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INTRODUCTION

»
-

The education reform movement izfthe United States has opened the door
to a wide examination-of what and boWw children learn in our public school
systems. We are indeed re-defining the concept of quality education in the
llght of a new commitnent”to relevance -- an illusive term in its own right.
\ .

’ ngh on the llSt of educatlonal debate topics is the subJect of the world
of work. Educators, labor and industry representatives have been urging re-
forms which enhance the opportunities for young pgpple entering the labor force.
‘A new demand by .industry for higher skills is pr bly the most discernible cry.
for changes in the schools, But the career education movement has also made
a-significant coptribution toward a re-examination of our elementary - sqcondarJ
school curriculum, S '

T . .

Relevancy has come te mean an upgrading of the economic literacy dmong the
millions of young high school graduates turned out each year. It means a sub-
stantial understanding of the complex social; political and economlc forces at
wgik in our socxety :

Al

The trade union movement plays a vital role in virtually every aSpect 01
American life.. It represents a large education consumer interest -- taklng.
into account the education needs of union-members and their fakilies Accord
ingly, trade union .leaders are also taking a second look at th learning mater -
ials used in our public schools. Recent studies confirm whai/most unionis#s =~ »
have complained about for years. It is that organized laboy{s role in society,
does not get fair treatment in the social studies and Amerlc history courses .
of the hation's schools. o ;
. t - . :
. Al Shipka, president of the Greater Youngstown AFL-CIO Louncxl fimally
had his fill and introduced a resolution to the National AFL-CIO Conventien
calling upom the Federatlon to orgaplze a national effort to correct this problem.
. R _/
This report covers the fiirst stage of that effort. It represents the bring-
ing toyether o diverse group of interested and concerned persons from luabor,
the schools a xtbook publishers to plan the most effective means Tor reach-

ing the goal of prowding a fair and balanced understanding of labor's role in

our societ ) .
. y : B
The conference was stﬁyctured to elicit a mé X i mum response from the par
ticipants. We' thlnk that obJectlve was achieved.
\ .

+  We are encouraged by the understandimg and good will manifested by the
conference, participants and the press as we tackle this important problem, *

Hopefully, American youth will eventually enter the world of work equipped
to solve the problems posed by a world in the process of change with few guide-
posts along the way. :

. -
- . < s}

wWalter G. Davis
: Director -*
g AFL-CIO Dept. .of - bducatnnn
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. '~ . LABOR AND THE SCHOOLS

[}

‘ By John A. Sessions, Assistant Director, .
7 ' AFL.-C10 Department of Education . . -

*

. . A I P}
y

thb national Lontervnce dealing with the place of fabor and collective
bargaining in the school curriculum has its gepesis in a resolution introduced
at the 1971 AFL-CLO convention. by Delegate Al Shipka of the Youngstown, Ohios
AFL-CIO Council. Never let it be said that the AFL-CIO is not a democratie
organization. The resolution was adopted unanimously This conference is a
striking illustration df the ability of an individual member of the AFL-CIO to
see his own ideas translated into official AFL-CIO pollty and implemented as in
this confvrvncv. . : A

Dissatisfaction with the teaching about organized labor in the schools,
however, did not ortginate at _ the 1971 convention.. Al Shipka's resolution sim-
ply brought into [{ocus long smoldering discontents- ~ :

As early as 1903, cxactly'seventy years "ago, the AFL Convention directed
the kxecutive Council vto secure,the 1n5roduct10n of textbooks that witll bv
more in accord with’ thv modern thought upon social and political economy.
Later, conventions frequently vxpressed the need for unblased and accurate
textbooks. .

rd ' * \
» . 4

e >
" The situation was slow to change. .In 1963, AFL-CI0 President George Meany ~
,wrote in the Teachers College Journal: : " '
Organized labor is a part of the very fabric of our society.
and it oughtq{ to be an important part of any seripus attempt
“to understaﬂ; that. society. 1In most schools today, this is
. not happening. '

.In 1907, Will Scoggins, after making an inZ depth investigation of social
studiqs textbooks, concluded, "The evidenge of an anti-labor bias is. abundant."”

Some of you may Wonder ’ if these ‘complaints may not simply-be the result
of over-sensitivity. I can assure you that this is not tké case. I pulled
down from my book shelves, almost at random,. a widely used history textbook,
kdna McGaire's The Story of American Freedom. . "This book," we are told in the
preface, "tells your country's .story. It tells-of the men and women, who worked
‘to make the United States a great nation.” One might suppose that organized
labor has had.something sto do with-this story. EV1dontly. the author of the
texthook thinky so too because ghe mentions, unions twice..  On page 219 we arp
told: "Workers formed groups.to demand better conditions. A group qlf workers
formed for this .purpose is called a labor union. Not all workers belonged to
unions. But by 1840 many did." . '

That is the only mention of unions until 4 hundred patjes farther on, in
a discussion of the 1930's, we are told, “"More and more workers joined unions."

-
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With an unparalleled sense of proportion, The Stbeibf American Freedom
devotgs exactly as much space to organized labor as it does to the Walt’
nlsnvy plEturv "Mdry Popplns. -

.

In effect this tex;book attempts to deal with the .touchy”subject of union-
ism by ignoring it. It has not always-been so in the teaching of controversial
social ‘issurs. Students have too ofteh been subjected to a sxmplevmlnded
propagandistic teaching. I myself remember well one of the questions on ‘the
final examination for my eighth grade civics class. "How do we know that social - -
ism will not work?" And-the correct answer was that it was tried durlng World

War I when the federal government t ok over the operation of the railroads and
made a mess of it,

'
-

! )

I have a syllabus here for a course in The Amerdcan Heritage. It was pre-
pared in 1904 by one of the larygest school districts in the state.of Arizona.
Here is a sample from-the syllabus, and I may say a very typical sample:

Proh}ém -- In this country we have a kheavy, progressive, graduiled
~income tax. This is what Karl Marx proposed as point #2

- in his Communxst Manlfesto , »

Question -- “Should we keep this Communxst program in our free enter- | .

prise c¢conomy?

. :
Happily, the Arizona labor movement got wind,of this\particular curriculum’
innovation and prevented its ever being used. . It was not so with-a test on
economic issues which in 1960 was administered to all senior students in Austin,
Téxas . JAmony the questions was, "Do you think that employces or owners benelit
more from the increased output made.possible by new equipment?” When the re-

_sults were tallxpd RBA of the students were so economically illiterate that

they gave the "wrong" answer.

They thought that the owners benefitted more, The correct-answer, of
course, was that the employees benefit the mosl because the new equipment "has
resulted in millions of jobs with high pay. To the question "Do you think ‘it
is the responsibility of the federal governmeni to see that gveryone who is
willing to work has a job", 54% of the students gave the wrong answer, ‘They. .

"thought that/ the federal qovernment should have such a responsibility. The

correct answer was ''no” because "if the federal government does this, our en-
tire free enterprise system is in jeopardy." And only 38% of the students
answered correctly that business has done more to improve 1he Am(rn(nn Livin
standard than government or unions. :

By now it will probably come as no surb;ise if I tcl} you that this “test,
required of all Austin.high school seniors was in fact prepared by the United
States Chamber of Commerce. It was used not only in Austin, ‘hut in 24 cities
throughout the United.States. : - s

Fortunately, this is not the whole story. [t it were, there would be
little to do at this conference other .than to indulge in lamgntation and re-
crimination and to hope for something hetter'in-the future,

But by now there is a much more h0peful sxtuatxon There is a wealth
of supplemental material which has become avallahlP Samples of this material

s
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are ‘on display in the-back of the room. - A number of schogl' systems, respond-

ing to local interest, have developed curriculum materials both for special

€ U clective courses in collective bargaining and for introducing haterial about - ‘

. workers and their unions into the regular courses in hlstory, soclal studles, :
. *" and even literature. : . : . 1
'/w. - )

- . The Battle Creek, Mjéhigan. school system, The Penﬁsylvénia Depa}Theht of
tducation and the Washington, D. C. school system are among those whOshave

done outstandi work along this Jine. - : e '
ng g L d AN -
) «And, finally, many_ of the Jﬁikors and publishers of textbooks have Whem-
selves vesponded to past criticisms ami .as a result there are¢ now a numbet o *

history and social studies textbooks which are dlstlnguxshed for their “hand -
., ling of unlons and colllective bargaining.

. € N “ - .
= One of,éhe'important functions of this ‘conferenc®.is to familiari&% par-
' ticipants-with some of the_best of the materials which are now available. ln
sponsoring this conference, the AFL-CIO Education Department is in no poeltlon
to endorse any partlcular boJks but by brlnglng the available haterigl to-
gether we are giving you a chance to look at 1ta and we think that you will be *
pleasantly surprised by somg¢ of what you see. ‘ f’
There is another matter which bears upon'the concerns of, thls‘(ondvrvn(e »
and this is the present emphasis upon career education. . As we have lndicdt(d -t
on many previous occasions, career education pravides new opportunities and °
it also presents us with serfous pitfalls. Our function is to take advantage
. of the opportunities which we welcome. Certaln}y, ‘eollective barygaining is
one of the.important realities of the world ‘of ‘work and learning about it
% . should be an essential compgnent of preparlng students for their future careers,
It .seems all but inevitable that the growth of career education will re-
sult in increased attention to unions and collective bargaining tn the curgi-
culum. I suspect that Edna McGuire's Story of American Freedom is a remnant
hd -of a past era. Future textbook writers are not likely to give equal space- to
-orgyanized labor and Mary Poppins. ; : >

But, here agaln. there are opportunities and there are dangers. The dan-
ger is quite simply that in the Office of Education and in HEW's new parallcl
division, the National Institute of Education, those responsiblc. for -carever

'education are too often people who are neither sympathetic to, nor knowledge-
able¢ about, the system of labor-management relatlons which we have dvvolupvd
in the United States. - ) : o .

A _ 4 . A

Recently, I reviewed @ draft copy of the National Institute .of Kducation
plan for future research and development in the field of career education. [t
is an atrocious document. I find nothing in the plan which. treaty unioens as
a construgtive, creative resourze in career education. References to unions

- invariably, treat them as "the ehemy,' a perverse obstacle to be overcome, '

-

"This hostility toward organized {abor is the more appalling in that the
“authors. of the plan seem to lack any understanding of the problems which they
set forth to correct. I.am rather astonished, for example, to read on page "
63 that "some groups of people -- particularly those in rural agricultural
areas .-~ do not understand fully the ideggpof labor as a market commodity."”

v
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kvidently, the author of this atrocity has never heard of the
"which -in 1Y11 established ¥s a maltter of national policy that
a human being is not a commodity or article of commerce." As
fact, throughout+the document the-writers seem to assume that
fhrt a commodity, ‘In this regard it is they, rather than the
rural agricultural areas, who do nof understand that they are
TN : .
Throughout the plan there ‘seems 'to be an assumption that

Clayton Act. -
“"the .1abor of
a matter of
labor is in
citizens of
talking about .

career educa-

tion will work.best in a labor market having minimal reStraints on job com-

petition. . This is tantamount to saying that cffective carcer

cducation re-

quires an economy in which workers bid down one another's wages as they did .
in the sweatshop era. It is stated_that "minimum wagce laws, union contracts,
or secial pressures may operate at levels higher, than would prevail -in a* {ree

T

market

It is- further stated that@f'these constraints’are the potential tar-
gets of career education activities." Does any one seriously expect to en=

list orguanized labor as an ally in a career education program which reqards

union contracts as a potential target? . '

I raise¢ these matters hecaude if such views as these are reflected in

career education curriculum materials, career “education could
glant step backwards .in teachiny about labor.

3
)

prove to be a-

A ]

This confnrence is not for recrimination or for self-congratulations.
It is being held in the hppe that it will be a productive contribution toward

the development of more reallstlv teaching about the place of collective bar- »

gaining in American society. We are not interested in brdlnwashlnq students
/or in censoring textbooks. We are concerncd that students understand the hae

ture of Yhe collective bargaining procesg in which some of them will one day

participate as union members and some’ of them 4as part of management .

.

The work of this conference is to put ‘together the promising elements
of the growing interest of educators, the.concern of organized labor, and
Out of these,.
hopefully, participants-will return hom¢ with specific and realistic plans’

the very usable teaching matertals which have begqun to appear.

which can be 1mplemented in the schools. A large pact of. the

1n1t1at1vv will

need to come' from AFL-CIO central bodies, many of which are rcpresontod at

this conference. Working together ‘with’ school boards, school

school curZiculum:to woiking people. their aspirations, their

theid system of collective baryaining. An' idea brought by one AFL-CIO member

admlnlstrators._.-
‘and teachers they can do much to bring about a meaningful appr@a(h in the

unlons. and

to a convention will then have become a redllty ‘ifh the classrooms of America.

-
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The trade union movement has a vital imterest and direct concern with
. economic educatjon- -- the education of students in the various levels of
the school system, as well as adult members of the work force, about the
operations of the economy, its problems and policy alternatives.

.

G LI IS 2

- . '

"Eeonomics deals with the wiay in which the community or the nation util-
izes human and material resources for the production and distribution of
gqoods and services to meet the needs and desires of the population. It deals
. not only with the.production ol the'pie and ils expansion over a period ol
: time, but very importantly wilh the distribution of pie, as well -- who yits
what share of the pie and how does that distribution work. )
: ‘ p . B
- . 4 Basically, therefore, economics remains what it once was-officially Y !
called -- political economy -- despite the present distorted emphasis on l
abstract mathematica) models. The teaching of cconomics, as a result, must
include considerable attention to institutions -- trade unions and collec-
tive bargaining, as well as business ~firms, banks and government agencies.,
It must include, too, a direct facing up ‘to controversial issues lhal in-
volve different economic and social-interests, as well as differing view-
points, ethical and social objectives. ' o ‘ L
-Simple reliance on inherited wisdom, cliches and mythé arc no longer
adequate -- if they ever were adequate in the past. Ours is a time of vas!,
swift and even accelerating chagge -- in technology, for example, in urban
: gqrowth, in race relations, and gg igternational econothic relations. .

