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Introduction , - _‘ Qsé

During the 60's, the two-year college represented the
fastest growing segment in American higher education, In .. -
this period the enrollment doubled, with now well over two
million students attending more than 1,000 two-year community
colleges in the United States. Even with the current slow-
down in higher education enrollment, the community colleges
have been least effected, The growth of community colleges
emphasizes the need for comprehensive information on all
" gegments of community colleges. The purpose of this study ig
to contribute to the growing and changing body of knowledge
avaiiable on community colleges. Specifically, this study
will look at only one small segment of the total issues the
personality of students at Polk Community College, Winter
. Haven, Florida.

An inciease in student self-actualization seems to be
the logical preduct of the humanistic educational movement.
Education, especially on the community college level, is
increzsingly becoming mere humanistic. Indeed, the democra-
. tic open door of the community college is an jdentifying
element of the humanistic movement. This paper will examine
the humanistic movement and its relationship with self-
actualiz&tion. T+ will describe the self-actualized charac-

teristics of students at Pelk Community College. Further




analysis will be conducted td'detefmine what significance,

if any, is fcund in <the self-actualizatioﬁ levels c¢f students
enrolled in an Asscciate of Arts degree program with students
enrolled in an Associate of Science degree program, Polk Com-
munity College students will be ccmpared with a 4-year sample.

Background and Significance

Much has been written about the philosophy, purpose,
faculty, énd curriculumn of the community college (Cchen,
1969, 1971; Cohen and Erawer, 19723 Cross, 1971; Mayhew,
1971, and Roueche, 1972)., VWhile these authors have compiled
much valuable information on the community colléges. they
seeny to have paid a mininun of attenfion to the personality
characieristics of community college students.

Patriciz Cross, in Bevond the Open Door, describes the

"new studeni” mos*ly in terms of his academic deficiencies.
She profiles the new student as having a history of ecduca-
tional oroblexs,low test scores, C average in high school,
and looking at the community college for a better job oppor-
tunity; more than the love cf learning. She further charac-
terizes the new student us conservativey valuing hard work,
-

religion, anditraditional institutions. Cohen and Braver
seem to confirm student conservatism with *their description

of comrunity college studenis as cautious, prudent, controlled,

apprehpnsive, and rigid in their concern for academic standards.

o — ..-.u_-_.—-.--{
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In Confronting Tdentity: The Community College Instructor,

they.go on further to point out that the éommunity college
student is less likely than the four year counterpart to be’
autonomous, sure of self, and adventurous. Cohen's theme

in Datoline “79: Heritical Concepts for the Community College ,

deals witih community collezes becoming more pragmatic to meet

the pragmaticism of the new student in the fuiure. Professors

as Teachers, by Zble claims that students, as a result of their

college experiences, decrease in concervatism and dogmatism
and increase their interest in intellectual pursuits, capa-
cities for independence, dominonce, self confidence, and more
_ exprés«ion of self impulse. In general, they become more
self-cctuzlized as deécribed by Abraham Maslow, -
The term self-actualization was -first coined by Rurt
Boldstein, but more fully developed by the late Abraham
raslow (1954), Self-actualization refers to a rerson's |
desire for self fulfillment, "the tendency for him to become °
actualized in what he is votentially. This tendency might
be phrased as the‘desire to becoméﬁmore and more what one is,
to beconme éverything that one is capable of becoming." (Maslow,
195k p. 91-92),
Beconing self-actualized depends upon prior needs in a
need hierarchy being sufficiently met. Thesc needs are

presented by Maslow as follows:s (1954 p. 80-92)
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1, Phvsiological need= The need or drive for food, clothing

water,sleep, balanced body chémistry. etc: These needs are
often mistaken for localized reeds but Maslow makes it clear
that they are of the whole person, i.,e. FKHunger is not of
the stomach but of the man, WHen needs at the first level

" are sufficiently met the person acquires a new set of necds.,

2., Safetv nced= The need of security from being sensorially

surprised. This would include a world which offers the in-
dividual a degree of predictability, routine, and order. In
adults these needs may be met through insurance policies,
bank accounts, job tenure, familiar surroundings, religion,
etc, Neurotic behavior is seen as searching for the safety

need,

3, Belon-inmess and love need- The need for others, friends,

.spouse, and children. This need is met thrc sh the affection
and affiliation derived from interpersonal relationships,

The thwarting of love and affection in our society often
produces psychological maladjustment or more severe pshycho-

pathology.

4, Esteem need= The individual needs a firm, stable, positive

evaluation of their selfness, both for themselves and for

others to see and reflect., This need is manifested in a

¢

- 2 cmer r @
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person's desire for strength, achievement, adequacy, inde-
pendence, recognition and prestige that is truly deserved,
Satisfaction of the esteem need leads a person to feelings -

of self confidence, worth, adequacy,usefullness,

5. Self-actualization need- The need for a man’ to become

in actuality that which he potentially is capable of becoming,
This need varies individual to individual depending upon

capacities and'potentials.

The five sets of needs are not so set in the hierarchy
that a higher need only emerges wvhen the lower are completely
met, At any moment a person may actuz2lly be involved with
needs from several levels, However, the degree of involvement
in any one given level is dependent upon the degree of ful-

fi'lment of the next lower need level., Thus, a person could

‘therefore be 107 involved with self-actualization needs because

his esteem need is 25% met, belongingness and love 50,7 met,
safety need 805 met and physiological need 995 met, (The
percentages are completely hypothetical),

The needs in Maslow's hierarchy are both conscious and
unconscious Qith the majority in the latter category., A
specific behavior may be motivated by a multiple number of
needs steming from different levels in the hierarchy,

Maslow describes the characteristics associated with
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people who represent a high degree.of self-actualization as:

(1954 p. 199-230)

1, lore efficient perception of reality and more comfortable

relations with it- FPoople described as possessing a high
degree of self-actualization zre said to possess an ability
to detect the spurious, the fake, and the dishcnesty in
personality. They ware also better able to judge people
correctiy ar efficiently., Intelligence is also an important

determinant of this trait.

