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Sumnary

The Deparcment of Education has been directed to conduct a review of research
and literacture to determinethe optimal starting age or agues for school attend-
ance. This review was occassioned bv two events; the proliferation of early
childhood education progranms in the State and the growing body of research
which suggusts possible adverse effects of early schooling on young children.
A Departmental Task Force was assermbled to review the research and to make
recommendations concerning optimal school age. The literature utilized in the
review included educaticnal research dating from the early 1930's, medical

studies, and the work of developmental psychologists.

Rescarch evidence led the Task Force to three major conclusions:

1, Early schooling, in the form of structured, cognitive training, (read-
ing in particular) is not warranted for the pre-school child. This
conclusion would appear to hold true for all children, regardless of
social background, physical handicap, or mentai ability. Further,
research evidence suggests that most children are nof developrentally
ready for formal instruction until the age of eight, when the visual,
auditory, and neuropsychological structures of the child are fully

developed.

2. Most children , age six, are emotionally and physically developed
to the point that they can benefit from some form of institutional-
ized enrichment program. However, school programs designed for child-
ren ages six through eight should focus on development of academic
readiness skills rather thoo on formal instruction in reading, writing,

and mathematics.
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All children, ages birth through six, benefit from exposure to a
variety of envircaments designed to enrich the c¢hild's experiential
base. However, because of the strong dependency of such children on
the mother and family unit, such enrichment experiences are best
provided through the,home. For children with significant physical
or mental handicaps, special di;gnostic and therapeutic services
should be provided; again, however, these services should be

delivered through the agency of home.

Following these conclusions, the Task TForce offers three general recommendations:

1.

Formal academic instruction in Alaska's primary school should be delayed
until the child reaches the age of eight or later, when the child is
found to have the visual, auditory, and neuropsychological maturity

necessary to acquire reading skills and to perform abstract reasoning.

The first two years of primary school should be directed at providing

a firm academic readiness background for children aged six through
eight. Tolaccomplish this recommendation, present early primary
programs, in most cases, will need to be restructured. The State

should assist such réstructuring by regulation; by providing incentive
grants; through providing information and assistance to educators and
parents or through some other strategy which will cause early elementary
programs to be more closely aligned with the developmental nz2eds of the

enrolled child.

Early eurichment efforts should, in most cases, be left to the home and
family. The State can assist in such efforts by providing or opening up

community, recreational, cultural and historical resources to the child

—-4i-



and his family. In cases where the family is ui. .'e to provide for the
health, safety, and emotiornal well being of the 'g child, the State -

should intervene through established hecalth and :.cial services agencies,

ratiier than through the scliools.

-iii-
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I'Y 1976 I53UL ANALYSIS

OPTIMAL SCHOOL STARTING ACE
BEST COPY AVAILABLE

Backyround:
One issue assigred to the Departmens of Education for analysis deals with the
optinal stavting age for school attendance., The task given the Department was
to "make a thorough study of’ available information regarding the effects of var-
ious starting ages for school attendance on various typ2s of children. Suggest
optimal starting age (or starting ages) and submit any legislation which might

) . 1
e necessary to implement...conclusions."

A task force of Deparvtment members asscmbled available research information,
educaiional theoretical discussion and program evaluation materials focusing
on the school starting age and its effects. In all, 53 documents, papers,
and articles which had relevance to the question were retrieved from varicus
information sources and analyzed by the task force. In addition, the task
force brought to bear the combined expertise and experience of Early Child-

hood Education and Specilal Education specialists in the Department.

Definitions:

An initial review of the literature revealed a certain confusion in terms used
by resecarchers and theorists in the field of Early Childhood Development. Also,
some terns have gradually changed meaning over the years. Indeed, over the past

10 ycars, the tern "school", has taken on a broader meaning, in terms of both
focus and target group. Therefore, before moving into a discussion of re-

search findings, it will be necessary to define terms as they will be used

throughout the rerainder of this paper.



Ezrly Entraouce:

Until the advent of large-scale programs dirccted at pre-primary school children,
the term "carly entrance' was used with reference to the legal starting age for
first grade. In most states, legal school starting age was six, with some late

fall month (i.e., October or Noverber) selected as the cut-off date. Thus,
,
clder research studies dealing with the effects of early entrance focused on
children who:
1. reached the legal starting age at or ncar the cut-off date; or

2. who, through some local district policy, were admitted well before

(i.e., six months or more) their sixth birthday.

The graduval introduction of kindergarten programs as an established part of the
regular school program in many school districts broadened the meaning of

(3]

"early entrance' to include children who entered the school system, through

kindergarten, at age five.

Within the past eight to ten years, the meaning has been further enlarged to
include children participating in organized pre-kindergarten programs (i.e.,
Head Start). For all practical purposes, the term "early entrance' in recent
literature has come to mcan entrance into a structured program zt age three

or four. However, for the purposes of our discussion, "Early entrance' will be

limited to its earlier meoning, that is, entrance into the fcrmal, academic pro-

gram of the school systen at first prade,

Programs which focus on children below the first grade leycl may be outside of
the purview of this paper. BHowever, it will be nccessary at times to refer to
the literature regarding such prograws; therefore, a consideraticon of defini-
tions to be used is essential to the correct interpretaticn of our conclusions

Q and recommengations.

ERIC
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Early qood Vancarion:

In rec e years, the term "early childiwod education' has been breoadly used to
defiu; a variety ol programs and theorics directed st the pre-primary child. 1In
popular usage, the term refers to any attempt to intcrvene with the cognitive,
physical, or emotional development of the young child, ages birth through seven
or eight. Obviously, such & broad usage will not suffice for the question under
discussion, since the differcnces between various child developuont theoriés, the
approczeches used for intervention and the focus of various early childhood progranms
far outweigh the similarities. TFor clarity of prescntation, therefore, the Task
Force Las broken down this larger term into three components: "ELarly Enrichment”,

"Farly Childhood Education', and "Early Schooling".2

Early Earichment is @ term used primarily by develcopmental theorists, particularly

those that attribute developmental growth mere to environment than to heredity.
As used by such writers, the term refers to any attempc, by any individual, in-
stitution, or agency, to affect the development of the young child by providing
an environnent or environments which fulfill the developmental neceds of self-

expression, language development, exploration, independence, etc. As used in

this paper, the ter:m "Farly Enrichment' will refer to any attempt to provide

stimulating, creative environments for voung children, with particular emphasis

on the central role of the family unit.

