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'mE KIBBUTZ
; ° TUE HEBREW WORD FOR "GROUP"

_ Mrs. Bobbie H. Rowland

Man is in constant search for individual andgroup life-styles which
allov for expression of ideals and incorporate meaningful function and
implementation. The forces of nature and society which determine this
pursuit are multi-dimensional and closely interrelated. .

‘ The kibbutz, a predominantly agricultural collective aettlement, can
Abe described as a society which was founded by people wno viewed coopera-
tive effort as fundamcnta} for the equality of all persons and mandatory
~ for the economic, social, cultural, and psychological welfare of its mem-
bers. | | | '
_ _— e :
The Kibbutz Movement arose fyom the Zionist-Socialist youth movement
of Eastern Europe which was striving to create human relationships baaod
on reason, justice, cooperation, and equality. The founders of «the Hove-
ment--"in centrast to their East European parents who werve intellectuals
or merchants or artisans or laborers in industries threatened with extinc-
tion by advancing industrialization (Rapaport 1958, p. 3;;)"--rebe11ed
against the religious, paternalistic-familial, socio-economic and minority
~11fe of East Europeah Jewry.' | . 4
A handful of pioneers, vho settled on Lake Galilee in Palestine in

1909, laid down the roots from vhich the agricultural collectives of

-«




of present-day Israel grew. Fundanmental to.their trial and error experl-
ences was the deep belief in the moral value of labor. This ideal cf ﬁork,'
repfesehted a cultural tevolutiqn of‘hiddle-cless intellectuals whd, having
been-ree:ed'in a culture-that demeaned labor and laborers, chose to be
workers. Spiro (1956) refers to the movement as “an escape frcp'society
into the world of nature, where ‘adventure was still possible'(p. 45)."
From this first_settlement‘the Kibbutz Novement:has grovn into over
200 similar collective settlements“(kibbutzim) The present-day membership
represents about 3-42 of the ropulation of the State of Israel (Schlesinger,
1969). The kibbutz has.survived because of its éffective blending of two
entirely different idealogies, Zionism and Soclalism. "From 1its very
1nceptiohﬁthe Xibbutz Movement was first and foremost a Zionist Hovement;
dedicated to the establishment and maintecence of e Jewish homeland in
Palestlne (Stern, 1965, p.'4)." The first collective was a response to

the needs of the moment and represented a way- of life based on complete

. N
equality, cooperative ownership of property and production, mutual aid'
.and mutual responsibility, and adherence to the principle, 'from eacﬁ

according to his ability and to eachjacdording to his needs (Stern, 1965,

n." |

: Througﬁout the past sixty years basic internal changes have taken
place in the kibbutzim and in.the well-being and living standards of the
membets. The agricultural emphasis has in some instances been- replaced
with industrial and techhologlcal establishments.

,The:kibbutz is only one form of rural settlement in_Israel. Other

main types of settlements are: . |

(a) Moshav ovdim - The first settlement of this type was established in
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1921 and 1s purely agricultural. Fach family works its ovn alloted plot

and retains its inpome"for'itaelf. Prodpée is sold, and supplies and
equipment are,b;ught, ﬁhrougb centrqi cooperatives. All lgnd 1s o@ned by
the Jewish National Fund. . |

(b) Moshgé'shitufi - fhe'fir;; sgttlement.of tﬁis ;ype vas established

in 1§36. 1t 1s bésed on gollectiveﬁeconomy_and,éwnerSh;p, bu£ each family
has iEs qwn.homg, is responsible for'its own hausegéld functiéns, and child.
caré. It ténds'to develop induqfry and'aggipulture.

