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ABSTRACT :

A word of caution is neede?d about the tendency of
language teachers to seize on simplistic and unproven solutions to
complex problems. For example, the concept of individualization, whes
it is 1amited to having students woérk in isolation to fulfill
mechanically-prescribed objectives, should be questioned. The
so-called "systems: approach" foreign language learning simply ;
attempts to do-more efficiently the same depersonallzlng thlngs that
caused the educational problems. If th) learning experlence is . to
have any permanent value for the .student, he must perceive what he is ‘
learning as intimately involved with his own self-fulfillment.
Student interest and motivation are the keys to success. Foreign
language teachers have in the past made the mistake of introducing
too much content at too fast a rate. Textbooks should be used as
basi< resources rather thai as basic curricula, and undue emphasis
must not be placed on the quantity of material a teacher covers.
Students must he given a chance to do something with the language
they are learning, to use it instead of simply memorizing it.
Teachers must choose course contenf on the basis of the folloxing

“"three questirns: (1) Is it a genuine sample of cultural and
linguistic material? (2) Does it fit the student's level of maturity
and intellectual development? (3) Will the student find 1t
interesting and worthwhile? (PP)° o . o
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I wae asked to 1elaLe my remarks to your conference theme, Ngecrats of: C
Sucpass." I like that-theme with itg emphasie on the positive, I also 1ike 5
the - emphagi on student motivation.and student participatiod which ig reflect@d 0

+in the-aftornoon clinics, - I believe in he practi:es of using successful .
progmams as deagopncal modelsy 1 also believe that we nced to do nore with _
mo&iVleng tudnntq and involving then ‘more dCthQly in the Lnstrucbional pﬁocgss.
In fact, this is one of the threads which will wun Lhrough my preqentaﬁ:on foaay.,
Another rheme- of today's semarks 1is. a vord. of cautioh regarding the tend@ncy
Jof vacple in our profession to seine upon simplistic, unprovey and- heavily .

.

\ >

At the out!&t, 1et us take a br]Lf loox “at & few of the major bandwagbﬁs L
whmch arc outside of ‘the foreign’ lang uhgc field, but which are affectmng ug . -f;, '
- One of the first which comes Lo mind is iﬁdxvidnallzation. the problem ig *hat
- there are at least a-dozen different versions of what that ferm peans. Thus, .
At is necessary to defilune one's terms. - To many people it means se]i—pa@iﬁg;
jetting each student complete the same’ body of ‘subjéct mattexr ‘at his own rate..

1 search has shown that thete algﬂgggy_l;mi;dumgnS?ﬁo this approach. Orie of ‘the -""‘

best gummaries of _the problemg With it was donc‘by“ﬁameq Tayfor of B.Y.U. in &he .

with studehts of high school nnd college age arounﬂ tife country.
In t@}é regard 1 would 11kc to questton seriously.the, concept of indivmdu&1=
mzatioq/fhjch 1g limited to having students working in isclation to fiulfill .|

",‘-m@chanxcaljyﬂprcscribcd objectivea, but only ‘at diffcﬂént ratey of speed‘ This

approach, no matter what you do, tends to reduce or eliminate soclal LnteraQtioﬁ
among . students. And stuuents are, atter all, social ctcatures, - 1 would also iik@
to go on record as opposing the currleular doAivcrv syslzu which certain
advocates of- "accouﬁtab11iLy call the “systcm& fpproach.” 1'm not agalnst the
svstems approach petr 'ge. It's just chat its dpplncation to the inernrtlonaI
,program is potentially destructive to. nenufﬁc egducation. Among other - things, Lhe
‘gystems approach involvo an asscssment of allegtd student needs, the writing of
behavLloral objecllives in yelation to those reecds, Ghe preparation of teéts to
measure ‘whether ot not the objectivey have been met, and, nf course an iﬁstrurtionsl
systén for gcttxnp.tho ntudents to produce thuse behaviors which hgve. been |

’