Although most early enrichment centers on the home and child-rearing practices
of the family, some familiar examples of early enrichwment provided by the larger
community exist. Zoos, story hours for young children at public libraries, tele-

vision programs such as Mr. Ropers' Neighborhood, parks, playgrounds, and public

health cliniecs for young children all can be considered as "early enrichment."
R D

Early Childhaed Hduéu;ion, on the other hand, will, for the purposes of this paper,




be used ouly to describe a systenatlc atlernt,. genevally on the part of an ouvtside

agency working cither apart from er in concevt with the home, to affect the cou-

nitive, rsvchometer =nd/or emotienal devele: of the voung child in an orraniz-
ed mannar, The major diiferences between " v Enrichment" and "iarly Childhood

LEducation", as used in this paper, are:

1Y » . > . . ()
1. The emphasis in early childhood educaticn programs on a systematic, or-

ganized approach; and

2, The assumption of child developrment responsibilities by agencies outside

of the home/fanily unit,

As will be seen from a discussion of the litcrsture later in the paper, early child-
hood education programs in general focus more on the cognitive develepment of the
child than on any cother developmental aspecc. Perhaps the most familiar example of

Early Childhood Education is Head Start. In addition, such television pregrams as

Sesame Sercet, with its emphasis on number concepts and beginning reading, may be

cktaracterized as “"Early Childhood Lducation" approaches to child development.

A final veriety of early childhood experience may be termed Early Schonling.

Early Schooling is more precisely defined than either of the above two terms. For
this term, the Task Force follows the definition given by loore and Moore in their

paper, "Early Schooling for All?":

"Early Schooling...assumes that the teacher and school (as a public
or private institution apart from the home) will guide the child's

education.” 3

They further state that the term, as used by educators, does "imply some type of

. . . (- 5 5 .
scheduled cognitive instruction."t Thus, the definition of Early Schooling

as used in this paper, refers to a structured prouram of cognitive instruction

ERIC

s ~b4~



i%zabout 20% between eight and seventeen.' (Bloom, 1964).

ERI!

providad by the qghooi system for children between the ages of three and legal

school entrance -(first grade.) use of the recency of emphasis on early

forinul acacvemic training, few f: ar c#amples of early schooling exist. Iliow-
ever, kindergarten programs which focus on cognitive development (as opposcd to
socialization) may be considered "early schooling." Less familiar, but more

concrete examples are the Ypsilanti, Miéhigan, Parry Preschool Project and the

2

Bereiter/Englemann approach to early learning.

Histeric Overview:

As meutioned in the above sections on definitions, questions regarding the effects
of early education have differed in focus over the last forty years. Early
research studied the effects of early entrance into the formal school program

at first grade. While a detailed discussion of the findings of such research
studies is reserved for e later section of this paper, one should note here that
such studies generally concluded that early starters did not fare as well--
academically, socially, or emotionally--as their late-starting counterparts.

In addi;ion, some research evidence exists from this early period that early
starting had adverse physical consequences, especially in the area of vision

and possibly in the area of hearing.

The evidence of early research studies was overshadowed, however, in the early
sixties. Two major educational developments led to a renewed interest in child
development, especially in the area of cognition. The first development was
sparked by the experimental and theoretical work of child psychologists--in
particular Benjamin Bloom of the University of Chicago, who held that at least
half of the *ndividual's intellectual potential is realized by age four. Bloom
writés: "Both types of data (utilized in his research) suggest that in terms
of intellipence measured at age 17, about 50% of the development takes place

between conception and age four, about 307 between ages four and eight, and
5
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The second majer development was the widespread nati. concern, occasioned
primarily by the Civil Rights movement of the sixtie- sout equal educational
opportunity. Studies of the educational achievemént i+ children outside the main-
stream of American Scciety--i.e., blacks, Mexicun Americans, Indians, the poor--
revealed that such children consistently achieved at levels far below average.
Further research on comparable achievement revealed that minority and poor children
entered school without the language and cognitive skills common among more advan-

:
taged youth. This latter finding, ceupled with Dloom's research on the intellectual
potential of the young child, spuired interest in early intervention in the

development process, culminating in the establishment of the Head Start Program

throughout the country.

As.originally conceived, llead Start was directed at actualizing the intellecﬁual
potential of the disadvantaged child by providing him improved nutrition and

health care, enrichment experienc: -, and a formalized program of cognitive train-
ing--all of which, it was ass- .., would equalize his early development with that

of his more advantaged peers.

Although most of the massive research conducted on the effects of Head Start
Programs throughout the country (e.g., Westinghouse, 1969) appeared to cast
doubts on the effectiveness of the program in meeting its stated goals, especially
insofar as increased cognitive achievement is concerned, Head Start and similar
programs fcr the disadvantaged marked the beginning of increased interest in the
young child. Parents of all socio-economic classes began to consider pre-primary
programs as a necessary option for their children, giving rise to a plethora of
programs directed at the young child. By 1972, Newsweek was able to report that
"about 40% of all 3 - 5 year-olds in the U. S. are enrolled in some kind of
pre-primary program. Altogether, some 5 million American youﬁgsters under the
age of 6 are now receiving formal schooling--a figure not far below the nation's
college enrollment."® During the past two years, this figure has no doubt
increased, due, among cther things, to the increase in women's participation

)
E i(j in the labor market.
o

S —#— O
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The educaticn profession joined povents dn their concewn for the development of

[&N

the young «hiild., Tu 1966, the National Education Association passed a resolution
calling foy the expanszi-n of the wniversal public educaticn system, The reselution
reads, in part'. . the csseciation ;ccommends that opportunity for ccupensatory cdu-
cation begin at age four for those children who, through cconomic cr social depriva-
tion, may be soviously impad?d irn vheir progress through public schools, and con-~
soquently, in their porticipation in a democratic society.”7 To this point, the
resolution followed :he sociologivel and educational thinking of the time. How-
ever, in poernaps the first call Ly a major national organizétion to extend carly
childhood pragrams to other soclo-eceonemic classes, the resolution gous on to siate

Y

that "All children sheuld have the opportunity to go to school at public expense

boginning 2t the age of four."8 (Emphasis added)

The NUA resolution received support in 1971 from the prestigious President's

Council on School Finance. Although the Council favored a conservative approach

to rost areas of public cducation, it came out strongly in favor of carly scheoling.

't}

1

In cne of its basic recommendations Lo the state and federal government, the
Cormission rocommended that ''the scates, local schiool districts, and non-public
agencies continuc to move toward the adoption of programs of Early Childhood
Education coruencing at age 4 and thaet the federal government provide incentives,
for this purpose.”9 The Commission'; report further states, "We believe that the

federal governnent should encourage the development of Early Childhood Lducation

. . . 10
Programs for -1l children...'" (emphasis added.).

Thivs, the Cormaission's report stands as the first call for federally-sponsored early

intervention programs fov all of the nation's children.