\

v o As a free institution, which is a product of democratic rights, organ

ized labor *is wedded to the conviction .that the coemplex adjustments and so-

lutions to these vast, rapid changes can and. must be developed within the

framework of a free society. As a result, organized labor, which beyan the -

fight for a free public school system in the 1820°s, is vitally concerned = ' '
. with the quality, as well as the quantity of economic education.. .

e : The quantiiy of economic education has been slowly improving. An in

] ' creased number and percentage of students in our school systems are bedng

' reached by economics courses or, for many students, by some degree ol cron
¢ omics content in social studies courses. However, the numbers and percent

agess of students, who take economics courses in the school systems, are ~7

still quite small, and the economics content of social studies courses is o

also small.. And, despite the efforts that have been made, the quality ol .

economic education is usually poor, particularly in light of the pressing. -

needs of the time in which we live. ) '

4
i

Will,Seoggins' report on the treatment of the world of wbrk in the Los -
Angeles county high schools, aboul a decade ago, pointed to a major pruhlgm
the biased nature of so many of the textbooks. Scogyins reported: '

- . ‘ °




»

“"Strikes are usually portrayed as exceedingly violent and
accompl ishing nothing. Unions, as political activists and in-
stigators of social-economic legislation, are adequately de-
seribed by only two of the eighteen U.S. history textbook: and
by-only one-third-of ‘the yovernment and problems books... B
Collective bargaining, which- has established a system oP indus-
trial jurisprudende in most of Amergéan industry, whether organ-
“ized by a udion or not, is ignored by well over half of all books...e
[
- ‘I{ this study were to ehd with the perusal of Lextbooks.
the question-of what is beingjtaught ;to prospective cmployev
“of America about labor and thd economy would have tv receive
a rather unsatisfactory answer. The answer would be unsatis-
O factory nul so much because of a lack of information, but because
of what is included in the textbook so often invites, encourayes,.

and OV(H demands an anti-labor position from ‘the readc " ».
L4

b ]

("Labor in_Learning: Public School Treatment of the WOrld of
Work," page 55) -

&

" Such textbook treatment of trade unions, collective bargaining and theg
wxorld of work has probably improved very little, if at all, since Scoygins
presented his report. It is usually absent entirely or utterly biased.

\‘ . The textbook treatment of many key economic and social issues is also
nttvn rooted in prejudice, mythology and - inherited wisdom. This is, or .
. «should be, of ‘major importance to ogganized labor because the basic framework
is often presented in a way that isEhostlle to trade unions, collective bar-
qaining and social legislation. " )
The usual textbook basic agsumption about the ‘American economy is a
model ot freely competitive small enterprises, typical of the period prior
to s¢he Civil War.. Moreover, the textbooks, in many cases, 51mply accepd
the decisions of busxnvss management -- on such issues as investment, indus-
try location or returns on investment -- as given, and anything different 1s
presentéd as an interference with or challenge to the competitive model,
which is,%in the real world, a myth.  And this mythology includes the anti-
worker falsehood that the worker's wage is the dollar value of his marginal
productivity, whatever that is -- the mythology tnatls widely used by many
- so called jnbcral ecconomists, as well as «onservatlvos. to oppose or call
into question minimum wage legislation, as well as trade union bargaining
on wages and most social legislation.

To offset such factors, a tremendous burden of responsibility for tair
ness and ha®™ance is placed op the teacher, because of the gaps, ignorance or
sheer Dias of the textbooks. And therburden is also placed on all of us to
improve the quality of the textbooks, themselves. ‘ﬁ/

e promotion

As far as ] know, the only significant national force for. .t
of economic education and improvement of its quality is the

oint Council on
Feonomic Education, which was founded in 1948. ’

A key factor in the JCEE is that.it i$ a joint ‘counc -= with repre
sentation of busxness. labor and dgricultural organizatioRs, as well as vedu-
cators. And a related key factor. is that the educators --)and not the inlcér

_estogroups -- have the responsihi{ity for directing the program.
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The JCEE has arbused interest in economic education among educators,
school administrators and groups in the community. It spoqsors workshops
on economic education. It has helped con31derably to curb ‘the innundation
of our school systems with propaganda, indiscriminately presented as fact or
as authoritative views, althdhgh it frankly must be given only a mediocre
or evi'n poor grade in dlroctly working for fairness and balance by anhditan
the subtle anti-labor maLerlaIs and prejudiced mythology that abound in
ecronomics textbooks.

-
-

The Joint Council also prepares and recommengs materials, although not®
all of these materials are examples of fairness.” It“encourages ‘teachers to
use materials of the interest groups, such as labor organizations. It helps
to educate teachers in economics and to improve ecohomlts training requirv
ments for ttd(hprs. : .

’

A\ RN
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"LABOR. AND THE JOINT COUNCIL ON ECONOMIC EDUCATION

é. '
Excerpts from addres§y by Dr. Moe Frankel .
President, JCEE .
It's really a pleasure to be here to talk to a group such as this, rep- .

resenting not only those from labor, but those from many other sectors of
our llite as well. It is.true.that we are in a period where there is a great
’ deal bt concern for the lack of understandnng of economies. This past ycar,
somebbdy must have set off an explogsion, because 1'll bet that my waking
hours, at least 50 percent of them, have been spent in meeting with labor

. groups, with business groups, with agricultural groups, with those from the
e newspapers and educational groups concerned about the lack of econumic edu-
ﬁ? cation that exists 1n the country.

P ?
Many of these groups have recently developed programs. They also were

+ innundated by others that had programs to sell. And after much deliberation,
with gyreat humility I can say, that almost 100 percent-of these organizations
wound up at-the doorstep of the Joint Council on decisions that were made
after complete evaluations, because they realized that no unilateral organ-
ization could ever expect to accomplish anything in economic education wilh
our schools. Sure,-we see a great deal in advertisements, in flyers, in X
hortation, but. these are not important when it comes to education. They can
only do good for these already in church.. And the numbers in church and
L£¢onomic education or economic understandxhg. as Nat Goldfinger has so well
said, are few: . The average American is the target of the Joint Cohncil. We
knpw that leaders from all” the sectors of the economy are frustrated. And

why shouldn't they be because of the way things havé gone. ‘They are looking -
around. What action should they as organizations or companies or tabor
unions take in reference to economlc educatxon? ¢ e
) y‘ r

Tob often, many of them do sevk short-term solutions for problems. Prob--
lems that require long-term coatinuity. It requires a constant effort dir-
ected at the youth of th:{hatiOn and not with those who offer panaceas with
crash programs at high cost. Those of us who were weaned and brought up on.
the Amirican edurational system and are still worklng in it know only too weil
that crash pro%gems never succeed and are a complete waste of money.

-

Someone said that there is @ need to enlist spokesmen whose supporl of

the p%ivntv_pnterprisn system would not- beghismissed as self-serving. We
he)lieve that the™Joint Council is just that kind of organization. 11| has
.»» Aachieved the creditability for working with the sghools. I merely mention .

to you that- there is hardly a professional organization of educators concern
ed im any way with economics or curriculum that is not formerly af(ilialcd
‘with. the Joint Council on Economic Education. And as far as our lisl of co J
operators are concerned, they represent every organization that is anything,
in the U,S. in the field of economics.

4 * . A -. . .
Anid 50, over the years we have built this creditability. We are proud
of it g we guard it carefully, and we will not let anyone encroach upon il.

"
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Aygain, lct me say, that education as far as we ‘are concerned, 1s the
nnlv hope for economic literacy. Economic understanding and capacity f¢
ccopomic reasoning do not come lightly. It's no® something that can be
achivcyved. by a half hour presentation with a fliff chart. It is not sometfiing
that c¢an be achieved by a simple film strip, or by a movie, or by a picex
material. It is hard work and work that requires some concern on .the
of -the teaching profession. And because of that, we have directed ovur re-

sources and our program completely to those in education. We have provided

"a basis for interaction and a ba51s for the devvlopment of rational, criti?

cal, analytical thlnklng

The program does provi
uation and adaption to chan
those in the community.
Gouncil achieved the posi

continuity. vides follow-up, hard eval -
. One of it J tenets is cooperation with
ight ask the question -- Why has the Joint
fhat it has?

I would lbke to give you what I think are about 5 reasons and sec whether
you would agree with them. :

L]

One - We ‘have insisted throughout thetnatj that lEEEETRhiprin this
program represent—the entire, community, busineSs,” labor, agriculture, rescarch,
government as well as educators.

\

beoundly - We have insisted that in all: pr0grams. educational lcadership

- be yuaranteeld in concert with the community.

Thirdly - The philosophy of the program iy the only one that we see
that can work with the schools. A philosophy that is objective, non-partisan,
non -pullitical,. academlcally free and academically responsible. -A program
that puts: its faith in anaMy51s and critical thinking. A program that belicves
it must start in, the kxndergar en and go'right on through formal education. A
progran that puts a high ptiorfity on working directly ‘with the teachers bé-
'a“S“‘wT "believe” the teaph¢5 to be .the focal point in econ0m1c education.

Fourth - Our belief/in our efforts to institutionalize the program to

Sgive 1{ pchanonvy, and prbvxdp the multlplxer §0 necessary.

&

- And fifth, - The diffusion strajeqy, that we have worked out to provide a
Helivery systvm that covers all of the United States

Vow where does laborlstand in this kind of an organization? On the Joom
Gouncil. board we have 8 feprpspntatnvvs ‘from labor, two of which serve s menr
bers of the executive committee. We have in the United States tdday, 46 stale

councils on economic eduéakiOn. And, in every instance, labor plays a big role
in the activities of those state councils. There also are Y2 centers on peon
omic education located on collegiate campuses, and here again, in all programs 7

that they sponsor, you wilp find labor represented.

Turning then fo‘théﬁﬁ}pgram that the Joint Council presently has under
way, let me comment on the following items. Last year, in the Unitnd!ﬁlatns,
recognizing that most teachers had little or no background in economids, the
reuncils throughout the Knited States developed programs for over 12,000
teachers to give them wfat would be the equivalent of a one semester course

) L4
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in econosies, only done in our tashion not in the classroom fashion. And, |
miqht say’, that-éin every one of those programs, labor* has its, just part.

I'm addition to these teachers, 'who are workdng in the program on thar
orn, we have sponsorcd, and we are sponsoring at thespresent Lime, a lel
stip program Lor elementiary ‘school teachers. 1t's now going into its third
vearcThere are 300 teachers involved and we are developing Leadership on e

pirl of cracherjack elementary teachers so that they may play lhu_}ylv ol
i

B consultants 10 school systems in their area. At the present time,/in our co
aperating schools program, there are roughly 200 school systems involving over

Bomillion students. )
We have experimented with that progrgm. We know that we have a model]
that work®. “We have a variety of approacfles, and have developed in gddition
' tu~that, a systems approach to curriculum change. We know that we have done
a Uiirly goud -job in settipg curriculum guidelines in the social studies. .
But, we also realized that that is not the only place in the school curricu-
Lwn whers economics can bg,taugﬁt. And so, we are now finishing up with a
progran on where economics fits into the business education curriculum, Pretty
svon, we will] have publications for the teacher that will almost take the
teacher by the‘hand and lead him through, so that he may, or she may, find
+ the opportunities to develop some economic thinking and economic understanding. |

I \

. we have developed also a career education program, known as WOWEE, the
World of Work® keonomic kducation. This i3 considerably different than most
approaches to. career -education because our concern is not a dascriptive ap-
wproach.  Our canpern is -- what economics do you have to know to cven think® :
Jhout i pnssible’carvvr? What careers are going to be avdilable to you 10

years tfrom now;ﬁind. what kind of education are these “cadbers going 1o dempnd?

We were vey fortunate in develpping this program to have the good ad -
vice of the oftficpe in Washington of the AFL-CIO, and particularly of Nat
Goldfinger. We.Have the package. ‘It currently is being taught in many school
systems around the country and we are embarked on a dissemination program thal
is of a twe years duration. Then again, we have another program, -bhecause of
the interest in consumer education. But here again, we said to oursclves --
whitt i there that should be important to a youngster to know aboul his own
. prrsonal decision making? And so we have produced a series ol basic guides
' for the teacher in the economics of personal decisfon making. So, there is
ane for social studies, one for home pconomics, one for business cduciation
or the sepa.hte course in consumer ®onomics, all with an evaluation instru-
mant 1o go along . ' . .

» -

.We are embarking this fall on another innovation. | was delightioed o
hedar Nat Goldfinger say that we're finally coming back to a study ol the po
litical economy, hecause the Joint Council is definitely moving in that dir
ection. We have a small grant to test how we can best bring together the
disciplines ., of political science and economics for that lonely teacher in the
classroom. Those of you who are. in the teaching- profession know that when you
- . went to college and you took your preparation work, you went through this kind
of an experience.  You walked into your classes and each class was completely
segmentized, It was either economics, political science.” or mathematics. And
nowhere on the campus did anyone, even in the schools of education, attempl
to hring together this knowledge in an integrated fashion. That was bad be-
cause . bhe ou were hired for, your work, especially at the secondary school
level, you were expeeted to produce an-integrated program in the social sciences,
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< .
And, w0, to overcome that deficiency, we are going to .test out some
arcis uhvrn we can bring together economics and political science tor the ’
. Uriacher at the secondary school level in the hopes of making a contribution.

a
-

At the collegiate level, . we are also working very diligently. You prob
ably are tamiliar with an evaluatxon 1n>trum(nt that we produced for the in-

troductory courses in economics. This created a sensation in the dis scipline,
We have *had the backing of the American Economic Association and it slowly
but surely is forcing the professor to ask himself the question -- Is anybody

in my classylistening? In response to that, we are now finishing up a four-
ytdar experiment in redeveloping the introductory courses, in economics. lere
we are working with eight collegiate ‘institutions -around the U.,S. in produc- -~
ing Syllabi, cach one using @ different approach. Our hope is for each one

to develop a much greater interest in economics on thv pdrt of .thc undergrad-
Wit b,

N N . M . ~ .
W haven't forgotten the community college. That is really an arca thal
is @ morass in economics. How many of you can picture taking a college course .
“inoeconomies where 31 percent of your teachers do not cven have an undergrad
uite mijor in economics. Now that's whd; you have at the junior colleges.
. And, that's the problem’ that we are concerned with., For the-kind of qudn.ncw
they have, Samuelson, Bok McLonnellJ you name them, are worthless. And so
we dre embarked on 4 three-year program in developing-the syllabi that-will '
b# useful for the junior colleges throughout the naLion. '

We also have a question bank established for protes ors of economics, of

_quhstﬁons that have been validated, verified and standardized. We have done
a yreat deal toward encouraging research in economic éducation and today we
“have a ile of over 1300 pieces ot research that Sjave been completed in .econd’-
mic edueation. A journal on cconomic education has been established toz those
at thv colleginte level concerned with 1mprov1ng the teachlng of orynomnts
¢n this journal has flourlshed and it 1s being’ publlshed on a twice a year

G basis by the onnt Council. : . .