2, Acceptance (self, others, nature) - Self-actualized

persors are sceing the world as it is,not as they wish or
vere told it should be., They therefore lack some of the
feelings of guilt and anxiety, and shame over matters which
they have no control., They live life according to their idea
‘of the fullest, without regret or apology. Secondly, they

display a lack of defensiveness and do not condone artificial

behavior in others.

3., ‘Svontaneity- The behavior of self-actualized people is

marked by a high dezree of naturalness and simplicity. They
never allow conventionality to inhibit them from doing some-
thing they consider very important or basic., This does not

mean they are unscrupulous but rather they are attuned to




their owvn autonomous set of ethics,

4, Problem centering- Self-actualized people +¢end towards

being concerned with some vroblem external to their own lives,
This problen consumes much of their encrgies and is described
as a mission in life they "must do" rather than "want to do".

The solulion usually improves mankind in some way.

5, The aquality for detachment; the nced for privacy- Self-

actualized people value their privacy. They need detachment
from others when involved with intense concentration, The
concéntration can be so intense they forget aboﬁt eating or
sleeping, Self-actualized people do not need others, in the

ordinary sense,

6. Autonomy; indemendence of culture and environment- Our

gsubject is propelled by growth motivation rather than deficiency
motivation and are therefore not dependent on others., Like-~ -
wise,they are self contained and able to withstand hard knocks,

deprivation‘and frustrations dealt by the environment,

7. Continued froshness of anpreciation- No matter how stale

anC boring reprated expericnces seen to others, self-actualized
people have the capacity to naively enjoy good life exreriences

again and again,
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8. The mystic experienco; +the oceanic feeling- Actualized

people descrite strong emotional experiences whereby they

seenm to transcend rezality. Such experiences are often related
to sexual orgacm.but occur elsewhere, The feeling is des-
cribed as as limitless sensing of the experience accompanied
with a feeling of bolh being pvowerful and helpless ai the

-

same time,

9. Germeinschzf fuhl- This term, invented by Alfred Adler,

expresses the self-actualized feeling of belonging, identifi-

cation and affection for the human race as one family,

10, Interperzenal relaticns- Such pescple are capable of great

love, identification, and friendliness with others. They are
highly selective and the number of deep frienships is relative-

ly small. They possess charisna.

1l, The cdemocratic charzcter structure- Self-actualized

people demonsirate honest respect to anyone of suitable char-
acter regardless of social class, education, beliefs, or ethnic
identifications, Their humility allows them to admit they

know very little in relation to what there is to know,

O

12, Diccrimination between means and ende- They have strongz

by

ethics and mcoral standards. They know the difference between

right and vwrong without conflict., In general, they concentrate




on ends rather than means, - | gest e N

13, Philosorhical, unhogtile sense of humor- Self-actualized

pecovle prefer philosophical humor to humor that is at the
expcnse of sowe one or group. They are more.likely to smile

in understanding than laugh out loud.

14, Creative- Without exception, self-rctualized people
show creativeress. This talent is more akin to the nzive
cereativeness of children than that of IMozart or Einstein,

They express their creativity in their daily lives,

15, Resistance to Enculturation- Self-actualized people

are not well adjusted if it means conforming to the expecta-
tion of culture. While not being social rebels, they tolerate
convention except where non-convention is more honest, practical,

etc., truly autonomous.

16, Imperfections of self-actualizing people~ Self-actualized

people are human too. At times they can be silly, wasteful,
thouzhtless, boring, stubborn, and irritating. They, too,
have vanity, pride, and display partiality, temper, and
ruthlessness. They are not entirely free of guilt, stress

and anxiety.
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These characteristics were collected By studying people

who were considered to be self-acfualized. The subjects
include personal acquaintances, friends, public and historical
figures, Maslow also included college age'subjects but con-
cluded "self-actualization of the sort I had found in my older
subjects was not possible in our society for young developing
people,” (1954, p. 200) |

Curriculunm theorists, especially those associated with
the general education and humanistic movements, claim "maximum
educational performance depends upon self awareness and inte-
gration of views", (Cohen, 1971 p, 2). Cohen (1969, p. 150)
defines general education as, "that which leads a learner to
acquire a sense of social integralion, awareness of self and
a sense of his place in relation to society." These views
seem expressive of the self-actualization concept.

General education is not as concerned with the learner
mastering a fixed body of knowledge as it is with the learner
as a human being, who has certain needs to be fulfilled in
a changing environment, Humanistic education, like general
education is concerned with the actualization of the student's
total self, “"Humanistic education provides a process of
assisting student tc realize their self concepts and concepts
of adequacy" (Roberts, 1973,p. 5). General education is
important to the cbmmunity college because it "can usually

be completed in two years" (Roberts, undated, unpublished),
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In ~ummary, self-actualization is scen as a desirable
outcome for community collese students, The ideas of selfl-
actualization are similar to those expressed as the desifable
outcome of a community college education, especially the
general and humanistic educatoérs., Whére do community college
students stand in relation to possessing characteristics of
self-actualized people? A search of the literature reveals
very little information on self-actualization and community
college students, However, several articles dealing with
different aspects of self-actualization and college students
in general were located, Many of the studies utilized the
"Personal Orientation Inventory", (POI) a test devised by
Everett Shastrom for measuring self-actualization (1965),

In general, these studies have focused upon measuring
the change in pre and post self-actualization, POI scorcs,
after some treatment had been administered or establishing
‘data on the reliability and validity of the POI. Mullins and
Perkins (1973) reported increased sclf-actualization as the
result of a humanisitc orientated biology course., Trueblood
and lMcllolland (1971) reported a significant number of community
.college students showed higher self-actualization as a result
of a "Human Potential" group experience, Owen Lee, in a
similar exberiment at Polk Community College found similar
results with "Human Potential” seminars,

Givb (1966, p. 53) found comparatively higher self-
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actualization (POI scores) on college students coming from
homes where (1) parents were high SChool graduates and had
additional formal education, (2) one to three children,(3)
mother had worked full time and (4) little religious traini..g
or participation,

