

C

*"Economics education"is defined for purposes of this study to

mean activities which promote a wider understanding of basic
economic principles and their possible applications, as a matter

of gereral education. (It is not, therefore, intended to include

education in more advanced economics as a matter of professional

training.)
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PURDUE UNIVERSITY IX-5B

KRANNERT GRADUATE SCHOOL
0 F

INDUSTRIAL ADMINISTRATION
KRANNERT (ILDING

WEST LAFAVETTE. INDIANA 4790/

RE: Aceompanying Questionnaire #2 of
Tnquiry as to Gaal(s) of Economics Education in whi,:h

YOU HAVE AGREED TO PARTICIPATE

We -list in ?\ .of the accompanying Questionnaire 42 the more oommonlv-staLvd
possible goals of ,?(-anomics education, ps educed by us from the o!

respondents to Questionnaire 41 and :)thvr sources. We would von to
make a selection from this list.

This questionnaire should take little of your time, and we as.2. that %.:0,1

return it promptly in the accompanying stamped,' addresswa onvis!.11.,. we
to tabu latE. responses on November IS.

We have reviewed your suggestions as to our definition of ",:conomirs
rducation". We have no illusions that it is perfect, and o"(!/1 Ocugh po5A
of you made no suggestions and a few even offered unsolicii1(.0 ()mmndation.4,
we value the questions which. a number of you raised. Somo of thgm were in
conflict; some seemed to imply goals even more than ours does; .md snme
seemed largely to detail points already implied or to narrow 1Nr.:;ibilitios
onnecessarily. A few have us still troubled. Our solot3oo Totai,L

what we had and su,,,jgst that some free reading of meaning iito it by
respondents is possEole.

Wn hope the goals listed in Ouestinnnair,. ?!-2 encompass ?lost y-nr. (.110;

and are fairly presented. We would have liked to use many nf your own
phraseologies, but our aim for unbiased presentation and brevily c:onstraint.d
us, at least nor now.

)

4---)

:Zobert 7. Horton
Associate. rrf)fessor
D%partment of Fconomics

Project Director

%;ovember 7, 1173

VC-Cli4teletd
Deaal in J. Weidonaor
Ass:)ciaie Prof(-1,:w
Department of ,r,1,)mic:;

Dictor, Purdnv
flr Ecqnomic3

Please complete and rc,turn Questionnaire 42 promp +.ly
in the accompanying stamped and addressed envelop..
Thank you.

5g
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IX bA

No. rcol. 4-6)

Inquiry As To Goal(s) of Eccnomics Education

QUESTIONNAIRE #2

Please complete and return promptly in the
accompanying stamped, addressed envelope.
Tabulating planned for: NoNeMber 15.

Thank you.

lee
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A. I indicate by marking a G in the appropriate box below what I believe should be the
:ANGLE mostjamtmtajeralAtactime (or the ultimate Goal or purpose) of

economics education*:
(One "G" 2E 1D please) (Ignore items tn brackets)

[G: Col. 18-19/
El: Col. 23-21]

1. The learning of economic theory or analysis 1.41
rOlj

2. To make us more capable as direct participants in the
economy - that is, as consumers, workers, businessmen,
or Investors

3. To "improve"decisions when we act in our society as

citizens

4. To help us, as participants in the economy, to fulfill
better the responsibilities we have to others

5. To develop our faculties for critical thinking

6. To improve our understanding of the world in which

we live

7. To develop a questioning attitude among students
towards their world

8. Learning for learning's sake

9. To develop students' creative abilities ...

.10. To develop students' lasting interest in economics

11. To help explain historical events more satisfactorily

12. To help us appreciate more the free enterprise or

market economy

(- THE LIST CONTINUES ON THE FOLLOWING PAGE -)

j

*-Economics education" is defined for purposes of this study to mean activities

which promote a. wider understanding of basic economic principles and their

possible applications, as a matter of general education. (It is not, there-

fore, intended to include education in more advanced economics as a matter

of 1-rofessional training.)

7w1

7o31

ic41

[031

ro6]

r071

r081

r091

rill

ri21



13. To help us to develop a more satisfactory economic
system

14. To help us to evaluate different types of economic
systems.........

15. To begin the training of students for more advanced
studies in ecoweer

16. To hell. students to become problem solvers

17. To help us to understand better the free enterprise
or market economy.

18. Other (Please identify)

'BEST COPY AVAILABLE

(Ignore items in bracket/)
rc! col. 1e-19/
s: col. :20.:1,1]

ri7j

B. If you feel you must, yon may also insert an S in ONE other box in A above to indicate
ONE Supplemental Goal which you believe is so essential that it must a13o be Included
in any staten.nt of the most inpurtant general objective (or ultimate goal or purpose)
of economics education*

( - But again, ONE "S" only, please. )

- That's All. Thank You. -

*'Economics education" is defined for purposes of this study to mean activities
Which promote a wider understanding of basic economic principles and their
possible applications, as a matter of general education. (It is not, there-
fore, intended to include education in more advanced economics as a matter
of professional training.)

42
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\\,

MEMANDUNI ACCOMPANYING

QUESTIONNAIRE // 3

of Inquiry as to Goal(s) of Economics Education in which

YOU HAVE AGREED TO PART:COMTE

The fashion in contemporary American writing about education
holds that'talking about purpose is a frightful bore...
But philosophical questions neither disappear nor resolve
themselves by being ignored.

- Charles E. Silberman, Crisis in the Classroom New York,
Random House, 1970, p.7.

* * * * * * * * * * * * * *

...if you're not sure where you're.going,

Robert

up

::g- rMaelesre,

- and not even know it.

Fearon Publishers, Inc., 19t)2, r. vti.

you're likely to eni.

q125av21, Palo Al .o

After reading the following Memorandum, please detach, complete, and re-

turn promptly in the stamped and addressed envelope your green Question-

naire 43. Both are attached at the back of this Memorandum. Thank you.

Tabulating planned for December 21.
(although holiday rails may clelay us a hit.)

613



P IR DUE UNIVERSITY DEsT copy t)1011ABLE
KRANNERT GRADUATE SC4004

OF
IN 01.1.TfliAL tk 114.,TUA11014

NO-JANNE/11 UtilLOINts
WEST LAFAYLTTt INWANA 47901

MEMORANDUM ACCOMPANYING
QUE:JTIONNAIRE #3

of Inquiry as too Goal(s) of Economics Education in which
YOU HAVE AGREED TO PARTICIPATE

We appreciate your cooperation so far in our inquiry. We anprecI.ate,
too, your several volunteered suggestions as to our definition of
economics education, t.s beauty and its acceptability or its short-
comings, real or imagined. We have also learned In s. few instance:
of the potential value of the inquiry, cr of its :Jianity or pointless-
ness, even of its wastefulness in the use of envelopes and Postage!
We ourselves are not yet discouraged. Perhaps some of the sccsVes .1n
t'e more important areas will become more tolerant e.s we reveal in
this memorandum some of our purposes which have her tofore at ter t.
been only implied.

We want you to know now that all participants who complete or obseanle
coerse will be offered an opportunity as a part of the last ques4.1on..
naire to compete for a monetary prize - $250.00 - to be offered
the Krannert Graduate School of Industrial Administration for. the:
statement which is believed, to best state the goal of eecnarica eencetion
as finally developed in this inquiry. M-ire about that la..er.

In the meantime, after answering this Quertionnairm, you will h.vt
a break before we come back to you ngain well after the with

a brief and much easier to answer Questionnaire #4. We hope ,-,11L the

holiday season is a happy one for you and yours.

A. Your First Steps Now

We ask as your first step toward answering the.aecompanying brief
Questionnaire #3 that you read and consider the remainder of this Mem-
orandum. (We said to you in the beginning that at one stage of the in-
quiry some material for reading would be presented.)
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B. The Goals in Contention

Our interest now is directed solely to the five possible goslA
economics education as listed 'n Exhibit I and Exhi:bi t TT on tte fol.
lowing piec-colored pages. These five goals includ :. thc oor Tvl
frequently chosen in.questiodnaire 42 of this inqoiry, le r any of the
classes of renondents listed in EIhibit IT, to represent the single
nest important general objective or ultimate purpose. of economies
education. 4'

Exhibit II displays some astonishing dinparittes of choices within
the, different.groupings. Note, for example, that Goal .41 (The learning
of economic theory) receives support among the social scientists und
amongseducators, yet it has not a single adherent ennong the economists
not engaged primarily in economic education. Goal 42, (to help us to
be more capable as direct partJoit5lints in the economy, that i3, F13
consumers, workers, businessmen, or investors) ia the single wont
popular goal, even though it is not among economic eoueater3, econmn!aon,
officers or employees of economic comneils or :'oatera, nr the aunbnn
of collegiate economics principles texts. Goal 417 (the orAenetandirg of
the free enterprise system) is a darling emorq bosinnsmmeI 41-1 the
few agriculturists represented, but is a very weak contender nthervice.

These disparities reflect a lack of unity or clarity sn to what
ecoAcmies education sr oUld be attem,p.ngn They suggest tie imr!ortancl.
of the current lneuiry, and in partikular it inclusion on tne frnnt
cover of this l4morandum of the quotatious /Isom Silberman an %hoer.
They may well explain some of our confusions and failure in cdoo:o-

tional activities and in choosing which ones we will cupport by nor
sponsorship and oor finmncial aid.

+
Tabular material in this Memorandum is presented on pirk-colored paper
to facilitate your referring back to it as occasion arises hnle you
peruse .his Memorandum.

*
Economics education" is defined for purposes oT this study to mean

activities which promo` a wider understanding of 'casic economic prin-
ciples and their possilo.e applications, as a matter of_general educa-
tion. (It is not, therefore, intended ta-Mincre education im.more
advanced economics as a matter of professional.training.)
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The General Goals of Economics Education Now in Content4.ona

To improve ,Yur unaerstanaing of economic theory
or analysis

To help us to be more capable as dire ct partici-
pants in the economy - that is as consumers,
workers, ',:msinessmen, or investors

To "improve" decisions when we act to our societw
as citizens

To improve our understhnding of the world in which
we live

To improve our understcnding of the free enter-
prise or market economy

..../P11...111.111111=MAIIIMM41110110111 111111110110110111.N.

aThese five goals include eaeh of those most frequently
chosen in Questionnaire fe-2 e.s the most important general
objective for ,AlttlaLe goal 3r purpose) of ec,..,nomics

education by an of ;.;;Ie populaton group as listed in

F:khibit II on the following pink-colored page.

b
A few of you who chose this goal in Questionnaire #2
inserted "economic" to make it read "To improve our under-
standing of the economic world in whir.h we live". This
limitation is taken tc be unnecessary, inasmuch as improve-
ment in understanding of the economic world must involve
improvement in understanding of the totality of the
world, altilough of course n,.)t in the same degree.

4
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MIBIT II

The Most Frequent Choices in QuestIonnaire #2 as tbe SinTle Mort
Important Ultimate Genera". Ob'e.ztive of Economics Eel:nation

2,iaspondents

W J.V.1. _Pr im.1:Lr_y_pecivre, Izon

Number
sb

frl #3 #6 417

Dir.Parti- Citi- nIderstand

.11:Th° 7.211§1112 YArld, Y414,110

Econ. Educ.

Econ. - Other

Ed. Adm.

Soc. Sc. - Other

Soc. Studies - Other

46

A
22

14

6

44.,

0

9

J.;,1

1-?

20%

4

64

4;

66

371,

(-4J.,

114

21

o

35%

33

5:

14

,

Tr. Soc. St. Ichrs.
..,
.A...) 8 . '<.3 39 .7.6: v

Business 18 i 0 41 1,.
.., 17

Labor I-a:=.dership 4 3 75 o 25

Agriculture 3 ,) 0 S7 0 0

Purdue Student 13 0 6? 23 :5

Other:

Ad. Off. or Empl.
Ec. Ed. Council or
Ctr. P7 4 31 26

Author Econ. Text:

College 24 8 22 -)4

Pre - College 13 31 31 25

...1./11, oaIo.aMOINI
a
These goals are defined in Exhi"hlt I on the preceding page.