-gpecified in advanc Ia fact, 1'n personally appellediby’ the implicatLoﬁ LhutaeJﬁ B

‘their spare ti wﬁwﬂteachars are swiponad Lo produce an fﬁdjvidualﬂzcd; pefsonalw
ized, cost accountable, relevimt ond cay reer-avlentad program vwhich 'is to be -
finallzed, wribten down and desoribed 1n terms of 3,624 buhavioral ObjCCLiWS
'by'next'Tuesday. And the trapedy ig that, even if me¢could de all that, {L
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i _—_ wouldn't solve a thing., Tor tho arswer to our problems is not to confronk ) }

?' ~“students with.a more QophthlLﬂLLd kuQWTOer~din0n%in; system; our prohlom oy

ﬁ . is to get students to celate cmoLLonally and with intelleetual Integrify to-

e - that part of the.human cultural heritage which wetrcall -the foreign languape

} . field. Aund the trouble with administratively-orignted. piwmickg like the

E systems appreach is- that they are simply trying to do more eff101cnt]y those *

! depersonalizing things which caused thL problem in the first pldce. And the

E _record shows ~hat behaviorally- ~oriented systems, techniques have not had

L _ spectacular suceess in farcign language edycation, It should also be noted - B

{ . that the accountability-orjented programs in other ubﬂcet areas have fatled "% . -
TR

|

i

‘to produce better educational results,™ (And- herc ] m referring to the* oL
.. . performance contracting approach in"which private learning .corporations were. oo T 1
. . paid in aﬂcordance to how well .students did on'pbjegtive, teats. ) In my. opinion |
- the reason why systems peoplc do - not pet “the pfgmxaed results is that they Ce
.~ have failed Lo grasp the principle which field psycho]ogistﬁ 1efer to as S
o ;"11£e space,"  According to this concept, whHatever ‘is in a person's life space
in a given moment is impertant to him; everything else is irrelevant. O, as
‘the psychologist Jerome Brunexr has expressed itg TYou must get the perceptual .
field organized around your own\person as centfr béfore you imposc’ other less .
L gﬁ-ccntrlc akXes upon it."2: Tosapply this to[the preseiit @iscuosion of '
. perisonalized foreign languape prEgrams,’ it. meﬁns 1mplv that, if the 1earn1ng
o .. _expclience s to have any porman nt valuc to “the studan he must perceive it aq ..
: o producing some important anard hange in hgm or. her- as a person. Those who ™ =~ 44 R
o . identify with this so- cal]cd 'hunanistic approach" jto education refer to this =+ v =
i T - phenomenon by such terms as "the ﬁeed for sclf- actu’ ization, " or the need for

- any. &xperience to becone "a mcanlnﬁful entity in onu\s Tife space." At a less .
o'sopbxsrlcatcd level, there are Lhoge who talk about aducatlon in. terﬁ‘ of : .
'televance or "doxng ‘your own thing:" But vhatever the Jargon, the Lntention '

- -is the same. The student learns a particular thing because he perbonally 5,’
perceives it to be intimately connected with his personal self- fulfillment in the;
prpscnb or near future. All other learning 19, at- best, 1rru1evapt to him

A according to thls humanistic V1ew.

L]

S However, 1 think tlie point shou]d albo be made that terms ]ikc "relcvantc,
. " “galf-aftualization" and "doing your own thlng are rather. dangerous half-truths
L . . ‘unless tliey arc put in a suitable context. -And where education is concerned, l
*  that cpntext is the curriculum. One does’ not self-actualize fn a vacuum; one ;
does /ot run around seattering relevance upbn the world u.f his only equipment , - ° {
. ~congists.of gut-level feelings combiyed with ignorance and youthful self~ iighteous- !
" neds. All of this is not new, of coufse. In fact, way back in 1762 Rousseau- : '
de an cloquent case against dactrindlre teach:ng methods and in favor of the
tudent leavning according to his own natural bent. Roussghiu might haVe be n'
¢ speaklng directly to those contemporary federal education officials who wouder
i wiy all the billions of dollars'spent to improve reading programs in Atierican o
| _ ;’ schools have brought little in the way of perceptlble results, Over ZOO years N

| +  ago Rousscau sald .