Also of interest | think to,?vgroup like this, is the mulvrll]b develop
ment proyram of the Joint Council. Last year, we produced over 20 different
Ptems, # set of slides, over 16 film strips and cassettes. All ol these de
Signed not necessarily Por the student, but mainly for “the tcacher. We have
always taken the position in the Joint-Council, that we should create the mar
ket for economic materials and then it was up to the publishers in the private
enterprise system to tfill the void, and we wouly concern ourselves miinly with
the teachers. .

+

And, s, we do hgste teachers yutdes, we h'lvv hibliographies, we have oval
ation lnsllum nts. We have all sorts of things tnat would be valuable 1o &
person. sincere y concerned with revising the. tua(hlng procedures to get morce
economics intof the curriculum. o

As Far as evaluations.are concerned, we just rur?ntly completed an cval
wation of social studies texthooks, grades one through twelve, and examined
them in terms of their economic content ag well as for the omissions in econ-
omics when the opportunities were there to do something.

.

-

i " Where do we stantd in some of our publications with labor? Lot wme jun

e '
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“tell vou about a’ few things. Presently, we are producing a picce of supple-
.mentary reading tor the senior level in the high schools on the role of labor
in the American economy. And this is being done by Ray Marshall, tabor econ °
omist at the University of Texas .11 will have a“tilm strip. In addition,
we have just recently thUu(td a\guide to the American History course, and
that guide certainly does not UHIL the rele that labor has played in thv'
American history sequence. ' v '
‘ .o Z‘ ' * . . : 2
P mentioned toryau the ninth grade material for career education., |,
also will caJl your attention to the bibliographies that we prnﬂuvv which con-
tajn. a gqreat deal of material That is applicable to labor, Rv(enllv. we pro
duced 8 film strips for the clemintary school, grades 1-0, and one ol those

) Film strips, in the series entitled "Heonomics In Our World™ is on labor unions,
whereea lock is taken at labor from the early days of our country up to the pre
: s»nt, the men who hatve organized into groups to win better wayes and belioer
working conditions. ~ =

Let me say that the impétus for change must come from wilhin the, schools.,
No program that is imposed by any outside group will-ever succeed. And |
think it's to labor’'s eredit that they have never attempted, te my knowlcdge,
to wmpuse a program on the schools.

In addition, the decisions on the materials to be used in the schools
must be made by those who are to use those materials. It cannot be made by
outside ad hoec groups. That's the oply way it will work.

Next, the approach must, of necessity, be vvolutionary'and'nol revolu-
tionary. Becausc when you'rg changing the curriculum, it's a very tough” job.
It has often been said that trying to change the curciculum of the American
. schools 1s like digging a grave with a-toothpick. And bcli(vv me, i you've

ever worked in edurdtion that is the truth. And so you've got to start frum
e where the teacher is'and step by step take them hy the hand and lc:d them,
' They are not open to revolutionary practices,

- And, Cinally, as %in axiom, a unilaterial approach by any qroup in lhe

. American society in attempting to work with our schools can only result in
Failure, . . . '

' [.et me say then, ih conclusion, that we have developed a product. We
have test marketed that product by experimentation, by evaluation and oyl
sion, We have disseminated ihat product nationally, and we have a dvllﬁx}y*
system of 46 state douncils and presently 92 centers on cconomic cducation.
‘And, we hav e the trained leadership.

One final question -- Wh?t kind of (lout are you ¢xerting with the stiate
legislators?  Are you taking a4 good look at the outmoded certification cre
~dentials that presently are on the buoks, and are you attempting to do anything
about 11?2 What about the requirements,in social studies that most cvery stale
seems To have?  Are you «frtain that economics will get it's just deserts? And
finally., the councils do need your help personally.  They need the help of yow
organizations, both' persetally and financially, and the input. that you have i
AOotremendous one I«;‘mnkv\~ ’ ’

4
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INTRODUCTLON

Following a lively discussion of the curriculum design
and content’ of the nation's publiec schools in connection with
economic education, the delegates began to examine three
specific examples of labor activity viz-a-viz developing
materials useful to teachers in levels K £hrough 12,

These activities involved, the school systems in®New York City,
Buffalo, New York and ° , .

Presenting the material to the conference were: C s

~-Mr. Albert Shanker, President of the United Federation

of Teachers, New York, New York, and Mr. Carl Golden,

& Brooklyn School Teacher; oA

--Mr. Iyving Sloan, Scarsdale High Schpoi. Scarsdale,
New York; ’

--Mr. George Wessef, President, Buffalo AFL-CIO Council

and Mr. Samuel Sackman, Commissioner of the Mediation

and Conciliation Service in Buffalo, New York,

3w
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~those materials were one-sided,

-

EXCERPTS FROM THE REMARKS OF MR. ALBERT SHANKER

e
(Mr. Shanker is Pre51dent of the Unxted Federation of Teachers Locgl n2
New Yor& and a Vice President of the AFL-CIO) .
r\.. , “.\.
q «
. &

I would like to deal with the question of .textbooks, labor materlals

'hqw %abor is treated in the schools and so forth,

Periodically, in New York Clty. labor editors and some local union
officials would get together and their major concern was the fact that
there was a high distribution of free materials to schools and that’
practically all of those materials were produced by large corporations.
Some of the materials were divorced from the particular interests of
those companies. It just might be a particular company sending out ot
pictures of what life was like in the Middle Age’s -- and doing it
as a service -- with a littla line at the bottom that you should
remember the following company for having taught you about the Middle
‘Ages or something like that. But not all of it was free of some sort
of message. ‘A good many of the materials that were sent to the schools
did indeed have a message and it was the corporation's message on
political, economic or social issues which came through, one way or
another. ‘ ' ! '

1
“~

OQur concern was very much ?bout two things: we were concerned whether
and some of them were; secondly, we felt

that there should be some assurance_that those matersials circulated in

the sehools offer other points- of—view as\Q\ll so that the student would

not be subject to propaganda but- rather would be faced with a. series of

conflicting perspectives and points-of-view. Taken together, all of

these materials could become part 6f an education process.

\

Now, through the 1960's, Harry Van Arsdale, President of our Cenmtral
Labor Council, kept asking me whether I would serve as chairman of the

'Education Commit tee. I.said yes. Then, we went through a few years of

strlkes and turmoil in our own union, so the Education Committee seldom -
met. He kept calling up every month or so pointing out that there was
an awful lot to be done in this particular field and as soon as the .
strike was over or the contract was negotiated we ought to beq1n to
work on it. .

Finally, that did happen and we have done a number of things and
it is these things=I want to get to in a little while. : <

A number of thlngs oyght ‘to congern us if we take a look at’ thxs

.Pntlre picture of labor, the schools, and the curriculum.. T will go

beyond that., I thlnk you have to relate what happens in texihooks to.

+
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what happens in the curriculum. We also have to look at the biggest
.educators in our society. -They are: “newspapers, “televfsion and

) J

.the, str&t agrees with the labor movement on everything --

.. e
-
- . ! T . .

—.—radio. . ‘ Lo 4 ~ v .
. . £ o ~ - .

C -

0

This summer I was at.an international. cenfereace 'im Ndirob# nnd

I' was discussing with the head of the teachers umton in London the
prohlems that we are- encounte{lng in the U. S. in terms of bringing
-about a merger of teadher'organlzatlons here.. We made a: llst of the
varidus differences of Lhe organlzatlons involved. At one:pbint the
head of the British orgéanatlon said: "Well, you've got one problem .

. that. unions all across the world don't have.”" 1 said, "What's that?""

He said, "The U','S. is the only country in the entire free world where
the labor movement does not have a popular, positive image in the mind

’ogithe average citizen,” Now, I think that's one thing we ought to’
- Mak about, If you go to England, or if you go to Germmq&ﬁior to - .

Australi ‘\Qgpada and other places -~ it doesn't mean thay s & man in

when you go throMgh the-equivalent of Gallup Polls.in those ¢huntries
gg then in the U. 'S., you get a very different‘poiht of-view ahout
ons from the mau on the street,-and also. in terms of what the labor
moyement is 11ke and what it 1s doing. | ) -
& v
Now, L~ would like to jump to, another point and'l thlnk this will
get put together in a few minutes when we talkaabout what it 'is we are
doing on this questlon. . 4
There has been an invisibility of labor unions in the curriculum -
and textbooks, by and large, and a negative image presented in many
cases by the media. In addition, we also had an attitude about the

"unions themselves, in tems of their mnot caring. In the last couple of
yqars, wh11e going around and talklng to ‘'many union leaders, the attitunde

is, "We're in the kind of work that neéver is going to be popular. We
don’'t really care very much what other people. think about us.- 1f our
own members like what we are doing, if we negotiate a good contract,6 -
can get re-elected, and have the\coﬁfidence of our own members,

that's fine." . . - :

‘ ; Sl
* Now I suppose, to a very large extent, that point-of-view on
the part of union leadership may not have been far, from wrong throughou!

many of the. years of labor's history. 'l would suggest, howeverx, that il

one looks at what has happened in the last ten xears one finds thal the

labor movement is more and more finding that the bargaining process itself

is relatively frustrating that you work very, very hard to neqotiate &

. package and then you f%nd that what comes across the bargaining table is
taken away in a number Qf ways. It's destroyed by national policy, which

brings about increased “unemployment,, It's destroyed by ~aws, which
deprive many workers the right to organlze;" There are threatls to phe
continued freedonm<to strike. There isn't much point in negotiating all

_sorts of things when some of- them can only be provided by some sort of

a national plan, such ‘as the problem 6f providing decent medical care.

.
-~

basically,

¢
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SNt What I\?m say]ng is that mork and more labor is turn1ng to the®s . v

pulat1cal ‘process (whether .t be-at the local, state, or the national
level) to.bring to its members and because dt's belng déne through a
I -polltlcal prbocess, not only its mémbers, but everybody-in society,
. certain .benefits which Just cannot appropriately be brought about, through

. colléctive bargaining. ~ Now because labor is engaging in the pOlltlcal
<o - .-.process more and more, we are concerned about what the average citizen

. ‘thinks of unlons and whether they’ghve knowledge of those unions and how

., "'they operate.  This has an affect on the ability of the labor movement

.. to-win friends any allies in the- struggle to bring-about a decent minimum

%, 7J ‘wage or to support various programs to .end poverty, or to bring about

.. . .pational health insurance and. other things. It doesn’t make much

b dlfference,what the fellow in “the street thinks “about you when you're

. .at, uhe‘bargalnlng table with management s negotiating committees But
-1t dres maHe a difference when you are:going down to Washington to tfry

’% . what other people think of you does make a difference in whether they
- Joﬂh;yqu in a part1Cu1ar struggle to bring about cortaxn obJocllvvq or not-,
o n ,l - ’

R So, in conn@ction ‘with Lhat attitude on- the part of many uniens,

. pars of our-educational job is with our own unisn mémbership and our

‘i 0wn- unlon leadershrp in terms of bringing about ap understanding that
what -other people think mdtters more and more 1n terms of what it is
S that we are- ahout : ' :

‘-:~ Now another thlng that ought to be mentioned here is the absance
e of Jinterest, of labor 13 the school curriculum and the shoddy, rather

o shallow. type of *crisis reporting which exists in the mass media,

m_{gm Semething like a strike that disrupts'is about the only thing that will
) ~get reported. This means that millions of, workers are entering the
* ' world of work without ‘having any sort-of understanding of one of. the
) . basic’ processes that they are going to get 1nvnlved in. They are qgoing
to enter the factory on the first day ef the job and ure q01nq o {ind
somehow that automatically.they are-a member of some unign's security
‘provision, They will have no knowledge that they have a rigyht, 1o
participate, a rlght -to vote, that thefre is a structure of meelings
developing bargalnang items. No knowledge thtSOPVPr

. I want to raise another .issue that perhaps is broader than “the
others. 1 think that maybe the best way~te”introduce this is to relate
an experience that I had with the teachers in our local in New York (ity
not long ago. . : . : :

. Eight years ago there was a mayoral election ‘in New York (1{y

. : [1nsday vs. Beam. On New Year's Eve a man by. the name of Michael J. Quill
who was the head of the Transport Workers' Union, caIléd a subway strike
in New York City and the. subiways were shut down for a couple of weeks.
-Now what happened was that on the second day of that strike a number of
union leadérs in New York City received a ie}e@;am saying that the

. ) . LI ' L 4
‘F . »
B .