Late in 1971, the State of California, leng a lcader in cducationzl innovation

and change, beeame the firet state to incerporate the suggestions of the President's

Comriesion and the National Lducation Asscciation, by subwmitiing to the State

-7



Legislature a plan to coxtend public schooling to al’ childron ages threc and up, Al-
thouvgh hailed by many cducsteors and lavnen as a significent educations] advancenent,

the Calif

hoport on narlv Schooling, sparvied off the {irst widespread criticisn

of carly scheoling proyroas, The atiack, led by Moor:, Moon, and Moore, of the
licwitt Reseavch Center, devended a caveful reappraisal of the premises underly;ng
early education programs. Citing o body of recsearch dating back to the early 30's,
the loores marshalled an dmpressive arroy of evidence concerning the doubtful effects

~

of early scheoling, 'The Task Force used these findings as a starting point for cheir

7,

oun analysis, the results of which are outlined in detail in the next section of

Lecavse of the complexicy of the issue at hand, end following from the changing
focus of research studies, the results reported in this section of the paper will
erploy the terminology dircussed under Definiticn, above. The Task TForce's primary

~

cilorts were dirccted at gathering information concerning the effects of early

entrunce and carly schooling, TFor further explunaticn of these terms the reader

5 directed to the befinitions Section,

(=N

ffects of Early Tntrance:

As mentioned above, studies concerning the effects of early entrance into the

formal schocl program dote back to the '30's, well btefore the near-universal accept-
ance of kindersartens. Thus, research focuses on children who entered first grade
before their sixth birthday. 1In analyzing the results of such research, a few
points must be kept in mind. First, the nature of some primary programs, especially
for Grade T throupgh IIT, tos choanged cenziderably over the past 30 yesrs., Advances
in knovledge coacerning the learning precess, the introduction of new tcachiug tech-

Q nidgues, and the spread of cducational technolopgy have, in many schoel systems

ERIC "
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worited to wobe carly primory school ewperiences much less formal and structured

then dn the post.  Second, children of teduy differ in mony ways frem their
Uarid Way 11 counterporre. The genarsl rise in the nation's standard of living,

the increaved pobilitw of the popu}acion, and the spread of electronic madia expouc
mo:t childron to a wider range bf cuvperiences then was previously poscible.  Thus,
in wany cases, children coiag may onter schoel with a wider repertoize of social
and intellectual covpocancies theon Jdid their parents. VWhile these two points nay

termer the rogeavrch findings of the past, however, the reader should also note that

despite cducavionzl advarces, nmuch off the scheol programming iu the early pli“’“

roaGoes still regewbles the self-contained elassrecom and howogeneous teaching strate-
givs of the post. In addition, altheugh the experiential background of today's
children may be richer and more varied than in the past, developmental theorists
eud experimenters hold that maturation, especially in the arca of cognitive develop-

veni, cannot be hurried. Thus, develepmentslly at least, today's children may not

diifer signifiicantly from children in other social eras

Lith these points in mind, we will rmove to a discussion of research findings con-

ce vning early schoel entrance.

Information cencerning the effects of early entrance concern three arcas: academic
achievenent effccts, social/enotionzl adjustnent, and physicel effects. Each area

will be conuidered separacely.

Effeocts of Tavly Entronce on Academic Achiovement:

The earlicst research study devoted to the effects of early entrance con acadenic
arhievement retrieved by the Task Yorce was conducted by Bigelow in 1934, She

eonpered the achicevement, through Grade TV, of eighty-eight children who had enter-

cd first grade boforve they were chronalogicelly o yeurs of age with a group of

ghirty-nine childéren who had entered Grade T between chronological ages of six
O

ERIC -9~
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and six and

four months.,  Cowmarieons were based on student scores on thie Modern

Schicol Achiovardnt Test cnd on IQ mersures derived from the Nuhimanu-Anderson

1. 1f a

four

he i

2. If a child is below si

quot

3. A ch

will

llaralalnen,

e e [PV RPN I e A L T ey e
Pasis. Digclow's major Findings were:

chiild Ls chronclogically between six years old and six years and

ponths old sud has an intelligence quotient (IQ) of 110 or over,

r
s practically certain to succeed in school,

vears old chronolegically and has an intelligence

ient below 110, his chances of success are small.

1

114 less than six years old with an intelligence quotient of over 120

11

probably succeed, but personality factors should zlso be considered."”

in a research study conducted in 1952, councluded that significantly
y (=} }

more children whe enterc:d school (in this case, kindergarten) at age four years,

nine uonths had difficuley in achievment and adjustment than did children vho

. 12,,. .
entered at normal school gtarting age.” "Ring, in a well-knowm study of early en-

trance into

1.

ERIC
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the Oal Ridge, Tennessee FElementary Scheools (1955) cencluded:

"Younger entrancs (d.e., chronologically between five years and eight
months old and five yegrs and eleven months old) will have difficulty
attaining up to grade levels in academic skills and a large proportion
of them may fell below grade level standards., Older entrants (i.e.,
chronologically six years old or clder) are wore likely to achieve up

to znd beyond grade level standards.,
A& lorger nurber of young entrants will have to repeat a grade.

. . 13
More boys than givls will repeat a grade.”

~10-



King's {imtinvgs on cen differences and academic achlovernaont echo an carlier tudy
ty Pauley (1951) coniucted in the Tulsa, Oklihowa public schoels. Pauley found
that "boys weve very consnistent in making lowver grades (than girls) even thouch

P hl~’6
the (boys) were held hucl two or three monihs, He #lsc found that beys outnumbered
girls twe to one in classes for slew learners., He cites other rescuarch suopoztlnb
his centention that givls arg developmentally ready for schooling earlier than

boys,

His conclusion: Much of the rescorch on sci differences indicates that girls

should be adnitted (to school) at lesst three or more menths younger than boys; or,

beteer, that the entering age for boys he raised three or nore months." Ydan article
*

published by Aznes and Lig (1963) recommends that "boys...be fully five and one-

116

half before they start first grade.’
Forester (1953) cencluded from a study of Montclair, New Jersey students, that the
child enteriuy kindergarten must be five years old or older chronologically if he
is to have a happy and profitable school carceri’ He cites a 1926 study which con-
clueded that hest chances of school succers were for those children who were very

bright and oldexr when they entered school.

Carter (1956) conducted a longi nal study of fifty overage and fifty underage
school entrants, comparing achlevement over five vears of school. le concluded that
"the chronolegically older child avpears to have advantage in academic achievemenc

over the younger child when given the same experience," 18

Boer (1958) studied the comparative achievement of early and late starters over
cleven years of schooling. le concluded that "as a group, overage children made
beteer school progress than did underaged children. The overage, from Kinder-

garten throupn Grade X, wode significantly higher marks in subjectes, significently

O
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higher scores on achicvement tests in reading, avicheetic, and social studies,
woere vatod significantly hicher on persoual traits by teachers, and were significaently

more succoessful in waintaining regular pregression from grade to Orade'd~,1ﬁr

noted thot "most underaged children made average school progress...howevs +t gheuld
be remambered that beth overage and underasge childiren studied here were .- ted

on tha basis of iatelligence (average J7Q of each group about 111). Thus a botter

than avevage poricrunnce may lepltimately be expected for either group on certain

N . s
of thy rensures used," 20

The ¢bove scudies dealt with scadenie echicvement in general; several other inportanc

oat one or more spaecial areas of the primary curriculum, primarily

Kelster (1941) studied the permancnce of reading skills acquired by children

with moneal ages bhelow six years. The study reached three major conclusions

e

1. "It is possible for children who center Grade I before the age of six to make

rormal progress in reading during the firstc year.