LeBach (1959) supports Maslow's statement that self-
actualization is related to age. He also found higher

self-actualization with increased years in college, marital

status and satisfaction with college, The PCI Kanual (p, 12)

contains self-azctualization profiles for "Entering College
Freshmen" and "Collegze Junior and Seniors". Data for these
profiles were collected by Jenkins and Robert Lee, respectively.
The profiles further confirm the thesis that self-actualization
increased with age and/or education., These profiles will Ye

presented in an analysis of the data.
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The Personal Orientation Inventory (FOI) was administep.
ed to g sample population or students enrolled in the Associw
ate of Arts and Associate of Scieonce degreee Programs gt Polk
Communj ty College (PCC),

The Po1 consisted of 150 two=choice comparative value ang
behavior Judgment Questions, fThe items were Scored twice, fiyrgt
for two basic scales of versonal orientation. innep directed
support (127itcms) and time Competence (23 items) ang second

The Personal Orientation Inventory Scores for the scales
and the Subscales were interpreteq in the light of the self.
'actualization norms that have been establisheq, Since the POI.
scales were developed around valye concepts having broad pere
Sonal and social relevance, the results 0L these tests are ey
bected to pe mest valuabie jn describing Polk Community College
students to theéir instructors.

Percentile Scores for Polk Communi ty College technical
and academje students were prlotted in ordep to construct a

samples of the technical ang academic students, Significant
differences in A.A,. ang A.S. aspirants wepe also investigated.
A description of the PoI Scales usedq and results of the -

The POI scales are described ip Figure 31, The time ang
the support ratio scores cover two ma jor areas important in
personal develorment and intcrpersonal interaction.

The support snale 181 (Shostrom 1964 p 17)

desirned to neasure whether an individual's mode of
reaction ig characteristically "self* oriented op
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Number Scale Number Scale

of ltlems  Number  Synhol Description of Items . Number  Symbol Descripiion

1. Ratio Scores ' .« .| 26 10 Sa SELF ACCEDPTANCE

2 2 . Tl/ T TIME RATIO Measures :\((irnmt{on or

C accoptance of self in
Time Incompetence/
\ spite of weaknesses ov
Time Compctence -
deficiencies
measures degree towhich
onc is "present” oviented
1 'URE OI' M/

127 3/4 0/l  SUPPORT RATIO 6 n Ne  NATURE OF MAN
Other/Inner - measures Measures degree of the
whether reactivity ori- . constructive view of the
entation is basieally to- nature of man, mascu-
ward others or sclf linity, femininity

. Sub-Scales

. 9 12 Sy SYNERGY
26 5 SAV SELF-ACTUALIZING .
VALUE Measures ability to be
syncrgistic, to trans-
Measures affirmation
cend dichotomiecs
of a primary valuc of
self-actualizing people .
e e 25 13 A ACCEPTANCE OF

32 6 Ex EXISTENT IA.LITY AGGRESSION
Measures ability to
situationally or existen- Measures ability to ac-
tially reuct without rigid gopt Ane's nptural ac-
adherence to prineiples gressiveness 08 opposcd

todefensiveness, denial,

23 7 Fr FEELING REACTIVITY and represaion of |
Measures sensitivity of aggression
responsivencss to one's
own needs and feelings ) '

A AT 28 14 Cc CAPACITY FFOR IN-

18 8 S SPONTANEITY  TIMATE CONTACT
Measures freedom to .
rez;)ct spont.:len cously or Measures ability to de-
to be oncse velop contactful intimate

16 9 Sr . SELF REGARD relationships with other
Measures atfirmation of human beings, unen-
self hecause of worth or cumbered by expceceta-
strength tions and obligations

)

Figure 1. Scering Cotegorics for the Persenal Oriantation Inventory.

(Shostrom p 6)
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Inner, or self, directed individuals are guided primare-
ily by internalized principles and motivations while other die
rected persons are to a great extent influenced by their peer
group or other external forces.

The time scale measures the degree to which the individual
lives in the present as contrasted with the past or future.

The time competent verson lives primarily in the present
with full awarencss, contact and full feeling reactivity while
the time incompetent rerson lives primarily in the past, with
guilts, regrets, and resentments, and/or in the future, with
idcalized goals, plans, expeatations, predictions and fears.

Since both of these scales are viewed as being clinically
interpretable in reclative or proportional terms, the scores
for the support and time scales are each presented as ratio
scores, Scorcs on each of the ten subsecales are intended to
reflect a facet important in the development of self-actualiza=
tion_. |

The Profile Sheet available for the POI was constructed
from adult norms. When raw scoves are plotted they can auto-
matically te converted into standard scores. For example, by
reading over to the vertical column marked “Standard Scores"
the standard score equivalent of a raw score of 15 on the Time
Competence scale is seen to be apprcximetely 4l. The mean
standard seore for each scale is 50, with a standarc deviation
of 10. Thus about 95 percent of the population will theoreti-
cally fall between standard scores of 30 and 70 cn any given
scale.

The corresponding standard scores (T scores) are printed
in the extreme right and left columns of the profile form.

Ratio scores are entered in the blank spaces located at
the top center of the Profile Shcet under the headings, “Time
Ratio" and "Support Ratio", See Figure 2. The bars to the
right of thesc spaces can be shaded in to show this ratio in
graphic form. The ratio scores have the threefold advantage
of providing a check on the scoring, correcting for unanswered
items and yielding scores which are more closely related to the
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" conceptual framework underlying the development of the
" inventory. -

I Ty-- T,(Timc) Ratio: Example Ratio 1 3 6.7

Self-Actualizing Average: E%%

\\: .