"to gonvince an entire Congress and the President. 1In regdrd to the lalter,
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Ltime, had printed letters from students that were written in

~tiu€ with respect to other rights,

y\/"_ | -

~—

(3

’ Transpor¢ Workers are going to have a giant rally down at C1ty hall

and jt will be fery nice if other unions came down with some sort of ~

.a banner to show that there is support of the labor movement for the

strike. Now, teachers were working that day, so-only a few of us were
at the union office, I, and some others, went down to city hall and we

marched around once or twice with our banner along with other union . -

leadérs, ,Thegnext day in my office I had the biggest stack of mail that
1've ever received from our own membership on dny single issue. The
members wanted to know who .gave me the right to support the Transport
vorkers. Many.of them, in their letters, said that Quill should be |
immediately thrown into jail. A few said that he should be electricuted

or hung. The World Telegram-Sun, which was still in busin at that

ocial studics

classes dlso suggesting.ways in which Quill could be execute

»

right thing
way to do

Thepe were no questions raised as to whether that was th
to do or not, it was just sort of a contest on the appropriat
it, ' . >

Now, why do I raise this? I raise this because we have in”the

>

“United States a public policy with reSpect to a number of things. We

hope that we are educating the students in our schools so that’they
value some of the basic freedoms in our SOClety We hope that they T
understand about the guaranteed freedoms in our'Bill of Rights. We
hope that we are_educating them "in such a way that they understand that

freedom of. speech means the right of somebody to disagree with you --
not the right of somebody to agree with you, but the right of someone

to hold very unpopular oplnlons -~ and we. hope that throughout our
educational process that that is one of the things that becomes a very,.
deep part of each and evéry ‘one of .the students. We hope the same is

[

v : o
‘But, there is no question thay one of the very basic, very precious,
rights in our society is the rig to strike Wty° Well, we've been .
through it many times, but basx ally it's a“collective barqalnxng rtht
to'striké - it is the best of’a nwmber of evil alternatives. .Tt'
evil to have workers working under cond1t10ns that are unllaterally
imposed by employers. Theén|you get exptoitagion, It's evil to have
a third party come in and tell both labdr a management what to do.
Nedther of them wants it. “Try to think of what life would be like
if nobody had ‘yet proposed that the workers themselves should haV(
a say in determlnlng their salar1es ard workxnj?condltlons -
So the only alternative, and it's a messy altvrnatzvv is to allow
for a struggle to take place and then at the end of thal struggle there's
an agreement that both sides can live with, This is an extremcly g
important, part of the public policy of this natidn. We don't want %
explmtatlon4 we:don't want dictatorship, we don'.t want a third party
telling hotft mahaqement and labor what to do. Tf you accept all those
points, then you know there is no otler way te do, it\ And su we value

R »
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this as an important p ot the American way of life,’an important
freedom that both manégﬁﬁynt and labor have, which is the freedom to
accept things by agreement not:to have them shoved down their throats
by someone else. ¢ v ’

i 4

-
.

But yet we do practically nothing within our schools to convince
people that this is an important right that must be protected in the
same way that we fight .to protect freedom of speech, religion, or
the press. So much so, that when .thegallup. or Harris Polls are taken
each year you find that a majority, not only a majority of people, but
a majority of union members, favo; curbing the right to strlke and favor
some sort of compulsory arbitratiom court, >

The overwhelming majority.of union teachers}1n the c? y of New York -
thought that when some other union intonvenienced them that®something
ought to be dore to punish that organization. ‘Now, if we value the.
right of both management and Labor to continue having this freedom, .
the freedom to enter into agreeménts or to refrain from doing that,
then it seems to me that we've got to do a job in educating the pub11c
to uAderstand that if they believe+in this freedom they have to accept
" a certain amount of inconvenience. The same as you've conVinced students
.that, they must accept the inconwenience of listening to outrageous— _ __—
points -of-view that are held by other people. They've got to accep
the view that newspapers are going to have the righf to have the wfbng
point-of-view. They have it consisteatly. But that's part of freedom "
-of the press. ' - . _ . -

’

I spoke about the press. I want to‘Spend just a minute or two-on.
this because I tnink there is a pattern in terms of how the press and
.all the mass media handles this"whbole question of education in the field
of labor relations. To them, practically all strikes, unions, and all
labor relations are somehow con51dered terrible and evil.. The only time
there is any sympathy is when you've got a .very small struggllng union
that is unorganized and dlsorganlzed You get a kind of symethy for
.an organization of that type. So, when the hospital workers in New
York City were unorganized, there was this great outpouring of sympathy.
but right after they got their first contract the media started ripping
into them as being part of the. group that contributes to the inflationary
trend.

o

Cesar Chavez is doing very well right gow, in terms of Qubkic ,
relations, but as soon as he succeegs in orgggizing the un s~
image is going to change and people are going to think that Just

a labor boss. Right after they get their first confract, the grape

-pickers will be part of the establlshment and they 11 haxe to WOrry

about that. $ b
So, obviously, the media pattern has a kind of radical chic approach -

that labor relatidns is treated in terms of only the struggle of the

unorganized and as soon as the iritial, orqanlzlng is done, it ceases to

have any s1gn1f1cance. . '

v
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" Now, thg central labor counc\l in New York thy has an education
comittee, We encourage all affiliated locals to appoint and send one
mempet to a monthly meet ing. Meedxng< take place the same day as our
monthly luncheon and we try to encourqge the same people to come back.

» .One of the things that, we've found is” that New York Uity, whlch has
900 separate schools offerlng literally thousands of elective courses
in almost anythlqj you could think of, up until last year had never

..had-a single course devoted to labor. : :

There wasn'’ Y'ﬂ school giving one course, for the studentq where
promident labor leaders in the New York City area had the opportunity
to make a presentation and answer questions dnd talk about the problems
of their particular unions, ln addition to that, we found out about :ll
sorts of public service things that, unions did, but the only time .t hey
could break into print was durlng a strike,

e ' /

So, those of you who followed the Ney York Times saw full:page ads
on union-sponscred scholarships. Now we have a booklet pub11thd by
the Labor Louncxl prov1d1nq infofmation about echoldrqhupq

»

-

This year, we also' sponsored a course on-labor and international
Y affairs. Most people have very little knowledgn ‘and I'm sure that
no where in any high school in this country is there any knowledge of
the major portion of the budget the National AFL-CIO spent sinc¢e its-
inception, toward helping workers in othef countries who have-not yet
developed organizations as we have them in England and Canada and the
United States, Our mission” in Latin America, Africa‘and Asia is to '
help workers from unions and teach them some of the arts-of collectlv« "
bargalnlng. )
. :
When*1 was in Nairobi this summer, I found that the Ladies" Giarment
- Workers' Union has an institute'there helping to set up a %Tothing
industry. .The Printers are over there helping to develop a program
in the university #or a printing center in Africa. That is only part
of what American labor. is doing, and if you look at the national budget
‘of the AFL-CIO, a very 31gn1f1cant amount is to help workers in other
countries. : 4

N - 4‘ »

. - Now, with respect to our ‘teacher membership. We subscribe to all
the AFL-CIO publications, the FEDERATIONIST, and the AFL-CI0 NEWS, not
just for the president, vice president, and the secretary. but our 900
building rnpreqontatlves get these ppublications because we feel that oné
of the main jobs is to do an educatlonal job with our own members, So
that “material goes out to them, _—

T — .
There is also a relationship with a number of the career education .

nrograms. We found that many of these programs were developing. WNo one -

from any union was invited to participate in them. FKssentially, what
many of these programs involve for the elementary and Junxor high school

oy
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grades were sort of two-way programs.. There were visits by teachers,
students and parents to varfous companies to see what work was going
on in the company and then there might be a film or a speaker coming
from the company to the school. And again labor had absolutely no
involvement in this, One of the largest programs had maybe 50 comp&nies
involved. Thousands of students were involved and throughout this whole"
'thing, there was no mention that any of the companies’ employees had a
4 * union engaged in collective bargaining. But, there was no visit by any
union official.  There was.no visit to the headquarters of the union.
Now, I am pleased to report ‘this has been changed. .In addition,
we have produced several .lesson plans for classroom teachers on strikes
that were currently taking place and we, have that material available
for distribution, OUne of them is on earlier grape strikes, a few years
ago, trying to explain the plight of the grape worker. It was distributed
to thousands of feachers in New York City. It was also made available-
on _a national ba3is, by the AFT. Another dealt with the GE strike which
took place a couple of years ago. Now in all the years that companies
Jhave put materials into schools nobody said a word. But when the United
Federation of Teachers in New York City put out a lesson plan on the GE
striké, you should have heard the outrage. Incidentally; we got all
the material from the GE company as to why their way of negotiating is
right and why they can't give an increase and so forth. The entire
‘company's sidg was presented in our material. As a matter of fact,
there were even role-playing activities in which students were asked
5 - to imagine they were the public telations person fqr the GE company.
Jhey were charged to devélop a program to explain to.the community why
the company was right. :

As soon as that appeared we received & huge flood of editorials
» from all across the country, ranging from the New York Times to one

that I received from Seattle. All across the country editorials said
that when the Teachers' Unipn prepares lesson plans on a stri&e and N
gives them to teachers to use in a classroom, it constitutes indoctri-

nation, and should not be permitted.

Not 2 single one of those newspapers ever asked for a copy of, nor
did any ever evaluate, the lesson plan. The mere fact that unionized
! .teachers have prepared something dealing with a controversial labor
' relations subject, automatically drew the conclusion that it must be
propaganda. : o

Now, I'm not saying that we should be the ones who should turn out
such material, I would hope that some enterprising publisher, when
there is something going on like the struggle Cesar Chaver is engaged
in at the present time, would publish a booklet which would present .
the issues. 1 mean the issues-as presented by thé growers and Chavez
so students know what the problems are, 1 have*enough faith and
confidence that when gll the facts are put forth, students and teachers
and everybody else will come to the right conclusion in-that situation,
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You don’t have to drown out a partlcular point of vieW or anything
.like that, But here is a struggle that's been going gn for many

years, All attempts to organize the agricultural work in this
country and in the attempt-to get federal legislation, is something
which is one of the basic struggles taking place in our country today,
involving millions, Yet, any student or teacher who wants to do a

yood job_in teaching this has 4o take many hours to.go to a library and
do all sorts of ritual research because no enterprising group has gotten
together the picture that the teacher would need, There are the graphs

that are needed to interpret things, materials at the third, fifth, ninth

or tenth grade level, or different types of vocabularies with questions, :
In other. words, packaging the materials in such a 'way that the teacher
doesn’t have to go out and do all the work himself or herself.

Teachers are teaching, let's say, 25 different lessons a week and i!
is impossible for a teacher to go out and do separate work for each one
©of those Tlessoiis. If the teacher does individual research for two of
those lessons a week, it takes an awful lot of time and most of the rest
of what the teacher does has to be based on previous preparation that the
teacher has done at previous times. And, therefore, if this kind of
material is not available it just isn't going to be taught.

Now the big project. All of these th1ngs I- think have had some
importance and we' are going to continue doing them., But the big project
is one zgfz the Committee undertook, and since ‘the prOJecfﬁwas one that a
committ an't properly do, spme expert had to do it, The Committee
‘employed Carl Golden to do several things. One of the things that Carl
did was to produce a brief critique of the labor studies curriculum in
New York City at every grade level, which is available for distribution,
If it's that bad in New York City, I assure you it's worte in your
cemmunity. He goes through it grade- by»grade and really shows that
there's nothing there until you get to economics where-one out of eight
topics does have something dealing with labor but that's it. So, Carl
set to work and now has a manuscript, ‘

Essentially, what Carl has done is to show how labor can be put into
the curriculum that already exists at every level. We're not turning
around to teachers and saying, "now look, in first grade we want you to
give a course on. the labor movement." That's silly. No teacher in the
first grade is going to give a course on the labor movement and neither ig.
a teacher in the ninth grade. But the teacher in the first grade is
already talking to.the children about who the workers are they see
around them. They talk about the pollcemen the firemen, and the -
teachers, and the bricklayers, and it's fine to put the charts on the
board and to spell and ask what they do. But, if in each gradp you
just take a -look at what's -already there, you can see that\if only
the teacher is helped to go one step further, it is possibl® for_ that
teacher to enrich his or. her own teaching. Teachers can provide,
throughout the years of schooling, a continuing education about workers }(
and what their contribution to our society is through the oryarized liabog

" movement. - '
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AMd so at this point, .l would like to present to you Carl Golien
who will describe the work that he has done and is doing. Work

which we hope will soon be available.

»
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EXCERPTS ‘OF THE REMARKS OF MR. CARL GOLDEN

) (Mr® Golden is a high school teacher at Berkeley

) High School in New York)

g s

R I had the privilege this spring of teaching-a course on labor,
the one td¢ which Al alluded, to high school students in Brooklyn,
* Why Brooklvn’ I don’'t know what you know about it, but it is a
pretty sophisticated place, it's a pretty.good labor town and when *
you offer an elective course to-.students you get some pretty hip
hids. We got about twenty students from, the marrow of Brooklyn.
Probabky, I would say, ip the upper 10 per cent of their class,
verbally gifted, from every section of Brooklyn, every racial and
ethnic background, and they came together for a Series of talks -

o " with labor leaders (we got a nice cross-section) to discuss their

‘ « thoughts in terms. of understanding labor's role in~our society. 1

. can't bring out to you the pitiful ignorance and bias of those kids

‘ at the first and second sessions of the meeting., 1f you asked them

how a labor leader got to be a labor leader, there was absolutely.

no understanding. If you asked them, besides -the strike, what.is

the function of a labor union, the comprehension was p1t1ful

absolutely pitiful. There was absolutely no.recoynition of what

labor did in its broadest aspects, And meeting labor union leaders,

you couldn't imagine the kind of V1sual images they conJured up prior

‘ to, these talks. .
tht I am trying to bring out is if there is ignorance of
. economics in ‘the country, the American ignorance of the meaning and
31gn1f1cance of the labor union is incomprehensible. With this as
background T would like to tell you some of the things that we have
been doing in an attempt to meet this challenge,
§ - We began with the idea in, the Educauon tomnuttee of the Central

Labor Counc;l that we ‘have To- look at-the whole picture., If your
going to ta‘k about labor, you've got to talk beyond the point of
strike, Yol've got ‘to-think of a full comprehension.as to what labor
does and what labor means. If this is so, then we begin taking what
existed in New York City and creating a curriculum input in every

“single grade, I don't want to describe it because New York thy has

a4 vVery peculiar curriculum, especially in social studies, It's a-

concept-oriented, spiral presentation in which you take certain key
concepts and develop. them from K to 12th-grade. What we did was lo
develop conceptsfpbout labor, take thos'e concepts and at every level,
define specifically what should be the teacher's outCome.for that

\ particular grade when they are talking about labor.