4
0

LI

0

o

o

28

0

11-J

o

0

0

bExcludes respondents with incomplete or untabulated questionnaires, other primary
occupations, and other primary goal choices, but the most frequent primary goal
ch-.)icen of respondents in each grouping '.fisted above are included among the
five goals appesrirg J.n the `'c ' :going table.
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C. Unun e Plurtious.

In our efforts to achieve a measure of improvement of the situation,
we have been directing our attention, a3 has already trouble. a few o1
yet:, to the develops ent of a single goal of economies education. One
of our present part!cipants wrote in an earlier yubiicat1on:

The problem is that multiple goals do not direct an a,,tvity
in one dlrt?etion. Fu some reason, stating the prot:em in
this wey irks Americans.

- S. Sauel ;:hermis, Philosophic Foundations of Education,
New Ynrk, American .Book Company, 1967,7:17.

1.na we are a(Wised by one of our own, tc *the extent some of us are
.economists or nal;A,naticiens:

A guiding principle cannot be formulated by the requirement of'
maxi .zing two (or more) functions at once.

- Oskar. Morgenstern, "Thirteen Writ :cal tn Cont,empnrary
77,conomic Theory: An Interpretation", Journal nf EcoromLc
Literature X.Decenber, p. 1167, quottrii from J, von
Neumann any' O. Morgenstern, Theory. of Goals and Econom4e Be-
havior, p. 1.46 ,

The esta'.)lishment of constraints or an attempt to weight goal com-
ponents is obviously comparatively unsatisfactory, en,e2ially if 1.11P
determination of a single, acceptable goal is possible. We bclievc in
our case that it .

...
To economists in particular we put the questions. do :!_ndiffe..rence

functions el,,..riy; imply straight lines, pianos, etc., refl.,:ct.ing constant
ratios of stOont.:t;tton, and t.n any event, are thPy tAways paroacl?
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D. A Few Deal

Let us proceed, then, in seeking that single most eatisfactory goal.

In questionnaire 11 and Queeeionnaire yet: chose as the best goal
that one *den, in the light of your tastes and values, oux definitior
of economies education, and your understanding of economics and other
factors: yre beieved should be the SINGLI: most important general
objceeive (or the ultimate goal or purpose) of economies education.

Those constraints remain, together with a new one: the goal now te he
ehoeen as the best (and the worst) must be one of these five now lirted
in Exhi-rit I and exhiWt II on the preceding pink-colored pages.

You are now asked however, also to consider, but not necessarily to ned up

concurring with, the choices of your confreres in groupc ef which
you are lmportanely a member, an within other group :{ as they are tab-

ulated in Exhibit :1.

v. View of Ccnfreres
MIIISINIIIIIMINIMANI111.IIMNIIINIIM.11.4/1/14.11.01M0/11/100

Tt would seem natural, first, that confreres within te various pop
ulation groups would tend to choose similar goals. To some extent here
tney do, but to a geeater extent as yet they do not. *No group adheres

to a single goal, and all larger groups show first choices divided

among several or_ever. ell five of the goals (as well sr ethers un-

meneioned!) Plearn keep in nind, too; tlsst your eorfreres en each
group will be going through the present process also ard may therefore be
meailying their reeorded choices jest as you now wry 1*:e medifylee yours.

Nevertheless, in t'ee light of the choices of your confreres a eeflected

in Exhibit II, your guesses as to changes they may new be making, and

the definition of economics education*, will you please record below,

for your oen. eeldenee only, 'that you choose now an: Cessert of your choiee or
vela from Fehthits 1 end
It above)

TENTATIVE
CHOICES #1. D. The One Best (or Least Bad) Goal

W. The One Worst (or Least Good) Coal

* "Economics education, is defined for purposes of this study to mean
activities which promote m wider unierntanding of basic economic prin-

c_les mid their possible applications; as a matter
is not, therefore, intended to include education in more Advanced

economics a eatter of prceessional eraining.)

Cpq
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It would seem advantageous, if possible, that the goals of .various
population groups interested or involved in economics education should
correspond. Their validity.would to that extent be confirmed; the
confidence of different interests ia economics education would be
augmented; conflicts of purpose and execution would be reduced; and
advantages from concentration of efforts could be achieved.

Should not economics educators, for example, be consistent in their
foals both with vho.t economists believe es philosophically justifiable
and with What fimaneial supporters of economics education are willing
to apoaeor? And conversely, should not economists, for example, con-
e'Aer what enonore,es educators and edueators believe is achievable?
Art. firmncial suppooters consider whao economists believe is well enough
establiched trite it may justifiably to taught as a matter of intellectual
in4egrityY

Will not he cause of economics education bo enormously strengthened.
witr a consensus 4;:e1 of the important intooested Ielroieec Will we
lot*boLome vore po:r.suasiete alvooates of the mixe of economics education?
V.11 that eauee rot 'ee weelee:vd by unaeceasary confusions of differing
Koe2.6, .in000ssteht ,oC,vocacier, cend differing s'pecefications and execu-

tico4 le OCO3CM-1. cotrees and ether oourees with economic content?

Please 4heee:oee, go baek again to Exhibit 1.1 and consider the goals chosen
proponc:.oeantly by otnee population groups tho views within which groups
o;;.t wcrea considce importano to the cause of economics education or perhaps

to ;,ha validity ee precticaltty of your own choloe.
aveir, however, that the views of respondents of every

y2o WhicA are re-'1oceed in the *i.x'io;.1-.it nay also be changed in connection

tr.c process of resy:co.dio,3 to OM.. Questionnaire.

:)T1 the of yoleo owa fiese o-ooloes as you recorder', them in F. above,

7our zooiew :f ollnicos of other 1,opolation groups as reflected in

o:1:bit Four t7,une.see vs ohangee that these leembers may now be
ar ohe deflo:,Itioo of economics edecntion*,owill you please record
f: yoir 61.i :ance only, wha'e you C:sJoec no4 as:

(Insert # of your choice
of goals from Exhibits
I and TI above)

Ca The :.e Poet (or 1...lt :oeal

o
W000t (or leansc Good) ....

..

oexoation" Is ,:le'dneu c'co- Tor" -ores of thisstot; oo mean

-orel.o-ec a ,::.der unoersoandi4 o: "nasio economic prin-

o'4Oes anu their -,-,oseitle applecation) as a clatter of general education.

Yit 1,hcrafore, intonded t) ioelnoe educsesion in more advanced

..coci"v=o2;o5 ma .'..3r of 2ro:eer,ional trainiog,)

70
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G. Interrelationshi-c ^fithe Contendiniaoals1*4:. oho on-41...

We ss now thRt you consd.?r. interrelationships 1.mong the conteneing
coals, lr at least one vtew aG to displaytd in 'in

the f:).11: wine pace ef r..i.per. This hierarchy of g.)ale.
ar.d their inter,.elatiorshl.ps as '1i :p1_ represents An attempt to
raise questions 'u to which goals mit;ht 'oe interpret 1%* b."?.

of others and Y,er, ones might bn coz4sidered more ultimat?. than cthers.
Note tritt :,r)e the -;ntrtfs nt d.Pft r(Jul. leve-Ls are based upor dif-

ferent seta of c'rtr.l.cterlst!es. r'pow lute7rrela4.ionships we even
included on h.40.er eonsLf. g:olla or C1aracteric3iate., ;0.1rh
may be reg:.rda so 07;U:5 DI' lower tnol.:..s:veress or ultimate nEturc, and
vice versa. tilmicaote also that nct a one of Che r.'ive goals is specific
enough in itself evt.r 'cr completing the resign of a single course In
economie.?. Thus. a:.agle general goal vc are ,J,Ci'ing in this Inquiry
must eventualAy rw "IVrk 1.10:re riT)'!".rIC .n7 tle dmrel.opme.nt o.! multiple

behavioral objecl..ives; all v' hope to provide now .).s a general oWective
for the ac,lievment of whicL n17. Lls =At erven'::.'40.34- choose those

multiple and more specific behavlo.cal ohjectiver.

Your task is now to consider which oo2 of 1hu goa2.s It stet i.r Exhibit 1
is the Best choice, SA; you see it, anel vhirh one f.fi the Worst choixo,
na you see it, in the light of characteristids (Iisr)layed in the 1,ter-

archy: (1) the deF,:se t:f Ins71.=lvenss of the goal and (2) the degree
to which the goal ia r.n ,..1-:*.hr-s;:e one. You will note that. there exists

a C..e.:ree. of conflict in achieving both inolusiv.:tness and ulti:nr.cy.

Your tastes shovad in all roGpect4sti1icontro1 your choices; tu arc
,:ust asked -to consMer malung these clioi.ces t e Imllcations you

drav from such r. :..liera:chy of xhe

We feel that some of t:? .-.:terro24at.f.orshJms suggested ln }?xil:4,1it TIT

may well explAin some of d7'ffere-1:f:F. r,oal choces whic-t we have

heretofore mte.i.

After, hoperully,absorhina to your wn sat.infaction whatever Pxhi`At TTY
displays, on the hasi.. of :rcur nrece,_".ng first and second choices as

noted. in F anti. atove, the fillitfon 1: economics education,* will
you please ulow, 7cov guidlice only, what you chose
now as:

TENTATIVT
Tic. f.'re

The One Wrst t^r (.;r.)o:14f7roe,

91,

Econcri'..cs

activfties
ecles and
(It is not,
e-or.-mica

(Insert # of your choice
o.r goals from Exhibits
I and II above)

?..ucation" a-finea "or ...;urpenes of this study to mean

prornotr. wf_r7e). .:.,1:3.rs..11nd1ng of basic economic

ppastble sEpli-ra, an a natter of general education.
t.1-e`7cire. 4ntetieel. t- in^:_uci. education in more advanced

s 1 -,13.-er rr traLning.)
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FXHIBIT III

One View as to Interrelationships of Certain Possib1e CoalS

of Economicc Education

(ets in parentheaes refer to goal numbers of the present innuiry,)
wilosenwasowsumaiw 4aiass4osuurnswararsamaire AlvvolinaraewNimosamonimalwromultaliwltr XINNIIMPaavaisnereu rmaltaciffiUmfUra,t;rAliorstasnownih

rwr =mounermownrawmaapown
CorOirod with (s.) knowle.4e

ismer rayon of Institutioncan6. Pe.ctA,

iiinderstaff,ing Iconomic i in the liee; of 0: ,alues

0:becry or analysf..e (#1) 1 and Goals, he svrlicable
lipenirdeliPPIIIMOW IP OT .1.47;3 IraalSOMPIMUNMONUANIW 3 ti"."0..."fte.mar.ANINIOMMswarMeleftvg100100.41DOMPbaadalbulalla

rft.......................aft...ftft. iminftiono........11.0........... 41POOHIO UMUMMUNIr~.~10.1101/./MnP1

1 rauftwass,..reraammiemma....miumiscropmmemwannwriar:, ;

i Can improve undere:anding of
% tlie =stet economy (#17) (a ri, 1

r"°"--11 vart if Goal #6 as stated be- rel"
........,

.0 ..,..

ill

r.................. .......ww.........m..

1 Can improve understanding of the wor1.4 1:66)

(i.e., by imrovd understmmUns cf the eccnomfbc werld.)

For ease wnd comfort
of mind svd ention*

ammatanisorr,

;:: "tettsr" direct participation!

1ln tne
4

VONIVIMMINInamitusowisame
witMCIINQ

JIMIIMUP

For "*ce-:.ter" socit.1 de- A

tr a ? Lacie4cmd '#3

Air evalmalsow.