2. The skills attained by such underaged children lack permancnce and tead to

disappecar during the summer months between Grades I and II.

3. Tlhe loss between Grades I and 1T is not made up in succceding years, and
these children tend to be permanently retarded to about the same depree

2
as they werc at the beginning of Grade II.”“l

Hampleman, in a study of the comparative reading achievements of early and late
school siharters (1259) found that "these children who started to school at age
six yenrs, four months or mwore, as a group are superior in reading achievement
2
at the sivth-pgrade lovel to thely younger classmates. o reported that "as a
awsult of cthis study., . school administrators can advisce parents that their
O

ERIC

s 12



childreon hove a censidorably better chance for success iv reading by starting

to school = few months later rather than a few months earlier,'23

Halliwell ond Stein studied achicvement in reading related and non-ntcadiung

rolated arcas of early snd late starters in Grades IV and V. They cou-

cluded that

it is readily apparcnt from the data...tl thie older fourth-grade
2

atly superior to the younger fourt. ‘ade pupills in the

"24The study

reading arceas and reading-related arcas of spelling and language.

2
.
<
&S
r~
G
[t
—
-
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cr
[~
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"the difference in arithrmetic rcasoning between the older and
yvounger groups shows significant superiority for the older pupils...whercas the
difference I arithmetic fundamentels between the two groups shows no gignifi-
A . n25 ; o . .
cant supeviority for either group'v” Iu this latter finding, concerning achieve-
ment in arithmetic fundamentals,this study received some support from & later
study (1963) conducted by Ilika ccrmparing the arithmetic achiievement of early
and late starters. Iilika found that, when compsaved at grade level, the late
entrants had higher mean arithmetic ages than the carly entrants. However, when
compared by are (rather than grade level), every one of the 10 arithmetic age
. ; . 260,
comparisens used favored the early entrant boys and girls,“ Ilika quotes from

an carlier study by Haincs, "Academic advantepes accruing from kindergarten ex-

periences are nore pronounced in the areas of erithmetic than in reading.”27

The above studies geem to be unanimous in concluding that early centrance inhibits
or retarde ccsdemic achievement, except perhaps in the area of arithmetic funda-
mentals.  These adverse achicvement affects appear to persist over time, even up

to Grade X. Given thst the primaryv function of the school is instruction in tho
acadenic skiills needed {or participation in the larger socioty, it would seem, on
the basis of the above evidcace, that present early entrance policies are counter-
preductive, ‘Hulliwell and Stein, in their study quoted above, concluded that

"{che findings) scem to warrant the conclusion that succumbing to current pressures

A
for sn earlier entrance date for first-grade pupils ds exticmely difficult to justiry..."

ERIC
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Agide frem the acadenmic achicvement ef7ccts of ecarly entrance, wver, rceearch
has poiuted up other areas which, while not the prir vy responuivbility of the

schoel system, appear to boe affected by entrance « These areas are the sociul/

emoltional develap

t of tho cidld, and, although Jocurented, wsical side~
3 3 b

ntionnl ~ots of Varly Fntr
i &+t s o v et e

Many of the studies on acadomic achlevement cited shove also found evidences of
social/cmotional cifects of early entrance. Bigelow (193%4) discussed the "mental
hygleaz” effects of early enurance., She reports that " of the eighty-eight children
vho enteved scnoel below the age of six ycurs, forty--three or 497 were known by
teachers and principals to be raladjusted in some way. Among the older group of
thirty-nine children who had entered between the ages of six years and six vears and

four menths, inclusive, there were seven cascs of maladjustment (187 )”‘)

igelow adds:
"Of ceourse, it is truc that the school is in no way roesponsible for unfortunate home
conditicns or physical disabilities and that the same conditions may handicap the
child & vear later. Neverthelezs, to thrust such a child into a school situation
which ie¢ beyond hin is to add greatly to his difficulties. This added burden may

bring about persenality defects which he might otherwise escape.”30

King's 0ak Ridge, Tennessee study also trcats personal and emotional adjustment of
=1 LY

early entrants. She noted a marked difference between early and late entrants.
The early entrance group had a great number of students with: 1) speech defacts,

2) nervous indiczticns, and 3) personal and social maladjustments.
b I

She concludaed "Younger entrants are likely to show more indications of poor personal

31
and socizl adjustrent in school.”3

Baer, in his 1828 study, found that for all seven personality traits on which

students were rated by teachers annually, "overage students were rated significantly

~1b4-
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a1
higher than the wnderage xrud:nts‘”3“fhc traits included "porcicipation in group

activities', "attitude toward school’ mmotional stability', and "initiative".

u

Ames wod ITlg, cheourhs chaly wverk at .o Gessell Tuscitute of Child Developnent,

"o

conclude that " A child strugnling.to do the work cf a grade he is not roady for

is not marely ou unhappy child. He is oifcen a child frustrated intellectually and
acacenically to the point that he ncver has a chance to express his true abilitiles.
A child who is overplaced can conme to hﬁte school and feel hirmself a failuve, very

: ~
early in the primavy grades.” 33

Klein and Breninaen, in a study of wmentuelly gifted children (rental age 7.0 before
firsc vi Septemboer of the entering year) vho were allowed to cnter school at a
chrennlosically early age, fonnd that "only one child, of the twenty-four wvho were
perititted to enter early, prograssed and achieved confortably throughout her school
“They concluded that "early admission is harmful to meny children cducation-
ally, enccionally, and socially." Turther, they fouand that "it appears that no ad-
vantages are gained by entering scheol early (except personal prestige) that waiting
a year would net previde better. However, disadvantages occur that may not have

-
shoun up Lif more maturity was present.”SJ

Insel snd Spencer (1972) studied achievement and behavioral effects of systematic
recading instructicn of a group of kindergarten children., They reported that

"dependeney behavior, particularly toward the teacher, was exhibited significantly

o . 1 1 3 £ . . 13 3 3
more frequently in the school using systematic reading readiness tralnlng‘”’ﬁ

In surizary, the research cited above seens to indlcate that, in addition to possible
academic retardatien, early entrance wmay cause, or contribute significantly to,
problems in emotional and gsocial adjustment. The studics, conducted on various
tvpes of children, over a long period of time, sugnest that the early entrant is

far more likely than his older counterpart to be retained in one or more. early
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primary grades, or if not relained, then will function sl the lower levels of

the elass.  This ewperience of academic foilure may well be the cuuse of socizl and
emoticuul preblenm: throughout the student's school carveer.

.