. lLet me just briefly read to you a few-of the concepts to qlve

you some igea how we are attempting to broaden the understanding
: of labor and labor's role, The social studies curriculum il New York
City has certain economic concepts. We added these: 1) labor is a
vital element in the productive process; 2) workers join unions
primarily for job security and to raise their wages; 3) collective
bargaining_has 1mproved the relationship between capitol and labor,
We applied the conceptual approach to the-study of hi§tory as well,
. ' 4
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‘ihe second thing we did was to realize that there are really’
few, and pitifully inadequate, materials in the teaching of labor,
especially on the high school level. And, therefore, we developed
classroom materials that a teacher could use to discuss.labor,
Then, we took it from four separate aspects: 1) the history of
labor; 2) the function of a labor uniop; 3) labor and politics;
and 4) labor and the future. We took these, four aspects for a
number of reasons, One reason was that it pould be put in very
easily,. either in American history or economics, or the whole
package could be taken as a separate elective course on labor.

Then we ave the teacher mater1als,whlch served as an introduction
and background with the factual content necessary to teach the .
material. In other words, we applied the inquiry method., We prcqented
the material and then gave the teacher sugyested strategies for using
the material. We wanted it to be readable and to cause inter-action
between the teach r and the student, . oo

-t

With this in m1nd we developed the manuscript. We developed it with
the hope also that it would be plcked up and published. Our aim was
to develop classroom materials to’ tackle the total problem in terms
of what a student at every grade level should begln to perceive,

) . . [
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REMARKS OF #R. IRVING SPROAN o
: ' S ' g
.oy (Mr. Sloan is a high school teacher in the Scarsdale,
’ " New York school system, and author of “The American .
Labor Movement in Modern History and Government Text -
books") \ . ' '
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The point must be made at the very outset of thys talk .that the over-
whelming majority of today's young Americans expect Mo become employed.
Only a tiny fraction, less thin 1.5 percent of them begin as self-employed
or proprietary workers. I am, of course, talking ‘about those who do not
attend college but instead join the labor "force. And what are ‘these youngy
people being taught about what it means. to be an employee? This-question
has nothing to do with the-ﬁgrt'culér vocation the young person may be
learning. It has to do, however >with responsibilities, requlations, .prob-
lems, rights and benefits of Being a wage or salary earner. It has to do
also with the history and with the future of work.” .

l;
4
-

Possibly the young can learn much about the economics 6?x§mploymeni from

. many sources -- the press, television, the family, the church. But what are

they learning about it in school? What are our schools teaching about the
economics of being an employee? Clearly, the schools ame interested., The
Joint Council on Economic Education is interested. Businessmen and labor

leaders are interested. . .
) ' v

Businessmen, being honest and unashamed champions of self-interest,
have long realized the importance of getting”their point of view registered
in the public schools.' They have dome this by occupying the ¢hairs of the
boards of educations, and by welcoming the school administrators into their

~ service clubs and into their private and social confidence. This camaradie

between business and education .has been facilitated by the fact that a large
number of school administrators, principals, and superintendents take most

of their university and even college work in.administration. In other words,
the bysinessman and the school administrator are likely to "speak the same
language," \

' The businessmdn is available to speak in high school classes, and to
publish and distribute materials designed to impress students with the doc-
trine that, quote, "our continued progress as a people...depends upon a

broad understanding of our free competitive system and its benefits for all.,"
Busifess spends at least $200 million for educational materials, programs,
and services. They do this because they say they want to "help teacher of
ficiency and to help educators and students understand the aims, accomplish-
ments, problems, and needs of the free enterprise system, and of individual
business." : ’

Men from labor, on the other hand, have been either less concerned or
less effective in making sure that an adequate understandinyg of the gole of

~'ml‘@bm:. was achieved. Few representatives of labor know members of the school

boards or administrators, either socially or professionally. Nor has labor

LY
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allocated a larye budget to educational materials, But union leaders have
nxpressed regret and frustration'at what they believe the schools have done
o with labor's position. The late Phillip Murray sounded an angry note when
: ) he explbded: . S X
"What burns the hell out of us labor people most of all is ’

that schools go on théir merry way teaching so-called history and
. so-called social studies, hardly even recognizing ‘the existence

of the labor movement OF labor-management relations.”

' / . . .

. Some 20 _years ago, one labor director .of education and reseafch asked:
"Is it too much to ask that the teaching of economics in
schools be relevant to the lives of the students and their fam- -
ilies? ‘Since so large a proportion of students will be working
for a livelihood, shouldn't they learn that a collective bar-
- " gaining agreement establishes on-the-job rules, spells%%ut work
T relationships, provides for grlevance and arbitration machinery--
in short, is something more than a lever for mov1ng up wages?,
. SHouIdn't students learn something of the broader economic issucs -
that will affect their}futures?"

Certainly, the schools have felt little pressure from labor's ranks
to change their approach to the teaching of social studies. I will wago
that any poll of school principals concerning outside pressures would find
‘that the pressure least frequently cited would be local labor oryanizalions, -
. . *  The question, then, is (1) how is/ the Americah Labor Movcment, its.
history, contributions, problems, and ambitions presented «in the mandated
textbooks used in th® social studies classroom? And, (2) are adequate space
and explanations devoted to the legislation regulat1ng labor- mandgcmvnl re-
lations at the present time? '
Thetmajor theme of a history of labor in Americéais the struggle of v
‘ American workers to improve conditions under which they worked and "to betier
their society more generally. American workers have not only been membérs
of unions -- they have also been members of the community at large, involvcd
in 3 host of problemsS not associated djrectly with their working lives,
These issues deserve as much attention as the bitter Story of strife and
violence, which too often fills the pages of labor history. : ‘

Ce "The history of labor reveals a great deal .about wider American sociely.

The treatment of early workers, such as indentured sc¢rvants and redemptioncrs, b’

.throws light upor the primitive conditions against which our early settlers

were forced to struggle. The aspirations of workers during the Jacksonian
. \\\ period illustrate as much about® the problems of a youny democracy as they do
about labor itself. The strugyle between the Knights of Labor arnd AL re
flects the varied responses of free men to the -problems of an emerging indus-
trial society. The entire history of government regulation of labor demon- -
strates the ways in which one interest group affects the society of which il
is a part. In short, when we study the-role of labor in American society,
we are also involved in a study of'America itself.

N
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THE BYFFALO MODEL

Summary of remarks made by Mr. George L..Wessel;,President,
. Buffalo Central Labor Council, AFL-CIO * '

.

Buffalo offers a unxque experlcnce in connection with thexr program

\ .

on Labor and the Schools. “They. have developed a community-wide effort
involving labor, management and gevernment as represented by the Indus-
trial Relations Research Association. The labor council serves in an ad-..
“visory capagqty ‘to. Lhe program .

The program, in its fifth year, was explained by Mr. Samuel Sackhan,
Commissioner of the Mediation and Conciliation Service in Bulfalo A par-
aphrased version of hi's remarks follows..-

\

The Buftalo’ program consists of thd following& ’
) ' P | : . v
l. teacher Lra*nlng program condugcted at might over a
ten week period. Some 200. social *studies and American
Hxstory teachers iare involved.. Course cogtent relates

. to a broad range of labor subJects including 7z -

-

°

- Labor History -
- forporate Management and the Development’ of Labor Pollcy
- Contempordry Management Problems »

- Publi¢ Policy and Ldbor Relations . '

- Econemics of the Labor Market * <

- Collective Bargaining Strategies and Tactics :

- Grievance Procedures, Mediation and-Arbitration -
- Labor Law '

>
13

2. The point was strongly made that labor suects must
- be built into the curriculum design. Teachers are tuvo
overwhelmed with everyday pressures to_take any new ini -
tiatives on their own.. Under a grant from Cornell Uni- ¢
versity, the Buffdlo qroup is preparing the syllabus for
~an eight week elective course. The Buffalo Council be -
_lieves, however.'that such courses must be mandatory,
at least in the fields of collective bargdlnlnq and  a
American Laber History. .
'd
3= Under the program, teams of labor, specialists actually -
go to the schools preparing students for mock hargain -
ing sessions. These teams are represented hy labor and
management people. One major objective is to make im
; passe inevitable so, that the principles of mediation can.
be: dcmonstratcd

-
-

./’Q



~
~

4. Through the Lucal Board of COOperatlve Educational
Services, there is a library for films and books
avaxlable to both students a#d teachers.

~

~

o

5. Regarding future development of the program, a full

"~ set of audio-visual materials is planned. Partici-
pating schools will be able to tune-in on video taped
programmgng .~ The labor council is raising some funds
‘to cover the production costs of this material. 1ltv
is hoped, however. that the stateNtself will mvc»st
in this new effort.

‘.

' ) - . .

After & brief discussion, the session was terminated.-
Lrer 8 \
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. f .. MAIN POINTS RAISED IN THE DISCUSSION

«  WHICH FOLL‘OWED THE SESSION ON THE o

. JEN

NEW YORK EXPER IENCE

»

. y v ’ . <
Participants were cgﬁﬁkrned about how local AFL-CIO centfal councils
finance educatlonal projects. Among the views expre?kedudn this poim
were x o . :

. - ) . . . i \I $
* . private foundation assistance; ' L.
- organized Yeacher initiatives; . .
- contributions from local union affiliates; - ; -

- seed: money from the ‘central body 1tse1f

Various p01nts were made regardlng the 1mprovement of labor s image in
the. communlty Among these were: :
- the improvement of educatlon programs amony umon~ ~‘f
members themselves;
‘- unions have to do a better Job in getting the facts
& _ out about their community interests. Much social o
“progress came @bout: through strong union pressure.
" We need constant exchange between unions and .central °
bodies on successful approaches to this problem; .
« - good labor materials are the key. They must 4e-de- R
veloped before local-teachers or local education © s "
committees approach school board officials seeking ) ‘
‘curriculum changes. A o

&

.

Regarding existing materlals now-in use in some school systems, the’
following publications were ‘noted as available through the AFL-CIO
Pamphlet Division and-listed-in the Dow-Jones Catalog of kree Mater-
ials to-Elementary and Secondary Sehools:
- This is the AFL-CIO
- Why Unibns
- Labor: Champion of Publlc Education ¥
- Collective Bargalnxng Democracy on the Job
- Equal Rights ‘For All
L blic Investment -- America's New Frontler
- Q°& A on Health Security .
- .Strutture of the AFL-CIO : ‘ C .
. - Man & Earth: Adjusting the Balance .
. - AFL-CIO Keys...to Facts and Understanding

. Also, 1n response to a question, it was noted that the AlL CIO, D(p)rlm«nl

of Education,does distribute material on issues relaLed 10 the annual

~ high school debate topitc and it is widely used. In addition, Labor's Vicw

on Flnanc1ng7bducat10n was found in popular demand among. school nlln«unl

>
s . ' .

~
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IV A summary of the remaining points include: .
A, .-That théaapprOaéh of the civil rights movement on thg treatment
of minorities in textbooks should be followed hy the labor move-
“ment;c. - ~ B _— > )

B. .That aside from the specific and professional interests of organ-
ized teachersy the trade lUnion movement has a major consumer in-
terest in the quality of and-access to education in the broader

. context --.from preschool through'the graduate sghool level,
C. It is of major ,concern .to all that labor is not interested in

adding further propaganda to our educatiomal curriculum. Our

. .concern is related to a fair. portrayal of'labor's contribution

* . tPaRUr society :
A
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INTRODUCTION

-

Mr. Al Shipka and Ms. Marcella Crann both served

o"?he Planning Committee for the Conference.

As noted earlier, it was at the initiative of the

Greater Youngstown Labor Council that a national effort
- . .
"~ to move toward a closer examination of labor and the -
a.

schools began.

3

The Youngstown kxperience descr{bed‘in the follow-

iny section manifests a serious attempt to correct the
' Y
“imbalance of the treatment of labor in elementary and

secondary school curriculum, ¥ '

‘%é.
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~ . THE YOUNGSTOWN EXPERIENCE o

. _ ' : N
Excerpts from address by Mr. Al Shipka, President
The Greater Youngstown AFL-CIO Council

o» .

u Y

- - _ -

- g . - ' . vt . , . S .
Naturally, we take pride in being the council that had their resolu-

tign accepted at the last natienal AFL-CIO comvention. But we feel it was

‘inevitable that in the very near future because of the jmportance of thixs

labor problem that eventually somebody would move in-that direction. We're

not quite as glamorous as the East Coast or the New York area, but | think

wé. can. identify more with what generally is the labor movement .

' ~ -

t -
Ohi® is the fourth_largest industrial state, and it is conservative.
You've heard spokesmen here from many of the larger areas., We hail from
Youngstown, Ohio, which has a small council. My full time job is Assistant™’
* Régional -Director 6f the United Steelworkers of America. My colleague here
today is Financial, Secretary of the Council, and a full-time teacher., We
come from a council that is only part time. But we arc convinced that the
progress that any labor organization has, is dependent upon how much influ-
ence they're going to'have in the education arena. :

You hdve heard different approaches from other councils and 1 think il
has become clear that different approaches are necessary because circum-
stances differ. So I don't think it's a question of whether we make as much
progress as somebody else because in each situation you are yoing Lo find
that the_ circymstances regarding.your influence in that community will ‘re-
quire your kind of direcfton in obtaining the_goals we are altempting to cs.
tablish here. ' L

-

»

'\ . Now, we are convinced as laboring people, prior to the establishment oY
’ the public school system in-1820, that one of the arguments‘at that, time was_
that education or too much education for workers was dangerous and it should
be restricted to thé rich families. We have found through bitter expericnce
that since the adoption of the free public education system, the affluent in
our society have guarded the education system very zealously on Lhe pretexd
that they want to maintain this free enterprise system.. Actually, what they’
were doing was protecting it from our families and our chtldren so that they
. would, as they believed, prevent us from indoctrinating them in a radical
viewpoint. . ' .
. This attitude prevails to this day. There are three expegiences which
we have had in our area that I would like to share with you. They arc typi- .
cal of what has been going on in many communities throughout the country.