The cunfolt sn.f eaae mind aad -motion Yoft...rre ';ca can br '-m.Ven to

free an trdiv!diAe. for "ltter" direct. parti.clracrl :in t:'ll. econo7.,y

(i.e., Cor:.1 appears below it).

The idea or Anx11 comfort or mind and emotion can be characterized as

"A person's sense cf beirA at :Inc! with htmaclr snd hl? eurrouna'ings"

(Frio Ericn;s71.)1 tile absence of "uneasiness...felt by VII- mere pre-

valence c1:7 ::oncerniag the nature ard meaning or thingn.,.

to live: in a univerae '.r'.th whose final and real structure one is not

familiar create in its02' an anic'ty" (von Miss: l; or "Igrorance is

sister to mistrust. Instinctively, one fears what one does not know;

one prefers nod; tc %now what one fear o" (Villey).

Whether social economics, the subject cf hir inquiry, leads direct4.
to general "better" performance as consumers, workers, investors, or

businessmen (qc;a1. // 2) or ronce!vabr, to wo+*se such performance 1) is

a different question. we may rote that not all economists we

know are nor all tw?inc.nstri, fQr exampae, the best sources of

.wisdom tr
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H. ;rni:hess,

You have been asked to (-Izicier in :tour of tentative choices
#1 and #2 some earlier -vi..rds of your confreres.and of others, as well
as possible changes in thc!m becausc cf reof)rts in this Memorandum
of the results of those carlier choices. As the last process toward
anwering thP present questionnairP ti/ill you please consider
now the changes yoe.;. believe your conrer,4s may make in the light of
their claront exsznint.tion of Exhfbit III and. .our couments with regard
to it?

On .cc basis, -.;?Le l, of that review, lire(:cding nloiees as noted

IL G, a%L. E, anc:. the of ecc.w:mics eeucationw, will you
plet,se record :ihet. you ':h.:JoJe now aG;

T.UNAL

AS :AASI(.

kVA' 7.P

1.

l%

2hL OLe T:est (tyr Lr.ast

The Or.r. '.iorx.; (or 'Least, aood)

No: to qt..-....ziennItire Its!..1;!'0.... ......Maga...1Ionaaan....

(Insert # of your choice
of goals from Exhibits
I and II above

:'.or jou to do now is tc -p$Ipond to gaestionnaire
oIer undk!rneath this pzw) and return it to us.

trlat ir 6111e;L,Iurna...rf., it6 first item, is not
lotc1:,Ati.A.0.,;r of "r: 11,ove, 1.nce in the

:410.1[!,11 hctc aot have s.0 - 3c.ter a

d'f. the now in ,:or.V,!ritin.

411 .a NNW .mow 4011. nom OftnlaglAnlailano gb Am ...la .111......="11.. LYN. UON1113.11.

327..v es: conplPte..! fr7.J. of Z,..essionnain!

)1- W anc.

LIZ t CA .t.oile W.:AU

whiC1 ac.:!(.rpallias

. . r r.

.a ...r ow . .....aalansamgasslogagsoloi Oa. a env. ...guano. gee. ro ....101agYnSa

) ! o Y ..'r ; r
.3 rtrur..It -I'

4

;

73

AzmiLle

)r FAucatIr
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lig CORI NO (Ignore items in brackets) ,

INQUIRY AU TO GuitTiO) :)F :;OGNOMICS EDUCATION
ao. col. 4-6.:

QUE3TIONNAILIE IX - 10A

(N.B. Please detach, ccm-yiete, and return promptly, in the accompanying
stamped and addressed onv.:lopv!, but: ...21.)y. 4f-'..er. You have considered the

material in the buff-c,1.-,red Nomorandum, ;.'orm,'9A, which also accom-

.panies this Questionnaire # 3.)

,

aabulating plan:led for DWEMBEII 21.)

I designate by marKil.; 1:-. the appropr:,:te boxes bt!!low my selections now as

to the general ot4c,..tives t ultimate goals or purposes of economics
education,* when I am Ik,r,ited tc selectio.. from only the possibilit.les as

I listed in Zxhnit I. tj am,mpanying buil-c.)lorea Memorandun (Form /

(I). TH ONE BEM:

..1,* 81.111 M=1D -- 6.

OZ1F

only,

pleacc

1;Cr).. em°. 1
,.

.4.--04 .

36AL #

v1s1.!raml...1Jas4

W 0 1). THE ONE WORST' (W)
-(9nr: W only, preili):

/701. j 2 -287

# ..
laron,ra /-7) 7.run

4.-. .
L. 4-

4.11-:

. . liabov(+

O-NE

W

only,

please

/

(e.). 1.11(t for n,y ilq p.uincipal resxon for my

cluilc.;! in O.) Orr .(;;; cen.D :.cf in v: W marking) above is

.0.4 .resomaa .1.1.111,11011...0

...or. *yew .0.0

:wow. A.. .1111, v wriar

- Im.....*011... wal 6.11 10.

:c,-. -.,..-2t.): i
/ Jc.1 -,9--: .

.i.. .neftw "ON.
..

6 .Wd.....

(t.: '1I.7.AT' ALLAOAL .A1ANK...YN.)

A i.;2cno,.1..ci; educatiol it cir!f!.4,?0, for purposes of this study to mean activities

YWch i)rcmc-, .t1..1 Jr,rier?tart4 of 1..asle economtc principles and their possible
applic:tti,l..:r., a, i .:!.1.t:,_- :,f ...-nura.... el.!:!atlor. Kit is nct, C.)ernforep. intended

LO includ: e..1,...1x; 'n ..1(.); az:va"o!ei econorre.:J as a matter of profess.lonl

training.
-7q
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7.X - 12A

M:VCR/iNDI'Y ACCOMP"WING

Questionnaire #4

Of Irqui::2 as 4-.) rloal(s) of FduciIticn which

Yk": AGRMr TO PARTICIPATE

We for-,:sect the Qt....:.:....t4..onzwj.r( 444 it: ,)r,, trl
our current Tnquiry ai. to th,2 (ioal(s) c:r.cmoTr.ics

We surm7se that many cj you r..lund the pror:es answering elle

tjonnaire quite painful. T.7e er a3

words..!--rom participants (!mii4nt in '-le ecoroftic (-ducat ion

moveTe:It: "Am rot surc 7 ti.nderstand "Murfn too co:npli,:olod".

We choose not evc_nl to quo_ whelt one of o..Jr ciwn Lormer studr..-ntf,

wrote to us:

But there was deep encouragcmcnit, too, in: "Thanks lesson:

Y:Tu fellows are clevor in ciettirl me to thirk L'otionaily. At. times

it hurts'. We even read: "1 rathe: cr'rvtld :)ro,:o!;s - P. rare

question answer irg c::y:)erierc3:" ani v,ay Y th::rc:r.41y n-

joyed the exe,(cise Tine) ..ound it qui4.:Q r,,ardirq to mv ovn pf-nt of

view." PA,')ro to th-. tne %,nso).:iLec4. comDf?rs

was perhar,s-..."It t'I',4 a l,1.1 t gr?T: ht.t r1c-xas worth it."

We ourselves believe cnrit even e-ontnt cf th prr.!sent

Memorandum strona1 7 r7,1rk-rirms the vut,.. L:;1 all of us 0: tiv. findings

to date. 11 i5 ,-..nt::nti)r that file c.Yipt-y. and drastic:oily

varying mote, -enc3 reveallq Trre rc ;ai ncr. -- and that

their el_ur:idatn no'A will the enLir economics

education orour.s.,z.

Al t-or re,idlno meTr:NrIndum, please 6,:tach, cpmplete,

1

and return pr-glin4.1y ln ..,tampcd and addressed envelope-

! our 1).i2stir'nna;re 7.rd your vin: identification
a .1 ttacned at the hack

'.his

vebruary 13.
.....=nw. wm- _ - _ . -

I C
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A. The Final Steps of the
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We arc u1 a.i, nqverthcUIPs, th&_ the end of the ingtary *,?rocqns is

r:cr in .r:ight nnd that 0-.0 (tirrc!n!... last Questionnaireo#4, sho'JW

r:rc've 7es3 time couswainc: for N.Qu. Tv ha3 only three it.ers.al

ju.7.t fon you to r.' us a T.osvible fourth one Ptd e

o5 tram -.ome of ,7ou.

Yro: -1;q1 tk thy -r.;%Crv,

oven in a '.:F;ct tlqporl to F.n earlir Q'Jertionnairl has

fimittf:C,

We ::11.1
forn

wo tyres1,:. thc -1.(v1 I

rules !:().(.. the $2c).0'.' Dri! contest for
Qoal r)f- economic6 Educ,71ticin wil3 hz.ve teLn dev(ilopc.

Pleask, note n;lw, II,Avc..ver, that the conteJt will. be :4.witft,9. to :2n1-

t:.c.tnapts wlo (111:! Lo tl.? current Que:-.'-mnre

We ask that you complete the 7'ear3Lng :.)!: this Mf.),Ilorando. an.1 ben

answer the acc-.NrIpanin'l Questjc-nuire (th page ?4ttacho3

at back of ths Memo.ran3um) and return i t oromptty us in the

stamped and a4dresser; e-ivelot)e ,Oli.ch is 1.14oviditd tl.:t!r,, for your

convenience.

Please coin lete al r;) the rink Nme. :nd cf

form 'J.!, wh..ch is 7:::aci1eY wit:`' Qu:?a°.icru #4 and retuxr it to

us in the samo envc:lopc. We rcquet thb; last :.r.fo-,:ati( ?n t'lat
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nec,?sF;-arl.ly cf any 4n(3ividual participant or of
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ponses to Q.,...3tonnaLre 4.

B. Choices AmoncT conteqdinr Goals .lade in kesponses to questionnaire

- T ;Inf3. II

Exl'ibit,7, I am :wr) ni-A-co"ored p:wrs which follow this

MeIncraro) thc cc:ntnding goal$ ,.;f. our

1r? a!-:,.; ,;;.:cintac4-2N w-nich they were chosen

t.';(2 and the vF%rnF. f-e'clipationa: grciups.
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E. Wnat We Ask You To Do Now

Please new conipiet Oue3 tionnair.:3 #4 wW.ch is presented on the yellow
pagds attached at the back of this Methorandum. You are than return
it to us prcmotly, together with the c3mpleted pink Name and M'filiaticn
Form )4A,. in 1.h stamped and addressed envelone, 'ooth of-which arc..

similarly attacheU.

F. Our Amreciation

We wish at this till,e'co thank each of you for yuur participation in
this Inquiry as to the qoal(s) of economice oducation. Each participant
has been of importance to whatever contributiyn the Incilliry mAke
to the cause of more effective ecopomicA education. 'Ae compl:Jrwnt
you upon your work so fa:.

OUR TABULATMIG IS TO COMMENCE FEBRUARY 1.1

R:)bert V. Hort,:,1

PSSOr.'iet,'4 rrnpssor

Department rrJ

Prcriec*. D4roctor

January 23, 2-'74

7$

V

Df:,nn. J. Weid-naa-
,ss9ctvte Prol:essnr
cupnru::ent UL F73.:1,4ml4G

Director, nurdue Center
for rcondMIcs Fdncation



EXHIBIT I
stsi tort PAW.

The General Goals of Economics Education* Now in Contention

#1:

4-2 :

#3:

g7

To improve our understanding of economic theory
or analysis

To help us to be more
pants in the economy
workers, businessmen,

capable as direct particl-
- that is, as consumers,
or investors

tmr,row" decisions when. we act in our society

as citizens

To improve our understanding of the world in which

we live

To improve our understanding of the free enter-
prise or market economy

Economics education is defined for purposes of this study to
mean activities which promote a wider understanding of basic
economic principles and tLeir possible applications, as a matter
21221.education. (it is not, therefore, int:nded to inciudc
education in more advanced economics as a matter of professional
training.)