Physical Tiffects ¢ff Tarlv Entronce:

The final area in which adverse effects of early schoolii.. have been noted is
physical development. Although nuch lecs research exists in this area than in

acadenic and socinl and emoticnal effects, some studies point up possible physical

damage which may result from early entrence into formal schooling.

sartnay (1963) o Texas Opthalmologist, reviewed records for a span of over fifty
vears. His conclusions were thav the ratic of mvopia (nearsightedness to farsigihted-
ness) had increased cver this time span from 1:7 to 2:2; which change paralleled

the pattern of earlicr and carlier schoel age entrance in Texas?/ Carter and HeGinmis,
(1970), state that "the visual mechanism ut 6 years of age is unstable and many child-
ren have difficulty in fixating at definite points and in keeping their place in
reading. Children at this age maie many regressive movements and are inaccurate

in moving from one line of print to the next...some children who cannot adjust to

the difficulties of near-vision find reading so uncomfortable that they give up

<

29
trying to learn."~®

Ames (1967) remarks that ''the five-and-one-half year old is more experimental visually
than he vwas six months earlier. His big problem, so far as reading goes, is that
139

he easlly loses his visual orientation and thus may often revevse his letters.'

(emphasis in text.)

Resecarch on physiolocical development is still in its infancy. However, Moore and
Moove, in thelr peper "Early Schaoal for ALL?" state thot "There 1s research evi-

dence that the brain dees not physically mature until the child is eight or ten.

~16—



“ucies on copaitlon aiso reveal a readiness for sustained high cortical thoupghti--

such abstract thinking as required in mathwmatics, reading, etc.--only after age

soven or eljht,

tion and auditoery memovy--both essential skills for rea g mastery--arve not well
Z

develeped uvatil the age of nine.qj

’

The abeve studies show rosearch cevidence for only one of che potential harwmful
physical side effects of ecarly entrsnce--1l.e., ncersightedness. Our present

level of knewledge concerning neuropsychological development is too limited to

be able to pinpoint wich certainty positive or negative effaocts of earliy schooling
in this developmental arca. However, in view of the fact that the young child has
& structurallyv incomplete nervous system until he 1is at least eight to ten, the

possibility exdsts that carly entrance into the formal school program may have ad-

verse affects in this area also,

This pessibility, coupled with the denonstrated adverse effects of carly entrance
in other urcas--i.e., academic achicevement, social and emotional maturation--

should serve to caution parents and educators alike from advccating early school

entrance ag standard practice.

We have pointed out in the above sections that research evidence to date does not

[EN

support early entrance intoe the formal pre-primary school program for all children.

By inference we may also conclude, therefore, that early schooling, as defired

ecarlier in this paper, cannot be warranted for all children. Earily sche-ling,

with its emphasis on stru rturcd cognitive instruction, would appear to the Task

W]

Torce to contain 211 of rhe potentisl il)s attvibuted to carly encrance into first

grade. That is, if children betwecen the ages of five and f{ive years and cleven

ERIC i
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Woenron (1908) points out that in sowme children, auditory discrimina-



months have boeen shown by receavreh to huve consicd - Srocopnitive, emotional,
and physical Jifficulties in handling ithe academi. adreneats for reading and

avithuatic, it appears reasonable te conclude that chidldren young~r than five

years of age will experience similar or even more profound difficulties.

Bacause of the popularity of the early school concept, especially for special
2

groups of children, howover, it will be necessary to examive this question in

more detail.

Earl:y Schonlins mnd Disadvantared Children:

We meuntloned in an early seation of this paper that the early childhood education
ard carly schooling movements in this country were sparked privarily by o concern
for the low acadenic achievenents of varicus types of children labled ''diszadvan-

AT | . . .
taged, Again, it wil

[
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to break down the larger term--"disadvantaged"--
more precisely as we discuss cffects of early schooling, since the larger term has
cultural, racial and econowmic implications which are too broad for the purposes

of our discussion.

Culturally differunt will be used in this paper in preference to the more common

term "culturally deprived", since the latter term implies a cultural vacuum which
has buen ghown by sociologists and other researchers not to exist. Culturally

different , in the context of this paper, will be uscd for children who are born

and ralscd din a cultural milieu which differs in sipnificant respects from that of

L

the dominant culiure. Thus, children from families whose primary langusne is other

than Inglish, children reared in technologically bachkward communities, and children
wvhose primary values and relipious orintabions differ from that of Western Luropean

culture may ba considered culturally different.

Econntvicallv diswdvanitazed will be uscd to describoe those children {xom poverty

liere, the primary differcnce between these children and thedr wmiddle-

ERIC
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class yeers is one of cconomics rather than cultur -aguage, ote.
A third coregory of "dlssivantaged" covered in res is the gsrogranhical
isolate,  Although tliis term, per se, has not been woly used, 1t serves to

describye thmse ebii ' lrom whe are nedther culturally or economicallsy differont from

child, but vho, thronrh theiy nloce of

om havins coreos bo the wide varicty of envichment expirviences avoilable

A final cucegory eof "disadvantaped" descrves a special section of this paper, since
it deals with these children who h?ve physical or mental handicaps which make them
develoyrnontally diffevent from their peer proup. The Task Force's decision to
consider uch children separately is based on the distinction between developmental
difference in children and differences which are a result of environment or back-

ground. Developmental differences, which affect only the individual, may require

-

>

a different educaticnal trecatment than differences which are the cffect of the family

cr larger social systen,

With these definitions in mind, we move to a discussion of the effects of early

schoeling on various types of children.

ulturally Bifferent. Although much early schooling and early childhood education

research focuses on programs designed for the "culturally deprived" (among other

types) there is very Little research directed at culturally different children., As
wentioned above, the term "culturally deprived" assumes a cultural void on the

part of tie child's family and/ecr cemrunity, which has been shown not to exist,
seciclogical rescarch has confirmed the existence not of a cultural voidd, but of

>

many different sub-cultures within the larger culture. Thus, urban ghetto children

.

are not culturally disadvancaged in that they have no home culture at all; instcad

they may be considered "disadvantaged" because their heme culture-~and its language,

O
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alucs, zad custons--differs se radically from the cultural fyamework of middle-
class Auncvicans. 1t ds the dntensity of this difference rather than the lack of
cultuve which prebibits wany such childven frem achleving in a scheol envirenrent

whlch iz divected ar and reiulorees the doewminant culture.

Early cducation proprams which are built--as have many local Hcad Start Progrems--

on the premise that entering, children hove noyor at best an incouplete, cultural

framezerz, will seck to rectify this presumed lack by bombarvding the young student

wvith cuyaricnces dorived from the dominant culture.