As a central labor couhcil, we naturally support candidates for the
school board who we believe share our views. We aligned with the Youngstown
Diocese in these campaigns. ' T

. The first candidate, a former secretary in the central council's, office,
won overwhelmjngly to the consteérnation of the community after the elcctidn,
Subsequently, they went to work on her and brought her into their fold.

L g




siun and reduced his effectiveness.

¢ . .
lhe second was a friendly doctor. We picked him because it appeared
to us that protessional people were more acceptable on the, school board. -
The local A.M.A.‘broyghtftremendous pressure on him, threatened his expul -

Al
]

The third candMate whom we supparted was a liberal business leader.
They got to him through his company by having him transferred to another
city througlgean attractive offer which he couldn't turn down,

These are some examples which show to what lengths some influential -
community people will go to control the schools. .

. Now let -me say a word dbout financing our schools. This is also impor-
ant if labor is to bring about some equitable balance in the projects and
materials that go into the schools. Since the tax base_ in many urban com-
munities has dropped, access to local 'school boards has increased. They
need support. _ R ' : .

We.are'faced &ith ‘the question on how do you finance the projects
which are the subject of this conference. It is out of the question for
small central badies to do the job.. To deal with thisy'we in Ohio are try-
ing to organize the 50 ceMral laber councils iin the state to seck. state
aid for our program - o

. . .
. . . '
~

We are segking about $300,000 for a state-wide labor history project.
It successful, tapes and other visual aid. material could become available.
to the glassroom teacher,. We are-mijor taxpayers and on this basis are en
titled to a fair shake in regard to the quality,of edgcation our children
get. ) ~ ' - - v

. t .

So, at this time, my colleague, Egncella Crann, will -elaborate on what
. . . * . - - o . . .

we are planning. She is the Chalrhan f the Education Committev of the

Greater Youngstown Labor Council, AFL-CIO. R
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VI 'l.
'EXCERPTS FROM THE REMARKS OF '
~ WARCELLA CRANN, CHAIRWOMAN, EDUCATION CowmiTres  °
" THE GREATER YOUNGSTOWN AFL-CIO COUNCIL .
’

.

As Ms. Crann developed hér presentation to the body, shu;madv several
key and significant po}nts. Herqanalysis of the Youngstown Experience is
. recounted here ig part. kConfete?ce Rep&fi Editor)
_ :\

History of Youngstown Expérience

The EducStion Commiitee of the central body 5pproached the. problem by

- . making an initial assessment of ‘the existing resources avaialble on labor
education in the schools, Evaluation of textbooks indicated that labor ma-
terial was either distorted, biased against labor or non-existeny. Therc
was no labor material in school libraries although public libraries did have
some good material together with an adequate plan for periodic pur chases.

[

. ) OLher"rvsourcg searches yieldé€d only bits and pieces of posidgpc miter -
jal available. Such material, ifi all cases, needgd to be put into®service-
: able form fQr classroom usage. 1 _ : . .
T It was found that where material did exist, it was geared to the junior
and senior high school levels. None was available for elementary grade
- levels. & b ¢ S : -
.. The ,committee decided, as a result of i%s findings, to seek represhnta-

tion on the school -textbook Selection committee in the social studins,fiﬂTﬁt
Furthermore, it decided to seek assistance from the National AFL-CIO Depart-
ment of Education to serve as a clearing house, providing professional judge
ments on the quality of material to be introduced into the schools.

L]

f/ﬁeferring to the transcript of her remarks, Ms. Crann indicated:

_ During the elementary years in school, social studies is an integral

! ' _part of the curriculum every year. But, when you reach high school in oy
“system, there is only one social studies class that is mandatory lor all Stu
dénts to take. Some hold the feeling.that very young students could not com
prehend what was involved in the labor movement. So high school lesson plans

* designed for the AFT by Will Scoggins were used with 10 & 11 year olds.
~These 'students understood the basic concepts of collective hnréaining
. involving ¢grievance, negotiations,«bifiding contract, strike, jusl causc,
ratification, €tc. They could role play the situation for you without @
script. So we felt we had-established that young children can learn concepls
geared to their level beginning with kindergarten with a developmental con
cept reinforcement type approach just as'jn any other subject matler [ield,
o : ‘ ./




o

77 * We must understand that career education‘will, and is beginning, in
kindergartpn and therefore, we cannot afford to ignore the -clementary area
of learning. Further, many educators and psychologists believe that stu-

dents form values and attitudes before entering junior high school and '
that these values and attitudes will be held, possibly, for their entire
lives. : ' o8

Knowing- this, how co;?d we practically reach the classroom.as to our
concern for the inclusion of education about unions in the learning process.
We had learned that various areas had distributed materials directly to
teachers requesting them to use such in their classrooms for teaching. So
we tried this approach through the Educatien CoOmmittee of the Youngs town

- Area AFL-CIO Council. . . ) ) .

Lesson plans prepared for the AFT were given to each teacher accompa-
nied by a letter requesting the teacher to use the material in his teaching
'in the classroom adapting it to-his. own particular situation. SNe then fol
lowed up afid tried to obtain knowledge as to their experience in the cliass-
room. Did they use it? What happened? : » : '

»

~ We received no response and we feel for three general reasons:
(1) teachers individually weré fearful of .initiating something new on their
own, especially if it was a controversial jssue such as labor; (2) that
the attitude tow%}ds labor was so anti within the school “system that if they
did utilize the material they were reluctant to admit it; and (3) the teach-
ers are also reluctant to tackle any area in which they have virtually no
knowledge. _ . ' ' .
We met with the Labor Education Research Servicesand the Ohio Stale AlL-
- CIO to learn what help these organizations could offer. We noted in mecting
with them the necegssity for teacher training on a college level in the stud-
[des of labor, . krom our initial research we concluded:
(1) We needed materials developed expressly for the class;oum that are
serviceable-in terms of contemt, sthdent use and teacher guidance. Bits and
pieces as supplemental material was not the answer to a total cohesive -
.velopmental curriculum, kindergarten through 12th grade, and then on to coj -
lege. : -

v

:

(2) Materials developed would need to be reviewed by knowledgeable in-
dividuals for factual verification, attitude pProjection, and acceptance by
- labor as fair treatment of the subject. ) .
" i

3

»

(3) That very young students can learn about unions.

(1) School libraries had to house labor material to support a curriculum.
L]

- ~

"(5) Teachers needed knowledge and in-service training.

.

L4

(6) We needed an approach that would “"really” get labor into the cur
riculum, ' '

-

.

L T . .
. (7) Iy was difficult to identify union printed texts since the "buy"
wis not used which normally identified union made yoods,

*

(8) Publishers respond when you generate a market for. a4 producl .,

[ 3

W
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, So we had reach?d a point in our searching that dictated an effort. on
a larger scale than a cgntral body working with a local school system. And
we realized that the program was a tremendous undertaking and could not be
done adequately as an isolated project. We further felt thdt if this were
a nationdl effort the school systems, the school boards and-superintendents
‘would beé.more receptive to instituting education about unions in the total
school auﬁriculum. : e ' : -

\ . | -~ / | B

?

f ¥ .
Thus came about the Resolution from Youngstown passed @ the 1971 AlFL-
CI0 Convention. Now with thé resolution in hand, how to rmpl?mvnt it?2 We
arranged a dinner meeting with the kExecutive Board of the Council Fducation
Committee, all members of the Youngstown Board of Education, the Superinten
dent of Youngstown Public Schoals and his administrative aids. At this meet-
ing we presented the program. ) ' '
. .
' "(1) The long range goal is inclusion of education about unions in the
_ total curriculum, K through 12, with a specialized labor course to be ol lered
. on‘the high school level. And we admit that we do not have the wide range
~ of materials necessary presently for -K through 12, but that we do have maler
-mials that tan be put into the high school classes with some modification and
we did give the instance of Viewpoints of American Labor 'that Mp. Sloan has
written. We have since acquired from others which I will mention later.

(2) To achieve this, it is necessary to assign a full-time, qualilicd
labor person knowledgeabl® and experienced in labor affairs. This person
‘would be responsible for:

A. Buying labor textbooks and materials necessary for the
Social Studies Classes; - : "

B. Arranging the.in—sekvice training of the teachers in con
junction with the Council's Education Cemmittee and L,I.R.S.
of Ohro State University, as well as the National AFL-CI10
Department of Education;

C. Reviewing the libraries in the school systém and secing
that appropriate material is available and making sclee-
tion of, and keeping materials updated;

D. Getting the approval of qualified labor educators on selec-
tion and purchase of materials to be utilized in instruclion,
keeping in mind that union-made texts and materials would

« be used not only in Social Studies classes, but “wherever
possible in the entire school system;

. Working closely with the Education Committee of the Council
Mmho would make available speakers and resdurces for plan- 4
ning any activities that would aid in establishing programs: .

F. ®verseeing the implementation of the materials in the ~TYass- -
' ) rooms , -
] v
G. - Pursuing the preparation and provision of materials for a
developmental program (K-12) for Education About -Unions and
enlisting the support of local labor councils, state and na-
tional labor organizations toward this end; and

t




. On a continuing, regular basis, holding one-day symposnums

" for all teéachers, bringing in qualified national and state R

laber educators to make teachers more knowledgeable on
labor and its functions. and interests.

(3) That the school system make available labor publications such as

- the AFL-CI0 Newg, Federationist, News & Views, etc. through their school
¢ s .

library allocations. ¢ - ” .

(Y

Following our presentation we had a frank, 1nforhﬂl discussion. The Board
of Education and the Superintendent seemed favorable to our request ahd sgon
after our dinner. meeting the Superintendent contacted us and requested that we
meet with a4 three-man currictulum committee composed of an elementary supervisor,
a secondary supervisor of social studies and a secondary school principal. Now,
some may object and say -- Well, where was the teacher representation? You're
looking at it”-- I'm wearing two hats; I'm the labor representative and also
the teacher representative since I teach in that particlhlar school systeh. Now
we wanted to begin discussion on procedure on how to develop a design toyin
corporate labor into the public schook curriculum of Youngstown. Before meel
ing with the school systems Curriculum Committee, we ideptified dur immediale
needs’ or goals that would be reallstlc. We recognized the mdgnitude -of the
task and decided to proceed slowly, to ‘nurture the program and to build-on i1
with sound educatxonal materials. '

/

We decided that GXperlmental programs with in-service teaehers would hv a
beginning. Library materials would be purchased tos support the partlcular
pilot programs instituted.

We had to be prepared to offer.resources from the National AFL-CIO, Stale
AFL-CIO, the University Labor fducation Research Service as well as from the
'loeal (entfal body.. _ .- :

[
.

- .

 We met with the currxculum committeerand arranged pilot programs for the
eleventh grades4 This grade level was selected as our target since it is the
only secondary area when all ‘students are required to take-social studies. We
declided ,on a.mini-course to run 4 to 6 weeks» .These materials had to be or-

ganlzpd and adapted for the classroom, includihg teachers “"manuals used as o -

gulpv as to the sstructure, use, and implementation of the progrims on a day to
day| basis. And it was very difficult. You have pamphlets, you have bobdklets

and so forth.. But if you don t have it set up for that teacher-as a quid® on

a day-to-day basns, then you're goxng to have difficulty-getting thal teacher

to implement a program. » .

~  With the approval of the school system's curriculum commiltee we decided

on two workshop teacher sessions for this fall. The first onec to include the

Superintendent, the Curriculum Committee, all Social Studies leachers, thal
woyld be convened by the Superintendent at a central locat ion on S(honl day
time. In other words, on work -time, not after schogl. 4

A} . -

We made arrangements with the National AIL Cl10 Departgunl of Education
to provide the “initial presentation by Jack Sessionsy Assistant Dircelor of
the Department. We.also made up information kits and the material for these

kits was provided by the National AFL-CIO-Education Departiment, the Qiio AFL
(10, The Greater .Youngstown AFL-CIO Council, the United Sttvlwork(rs ‘o Aimerica,
the International ‘Molders & Allled WOrkers, the UAW and other inlernad ionals
unuons -



~

At the first session it was decided that we would orient teachers as -
. to techniques that may be used in instructing students about labor. The
- follow-up workshop session for teachers will present the particulaer programs
that will be placed in the school curriculum, with instruction as to how to
use them. . : . ' ' .

Alternate” lesson plans and experimental material on labor will also be
given to teachers to use in teaching in their particular discipline in their
classrooms outside of the specified pilot programs,. Thereby, we will have
several pilot programs in the high schools, junior high and even elementary
school, with the emphasis for this.phase in the target area at llth grade.
This is the particular area we will watch very closely. These programs will
be instituted into the _school curriculum in the second semester of this

&
school year. . : . -
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<.  WORKSHOP RESPONSES - .

¢ ]

f
» r - C e .@’ R
The first opportunlty for participants t{o meet.in.small group
sessions yielded some specific responses to the conference speakers *

-

with some duplication among groups. The foLlow1ng is an. outliné of ’ .
those responses with the dupllcat1on deleted- . _ ‘ - .
Group A ' : _ L

—_ _ The major points made by this group werk: - L "a\_ -

. .o .o é _
1. There needs to be a central cPearlng house for 1abor material,

& 2. Labor educatlon should address some of its program ac11v1ty
' to union families. Such activity 'could take several forms.
Information about labor can be disseminated throughout the

-

commuhity. SN

3. Informatlon of a facgual naturﬁﬁgs needed on the question of
.how to get good labor materials- used in thesschools.
~ .
4,. Labor should not confine itself to textbooks since their ®
‘general use is decreasing. Instead, labor should develop
supplementary'mater1als in a variety of subject areas.

Group B ) T A R -
1. We should expand our efforts of getting more labor representatlves
into the schools to supplement the teachers' leésson plans. .