(c) _Moshavé - A village settlement'ba;ed"on private land ownershi?'andi '
private énter;riée.A iany Moshavot have developed into. towns or have geé-
coﬁe pa?t}y urbanizgd. |

(d) lioshav = The first and.larges; of‘these settlem;uts was established
in 1933 by immigrants from Germany. Therg is no.standard“fype, but_they

are predominantly "hiddle-clags" agricultural settlements. They are

organized in an Agricultural Union'énd in many ways resemble the !oshav

-ovdim.
Basic Features of Kibbutz Culture
Each kitbutz has a fundamental uniquenegs that has”been.determinéd by

its mémbers; it;,location, the affluenc; of the group, an'affiliationrto
a federation, and 1its size. At_the same time there are basic features of
the kibbutz-cultufe that.can be identified and classified as the mainbl
"~ characteristics and principal tenets.: |
Modified bf experience and circumstance.the following are represen-~
. tative of all kibtutzim:
(a) The prevalence of the Zicnism universalistié aim of a Jewish natfbngl

home where Jews have the opportunity for a 'normal' national life which




~ 'in turn,

ables them.éo interact with thg rest of the world as normal )
human be; £s. This 1is refiééted in-the belief that the ?normaliéation”
‘of Jewis}h national life réqﬁires that ''Jews return to physical labor and-
_that they strike rébts in the soil (Spiro, 1956, p. 34)." |
(b) The primary economic base of’exis;encé isnagricﬁlture. The land thﬁt
the.k- butz_is on is ownéd by a national agency, the Keren Kayemet, for

vhich/ the kibtutz pays an annual rent and has a renewable 99 yeér lease.

(c)’ Individual liberty, heeds, and interests are considered as long as 7

' they do not clash with the cohesiveness of the community.

(d) "Horizoﬁtal" grouping is predomiﬁant in che_kibbutz structure based
on/ ape, occupation, residential contiguity}'and iﬁterests..

(g) ;The principle of ”éz:a hadadéi" or mutual aid 1s predominant as every
ember of the kibbutz is.responsfble for.thé‘ﬁelfare of every other meﬁbef

/and for the welfare of the ibbutz as a whole. Group living and group

expcriences have the highest value.

»

_ —_ —t

'“(f) A sociaiiéﬁ structﬁfé—%revails which is based on cdcbération and equa-
lity. Thefe is freedom from competition, private property, and exploitation.
(g) llen and women enjoy an eqﬁal status in the home and at work. An im-
portént‘psychological fact agout k;bbutz culture is that everyone is viewed |
as a worler with the same privileges and responsibilities as-anyone else.

ﬂrganizational Strucfure of the_Kibbufz.
Each kibbutz Is affiliated to a federation of kibbutzim wﬁich govern
aﬁd gdide its economical, cultﬁral, and educational life. The federat166

'is the vniform determinant of practices and programs. There is federation-

wvide planaing in the fields cf mar’étinp, buying goods, constructing agri-

cultural and industrial encerprises, in cultural activities, and in education




‘and_child-rearing (Rabin, 1965).

Each settlement 1is a fairiy gomplex deomcratic organizatidh.' Member-
ship and total population range from 50 to over 2000'persons. "The supremc-l
authofity'in all economic and éocial matters is the General Assembly of
‘members. Importank déciéions afe rendered by members at weekly ﬁeétings
with each member having one vote. (Schlesinger, 1970, p.‘253).“‘ Various
committees:are elected for current functions and for 1ong-range_planﬁing..

L ] : .
An executive committee carries out the resolutions of the Assembly and pre-

" pares for the consideration and decision of the Assembly. There are stand-

ing committees, elécted annually, vhich are concerned with village economy,
plhnnlng,_work assignment, education, and security. An executive staff is

elected to centfélize and coordinate activities of the committees and the

Kibbutz as a whole. This staffAusuélly consists of a treasurer, a secretary,

a secretary of labor, and a book-keeper. There are special committees which.