I ~“~\‘\‘\“:<(--"’-s.\"‘~

\ J\\ ~ 'S h l,‘l\.fs t..\‘\:’\ !
Tl Tc l ‘ '\ \ ‘.‘. \ .\5;‘;;\\\£§\\‘ 7 |......8...l..?-a».-lg-l

II 0 = I (Support) Ratios Example Ratio 1 3 2.0
Self-Actualizing Averages §Qf
- | -] :C' '\;\\‘ 3 i
0=1=211+3 N3 [* |5 [6]7]8]9]10] |

Figure 2, Ratio Scores

The Time Ratio score is obtainéq by using the numbers
fronm lines (1) 2nd (2) on the answer sheet as a ratio. This
ratio should bte reduced by dividing the numerator (1) and the
dencminator (2) each by the numerator valus, The resuliing
ratic will be one over a number which is usually larger than
one. For example, the raw score (Tl) 3 and (Tc) 20 reduces
t0 a ratio of 1 : 6.7 for the Time Ratio by dividing 3 by 3
and 20 by 3. The denominator value (6.7 in the example) is
recorded on the Profile by shading up to 6.7 in the bar re-
presenting the denominators ' |

The Support Ratio is determined in the same way as the
Time Ratio, using the numbers from lines (3) and (4)s For
example, the raw scores (0) 42 and (I) 84 would be reduced
t0 a ratio of 1 s 2.0 for the Support Ratio by dividing L2
by 42 and 84 by 42, This number (2.0 in the example)
viould be indicated on the Profile by shading in the deénomin-
ator bar up to 2.0,
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The selfuactualized.person'is primarily Time Competent
and thus appears to live more fully in the here-and-now,
He is able to tie the past and the future to the present in
meaningful continui:y. He appears to be less burdened by
guilts, regrets, and resentments from the past than is the
non-self~actualized person, and his aspirations are tied
meaninzully to present working geals. He has faith in the
future without rigid or over-idealistic goals. Figure 3
comparas the self-actualized, normal, and non-self-actualiZed
groups on the Time dimension, The self-actuvalized individ-
uvals past and future orientations are depicted as reflect=-
ing positive mental health to the exient that his past is
used for reflective thought and the future is tied to pre=-
sent goals, His use of time in a competent way is express-~
ed in a Time Ratio score of approximately 1 : 8, as com-
pared to the non=self-actualized Time Ratio of about 1 i 3.

The ratio score is utilized to show that there is still
some imperfection in the use of time on the part of a self-
actualized person. He is, to a degree, Time Incompetent.

It may also be helpful to view this ratio as an expression
of use, contrasted with the misuse, of time., Thus, a self-
actualized person might be thought of as being “incompetent"”
in his use of a comparatively small portion of his time.
With a ratio of 1 ¢ 8 he may be said to be time incompetent
one hour for every eight hours that he is time competent,

or 1/9 of his time. The normal is thought of as being time
incompetent 1/6 of the time, with a ratio of approximately
l: 5, '

The non-self-actualized is comparatively the most time
incompetents. Vith a ratio of 1 ¢+ 3 he is time incompetent
about 1/4 of the time, This marked time incompetence suggests
that the non-self=-actualized person does not discriminate
well between past or future.
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He is excessively qoncerned with the past or the future
relative to the precentes He may be disoriented in the pre-
sent, as shovn in Figure 13, by splitting off his past or
futurce A person who is Past-oriented may be characterizcd
by guilt, regret, remorse, blaming and resentments. He is
a person who is still nibbling on the undigested memories
and hurtc of the past.

A person who is Future-oriéﬁted is an individual who
lives with idealized goals, plans, exvectations, predictions
and fears. He is the obsessive worrier who nibbles at the
futures - S |

A person who is a Present-orlented person is the in-
dividual whose past does not contribute to the present in
a meaningful way and who has no future goals tied to present
activitys He is a person vho engages in meaningless act=
ivity and unreflective concentration. He is the busy-body
who is alwavs actively avoiding facing himself., '

To understand the Support Ratio we need first to under=-
gtand the concepts of inmner-direction and other~direction
and how these are related to self-actuslization. The sum-
maries that follow are provided as an aid, Additional in=-

terpretative material on inner-and other~direction may be
obtained from Riesman et al. (1950) and for self-actualiza-
tion from Maslow (1954, 1962).

The Inner-Directed Ferson. The inner-directed person
appears to have incorporated a psychic “"gyroscope" which °
is started by parental influences and later on is further
influenced by other authority figures. The inner-directed
man goes through life aprarently independent, but still
obeying this internal pilotinge. The source of inner-dire~
ection seems to be implanted early in life and the direction
is guided by 2 small number of principles. The source of
direction for the individual is inner in the scnse that he
is guided by internal motivations rather than external in-
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fluencese, This source of direction becomes generalized
as an inner core of principies and character traits.

The Qther-Directved Person. The other-directed per=
son appears ‘to have been motivated to develop a radar
systen to receive signals from a far wider circle than
just past his parents. The boundary between the fami-
liar authority and other external authorities breaks
downs The primary control feeling tends to be fear or
anxiety of the fluctuating voices of schcol authoritiecs
or the peer groupe. There is a danger that the other-
directed person may become over-sensitive to "others"
opinions in mattiers of external conformity. Approval
by others becomes for him the highest goals, Thus, all
power is invested in the actual or imaginary, approving
grovpe Manivulation in the form of pleasing others and
insuring constant acceptance, becomes his primary method
of relating. Thus, it can be seen that the original feel-
ing of fear can be transformed into an obsessive, insati-
able need for affection or reassurance of being loved.

