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ABSTRACT

Television output in the United Kingdom is limited to
three main channels. Two of these are controlled by a public
corporation, the British Broadcasting Corporation (BBC); one is
operated by a number of commercial cospanies under the Independent
Broadcasting Authority (IBA). Both the BBC and IBA have expanded
their educational output in recent years and cooperate with each
other in broadcasting to schools. Over the past ten years one or the
other of the broadcasting companies has provided a weekly series,
extending over a school year, which deals specifically with learrning
to read. The earlier prograams used a central figure in the role of
teacher, and their shape and fora followed a norsal classroos lesson
very closely. In 1970 a series was vwritten which attempted to bridge
the gap between pre-reading and reading, taking in a pre-school as
vell as a starting school audience. The human teacher was no longer
used and the series was written around the fantasy world of animated
puppets. The programs were essentially a stimulus. The teaching was
left to the teacher in the classroos. Another receant developsent has
been the production of a series for slov learners based on the
thinking of a research team, rather than one particular author.

(WR)



»
[}

US DEFARTMENTOF REALTN. ¢
GOUCATION & WELEARE
NATIONAL INSTITUTE OF
COUCATION
Ty DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM

\g' THE PERSON OR 02 GANIZATION ORIGIN
\o) ATING 1T POINTS OF viEW OR OPINIONS
\\ STATED DO NOT NECESSARILY REPRE
%\ SENTOFFICIAL NATIONAL INSTITUTE OF )
\\ EDUCATION POSITION OR POLICY PERMISSION TO REPRODUCE THIS COPY.
%“Q RIGHTED MATERIAL HAS BEEN GRANTED BY

<§§ Television and Rending in the United hinedom Keith Gardner

Q by Keith Gardner -
TO ERIC AND CQROANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE NATIONAL IN.
SHUTUTE OF EDUCATION FURTHER REPRO.
DUCTION QUTSIDE THME ¢RIC SYSTEM RE-

Introiuction ’ QUIRES PERMISSION OF THE COPYRIGHT
OWNER

Television output in the United Kingdom is limited Lo three main channels.

"wo of these ure controlled by a nublic corporation, the BeB.Cei one is

¢ .erated by a numvor of commercinl companies under the Independent Broadcasting
Authority (T.B.A.). ¥For broadcasis to schools there is liaison between the

X, B.Ce and T.B.Ae, and it is unlikely that there would be direct competition
for a viewing audience at any upecific time. That is to say, a televised
reading programme would not be transmitted at the same time on two channels.
Tudced, up to this time, there is such a level of agreement in programme
vlanning that it is rare for a school series to have dire: -~mpetition at all.
1n the United Kinpdom, about 91% of secondary schools, 95t of junior schools

(7 = 11 yeur pupils) and G4 of infant schools (5 - 7 year pupils) ure equipped
with television. Normully, Junior and Infant schools huve one television
receiver to serve the whole schoole.

1. The General Develonment of Broadcasts to Schools

- Roth the BeReC. and I.R.A. have expanded their cducational output in recent

yeurs. Propramme planning has to balunce the needs of a wide age range of.
pupils over most aspects of the curriculum. In the general arca of language,

the emphasis has been on knglish, rather than on learning to reud. Nevertheless,
over the pust ten years one or other of the broadcusting companies have provided
n weekly series, extendinm over a school yeur, vhich deuls specifically with
learning to read. It would appear that programmes with a general lanpguage
content, designed for 7 - 9 year old children have captured the largest
audiences. Typical figures for such programmes are:-

5 - 7 year olds L7% of schools
7 = 9 year olds 7055 of schools

In contrast, reading programmes have recorded the following audience figures.

5 - 7 year olds b42% of schools
7 = 9 year olds 35¢% of schools

These figures should not be taken to indicate a smaller interest in reading
programmes than in programmes with a wider language content. Rather, they
show how, in effect, it is easier to design general lunguage programmes with
a wider application than is possible when oreconstructs material for learning
to read.