deal with social affairs and services, and are primarily responsible for

dealing with the current requirements of members in the areas of healbﬁ,'_

membership, and cultural activities.
Members shift from one atea to another depending on the immediate need;
of the populafionm Food sérvice iz rendered by each member; and reflects
custom and ritual. -Once ; year elections of all officials and committees
are held, and a nrogram of activities for the coming'yeay is proposed and
a detailed budget is finalized. . ) -
+  The Dining Room is of;ep the physical center of the‘Kibbutz and the
focus of activity. Adults eat there three times each day; there is a -

bulletin board for announcements; and it is the'setting for parties, céle-

brations, and loliday festivals.
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The organization of the family reflects_th? basic ideologiéal principle
of kibbutz philosophy, "the liberation of thelvomen and the children.
‘(Rabin, i965,.p. 75~" 'Hafried couplés live in individhal living uﬁits
and children are cared for by professional workers in separate "children's
houses." The foundérs of “the Kibbutz.saw the settlement as an exten&ed
family.  The fun?tions of the so-called "traditiﬁnal" family wé:e déémpha4.
sized and the colléctive aspect_and the community as a whole became the
" focus.  The fﬁuclear“ family does exist in a psychological sense as one
characteris:ic of all kibbutiim is the attachment of parents_for their
children. | | . ' | ' \\‘_\
| Patterns of Child-Rearing‘gnd Educatioh'
Child-Rearing and Education are indivisible aspects of kibbutz livipé.
Tte p;ttern of."collective education' has as its primary objective that of
teating a generation which will perpetuafe the coliective'way of life and

‘the ideals 1t stands for.

N Collective education begins very early-~from a few days after birth
through age 18. All children, without exception, are entitled to the same
educatio;al opportunitieé. "The first goal 6f kibbutz educati&n is to give
the child education in many different fields (Erandwine, 1969, p. 267)."
Humanistic and cognitivé knowledge are combined to pe?petuate the develop;
ment of 'well-rounded individualé who are concerned with oihera as well
as vith themselves, who can share, are nonhostile but protective, who care
ab;ut the 1ife of the mind and the arts as well as about physical manual
work (Brandwine, 1969, p. 267)."

There 1s a vell-defined educational structure and process in the

kibbutz vhich 1s determined ty different age levels.




The process Begins_when the-child and the mother return from the hos-
: pital. 'The baby:1s admitted to the Infants' l'ouse where he will remdin for
" his tirst year. Each honse accomodates up to 15 infants andlcohtains bed-
rooms, each for 5 or € infants, workrooms,lbathrooms; kitchenette; and all
the equipment required for baby care. There'are large in-door and ont-door
areas vhere babies can play and crawl. The Infant house is usna11¥ very
attractive in color and decoration. Nethers are very much involved in
infant care. For the first 6 weeks the mothermdoes not work and is avail-
atle when needed; ‘Breast-feeding is eneonraged and the mother mairtains a
general close contact. Responsibility for the overall care of the babies
and the management of the Infant Bouse is carried on by a specially trained
nurse (nurses) or metapelet (metaplot) 'The metapelet leeps notes on child-
ren, guides yonng and inexperienced mothers inhfeeding and'care,-and works
:with a permanent group of‘infants under her supervision until their entrance
to kindergarten. ‘For the first few months the infant does not leave the
.Infant Fouse, but is visited in thelﬁfternoons by parents and siblings. " After
6 months he is brought to the parents room for the evening visit.

Childfen, areund 15 months, are transferred as a.group from the Infant
YIouse to the Toddlets® louse. In some irstances the Infant metapelet is
"~ transferred with L. am and sne remains with the group until they are about
5 years old. The huilding contains bedrooms, each for 4 to 6 toddlers,
playrooms, a dining room, service areas, porchkes, and a play yard. The
entire area 1s open to th:’toddler and he enjdlc freedom of movement uncder
. the supervision of the metapelet. It is at this point that the metshelet
assumes complete responsibility for the toddler except for the evening home

visit. She teaches him .proper eating habits, cleanliness, orderliness,




helps him to learn to dress and undress himself, to care for his ph&sical

needs, and to play'indépendently. .Around the age of 3, eponfgneous play -
.aqﬁ-activity are gradualiy replaced by organized play activities which
include shbrt walks, storytelling, singing,_grbupigames;.and eimplified
gymnastics. The toddler'é nurse maint;ins clpsé contact and communication
with the parents, and mutual decisions are made s to the child's physical .
develobment .d general progress. In most kibbutzim the ﬁarents help to
put the cpild to bea, read to him, or sing him to sleep. Nigh; care is‘as
varied as . kittutzim vary. In some instances the metapelet, aides, and one
gothet spend the night in. the Téddlers"nouse; in others the metapelet is
replaced by a niecht vatcﬁmaﬁ vho is assigned to one or more childrens' |
house:.