7q



INSTCOPYI"ARIE0 EXHIBIT II "
Percentages of Choices in Questionnaire #3 as the "Bent" and "Worst"

General Ob ectives of Economics Education

By Respondents Nwnber
Dir. Parti- Citi- Understand

With PrimamOcc,4patioul_ (e. Ec. Th. cipation mullej World I Met. .1.:c.c

(First Percentage "BEST" - Second Percentage "WORST"

59 Best: 12% 14% 39% 314%
I 2%

Worst: 32% 15% 5% 7% 41%

Eon. - Otaer 39 Best: 2 -) 13 44 -.,3 2
Worst: 28 21 5 5 41

E,d. Adm.

71r1 #3.7c

Econ. E1uc.

26 Best: 12 77 4 8 0
4orst: 46 4 12 15 23

Soc. Sc. - Other 20 Best: 20
Worst:

Soc. Studies - Other 5 Best:
Worst:

5

30 20 30 0
0 15

0 40 4o
20 0 0 0

Tr. Soc. St. Tebrs. 14 Best: 21

Worst: 21

Business

Agriculture

Purdue Student

22 Best:
Worst:

14.

61

2 Best: 0
:Worst: 50

Best: 23
Worst: 33

2-222Lcatc..
Ad. Off. or Empl. C. 3ry Be;t:

9
Ed. Council or Ctr. Worst:

39

Author Econ. Text:

College 31 Best: 0

Worst: 36

Pre-College 9 Best, 1,,14

Worst:

0
Po

14 5o 14
0 7 0 71

52

100
0

46

0

26 4 13
22 9 I

0 0 0
0 5V 0

8 ;,3 0

3 3) 50

21 42 27

3 3 52

13 45 36 1
29 0 0 =,6

22 56 11 0
0 0 0 56

a
These goals are defined in ,Ixhi.bit I on the preceding page.

Excludes respondents with incomplete or untabulats:..d questionnaires and ones with other
primary occupations .

Exhioit !.11 for comrents upon the elimination of Goal if 17 from contention in the
currert (u-,31..1-)nnaire # 4.

cQ
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2 .111101,

BEST
p"14/ tgOE

Ther.2 are cther educational problems, too, w :.th goal 41/. Por examplu,
it wal sai.1: "A firth 011-0::tive, but,mrIcet ec--)nt:Tv .1u,,t one fa(.!ut

activity", "People are citizens of tho wor10.", and
1::n( ocstamiirm and valuin7 the market economy ;_ire .1tost readily and

. ricaninly :earned in reation to its altersqativir?s."

wi3dom seems t.c. us to exist in etc: i!inal comment which we wish '.o
qui7). "Yvintaini.ny tree choLcf. bard on inv',.tqation Ll
grez.Jer i:p;:,reciir:.i.)n of tho marl<el. system. P.4t the st'at.:v1t arrive3
at thi9 on :11:1 own,"

accOrdiroly, that tie proponents e1: goal 41.17 have reall
lothin..i to Lose and m'Ach to c:ain from oiring in to zvcr the more

:T.7; r,:2r nrider..itanding of tl'le ,../orld in -0/1:A.

-f rdr ee i !)9"nd port
economic:; edcation from the ed.'IcntiwIal comrronity. resulti.-A
undPrstandincr. of the worlds in w.l.ich we live wm1(1 ef;tabliso

Al.t:i.ricans on a sounder and more influentil bas:..; . Goal 437
may well achieved more effectivv,,ly if it is pursAe'il upon the

1:E se of loa' 46 than it even could unor'0.14) more direct,
s'..nole-mnded pursuit of goal 3417 alone, barr1ng dictatorship Ln
contr. of ()U educational system, and. perhaps even in -:het r:aqe also.

it may '.;.hjected that goal 417 is e.3'3:-qitial just: to o'f,,et bias
--)therwsc ma'.' exirt educatiGn.. We t711_ thc argumhts

we have citod a.00vu ar.? tht, oi:set mon-.

itoelf .,/%11 it is more 1,ro-tdly bas,,:d as a o goal 4E,
so that the pro7onnts or: a free tIt..,,m-rice sy!ite:1, 1141.1

supv)rt ftom :lement:$ of acatic/
comm:Inity for e,e toac.ing of ttie world as well4 4

wt. r!lii Ln nny



WHOOPS YOU SEEN MOST OF
THIS BEFORE:

PLEASE TURN THE WHOLE

THING OVFP. AND SEE

WHAT 's NEW,

J

BEST COPY 17411.ABLE

One View as to 7nterrelationships of k;ertan Pxlsible Gordis,

of Economics Education

( #'s in parentheses refer to goal numbers of the present inquiry.)

Understanding economic
theory or analysis (#1)

umwmammulmwmimiNsamsasramlaannrsommt

Combined with (a) knowledge
of Institutions and Facts,
in the light of (b) Values
and Goals, where applicable

Can improve understanding
the market economy W7) (a

rt of Goal #6 as stn.ted be

MONO Ow.. 1111111 Ili WINO 11111110 MINN; 41Me 10170 iniime

Can improve understanding of the world (K)
(tip., by improved understanding of the economic world)

Ktilf

For ease and comfort
of mind and emotion

or,mwo.

For "'better" direct participation
in the economy (ifk-?)

For be social7ml
1

4Whether social economics, the subject of this lquiry, leads direct

to general titter" performance as consumers, workers, investors, or
businessmen (Goal # 2) or conceivably, to worse such performance!) is
a different question. We may note that not all economists we
know are rich, nor all businessmen, for example, the best sources ef
',wisdom in CCODOMCS.



(Ignore items in brpcketl)

250 Col
*
4-6 /IFal

INQUIRY AS TO GOAL(S) OF ECONOMICS Mt./CATION LK- 1:A'

QUESTIONNAIRE #4
BEST COPY Plitul ABLE

(N.B. Please complete and return promptly in the accompanying

stamped and addressed envelope, but hopefully only after you

have pep.ised the green Memorandum, Form 12A,

accompanies this Questionnaire 44.)

which also

(Our tabulating is &Armed for February 13.)

1. (The following three possible goals of economics education* have nbw

e been selected as the leading contenders by you and your fellow

participants in this Incrary. We ask you for our final oxploration

to designate which ones of them you consider as the Best and tha

Worst.)

As the.Best

(Please 1 LCol. 322
choose
one
Best
only by

B in its -Y
marking L2 '

adjacent,
box)

7

I Li 7

INNOMIII4

410

I NOW CHOOSE :

As the Worst

/Co 1. .32
Goal #2: To help us to be more
capable as direct participants
in the economy - that 'is, as
consumers, workers, busirvmsmen,

...or.investors

I

(P Lease

choose
one

Worst'
only
by

marking

Goal #3: To "improve" decision3 N in its

when we a,7t. in our society as 7-., adjacent

...citizens box)

Goal 4+6: To improve our under-
standing of the world in which we

* Economics education is defined for purposes of this study to mean activities

which promote a wider understanding of basic economic principles and their

possible applications, as a matter of general education. it not, there-

fore, intended to include education in more advanrA economicl a!% a matter

of professional training.

1
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IT.' (In view of the continuing strong support in this Inquiry for each of the
three goals identified in I above, we suggest foL3ifour consideration
also the possibility of the following (X) goal statement accompanied by
(v) a staement of explanation or rationale which would make explicit
the ideas identified below. We designate the resultant goal as #632.

++

The result represents an attempt on our part to garner as much as
possible of the .wisdom evidenced by our participants in their responses
and comments, both in its inclusions and its exclusions.

00.The general objective or goal of economics education* is to improve
our understan3ing of the world in which we live.
(Y) This o'llective asserted in the belief that as a result we may
each en:i.11(-o the sense c: being at one witil ourselves and with our
elicomtlas3ing worida. A feeling of intugrity of, self and world appears
Cr) 'r,e fundam(:ht0 to personal contentment. It may also release us to
mac. rorc rnt-i:'Inal personal decisions and to participate in the making
of mozo ratL.,nal soc:Lal decisions. Moreover, our improved understanding
would (3irec:..v yield frameworks and tools of analysis for better dis-
,.rinline.ting P.;any of the social alternatives which may be available

t.

i*- WLth at accom?anying statement including the ideas+ indicated

! would ACCflPT the resultarm GOAL #632:

i.naedidt,tly above,_

1*..00

a. Ver:

Fntow,iastically

vv i 1.1 -..ng I y

Oni reluccau,:ly

Ef..7

Z217
4.4

7_1++
4 OR

2ancl the resulran Goal #b"32 ....1

'n tho c-veaL_.42Ezhcck Item II 1-R, please respond also
:0 itux,

Please
check
one
item
only

We awp w:Il ii:1-?ct your atention to the ideas represLmted rather thzol
the nn:ticolPI p'iri45eology we happen to employ.

A more cGr.:%!.!:.2 -atadie woctld ,f, course include also d4scussion of
learn-Lng teac7ning 'strategies, media,diffusion processes, etc.

In the evri. y'):.1 Ltem, please consider also Item 11-3 below.



Tr

(Please
check
one
item
.only)

T 1 -..,.

enit rim ;golf

3

(To be answered only if you REJECT such Goal #632, by having
checked Item II-l-R above).

1

I hove aPjECTED such Goal 0632:

II-2-A. because of the buggestIzld
explanation or rationale (I [-Y above) ..

IT-2-D. Because of the nature of the included
Coal itself (II-X above) and paIR4tlx,
besides, the suggested explantion or
rationale (!I -Y

CTo "1NS1IrT7D unloss =-7;',107,T') e'.41

1cry Enthu;ialf i.e., .!nleJ;

Item II-1-A-a above)..

.:. would RAISE*my rating of Goal 4632 jn TtT71 71-1
17,v at least one level, if tne accompSnyinq exnlan-

-ation or rationale (II-Y above) were chnniee to

the forlowinq effect:

w. MP

11.

- (VIRUS END":":1; OUR INQUIRY. TIIANY YOTT) -

Z2.1

Lt: -)'.. '3r)- i7

WIll you please, however, complete the attached pink sheot an0 eturn
it in the same envelope, so that we may properly include yoi in alpha-
betical listings with other9 of.the more than 200 partici' nts we now
have? We will of course specify prominently that no finding (If the

Inquiry r1,;,:essa-ily rf.,flectq the vi.iw of ary Individual participant

OF anv ,rganization with which he or sho may be affiliAvd.

11111,1*. to
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INOLY TRY AS TO-410AL (S ) 0;7' oN om ICS 7:',IYUC7T ION

FIN707, RIFTORT:(2. PI\RTICIPAN7S CO _L.....

't;elieve t;lat the. findings flelphi-31.1.ee inquil.ry as to r.)a1! ho'd

t)otentialf-Nr the more (f.fect..ve ecrr,finics .,fliratloi.-

,:lThough the process.(.:t creati.)n was not alwayl ,,.on0;..1rIve? tr) th

e7uanimity
.

of the Projc.r7% ;.):.rector.

One -yf olr particinants )ted: "Different g:lais art,: often conf.Icti71(1

diferent contert... achieved ny methods an0 e'l'i-

ciently in s.ve ways then Z: in../ others". 0..)r Inouiry now

2 substantial consensus, however, and hap a,nassEd thr,uahl*fJ1

.7riticisms from than 200 participants with. yeA,r3 of- exrloriencr, in

diferenf 'occupational fields and with dit:fezren' .f.nterestc; in economics

education. ;(-)Ine data as to the restlts of Ouestioila rc:Tc.7)r hcre

and in thF ncr..1moanying nrize contest: A.ater7als.