The support orientation of the self-actualizing per=~
gons tend to lie between that of the extreme other and the ’
extreme inner-directed person. He tends to be less depend-
ency-or deficiency-criented than either the extreme inner=-
or the extreme other-uirected person., He can be character=-
jzed as having more of an autonomous self~supportive, or
.being-orientation. Whereas he is other~directed in that
he must to a degree be sensitive to people's approval,
affection, and good will, the source of his actions is es-
sentially inner-directeds He is freej but his freedom is
not gained by being a rebel or pushing against others and
fighting theme He transcends complete inner=directedness
by critical assimilation and creative expansion of his earl-
jer principles of living. He discovers a mode of living
which gives him confidences For the validating group the
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ratio tetwecen 4his-other-directedness and his inner-direci-
cdness is aprroximately 1:3. Thig ratio contrasts to the
non~self=-cctualized group ratie of apyroximetely lsl. Ccm-
parisons of the self-actialized, the normal, 8nd non-self-
actualized groups on the Support Ratio are illustrated in
Fipure e

SA 1 3
l1:3 L 0 I 3 ]
Other=Surrcrt Criented Autonory, Sclf-Suppvcrt
llorral Social Pressure Criented Individuality
l s 2.5 Compulsive Confornity Freedom
NSA 1 13 '
1 1.3 _ 0 I R ]
Pirure 4« Comparison of "Self-Actualized," and
"Non=Sel.f=Actualized” Groups on the
POI Support Ratio.
]

Partial results of an item analysic are presented in
Figure § « Items which contribute most to the Inner-directed
support scale are seen to be those vhich measure reaction to
.social pressures, expectations and goals. Self-actualized
people appear to have liberated thenselves from rigid adher-
ence to the social pressures and social expectations to which
nornal or non-gelf-aciualized people conforme

Like the Time Ratio, the Suprort Ratio illustrates that
the self-actualized person is only to a degree éelf-support~
jve, He is typically self-supportive but some of the time
he is more other orienteds Support ratios considerably above
1 1+ 3 suggest cxcessive autonomy and self-supportiveness.,
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The ratio for the non-self-actualized person is about
1 + 1, He appears to he in a double bind of not knowing
whether to conform or to act autonomously., He, therefore,
probavly does neiiher wvery well, |

2le¢ I do what othars expact of me.
*2le I feel free to not do what others expzct of me,

ble I must justify my actions in the pursuit of my
ovm interasis.

*41, I need not justify my actions in the pursuit of
my ovn interesis,

4h, T live by the rules and standards of societve
44y 1 do not always need to live by the rules and
standards of society.

L6, Reasons are needed to justify my feelings,
®*16, Reasons are not needed to justify my feelings.

61, I only feel free to express warm feelings to
my friends.

#61, I feel frec to exrress both warm and hostile
feelinges t¢c my friends.

71l. I will continue <o grow only by setting my
sishts cn a highe~level, socially approved
goal,

#71, I will continue to grow best by being myself.

91 People should always control their anger.
*91, ©Peorlie chould exprecs honestly felt anger.

*Denotes Inner directed resvonse.

Figure 5. POI Items liost Highly Correlated with
Inner Directed Support.
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RESULTS

%

Associate of Science = Associate of Arts Intra Analysis

le Interpretation of the POI tests given Polk Come

munity College Students are as followss
ae Time Ratios Reference Table 2, p 34, Figure

8, p 37, and Figure 11, p 40. The ratio of the AS Stndent
was 1 to 2.2 and the ratio of the AA Student was 1 to 3.6
This indicates the average AS Student is more time incom-
petent than the average AA Student who is more self-actual-
izinge He may be living primarily in the Past, with guilts
regrets, and resentments, and/or in the future, with ideal-
ized goals, plans, expectations, predictions, and fears.
This is in contrast to the AA Student who lives primarily
in the Present with full awareness, contact, and full feel-
ing reactivity. '

be 0 = I (Support) Ratio. The ratio of the AS
Student was 1 to 1.6 while the ratio of the AA Student was
1 to 2.0, In order to understand this score, you should
first understand that the self-actualizing person is both
"other-dirccted” in that he is dependent upon and supported
by other persons' views and he is also "inner=directed" in
that he is independent and self-supportives. Thne degree to
which he is, on the average, is 1 to 3, which means that he
depends primarily on ris own feelings and secondarily on the
feelings of others in his life decisions. Since the AS Stu=-
dent is lower tha. 1 to 3 it would suggest they are in the
dilemma of finding 1t difficult to trust their own or others®
feelings in making important decisions, more so than the Ak
Student.
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Ce Complementary Scalese Interpretation is
facilitated if we ceonsider the subscales
in pairs (as is showm on the. Profile Sheet)
complementing SAV (Scale 5) with Ex (Secale
6), Fr (Scale ?7) with S (Scale 8) and so on
as elucidated belowe These paired scales
seem to be synergic and represent the bal=-
ancing that is critical to self-actualiza=-
tione Descrivtions of these éub-scales.
.numbered to correspond with their aporo-
priate scoring key, are as follows:

(5) SAV==Self-Actualizing Values

SAV (Scale 5) was derived from Maslow's concept
of self-~actualizing peoples A high score means
that the individual holds and lives by values of
self-actualizing people, and a low score means he
re jects values of self-actualizing people. Items
in this scale cut across many characteristics but
a representative SAV item stem is 38, “I live in
terms of my wants, likes, dislikes and values."

(6) Ex==Existentiality

Complementing SAV (Scale 5), the Existentiality
scale measures one's flexibility in applying such
values or principles to one's life. It is a mea-
sure of one's ability to use good judgment in appl-
ing thqse general principles. Higher scores rc-
flect flexibility in application of values. People
who get low scores tend to hold values so rigidly
that they may become compulsi%e or dogmatice.
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VALUILG: Paired interpretation.of Scales 5 and 61
Scale 5 (SAV) measures the deeree in which one's
values are like self-actualizing peoples. Scale (EX)
measures the degree of flexibility in the application
of values to living and therefore, these two scales
reflect (see Figures 8 and 11) that the Associate of
Arts and Scierice Students both may have a tendacy to
re ject the values of self-actualizing people and may
tend tohold their values rigidly and they could be-

come compulsive and/or dogmatice
(?) Fre--Feeling Reactivity

A high score measures sensitivity to one's own needs
and feelinss. A low score show insensitivity to ene's
own needs and feelings. '

(8) S-=Spontaneity

A high score measures the ability to express feelings
in spontanecus action. A low score indicates that
one is fearful of expressing feelings behaviorally.

FEELING: Faired Interpretation of Scales 7 and 81

Scale (7) measures sensitivity to needs and feelings
within one's self, and Scale 8 (S) measures the abil-
ity to express feelings behavinrally, thus thece scales
roflect that the AA and the AS Students (See Figure

8 and 11) may or may not be sensitive to their own nceds
and feelings, also they have trouble expressing their
feelings bvehaviorally.