2. . All programs should beg1n'in the elementary schools, °

3. In-service’training for teachers in labor subJects must be
- undertaken on a release-time basis.

' . - ~
~ ’ ’

4. Efforts must be made to develop communlty allies who share the
view that ch11dren should have a balanced education.

A

? \ -

"6. The AFL-CIO Department of Education should'play the coordlnatlnq
' role of disseminating 1nformat10n among unions,

Group C . oL

A 1. Training programs designed for. labor speakers are alsotuseful.
. Without this added component..labor speakers could be harmful .
to the overall effort. N . -

.v .- . »

r L] . - A ) ’ . . ¢
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C - . ¢
S

Group G (contd.). - ‘ - ' .

" 2. There is great need to find ways to influence curriculum

design committees at teacher colleges,

3. Material deve10pment should, stress lq/ﬂr’s role in our
society, not so much labor history. '

4, J01nt apprentlceshlp committees and vocational .education

- ptograms offer the most promising opportunity of getting
materials imto the schools, ,

5. International unions can help with item "4" above.
* ’ ”, » ’\‘

1. On the question of whether to move in the(direqxidn of the
elective course approach or to rédesign social studies and
American history curriculum, the group felt that both were
important and accordingly, we should move concurrently.

h the questipon of whether labor - management schemes of fer
‘the best approach toward getting materials into the schools,
the group had some doubts. In any event, organizations Ylko
the Joint Coldeil on Economic Education offer the best hope
in this area.’*) ,
2N '

_'3. The g®oup raised the p01nt that educatlon programs held within

the nation's ‘prison system could benefit from labor materials.

4. Within the AFL-€I0 structure, it was agreed that education
committees of local central councils are the best vehicles
for implementing labor's program.

L4 »
[ 4

-

A summary of the general discussion which followed the workshop

# reports is refiected by the following comments: °

e

"Materials, when developed, must be addressed to tevels K lhrnudh P2

"Compreheﬁ%ive education programs about labor should be offered to

all new members."
: . )

'We should resolve the question of whether we want labor textbooks

or should we seek to correct the portrayal of labor in all American '
history and social studies textbooks, or both,"

"All of labor's efforts must be in the context that schools must
develop the spirit of inquiry among chlldren. This is the task
before us.” . . .o

P 4
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- , o CONCLUSIONS AND RECOMMENDATIONS T~

The Planning Conférence concluded its wdrk ‘on an optimistic note. The
. participants explored the various points of view among thtm ir the three-day
, ) meeting. - ~ \ )
L : Little doubt remained among the staff of the AFL-C10 Department of Edu-
' cation that Resolution #6} had indeed opened up a long overdue coftern of the
strade union movement;. ' : L
-t . \
Nor was there doubt about the character or content of. the general cur-
"riculum-offered in the nation's elementary and secondary schools in terms of
the imbalanced treatment of labor in soial studies and American history
courses., Participants observed that the charges made by Resoliition #61 in-
deed had merit and that theye were ways to correct this long~standing gricv-
) ance, : .

- »
. . ~

' . o
They, on the.other hand, strongly cautioned against emulating the atti-
tude’ of some industry groups more concerned with indoctrinating American
youth tp the corporate poift of view. Instead, they called for an objective
program, designed to upgrade the literacy of students about the role of .
;¢ American labor-in our society. ) o

. They pointed to the tptal involvement of busiress and industry in the
. . ®gdetision making: process in. American education., Rather than raising total

‘ objection to such involvement, they called for labor participation. to bring
about a. meare b@Ianced view. of our economy and a more -factual view of the
‘forces at work in qur society waich influence public policy.

o N .

. One key observation spelled.oit the rationale for 1¥vor's concern. .II

' is simply the coacérn of American workers as education consumers. Workers

- and their families have a substantial stake in what occurs in the-classrooms
of America, paiiicularly'éx grade levels K through 12, :

-

Organized workers, alone, number some 19 million. Using the multiplier
gf 4, if one expresses the prdblem in terms of trade union members and their
‘families, the figure sharply escalates to 76 million.

.~ One participant raiged a point.related to this statement in(the follow-
ing manner. "Come on. Who sdys we speak for ‘76 million people?" Another
participant responded "Nobody makes that assertion. All we are saying is
that. we are the only ones who are speaking for American workers. Unorgan -

L L ce s . "
12e&%ﬂopkers. by definition, have no voice.

A4

» v

AN

The Planning Conference represented an initial step toward addressiny
the long-standing grievance of American unions on the question of the treat-
ment of labor as an institution in American life. - . . >
.. Speaker after speaker related the .story about what exists in thtrir commun
itirs. The s’imilarity -was stbiking. Somg 110 delegates from 25 states con
" tributed to the dialogue.
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As indicated in the introduction to this report the mix of backgrounds
involved provided a broad cross-section *of views from labor,.the educatlon
community and textbook publishing world— o Coe,

. Oﬁ the final day, they were ¢charged to assemble in small group sessions
and to formulate practical and concrete recommendatibns to the A&l -CTO De
partmenp of Education which would, in turn, evaluate and rrvcommend Spvtlllr
courses of action to the AFL-CIO Standing Committee on.Education at its nexl

* meeting. The Committee was formed in 1955 under Article XII, Section (I)
of the AFL-CIO Constitution. It was .charged to:
.promote the widest possible runderstanding -amony union
o -members of the aims of the Federation, assist affiliated ~
unions in developing their own educational pqurdmb'dnd
shall implement the Fcderation's interest in providing the
natxon with 1h£ highest standard of educatlun at all l(VPL\;" \

. ° ’ -

”"

The to}lowlng recommendaTions were presented to the next mvctlng of “the
Standing Committee on April 16, 1974, and unanimously adopted.® A report will
"o subsequently be made to the Executive Council of the AFL-CIO. b

(3

Of the elghteen reconenddtlons the department staff took the following

action: .N . . .
A. It concurred with ten recommendations; | \
@ = Bk It held three in abeyance, "subject to a determination
of whi¢h unit within the AFL-CIO structure 1s bcest .

suited to effectively implement the recommendations;
C. . It disagreed with five recommendations on the grounds
thad they were impractical.

-

L4

Recommendations

Category A -- It is recommended:
1. that labor. work through existing organizations Lo promote
labor subjects in the school curriculum;

2, that the Education Department ‘of the APL CloO vnuuuraJﬁ
- state AFL-C10 councils to promole the establishment ol
' centers for research, collection and distribution of ma-
terial in labor education;

that the AFL-CIO encourage all of its affiliates o develop
education programs in labor subjects for the education and
enrichment of their own respective membership.

w

1. that a follow-up conference be held to assess the impact
of the Planning Conference, to share information about new
initiatives underway and to explore the futurc steps me-
cessary to reach the overall goal of faxr treatment of labor

: in the schools; /
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Category

VIII ‘3.

-

5. that the AFL-CIO bepartment of Education pursue the
subject of the Conference with publishers of material,
used in'school curriculum K through 12, with the pur-

‘ pose of urging thelrlrev1ew of material now in use;

. b. that the AFL-CIO, through its Department of Education,

disseminate information about federal aid to education

to all state and local central bodies;

7. that state labor councils seek participation at all
e hearings called by appropriate agencies of government o
for the purpose of approving the.usage of textboaoks . .
and other materials. State councils are also uryged

to make known AFL-CIO policy as set forth in Resolu- .

tion 61.0f the 1971 AFL-CIO Convention and the report

of this conference; ' X .
8. that the AFL-CIO encourage the-appointment of ‘an edu- i,
‘cation representative of each of its central labor a w®
councils to work closely with persons or groups with-
in the labor movement and te establish an effective
liaison with local education agencies for the purpose
of implementing AFL-CIO pol¥cy on labor awd the schools;

9. that state AFL-CIO councils, through their designated h@
representatives, approach chief state education officers
and request that American Labor History be offered in ¢
all vocational education programs. Responses to such’

. approaches should be reported to the national AVIL (10

. Department of Educatlon. )
L] Bt -

10, that the anartmpnt of Education of the Alg,(ln design
and develop a ‘total cohesive prugram on eduration about
unions, grade levels K throiigh 12, that can be imple
mented. at the central body level.- :

“

B - vaommenthidns involved, cqsentially.'a search tor available

funds for research and development in labor history. It was furfher

more suggested that the AFL-CIO initiate in-service training projecis
. for teachers. 7 : A

Category

Finally, that the AFL-CIO establish a national committee on
trade union documentation. Such a committee should be composed of
appropriate persons from the academic field and the trade union
movement .  Suggested materials reviewed under this proposal wou]d
be books, union.records, oral histories, etc.

C -- Are- those proposals with which the staff is npot in céneurrence

and involve primarily .ideas.and methods which conflict wilh cstah

lished AFL-CIO policy. For example: R

le.  that the labor movement at the local level urge school
boards to allocate more money for instructional mater-
ial and to actively lobby for same;
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2, that the AFL-CIO organize a nat10na1 coalition and fifty
state coalitions all with full time staff support to work
on the problems set forth in Resolution #06l;

- [ ) N

3. that the AFL-CIO assess ils members to establish a fund
to implement the program; .

[y

s 1. that the AFL-CIO establish a task force;

5. that the AFL-CIO establish a matching-grant scholarship
fund with each of the fifty state AFL-CIO councils.

. The next step planned is a progress staf{ memorandum which will be dis-
seminated among Conference participants. ] :

¥ The d«partment has distributed a survey qugstionnaire among the more than
?00 central labor bodies requesting that they identify the chairman of their
?ducatxon committee and to forward an outline of their program activities

Once the returns of the questionnaires are completed, a solid link bgwween
the national AFL- -C10 Department of Education and the local central bodies will
be established.

)

This internal structure can indeed offer viable ways of implementing the

above recommendations.

r* . -»

-

*
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LABOR HISTORY

Brooks, Thomas R. Toil and trouble
Rev. ed 1972. Dell, $7 95, paper. $2 45 -

A general histery of the labor

_movement for the advanced reader. . .

*s

o

——Picket hnes and bargaining tables
organized labor comes of age, 1935-

&5 1968. Grosset & Dunlap. $4.50. b
ed . $4.59.

Detailed account of the conflicts, de-

feats. and successes of a turbulent but
crucial period in labor history. .

-

Cahn, Rhoda and Cahn, Willlam. No
ume for school. no time for play the
story of ‘chifd labor in ica. 1972.
Messner. $4 50. hib. ed.{ $4°29

Excellent pictures ang story of young
children at work in the nation’s mills,
coal fields, sawmills, and canneries SO

'years agn /Elemcntary grades.

Caha, William. A pictonial history of
American labor 1972 Grown, $12 50

For the ‘advanced reader.

Dullsu. Foster Rl\o_l. Labor in
America. 1966 Crowell. $6.95; paper
ed.. $4 95

A history of American labor from its
craft beginnings in Colomal America
through the 1960's. For the advanced
reader.

»
! v

.Flagler, John J. The labor movement

in the United States 1970 Lerner $3 95

A pictorial history of organized labor
and its influence on society.
——Modern trade unionism. 1970

Lernar, $3.95

An illustrated explanation of trade
@ Hns n today's world.

E119
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Gardner, Joseph L. and Wollho.mov.
B. A. Labor on the March. 19697 Harper,
$5 95

Al . . .
Attractively illustrated Hhistory of the
American laBor movement.

.

[y
.t

Herling, Johin. Labor unions n
America. 1964 Robert B Luce. $2.985

An account of ‘the American trade

union movement. highlighting events of -

dts gast and present. including a laok at
-t future’ ' . -

Holland, Ruth. Mill chid 1970
Macmillan, hb ed . $4 50

Ar impagsioned chronicle of child la-
bor in America traces the leng ®hard

.hght to gain protective legislation for .

child laborers.

Meltzer. Milton. Bread and roses
Y 1967. Knopt. $3.95. ib ed . $5 57

The workers tell of their heroic strug-
gles to gain a better standard of living
in the time of iddustrial empires.

Paradis, Adrian A. Labor n action
1963 Messner, $3.95; Iib. ed., $4.29

A simply written history of labor’s
progress from colonial times to the
1960s..

Pelling. Henry. American Ia.bor_ 1860 .
Univ. of Chicago Press. $6 50; paper.
$2.45.

A brief account of American labor up
to the Labor-Management Reporting
7|d Disclosure Act of 1959.

/
Schoapper, M. B. American labor. a
pictorial social history 1972. Public
Affairs Press. $1500.°

Contains 1250 rare illustrations. For
the advanced &pader.

”~

“

-

Oui labor

-

heritage

.
-

A selective hist of hooks for young adults

and children on the labor movement with

" reading “suggestions for elemexitory and

junior and_senior high schoul stedents,
teaghers. and librarwans. Preparcd by the
AMERICAN Frniranon or Lasor CON
CRESS. OF IRDUSIREAL  ORGANIZAVHONS
AMERICAN LIBRARY ASSKLAUION (RUTER
ENCE AND ADULL SERVICES DIVISION)
JOINTCOMMITIED ON LIBRARY SIRVICH 10
LABOR GROUPN J1an Y Winm R, cont-
piler. . ' '

-

Stein, Leon. The triangle hre. 1967
Lippincott,” $4.50 ’ .

Dramatic. re-cteation of the 1911 Tri-

angle Shirt-Waist Compdhy fire in New

York City. . * &
. LR

Tait, PNIlp. T'pe AF of L. in the time
of Gompers, 1969 Reprint of 1957
editlé)n,‘Octagon: $1500. . *

—Tha AF. ot L from the death of
Gompers to the merger 1969 Repnnt of |
1959 ed. Octagon. $1500 ’
r—-brgani'zed labar \n Amenican
history. 1964 Harper. $12 50.

Basic-books on American labor history
for the advanced reader. :

.

U.S. Buresu of Labor Statistics. Brief.
history of the Amerisan labor
movemant. 1970 ‘Bulletin 1000. Govt
Printing Oftice, $1.00.