We are hiehlv aptreciattve of your nwn c'ntribut;.-ln to the Torriiry.

The P`:: ;.7'e Contest

These result. ,:ire unor

wnc, ,7:1puleted z; can ow nrenare indiviev.a3 -Ltri in

thrl prizc. contest fr t!:0 st3tement of the "cor:senwls" goul and

rationa'e. We earn,,st'y sol'xitt your entry. 1:oning thal. the st6tements of

the winners -If thc, 5.2r,0.00 nnc of many Honorille Mintif.,ns will earn

a hich decree of a-ceptanc'? and &nflrence for good economi!cs

,ducar.4or,. The urit.e c-)ntest in;tructirms and rr-.1;ite accom,,any

this reprt in --a rases where the Nquiry nartici)ant -;ai.r&d

Choices of Participants in .)11:.!Aionnaire +h4

We present as rxhibits T. and II (the attiachcd Llue endpa2ers) data as to

rinding3 tinder our QuestionnaiLe f;4. We hope you will consider with care

the possibl.-, meanina!-; you of these, results. Some degree of qualitative

explanation inr them may lne fnunci in the crldenr(xl-colored paper Exhibits

[II vucstjonnaire

15A
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General Goal and Rationale Onl a Start

Wen if you have developed for yourself a general goel and raeicnale for
econc.mics education which you consider wholy_satisfactory, it is no more
than the fitett step in any educational project. It is an unavoidable fiesst
step, however, for educational projects which do not have them in explicit
form will still have the implicit in their undertakings.

The purpose of such qoa l. and rationale prescriptions is thus to establish
explicitly guedelines def:ming what behavioral;action)objectives are germane,
what educational -,recesses and means are to be used, and so on.

Who's in' oharee

Two of the participants in the Inquiry expressed surprise that our *632
goal specification of Questionnaire 44 was not based upon the contend!mq
goal that had received some plurality among the Questionnaire #3 choices.
But a Delphitype inquiry should, it seems tol us, he considered more im-
portantly as e thinking-together, a colloquium, and an attempt to reach a
reasonalel.e and workable consensus based upon qualf.tative as well as
quantitative considerations. Its purpose-is not to determine individual
winners or losers - hopefully everyone will be a gainer from whatever more
effective eeeeomes in economics education are nade possible.

Three, perhaps four, participants (including one of those eted in the
preceding .paragraph) articulated either the possibility or the convecLion
that we were manipulating the Inquiry to our awn preconceive' conelusions.

Any attempt to enceurage consensus in such an Inqviry of ceur3e '.verolves

a risk of this nature, but our repeated reportings of nercentaae choices
as well as of expressed opinions of participants. and the well-exercised
subservient chances for Participants to demur, all eeagest to us that others
who may have shared but did not articulate ti's is concern were not numerous.
We hope-that is the case and that the power of multiple good choices of
the whole panel is what has really prevailed.

Most of us, including those writers, would probably hold as a value that a
general ace! or rationale must in the end be something personal and not
dictated by anyone else. Another participant wrote to us in amplification
of his ,lueetSennalee 44 reeeeneee: "eemetimes I think that effective
statements of aoays must be highly personal - someone else's statement may
give one, idea.; but ultimately one must formulate his awn". We may all

share in this thnuaht of a veteran in economics education and consider
eer. whet- DrIphi-iiko inquiry prpcess as an attempt to discriminate among

sossibilitips F-n- this ultimate ourpose. We need not always repeat the
mistalcos and -wet-sights which -)thers have unveiled.

CI)
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The veteran in economics education continued:

"Unfortunately there has been little serious widespread
though'. and writing on goals in the economics profession.
Almost no serious writing on philosophy of economic
education exists. The last decade has stressed means,
behavioral research to measure efficiency.' Our training
as economist:. (i.e., to be concerned only with means to
given ends) may have enslaved our minds as teachers.
Generally we either are not interested in ends or assume
there is wide.consensus.

"Perhaps your study may help. But it it is to, I think it
must be germinal in nature, i.e., it should stimulate and
encourage the teacher to formulate his own answer, Any
'correct' final. statement of goals is bound to become mere
dead ideas. Goals are for living, for action, and not to
be written down as final 'truths'".

Carryina On

And so we hope that the findings of this Inquiry will not only serve as the
basis for prize entries, but also as a basis for your own thoughtful and
continued explorations as to what really is the best goal for economics
education. May it then become a guideline for you toward more effective
economics education whenever you act as a teacher, curriculum specialist,
author of textbook or other materials, economics education council or
center director or associate, or financial supporter of economics education.

Two Warnings and Conclusion

/ We close with two expressed concerns of participants. A businessman writes:

"Despite the acceptable explanation and rationale of
Your pink-paper comment on Goal #17 (to improve our
understanding of the free enterprise or market economy),
I find it worthy of note, and a matter of considerable
concern that 'social scientists - other,"social studies -
other', and'(trainers of) social studies teachers' reject
the market economy Goal #17 by such overwhelming percen-
tages (80%, 80% and 71%). Perhaps this is where some of
our troubles are coming from; economics taught by social
scientists or social, studies teachers who do not know
economics, and who nave an obvious predisposition against
the market economy which provides the wealth on which they
subsist".

z



And a social science program director says:

BEST COPY Pimil ABLE

"Economics education must deal with economics as
a eiscipline with special contributions to under-
s+andira the world. It must not be lost in a
vague social studies synthesis".

Our Inquiry may have led us into areas involving philosophy, religion.
psycholoay, rhetoric, and whatnot, but let us nevertheless well remember
that our ultimate concern has been for a wider understanding of basic
economic principles and their possible applications. This continues as
our serious concern.

(

Robert V. Horton
Associate Professor
Department cf Economics

Project Director

March 1S, 1974

Den.lis J. Weidenaar
Associate Professor
Department of Economics

Dirslctor, Purdue Center
for economics Education
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Percentages of Respondents by Primary Occupations
Accepting and Rejecting Goal ft632a

Respondents with

Cumulative Per cent Acceptingr_

Very + + Only
Number enthusi- Enthusi- Reluc-iPer Cent
_Alt astically asticallx. WilkincilytrinUy.! eitilest ins.

-c..)n. nduc. 59 24% 44% 66% 90%

rcm. - Other 40 22 40 60 SO

-d. Adr,. 21 24 38 57 71.

Soc. Sc. - Other 18 17 33 72 99

Soc. Studies -
Other 5 20 60 60 ea

Tr. q'.x'. Sc. Tchrs. 16 12 56 61 81

Business 22 4 1.4 .90 77

Purdue Student 11 36 r.,5 82 1.00

In Other Categories:

Ad. off. or Emp. Ec.
Ed. Council ..)r

Center 30 23 47 61 90

Author con. Text:

Co:lecie 32 16 3F3 66 88

11-Colleae 7 29 43 (:7 71.

Goal ii632 is stated on p. 3 of Form 17A.

Excludes respondents with other primary occupations.

94

10

1

20

j 29

13

; 20

19

23

0

10

12
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EXHIBIT IIA

The General Goals of Economics Education*

in Contention in Questionnaire #4
ON. =111.

Tc help us to be more capable as direct
participants in the economy - that is, as
consumers, workers, businessmen, or investors

#3.. To "improve" decisions when we act in our
society as citizens.

*6: To improve our understanding of the world in
which we live

* Economics.education is defined for purposes of this study
to mean activities which promote a wider understanding of
basic economic principles and their possible applications,
as a matter of general education. (It is not, therefoi.e,
intended to include education in more advanced economics
as a matter of professional training).
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Percentages of Choices in Questionnaire #4 as the "Best and "Worst"

General Objectives. of Ecc.lomicsficlucationa

By Respondents Number
b Dir. Parti-

EE'kMAry .0.C.Cardslt.k110 (N) cipation
(First Percentage

Econ;. Educ. 60 Best: 13%

43

Citizen- Understand
ship WorW

"Best" .- Sscond Percenti'cle "y;orst"

32% 50%

Fcon. - Other 39

Worst:

Best:

66%

18

Worst: 64

Ed. Adm. Best: 48

21 Worst: 38

Soc. Sc.- Other Best: 37

19 Worst: 26

Soc. Studies - Other. Best: 40

5 Worst: 60

Tr.Soc.St.Tear:hers Best: 18

17 Worst: 53

Busihess . Best: 55

22 Worst: 14

Purdue Students Best: 45

11 Wort: lb

In Other categories:

O. Off. or nmpl.Pc.
r3. counci' or Ctr.

0 Best: 13

Worst: 66

Author icon. Text:

College 33 Best: 19

Worst: 73

Pre-Colleae 7 Best: 0

Worst: 29

7%

36

9

21

20

8

14

26

0

64
6

18

. 46

0

64

,

37
7

1

27%

46
26

43
48

42

32

40
40

18

Al

27
36

0

50
27

33
3 24

57 43

14

a These goals are defined in r;xhibit 'IA on the preceding page.

b Fxclue3 respondents with other nrimary occunations.



PURDUE UNIVERSITV xx - 16A.
KHANNURY CiNADUATE SCHOOL

Or
IR OU ST R IA L ADM IN 1ST R A T ION

KRANNEHT OUILDING
wesr LAPAYLTTL, INDIANA 47907

BenrOMPROBLEMarch 18, 1974

To All Participants Who Duly Completed Questionnaire *4 of Our Inquiry
as to the Goal(s) of Economics Rducation:

RE: Prize Contest_fatjtatement of Goal and Rationale

we are pleased to invite you to participate in our ccatest for the prize
of $250.00 which is to be awarded for the best statement of the "consensus"
goal of economics education and its rationale which were developed in our
recent Inquiry. The award, made possible by the Krannert School of
Industrial Administration, is renewed evidence of its long term devotion
to the cause of economics education.

We believe that the development now of such a statement of our goal and
rationale is very important to that cause, as has been amply demonstrated
as our Inquiry progresAed. We therefore earnestly solicit your parti-
cipation ari a contestant.

we plan to publicize the names of the winner and of those others who earn
honorable mention fox their contributions.

The judges as to the winning contribution are identified on the reverse
Aide of this page.

A listing of Points tc be Considered in Judging Entries and a restatement
of the'consonsueqoal and rationale, together with annotated points of
criticism, are attached. The Application for Entry (Form 18A) and the form
f Dr Fetch Prize Content Entry (19A) are the accompanying pink pages; the
T4equlations as to the Contest appear on their reverse sides (Form 20-A).

Please note that all entries are to be completed in conformity with them
and that the limitation of entries to no more than 175 words will be rigidly
applied. 1.11 entries must be postmarked no later than April 20 and addressed
to: Goals Competition,

Yrannert Bldg. 467,
Purdue University,

1;t Lafayette, Indiana, 47907.

I "-I-

Robert V. Horton
Associate Professor
Department of flconomics

Project DiterAor.

16A (17A atcac'ned)

if $1 11 )

Dennis J. Weidenaar
Associate Professor
Department of Economics

Director, Purdue Center
for Economic Education



Judges of the Prize Contest

Bennett A. Brown, President
Citizons and Southern Holding Company
(subjoct to his confirmation)

John R. Coleman, President
'Iaverford College
4

Moe L. Frankel., President
Joint Council. on Economic Education

Richard %. Munsterman, Profesor of Educational Administration
Purdue University

Paul L. Ward, Executive Secretary
American Historical Association

16A, p.2

98
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POINTS TO R i CONSIIMM TN JUDGIW" 9NT1UT

. 1. The nur,l'er worri9 of an entry must not exceed I7S (not 'counting the
p.1 una) r,,;o1..f. iefinition economics education nor the eXplar-
ati )n hat Iho part,se of the anal and rationale its of, course ni)

th.a. t ) f)ei: tht. quidina bazis for activities and courc ot-
detafled behavioral flbjectivel,evaluation ins;:umentl,

Lange- cntrios will be summarily excluded frc..m f.Irthcr

2. The coal ald -.-.4t2oliale to be covered ars those of thr!"Cons,»rs1.1s; but
w:tn appo7riete reflections of Points of Criticism 41.s they appear

tho foLlowing page A.