(9) Sr=-Self=-Regard

A high score neasures the ability to like one's
self because of one's strensth as a persons A
low scorc indicates low self worth,

(10) Sa==Self-Acceptance

A high score measures acceptance of one's self in
spite of one's weaknesses or deficienciess A low
score indicates inability to accept one's weakness~
ess It is more difficult to achieve selfe-accepte-
ance than self-regard, Self-actualization requires
both. o

SELF~PERCEPTION: Paired Interpretation of Scales

9 and 103

Scale 9 (Sr) measures the ability to like one's self
because of one's strengths and Scale 10 (Sa) measures
the ability to like one's self in spite of one's
veaknesseses Therefore these two scales may be cone
sidered to reflect, (Figure 8 & 11) that the Asso-
ciate of Science Students may have trouble ectablishing
his self=-worth and also has a tendacy not to accept
himself with his weakneses,

(11) Nec-=MNature of Man, Constructive

A high score means that one sees man as essentially
good, He can resolve the goodness-evil, masculine=
feminine, selfishness-unselfishness and spirituality-
sensuality dichotomies in the nature of man. A high
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score, therefore, measures the gelf=actualizing
ability to be synergic in understanding of human
nature. A low score means that one sees man as
essentially evil or bad and is not synergistice.

(12) Sy=~Synergy

A high score is a measure of the ability to see
opposites of life as meaningfully related. A low
score means that one sces opposites of life as
antagonistics When one is synergistic,one seces
that work and play are not different, that lust
and love, selfishness and selflecssness, and other
dichotomies are not really opposites at all,

AWARENESS: Paired Interpretation of Scales 11
and 123 ,

Scale 11 (Nc) measures the good~bad dichotomy in
man and Scale 12 (Sy) measures the ability to re=
late all objects of life meaningfully. They may
thereby be considered to be complementary scales

. reflecting the general area of awareness. In this
case, (Figuré 8 & 11) the Associate of Science
Student has a tendacy to see man as essentially
evil or bad and is not synergistic. He also has

a tendacy to see the opposites of life as antag-
onistice This is also true for the AA Student but
to a lesser degree. .

(13) A-=~Acceptance of Aggression

A high score measures the ability to accept anger
or agereasion within one's self as naturale A low
score means that one denies having such feelings,
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(14) C-=Capacity for Intimate Contact

A high score measures the person's ability to

develop meaningful, contactful, relationships

with other human beings, A low score means one

has difficulty with woarm inter-personal relaticone
shipse Makinzg contact may be defined as the abil~
ity to develop and maintain an "I-Thcu" relation=-
ship in the here-and-now and the ability to mean-
insfully touch another human beinge We know that
intirate contact ceems to be encumtered by cupect-
ations and obligationse Thus, it can e said that
the climate to establish good contact is best when
the individuz) does not cver-respond to, nor does he
utilize, inter-personzl demand expectations and ob-
ligationse Other measured dimensjons which faciliw
tate contact are the ability to express vs. impress,
being vs. pleasing, and thqﬁbillty to relate intensce
ly to another person either aggressively or tenderly.

INTERPERSONAL SENSITIVITY: Paired Interpretation
of Scales 13 and 143
Scale 13 (A) measures the acceptance of one's own
‘aggressiveness which is necessary for human con-
tacte Scale 14 (C) measures the ability for inti-
mate contacte. It is pocsible to be either assert-
ive and aggressive or warm and loving in human con-
tacts. Both are expressions of food interpersonal
contacts and both may be considerced to refleet the
general area of interpersonal sensitivity. See Fig~-
ure 8.and 11. 'Kgain Polk Community Collegse Students
Wavt trouble accerntineg his feelings of anger or aggrese
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ion, and has some difficulty with varm inter-
personal relations.

STATISTICAL DATA

Percentile scores for Polk Community College Associate
of Arts and Associate of Science Students are based on a
sample of 84 students taken from the respective clasces of
Prefesscrs Fearsall and Thompsone Results of the data
collected are presented in Table 1,

The t test of significance was computed for the differ-
ences in nale-female scores for the AA and AS students on the
14 scales. Below is an example of such & computations

Time Comretent X = 05 t) 1,645 or <..;|_,6L|,_5

- | - o.----.]‘.'3 3
t =Xy =X, 16.3 = 15,0 _ . 3
2 2
2 2 02 06 10.24 «+ 6.?6
\/ Sy * 5, \/ \/ 16 26

nl nz

I 5 - Lled D T I 1,37

\/ W6l + 426 \/ 9 948

The computed value of t in the oxample above was not
étatistically significant at an exceptadble level. Like wise,
the value of t was computed for all the differences in Table
l,, and again no significant differences were found to exist,
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TEST OF DIFPERENCE BETWEEN AA AND AS STUDENTS

Is there a significant difference in the mean test
scores of the Associate of Art (AA) and/or the Associate
of Science (AS) Students? '

In view of the above, POI Profile sheets, Figures 8
and 11 along with Table 2 were reviewed and the folowing
items apreared to have a significant difference, thereforc;
A Mull Hypothesis (Ho) was esteblisheds There is no signé
ificant difference in the mean test scores (Yl = Xé)

Alternate Hypothesis(Ha): fl'f Yz , < = ,05
Criterion for Decisiont Reject H  if t 1,645 or =1,645

Establish degrees of freedoms
ny + n, = b2 + 42 - 2 = 82

Apply the Formula:t Time Cornetent:

t =X, =X 178 = 15,5
"h-f Lo .