Waersteln, Irving. The great struggle
labor in America. 1965 Scribner, hib:
ed, $595

&

A lively description ot labor’s progress
from the first indeptured workers 1o the
merger of the AFL..CIO n 1955

——Pie in the sky 1969 Delacorte, $4 50

An exciting accouqt of a turbulent and
revolutiomary  organization ot “the
©1900s: the Industrial Waorkers ol the
World

——Strangled voices the story of the
Haymarke} attair 1970 Macmillan. hts

v Yed, $4.95 ’

A chronicle, of the Haynarket Attiar o
the 1880s, including the riot and the
trial ot the accused people
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LABOR LEADERS Madison, Charies A. American labor ™ WORKERS IN
leaders personaiitids and forces nm - THE FIELDS
Archor, Jules. Strikes bombs and _ the labor movehent ‘2nd ed 1962 ° . :
buntets Big 8:1 Haywood and the Ungar, $8 50. . “Hespers, Willard A. Wandenng workers:

MWW 1972 Messner, $4 50, ib ed ‘the story of Amarican migrant farm
. . ¥

A collection of brief biographies of la-

. ’ workars and their problems. 1968.
$4.29 bor leaders and their impact vn labor " Crown s4n95 re
A hmgrgphv of one of urgamized labor’s hmory For ithe advanced reader. \ R
first leaders known tor the violence ot . _ ; ]
Holland, Ruth. Forgotten minority:
his tactics and for foundimg the Indus- Noble, iris. Labor's advocate Eugene V. Arerica’s tenant l:mers s m|;rant
trial Workers of the World. Debs 1966 Messner. $3.50: Iib. ed: * .7 " workers. 1970. Macmillan. Lib. ed..

$3.34 _ . T sas0.
Portrait ot a labor leader who cham-
pioned social and economic issues dur-

Blumberg, Ddrothy R. Fiorence Kelley

N _ .
the making of a social pionear 1966 The \field workers' struggle for justice.

Keiley. $500 . , "
Flrence Kelley's ‘struggle for social o : Athenoum. $5.50.
" Justice . Selvin. David F. éhampuons of labor. ‘
’ 1967 Abelard. 34.95 A moving story pf migratory farm life is
y . . e the experience f
Chasen. Will. Samuel GOn.':Rer.s leader ghart sketches of the lives and work of :‘x’e‘iv:-yi;(:»l.‘:ﬁ;. Mexicalr)\ girnl' asnd“ hc‘r‘
ot Amerncan fabor 1971 Praager. important leaders ¢f American labor. famil -
'$5 50 . . y.
A
THe Life of a great and vigorous labor ——Sam Gompers- labor’s pionear. 1964. ‘Steinbdck, John. Grapes of wrath

lecader who founded and served as Abelard. $375.

) 1839, Viking, $7.50, paper. $195.
president of "the American "Federation

of Labor. ——The thundening .voice_of John L. The plight of the migratory farm work-

) Lewis. 1969. Lothrop. $5.50: lib. ed.. ¢¥ ersin the 1930s showing the “'factory in
Cook, Rgy. Leaders of labor 1966. . $4.81. . ~ .. the fields” system of farming. .
Lippincott. $4.95. | . . . -

. . . - l . Wersteln, lrving. Labor's defiant lady: Terzian, James and Crlmor. Kathryn
Brief biographies of William ISylvis, 150" ot Mother Jones. 1969. “Mighty hard road" the story’ of Cesar
-Terence Powdérly, Samuel Gompers, Crowsll. $4 50. Chavez. 1970. Doubleday $350. paper.
William Haywood, William Green,® - _  $1.45.

. John .L. Lewis. Philip Murray. David An exciting and unusual life story of , o
Dubinsky. Siddey Hillman. Walter one of the great women crusaders for Cesar Chavez’s herm.c ¢ftorts to hetter
““Reuther. and A. Philip Randolph wgrkers the lives of the exploited farm workers.
¥ v o ' , -
‘Daniels, Patricia L. Famous labor ' 8 . Weinder, Sandra. Small hands. big
leaders. 1970 Dodd. $3.50. : . hands: sev@M stories of Mexican-Amer:-

. ) . . ' can migrant workers and thewr families.
Exciting episodes in the American la. : 1970. Pantheon: $3.95: b ed._. $4.41.
bor movement as seen through the Jives . : . ' m d with full: h N
of some of its outstanding leaders. HOW UNIONS WORK ustrated with lull-page photographs,

, these are revealing first-person sketches
David. Daniel 8. Mr Black Labor: the .  Lens, Skdney. Unions and what they do. by young people and adults.
story of A. Phihp Randolph, tather of , 1968 Putnam, Lib.ed . $3.86. Yo Bo‘:: d Young, J Good :
L o ) . ung an ung, Jan. Good-
;295:.“’" rights movement 1972 Outton. . A simply-written explanation of the or- bye. A'migos 1963. Messner. $3 50.
¢ ganization and ,activities of umoPs. in- C e Mill ' her's daugh
An excellent biography of one of the gludmg the AFL-CIO. athy Vitler, a ranchers daugnter.
giants of ‘the American. labor move- - _ ; tncs to better working conditions of nu-
ment. ~ Peterson, Florence. Americhn labor grant workers with unforeseen results
unions. 2nd ed 1863. Harper. $8.50.
Franchere, Ruth. Cesar Chavez 1970 '’ ' o . Alpe_ SB' Young, Jan. The migrant workers and
Crowell, $3 75 R de“"‘il’(“on of labor.upions and how  Cesar Chavez. 1972. Messner. $4 50; lib
Wt rk. .
An ea%y-m.read biography of.the Mexi- they wo L 8d.. “_'29"
can American who led the movement to ¢ Des.cnbc.s the causes am_i events uf the
organize farm workers. Elementary ,Sims, Carolyn. Labor ““'°“’£ the - California grape strike and the role of
grades. -, _ United States: a firgt book Chavez in its successful resolution
: Franklm Watta. Lib, ed.. $3.75. "~ .
Korson, George K. John E Lew:s An unfurmatwe book on unions, their
young mihtant labbr leader 1970 pug#mzauon goals, and concerns. Ele- .
Bobbs-Merrill. $2 75 text ed . $2 44 4 mientary grades. ) " .

[ . .
The childhood days of the former presi- _ .
dent of the United Mine Workers. Ele- Schwartz, Alvin. The unions: what they
mentary grades. * tn____ arp. how they came to be. and how

f . Sy affect esach of us. 1872, Viking. .

Leipold, L. Edmong. Famous American $6.95. - Single reprints of this list are available
labor leaders 1972 Denison. $3 99 Traces the growth of labor groups from | from the REFERENCE AND ADULT SiRV
Bricf biographies of 10 leaders in the pre-Revolutionary War societies to the  ICES DIVISION. AMERICAN LIBRARY As
American labor movement. _including AFL-CIO merger; also discusses the or- SOCIATION,, 50 F. Huron St.. Chicago

* Samue! Gompers, John L. Lews. David " ganization and activities of unions to- . 60611. Please enclose a self-addressed.
- Q ky. and George Meany. day. mailing label and 16 cents in stamps
E ' ) Reprinted from the Octower 15. 1973, issue of The Booklist. '
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"~ UNIONISTS STUDY !

 CLASSROOM ROLE

Although most of those at:
the conference were umon lead-.
ers from vanous parts of the!
country, Mr. Davis caid that the
disruscions also attgacted school

Illustrating what was gener-|
ally conceded to be an im.)
proved situation from labor’s

and rating 26 current-

*

point of view, a pamphlet re-]|
[}
|

viewin_(f

ly used history and civics text-
books described 18 as excellent,| ‘

superfor or good and o_nly/gight, '

. and co'legs teachers, state edu-|
cat:on ufficials and representa.’
ti.es of textbook pulhishers, 1

- —————————

: Paélgy Saeks Ways to Impart

R : g‘ninn particinants said that as f{air or poor. . .
) Better Picture to Pupils T thé problems with voung workd '} 'l'her conlerence passed sev-
) : ) . * ers cited in the 197) recolution ., eral fesolutions wg:s;e thrust,
. . e . S were reflected 10 two ‘ways: was a'call for increased activity: -
By EVAN JENKINS « - difficulty 1n.organizing the un- |- by labor councils to encouragz
Enecrad 1o The Ney York Tiheg wrianizeds and antipathy to £°"".  better teaching-about. the labor' ' ‘

' unions amphg those who must Y

) WASHINGYON, Sept. 29~ : . , :
” nevertheless join them hecause:

) movement and collective bar-|
- F4r three dayd this wedk, 140 .

gaining. ~ . l
As one speaker told .a%ession, *._

S

‘the »:tion's schoolchildren,
The National Planning Con-.
,ference on labor and the

Atomic ,Workers Union, ‘sa'd
that the imzage of lahor preﬂent-!
ed in the school® “has bees one)

Jabor is ip on the process.”
e ‘conference also urged-
the labor federation’s edutation:

. . . it is a requirement where they;
‘_m.en_' anq w?mén fnet. here ;.9‘ v e work. <~ ' | that was .draftin teaolutiom.'
. . discuss ‘ways to improve the ., . Em hisls on Violence- ~ .|]. “We should find out where
picture of the American labor ‘Al Wkman, director® edu- textbodks. are adopted and,-
mon € .nent ‘that is conveyed to | - cation for tihe Oil, Chefn tard! make damned sure organized .

Kchnals, held at the Shoreham C ; <t e prv’ dm. department to serve as a na. N LN
Hotel, was called by the educa-, ::a:;?,‘_;e-nc;;"a:,g:g"t e ery’in ‘ tional clearinghouse for infoy- '
{von derartment of the Ameri- . “We have troupie with new mation about curriculum matq.
. tan Federation of Llabor and people in. the mguement con-' .rials and abeut local problems;

Congrees of indudtrial Organi- vincing them we're not révoly. | and ‘progress. R l

zations as & result of a resolu- tionaries, radicals and bomb' .

A:ion passed at the last federa- throwers. All they've ever .

tion convention in 1371 in heard about is the ‘Haymarket: .

Miami Beach. ' riot”and the Pullman strike.™ 2 .
~ The resolution asserted that The new emphasis national- :
;'iorganized labor, as a historical ly on acquainting school chil.!

and contemporary - force in dren with the world of work! . .
yAmerican life, was either ig- . was described Jat the conference ., . -

¥nored or maligned in schools.
T while

such organizations _as '
b t{he Chamber of Commerce an N

accord with the modern
thoupht upon social and politi-
cal economy.”
*We've been hearing gripes
for years from local labor lead.
- ors that their *kids weren't
getting a fair picture in the
schools of the role of labor un.
jons i1n the country and the
community,” saidf) Walter G.
Davis. director of the A F. L..
C. 1. O. education department,
who was cka.rman of the con-
" ference this vieek. “But the
senecral feeling years ago was
that we just couldn’t do any-
thing about it.” -

@

. adding the “labor diménsion™

as adding urgency to the need,

for getting favorable informa-}

cent analysis of the city's so-

cial studies curriculum found a

focus on the labor movement

only In a single high school
economics course. .

A New Currlculum
“A curriculum for all grades

has now been developed, he
said, and will he made aviil-
able to the system's teachers.

Similar steps have been tak-
en elsewhere after. thorough
cooperation ° between  labor
councils and local and state
boards of educatiom.- . '

A

. tion ab’gut the labor movement o . * .
manufacturers’ groups wefe: igto school Lurmiculums, - -, .
“able to have the viewpoint of " Several of the conferences, LR ]
business well-represented. cited examples of what. they! . ' "
* “We are reaping the hanvest described as labor's absence ' :
of exclusion from the educa- % from the classroom. ' o
-¢irnal process in the body of: John A. Sessions, Mr. Davis’sI iR
" our voung new trade unionists. assistant, told in an address of, A SN
=whom we find either antilabor, one widely ased history text. . “ <, ) )
-~ ‘or .pt the least apathetic: book that “with an unparal- . A ®.
[towardJ lahor's efforts and; leled sense of proportion™ gave .
cayses'’ the resolution de-| . “exactly as much space to ot-| y N ~
, Tlared. : anized labor as it does to the e e,
Complaint 70 Years Old | Valt Disney picture ‘Mary Pop- ‘ 3
The, complaint i< an,eld one,’ - Albert Shanker. head of New ' v
fav.ng ansen as carlv as 1303 York City's 75,000 - member! '
when an A. F. L. convention United Federation of Teachers, ~ .
‘ called nn its Eaecutive Cauncil who addressed the conference! s )
“tn secure the introduction of on its first day, said that A re- ~ L .
texthnoks that will be more in .
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Prof. William Adelman a Julius Berry, Labor’ Prog: Specialist
}¢ Labor & Industrial Relations - ] ) N.Y. Stat® Schqol .of Industrial &
. Chicago Labor Education Program . Labor Relations, Cornell
_University of Illinois e # Eass 43rd Strect g A
. SEO0 1315, PO Box 4048 /> New York, New Yqrk 10017 - .
Chicago, Illinois 60680 . . e . S
. - « . ’ - Dr. Robert Bgaerman?'uirvvlnr of
[.inda Abrams . ' _Educationa® Research L /
ABT Associates, Inc. . American Federation of Teachers
- 33 Wheeler Streét . . © 1012 - 14th Street, N.W. )
y Cahbridge, Massachusetts . 02138 Washington, D.C. 20005 e i
Walter M. Allen, Executive Assistant Paul E. Blackwood, Chief
to Board of Governors .~ Program. Opergtlons
International Allied Printing Trades Assn. U.S. Offite of Education
1900 L Street, N.W, . ' «100 Maryland Avenue, S.W.
Washington, D.C. 20906 o . Wash1ngton b.c. 20202 N Y
. George Altomare, Vice Pres. L T Hazel P. Brown, President
N United Federation of Teachers v Harry-Lundeberg School ~
260 ParR Avenue South o/ Seafarers International Union |
New York, New York 10010 . Pihey Point, Maryland 20674
Norman Amundson, .Coord. of R A Joel Burdin, Associate Director,
Labor Programs, Center for Labdr fAmerican Association of Collvgos (or
Research & Education, Institute of Indus. Rels. Teacher Education
University of California - Bevkeley One Dupont Circle, N.W.
2521 Channing Way »  Washington, D.C. 20036 - ;
Berkeley. Callfornla 94720 ¢ : . -
, " , Sam Carman, Representative
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