Generally the children becomé members of the peer group known as the
kindergarten at about 5 years of.age. This new grouping consists of about
18 children and represents ghe combining of 3 groups from the Toddlers'

.House.. The kindergartén ié housed in a building of its éwn and cont;ina
bedrooms, each for 3.or 4 children, uitﬁ'specigl "corners' for toys and

books that are stimulating for individual and independent activity. There

kY

is a play and workroom, a dining rdom, shovers and tollets, and large ﬁorches )

and well equipped out-door play areas. Personnel for this phase consists of
a teacher and two metaplot. Thé.kibbutz educational asthorities have worked
out methodical programs designed to develop the child's senses and physical
skills. Group acfivites and creative expression are considered vital. Art,
music, and ''rhythmics" are important and there 18 an emphasis on nature

study and the ‘natural environment . During this period the children begin

to get acquainted vith the Liibbutz workaday world. They visit various

N




branchgs of the economy, and begin to take care of small ggrdens and small
animals. Thé children,;also. make their own beds, sét ;he_table at meal :
time, anQ-do'othet smal; chores as paré of the day's rOuting.
| The kindergarten_stage‘covers a p;riod of about three to four years and
includes a transitiomal period which corre;§0nds to a tradittonal first.
grade. It is- during this period that the fundaméntal instruction of the
three I's is begun. An attempt is made to incorporate these basic skills
in an,in&ividual manner and according to the child's level of maturit& apa
development. there is increased emphas@s on group activities, mutual aid,,
discipline, and on socidl'interacéionvand integration. The pattern of family
contact as established during thf Toddler period continues throughout child-
hood. 'J " ’ |
Following. the years in Kindergarten the child enters the grammar school
and remains there until age 12. fn this gsetting the building is a'conbin;-
tion of dormitory and classroom. There gr; buildings for each grade and age
_ leve} throughﬁut the grammar school years. There are usually 20 to 25
" children who sleep four to a bedroom; and the classroom serves a variety oé.
burposes. It is used for.instrucﬁion, recreation, pérties, and a generai
'mee;ing piare for the'group.‘ Each grade that ente;s the school acquires a
new metapelet énd teacher-counselor. The children become mﬁmberg of the
"children's sociéty,"’%nd this societ is set up as a céop;rative rather
than a competitive unit. There is full reéognition of individual differ-
ences and abilities, and each child ig encouraged to follow his interests
and fo contribute to the group effort. The educatiocnal’ process is based on

"project" or 'topic" method and is related to life itself and the way in

which the child perceives the world about him. Studies are comsidcred an
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;mpo:tant and'significant sociel obligat;on of each member of the groug.
uith the twelfth year of life and completion of the sixth grade comes
" the higl: school and membership in the youth movement. The group becomes
larger and includes children from other kibbutzim and from nearby cities,
At this point the daily schedule ircludes work for 1 1/2 to 3 hours each
day on a special farm, and in some lnstances in the fields and in industry
w#with the adult members of the kibbutz;_ The cufriculum structure is'no longer
the "project” method ‘and 1ndividual subject matter becomes the focus. Teaéhet;‘
may ﬁe from outside’the kibbutz memﬁership in order to obtain the experfise,
needed._ ﬂusic is particularly emphasized,.aéd choral and orchestral organi- - :
zations are prevalent. Sports are considered impoflant and include voliey-
ball, soccer, and baskeﬁﬁall. The high schooi curriculum reflects the
émﬁhasis-on humanitiesi sciences, and.afta with spe¢1fic erphasis on éocial b
iqplication of kaowledge (Schleéiné;r, 1976;7» . ’ ' ‘
Training and Edu;ation Deyond the High School Level
Upon graduétion from high school all boys and girls must serve for two
§ears 1n-the Israell érmy. In some instances women are i;volved'in actual
combat, but for the ﬁost pait they aesume clerical and nursing rblgs; Gen-
erally, uﬁon completion of army duty, the young people of the kibbutz do not
attend colleges and universities (Rabin, 19@5). "The;kibbutz society endea-
vo;s to prepare its children for life in the kibbutz (Rabin, 1965, p..34)."
. Furfher educational plans and occupational cﬁoice are ‘geared to‘the néeds of
the group,~;nd professionalism and advanced speéiglizatiop in areas not :éle-l
vant to the kibbﬁtz.economy are discouraged.
Special training is offered, within the kibbutﬁim, foF teachers of all