\

yi ; "Reading by some sL]ungc perversity has becomc a torméent fot childhood.
e Why should this be? Bccause fyg children have been compelled to learn’
! .o it against their will and made to put it to purposes which mean nothing
g /o : for them. Creat stress was laid on finding better methods of teaching . - |
/ ’ : children to read. Reading cases and cards have been invented and the chmld'
room hds been turned infa a printer's shop, Fancy all this elaborate
contrivancel A surer \ay that nobody thinks of is to create the desire

' V, to read. cGive the chi'ld Lh1 ‘desire and have done with padgets and ‘any -
e method will be good." 3 -
\)‘ o K ’ '\ '
EMCA ' ‘ ‘ .
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With a fow chnnrcs in wording, Rousseau. could also have bocn Lalkln to the

~contemporary. researchers in foreipn language .cducation who can [ind no'

Jupon what was supposed .to have been a methoddloglcal broaklh:ough.

1 suspecL that at least part of the answer lies in Rousseay’ s, idea’ that, if

. actualization.

“instruction,
in thé materials to be learned. That is, the. inteprity: of any discipline is

perceptible improvemdnt in student achicvement despite all.the mxllLons of S
dollars spent on electronic gadpelry and.upon crash inscrvice p]ogxamq based - . :

Why didnlt
all this efrort during the last decade make some measurable dxffcronce?

we glve the student the desire, any method vle work. . In*other words, student o i
interest is the key, Without it, methods and gndgoLs are irrelevant, includjh? '
¢he language lab (which somebody has vecently referred to as. educaonn s Edsel). _
To‘apply'cohtomporary jargon to the .instance cited above,. .Rousgeau's method for =~ S
teaching recading was to ‘get the student to sce reading as-a moins of self~

And unlike generations of Rousseduian romantics (who mns-applled
his theories),. Rousseau, saw "well-regulated liberty" as a necessary part of

And the regulation in education comes f{rom the standards iuherent

4

[ . .

built-in.. It is, therefore, - uoq1de the point, for example, for a studont to . :
declare that the subjunctive'is bad for his mental health'!  The s JbJunctlvc is- 0. ‘f

-51mplv thexo as a documtnited fact relating to the ‘speech patteérns of the. tafge&

“that has been the fate-of major cducational reforms thoughout history. Dewey

cylture., [t is not a product of authoritarian adglt behavior. . Educational ™
theorists from Rousseau to John Dewey and boyond have generally noted this v
relatlonship between pupil’ and subject matter. Where the pupil is concerned -

“the role of the teacher is not Lo merely satisfy. indxvxdual wants or nceds. . * s
In fact to attempt to base a curriculum entirely on the’ confuaed and trénsmLOiy e
gropﬁngs of youth is for the adult world  to declare intellectual bankruptqy. S
_-Even- Jonathon Kozol, an ouLepoken critic of publlc schpols and an advocate’of - o
free schools, has noLLd the eendency of the contemporary free school movement to- .. W)
do precisely that. 1In a. recent article he condemned boLh permissive and au \oriraz- o
:én cxtromes of teacher. behaviox. As he put it, \:
"In an cffort to avoxd the standard brand of classroom Lyranny that is. \‘ Ce j; B
identified so often with the domineering figure in the .... public (schoo]T
gystem, innovative free school teachers often make the grave mistake of \‘
reducing themselves to cthmca] and pcdagog;cal neuters. It is just noL S
~ true that the best teacher is’-the one who ‘mos succcsqfully prctcnds . -
“that e knows nothlng.u : - y ) ' N
) ¢ S
.« . So tha real danger of 1nLeresL ¢entered progr ams ts that they tend to . ' \w.;
sacrifice the integrity of the dﬂsctp1ine. Lndent bratxficat;on ‘tends to W\
become an end in itself, without: repard for what is learned. ,For some reason - -\j

saw it happening in the progressive education movement ag casly as 1902,

and he warned that such cxcesses in the "new' progressive education would only .