3. Entrle!I w.1.11 he excluded successively and/or rated on the basls of:

(a) completennsb of coverage of points of thatl'Consensusland
appropriatc! Point:: of Criticism.

(b) rne linitatiwi to a single-peaked goal; that 19, one that is
neither explicitly or implicitly really a itetement of multiple
goals.

(c) Aeeuracy of statelnent as to all significant points 0:: the
°crwsensuOstatement and the Points of'Criicism reflected in
1.ho_entry statement.

(,.1) Internal loqicl. and unity of the entry statement.

(e) BrtIvity cf the entry statement, but only within the rang,t of
175 down to 1i0 words.

(f) qeneral cLarity and canprehensiLility of the entry statemen*.: to
c-onomists, teachers,.students, school administrators, other
social scientiNts and financial supporters of economics education.

(q) Appeal at.ractiveness of the entry statement to the various
groups specifi:A In (f) above, plus the public generally, business
interests, iun.9r interests, and agricultural interests.

I7A, n.i

q



A VIM AS TO INTMIRELATIONSHIPS

OF CFRTAIN POSSIBLI" GOALS

OF ECONOMICS EDUCATION

Understanding of basic
I e.00nomi: principles

100110MIMP401..

SST URI
iVM

..............

I COMBINED WITH (e) ..nc7,../.1i,dcv?

of Instit.,:ticns ant ^acts,

....I

in the Ii4ht ,,f (b) valuer
and Goals, where applicable

klik.NOIRMOMINW

waralIMIIM11111110.11111111

,:AN IIVROVF understanding of the world ere one
I plEle in it (i.e., by improved rnderstand:thg oF the
Lconomi- world).

11110~1MIMIWWWWOMMOMINIII

FOR ease and comfort
of mind and emotion, in
their own right

FOR "better" direct
participation :n the

A economy as consumers,
workers, business
__persons, or investors...1

7A, n.2

FOR more rational indivilutll
choices among comret.ing sociP,
alternatives, in the llant of
their costs and consqquentzes,
and hopet'ully, therefore,
"better" socie

INieMPOOMMOWVVMXIg .pipqA OW



The "Consensus" General Objective or Goal of
EconOmics Education* and Ite Rationale (0632),

with Annotated Points of ,Criticism sis COpi "OO

I. TAEADALAND RATIONALE (#6221., WITH ANNOTATION RFTTRWCFS
INDICATED a

0
The general objective or goal.of economics education6 is to
improve our understanding of the world in which we live.bc'd

This objective is asserted in the belief that as a result we
may each enhance the sense of being at one with ourselves and
with our encompassing worlds. A feeling of integrity of self
and world apnears to be fundamental to personal contentment.e
It may also release us to make more rational personal decisions f
and to participate in the making of more rational social
decisions. Moreover, ,our improved understanding would directly
yield frameworks and tests of analysis for better discriminating
among many of the social alternatives which may be available
to us. g'n

* rIonomics education is defined,for purposes of this study
to mean activities which promote a wider understanding of
basic economic principles and their possible app2ivdtions,
as a matter of aeneral education. (It is nct, tk.eracore,
intended to include education in more advanced economics
as a matter of professional training).

+ The notes indicated alphabetically appear on the following
pages.

0 This general objective or goal, with its rationale, is
intended to clarify purposes and thus serve as a guide for
the specification of material content and skills to be
mastered, the development of such detailed behavioral
objectives as are appropriate, pertinent evaluation items,
etc. By itself then it is not intended to be an adequate
specification of an educational program: it forms only
an explicit base for the development of such a program.
Such a base, explicit or implicit, can not be avoided.

A more complete rationale would of course include also
discussion of learning theory, teaching strategies,
media, diffusion processes, etc.

101



II. POINTS Or CRITICISM AND SUCH

Ilenera/ Points

a
We attempt to identify below the main points of pertinent

criticism of the 'ccnse-nsus" goal =632 as stated in our
Questionnaire a,: and .as repeated in annotated form on the.
preceding page. .Thet, should be taken as important items
for ::,nsideration in reformulating any general goal of
eennomcs education and in particular now in preparing
entri for the current prize contest. They reflect the
years :'f 'experience of participants in various fields
of enJeal.or, as well as current thought in our Inquiry process.
geverthele?s, in heeding these concerns and suggestions we
nest not f)rcTot that these sane years of experience and
aref..:1 t.1.%Izht ha :e also beery involved in developing goal

thr:,u.741 the inquiry zrocess.in accepting it to the
decree repor.I.E.d, and in supporting much or all of its

""OrP nzu tre nrize cont.Ist is to glean and polish
cf tr.4 gold, ant exclude every bit of the dross,

srLf.ad cr Goal X632 as it stands above. In
cilnr: this we should tear constantly in mind the need for
bcth clarity e.rd appeal tcN various publics, as well as other
p.:.in,:s indicated in the acc=panying "Points to be Coridered
in ,Tide ire Sntrlesn.

The d'e,,Plicert of such a cal and rationale constitutes a
an we should not obscure this fact,

nor %a%0 any zi..olomy :lr it, especially where it is suppor-
ted by the --ti,,tistical data and comments of others developed
in ir.q.11r process.

.:se of such as bllicve , "rpillton", etc., in the
:ttatel.ent of such .a ;:oel and its rationale may accordingly

both essentia. and desirable:

7articipantS have said that the goal is too
71.-,pler.:entati7,n and Lwa1 lati3n prn-

cc-.., and that is is -stated in terias of understanding
rather of action(sl. con-nents may well be

....le purpose 3f a general qcal-and rationale.
are iefin.?the area and nature of what-

wirr 1-savicral .A.-ti.%1) objectives, eva:uation
etc., are be established. Without a c:eneral
rarl.ile, we would 11-e no guide as to whether the

-he :c.noez-t o: ...-:?lative scarcity, f,)i- example, is more
cemAine t-) ec-)ric:o.ics education than the number of Federal
Reserve Bank:: we have or even the definition of the word
"econc-ai:7s'.
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This rurpose of a general goal and rationale is so jilily over-
looked or miaunderstood that the footnotelon.p. 3 designated by
the symbol is to be considered an integral part of each of
the prize contest entries 1

.

Note also that the accompanying definition! of economics education
effectively constrains the area with which our goal and rationale
are concerned. .

Some of the objectors may, however, have a somewhat different point
in mind. !or example... "find terminology;that makes the goal
appear a bit more 'active' than the term 'understanding' implies"
and "The ward 'understanding' is a problem". Perhaps attempting
to follem out the latter's suggestion (or an alternative) in the
statement of the goal itself would be helpful:

"... to :.n prove our abiLities to identify,
;.nterpret, and evaluate in the light of our
.falues, th9 complexities of the world in
1411ich we live".

The alul rat:cnality uneerlies the goal and rationale, as
well as our entire Tnquiry.' We agree that this circumstance should
be made explicit as to the whcle statement and again as to certain
particular points, as identified below.

More ISEi.cilic Points:

d We received 3 number of comments that economics alone does not
pinvide understanding of the world. Of course it does not. But
the ponthd,, been made so often by participants that we should be
explicit in L.).r statements by including something such as "to the
extent that such understanding may be achieved through improved
ImderstandIng of the economic aspects of the world".

The most frequent criticism of goal #632 and its rationale
concerned tie first two sentences of the rationale and their
serruelar. They were said to he pompous, poetic, pretentious,
messianic, naive, .!-.eavy, theological, academese, psychologese, even
"too liberal" and "touchy-feelie social science". One comment
went: "Prefer: take 2 pills and call me in a week": another: "I'm
a little hazy on phrases like 'being at one with ourselves' or 'a

cf ietegrity of self and world (his emphasis) :" and a
third: "Never have managed to worry much about 'being at one with
Lmyself and with the encompassing world:'" (We'll bet he
hasn't. but it seems some others among us today have:).

1

An entran.: may rcvise that footnote to taste, but it will not
in any event be u factor in the prize contest judging.

(93



6 - BEST COPY AVAILABLE

There were also negative remarks more specific to economics

education. "I have no idea... what these two sentences mean nr
imply in terms of economics education;"... "goes bayorie proper

purview of economics education;" and "I would raise my rating'
of Goal 632... if it had some means of measuring accomplishment

toward meeting the goal".

The usual suggestion was to take out the offending sentences.

But there were also such notes as "Lspell out / what you mean
by such th:'.ngs...", "Fxplain more clearly what the 'oneness' means":

and 'The same ideas should be restated in more concrete and objective

terms".

And certainly the material should not suggest that we are sponsoring
"touchy-feelie social science" - we ehould make clear that we

refer to worlds of reality, recognizing the validity of another
participant's comment: "I believe conflict is an important part

of human experience and thus reject the 'sense of being at one
with ourselves and otir world' part. Indeed I think much know-
ledge has the effect of making us feel at odds with things as we

find them and that this may not be such a bad thing".

Other favorable, but sceptical, notes were: "Don't know how, but

wonderful"; "I like the objective very much, but... we don't know

haw...". and "Confess that sunderstarnding of the worle' a

desirable goal but difficult to atta'.in. Like much of education,

we are dealing here with the'imoossible dream'".

All in all, the preponderant statistical support in the accompanying

report to participants in our Inquiry affords our strongest,
independent basis for retaining the theme, although one participant
volunteered: "Goal 4632 is almost magnificent. I've made a copy

because it says so well what oft was dimly thought but never so

well expressed:"

we hope, nevertheless, that that writer, like ourselves, will still

welcome constructive improvements.

We believe that the ideas - not'the particular words - of the two

sentences in question are important to the integration and definition

of why and how we propose to seek the stated goals. They seem to

us basic to a systematic rationale and a better guide to behavioral

mbiectives, strategies, and evaluation than the bald goal alone.

Without an interlacing of points do we not end up with at best a

series of assertions and not a rationale at all?

Moreover, we do not concur with the thoughts which were occasionally
expressed that a social science is not to yield individual values.
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We believe, too, that the innuendo of the two sentences that
there does inevitably exist an affective domain in education, as
well as a cognitive domain, is by no means a weakness, but rather

a strength, of the rationale. We do not believe that we are en-
gaging in naive psychology, nor in theology, but only asserting

a fact which we know inwardly: that something understood is some-
thing less fearsome. We believe this is accepted by all of us
who accept the value of rationality itself.. We may still tremble
with thunder and lightning, but we may tremble less if we have
understanding, and we then erect lightning rods rather than make
burnt offerings to hostile gods. "It is better to light a candle
than to curse the darkness". (The underlying value of rationality
may well be made specific in this connection, however, even though
it has already been generally specified as suggested in note
above.

Some objections t? the two sentences arose because of a perceived
impossitdlity of measuring results of the kind envisaged. However,
study and measurement of relationships between economics education
and personal characteristics are feasible, both for evaluation and
17,?soal:e% pitposea, ..van though u.d to now they may have been in-

frequent in our '..2ield.1

In summary, however, while there may be some shock or attention-
gettina value in the two sentences, they are deficient in clarity,
m6aning1and riwelation of intent; in cur opinion, therefore, they
will not achieve as they stand the general approval which they
should have.

It way be notallt that the references to the same ideas which
appeared in Questionnaire #2 were not the subject of such adverse
comments, although they appeared there in a less confrontational
setting and only in a footnote to a diagram. .where may be some
usefultv.:ss in repeating them here; "A person's sense of being at
one with an:' his surroundin.7s"; the abler. e of "uneasiness
;:e!t by the mere prevalence of ignorance concerning the nature and
meaning of things... to live ;_n a universe with whose final and
real r:trt.cture one is not familiar creates in itself an anxiety ";

"Ignoran:a is AisteE tc miotrust. Instinctively, one fears
what one does not know; one prefers not to know what one fears".