This pro;ran philesoernhy can lead to such citremes as teaching "Three Blind Mice" to

childven vho have, in their oun cultural framework, a very diffcrent reaction to

mice and rats then thw averaype suhurban middle-class child.,

On the other hand, early childhood prograwms directed at the "euliurally different”
‘child.reco:nlze explicitliy the cexistence of the child's heme culture and seck to
assist the child . dn becoming sccure In tvo or more cultural settings. Such programs,
where they exist, mav be characterized more as "early enrichment" than "early educa-
tion'" and generally attempt to heavily inveolve the parents. Aleaska provides a

good exnample of such carly enriehment programs in many of the rural Head Start
Prograns, wneve activities for young children heavily invelve the community and
reinforce the traditicnal cultural set of the child's famiiy, as well as provide
cxperiences in the lairger culture aimed at Lelping the child adjust to school. As
rentioned carlier, reseawvch on the specific effects of such "bi-cultural' early
enrichment proprams has been liwited. However, the popular svccegs of various
village lead Start Pyegrams in Alaska, couplad with the demands of many Native
Corporations for increased attention to earvly childhood cducation { see A Modest

Proposal . puhlished and distrd

[P SRR S

huted by the Alaska State-Operated School System,
1973), suzmests that such progrems may be of benefit to the culturally diffcrent
child in two ways. Tirst, the erphasis on the heme culture seeks to reinforce the
O
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Econciion

child ' ponitive fecdines cbout his heve, his commuaity and hinoalf, by holding

up his cun culture ne & thins of werth cad dignity.,  Second, by dntroducing the
: L &) ¥ ) A

yOou;

HuLoer e wopersancas corecidered cownaplace by ol

childrern, a Ifovndrtion g ladd later school experiences can build,

For these rweuasens, the Task Vovee vecomnends the continvation of carly enrvichment

. . . :
experirnees for the state's culturally different chiidren, provided that such
Prograiy

1. exe based on the c¢hild's heome culture,

avily dvveive the Limily and cormumity,
3. do not introduce syvstoratic cognitive dlnstructicn as a formal part of the
program

4, crooa respouse to a decunented coamunicy vrequest for such programs,

On the other hand, the Task Force warns agoainst early childhood education programs

for the culturally different which,

1. impose a structured program of cognitive instruction, or

2. wvhich lessen or degrade the impact of the home culture on the developing

haped, Head Start, dn Jts national orientaticen, is directed

prinarily at intervening with the developneni of young children fvom cconomically

’

disadvanteged backgrounds, although in mepy local dnstonces, it extended its focus

to includz "culturally differcnt” children. In dealing with the ceonomically

dig=-
advantaeped, Head Stavt and similar progroms used a thres-pronged approach, TFivst
enphasis was placed on upgrading thie genceral health of the nation's pocrer children

by providing free modical dingnesis and treatment to enrollad students, and, in
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ome eases, Lholr i G Fead
the genarnl cafety of thae child

cnvirenmenis, ns well o liwited poronc

s

roaring cnd develo

cornitive

cnild bhoth thrs - hidm with

Stort programs

training and
« Third, Head Startc p
development of

"enrdchiont experi

coencerned thoumselves with

bw providing clothing, moeals, and safe

educiiion, especially in the

pregrams sought to inicr-
the economically disadvantaged

1"

weh providin ences'' common to middle class
chilldren and thuough forszlized reodiness programs i ading and mathratics.
TR I ame S e T et et . g e
Bosd Slave' s svccess in mwetdng the first twe of dts objectives--i.e., the fostering

voprading of the

cuestiondid. liven

[T oy
proeaitin care,

guaranceed all of the natien's youth,

the acadenic potential of che natien's poor

want of children~=that !

duvelon

Hend

voung

scale evaluations of

grave doubts oun the progran's

acaucnic potencisl, One reason advanced for these negative

1 ,»l
2208

Start Programs

raising the

appavently highly volatile, ¢

However, as fanes and Ilg point out "IG as

echool entrance.

small part of the total persc

cducational reccarchers and

practiticuors, <

hinself and his

feolings about

envirennuants

nutrition, clothing,

It is

Start has aroused nost criticism,

the notionwide progranm,

itelligence quotients of thelr students.

I.0., subsequent follew-up of the students si

suclhi, .. iy

Whatever

avisilable to young, deprived

the programs’ severest critics concade

ssfe envircrmoents, etc. should be

its third objective-~1.,e., raising
throvsh intervention in the cognitive
Large
such as that conducted by ¥Westinghouse
effectiveness in raising the child's
that nost

rindings is

measured thelr effcctiveness on the basis of gains (or lack

Vhere programs did succewd

wowed that such gains

sppearing in the early primary grades.

an csgpecially peor clue to a

thie intelligence test measures,

ality."435chool success, suggests many

cpends as lergely on a child's positive

envirenment as Lt does on IQ.
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Crovborg (R949) vecants o pooicion argnd a bLrosder perspocetives

cood child must go bevend impaived dntellectuol func-
ticonint or ceznitice aoclalivetien cevons the heard. The acquiuition of cognitive
cempolenes elone oy sedll lesve the child dincapable of functioning in socicty un-

1 . q . . s

lass he woyuires oesivational choracteristics and patterns, 1

creases nonae of control over end's environaent, skills din worliing cooperativaly
with ctieve, patterns of socially regponsible behavicr, and techniques for non-
1 oG4

destructive resclut’on of pereensl and interpersonal problems.

utting »side Head Stort's eppovent failure to raise and maincein an increase in

to hignor academic cchicvenant on the part of lts ersdvates? Again, the answor
appears te be that is has net dene so in any sipgnirficant manner. The Westinghouse

report cited above concluded thrne "Head Start Children, whether irom summer or

from full year pregrars, still appear te be considerably below naticnal norms for

the standardized tests of language develevpnent and sciinlastic achievenment, while

v 1, e e .‘ ~1 - - - 3 I . . . II[45
perierivince on schoonl rmadiness at grade onc approaches the national norm,
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'g's quote, cited above, raises the suspicion that the notiva-

tiocnal chavacteristics end pattsras which hie deems necessary to functioning in

N

socicty muy not be best transmitted by the school or other agency outside the homa.
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credence from research on the effecis of parental inveolverent

vhich found some positive correlation between the dopree of

the pregram and the

(s3]

ize and stability of the child's zca-

dinie achlevement gains, In fact, there is a growing bhody of rcesearch evidence

s

: - s e by 1]
which volals out the superioviiy of '

home-centered"” as opposed to "school ceutered”

thoeovetical reazons ara gilven for this superiority of heme-hbased dinetruction in

2

Gooe reavon aervives [rom doveloprentlsd research cp the role of

of copnitlve pajus wnd emetionel effects.  Several
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the fomily, particuiarly the wethor, Moorc and Moore contend that “when a
child is talien from home for envly schooling, or remains at home without loving
care from scneone he trusts, mental and enotlonal problems mey often be expected

. ~ - B . . . 3 /
vhich affwect his learning, motivation, and behavior, "0

The Moores go on to state
that "Tt is (the) coemlex, rich, rewarding relationship with the meother in the

early years, varied in countless ways by relations with the father and with

siblings, that child pevchiatricts and many others nou belicve to underlie the

. £ - n/-;7 m . .
developrment of character and menval health. fhe lack of such relationships
is termed by chi tavelepmentalists as "maternal deprivation" and can occur,
te a greater or v degree, from removing the child from the home environment
even for a signi- st portion of the day. Tescarchers in this arca of child

develeopmant have concluded that the susceptibility of the child to maternal
deprivation diminishes slewly a2s the child ages, but that vulnerability between

three and five is still serious.