lead to the re—implumontﬂtlon of an extreme form of the old authoritarianism

(which, hiqtorically, is ﬂrec1qﬂ]y what hdppencd) As he expressed it a half
century ‘ago, : : o/

"The student is expceted to develop this or. that fygct out of’ﬂ?s own )
mind; he is told to think things out; or work things out for himself . .o
Yet nothlnp can be developed from nothing, nothing but the crude can t
be developed out of the crude. It 48 certainly as Futile to expect .

a -child to evolve a2 unjversc out OE his awnMnere _mind as 4t 1s for a-
philogopher to attcwpt that task," S

. .
.
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g . Now, i® considering the extremes.of bad” pedagopy, 1t is my feeling that we dn
] | foreign languapes Jhave tended to movp,in'tho direction of introducing too muchv
E_. _f‘ content. at’ too fast -a rate,  In fact, one of the major obstaclcs to the N
- implementation of intOrostceqtuuud-Loreign-1anﬂun£Q programs is the obsvgsion
i which we seem to have in this country to covering all thé papes in any given, .

taxtbook between September and June. 1 mention *'this.country" because during .
. wmy visits to schools in Germany, 1 was surptised to note. that, even with a B

'Y

longer school year, tliere was much leéss content in their foreign language texts, =~
 They were using thin little volumes: to cover an entire school year. -The emphasis ;
L . . -was. on dbing foewer things and doing them well.  Now, I doubt that we will see = = |
\f. ‘ shorter American textbooks in the ncar future. 1 know pcople who .have tried to . -
f?i . _ywrite them. The publishers simply wouldn't go along, on the grounds. of market- -
[ © . cabdlity. Therefore, onc of the necessary co-learning tasks for students and teacl '¥s

!

"

f\ ' will Envolvc_learning how to use éxisting. textbogks as basic rescurces rather . =

Py ~ than as basic curricula. That is, instead of. trying to get students to memorize

- by rote an entire corpus of dialop and pattern drill material, just as it is

: ‘Mprésented'in*thc,tCXt,ﬂﬂhu role of the teacher is to help students learn how' to :

= “ereate their own memory mediators using that corpus of textbook material for =
&\\ reference. There is some reserrch ta support: . this approach. Ir’a carefully '

controlled study one investigator fownd that students who created_=heir_qyn memoxry

“nedintors were able to recall up-to 95%.of new learning material. Withid the
same time period, students who were given the same material in precooked form °
retained less than 50%, at best., Unfortunately this latter approach, involving -
the rote leatming of specific utterances, is what ¥ find all too many language = -
- teachérs. attempting to do gndér the nawe of audio—lingualiém. Ironically,.even - -
when we succeed in implanting specific utterances in the student's mind, we pay

«'  have done him more harm.than good insofar as-genuine commanication is concerned. =

.-
1
1
|
|
.
]
1

As to the use of a basic text series; I agree for the most. part witﬁ‘;hé
Comnittec of @anadian Language Teachers who stated, e LT

. "The t§§tbook,is‘§till needed to introduce students in an orderly * . -
[ progression to the structural concepts of the language. 'Lt should serve
L as a ready reference, but it must be expanded and reinforced by a rich
variety of supplemontary.Mépcrials through the inventions of the . .~ e