“levels and metaplot. Uhen tlie need arises some young people are allowed'to_




il
take"two to three yeafs of tegcher-trninihé.éogrsca;and ndvanded:study in,the
physical ‘sciences or languages iﬁ_nearby unive?sities. Special talent {is
encouraged and opportunity 1is given for further'study through private in-
struction from experts c. in advanced schools (Rabin, ;905). The-preaenk-
day- tendency is‘td.allow young pecple to-leave:the kibbutz for advancéd
educational endeavors, and there have been fewé”lost” to the outsi;; society.

~All young people must formally énnounce their candidacy fbr admissioh
to the kibbutz as full-fledged members. After election to-membefship these
: \
young people assume the game rights and gesponsibilities as"thgir elders.
Resegrch Findings in Selccted Areas of Concern
- Almost every facet of kibbutzin life has been reviewed, researched, and
evaluated; From the very inception of the coacept of colle;tive living

rasearchars have been interested in the psychological, sociological, -physio-

logical, philosoph cal, educational, and occupational aspects of this life-

stylg.‘ ‘
| R#paport (1958), in a study:pf kibbutz upbringiﬁg and of_the forms

child develépment takes in it, suggested thle fo}lowing: ‘

(a) That parents in the kibbutz seemed to él"y a sipilar role in the ysung
child's life to that in familial-parental education. |

(b) That there seemed to he a preater incidence of masturbation, vail-biting,
thumb-sucking, and fecding difficulties with kibbutz.infants.

(c) That individuals who zrow up in a kibbutz are, in general, adapted to

a collective way'gf life. ' : | - |

(d) That by the time of pubefty ckildren had become cooperative, self- -

contained, sturdy, and responsible individuals.
N\

Vs sufvey pointed up the need for systematic comﬁarative studies of collective

‘.1;(
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and famiiial upbringing.
Rabin (1965) focused on fh? relationship between children and adults as

a basis for personality developﬁent.. This study indicated that multiple.
_mothering, as practiced in the kibbutz,‘has no long-range deleterious effects
upon personality devélopment and character strucfure. There was some evidence‘
of minor temporary difficulties ;nd efferts én early developmental'patterns.
Despite this slower developmental‘tedbo the kibbutz child ;urgéd_forfh “sub-
sequently under environmental condiéions that wer; conducive to accelerated
further grouth and‘development”(Rabin} 1965, p. 211)." Kibbutz children
seemed. to adequately assume their.sex roles as parents and members 6f their
society. ilo serious defects in the superego were-notéé.. Intellectually the
kibbutz children yere at least as well developed'as, and ;t times surpasééd;'
non-kibéutz children. kibbutz children indicated more positive attitudes

. toward the family unit and less intense sibling rivalry than the pavallel

" non-kibbutz group. |

Kohen-Rdz (1968) investigated tﬁe mental and ﬁotor development 6ﬁ kibbo, o,

institutionalized, and home-reargd infants in Israel, His findings suggest
that collective education in the kibbu;z does not haQe adverse effect on men-
tal and motor development of infants. The data seems to indicate that eye-
hand coordination, manipulatioq, non=-verbal imitatibn, walﬁing, and coordi-
nation of the trunk and body are universally invariable in their pa;terhs of
devequment. »Of gqual 1-verest was the data that supported the ideas of early
soclalization and possible genetic variability with regard to the capgcity to
recover hidden &#bjects, verbal %mitation, vocalization, verbal expression, and

motor functions of static Eoordination and fine coordination.