Adc:itienal helpful suggestions in this regard from the participants
were ve-y few, but it may perhaps be useful to cite: "Isn't a (simple?)
single hunger for understanding a sufficient teason?", and "The
goal stands by itself, as anyone with a Quality education would
reer:gril.zo". Put is it not then true that clear and appealing ex-
planation to the less fortunate is all the more justified?

01111MI.

1
Sf*.e D.R. Lewis and c.c. Orvis: Research in Economics Education,

Joint Council c%A-1 .;:conomic Education, 1971, esp. pp. 10-11 and

items rf-lJz!ronceJ there.
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One participant suggested adding "to... understand... &he 2
individual's own situation"; others wrote: "to be more tolerant
of economic decisions in which you have no part and avoid any
rash actions concerning our decisions"; and "to free 0.e mind
from the shackles of a person's own narrow experience".

A final pate here to be considered was: "It is satisfying to under-
stand phenomena, and understanding may have some concrete nayoffs...
But such payoffs are only frosting on the cake".

The heart of our goal specifications and of success in our contest
may well lie in the handling of the problem we have reviewed in
this note.

One reason for making clear the ideas discussed in note e above
is to identify clearly the basis for including at all in the
"consensus" goal and rationale the aim of old goal #2, i.e., to
help us to be more capable as direct participants in the economy -
that is, as consumers, Workers, businessmen, or investors. We do not 'arch
to imply that we ourselves have any doubt as to the high importarce
of these objectives. We are just doubtful that an understandimg of
basic economic principles and their possible applications is the
key to achie'iement of these objectives (good businessmen and good
workers, for example, are not necessarily good economists, nor are
good ecLdnomists necessarily good consumers or good investors) .

Moreover, we concur fully with the further thought of participants
that economics education would be a very inefficient tool for
achieving such capabilities. We would ourselves greatly prefer
direct training and education in business, in in,Yesting, in consumer
affairs, and job expekience and training, for the achievement of
these obiectives. (See rxhaqt 1TI-2 of the Kemorandum Accompanyinq
Questionnaire #4 for participants' comments as to the points of the
two foregoing paragraphs).

If these views are justified, as we believe they are, goals as par-
ticipants in the economy and as citizens must not directly be
combined, as some of our participants have suggested. Achievement
through economics education of better performance as direct par-
ticipants must clearly be asserted to result only through being
more at one with oneself and his world through economic understanding
and thus released to perform better in these respects. (We are
still not prescribing these words, however). To imply otherwise
is like favoring the teaching of physics as a science to train both
scientists and structural steel workers - even basketball players
and jugglers:
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9 COLO #3, to "improve" our decisions as citizens, is wi the other
hand encompassed in the last two sentences of Goal 0632 both
directly and indirectly, although some propnnents sought its
greater emphasis. Tnis was in a few cases associated with par-
ticularly violent objection to Goal #632. Just why th:L. shcu:Ld
have Jean so is unclear. Bey Cr ".10911

There is need for special 'care in specifying the qoza of "improved
social iectsions". In our own vecificatian of Goal 4632 we were

.

momentarily inadvertent in raferrinl to "the lacitia.g of more
ratioeal Leeiel eecisiens". Ws q'Uote this connection William
J. nail:eel, Prefess-)r of Ecenomics at Princeton. University:

... le would appear teat sooial choice must
o in a sense e:.ther Inconsistent or un-
c:emeeraCe:: This nega'eive result is the
eentral theerev, of (venneth J.) arrow's book...
ie must .).e agreed that Arrow has a5aie callee
e ur attention to th? :presence of pitfalls and
t reaeherpus :Iroblems in th analyeis of group
decision-making".

Individeals ca o( couree be rational in rea6ling their ma core
clusione an to seoial questions in the light scarcity and their
individual values. Hopefully, then, they mi5ht participate in the
making, in some sense, "better" or "improved" social decisions.

In th - cennection we have tried in the last bcx on the right of
page.2 the rack of the blue paper page) to ese carefully-chosen
language. It is still subject to improvement, however, and we
would think that in text there should be specific re.Fee'eriee to
acceptance of the value If rationality in this respect.:. (See
note c abovcA).

One suggestion for verbiage as to some part of ehis material was:
"for better diserimination among the ram/ coalpeting social alter-
natives and their resultant consequences"; ethers were "under-
standing the .:epact and /or consequence..."- aad " `for.../ each
of us better to discriminate in the light of his individual
values".

'Good luck to you in your own endeavor to state our "consensus"
goal and rationale. We hope for a far finer achievement by you
in the cause of more effective economics education. In your
work of overcoming the shortcomings of what you start with, be
sustained by the very strong consensus support you have, well
evidenced by the results from Questionnaire 04 which we have
reported in the Exhibits to the accompanying Final Report to
Participants.

1
Note that "better", "improved", etc., if unadorned, are also
defective, for values which differ underlie such words.



X ~ 1

EXHIBIT X

Participants in the Inquiry

In addition to the 203 participants listed below, there were

three other individuals who completed Questionaire #4 of the Inquiry

but who preferred to remain anonymous, as well as others who participated

at various stages of the Inquiry.

No finding of the Inquiry necessarily reflects the view of any

individual participant or of any organization with which any participant

may be affiliated.
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Willis W. Alexander,

Exec, V. P.,
American Bankers Assoc.

William R. Allen,
Prof. Econ.
Univ. of C411f., L. A.

Carl E. Am.)s,

Tchr. Econ. & Psych.
FuL'erton Union H. S. Dist.
Fullerton, Calif.

Ray W. Arensman,
Prof. Econ.
Univ. of. EvansviLle

Abraham A. Asofsky
Ass't. Reg. Rep.
Soc. Sec. Adm.

G. L. Bach,
Prof. Econ. & Publ. Pol.
Stanford Univ.

Rachel Balbach

Don Barnhart,
State Supt.,Div. Elem, &

Sec. Educ.
State of S. D.

James L. Barth,'
Chm. Soc. Studies Educ. Div.
Puraue Univ.

James M. Becker,
Dir. Diffusion Proi.
Soc. St. Dev. Ctr.
Ind. Univ.

Michael Behr,
Prof. Econ.
Univ. of Wise

Carolyn Shaw
Prof. Econ.
Wellesley Coll.

.-Superior

Bell,

X -2

W. M. Bennett,
Dir. Civic Affairs NOM AVAILABLE

Minn. Mng. & Mfg. Co.

Louis Paul Benson
Prof. Pol. Sc.
Kent State Univ. (on leave to
City Univ. N Y. 1973-1974)

J. M. Bertotti,
Mgr. Corp. Educ. Relations
Gen. Elec. Co.

Charles R. Blit::cr,
Econ..

Int. Bk. Reconstr. & Dev.

Elston Blythe,
Soc. St. Consultant
Evansville-Vanderburgh Sch. Corp.,InO.

Marvin Bower,
Dir.
McKinsey & Co.

Royall Brandis,
Prof. Econ.
Univ. Ill., Urbana-Champaign

Sr. Jude Braus
Prof., Soc. & Beh. Sea.
Mary College

Bennett A. Brawn:
Pres.
Citizens & Southern Hldg. Co.

E. Cary Brown,
Head, Econ. Dept.
M.I.T.

Stephen Buckles,
Jt. Council Econ. Ed.

Joseph M. Byers,
Prof. Bus. Adm. & Dept. Chm. Bus.
Comm. Coll. of Allegheny Co., Pm.
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jkunes D, Calderwood,

Prof. Pus. Econ. & Int . Trade,
Univ. So. Calif.

James T. Campen,
Teach,ng Fellow. Econ.,
Harvard Univ.

Jot-n A. Carlson.
Prof:'Econ.
Purdue Univ.

.Cleo H. Cherryholmes
Prof. Pol. Sc.
Wc:.. Ct. Univ.

Wilbur Chien,
Prof. :4 Chm. Econ.

Ill. Coll.

Marshall R. Colberg,
Prof. Econ.
Fla. St. Univ.

Jares Coleman,
Pref. Soc.
Univ. Chicago

Jo'- n R. Coleman,

Pres.
Haverford Coll.

Robert C. Cosgrove,
Chm. of Bd.
Green Giant Co.

Curtis A. Cramer,
Prof. Econ.
Univ. of Wyom.

J. Kenneth Davies,
Prof. Econ.
Brigham Young Univ.

James E. Davis,
Assoc. Dir.
Soc. Sci. Ed. Consortium
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George G. Dawson,
Jt. Council Econ. Ed.
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John S. Day,
Dean, Krannert, Grad. Sch. True. Adm.

Purdue Univ.

Richard W. Dittmer,
Exec. Dir., Westinghouse Elec. Fund

William Dolde
Ase't. Supt. Ed. Svcs.
The Penn Harris Manison Sch. Corn. , Ind.

Robert Dorfman,
Prof. Pol. Icon.
Harvard Univ.

Lula J. Dovi,
Lrng. Spec., Soc. F;t.
Hillsborough Co. Bd. Pub. Instr.,

Tampa

R. S. Eckaus,
Prof. Econ.
M. T.

Donald P. Eckrich,
Pres.
Peter Eckrich '4 Sons.

William S. Edgerly,
Fin. V. P.
Cabot Corp.

John M. Eklund,
Pres.
Agri. Coop. Dev. Internat.

Lloyd W. Elston,
Pres.
Peter Paul

C. W. Engelland,
Dir., Soc. Sc. Ed. Ctr.
Ind. St. Univ.



Raymond English,
Dir., Soc. Sc. Prog.
Ed. Rsch. Council of Amer.

Stephen Erke,
Mgr. Tech. Prgms.
Genera). Elec. Co.

Samuel E. Etienne,
Student
Purdue Unir.

Rendigs Fels,
Prof. Econ.
Vander1;ilt Univ.

J. Robert Ferrari,
V. P. & Ch. Econ.
Prudential Ins. Co. of Amer.

Moe L. Frankel,
Pres.
Jt. Council Econ. Ed.

Daniel R. Fusfeld,
Prof. Econ..
Univ. of Mich.

Juxith Gilman
Jr. Ptgm. Analyst
Raytheon Co.

NathRn Glazer
Prof. Soc.
Harvard Univ.

Nat Goldfinger,
Dir. Rsch.
AFL-CIO

Mark Goracke
Ass't. to Dean Acad. Planning
Calif. 3t. Univ. & Coils.

Sanford D. Gordon,
Ass't. Vice Chancellor Pol. &

Planning
St. Univ. N. Y.

Bill Green
Student
Purdue Univ.

J. H. Greif,
V. P. - Fin.
Exxon Nuclear Co.

William Gripman,
Student
Purdue Univ.

BEST u WOO

Thomas J. Hailstones,
Prof. Econ. & Dean, Coll. Bus. Adm.
Xavier Univ.

W. E. Hamilton,
Ch. Econ.
Amer. Farm. Bur. Fed.

W. Penn Handwerker,
Prof. Anthrop.
Humboldt St. Un1v.

John Hannaford,
Assoc. Dean, Coll. Bus.
Ball St. Univ.

James D. Harder,
Consulting Min. Fngr.
Homest.ake Min. Co.

Richard C. Hurmstone
Instr. Fin. lc Soc. St.

Univ. of Scranton & Oev. Sel.

Peter Harrington,
Prof. Econ.
t'urduc Univ.

C. Lowell Harriss,
Prof. Econ.
Columbia Univ.

Philip Harvey,
Student
Purdue Univ.



Robert Haveman,
Prof. Econ.,
Univ. of Wisc. - Madison

Thomas HavrIlesky,
Prof. Econ.,
Duke Univ.