. imfiginative teacher. Tt is particularly important to provide supplementary
. malerial for active communication.  That 4is, matextal which will. relate
‘ directly to one's immediatc environment so that the §tudent can cxpress . . o 1
himself in terms of his multi-faceted surroundings." o - |
There is, by the way, some prefty devastating evidence to indicate that we have . -
been neglecting this area of éctivé personal communication.  'A.fev’ years ago ‘a
researcher in lowa did an analysis of 54 different tapes of. third-year ' . ‘
language instruttion submitted voluntarily by teadhers.in three midwestern»stateé.
His findings suggest that less than two hours out of an entire. school year
are devoted to having indiv!dual students express any of their own ideads-by mearls
' of the foréign language. Almost all of the classroom interactien involved - o
' o teacher talk i else it was a sort of ventriloquist—and-duiamy gelatiowship‘with v
studerits responding only to stimuli originated by the teacheY. And T think-that,
in part, this is a direct result of the tcacher, with the best of intentions,
trying to cover an impossible amount of material., ~ In this regard, we algo
-, have the problem of some college pceople who aneshclicve_that'they'are covering
l, : twice as much material in a ycar as the high school .teacher makes belicve.lhe or
. " ghe is covering in the some time span. lImagine this approach beinp applied to-

% * ~ English literature where we would ond up saying, for exomple, that 1f 1t requires
i two hours of a hizh school audience to viewsa presentation of Shakestiire% '
Q ' - ‘ ' '
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H .let, then by simple logic, we ought to require the. actors to delivey their
“li~es in twice that spccd when they are playing far a college audlence. : :
And imagine drawling out the "to be or not to be" soliloquy at one~fourth Lhe' .
syrate when confronting a junlor high SChool audience!.. RNow, the moral of all _ . |
-this nons ense 1sy that we somehow have to break out of this cycle of events o
which causes us to place undue emgha31q upon the quartity of material which a Rt
© teachey covers. - (And agtually, if:we're really homest about it ,Jt s onky the T T
teachern ‘who cbvers the material. ) irnstead, wve have to, empha31ze the ﬂJaljgi of
the ehﬁerloncc .which the student! underpoes within the language program. Failure :
zLQ ‘do’ so in this day and age can be catastrophic. There are several hlgh schoolsl‘f’
 in my state, with- enrollments as highsas 500, which have totally dlopped their
" remaining-one foreign language for next year. That"s the kind of cutback that's -
-.taklng place .in many schools.‘ This case is somewhat typical. . . The teacher.
had "standards'~-what’ he didn' t have was students,. And the school beard would
n¢ longer allocare funds for a program. Wwith an. enxollment of 12- pup119--1
than 37 of - the'student body.- - : ' ’

s

A , [ ~ R
) So let's facc it. . The rat race, o[ :the collogc—arlented cirriculum is viewed o
as irrelevant by an 1ncreaonng nunber of young people. Let's also face the . C
fact t.at, at the high school level, we in foreign languages are Jncreaﬁlngly
. in compethlon with a lot ‘of interesting electives and hobbytype courses in.
- other. subject areas. For. example, creative~writing and filmmaking in English,”
"31mulat10n and game theory in the social studles, and many other coufses which
don't have time to discuss here.  However, I'm not Su"gEthng that &e try tO//;
cémpete by converting -the lamguage classroom into a teerage day-carebPcenter.
On the contrary, I feel strongly" that in building interest-centeved programs,
.great care must be taken to maintain eLandards. So what are standaxds?
o Some people seem to thlnk Lhey ve taken care of the standards question, by
phaying,cute little word games with a few hundrgd" behavioral objeetives, to the - - s
effect that "given certain conditions the students will de thus and so at the '
80% level." Well, that approach bothers me. And one thing T den't like about , ;
it 1is the arbltrary pprceuLage figure. And T algd don't like the treatment - St
_of. learning as a series of discrete, neasurable output behaviors... It happens .
that I do a lot of alr(frave] And, on a recent flight,..it occurred to me, what
if the pilot had been t :gined on a behavioral objective which read: "Given
Boeing 727, the pilok w11] tak@ off and 1and the aircraft successfully, eight
out @f ten times., . ."