Luria, Goldwasser, !i., & Goldwasser, A: (1963) compared Israeli chiidren
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between ages 11 and 13, raised in’a kibbutz with children of the same age
. i

raised with their paren:s in other apricultural scttlements (lioshav) on their

~

responses to four incomplecte stories involvlng some specific moralntraﬁs- .
gression. Siwilar incémplete sto?ies weré'given to Jewish and Gentile Ameri-
j _
can.children of the same age and in turn compared with the kibbutz children.
The results,_discussed in the light of the méaning.of-confessicn, the striking
importance of the peer group in moral development, and ethnic differences in
sex role differentiation, indicated that kibbutz children, predominantly girié,
confessed more resdily than the Moshav children. Israeli children did not
show any significant pettern of sex differences in frequency of confessions.
"The most striking result of this study was the absence of sex differences
in freq#ency of'confessiéﬁ to transgressipﬁ cmong Jewish chiiQren-when com-
pared within each social grodp.(Luria et. al., 1963, p. 279)."
" Efermann(1970), iﬁvestigating chil&ren;s games in two kibbutzim in
Isracl, concluded that such games tended to reflect the values of cooperation

e d

and cgalitarianism which are prevalent in the surrounding ad@lts'.communities.
Competition was overcnme by cooperatior within competing élay aroups and -
.egalitarianism between competing singletons. )

| In a study of cooperative and competitive btehavior of kibbutz and urban
children in israel, Chapiro & iladsen -(1.969) confirmed their h&pothesis that
kibbutz‘children would sbow more cooperative sehavior than city children in
Israel. It was also noted that kiblLutz children showed nerférmance superi~
ority to that of the city children. They viere very organized in their per-
formance and were very active in directing one another during the game.

Davis & Olesen (1971) analyzed pccupational role distance as a sub- ¢

category in the larger question of social distance using observations from
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communél living on a kKibbutz. ifoting that there 1s very little social dis-:
tance on a kibbutz this ‘analysis indicated that not all distance from others
needs to be extensive or protracted. They further indicated that obtaining
smail bits of social distance here and there may be more desirable for the
individual and the enterprise.

' Bettelheirm (1969) studied kibbutz child rearing through informal direct
observation and by telking with ciuildren, metaplot, teachers; and‘parents.
His impressionistic account suggests an extreme difference betveen the found-
ipg generation.and the second genaration. He views the second generation as
mors suited to kibbutz life than the parents who devised it. He consi¢efs
the society static in terns of resisting chahge and innovation. Bettelheim
(1969) feels that kibbutz education has had a leveling impact on intellectual
ackievement and that ihis inflqence has reduced or produced middie level per-
formers. (wverall he secs this system of rearing cs viable as any other and
able to become wore co in time, "if the kibburz should survive (Bettelheim,
1969, p. 299)." |

The Kibbutz Toaay - Givat Brenner
This writer was privileged to visit the largest kibbutz in Israel during
the summer of 1971. imagine, if you can, the urban atmdsphere of Tel Aviv,
a short dustv bus ride, a winding road through orange and grapefruit groves,
and the fivst glimpse of a vital, exciting collective settlement of over 2000
persons. This wns Clvut krenner vhich in transiation means '"The lilll of
ﬁ;enner.' |
Tre wembers of this kibbutz were very receptive to v;squrs and eager

to shave their vay of life and ldeas. Long discussions ware held with mem- -

bers reprecencing various age groups, degrees of responsibilility, and length
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of time of residence. The most exciting aspect was visiting the various
|