2. The Structure of Reading Prosrammes

The earliest prorrammes used a cential figure in the role of “teacher", and
their shape and forn followed a normul classroom lesson very closely. In brief,
the television screen was used to gain an audience for an expert teacher who
utilised his, or hor, tried and tested clussroom techniques supplemented by

the added sophistication of professional graphic vork, animuted charts and
diugrams, and dramatisation. The broadecasting comnanies produced good back-up
materianls for teachers, and the opinion hes been expressed that these were more
valuable than the progrummese -l
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In 1970, the vresent writer wrote a serics which broke new ground in two
directionie First, a«n attempt wis wade to bridge the pap betveen pre-reading
and reading, tuking in a pre-school ns well us a sturting; school uaudicnce.
Second, the human tencher disappeared from sight, and the series was written
around the phantasy vorld of imimsted puppels.

The nature of the lurger population demanded a link between the pencral

language programme and the “learning to read" programme; the technical resources
of television were used to illustrate the rel:ationship between spoken and
written lunpuapes. Yhree broad objects were isolated:-

i) To provide a motivated situation in which children listened to
sophisticated lanpuage, and were introduced to simple and complex
lanpunge structures. .

ii) Yo show how the grarhic form of language utilised a unique directional
sequence, and #lso used space as boundaries between words.

iii) To indicute thnt letters, and secquences of letters are cues to
interpreting graphic languigee.

_The proframmes were essentinlly a stimulus. The puppets, and a magic box,

created & phantasy world in which letters and words had an integral part in
events. The teaching wun left to the teacher in the classroom, who was
provided with a copy of the seript, a description of the author's intentions,
and supprestions for activities. Because the home, us well as the classroom,
vias considered from the outset, simplicity and non-technical language was the
key note of the back-up m:.terials.

In passing, it is interesting to note the fundamental similarity betwcen this
kind of thinking and the much more ambitious Sesame Street developed in the
U.Sehe One should add that the total budget for the U.K. project was in the
region of $%0,000.

Another recent developyment has been the production of a series for slow learners
based on the thinking of a research team, rather than one particular author.
This pooling of resources, testinp of ideas before production, and the
involvenent of groups of tenchers in evolving programmes is likely to become

an important aspect of nrogramne desicne.

3. Problems

In British primary educution over the past twenty-five yeurs thcre has been a
definite move away from the prescribed syllubus, and prescriptive

teaching. ns a result, the formal reading lesson h:as become almost extinct,
and individualised tutoring more common. Under the circumstances, it is
difficult to forsee a future for television as a means of muass instruction.

Clearly, among any groups of twenty to forty children there will be a wide

range of ubilities and needse. The chance that all, or even the mo jority, will
benefit from a small serment of specific teaching is very slight. lence, the
future of the television prosramme, with spcecinl refererce to the teaching of
rezding, hus to be envicased in two wayse. .

Ideally, the teacher requires a library of taped materinls which can be used
with smull). groups of punils at the approprinte time. It is asking too much
to assume thnt an audience is recdy for tecuching at the time selected by the
programme planners of 2 broadcasting continy.



-3 t
et COFY el
8

With the soread of television facilities, cueh meterinls might, of course, be
produced in units attached to Universities, Collepes,and iHigher Educution
establishments, rather Lllon by the television companicse This is already
happening in the U.Ke., and some of the first results are cncouraging. Or, we
can even envisage children in schools producing viable materials. '

The main obistucle is the comparative scarcity of video-tape equipment,
especially in primary schools, and the prohibitive cost of providing it.

1t is interesting to note that if this kind of development does find favour
with teachers, then the provision of u number of small television sets in
school will be more impurtsnt than one large set. At the present time,
television in school is most often seen in terms of mass, rather than pgroup or
individual viewing.

If this is accepted, then the role of the mass proframme,must be to provide u
means for the teacher to refine teoching, rather than a teaching instrument
itself. Telcvision is now part of a child's environment in the UK. 1Its
potency as a means of gaining attention is wnquestioned. What needs to be
determined is the role it can play in ecducation.

For the present uriter, it is the manner in which, through television, an
author can create his ideal world for his purposes, that is important. It is
the way in vhich children can expericnce sights, sounds and cevents beyond

the range of their normal living thut must be captured. It is the tencher
who must brin:; form and shape to experience through personal contact with
children. Television cun be a vital aidj it cannot replace the teacher, nor
cun it make bad teuching goode