“The point is, I don't want either pilots or language students who have’
 been trained to think that they have succeeded when they have achieved a & -
. minimum level of performance which xs checked off as a finished product ﬁt
.. some discrete-point in time. As an educator, what I am looking for is° gtudents
in any field who care enough about what they are doxng to aim at disclplining ct
thcmse]ves toward eptimum, uusfaincd performance. '
} : .
rhus, the basic funcLion of interest in foreign languapé education ise to B
- induce students Go care about optimum standards of performace, and to work
toward that complex synthesis of skills, emotions, and arcas of knowledge “which
is characteristic of anys.worthwhile ]carning. In this process, interest and
'Srandards are inseparable,

-
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I think this is a crocial point.  So, lOL we draw f)om another field of L
'study-to further- elarify what T megna . o, 1 know a puitar taacher who has , ?
a wmiting_llaLgof students some of*whom want Lo play’ classical music, others = .j
folk music, others cnunLry~weqLorn cte. Whatever thesstudent is inteloqted '
in doing beeomes the starting polnt. Howcvcr*waithough the. content is x
“, «soriented to outcemes which the “students perceive to be rclovunL~-Lhi teacher Yoos
_ albo has very rigid standards. ]or cxample, students must drill on the coltect 2
T use of "the right and left hand, and they must get dt right, They must learn o l
to read music, insofar as, that realing pertains to what they're trying to do. ) %
However, Lhero is alwavs a dirgct perceptible line between what the student drllls ho
upon, and where all that practlcn leads., ThaL is, there. is an emotional pay-off. |
N\ Hours® and hours gf tedious struggle with frets and string$ produce an-outcome’ o
which has - crbonal meaning to. the student, .We must create ccmpatable situations <
Sy - in the’ fotclgn language classroom. ‘Furthermore, satisfying outcomes cannot.be .
.. e po@Lponcd uuLlL advanced levels of Jnctructloﬂ With today's students-~the A
’ ' so-called. "now gencraL1on"-—it is obvious that the curriculum must consist of L
o _mdch fiore than onc series of dialogs and pattern drills to be followed. by another "}
series of dlalog and pattern drills;-d11. labeled.with exciting tlthS like - ' A
N Frenchs [, German '1I,” Spanish T1T, and Russian LV. ‘Instead, there must be a .
eer ... - visible pelsonda ouLcomo for cach practice sgssion, Un[oxtunately, many forelg
..~ lanpuage claskroomq resemble that old sadistic joke where the child saysy : ~-¢
' “Mommy, when; 46 we wet to Fuxopc7" And the mother answers by 'saying, "Shut up - ' - gi
{
i

e S S

~and Keep swimmlng. “In many so- ~called audio-lingual classrooms studénts are
saying, in efﬁect "when d§ I get Lo do something with the languaga9" And too f
oftén . the answer Lhey get is, "ShuL up and keep momorialng'" ‘

) - . . . . . ‘ : 4

lnstcad of this wo ‘ve got to give thcw a chance to do somethlng ‘with Lhe B
foreign language. Howovcy, the pxoblcm is that--in conLrasL to lcarnlng vocal _
. or instrumental music--audio language production requires a. vehicle beyond ~ -

. itself. . . A person singing and playing a guildrecan enjoy the experlencu
alwmost 4pywhrlc, alone or-in groups. However, afLeT the .novelty has worn off,

, second language. (uonre the uvltimate idiocy of total 1nd1viduall¢at10n o "

:
R
“othere is not¥much satisfaction merely in hcarnng one's own voice even in a . - 1
i
{
|
neither human beings nor languages bave any real -meaning! out side of a socndl :
|

sense for & student to use thc foreign language in ‘a non=threatening soc1a]

i

![

l

% gontext.) 3?3, what is required is the creation of situatiohs in which it makes

i situation.® Ultimately, {hls must_ refeér to something which the student is U

i~ intercsted in. For without positive feelings toward la. guage study, whatever _ . 'Il

; . skills the student acqu1tcs are quite transitory. .Worse yet, the results can

5 " actually be negative. ‘Within the professien we have a classic example of negative "

| results. I aw referring here to'the relatively large number - of &chool . :

§ administrators who are actively hostile to 1anguages largely because' they had - B

l . been compelled to pass the doctoral reading exam. In many cases the main learning '