S.% +5,2 2.9% + 2,52
i 2. ) 42
N, n ’
1 2
242 - 202

= 202 = 3,73
\/7 2 *+ 0149 \/ 35 59

Self Acceptance

 t = 15,3 -3b,0 _ _ 1.3 -
52 + 3392 /1225 + 15,21
NE e VAT
13 _ - 13 = 1.3 = 1.60

\/ 2:9 Y WE_ .81
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Nature of Man
t = 1109 - ll_o.g 02
2 2
1,92 + 2.4% 3.61 + 5.76
Juz ) \/‘Eé’ 2
9 . .
) 9 . 22 _ w 1,91
\/ 086 + ,137 v/ 223 7 5
Synergy ;
t = 7_1 - 605 - 06 . -
\/ 1,32 4+ 1,32 | 1,69 + 1469
L2 ) 10) )
6 - 6 a6 w214
\/7.01&0 + .0140 ' 008 028

Since the computed value of t was greater than the critical
of t, we cannot accept the null hypothesis; there is a diff-
erence between the mean test score for Time Competent, Na=
ture of Man and Synergy. However, we must accept the null
hypothesis in the area of Self Acceptance and the other areas
tested because there was no significant difference between
them,

ERIC

Full Tt Provided by ERIC.
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Figure 6: POI PROFILE OF ASSOCIATES OF
SCIENCE STUDENTS (males)
"N- 16
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Figure 7: POI PROFILE OF ASSOCIATES OF
"SCIENCE STUDENTS (female)
N~ 26
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Figure 9; POI PROFILE OF ASSOCIATES OF

ARTS STUDENTS (males)
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Associate of Science-Associate of Arts Inter Analysis

Table 2 contains the results of Polk Community College
Associate of Science and Associate of Arts students on the
POI. It can be seen that AA.students scored higher on 10 of
the 12 PCI scales. However, only three of these differences
proved statistically significant, The mean score for A.A. stu-
dents was 2.2 raw point higher or the Time Competent scéle (Te).
This was significant beyond the .005 level that chance alone
could account for the difference. AA.students are thercfore
more likely to be living in the present with less concerns
and regrets for the past than A.S. students, A.A. students
have more realistic future work gocals that are not marked with
altruistic idealism. It should be pointed out that not only
did A.A. students score higher, they also slightly excecided
the "adult average" for this scale,

A.A, students were also significantly higher tha A.S.
students on the Nature of Nan, Constructive (Nc) and Synerry
(Sy) scales at the .05 level. These two scales are grouped
together by the author of the POI to reflect general awareness
of life. A.A. students are more likely to sec mar. as essen-
tially "good" and not sce opposites in life (work-play, self-
others, etc.) as antagonistic.

A.A. students scored higher mean scores on the following

scales which were not statistically significant: Inner Directied
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(I); Self-Actualizinz Value (SAV); Existentiality (Ex); Feeling
Reactivity (Fr); Soontancity (S); Self Regard (Sr); and Cap-
acity for Intimate Contact (C).

A.S. students showed a higher mean score for the Self
Acceptance (Sa) scale. Although the 1.3 point difference vas
not statistically significant at the customary level of con-
fidcnce, A.S. students could possess a greater degree of ability
to accept their "self"., There was no difference in mean scores
on Acceptance of Aggression (A) scale,

It is difficult to determine the degree of self actualiza-
tion possesscd by any of the group previously presented because
they are being analyzed according to adult norms., However, it
seems safe to a2ssume that subjects who possess higher degree
of self-actualization at any given age will continue to self-
actualize at a rate equal to, if not greater than, those
subjects who scored lower. In other words, the student distri-
bution of scores will increase to reflect the adult distribution
once time allows for maturation, independence from family and
self ‘autonomy to occur. Polk Community College POI norms are
well above the 40th (minus one standard deviation) standard
score for adults. On two scales Spontaneity (S) and Self
Regard(Sr) PCC students actually cxceceded adult mean scores.,
A.A, students scored a higher mean score on Time Competent

than adults,

Table 3 presents the means, standard deviation, and level
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of significance on the POI for tihe combined PCC subjects

(A.A. and A.S.) and 2,046 college freshmen, The college
froshnen sample Was presented in the YOI Manual (Shostroms p.12).
No additional snforration was presented about this gample in

the Manual trat is not in Table 3. Figure 9 prescnts this
information graphically. PCC students nad higher mean scores

on every scale except Nature of Man, Constructive (rc). The
mean difference on this gcale was one tenth of one raw score

point.

The FOT Manual was published in 1966, so a real comparison
of PCC students with college {reghmen nofms is not possible.
The eight plus years gseparating the two studies could serve 25
an alternative hypothesis. gecondly, @& statistical problem is
possible when independent_groups are of greatly differing sizes.
For example, if the smaller group has a larger variance than
the larger SrouPs the computed t will reveal a difference
where no difference exist. To compensate for this the researcher
agsumed the number of subjects in the Freshmen sample to equal
the 84 in the PCC sample. 1¢ should be noted that yariances
are not really that great. 1f anything, the computed values
for t should now be conservatives that is, not revealing sieni-
'ficant differences when they actually exist (Type 2B error).
Analysis of mable 3 reveals PCC to have significantly

higher mean scores than the Freshmen spmple for the following

scaless Time Competent (7¢)s Irner Directed (1); Existen -

L]

- « e cangm— ® ‘“-—" - am—
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tiality (ex); Spontaneity (3); and Capacity for Intimate Contact
(C). Each of these was statistically significant beyond the

,005 level excent for the last (C) whizh was at the .O1 levei.

It appears that PCC students are more self-actualized than

Freshnen elzht years ago.
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Conclu8ions anrd Recorrerdntiors.

Verer wam e

ls Time Ra*io The Associate
Science Studerts Time Ratio

indicates they are prene to

be time incemretent about half
of their time as cempared o
the AA Studert who is z2bout
one-:ourth of their time,

2. Supreort P2tis  Eoth the
Associate of Science and Arts

tudent Support Ratios were
below the 1 to 3 norm, which
means they both have difficul-
ty in making important decie
sions.,

3. Valuing 'Again. both the
AA and AS Students scores ine
dicate they may tend to hold
thelr values rigidly and they
could become compulsive and/or
dogmatic.

b, Feeling The AS and AA
Students beth may or may not
be scnsitive to their needs
and feelingss They also may
have trouble exprecsing their
feelings behaviorally,

3
agst covy N LA

le Instructors at FCO in
the AS field of instructicn

- should try to give stimulat-

irg assignwents which will
help motivate his stucent %o
aspire to the geals he is
striving to achieve,

<o Instructors in both the

AA and AS fields of instructe-
ion should try to align their
instruction materials so that
the student can learn to over-
come their inability to make
important decicions.