A second reascn advanced in support of home-~bt over school-based early
education programs, particularly when such pa s are focused on economically

lisadvantaged children, is stated by Sigel (1v/1): '"TFor me, it is important to
conceptualize not conly the growth of the child, but the system within which he
is functicning, e.g., to be aware of and to identify the ecological systematic
variables ranging from school room equipment. . . to the child's relationship

na8 Sigel points out the "need to conceptualize the family

to his own mother.
as cne dynamic system interacting with the nursery school which is a second

dynamic cysterm," He warns that thesze 'two sets of behaviors (may be) interacting

wh g

in a way which precludes the creation and maintenance of change.

Basing carly childhoed education experience in the home, therefore, would seem
to be one way of minimizing the potential conflict for the child between the

two systens identificd by Sigel.

24—



The lack on evidence o onepport the conclusicn that ewrly cducation or early
Cronllus o cveovaa o 0 mlvent ood chiildyen 111 have poodtive droaait on suhse-

coernt ageadele aehicover o, coupled with the wecearch evidence cited coriier oo to

+oof carly schecling In goreral, prevents the

ceuntinuation of lorge-scale intervention rosrang

ier the Stroe's cecone: fenlly disvdvintaged proschool children, At the some tive,

the Foree voconni cod the duporcance of the dmpreved child health and welfare
corning oo crrected ot pocr childvew. However, in light of
FRTRRT Ll ang clho avowed cducntional objicetive of the public schoel syoiewm,

tha school or other educational syetem would be the best

viiviele fev crlivering such healtl and welfare scuvices.,  RBather, the Task Force
d reconorund that sitorpts to drprove the well-being of ccononically dis-

mdvantoged chdlaren be chonneled threugh tha existing heelth and welfare service

ED the State does have & corpelling dnverst in intervening in the cognitive

e

dovelopmont of such cinildven, the YTask Yorce recommends that such in ntion be

.

L fandly, rether than in che scheol or other cuilside apency.
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T guestion of winst elfcets geopraphic iselation may have on healthy child develop-

i
i

oo

wont Is one of porticular importencie teo Alaska.  Ue have consistently «lluded to

the fuct, threuzhout chis paper, that success in the public school sveton, as proe-
3 } < 3

st oon the incoming child's faniliarity with

. .
'

nently orpaniced, depenas in lange po

ciddle ¢lass eoncepts, voluees, and artifscts, Clearly, children raised in rural,
tretated mections of the soate do nog have aeccess to the range and tyvpes of expori-
criee avalilabile to west wrban Americons,  Problens of runel dsclation roeveived

srostest attontion dn the Appalachinan area of focorica, whore interveniion prograns,
;. Pi ’ ! &
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based on the phliiorenhy of wirly educoilden programs foy culturally and ceconomically

.

ed chiitdron, recoived much int

wwest end support in the 1960's.  As with

cultvzal differvucen, howoever, geograpbic iwolatien in such prozrams was censidered
as only onae aspect of the ceencaically doprived child's problem., In a couprehensive
overvicw of resvaven conducted by the Lertihwest Repicpal Educational Laboratory for
its Tenily Centoved Vork Unit ol the Rural Educavion Program, the authors state
that "Tu the aves of preschool edication In yural environments, a review of the
Iiteratre hag prodsioed little ﬁatariaJ.u5'cne of the few studivs of rural areas

(Foriwue and Plondorsil969) swoarized the characteristics of culturally ard economi-

channdan chiiidren ase

2. vassivity, cynicisn, dofeatism, and open hostilitv, especially toward
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5. dnxbility te adjust as needed for adegquate personality develepment.”

Before such a charcoterization is extended to all rural youth, however, it is im-
potrtant to nota that Norman and Flanders studied culrurally and cconomically de~
prived chlldren wio, periaps incidently, resided in rural areas. Thus, it is
just as ldkely thac such chavacteristics are the result of these deprivations as
the result of rural living in gencral.
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The lortheast Educetional Laberatory Paper, which begins with the premisce that

early childhood

~
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=
o
=

ational euperiences are needed or beneficial for rural children,
recnrmicnas that such programs he home centered., The Task Foree, however, dees not
*
conclude on the basis of availsble evidence that early childheod ceducation programs
O
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vill beonelit 2L1 vural < rea,  IE it appears in the best interests of

to wltewpt to provide envichment enperdences for children residing in rural areas,

wothat such ¢ffiorts be conducted within the fomily unit

rothier then in fhe school. '

's televizion progrum.-aud parent education materials

i

Such stvatepics os childron

delivered threush correspeadence stuly or cther chlinnuels would seem from the re-
[ 1

socraeh to be wore effective--and less exnensive~-—then in-schiool prograns.
§ 4&_7
Hort- Sohiool i nd the Vueontional Child:
During dcs 1975 sesslon, the Alasha legislature possced legielation lowering the

school entrance cye of cucoptlenal children to age three, on a voluntary basis.
Undey the new lepislation, scheool districts mre required to provide cnoc;u] services
to proschool handicapped or enceptional children, based on adequate diagnosis and

54
reforvel,  Altheugh puldelines for preschool programs have not yet been coupleted
by the Departuoent of Educztien, 1t 1s anticipated by Departmental staff that pre-
schicol services for encepticnal children will be largzely heme-based, targeting on
the femily as well as the exceptional child., Where warranted, the school may be
required to provide special facilities; for example, to crippled or hard-of-hearing

prescuool childran,

Rescarch on the eifccts of carly chilchood education programs directed specifically
at erceptionul c¢hildren is lecking. lowever, experts in the aveas of special educa-
tion, as well @3 the wedical profession, are unanimous in agreement that cerly diap-
nosis and treatnent of handicepping conditions is beneficizl., Wnile there ls some

diffarcnce of opinlion amonp such erperts as to the preferable ages for such diagnosis

R ]
fLa (¥~

seen to agree by age three most hendicapping conditioens may be

diagnesed with anme accuracy,



Boeol o expert opiaien raths novesaarch evidonce, therefore, the Tusk TForce
would tlop ol carly dicgnesis end treatment ciforts on behalf

. N 1, £ PR S I e “rvag bt Y i~y et . ~ 1. S -} N :
Yoo Descarly bioadicapped enildren, previced that such treatmenu i
~

carvied cut throuph the here/fanily unit vherever possible. Again, however, the

Task Torves warns against nropynws for handicapped children which:

1. remeve the preschool hundicapped child from the home for a significent

period of the day, and

2. vidich Intervene in the cegnitive developmentnf the child through a struc—

tured proyran of academic instruction.

The above recommondation applic:
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reason of a phvaical or mentcol ha
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lowever, Alavka special education legisla-
tion, ireluding the new secction on prescheol services, includes the gifted and

talentced in dits definition of "excepticnal'.