} - outcome was a deepscated distaste for anything that had to do with foreign -

| languages in.any form. 'And this is merely one dramatic example of the simple
fact that our salvation' as a profession does not lie in standards and requirements

L which are imposdd.on us from above. 6On the contrary, it lies in the standards

"P " which the sLudent chogses to internalize because he feels deeply that the

: ‘language course contains ‘something which is worth his time and ef fort, Forelgn
language requirements can get students into the program phancally But in this
day and age, the problem is to keep them there mentally and emotionally (as well

- as physically). Thus, at the beginning instructional levels we must not look to-

" the university graduate school oy any. otlier olympian source for guldance rega¥ding

course content: - Instead, we must scek out instructional contunt vhich answers

the following questions aﬂfirmatively' : .
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‘ "Is it a genulne sample of-culﬁh;al'or linguistiq material?! .

o

‘ ) - . . . . R ° : « .
‘“%oes.it fit the student's level.of ma;utityfdnd-intcllectual development ?"

Y

T P T s S -

And, "Is it appealing to the student?" o ¢ . .
. o _ e . S oy

P

xp;l is, does he perceive it to be interesting and worthwhile?,
: - ' o ™. .+
4 al terms of literary or philological material. Nowevery from the standpoint -of e
S gencral»cdncatiom7~which is the basic function of the elementary and seccondary. ' ‘
h : school-=this pre-~occupation:with bélletristic content is suicidal iu/today's
t ' world. Or to put it positively, the. Language of each of the varidus target
. cultures reprcsents a wide spectrum of potentially stimulating cohtent.
- Ligg{ﬁture-provides a small, (albeit‘briliianf), ray of light in the cultural
spéctrunt of-any given nation. However, the appreciation of works of literature .
_dn the forcign language is a culminating.experience, one which is best realized
“in-the context. 4f a broad cultural awarcness Ly a student who has abhieQGd g
2 considerable degree of sophistication in the use of the repular, everyday
language. To introduce: foreign languagé literatuce to students who are” o
* culturally and linguistically naive is to invite them to regard foreign language
' study as confusing, elitist and basically irrelevant. ‘After all, the most basic
o .aspect of humanistic studies, however you define humanism, wust be “a feeling of
| ‘satisfaction in what- ane is. doing. ~This applies-not only to the scholar who is ‘
‘,'_ -engrossed in his research, but-alsc to students at the earliest levels of inmstruction.
l

‘?;“ .. There has been a tendency to define standards——almost from the, beginning--

?Most of all, it applies to literary purguits. As Robert Stockwell so aptly -~ ¢
expressed it over ten years ago, ' - PP - -

i ¥ smiigurély for literature’to convey .any other value whatéver,, it must first
| " w plve.pleasure. And to enjoy it one has to handle. the language with a

' measure of ease. For the benefit of literary. studies the student must
-haye the ability te handle “the ordinary non-l{fterary ‘language comfortabdy.!"

L .

If this reasoning is correct, then the intere¢st—centered approdach would be of
'+ “penefit to that small nurber of stucents whoy&ill some day pursue literary =
. *.  gtudies in higher education, However, for the secondary.school teacher, -an . \ .
: interest-cdentercd. curriculum could well meah the difference between having and \
.- . not having a language program by the end of this decade. For if present trendss

. " toward electives and -away -from requircments continue, the college prep rationale

) for high school study of . languages will Yose what little force it may still retain.
- . In any case, in my opinion, it has always been a highly questiionable procedvre
| - to suggest that high school language study exists primarily as an entrance ticket
7 to or an exit ticket from/higher education. The unavoidable counter implication
, : is that it has no inhcggﬁt value of its own. Co ' o

o

“1'm also convinced 'that the most romanticized extwinsic Pewards, which \

we have been inclined to‘give, carry very little weight with todav's students ° \

as a primary motivator. It will be increasingly futile to claim, for example, )

| .that students neéd German.for seience, French for tourism, Spanish for commerce