2. 0. Hawkan3..)n,

Y. P. Pub.

U. S, Steel Corn.

2roman R. Hay,
Prof. Antlirop.,
Univ. of M9. - St. L.

E. L. Hazlett
aKec. Dir.,
Kan. Council. Econ. Ed.

Suzanne Helburn,
Prof. Econ. & Soc Scs.,
Univ. Col., Denver

P. n. Hempstead,
Farm Owner & Operator, Minn.

Patric H. Hendershott,
Prof. Econ. & Fin.,
Purdue Univ.

Joel F. Henning,
Natl. Dir. Youth Ed. for Cit. Proj.
Amer. Bar Assoc.

:l;ll cam J. '!erron,

:i. S. Econ. Trhr.
Mt. Vernon, Ind.

Paul Heyne,
Prof. Econ.,
3o. Meth. Untv.

Waldo W, Hoffman
Dir. Sec.. Instr.,
Indianapolis Pub. Schls.

Nobert V. Horton
Prof. Eller . Econ. Ed.,

Purdue Univ.,
Ltd. Partner. Goldman

& Co.

George Yorwicl,,
Prof. Econ.,
Purdue Univ.

Joan Huber,
Prof. Soc.,
U. M. - Urbana

Harry D. Hutchinson,
Prof. Econ.,
Univ. Del.

James G. Kendrick
Prof. Econ.
Univ. Neb.

Gordon Kingma, V. P.
Lafayette Natl. Bnk.

Stanley Kleiman,
Soc. St. lipec. (K-12)
Bd. of Ed.,
Livingston, N. J.

Don A. Knight,
Prof. Educ.,
Univ. Mo. - K. C.
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Richard S. Knight,
Prof. (3oc. St. Spec.) El.,
Utah St. Univ.

1 He',nz Kohler,
Prof. Econ.
Amherst Coll.
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Leonard Kong,
Student
Purdue Univ.

Alfred Kuhn,
Prof. Econ.,
Univ. of Cincinnati

Richard T. LaBrecque,
Prof. Ed. Phil.
Univ. Ky.

Charles E. Landon,
Prof. Econ. 3un. Adm.,

Campbell Coll.



Edward 0. Laumann,
Po!'. Soc. ri Dir. Ctr. Soc. Org.

tudiee,
tniv. Chicago

R. W. Laxson,
V. P. Pub,Af^arlrel,

HoneywL11

Laurence 7,]. Learner,

Prof. :.C311.4

S",. Univ. N. Y. - Binghamon

zl.lph Lecky. Jr.,
!:!tu'ent,

Purdue Un i v.

Gregg O. Lehman
Prof'. Bus. & Econ..
Taylor Univ.

R. G. Lipsey,
Prof. Econ.
queens Univ., Kingston

tiane Lommel,
Prof. Hist.,
Purdue Univ.

William G. Loy,
Prof. Geog.,
Univ. of Oreg.

David P. Loyd,
Dir., Div. Sus. Adm. 'le Econ.,

Ashland Coll.

William A. Luker,
Prof. Econ.,
No. Tex. :;t. Univ.

Keith Lumsden,
Prof. Econ.,
Stanford Univ.

Violet C. Lynch,
Soc. St. Tchr.,
Bloomington, Ind., H. S. So.
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John H. Madden,
Dir. Curriculum,
Lower Merton Soh. Dist.

meltArdmore, Pa. VMA's

Michael Marion,
Proj. Dir.,
World Institute

David A. Martin,
Prof., Chm., Dept. Econ. & M. Sc.,

St. Univ. N. Y. Ge.leoeo

C. A. McConnell,
Prof. Econ.,
Univ. Neb. - Lincoln

Derwyn F. McElroy,
Prof. Soc. Go. Educ.,
Univ. of Ga.

Robert T. McGee.
Asst. Supt.,
Denton, Tex., Pub. Schs.

Marshall E. Mc Mahon,
Prof., Dept. Econ. Y.,. Bus. Adm.,

Southwestern Univ. - Memphis

Howard Mehlinger,
Dir. Soc. St. Dev. Ctr.
In(!. Univ.

Marian R. Mej.nkoth,
Prof. 'Eon.,
Temple Univ.

Lawrence E. Metcalf,
Prnf. Educ.,
Univ. of Ill. - Urbana

John U. Michaelis,
Prof. Educ.,
Univ. of Calif., Berkeley

J. Irwin Miller,
Chm. Bd.,
Cumminn En0ne Co.
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J1.ms R. Miller,
Prof. Soc. Studies Ed.,
Un.:J. of Maine - Orono

Richard (k. Miller,
Prof. Econ.,
'A'esleyan

AAexander M. Moore,
Asst. Supt.
Indianapolis Bd. of Sch. Com-
missioners

Doaald A. Moore,
Prof. Econ.,
Caaif. St. Univ. - L. A.

Evelyn Moore,
Prof. & Assoc. Dean
Fac. of Educ.,
Univ. of Calgary

Lyle Moskal,
Instr. Econ.,
Mf.Cr.'ok Coll.

Charles A Mount,
Prof. Fin. & Bus. Econ.,
Ferris St. Coll.

Phillip L. Mow,
SoceStudies Supervisor,
Newark (Del.) Schools

Krista Muehlstein,
Student
Purdue Univ.

Richard E. Munsterman,
Prof . Ed. Adm.,
Wurdue Univ.

Andrew R. Nappi,
Prof. Ec.-)n. Educ. & Dir.
Ctr. Econ.Educ.,

St. Cloud St. Coll.

Ronald F. Noreen,
Prof. Econ.,
Camden Cod Coll., N. J.

Tom Oberhofer,
Prof. Econ.,
St. Peter's Coll.

Arthur R. Olsen,
Elmer. Prof. Ecm.,
W. Ill. Uni v.

X

Robert M. O'Neil
Exec. V. P. Acad. Affairs,
Univ. of Cincinnati

James B. O'Neill,
Dir. Ctr. for Econ. Ea.,
Univ. of Del.

Frank W. Osgood,
Pres.,
Frank Osgood Associates

F. Taylor Ostrander,
Asst. to Chm.,
American Metal Climax

Daniel Ounjian,
Prof. Econ.,
Tufts Uiiv,

Donald W. Paden,
Prof. Econ.,
Univ. of Ill. - Urbana

Susan Parks,
Student,
Purdue Univ.

Rend C. Pattyn
Vice Pres.
Public Service Co. of Ind.

Wallace C. Peterson,
Prof. & Chun. Dept. Econ.,
Univ.. of Neb. - Lincoln

WIllis Peterson,
Prof.

U. of Minn. - St. Paul

Mary Louise Piccoli,
Student,
Purdue Univ.

Mario D. Rabozzi,
Prof. Educ.,
St. Univ. N. Y. - Oswego



David E. Ramsett,
Chia. Econ. Dept.,

Univ. of N. D.

Robert j. Rehula,
Bun. Planning Adm.,
Science Research Associates

Ronald R. Rezny,
Instr. Ecan.,
::91 'wood - Folssmoor H. S.

till.)

A. J. Rogers III,
Prof. Econ.,
Un!v. of Wisc. - Milwaukee

Oscar Allan Rogers, Jr.,
Prof. Educ. & Soc. Sc. &
Dean of Grad. Sch.,
Jackson State Coll.

Virginia M. Roge.rs,
Prof. Educ.,
Uni'f. of Ky.

B. A, Rogge,
Prof. Econ.,
Wabash Coll.

Joseph A. Rueff,
Coordinator Soc. Sc. Rsch.,
Elkhart (Ind.) Comm. Schis.

A. W. Sametz,
Prof. Econ. & Fin. &
Dir. Inst. of Fin.,
N, Y. Univ.

Roy J. Sampson,
Prof. Transportation,
Univ. of Oreg.

'4arren J. Samuels,
Prof. Econ.,
Mich. St. Univ.

Lorraine H. Scheer,
Dir. Ctr. Econ. Ed.,
Ball State Univ.

Donald 0. Schneider,
Prof. Soc. Sc. Educ.,
Univ. of Ga.

Leon Schur,
Dir. Ctr. Leon Educ,
& Prof. Econ.
Univ. of Wisc. - Milwaukee
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Peter R. Senn,
Prof. Econ. & Soc. Sc.
Wilbur Wright Coll.

Harold G. Shane,
Prof.' Educ.,

Ind. Univ.

James P. Shaver,
Chm. & Prof., Bur. Rsch. Sven.
Coll. of Educ.,
Utah St. Univ.

John Sheahan.
prof, Econ.,
Williams Coll.

James F. Short, Jr.,
Dir. Soc. Rsch. Ctr. & Prof. Soc.,
Wash. St. Univ.

Eliot I. Snider,
Pres.,
Geo. McQuesten Co.

Milton H. Snencer,
Prof. Econ.,
Wayne St. Univ.

Carl B. Spivey,
Dir. Div. Rsch.,
Fayette Co. (Ky.) Bd. of Educ.

Nancy F. Sprague,
Asst. Prin. George Mason H. S.,

Falls Church, Va.

John M. Stalnaker,
Pres. Emer.,
National Merit Scholarship Corp.

Isidore Starr,
Prof. Educ..

Queens Coil.
City Univ. of N. Y.

Robert Niles Stroh,
Student,
Purdue Univ.



.F..war..4. T. 0,..a1 ivan.

F.rest Econ..
Fla.

Jac:, R. Suy:..erhov.i,

u.tent .

Purdue

C. All'iam
Exec. V. r,.
Ohio Farr Bur. Fed.

S. Stowe': Symmes,
t. Council Econ. Eiuc.

:narlt3s T. Ta.,1c:..,

r. F. -
Fes!. :es. `7_1k. of i,tlanta

%olf K. Tedefal.k.

Prof. Fin.,
Jr!. v of Neb. - Lincoln

William N. Thompson,
Prof. A. Etson.,

of - Urbana - Champaign George Cs. Watscn, Jr.,
`tr. Econ. Educ., Tufts Univ. &

Soc. St. Tchr., Winchester (Mass) Sr. H.S.
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Steven H. Waae.
Student,
Purdue Univ.

E. S. ':a.: lac IT4.11
.13ur. Bus.

Prof. Econ.
of Neb.

.F. C. Wallich,
Prof. Econ.,
Yale Univ.

Ac

- Lincoln

Paul L. Ward,
Exec. Secy.,
kmor. Assoc.

Roman F. Warmke,
Pro'. Econ. E.11.2c.,

Ohio ",:niv.

slera7.:i 2. Warren.

Prof. & Chm. Eco , cCe Bus.,

DePauw Univ.

JuAy A Tudor.
tudent,
Puriue Univ.

Arthur R. '..'..cgren.

1N-f. Emer. Fin..

Yichael Veseth.

Henry
Prof. Econ..

"

George M. Vre,level:
Dir. Ctr. Econ. Eauc..

of - Columbia

nennis J. Weidenaar
?I.:2. Econ. E..
urdue Univ.

Er.anuel T. WeLler,
Pro'''. Econ.

Purdue Univ.

Arthur L Welrh,

::onald F. Wentworth,
in. Ctr. Econ. Ed.

Pacifto Lutheran Univ.

James E. Wert,
*rid. Fin. Ins. R-al Est. Dept.

St Pub. Adm..

"niv. of Art.: .



John C. Whitehead,
Partner,
Guiaman, Sachs & Co.

William L. Whitsitt,
'I. P. & Assoc. Exec. Dir.,
The Sears-Roebuck Foundation

Jay W. Wiley,
Prof. Econ. h Dir. Grad St. &
Fsch. Adm.,
Purdue Univ.

HallIman H. Winsborough,
Prof. Soc.,
Univ. of Wisc. - Madison

Roalld H. Woodruff,
Otudent,
Purdue Univ.
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