Children's Hou#es, eating in the main'aining room, and visiting industrial
_ and ag;icultural componeﬁté. g
Givat Brennes,'founded in 1%29, ﬁas a mémbership of over 1000 persons

and - a poéulagion.whicﬁ‘ekce;dg 2000, 1Its economy 1s predominantl& ééyidul—

tural, but within the last 15 years a variety of small factories have been

developed. The climate, which corresponds to that of Southern California,
allows for ample production of fruit and field crops. Citrus pfoduction in-
cludes oranges, grapefruits; and lerons. Grapes,‘éears, and apples are

- abundant in the summer and fall seasuns. Field crops are cotton, tomatoes,
and sugar beets. These agricultural products are used locally and sold to

surrounding areas and, in some cases, to international markets. Long-stemmed

~

"yellow and red roses are greenhouse grown for exportation fo Europe and Englénd
in the winter months. There 1s a dairy composed cof 350 head of cattle, and .
nilk is sold to a Dairy Chain.
There are three large factories which enjoy local use and international
exporting. A bottling eand canning factory bottles grapefruit and orangeq
juice under the Israeli'fRabon“ br#nd and the "Yappa Gold" bfand which is
sold in Europe, England, apd America.f This 1is Givat Brenner;s largest fac~
tory and employs 150 persvns. A woodworking factory exports bookcases, she]veé,
and divicders, and finds its largest markast on thé¢ east coast of the ynited
States, A linc of children's furniture is produced which is made of formica |
and wood. The third factory 1is an aluminum foundry‘which makes couplings for
irrigation':ystems vhich are vitalito Israelil's survivel. The moral value

of laﬂor is reflected in the responsibility of all members to be involved

either in services or agriculture and industry.:
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Cultural 1life is emphasized within the community. There 1s a large

o

library which has volumes in at least six different languages and {s designed
for reading’, investigation,,adhlt classes, and music practice., A moﬁie
theater oresents a showing each week for adults and7a separate ~one for child~
ren. There is a community television room‘and a renovated cotton gin which.

has become‘a discotheque for. young people, students, and soldiers.. A child-

‘" ren's choir and a community orchestra add meaning to festivals and large
<

gatherings.

9
G

The.governing organization reflectahthe description of Spiro (1956) and
Rabin (1965). Every adult member has one- equal vote ‘in all matters and a
weekly meeting is held to discuss proposals, policies, and other pertinent
business. There are elected secretariats in the areas of Labor, LEducation,
General liatters, and the like. For each of these areas there are:committees
which work with the Gemneral Council. The emphasis is directed toward group
suggestions and group decisions. |

Special programs increase.Givat'Brenner's population and are designed
for’tourists, temporary residents, visiting students, and ;olunteers. The
Guest louse is a popular business and enjoys the. reputation of the ‘best
restaurant in Israel.” The olympic-sized swimming pool is a popular'gathering
place for the integrated populace_of the kibbutz.

To become -a member of Givat Brenner one must undergo a one-to-two year
probationary“period-ﬁhich allows for the recipientac& of services but'the
lack of vote. The entire membershl; -.outes on the prospective member and
acceptance is determined by}available iiousing, the candidate's ability to '

work, and the activities and actions of the probationary period.

Child rearing and education are similar to that reported by Brandwine
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(1969), Séhlesinger (1970), and Rabin (1965). There are Infant Houses, a
Kindergarten, separate buildings for each grade level in Grammar Sébool, and
Junior High and Senior Migh complexes. A new vocatiqnal high school, open to
‘the Federation of Kibbutzim, was nearing'cémpletion and wa; to behin use in
1972. There was a great deal of emphasis on pareﬁt4child relationships and
more family time was being requested and provided. An important chaﬁge oc-
curred dufing our vigit when the General Aspembiy of members voted for all
children to spend Friday nights and the éntire Sébbath with their families.
' of Spgcial interest to this writer was .a long diséussion with one of

founders of Givat Brenner. His comments were tape-recorded and reflect the
original intent and interest of the settling pioneers. In describing the
kibbutz-- |

"It 1s a form of lifé for living together that has been chésen an&

planned for to meet certain conditions. It is not inherited--not

given as a religious law--but to meet certain difierenées and to

solve certain human :bnditions--a dedicated commqnity;-it is for

the individual."
In reiating the important éspect of Zionism-~

V"The essential ingredient of living in the kibbutz has to Se for

Zionism or should not be in the kibbutz--"
As for Soclaldsm-=

‘'Socialism does not meén.equal'ability or equal responsibility but
: does mean an equal standard of living for members and complete mutual
help between members."