[ ot Russian for naficnal defense, Maria Alter has commented on this  in her ’

- - booklet entdtled A Medern Case for Gorman . (which would apply to other languages

© equally, 1 think). She $AYS : S _ ‘
- . ~
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“with students worliny fn isolation on pre-stated ovacL1ves, Lhcn Lhe results L |

w

f
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Mowver valid these rensons are, offering them today for public ' ';' , %

AConsumpt®n s Like urping vdach teod on a wm \hu is dying of thirst. - N

~ Instead of prafsing virtucs that seem of little velevance, . . Qet—

» - us find out what needs our clicntg haye o o . and ])LLch uu“vdéll AT T T
‘thut‘difCCLiuh. Self-understanding, for L)uup]k,_fs asvalid Loday,

as it was 15 ycars auvo, n10 Jﬂ’,m""' : ' IR

AN

And Shé concludes her bkﬂ(:;LJ%ﬁu; for Cerran with these words: : D

e Gy — . ————— t———— . i

"chldce t);xﬂ[d image of 1n austere and difficult &ubicct reserved BN
for the-mature, motivaied, Jintelligent student who knows vhat he wantg - <
and-where he i‘ pgoing o ..., (kopleo it) with a more frivilous, but

,/much more attractive image of a 'fun' subject for everybody, t akeu S
_,/ . . .

- at least partly for enjoyment. A subjecty furthermor ,'whi;h has not

fosvxlxzcd in splendid isolation from the changing vorld, . . . & : |
_subject which does not limit its relevance, to past Lulnurb or current o
pragmatism, but wants to hg’qnd is relevant to life. A young bubJGCL S -!
dynamic subjcct, a moﬁgrn_subject:"ll o _‘ . -, ' J
How, obviously, there is no “sikple Formn]a Tor implementing this sort of .~ = 'f
~thing., v fact, I'm convincdd that it is impostible to transplant any given o
-get of condltionq aid instrucljonhal lt(hnlqu0h instoto from onc school district
to another (or -from one college Lo another, for | thL mattnx) cspite-all. o .
out: e¢f forte to standardize wqthods, ve %Llll end up vith a Parllcular teachcx, . ,;{
vho ‘hac a particular personality and professional backaround; teaching in‘a " p °
Rgrriculqr community on a. pdrliculur day Lo a Q_}Licu].r group of .yeung peop]e -
who are in a particular mood (sopelimes homicldal)s It s, bhclefore,_she@r - o)
fo]ly to attempt . to provide -a teacher, in ndvance, with a set ol specific .- - y
‘behaviors whicly cap,, be conveniuntly "“lurred in' to fit the demands of ald possxb @ %
future situaLlono.' Only tholnxrﬂc‘mho are¢ closest to. thg.gltuatlon have a- chanve“;
of coping with it. And, bascially, tiat mweans the LLdLhCI anl the students. . ... . i
So, instead of ja prescribed methodolopy, what is ncvﬂed is a miriad of approaches;
we all thrive.on varicety and non- pxedtttnhllity. Thug, pdrt of the new ‘teacher ‘
“role for th. sdventies is to experiment with many Lochniques and. to dbtain —
feedback from students to find out what works and what dees noty In sgme cascs’ 4

“a stwlent pruject or ficld trip may get good results,. .. , If overdone “ howevet, .

such activities can become wasteful and demotivating., “imilarly, Jndependon'

study may prove satisfying Lo some students for some aspects of language

- acquisition. However, if tndividualization fally “into a standardi.ed paLLern

will ultimately be quite dcad]y.

°

*For a ‘more oomprohonslvv treatuent of this topic 1 rqfcr Lho rcadcr

‘o the . ,. .
nine-chapters of Lhe 1973 Centrad states Report entitled, Student Motivation ¥
and the Forelpn Lanzuage Feacher, edo, irank GrlLLnnr, puhllshed by “atiohal ) .
TexLbook Company, S!)llv 14973, _ _ ) ' i .'Yi
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