The Task Torce chose te ceonsider children who are acsdemically gifted or talent-
ed in other arcas soparately fromhandicapped children because the theory and cupert
opinien supporting carly childhood programs for handicapped cnildren do not nccessar-

ily apply to the gifced and talented.

tad-

[t}

>1ling evidence could be found for early diagnosis of gi
ness and talent. Unlike physical and mental handicaps which may worsen if uct
treated, piftediness and talent do not appear to need early reinforcement to perse-
vere. On the contrary, research supports the conclusion that ezrly schooliung, even
for the acadenically zble child, has adverse cffects. In several of the research
studize cited above, one criterion for carly admission was high Y.Q. or mental age.
Yet, oven these dnicllectually superfcr children fall behind academically., Klein

and PBenihan, in thedir study of envly adudcsion based en advanced wental age commented

that "sreh children wha arve sclected te enter school carly should be something

.- . @ a g + e o a @ o . - o+ -
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neaial ) wi oouly ot Lo time of admissien, but threusiiouwt thedy Jivoe.  They

R
should bo the gchwol Lad commwnity leadern.'" "Powever, their lengitudinal study

of manvoils of Ttad o Niren who Bl entered sehicol carly did not ehlicw thav Lhils

wag the cave,  In focv, several of_thesc children later dropped out of zschool,

nd most enpovicaced nacial or cwotienal preblems of some intensity. Yor this
reason, the fark Feroe x«gnmtnnd' vhat the categery of "Academically Gifted" Le
ramovad fren Che rtr;n:of dealing with pre-primury programs for esceptional child-
ren. Starviag the acelmnic training of a child, however bright, at an early age
has beeon denonstrated to be poteatislly harmiul, while there 1s no rescarch cvidence

wrocentencion that delaving formal dirstruction until the age of s

L_v
u

or larer vesults in elucctional or crmotional harm.

THis same recoranendation holds true for those children talented in other arcas.

2pearcin on the effects of cerly trainiag for talented children is non-existent,

oveveyr, frem the point of view of total child developroent, it secms recasonable to

=
n

couaclude that early eiphasids con speclalized troining mav result in underdeveleprent

¢f othicr arcos of the tetsl personality, In addition, studices the cffects of
2 ] on

stress and tension on the young child appear to argue against rigorous, formal
& t ¢ =) ’

training at an early as

.,  The history of hurman genius azbeounds wilh examples of
extrenely talented pernens unable to cope with the demands of daily life. Until
this subject has recaived much more caveful study, the Task Force recommends

ageinst including the talented preschool child under the new legislation.

.90
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o o Ay of resenzeh and theory consideved by the Task Torce
Loy ; wnipreent, the meshers zgreed on the foliowing gencral

conclusions:
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Yoxly curiclivene 0 shown o e dmportant to all types and clasces of

HY S

citildren.  Full development of the c¢hild calls ior 1ich, stimulating

envireamente vith vhich the child can interact, without pressure or fear
of Tallure. o the very least, &l children should be guarantead en-
viis whivi: gecure Uhedir healib, safety, and emotional well being,

Yecoavae the hero do the contral enviverunent for the developing child,

carly enrichment oiforts spensored by apgencies apart from the hoie arc

less wuecessiul than envichrent effcrts which center on the family.

testas that carly enricihment expericnces are more beneficial
than structured interveantion attemprs for the child from bdircth to around

six years of age.

Deginning age gix, a more structured form of cognitive enrichrent

R

for most chiildren. A lessening of c¢nild de-

appoears to be bon

pendency on ¢l

¢t}

mocher and home arcund this ape sugpgests thet such programs
could be couducted by the school, provided that the prograrms be planned
and inplerernted vith a firm view of the developmental needs of the child

enrciled, Resecaerch clting the adverse academic, ewrotional, and physical

effects of formal instruction suggests that carly primary programs (i.e.,
for children six through eicght) focus more on acadenmic readiness skills

than on rhe nechanies of reading, writing, and avithmetic.

Eviderce profiferad by develepmental psychologists oud medical experts

suppost that moct children are develepmontally prepared for formal cog-



Conelunion

nitive dastructicn bepinning avound e

“oocight, Py this

rea have atealined che vicual, auditory, ond neurcpeyehological sophis-

tication necessury to master readi

o]

1S

& cnd te begin more abstract reasoning.

Q.
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wing L. the goneral reactusions clted above, the Task Torce makes the
fng ndations corncerndn g fleska's youup children:

If the State or its ¢rencies have ¢ compolling intcerest in intervening
in the develepmentalprogress of voung children, such intervention should

be chamneled throush the home/funily unit of the child, at least until he

.
n
el

voars of apce.  In most cases, such incervention shiould tske the

¥
»”

tovm of rproviding or epening up community recources such as parks, lib-
raries, culvural and bisterieal reosources—-which the child and his fonily
may use on a voluntoyy basis. Tarental edveation and guidance services,
limitoed television ound radio programs directed at the young Lﬂl;h, atc.,
are stratepies which may be useliul 1n providing expanded and @nrichcd
experience: for the voung child, In special cases, where the\pomc on-
vironment is patently unable to provide the hiealch, safety, and emotiocnal
suppert to the voung child, the Stnte may intoervene in a wmore concentrated

for the provision of child Liecalth and welifare

manner. Delivery sysiems
services presently eudist; it 4s recommended, however, that such sevvices
be delivercd in a coordinated maaner which treats not only the child, but
also Lils primary environment--the home. For children with significant

phyeical or mental handicaps, the State through its eupunded special edu-

cation lepislation provides for the delivery of special dizgnostic and
therapeutic services to children {rom age three. Again, such services
should be dolivercd through the family and hiowe. However, the Task Torce

recommends that talented and academically gifced childeen be removed from

the loplslation cenceruing preschool programg for exceptional children.

ixisting primary school preoprams should be reexanmined in ldght eof the
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developrmene.l and medical researnch olta a1 the body of this paper.

are developmentally unrveady feor formal academic instruc-

woe of eilght or later, then schnols should be encouraned to

vestructure thely early primary programs to lessen the present emphasis on

reading and vriting In the carly grades., Rescorch suggests, and the

-

ask rorce reLOMHc“du, thav the fivst two years of primavy school be used

tn previde academlc resdiness activities rather than formel academic
Instruction. Mony modoels for such early prinmcry programs cxnist and ave
used successfully throuphout the country, The State may cicher require

by regulation that eavly primary programs throuphout Alaske be restructuraed

or provide incentive grancs to distvicis which wish to restructure their

¥l

"~

cprans,  In edther event, it would appear that the State has the responsi-
bility of inflorming educators and parents of the dangers inherent in early

formal schooling.

=3

e Task Force recommends that formal, o uitive instruction for Alaska
youth begin during the third vear of primary schrel or around age eight.
Wnille much evideace was found 4n rescarcl to suggest that formal instruc-
tion hefore ape eight may have adverse effects, no evidence was found

to suggest that delaying fornal instruction until after that age would

retard the eventual achievement of young children.
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