3+ Instructors in both the

AA and AS fields of instruction
should not be rrone to condemn
his students who hold their
values too rigidly., Atiempts
should be made to raticnize
their view point if its too
contrary to others welfare, etc,

, 4. Instructors in both fields

of instruction need to bte rmore
sensitive to their students
needs and feclings, With large
classes this can present more
of a problem, but the is still
there.,

L
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5¢ SelT=Percertion The AS

Student has more trouble
than the AA Students
establiching his self-
worthe He also has more
of a tendacy not to ac-
cept himcell with thece
weaknene.,

Awareness Again the
AS Student and to a
lesser degree the AA
Student has a tendacy
to see man as ecsentiale-
ly evil or bad, and the
cpposites of life as
antagonistic,

Interneraeonal) Sensitivity
Both the AA and AS Students
have some trouble accepting
their feelings of anger

or aggression, and they
also have some difficulty
with warm interpersonal re-
lations.

o cmtuths

£
agst COPY ARILABE

5+ Instructors in both

fields of instruction need to
encourage their students to
establish their celf-worth and
0 provide tusks they can ac-
conplish,

6. Again Instructors in both
fields of instruction, AA and
AS, need to be consistant in
dealings with their students,'
and they should be especially
fair and reasonable.

7« Here, there could be some
what of problem, It is suge-
gested that the instructors
of both groups of students to '
be more humanistic, not to be
assertive but to be warm and
loving in their contacts,
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Conclusions and Recemmendoa*ions

1, Polk Community College l. Instructors at PCC should
students had significantly orientate their course content
higher scores on the Time to the here-and-how, the relevant;
Competent scale than z as opposed to courses thazt concen-
Freshmen sample. trate on the past or too distant

future. This includes helping
students see themselves more
clearly in the present than focus-

ing on a future self imzge that is

2., PCC students scoredl 2, Instructors should consider

perpetually rrecrastinated,

significantly higher scores student values and feelings about

on the Inner Directed his course as a valid part of the

scale than a Ireshnen sample. course of study. This includes
opportunities for students to
examine their ovn internal values

in relation to the coursec.

3. PCC studenis scored  Instructors should recognize
significantly higher on students have ability to use gocd
the Existential scale than judgment, and provide opportunitics
a Freshmen sample, for class discucscion on values as

related to the course,




, PCC student's Syrontaneity

is significantly hicher

than a Freshmen sample,

5. Capacity for Intinmate
Contact was significantly
higher for PCC students

than a Freshmen samnple,

6, In general, PCC students
showed higher scores on
scales intended to measure

self-actualization,

7. Associate of Art degree
aspiratns scored significant-
ly higher scores than
Associate of Science degree

aspirants,

h, Instructors should take
advantage of PCC ctudernt's ability
to spontaniously express his:
feeling by the use of role playinre,
discussion, game simulation, etc.

in class,

5. Instlructors should be open,
truthful, and honest in their

relationships with students to
maximize both student interest,

and student fecedback on the course.

6. Instructurs should investigate
and utilize where possible the
principles of humanistic education

in their relations with students.

7. Instructors of courses pri-
marily enrolling A.A. degree seekers
should .realize and utilize a relevant
orientation to their course nrore

s0 than professors with primarily

A.S, degree students.




8.
scored significantly higher
scores on the scales of
Awareness (Synergy and lLiature

of lan, Consiructive) than

A.S. derree aspirants,

‘PCC, A.L. degree aspirants

8, Instructors should roalizc
that A.,A. students can tolerate
a higher degrece of intellectuzl
ambiguity. They also are more
inclired to sce.man as esgentially
goo”. despite his short comings

than their A.S. counterpart

which are more liely to be

dichotomous in their views.
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Sumuary Statement

As a result of thié practicum, ; have'gainod a better
understanding of my students in the Associate of Science
field of stucye. I have also gained a better insight iﬁ
what I need to do as their instructor to improve my meth-
"ods of instructien and relationship with them.

The Personal Orientation Inventory (POI) was very
beneficial in giving me an insight'to my students nerson=-
ality. I have always been interested in helping students
learn, and willing to try innovative ideas., Therefore, it
is now my goal to try and establish warm inter-personal
.relationships, good contact, express vs impress, and relate
more tenderly with my students. I think if I apply these
principlcs,.that both my students and I will enjoy our class-
room experiencesS,

I was pleased to learn that my AS Students (Formally
the Vocational~Technical Student) have as much personality
as the AA Students Their feelings, emotions, fears, etc.,
are no nmore prominent than the Poik Community College (FCC)
Norm. .

Results of this practicum is expected to give the PCC
Professor a better undcrstanding'of his students and how he

can better relate with them,

Howard E. Pearsall
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Sumrary Stoterment ' ' 9

As a result of this practicum, I have gained a better
understanding of the ccncept of self-actualization and its
relation to humaristic education, This investigztion has
strensthenad not only my understanding but also my commitment
to cxtend *the principles of self-actualization throuzh human-
istic education to my students,

The Personal Orienitation Inventory (POI) was useful in
profiling various Polk Community College groups in terms of
self-actualization., The inter and intra analysis of this
dete firme wp the proposition in my mind that the perconality
of Polk Community Colleze students are not below, but equal
to, and in some areas greater than a four-year university
Freshmen sample. The proposition that the vocational-
technical Associate of Science students are any less personal-
ity wise is also eroded., I'm sure these attitudes will be
reflected in‘my teaching and other relationships with faculty o
and students, !

Implémentaticn of this practicum is expected to result
in less classroom lecturing and more participatory, experien-
tial, and discussion activities., In the final analysis it
will be the students who judge what effect this practiﬁﬁm
has rad on this pfofessor.

Paul Thompson
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