With regard to certain psychological references--

"There are certain phrases that do not apply to the kibbutz--'separation
. ‘ S i
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from the pafents'--the whole kibbutz is 6n§ hoﬁe and the children
liQe'in this home,"
"And in discussing scﬁooliug--
"The school 1s not just a place to aéquire skills--ideals and °
sociai attitudes are just as import;nt'and a part of learning-- .
the child sees héw his parents act, his elders.act, and his teachers
act. The\kibbutz go&i is to have its ovn members in ‘schools a;
teacﬁé}s--the best outside teacher.is not as good as the worse inside
teacher--the school begins when the child begins to take in informa-"
tion.", ,
~ And inléumming up-; j
"It 18 the essential idea of everjbody being free--trying to put it
on the consqiénce, not on iegality.”
Conclusions and Implications
The review of the kibbutz cuiture demonstrates the important inter~
relationship of history, ;riées, 1ife-sty1gs, and present:aay goals and
aspirations.’ It,seéms that- for all kibbutz membérs that life.is."limited,
rigorous, and confined; but, also, it is full of beauiy and simplicity (Verin,
1970, p. 87)." ‘ |
. It should be néted that most tests tha; have been givén to kibbutz cﬁiid-
ren were devised to test cihildren in different kinds of family situations,
) and that these téests might be weighte& in fa;or of that situation. Whether
7alid or not the degree of malkadjustment that is reported for young children

seens to have disappeared at about the age of ten. .

Parent-child relations appear to be a strong factor and may hold some

meaning for the quality of relationship rather than for the amount of contact

ERIC ~
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time. In the area of child care and the professional worker many positive
factors have been reported which could, perhaps, be incofporated in present

|
day-care practices throughout the world.

'It is true that kiﬁbutz pbpulation has decreased in proportion to the
rising total Israeli population, bgt it also appears that the influen&e of the
kibbutz continues to increase. In posit;onszof National responsibility, inm
the armed forces, and with regard to agricultura}fproduction the kibbutg mem-
bers and their work represent at least 50% of éhelﬁation‘s output. Thus it
does seem that their importance is much greater tian- their numbers. "

Even though it is evident that one cannot generalizeufrcm one'kibbutz to
another the similar aspecté of c;operatiﬁe behavior';annot be ignored. The

~

}adherence,to the "from each according to his ability, to each dcgording to his

need (Spiro, 1956, p. 23)" principle ccmbined with Ehé principle of 'ezra .
hadigat" (mgtual aid) has been' instrumental EO'the survival and develbpment
of this way of life. It does appear that a i'chevr‘a“ has been created where
there' 15 an.intimacy of intérhction and mutual concern for every member and
the kibbutz as a ghole.

| The role“of‘;omen in the kibbutz eﬁphasizing status and equalitf may be
an area undergcing change as many mothgrs have not reconciled themselves to“
the system of-collective education resulting in separation from their child-
ren. The 5trenuous physical life and long hours, in some instances, have nnt
given a feeling of emancipation. in viewing the current “Women's Lib' move-
ment one'is apf to recall the agé-old saying, "The grass on the other side

¥

always looks greener."

The kibbutz,-as a life-style for a particular group of people, and its

-

aims and goals of child rearing, education, social interacg}on, and the like
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canﬁat be transferréd summarily into other societies. Its structure is
uniquely its own and was planned for specifie purposes. It seems unavoidable
to criticize the non-similar and unfamilihr,lgnd'great care should be taken
in interpreting and evaluating the numerous reports which have evolved from

this society. In being aware of the vast differences and similarities among

' people and societies perhaps we can address ourselves to the development of

framework and design which truly facilitates understanding and appreciation

of human potentizl and allows for enriched human experiences.

J
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